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ABSTRACT

The purpose of the study was to investigate théofacinfluencing students’

enrolment in Technical, Vocational Education andifing Institutions in Butula

Sub-county, Busia County. The specific objectivethe study were: To examine
the extent to which the courses offered influentelents’ enrolment at TVET
Institutions in Butula sub county, to establish tinluence of adequacy of
teaching staff on student enrolment at TVET insibty to determine the extent
to which adequacy of teaching and learning ressuatethe TVET institutions

influence student enrolment and to establish thergxo which the attitude of the
students influence enrolment at TVET institutiorihe researcher adopted
descriptive research design. The target populat@mprised of 3 principals, 101
tutors and 661students from all the technical tastins in Butula sub-county.
Quantitative data was analyzed by use of desceaptsiatistics such as
frequencies, and percentages. Qualitative data rgeoe from interview

schedules and open ended questions was organizedratyzed into themes,
categories and patterns, pertinent to the objextiok the study. Inferential

statistics such as correlation analysis was alsd s determine the relationship
between types of courses offered, adequacy of ieq@nd learning resources,
adequacy of teaching staff, learners attitude andesit enrolment. From the
study findings the courses offered influenced thedents’ enrolment in the
TVET institutions (85.2%). Adequacy of teaching fistainfluenced student

enrolment at TVET institutions (59.6%). Adequacy t&ining resources

influenced student enrolment at TVET institutior62.0%). Attitudes of the

learners influenced enrolment of students at TVHiBtifutions (58.3%).

Adequate and qualified human resource provisioRMET institutions should be

made a key priority by national and county govemniseAll the stakeholders
including the national and county governments dhoehsure that TVET

institutions have adequate and modern facilitigsréwide quality training.

Xiii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Education is recognized as a fundamental pillahwman rights, democracy,
sustainable development and peace. Therefore goests and households
alike, invest massively to ensure that educationobes accessible to all
throughout life so that society reaps the maximuemelfits of investing in
education. Indeed, the numerous studies on thefiteeren education have
consistently found positive social and private mesuto education at all levels.
The global perspectives of recognizing non-fornmal gormal learning argue that
human resource is an important factor to attragh henrollments in TVET
institutions, (Simiyu 2007; Oketch, 2007); A TVETmstitution with industrial
partners offering scholarship to outstanding sttslemo excelled in their studies
will result to high enrolments compared those tapend on students self-

sponsorship (UNEVOC; UNESCO 2006).

In Africa, the implementation of TVET curriculum Migerian tertiary institution
has been faced with such issues as poor fundingplete facilities and poor
provision of instructional materials for effectivmplementation of the TVET,
Isele and Utagba technical colleges of the delitestf Nigeria are well funded
and have enough physical facilities and instru@lonaterials hence attract high

enrolments every year, (Serumu, 2015).

The African Union in its Plan of Action for the Sew Decade of Education for
the period 2006 — 2015 perceives the significarfc@ ET as a methods for

enabling a high number of people to take contrahefr lives and prescribes the



reconciliation of professional preparing into trengral training framework. The
Kenya government has in this manner offered thdulyigss regarding
arrangement of TVET through expanded asset assignmed institutional
changes to make it alluring with capacity to acklealge high enrolments.
consistent with  UNESCO,(2003) Technical and Vogcatlo education and
training is described as all bureaucracy and stafebe instructional system
involving similarly to widespread understandinge look at of technology and
related sciences and the acquisition of sensiblditiedy attitudes and
information referring to occupations in diversetees of economic and social
life. it's far usually visible that TVET is a se@bdesire, and students who sign
on to vocational faculties are those with lower iacements (UNEVOC,;
UNESCO 2006). For this remember, courses beingepted to students,
equipped training personnel, adequacy of teachstgdying and schooling
resources and the mind-set of the scholars claserotational training, are
among the factors that contribute to growth or loafecollege students who pick
out to sign up for TVET establishments. King (20k3ates that, fingers on
guides outcomes to financial development and westidpof people.

TVET has been associated with poor school achigewehile general public
perceives that, it leads to producing graduates whiobe working in “dirty”
blue collar jobs (Kerre, 2006). This has triggethé low social status and
negative perception of technical and vocationahtng in Africa, leading to low
enrolments. Oketch (2007) revealed that, parectsgréze the employment value
inherent in vocational education. However, theyl stalue prestigious white
collar professions over technical related occupatio

In Kenya, arrangement records have recognized geraant of open, quality and

applicable training as a key establishment for ifim@eimprovement and social



union. The Kenya vision 2030 accentuates the needive basic aptitudes

required to drive the different parts of the ecogd@okK, 2008).

The sessional paper number 1 of 2005 on instnuetna preparing characterized
training and preparing in Kenya into three unmiatd& levels, fundamental
training, Technical and Vocational Education andaifing (TVET) and
University Education. Fundamental instruction cevessential and optional
training, University training covers degree gragtestablishments while TVET
covers all the business and specialized preparimgg@nzations (MOHEST,
2012). Specialized and Vocational Education andniirg is focused to give
specialized and professional aptitudes which dredrepon to affect on business,

neediness decrease and by expansion social unah to

In Kenya, enrollment in science, mechanical andrietogical related courses at
TVET institutions is low (Simiyu 2007). For instadhe youth polytechnics in
Kericho, Bureti and Bomet districts can accommodapproximately 4500
students every year. However the enrolment foryttees 2001, 2002, 2003, and
2004 was approximately 1900, 1620, 1400 and 13%&pextively (DATO,
Kericho, 2005). This gives an average enrolmentapproximately 28%.
According to Nyerere, (2009), TVET institutions ttudfer advanced courses like
mechanical, electrical and civil engineering, bass administration and ICT

tend to have high enrollments.

Atchoarena and Delluc, (2002) opine that trainday & crucial role in student
enrolment, through the supply of high-quality teichhand vocational education.
In this sector, instructors need first-hand indaktexperience. In most cases,
however, they have little or no contact with therkvglace or with new

technologies. Thus, they rarely have the possibdit updating their stock of

3



knowledge. Some countries have taken measuresaio teachers on new
technologies and the new skills, which are requirethe labor market. Many
students who will see such progress will admirenooll in TVET institutions

hence increasing the enrolment. Inadequacy of ressuis the other factor
influencing student enrollments in TVET institutggr(Nyanjom, 2013). There is
need for enough resources in any TVET institutiorbé improved for them to

attract high enroliments.

In Kenya, infrastructure and facilities have beesated and staff trained on
infrastructural systems through donor assistaridBEVOC, 2006). It is argued
that, though most donors provide financial resagifoe capital costs, it is limited
and for short periods. This has made most studerit be attracted to technical

and vocational education and training hence lowlements.

The other factor influencing enrolments in TVET tingions is the traditional
attitudes of the people. Globally, TVET courses a@erceived to be for
individuals with low qualifications. For instande, Pakistan, TVET is generally
considered as the choice of the academically wadko&those of low economic
and social classes of the society. This poor imam#ributes to low interest

hence low enrolments.

In Kenya, the negative attitude dates back to caldmstory, when academic
education was perceived to have a higher socialsthan vocational education,
(Bogonko, 2012). Vocational education introduced #enya before

independence helped its graduates to perform surabedtasks while foreigners
supervised them. This created negative attitudes, tifew students opt for
vocational education especially in rural areas Bdow enrolments as shown in

Table 1.1



Table 1.1: Student Enrolment in Technical Institutions of Butula Sub-County

Year 2013 2014 2015 2016 2017 2018

Enrolment 664 574 543 564 622 661

Source ; Butula sub county education office

From the efforts being made globally to create arawess on the importance of
TVET institutions, it is expected that student ément should be far much
higher than the data above, not only in Kenya buthe world at large if the

Kenya vision 2030 and millennium development geaésto be achieved.

1.2 Statement of the Problem

Kenya has made great strides in the improvemeniadhnical vocational
education and training since 1963. This is showihieygrowth in the number of
institutions, increased enrollments, transitioresatand numbers of instructors
and enhancement of equity, gender parity, increaséelVance and quality,
(Watson 1994; Hope 2012). Despite these succedséB]T sector suffers
challenges arising from demands of thé' 2&ntury, vision 2030 and the Kenya
constitution (2010) GoK, (2008). MOHEST (2005), annced release of TVET
Bursary for students in public technical, vocaticarad training institutions under
the Ministry with focus to youths from poor houskls) orphans and youth with
special needs who may be financially disadvantagedenroll in these

institutions.

However this has not been so effective in increptie enrolment rate compared
to the government’'s aim of Vision 2030 to incredbe transition rates to
technical colleges and higher education to 80 merc8essional paper No.14 of
2012 now seeks to strengthen Technical Educatiah Emining policies in
Kenya by designing them to provide important akine education and training

5



for the majority of unemployed youths in the coynand to meet enough

workforces relevant in achieving the objectiveshaf vision 2030.

However, this may not be achieved due to low eneolimof students. The
government of Kenya through its Commitment to uggrae-brand and re-
furbish TVET infrastructure to improve learning @owment in TVET
institutions as stated in MOEST 2014; Daily nat#@lhApril 2016, has seen to
bear no fruits on the enrollment in this instituso This study therefore s to fill
this gap by investigating the institutional factoteat influence student

enrollments in TVET institutions in Butula sub- cdy, Busia County.

1.3. Purpose of the Study
The cause of the study was to look ae the factdhseincing students’ enrolment
rates in technical, vocational education and trgnnstitutions in Butula Sub-

county, Busia County.

1.4 Objectives of the Study

The objectives of the study were:

i) To examine the extent to which the courses offarégbiience students’
enrolment at TVET Institutions in Butula Sub County

i) To establish the influence of adequate teachinij @tastudent enrolment at
TVET institution.

iii) To determine the extent to which adequacy of teachnd learning resources
at the TVET institutions influence student enrolinextes.

iv) To establish the extent to which the attitude of ttudents influence

enrolment rates at TVET institutions.



1.5. Hypothesis

The following hypothesis guided the study:

i) HO-1: The courses offered have no significanceuerice on students’
enrolment at TVET Institutions in Butula Sub County

i) HO-2: Adequacy teaching staff has no significanc#uénce on students’
enrolment in TVET institutions in Butula Sub County

iii) HO-3: Adequacy of teaching and learning resourcas ho significance
influence on students’ enrolment in TVET institusoin Butula Sub County.

iv) HO-4: Attitude of the students has no significarcuence on students’

enrolment in TVET institutions in Butula Sub County

1.6 Significance of the Study

The findings of the studgaybe used to improve demand for TVET institutions.
The study may help the policy makers in formulatadreducation policies as it
may reveal institutional factors that influence #mrolment of students at the
TVET institutions. Recommendations of the study &wecontribute to the
existing knowledge the factors that increase studamolments in TVET
institutions in Butula Sub-County, and also prepdéine base for further

investigations into reasons for low enrolments WET institutions.

