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Abstract: Vignettes are instructional resources for experiential learning, which have been applied to train professionals in
health sciences. Vignettes positively influence learning outcomes, learners’ perceptions, as well as ethical sensitivity in
decision-making by promoting higher order thinking skills. At the University of Nairobi’s Department of Educational
Communication and Technology, most instructors remain slow to embrace experiential learning and are inconsistent in
applying vignettes in business ethics unit courses. This study examined the relationship between the use of vignettes and
learners’ ethical sensitivity in decision-making at the Department. The article focuses on content of vignettes. Cross-sectional
survey design guided the research process, and data were collected from 116 learners at the University of Nairobi in 2018. The
study required quantitative data to assess learners’ perceptions on ethically sensitive issues, as well as qualitative data from
interviews and focus group discussions. Results show vignettes derived from personal experiences, interviews and case studies
were key influencers of learners’ ethical sensitivity in decision-making. The study concludes that the more learners appreciate
the relationship between vignette content and ethical sensitivity in decision-making, the stronger the odds of making ethical
decisions and vice versa. Inclusion of vignettes derived from the cited contents as an instructional approach is likely to
improve the probability of learners making ethically sensitive decisions.
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room for learners to think, reflect, share experiences and
engage with peers and instructors, as well as apply newly-
acquired skills to tackle similar challenges in their life [4,
41].

Vignettes are an instructional approach through which the
stages of experiential learning can be operationalized in a
teaching-learning process. Use of vignettes, particularly for
undergraduate learners is appropriate since they are short
scenarios that depict real-life illustrations brought into
classroom situation with a single focus on ethical sensitivity
to elicit decision-making. Vignettes influence learning
outcomes, learners’ perceptions about real life issues, as well
as foster critical thinking, problem solving and ethical
sensitivity in decision-making skills. [22] elucidate that
vignettes create a vital linkage between learners’ life

1. Introduction

Experiential learning refers to a unique set of instructional
methods that can be deployed to develop the capacity of
learners, using real life experiences. Authors such as [23, 4]
and [41] appreciate that experiential learning is deeper and
more complex than longstanding classical instructional
methods such as lectures. Whereas classical instructional
methods transmit abstract information, which most learners
struggle to understand, experiential learning relies on
practical experiences to enable learners to conceptualize new
information, tandem with developing essential life skills [4]
and ethical sensitivity, which are critical for decision-making
at every decision point of the experiential learning cycle.
This is possible because experiential learning methods create
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experiences and the learning process, which helps to bridge
theory and practice. On his part, [45] observe that vignettes
provide a useful focus that helps learners to reflect upon
lesson content, while addressing difficult-to-explore issues in
real life situations. In an earlier study, [26] associated the use
of vignettes in experiential learning with improvement in a
culture of creativity and integrity since they promote
reflection, engagement by learners through discussion and
listening skills drawn from hearing and accommodating
different perspectives within work groups. Further, [14]
amplify the importance of vignettes in enhancing learners’
ability to make ethical decisions in all facets of life, while
[37] recognize vignettes for developing learners’ ethical
sensitivity in decision-making at various decision points
encountered during the teaching-learning process. Besides,
[27] appreciates vignettes for influencing learners’
perceptions about real life experiences, and improving ethical
sensitivity, which according to [39] is fundamental to
decision-making.

Vignettes have been applied to train professionals in
various fields, including medicine, nursing and psychology,
as well as business management and marketing [1, 15].
However, little application has been made at the University
of Nairobi (UoN) to institute the use of vignettes in teacher
training. The Department of Educational Communication and
Technology (hereafter referred to as ‘the Department’) at
UoN, offers business education course under the Bachelor of
Education (Arts), with one of the core units being business
ethics [46]. The unit was designed to develop learners’
ethical sensitivity, improve their ethical decision-making
skills, and make them more resilient to challenges around
ethical decision-making at the workplace. [35] as well as [38]
identify classical instruction as the predominant learning
model at the UoN, with its key features being scripted lesson
plans, lectures, notes, passive involvement of learners and
summative evaluations, which according to [18], depict
salient attributes of instructor-centered learning.

