
LM
4'/5-

' 7'^

y
i

} •,

InternntioHal ®i(mation .Series\
I

KDOTD DT

WILLIAM T. HARRIS. A. M., LL. D.
4

;
Volume SLVI

i

V .

■>

■fi-

i 1



INTERNATIONAL EDUCATION S^EHIES.
12iao, eJoth, asi/bna hladlng.

&sr.S'^‘»r‘n^“av”«nrH“is?EL-s
United EUCca CoramiMlooer of EdaceUoo. wbo hu coatrtbotcd for tbe diffemt 
TOlumee la Um we; of tntradocUoB. anelraia. tod conmeoUTT. Tbe 
Uatefnllr end eabetutUltj booad In ooiform etjle.

rOLVXES'yoW JtSADT.

'■ s-teS'-ss S,?s2?s-
1. A nieton of EdaeoUoB. Dj F. V. NrT^nrrtB, AIL, P------------

llodeniUMipuee**ndlJt*f»tare.Ito»nokeCollece.\*. |lia 
8 Th« KiM and Rsrlr Coaetllotton of UnlrerelUM. Wm a Br^ 

»*T OF MioLsrAk Edccatiok. By 8. 8. Lacmb, LL.D.. 
tbe iMtltatce ud IlUtorr of Edacatioa, VnlvenltT of EdlBbargb. $1^

4. Th« TeatlUtloB and Warmlac of Hehool BoXldlnge. By OiLmT 
B. Moemmx. Tcwber of l>iiy«lca end Cbemiftiy, lUuue City UIgb School, 
tim

Totaneew*
I

K. T. KoenmuiE. Doe- 
rnlTcnlty of Kfinigfbrnc. 

tcrlaed,«llb Cora.
~ PtofeaMrof/

EdaeaUon of Man. By FwraaiCB Faoiasi. 
nouted by W'. N. IUiuiaks, AM., Saperinteodcat of Public Scbo^ 
LaPDrta,lad. fi.SO.

&. Tb«

7. The 8«aaaa and tba WtlL (Part I of “Taa Km or Taa Cans.^ 
By W. Paarn, ProfcaMr of PliyalatoCT In Jena. TnneUted by IJU W. 
Danwv. Teacher In tba state Normal School at Worceater. Kant. $1 JO.r-'

n.W.Baowx. llJti.
to. now Co Stndy Ooocrapby. A Practical RrpoatUoa of Vetbnda and 

Devicca In Teaching Oeography wbtcb apply Ibe l*r1nelpl*a and .Plana of 
RlHer and Gayot. By Fnaxcta W. Paanaa. Principal of tbe Cook County 

' Normal School. |lJa
Ibo United BUteai Ita lllotorr CMm the lUrtleat 

tenia. By Ricbakb O. Uoohi, A.M., Prufoeor of Pedagocy. 
Unlrmlcy. |I BO.

“‘‘“■u, w„,, »_-Vi:;l'k?2.Tp^'u.?ski's
FuDy IIIaetraCriL $100.

11 Piwetlcal niata for the Teaehara of PnbUo Schoola. By 
iIowi.aMD. SupeHotrudeot of tba Chicago Public Schoola. fl J(L

14 PeaUloaati BU life and W«rA By Roots ds Qumra. AaiboeM 
Tnuielatlon frimi^tte ^^

alon. ByJ. U PiCKaaD,U.D. $1.00.
11 nUherEdneaUonofWomenlnKarope. By Htuasra Usoa, Ikilln. 

iTanalaudand accompanied by cumparail<re«tatlatfcabyl.R.Kissa. fl.OO.
17. Xaaan on KdneaUonal Ueformora. By R-ttsirr niassn Qn||«A 

M. A., Trinltr Collen. CamUldge. Only aatbortwd edition of tba work a 
rawrltten In few, ll.fiO.

11 A Text^Uook U Paychoiosy. By JoitaxN Piupsica IIxsaaBT. Ttaae- 
laUd ty UanuaBtr A baiTit. fUOO.

(IllinoU)
11. Edseatlon In 

.Hettlem 
Indiana i
Psaiict. Atrarata, AnD^vtTiiai.AND. 
of the CioclnnaU Technical School.

tl Xttropeao
PSAXet. i

OtoaaaX
InttnlacUoa by

11 Set

.i

1

j



T

,:'i

i

■ me isTERii/LTioirAL sbucatwx seeies^a,am^.)

Jij Jomu lULDvnr, 
noHl TranaUtol itkd ui*

'c
^ TeadUas.

sax lloiMMaa’a kmJle) ob, Trutisk ok EDOCar..
nomusS by W. 11 Patkb. PIl LL. D. »1 Ja 

21. Th® Moral Initnictloa of Chlldron. DyKrux Adl 
SS. £tisli*l^ Kdaeatlon In the 

By Isaac Suastlisa, LL. U.,

A
y

^ i %IM.
-,?sd7avc?lo»d bools.

j;l'rti>id«nt
S3. Education from a National Stauilpolnt, By Alfeid PomuJt. |1.£0. 
2L Mental lloTelop 

Physiology In Jeik
£5. How to Study and Teach History.

Ui.lvetrltyol MlcUlpm. $l.iO.
Symbolic Education.

By Sdsak E. Blow. $l.aO.
27. Systematic Science Teacbinff. Dy Edward OsBinmn IIovb. $l.fiO. 

' SS. The Education of the Greek People. By Tuokas.Datidsok.
' 29. The ETolntlon of the MassacbusetU rnhUo^choo) System. By 

G.n.MABTls.A.M. |--- 
aX Pedasoglcsofthe Hint
81. The Mottoes and Commentaries of Freldrlch^Eroebel’a 

Play. By ScSAN £. Dtow and UsKBiETTA H. EiyiVT. flJU.
S3. The Songs and Music of FroebePs Mother-Play. By SurAK B. 

Blow. $1.20.
83. The Psychology of Number, and Its Application to Methcals of 

Teaching Arithmetic. By Jaku A. 3icLxi.lam, A.Xl., and Jo 
DEWBT.lh.D. $1J0.

M, Teaching the lAnguage-Arts. Smcn, KxADtao. CoKPosmov. By 
B. A. UiSSDALE. PIl-DTi-L. D. |] .00.

Coilvge.

meat of 
1'iuiFia

the Child. By W. Prktxb, Profeieor of 
utl by li. W. Bbuwh. Sl OO

By B. A. llpcsn*i.s. Ph. D-. LL- D.,

Fnomifs “MoTmca-pLAT.’*80. ACOKHKMT.

I.S0.
By FniiDBicn Fho*B*L. 12mo. flJO.

Mother-;

VS. The IntellectuBl Wd Moral Deeelopment of tho Child. Pabt I. 
Containing Chapters on rxBi'rpTioK, EanTtoN. Nxmort. liiAotKATi 
and CoKsaoi'SKKfS. By Uabriel CoMFATRi. Tranalated from 
Frtnch by SIaut B. Wilsok. |IA0.

■Si
and Introdnctory ITorks.

83. The School System of Ontario, By the Don. asoneB W. Rifts. LL. D..
Minuter of Education for the l‘ro»lnce of Ontario. »1.0ft 

89. Principles and Practice of Teaching. By jAiiia J 
4a SchoolM 

$1.50.
41. FroebePs Educational X.aws for all Te

noonis. Inspector of SchooU, Toronto. $1.50.
42. Ulbliography of Edneation. By Wat 8. Mokpos. A. B. $^0.
43. The Study o2 the Child. By A. R. Tatlor. Ph. D. $l.6a '
44. Kilnmitlon by DeTelo^ent. By Pbiboricb Fbocbkl. '^snslated hy

43. Letters to a Slother. By Bdbak B. Blow. $l-5a 
40. Monmigne’s

.ndaUons of Education. By Wiluau T. IIarris,

r. $1J0.
School Methods. By Jossra Baldwih.

acbers. By Jauxs L.

Education of the Child. Trsnslsted by L. E. Rictob.

OTuxn voLcats m prxpabatiok.

D. APPLETON AND COMPANY, NEW YORK.

«
. j



/
it

' INTEHNATIONAL EDVOATIOE SERIES

MONTAIGNE'

THE EDUCATION OFjj^HILDKENV

\

i
SELStTBD. TRAS9LATEU. A5U iSSOTATSD

BY

L. E. RECTOR, Pd.D.

X

\

•< ,
1

NEW YORK
D. APPLETON AND COMPANY

1899

‘fesAistilifeasa iifei;'uii



^4—¥
OIFTOF

t«AN A. 8. WHi^KEV
£ . ^

EDITOR’S PREFACE.

- y
The Bi^ifieance of Montaigne lies chiefly 

in his protot against pedantiy. Learning is a 
good thing when what is learned consists of the 
wisdom of the pasLand tvhen what is learned is 
assiinilnte^ and made UBefiil_to solve the prob
lems that press for a solution in our own age.
/An undigested accumulation of scraps of learn

ing is not of jiractical use. It never helps the 
scholar to think nor enables him to act, nor to 
guide the action of others.

The accumulation of knowledge that^is not 
systematized in itself nor applied to the solu- 
tion of practical problems is to be shunned. 
The display of such knowledge is pedantry.

It is true, however, that man without any 
knowlerlge of the development of his race re
mains at the bottom of the ladder which his 
ancestors have built for him. He can not enter 
into the heritage of what his ancestors have 
discovererl for him by- painful experience. 
Ancient literatures are full of knowledge of

\
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iv THE EDUCATION OP CDILDREN, EDITORS PHEPACR

The educational reformer in hia indignation 
foigets that there a^eome sturdy souls among 
the pupils ^ho can find nourishment in the 
driest and dullest scholastic presentation. The 
school justifies itself by its use to these sturdy 
souls who nourish their originiffity upon the 
erudition which quite crushesSout the self^ic- 
tij’ity of their feebler fellow-pupils.

One' may sum up the literature of the edu
cational reformers by saying that it condemns 
the e-xisting system of education because its 
methods are calculated to cram the pupil’s 
memory instead of educatinghia judgment, and 
to teach artificial formalities instead of natural 
modes of action, and, besides, are careless of 
his physical well-being and of bis usefulness to 
his environment,. These reformers, in fact, get 
so impatient with the faults in method of 
instruction that they one and all condemn, in 
moments Of e.xcitement, the learning which the 
schools profess to teach. Even if it is the wis
dom of the race, they pronounce it Useless to 
the pupil

In dealing with the parts of this problem 
Rabelais laid stress on comparing and verifying^^ 
ancient knowledge by applying it to the ob-' 
jects of one’s experience. Montaigne attacked 
pedantiy. Comenius sought to unite the pu-

T

human nature, and they show methods of avoid
ing errors. But for him—the illiterate 
their solutions do not exist. All the 
must

man— 
more

he follow the customs and usages of hia 
parents and neighbours. Not knowing the ori
gin of these customs he must obsen e supersti- 
tiously all the punctilios without variation.

, . He can not make adaptations qf his knowledge
to the actual conditions of his whrk. But the 
man of science can reconstruct his manners and 
customs, modifying them to suit cireumstances. 
For he can follow the spirit of the accumulated 
wisdom. He can undetstnnd principles, and is 
far more practical than the man who merely 
knows the use and wont of his time.

Learning, then, is a prime necessity. The 
danger of an accumulation of useless learning 
and of a pedantic display of it is a secondary 
matter, and must always remain secondary. 
Biit although secondary it is a veiy pathetic 
circumstance connected with education. Yet it 
is more pathetic to see human beings entirely 
deprived of a share of the knowledge of liter
ature and science and experience of human life. 
To see the remedy for darkness so managed as 
to create no life in the soul—to see wisdom 
turned into pedantry—is the next moat pathetic 

' thmg in education.

oJ
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THE EDUCATION OP CHILDREN.vi EDITOR’S PREFACE.

words. In his protest he goes so far os lo.de- 
spise civilization and prefer a condition-of war, 
BUoh~aa'we~flnd among harbarons nations, to 
arts and letters. He pn^ra the Spartans over 
the Athenians. While he condemns boots and 
words and learning, he gives usdn his essays 
one of the most remarkable ^siiiples of the 
scholarly use of learning. But he carries his 
habit of quoting from classical writers to the
extreme:.... In fact, according to our recent
standards of literary style, his quotations

that they make bis style pedantic. 
Like all educational reformers, he not only 

attacks the methods of education which do not 
develop the pupil’s self-activity, but he con
demns, as liefore said, books and learning, arts 
and letters themselves. It always amuses one 
to see a man declaiming against books by writ- 

book in order to condenm books.

pil’s practical activity with his theoretical: 
“Learn.to do by doing.” Locke laid particular 
stress on the health of the body, and he placed 
in the foreground the cultivation of sense-per
ception. Rousseau wished to do away with all 
artificial manners and customs and return to 
what he called a state of nature. Pestalozzi
followed Locke in accentuating the importance 
of sense-iierception. Friedrich Ffoebel carried 
the doctrine of self-activity to the minutest de
tails of educationJTnaTring the child begin at the 
very first with assimilating what is taught him, 
and making hiin mliscover by his own investi
gation the suceessive steps of learning.

Montaigne stands for very much more as a 
— literary man than ns an educational reformer. 

He is called by Emerson in his Representative 
Men “The Sceptic.” By “sceptic” he means 
that Montaigne recognizes the gooil of ithe ex- 

1 isting order, but at the same time sees -the 
objections to it. “Scepticism is the attitude 
assumed by the student in relation to the jmr- 

_ ticulars which society adores, but which he 
sees to be reverend only in their tendency and 
spirit.”

are
BO numerous

ing. a new
Education ought to teach the pupil how to es- 
cape the slavery to books and the slavery to 
authority and custoin. The pupil should be 

■ educated above all blind obedience to what is 
prescribed by external authority, 
cation deals ivith prescription, on the one hand, 
and hence as soon as education begins to edu
cate it begins to sot the pupil to tjie serious 
task of learning what others have taught Of

But all edu-

Montaigne’s motto is. What do I know!— 
Que sgaisjef He disparages memory and says 
harsh things about words, preferring things to
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cess, and not in its later stages or the com
pleted result

Doubtless schools fail so often in taking 
their pupils beyoud this initiatoiy process in 
which they get the words but do uot yet 
ter their meauing, nor see their application to 
thought and action, that this \Yh^e8ale criti
cism has a strong case- For thi^aotual work 
of teaching, making as its main object the in
struction of the pupil in a branch of learning— 
leading him to its mastery, first, by the seizing 
of the words and discovering their meaning, and 
finally making a practicaApplication of them, 
may injure the pupil's health, may overload his 
memoiy, or cause him to be careless in the use^ ' 
of Ins sense-perception. It may overwork or un
derwork any phase of the body or of the mind.
It is in his effort to startle the educator and arouse 
him to the importance of avoiding th 
that Montaigne sometimes attaclm knowleilge 
itself, and even the desire for mental cultivation.

Ignorance is often betrayed regarding the 
yaliie of learning to know language by eye 
jrell as by ear. Skilful and accurate thinking 
comes from a knowledge of language addressed 
to the eye in the form of printed or written 
words. A knowledge of language by the 
does not e.xtend much beyond, the collo<iuial

THE EDUCATION OP CHILDREN.

course, too, we shall find, if we seize the process 
of education ns it is going on, that the pupil 
in his effort to master the wisdom of others 
holds in his mind scraps of this wisdom in all 
degrees of assimilation. Some of it he already 
understands very well, and has made it his own. 
He can think with it, act with it, and solve the 

V- problem of life with it. Other material he has 
not quite grasped, although he has considerable

ixvm

mas-

iq^ht into it. Still other parts of what he 
is learning are in a state of being seized upon 
by his mind. He finds them e.xpres3ed in words. 
He has seized the words and is trying to put 
meauing into them, but has not yet succeeded.

The stomach of the feeding animal contains 
elements of food in all stages of the process of 
digestion. It is' easy to condemn the work of 
the school by discovering and describing that 
part of it w'hich is in the process of (seizing 
the words, and which has not yet been elab- 
orated by the pupil sufficiently to convert it 
into thought and action. The good school, 
alike with the poor school, would suffer by such 
a method of criticism. Much harm is,,done by 
this indiscriminate condemnation of the work 

-^f the school and by the wholesale charge of 
' pedantry baseil upon that part of its studies 

which is contained in the beginning of the pro-

ese errors

>
as

ear



THE EDUCATION OF CHILDBEN.*
vocabulary, and ia insufficient for the expression 
of accurate observafion or scientific thought 
And yet while a tirade ia made against let
ters in one place, in another place the reformer 

, ' inconsistently betrays his-great respect for a 
■ speaking and writing knowledge of Latin. 
Does not Montaigne himself pride himself on 
the method of instruction wliich his father gave 
him, by which he learned to sprak I-atin from 

, his tutor even in infancy 2
Kabelais, too, makes Cicero his ideal model 

of learning, and requires his pupil to be so 
well acquainted with Cicero’s Latin that he 
expresses himself with proper gestures, dis
tinct pronunciation, persuasive voice, and in 
Ciceronian Latin.

Rabelais’s idea of a course of instruction 
for his giant pupil requires him first of all 
to learn the languages perfectly—Greek, Latin, 
Hebrew, Chaldee, and Arabic. He wishes the 
pupil to form his style on the Greek of Plato 
and his Latin style on Cicero. Besides these 
languages he prescribes history and geography, 
geometry, arithmetic, music, and astronomy. 
He lyisiies him to master the civil law, and to 
know botany, zoology, and ininetalogy, besides 
the Greek and Arabian medical lore, and the 
Talmud and Cabaln

EDirOBE PREFACE.

Montaigne in another place attacks poetry, 
apparently seeing only some of its superficial 
influences upon the mind. He does not see, as 
the theory of education in our days sees, that > 
the greak_pqet8 are the great.jsyealers of hu-
___noture,_ and that they understand thejao- .
tiv5l)f human action and pvev^e pupil who 
reads their great works of art the most valu
able of all knowledge—namely, ilaiowledge 
of human nature.

Slontaigne is a tonic or a sort of corrective 
•against petlantry. But he is cqnfused in his 
judgments as to what is really valuable in 
education. In fact he does not see the real 
province of the school. His preference of the 
Spartans to the Athenians, of the savage tribe 
to“fhb"civilized nation, and of Plutarch to the 
great national poets, all show this. And yet 
he does not overestimate the'value of Plutarch; 
he simply underestimates the-value of the na
tional poetry.

In her admirable “Stoiy of a Short Life”
Sirs. Horatio Ewing shows how a lame soul 
may be cured. No one of Slontaigne’s essays 
could bring such a lesson to a lame souk; though 
his maxima are a sovereign cure for p^antry 
and useless knowledge. But when he decries 
knowledge and praises accomplishments he

xi
I

t
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and characters. • For although Montaigne de- ' 
claims furiously against pedantry, yet perhaps 
the majority of his judgments have no other 
than a pedantic basis. For example, he bor- 
rows Cicero’s opinion of Caisar’s ambition. It 
ia,a view of Ca»ar which has been n favourite of 
the schoolmasters of all times, ^^t it is ped
antry not to see the great and serious deed of 
CiEsar, who strove to give the fretsloin of Ho
man law to the peoples of the world living out
side of Italy. Caaat inaugurated the modem 
world by bringing the neighbouring nations of , 
Europe within the Roman Empire and putting 
them to school to learn Roman law and civil 
rights. The Roman republic stood directly 
across the path to this great step in world 
history.

The selfish aristocracy of the Roman senate, 
whose ideal of government was to place the 
foot of their tyranny on the neck of the human 
race, had to be displaced by a one-man power, 
which made itself strong by the annies in the 
field and which looked toward a wise adminis
tration of distant provinces rather than toward 
a selfish oppression of those provinces for the 
benefit of the people of Italy. The Roman 
senate would not peraiit foreign provinces to 
be managed for their own good. It was Csesar

xiii
y- overestimates skill in the management of par- 
“ ticular things. Goethe’s maxim should be re

membered as far saner than Montaigne’s: 
“ Baked bread is good and sufficient for the day, 
but'seed com should not be ground.” Perhaps, 
however, Goethe borrowed from Montaigne or 
Rabelais his idea that the most important 
species of education is that which takes place 
by means of error. He says that it is not the 
part of the teacher to hold the child back from 
error, but to teach him by means of his error. 
To have the child learn by error seems to re
semble that doctrine which has become quite 

^ popular tvithin the last few years—namely, 
to have the child pass through the culture 
epochs of the human race in his' common- 

'' school course. It b obvious, moreover, that 
the method must be used very sparingly, and 
the unseen providence of' the tefcher must 
watch over the pupil and prevent fatal mis
takes.

Montaigne, then, will be read with moat 
profit by those teachers whose chief fault is 
pedantry—who, in short, are satisfied best when 
their pupils learn the most by what is called the 

' cramming process. It b necessary, however, to 
caution that class of teachers against the relia
bility of Montaigne’s opinions on hbtoric events

1
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an4 not the Itoman senate who worked for the 
freedom of the world. But Cicero could not 

'V see this, nor do the Ciceronian disciples found 
among our modem schoolmasters.

liv

AUTHOR’S PREFACE.

CoHPATBi, in his Histoire de‘la P^dagogie, 
says that before pretending to surpass the the
ories of Erasmus, Rabelais,'and Montaigne, we 
of this day should rather attempt to overtake 
them and to equal them in m6st of their peda
gogical precepts. “ Montaigne may be said to 
have founded a school of thinkers on the sub
ject of education, of which Loqke and Rous:’ 
seau were afterward the great exponents,” is 
the opinion of Mr., Quick in his Educational 
Reformers. Notvnthstanding Montaigne’s un
doubted influence and the fact that Essa3r8 
XXIV and XXV of the First Book have be
come classical in education, we have yet to 
record one more proof that “ all books on edu
cation are printed in German.” Reimer’s 
Michael von Montaigne: xYnsichten uber die 
Erziehung der Kinder, in the Psdagogische 
Bibliothek, has remained a challenge for Eng
lish and American educators since 1876.

In making my translation I have followed

W. T. Hakkis.
Wasiunqtos. D. C., Junt 10.1S90.

1

- K

XT

i'



1
xvi THE EDUCATION OP cniLDBEN.

the eilition of Courbet anil Royer (5 vols., Paris, 
1873-01), based ujion the variormn edition of 
1854 (Paris, 4 vols.). Wherever possible the 

. translation , has been compared with the text 
y of the original edition of 1580, whieh consisted 

of the first two books only. I have not hesi
tated, however, to use the rendering of the 
1603 Florio, and of the 1842 Cotton, when
ever such rendering seemed preferablek to my 
own. To the latter especially am I indebted 
for the metrical translation of many of the 
nnmeroua quotations. ’

The English reader, who desires n more de
tailed account of Montaigne’s life than I have 
given, is referreii to Bayle St. John’s delight
ful Montaigne the Essayist (London, 1858). 
The French reader will find vast stores of in
formation in the exhaustive studies of M. 
Grun and Dr. Payen.

Perhaps it should be here stated that in 
1893 Dr. MacAlister “set out to edit with in
troduction and notes such portions of Mon
taigne’s Essays as relates to education.” Pres
sure of other duties compelled Dr. MacAlister 
to defer the work, but it is needless to say that 
no one will welcome his Montaigne more cor
dially than the" editor of the present volume.

L. E. Rectoii.

i
CONTENT

iii-xiT
x», xxi

Editoe's pRsrirs.............................................
AuTUOR's PRXrACR..............................................
CosTRxra ...............................................................
Toptcib Amalxsis.............................................
I>rrR0DL’CTIOl«.......................................................

DiogTRphlcal
Crilicftl...............................................................
MonUipne. Locke. rhU Rousseau 
Some itiotlcnt educational ideas anUci|«lcd bj MonUipne 18

TRASSlUTIOMa...............................................................................

Of the eduiation of chiblrvn. Book i, cliaptcr xxr 
Of pedantry. Book i, chapter xxIt ...
Of the aflecllon of father* to their children. Book ii. 

chapter rili.......................................................
Of liars. Book {.chapter ix....................................

BooUiii, chapter xviii....................................
Of habit. Bonk i. chapter xxii ....
Of presumption, Botik Ii. chapter xvii 
Of physiopnomy. Book iii. chapter xii 
Of anper. Book ii, chapter xxxi ....
Of the art of eonvenwtion. Book iii, chapter viii 
Of idleness, Book i, chapter xiii ....
Of experience, Book ill. chapter xlii .
History, Book ii, chapter i; i. xv|; I, xx .

Notes.............................................
I.xDEX or Naurs
GC.XERAL ISDEI

XTii
xix-xxiii

1-18
• 1-«
7-13

11-17

13-153
13-85

8^103

llO-tSO 
121.123 
122, 123 
134-IM 
137-123 
i;»-i33
134- 1S7
135- U0 
141.143 
143-143 
147-153 
153-170 
171-178 
173-191

xvii

}



TOPICAL AJIA1YSI5.
y

FM«
Introduction—Biofn^phleal .

Montaigne bom at P4rigord,'^M3 
ImporUnco of hia family . ^
Pierre Ejrquem an«l his ideas of Mucation . 
Early influences from Italy, Paoyand 
XiCavcs college and studies lair .
Becomes eonseiiier, 1537 5 mayor 1581 
PoiTOS friendship with Estienno do la Bo3lio
Marriago in 1565 .............................................
Trarcls in Italy, Switzerland, and Germany 
Translates SebondoVThcologia Katuralis . 
Montaigne's altitudo on tho suiiject of religion 
Montaigne’s last days and death in 1503 .

Introduction—Critical....................................

1-6
1
1
3

from Rabelais 3
3
8
3
4
4
4
5
6

I 7-13
Requirements of modem education .... 
Montaigne's relation to these requirements 
Narrowing effect of teaching . .
Life rerstM systems......................................................
MonUigne's denunciation of inflexibility . . ^
Every age presents panaceas for ills of mankind
Montaigne's order of studies....................................
Decoration of schoolnioms anUci]Mted by Montaigne 
Relation of method to instnielioii .... 
Montaigne places emphasis upon individuality . 

Iptnxluction—Montaigne, fx>cke, and Rousseau . 
Montaigne chargwl ifith lacking in originality . 
Montaigne flrst to develop educational ideas . 
Coste and Quick admit Locke’s debt to Montaigne .

7
7.8

a
0
0

10'
10.11

11•j

11
13

13-17
13
13 t
18

xix

i



THE EDUCATION OP CDILDREN. zxiTOPICAL ANALYSIS.XX

Pythagow compares life to tb# Olympic gam« . . 47
KetatioQ of pbilowpbical examples to life . ...
Train for practical life..............................................’ ■
Useless knowledge................................................................
Method of instruction............................................. .........
Study should not bo made difflcolt.....................................
The practice of yirtue is pleasurable . . ^ .
OSico of true rlrtue.......................................... ■ . M
Children to be educated according to tbejf^ility . .
Philosophy adapted to early instruction .
Aristotle’s training of Alexander 
Danger of too much book study ....
Philosophy in iu relation to life the chief study 
The whole man should be trained ...
Study to be made pleasant, but effeminacy aroided ... 61
College discipline too rigorous .
Make school life pleasant . . . •
Singularity of manners to be aroided .
CultiTaU) adaptability....................................
Learn to lire.............................................
** Actions speak louder than words” .
Pedantry ridiculed....................................
Things before words....................................
Inrention the test of true poetry
Sophistical subtleties unworthy of serious attention . 73
Stylo and matter should harnioniie.....................................
Arold affectation in dress and language .... 
Imitation of words easy, of thoughts ditllcuU .
Vernacular first.........................................................................
Montaigne’s early education.............................................
Uso of motor side...............................................................
MonUigno’a disposition accounts for iwrtial failiinjof this

educational scheme.............................................
The tale the bc.«t literature for children
Montaigne’s inaction......................................................
Montaigne approres of the stage ....
Learning should bo made alluring and permanettt .

Of pedantry........................................................................
Pedantry despised by ancients and niCHiems

Dopondonco of Locko and Rousseau uj)on Montaigne shown 
under following pointa:

1. Choice of tutor .
3. Uso of motor side in cducationu
5. TrainJor practical life
6. Importance of history.
7. Character most important .
3. Importance of physical training
4. Condemns harsh methods—school life should be

mode pleasant .
Of the education of children .

Montaigne’s intellectual limilations 
Eis opinions coincide with those of other writers 
Chrysippus and Epicurus compared .
Quotations often bring out an author’s weakness 
Montaigne introduces his subject of education .
Relation of children’s early inclinations to their islucation 34 
Hklucation of especial value to those of noble birth 
Choice of tutor all-important ....
Child study................................................................
Individual tcacliing favoured ....
Apperception and llerbartian coordination
Dogmatism ilhistrated......................................
Pupil’s own judgment should bo cultivated 
Borrowed matter to bo assimilated 
Apperception not mere met 
Travel of great importance 
Parents should not spoil their children
Importance of physical training....................................
Home Influence often interferes with the child’s training. 37
“ Children should bo seen, not heard ”
Only great minds should assume unusual privileges 
Train pupils to bo fair in argument .

‘ Patriotism inculcated..............................................
Errors should be frankly acknowledged . ,.
General observation of great value . . .
Scope of history.......................................................
Broadening Influence of travel ....
The world the best text-book ....

47
4313
40d games , 13
6017
5117
6417

10

6010
5710-83
5810

. 5031 0023
23
34 03

.. 6330 6437 6020 6729
632?
0330
7331

33
73ring . • 33
7434
7635
7836
771 ■ 7037

38
8030/ 8180
8340
8441

. 83
BO-109

43
H 8640

3
jb-



:
1

I

THE EDnOATION OF CDILDREN, TOPICAL ANALYSIS. ZXIU

rAOl
Ability wwa mere learning and material circumstancca'. 88

. 80

FAat
. 125 

127-120
Plays of ehU4ren of great Importanc®

Of presumption
Formal ^ucatioo condemnetl .... 
Every one susceptible to instruction .
Education, reformatory . . ' .
Vernacular suited to philosophy. . . ..

Of physiognomy......................................................
Sim^pHcity commended .' . . • v
Intemperance in letters . . . ^
Little learning needed to live veil . •

Of anger........................................................................
- Children should be ednnted by the State .

Parents vho punish their children often injure them
Anger perverts justice.............................................

The art of conversation . .............................................
Learning does not teach effective eipression . 
Knowledge useless which docs 

Of idleness ....
Mind requites occupation .

Of experience ....
Go back to Nature for wisdom 
Children should bo trained tq like ordinary things . 
Children should not be brought up in luxury ,

History..................................................................................
History l»cst taught by biography . . . .
Plutarch ...».............................................
Ca*?ar..................................................................................
Classes of historians—Fntissarl....................................
An eye-witness the best historian . . . .
Value of history rtlativo to the author 
Clergymen and philoeophera should not write history

Ancient and modern pedants contrasted .
True philosophers are great in action.
Some philosophers who refused public office 
Tho better learned preferable to tjie more learnrf . . 81
Pedants neglect moral training . . . .
Pupils no bettor than the pedants ....
Baying brains...............................................................
No learning of use but what we make our own . . . 85
Schools furnish children with Uttlo real knowledge . . 06
Pretenders to learning . .....................................
A pedant ridiculed.................................... , . . .
Pedants have little judgment . . ’ . . *.
Wproen require little learning.............................................
Som^moro fft for business tbah for the pursuit of knovrl*..................
People may apply learning to evil 
Ptirsian system of education 

- Cyrus whipped for an unjust decision

00 127
. 00 128

128
02 . 120 

130-13383
04 130

j . 131 
. 133 

. 134-137 

. . 134
. 135

07
08
00

101 136
138-140 

. 138 
e tbs mind . 130 

. 141-142

. 103 

. l03i

104
.105

- i’Athenian and Spartan systems of education contrasted . 106 
The least learned nation the most warlike :

Of the affoction of fathers to their children . . . 110-120
. i;o 
. Ill 
. Ill 1

141
. 143-146

. 108 14.1
. 144 
. 145 

147-153
, Montaigne considers his subject unique . 

Illadamo fi'Estissac extolled as a g^ mother . 
Gratitude due her from her son . j . 147

, Paternal affection Is greater than Qliol 
Children's rights . , . . j .
A father should bo respected forhimself, not for his money 115 

I Physical riolencc condemned . ' ,
Parents and children should bo friends 
Mistake of Marshal do Montiue ....
Children should be somewhat familiar with thefr parciiis 130 

Of liare .

. 113 147
113 148

140\110 . 160 
, 151 
. 153

. 117 
». 118

. 121-123
Children should bo trained to speak tho truth . > . . 131
Falsehood the beginning of corruption .
A lie is contemptible . . . .

Of habit.................................... ............................................
Plato on habit . . . i....................................
Parents to blame for not cqrre^tlng childish vices .

-f

. 123 

. 123 
124-126

134
124



MONTAIGNE’S VIEWS ON 
THE EDUCATION OP ClilLDREN.

INTRODUCTION.
BIOGUAl’UIOAU

MicifEL Eyqdeji, lord of Montaigne, was 
liorn in PiSrigord, a province of Guyenne, in 
1D33. His family was an important one in 
western France, and Montaigne had good rea
son to be proud of his lineage. As far back as 
tbe time of the Black Prince we find Eyqnem 
mentioned, and it is not an uncommon name 
in France even at present. This consideration 
of family is of interest to the student of edu
cation only in so far as it serves to throw light 
on Montaigne’s own character and educational 
opinions. Like John Locke, he never for a 
moment ceased to remember that he belonged 
to a privileged class.

An account of the early life and training of 
Montaigne may be found in the essay Con
cerning the Education of Children (page 77 
et seg.). This e.\periment in education had

1

■

I ■
\ ■



3INTHODCCnON.THE EDUCATION OP CmLDSEN.2

government of Bordeaux, and was anxious that 
his son should wear the red robe of cxmmlleT 
to the parliament of that city. The essayist 
attained the honour in 1667, and in 1681 
even

its origin in a peculiar combination of cir
cumstances. The father, Pierre Eyijuem, vis
ited Florence and Rome in his fighting days, 
during what the French call the discovery of 
Italy, and received a strong intellectual im
pulse. At this time, also, Marguerite de Na
varre was at Pau, the centre of a little court 
of learned, wise, and imaginative men. Many 
of these scholars, on their way to and from 
Paris, were entertained at Montaigne, and dis
coursed tvith the lord of the caStle-npinions 
literary, political, and educational. Olio other 
influence must he considered—Rabelais’s Chro- 
nique Gargantuine was given to the world in 
1632, the Pantagruel a few months later.

..These three streams of influence emanating 
from Jtaly, Pau, and from the Comic Homer, 
produced theories ready to be imured upon 
the boy born in 1533. They overflowed upon 
the early treatment of Henry IV and others of 
this period—so full of thirst for novelty—as' is 
shown by biographies of noted men living dur- 

. ing the latter part of the sixteenth century.
Soon after leaving college, at the early age 

of thirteeuj Montaigne tells us he was plunged 
over head and ears in law. Where he studied, 
and for what period, is kft to conjecture. His 
father had been an’ important member of the

was
elected mayor. Notwithstanding these 

any great 
was he re

positions,' Montaigne never show^ 
proficiency as a legal stwent, ngr 
markable in any way as an executive. The 
experience, horvever, served to broaden the man 
of the world, end gave him an insight into 
governmental afliairs that shows all through the 

may think of public 
time or in the sixteenth

Essays. Whatever we 
life, either in our own 
century, we must give the politician cre^t for , 
a knowledge of human nature which is pos
sessed by few persons of other callings.