1.7 Limitations of the Study

Due to the vast distance coupled with the poor reetdiork, the researcher could
have experienced difficulties in travelling duritite data collection period. To
mitigate this limitation, prior arrangement abodute ttransport was made.

Adequate time was also allocated for data collectio



1.8 Delimitation of the Study

The study was conducted in public TVET institutioims Butula Sub-county

excluding private and special TVET institutions.eThesearch focused on the
Principals, lecturers and students due to theimkedge on institutional factors

influencing student enrolment in the TVET instituts.

1.9 Basic Assumptions of the Study
The study is based on assumptions that;
i) There are some factors contributing to making a TViBstitution
attractive to students.
i) The respondents are aware of the factors that enfle students’
enrolment rates in technical, vocational educasiod training institutions
in Butula sub-county.

i) The information provided by the respondents was &md accurate.

1.10 Definitions of Significant Terms

The following are the significant terms used in shady;

Attitude refers to the general perception of people towardarea or something.
Enrolment refers to total number of the population officiaJining a course
school or a technical institution.

Influence refers to the capacity to have an effect on theadtar, development,
or behaviour of someone or something, or the eftself.

Institutional factors refers to the factors emanating from the institutio

Public TVET refers to post-secondary middle level technicatitations that is
advanced, prepared and provided with workforce fparlic finances by way of

the government, parents and interest groups.



Resourcesa source of supply, support, or aid, especially thia¢ can be readily
drawn upon when needed.

Teacherrefers toa person who helps others to acquire knowledge petences
or values.

Technical educationrefers structured system aimed at providing reci{s with
the necessary knowledge and skills to perform macand industrial tasks.
Technical refers to practical, mechanical, arts or the &pp$ciences to acquire
skills for world of work.

Trainers refers toa person who teaches skills

Training refers to organized activity aimed at imparting gl skills,
knowledge and attitude to perform industrial tasks.

Tutor refers to a person charged with the instruction and guidafh@mother.
Vocational training refers System which aims at providing the recitsemith
the necessary knowledge and skills to exercise aeggion in order to be

integrated in the labour market.

1.11 Organization of the Study

The study was prepared into 5 chapters. chaptecomssts of the historical past
of the observe, statement of the problem, reasorthef look at, research
guestions, significance of the have a look at, blanies of the study, delimitation
of the look at, fundamental assumptions of the rel@ok at, definitions of vast

terms, and agency of the study.

Chapter two focuses on literature review basederektent to which the courses
offered influence students’ enrolment at TVET Iugions, the influence of
adequate teaching staff on student enrolment atTTWtitution, the extent to

which adequacy of teaching and learning resourtethea TVET institutions



influence student enrolment rates and the extenvhh the attitude of the

students influence enrolment rates at TVET instns.

Chapter three focuses on research methodology gidietailed account on
research layout, target populace, sample size amplsng process, research
instruments, validity of the instruments, reliayiliof the instruments, facts

collection approaches, facts evaluation strategnesmoral issues.

Chapter four presents the data collected, analyretl the discussed research
findings. Finally, chapter five includes the sumynerconclusion,

recommendations and suggestions for further studies

10



CHAPTER TWO
RELATED LITERATURE REVIEW

2.1 Introduction

This chapter presents an overview of the factoflsancing students enrolment
in Technical, vocational education and trainingtitofons (TVET). It gives an
overview on trends of TVET enrolments in Kenyaexamines how such factors
as courses offered, student performance ratesr@ficage and diploma levels,
adequacy of teaching and learning resources andlgtam attitude influence
students’ enrolments in TVET institutions. The deamlso shows the theoretical

and conceptual framework.

2.2. The Trends of Enrolments at TVET Institutionsof Kenya

The historical trend of enrolments at TVET insibas of Kenya has greatly
contributed to the developments of TVET systemshm country. This is seen
through curricular and structural changes that hhad a great impact on
graduates from the TVET institutions. According @kaka, (2001), increased
enrolments in TVET institutions were realized dgrithe Second World War,
after the introduction of more sophisticated maehjramong Kenyans. It is by
this time that peoples’ attention begun to focusstudent enrolments at TVET
institutions. Out of the approximate 600,000 gradsidrom primary schools,
(200,000) are expected to be catered for by TVESIititions whose existing

capacity is inadequate (GokK, 2008).

The Gender Policy in Education, (2013) indicated,tBnrolment in public TVET
institutions increased from 40,622 in 1999 to o&&/500 in 2004, with females
constituting 49.1 percent of the total enrolmenbwedver, female students'

enrolment has been highest in youth polytechnicd Bwest in national
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polytechnics. In 2007, the enrolment in TVET ingdittns increased by 7.5%;
from 71,167 (2006) to 76,516 (2007). These histdricends have helped to
check the enrolment states in TVET institutionstider to decide on the need for

expansion or not.

According to Ngerechi (2003), expansion of TVETtitugions is a potential offer
for further training and education to both primaaypd secondary school
graduates. TVET also aims at implementing the Kerigeon 2030. As a social
pillar it is meant to strengthen the education amihing sector. The vision
proposes intensified application of science, tetdgo and innovation to raise
productivity and efficiency through establishmefitnew technical institutions
(RoK 2012; Nyerere, 2009). It is therefore impottemunderstand the historical
trends of students’ enrolments in TVET institutionsorder to put necessary
measures to control the decline by assessing titergathat influence students’

enrolment at the TVET institutions.

2.3. Influence of Courses Offered on Student Enrolents in TVET Institutions
Technical, vocational and education field has clkednthroughout in its history
due to the demands of the societies it serves. iBgn(R006) states that, courses
such as manufacturing skills, computer design, machechnology, book
keeping, accounting and auditing, veterinary tetdgyg food services,
cosmetology, computer design, hair styling and megiing are likely to
influence the increase of students’ enrolment aET\Vhstitutions. Globally, part
time and short term courses tend to be more offeature of TVET than in
general education, (UNESCO, 2006). Part time araftsierm courses favors
students engaged in other activities to train ichsgourses with ease thus

contributing to high student enrolments at TVETtiinsions.
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In Rwanda, the priority economic courses such aggm, mining, ICT services,
food processing, coffee, tea, alternative techriebbgnd handcrafts the TVETs
offer, is partly missing and unrelated to sectoveligoment (Mutsindasyaka,
2008), if such courses can be offered, then Rwandeell placed to enjoy high
student enrolments in its TVET sector. Kenya’'sons2030, economic pillar
aims at making Kenya industrialized can only beiadd if the country is

committed to produce all round workforce with disigy of skills.

Fortunate, (2011) states that, Kenya instituteusficulum development (KICD)
is developing a new competence-based curriculumMM¥@ET to equip students
with skills in all elements of the course they anelertaking to become all round
trainees who can easily fit in competitive labowarket. It is therefore expected
that after the work of KICD, technical institutioms Kenya will attract many

students compared to general education.

2.4 Adequacy of Teaching Staff on Student Enrolmerdat TVET Institution

One of the important principles used to increaselestt motivation in TVET
institutions is to define the quality of a TVET gram. This is related to the
preparation of adequately trained teachers and gitodessionals who shoulder
the responsibility of preparing students with quyalinarketable skills for the
dynamically changing world of work (Preddy, 200Quality training is also the
base that leads to high enrolment in TVET instosi in the world. If the
institution has well trained staff that offers ttraining required, consequently
improves its image and attracts more students. ihaachers, coordinators, and
counselors of quality TVET programs are expectedeaonasters at their works,
thoroughly skilled in every phase of their occupati and well-informed

regarding all technical matters relating to theaqbices. They have to be able to
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teach and orient not only the skills and informataf the occupation, but also

should guide, advise, and stimulate the learndrgyif enrolment is to be seen.

UNESCO (2006) on its part emphasizes that the sgb@geimplementation of
TVET programs very much depends on the availabititywell-trained and
experienced TVET teachers. A major constraint ie tlocationalization of
curricula in Africa has been due to the lack oftspersonnel. In several areas,
due to low pay, it has not been possible to atttaetight teachers to these areas
as most qualified TVET professionals. This has mamdbest TVET institutions
and the youth polytechnics to have staggering aglams resulting to low student
enrolment. The quality of technical and vocatioediication depends in part on
the efforts made by governments and TVET instindi®o obtain well-trained
teaching staff where they learn how to impart tHeowledge and skills to

students.

Melaku (2000) found that educational systems anaysd expected to maintain
and improve the effectiveness and efficiency ofrte@aff members. It should be
noted that significant improvement of education Idonot be accomplished
without adequate effort at the in-service trainwfgstaff personnel; especially
teachers. The staff is the heart of the operatioscbools. Money, materials,
time, space, facilities, and curricula-all of these important, too. But initially,

in process, and ultimately, the ability of the &tafcrucial to make the TVET

institutions attractive. The way instruction is re@d out influences the training
process. Generally, it is believed that teacheosilshuse the appropriate training

method for a given content.

The success of a TVET program largely depends encttmpetence of its

teachers to select and use the right instructiorehodology for the teaching of a

14



particular skill. As most educators agree, ther@asunique and best teaching
method for the instruction of all types of objeevin varied practical
circumstances. Most educators agree that TVET uostm becomes more
successful and attractive to students when it isechout in a student-centered
mastery learning approach by emphasizing on thdests performing practical

activities.

Good and demand driven vocational training requiregructors who have
technical and pedagogical skills as well as indaistvork experience. Such
instructors are expensive to train or attract ® tiaching profession. Without
gualified teachers, training programs could noeffective (Preddey, 2009). It is
important to carry out tasks that enable traineyskéep abreast of new

technological developments and new methods ofitrgin

2.5 Adequacy of Teaching and Learning Resources dtudent Enrolments

at TVET Institutions

Availability of resources, facilities and equipmemtre fundamental in provision
of quality and relevant education in TVET Institrts. It is through quality
training that gets the desire to join a TVET ingtan with assurance of coming
out successful. A well-equipped TVET institutioves this assurance to students

hence increasing the demand that eventually ratselent enrolments.

Nyanjom (2012) and UNESCO (2012) noted that, therdanants of the quality
of Education and training include among othersgbality of teachers learners,
learning environment, facilities for learning andurricular organization.

UNESCO, (2000) affirms that availability of a rangéteaching and learning

resources is crucial in facilitating teaching aearhing process globally.
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According to International Labour Organization ([LG2012), inadequate
financial resources, lack of physical facilitidssiaccommodation/hostel facilities
and inappropriate training environment are keyibesrto female participation in
TVET education in Bangladesh. Technical institasiavith inadequate supply of
materials, large class sizes, inadequate trainaugities, weak linkages with
local industries for hands -on-experience for dastructors and trainers lead to
ineffectiveness and inefficient training of studeriience decline in student

enrolment is seen.