In a study [44] suggests that the effectiveness of
instructional methods depends on the ability to actively
involve learners, capture their interests, influence perceptions
and optimize learning outcomes. In an earlier study, [17] also
assert that learner-centred strategies and methods of teaching
have a great influence on learning outcomes and learner
achievement. Based on this, one may validly deduce that
predominant instructional methods at the UoN fail to meet
the qualities of effective instructional methods. Nonetheless,
[37] as well as [35] implicitly suggest that pedagogical
reforms from instructor-centered learning models to learner-
centered models have been underway in the institution’s
various academic units, including the Department. Despite
this, anecdotal information shows that most instructors at the
Department have been either slow in embracing experiential
learning or inconsistent in applying vignettes to deliver
business ethics lessons. Pertinent literature associates the
challenge to inadequate knowledge about experiential
learning, as well as the potential of vignettes in shaping
learners’ ethical sensitivity in decision-making skills [37].

Similarly, [36] indicate that inadequate preparation of
instructors for experiential learning is one the factors
preventing consistent application of vignettes to deliver the
business ethics unit course, with far-reaching consequences
on the ethical sensitivity in decision-making skills of the
graduates.

Although vignettes have been used to train professionals in
various fields, in the education sector, paucity of academic
literature focusing on their use and ethical sensitivity in
decision-making of learners, is a striking issue to education
researchers, practitioners and policy experts [37, 36]. This
study responded to the cited information gaps by assessing
the influence of vignettes on ethical sensitivity in decision-
making among business education undergraduate learners at
the UoN. Even though the study covered five dimensions of
vignettes, namely context, content, types, construction and
utilization, this article delves into the relationship between
the content of vignettes and ethical sensitivity in decision-
making among university level teacher trainee learners. The
findings should synergize pedagogical reforms, not only at
the Department, but also in other academic units within the
UoN. The findings should also influence further academic
research on the subject in Kenya and other developing
countries.

2. Literature Review

The deployment of effective instructional methods and
resources marks the onset of developing ethically sensitive
business managers and teachers. Vignettes are instructional
resources that enhance the quality of learning by pre-
exposing learners to real life experiences [22] typical of what
they would find in their work places and presenting the kind
of decision points they are likely to encounter later as
employees or self-employed citizens. [20] as well as [32]
identify several contents of vignettes, including role-plays,
newspaper article reviews, songs, case studies, presentations,
journals, diaries, debates, and textbooks, case studies and
personal experiences. This study covered five of the contents
of vignettes, viz. case studies, interviews, stories, textbook
extracts and personal experiences. This section strives to
highlight findings of previous studies, which show evidence
of linkage between each content source of vignettes and
learners’ ethical sensitivity in decision-making.

[18] reports some linkage between case study vignettes
and ethical sensitivity in decision-making, when he explains
that case study vignettes provide learners with rich, in-depth
knowledge about the subject matter, which, in turn, enhances
awareness, knowledge and ethical sensitivity. [39] in an
earlier study perceive ethical sensitivity as an essential
antecedent to ethical decision-making. [28] associates
learners’ interactive engagement with case study vignettes
and changes in the level of ethical sensitivity in decision-
making. In this regard, case study vignettes enable learners to
understand the importance of ethical decisions in future work
environments including classroom situations. [31] also report
some connection between case study vignettes and active
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involvement of learners in the teaching-learning process,
which is essential for the retention of information about
ethical sensitivity in decision-making. [37] also appreciate
the usefulness of case study vignettes in shaping learners’
ethical sensitivity and ethical decision-making proclivities.
Arguably, such vignettes provide a learning framework that is
enjoyable and enables learners to develop skills for making
ethically sensitive decisions at various decision points
whenever they present themselves. It further awakens the
need to always incorporate ethical dimensions in decision-
making, which is atypical of business environments, where
the predominant focus in decision-making is exclusively on
cost-benefit considerations. In a study on teaching ethics to
undergraduate business students in Australia, which made a
comparison of integrated and stand-alone approaches, [21]
observe that case study vignettes enhance ethical sensitivity
in decision-making of learners by exposing them to life
experiences with ethical connotations. [16] assert that case
study vignettes provide experiential frameworks, which
enable learners to develop perspectives that facilitate ethical
sensitivity in decision-making for better learning outcomes.