While conseilhr ho became acquainted ■ 
with Estienne de la Boetie, the author of Vol- 
_..tary Servitude, a little tract embodying the 
best of the revolutionary movement of his 
time. We Jfind traces of La Boetie in Milton, 
in Rousseati, and in Lamennais. The warm 

between the two

un

friendship tvhich sprang up
helped to develop Montaigne’s mind, gave 

a tone to his writings, and tonchetl his nature 
with a refinement it might otherwise have 
lacked. Many things which appear incon- 
sistent when we compare Montaigne’s environ-

men
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natural reasons to establish against the athe
ists all the articles of the Christian religion. 
This work gave to Montaigne’s mind and lan
guage a pietistic hue which they never quite 
lost, and possibly did something toward throw
ing him into that state of uncertainty from 
which he never recovered. His atptnde on the 
subject of religion was the distinctively mod
ern one.
of Christianity, he saw no reason why Protes
tants and Catholics should not live side by side, 
as he did with his brother Beauregard, who 
had joined the Calvinists. In this connection, 
it is worth noting that dogma and bigotiy have 
never made a contribution to educational 
thought Much of the greatness of Greece 
may be attributed to her wonderful freedom 
in religious matters, a fact which has not re
ceived due importance in histories of education. 
The great teachers have been men of religious 
feeling, never bigots, and Montaigne was no 
e.\ception in this regard. Remember, too, this 
was the century of St Bartholomew. Mon
taigne's moderation was shown also during the 
civil wars, which produced such frightful dis- 
order. “ Among so many armed houses, I am 
the only man I know, in France, who has con
fided purely to Heaven.” Few can comport

5

ment on the 6pe hand, and his words on the 
other, may be e.vplained by this classical friend
ship. Under the influeitfe of La Boetie, Mon
taigne becomes less the cautious lover of 
promise .and more the champion of fair play in 
politics, religion, and education.

Until his marriage in 1665 to Fran^oise do ■ 
la Chassagne, the essayist seems to have fol
lowed the practices of most young men of his 
century. He visitetl Paris, remaining mouths 
at a time; was succe.ssively honoured by Cath
erine de Medici, Francis U, Charles IX, and 
Henry IIL He became a soldier, would spend 
a few weeks with the army and return home. 
Previous to his election as mayor of Bordeaux,

, Montaigne sjient t\io yeara in travel, and has 
left us a most delightful picture of Italy, 
S^vitzerland, and southern Germany during the 
latter half of the sixteenth century. Wliile at 
Rome “TheMaestro del Sacro Polassoreturned 
to me my Essays marked with the expurgaia ; 
among these was the essay On the Education 
of Children,” an interesting commentary on the 
time.

com-

While he adhered to the older form

As a young man Montaigne had translated 
for “ the beat father that ever lived ” a bo(ik 
by Ramondus de Sebonde, called Tlieologia 
Naturalis, which undertook by human and'

a



TDE EDUCATION OP CIULDEEN.

themselves with a complacency so entire, and 
yet it is this spirit in the man which giv3S us 
such confidence in his opinions. Here is one 
who has seen everything, experienced every
thing, is intimate mth the cruel ways of the 
human heart, and yet he believes that under
neath all this tragedy man is teachable and 
worthy of every effort. The paradox of ex
istence no rvriter has realized more keenly, 
lived\ it more manfully, and expressed it so 
clearly.

The manner of his death was not inconsist
ent with his life. Eealizing that his end was 
near, he paid those to whom he had left legacies 

' the amount in money, and then requested his 
wife to send for certain gentlemen to whom 
he wished to say farewell. When they had 
arrived, just as the priest was elevating the 
Host, “This poor gentleman,” says Pasquier, 
“ leaped forward as well as he was able on the 
bed, with his hands clasped, and in this last 
act gave up hie soql to God, which was a fine 
miiTor of the interior of his mind.” He was 
buried at Montaigne; afterward the body was 
removed to the vault of the University build
ings at Bordeaux, where it now rests.

INTEODUCnON.

CRITICAL.

In a broad, general way civilized countries 
at the present time agree as to the purpose of 
a child’s school life. There must be: (1) Such 
training of the body as shall fit it for the de
mands made upon it; (2) acquisition of knowl
edge; (.3) training for usefulnes^ (4) train
ing for enjoyment; (5) develop&fent of char
acter. The means by which these results are 
to be attained are also a matter of agreement 
(1) By placing a child in relation with his 
human environment by means of literature and 
history; (2) by placing him in relation with 
his physical environment by means of the so- 
called nature studies—physics, biology, chem
istry, etc.; (3) by bringing him into relation 
with his social environment by means of socio
logical and political studies. Such an ideal, 
worked out under the conditions outlined, 
should result in a youth who possesses at once 
a sound body, adaptability, clear judgment, and 
individuality.

With this analysis in mind, a careful study 
of the selections from the Essays must con
vince one that, in his educational views, Mon
taigne was not only far in advance of his own a 
age, but, in some respects, of the present time 
as well By common consent France, Ger-

7(!
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many, England, ahd the United States lead the 
world in matters educational. France trains 
to make soldiers and artisans. The Lehrplan 
of 1892 shows that Germany’s efforts ore di
rected toward the training of soldiers and pa
triots. England, until the last half century, 
made no provision for popular education. 
Even at the present time her educational sys
tem, like that of the .United States, has for its 
unconscious purpose the preservation ofsociety 
under democratic institutions, and,fails to show 
a clear recognition of the fact that, while edu
cation is of fundamental concern in a democ
racy, it means more than simply a solution of 
the political problem: it means the solution of 
the human problem, success in dealing with 
one’s self and one’s fellows—Montaigne’s ideal 
and that of all thoughtful educators.

Respect the teacher as we may, we must 
still admit that the fitting process^ no less than 
the occupation itself, is in most instances nar- 
rowng. Name over ten great men, and note 

• how few of the number ai-e the product of the 
schools. Their education has been general 
rather than special, vital not technical; one got 
from actual contact with the actual present, and 
essentially individualistic. Of all writers, Mon
taigne reolizes'this most clearly, and for this rea-

8
son, I believe, he rvill be understood and appre
ciated in the future as he has not been in the past. 
The history of education in some respects runs 
parallel to that of religious thought Church
men have always resisted all attempts at re
adjustment, all efforts to suit truth, to the time 
and its needs. Similarly, the ^r)- of edu
cation is a history of systems based upon ideals 
rooted entirely in the past, and imposed upon 
childhood without regard either to its present 
needs or to its future possibilities. Education,^ 
like government, must be a “ continuous ex-' 
periinent.” A system always assumes certain 
fi.xed conditions. Life is vibrant, fluctuant;

the iudividual human 
the development of

nothing in it is fi.xed 
soul, nothing certain 
that soul.

Matthew Arnold has given ns credit for 
having solved the political problem, and in, 
moments of self-congratulation we indulge the 
thought that we have the answer to all ques
tions, forgetful that infie.xibility, against which 
Montaigne hurls some of his heaviest denun
ciations, is not the exclusive characteristic of a 
monarchy. We dimly perceive a “ lock-step in 
education,” but fail to relate it in any way to 
the creed, “ All men are bom free and equal.” 
Dogma is dogma, whether emanating from the

save
save
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Declaration of Independence or from a great 
church. A democracy may lacerate and crush, 
though we hypnotize ourselves to believe the 

. contrary. Our own

travel of the greatest importance, especially in 
acquiring modem languages, which should 
come first in the comse, Latin and Greek last. 
History is to be taught with the Herbartian 
aim in view, and coordination is foreshadowed.

Our present growing custom d^oratiiig 
echooli:ooms was anticipated by^^Montaigne in 
order that “where children fiml their duty.

age, too, presents a pana
cea for the ills of mankind—the adjustment of 
the relations of capital and labour. So did the 
sLvteenth century think to change men’s nature 
with a new religion, and the seventeenth and 
eighteenth centuries sought the, same end by 
granting freedom in politics. Humanity is too 
complex to reach the millennium through any 
single revolution, whether it be in religion, 
politics, or education. Montaigne saw this 
vaguely, yet more clearly than did Rousseau 
two hundred years later, or than many of us 
in the United States in the year of our Lord 
1898 see it. •

there they may also find their pleasure.” The 
teacher is the school, therefore exercise the 
greatest care in choosing the person to whom 
you intrast your child. While the complete 
liberation of the human spirit can be effected 
only through self-activity ranging over the 
whole field of human inquiry, that knowledge 
is of most worth that stands in the closest rela
tion to the highest needs of man ; that will 
minister not only to the hugest itersonal growth, 
but to the duties and privileges incumbent 
upon him ns a citizen of the state; that will 
satisfy a child’s insistent needs and, at the same 
time, fit him for the life in which he is to play 
a part Methods must be varied, new methmls 
devised to suit new ideals, and instmction 
purely livresque avoided. The child himself 
must be studied to detennine “ what his child
ish prognostics indicate,” and his sound mind 
assisted by a sound bo<ly.

Again Montaigne’s modernity is shomi by 
his attempt to degrade mere learning from the 
first place, and to place the emph^is upon flt- 

for practical life, upon ability-to use one’s 
judgment, and upon morality and virtue. Ho 
would have large use made of the motor side 
of humanity—in the language of our decade, 
“Learn to do by doing”—as is shown by his 
advocacy of educational games. Things should 

before words, through using the senses or 
by direct e.xperience. In this connection is

ness

' come
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But most of all are we to reverence the in* 
dividuAl, break down ever}' barrier, and bring 
into activity that precious gift whicb sees, feels, 
creates. Montaigne never loses sight of tlio 
transcendent value of tlie individual human 
soul. This is the meaning of what, for want of 
insight, has been called his egotism. If there 
be one ideal which more than any other fills 
the heart of those who are striving to solve the 
educational problem, and through it the human 
problem, it is the right unfolding of the indi* 
vidual human spirit. A feeling is abroad that 
possibly in our endeavour to educate every one, 

/ we have neglected or crushed every one. In 
the face of such an accusation, it is most inspir
ing to come upon this message from a man of 
insight and broad vision; one who knew all 
the jiast, but fixed {lis eyes steadily upon the 
l^resent; a man who lived completely in the 
spirit of his own time, but puwafped by the 
exigencies of any vocation. Educate not 
only, but a man; educate him not by pouring 
in, nor even by drawing out; surround him 
with conditions favourable to gro\vth, the 
folding of a complete man—a strong, aelfre- 
Hant, and self-directing individuality.

12 IKTRODUCrnON. 13
t

Montaigne, Locke, and Rocssead.

A proiniileut American educator has re
marked that the ideas which we attribute to 
Montaigne are hundreds and thousands of years 

“ The Book of the Dead, th^ Talmud, the 
writings of the Persians and HinSoos, the books 
and classics of the Chinese, to say nothing of the 
edncationol ivritings of Plato, Aristotle, Quin
tilian, and others, contain vast stores from which 
Rabelais, Montaigne, Mulcaster, Comenius, 
Rousseau, and ail the others have drawn.” To 
this we may say that Montaigne w'ould be the 
first to disclaim originality, for “ Truth and 
reason are common to all, and belong no more 
to him who sjwke them first than to him who 
shall speak them hereafter.” At the same time, 
it must be admitted that the ideas of the au- 

' cionts are found simply as detacherl statements. 
Montaigne was the first thinker to develop the 
truths bequeathed iiy the ages into a con
nected, though not formal system of education, 
and to show their relation to himself ns an in
dividual and to his oivn time. Later writera 
drew upon him rather than upon his prede
cessors. Coste was the first to point out 
Locke’s debt to Montaigne, and Mr. Quick ad
mits that “ the chief importance of the Thoughts

old.

men

un*
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is due to the prominence given by Locke to 
truths which had already been set forth' by 
Montaigne.” “ This fine writer, with hie clear- 

> ness of thought and expression, set himself 
against bookishness, and so became the great 
spokesman of those who were dissatisfied with 
the school system of the Renaissance.”

The table given below will illustrate the 
close dependence of Locke and Rousseau upon 
Mon^ne. The verbal similarity is the more 

< sinking when we

Choice of Tutor.
Locks.

In tho whole ntisi'
DC99 ol Educftllon 
there is nothing like 
to be less hsrkeo'd 
to, or harder to bo 
well obserr’d than 
... the getting of a 
Tutor. (Sec. 00.)

Tho Reputation of 
a sober Man with a 
good Stock of learn
ing (which Is all us
ually required In a 
Tutor) will not bo 
enough to serve your 
Turn. (Sec. 02.)
Locko: Somo 
Thoughts concerning 
tlducation. Quick.
London,1802.

Use of Motor Side in Educational Gamee.
MoNTAtUXR.

Jly father pro
posed to teach me 
Greek by a new de
vice, making of it n 
8t»rt of siwrl and rec
reation. Wo tossctl 
declensions and c«in- 
jugnlions to and fro, 
after the manner of 
those who by certain 
games at tablo and 
chess learn geometry 
and arithmetic. (P.

MojrriioKC.
Upon thochoico of 

the tutor you shall 
prurido for yourstm 
depends tho whole 
success of his educa
tion. ... I would 
rather commend a 
tutor for having a 
well-made than a 
well-filled bead, yet 
both are desirable. 
(Pp. 27,28.)

Roossuu.
A teacher I what 

ati exalted soul he 
should bet (P. 16.) 
Is it impossible to 
And this rare mor- 

' t But suppose wo 
*e found this [jyud- 

__ I It is by con
sidering what bo 
ought to do that we 
shall see what be 
ought to be. (P. 17.) 
Rousseau,
Payne, New York, 
1822.

■M:

remember that Montaigne 
wrote m sixteenth century French, Locke in 
seventeenth century English, and Rousseau in 
eighteenth century French. Besides the agree
ment shown, it should be observeil that all 
three lay stress upon private instruction—the 

of the single child—which is not remark
able when we remember the character of the 
schools of their respective times. All insist, 
too, upoh the vernacular first, modem lan- 

/• guages next, then Latin and Greek-a plan 
followed by Ratich and Comenius. In this 
connection I wish, also, to direct the attention 
of the German reader to Dr. F. A. Amstadt’s 
valuable Fransois Rabelais und sein TraitlS 
©’Education mit besonder»jr Berucksiohtigung 
der pildagogischeu Grundsfitze Montaigne’s, 
Locke’s, und Rousseau’s (Leipzig, 1872)

Emile.

care
Lucxe.

Make what you 
would have them do 
a Recreation to them 
and not a Uusioess. 
(See. 129.)

Children may be 
taught to read, with
out jicrceiving it to 
be anything but a 
bport. (Sec. 140.)

Rousseau.
Ilis t>iwrts are his . 
lupations. and lio 

feels no differenco 
between them. (P.
127.)

You may see him 
doing the most seri
ous things under the 
guise of play. (P.
128.)

79.)
i See also F^neton, Comenius, Pestaloizi, Frnebcl, Richter for 

tho same thought expressed in almost tho same language.
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Importance of Physical Training. 

Moktaione. Locke.
n is not enough to A Sound Mind in 

fortify his soul, you a sound Body is a 
must also make his ‘ 
muscles strong. (P.
80.)

Accustom thochild
to heat and cold, 
wind and sun, and to
dangerethat he ought 
to despise. (P. 62.)

16 mraoDDCTioN. 17

Train for Practical Life. 
Loock.

And since it can 
not be hop'd he 
sboald hare Time 
and Strength to learn 
all thinga,most Pains 
should be taken 
aboat that which is' 
most necessary; aniT

principally 156.) 
look’d after which 
will bo of most and 
frequentest Use to 
him in the World.
(See. 04.)

Rorsstao.
Wo may make a 

man robust without 
endangering 
health. . . . Harden 
their bodies to tho 
chungM of seasons, 
climates, and ele- 
raent^ as well as to 
hunger, thirst, and 
fatigue. (P. 13.)

Moktawke.
Lotus makecboico 

of thoscstudieawbicb 
directly and profess- 
c<Uy serro to tho in
struction and uso of 
life . . . and even in 
those things that are 
iiseful,thercare many 
points itwould be bot- 
tertoleare alone, and, 
following Socrates' 
direction, limit our 
studies to those of 
real utility. (Pp. 48,

Rocbseau.
Wbenone has been 

taught as bis most 
important lesson to 
desire nothing in the 
way of knowledge, 
sire what is useful, 
^ asks questions 
like Socralea (P.

short but full De
scription of a happy 
State in this World.
(See. 1.)

He will accustom 
himself to Heat and 
Cold, Shine and 
Roin; all which, if a 
Mans Daly will not 
endure, it will 
him to rcry lltilo 
purposo in this 
World. (Sec. 9.)

Condemn Harsh ilcthods. School Life should be mad. 
Pleasant.

his

that
Let os always rec

ollect that there b 
no honour without 
utiUty. (P. 180.)

serro
I

49.)• ' \
Importance of JSistory.

Locsc.
I recommend it 

... as one of the 
most useful studies, 
he can apply himself 
la (Of Study.)

i
BoUSSKAtT.MoTTAtQXE. 

nbtory is my chief 
study. (P.20.)

It is of inestimable 
ralue to such as can 
make use of IL (P.

Mo.vtaiqse.
Away with this 

Tiolctfco! Away with 
compulsion f 

nothing, I believe, 
more dulls and de- 
gcucralesa well-born 
nature, (p. cl.)

Were it left to my 
ordering. I 'would 
paint tho school with 
pictures of Joy and 
Gladness, Flora and 
the 'Graces. . . .
Where their profit Is, 
tliero should also bo 
their pleasure. (Pp.
02. 03.)

’B*3edo», Pe,tal„„i,

It b through this 
study he will read 
hearts without philo
sophic lectures, and 
without the rbk of 
spoiling hb own. (P.

Locke.
Great severity of

Rousseau.
„ . . The age of mirth
I unishment docs but is passoil in the midst 
very little Good, nay of tears, chastise- 
great Harm in E«lu- mcnt.«, threats, and 
cation: and Ilwlicvo slavery . . . without 
it will bo found any assurance that 
m paribus those'such sacrifices will 
Children who have ever be useful. . . . 
been (host chastis'd Love childhood: en- 
seldom make the best courage ila sporta. its 
men. (Sec. 43.) ' pleasures, its amiable

OivethemaLiking inslincta. (P.45.) 
and Inclination to 
what you propose to 
them to be Icarn’d.
(Sec. ?J.)

this

42.)
213.)

Character most Important.
IxKKK.

Learning must be 
had, but in the sec
ond Place as subser
vient only to greater 
Qualities. (Sea 147.)

Bot^SSEAC.
I would make it 

seem IhatyiMfiMand 
ffoodness 
merely
terms, pore moral 
creations formed by 
the understanding, 
but real affections of 
the soul enlightened 
by reason. (P. 810.) 

See also FiJnelon, Pestalozii, Froebcl, Comcnius.

MojrrAlosE.
All other learning 

b hurtful to him who 
hss not tho know!- 
etlge of honesty and 
goodness. (P. 102.)

not
abstract
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Modern Educational Idea, anticipated by 
^fonfaigne,

1. “ Tho teacher is the school.” Pp. 27, 28
3. “ Lei^rn to do by doing.” Pp. 00, C7,’79,'l04-10C.

3^ ™’’62 ‘"■‘“"S- Pp- 35.35,

4. Mate Wo and school surroundings pie,
6. Ha^;^^|a„^,3,„,ucothohestresuUs.

C. Tram for practical life.
101, lOG, 107.

7. Importanc^o^of History as a culture study. Pp. 42,

8. Apperception and oordination
Pp. 29, 30, 95, DO.

in ““gBOsM- Pp. 28, 29, 56.
10. Merc momoriring disparaged. Pp. 28, 29, 30, 33, 

o4, 43, 139.
^“‘'’“'=''“f»i“dsment. Pp. 31,95,99,105, 106.

12. ^TCI of great importance. Pp. 34, 35, 44, 40.
13. Inculcate patriotism. 39, 40.
14. Too much book study harmful. Pp. 33, .58,59,67

08, 96-98, 108, 109, 131-133, 139.140.
15. “ Things before words.” Pp. 44, 68-7^
16. ^rly reading should bo entertaining. Pp. 81, 83.
17. Make uso of play instinct. Pp. 79, 125, 126.
18. Train tho whole man. Pp. 60, 61.
19; important. Pp. 50, 54, 66, 92, 103,

20, Consult the individual. Pp. 25, 29, 56, 128.
31. Not pouring in nor drawing out, but growth. Pd 

34, 35, 33, 34, 48, 49, 06, 07.

OF THE EDUCATION OF CHILDREN.
To Maoamb D{x.xb de Foiz, Coinrrza^^ Queso.*i.

Book I, Chapter XXV.

I HAVE never known a father, no matter 
how crooked and deformed his son might be, 

who would either alto^ther cast 
him off, or refuse to acknowledge 
him as his own. And yet, unless 

totally blinded in his affection, he plainly per* 
ceived the defects in the son, who nevertheless 
was his own. So it is with myself. I see bet* 
ter than i^y one else that what I have set 
douTi is nothing but the fond imaginations of 
a man who, in his youth, has tasted nothing 
but the crust, and has retained nothing but a 
general and unformed impression; a little of 
ever3rthing, and nothing to the purpose, after 
the French manner. To bo sure, I know there 
is a science of medicine, a course of law, four 
parts of mathematics, and I have a general idea 
what all these are about. I also know that 
knowledge in general tends to the sendee of

asant.

Pp. 48-50,'57, 92, 96, 100,

Mont&igne’s
intellectual
limitations.

foreshadowed.

10
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I

life. But to -wade further, to plod upon Aris
totle, the monarch of our modem doctrines, to 
continue obstinately any one study, I confess 1 
never did it, nor is there a single art of which 
I know so much as the rudiments. There is 
no scholar, be he of the lowest class, who may 
not consider himself wiser than I, for I should 
not be able to e.xamine him in his first lesson. 
If forced to it I should be obliged, in my 
defense, to ask him some general question to 
try his natural judgment; something as strange 
and unknoum to him as his lesson is to me. I 
have never seriously read books of solid learn
ing except Plutarch and Seneca, from whom,' as 
the Danaides, I draw my water, incessantly fill
ing and as fast emptying. Some things I fasten 

, to this paper, but to myself nothing at all.
History is my chief study, and I am also 

particularly fond of poetry. Cleanthes re
marked that the voice being forcibly pent up 
in a narrow passage of a trumpet'at last issues 
forth stronger and more shrill. So it seems to 
me, that a sentence couched in the harmony of 

darts out more briskly upon the under
standing, and strikes ‘ both ear and apprehen
sion with more pleasure. Concerning my natu
ral faculties, of which you behold an example, 
I perceive them to be indifferent My fancy

and my judgment march in an uncertain way— 
as it were, groping, staggering, and stumbling. 
And when I have gone ns far as 1 can I have 
in no way satisfied myself. The farther I sail 
the more land I descry, and that so dimmed 
with fogs and overcast with clouds my sight 
is weakened. And then, und 
of all that presents itself to 
pens I cofiie upon in good authors these very 
subjects I have contemplated treating, as just 
now I did while reading Plutarch’s Discoiuse 
on the Power of Imagination. In comparison 
with these great men I acknowledge myself so 
poor, so weak, so dull and flat, that I am forced 
both to pity and despise myself. And yet I 

am pleased that my opinions have

ertamng to apeak 
my mind, it hap-

oivn

Ilis opinions eo-
Inoido with thQM often the grace to coincide with
of Other writers. theira, and that I can follow them, 
though from afar, and can say, “ Ah, that is so.” 
I possess tliat which many other men have not— 
the ability to see there is the greatest difference 
between these wise men and myself; ueverthe- 

my inventions to ran along, weakless I a
and faint though they are, w'ithout bungling 
or mending the faults which the comparison 
has shown me. A man needs a strong back 
to keep pace witli these men. The indiscreet 
scribblers of our age, who, throughout their

verse
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trivial compositions, insert whole sentences 
from ancient authors, supposing by such filch
ing to purchase honour and reputation for theni- 
selve.s, do quite the contrary. The comparison 
renders the appeiu-ance of their 
BO pale and sallow that they lose much 
than they gain..

The philosopheis Chiysippus and Epicurus 
were in this
Chrysjppus und 
Kpiuunia 
compared.

been easy or the'ascent gradual there had been 
some excuse, but it was so perpendicular a 
precipice, and so wholly cut off 
of the work, that at the first sixHvords I found 
myself flying into the other world, and discov- 

■ ered the valley whence I came so deep and 
low that I have not had the hea^ to descend 
into it again. If I should filWne 
courses with such rich spoils as these, it would 
but too truly manifest tlie imperfection of my 
own writing. To reprove my own faults in 
others seems to me no more unreasonable than * 
to condemn, as I often do, those of others in 
myself. I know how over-boldly, at all times,
I try to equal my filchings, and to march hand 
in hand with them; not without the fond hope 
that I may perhajis be able to blear the eyes of 
my judges from discerning the difference. . . .
Yet I never quote others but that I may the 
better e.xpress myself. ... I aim at nothing 
but to reveal myself, ami if, in the meantime, 
a new book or friend chnn,ge me, I will be 
one else to-morn)w.* However, these are but 
my humours and opinions, and I speak them to 
show what my idea is, and not what ought to 
be believed. I have no autliority to purchase 
belief, neither do I desire it, knowing well that 
I am not sufficiently taught to instruct others.

from the rest

writingsown
more

of my dis-matter quite contrary-. The first 
was accustomed 'to bring in 
among his writings not only- 
whole sentences, but whole books, 

of other authors—in one instance the whole 
Medea of Euripides. Apollodonis’' was wont 
to say of him that, if one shotdd take fr^m his 
books all he had stolen from others, he would 
leave nothing but blank paper. On the other 
hand, Epicurus,’ in the three hiindreil volumes 
he left behind him, did not make use of so 
much ns one iiuotation. .

The other day I had this experience. I 
was reading a book, and after I had run dream- 
Qiiointionsofim >"g “''er " gwat many woixls so 
brins out nn Ru- dull, SO insipid, SO devoid of all 
thors wonkiusi wit and common sense that they 
were really only French words, I came at last 
to something that was lofty and rich and ele
vated to the very clouds. Had the declivity-

some

i-PSS
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and brought to any good* -Their inclinations, • 
while they are young, are so uncertain, their 
dispositions so variable, their promises so 
changing, their hopes so false, and their ac
tions eq doubtful, that it is very hard, even 
for the wisest, to place any certain judgment 
upon them or to feel assured of s&cesi Look 
at Cymon and Themistocles, and a thousand 
others, whose manhood gave the lie to the 
ill-promise of their early youth. The young 
whelps of both dogs and bears show their 
natural disposition from the first; but men 
embracing this custom or fashion, following 
that humour or opiniou, admittiug this or that 
passion, conforming to certain laws, are changed 
and soon disguised. And yet, for want of a 
ready foresight of the natural propensity of 
the mind, much time is wasted in trying to 
tench children those things for which, by their 
natural constitution, they are totally unfit - 
Notwithstanding these difficulties my advice 
is, to bring them up in the liest and most 
profitable studies without being too supersti
tious or taking too much notice of those light 
prognostics which they give , of themselves in 
their infancy. Without offence to Plato, in his 
Republic, I think he allows them too much 
authority.'

A friend of mine, having rend the preced
ing chapter, told me, the other day, in my own 
iioniaiBnc intro- house, I should have enlaiged a 
duces his subject little more upon the education
ol cducatioD. of children.* Now, madam, were 
my abilities equal to the subject, I could not 
possibly employ them better than in present
ing them to your little son. Moreover, the old 
right you have ever hod and still have 
my service urges me with more than ordiiia^ 
respect to wish all honour, welfare, aiid advan
tage to whatever may in any way concern you 
and yours. I mean to show by this that the 
greatest and most important difficulty of human 
effort is the training and education of children.® 

In matters of husbandry, all that precedes 
sowing, setting, and planting, even planting 

itself, “IS pertain and easy. But 
children’s early when that which waS SOUTl, set, 

and planted takes life, there is a 
great deal more to be done, and 

it requires great care to bring it to perfection. 
So with men, continual cares, diligent attend
ance, doubts and fears, daily wait upon their 
parents and tutors before they can be nurtured

over

Relation of

inclinations to 
their education.

•Cotton interpolates: "Which how fit 1 am to do let my 
friends flatter mo if they please. I have in the menntimo no 
such opinion of my own talent as to promise’myself any rery 
good success from my cndcarour.”
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to plead a cause at tie bar, or to prescribe a 
dose of pills. So, noble lady, I can not per
suade myself that you will either forget or 
neglect this point concerning the education of 
your children, since you have tasted the de
lights of learning and are descyided from so 
noble a race. We still possess-^ learned com
positions of the ancient and'noble Counts of 
Foix, from whom both yon and your hnsband 
are descended, and of Francis, Lord of Can- 
dale, your worthy uncle, who daily 8ho^v8 forth 
the matchless quality of a house which will 
extend itself to many ages. I shall therefore 
make you acquainted uith an idea of mine, 
which I hold, contraiy to the common usage.

Upon the choice of a tutor you shall pro
vide for your son dejiends the whole success of 
Choice of tutor his etlucatioii anti bringing up^ A 
ull-iraponiint. gentleman imm of noble parent
age and heir of a house which aims at true 
learning shoultl be disciplined not so much for 
the practical use he could make of it—so ab
ject an end is unworthy the grace and favour 
of the Muses, and, besides, bids for the regard 
of others—not for external use and oniament, 
but to adorn and enrich his inwartl mind, de
siring rather to form an able and efficient man 
than a learned man. My desire is, therefore.

, Madam, learning joined with true knowl
edge is an especial and graceful ornament, and 

an implement of wonderful

f.

Education of
especial raiuo to and coDsequence, jiarticularly to 
th|»e of noble pei-sons raised to that degree of 

fortune in which you are placed. 
And truly, learning has not her true form, __ 

she show her beautiful lineaments, if sh 
fall into the hands of base and vile persons. 
Famous Torquato Tasso says: “ Philosophy is 

rich and noble queen, and, knowing her own 
worth, graciously smiles upon and lovingly em
braces princes and noblemen, if they become 
suitors to her, admitting them ns her minions 

.and gently affonling them all the favours she 
. On the other hand, if she be wooed by 

clowns and such base people, she considers her
self disparaged and disigraced, having nothing 
m common with them.” 'AVe know by e.xpe- 
pence that if a true gentleman .or nobleman 
follows philosophy with any attention, he will 
learn and know more of her and make a better 
scholar in one year than a base fellow wiU in 
seven,^though he pursue her never so atten
tively. i She is much more ready to assist in 
the conduct of war, in the government of a 
people, in negotiating peace with a foreign 
prince, than she is to form a syllogism in ,Jogic,

use

nor
can e

a I

can

i

1
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that the parents or guardians of sneh a gentle
man be very careful in cffoosing his tutor, 
whom I would commend for having a well- 
made® rather than a well-fiUed head, yet both 
are desirable. And I would prefer wisdom, 
judgment, civil manners, and modest behaviour 
to bare and mere literal learning. And in his 
teaching I would advise a new course. Some 
never cease brawling in their pupils’ ears, as if 
they were pouring into a funnel, to follow their 
book. I would have a tutor correc’: this, and 
on taking up a subject, according to the child’s 
capacity, I would have him show it to his pupil, 
who may know thereby a little of all things, 
and how to choose and distinguish them with
out the help of others; sometimes opening for 

, him the way, at other times leaving him to 
open It for himself. I would not have the > 
tutor do all the talking, but allow the pupil 
to speak when his turn comes. Socrates, and 
after him Arcesilaus, made their pupils speak 
first, and then would speak themselves. “ Obest 
plerumque iis, qui discere volunt auctoritas 
eorum qui docent."* (“Most commonly the 
authority of those jvhp teach hinders those 
who .would learn.’’) The tutor should make 
his pupil, like' a young horse, trot before him 
in order that he may the better judge of his

28: OF TEE EDUCATION OP CHILDREN. 09

pace, determine how long he will hold out,, 
and, accordingly, what may fit his strengtjLj 
Lacking this knowledge we often spoil all.
To make a good choice and to keep the right 
proportions is one of the hardest things I 

know. It is a sign of a noble 
and undaunted mWt, 

how far to condescend to childish proceedings, 
how to second, and how to guide them. As 
for myself, I can more easily walk up than 
down a hill.

Those who, according to our way of teach- — 
ing, undertake in the same lessons and in the 
irdiraiui tench- same manner of instruction to
ing farouretl.

■intellects and dispositions, seldom meet with 
,more than two or three who reap any good by 

■ their discipline or who come to any perfection. ^ 
I would not only have the instructor de- 

mand an account of the words contained in a

Child etudj. to know

direct many pupils of different

Aprciception.nd Icsson, but of the sense and sub-
co-ordiRKlton. stance; and judge of the profit 
he has made of it, not by the testimony of his 
memory but by his own judgment. "Wliat he 
lias lately learueil cause him to set forth in a 
hundred various ways, and then to apply it to 
as many different subjects ns possible, to deter
mine whether he has apprehended the same and
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made it a part of himself,"’ taking instruction of 
his progress from the Institutions of Plato. It 
is a sign of crudity and indigestion for a man to 
throw up his meat as he swallowed it. The 
stomach has not done its work unless it has 
changed the form and altered the condition of 
the food given to it. We

preted by others a long time after, brought him 
in great danger of the inriuisition of Rome.
' I would have the tutor make the child ex

amine and thoroughly sift all things, and har
bour nothing in his head by merePupil's own

ju.igtncnt should autlioHty or u[K>iv trust Aiis-
be culUvAtciL totle’s principles s^uld no more 
be axioms to him than those of the Stoics or 
Epicureans. Let different judgments be sub
mitted to him; he may be able to distinguish 
truth from falsehood ; if not, he may remain in 
doubt

see men gape/aftcr 
nothing but learning, and when they say' such 
none is a learned man, they think they have said 
enough. Our minds move at another's pleas
ure, bound and comiielled to serve the fancies 
of others, brought under by authority and 
forced to accept their bare lesson. We have 
been so subjected to haip upon one string, that 
we have no power left to carry out our own 
wills. Our vigour and liberty are extinct. 
“ Nunquam tuteho sum fiunt.” " (“ They 
become their own masters.”)

It was my fortune to become acquainted 
with an honest man at Pisa, but such an Aris

totelian as to hold this unalter
able position; “ That a conformity 

to Aristotle’s doctrine was the true touchstone 
of all solid thinking and perfect truth ; for 
whatever did not conform to it was but fond 
chimeras and idle humours, inasmuch ns he had 
Imown all, seen all, and said all.” This propo
sition of his, being somewhat maliciously inter-

“ No less it pleases mo 
To doubt, than wise to be.'”* ' ' ' '

If by his own thinking be embraces t^e 
opinions of Xenophon or of Plato, the opinions 
will be no longer tlieirs, but will become his 
o\vn. lie that merely follows another, seeks 
nothing, finds nothing. “ Non sumus sub rege; 
sibi quisque se vindicet.” (“ We are not un
der a king ; each one may dispose of himself.”) 
Let him at least know that he does know. He 
must imbibe their knowledge, but not adopt 
their dogmas; when he knows how to apply, 
he may at once foi^et when or whence he had 
Uk.learuing.

Truth aud reason are common to all, and 
belong no more to him who sj>oke them first

never

Dogmatism
illustrated.

i
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than to him who shall speak them hereafter. It 
is no more acconling to Plato’s opinion than to 
Borrowed mutter mine, since both he and I under- 
ioi»v=imiUted. stand ^nd See alike. Bees here 
andv^here suck this and cull that flower, but 
afterward they produce the honey which is 
peculiarly their own, and i.s no longer thyme 
or marjoram. So of matter borrowed of 
others, one may lawfully alter, transform, ami 
blend it to compile a perfect piece of work 
altogether his own; always provided his 
j^udgment, his work, and study tend to nothing 
but to make the same perfect. Let him thor
oughly conceal whence he had any help, and 
make no show of anything but of what he has 
made himselt Pirates, pilferers, and borrow- 

make a show of their purchases and build
ings, but do not tell how they come by the 
money. .You do not see the secret fees or ' 
bribes lawyers take of their clients, but you are 
sure to discover the cases they win, the homes 
they provide for their children, the fine houses 
they build. No man makes a show of his 

enue, or at least of how he gets it, but every 
one of his purchases.