There is need for TVET in developing countries &wénproper tools, equipment
to be used in vocational training by instructorajrters and teachers to keep up
with skills of changing times if there is hope twiease enrollment in TVET
institutions In Nigeria, Egwu (2009) posited thetong the major hindrances on
students’ choice in favour of TVET institution isadequate and obsolete
infrastructure and equipment. For instance poaglyigped TVET workshop and

Libraries, dilapidated classroom blocks keeps a thayinterest of students.

However, Odoka, (2010); opined that inadequatenfire resources is the key
barrier to student enrollment in Technical educatmd training institutions as
pertains curriculum implementation. Nyerere, (2008)ed that well established
TVET institutions increase human resource so thstructors have classes that

they manage without straining.

2.6 Influence of Learners Attitude on Students Enrbment at TVET Institution

The differentiation in perception between TVET atitht of the academic
education has more reduced the recognition thatTrdéserves (Abebe 2010).
Incidentally, Grollmann and Rauner (2007) stateat,tthe empirical importance

of vocational learning is overshadowed by the bagpkasis students put on
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academic education. Despite the fact that thergy@@ual differences regarding
this structural problem, this is one of the unie¢iore problems resulting to low

enrolment.

Still in the international discourse the prevailingentation is that vocational
education is something old and traditional fittitoghe needs of the pre-industrial
and industrial societies but not to the so calledvidedge societies or that it is at
best a solution for low-achieving student thus lemrolment. The Image of
attractiveness of TVET has been a problem for dexad most European

countries like China, India, Russia and Korea.

TVET is seen as a second choice, and generallyestsidwho sign up to
vocational schools are those with lower achievemeiihe students perceive

vocational education track as fit for only the amadtally less endowed.

King (2013) found that economic development telddgpend on the availability
of skilled human resources, but that the availgbdf such human resources does
not automatically lead to the economic developnagrat improved well-being of
the people. Countries have therefore come up torerteat change of attitude is

enhanced to make students choose TVET over gdaeugiation.

For instance, in South Africa, learners avoid VHI favour of an academic
education resulting to low enrolments in the TVEEEtsr. This tradition, based
on surveys by Foster in 1950s, argues that studegtsd VET as terminal in
nature and preparing learners for unemploymentiothie work that is repetitive,

boring and underpaid.

Such attitudes make students to avoid choosingitollen TVETs due to the

perception of “a parity of esteem.” Shiundu and @mdo (2012) reported
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evidence of negative attitudes towards TVET amorngrge section of Kenyan
community and revealed that the attitude could rewegative influence on the

TVET enrolment.

However, they argue that due to certain econonatties, attitudes seem to be
changing in Kenya in a positive direction with refjao the acceptance of the
need to include technical and vocational Educaitioachool systems especially

secondary level.

Similarly Charner (2006) observed that, learnersléweloping countries have
begun to show more interest in technology. Foamse the minister of education
announced admission of students with grade “A”i{plan TVET institutions of

Kenya, to show that TVET is not only meant for lasademic achievers (Daily

nation, March 2016).

2.7 Summary of Related Literature Review

The reviewed literature assists in getting the gayslable towards enrolment
trends in TVET institutions in Kenya and the woakdarge. The study shows that
there has been increasing demand for TVET globallye study however

establishes that good choice of the programs affared establishment of good
qualification framework that results to exemplargrijprmance in the labour

market increase students’ enrollments in TVET fogon.

Students are attracted in resource equipped VT&lsti examines that when
attitudes towards TVET education can be positiventhncrease in TVET
enrollments can be realized, (UNESCO, 2006; SimB@Q7; Banning 2006;

Nyerere 2009). The study therefore helped to $eaékisting gap.
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2.8. Theoretical Framework

The study was based on the goal setting theorpiasd by Nebel, Schneider and
Rey (2003). The concept of learner characterisies important dimension that
influences how we structure, prepare and implenpeojrammes in Technical

and vocational Education (Thomson, 2014).

Thomson explained that managers must have purgagedis. Nebel, Schneider
and Reys (2003) theory contends that goal settthgn effective way of

increasing motivation and performance. Goals diketh mental and physical
actions of an individual. In this theory, four goakchanisms are explained to
show positive effects of goals in action; Goalsréase attention to immediate
task; effort exerted on activities; persistence,tivation and performance

through development of specific strategies. Theallfleek given by these goal
mechanisms in the theory will help in evaluating firogress of the programme

to see whether effort can be increased or chargystthtegy.

Aspects of increased persistence and increasedvation and performance as
highlighted in the theory to be pertinent and ralgvto how a model TVET

institution could emulate to positively change si@es of enrollments.

2.9 Conceptual Framework

This section schematically presents an interreiah@ of variables in study. The
independent variable is to be student enrolmenfV&ET institutions which is
influenced by such dependent variables as the tgpbesurses offered, training
resources and facilities, competent training staff the learners’ attitude towards

the institutions as shown in Figure 2.1.
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Types of Courses offered

* Relevance

» Curriculum content

* Mode of training

* Availability of
departments

» Job availability

Teaching and learning
resources

* Availability

» Adequacy

e Care and maintenance
» Utilization

e Quality
Teaching staff
» Adequacy
* Availability

 Competency
e Qualification
* Lesson preparation

Training

Process in

TVET

Learners’ attitude

* Low entry marks

* unqualified tutors

e Poor facilities

e Lack of white colour
jobs

A 4

Student Enrolments
 Number enrolled

* Number dropped ou

Figure 2.1: Conceptual Framework on Factors Influeing Student Enrolment

In the Figure 2.1, the relationships between inddpat and dependent variables

are represented. The conceptual model shows impendence of variables and

how they interact with each other. Enroliment eid&ents as a dependent variable

is affected by the independent variables as foljow&en the courses being

offered are relevant to student, the curriculumteohis low, good mode of

training with availability of active departmentsdacan attract ready job market

after training, many students are enrolled in tR&T institutions.

Secondly, availability of teaching and learningoigges which are adequate for

all trainees and are of good quality will attralee tdesire of many students to




interact with them and their care and maintenangeng utilization during
training process is an indicator to encourage taglolments in the technical

institutions.

Thirdly, availability of enough teaching staff tardle all the needs of trainees
with diversified skills will attract students withblimitation so long as the staff
is qualified and competent in all respective argfagaining. This then leads to

high enrolments.

Finally, rising of entry marks to TVET institutiongeates an attitude that the
institutions are not only meant for failures. Ths also shown when the
institutions experience high admissions, high numbg applications, high
numbers of graduates with good internal assessrmesntts such indicators will
encourage positive attitude of students toward$inieal institutions hence

increasing enrollments.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
The chapter gives the type of research designetiqgpulation, sample size and
sampling techniques, target population, researdtruments, Validity and
reliability of instruments, data collection proceés, data analysis techniques and

ethical considerations.

3.2 Research Design

The study used descriptive survey research desigstablish factors influencing
enrolment at TVET institutions of Butula Sub-Courity obtaining views of
students, tutors and principals. Descriptive syruvesearch design was
applicable to this study as it assisted the rebeardo produce statistical
information concerning current phenomenon and wienpossible make valid
conditions from the given facts. Bryman, (2016)edbothat this is the best design
of collecting data, summarizing, presenting anerimteting for the purpose of

clarification.

3.3 Target Population

The target population included all principals, tst@nd students in technical
institutions in Butula Sub-County. There are twouto polytechnics and one
technical institution. The target population corsps of 3principals, 101 tutors

and 661students.

3.4 Sample Size and Sampling Procedure
A sample is a representative proportion of thedamppulation Mugenda and
Mugenda (2003). For descriptive survey studiesnge of 20-30 percent sample

is reasonable enough to draw generalizations albio@it target population.
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However, if the target population is less than D@, researcher may consider
reaching out all the members of the population.ré&toee, in this study, the
researcher used (30%) of the target populationusecthis percentage was able
to represent population characteristic under ingagon. Table 3.1 represents the
sample size of the study.

Table 3.1: Sample Size

_ ~ Sample
Respondent Population size Percentage
size
Youth
. Students 449 135 30
Polytechnics
Tutors 66 20 30
Principals 2 2 100
Technical
o Students 212 63 30
Institution
Tutors 35 10 30
Principals 1 1 100
Total 765 231

In Table 3.1, the researcher purposively seledted®tyouth polytechnics and the
technical institution. The principals of the threwstitutions were selected by
census. The tutors were selected through stratipeoportionate random
sampling. A sample of 20 tutors was selected feototal of 66, where 10 tutors
were selected from each of the 2 polytechnics. Fthentechnical institution,
(30%) of 35 tutors were selected to get a sampl&Oafutors. The selection of
student was done through random sampling. From4#8 youth polytechnic
students, 135 students were systematically seleckedm the technical

institution, 63 respondents were systematicallgaed.
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3.5 Research Instruments

The questionnaires and interview schedules wererdbearch instruments for
collecting data. Mugenda and Mugenda (2009) say, thaestionnaires are
commonly used to obtain important information tal@ss specific objectives,
research questions or hypothesis of the study. t@uesires are also
advantageous in that is that a large number of Ipecan be reached relatively

easily and economically.

The tutors’ questionnaire was divided into two;tgets A on information about
tutors’ demographic background and section B onitdras to establish factors
influencing students’ enrollment in TVET instituti®. The students’
guestionnaire was also divided into two; sectionso@ information about
students’ demographic background and section Bheritéms to establish factors

influencing students’ enroliment in TVET institutis.

Interview schedule is used to get in-depth datagéhda and Mugenda, 2009).
The interview schedule was used to get more data the principals. Interviews
were selected for this group since principals aeg kformants with good
knowledge of educational trends in the sub-countg avould give more
information on factors influencing students’ enmadints in TVET institutions in
the area of the study. Interviews were advantagbeaause the interviewer has a
chance to seek for clarification and rephrase thestijons for clear understanding

of the responses.

3.6.Validity of the Instruments
In order to improve validity of the instruments thesearcher gave the
instruments to the experts to evaluate their siliyakand representatives of

guestion in view of study objectives. This gave tagearcher an opportunity to
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address the areas of nonconformity according toepeert's comments prior to
pilot study. Bryman (2016) recommends that a pdmraof 10% of the sampled
population can be used in a pilot study. Thereftie, researcher conducted a
pilot study on 3 tutors and 20 students who didpasticipate in the main study.
The responses obtained are to guide the reseanchiking some changes in the

guestionnaire to enhance its validity.

A question of general comment on the aspect of gadable to be used in the
study is included to obtain relevant and adequatamation. Expert judgement

was also used where necessary additions were added.

3.7. Reliability of the Instruments

Reliability is the ability of a research instrumewot consistently measure the
characteristic of interest over time. Using theotpigroup reliability of the
instruments was determined. The researcher usedetest method to ascertain
the consistency or reliability of the instrumeritbe instrument was administered

twice to the same group of subjects at an intes¥&lvo weeks.