Information that connects interview vignettes and ethical
sensitivity of learners in decision-making is scantily
mentioned in a few studies. For example, [2] report that
interview vignettes enable learners to probe difficult ethical
dilemmas, from where ethical opinions are developed; while
[11] aver that interview vignettes provide information that
enable learners to actively construct new ideological opinions
about real life experiences. In addition, [31] observe that
interview vignettes provide information about experiences of
practitioners, which is valuable for inferential learning and
for improving the ability of learners to make -ethically
sensitive decisions.

The linkage between story vignettes and learners’ ethical
sensitivity in decision-making is another area that remains
gray in terms of academic literature. Only a few studies have
speculatively constructed some connection between the two
aspects. For example, [39] explain that story vignettes create
social learning atmospheres, which capture learners’
attention, evoke their emotions and stimulate cognitive
abilities necessary for ethical sensitivity in decision-making.
On their part, [24] perceive a link between story vignettes
and the improvement of learners’ ethical ideologies; while
[20] relate story vignettes with improvement in learners’
critical thinking and ethical sensitivity. Similarly, Odundo &
Gunga [35] opine that personal perceptions developed
through story vignettes can influence ethical ideologies of
learners; while [40] argue that story vignettes expose learners
to information on a wide range of virtues, including
truthfulness, honesty and fairness, which form the basis for
ethical sensitivity in decision-making.

Regarding vignettes extracted from textbooks, [3] explain
that textbook vignettes have a direct link with business ethics
course because they are extracted from course materials,
which makes them effective in influencing ethical sensitivity
of learners. Likewise, [42] observes that textbook vignettes
relay information that is closely connected to course

contents, which is critical for influencing ethical sensitivity.
These views echo those expressed by [26] suggesting that
textbook vignettes can systematically stimulate ethical
sensitivity of learners and ethical ideologies for better
learning outcomes and learner achievement. [7] also affirm
that vignettes extracted from textbooks entail practical
experiences that help learners to develop ethical ideologies.
[10] relate textbook vignettes with improvement in learners’
critical thinking and ethical ideologies, both of which give
better outcomes in instances where sensitivity to decision-
making is required. Critical thinking, ethical sensitivity and
ethical ideologies are essential elements of ethical decision-
making at any decision point during the teaching-learning
process and in work situations.

Experiential learning requires learners to bring their
personal experiences about a phenomenon into the learning
process. The nexus between vignettes derived from personal
experiences and ethical sensitivity in decision-making of
learners are discernible in some studies. For example, [12]
emphasize that personal experiences enhance ethical
sensitivity; while [2] affirm that sharing personal experiences
with peers is important for the development of ethical
sensitivity and ethical decision-making skills. The authors
observe that accommodating and learning from other
people’s experiences are crucial for influencing ethical
sensitivity and for shaping ethical ideologies. When one is
ethically sensitive, it is highly likely that they would
demonstrate ethical principles when making decisions in
different situations. In view of this, [11] hold that vignettes
derived from personal experiences are likely to influence
ethical reasoning and ethical sensitivity in decision-making
of learners.

The literature review suggests that relationship between
the content of vignettes and ethical decision-making among
learners is a subject that has attracted a considerable number
of studies, culminating in deductive as well as inductive
conclusions. Despite this, the literature review reveals a
dearth of statistical information that explicitly demonstrates
that a causal relationship between the content of vignettes
and learners’ ethical sensitivity in decision-making skills or
practices. Filling the cited information gap is what
distinguishes this study from its predecessors.

The Experiential Learning Theory was applied to explain
the process of human learning through experience, based on a
set of six propositions. The theory holds that learning: is a
continuous process and not an outcome; process is grounded
on experience; requires resolution of conflicts between
dialectically opposed modes of adaptation to the world; is a
holistic process of adaptation; results from synergistic
transactions between the learner and the environment; and is
a process of creating knowledge [23, 30, 25] all of which
lends itself as appropriate to business ethics education.