Study should make us wiser. It is the un- 
derstanding, says Bpichamms, that sees and 
hears, that moves, sways, and rules all. Every-
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thing else is blind, senseless, and without 
spirit, and by depriving a pupil of liberty to 

do things for himself we make 
him servile and cowardly. WHio 
ever inquires of his pupil what 

he thinks of rhetoric, of grammar, of this or 
of that sentence of Cicero? vOur teachers 
stick them full-feathered in onr/inemories, and 
there establish them like oracles, of which the 
very wonls and letters are the substance of the 
thing.'* To'know by heart only is not to know 
at all; it is simply to keep what one has corn-

know^

Apperception, 
mil mens

mitted to bis memory. Wbat a man 
directly, that will he dispose of without turn
ing to his book or looking to his pattern. A 
mere bookish knowledge is useless. It may 
embellish actionSj but it is not a foundation for 
them. Acconliug to Plato, constancy, faith, and 
sincerity are true philosophy. As for other 
kinds of knowledge, they are garish paintings. 
Le Paluel and Pompey, those two noted dan
cers of our time, might as well teach a man to 
do their tricks and high cafiera by simply look
ing on and without stirring out of his place, 
as for some pedantical fellow to instruct our 
jnind mthout moving or putting it to work. 
I should like to find one who would teach us 

‘^to manage a horse, to toss a sjwar, to shoot, to

era

rev
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differ most from ours. For unless a man’s 
tongue be formed to them in hia youth, he can 
never acquire the true pronunciatioDj^ \

j^AVe see it received as a common 6j)inion of 
the wiser sort, that a child should .not be 

dandled and brought up in his 
mother’s lap.’“ natural af
fection is apt to make Uie most 

discreet of parents so overfond that they can 
not find it in their hesuis to see their children' 
checked, Corrected, or chastised. Neither will 
parents allow them to be brought up in hard
ships and deprivations, as they ought to be. 
It would grieve them to see their children come 
home from manly exercise sweaty and dusty, 
to drink cold water when they are hot, to 
mount an unruly horse, or to take a foil in 
hand against a skilful fencer, or so much as to 
shoot off an anpiebuse. Ami yet there is no 
other way. Whoever would have a boy good 
for anything when he becomes a man, must 
not spare him when young, and must very 
often transgress the rules of medicine.

“ Vitamque sub divo ot trepidia agat 
In rebus." ”

(“ Ho must sharp cold and scorching heat despise, 
And most tempt danger where most danger lies.”)

play upon the lute, or to sing ^vithout any 
practice; yet these men would teach us to 
judge and liow tp speak well without any exer
cise in siiealdiig or judging. Now, while -.v. 
are in our apprenticeship to learning, actions 
or objects which present themselves to our eyes 

■may serve us instead of a hook. The knavish 
trick of a page, tlie f<k)lislines3 of

wo

Parents should 
not spoil their 
children.. a Rurvunt, a

jest at table, are so many new stibjects for us 
to work upon.

And for this very reason the society of men, 
the visiting of foreign countries, observing 
Travel of great people and strange customs, are 

necessary ;]not to he able, 
young French gallants, 

to repeat how many paces the Santa Ilotimda « 
IS in circuit, or of the richness of Signior-a 
Livia’s attire, or how much longer or broadet- 
the face of Nero is, which they iiave seen in 

old nun of Italy, than one seen on some 
medal But they should be aide to give an 
account of the ideas, manners, customs, and 
latvs of the nations they have visited. That he 
may whet and shal^en his wits by rubbing 
them upon those of others,! would have a boy 

• sent abroad very young; a'nd in order to kill 
two birds with one Stone, he should firat 
those neighbouring countries whose language

after the manner of our

some

see
9
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It is not enough to fortify his soul; 
must also make liis museles stro 

. Importance of will be opjwessed if not a.ssisted 
phy.io.u»ining. by the body; it is too much for 
her alone to discharge two offices. I know 
very well how mine groans under a tender and 
delicate body that eternally leans and presses 
upon it. In my reading I often perceive how- 
authors sometimes commend persons for mag
nanimity and fortitude which, really proceed 
from a thick skin and hard bones. I have 
known men, women, and children possessing 
80 hard and so insensible a body that a blow 
with a cudgel would hurt them less than a flip 
of a finger would me, and who would neither 
cry out nor wince, beat them all you would. 
When wrestlers counterfeit the patience *Df 
philosophers, they show the strength of their 
muscles rather than stoutness of heart. Now-, 
to be inured to labour is to be able to bear 
pain. “ Ijibor callum obducit dolori.”'» (“ lai- 
bor himlens us against pain.”)

A boy must be broken in by the hanlship 
of severe e.vercises to endure the pain of colic, 
of cauteries, of falls, of dislocations, and 
of imprisonment and the rack itself.™ By mis
fortune he may be reduced to the worst of 
these, which, as we have seen, sometimes befall
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the good ns well as the bai j As for proofs, 
in our present civil war whoever draws his 
sword against the laws, threatens all honest 
men with the whip and halteri

Moreover, by liWng at home the authority 
of the tutor, which ought to be sovereign over 

the child, is often checked, in
terrupted, and hi^ered by the 
presence of the pSrente. Besides, 
the respect the whole house

hold bear him as their master’s son is, in my 
opinion, no small hindrance during these tender 
years.

you 
The minilng-

Ilomo influences 
often interfere 
with the child’s 
training.

I

Ill my intercourse with men of the world I 
have often observed this fault, that, instead of 

gathering information from oth
ers, we make it our whole busi
ness to give them our own, and 

are more concemetl how to exjiose and set out 
our own commodities than how to acquire new. 
Silence and modesty are e.xcellent qualities in 
conversation, and one should therefore train up 
the boy to be sparing and close-handed with 
what he knows when once acquired, and to re
frain from reproving every idle saying or ridic
ulous story B}X)ken or told in his presence.® It 
is a great rudeness to controvert everj'thing that 
is not agreeable to \our palate. Let him be 

6

Cluldren should 
b« «cn, not 
hcanl.

even
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satisfied witli correcting himself, and not seem 
to condemn in others what he would not do 
himself, nor dispute against common custom. 
“ Licet sapere, sine pompa, sine invidia." ” 
(“ Let him be wise without ostentation and with
out envy.”) Let him avoid those ancient fash
ions and the childish ambition of trying to 
appear something better and greater than other 
people, proving himself in reality something 

' less; and, ns though finding fault were a proof 
of genius, seeking to found a special reputation 
thereon. It becomes none but great poets to 

make use of poetic license, so it 
is intolerable that any but men of 
great and illustrious souls should 
be privilegerl above the authority 

of custom. “Si quid Socrates et Aristippus 
contra mbrem et consuetudinem fecerunt; idem 

arb^tretur licere; magis enim illi et 
divinis boniS hanc licentiam nssequebantur.”“ 
(“ If Socrates and Aristippus have transgresseil 
the rules of custom, let him not think he is 
licensed to do the same, for it was by great 
and sovereign virtues they obtained this privi
lege.”) •

The boy should be instructed not to engage 
in dispute except with a champion worthy of 
him and even then not to make use of ail

38

the little subtleties that seem suited to his 
purpose, but only of such as may beat serve 
him on that occasion. Let him be taught to 

be nice in his choice of reasons, 
to be sure they are pertinent, and 
to study brevity. Above aU, let 

him acquiesce and submit to -^th as soon as 
he shall discover it, whether In his opponent’s 
argument or upon better consideration of his 
own. He will never be raised to any position 
above others for a mere clatter of words and

Train pupib to 
bo fair in 
arijtiment

syllogisms. -Nor shall he bind himself to de
fend a cause further than he may approve of it, 
nor engage in that trade when the liberty 
of recantation au<l getting off upon better 
thoughts are to be sold for ready money. 
“Neque, ut omnia qua) pnnscripta et im- 
perata sint defendat, necessitate ulla eogitur.”“ 
(“ Neither is there any necessity or obligation 
upon him at all that he should defend all 
things that are recommended and commanded 
him.”)

Onij great minds 
should assume 
unusual 
privileges.

aibi ne

If the tutor be of luy humour, he will teach 
hia pupil to be a good and loyal subject to his 

prince, and a most affectionate 
and courageous gentleman in all 

that may concern the honour of bis sovereign 
and the good of hia country, and endeavour to

Patriotism
inculcated.

il
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suppress in liim the desire of having any other 
tie to his king’s service than public duty. Such 
bonds are inconsistent with the liberty every 
honest man should possess. A man’s judgment 
is bribed by particular favours and obligations, 
and is either blinded and less free to e.xercise 
its functions or\is blemished with ingratitude. 
A man purely a courtier has neither power nor 
wit to speak or to think otherwise than favour
ably of his master, who among so many thou
sand subjects has made choice^ of him alone. 
This favour and the profit flowing from it must 
needs—and not without some show of reason— 
corrupt his freedom and dazzle his judgment. 
The language of courtiers differs from that of 
other men, and in con8e(juence they are not 
accepted as judges in these matters.

Let conscience and virtue shine in his 
speech, and let him have reason for his chief 

guide. Make him understand 
that to acknowledge the error he 
shall discover in his own argu

ment, though only perceived by himself, is an 
effect of judgment and sincerity, which are the 
principal things he is to seek after; that obsti
nacy and contention are common qualities best 
becoming a mean soul; and th^t to recollect 
and to correct himself and to forsake a bad
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ailment in the heat of dispute are noble and 
nire philosophic (qualities.

In company he should have his eye and ear 
in every comer of the room, for I notice that 

the places of greatest honour are 
usually taken by the most unwor
thy and least capable, and that 

the greatest fortunes are not alv^ays possessed 
by the best men. I have be^ present when 
those at the upper end of the table have been 
only commending the hangings about the room 
or the flavour of the wine, while at the lower 
end many fine things have been lost or thrown 
away. Let him e.xamine every one’s talent— 
that of a herdsman, a mason, a stranger, 
traveller. A man may learn something from 
every one of these which he can use at some 
time or another. Even the folly and weakness 
of others will contribute to his instruction. _ By 
observing the graces and manners of others, be 
will acquire for himself the emulation of the 
good and a contempt for the bad. . Let an honest 
curiosity be awakened in him to search out the 

' nature and design of all things. Let him investi
gate whatever is singular and rare about him— 
a line building, a fountain, an eminent man, 
the place where a battle was anciently fought, 
the passjige of Cresnr or of Charlemagne.

41

General 
obserratlon of 
great Taluc,

or a

Errora should 
bo frankly 
acknowlcilgcd-

I
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*‘Quis tcllus sit lonta goln, qua) piitris ab lostu, 
Vcntus in Italiam qui beno vclu ferat.”**

(“ W’hat lands arc frozen, what aro parched explore, 
And what wind bears us to the Italian shore.")

Let him inquire into the manners, revenue.^, 
and alliances of princes, things in themselves 
very pleasant to learn and very useful to know.

In this acquaintance of men, my purpose is 
that he should give his chief attention to those 

' who live in the records of hi8tor}% 
SoopoothtaW.i shall by the aid of books in- 
form.himself of the worthiest minds of the best 
ages. ‘History is an idle study to those wlio 
choose to make it so, but of inestimable value 
to such as can make use of it; the only study, 
Plato says, the I^cedmmonians reservwl to them* 
selves. Touching this point, what j^rofit may 
he not reap by reading the Lives of Plubirch ? * 
But, above all, let the tutor remember to what 
end his instruction is directed, aiuj not so much 
imprint in his pupil’s memory' the date of tlie 
ruin of Carthage as the character of Hannibal 
and of Scipio; nor so iiiiich where Marcellna 
died as why it was unworthy of his duty that 
he died there. Let him read history, not as an 
amusing narrative, but as a discipline of tlie 
judgment. It is this study to which, in my 
opinion, we apply ourselves with the most dif*

OP THE EDUCATION OP CHILDREN.

fering and uncertain measures. I have read a 
hundred things in Livy that another has not, or 
has not taken the least notice of; and Plutarch 
hoS read a hundred more than ever I could find, 
or than, peradventure, the author ever set down. 
To some it is a mere language study, but to 
others a perfect anatomy o^philosophy, by 
which the most secret and abstruse parts of our 
human natures are penetrated. There are in 
Plutarch many discourses worthy of being care
fully read and obser\’ed, for he is, in my opin
ion, the greatest master in tliat kind of writ
ing; but there are a thousand other matters 
which he has only touche<l upon, where he only 
points with his finger to direct us which way 
we may go if we will. He contents himself 
sometimes with only giving one brief touch to 
the main |x>int of tlie question, and leaves the 
rest for us to find out for ourselves. For ex
ample, he says: “ The inhabitants of Asia come 
to l>e vassals of oiie only, not being able to 
pronounce the syllable No.”** This saying of 
Ilia gave perhaps both subject and occasion to 
my friend La Boetie^ to write his Voluntary 
Servitude. To Plutarch, a slight actiou in a 
man’s life or a won! that seems of little imjwr- 
tance to others will sei^’e for a whole discourse. 
It is a pity men of understanding should so

42 43
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the,parish priest immediately concludes that 
the wrath of God hangs over our head and 
threatens all mankind, and says that the canni
bals have already got the pip. AVho is it, see
ing these civil wars of ours, does not cry out 
that the machine of the world i^ upsetting and 
that the day of judgment is a^and, never re
membering that there have Been many worse 
revolutions, and that in the meantime people 

very happy in ten thousand other parts of 
the earth and never think of us. For my part, 
considering the license that always attends such 
commotions, I wonder they are so moderate 
and that there is no more mischief done. He 
who feels the hailstones uixm his head thinks 
the whole hemisphere to be in storm and tem
pest; like the ridiculous Savoyanl, who said 
veiy gravely “ that if the King of France had 
managed well he might in time have come to 
be the steward in the household of the duke 
his master.” In his shallow imagiimtion he 
could not conceive how .any one could be greater 
than the Duke of Savoy. In truth, we arc all 
addicted to this error, on error of very penii- 

But whoever shall repre-

often aflteot brevity; no doubt their reputation 
is the better for it, but we the worae. Plutarch 
would rather have us applaud his judgment 
than commend his knowledge, and would rather 
leave us with an appetite for more, thou glutted 
with what we have already read. He knew 

, very well that a man may say too much upon 
even the best subjects, and that Ale.xandrides 
did justly reprove him who made very elegant 
but long speeches. “O stranger,” he said, 
“you speak what you should, but not in the 
way you should.” “ Such ns have lean bodies 
stuff themselves out with clothes; so they who 
ai-e defective in matter endeavour to make 
amends with words.

are

Human understanding is marvellously en
lightened by daily conversation with men and 
iim».icnhiginau- by travelling abroad. In our-
ciico vi traret. selves we arc dull and stupid, and 
have our sight limited to the cml of our nose. 
When Socrates was asked of what coiintiy he 
was, he did not answer, “ Of Athens,” but “ Of 
the world.”” His imagination was rich and 
expansive, and he embraced the whole world 
for his country, extending his society, his friend
ship, his knowledge to all mankind, not as we 
do, who look no farther than our feet. When 
the, vines of our village are nipped by frost.

emus consequence, 
sent to his fancy, ns in a picture, that great 
image of our mother Nature attired in her 
richest robes, sitting on the throne of her
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majesty, ami in her visage shall read so general 
and so constant a variety; whoever shall ob
serve himself in that picture, and not himself, 
but a whole kingilom, no bigger than the least 
touch of a pencil compared with the whole—that 
man

courts, accustom and fortify our sight to behold 
the lustre of our own without blinking. The 

■ many millions of men laid in their graves be
fore us encourage us not to fear or be disumyetl 
to go and meet such good company in the other 
world.alone is able to value things according to 

■ their true estimate and grandeur.
This great world, which some multiply as 

several species under one genus, is the true
The world the 
best tcxbbook.

Pythagoras was wont to say that 
sembles the great and populoe^itW

t our life re- 
mbly of the

Pjth.gon»<»m. Olympic Some exercise
p»r« li(o to the the body for glory, others carry 
Olympic geince. merchandise to sell for pro6t; 
there are also some, and not the worst sort 
either, who seek after no other advantage than 
to look on and consider how and why every
thing is done, and to be inactive spectators of 
the lives and actions of other men, thereby the 
better to judge of and to regulate their otvn.”

As e.xum|ile8, philosophic discourses may bo 
taken, to which all human action, 
as to their bt*st rule, otight to be 
esi>ecially directetl:

mirror wherein wei must look in 
order to know ourselves 

should. In short, I would have this to be the 
book my young gentleman should study with 
most attention. Many strange humours, many 
sects, many judgments, opinions, laws, and 
toms, teach us to judge rightly of 
tions, to correct our faults, and to inform 
understanding, which is no trivial lesson. So 
many chnnges/of states and kingdoms, so many 
falls of princeli and revolutions of public opi; 
ion, ought to teach us not to wonder at 
So many great names, so many famous victories 
and conquests swallowed in oblivion, render 
ridiculous the hope of immortalizing our names 
by taking half a score light horse, or a paltry 
turret which is only known by its fall. The 
pride and arrogance of so many foreign pomps 
and ceremonies, the inflated majesty of so many

as we

f

cus- 
our own nc-

our

Roliitiim of philo- 
sn|ihicsl eXAin- 
i>kn» to iifiSIfl-

our own.

“ Qnid fas optare, quid asper 
Utile nummus habet; patriae carisque propinqui!) 
Quantum elargiri decent; quern to Deiw esse 
Jusait, ct humaua qua parte locatus es in re ;
Quid summus, aut quidnam victuri gigitimur.” "

(" Think what wo are, and for what cuds designtnl; 
How wo may best through life's loug maxw wind ;
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fessedly sm-e to that end. If we were once 
able to restrain the offices of human life within 
their just and natural limits, we should find 
that most of the subjects uow taught are of no 
great use to us; and even in those that are use
ful there are many points it would be better to 
leave alone, and, folloiving Socrates’ direction, 
limit our studies to those of reabutility.

“ Sapere-ouae,

49

What wo should wish for; how we may discern 
Tho bounds of wealth and its true uses loam;
How fix tho portion which we ought to giro 
To friends, relations, cpuntry; how to lire 
As fits our station ; and how best pnisuo 
What God has given us in this world to do.")
In these examples a nian shall learn what it 

is to know, and what it is to be ignorant; what 
ought to be the end and design of study; what 
valour, temperance, and justice are; what dif- 
ference there is between ambition and avarice, 
bondage and freedom, license and liberty ; by 
what token a man may know tree and solid 
content; to what extent one may fear and ajv 
prehend death, pain, or disgrace,
“ Et quo quomquo modo fugiosquc ferasquo laborom." ” 
(“ And what you may avoid, and what must undergo.”)

He shall also learn what secret springs move 
us, and the reason of our various irresolutions; 
for, I think, the first doctrines with which 
seasons his understanding ought to be those 
that rule his manners and direct his sense; 
that teach him to know himself, how to live 
and how to die well. Among the liberal stiidi?:: 
let us begin with those which make us free ; 
Train for 
practical life.

Incipe qai rectc vlTcndi prorogai boram,
Rusticufl oxspcctat, dum defloat oronis; at ille 
Labitur ct labetur in onme volubilis lEvnm.” **

(“ Dare to be vriBCf and now begin; the man who has it 
in his power

To practice virtne, and pnta off the honr.
Waits, like a clown, to see the brook mn low,
^Vhich onward flows, and will forcrer flow.”)

It is mere foolishness to teach 
our children,

** Qnid^moTcant Pisces, animosaqno Signa Leonis, 
Lotus ct Uesperia qnid Capricomns aqua,”**

(“ What inflnence Pisces and fierce Leo hare.
Or Capricomns in the Hesperian ware,”)

the knowle<lge of the stars and the motion of 
the eighth sphere before their own.

“ T» TAnaSfom xifto!;
T» S* atTTpaxnr )3(M#ra*; " “

(“ How swift the scren sisters* motions are.
Or the dull chorls ho^ slow, what need I care?")

Cseless
knowledge. /one

lea

not that they do not all sen'e in 
some measure to the instnietioii 

and use of life, as do all other things, but let 
U8 make choice of those which directly and pro-
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Anaximenes, w-riting to Pythagoras, said, “ To 
tvhat purpose should 1 trouble myself in search
ing out the secrets of the stars, having death 
or shivery continually before my eyes ? ” ” for 
the'kings of Persia were at that time prepar
ing to invade his country. Every one ought 
to say, “ Being assailed, as I am, by ambition, 
avarice, teraeiity, and superstition, and having 
within BO many enemies of life, why should I 
bother my head about the iVorld’s revolu- 

' tions t ”

vain, empty, and insignificant, that there is nq 
substance in them, nothing to quicken and ele
vate the wit and fancy. According to my 
method of teaching, the mind has'something to 
feed upon and to digest. The fruit, therefore, 
will not only be much finer, but will also ripen 
earlier. V

that^atters shouldIt is a thousand pities 
be at such a pass, in this age of ours, that phi- 
siuJr should not losophy, even with men of under-
be iDAile tlilQcult standing, is looked upon as vain 
and fantastic, a thing of no use, no value, either 
in opinion or effect And I think these soph
ists, by making the srady difficult, are' to blame 
for this state of affairs. People do wrong to 
represent it to children as an extremely diffi
cult task, and set it forth ivith such a frowning, 
grim, and formidable aspect. 'Who has dis
guised her with this false, pale, and hideous 
countenance i There is nothing more airy, 
more gay, more frolicsome. She presents noth
ing to our eyes and jireaches nothing to our ears 
but feasting and jollity. A sad and melancholy 
look shows she docs not live there. Demetrius, 
the grammarian, finding in the Temple of Del
phi a knot of philosophers chattering together, 
said to them: “ Either I am much deceived, or, 
by your cheerful and pleasant countenances, you ,

After having taught our pupil what will 
malte him wise and good, you may theu teach 
Method ot 
instructioa.

liim the elements of logic^ j)bys- 
ics, geometry, and rhetoric^ After 

training, he will quickly make his own 'that sci
ence which best pleases him. He should be 
instructed sometimes by a talk, sometimes by 
reading. At timra the tutor should put the 
author himself into his hands, at other times 
give him only the pith and substance of it 
And if the tutor does not know enough about 
books to refer the pupil to the choicest parts, 
a literary man might be employetl to assist in 
this matter, lyho can doubt that this way of 
teaching is much more easy and. natural than 
that advocated by Gaza,*^ in which the precepts 
are so intricate and so harsh, and the words

1

so
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are engaged in no very deep discourse.” “ To 
this, one of them, Heracleon, the Megarean, re
plied : “ It is for such as puzzle their brains in
quiring whether the future tense of ffaXXai shall 
be spelled with a double X, or who hunt after 
the derivation of the comparatives x'V®" and 
jSfXTww and the superlatives -xtlpunov and 
TUTTov, to knit their brows while discussing their 
subject. Philosophical discourses always amuse 
and cheer those that treat of! them, and never 
deject i)eople or make them sad.”

Deprendas animi tormenta-lateatis in Kgro 
Corpore, deprendas et gaudia: sumit utramqna 
Indo habitmn facies.**

53 OP THE EDUCATIOK OP CMILDEEN.

cheerfulness. Her state is like that of things 
in the regions above the moon, always clear 
and serene. It is Baroco and BaralipUm*’ 
that make their followers so base and ill-fa
voured, and not philosophy, whom they know 
only by hearsay. It is she who calms and ap-

teaches mis- 
not because

^ of some imaginary epicycles, bnf by natural and 
manifest reasons. Philosophy aims at nothing 
hut virtue, which is not, as the Schoolmen say, 
situated upon the summit of a steep, rugged, 
and inaccessible precipice. On the contrary, 
those who have approached her say she is seated 
in a fmr, fruitful, and flourishing plain, whence, 
as fro!^ a high watch tower, she surveys all 
things, to which any one may come if he knows 
the way, through shady, green, and sweet-scent
ed walks; by a pleasant, easy, and smooth as
cent, like that of the celestial arches. Some who 
are not acqi^inted with this supreme, beautiful, 
and courageous virtue, this implacable enemy 
to anxiety, sorrow, fear, and constraint, have 
followed their own weak imagination, and have 
created this ridiculous, this sorrowful, terrible 
counterfeit of it, placed it upon a solitary rock, 
and made of it a hobgoblin to frighten people 
who dare approach.

S3

peases the storms of the soul, and 
ei^-, famine, and sickness to lai^h.

(“ For still wo find
The face tho nnerrlng index of the mind.
And as this feels or fancies joys or woes.
That pales with angnish, or with rapture glows.”)

The mind that harbours philosophy ought 
by reason of her sound health to make the body 
sound and healthy too. She ought to make her 
tranquillity and satisfaction shine, and her con- 
tentment ought to fashion the outward be
haviour to her own mould, to fortify it with a 
graceful confidence, an active and joyous car
riage, and a serene and contented countenance. 
The most certain sign of wisdom is a continual

r /
u
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Now the tutor whom I would have, know
ing it to be hia duty to arouse affection as well 
Tbo prociieo o( “ reverence for virtue,' should 

teach his pupil that the poets " 
have always accommodated them

selves to public feeling, and will therefore im
press upon his charge that the gods have plant
ed far more toil in the avenues which lead to 
pleasure than in those which will take him to 
wisdom. 'When the pupil begins once to ap
prehend this the tutor should present to him 
for a mistress a Bmdamaute or an Angelica— 
a natural, active, generous, manly beauty, in
stead of soft, artificial, simpering, and affected 
charms: the one in the habit of an heroic 
youth with glittering helmet on her brow', the 
other tricked out with curls and ribbons. He 
will then judge whether his affection be brave 
and manly, and (piite contrary to that of the 
effeminate shephenl of Phrygia.

Such a tutor mil make his pupil feel that 
the height and value of tnie virtue consist in 

the facility, utility, and pleasure 
of its e-vercise; so far from difli- 

cult that children a.s well ns men, the sim])lo 
as well as the wise, may make it their own; 
and that by order and good conduct, not by 
force, is virtue to be acquired. Socrates, her
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first favourite, was so averse to all manner of 
violence as to throw it all aside and naturally 
to slip into her path of progress. "Virtup is 
the foster-mother of all human pleasures, who, 
in rendering them just, renders them also pure 
and iwrmanent; in moderating them keeps them 
in breath and appetite. By ref^ing some, she 
whets our appetite for those'^Ue allows, and, 
like a kind nud liberal mother, gives all that 
Nature rc<iuires even to satiety, if not to 
feit We ought not to say that the regimen 
that stoi» the toper before he has killed himself, 
the glutton before he has ruined his stomach, 
the debauchee before ho needs a sui^n, is an 
enemy to pleasure. If the ordinary forhme 
fail, virtue does without, or frames another, 
wholly her own, not so fickle and unsteady. 
She can be rich, jMtent, and mse, and knows 
how to lie upon a soft and ])erfumeil 'couch. 
She loves life, beauty, glory, and health. But 
her projicr and ])eculiar office is to know how 
to "hiake a wise use of all these g<iod things, 
and how to part with them without 
an office more noble than troublesome, but 
without which the whole course of life is 
natural, turbulent, and deformed. There it is, 
Indeed, that

▼irtuo is' 
pleasurable.

0Ur-

Ofilcc of true 
Tirtuc. eoncero—

un-

men may justly represent those 
monsters upon rocks and i)recipices.



*
' V,'

:oi.OF TUB EDUCATIOK OF CUniDHEN.

diseased before they are ready to read Aris
totle’s Treatise on Temperance. Cicero said 
that though he should live two men’s ages, he 
shonld never find leisure to study lyric poets.
I find the Sophists yet more deplorably un
profitable. [jlhe youth we would train has 
little time to spare; he owes ljut the first fif
teen or sixteen years of his .J^ to his tutor, , 
the remainder is due to action.. Let us em
ploy that short time in necessary instruction.
Away with your crabbed, logical subtleties; 
they are abuses, things by which our lives can 
never be made better. Take the, plain discourse 
of philosophy, first learn how to choose, then how 
to apply. Philosophy has discourses equally 

’ proper for children and old age." Taught in 
the proper manner, they are more easily under
stood than one of Boccaccio’s tales. A child 
first weaned is more capable of learning them 
than of leiuiiing to read and write.

I am inclined to think with Plutarch, that 
Aristotle did not trouble his great pupil so 

much with syllogisms or with 
geometry as with precepts con
cerning valour, prowess, magna

nimity, temperance, and the contempt of fear.
With such training Aristotle sent him, while 
yet a boy, with no more than thirty thousand
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K the pupil should happen to be of such a 
contrary disposition that he prefers an idle tale 

to the true story of some noble e.v- 
pedition; who at the beat of the 
drum that excites the youthful 
ardour of his companions leaves 

that to follow another that calls to a bear dance 
or to tumbling, juggling tricks, oio^ho does 
not find it more delightful to return all weary 
and dusty from a victorious combat than from 
a tennis game; for such a one I see no remedy"

, except to bind him as apprentice to make mince, 
pies, even though he be the son of a duke. I 
believe with'PIato, that children are to be placeil 
in life not accoi-ding to the condition of the 
father, but according to their own capacity."

Since it is philosophy that tenches us how 
to live, and since infancy ns well

Children should 
be educated 
accordiag to 
tbeir abilitj.

r

Pbilosopbjr
ndapted to early as other ages finds there its les-
instruction. sons, why should it not be com
municated to children ?
“ Udum ot moUo Intum cat; nunc, nunc propemndus, 

et acri,
Figendus sino 6no rota.” **

(“ The clay is moist and soft; now, now make haste 
And form the Tessel, for the wheel turns fast.”)
We are taught to live when our lives are 

almost over. A hundred students have become

Aristotle’s 
tnuning of 
Alexander.

• ,
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foot, four thousand horse, and forty thousand 
crowns, to conquer the whole world. As for 
the other arts and sciences, Ale.xander, he says, 
highly honoured them and commended their 
excellence, but did not care to practice them 
himself.
** Petite hinc, juvenesquo soncsque,

Finem auimo certum, miserisquc viatica canis.” “
(“ Seek there hotb old and young, from truths like 

these,
That certain aim which life’s last dares may ease.”)

Epicurus, in the beginning of his letter to 
Menceceus, says that “neither the youngest 

should refuse to philosophize, nor 
the_ eldest grow weary of it"** 
Who does otherwise tacitly im

plies that either the time of living happily is 
not yet come or is already past. ^Yet, for all 
that, I would not have this pupil of ours im
prisoned and made a slave to his book, nor 
have him acquire the morose and melancholy 
disposition of a sour, ill-natured pedant. I 
would not have his spirit cowed and subdued 
by tormenting him fourteen or fifteen hours a 
day, as some do, making a pack horse of him. 
Neither should I think it good to encourage an 
abnormal taste for books, if it be discovered 
that he is too much addicted to reading. Too
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much study diverts him from better employ
ment, and renders him unfit for the society of 
men. Many a time have I seen men totally 
useless on account of an immoderate thirst for 
knowledge. Cameades" 
it that he could not find time to cut his nails 
or comb his hair. Neither wquld I have the 
noble manners of my pupil spjSled by the in
civility and barbarity of other people. French 
wisdom was anciently turned into a proverb, 
“ Early, but does not continue.” Nothing can 
be prettier than the children of France, but 
they ordinarily deceive tlfe hopes and expec
tations of parents, and grow up tq be men of 
very ordinary ability. I have heard men of 
good understanding insist that these colleges 
of ours make our children the animals they 
turn out to be.“ But to our young friend, a 
closet, a ganlen, the table, his bed, solitude, 
company, moniing and evening—all hours and 
aljjrlaces of study shall be the same.

Philosophy, as the former of 
and manner, should be his principal lesson, 

and should regulate everything. 
Isocrates the orator was once at 
a feast and invited to speak of 

his art “ It is not now a time,” said he, “ to 
do what I can do, and what I should do I can
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not do.’’" Every one commended hia answer. 
To make orations or to enter into rhetorical 
diapnte, in a company met together to laugh 
and to enjoy good cheer, would be very un
reasonable and improper. Aa much might be 
said of all other learning. But aa to philoso
phy, eapecially that part which treats of 
and hia duties, it is the unanimous opinion of 
all wise men that, on account of' the aweetneas 
of her conversation, ahe ought to be admitted 
to all sports and entertainments. Plato hav
ing‘invited her to his feast, we see in what a 
gentle and obliging manner she accommodated 
herself both to time and place, and entertained 
the company in a discourse of the sublimest 
nature.

“ vEquo pauperiblis prodcat, locnplctibus icque,
.dtquo neglectum pueria acnibusquo nocebit.” ”

(“ It profits poor and rich alike; and when 
Neglected, to old and young ia hurtiul then.”)

^ By this method of instruction my young 
pupil will be much better employed than those 

who are at college. The steps we 
take in walking to and fro in a 
gallery, though they are three 

times as many, do not weaiy us so much as 
those we take in a formal journey; so our les-
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sons, occurring as it were accidentally, without 
any set obligation of time and place, and falling 
in naturally with every action, ^y^ll be learned 
as a pleasure, not as a task.) 'Our very exer
cises and recreations, running, iriestling, danc
ing, hunting, riding, and fencing will be a part 
of his study. I would hovflSnia manners, be
haviour, and bearing cultivated at the same time 
rvith his mind. It is not the mind, it is not 
the body we are training: it is the man, and 
wo must not divide him into two parts.„ Plato 

we should not fashion one without the

I

man

says
other, but make them draw together like two 
horses harnessed to a coach. By this saying 
would it not indicate that he would rather give 
more care to the body, believing that £he mind 
is benefited at the same time

As to the rest, this method ought to be car
ried on with a firm gentleness, quite contrary to 

the practice of our pedants, who, 
instead of tempting and alluring

Sillily to bo 
maJo pleasant,
bat effeminacr cliildreu to study, present noth-
aroided. ing before them but rods and 
ferules, horror and cruelty. Away with this 
violence! away with this compulsion! nothing, 
I believe, more dulls and degenerates a well
born nature. ^ If you would have a child fear 
shame aud punishment, do not harden him to

Tho wholo man 
should bo 
trained.
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should piunt the school with pictures of joy 
and gladness, Flora and the Graces, as the phi
losopher Speusippus" did his. Where their 
profit is there should also be their pleasure. 
Such viands as are proper and wholesome for / 
children shonld be seasoned >vith sugar, and 
snch as are dangerous with g^. It is inter
esting to see how careful PliUrf is, in framing 
the laws, to provide for theTecreation of the 
youths of his city.” He enlarges upon the 
races, 8i>orts, leaps, songs, and dances; he said 
antitpiity had given the ordering of these to 
Apollo, Minerva, and the Muses. lie insists 

thousand e.vercises for both mind and 
body, but says very little of the learned sci
ences, and seems to recommend poetry only on 
account of tlie music.

All oddity of manner and self-consciousness 
should be avoided as obnoxious to society.