The manual scores of the first and the second asirahon was correlated using
Pearson’s correlation coefficient formula.

r= Nxy-(2x) Q)

V{NZ)S(OA-N T )=y}
0.725= 5 x 14810- (387) (186)

V {5x30811-(30811)}-(5x7310-(7310)}

Where:
r - Degree of reliability
X — Score obtained during the first test

y — Score obtained during the second test
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> - means summation

N- Total number of scores within each distribution.

Mugenda and Mugenda (2009) states that a relybiltefficient of 0.68 is
recommended. Table 3.2 shows the reliability ¢oieffts.

Table 3. 2: Reliability Coefficients

Scale Pearson’s correlation ~ Number of
coefficient ltems

Courses offered 0.760 5

Adequacy of teaching staff 0.752 5

Adequacy of teaching and learning 0.753 5

resources

Learners attitude 0.772 5

Table 3.2 shows how Pearson’s correlation coefficwas used to test the
reliability of the data.Pearson’s correlation coefficient was calculated by
application of SPSS software for reliability anadyd earners attitude had the
highest reliability (r=0.772) followed by coursedfeved (r=0.760), then
adequacy of teaching and learning resources (¥53).and adequacy of teaching
staff (r=0.752). This illustrates that all the foscales were reliable as their

reliability values exceeded the prescribed thresd0.7 values.

3.8 Data Collection Procedure

A clearance letter was obtained from the departmeht Educational
Administration and Planning, University of Nairobb be used to obtain a
research permit from the National Council for Scen Technology and
Innovation (NACOSTI). The researcher then obtaiaedntroduction letter from

the sub county director of Education to operateisnarea.

The principals of sampled TVET institutions wereitgéd personally to create

rapport and explain more about the study. On theeajdate questionnaires were
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administered in person to the tutors and studerdsagere collected immediately
they were filled. The researcher interviewed théngypal of each of the

institution on the same as agreed.

3.9 Data Analysis Techniques

Quantitative data was coded then entered in theoatenusing SPSS Version 20.
Quantitative data was analyzed by use of desceaptstatistics such as

frequencies, and percentages. Inferential stadistiere also used to make
inferences from the study The Chi-square Value w845 and the associated P-
value (Asymptote Significant Value) was 0.034, tlsshigher than the critical

value of 3.895 and the significance value will bssl than 0.05 indicating that

there is evidence for the null hypotheses and tbereve accept it.

Correlation analysis was used to determine theioekhip between types of
courses offered, adequacy of teaching and learng@spurces, adequacy of
teaching staff, learners attitude and student erent while chi-square was used
to test the hypothesis. Qualitative data generf&t@d interview schedules and
open ended questions was organized and analyzedthetnes and patterns

pertinent to the study.

3.10. Ethical Considerations

Ethics may be special rules of governing individoakocial action (Neuman &
Robson, 2008). The researcher explained to thecipamts that the study is
voluntary hence there would be no payment or rewaa that the study had no
harm to them hence they should feel free to pasdie. Participants were
informed that they had a right to withdraw from #tady any time they wish to
do so and that this would not be detrimental in amsgy. Privacy and

confidentiality of the identity was ensured atsafiges of the study.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents data analysis, presentatidnngéerpretation. The response
rate, demographic data then findings for influenakesourses offered, adequacy
of teaching and learning resources, adequacy chileq staff, learners attitude

on student enrolment in TVET Institutions.

4.2 Response Rate
The students and tutors were served with questimsahile the principals were
interviewed. Table 4.1 presents the response rate.

Table 4.1: Response Rate

Respondents Sampled Response Percentage
Students 198 175 88.3
Tutors 30 27 90
Principals 3 3 100

According to Table 4.1 the response rates werepsaiske according to Mugenda
and Mugenda (2003) who contends that a responsetdb60%) is adequate for
analysis and reporting; a rate of (60%) is good amdsponse rate of (70%) and

over is excellent.

4.3 Demographic Profile
Demographic information was sought from the respotsl in order to
understand their characteristics. The responses ffespondents are presented in

Table 4.2.
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Table 4. 2: Demographic Profile

Students Tutors
Gender male female male female
60% 40% 57% 43%
Age 18-24years 74.9% 20-29years  3.4%
25-30 years 20.0% 30-39years 32.6%
Over 30 years 5.1% 40-49years 34.8%

50-59years 27%

Highest Education Diploma 51%

Quialifications

Bachelor 36%
Certificate 13%

From the study findings in Table 4.2 majority o tstudents (60%) were male as
well as the tutors. This shows that there is atggeader disparity in the TVETSs.
The gap in the gender distribution could be atteduo the fact that TVETS in
the study offered a lot of courses which are notoffiles for the female

population.

Majority of the students (74.9%) were 18-24 yeahslavmost of the tutors were
between 40-49 years. This shows that the bulk oblieal students for TVET

were young. Although TVETs accept students of gkksaabove 18 years, the
majority of entrants to these institutions are stid who have just finished

secondary school education.

Majority of the tutors were at diploma level. Thmplies that the tutors were

educated to understand and respond to the questiotise study. The data
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reveals that majority of the tutors have the rezpiiacademic qualifications to

train students.

4.4 Courses Offered at TVET Institutions and Students’Enrolment
The first objective of the study was to examine éxéent to which the courses

offered influence students’ enrolment at TVET Ingtons in Butula Sub County.

4.4.1 Enrolment per Course
The results on the courses offered and studentslreant of students per courses

in TVET Institutions in Butula Sub County are pnetssl in Table 4.3.

Table 4.3: Enrolment per Course Over Six Years

Course 2013 2014 2015 2016 2017 2018 % of
total
Motor vehicle 400 250 243 300 380 320
mechanics 52.2%
Metal processing 64 90 120 80 62 70 13.4%
Fashion and design 50 85 70 50 80 51 10.6%
Building & 46 64 46 64 25 80
construction 9.0%
Hair and beauty 70 40 34 44 45 95 9.0%
Carpentry and joinery 34 40 30 26 10 45 5.1%
Total 664 574 543 564 622 661

The result in Table 4.3 shows that in 2012 the lemeat was relatively higher.
The enrolment decreased from 2012, 2013 and 20hé. ehrolment slightly
increased in 2015 to 2016 but decreased in year.20otor vehicle mechanics
have had the highest enrolment over the years ¥92\&2hile carpentry and
joinery course have had lowest enrolment (5.1%}¥ &hrolment in varies over
the years due to factors not researched on irstbdy. However the enrolment in

the courses shows a trend where certain coursesahhigh enrolment that other
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over the years. The findings agree with Nyerer®0® who revealed that
advanced courses like mechanical and engineeringelhss fashion and beauty

courses tend to have high enrollments.

4.4.2 Reasons for the Choice of the Courses Pursued
The students were asked to state the reasonseiorctioice of the courses they

pursue in the institutions. The findings are shawmable 4.4

Table 4. 4: Reasons for Choice of Course

Frequency  Percentage

It offered the skill wanted 55 31.4
It has Adequate resources 18 10.3
It was Affordable to my parents 12 6.9
Institution is close to home 24 13.7
My grade could not qualify me for other courses 66 37.7
Total 175 100

From the findings in Table 4.4, most of the studd37.7%) indicated that their
grade could not qualify them for other courses.sTimplies that the grade
achieved by students and the courses offered atViEd influence the students
enrolment to the TVET institutions. A study by Mala(2000) also found that
grades obtained from previous institution eithemgary or secondary determines
the courses to be taken in the TVET institutions.ftither found that emphases
are made on academic subjects. The skills offened ltourse, adequate of
resources, affordability and the distance to thdtititions also influence the

enrolment to the TVET institutions to some extent.
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4.4.3 Courses Offered in the Institutions
The students were asked to state the courses @ffar¢he institutions. The

findings from the students were as presented inelé&b

Table 4.5: Courses Offered in the Institutions

Type of Course Frequency Percentage

institution

Youth Garment making and

polytechnics fashion design 102 84.3
motor vehicle technology 113 93.4
Electrical Engineering 117 96.7
plumbing and pipe fitting 116 95.9
agro-business 97 80.2
ICT 121 100.0
Carpentry and joinery 121 100.0
metal processing 116 95.9
Cosmetology 121 100.0

_Tec_hnl_cal mechanical engineering 50 92.6

institution
plumbing and pipe fitting 51 94.4
metal processing 48 88.9
Electrical Engineering 49 90.7
hairdressing and beauty54 100.0
therapy
Carpentry and joinery 53 98.1

Table 4.5 indicates that the youth polytechnic ehtsl indicated high enrolment
of (100%) in courses such as Cosmetology, ICT,as@ry and joinery. From the
Technical institution, hairdressing and beauty dbgr course attracted more
students with a (100%) response higher than campemd joinery, plumbing,
pipe fitting indicated mechanical engineering, &leal engineering and metal
processing course. These findings show that tHewolg courses are offered in
the TVET institutions; building technology, mechaali engineering, electrical
Engineering carpentry and joinery, garment makimgj fashion design, plumbing
and pipe fitting, metal processing, hairdressing beauty therapy, agro-business

and ICT.
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4.4.4 Course with Many Students and Reasons
The students were further asked to state the cowitte many students and

reasons. The courses stated were as in Table 4.6.

Table 4.6: Course with Many Students and Reasons

Frequency Percentage
Mechanic 67 38.3
hair dressing and beauty therapy 59 33.7
Building & construction 49 28.0
Total 175 100.0

According to Table 4.6, high percentage of studstdted mechanic course to be
attractive followed by hair dressing and beautyadpg. The lowest percentage of
students stated Building and construction coursestaactive. However, this

deduces that the courses that attracted many studene mechanic course, hair
dressing and beauty therapy and Building and coctsbn courses. Consistent to
the findings, Banning, (2006) revealed that engingecourses cosmetology,

hair styling and construction courses are likelyinuence the increase of

students’ enrolment at TVET institutions.

Table 4.7 presents the students’ responses orefsams for high enrolment in

the above mentioned courses.
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Table 4.7: Reasons for High Enrolment

Frequency Percentage
Low entry requirements 70 40.0
Easier to learn 42 24.0
Short term courses 63 36.0
Total 175 100.0

Table 4.7 indicated that the course with low emnteguirement attracted the
highest number of students as opposed to short ¢eurses and those that are
easier to learn. The findings hence suppose thattype of courses offered
influence student enrolment at TVET institutionk. can therefore be deduced
that low entry requirements, period of the coues®l the ease of leaning are the
major reasons for choice of course. The findingscao with UNESCO, (2006)
that globally, part time and short term coursesltembe more of the feature of

TVET.

The tutors were asked to indicate whether type afrges offered influence
student enrolment at TVET institutions. Table 4r@sents the findings.