Experiential Learning Theory (ELT) encapsulates two
interdependent conceptual features, namely, a four-stage
learning cycle and a set of four learning styles, which
collectively enhance its effectiveness in explaining
experiential learning. The learning cycle concept holds that
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for experiential learning to occur, learners should develop
through four stages, including concrete experience with a
new situation; reflective observation of the situation; abstract
conceptualization, which entail reflection; and active
experimentation, which entails application of the new
experience [23, 30]. The experiential learning cycle
integrates experience, reflection, conceptualization and
action, which suggest that learning is perceived as an
integrated process, revolving around the four stages [30].
Even though it is possible for experiential learning to begin at
any stage of the cycle, effective learning can only occur when
a learner is able to execute all the four stages [23] and is
likely to encounter opportunities to make ethically sensitive
decisions at each stage of the learning cycle. This implies
that no single stage of the cycle can fully fulfill experiential
learning on its own. The Theory further postulates that the
experiential learning process is spiral, rather than linear.
Under the linear model, learners are conditioned to become
passive recipients of information; while the spiral model

prepares learners for active participation in the learning
process [23] and leads the them to go beyond knowledge
acquisition to the testing of the acquired knowledge in action
through reflection, and conceptualization and, thus, ensures
much deeper knowledge transfer from theory to practice,
from knowing to doing.

The four learning styles presented by Experiential Learning
Theory are said to vary depending on the cognitive abilities of
individual learners, and their interactions with the social
environment [30]. However, it is debatable whether learners
possess a single learning style for everything and at all times.
The choice of teaching-learning styles adopted by instructors is
further determined by the ‘experiential learning style axes’,
including the processing continuum, which shows how
learners approach learning tasks and the perception continuum,
indicating learners’ emotional response to experiential learning
processes [23, 30]. Figure 1 shows the four learning styles, viz.
diverging,  assimilating,  concrete  experience  and
accommodating, as connected by the learning style axes.

Concrete experience

Feeling
ﬂk
Accommodating Diverging
Feel and do £ Feel and watch
]
-
=
=3
@]
Active Processing Continuum Reflective
experimentation < > oll)/ls/e;'v;.tlon
Doin, atching
) g
2
]
2
Concrete experience Assimilating
Think and do Think and watch
v
Abstract
conceptualization Source: McLeod (2017)
Thinking

Figure 1. Experiential learning styles and learning axes.

Even though the learning styles are mutually inter-
connected, the theory sates that learners cannot perform both
actions on a single axis at the same time since they will
usually have one preference over the other. For example, it is
believed that learners cannot prefer thinking and feeling in
equal measure about the same thing at the same time, but can
amalgamate actions inherent in two adjacent modes, such as
thinking and watching, or thinking and doing, or feeling and
watching or feeling and doing. What influences the choice of
style, the personal preference in learning style itself, is
actually the product of two pairs of variables, or two separate
'choices' that we make, which Kolb presented as lines of an

axis, each with 'conflicting' modes at either end. The theory
is relevant for this study because it explains how experiential
learning keeps learners in touch with the reality being
studied, thus distinguishing them from those who only read
or write about reality [23]. Vignettes promote experiential
learning by exposing learners to real-life experiences, which
influence their ethical sensitivity, ideologies and decision-
making skills. The use of vignettes subject learners to real-
life experiences, which is essential for enabling learners to
transform experience into knowledge and knowledge into
new experiences. At the Department, the extent to which
learners transform experiences into new knowledge depends
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on how well the business ethics module aligns with the
Theory. Besides, it determines the extent to which learners
develop their ethical sensitivity in decision-making while
being aware of their preferred learning styles in different
decision points.

The study examined the influence of vignettes and
learners’ ethical sensitivity in decision-making. However,
this article focuses on how the content of vignettes influences
ethical sensitivity in decision-making. In this regard, ethical

sensitivity in decision-making was set as the dependent
variable, with only two possible outcomes: ethically sensitive
decisions or ethically insensitive decisions. The content of
vignettes was set as the independent variable and measured
in terms of five elements, namely, case studies, interviews,
stories, textbook extracts and personal experiences. Figure 2
shows the hypothesized relationship between the content of
vignettes and ethical sensitivity in decision-making.