Who is not astonished at a man 
like Deinophoon, stewanl of Alex- 

. under the Great, who perspired 
in the shade and shivereil in the sun. I have 
seen those who would run from the smell of 
apples quicker than from an arquebuse; others 
are afraid of a mouse; others become sick at 
the sight*of cream; others faint at seeing 
feather bed shaken. There was Germanicus
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them. Accustom him to heat and cold, to wind 
and sun, and to dangers that he ought to de
spise. Wean him from all effeminacy in eat- 

■ ing and drinking, clothes and lodging, that he 
may not be a gay fellow, a dude, but a hardy, 
sinewy, and vigorous young man. I have been 
of this opinion all my life, and still hold to it 

The strict government of our colleges has 
always displeased me;” less harm would have 
CoiicBo liiMipiine been done had they erred on the 

indulgent side, 'fhey are mere 
jails, where youths are coiTupted by being pun- 

, ished before they have done any wrong. Go 
into one of these institutions during lesson 
hours, and you hear nothing but the outcries 
of boys being punished and the thundering of 
pedagogues drunk with fury. A pretty way 
it is to tempt these tender and timorous souls 
to love their books—a furious countenance, ro<l 
in hand! O wicked and pei-nicious manner of 
teaching 1 Besides, Quintilian “has well ob
served that this insolent authority is often at
tended by dangerous eonsequenees, particular- 
Muko schooi-iito Ij’ in the matter of punishments. 
pleasanU

too rigorous.

upon a

Singularity of 
manners to be 
atroidetL

How much more respectable it 
would be to see our classrooms strewn with
green boughs and flowers than with bloody 
birch rode. Were it left to my ordering, I

a
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who could endure neither the sight nor the 
crowing of a cock. Perhaps there may be some 
occult cause for aversions of this kind, but, in 
my opinion, a man might con(iuer them if he 
took them in time. Training lias been effec
tual in my case; e-vcepting beer, my appetite ac- 
c9mmo<lates itself to all kinds of diet.

. Young bodies are supple, one should there
fore bend them to fit all fashions and customs. 
Cultivuto iij«pu Provided he can restrain the ap- 
abiiity- petite and the will within limits,
let a young man accustom himself to all nations 
and companies, even to debauchery and excess,
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I once complimented a lord—as free from 
these excesses as any man in France—by ask
ing him before a large company how many 
times he had been drunk in Germany while 
there on a special mission for his Majesty. He 
took it as I intended he should, and answered, 
“ Three times,” telling s the. circumstances. 
I know some who, for wantjSz this faculty of 
adjustment, have great difficulty in treating 
with that nation. I have often admired the 
wonderful versatility of Alcibiades, who could 
adapt himself to any customs rvithout injury 
to his health. He could outdo the Persians in 
pomp and luxury, the Lacediemonians in aus
terity and frugality, and could be as temperate 
in Sparta as voluptuous in Ionia.

“ Omiiis Ariatippum dccuit color, et atatas ot rea.
(“ Old Aristippus every dress become,

In every atuto und circumstance the same.’')

Such a one I would make my pupil.

“ Quern duplici panno patientia velat,
Mirubor, vitm via ai converaa dccebit.

Peraonamiiuo (eret non incouciimus utramquo.” “ 
f“ But that a man whom paticnco taught to wear 

A coat that's patched, should even learn to bear 
A changed life with decency and grace,
May justly, 1 confess, our wonder raise.")

05

if he do so simply out of regard to the customs 
of a place. Let him be able to do everything, 
but love to do nothing but what is gooil. SJThe 
philosophers themselves do not commend Calis- 
thenes for losing the favour of hie master Alex
ander, by refusing to pledge him in a glass of 
wine. Let the young man laugh, carouse, and 
debauch with his prince; I would have him, 
even in his excesses, siirpa-ss his companions in 
ability and vigour, so that he may not refrain 
from such pleasures through lack of jww'er or 
knowledge, but for lack of w-ill. “ Multum in
terest, utrum peccare aliquis uolit, aut nesciat” “ 
(“There is a vast difference between forbear
ing to sin and not knowing how to sin.”)

tt |>
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These are ray lessons, and he who puts them in 
practice will reap more advantage than he who 
only listens to them.

‘•The gods forbid,” says one in Plato, “that 
to philosophize should be only to read a great 

many books and to learn the arts.” 
“Hanc auiplissimaiu omnium ar- 

tium bene vivendi discipliuam, vita magis qu 
literis, jierseciiti sunt.”“ (‘‘The best of alt 
arts—that of living well—they followeil in 
their lives rather than in their learning.") Leo, 
prince of the Philiasians, asked Heinclides “ 
Pouticns of what art or science he made pro
fession. “ I know,” said he, “ neither art 
science, but I am a philosopher.” Some one 
reproved Diogenes for being ignorant and 
meddling with philosophy. He answerwl, “ I 
therefore pretend to it with so much the more 
reason.” Hegesins once requesteil Diogenes to 
read him a certain Ixxik, at which the philoso- 
pher said: “ You are an amusing |)erson. You 
choose figs that are tnie and natural, not those 
that are painted; why do you not also chorrse 
exerchses which are natund and tnie rather 
than those written ? ” “

A boy should not so much memorize his 
lesson as practice it. Let him rejicat it in his 
actions. AVe,,miall discover if there be pru-
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dence in him by his undertakings; goodness 
and justice, by his deportment; grace and judg

ment, by his speaking; fortitude, 
by his sickness; temperance, by 
his pleasures; order, by the man

agement of his affairs; and indifference, by his 
palate, whether lyhat he eats^and drinks be 
flesh or fish, wine or water. “ Qui disciplinara 
suam non ostentatiuiiem scieiitia?, .sed legem 
vitio putet; quique obtemiieret ipsi sibi; et 
decretis parent.” " (“ Who considers his own
learning not as idle show, but as a law and rule 
of life, and olieys his own decrees and follows 
the course laid out by himself.”) The conduct 
of our lives is the true mirror of our doctrine. ^ 
Zeuxidamus, to one who asked him why the 
Lacedamionians did not write down their laws 
of chivalry and have their.young men read 
them, replied, “Because we would rather ac
custom them to deerls than to writings.” With 
such a one compare, after fifteen or sixteen 
years of study, one of our college Latinists, 
who has thrown away all his time in learning 
to ai>eak. .The world is nothing but babble, 
and I have never yet seen a man who did not 
say too much rather than too little. And yet 
half our life goes this way. We are kept 
four or five years learning worJts’TTnd tacking

67
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many very fine things which for want of words 
they can not bring out. Do you know what I 
think of such people? I think they (are noth
ing but shadows of imperfect images; they 
have no thoughts' within, and consequently can 
not bring any out. They do not know them
selves what they are tiyingjcj^say, and if you 
notice how they haggle and stammer, you will 
soon conclude their pretensions to lemming are 
downright false. For my part I hold, and 
Socrates is positive in it, that whoever has in 
his mind a clear and vivid idea, will c.vpress it 
well enough in one way or another; and if he 
be dumb, by signs.

« Vcrbaquo provisam rem non invita Bcquentur." •*
(“ When matter they foreknow.

Words voluntarily flow.")

And another as poetically says in prose, “ Quum 
res aniimim occupavere, verba ambiunL”“ 
(“AVhen things are once in the mind words 
olfer themselves.") And this other, ** Ipsm 
res verba rapiunt.””' (“The things them
selves force wortls to e.vpress them.”). He 
knows no more of ablative, conjunct^'i^ sub
stantive or grammar than his lackey or a fish
wife of the Petit-Pont; and yet he will give you 
your fill of talk, and perhaps stumble as little

them together into phrases, as many more to 
combine these into paragraphs, and another five 
is spent in learning how to weave them to
gether into an intricate and rhetorical style. 
Let us leave such work to those who make it a 
trade.

Going one day to Orleans, I met in the 
plain this side of Clery two pedants travelling 

to Bordcau.x. Tl'hey were about 
fifty paces apart, and a consider

able distance behind I saw a troop of horse 
with a gentleman at the head of them, the late 
Monsieur le Comte de la Rochefoucauld. One 
of my servants inquired of the first of these 
pedants,who it was that was coming. Not 
having seen the train, and thinking my servant 
meant his companion, he answered, “ He is not 
a gentleman, but a graramarian, and I am a 
logician." On the contrary, we do not wish to 
make a grammarian, nor a logician, but a gen
tleman, so let us leave them to throw away 
their time; we have other business.

Let our pupil be furnished with things— 
words will come only too fast; if they do not

come readily, he will reach after ! 
them. I have heard some make e.x- 

cuses because they can not e.xpress themselves,' 
and pretend to have their heads full of a great

Pctlantry ridi
culed.

;
Tilings before 
words.
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in his lanpiage as the beat masters of art in 
France. He knows no rhetoric, nor how in a 
preface to captni'e the gotxl-will of tlie, courte
ous reader; nor does he greatly care to know. 
Indeed, all this fine sort of painting is easily 
obscured by the lustre of aiinple truth; these 
ingenious flourishes serve only to amuse the 
vulgar who are themselves incapable of imore 
solid and nutritive diet, as Aper very plainly 
shows ill Tacitus.® The nmbas.sndora of Sumo.s, 
prepared with a long elocpient onition, came to 
Cleomenes, King of Sparta, to urge him to 
make war against the tyrant Polycmtes. The 
king heanl their harangue with much gravity 
and jiatienee, and then gave them this short 
answer; “As to your e.xordium, I remember it 
not; the middle of your speech I have forgot
ten ; and as to your conclusions, I will not do 
a.s you desire.”® This was a fine answer, I 
think, and no doubt the learned orators were 
much mortified. Here is another instance; 
The Athenians were to choose one of two 
architects for a great building they proposed 
to erect. The first, an affected fellow, offered 
his services in a long premeditated discouise, 
and by his oratory inclined the people in his 
favor; the other simply remarked, “ Lords of 
Athens, what this man has said, I will do.

VO OP THE EDUCATION OF CHILDREN.

When" Cicero’s eloquence was at its height 
many were struck with admiration; but Cato 
onlyHaughed at it, saying, “ We have a pleas
ant Consul.”A cunning argument or a witty 
saying, whether before or after a speech, is never 
out of place. If it fits in neither with what 
went before nor comes after, it is good in itself. 
I am not one of those who thi^k good rhyme 
makes good poetry. Let the writer make a 
long syllable short, if he u-ill, it is no great 
matter. If the thinking be true and good 
judgment has been e.xercised, I will say of 
such a one. Here is a good poet but a poor 
versifier.

“ Emimctai naris, durus componcre versus,”^
{“ Ho rallied with a gay and easy air,

But rude, his numbers and his style sovero.”)
Again, Hi>race says that a man should divest 

Ids work of all artificiality.

“ Tempera certa modosque, et quod prius ordino 
verbum est

Poatorius facias, pnvponens ultima primis,

invenias ctiaflj diajccti membra poetic.”'^
(“ Let tense and mood and words bo all misplaced.

Those last that should be first, those first tho last;
Though all things be thus shuffled out of frame.
You’ll find the poet’s fragments not to blame.”)

71
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pleasant evasion from Aristippus: “ Why 
sliould I untie that which, even bound, gives 
me so much trouble?”™ A person once 
using these delicate jugglings against Cleanthes, 
Chrysippus cut him short with, “ Reserve these 
tricks for children, and do not by such fool, 
eries divert the serious thoughts of a man of 
years.” ™ If these ridiculous subtleties—“ Con- 
torta et aculeata sophismato)^" Intricate and 
stinging sophisms ") ™—are designed to mislead, 
they are tlien dangerous; but if they only make 
him laugh, I do not see why a man need be 
fortified against them.

Some are so foolish os to go a mile out of 
their way to bring in a fine word. “ Ant qui 

non verba rebus aptaUt, sed res 
e.vtriusecus arcessunt quibus ver
ba conveninnt.” ™ (“ Who do not 

fit wonls to the subject, but seek outside mat
ter to fit the words.”) And as another says, 
“Qui alicujtis verbi decore placentis vocen- 
tur ad id, qinal non projxisuerant scribere.” ” 
(“ Who by their fondness for a fine-sounding 
wonl are tempted to write something they did 
not intend to write.”) I, for my part, rather 
bring in a fine sentence by head and shoulders 
to fit my purimse, than divert my design to 
hunt after a sentence. It is for words to serve

7372

He tvill receive no censure thereby; the work 
will be fine in itself. This is what Menander 

meant in his answer to a friendInvention the 
true test of 
poetry.

promised in n few days. “ It is all reaily,” he 
said, “all but the verses.” Having arranged 
the plot and disposed of the scenes, he cared 
little for the rest. Since Ronsard and Du 
Bellay have given reputation to our French 
poetry, every little dabbler swells hb words 
as high and makes cadences almost as har
monious as they. “ Plus sonat, quam valet.” •* 
(“ More sound than sense.”) Tliere were never 
so many poetasters as now; but though they 
find it no hard matter to rhyme nearly as well 
as their masters, yet they fall altogether short 
of the rich description of the one, and the deli
cate invention of the other.

who reproved him for not having 
a word of the comedy he had

stylo and matter
should
lianuonizo.

But what will become of our younir gen* 
tleraan if he be attacked with the aopliiatic 

subtlety of some syllogism ? 
“A Westphalian ham makes a

SophisticAl 
ftiibtlelica iin*
worthy of serious nian drink; drink quenches
attention. thirst; therefore a Westphalian 
ham quenches thirst.” ™ Why, let him laugh at 
it, and thereby show more sense than if he at
tempted to answer it. Or let him borrow this.7
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and to follow matter, and let Gascon como in 
play where French will not do. I would have 
things so possess the imaginittion of him that 
hears, that he will have no remembrance at all 
of the wonls. I like a natural, simple, ami un
affected manner,of speaking and writing; a- • 
sinewy and significant way of exjiressing one’s 
self, not so elegant and artificial as jiroinpt 
and vehement."^ “Hmc dcniuni snpiet dictio, 
quio feriet.”*' (“The language which strikes 
the mind will please it.’’) I prefer a stylo 
rather hard than tedious, free from affectation, 
irregular, and bold; not like a pedant’s, a 
preacher’s, or a pleader’s, but rather a soldier
like style, ns Suetoniuscalls that of Julius 
Crosar, though I see no reason why ho should 
call it so.

I have been ready enough to imitate the 
negligent garb which is observable among the 

young men of our time, to wear 
my cloak on one.- shoulder, my 
hat on one side, and one stocking 

somewhat more disorderly than the other, 
thereby e-kpressing a . sort of manly disdain 
for these exotic oniaments. But I finil care
lessness of even greater use in speaking. All 
affectation, particularly in the French gaiety 
and freedom, is ungraceful in h courtier; and
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in a monarchy every gentleman ought to be 
trained according to the court model, w'hich 
requires an easy and natural negligence. I do 
not like a piece of cloth where the seams and 
knots are to be seen, and as little do I like in a 
well-proportioned man to be able to tell all the 
bones and veins. “Quin veritati operam dat 
oratio, incomposita sit et slmple.x. 
accurate loquitur nisi qui vult putide loqui ?
(“ Let the language which is dedicated to truth 
be plain and unaffected.”) (“ Who speaks like a 
pedant but one who means thereby to speak 
offensively i ”) The eloquence which calls 
attention to itself, injures the subject it would 
advance. In our dress it is ridiculous effemi
nacy to distinguish ourselves by a jieculiar 
fashion; so in language, to study new phrases 
and to affect words that are not in current 
use proceeds, from a childish and scholastic 
ambition. . As for me, may I never use any 
other language than what will be understood 
in the markets of Paris 1 Aristophanes was 
out of the way when he reprovetl Epicurus, 
for his simplicity and the design of his oratoiy, 
which was only a perspicuity of speech.®

This iiuitatiou of words by its own facility 
immediately disperses itself through a whole 
jieople. But the imitation of judgment in
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applying these wonla is of slower growth. 
Most readers when tliey find a robe like their 

own imagine it contains a boily 
like their own; but force and 
sinews are not to be borrowed, 
though the attire may be. Most of 

those I converse with sjjeak the same language 
I here write, but whether they think the same 
thoughts I can not say. The Athenians, says 
Plato, study length and elegance of speaking; 
the Lacediumonians alTeet brevity; but the peo
ple of Crete aim more at richness of thought 
than at fertility of speech, and these are the 
best.

Zeno used to say he had two kinds of 
disciples: one he milled <^tXoXiryov, curious to 
learn things, and these were his favourites; 
the other he called '\o7o(^t\ov, who cared for 
nothing but words. Not that good language 
is anything but coirtmendable, but it is not 
so e.vcellent nor so necessary as some ivould 
make it. I am shocked that oiitL whole life 
should be spent in nothing else. I would first 
understand my own language, and then that of 
my neighbours with whom I have most to do. 
No dpubt Greek and Latin are great orna
ments, but we pay too iimcli for them.j I will 
tell you how they may be gotten better.
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cheaper, and much more quickly than by the 
ordinary way; it was tried upon myself, and 
anyone may make use of the method who 
wishes to do so.

My late father having made most careful 
inquiry of the wisest men as to the best 

method of education, was cau- 
tioual by them against the sys
tems then in use.^ They believed 

that the long time reijuireilxto learn the lan
guages of those people who were born to 
them was the sole reason we can never attain 
to the grandeur of soul and perfection of 
knowledge of the ancient Greeks and Romans. 
I do not think, however, that is the only 
The expedient my father found out was this:

' In my infancy, and before I began to speak, he 
cominittikl me to the care of a German (who 
has since died, a famous physician in France) 
totally ignorant of 
well versed in Latin. Thisiman, whom my 
father had sent for and paid a large salary, 
had me continually with him. He was assisted 
by two Germans of inferior learning, but 
of them converseil in any other language but 
Latin. As for the rest of the family, it was 

inviolable rule that neither himself nor my 
mother, nor the servants, should speak any-

1
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thing in my company but such Latin words aa 
everyone had learned to talk with me. You 
can hardly imagine what an advantage this 
proved to be to the whole family. My father 
and my mother learned Latin enough to under
stand it perfectly well, and to si>euk it to such 
a degree as Wiis necessary for onliiiary use; as 
well also did the seiwauta who were most 
freijuently with me. lu short, we were all so 
Latinized that it overflowed to the neighbour
ing towns, where it yet remains in several 
Latin appellations of artisans hnd their tools. 
As for my.self, I was more than six years of 
age before I understood either French or 
Perigoi-dian any more than Arabic."” I had 
learned to speak as pure Latin aa my master 
himself without art, book, grammar or prece]>t, 
whipping or a single tear. If, for e.\ample, 
they were to give me a theme after the college 
fashion, they gave it to the others in French, 
but to me in bad Latin, to turn it into pure 
and good. Nicholas Gniuchy, who wn)te De 
Comitiis Komanonim; Williahi Guerente, 
who has written a Commentar)' on Aristotle; 
George Buchanan, the famous Scottish ]ioet; 
and Mark Antony Murel, whom both France 
and Italy have acknowledged aa the best ora
tor of his time—my domestic tutor—have all
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of them told me that even in my infancy I 
nnderstood Latin so well they were afraid to 
talk with me. Buchanan, whom I afterward 
saw attending upon the late Marshal de Bris- 
sac, told me he intended to WTite a treatise 
u|x)n Education, taking for his model my own 
education. He was then tutor to the young 
Count de Brissac, who afterward became so 
valiant and so brave a gentlem

As to Greek, of whiclrJ^have but a smat
tering, my father prop)8ed to teach it by a 

new device, making of it a sort 
of sport and recreation.®^ We 
tossed our declensions and con

jugations to and fro, after the manner of those 
who by certain games at table and chess learn 
geometrj* and arithmetic. Among other things, 
he had been advised to make me enjoy study 
and duty; to accept them of my own free 
will, and to etlucate my soul in all liberty and 
delight, without any severity or constraint. 
He believed almost to supciistitiou that it was 
wrong to arouse children suddenly from a 
sound sleep, in which they are more deeply 
lost than we are. I was always awaljene<i by 
the sound of some musical instrument, a spe
cial musician being provided for that pur
pose.
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enne, at that time the \)est and most flourish
ing in France. Even there he provided the 
most able tutor, and obtained many privileges 
for me contrary to college rules. And yet 
with all these precautions it was a college 
still. My Latin immediately grew corrupt, 
and by discontinuance I lost all use of it. 
This new plan of education, therefore, was of 
no benefit to me e.vcept to skip me over some 
of the low'er clas.ses and pltmd me in the high
est. I left college when -I'wns thirteen, but 
without any improvement that I can boast of, 
though I finished the whole course, as they 
call it.

By these e.\amples alone you may judge of 
the pi-udence and affection of my good father, 

who is not to be blamed because 
he did not reap fniits 
rate with his e.vquisite toil and

Montaigne's 
disposition 
ncL-ounts for the
patiiiii failure Ot careful Culture. For this re.sult
this educational 
siflicinc.

conimeuati.

there are two reasons. First, a 
sterile and improper soil. Though 

of a strong, healthy constitution, a gentle and 
tractable dis’position, I was heavy, idle, and 
sluggish. They could not arouse me to any 
exercise or recreation, nor even get me out 

saw iflearly enough, 
and, despite this laziness, [wisse-ssed a lively 
imagination and opinions fur above my years. 
I had a slow mind that would go no faster 
than it was led, weak creative power, and, 
above all, a jxior memory. With all these 
defects it is not strange my father could make 
but little of me. Secondly, like tho^ who, 
impatient of a long and sternly cure, submit to 
all sorts of nostrums and listen to ever}' quack, 
so the good man, fearful of his plan, and hav
ing no longer the persons he had brought out 
of Italy, allowed himself to be overnileil by 
the common opinion which always follows the 
lead of what goes before, like cranes, and sent 
me at six years of age to the College of Qui

to play. What I saw, I

The first thing that gave me any taste for 
books was the pleasure I took in reading the 

fables of Grid's Metamorphoses. 
When but seven or eight years 
old 1 would steal away from all 

other diversions to read them. They were 
written in my own natural language, the easiest 
tales I was ac(|uainted with, and the subject 
was suiteil to my age and capacity. So care
fully was I taught that I knew nothing of 
Ijincelot dn laic, Aniadis de Gaul, Hiion of 
Bonleaiix, and such idle, time-consuming, and 
peniicious liooks in which most children de
light. To this day I do not know what those

ss
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books contain. Of course, I thought little of 
my prescribed lessons, and right here it 
greatly to my advantage to have a sensible 
tutor wise enough to connive at this and other 
irregularities of the same nature. In this way 
I ran through Virgil’s yEneid, then Terence, 
then Plautus, and some Italian comedies, allured 
by the pleasure of the subject. On the other 
hand, had my tutor been so foolish as to de. 
jirive me of this amusement, I verily believe I 
would have brought nothing away from col
lege but a hatred of books, as most of our 
young gentlemen do. He was verj' discreet 
about that business, apparently taking no no
tice, and whetting my a])petite by allowing me 
only such time for this reading as I could steal 
from my regular studies.

The chief thing my father expected from 
those to whom he committed my education, 

was affability of manner and a 
goixl disposition. To tell the 
truth, I had few faults except 

laziness and a want of mettle. The fear was 
not that I should do ill, but that ! should ilo 
nothing. No one expected that I would be 
wicked, but most thought I would be usele.ss. 
They foresaw idleness, but no malice in my 
nature; and so it hajipenswr The complaints I
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hear of myself are these: “ He is idle, cold in 
the offices of friendship and relationship, and 
remiss in those of the public; he is too particu
lar, he is too proud." My worst enemies do 
not say: “AVhy has he taken such a thing? 
why has he not paid such a one?" but, 
“ Why does he not give something once in a 
while?” No doubt I should take it for a 
favour that men exiwet no greater effects of 
supererogation then these. they are
unjust to exact from me ^what I do not

5was

j

owe, far more 
from others what 
ing me they effa 
act and deprive me of the pleasure due. Any
thing from my hand should be of greater 
value, since I am so little disposed that way. 
I can the more freely liispose of my fortune 
since it is mine, and pf myself since I am my 
own. If I were good at blazoning my own 
actions, I could repel these reproaches, and 
show that jieople are not so much offended 
because I do little, as because I do less than I 
might. Yet, in spite of this strange disposition 
of mine, I have never failed to have clear judg
ment concerning those things 1 could under
stand, though I believe 1 never could have made 
my mind submit to anything by violence or force.

rigorously than they exact 
’,rtey :

do owe. By condemn- 
tbe gratification of the

Montnipne's
inaction.
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Shall I here tell you of a peculiarity of my 
! youth ? I had great boldness and assurance of 

countenance, to which was added

^entertainments, and with injustice those who 
refuse such comedies ns are worth seeing, to 
come into our towns and begrudge the peo
ple that public amusement. A sensible plan 
of government takes care to assemble citizens 
not only to the solemn duties of devotion, but 
also to sports and spectacles. Society and 
friendship are augmented by it; and, besides, 
can there possibly be afforded, a more orderly 
diversion than one which ia^yerfomied in the

Montaigne
npprotes oi tho a flexibility of voice and gesture.
Blago. . -v _ _

“ Alter ah undecinio turn me jam 
acceperat annus™ (“I had hardly entered 

, upon my twelfth year ”) when I played the 
chief parts in the Latin tragedies of Buchaiian, 
Guerente, and Muret, that were acted in our 
college of Guienne in gr&t state. Andreas 
Goveanus, our principal, as in everj thing he 
undertook, was the best actor of Latin plays 
in France, and I was looked upon as one of his 
chief assistants. This is an e.xercise I do not 
disapprove of in young gentlemen, and I have 
seen our princes perforin such parts in person 
well and comniendably. In Greece, people of 
the highest station were allowed to profess and 
to make a trade of acting. “ Aristoni tragico 
nctori rem aperit; huic et genus et fortuna 
honesta erant; nec ars (|uia nihil "tale apnd 
Gnccos pudori est ea defomiabat.”” (“He 
imparteil this matter to Aristo the tragedian, 
a man of good family and fortune. Neverthe
less, neither of them received any hann, for 
nothing of that kind is considered a disparage
ment in Greece.”) 1 have always taxed per
sons with impertinence who condemn these

t

sight of everyone, and often in the presence 
of the supreme magistrate himself ? I, for my 
part, think it desirable that the prince should 
sometimes gratify his people at his own ex
pense, out of paternal kindness, as it were. In 
large cities theatres should be erected for such 
entertainments, if for nothing more than to 
divert peo]de from jirivate and worse actiona 

To return to my subject: There is nothing 
like alluring the appetite and affection, other- 
Ix.»mi„g,h„a.d you >n»ke nothing but so
be made alluring ninny asses laden with bool^
and permanent. By vii^ie of the loah, yon give 
them a iwohetful of learning to keej>, whereas 
you should not only lodge it with them, but 
marry it to them, and make it a part of their 
very minds and souls.

6!



/

V OP PEDANTRY. 87

“ Magis magnos elericos non sUnt magis mag- 
1103 sapieiitea. 
not the wisest men.”) From this it would 
appear that a mind enriched with the know!- 
eilge of so many things does not become ready 
and sprightly, and that a\-ulgar understand
ing can tivist by the side of all the reasoning 
and judgment the world has collected and 
stored up without benefit thereby. One of 
our greatest princesses once') said to me, in 
speaking of a certain [leiSon, “ It must be 
necessiuy to 8<iueeze and crowd one’s own 
brains into a smaller compass to make room 
for such large portions of the brains of others.” 
I might say that as plants are chokeil and 
drowned with too much moisture, and lamps 
with too much oil, so is the actii-e mind over
whelmed with too much study and matter. 
The mind is embarrassed and peqilexeil with 
the diversity of things, and is bowed down and 
rendered useless by the pressure of this weight. 
Ttut the argument is weak ; it is quite other- 
tvise, the mind stretches and dilates itself the 
more it fills.

II w (“The greatest clerks are

OF PEDANTRY.i
Rook r, Chaiitcir .'C.XIV.

WiiEN a boy, I was often greatly distressed 
to see in Italian farces a pedant always brought 

in for the fool of the ]ilay, and that 
the title of magister was held in 
so little reverence.^ ; They were 
my teachers, and how could I 

help being jealous of their honour and reputa
tion ? I found comfort in the fact, however, 
that there is great difference between the 
mon sort and men of finer thread; Imth in 
judgment and knowledge they differ greatly.” 
But what puzzled me most was that the wisest 
men most despised them ; witness oiij famous 
Du Bellay. “ Slais ie hay par siir tout un 
Rcavoir pedantescpie.” (“ Hut of all sorts of 
learning, I most hate that of a pe<lant.”) And 
so they felt in ancient times, for Plutarch says 
that Grecian and Scholar were teniis of con
tempt among the Romans. Since I have come 
to years of more discretion I find they had 
much reason for their judgment, and that

Pedantry 
despised by 
ancients and 
modems.

com*
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In agejent times we find men e.vcellent at 

public business, great captains, great states
men, and yet very learned. On the other 
hand, mere jihilosophers, men retired from all

H
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public affairs, have been laughed at by the 
comic writers of their own time, their opinions 

and singular manners making 
them appear, to men of another 
method of living, ridiculous and 
absurd. If at any time you 

should wish to make these philo80])hera judges 
of a lawsuit, or of the actions of a man, they 
are ready at once to take it ujwn themselves. 
They begin to examine if he has life, if he 
has inotion, if a man be anything more than 
an ox;” what it is to do and to suffer; nnd 
what animals, law and justice are. Do they 
speak of the magistrate, or to him ? It is with 
a ntde, irreverent, and indecent liberty. Do 
they hear a prince or a king commended for 
his virtue ? They make no more of him than 
of a shepherd or an idle swain, who busies 
himself only about milking, and shearing his 
flocks; and this in a ruder manner than even 
the shepherd himself would do it. Do you 
consider any man the greater for being loni of 
two thousand acres? They laugh at such a 
pittance, laying claim themselves to the whole 
world for their possession. Do you boast of 
your nobility and blootl, being descended from 

successive, rich ancestors? They rvill 
look upon^you with an eye of contempt, as
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men who have not the right idea of the uni
versal image of Nature, and^who do not con
sider how many predecessors every one of us 
has had, rich, poor, kings, slaves, Greeks, and 
barbarians- Though you were the fiftieth de
scendant from Hercules, they look upon it as a 
great vanity to value so highly that which is 

' only a gift of fortune. In this way they incur 
. the dislike of common men, who consider them 
ignorant of first principles,.^ presumptuous 
and insolent.

Ability versua 
mero l«Aming 
and material 
circumstances.

But this Platonic picture is far different 
from the modem idea of these pedants. Those 

were envied for raising them-Ancient and
modern pedanu selvcs above the commoD sort of
cuhtrvted.•

men; for despising tlie ordinary 
actions and offices of life; for having a par* 
ticular and inimitable way of living, and for 
using bombastic and obsolete language quite 
different from the onlinary way of speaking. 
But tiiir j>edunts are condemnetl for being as 
much below the usual man as they are iucapa* 

' ble of public employment; for leading the 
life and comfomiiug themselves to the mean 
and vile manners of the vulgar. “ Oili homines 
ignavos opere, philosophos sententla.”^ (“I 
hate men who are fools in working and phi
losophers in speaking.”)

seven
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his brotlier. The Ephesians reproached him 
that he spent his time in playing with children 
before the temple. “ Is it not better to do so,” 
ho reidied, “than to govern in your com
pany 1 ” Others, having their imagination 
above the thoughts of the world and fortune, 
have looked upon the tribunals of justice, and 
even the thrones of kings, with an eye of 
contempt and scorn. Empedocles refused the 
throne that the Agrigentinyamllered him.”

Thales, once inveighing against the pains 
men take to become rich, was told by one of 

the company that he was like the 
fox who found fault with what 
he could not obtain. For the 
jest’s sake he Undertook to show 

them the contrary. For once he employed all 
his leiuTiing and capacity in the service of 
money making, and in one year made as much 
ns the others with all their industry could 
have rakell together in the whole course of 
their lives." Aristotle speaks of some one who 
called himself, Ana.vagoras, and others of their 
profession, wise but not prudent, because they 
did not apply their study to profitable things. 
I do not ipiite understand this nice distinction, 
and it certainly will not excuse my pedants. 
The poverty with which they are content
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The true philosophers, if they were great 
in knowledge, were yet much greater in action. 
Truo pialoss- “ “*‘'1 Archiiuedcs, the
pliers ore ereat geometrician of Syracuse, being 

disturbed from his couteiupla- 
tion to put some of his skill in practice for 
the defence of his country, that he suddenly 
constructed prodigious and dreadful engines, 
that wrought effects beyond all human expec
tations. Nevertheless, he himself disdained 
aE this mechanical work, thinking in this ho 
had violated the dignity of his art, of u Inch 
these performances were but trivial experi
ments. Philosophers generally, whenever they 
have been required to show the proof of action, 
have been seen to fly so high as to make it 
very evident that their souls were strangely 
elevated and enriched with the knowledge of

ill action.

The belter- 
learncU prefer- 
ahlc to the 
morc-lvsnied.

things.
Some philosophers, seeing the reins of 

government in the hands of ignorant and 
unskilful men, have avoided all 
interest in the management of 
affairs. Some one who demanded

Some philoso
phers who 
refused public 
ofllcc. of Crates how long it would be 
necessary to philosophize, received this answer, 
“Till our armies are no longer commanded by 
fools.”” Heraclitus resigned the throne” to

i
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would ai^ue they are neither wise nor pru
dent But leaving this reason aside, I think 

.it is better to say that this poverty comes 
because they apply themselves in the wrong 
way to the study of science. As we are 
taught, it is no wonder that neither the scholar 
nor the master becomes, though more learned, 
the wiser or more fit for business. In plain 
tmth, the care and the c-xpense to which 
our parents put themselves aim at nothing 
but furnishing our heads with knowledge; not 
a word is said of judgment and virtue. If one 
pass by, the people cry out, “ Oh, what a learned 
man! ” and of another, “ Oh, what a good man 
goes there!
their respects to the former. There should be 
a third crier to call out, “ Oh, the blockhemls! ” 
Men are apt to infpure, “ Does such a one under
stand Greek and Latin ? Is he a poet, or does 
he write prose 2" But the main point, whether 
he be better or more discreet, we im|uire into 
last. The question should bej^Who is the better 
learned ? rather than. Who ia the more learned i 

We labor and plot to stuff the memory 
and in the meantime leave the conscience and 
the understanding empty. And like birds 
which fly abroad to forage for grain and bring 
it home in their beaks, without tasting it them-
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selves, to feed their young, so our pedants go 
picking knowledge here and there out of 

several authors, and hold it at 
tongue’s end only to distribute it 

. amq.ng their pupils. And right 
here I cannot help smiling to think how I 
am showing myself off as an example of this 
same sort of learning. I go here and there, 
culling out of several books>, those sentences 
which please me best, not tdlfteep—for I have 
no memory to keep them in—but to trans
plant them into this; when, to say the truth, 
they are no more mine than in the first place. 
In my opinion, we are never wise except by 
present learning; not by that which is past, 
and ns little by that which is to come.

But the worst of it is, their pupils are no 
better nourished by it than the pedants them

selves. No dee[)cr impression is 
made upon them than upon the 
peiiants. It passes from hand to 

hand only to make a show, to be pleasant com
pany, and to tell pretty stories; like counter
feit coin, of no other use or. value but as 
counters to reckon with or set up at cards. 
“ Apud alios loqui didicerunt non ipsi se
en m.”"" (“They have learned to speak to 
others, not to themselvea") “Non est lo-
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quendum, sed gubernandum. 
ia not to talk, but to govern.”) Nature, to 
show there is nothing barbarous where she 
has the sole command, often in the least civi
lized nations produces excellent e.vamples of 
wit. In this connection the Gascon proverb, 
derived from a reed-pipe, is very quaint and 
subtle: “ Bouha prou bouha mas a remiula lous 
dits qu’em.” (“You may blow till your eyes 
start out; but if once you stir your linger, the 
lesson will be at an end.”) We can say, Cicero 
speaks thus; These were the ideas of Plato; 
These are the veiy- words of Aristotle. A parrot 
could say as much. But what do we say that 
ia our own ? what can we do! how do we judge i 

This puts me in mind of that rich Roman 
gentlemanwho went to great expense to pro-

Bujing broioa.