Table 4.8: Tutors Response on Type of Courses Eftean Student Enrolment

Frequency Percentage
Yes 23 85.2
No 4 14.8
Total 27 100

From the study findings in Table 4.8, majority béttutors (85.2%) indicated that
type of courses offered influence student enrolna&ntVET institutions. This

implies that indeed type of courses offered infeeestudent enrolment at TVET

34



institutions. The findings are consistent to thedsnts’ view that courses offered
influence the enrolment at TVET since students tendhoose certain courses
over others for some reasons as discussed aboiecdises the disparity in the
enrolment since the enrolment will high in TVET whioffered the preferred
courses by the students. If a TVET institution rffeourses with low entry
requirement ten the enrolment will be high. KefZ)03) also argue that entry

level requirement for a course influence its’ enreht.

TVET has been associated with poor school achigewehile general public
perceives that, it leads to producing graduates witlobe working in “dirty”

blue collar jobs .According to Nyerere, (2009), TWHnstitutions that offer
advanced courses like mechanical, electrical amdl engineering, business

administration and ICT tend to have high enrollrsent

4.4.5 Correlation Analysis

The researcher conducted a Pearson correlationrebeteourses offered in the
TVET institutions and students’ enrolment in tedahj vocational education and
training institutions in Butula Sub-county, Busiaubty. Table 4.9 presents the

correlation coefficients.

Table 4. 9: Correlation for Courses Offered

students’ enrolment Pearson Correlation 1
Sig. (2-tailed)
N 175
types of courses offered Pearson Correlation 815** 1
Sig. (2-tailed) 0.000
N 175 175

** Correlation is significant at the 0.01 level {@H{ed).
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From the findings on the correlation analysis asnghin table 4.8, there was a
strong positive relationship between types of cesireffered and students’

enrolment as shown by a correlation coefficiend.8fL5.

This implies that an increase in types of coursiésred is associated with an
increase in students’ enrolment and a decreasgpestof courses offered is

associated with a decrease in students’ enrolment.

4.4.6 Hypothesis Testing

Table 4.10: Chi-Square Tests-Courses Offered on&tents’ Enrolment

Value df Asymp. Sig. (2-sided)

Chi-square 7.845 174 0.034

Critical Value is 3.895

The Chi-square Value in Table was 7.845 and thecested P- value (Asymptote
Significant Value) was 0.034, this was higher tthat critical value of 3.895 and
the significance value was less than 0.05 indigativat there is evidence for the
null hypotheses and therefore we reject the nufloblyesis. A conclusion can
therefore be drawn that the courses offered hagyrafisance influence on

students’ enrolment at TVET Institutions in But@ab County.

Consistent to the students and Tutors, when irdesed all the three principals
responded that indeed the courses offered influencallment rates in technical
and vocational education and training. The Pridsigarther stated that short
term courses attract more students. Some of thesesumentioned include
mechanics, hair dressing and beauty therapy cowrbésh concurs with the

students and Tutors.
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Consistently, Mutsindasyaka, (2008) found that sesr offered influence
enrolment in Rwanda. Students preferred courses asidCT, food processing,

alternative technologies and handcrafts.

4.5 Adequacy of Teaching Staff and Student Enrolment alT VET Institutions
The second objective of the study was to estalihghinfluence of adequate

teaching staff on student enrolment at TVET insttu

4.5.1 Adequacy of Tutors

The students were asked to state whether tutdiseimstitution were adequate.
This was to assess whether adequacy of the teashd#figinfluence students;
enrolment. The findings are shown in Table 4.11

Table 4.11: Adequacy of Tutors

Frequency Percentage
Yes 17 9.7
No 158 90.3
Total 175 100

From Table 4.11, the findings show that majoritytieé students (90.3%) were of
the opinion that there are inadequate tutors inrtbtutions. Therefore it can be
deduced that the tutors in the TVET institutions Botula Sub County are
inadequate. An institution with adequate teachitagf Smproves its image and
attracts more students in it. Consistently Wat&f06) found that adequacy of
teachers is one of the important principles useth¢cease student enrolment in

TVET institutions.
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4.5.2 Effect of Adequacy of Teaching Staffs on Stedt Enrolment

The students were asked whether adequacy of tepdtaifs affect student
enrolment. The students stated that lack of adeqt#brs retards effective
teaching-learning drastically thus limiting the rioen of students enrolling in the
institutions. Consistent to the findings UNESCO 12D underscores that the
enrolment of students in TVET is very much depemshe availability of TVET

teachers. Wanna, (2008) on the other emphasizakeoteacher training other
than their adequacy. The tutors were asked to sthether the adequacy of
teaching staffs influence student enrolment at TMEStitutions. The findings

presented in Table 4.12.

Table 4.12: Tutors’ on Adequacy Teaching Staffs an&tudent Enrolment

Frequency Percentage
Strongly agree 7 27.0
Agree 16 59.6
Do not agree 4 13.5
Total 27 100.0

From Table 4.12 the findings show that majorityed tutors (59.6%) agreed that
adequacy of teaching staff influence student enealmat TVET institutions. This
implies that adequacy of teaching staff influentedent enrolment at TVET

institutions which concurs with students.

The tutors were asked to give reasons for theiniopion whether adequacy of
teaching staff influences student enrolment at TViEStitutions and responded
that the students’ enrolment is low since most esttgl prefer to be in an

institution with adequate teaching staff. Melak@@@) concurs that institutions
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with adequate teaching staff are likely to haventegrolment rate since the staff

is the heart of the operation of schools.

4.5.3 Correlation Analysis

The researcher conducted a Pearson correlationebet@dequacy of teaching
staff and students’ enrolment in technical, vocaloeducation and training
institutions in Butula Sub-county, Busia County. blea 4.13 presents the

correlation coefficients.

Table 4.13: Correlations on Adequacy of Teaching &tf and Students’ Enrolment

Students’ enrolment Pearson Correlation 1
Sig. (2-tailed)
N 175
Adequacy of teaching staff Pearson Correlation *759 1
Sig. (2-tailed) 0.000
N 175 175

** Correlation is significant at the 0.01 level {@H{ed).

From the findings on the correlation analysis asashin Table 4.13, there was a
strong positive relationship between adequacy athieng staff and students’
enrolment as shown by a correlation coefficien0af59. This implies that an
increase in teaching staff is associated with anesse in students’ enrolment
and a decrease in teaching staff is associated aitlhecrease in students’

enrolment.
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4.5.4 Hypothesis Testing

Table 4.14: Chi-Square Tests-Adequacy of Teachinga&f on Student Enrolment

Value df P-Value

Chi-square 6.536 174 0.0373

The Chi-square Value in Table 4.14 was 6.536 amd absociated P- value
(Asymptote Significant Value) was 0.0373, this vaggher that the critical value
of 3.895 and the significance value was less th@b @hdicating that there is
evidence for the null hypotheses and therefore eyect it. A conclusion can
therefore be drawn that the adequacy of teachiadf $tas a significance

influence on student enrolment at TVET institution.

From the interviewees, the findings were consistenthe students and tutors.
The Principles responded that teachers are vitajuility education provision
and as such the inadequacy of tutors’ resourcegrnh@ment of students since
there is need for assurance of quality trainingh@ystudents. Similarly Kerre and
Kwende (2003) argues that out short of teachers mmajor factor that other

social factors that lower access to TVET institasio

4.6 Adequacy of Teaching and Learning Resources and thé&ffect on
Enrolment in TVET Institutions

The third objective of the study was to establish to what extent adequacy of

teaching and learning resources in TVETSs influesicelent enrolment rates of

the institutions.

4.6.1 Adequacy of Equipments
The research asked the students to indicate @ bf agreement on whether

classroom equipments are adequate. Table 4.15 ghewssults.
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Table 4.15: Adequacy of Classroom Equipments

Frequency Percentage
Agree 28 16.0
Neutral 46 26.3
Disagree 67 38.3
Strongly disagree 34 19.4
Total 175 100.0

In Table 4.15 it was revealed that most of the estitsl (38.3%) disagreed with the

statement that classroom equipments are adequiaie.imiplies that classroom

equipments are inadequate. The research asketuttents to indicate their level

of agreement on whether workshop equipments arquadie Table 4.16 shows

the results.

Table 4.16: Adequacy of Workshop Equipments

Frequency Percentage
Agree 6 3.4
Neutral 20 11.4
Disagree 106 60.6
Strongly disagree 43 24.6
Total 175 100.0

The findings in Table 4.16 revealed that majoritly tbe students (60.6%)

disagreed with the statement that workshop equipsnane adequate. This

implies that workshop equipments are inadequatee Tdsearch asked the

students to indicate their level of agreement optiwr workshop equipments are

adequate. Table 4.16 shows the results.
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Table 4. 17: Adequacy of ICT Infrastructure

Frequency Percentage
Agree 5 2.9
Neutral 11 6.3
Disagree 109 62.3
Strongly disagree 50 28.6
Total 175 100.0

According to the findings in Table 4.17, majority the students (62.3%)
disagreed with the statement that ICT Infrastriectaradequate. This implies that

Infrastructure is inadequate.

4.6.2 Resources and Facilities that Attracted Studds to Enroll in the
Institution
The students were asked to state which of the ressand facilities attracted the

students to enroll in the institution. The findirege shown in Table 4.18

Table 4. 18: Resources and Facilities that AttracBtudents to Enroll

Frequency Percentage
Human resources 61 34.9
Financial resources 78 44.6
Physical facilities 36 20.6
Total 175 100.0

From the findings as shown in Table 4.18, moshefrespondents as shown by
44.6% indicated financial resources. This implieattfinancial resources and
facilities attracted the students to enroll in th&titution. The research sought to
find out which resources and facilities most affstident enrolment in the

institution. The findings are presented in TablE94.
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Table 4.19: Resources and Facilities and Student Esiment

Frequency Percentage
Human resources 37 21.1
Financial resources 49 28.0
Physical facilities 89 50.9
Total 175 100.0

From the findings in Table 4.19, majority of theudsnts (50.9%) indicted
physical facilities. This shows that physical fa@k affect student enrolment in
the TVET institutions most. The tutors were askedtate whether adequacy of
training resources influences student enrolmediVET institutions. Table 4.20

presents the findings.

Table 4.20: Adequacy of Training Resources Influeres Student Enrolment

Frequency Percentage
Strongly agree 9 33.7
Agree 17 62.9
Do not agree 1 3.4
Total 27 100

From the findings in Table 4.20, majority of thetos (62.9%) agreed that
adequacy of training resources influences studemirment at TVET institutions.
This implies that adequacy of training resourcdki@gmces student enrolment at
TVET institutions. The tutors were asked to statdfigency of training

equipment in the TVET institutions. The findinge ahown in Table 4.21.
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Table 4.21: Tutors’ Assessment of Quantity of Traimg Equipment

Assessment Frequency Percentage
Quite sufficient 2 6.7
Sufficient to some extent 6 23.6
Insufficient 17 61.8

No equipment 2 7.9
Total 27 100.0

From the findings in Table 4.21, majority of thdaig (61.8%) indicated that
guantity of training equipments is insufficient. i¥himplies that quantity of
training equipments was insufficient. The tutorgevasked the tutors to evaluate

the usability of the training equipment. The fingsrare shown in Table 4.22.