»I MODERATING VARIABLES

Socio-demographic Profile

-Gender
-Age
-Religion

INDEPENDENT VARIABLE

-Academicyear
-Program module
-High school type
-KCSE grade

\ 4
DEPENDENT VARIABLE

Professional Experience

Content of Vignettes

-Case studies
-Interviews
-Stories
-Textbook extracts

-Employmentexperience
-Subjects taught
-Employment duration
-Experiencein business
-Business experience duration

Decision-Making

-Ethically sensitive decisions

-Ethically
decisions

insensitive

-Personal experiences

Family Profile

-Family size

-Position in family
-Source of high school fees
-Type of caregiver athome

Figure 2. Hypothesized relationship between the content of vignettes and ethical sensitivity in decision-making.

Each content of vignettes was coined into a perception
statement, which was measured using a five-point scale,
calibrated as ‘agree strongly’, ‘agree’, ‘undecided’,
‘disagree” and ‘disagree strongly’. Participants were
requested to indicate their views about each statement. The
conceptual framework further shows that the relationship
between the content of vignettes and ethical sensitivity in
decision-making was moderated by three sets of factors,
clustered as socio-demographic profile, professional
experience and family profile of learners.

3. Methodology

The mixed methods approach was applied to source,
process and analyze data; while the cross-sectional survey
design guided the research process. The choice of the design
was based on its ability to source both quantitative and
qualitative information, cost-effectiveness, ability to
minimize vulnerability to confounding factors by sourcing
data at a single point in time, as well as the ability to generate
a wide range of information using various measurement
scales, including interval, nominal and ordinal [43, 6].

The targeted population included third- and fourth-year
business education learners, as well as instructors of business

education course unit at the Department. Management
records indicated that there were 219 such learners at the
time of the study, including 107 (48.9%) in the third-year and
112 (51.1%) in the fourth-year. Based on the management
data, the sample size was computed using Cochran’s formula

[9].

. Z%pq 1.962x0.489 x0.511
nt = =

d? 0.052

= 383.97 €))

Where: n; = sample size, Z = confidence level: 1.96, p =
proportion of learners in the third-year: 0.489 and g =
proportion learners in the fourth-year (7-p): 0.511. The
output was then adjusted for design effects using the
correction factor indicated in formula 2: -

nf =

noo 38— 139.46 Q)
1+m 219

Where nf = sample size correction factor, n; = computed
sample size: 383.97, N; = population: 219. The correction
process obtained a sample size of 139 learners. The sample
size was divided proportionately between the two strata
based on the population distribution, using formula 3:

n, = f * sN, 3)
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Where n, = stratum sample size; f'= the sampling fraction
(n/N;) and sN, = the stratum population (Kozak & Zieli nski,
2005). Further division of the computed sample size (n;) and
the target population (N;) obtained a sampling fraction () of
0.6368. Using the sampling fraction, the computation yielded
proportionate samples of 68 third- and 71 fourth-year
learners. Stratified random sampling procedure was applied
to sample learners; while instructors were sampled
purposively. Primary data were sourced between May and
November, 2018, using a self-administered questionnaire for
learners, a Focus Group Discussion (FGD) guide for a second
set of learners, and a Key Informant Interview (KII) guide for
instructors. The tools and data sourcing approaches were
pilot-tested between February and March, 2018 on second-
year learners at the Department.

Quantitative analysis involved cross-tabulation with Chi-
square (x%) test of association, Spearman’s Rank Correlation
Coefficient, and Binary Logistic Regression (BLR) analysis
[48, 33, 34]. BLR was applied to predict influence of the
content of vignettes on learners’ ethical decision-making,
with two possible outcomes, viz. ethically sensitive decisions
or ethically insensitive decisions. The model is expressed as
indicated in formula (4):
Logit[6(Y)] = log [f(;a)] = a+ BiXy+ B X, +

B3X3 .t BiXi + & (4)

Where Y = the predicted variable, in this case, ethical
decision-making; 6(Y) = the probability of a learner making
an ethically sensitive decision; /-6(Y) = the probability of a

learner making an ethically insensitive decision; o = constant
term of the equation; f; f,...; = regression coefficients; X,
X,... X; = independent variables and ¢ = the error term
(Wuensch [48]). Although BLR yields various outputs, this
article reports results interpreted from f coefficients and odds
ratios. The Statistical Package for Social Sciences and
Microsoft Excel packages facilitated the quantitative
analysis. More still, qualitative data were processed and
analyzed following the three steps prescribed by [5]. Besides,
the study complied with ethical principles of social science
research, including respect for participants’ rights to self-
determination, voluntary participation and confidentiality
[13].