« IW (“ The thing We take other men’s knowledge and opin
ions upon trust, but we should make them our 

own. In this we are very muchNo learning of .
use but what wa like the man who went to his
make our own. neighbour’s house to fetch some 
fire, and finding a very good one there, sat 
down to warm himself, forgetting to carry any 
home with him.*'** AVhat good does it do us 
to have the stomach full meat if it does 
not digest and become a^art of us?—if it 
does not nourish and support us ?Learning 
without any experience uuule Lucullua a great 
leader.*"* Can we im^iie lie studied after 
this perfunctory manner? We allow ourselves 
to lean U[)on the arm of another, and so preju
dice our own strength and vigour. Would I 
fortify myself against the fear of death? It 
must be at the expense of Seneca. Would I 
extract consolation for myself or niy friend ? 
I borrow it from Cicert\ I might have found 
it in myself, had I been trained to make use of 
my reason. I have no use for this mendicant 
knowleilge. For thougli we may become 
lenrnetl by other men’s reading, a man can 
never be wise but by his own wisdom.

“ Mmtw trtxfiUTT^v, ooTrt ov\ ai’Tw

(“ in his own concern’s not wise,
That man’s wisdom I despise.")

4

cure men poa^^esMuig all sorts of 
knowledge, whom be bad always 

attending bis person, so that when, among bis 
friends, be was speaking of any subject what
ever, they supplied bis place and furnished 
him, one with a sentence from Seneca, another 
with a verse of Homer, and so on. He fancied 
this knowledge to be his own, because it wiis 
contained in his servants’ beads. There are
many like him whose learning consists in hav
ing noble libraries.
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Wbence Ennius, “ Neiiuidquani eapere sapi- 
entem qni ipse sibi prodessc non quiret.”‘“ 
(“ That wise man knows notbing wlio can not 
benefit bimself by bis wisdom.”) “ Non enim 
parauda nobis solum, sed fruenda sapientia 
est” (“ For wisdom is "not only to be ac
quired, but to be made use ot”)

Si cnpidus, si
Vanns et Enganea quantumris mollior agna."”

(“ If covetous, if vain, or weaker than an Eu- 
ganean lamb.”)

Dionysiuslaughed at the grammarians 
who cudgelled tbeir brains to know the mis

eries of Ulysses and were igno
rant of tbeir own; at musi
cians who were so exact in 
tuning tbeir instruments and 

never tuned tbeir manners; and at orators 
who studied to declare wbat is justice, but 
never took care to do it If the mind be not 
better disposed, if the judgment be no bet
ter settled, I would rather my student bad 
spent his time at tennis, for at least his btidy 

, jvould be in better health by that exercise. . 
Look at him when be comes from school, after 
fifteen or si.xteen years’ stud^. Could there 
be anything more awkwani, more unfit for 
company or employment? All he has is his
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Latin and Greek, which have made him a more 
conceited blockhead than when he went from 
home. He should bring back a mind replete 
with sound literature, instead he brings a head 
Bwelletl and puffed out with vain and empty 
shreds and snatches of learning, and there is 
really nothing more in him than he had be
fore. ,

"Plato speaks of the Sophists as those who 
pretend to be useful to mankind, and yet alone 

of all men living do not improve 
what is committed to them, as a 
mason or a carpenter would, but 

make it worse and then require pay. So it is 
with our pe<iant8, their cousins-german. If 
the rule which Protagorasproposed to his 
pupils were followeil, either that they should 
give him his price, or declare upon oath in the 
temple how much they value<I the profit they 
had received under his instruction, and satisfy 
him accordingly, our pedagogues would find 
themselves disappointed, especially if they 
were to be judged by the testimony of my 
experience. Our common Perigordian patois 
pleasantly calls these pretenders to learning, 
“ kHre-ferits," letter marked ; men upon whom 
letters have been Btnmpe<l by the blow of a 
mallet, as it were. And in truth, for the most

Prrlcnilera to 
learning.

Schools furnish 
children with 
little real 
knowledge.i
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part, they appear to Imve a soft spot in their 
skull, and to be deprived of common sense. 
You see the husbandman and the cobbler go 
simply and plainly about their business, speak* 
ing only of what they know’ and understand. 
On the other hand, these fellows in seeking to 
make a parade and flourish with this ridicu* 
Ions knowledge, that floats in their brains, 
are i}erpetually perplexing and entangling 
themselves in their own nonsense. They 
speak fine words sometimes, it is true, but 
somebody that is wise must apply them. 
They are wonderfully acquainted with Galen, 
but not at all w’ith the disease of the jiatient. 
They stun you with a long list of laws, 
but understand nothing of the case in hand. 
They have theories of all kinds, but some one 
else must put them into practice.

I have seen a friend of mine in my own 
house make sport of one of these fellows. lie 

counterfeited a kind of nonsensi
cal tongue made up of <lisjointed 
bits, without head or tail, except 

that once in a w’hile he interjected some tenn 
relative to the dispute. Would you believe 
it, the blockhead w’as played upon the w’lmle 
afternoon, all the while thinking he had an- 
sw’ered pertinently and learnedly all objec-
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tions? And yet this fellow was a man of 
letters and reputation, and a fine gentleman of 
the long gown.

“ Vo3 0 patriciua sanguis, quos vivero fas est 
Occipiti caco postica* occurrito sann®.”

(“ But you, patrician youths! whoso skulls are blind, 
Watch well your jeering friends, and look behind.”)

Whoever will piy into and thoroughly 
sift these people, us I have^one, will find, 

for the moat -qmrt, they neither 
understand others nor themselves. 
Their memories are good enough, 

but the Judgment is totally void and empty. 
The exceptions are those whose own nature has 
of itself formed them into something better.

. For example, Adrian Tumebus, wlio never 
made any other profession except that of let
ters, had nothing at all in him ofithe pedant. 
In my opinion, he w’as the most learned man 
this last thousand years has jiroduced ; still the 
only thing by which he was distinguished from 
onlinary men was the wearing of his gown and 
a little oddity of manner—which amounts to 
nothing. I hate those jieople wlio are more 
annoyed by an ill-fitting robe than by an ill- 
fashioned mind, and will pretend to tell what 
sort of man one is by his bow, by his behaviour,
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even by the elmpe of his boots. There wna 
not a more refined and polished soul upon 
earth. I often purposely brought up ques
tions quite wide of his profession, and found 
he had so clear an insight, so quick au appre
hension, and so solid a judgment, you would 
think he had been a soldier, or had been em- 
ployeil in affairs of state all his life. These 
are great and vigorous natures—

“ Queia arto bcnigao,
Et molioro luto fmxit priucordia Titan,"

(“ Formed of superior clay,
And animated by a purer ray,")

and can keep themselves upright in spite of a 
pedantic education. But it is not enough that 
our education does not sjioil us, it must change 
us fpr the better. Some of our parliaments 
and courts admit officers after testing"theiU as' 
to their learning; others, in addition, reqtiire 
their judgment in some case of law. The 
second method is the better, I think. Both 
are necessary, and it’is very essential that men 
should be defective in neither; yet knowledge 
is not so absolutely necessary as judgment. 
The latter may get along without the former, 
never without the latter. For as the Greek 
verse says, ovSh ^ vowirap^ ;
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(“To what use serves learning if the under
standing be away?”) Would to God, for the 
sake of justice, our courts were as well fur
nished rvith understanding and conscience as 
they are -with knowledge ! “ Non vita), eed
schola) discimus.""* (“We learn not for life, 
hut for the school.”) We are not to tie learn
ing to the mind, hut work them tojpther; not to 
tinge the mind only, hut to gjve it a thorough 
and perfect dye. If it will n^^take colour and 
improve its imperfect states'll is much better 
to leave it alone. A sword is a dangerous 
weapon, and very likely to wound its master, 
if put into au awkward and unskilful hand. 
“Ut fuerit melius non didicisse.”(“So it 
were better never to have learned at all.”)

And this, jierhaps, is the reason why neither 
we nor the Christian religion require much 
Women requin) learning in women. Francis,
little learning.

the Fifth, who married Isalwlla of Scotland, 
■was once told that his wife was homely bred 
and ^v^thout any manner of learning. Francis 
replied that he loved her all the better."’’ So 
it is no great wonder that our ancestors had 
but little use for letters; and, even at the pres
ent day, we rarely find a literary man in the 
councils of our princes. If we did not wish
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to liecome rich—the chief object of life at the 
present time—by means of law, medicine, teach
ing, and even divinity itself, learning and letters 
would be ns disregarded as ever. And would 
there be any loss either, since they neither in
struct us to think well nor to do well ? “ Post-

that is dark of itself—not to make the blind 
see. Her business is not to furnish a man eyes, 
but to guide, govern, and direct his steps, pro
vided he has sound feet and straight, capable 
legs. Knowledge is an excellent drug, but no 
drug has virtue enough to preserve itself from 
corruption and decay if the vessel in which 
it is kept be tainted and impure. Some on 
account of a squint see what ds goixl but do 
not follow it, and perceivi^^/knowledge but 
make no use of it. Plato in his Republic lays 
down as his principal rule that his citizens 
should be fitted with employments suited to 
their natures. Nature can do all, and does all. 
Cripjiles are unlit for e.-tercises of the body, 
and lame souls for exerjises of the mind. De
generate and vulgar minds are unworthy of 
philosophy. If wo see a shoemaker out at the 
toes, we say, ‘‘ It is no wonder; for commonly 
none go worse shod than they.” Tlie same 
way, experience has often shown us physicians 
less healthy than other people.

Aristo of Chios had reason to say that 
philosophers harmed their listeners because 

most of those who heard were

quam docti prodiemnt, boni desunt.” (“ After 
onpe they become learned, they cense to be 
good.”) All other learning is hurtful to him 
who has not the knowledge of honesty and 

u^goodness.
But may not the reason for this condition of 

affairs be found in the fact, ns I have just stated, 
that our studies in France'aim at !'Some more Qt fof » r.

business Ilian tho profit ? Some seem better fitted 
^irsnit o( knowi- J)y nuture for employments of

!r

glory than of gain. These, how
ever, are taken from their studies before they 
have any taste for them and put at a profession 
which has nothing to do with books. None 
are left to apply themselves wholly to learning 
but people of mean condition, born to base 
fortune, who liope to earn a living thereby. 
The minds of such i)eo]ile are, by nature, edu
cation, and home example, of the basest metal; 
the fruits of knowledge are immaturely gath
ered, and badly digested. It is not the proper 
business of knowledge to enlighten the mind

PtHiplo may apply
kaniing to ovu. ^ot capable of getting any benefit 
from their instruction, and if they did not ap
ply what they learned to good, would certainly
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apply it to evil. “amimiK cx Aristippi, acerboB 
ex Zenonis ecbola exire."(“ They came from 
the school of Aristippus debauchees, from the 
school of Zeno sour churls.”)

In that education which Xenophon attrib
utes to the Persians, we find they taught their 
Persian system of children virtue as other nations 

do letters. Plato tells us how 
the eldest son in their royal succession was 
brought up. As soon as he was bom he was 
delivered, not to women, but to eunuchs of the 
greatest authority and virtue, who were to 
keep his body in good shape and in health, 
and after he was seven years of age to teach 
him to ride and hunt. At fourteen, he was 
given into the hands of four men, the most 
noted in the kingdom for wisdom, justice, tem
perance, and valour. The first was to instruct 
him in religion, the second that he should be 
always upright and sincere, the third how to 
subdue his appetites and de.sires, and the fourth 
to despise all danger. It is worthy of notice 
that in the excellent and, ns I may term it, 
matchless policy of Lycui^is, little mention is 
made of learning, even in the very sent of the 
Muses, though he was extremely careful of the 
education of children. Thus it would appear 
that their generous youths disdained all subjec-
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tion except that of virtue, and were supplied, 
instead of with tutors in the arts and sciences, 
with such masters only as shonld instract them 
in valour, prudence, and justice; an example 
which Plato followed in bis laws. Their man
ner of keaching was to propose questions, train
ing the boys to judge of men and their actions. 
In this way the understanding was sharpened, 
and they learned what was right and lawful; 
for if they praised or condemned this or that 
person, or fact, they were t^^ve a reason for' 
so doing.

Xenophon tells us that Astyages once asked 
Cyrus to give an account of his last lesson, and 

receive<i this answer; “ A great 
boy in the school, having a short 
coat, by force took a longer from 

another tvbo was not so tall as he, and gave 
his own in e.xchange. I was appointed judge 
of the controversy, and decided that each should 
keep the coat he had, for they were both better 
fitted now than they were before. Upon which 
my master told me I had done wrong, in that 
I only considered the fitness of the garment, 
whereas I should have considerecl the justice 
of the thing, which required that no one should 
have anything which is his own forcibly taken 
from him.”'” Cyrus added that he

education.

Cyrus whipped 
for an unjust 
decision.

was
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whipped for his pains, as we are in our villages 
for forgetting the first aorist of Tmra. My 
pedant most make me a very long oration, in
deed, in gener-e demonstrativo, before he can 
persuade me his school is as good as that. 
They went to work in the shortest way, and 
seeing that the sciences when properly under
stood and rightly applied can not fail to teach 
us prudence, honesty, and integrity, they thought 
beat to initiate their children at once in the 
knowledge of cause and effect, and to instruct 
them not by hearsay and rote, but by e.vperi- 
ment and action; forming and moulding them 
not only by words and precepts, but principally 
by deeds and e-vamples. In tliis way knowl
edge is not only in the mind, but is a com- 
ple.vion and habit; not an acquisition, but a 
natural j»sse3.sion. Agesilaus was once asked 
what he thouglit most proper for boys to 
learn ? “ What they Ought to do when they 
come to be men.” ”” It is no wonder that such 

education produced admirable effects.
They used to go, it is said, to the other 

cities of Greece for rhetoricians, painters, and 
musicians, but to Lacedeinon for legislators, 
magistrates, and generals of armies. At Ath
ens they learned to speak well, here to do 
well; there to disengage themselves from a

sophistical argument and to unravel ensnar
ing syllogisms; here to evade the baits and 

allurements of pleasure, and with 
noble courage and resolution to 
conquer the menaces of fortune 
and death. The Athenians both-

Athenian and 
Spartan systems 
of education 
contrasted.

ered their brains about words, the Spartans 
made it their business to inquire into things; 
in the one city there was a continual babble of 
the tongue, in the other a cdjiat 
the mind. And it is not strange, therefore, 
that when Antipater demanded of the Spartans 
fifty children for hostages, they answered, quite 
contrary to what we should do, that they would 
rather give him twice as many full-grown men, 
so much did they value their country’s educa- 

. tiou. Age.silau8 invited Xenophon to send his 
children to Sparta to be educated. “ Not to 
learn logic or rhetoric,” he said, “ but to be in
structed in the noblest of all knowledge,

« ISJ

taut exercise of

namely, how to obey and how to command.
It is pleasant to see Socrates, after his blunt 
manner, rallying Hippias, who recounts to him 
what great sums of money he had gotten, 
especially in certain little villages of Sicily, by 
keeping school, while he received never a 
penny at Sparta. “ What a stupid and foolish 
people they must be,” said Socrates, “ without

nn



r

THE EDTOATION OP CniLDREJf. OP PED.VNTBy.

it would divert item from the exercise of arms 
and fix them in a lazy and eedentary life.‘“ 
When onr King Charles VIII, almost n-ith- 
out striking a blow, saw himself in possession 
of the kingdom of Naples and a considerable 
part of Tuscany, the nobility about him at
tributed this unexpected ease of conquest to 
the fact that the princes of Italy studied more 
to render themselves ingenious and learned 
than vigorous and warlike. ^
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sense or understanding, who make no account 
of grammar or poetry, and busy themselves in 
studying the genealogies and successions of 
their kings, the foundation, rise, and fall of 
states, and Such old wives’ tales.” After this, 
he made Hippias acknowledge their excellent 
form of public administration, the happiness 
and virtue of their private life, and ‘left him 
to guess at the conclusion he made of the 
uselessness of his pedantic arts.

Examples have demonstrated for us that, 
both in military governments, and all others of 

a like active nature, the study ofThe least learned
nations the most letters does more to weaken and 
warlike. enervate the courage of men than 
to fortify and incite it.' The most powerfid 
nation in the whole world at the present time 
is that of the Turks, a people equally remark, 
able for their estimation of arms and their 
contempt of letters. Rome was most valiant 
when she was least learned. The most war
like nations of our day are the most ignorant, 
of which the Scythians, Parthiaiis, and the 

. great Tamerlane are proof. When the Goths 
overran Greece, the only thing that preserved 
the libraries from fire was that some one ven
tured the opinion that the conquerors would 
do well to leave such trash to the Greeks, since
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Now, madam, as I am about to draw my 
own picture true to life, I sball be omitting an 

important feature did I fail to 
represent in it the honour I have 

loiw u • good eyer youj merits. I men
tion this expressly at the head of 

this chapter, for the reason that, among your 
other good qualities, the love .you have shown 
to your children holds one oL jhe chief places. 
I remember at what age youThusband left you 
a widow; the great and honourable matches you 
have refused; the firmness with which you 
have attended to your affairs, difficult though 
they were; the success with which you have 
managed all these is an evidence that we have 
not a more striking example of natural affec
tion than yours.

I praise God, madam, that your efforts have 
been so well employed. The great promise 

that Monsieur D’Eatissac, your 
son, gives of himself is sufficient 

assurance that when he comes of age you will 
receive the obedience and gratitude of a goml 
man. On account of his tender years, he has 
not been capable of noticing these numberless 
acts of kindness which he has received. from 
you. I shall therefore tjike care, if these papers 
ever fall into his hands, that he receives from

Madame 
D'Estissao ex>

OF THE AFFECTION OF FATHEKS 
TO THEIR CHILDREN.

To'^IaDASfE D'Est:s8ac.

Book II. Chapter VIII.

Madam, if the strangeness and novelty of 
my subject, which generally give value to 

things, do not save me, I shallMontaigne con-
•iilcni hia subject never come off with honour from 

this foolish attempt. Perhajts 
the oddity of the subject may make it pass. It 
is a strange fancy and one opposed to me 
naturally, caused by the thoughtful solitude 
into which for some years I have retired, that 
put into my head the foolish idea of writing. 
I find myself unprovided with other matters 
and present myself to myself for argument 
and subject. This is the only book in the 
world of its kind and is remarkable for noth
ing but its extravagance. Indeed, the sul)- 
ject is so frivolous that the beat workman 
in the world could not give it a form worthy 
of esteem.

unique.

Gratitude due 
her from her son.

no

!ei(
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only. Now the utile is much lese lovable than 
the honestum (the honourable), which is stable 
and permanent, supplying him who has done 
it with a continual gratification. The utile 
loses itself easily glides away, and the memory 
of it is neither so fresh nor so pleasing. Those 
things are dearest to us which have cost us 
most, and giving is more enjoyable than re
ceiving.

Since it has pleased God to’^ndow us with 
some capacity for weighing brings, we ought 

sometimes to yield to the simple 
authority of nature, as do the 

brutes, but not allow ourselves to be tyran- 
jiized over. Jleason alone should have control 
of our iuclidntions. I, for my part, have a 
strange dislike for those inclinations that are 
started in us without the direction of the judg
ment. In this connection, I dislike that habit 
of dandling and caressing infants too young to 
render themselves lovable, having neither mo. 
tion of soul nor shape of body, and I have not 
nllowiai them to lie nursed near me.'®* A true 
and well-regulated affection ought to spring up 
and increase with the knowledge they give us 
of themselves. And.then if they are worthy 
of it, natural feeling, going hand in hand with 
reason, should cherish them with a truly pa-

THE EDCCATION OP CHILDREN.

me this testimony. As a result of your kind
ness, he will see and feel that there is not a 
gentleman in France who stands more indebted 
to a mother’s care than he does. He can then 
give proof of his own worth and virtue, by 
acknowledging you for that excellent mother 
yon are.

If there can be any natural law, or instinct, 
which holds good universally, in my opinion, 

the first is self-preservation, while 
the affection which the parent 
bears to his offspring holds the 

second place. Nature seems to have recom
mended this to us, having regard for the e.x- 
tension and progression of the race. On the 
contrary, it is no wonder the regard of children 
toward their parents is not so great. To this 
we may add the other Aristoteliuu considera
tion, that he who confers a benefit loves better 
than he is beloved again, and he to whom a 
debt is due better than he from whom it is 

■ due.'® Every artificer cares more for his work 
than the work would for the artificer if it had 
sense. We delight to be, and to be conmsts in 
moving and acting; in this way every one has, 
in some sort, a being in his work. Whoever 
confers a benefit e.xercises a fine and honourable 
action; he who receives it exercises the utile
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tomnl love. Most commonly, however, we find 
ourselves more interested iu the first trotting 
about, the little ways and plays of our chil
dren, than we are afterward with their formed 
actions. It is as if we loved thefii for our sport, 
like monkeys, and not as men. There are some, 
too, very liberal in buying them playthings 
when they are children who are very close
handed for the least necessary e.vpense when 
they grow up; so much so, that it looks as if 
we were jealous of seeing them appear in the 
world when we are about to leave it. It an
noys us to have them tread upon our heels as 
if to uige us to leave. For my part, I think it 
cruelty and injustice not to receive them into 
a share of our goods. When they are capable, 
they should be informed of our domestic affairs, 
and we should lessen our own e.vpenditures to 
leave more for theirs. It is unjust that an old 
fellow, deaf, lame, and half-dead, should alone 
in the chimney-corner enjoy the goods that are 
sufficient for many children, and allow them in 
the meantime to lose their best years for want 
of means to put themselves forward in the 
public sendee. A man in this way may drive 
Ilia children to desperate measures and to seek 
out any means, no matter how dishonest, to 
provide for their own support. . . .

114
A lord of very good understanding once ‘ 

told me that he hoarded up wealth, not to de
rive any use from it himself, but 
to make himself honoured and

A father ahoutil 
bo rospectod for
him^lf; not for aonght after by his relatives, 
his monej. °V When age should deprive him of 
other powers, it was the only remaining means 
to maintain; his authority in his family, and to 
keep him from, being neglected and despised
by all the world. In fact, not only old age but 
every other infirmity, according/to Aristotle,'®

I is a promoter of avarice. A father is very 
miserable who has no other hold on his chil
dren’s affections than the need they have of 
his assistance. He must render himself worthy 
of respect by his virtue and wisdom, and be
loved by the bounty and the sweetness of his 

Even the ashes of rich matter havemanners.
value, and we generally, by custom, hold the 
bones of worthy men in reverence, 
age can be offensive in a man who has passed 
his life in honour; it must be venerable, espe
cially to his children whom he has trained up 
to tlieir duty by reason, not by roughness and 
force and the need they have of him.

No old

“ Kt errnt longe, mca quidem aentontia,
Qui imporium credat esae gravius aut atabilius 
Vi quod at, quam illud quod amicitia adjungitnr.”

j
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(“ And ho oxtremoly diflere from my sense.
Who thinks the power obtained by violence
Can over prove more solid and scenro
Than that which triendship’a softer means proeure,")

remove from, them all occaaion of wishing our 
death, though “Nullum scelus rationem ha- 
bet ”(“ No crime can have a justification ”), 
let us reasonably satisfy their lives with what 
is in our power. In order to do this, we should 
not marry so young that our age shall in a 
measure be confounded with theirs. I speak 
more especially of the pntry, who live, as the 
phrase is, upon their inconie^ In other 
ditions, where life is dedicated to making 
money, a large number of children is an ad- 
vanti^e, being so many tools whereivith to 
grow rich. . . .

I have always thought it must be a great 
satisfaction to an aged father to put his chil

dren in the lyay of attending to

I condemn all violence in the education 
of a gentle soul that is designed for honour and ^ 
Physicnl violence liberty. I 
condenmoiL

am of the opinion that 
what can not be done by reason, 

prudence, and tact is never to be effected by 
force. I myself was brought up in this way; 
they tell me I never felt the rorl but twice, and 
then very slightly. I have followed the same 
method with my children, all of whom died very 
young e.tcegt Leonora, my only daughter.'” 
She escaped that misfortune and has come to 
more than six years of age without other cor
rection than wowls, and those very gentle. 
And though my expectations be frustrated, 
there are other causes on which to lay the fault 
without blaming my discipline, which I know 
to be natural and just. I should have been 
even more scrupulous towanl sons as born to 
less subjection. I should have delighteil to 
swell their hearts with ingenuousness and free
dom. I have never observed other effects of 
whipping than to render children more cow
ardly or more wilful and obstinate. Do we 
wish to be beloved of our children, would we

con-

Parents and
chiiiirrnnhouid his affaire; to have the jx)wer
be friends. (luring his lifetime of guiding 
their behaviour, giving them instruction and 
advice from his own experience, and himself to 
transfer the ancient honour and order of his 
house into the hands of those who are to suc
ceed Idin. In order to do this, I would not 
avoid their comjiany. I would have them near 
at hand, and partake, according to the condi- * 
tion of my age, of their feasts and amusements.
. . . I would endeavour by a sweet and obli
ging disiKiaitiou to create in my children ai

10
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ing it was that he had never made himself fa
miliarly acquainted with his son. An e-Ktreme 

fatherly gravity had prevented 
him from knowing his eon, as well 
os of showing his great affection 

and the high opinion he had of his noble nature. 
“ The poor boy,” said he, “ never saw in me 
other than a stem, forbidding countenance, and 
is gone in a belief that I neith^y knew how to 
love nor esteem him according to his desert. 
For whom did I reserve the wonderful affec
tion I had in my soul ? Was it not he himself 
who should have had all the pleasure of it i I 
forced myself to put on and maintain this vain 
disguise, and have by that means deprived my
self of the pleasure of his, companionship, and 
in some measure of his affection, which could 
not be warm toward me, he having never seen 
me other than austere.” Marshal de Montluc 
hi»l reason for this complaint, I know. As for 
myself, a certain e.xperiencehas taught me 
that in the loss of friends there is no consola
tion so sweet as the consciousness of having 
had no resen'e tvith them, but a perfect and 
entire familiarity. . . .

I open myself to my family as much as I 
can, and very willingly let them know my 
opinion and good-will toward them, as I do to

THE EDUCATION OP cniLDRBN.

_ lively and unfeigned friendship and gootl-will,
a thing not hard to do in well-born natures. 
Of eoiirse, if they be brutes—and our i^e pro
duces thousands—we must hate and avoid them 
as such. I am angry at the custom which for
bids children to call their father by the name 
of father and enforces another title as more 
full of respect and reverence, as if nature had 
not sufficiently provided for our authority. AVe 
call Go<l father, and refuse to have our chil
dren call us so. I have reformed this error in 
my family. It is also folly and injustice to 
deprive them, when grown up, of a familiarity 
with their father, and to cany an austere coun
tenance toward them, thinking to keep them 
in awe and obedience. They possess youth 
and vigour and consequently the breath and 
favour of the world. They fSceive these fierce 
and tyrannical looks (mere scarecrows) of a 
man without blood either in his heart or veins 
with mockery and contempt. Though I could 
make myself feared, I would much rather make 
myself beloved. . . .

The late Marshal de Montluc lost his son 
iu the island of Madeira.”* He was a very 
brave young man, and much was expected of 
him by his father, who confessed to me, among 
other regrets, what a sorrow and heart-break-
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everybody else. I allow them to know me thor
oughly, for I would not have them mistaken 

in me in anything. Among oth
er curious customs of the Gauls, 
CaMar'* reports that the sons 
never presented themselves be

fore their father nor dared appear in his com
pany until they began to hear arms. This 
would seem to indicate that the father was 
then ready to receive them into his acfiuaiiit- 
nnce and friendship.

120

Children should 
bo somewhat 
familiar with 
thuir jiarenU.

OF LIARS.
Book r. Choptcr I.X.

In truth, lying is a hateful and accursed 
vice. When we lie we are -qjA men, for we 

have no other tie upon one 
another than our word. If we 
only could know the horror and 

bad consequence of it, we should pursue it with 
fire and sword, and more justly tlian any other 
crime. I notice that parents, with great indis
cretion, correct their children for little innocent 
faults, and torment them for childish tricks that 
make no impression and have no had results. 
On the other hand, tying and wilful obstinacy 
are the faults which ought on all iK-casions to 
Iw rcpreasisi, or they will grow and develop 
with the chihl. After the tongue has once 
eaiight the knack of lying, it is alimwt im|Kis- 
sihle to enuliente it. For this reason we see 
wane wlm ats* otherwise ver)* giwsl men sulv 
jis't to this fault. 1 have fur my tailor an hon
est fellow whom I have nex-er hiund guilty of

Children should 
bo trained to 
speak the truth.
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everybody else. I tdlow them to kuowr me thor
oughly, for I would not have them mistaken 

in me in anything. Among oth
er curious customs of the Gauls, 
Ciesar’* reports that the sons 
never presented themselves be

fore their father nor dared appear in his com- 
-pany until they began to bear arms. This 
would seem to indicate that the father was 
then ready to receive them into his acquaint
ance and headship.

THE120

Children should 
bo somewhat 
familiar with 
their i)arents. OF LIARS.

Book I, Chaplor IX.

In truth, lying is a hateful and accursed 
vice. When we lie we are not men, for we 

have no othe^jyiie upon one 
another thkn our word. If w6 
only could know the horror and 

bad consequence of it, we should pursue it with 
fire and sword, and more justly than any other 
crime. I notice that parents, with great indis
cretion, correct their children for little innocent 
faults, and torment them for childish tricks that 
make no impression and have no bad results. 
On the other hand, lying and ivilful obstinacy 
are the faults which ought on all occasions to 
be repressed, or they ivill grow and develop 
with the child. After the tongue has once 
caught the knock of lying, it is almost impos
sible to eradicate it For this reason we see 
some who are otherwise very good men sub
ject to this fault I have for my tailor an hon
est fellow whom I have never fonnd guilty of

CbOdren shoold 
betndncd to 
ipeak the troth.
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a< single truth—no, not even when it would 
have been to his advantage. If falsehood hod 
like truth but one face we should get on better, 
for we should then take the contrary of what 
the liar says for certain truth. But the reverse 
of truth has a hundred thousand Shapes, and is 
a field without bound or limit. The Pythago- 

made good to be certain and finite [defi
nite] ; evil infinite [indefinite] and uncertain.’”

OP UABS. 123133 I V

cate themselves to it as an exercise of honour, 
for dissimulation is one of the most notable
qualities of this age. . . .

Lying is a base, unworthy vice—a vice that 
one of the ancients “ portrays in most odious 

colours when he says, that it is 
to manifest a contempt of God

Alleb 
caatempUble.

and a fear of men. It is not possible to show 
more clearly the horror, baseness, and ir
regularity of it. Who can imagine anything 
more contemptible than foi^^ man to be a 
coward toward men and valiant against his 
Maker ? Intelligence is conveyed by speaking, 
and he who falsifies betrays public society. 
It is only by speech that we can communicate 
our thoughts and wills; it is the interpreter of 
the soul, if it be misleading, we no longer are 
certain nor have any hold upon one another. 
If speech deceive us, it destroys all our inter
course and dissolves all ties of government.

reans

Abo Boot n, diopter XVIIL

■ The first feature in the corruption of man
ia the banishment of truth; for, as Pindar 

says, to be true is the beginning 
of a great virtue, and it is the 
first qualification that Plato re-

nera
Falsehood tho 
bcginolng of 
corruption.

quires in the governor of his republic. In 
these days the truth is not so much what it 
really is, but what every man persuades others; 
just as we give the name of money not only to 
good pieces but to the false also, if they are 
current and. will pass. Our nation has long 
been reproached rvith this fault Salvianus 
Mossiliensis, who lived in the time of Valentin- 
ianus, says, “ Lying and perjury are not vices 
with the French, but a way of speaking.” 
Any one coming upon this testimony might 
say it is how a virtue ivith them. Men edu-

1
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and it is a very dangerous mistake to e-xcuse 
these evil inclinations because of the child’s 
tender age or the triviality of the eubj^t.

• First, it is Nature that is speaking when her 
voice is more sincere and her thoughts less: 
disguised, being younger and more active. 
Secondly, the deformity of cheating does not 
depend upon the difference between- crowns 
and pins, but entirely upon itself; for a cheat 
is a cheat, be it small or great, 
to think it more just to concluu 
he not cheat in crowns since he cheats in 
pinsl" than ns they say, “he plays only for 
pins, he would not do it if it were for crowns.”

Tchildren should be carefully-taught to abhor 
‘vTces for themselves, and the bideousness of 
these vices ought to be so represented that 
they may avoid them not only in their actions, - 
but abominate them from their hearts, so that 
the very thought will bo hateful to them, how
ever masked the vices may be^

I know this to be true from my own ex- 
perienca I was brought up to a plain and

sincere manner of dealing, and ■

!

OF HABIT.
Book I, Ch«pUr XXII.

Plato once reproved a boy for playing at 
nuts. “ You reprove me,” said the boy, “ for a 

little thing.” “Habit,” replied 
Plato, “ is not a little thing.

Our greatest vices have their beginnings in 
tender infancy; our principal education depends 

upon the nursa Mothers are

This leads me 
e, “ why should

Flato on habit n 130

k

Parents to blamo 
fornotcorrecting gr^tly amused to see a child 
childish rices. twist off the neck of a chicken, 
or entertain himself with tormenting a dog or 
a cat'" And there b many a wise father, too, 
who considers it a sign of martial spirit when 
he hears his son domineer over a poor peasant 
or lackey that dares not answer back. The 
father considers it a great sign of brains when 
he sees his boy cheat and overreach his play
fellows by some sly trick. And yet these are 
the true seeds and roots of cruelty, tyranny, and 
treason. They bud in childhood, and after
ward shoot np vigorously in the field of habit,

PUyi o( childrtn • ^ i ■ j «
o( grot tapor- had an aversion to all kinds of 

juggling and dishonesty in my 
childish sports and recreations. And it should 
bo noted here that the play of children is

Unco.
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■ not really play, but must be judged as tbeir 
moat serious actions.'” There is no game, 
however small, in which naturally and without 
study and endeavour I have not an extreme 
aversion to deceit I shuffle and cut and make 
as much ado with the cards, keeping ns strict 
account of my farthings as I would for doub
loons. When winning or losing against my 
wife and daughter, it is the sanie as when I 
play in good earnest with others for round 
sums. At all times and in all things my own 
eyes are sufficient to watch my fingers. ’ No 
one watches me so closely, nor is there any 
one I more fear to ofliend than myself.

120

OF PKESUMPTION.
Book It, Chaptor XVII.\

^ I AQAiN fall to talking ofvtho vanity of our 
education, the end of wlri?l{ is not to make 

us good and" wise, but learned. 
Education has not taught us to ' 
follow and embrace virtue and 

prudence, but she has imprinted in us their 
derivation and etymology. We know how to 
decline the word virtue, even if we know not 
how to love it. ? If we do not know what pru
dence really fi^in effect and by experience, we 

' at least have the etymology and meaning of 
the word by heart We are not content to 
know the extraction, kindred, and alliances of 
our neighbours, we would have them for our 
frienda This education of ours has taught us 
the definitions, divisions, and partitions of 
virtue as so many surnames and branches of a 
genealogy, without any care to establish an 
intimacy between us and her. Education, 
for our initiatory instruction, has chosen not

Poreul
MloCAtiOQ
condemned.
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true ptilosopliy than those of our philoso
phers themselves. “Plus sapit vulgua, quia
Vernttcalar 
niited to 
philosopbj.

only wlat is needful for them to know.”)

THE EDUCATION OP CHILDEEN. 120128

such hooks as contain the soundest and truest 
opinions, hut such os speak the best Greek 
and Latin, and hy fine words has filled 
our minds with the vainest notions of an
tiquity. ...