Table 4.22: Evaluation of Usability of Training Equpments

Frequency Percentage
Well qualified 2 7.9
Qualified to some extent 8 30.3
Some is working 15 53.9
No equipment 2 7.9
Total 27 100.0

From the study findings in Table 4.22, majoritytbé tutors (53.9%) indicated
that some of the training equipment were workingnsTimplies that some
training equipments are working. The tutors weldddo rate the availability of

training materials in the institutions. The findengre as shown in Table 4.23.
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Table 4. 23: Availability of Training Materials in the Institution

Frequency Percentage
Very adequate 1 4.5
Adequate 4 14.6
Inadequate 18 68.5
Unavailable 3 12.4
Total 27 100.0

From the findings in Table 4.23 majority of theanst s shown by 68.5% indicted
that it was inadequate. This implies that the amlity of training materials in
the institution was inadequate. The tutors weredgsk state how availability of
training materials in the institutions affects ot enrolment in TVET

institution. The findings are shown in Table 4.24.

Table 4.24: Effect of Availability of Training Materials on Student Enrolment

Frequency Percentage
Increase 2 7.9
Decrease 20 75.3
No effect 5 16.9
Total 27 100.0

From the findings in Table 4.24, majority (75.3%)tloe tutors indicated that it
decreases student enrolment in TVET institutiorhisTimplies that inadequate
training materials in the institution decreasesdsii enrolment in TVET

institution.

The study found that adequacy of training resountfisences student enrolment

at TVET institutions. The quantity of training egments was insufficient even
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though some training equipments are working. Frioenfindings, the availability
of training materials in the institution was inadatge. The inadequate training

materials in the institution decreases studentleraat in TVET institution.

The study also found that physical facilities affsttident enrolment in the TVET
institutions most. Similarly UNESCO (2012) noteddsnts enroll in institutions
which offer quality education which is dependentagiequate training resources.
Availability of resources, facilities and equipmemtre fundamental in provision
of quality and relevant education in TVET Institrs. It is through quality
training that gets the desire to join a TVET ingtdn with assurance of coming

out successful.

4.6.3 Correlation Analysis

The researcher conducted a Pearson correlationebet@dequacy of teaching
and learning resources and students’ enrolmercinnical, vocational education
and training institutions in Butula Sub-county, Bu€ounty. Table 4.24 presents

the correlation coefficients.

Table 4.25: Correlations on Adequacy of Teaching ahLearning Resources

and Students’ Enrolment

students’ enrolment Pearson Correlation 1
Sig. (2-tailed)
N 175
adequacy of teaching and
learning resources Pearson Correlation  .864** 1
Sig. (2-tailed) 0.001
N 175 175

** Correlation is significant at the 0.01 level {@ied).
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From the findings on the correlation analysis asashin Table 4.25, there was a
strong positive relationship between adequacy athimg and learning resources
and students’ enrolment as shown by a correlatmefficient of 0.864. This

implies that an increase in teaching and learngspurrces is associated with an
increase in students’ enrolment and a decreassaahing and learning resources

is associated with a decrease in students’ enrdlmen

4.6.3 Hypothesis Testing
Table4.26: Chi-Square Tests Adequacy of Teaching dri_earning Resources

on Student Enrolment Rates

Value df P-Value

Chi-square 6.578 174 0.0412

According to Table 4.26, the Chi-square Value w&¥® and the associated P-
value (Asymptote Significant Value) was 0.0412sthias higher than the critical
value of 3.895 and the significance value was fleaa 0.05 indicating that there
is evidence for the null hypotheses and therefcgere@ject it. A conclusion can
therefore be drawn that the adequacy of teachinplearning resources at the

TVET institutions has a significance influence dudent enrolment.

Consistent to the students and tutors finds on hdequacy of teaching and
learning resources influenced student enrolmentseamnical and vocational
education and training in their institution, theinpipals stated that lack of
teaching and learning resources reduced the ennblnage in the institutions.
The Principals as well confirmed that some coutaek adequate teaching and
learning resources in the institution. In genetal known that availability of
school facilities like libraries, classrooms, boaksd desks influence students;

performance. This also has an impact on studentslrent since most students
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will enroll in institutions with these facilitiesEgwu (2009) also argue that

adequacy of institution facilities have a direcpawt on students’ enrolment.

4.7 Learners’ Attitude and the Enrolment Rates at WET Institutions

4.7.1 Influence of Attitudes of the Learners on thie Enrolment at TVET
Institutions

The students were asked to state whether attitoflebe learners influence
enrolment of students at TVET institutions. Thediimgs are shown in Table
4.27.

Table 4.27: Students on Attitudes of Learners Inflence on Students’ Enrolment

Frequency Percentage
Strongly agree 62 35.4
Agree 102 58.3
Disagree 8 4.6
Strongly disagree 3 1.7
Total 175 100.0

From the findings in Table 4.27, majority of theidgnts (58.3%) agreed that
attitudes of the learners influence enrolment ofdehts at TVET institutions.
This implies that attitudes of the learners infleerenrolment of students at

TVET institutions.

On the assessment of the influence of studeniti@dts on their enrolment, the
students were asked to indicate their levels ok@gent on the statements

relating to altitudes on TVET institutions.
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Table 4.28: Student’s Attitude Influence on StudenEnrolment

SA A u D SD Total

| like to do technical work Freq 4 12 6 88 65175
% 2.3 6.9 3.450.3 37.1 100
TVET courses are for failures Freq 56 77 7 20 1375
% 32 44 4 11.48.6 100
TVET courses force me to uséreq
57 81 5 23 9 175
skills
% 326 46.329 131 51 100
TVET prepare me for low salaryFreq
41 72 11 37 14 175
job
% 23.4 41.16.3 21.1 8.0 100
Students who sign up tdFreq
vocational schools are those with 51 95 4 16 9 175

lower achievements

% 29.1 54323 91 51 100

From the findings presented on Table 4.28, majaooitythe students (87.4%)
disagreed on the statement that they like to dbnieal work while only (4%)

strongly agreed on the statement. This implies tthatstudents do not like to do
technical work. Most of the students (76%) agreedh® statement that TVET
courses are for failures and very few were undekcidéis implies that learners
regard TVET courses as for failures. This therefegires that entry marks to
various courses should be increased to removettihede that TVET courses are

for failures.
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Most of the students agreed on the statement tW&TTcourses force them to
use skills while only (2.9%) were undecided. Thifers students have an attitude

that TVET courses force them to use skills.

Most of the students agreed on the statement tW&T Tprepare them for low
salary jobs while (6.3%) were undecided on theestant. This implies that the
students feel that TVET prepare them for low salatys. Odaka (2010) also
found that students have a perception that carelated to technical and

vocational education are not paying.

Majority of the students (54.3%) agreed that sttsleho sign up to vocational
schools are those with lower achievements whil8%3.were undecided. The
finding infers that students felt that students vegn up to vocational schools
are those with lower achievements. From theserfgg]iit can be deduced that
students had negative attitude towards TVET insbimg which affect the
enrolment of the students to the TVET institutiovegatively. The tutors were
asked to state whether student's attitude influenearolment at TVET
institutions. The findings are shown in Table 4.29.

Table 4.29: Tutors on Student’s Attitude Influenceon Student Enrolment

Frequency Percentage
Strongly agree 10 38.2
Agree 15 56.2
Do not agree 2 5.6
Total 27 100.0

From the findings in Table 4.29, majority of thetais (56.2%) agreed that
student’s attitude influence enrolment at TVET itogions. This implies that
student’s attitude influence enrolment at TVET itosions.
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The tutors were asked to give a reason for theswars on whether student’s
attitudes influence enrolment at TVET institutionghe tutors indicated that
TVET institutions are regarded as a second chamcéhbse who have failed to
find a place in academic education thus the learriait to enroll in these

institutions since they do not want to regardethdsres. Secondly the long term
low status of TVET compared to general educati®ulteto negative altitudes

which reduces the enrolment.

4.7.2 Correlation Analysis

The researcher conducted a Pearson correlatiorebetattitudes of the learners
and students’ enrolment in technical, vocationalucation and training

institutions in Butula Sub-county, Busia County. blea 4.30 presents the

correlation coefficient.

Table 4.30: Correlations

Students’ enrolment Pearson Correlation 1
Sig. (2-tailed)
N 175
Learners’ attitude Pearson Correlation -7761 1
Sig. (2-tailed) 0.000
N 175 175

** Correlation is significant at the 0.01 level {@Hed).

From the findings on the correlation analysis asashin Table 4.30, there was a
strong negative relationship between learnerdualti and students’ enrolment as
shown by a correlation coefficient of 0.761. Thispiies that an increase in
learners’ attitude is associated with a decreasstudents’ enrolment and a
decrease in learners’ attitude is associated withirecrease in students’

enrolment.
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4.7.3 Hypothesis Testing

Table 4.31: Chi-Square Tests —Attitude of the Studds on Student Enrolment

Value df P-Value

Chi-square 6.844 174 0.0392

The Chi-square Value in Table 4.31 was 6.844 amd absociated P- value
(Asymptote Significant Value) was 0.0392, this vkagher than the critical value
of 3.895 and the significance value was less th@b @hdicating that there is
evidence for the null hypotheses and therefore eee@t it. A conclusion can
therefore be drawn that the attitude of the stuglbat a significance influence on

students’ enrolment in TVET institutions.

The Principals were asked to state how the attinidbe students influences the
increase of enrolments in Technical and Vocatidedlication and Training in
their institution. The Principals responded thaé tattitude of the students
influence the increase of enrolments in Technigad &ocational Education
negatively. The students have negative attitude$\@AT institution and hence

are not attracted to the institutions.

The findings show that attitudes of the learnefls@mce enrolment of students at
TVET institutions. The tutors opined that studeratstude influence enrolment
at TVET institutions because TVET institutions aegarded as a second chance
for those who have failed to find a place in acaidezducation thus the learners
fail to enroll in these institutions since they kot want to regarded as failures.
Secondly the long term low status of TVET compéamedeneral education result

to negative altitudes which reduces the enrolmatet r
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Concurrently Shiundu and Omulando (2012) found ttiere are negative
attitudes towards TVET among a large section of y@encommunity and
revealed that the attitude could have a negativiuence on the TVET

enrolment.

The findings revealed that academic achievemerthés necessary cause of
students’ desire to enroll at a TVET institutionajekity of the tutors indicated
that students’ academic achievements, policiesfaeyouth training, leaner’s
attitudes towards youth polytechnics, competencyrahing staff, adequacy of
training facilities, level of awareness of the cmg offered in the institutions,
Financial capacity of the learners or their guardiand co-curricular activities in
the institutions are the factors that influencedsnt enrolment at TVET

institutions in Kenya today.

4.8 Factors that Mostly Influenced Enrolment Ratedn TVET Institutions
The students were asked to indicate the factors hae mostly influenced
enrolment rates in Technical and vocational edanatistitutions. The findings

are shown in Table 4.32

Table 4. 32: Students on Factors that has Mostly fltuenced Enrolment Rates

Frequency  Percentage

Types of courses offered 65 37.1
Availability of competent training staff 24 13.7
Availability of adequate teaching and learning 33 18.9
resources

The learners attitude towards TVET institutions 53 30.3
Total 175 100
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From the findings in Table 4.32, most of the stud€B7.1%) indicated types of
courses offered. This implies that types of coursiésred is a factor that has
mostly influenced enrolment rates in Technical avatcational education

institutions.

4.8.1 Necessary Cause of Students’ Desire to Enralla TVET Institution
The tutors were asked to indicate the necessaieaaiustudents’ desire to enroll

at a TVET institution. The findings are shown irblea4.33

Table 4.33: Cause of Students’ Desire to Enroll

Frequency Percentage
Low academic achievements 16 58.4
Types of courses offered 8 29.2
Poverty 2 7.9
Personal interest 1 4.5
Total 27 100.0

Data in Table 4.33 shows that majority of the tsit(@8%) indicted lo academic
achievements. This shows that academic achieveimehe necessary cause of

students’ desire to enroll at a TVET institution.

4.8.2 Other Factors Influencing Students Enrolmenat TVET Institutions

The tutors were asked to state the factors théente student enrolment at
TVET institutions in Kenya today. From the findingthe tutors majority
indicated the following factors; students’ acadeatbievements, policies set for
youth training, leaner’s’ attitudes towards youtblypechnics, competency of

training staff, adequacy of training facilitiesyé& of awareness of the courses
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offered in the institutions, Financial capacity tbk learners or their guardians

and co-curricular activities in the institutions.

The Principals were asked to state other factaas itifluence the increase of
enrolments in Technical Vocational Education andifiing in the institution.
From the findings the other factors that affect therease of enrolment in
Technical Vocational Education and Training in thstitution as mentioned by
the Principals were; students’ academic achievesneimancial capabilities,

awareness of the courses offered and learner'esite
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of study, sumwiafyndings, conclusions,

recommendations and suggestions for further studies

5.2 Summary of Study

The purpose of the study was to investigate théofacinfluencing students’

enrolment rates in technical, vocational educa@ma training institutions in

Butula Sub-county, Busia County. The objectiveshef study were to examine
the extent to which the courses offered influentelents’ enrolment at TVET

Institutions in Butula Sub County, to establish thifuence of the adequacy of
teaching staff on student enrolment at TVET insibty to determine the extent
to which adequacy of training facilities at the TWHstitutions influence student
enrolment rates and to establish the extent tolwthe attitude of the students
influence enrolment rates at TVET institutions. Tresearcher purposively
selected the 2 youth polytechnics and the techmsétution. Three principals of

the three institutions were selected through cen$he tutors were selected
through stratified proportionate random samplings#@mple of 20 tutors was
selected from a total of 66, where 10 tutors weslected from each of the 2
polytechnics. From the technical institution, (3086)35 tutors were selected to

get a sample of 10 tutors.

The selection of student was done through randenplag. From the 449 youth
polytechnic students, 135 students were systentigticlected. From the

technical institution, 63 respondents were syst@alat selected.
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Quantitative data was analyzed by use of desceaptsiatistics such as
frequencies, and percentages. Qualitative data rgee from interview
schedules and open ended questions was organizedratyzed into themes,
categories and patterns pertinent to the studyeréntial statistics such as
correlation analysis was also used. The findings simmarized in the sub-

sequent section.

Type of Course and Students’ Enrolment

The study established that the following coursesdadfered at the institutions;
Building Technology, Carpentry and joinery, Garmenaking and fashion
design, motor vehicle technology, plumbing and diteng, metal processing,
hairdressing and beauty therapy, agro-businessli@md Plumbing and pipe
fitting and hair dressing and beauty therapy cairss/e many students because
they have low entry requirements and are vieweshast term, easier to lean and
marketable as well. The type of courses offeretu@mice student enrolment at
TVET institutions. The findings concurs with Bangjn(2006) who opines that
courses such as cosmetology, computer designstydimg and engineering are

likely to influence the increase of students’ emreht at TVET institutions.

Adequacy of Teaching Staff and Student Enrolment

Adequacy of teaching staff influence student enasitrat TVET institutions. The
teaching staff in the TVET institutions is not adatg thus the students’
enrolment is low since most students prefer torban institution with adequate

teaching staff.

The training staff was to some extent competenm@ency of training staff in
the institutions decrease the students’ enrolmeémtesthe staff are not as

competent as expected. Lack of competence thugesdhe enrolment since the
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learners are not assured of their performance aletjumte training in the
institutions. Abebe, (2010) opines that qualityirtieg is the base that leads to
high enrolment in TVET institutions hence lack oélirrained staff to offer the

training required reduces the enrolment of students

Adequacy of Training Resources and Student Enrolmen

The study found that the adequacy of training resemsi influences student
enrolment at TVET institutions. The quantity of ibiag equipments was
insufficient even though some training equipmentgren working. The
availability of training materials in the institat was inadequate. The physical
facilities, financial facilities and human resows@fect student enrolment in the
TVET institutions as well. Inadequate training nmats in the institution
decreases student enrolment in TVET institutiomdbquate training materials
reduce the enrolment since there is no assuraratesthdents will be well

trained.

In support of the findings, Nyanjom (2012) depictedt well equipped TVET
institutions gives this assurance to students hemceeasing the demand that

eventually raises student enrolments.

Attitudes of the Learners and Enrolment of Students

The study also revealed that attitudes of the &arnnfluence enrolment of
students at TVET institutions. TVET institution®aegarded as a second chance
for those who have failed to find a place in acaidesducation thus the learners
fail to enroll in these institutions since they kot want to regarded as failures.
Secondly the long term low status of TVET compé&redeneral education result

to negative altitudes which reduces the enrolmeatet r
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From the study, academic achievement is the nagesaase of students’ desire
to enroll at a TVET institution. The study founcetfactors that influence student
enrolment at TVET institutions in Kenya today to bk&udents’ academic
achievements, policies set for youth training, é¥an attitudes towards youth
polytechnics, competency of training staff, adeguadraining facilities, level of
awareness of the courses offered in the institafi¢gfinancial capacity of the
learners or their guardians and co-curricular #@@®s in the institutions.
Similarly Abebe (2010) noted that differentiatiam perception between TEVT
and that of the academic education has more redheececognition that TVET

deserves. Lack of recognition reduces the enrolmaatof the students.

5.3 Conclusion

The courses offered influence the students’ enmtnrethe TVET institutions.

Carpentry and joinery, Plumbing and pipe fitting @ome of the courses with
low enrolment. Motor vehicle mechanic, hairdressargl beauty therapy, and
metal processing are some of the curses that hagleerhenrolment in the

institutions.

Adequacy of teaching staffs influences student lerent at TVET institutions.

The teaching staff in the TVET institutions decesashe students’ enrolment

since it is not adequate.

Adequacy of training resources influences studentolment at TVET
institutions. The inadequate training materialshi@ institution decreases student

enrolment in TVET institution.

TVET institutions are regarded as a second chamcthdse who have failed to
find a place in academic education thus the learri@it to enroll in these

institutions since they do not want to regardethdsres.
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Academic achievement is a cause of students’ ddsirenroll at a TVET
institution. Students’ academic achievements, pdicset for youth training;
leaner’s attitudes towards youth polytechnics, adey of training facilities, and
level of awareness of the courses offered in tkatutions, financial capacity of
the learners or their guardians and co-curricutdividies in the institutions are

the factors that influence student enrolment at TWistitutions in Kenya today.

5.4 Recommendations
The following recommendations are made based osttlty findings;

I.  The Kenya Universities and Colleges Central Placen$ervice should
raise the entry grade so that such institutionshateseen as fall backs for
students who fail to qualify for university. Thisilwreduce negative
attitude of learners towards the institutions ana@ymncrease the
enrolment of students.

ii.  The National and County governments should proadequate and
qualified human resource to TVET Institutions. Taional and county
governments should also ensure that more fundslbreated to TVET
Institutions to enable them acquire adequate andemmofacilities to
provide quality training.

iii.  The Board of management should increase the bualpeiation to the
purchase of training resources. The instructorsilshorovide information
to the management on the required training tools.

iv. Instructors should encourage the students to puttseie courses. The
students as well should encourage their friendsraladives to enroll in

the TVET institutions.
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5.5 Suggestions for Further Studies
i. To determine what initiatives that Kenya Associatiof Technical
Training Institute (KATTI) are putting in place tmoost enrollment in
technical courses in the institutes.
ii. To establish the influence of institutions academerformance on

institutional enrolment in TVET institutions.
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APPENDICES
APPENDIX |

LETTER OF INTRODUCTION

University of Nairobi

College of Education and External Studies,
Department of Educational Administration & Planning
P. O. Box 30197 -00100

Nairobi

7" July, 2017
Dear Sir/f Madam

RE: REQUEST TO COLLECT DATA

| am a post-graduate student currently working oy research project to
investigate Factors that influence student enrolment in Technical and
Vocational Education and Training institutions in Butula Sub County. Your
institution has been selected to participate instinely. | hereby request to collect
data from heads of department and graduating stsidéhe information
collected is for academic purpose and you are asswmred of confidentiality.

Your assistance will be highly appreciated.

Yours faithfully,

Meshack Ongulu.
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APPENDIX Il

QUESTIONNAIRE FOR STUDENTS

The objective of this Questionnaire is to colleatadon factors that influence the
student enrolment in Technical and Vocational Etlanaand Training in Butula

Sub County. Kindly read the items carefully andve a response that best
represents your opinion. To provide confidentialdy not indicate your name on
the questionnaire. The questionnaire has severelioss. Please answer

accordingly with a ticky) in the spaces provided.

Section A: Demographic profile

1. What is your gender? léfa) Female ()

2. What is your age bracket?

18-24years ( ) 25-30years ( ) 31-35years ( #Q@gears ( ) overdOyears ( )
3. What course do YOU PUISUEB? .....oou i e cem e ee e e eneeaeeaeeenvanennes

4. Why did you choose to pursue your course inittgstution?

It offered the courses | wanted ( ) It has ad&sjuesources ( )

It was affordable to my parents( )My grade couldt mualify for other
institutions( )

Others (SPECITY) ...t e e e e e e e e e e

67



B: Factors that influence the increased student emtment in Technical and

Vocational Education and Training.

Influence of courses offered on student enrolmenthiTVET institutions

5.List down courses offered in your institution.