There is no soul so coarse and wretched

tantum, quantum opus eat sa- 
pit”’® (“The vulgar are so 
much wiser hecanse they know

wherein some particular faculty may not he 
found; no soul so hurled in sloth 
that it may not he awakened in 
some way. How it happens that 

a man blind and asleep may be found bright, 
clear, and excellent in some one thing, we are 
to inquire of our masters. But the beautiful 
souls are those that are universal, open and 
ready for all things, if not taught, at least 
capable of being taught. . . .

A good education alters the judgment and 
the manners, as in the case of Polemon,'" a 

young debauched Greek, who go. 
ing by chance to hear one of

Ercryone 
susceptible to 
instructioo.

Education 
reform atorj,

Xeuocrates’ lectures, not only observed the 
eloquence and learning of the professor and 
brought away some important knowledge, but, 
what was better, suddenly changed and re
formed his manner of life. Hid any one ever 
hear of such au effect from our teaching ? . . .

r find the manners and language of country 
people commonly better suited to the rule of
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with whom her great bnamess.moBt truly lies. 
See him plead before his judges; notice by 
what reasons he arouses his courage to the 
fortunes of war; with what arguments he forti
fies his patience against calumny, tyranny, 
death, and the shrewishness of his wifa You 
will find nothing in all this borrowed from the 
arts and sciences. The simplest may here dis
cover their own means and ^wer. 
possible to be more humb^ He has done 
human nature a kindness by showing it how 
much it can do of itself.

All of us are richer than we think, but we 
are taught to borrow and to beg, and are brought
lotenipenuies 

'in letters
is unable to conform himself to his mere 
necessity. Of everything—pleasure, wealth, 
and power—he grasps more than ho can hold. 
His greediness is incapable of moderation. I 
find, too, in desire for .knowledge, he is the 
same. He cuts out more work than he can do, 
and more than ho needs to do, extending the 
utility of knowledge to its matter, 
omnium rerum sic litterarum quoque intem- 
perantia laboramus."'" (“As of everything 
else we are also aiSicted rvith intemperance in 
letters.”) Tacitus has reason to commend the

131

OF PHYSIOGNOMY.
Book III, Clupter XH.

It has happened well that the man most 
worthy to be known, and to be presented to
SimpllcUj 
commended.

It is not

the world as an example, is the 
one of whom we have the moat 

certain knowledge. Socrates has been revealed 
to us by the moat clear-sighted men that 
lived, and their testimonies are admirable both 
in matter and fidelity. It is a great thing that 
Socrates so understood the pure imagination of 
a child, that he was able, without twisting or 
changing it, to produce a most beautiful effect 
in the human soul He shows the soul neither 
elevated nor rich; he only represents it sound, 
but with a pure and vigorous health. By nat
ural means, by ordinmy and common fancies,'” 
he presented not only the most regular, but the 
highest and moat vigorous beliefs, actions, and 
manners that ever existed. It was he who 
brought from heaven, where she was losing her 
time, human wisdom, to restore her to man.

ever
up to make more use of what is 
another’s than of our own. Man

“Ut

ISO
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. mother of Agricolo for restraining her son in 
his violent appetite for learning.'"

That is desirable, if duly considered, which 
has in it, like the other possessions of

great deal of vanity, a proper and 
natural weakness, and costs very 
dear. The acquisition of learning 

is more hazardous than that of meat or drink. 
Other things that we buy we can carry home 
in a vessel, and there examine our purchase, 
and decide when and how much of it wo will 
take. From the very first, we put our knowl
edge into no vessel but the souL We swaUow 
it as we buy it, and return from the market 
already injured .or benefited. Some things 
only burden and overehaige the stomach in
stead of nourishing; and others, under the 
pretence of curing, poison us. I have been 
pleased in places where I have travelled to 
men out of devotion make a vow of ignorance 
as well as of chastity, poverty, and penitenca 
It is also a checking of our unruly appetites to 
blunt this cupidity that spurs us on to the 

, study of books, and to deprive the soul of this 
voluptuous complacency that tickles us with 
the idea of knowledge. It is fully to carry 
out the vow /of poverty to add unto it that 
of the mind. We need little learning to show

OP PHTSIOONOMP.

US how to live at easa Socrates tells ns that 
it is in us, how wo may find it and how to use 
it. All knowledge that exceeds the natural is 
well-nigh superfluous. It is more likely to 
burden us than do us good. “Faucis opus est 
litteris ad mentem bonam.” (“A man of good 
natural parts needs little learning.") It is a 
feverish excess of the mind, a tempestuous 
and unquiet instrument Collect yourself; you 
will find in your own mind the arguments of 
nature against death and thj^e best suited to 
serve you in time of needT It is these argu
ments that make a peasant sh entire people, 
die with ns much firmness as a philosopher.

133

man, a
Little learning 
needed to lire
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thought of writing a comedy to avenge the 
poor boya whom I have seen flogged, knocked 

down, and miserably beaten by 
some father or mother mad \vith 
rage. You see parents come out 
with Are and fury sparkling in 

their eyes, and with a roaring, terrible voice;
“ Babio jecnr incondente feruntur 

Pnecipites; nt soxa jagis abrupta, quibos mons 
Subtrahitar, cliroque latns papdento rocedit.”««»

(” Ab when impetuoaa winda^iZ driving rain 
Hare mined a rock that overhang the plain,
The massj min lalla with thundering force,
And bears all down that intormpts its coarse.”)

The most dangerous maladies, says Hippocrates, 
ore those that disfigure the countenance. Those 
who are just from the nurse are often treated 
in this way and are lamed and injured by blows, 
while our justice takes no notice of it, as if 
these maims and dislocations were nut inflicted 
upon members of our commonwealth.

** Qratum cst, qnod patria) civem ]wpaloque dodiati, 
Si facia, nt patrim eit idonona, utilis agria,
Utilis ot bellorum ot pacU rebus ogendis.”“®

(“Tmc, you havo given a citizen to Romo,
And aho shall thank yon if tho youth bocomo,
By your o’orruHng caro, or soon or late,
An useful member of tho parent state;

1

Parents in 
punishing their 
children olUn 
injure them.

OF ANGEp.
Book n, ChopUr XXXL

Ik nothing is Plutarch more happy than 
when he judges of human actions. Especially 

is this true in his pardlel ofChildren should
be educated by Lycurgus and Numo, in which he 

speaks of the folly of abandoning 
children to the care and direction of their 
fathers. As Aristotle says, most of our civil 

, governments, after the manner of the Cyolope, 
leave to every one the ordering of wife and 
children according to his own foolish and in
discreet fancy.'" The Lacedtemonians and 

'Cretans are almost the only governments that 
have committed the education of children to 
the laws. And yet who does not see that in 
a state all depends upon their nurture and 
bringing up? They are, however, left to the 
mercy of parents, no matter how foolish and 
wicked they may he.

As I pass (dong the street I have often

the state.

‘ ^
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man beside himself with anger, and will bring 
forward the judge’s excessive passion, his in
flamed colmtenance, bis oaths, his strange 
actions, for his own justification.

“ Ora tumont iia, nigreacont aangnino von®, 
Lumina Qorgoneo ssrius igno micant.”“‘

(“ Kago awoUs the lipa, with black blood flU tho 
veins,

And in their eyes fire worse than Gorgon’s reigns.”
Suetonius reports that Caiue Rahirios having 
been condemned by Cas^/appe^ed to the 
people, who determined the cause in his favour 
because of the animosity and harshness Ciesar 
had shown in the sentence.'®*

THE EonCATIOH OP CHILDEEN.J
Fit to assist the earth in hor increase.
And proper for aSairs of war and peace.”)
There is no passion that so turns men from 

their right judgment as anger. No one would 
demur at punishing with death 
a judge who should condemn a 

criminal on account of his own wrath. Why, 
then, should parents and teachers be allow^ 
to whip children in their anger ? It is then no 
longer correction, but revenge. Punishment is 
instead of medicine to children; and would we 
tolerate a physician who was enraged at his 
patient ! We ourselves would do well never 
to lay I^hand npon oiir servants while angry. 
Let us defer the business so long as the pulse 
beats quick. Things will appear otherwise 
when we are calm and cool. In anger, it b 
passion that commands and speaks, not we. 
Faults seen through passion are magnified and 
appear much greater to us than they really are, 
like bodies seen through a mbk He who b 
hungry uses meat, but he who would make use 
of correction shonld have no appetite either of 
hunger or thirst to it Besides, pnnbhments 
that are infiioted with deliberation and dbere- 
tiou are much better received and with greater 
benefit by him who suilers. Otherwise, he 
will think himself unjustly condemned by a

137136

Anger perTert5 
justice.

>ii



r
/

THE ABT OP CONVEESATION. 130

and his Latin, and you would take him for one ^ ' 
of us, or wors^ 'While they torment us with 
thb confusion of words, it fares with them, I 
think, as with jugglers; their dexterity de
ceives our senses, but does not change our be
lief. Out of this legerdemain they perform 
nothing that is not very ordinary. Being 
learned they are not the less fools.

I love and honour knowledge as much as 
those who have it, and used^properly it is the 

. . most noble an^^he most

i

THE ABT OF CONVEBSATION.
Book III, Chapter Vltl.

Who has ever gained wisdom by his logic? 
“ Kec ad melius vivendum, nec ad commodius 

disserendum."(“It neither
powers

ful acquisition^ of men. But menKnowledge uee* 
leas which does
not improTe the siicH as I Speak of—and their nutn*
Blind.

Learning does
not teach effect- makes a man live belter nor 
ivo exprcsaioDc ber is infinite—place their funda

mental reliance upon it, and appeal from their 
understanding to their memory, “sub aliena 
umbra latentes ” (“ hiding under borrowed
shade ”), and can do nothing exeSpt by book. 
I hate it, if I may dare say so, even worse than 
stupidity itself. In my country, and in my 
time, learning improves many fortunes but not 
minds. If it comes in ^contact with those 
that are dull and heavy, it overcharges and 
suffocates them, leaving them with a crude and 
undigested moss. If the mind is airy and fine, 
it purifies, clarifies, and subtilizes them to inani
tion. Learning thus becomes a thing of vary
ing quality, a very useful accession to a well-

reason more aptly.") Is there 
more noise or confusion in the scolding of fish
wives than in the public disputations of schol
ars? I would rather have my son learn to 
speak 4n a tavern than to prate in the schools 
of rhetoric. Take a master of arts, converse 
with him; why does not he convince us of 
his artificial e.\cellence? tVliy does ho not 
enchant women and ignorant fellows like us 
rvith admiration at the steadiness of his rea
sons and the beauty of his order ? Why does 
he not persuade and sway us at ivill ? 'Why 
does a man who has so great advantage in mat
ter, mingle railing, indiscretion, and fury, in his 
disputation ? Strip him of his gown, his hood.

i

i
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bom soul, but hurtful and pernicious to 
othera™ It is rather a very precious thing 
that will not suffer itself to be purchased 
under value. In the hands of some it is a 
sceptre, in the hands of others a fool’s bauble.

140

OF IDLENESS.
Book I. Cboplet VIII.

We see ground that has long remained fal
low, and grown rich and fffljue by rest, abound 

with innumerable weeds and un
profitable \vild herbs. To miike 
it perform its trae functions, we 

must cultivate and prepare it for such seed as 
we consider proper. ... So it is with our 
minda If we do not apply them to some sort 
of study that will fix and restrain them, they 
will drift into a thousand extravagances, and 
will sternly ran here and there in an inextrica
ble labyrinth of restless imagination. ... In 
this wild a^d irregular agitation there is no 
folly nor idle fancy they do not touch upon:

“ Volnt ffigri Bomaia, Tonni 
Fingentur speoies."

(“ Like Bick men’s dreams, that, from a troubled 
brain,

Fbantasma create, ridiculous end vain.”)

MiD(l requires
iioa
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The soul that has no established limits to 
circumscribe it, loses itsell As the epigramma* 
tistsays, “He that is everywhere is nowhere.”

“ Quifiquia ubiquo habitat,
Maximo, nusquam habitat.^’

142

OF EXPERIENCR
Book in, Chapter XIIl

PiiiLOBOPnEiis, wth - good reason, send us 
back to the rules of naturq, but they them- 

no^lng to do with 
such Bublimeninowledge. They 
misrepresent and show us her 

face painted with too high and too sophisti
cated a colour, for which reason we have so 
many portraits of so uniform a subject As 
philosophy has given us feet witli which ’to 
walk, so she has given us prudence to guide us 
in life; not such an ingenious, robust, and 
majestic a prudence as that of their invention, 
but one that is easy, quiet and healthfuL It 
very well j>erform8 the promises to him who 

• has the good fortune to know how to apply it 
sincerely and regularly—that is to say, accord
ing to nature. The more simply a man com
mits himself to nature, the more-wisely. Oh, 
what soft easy, and wholesome pillo^vs are 
ignorance and indifference whereon to lay a

selves haveQo bftck to 
nftture for
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ndl-iiuulo liiwl I 1 wolilil ratliiT iiinli-nilniiil 
iiivwlf woll ill myw.lf tlmii in ('iwM. I Imvo 
liml enough fX|i<>rii‘mH< to iimki' ino wiw, if I 
woiv only ft ^mhI wliiilnr. Any oin- «lio uill 
rift'rtll nil iiiHtuiiii' of iinpT, niul wlio 
Ih'W the fi'ViT lliiit imiidfonnitl liiin, will rou). 
i»u tlni ilofonnity IhOUt lln|n in AriKlollo, ainl 
will concoivi) n mom jiiat Imlnal of it. Wlio. 
ever will reineinlier the )liin);en< he hiLs eeeulMHl, 
thoHe that threaten him, nml the slight 
niona that have reiuoveil him fnnn one conili- 
tion to another, will liy that meana pit'jiaro 
himself for future change.'i, nml give him a 
knowledge of his state. The life of Cieaar 
himaelf ia no greater e.\am])le than our own; 
both popular and imperial, it is still a life to 
which all human accidents may refer. . . .

In my childhood what they had to correct 
mo for moat often was my refusal of those 

things which children commonly 
love heat, such as sugar and 
sweetmeats. My tutor contended 
with this aversion to delieaciea as 

a kind of over-nicety, and indeed it is nothing 
but a peculiarity of taste. Any one who should 
cure a child of an obstinate liking for brown 
bread, bacon, and garlic could cure him of all 
kinds of delicacy.... It is a sign of an effemi-

114 OF nkpuniKNeR
nnti- nature to dislike onlinary and oceustnmisl 
lliini!*.... It is lieiter to train one’s ap|iplito 
lo thorn' things which are to l»> piss-uml misit 
l asily, but it is always Imil to ]iani|s'r one's 
self. I oiwe enlhsl efTeminate a relative of 
mine who while in thi' gnileya hail learneil not 
111 use IhsIs, and not to iindresa when ho went 
to slee|i.

If 1 had sons I shouhl heartily wish them 
my fortune. The gooil fathey GisI gave me, 

who had noting of me but the 
n.'i iw I'eiughi acknowleilgmcnt of his bounty 
ui. Ill luxuri. —^ one—sent mo
from my cradle to live in a poor village of 
his. I remaiuiiil there all the time I was being 
nuraeil, and even longer, and was brought up in 
the meanest and most common way of living; 
“ Magna pars libertatis e-st bene moratus ven
ter.”'” (‘-A well-regulated stomach is a great 
IMUl; of liberty.”) Never take upon your
selves, much less leave to your wives, the 
bringing up of your children. Leave their 
shaping to fortune, under natural and human 
lawfi. Leave it to custom to train them up to 
frugality and austerity that they may rather 
rise from haniships than come to them. My 
father had also another idea, and that was to 
make me familiar tvith those people and that
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class o£ men wliicli' Snost need our assistance. 
He believed that I would have more regard for 
those who hald helped me than for those who 
had not. For the same reason also he pro
vided me with godfathers of the most humble 
condition. And his design succeeded, for I 
have a very kind inclination toward the meaner 
sort of people, whether it be out of condescen
sion or out of natural com{iassion.

14C

HISTORY.

Dook II, Chapter X.

The historians, however, are my true men, 
for they are pleasant and easy, and in them I 

find man in general, the knowl-Historr lest 
taught bj 
biography.

else. Here are shown the variety and truth of 
his internal qualities, as a whole and in piece
meal ; the diflferent means by which he is united 
and knit; and the accidents that threaten him. 
Now, those that write lives, because they insist 
more uixm counsels than events, more upon 
what comes from tWthin than upon what 
happens without, are moat proper for my reel

ing; therefore, above all others, 
Plutarch is the man for me. I 

am sorry we have not a dozen like Diogenes 
Laertius, or that his history was not more 
e-xtended or more comprehensive, for I am os 
curious to know the lives and fortunes of 
these great instructors of the world as to 
know their different doctrines and opinions.

ledge of whom Phunt after, more 
lively and entukf than anyvvhere

PlutATch.

1-17
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Studying hiatory in this way a man must 
tumble over ivithout distinction all sorts of 
authors, new and old, French and foreign, 
in order to know the things they variously 
treat. Cmsar, in my opinion, particularly de- 
serves to be studied, not for knowletlge only, 
but for himself, since he is so fur above the 

feat, Sallust included. In truth, 
I read this author with more re

spect and reverence than are usually allowed 
to human writings, and I consider that in his 
pereon, by his actions and miraculous great
ness, and by the purity and inimitable polish 
of his language and style, he not only excels 
all other historians, as Cicero confesses, but 
Cicero himself as well. He speaks of his 
enemies with so much sincerity of judgment 
that, excepting his pestilent ambition mid the 
false colours with which he strives to palliate 
his bad cause, there is no fault to be found in 
him. It is true he sjieaks too sparingly of 
himself, especially since he must have had a 
greater share in the execution of many things 
than he gives himself credit for, seeing they 
could not have been performed e.xcept under 
his-personal supervision.

1 I love historians, whether they be of the 
simple kind or of the higher order. The

msTORT.

first make it their business to collect all that 
comes to their knnwiedge, and 
faithfully to record all things 

without choice or prejudice, mixing nothing of 
their own with it, but^ leaving us the task of 
discerning the trutji.j Such a oue is honest. 
Froissart, who has proceeded in his undertak
ing with so fmrik a plainness that, having com
mitted an error, he is not ashamed to confess 
anil correct it in the place where the finger has 
been laid. He gives us eve^the rumours that 
were then spreail abroad, and the different re
ports that were made to him. These tiling 
are the naked and uiiformeil material of his- 
toiy, of which eveiyone may make his profit 
acconling to his understanding. On the other 
hand, the more excellent historians have judg
ment to pick out what is most worthy to be • 
known, and of two accounts to choose that 
which is the more likely to be true. From the 
condition of princes and their dia]K>sitions, 
they imagine the counsels, and attribute to 
them woiils projrer for the occasion. The.so 
historians have the right to assume the respon
sibility of regulating our belief, because of 
what they themselves believe; but certainly 
this privilege belongs to very few. As for the 
middle sort of historians—to which class moat
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belong—they Bjioil nil. They chew our meat 
for us. they take upon themselves to judge of 
history, and con.sequently to bias it to their own 
fancy. If the judgment lean to one side, a man 
can not help twisting his narrative.'” These 
historians undertake to select things worthy to 
be known, and yet often conceal from us such 
words and such private actions as would greatly 
instruct us ; they omit as incredible the things 
they do not understand, as well as the things 
they are unable to express in goml French or 
Latin. Let them display their eloquence and 
judge acconling to their own ideas, but at the 
same time let them leave us something to judge 
of also, and neither alter nor disguise by their 
abridgments and selections anything of the real' 
matter, but give it to us pure and entire.

As a general rule, in these modern times,, 
historians are chosen from among the mediocre 

people simply because they are 
graceful writers, ns if we were to 
learn language from them. These 

men pretending to nothing but babble, and 
being hired for no other end, prepm-e us an 
interesting report they have picked up at the 
street corners, and they care little for the truth 
of the matter. The only really good historians 
are those who have taken part in the affairs of

150 niSTORT.

which they rvrite, or at least have had to do 
with others of the same nature; such were 
almost all the Greek and Roman histofians. 
For several eye-witnesses having written of the 
same subject, at a time when greatness and 
learning often met in the same person, if there 
happened to be an error, it must of necessity 
be a very slight one, and npon a very doubtful 
incident. What can one expect from a physi
cian who writes of war, or fn)in a mere scholar 
treating of the plana of ruleffi^

Alao Book I, Chspltr XVI.

In reading history—a subject on which 
everyborly writes—I consider what kind of 

men are the authors. If they bo 
persons who profess nothing but 
mere learning, I observe their 

style and note their language. If they be 
physicians, I am inclined to credit what they 
rejwrt of the temperature of the air, of the 
health and temperament of princes, of wounds . 
and iliseases. If they be lawyers, we learn from 
them concerning the controversies of right and 
wrong, the establishment of laws and civil gov
ernment, and so on. If they be divines, we 
believe what they say about the affairs of the 
church, ecclesiastical censures, marriages, and dis-
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pensations. Courtiers are authority upon man- 
and ceremonies, soldiers uikui the things 

that properly belong to their profession, espe
cially upon the accounts of actions and enter- 
piises in which they were personally engaged; 
•while from ambassadoj's we are to learn of their 
negotiations, diplomatic discoveries, mlroit 
noeuvres, and how such things are to be car
ried on.

152
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NOTES.
ma-

1. Pago 20. Montaigne’s expression is It is
thought that Rousseau owes to this woni his discovery 
of the motto of the Solar Family: “Tel fiert quo no tuo 
pas” (SCO Rousseau’s Confcssioirv'Piirt i, Book iii). 
Tho word itself is from the LatirT^erto.

2. P. 22. Diogenes Laertius, Chrysippus, vii.
3. P. 22. Diogenes Laertius, Epicurus, i.
4. P. 23. This is literally true. Montaigne quoted 

more ami more ns he grow older. The first edition of 
his E«H:iya (Honloau:^, 1580) has very few quotations. 
Tliese heeoine more munorous in tho cilition of 1588. 
The great multitude of classical texts, wliioh at times 
overload the page, date only from tho posthumous 
edition of 151)5. Ho had annotated Ids previous edi
tion during tho last years of his life, as an amusement 
of his Idleness. This explains also in part tho varying 
translations.

6. P. 24. Sec clinptor on Moral Education in Spen
cer’s Education, where the same thought is amplified.

C. P. 25. This idea is taken from Plato’s Dialogue, 
Thenges. A father comes to Socrates for advice con
cerning his son’s education. The reply was tho same 
that Montaigne has hero given. Jowett, however, con
siders Thenges spurious, and does not Include it in hia 
edition of 181)2.

Also Book I, Clioptcr X.K.
I am sometimes in doubt whether a divine 

or a philosopher, men of such e.xact wistlom 
and tender conscience, ought to 
xmte history’, for liow can they

t;i
Clergymen and 
philosophers

eshouid not writo their rcputatiim upon a
popular belief ? IIow be respon- 

sible for the opinions of men they do not 
Icnow, or state their conjectures of truth? 
Even of actions jicrionned before their own 
eyes, especially if several persons took part, 
they would be unwilling to give evidence upon 
oath before a jiiiige, nor do they know any 
man well enough to become surety for his in
tentions. For my part, I think it less danger
ous to write of things past than present. In 
the former instance the writer is only to give 
an account of things everyone knows he must 
of necessity take upon trust.

:

•;
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7. P. 25. Republic, iii. They (tlio rulcra) Bhonl.l 
observe what elements mingle in their offspring, fur if 
the son of a golden or silver parent has an ndniixturo 
of brass or iron, then nature orders a transposition of

dent that Sfontaigno would bo in hearty sympathy with 
the Horbartian doctrines of apperception and interest. 
See further, Theodor Arndt: Montaigne’s Ideen uber 
Erziohung; cine Studio zur Geschiebto dcr Padagogik, 
Dresden, 1875.’

15. P. 34. The Santa Rotunda is the temple of 
Agrippu at Rome, completed about 25 b. c. ; also called 
the Pantheon. After Alaric and Gensoric had plun
dered it. Emperor Phocaa gave it to Popo Boniface IV, 
who changed it into a Christian Church without any 
important alterations. Montaigne speaks of it in hia 
Journey into Italy us very beautifu'hbecause of its bril
liant illumination. “ It is cover^/’ he says," from top 
to bottom with moving lamps, which keep turning about 
all night long.” Busts of many eminent persons adorn 
the interior, and tho painters Raphael, Annibale Ca- 

. racci, and Mengs aro buried here.
10, P. 35. Montaigne was not fortunate in either 

mother or wife, and this opinion is the direct result of 
his own observation. At the same time it shows ono 
of his most serious limitations. Tho French have suf
fered severely for their shortsightedness in this direc
tion. A genuine, pure-family life constitutes an ines- 
timiihlu moral factor in the etlucution of a child, ilon- 
taigne was an imliffercnt husband ; Lock© lost his 
mother when young, and never had sister or wife; 
Rousseau sent his ehildrtui to the foundling’s homo 
soon after birth. It was reserved for Luther, Pes- 
talozzi, and Frocbel to emphasize by precept and ex
ample tho great signiiicunco of tho family in tho edu
cation of tho young.

17. P. 35. Horace, Ode, iii, 2, 5.
18. P.30. Cicero, Tusc. Qiues., h, 1.5.
19. P. 30. To be •^ad in connection with pp. 36,

i:

ranks.”
8. P.28. TtYs Wen/mVe, an expression created by 

Montaigne, which has remained a jmrt of tho French 
language. The edition of 1580 has, “ Jc voudrois aussi 
qu’on fut soigneus do luy choisir uu conductour qui eut 
plustost la teste bicn faictc quo bien pleine.” Locko 
is still more careful, and would not have a tutor 
changed any more than a man would his wife (see. 
92). Rousseau gives tho tutor entire charge of Emilo for* 
twenty-fivo years, sends him to the country, and isolates' 
him from society (Rousseau’s Kmilc, Now York, 1893, 
p. 15 et stq,). Dr. Thomas Arnold was entirely of Mon- 
taigne’s opinion. ” And to this I find myself coming 
more and more. I caro less and less for information, 
more and more for the pure exercise of the mind. . . . 
What I want is u man who is a Christian and a gentle- 

active man, and ono who has common j>enfi0man—an
■and understands boys. ... I prefer m*tivity of iniiul, 
and an interest in his work to high Heholarhhi]) ” 
(r|U0ted by Dr. Fitch in Thomas ami Matthew Arnold, 
Xew York, 1807, p. rt

9. P. 28. Cicero, l)c Xatura Deoruin., i, 5.
10. P. 30. A remarkable o.xuniplc of Herhartian 

apperception and co^jrdinution two hundred years bo- 
fore Herburt.

11. P. 30. Seneca, Hpiat., 33.
12. P. 31. Dante, Inferno, xi, 93. “ Cho non men 

che savor, duhhiar m’uggrita.”
13. 1*. 31. Seneca, Epist., 33.
14. P, 33. From tins and other stutemeuts it is evi-
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30, 03, 04. Montaigne hero auggesta tho hanlcning 
mctiiod. Loeko from those suggestions makes out a 

' very olabonao system (see. 1-0) with the sumo purpose 
in view. Locke, liowover, goes to extremes wliich uro 
absurd—as, for example, his mlvieo that o child’s 
shoes bo mado so tliiu that they may “ leak and lot in 
water whonover ho comes near it.” For the contrary

157NOTES,150
SeeMontaigno and heartily agrees with him {p. 210). 

further, tho extract from Essay -X, Ikwk ii.
20, P. 43, Plutarch, On False Shame,
27. P. 43. Estienno do la Boelie, who wrote a book 

on Voluntary Servitude. A complete edition of La 
BoC'tio'a works was publishetl in Paris, 1840. A touch
ing and beautiful picture of tho feeling which existed 
between the two men is drawn in Book i, Essay 27.

28. P. 44. Plutarch, Apothegms,
29. P. 44. Plutarcli, On Exile.
30. P. 47. Cicero, Tusc. Quajs., v, 3.
31. P. 47. Persius, iii, GD. \
32., P. 48. Virgil, ,Eneid. iptoO.
33. P. 49. norace, Epist., i, 2, 40.
34. P. 49. IVopcrtius, v, 1, 8,5.
35. P. 49. Anacreon, Ode xvii, 10.
30. P. 50. Diogenes Laertius, ii.
37. P. 50. Theodore (Jaia was a famous teacher of 

languages during tho middle of the fiftc?enth century, 
and becamo rector of tho Academy of Ferrara. Ho 
aided much in reviving classical studies iu Euro^\ an«l 
liis (Jrcck Grammar was considered an authority for 
many years. Montaigno in his condemnation of Gaia, 
seems to have in min<l our modem principle—in learn
ing a language, endeavor to associate as much real 
knowledge with the wonls as is possible.

38. P. 62. Plutarch, On UracleS which have 
Cejise<l.

39. P. 52. Juvenal. Satire, ix, IS.
40. P. 53. Montaigne here, no doubt, is thinking 

of tho subtleties and intricacies of logic. These Scho- 
lastic terms had boon brought into vogue by Peter His- 
panus in the latter part of the thirteenth century. 
See Uoberweg’s System of Logic and History of

view, SCO Spencer’s Physical Education, where ho culls 
the hardening process a “ grievous delusion." Kous- 
ficau does not keep paco with Locke, but thinks, 
nevertheless, that iu time children may bo bathed in 
water at tho point of freezing (p. 24). Little or no 
headdress should bo worn at any time of tho year 
(p. 91).

20. P, 37. Montaigno speaks further concerning 
good manners in Book i, chapter xiii. “Not every 
country only, but every city and every society has a 
certain form of good manners. In this respect Ihero 
was caro enough taken in my education, and I have 
lived in good company enough to know tho foriimlitica 
of our own nation, and am able ti> give lessons in it. 
I love to follow them, but not to bo so completely en
slaved to thoir observation that my whole life should 
bo given up to them. ... I have seen some people 
rude by being over-civil and troublesome in tlioir 
courtesy.” Locke, too, warns young people of this 
“mistaken civility,” and gives careful directions for 
|truining children in good breeding (sec. 144-145).

21. P. 38. Seneca, Epist, 103.
22. P. 38. Cicero, Do Ofilc., i, 41.
23. P. 39. Cicero, Acad., v, 3, 30.
24. P. 42. Propertius, iv, .3, 39.
25. P. 42. Anticipating our modern idea of teach

ing history by means of biography, Rousseau quotes

I:L
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logical Teuchiuga (third edition, Bonn, 1805, pp. 
271—337).

41. P. 54. Ilcsiod, “eitya «iu t, 27.
42. P. 54. Ileroinea of Arioato’a Orinndo Fnrioao.
43. P. 50. On a copy of the edition of 1688, wiiich 

Montaigne corrected «-ith his oan hand, ie found the 
foilowing romarkahio passageThat the tutor in 
good time strangle liim, if ho ho without witnesses ” 
etc. (see M. Naigeon’s edition). The clmngo must 
have boon made later, cither hy the essayist liimself or 
by Milo, do Goumey, his first editor.

44. P. 60. Plato, Eepuhlic, ir. “ Tlio intention 
was that in the case of tlio citizens generally, each in
dividual should bo put to the uso for which nature in
tended him."

53. P. 01. Tho groat attention given to physical 
troining during the jMist twenty years indicates the 
necessity for this advice. Beginning Septembert 1837, 
Yale freshmen are compelled to do two hours’ work a 
week in the gymnasium under direction. This is one 
of tlio latest evidences of the recognition by high au
thority of tho close relation between mind and body.

54. P. 02. This should bo read in connection with 
pages no, 130, 137. Montaigne’s expcrionco with tho 
harshness of his time is corroborated by the testimony 
of others. Krasmus says that tho whip, imphson- 
monts, and fasts were tho fundamental principles of 
tho education he remembered^./ ” 
opinion of tho colleges of his time in these words: 
“Think not, my sovereign lord, I would place your 
son in that low collego they call Montagu. I would 
rather place him among tho grave-diggers of Saint 
Innocent, so enormous is tho cruelty and villainy I 
have known tliore. Tho gidloy-slaves aro far better 
used among tho -Moors and Tartars—yea, tho very dogs 
in your house—than tho |)oor, wretched students in 
tile aforesaid collego ” (Rabelais, Book i, 37). The col
leges of Kranco were improved after a king of'^Franco 
had himself eurolled among tho boys of the College of 
Xavurro (Arnst.ldt, Fron«,-oi8 Rabelais, U'ip-, 1872). 
Locke had some unpleasant reminisoeiiees of West
minster School, and would advise men “ not to endan
ger their sons’ innocence for tho sake of a little (Jreek 
and Latin” (see. 70). Not only were the schools ex
cessively cruel, but they were reprehensible for tho 
general immorality of the students. Lor^l Ciiesterfield 
seemed to think u boy could not live a virtuous life ut 
school (sec Letters). Even as late as 1024, Duke 
Albrecht, of Saxouy, writing of tho University of

Rabelais gives his

45. P. 60. Peraius, iii, 23. Luther bad the aamo 
thought wlien h6 observed: " It is difficult to teach 
old dogs new tricks, but wo liavo tho young ones ” 
Froobel, ha wo know, makes much of tlio same idea, 
nnd we find it also ut tho basis of Horbartian 
of study.

40. P. 67. Jtontuigno ovidoiUly gives children 
credit for eimsideyahlo reflective power. Locke mukes 
much of reasoning witli cliildren. “Tlicy love to ho 
treutod us rational ereatures sooner tliuu is iiuaoincd ” 
(see. 81).

47. P. 68. Porsius, v, O-t.
48. P. 58. Diogonca Laertius, x.
40. P. 50. Ibid, iv.
60. P. 50. Ilobhos said that if ho had boon at ool- 

Icgo 08 long os other people lie should have boon us 
groat a blockhead as they.

61. P. 00. Plutarch, Symp,
52. P. 00. Iloraco, Epiat., i, 1, 25.

1
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69. P. 70. PlaUrch, Apothcj^a of tbo Locodny 
monians.

70. P. 70. Plutarch, Instnictions to Statcamcn.
71. P. 71. Ridiculutn Cotisulcm. Cato did not 

ridtculo Cicero’s eloquence in general, bnt his abuse of 
it whilo consul. Cicero was ono daj pleading for 
Slurena against Cato, and began' to ricUcule the gray
est principles of the Stoic philosophy. Cato at this 
made the remark which Montaigne has quoted.

72. P. 71. Horace, Satire, i, 4, 8.
73. P. 71. Horace, Satire, i, 4, 58.
74. P. 72. Seneca, Rpist., 40. For Ronaard and 

Dn Belluy, see article on The FreMh Mastery of Style, 
by Ferdinand Bruneti^ro {Thq3«Iantic Monthly, No- 
yember, 1897). Also, Joachim du Belluy, in Pater’s 
The Renaissance (Now York, 1897).

75. P. 72. Seneca, Epist., 49.
76. P. 73. Diogenes Laertius, ii.
77. P. 73. Seneca, EpisL, vii, 183.
78. P. 73. Cicero, Acad., iv, 24.
79. P. 73. Quintilian, viii, 3.
80. P. 73. Seneca, Epist., 69.
81. P. 74. Epitaph on Lucan in Fabriens, Bib- 

lioth Lat, ii, 16.
82. P. 74. Montaigne was misled by the common 

edition of Suetonius, which reads, ^ Eloquentia Mill- 
tari; qua re aut eqaavit.” The later and better read
ing is, “ Eloquentia, militariquo re, aut ajquayit,” which 
would seem to remoyu Montaigne’s objection to it 
(Life of Cffisar, 55).