6. Which course named in 5 above has many students?

7. Give @ reason fOr YOUI @NSWET ........u v i et ee e e eenens
8. Is there a course that has no students ata? Y ) No ()

9. IfYEeS WNICh ONe....e e
10. Give a reason fOr YOUI @NSWET ... ... e e et ee e e e ea va e

Influence of adequate teaching staff on student eniment at TVET institutions.

11. How many teachers are available in your inSOfU..............ccoeeeeeieeieeieiinnnn. ?
12. How many departments do you have in the ingitu.......................... ?
13. Which department has the highest number ohtgac......................... ?

14. What is the state of student enrolment in 3/aBo

High () low () moderate ().
15. Give a reason for your answer in 14 above..........c.cccceveiiiiiiiiiieninn,
16.Are there adequate tutors in your institutioN®2s ( ) No ()

17.1f NO what is the effect on the enrolment oftsits?
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Influence of adequate teaching resources on studeahrolment at TVET

institutions

18. Classroom equipments are adequate.

Strongly agree ( ) Agree ( ) Undecided ( ) Dre®( ) strongly disagree ( )

19. Workshop equipments are adequate.

Strongly agree ( ) Agree ( ) Undecided ( ) Drsay ) strongly disagree ( )

20. ICT Infrastructure is adequate.

Strongly agree ( ) Agree ( ) Disagree ( ) stipmijisagree ( )

21. Financial resources influence student enrolnme®VET institutions.

Strongly agree ( ) Agree ( ) Undecided (i9dgree ( ) strongly disagree ( )

22. Give a reason for your answer in 18 above...............ccooeiiiiinnnn, ?

23. Human resources influence student enrolmenVIaT institutions.

Strongly agree ( ) Agree ( ) Undecided (i9dgree ( ) strongly disagree ( )

24. Give a reason for your answer in 20 above.............cooeiin ?

25. Physical facilities influence student enrolmi@nt VET institutions

Strongly agree ( ) Agree ( ) Neutral ( ) &ysee ( ) strongly disagree ( )
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Influence of student attitudes in on enrolments aTVET institutions.

26. Attitudes of the learners influence enrolmdrgtadents at TVET institutions.

Strongly agree ( ) Agree ( ) Undecided ( ) Drsay ) strongly disagree ( )
27. Give a reason for your answer in question veab.........................
28. Which of these factors do you think has mostuenced enrolment in
Technical and vocational education institutionsrtrest?

Types of courses offered ( )

Availability of adequate teaching and learning teses ( )

The learners attitude towards TVET institution}s (
29.Indicate your level of agreement with the staets
Scale; Strongly agree ( ) Agree ( ) Undecidedisagree ( )

strongly disagree ( )

SA |A |U D |SD

| like to do technical work

TVET courses are for failures

TVET courses force me to use skills

| enjoy technical work

TVET prepare me for foe low salary job

Students who sign up to vocational schools areethos

with lower achievements

Thank You and God Bless You
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APPENDIX IlI

TUTORS’ QUESTIONNAIRE

The objective of this Questionnaire is to colleatadon factors that influence the
student enrolment in Technical and Vocational Etlanaand Training in Butula

Sub County. Kindly read the items carefully andve a response that best
represents your opinion. To provide confidentialdy not indicate your name on
the questionnaire. The questionnaire has severelioss. Please answer

accordingly with a ticky) in the spaces provided.

Section A. Demographic Information
1. Please indicate your gender. Male ( ) Ferfiale
2. Age: 20-29( )30-39( )40-49( )50459 above 60 ( )

3. Education Qualification: Bachelor ( ) Diplom3g €ertificate ( ) other ( )

Section B: Institutional factors influencing studernt enrolment at Technical

and Vocational Education and Training institutions

Influence of courses offered on student enrolmenhiTVET institutions

4a. Type of courses offered influence student emeat at TVET institutions.

Yes ( )No ()

4b. If yes which course attract students and Why2.............ccoeviiiiiiiiinnnnns

5.Which courses do not attract students and Why2.............ccccovvvvvennne
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Adequacy of teaching staff on student enrolment afVET institutions

6. The adequate teaching staff influences studenireent at TVET institutions.
Strongly agree ( ) Agree ( ) Do not agree (

7. Give a reason for your answer in 6 above .......cccceiiiiiiiiiii .

8. State how the answer given in 8 above affeatdesits’ enrolment
Increase ( ) decrease ( ) No effect ( )

Adequacy of teaching resources on student enrolmeat TVET institutions.

9. Adequacy of teaching resources influences stu@emolment at TVET
institutions. Strongly agree ( ) Agree ( ) Do agtee ( )
10. Assess the quantity of training equipmentsteQsufficient () sufficient to

some extent () insufficient ( ) no equipment (

11. Evaluate the usability of the teaching equiptmérell qualified () qualified

to some extent ( ) some is working ( ) no equipte )

12. Please comment on the availability of traimmaterials in your institution.
Very adequate ( ) adequate () inadequatgunavailable ()

13. State how the answer in 13 above affects studarnlment in TVET

institution? Increase ( ) decrease ( ) No effelt

Influence of student attitudes in on enrolments al VET institutions.

14. The student’s attitude influence enrolment\4ET institutions.

Strongly agree ( ) Agree ( ) Do not agree ( )

15. Give a reason for your answer in 15 above...........cccceveiiiiiiii i nns
16. What is the necessary cause of students’ desirenroll at a TVET

institution? i) High academic achievements ( Low academic achievements ()
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i) Types of courses offered ( ) IV) Poverty ( ) Wersonal interest {

v) other specify--------- -
17. Which factors influence student enrolment atETVinstitutions in Kenya

today? Please indicate four such factors.

18. What other strategies should the Ministry aliGadion put in place to attract

TVET enrolment?

Thank you and God bless you
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APPENDIX IV

INTERVIEW SCHEDULE FOR TVET PPRINCIPALS

Interviewer: Meshack Ongulu
Date: 12" July 2017

The purpose of this interview is to collect infotma on the factors influencing
the Enrolment rates in Technical and Vocational dation and Training in

Butula Sub County. Please answer the questiorteetbest of your knowledge.

1. How has been the enrolment of students in thigtinisin for the last 5 years?
2. Which years did the institution realize high enrehits between 2012 and
20177

What was the factor behind the rise in the enroisfen

Which year did the institution realize lowest emmeht?

What was the reason for the drop?

o 0 bk~ w

Explain how types of courses offered influence Bmrent rates in technical

and vocational education and training in your toston?

7. Which courses influence student enrolments? Specify

8. How does the adequacy of teaching staff influenwelment at the technical
and vocational education and training institution?

9. How does adequacy of teaching and learning ressurdiience student
enrolment in technical and vocational educationtaaiding institution?

10.How does the attitude of the students influenceitheease of enrolments in
Technical and Vocational Education and Trainingoar institution?

11.What other factors influence the increase of eneolimin Technical
Vocational Education and Training in your insticut?

12.What strategies should the Ministry of educatioguity Director of

Education and the Principals put in place to atffAET enrolment?

13.What challenges are faced in TVET institutions?

Thanks and God bless you.
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APPENDIX V

UNIVERSITY AUTHORIZATION LETTER

e
UNIVERSITY OF NAIROBI
COLLEGE OF EDUCATION AND EXTERNAL STUDIES

SCHOOL OF EDUCATION
DEPARTMENT OF EDUCATIONAL ADMINISTRATION AND PLANNING

Telegram; ‘CEES" P.O. BOX 30197
Telephone; 020-2701902 OR P.O. BOX 92 -00902
dept-edadmin@uonbi,ac ke KIKUYU

Junet5, 2017
OUR REF: UON/CEES/SOE/A&P/1/4

TO WHOM IT MAY CONCERN

Dear Sir'Madam,

RE: MESHACK ONGULU - REG NO. E55/T4025/2014

This is to confirm that Meshack Ongulu is a Master of Education student in the depariment of Educational
Administration and Planning of the University of Nairobi. He is currently working on his research proposal
entifled “Institutional Factors Influencing Students’ Enrolment in Technical, Vocational Education
and Training Institutions in Butula Sub-County, Busia County". His area of specialization is
Educational Administratian.

Any assistance accorded to him will be highly appreciated

Llhende YT
DR. JEREMIAH M. KALAI
CHAIRMAN
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APPENDIX VI

NACOSTI RESEARCH AUTHORIZATION

& )

NATIONAL COMMISSION FORSCIENCE,
TECHNOLOGY ANDINNOVATION

Telephione = 254-20.23 [ 3471, 9*Floor, Ltalii House
2241349, 3310871 2219420 Ul Fliglsvmy
Fax: +254-20-3 | B245 318249 PO Bos 3062 3-000CKY

Emait: dg@nacesti.go ke NAIROBI-KENYA

Wilebsibe: www nacosti go ke
Wihan replying please quote

wet vo NACOSTI/P/17/57033/17986 pue 7 July, 2017
Meshack Ongulu
University of Nairobi

P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Institutional
Sfactors influencing students’ enrollment in Technical, Vocational Education
and Training Institutions in Butula Sub-County, Busia County,” 1 am pleased
to inform you that you have been authorized to undertake research in Busia
County for the period ending 6" July, 2018.

You are advised to report to the County Commissioner and the County
Director of Education, Busia County before embarking on the research project.

On completion of the research, vou are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

Fo\esus=
GODFREY P. KALERWA MSc., MBA, MKIM
FOR: DIRECTOR-GENERAL/CEO
Copy to;

The County Commissioner
Busia County.

The County Director of Education
Busia County.
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APPENDIX VII

NACOSTI RESEARCH PERMIT

THIS IS TO CERTIFY THAT: Permit No : NACOSTI/P/17/57033/17986
MR. MESHACK - ONGULU Date Of Issue : Tth July,2017
of UNIVERSITY OF NAIROEI, 310-50404 Fee Recieved :Ksh 1000

BUMALA, has been permitted to conduct
research in Busia County

on the topic: INSTITUTIONAL FACTORS
INFLUENCING STUDENTS" ENROLLMENT
IN TECHNICAL, VOCATIONAL EDUCATION
AND TRAINING INSTITUTIONS IN BUTULA
SUB-COUNTY, BUSIA COUNTY

for the period ending:
6th July,2018

F A PP e

:ﬁppﬂcam's
Signature Nationd] Commission for Science,
Technology & Innovation
CONDITIONS

. The License is valid for the proposed research,

rescarch site specified period.

. Both the Licence and any rights thereunder are

non-trunsfernble.

. Upon request 0f the Commission, the Licensee

shinll submit n progress report.

. The Licensee shall report to the County Director of

Eduseation and County Gavernor in the area of
research before t of the r

. Excavation, filming and collection of specimens

are subject to further permissions from relevant
Government agencies,

. This Licence does not give aathority to transfer

research materinls,

. The Licensee shall submit two (2) hard copies and

upload a soft copy of their final report.

. The Commission reserves the right to modify the

conditions of this Licence including its cancellation
without prior notice.
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