83. P. 76. Seneca, Epist., 40.
84. P. 75. Seneca, Epist., 75.
85. P. 75. Diogenes Laertius, x.
80. P. 78. Soo Stanislaus Arendt, Pensees do Mi-

Jena, compliiins of the innumerable disorders, excesses, 
blasphemies, looseness of words and actions, and in eat
ing and drinking, and all nuinncr of vicious and god
less octions, sometimes extending to murder and fatal 
injuries. “The student,” says the Vienna Statutes 
(1388), “ shall not spend more time in drinking, fight
ing, and guitar playing than ut physics, logic, and the 
regular course of lectures.” “ Swift once asked a young 
clergyman if ho smoked. Being answered that ho did 
not, ‘It is a sign,’ said he, ‘you were not bred in 
the University of Oxford, for drinking and smoking 
aro the first rudiments of learning taught there; 
and in these two arts no university in Europe can 
outdo them’” (Tlio Atlantic Monthly, November, 
1897).

1*
ii’

66. P. 62. Quintilian, Inst. Oral., i, 3.
60. P. 03. Diogenes Laertius, iv, 1.
57. P. 03. Pluto, Laws, viii. Women and girls are 

to take part in tlicso contests also.
68. P. 04. Seneca, Epist., 90.
59. P. 05. Horace, Epist., i, xvii, 23; also, Diog

enes Laert., ii.
GO. P. 05. Horace, Epist., i, xvii., 25.
01. P. 00. Cicero, Tusc. Quojs., iv, 3.
02. P. 00. Plato was not born until more than ono 

hundred years after Pythagoras. It was the latter 
who made this answer to Leo. Ueraclides was a dis-

i;
II

ciplo of Plato.
03. P. 60. Diogenes Laertius, vi.
64. P. 07. Cicero, Tusc. Qu®8, ii^ 4.
05. P. 69. Horace, Ara Poetica, 311.
GO. P. 09. Seneca, Controvers., iii.
07. P. 69. Cicero, Do Finibus, iii, 5.
68. P. 70. Tacitus, Dialogue on Orators, 19.

V
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Konsscnn thinks Itohinson Cmsoo tho best reading 
book to bo put into tho hands of n child. Seo also Dr. 
Felix Adler’s admirable plan in Tho Moral Instruction 
of Children (New York, 1805).

89. P. 84. Virgil, Bucol., 8, 39.
90. P. 84. Livy, ixiv, 24.
91. P. 80. Locke thinks a pedant is made by learn* 

ing “scraps of authors got by he^rt”; “than which 
there is nothing less becoming a gentleman “ (sec. 175).

92. I’. 87. Kubelais, Gargantuu, i, 39, who quotes 
it from I’lutarcli, Life of Cicero.

03. P. 88. Montaigne is not qdUe exact in the sen
timents which ho ascribes to P^to, who simply says 
that tho philosopher is so ignorant of what his ncigh- 
I)or docs that ho scarce knows whether he is a man or 
some other animal. Plato, Theaitctus.

94. P. 89. Pacuvius, ap. Gellium, xiii, 8.
95t P. 90. Diogenes Laertius, vi.
96. P. 90. By fiaanXtia IS to bo understood not roy

alty, but 0 particular oflico so styled at Ephesus, as 
well os at Athens and Rome, after they had discarded 
a monarchical form of govcniment.

97. P. 91. Diogenes Laertius, ii.
98. P. 91. /5u/., viii.
DO. P. 91. Diogenes Laertius (In VitA) and Cicero 

in Dc Diviimtiono, i, 49, mention tho speoulatiou by 
whicli Thales made so mnch money. IIo bought up 
tho olive trees in the Milesian dclds before tlioy were 
in bloom.

100. P. 92. Seneca, Fpist, 88.
101. P. 93. Cicero, Tusc. Qua's., v, 36.
102. P. 94. Seneca, Epiat., 108.
103. P. 91. Calvicins S.abinua, who lived in tho 

time of Seneca, llo bought slaves at a great price.

chol do Montaigne en Matiero d’edneation d’onfnnts 
(Sagan, 1889). These passages are also tho b.aBiH of a 
little book by tho Abbe Mangin, Education do Mon
taigne ; ou L’Art d’enseigner le Latin il I’instar des 
ml^re3 latinos (Paris, Didot, 1818). Locko put tho idea 
into practice, and engaged a lady who could talk 
“ Latin and Greek ” to teach tho child, ilr. Anthony, 
afterward the third Lord Shaftesbury.

87. P. 79. In regard to this piusago von Raumer 
says (Geschichte, vol. i, p. 367 et seq.) : “ Montaigne 
rightly exclaims against a joyless learning in which 
there is no love for anything. But he, and thouKinds 
in modem times who wish'to avoid Charybdis full into 
Scyllo, in an enervating want of discipline and in an 
unmethodical method of teaching and learning. Their 
ideal is an Epicurean, enjoyable dilettantism from youth 
up, without that healthful severity of school life which 
forms strong, manly characters who learn from their _ 
studies how constantly to subordinate circumstances, 
to obey them, and to muster them.” This is a danger 
to be avoided, undoubtedly, and Montaigne seems 
reprehensible when tho passage is taken olone. But 
compare pages 35-37, where. Montaigne urges atten
tion to tho very ideas advocated by von Raumer. Plato 
approves of tho Egyptian practice of teaching urith-

, motic in games (laiws, vii). Rabelais (Book i) made .
school life pleasant by using cards “ not to play with, >1
hut to learn a thousand pretty tricks and new inven
tions which were all founded upon arithmetic.”

88. P. 81. “ A tale is tho first key to tho heart of 
a child,” and our present movement, of placing fables 
and'folk stories in tho first grades of school, is in re
sponse to a deep need of tho child mind. Locko sug
gests iEsop’s Fables and Reynard tho Fox (sec. 156).

i!
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their minds hangs upon the tongue.” ... “It is a 
great folly to put out their own light and shine by bor
rowed lustre.” ... “It is because they do not suffi
ciently know themselves, or do themselves justice. The 
world has nothing fairer than they.” . . . “ M'hat need 
have they of anything but to live beloved and honored ? 
But if, nevertheless, it augers them to give precedence 
to us in anything, and if they will insist upon having 
their share in books, poetry is a diversion proper for 
them. It is a lively, subtle, underhanded, and prating 
art—all show and pleasure like thomselves. They 
may also get something from history.^ 
part of philosophy they may select-^uch teachings as 
will help them to lengthen tho pleasures of life and 
gently to bear tho inconstancy of a lover, the rudeness 
of a husband, tho bunion of years, wrinkles, and tho 
like. This is tho utmost I would allow them in tho 
sciences.”

119. P. 102. Seneca, Epist., 95. Rousseau also 
eiprcsses tho same thought in Discours sur les Let- 
tres.

ono who was master of Homer, another of Hesiod, and 
nine of lyric poetry. Seneca, Epist., 27.

104. P. 95. Plutarch, How a man should listen.
106. P. 95. Have wo anywhere a more powerful 

and striking arraignment of more word knowledge? 
Montaigne was the first to break away from the Re-

, naissanco ideal, learning, and place the stress upon tho 
learner. Consult Joseph Kehr, “ Dio Erziohungs-Mo- 
thode dcs Michael von Montaigne,” Euinm, 1889.

* lOG. P. 95. Cicero, Acad., ii, 1.
107. P.95. Euripides, apud Cicero Epiat. ad Earn., ^ 

xiii, 15.
108. P. 9G. Cicero, De Ofilc., iii, 15.
109. P. 9G. Cicero, Do Fiuib., i, 1.
110. P. 9G. Juvenal, Sat., viit, 14.
111. P. 96. This reflection was made by Diogenes 

tho Cynic according to Diogenes Laertius, vi. Costo’s 
edition of Montaigne is the only ono which docs not 
say Dionysius.

112. P. 97. Plato, Protagonis.
113. P. 09. Persius, Sat., i, 61.
114. P. 100. Juvenal, Sat, xiv,34.
116. P. 100. Apud Stpbaeus, Litt., iii, 37.
116. P. 101. Seneca, Epist., 106.
117- P. 101. Cicero, T^usc. Quajs., ii, 4.
118. P. 101. The same thought is found in Slolierc, 

Les Femmes Savantos (act ii, scone 7). Hero Mon
taigne again shows his limitations, which, however, are 
tho limitations of his century. In Book iii, 3, ho is 
oven more sovero upon women, especially upon those 
who would appear educated, and “ speak and write after 
a new and learned way; and quote Plato and Aquinas, 
in things which the first man they meet could deter
mine as well. Tho learning that can not penctrato

rom the moral

120. P. 104. Cicero, Do Xat Deonim, v, 31. This 
whole passage is a strong plea for moral training. 
Gen. BrinkorholT, president of the National Prison 
Congress, in his annual address for 1897, said, among 
other things: “First and foremost, what is most 
essential to bo done is to revolutionize our educational 
system from top to bottom, so that good morals, good 
citizenship, and ability to earn an honest living shall 
bo its primary purpose, instead of intellectual culture 
os heretofore.”

121. P. 105. Cyrop»dia, i, 3.
122. P.106. Plutarch, Apothegms; also Rousseau, 

Discours sur les Lettres.

I
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123. P. 107. Plutarch, Lives, Ageailaus.
124. P. 108. Plato, Uippias Major. This work at

tributed to Plato is considered by Jowett spurious and 
is not included in his edition of 1602.

125. P.109. Philip CamerariuB, MeUit. Hist. Cent, 
iii, 31. Also Rousseau in Discours sur lea Lettres.

126. P. 110. The essay, of which this forms a i»art, 
was addressed to Madame D’Eatissac, whoso son accom
panied Montaigne on his journey to Rome.

127. P. 112. Aristotle, Ethics, ii, 7.
1287 P. 113. Montaigne had no personal love for 

the child he would educate. He took no great pride 
in his own children, nor would ho have mourned had 
ho been childless. “ The births of our intclligcnco 
are the children most truly our own, . . . and who 
would not be much prouder to bo father to the .i£neid 
than to the handsomest youth of Rome?” (Essays, 
ii,8). »-

166 NOTES. 167

136. P. 120. Cffisar, De Bello Gall., vi, 18.
137. P. 122. Montaigne has boro in mind tho use 

Plato makes of the words we translate finite and in
finite. See JowetPs Introduction to the Pbilebus 
Dialogues of Plato (Xow York, 1892), where ho ex
plains that tho finite comprises what admits of meas
ure (i. c. defimte), tho infinito what admits of degrees 
(i. 0. indefinite). Spinoza, also, in his Ethica online 
mathcmatico domonatrata, speaks of Good os something 
real and positive; Evil nothing real, but only the ne
gation of Good.

138. P. 123. Plutarch, Life of Lysander.
130. P. 124. Diogenes Laertius, in Life of Plato, 

gives this anecdote, bat he does not'-*^ that it was a 
a boy playing at nuts, but a marT playing at dice, 
which would make Plato's rejoinder fur more oifcc- 
tive.I

140. P. 124. Locke, in sections 34, 35, 36, gives a 
paraphrase of what Montaigne hero says about train
ing in cruelty and vanity. See also Der Einfluss Mon
taigne’s auf die Padsgogischen Anaichten von Joh. 
Locke (C. M. Mehnor, Leip., 1891).

141. P. 126. Hero we have, it seems to me, tho six- 
teenth-century germ of the kindergarten. Rabelais 
recognized tho voluo of games in teaching, aa did also 
Locke and Rousseau. It is only within our own dec
ode, however, that the amusements of children have 
been subjected to scientific attention or considered 
worthy of it. See the careful work of Mr. George E. 
Johnson, A Study of tho Educational V’^aluo of One 
Thousand Classified Plays and Games (published by 
Swan, Sonncnschcin & Co.). Since 1893 Dr. Stoyun 
Tsanoff has shown tireless activity in working out his 
great object—cborootcr-building through play. It is

129. P. 116. Aristotle, Ethics, iv, 3.
130. P. 116. Terence, Adolph., i, 40.
131. P. 116. The only instance in the Essays where 

Montaigne uses “ Education ” instead of “ Institution ” 
or Xourriture.”*

132. P. 116. Tho Essayist again speaks of his 
daughter in Book iii, chapter v. She was afterward 
married to Viscount de Gamaches.

133. P. 117. Livy, xiviii, 28.
134. P. 118. Madame de S6vign6 in her Letters 

says she never read this passage without tears in her 
eyes. “ Dear me,” she exclaims, “ how full of good 
sense is this book! ”

136. P. 119. Montaigne here refers to the death 
of his dearest friend, la Boetic. See further. Book i, 
chapter xxyii, Of Friendship, his finest essay.
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through play, insoparoblo from school instruction, that 
Dr. Tsanoff would lead the child out into a larger and 
stronger life. “ Next to hereditary disposition and 

* gifts,” he says, “it is through play that the child 
develops that life, energy, and quickening of spirit 
which scatter dullness, stupidity, and melancholy in 
the subsequent man. Play is but the breathing of the 
soul, it not only strengthens, it also sweetens life.” 
And, quoting Froebel, Education of JIan, ho adds: 
“ A child that pliiya thoroughly, with self-active deter
mination, persevering until physical fatigue forbids, 
will surely bo a thoroughly determined man, capable 
of self-aacrificG for the promotion of tho welfare of 
himself and others.” A. C. Iladdon, in Tho Study 
of Man (New York, 1898), throws much light upon 
the origin of children’s plays, and indicates that it is 
tho child who is tho true conservative. The Play of 
Animals, by Karl Groos (Now York, 1899), seeks to 
establish tho conception of play on a basis of natunil 
science. The play of animals is necessary to fit them 

' for the tasks of later life. “ Animals do not play 
because they arc young, but they have their youth 
because they must play.” Dr. Groos suggests many 
resemblances between animal plays and those of chil
dren. Der Spiclo des Menschen, by tho same author, 
will bo eagerly awaited by all interested in this impor
tant subject.

143. P. 138. Diogenes Laertius. Also Horace, 
Satire, ii, 3, 335.

143. P. 129. Lactant. Divin. Instit., iii, 5.
144. P. 130. “Conceive tho modern educational 

methods to have been applied to that stock of moral 
truths which all good men accept, and you will hove 
the material for the moral lessons which ore needed in

163 NOTES. 169

a public school ” (Dr. Felix Adler, Tho Moral Instruc
tion of Children).

145. P.131. Seneca, Epist., 100.
146. P. 138. Tacitus, Life of Agricola, iv.
147. P. 133. Seneca, EpisL, 106.
148. P. 134. Aristotle, Ethics, x, 9.
149. P. 135. Juvenal, Satire, vi, 648.
150. P. 135. Juvenal, Satire, xiv, 70.
151. P. 137. Ovid, Do Arte, iii, 603.
152. P. 137. Suetonius, Life of Casar, 12.
153. P. 138. Cicero, De Finibus, i, 19.
154. P. 139. Seneca, Epist., 33.
155. P. 140. This, in connecting with pages 26 

and 27, 101 and 103, seems to indicate that Montaigne 
would bo out of sympathy with an educational system 
haring a democratic basis. In a way, however, he con
tradicts these statements on page 128. Some oxcuse 
this pro-roonarchio tendency because -of the time in 
which Montaigne lived, and I wish to call the atten
tion of these to an article by Prof. U. T. Peck in The 
Cosmopolitan (July, 1897). “ Not every one is capable 
of being educated.” “ WTiat the State needs above 
all,” says Professor Peck, “ is an aristocracy of well- 
trained university men to drive in hames-s the hewers 
of wood and drawers of water who constitute the vast 
majority of tho human race. . . . For every really 
great thing that has been accomplished in tho history 
of man has been accomplished by an aristocracy.” In 
this lino also is tho remark attributed to Prof. C. El 
Norton, of Harvard University, apropos of tho Span- 
ish'Amcrican war, that tho mission of tho educated is 
to minister to tho lower classes of society, and lot tho 
uneducated do tho fighting.

166. P. 141. Horace, Ars Pootica, 7.

I
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167. P. 112. Maftial, vii, 73.
158. P. 145. Sonlica, EpUt.,
150. P. 160. “ Lc3 laita changent do lonno dans 

la tdte do I’historion; ils so moulent sur sea iutorSts, 
ils prennent la tointo do bos projugds” (Ronascaa, 
Emilo, It).

123.

INDEX OF NAMES.

Academic* (Cicero), note* S3, 70, AreDdt,Rl as.
i Ariooto, note 41 

Ari*Upf>u*, 30, ««,7S, 704.
Arum, 04,101 
ArvtopbanciS 71 
AnxtoteUanmill 
Ari»mtl^3l^ W, 80, 31. 57, «1. M, 

llSTlM. 144.
(CoinmcDUr; on, bj Guerente),

101
Academy of Ferrara, note 37. 
Adelphi (Terence), note ISO.
A«11er, Fell*, nuun 00,144. 
sFneld (Vlrifin, 03; notea 3S. 128. 
.f>op'a FablcK, note 08. 
A^el•nau^l0S. 107;
Ajni«)1a,
AgritfcntiDCK, at.
Agrippa, note 11 
Alartc, note II 
Albrecht of Raxony, note 54. 
Alclbiadea. 41 
Atexander, 58, 63, S4.
Alexandridea, 44. 
stniadis de Gaul, 61.
American, xv. 11 '
Anacreon, nolo 35.
Anaxagoraa. 91.
Anaxitnvnca, 50. 
stntrelica, 54.
Anthony. Mr., note 61 
Anlipater, 107.
Aper. 70.
Apiillo. 61 
Apollodoru*. 21
Apothcgnuii’luUrcb),notea 23,69,

121
141

78.
(Elhica). notca 127,129,141 
iTrvaliiMs on Temperance), 57. 

Arndt, Theodor, note 11 
.\mold, Matthew, 9; note 1 
.tmold. Themaa, note 3.
Aftuti.lt, Pr. F. A, 14; note 51 
An PoeticB (Horace), notea 65,151 
Aata, 13.
A Study of tho EducaUonal Valuo 

of One Thouaand Claaaifled 
riaya and Games (Jobnaon),

!

141.i
Aatyaife*. 101
.ttlaniic 5lonlhly. note* 54, T1 
Atheniana, TO, 76. 107.
Athens 41 70.106; nolo 91

Haralipton (figure of logic), 53. 
Baroco (figure of l<^ic), 31 
Baacdow, II 
SaaasU, note 1>1 
Beauregard, 5.
Btbliuthek Lat. note 81.

133.
Aquinaa, note 111 
Arabic, 71 
Arctadlaua, 28. 
Archimedca, 90.
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Edocation <1« MoaUl^e (AbM 

Maogln), noteM.
Edueatloa (8p«nctr), BOt« S. 
E<tu«doiul RefnnDen (Quick), xL 
EgjpUaa, note 87.
£mUe (UoaaMaU},19: aota8,189. 
Eoipedoclcs, 91.
England, 8,
EnglUli. sr, li.
Ennius, 89.
Epbesua,BOt« 99.
Epbesiana, 91.
Eptchtiuiua, 82.
Epicnrus, 22,88,7S; coU 8. 
Epicureans,^!. 
Epi8i!es(Clc^),note 107.

(Hor»c5v.i!ot« S*. 69. ^
C^atci), note* 11, 18, 21, 89,74, 

75.77.60. 83, 94, 100, 102, 108, 
118,119,145.147,154,158. 

Erasmus, it ; nets 54.
Ethics (Aristotle), notes 127, 129,

Pe Arte (Ovtd), note 181.
Bello Oalllco (C«ar), noteBlack Prince, 1.

Boccaccio, 87.
Bo«Uc, Etienne do la, 3,4,43; notes 

27.135.
(Voluntary Scr%itude>, 3,43; note 

27.
Bonlfaco IV, Pope, note 15.
Bonn, note 40.
Book oftbe Dead, 13.
Bordeaux, 3,4,08; note 4.

Iluon of, 81.
UnWereiiy of, 6.

Brsdaiuante, 54.
BrinckerlioS', Ueneral, note 120. 
Brissac, Count do^ 79.

Marshal de, 79.
Brittany, Duke of, 101.
Brunctiire, F., note 74.

Christianity, 5.
Chroniquo Uargantulne (Rabelais), 

2; note 92.
Chryslppus, 22,73; note 2.
Cicero, 33, 57,71, 94, 95,144, 148; 

notes 71, 92-
Aradcmica, notes 23.78, 109.
Do DivinatiOnu, note 99.
Do Kinibus. notes 67, 109. l.VJ.
Do Natun Deurutii. notes 9. 120. 
De Ottic^i^ notes 22,108.
Epistles, note 107.
Tusculariarum Qumtionum or 

Disputalionum, notes 16, IB, 
30,61,64,101,117.

Clcsnthfs. 20. 73.
Clcotncni-s, 70.
Ciiry. 68.
College of Guyenne, 60.
College of Montagu, note 54.

of Navarre, note 54.
Comcnius, 13-17.
Comic Homer, 2.
Comjncntary on Aristollo (Gut- 

rente), 78.
Coinpayrd (IHstoire de la PWa- 

goitic). XV.
Conscitler, 3.
Controvers. (Seneca), note 96. 
Cosmopolilan Magaaine, note 155. 
CCMte, 13; note 111.
Cotton, xvi, 24.
Courbet, xvi.
Crates, 90.
Crete. 78.
Cretans 134. '
Cyclops, 134.
Cytnon. 45.
Cyrop(edia,note 121.
Cyrus, 105.

De Comitiis 
chy),78.

Da Divinatiooe (Cicero), note 99. 
Dc Finibus (Cicero), lUJtea 67, 109,

(Otou-

153.
Du Nature Ocorum (Cicero), notes 

9,120.
De Ufficiia (Cicero), notea 24, 108. 
Delphi, Temple of, 51.
Demetriua, 51.
Demophoon,63.
Dcr Elnltusa MontMgne'a auf die 

Padagogischen Anslchun von 
Joh. Locke (Mebner), note
140.

Der .Spiele dee Meoeeben (Grooe), 
note 141.

D’EsttMac, Madame, n0;note 126. 
MonsieuMlI.

Dialogue on Oretora (Tacitus), note

. 78.79,84.
Bucolics (Virgil), nolo 69.
Buch

Cfcsar, 41,74, 120, 137, 144, 143.
De Bello Galileo, note 136.
Life of, by Suetoniua, notes 62,

148.
(SplDou), note 187. 

Euganean, 96.
Eupen, note 105.
Eurij 

Medea, 34.
Europe, notes 37,54. 
Eyquem, 1. 2.

Michel, 1.
Pierre, 3.

63,
Didot, note 86.
Die EreieliungsRicthode dm Mi

chel von Jtonuigne (Kehr), 
note 105.

Diogenes Laertius, 147; notes 2. 3, 
86,48,49.66. 59. 68. 76. 85, 95. 
97-99. Ill, 189, 143. 

(Chrysippus), note ^
(EpicurusI, note 3.
(Life of Plato), note 139.

Diogenes the Cynic, 86; note 111.
' Dionysius, 98; note 111.

Discourse on the Power of the 
ImaginsUon (Plutareh), 21. 

i Discourssurles Lcttres(Bousseau), 
notes 119, 122.145.

Uivina Instltutionoe (Lactantius), 
note 143.

Dresden, note 14.
Du Bellay, 74, 66; note 74.

152.
Calisthenes, 64.
CslvinUts, 5.
Comcrarius, Philip, note 135. 
Candalc, Francis, Lord of, 27. 
Capricornos, 49.
Cameades, 89.
Caracci. Annibale, note IS. 
Carthage, 44.
CothoHcs, 5.
Cato,71; note 71. 
Charlemagne, 41.
Charles VIII, 109.

IX. 4.
Charyhdis, note 67.

* Cba^agne, Frenvoise de la, 4. 
Chesterfield, Lord, note 54. 
Chinese, 13,
Chios, Aristo of, 103. 
Christiaa,S,101:,notcs8,l5. ,

note 107.

i!’-
Fabricius, note 61.
FineJou. 13-17.
FerrarB, Academy of, note 37. 
Fitch, Dr., note 8.
Hora, 16, 63.
Florence. 2.
Florio,XTL 
Foix, CounU of, 27.

Mma. Diana de. 19.
France, 1, 5. 7. 8. 4.8. 59. 45, 70. 77, 

78,81, 54, 102.112; note 54.

Dsnalilcs, 20.
Dante (Infcmo). note 13. 
Declaralion of Independence, 10.

ii .
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Froticia, Duke orflrilUmj.'^OI.
Lord orC«jd*le, 27.

175174
Luther, notet 16, iS.
Lfcur^ue, 104,1S4.
Ljeeoder (PlutiRb), note 166.

Hannibal, 4S.
llarTanl, UniTenity of, note 165.

fie.
Henry 111,4.
Henry IV, 2.
HeracHdea Pootieua, 66; note 61 
Heraclvon, tbo Mc|{arean, 51 
lUraeliius, OU. 
llcrbart, note 10.
Hcrbartian, 11; noica 10,14,45. 
Herculift. bO.
Hwiod. iiulca41,103.

' Jena, Unlvenity of, note 54 
John V, 101.
JobnaoD, Oeor^ £L, note 141. 
Journey into Italy (Montaigne), 

note 15.
JowcU (Plato, edition of), notca 6, 

124, m.
Juvenal (Kalirca),notes32,110,114, 

149,150.

11,4
Frai , Min TraiU

d’^ducotion (Arn-Htldt), 14; 
note 54

French, xvi.2, 14, 19, 22, 84,50,72, 
74,78,122, 148,150; notea 8.16. 

Froebel, 15-17; notca 16,45.
Education of Man, note 141. 

FroUaart, 149.

MacAliater, Dr., xtL 
Madeira, bland of. 111 
5Iae»tro del Sacro Palaaao, 4 
Mangia,Abl>4 (Education da Mon- 

Uigne), noU 66.
Maroeilua, 41 
Marguerite da NaTarre. 1 
Mtrahal de Briaaae, 71 
Marahal de Mootluc, US, 111 
Martial, note 157.
MaMilienala, SalvUnus, 121 
Mayorm8,4 
Modem (Eunpidca), 21 
Medici, Cat^rine de. 4 
Mtgareati^)(eracl€on the. 51 
MebncfTC. M.. note 140.
Mentfveoa. 56.
Menauder, Tl 
Mcnga, note 15.
Mrtamorphnaea (Ovid). 8.
Milesian, nou 99.
Milton. 3.

Kehr, JoMph, note 105.

I-Bccdemoo, 104Galen, 93.
Gamachca, Viscount de, note 131 
Gascon. 74, 94.
Gaul, Atnadia do, 31.
Gauls, 120.
Gara, Theodore, 50; note .17. 
Oellium (PacuviuH), note 94 
Genscric, note IS.
Geniianicua, 63.
Germany, 4.7, 8, 55.
German, xv, 14,77.
Geachichle(von Bauiner),note 97. 
Gorgona, 137.
Gotha, 103.
Goumey, 5Hlo. de, note 43. 
Goveanus, Andreas, 64 
Graces, 16, 63.
Greece, 5, 84, 106, 104 
Grecian, 86.
Greek, 11, 14,75, 79.92,97, 100, 129, 

ISI: notes 37,54 
Greeks, 77, 89. 101 
GrooB, Karl, note 141.
Grouchy, Nicholas, 74 
Urun, xvl.
Gucrente, William. 79. 94.
Gurson, Mmo. Diane de Foix,Count- 

ess of, 19.
Guyenne, 1.

College of, 60, 64

ll«>|>criun, 49.
Hindoos, 13.
Hippias, 107,104 

Major ( Plato), note 124 
Hip)>ocrates. 135.

Laccd»monians, 42, 65,67,741»4 
Lactautlus (Dlvins Inslitutiooca), 

nuU 143.
Laertius, Diogenea, 147; notca, 2, 3, 

35. 44 49. 54 59. 63. 76. 85, 95, 
97, 99. 99. Ill, >39. 142.

Ilisf Peter, note 40.
Hisloiro do la P4dagugio (Com- 

payr6>, xr.
History of l.ogical Teaching, Uebcf- 

wcg. note 40.
IlobU-e, note 50.
Ilnmcr, 94: note 104 

Comic, 2.
Horace, “I.

.\r" Poetica, note* 65.154 
EpislliK, nntrt 33,52,59, 60.
Odea, note 17.
Satires, notes 72,73, 142. 

lluon of Ilurdeaux, 91.
Hovr a Man should Lbtcn (PIu* 

tarch), Doto 104.

3.
Lancelot du Lac. 81.
LaUn. U, 14.74 77.74 79,81,84,92, 

97,124 I39,150;nole* 1,51,84 
LatlnUt, 67.
Lavs (Plain», notes 57, 87. 
Lehrplan, 4
Leipsig, 14, 54: note 140.
I.i<o, 49. 66; note 61 
Le Palucl, 33.
Leonora, 114
Lea Femmea Savanlca (Moliera), 

note 114
Livia, Signora. 34.
Lives (Plutarch), 42; note* 91124

Minerva, 64
Mollcre (Le* Femmea Savant**), 

note U4
Montaigne, xv, 1, 1 4 4, 4 T, 

4 9. 10, U, 11 14 14, 1.5, 
16, 17. 18; note* 1. 4, 4 4 
14. 14 14 19. 20. 24 n, 40, 
44 44 W, 71, 91 84 87. 93, 
105,111,114 126, 128,131,184 
137,140, 154

MonUigneV ideen fiber Erxiehung 
(Arndt), note 14

MonUlgne (Journey Into luly), 
note 14

MonUign6,Llfaof(B*yleat.Jobn),

Inferno (DanU*). note 12. 
Institutionrs Uratoriie (Quintilian), 

note 44
Instruction* In Statenmen (Plu

tarch), note 70.
Ionia, 64
Isahella of Scotland, 101.
Isocratca, 69.
luly, 14,34,76, 80, 109; note 14 
lulian, 42,82, 85.

138.
Livy, 43; note* 90.134 
Lneke, John, xv, 1,14 I4141417; 

notes 8,14 19. 20. 46. 54. 84 88, 
01.140,141.

Bom* Thoughts concerning Edu
cation. 13,14 

London, xvi, 14 
Lucan, not* 81.
Luculltm, 94

ivL
(Of Friendship), noU 134 
(Beimer'a), xv.Haddon, A. C., note 141.

I
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Bocbefoucauld, Comta tieAS. 
Rome, 2, 4, 81, lOS; QOlM 15, 9% 

ISA, 128.
Bonun, 94, ISL 
Bomuus T7, 8S. .
BoomiU, 7S ; oote 74.
Bousmau, xr, 8, 10, IS, 14, I.% 16, 

IT: notoe 1,8,16,19,25,83.141. 
ConfemloD*, note 1.
Dlecour* mr l» Lcttm, note* 

119,1«,125. 
femne,15i note*, 8,159.

Boyer, xvl.

PloUreh. (Ilov t Mta abouM 
LiaUn;, note 104.

(liutrueUoD$ to HttUxmen), note

Pajen, xvL 
Payne, 15.
Peck. Prof. II. T., note 155.
Penato iit llichel Montaigne, eta.

(.\rcndlj, note 86.
Perigonl, 1.
Perigoraian, 78,97.
Pewla, 60.
Per^iana. 13, 65, 104.
Peniuis notes SI, 45,47,113. 
Peeulozsi, IS. 16,17 ; note 16. 
PcUl-Pont, 69.
Phlicbiu {Plato}, note 187. 
PhiUssians, 66.
Phoca^ Emperor, note 15. 
Phrygia, 54.
Physical Education (Spencer), note

Montago, College of, note 54. 
Montiue, Manbal de,llS, 119. 
Moors, note 54.
Mulcaater, 18.
Mure), Mark Antony, 78.

. Murena, uote 71.
Murct, 84.
Siuscs, 27,69, 104.

t

70.
(Urea), 42; notes «; 12S, 1S8. 
(Lyaandcr), note 198.
(On Exile), note 29.
(On False Shame), note 26.
(On Oracles that bare Ceased), 

note 93.
(Symposium), note 51.

Polemon, 128.
Polycrates, 70.
Poropey, 93.
PooUeua, Uersclidm, 66; note 62. 
P^ope^tiu^ notes 24, 94.
Protagorms (Plato), 97; note 112. 
ProtcaUnts, 5.
Pythagoraa. 47,50; note 62. 
Pylhagoreana, 122.

Quick, EdiUon of Locke, 
“Tboughu." etc., is, 15. 

Educational Kefonners, xt, 
Quintilian, 13,62: nKe 79. 

Institutiouca Urmturie, note 55.

Rabelaus F^ulvol^xv, 19; notes 54, 
87,141.

Am«tJidfs,14; note 54. 
Chronique Uaryantuine, 2; note

Nnigeon, 51., oote 49.
Naples, 109.
National Prison Congrw note 120. 

/ Navarre, Marguerite de’; 2.
College of, note 54.

Nero, 34.
New York, 15; notea 8,74,88, 137, 

141.
Norton, Prof. C. E., note 155. 
Numa, 194.

Sablnu^ Calvieiua, note 109. 
Sagan, oote 86.
Sallust, 1^ 7 
Santos, 703i/19.
SanU Botunda, 94; note IS.
Satire (Horace), notea 72.73,142. 

Juvenal, notos 99, 110, 114, 149,

Pindar, 122.
PUa,30.
Plato, 13, 25,80, 91, 32, 93,42,56, 

60,61,63,66,76,94,97,103, 104, 
105, 1^2, 124; notea 6, 62,67, 
93, 118, 137, 139.

(Ilippiaa Mi\jor}, note, 124. 
(Jowett’a edition of), noUa 6,124

Ode (Anacreon), note 95.
Horace, note 17.

OrFrieDd8hip(5IonUlgnc),notel35. 
Olympic Gomes, 47.
On Exile .(Plutarch), note 29.
On False Shame (Plutarch),note26. 
On Onclca which have ceased 

(PluUrch), note 98.
Orlando Furioso (Arioato), note 42. 
Orleaiu, 68.
Ovid, 81.

De Arte, oote 161. 
MeUmorphoses, 81.

Oxford, University of, note 54.

150.
Perslus, note 119.

Savoy, Duke of, 49.
Savoyard, 45.
Saxony. Albrecht, Duke of, note 54. 
Sciplo, 41 
Schoolmen. 53.
Scotland, Isabella of. 101.
Scottish, 78.
Scylla, note 87.
8cythl•n^ 109.
Sebonde, Ramondua de (Thcotogla 

Nsturalla), 4.
Seneca. 20, 94.95: note 101 

Controvers., note 66.
EpUtlea, note* 11. IS. 21, 58.74. 

75. 77. 80, 33. 34. 100. 102. 103. 
116. 119, 145. 147, 15^ 158. 

S^vignA, Mme. de. note Wl 
Shaftesbury, note 66.
Sicily, 107.
Soermte*. 23. 38. 44. 49, 54, 89. 107. 

150,133; noU 6.

137.
(Laws), note* 67,87.
(Life of, by Diogenes Laertius), 

note 139.
(Phllebua), note 137. 
(Protagoras), note lil 
(Republic), 25, 103, 122; notea 7.

91
Comic Homer, 1 
Pantagruci, 1 

Babirius, Caiua, 137.
Raphael, note 15.
Katich, 14, 16.
Kaumer, von, note 67.
Keimer (Michael v. Montaigne),XV. 
Renauwance, 14 ; note 105.
Repuhllc (Pltlo). 25, 103; notea 7,

44.
(Theagea), note 6.
(Theietetus), note 93.

Platonic, 89.
Plautus, 61
Plutarob. 20.43,44, 57,86,134, U7; 

notes 26, 28, 29.
(Agesilaus), note 123. 
(Apolhegma),notea 28, 89,121 
(Dlacouraoon the Powers of the 

Imagination), 21.

pKuviua (QolUum), note 94. 
Padagogische Blbliolhek, xv. . 
Pantagruel (Rabelais), 1 
Pantheon, note 15.
Paris, xvl, 2,4,75, note* 97,86. 
ParthUui, 103.
Pasquler, 6.
Pater (The Rcnalsaanco), note 74. 
Pan, 9.

44.
Reynard the Fox, note 91 
RlchUr, 16.
Robinson Crusoe, note 81

A
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Tbcologift NaturalU (Ramondiu 

SebcDde), 4.
The ruy of AniiniI.{Groo«), ooto

Bolv Faiiiiljr, cote 1.
Socno Thoi^hts coaccminj Edu* 

cation (Locke), 13,15.
Sophlata, 57,97.
Bpanlah-Ainerican Wnr.noM 155. 
Sparu, 85, 70, 107.
Bpartaiu, 107.
S(>eacer (IMucBtioD), note 5. 

(I’hytica) Education), Doto 19.

HI.
Tho RcnainHaneo (I’atcr), note 74. 
The Study of ilan (lladdon), note

141. GENERAL INDEX.Titan. 100.
TreatUe on Inicniperanco (Aria* 

tolle). 57.
Taanotr, Dr. Stoyan, note 141. 
Turka, 10-«.
TurnehUN Adrian, 99.
Tujwuny. 109.
Tu»culanaruiii (ji

X
63.

Bpinota (Ethicn), note 137.
8U Bartholomew, 5.
Bu Innocent, note 54.
8L John, Baylo <Lifo of Mon

taigne), xvi.
Stohteus, note 115.
Stoic, note 71.
Btoica, 31.
Suetoniua, 74. 187; note 62.

Life of Ca-aar, notea 84, 154. 
Swift, note 54.
SwiUcrIand, 4.
Bympooium (Plutarch), note 51. 
Syracuac, 90.
System of Logic (Ccbcrwcg), note

1; Ability, education should be ac
cording to, 56. 102. 103.

for action lacking in pMlants, 
but great in real phUoaophera, 
89-92.

TCtsua mere learning and mate
rial ciirumsUncea, 87-»».

Action, ability for, great in phi- 
loiwpher*, 90.

ability for, lacking in pmlanta.

Amuscmenti, goremment abonld 
provide certain, 65.

■hare chlldteo'a, 117.
Anger leads to cruelty, 135. 

leads to induce, 136, 137.
HarJ Herhartian. fore- 

■bad»i^. 11. 16, 29; notea 10,

(Clo-
ero), UoU-a 10, 19, 50, 61, 64, 
101,117.ii! Appercep

i!^ .u 14.■weg (Hifttory of Logical 
Teaching), note 40.

(System of Logic), note 40. 
L’lywws, 96.
I’nitwl StatJ*, 6,10.
L'oivcrsity of Bordeaux. 6. 

Harvtivl. note 155.
Jena, note 54.
Oxfonl. note 54.
Yale, note M.

Uel^er
not mere memorizing, 33. 

Appetite, rcalrain, within limlta.64. 
shouldIII be pampered, 144,89.

more important than mere phi- 
loxophy and meinurizing. 66, 
67. 86-89.

14.VI “Apud aline loqui.-etc. (ricem\ 9X 
j Aristocracy of learning,
“Arietoni iragico setori." etc. 

«Livy). 84.
1, 64. 63. .trilhnictic taught by game*. 79.

Art, answer of IleracliUc* sgsinst,

note 155.

II' Actions ejvak louder thsn words, 
66, 67. 106, 107.

Adaptability wmin 
of Alcibiades, W. 
tho aim of e»l«»'stlon. R.

“-t>iue j-euperibus."

40.

li1 Taciliw, 70,131.
Tacitus (Agrieolal, note 146.

(Dialogue on Orators), note 68. 
Talmud, 13.
Tamerlane, 108.
Tartars, note 54.
Tasso (Torquato), 26.
Terence, 82.
Terence (Adelphl).noto 130. 
Thales, 01; note 99.
Theages (Plato), note 6.
Thcjetctus (Plato), nolo 98.
Tho French Mastery of Stylo 

(BrunctUre'), note 74. 
TbcmI^toclc^ 95.
The Moral Instructian of Children 

(Adler), notes 88,144.

Valcntinianus (Emperor). 122. 
Vienna, StutuU-s of, note 54.
Virgil (-Kneidj, 64; notes 34, 128.

(Bucolics), note 89.
Voluntary Servitude (La BoitU), 

3.43; note, 47.

Westminster School, note 54. 
Westphalian, 74.

.Xenocrates, 128.
Xenophon, 31, 104, 105, 107.

Yale (UoirereUy), note 53.

Zeno, 76,104.
Zeuxidamus, 67.

66.
(Horace >, > to leant the arts is not all of phi- 

liwnphy. 66.
“sedrsst. ex," etc. (Cyroperdia), 

etc. (Cleo-

60.
AITccUtloQ, avoid. 73-75.
Aflcctinn, amuse, for virtue, .'►i. 

of childrvn should be held by 
vinue snd wisdom, 113 

pan'ntst. 19.
{um-nial. greater than filial. Ill 
real, not s)inwn by excessive ca

resses. 113.114.
Age, venerable, 113 
“ A grv-at l«oT." etc. (Tyrus). 103 
“Alter sb undccimo," etc. (Virgil),

104.I' “ As to your exc 
menea). 70.

Authority of nature Imperative,ii
112.

maintained by austerity 
demned. 118, 119. 

mainuined by wealth con
demned. 113

“Autqul non verba," etc. (Quin
tilian). 73

11

1' 84.
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A»er»5otu, tf»ln •g»iast,i83, 64,
144, 146. J

OENEILVL INDEX.180 181
Coatentloa {■ baM, 40.
“Contort* el •culeala," etc. tCie- 

erot, 73.
Co-ordination, 11, SO; note 10.
Courtiera unlruKlworthy, 40.
Cowardtino^ increased by pbjai- 

cal punUhinent, 116.
Cruelty, a uiiiidUh habit. 124, 126. 

cauM-d by anther, 136.
Loebe at;airvl, note 140. 
of pedant*, 61. 
practLw^ In coliesca, 62.

CurioHity, cultivate honeal, 41,42.
Cuatoiii. aliould bv tn 

the threat only, 33.

Education, Boentea* advice eoo- 
ceminf, note 6.

“Either 1 am," etc. (Deiuetriuf), 
61,62.

Eloquence, Cato'* ridicule of Cio- 
ero'a, 71; note 71.

•hould Dotcall auention to itaelf,

Diaputation, be fair in, 32. 
Dianimulatioa a quality of Mon- 

Uigna'a Ume, 182, 123. 
Doginatlatn, unfruitful, 2,10.“Becauae we would," etc. (Zeuxi- 

damus), 67.
. BelteT-Ie*med preferable to more 

learned, 92.
Book learning alone of no value, 

14, 16,58,59,66, 83. 93-94,139.
“Bouha prou bouha,"etc. (Gaacon 

proverb), 94.
Brevity not alwaya a virtue. 43, 44. 

study, 39.
Buying brains, 94.

lentlo atfain ahould be impart
ed to ehildren when of a auit-
able age, 114.

76.
“£niuncUenaiia,"cte. (Horace), 71. 
Enjoyment of study and duty, 79. 

train for, 7.
Enviroament,buman, physical, and 

social, 7.
Errors tbonid be acknowledged, 

39,4a
“El errat longe," etc. (Terence),

“ Early but doe*," etc. (French 
proverb), 59.

Education, a cuntinuoua experi
ment, 9. 

alto of, 7.
booka on, printed tnatnly in Ger

man, XV.
coutrast bct*c«n Athenian and 

H|>artan ayaUiii* of, 106,108. 
everyone auncepiible to. 6, 128. 
funnal, condemned, 107. 
faiatory of, |>arallel to that of 

religion, 9.
in France. Gcnnanr, England.

and llio United State*, 8. 
meaning of, 8.
Montaigne'* own. 1. 2,77-79. 
MonUlimc'' single um of the 

word, 116; note 131. 
Montaigne the founder of a 

school of ihlnken on. tv. 
of children, the moat important 

and diftlcuh of human effort,
M.ior.

Pcrvlan system of. lOi-106. 
problem of.solvable through the 

human. 12.
. reformatory. 123.
' ahoutd be by the State, 134.

Character, dcveloprartit of. 7. 
first aim of education, 17. 48-50, 

64,66,92, 123.
Cheating a childish habit, 126.

guard against, in game*. 126,126. 
Cbeerftilnese a sign of wisdom, 62,

Debt of l.ocke and Rousseau to 
MoiiUigne, 14.

Decoration of ■chool-rooms. 11. 
62. 63.

116.

i; “ Etquo quemque 
Experience thej>«*t 

fleeted 0(^44.
Expreaaiotrtasy if ideas are clear,

."etc.(Vlrgil).49. 
teacher if re-

■y.
to education. 9. 10, 12.

“Deprendss aiitnil," etc. (Juve
nal), 62.

Development of character, 7. 
of the indivulua), 8, 11, 12, 29, 

48,102, 106: note 44. 
should bo general, 67, 127, 12.8.

Dice, anecdote of, note 139.
DilBculty of descending to child's 

level, 29.
Discipline of a tutor checked by 

homo influences. .37. 
should be applied with dist-rw 

tion, 121.
should be without physical vio

lence, 61, 62. 116. 13.3j^37. 
violent, distasteful to Montaigne, 

78, 83, 116.
Disposition a factor In educalioo, 

23, 29.66,103; note 7. 
MonUigno's, SO, 82, 83. 
of children variable, 26.

DispuUtlon, avoid, 38.

53. 68.
“Che non men,” cto (Daute), note

12. Familiarity. Maiahal de Montlue'a 
tack of. 118, 119.

of parenU with children advised, 
117-118. 119-120.

Family, authority in the. main
tained by austerity. 118, 119.

authority In the, maintained by 
wealth. 116.

Importance of. in education 
shown by Fiuebel and Festa- 
loxzi. not* 16.

life of Montaigne, I.ocke, and 
Bousocau limited, note 16.

relations of Montaigne pleasant,

Children's rights, 113,114.
Child study, 11,29.
Class distinctions, Montaigne and 

Locke conscious of, 1.
Plato's idea of, note 7.

Clothes not the man, 99,100. 
College condemned, 59, 60, 61-62, 

78, ai.
evils of, note 54.
Hobbes' opinion of. note 50. 
Latinist has no practical knowl

edge, 67.69.
ConecntTationcominended,141,142. 
Conscience necessary for justice, 1il 119.145.

lot. Fault-floding. oppoecd. 68,181. 
Fear, contempt of. uught Alex

ander by Anstoile, 57. 
philosophy an enemy of, 48. 
phll0K>phy teachea to what ex

tent oue should, evlU, 66.

should be enjoyable. 79. 
ahould be practical. 17. 18. 49.

50, 67, 58. 91. 98. 98, 99. 100. 
should make us better, 100. 
should nut aim at gain, 87.101,

should be shown In speech, 40. 
should bo trained, 02. 

Constitution of tho mind a factor 
In e<luoalion, 25, 28,29. 66, 81, 
82,102, 103, 124, 125; note 7. 102.

14
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IlUlorjr JcaU more wfely with the 
post Uma the prowDl, 16a. 

ejo-wltncMcamake the beUhw* 
toriane, 160,151. 

imporUinco of, 17. 
miUdle cteM of hUtoriaiu leave 

little to the individual judg- 
rntm. 1«, 150.

Montaigne advocate* llcrbartlan 
aim of, 11.

Fear of ihame not induced bj fre
quent punishment, 61, 62. 

studf should not Induce, 53, 62. 
Finite, I'lato’a meaning of, note

Imitation of words
thougbto difficult, TS, 76. 

loeUnatlons, evil, should be 
checked early, 184,186. 

in reading should be fostered, 81,

It la ail naAj," et& (UenaoderX 
72.

** It ia for auch," et& (lleraelion),

eaay, ol

62.i(
1S7. It la not,” etc. (laocntea), 69.

62.:: Geometry not much taught by 
Anatolic, 67. 

taught by games, "9.
Giving more enjoyable than re

ceiving, 112,115.
deepisod 

lOe, 107. 
knawlc«lgo of, not ncccseary for 

pure speech, 94. 
grammarian no gentleman, <>9. 
gnmimarians ridicuUt) by Dio- 

ny«^u^ 96.
** Gratum cat," etc. (Juvenal), 156.
Greek insutticlectto educate alone, 

96. 97.
aliould bo taught after the ver

nacular. T. 14,76.
Uught as a game, 79. 
too much time spent in acquir

ing, 76.

natural, ahonid be considered, 
26, S8, S9, 56,105; note 7. 

of children variable, 26. 
ahouid be controlled by reason.

Judgment, 7,18. 
aids in making good poetry, 71. 
altered by good education, 123. 
biased, twLsta historical narra

tive, 150.
bribed by favours, 40. 
formed by philosophy. 69. 
most essential quality, IIA 
of pedanu lacking, 92, 93, 9S, 99. 
of pumU ahouid be csercised 

and trained, 12, 15, 55, 54, 92,

pretefred by i’lutarcb to knowl
edge, 44.

questions to try naloral, 20. 
ahouid be exercised in showing 

affection for children, 115,114. 
teaches to acknowledge error.«. 
trained by the study of hblory, 

149, 160.
Justice require* conscience, 116. 

uught by the i‘cruaaa, 106.

MonUigneV chief study. 20. 
MnnUlgnc’s estimate of Cwaar, 

147.143.
Mwitaignc'a estimate of Froia- 

sart, l.V).
Montaigne's cslimste of Laertius,

|! 115.

ill by Spartana,Grammar Indifference, personal, of Mon- 
Uigoe to children, note 123. 

Individuality, 7, 11, 12, 29,48. 
InllezlbiUiy. 9.
Influence of luly, I’au, and Rabe

lais on the education of Henry 
of Navam, M 
others, 2. 

orUBo«U^5,4. 
ofSeboodo’a •Tbeologia Nalu- 

talla.’’ 4.5, • 
of the 

hutoriea, ]61,161 
of wrong habiu in childhood, 

121,124,126.
pupils are like masters, 9X 

Infonnstion should be own sought 
than vol 

Instruction
everyone, 41.

everyone susceptible to, 6.129. 
private, advocated, 14. 

Intemperance, general, a eharsc- 
tcristic of the human race, 151. 

In letters, 131,153.
Intercourse, with men commended, 

54. 44.
ahouid be genersl, 41.

“ Ipsse res verba,” etc. (Cicero), 69. 
“ la It notljelteT,” etc. (neraclitus).

147.
IMuUrch, Montaigne's favouriU 

historian, 147.
I’luurch's V 

to, 45.
point of view Infloenced by the 

upation of the historian, 
161,16X

point of view influenced by the 
personsllly of the historian, 
nolo 159.

pro|>eriy used a roost vslnahl* 
study, 4X

reasons fur MonUigos*B delight 
in. 149. 149.

rumours the traiuforuied mato- 
rial of, 149.

should jwrtray character. 4X
should train jodgment, 43.
taught hy biography, 147; note26.
the only study of the Lacedar- 

innnians, 4X 
Honcstum, 113.
Humanity, complexity of, 10.

igne and

unbutloD

pallonof authors

I
lUbit, uncorrcctcd in childhood 

leads to great evil. 124, 125.
' Plato's opinion of. 124 : note 139.

“ Habit is noC ote. (Plato). 124. 
»nieo domum sapict,” etc. (Epi-

■I LST.
be gained from Knowledge, acquisition of. 7.

ornament to the well-lLrn,
26.

taph on Lucan), 74.
“Hanc ampli 

ero), 66.
History, a means of placing the. 

child in relation to his envi
ronment, 7.

a mere, language study to some, 
to others an anatooiy of phi
losophy, 43. 

clasaes of historians, 148-160. 
clergymen and phlloeophets 

should not write, 15X

i ■ bookUh, uselcM, 14. 18. 55.34,68.
69. 66, 85, 97. 98. 189. UO. 

bought, 94; not* 105. 
directs,'but can not fbralsh tha 

mind, 102.105.
ezcerslve pursuit of, condemned, 

68. 89. 96, 86, 87.
improperly used is of no value, 

139, 140.
IrM necessary than judgment, 99. 
lltU^ needed to live well, 131-

eta (Cic-

ii

141. 91.
“I know neither art," eta (Hera- 

elides), 66.
“ 1 therefor^ pretend," eta (Dloge- 

nea), 66. 135.

I
I
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I«g{e Dot mach Unglit by ArU- 
Wtle, 6T.
■ubtletln of, condemned, 89, sr.

Luxury eboold bemvoided in bring
ing up children, 145.

Lying, olinoet irieradica 
itaUifui vice, IW, IM. 
nMloMl (Frencli) fault, IS*, ISS. 
ahould b« early corrected in 

children, 131.
the fint feature in comipUon, 

122.
“Lying and perjury” (Maaaillea- 

■isj. 122.

MUIeoalum not reached through 
any alngie reToluiion, la 

Mind dilatea the more It filla, 67. 
requirea oecupatiOD, Ul, 142.

etc. (Euripidea),

Learning, better learned preferable 
to more learned. 92. 
least learned nations the most 

warlike. lOS, 100, 
little, needed to live well, 151- 

155.
literal, not enough for a tutor. S^. 
make, alluriug and |>eniiBnen(,

Knowledge, mendicant, 95.
must bo assiniilaud, SI, 52, 95,

96.
Doblcat, la how o obey and to 

command, 107.
ofeausoand etTect ia best. 106. 
of nature moat aublime, 143. 
practical, ahould bo taught, 49, 

50, 92,97, 98.
tends to the acrvicoof life, 39,96. 
that ia worlli moat, 11. [

Know thyself, 48.

121. 95.
Mode of.

181.
Montaigne, ability to detect dilfer- 

encebetwecD'hlmaelf and the 
wise, 31.

antiquity of, ideaa, 18. 
approves of the etage, $4,65. 
awakened by music,-79. 
breadth of view, 12. 
brought up among the eocnisoD 

people, 145.148. 
clear Jinlgment, 98. ,
coift^enea of opinion with 

tboMS of others, 21. 
eommentaon bia own book, 110. 
compares himself to good 

thora, 21.
dis(«wition, 80, 81. 
early education, 77-80. 
extols Mme D'k^tisaae aa a 

midel mother, 111. 111. 
family relationa, 119. Isa 
fancy and judgment uncertain, 

SO. 81,
first to break away from Kenaia- 

aance ideals, note 105. 
first to derelop a conneilrd sys

tem of education, IS. 
fomincaa for poetry, SO, 
for>.inrss for talea, 81.92. 
founder of a school of thinkers.

85.
may Iw applied to evil. 103,104. 
may be gained from everyotio, 

41,42.
must be assimilated, 51.52.95.96. 
not the true end of education,

I

“ Labor cnllum," etc. (Cicero), 86.
Language, Uaza’a principle 

coming, note 37.
Greek, 79,96, 97. 
imiUtion of, easy, 75,76. 
in learning a foreign, associate bb 

much as possible with each 
word, note 37.

Latin, 77-79, 96, 97.
Locke's governess of, note 86. 
modem, should bo taught first.

123.
“Magia, raagnoa clericoa," etc. 

(Kabclab), 67.
“ Magna para llbcrutU," etc. jRcn- 

eca). 145.
- Mala ie hay,” cU-. (Du Bella) ). 86. 
Manner, affability of, required ot 

Monuigne. 82. 
altered by education. 128. 
avoid singularity of, 63,64. 
of speaking and writing ahould 

be natural, 78.74.
Manners of country people suited 

to philosophy, 188, 129. 
preferred to pedantry, 28. 
ahould be obMrved, 41. 
should be trained. 61. 
should not Iki spoiled by

ciailon. .58.
should not be too formal. 87, 88; 

note Si).
Mi-iiioriaimr. arraignment of mere, 

Iv 89, .10. 53, 54. 98, 95; note

of pe^lanta pretentious, 96-99. 
present, only maket wise, 92, 93. 
that one can not expreaa la use

less, 68-79.
uselcaa if it does not impress the 

mind, 141,142.
usclciM if without underetanding,

lOl.
women require little, 101; note 

J, 29, SO, 53, 97,
11. 118.

of country people suited to phi
losophy, 129,129. 

should be learned in the country 
wlicre it is spoken, 16.

■bould be simple and unaffected,
75.

vernacular drBt,U, 76.
Latin insufficient to educate, 67,68, 

96, 97.
ilontaigne's method of learning,

76, 77.
Latinist hoa no pracUcai knowl

edge. 67.
should be taught after vemocu- 

Ur, 14,76.
Law, Montaigne atudlca, 3-8. 

COUTM of, 19.
Learning an ornament to the well

born, 26.

word,
99.

Learn to do by doing, 10.19,53,54, 
66-69.

Lehrplan of 1892, 9.
“Lea falls changent’* (Rousseau), 

note 159.
“ I..ettre-feriU,’' 97.
“ Liect sapere," etc. (Seneca), 88. ^
Literature, means of placing a 

child in relation to his envi
ronment, 7.

sound, should fill miniU. 97. 
tlte Ule ahould bo given the 

child fint. 8). 62; note 88.
Logic does not teach effective «x- 

prcaaion. 139,139. 
inferior to knowUilge, 107. 
logician ia no gentleman, 67.

lfl.V
iiifrnor to practice, 66, 67. 105. history hia chief study. 20. 

how. was taught Greek and 
Latin, 77-79.

in advance of hia own age and 
of the present, 7.10,11. 

ideas on history. 147-15*.

106.
the aim of history. 42. 

not true knowledge. 139,140. 
pedantic. 73; nou 91. 

Methods should be varied, 11.
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“Ncque, ut omni*s"ctc. (Cicero), 
59.

•* Ne<^uid qu#m wpere,” etc. (Cic
ero), 99.

“ Non enim panmdt,” etc. (Cicero),

QEKERAL INDEX. 187186
*• PiucU opu» e»C etc. (Senec*), PhjiJcal trtinlof, Importance of;

1«,S<,57.
[ontaigne’a ioacUoD, 80.81,85. 
IndebtednoM to oUier authors. t 188.

Pedantry, deepiaed by aneienta, 88, attention to, at preaent,93.
ST. note 88.lack of fonnal knowledge, 19,

d,iii-xiT,80,58,59. not to be interfered with through 
miataken affection, 55, 58. 

recommended bjr Plato, 61,62. 
to guard agaioat cfleminacy, 62.

Pbyaica, T, 50.
Plaglaiiam, aaaimilated borrowed 

materiai may be uacd, 81,91
Play, Dr. TaanoiTa idea of the im

portance of, in education, note

«0.
ridiculed, 68.

Pedanta, ancient and modem, con- 
tnuted, 69.

lack buaioeaa ability, 90-91 
lack judgment, 99, 
neglect morel training, 9191 
preicndere of learning, 97, 91 
ridiculed, 98. 99.

“ Petite hinc,*’ etc. (Peraiua), 58. 
Pblloeophy, adapted loearUeelin- 

alructioD, 100.
adapted to feative occaaiooa, 60. 
ainM at virtue, 51

96.lack of memory, 20, SO, 93. 
life of, 1-6. 
niodemiiy, 10.
natural faeuttics indifferent, 20, 

60,81
never read books of solid learn

ing, 20.
pm In college thcslricaK M. 
alight dcBciptine of hia daugk- 

I Wr, 116.
k trained against special Ustca, 65. 
J 64.
‘ trained to affability of manner.Sl 
I trained to honcaty and sincerity, 

125, 198.
of quotations, 23. 

usea the language of tbe people, 
75.

Uorality of life independent of 
learning, 132,133.

Moral training, imporunco of, 123; 
note 120.

neglected by pedants, 96.97. 
Motor aide, 10,15,79.
**Multum interest," etc. (Seneca),

etc. (8en-“Noo eat loq' 
cca), 93.

sub rege," etc. (Sen
eca), 31.

“ Non viue, etc. (Seneca), 101.
“ Not to learn logic," cW. (Ageai- 

laua), 107.
“Nullum acclus," etc. (Livy), 141.

Gtoos upon.oranimala, note 141. 
lladdon upon the origin of, note 

141.
erft^u, of the aixteenth 
lUry, note 141.

Montaigne advocates. In ed 
lion, 10. 

of children their most serious 
Uons, 125, 126.

of great importance and must be 
without cheating, 125,126. 

recommended by Plato, 62. 
uso of the ntotor-eide In educa« 

tionel games, 15,79.

117.
“ Nunquam tutelw,” etc. (Seneca),

50.
Nuts, anecdote of play with, 124; 

note 139.
Kind

ancient philonophen contrasted 
with tnoderti, 69. 

ancient phtlonophera scorned 
material circumstencca, 87-69. 

ancient philosophera were great 
in action, 90, 91.

best suited to vernacular, 128,

(
“ Obest pteniroque," etc. (Cicero),

28.
Obi
Ubelinacy increased by whipping,

116.
should bo repressed, 121.

“Odi homines," etc. (Pacuvios),
129.

can be applied to evil, 103, lOi. 
chief study, 59. 
dlsooutacn of, cheer, 51-53. 
examples of, in relation to life,

47. 48.
gracioua to the well-bom, 26. 
ignoranco of its votaries, note 93. 
not mechanical reading sod 

teaming, 66, 67.
Plato's definition of. 33. 
should be baiwd on nature, 148. 
Tawo's idea of, 26. 
teschea how to live, 55. 66. 67.

“ Philosophy is a rich," etc. (Tasso),

89.
••Of Alliens," “Of the World" 

(Hocntcs), 44.
•‘Onmis Aristippura," etc. (Hor

ace), 65.
Orations, inferior to simple stete- 

ments, TO, 71.
not suitable to feaste, 59, CO. 
orators ridiculed by Dionysius,

PI Qs than wia-
dom. 54.

“ Plus sapit vulgujs" etc. (Lactaa- 
tiua), 129.

“ I'lus snnst," etc. (Seneca), 72. 
Poetry . Cicero no leisure to study 

lyric poets, 67. 
despised by Bpartans, 107. 
diversion proper for women, note

64.
Music, recommcndwl by Plato, 6X 

us^Lto awaken Montaigne, 79, 
musiciana ridiculed by Diony

sius, 96.

Nature should bo the basis of phi
losophy, 143.

should yield to authority. 112. 
studies placo child in rcistlon to 

physical onviromnent, 7.
“Nee ad melitw,"etc. (Cicero), 138.
“ Neither the youngeet," etc. (Epi- 

curu.s), 58.

96.
“ 'Or •Mir." etc. (Stobaus), 100 
“O stranger 1" etc. (Alexandrides),

lia.
good matter makes good, 71.72. 
Montaigne fond of, 20. 
poetical form aids uadcretandlng,

44.
“ 0 what," etc. (Seneca), 92. 26.

Physical training, a modem pur
pose, 7.18; note 53.

*• hanlening process," note 19.

20.
Patriotism should be IniUlied, 89, be used by

40. great poets only, so.



1
QENEBAL INDEX.THE EDDOATIO-N OF CHILDREN.

“ Quid fu opUre," etc. (Pereltu), 
47.

“ Qul dUcipllnam,” (Cicero), 67.
“ (iuid niovctnl Tbce^" etc. (Pro- 

pcrUue), 49
“ Qui» •ccuTite,” etc. (Seoecc), 

75.
•* guinquU ubique.V etc. (Mmltl),

189188 y
Studjr, ebould not elm at buaineaa 

profit, 101,103. 
abould, to iWe, 66, 67. 
aociologtcal, 7.
time and place of, innuitcnal. 59. 

Style ahould be almple and harmo^ 
nUe with Diauer, 7S, 74.

'' Bub aliena umbra," etc. (Seneca),

School, make, pleaaant through ca- 
riety, 60,61.

ahould not Inflict puoiabment, 
61.63,85.

ahould not repreeent atudy diffl- 
cult, 61.63.

Schoula do DOt produce great men,
8. k 97.

Relf-actUiiy, 11.12.
Belf*coaaclouaneea to be avoided, 

46.46,63.
“ Ml cupidua," etc. (Juvenal), 96.
Silence, tram children to, S7. 86.
Similarity, atriklng verbal, of 

Uonuigne, Locke, arul Koua- 
aeau. 14

SlmpUcity coi 
tau^cht by Socratee, 150,131.

Sincerity requiro* acknowlodg* 
metil of errora. 40.

“ Si quid Socratca." etc. (Cicero), 86.
Sound mind in a aouud body, 11, 

S6..V4f.|.
SpcetaUira, inactive, of life not the 

woret men, 47.
Speculation of Thalea, 91; note

Poetry, poets have always accom
modated Ihemaclvca to public 
feeling, 54

recommended by Plato on ac
count of music, 62.

Politician has knowledge of human 
nature, 9.

“I’oclquam doctl,” etc. (Seneca),
139.14X103. SubtUtiea of logic condemned, 89, 
57; note 40.

of aopbUCriea laughable, 72,78. 
SuacepUbillly of everyone to edu

cation, 129; note 46.

Quotation, abuse of, 31-29.
Montaigne's use of, for better 

aelf-espreaaion, 23.
Quotationa different in various 

ediliomi of Monuiguc, note 4 
“Quum ire auimuxu," etc. (Sen

eca), 69.

Practical life, children abould be 
trained to like ordinary tbinga, 
144, 145.

educaUon used in, 100,101. 
Pereiana trained fo , 104-106. 
relation of philompbical 

amplea to, 47-60. 
train for, 17, 57, 58,91, 92, 95, 96. 

99, 100.
PtT>ccM, fitting, naiTOwing, 8.
Profit, learning should not be for 

busineea, 64, 86.
Prognoatice, childiah, 11, 26.
Propensity of clilldrcn'a niinda to 

be taken into account, 26, 28,

Tabular form of similar paaaagee 
ftnqi Locke, Uonuigne, and 
Rou^au, 16-17.

Tate,*^^ue of the, in early educa
tion, 81, 83; Dou 86.

Teacher apt to be narrow, 9, 
care in choice of a, 11, 36.

Tck fieri quo ne tue paa. note 1.
“ Tempera cvrta," etc. t Horace), 71. 
Tcta Wen falte. 9.
“The gods forbid." etc. (Plato),

d, 180. 131.
“RaWe Jecur Incendenie," etc, 

(Juvenal), 186^
Reason alone rhouV control incli

nations, 113. 
common 
sbuuM 1

property, 81.
« chief guide. 40.

Rcftection, children's power of, 
note 48.

Religion, I'bristian, requires little 
learning in women, 101. 

influence on Creeks of free, 6. 
Montaigne's attitude towanl, 6. 
new, 10. 
thought, 9.

“ Reaervo ibeeo tricks," etc. (Chry- 
ilppuB), 73.

Rhetoric, 39.
dm-* not teach effective eapres- 

sion. 70.71.198,139. 
inferior to knowledge, 106,107.

Rhetorical disputes not suited to 
fvastis 60.

Ulghu,cliildrTn\llS,ll4

“ Sapere amle." etc. (Horace), 49.
School, make, life plcaaaut, 11,17,

29,66.
Punishment condemned by Eras

mus, note 54.
often due to anger and unjust. 

134 136.
makes children more cowardly, 

wilftil, and obstinate, 97.
aeverity of, condemned by Locke 

and RouMcau, 17.
should bed 

136, 187.
youths corruptcl by. 62.

Pupils are like masters, 93.

66.99.
“The inhabiunte of Asia," etc. 

(Plutarch), 43.
Theories modernity of the. of En*- 

mus Rabelais MooUigns xv. 
" The poor boy," etc. (Marshal do 

Monlloc). 119.
Things before words 10,18. 65-76,

Bpoiling children. 36-37.
Stage apprvved by Montaigne, 54

66.
should be encouraged by the 

government, 86.
State education. 134,146.
Stemncaa repented of. 116.119. 
Study, do not make, distasteAil 

through punishment, 61, 63. 
do not represent, as dilRcult, 51,

d discreet.
144

Thought, imiUtloD of, difficult, 75,
76.

richness of. better than fertility 
of speech, 74

“ Till our armies" etc. (Crates), 90. 
■‘Tt *atU3««wv" etc. (Anacreon,49. 
“ To what purpoeo," etc. (Anaxim- 

cneab N).
Translation of MooUigne, xv, xvL

63.
exceMire. injurious 20. 58,59.87. 
in France aims at profit, 101,101 
maks pleasant, 61,66; note 87. 
nature, 7. 
r«liUcal, 7.
should make wiser, 81 39.

“Qu* tellua,” etc. (Propertius). 
41

**Qu» verltall," eta (Seneca). 75.
“ Quels arte," eta (Juvenal), 100.
“ Quern dupHci ” (Horace), 65.
“ (Jul allcujus," etc. (Seneca). 73. 18.

1
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Travel, broadening iiifluenco of. Vanity^ Locko apeaka against, note 
44-47.

Importance of, 11,18,84, 85.
Montaigne's account of bis, 4; 

note 15.
Truth, baaisliment of, the first fea

ture of corruption, 12& 
comriwD property, 31. 32. 
has only one face, 122. 
language of, plain and unaf

fected, 75.
moral truths eonncctod with 

ithoda,

190 6ENERAI. INDEX. 191
Wisdom of fathers ahoold bold 

children, lift.
sign of, la cheerfulncaa, 62, 53.

Wit never out of place, 71.
Women, do not require much 

leamlttg, 101.
Montaigne’s view of, note 14.
take part in physical contesta, 

note 57.
what, should lesm, note 116.

W’orld, the beet Ust-book, 46,

Whipping, Latin leaned without, 
78.

Whole, knowledge of the, neoc*- 
aary to true valuation of the 
parts, 45, 46.

must be trained, CO, 61.
» Why ebould !," etc. {ArUUppiw),

140.
“Velul sfgri Bomnia," etc. {Ilor- 

aco), 141.
“Verbaque provisam," etc. (Ilor- 

seo). 68.
Vernacular, first, 14, 76. 

suited to philosophy, 128, 129.
Versatility, cummended, 64, C5. 

of Aleibiadcs, S5.
Vices, abhorrence of, should be 

taught, 134, m.
Vidence, physical, in discipline 

condemned, 61, 63, 116, 135,

78.
WUl.teatrain, within limits, 64.

ight to earth by Soo-Wii
rates, 180.

gained front nature, 143. 
leas toibotUQ than pleasure, 54. 
not gained by logic, 138,139.

47.
mode
note 144.

simple truth better than many 
words, 70,71.

train children to speak the.

“ Vou are," eto. (Diogenes), 66.
137.

Virtue, fltndamental, 102. 
of fsthers sliould hold children,

)121. 115.
Tutor, suthority of, should be 

sovereign, 37.
choice of, most important, 11,14, 

15,18, 23.
MonUigno’s verj- discreet, 82.
powers of a, note 43.
should be a gentleman, 28, note

practice of, pleasant, 62,55.
in the. actions of men, 66,

67.
should bo inculcated, 93,127. 
Uught by the I’vrvisns, 104,105. 

; value of, 54,55.
Virtues, great, gain privileges, 38.
I should be shown in speech. 40. 

taught by Aristotle rather than 
sciences, 57.58.

6.
should inculcate affection as well 

as reverence for virtue, 54. 
should train pupil's judgment, 

23,39.

TDB END.

h." ac. (Horace), 55.“ Viti
“•Vos () patTiciu^’’etc. (reraiua),

09.
“Udum ct mollc,” etc, (Pcrsiua),

Warm little mischief done.by, 45. 
WcalUi, a provision against Delect 

in old age, 115.
“ Wo have," etc. (Cato), 71.
"What a stupid,” eta (Sewrates),

66.
Dndontonding, fiindamenul re

quirement for teaming. 101, 
rules all, according to Eplchar*. 

mtu, 32.
Usefiilncss, training for, 7, 17, IS, 

49, 57, 58.
“lit fiierit meUus,” eta (Cicero),

107.
“What they ought," etc. (Agesi- 

laus), 106.
Whipping, condemned, 97. 

of Cyrus for a wrong Judgment, 
105, 106.

often duo to anger, 135,186.

101.
Otile, 113,118.
“Ut omnium renun" (Seneca),

131,
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