4. Results

The results are presented under four sub-sections,
including univariate analysis of ethical sensitivity in
decision-making, bivariate analysis of the association
between learners’ background profile and ethical sensitivity
in decision-making, bivariate analysis of the association
between content of vignettes and ethical sensitivity in
decision-making, and multivariate analysis of the content of
vignettes and ethical sensitivity in decision-making.

4.1. Univariate Analysis of Ethical Sensitivity in Decision-
Making

Learners were requested to read the hypothetical vignette
presented below and make the most appropriate decision.

You and Lisa are Business Edvcation teachers ¢ Kitenge High School, a mid-sized bays’boarding school.
Your departmert has recently completed setting end of term examinations and the head of y our department
has handed it to you, with the request that you submit it to the examination ¢ffice. You and Lisa are
working late that night when you receive a call from the Principal, who asks you to immediately forward
him a copy of the draft Business Edvication examination. When you locate the copy, you discover that your
head of department had sealed it and written “Findl Copy, Confidential” on the envelope. Your head of
department is out of the country attending a seminar and you know &t would be impossible to locate him for
consudtation. The Principal has a son in your class, who is adways top of his class. How wadd y o handle

the Principal § request?

Figure 3. Hypothetical Vignette.

The purpose of the task was to enable the researchers to
determine the proportion of learners whose decisions adhered
to the principles underlying ethical sensitivity in decision-
making, including faking ethical responsibility, acting with
professionalism, maintaining confidentiality, upholding

honesty and showing respect for legitimate authority [47];
[8]. The results presented in Table 1 show that of the 116
learners, 24 (20.7%) took ethical responsibility in their
decisions, while 34 (29.3%) acted with professionalism.

Table 1. Proportion of learners’ adhering to ethical sensitivity in decision-making principles.

Principles guiding ethical Yes No Total

decision-making Frequency Percent Frequency Percent Frequency Percent
Taking ethical responsibility 24 20.7 92 79.3 116 100.0
Acting with professionalism 34 29.3 82 70.7 116 100.0
Maintaining confidentiality 51 44.0 65 56.0 116 100.0
Upholding honesty 14 12.1 102 87.9 116 100.0
Showing respect for authority 26 22.4 90 77.6 116 100.0

Table 1 further shows that 51 (44.0%) learners maintained
confidentiality, 14 (12.1%) upheld honesty, while 26 (22.4%)
showed respect for legitimate authority. Overall, most

learners maintained confidentiality in their decisions, 51
(44.0); followed by those who acted professionally, 34
(29.3%); while the least proportion of learners, 14 (12.1%),
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upheld honesty. The results in Table 1 were aggregated to
determine the proportion of learners who were ethically
sensitive and those ethically insensitive in their decisions. In
this regard, the analysis showed that on aggregate, 30
(25.9%) learners made ethically sensitive decisions, while 86
(74.1%) exhibited ethical insensitivity in their decisions.

4.2. Bivariate Analysis of the Association between Ethical
Sensitivity in Decision-Making and Learners’ Profile

The results in Table 2 show that learners involved in the
study included 59 (50.9%) males and 57 (49.1%) females.
Those who were ethically sensitive in their decisions (n=30),
included 17 (56.7%) females and 13 (43.3%) males; while
those who were ethically insensitive (n=86), consisted of 46
(53.5%) males and 40 (46.5%) females. However, the
analysis revealed lack of a significant association between
ethical sensitivity in decision-making and learners’ gender
(¢ = 0.556, df = 1 & p-value = 0.456). This suggests that the
decisions made by male and female learners were

homogenous in terms of ethical sensitivity, which presents a
departure from several earlier studies, which reported higher
ethical sensitivity in female learners than in male learners
based on findings that, in general, women are more
compliant than men. Other studies have also sought to
explain differences in the behavioural patterns of men and
women in ethical decision-making from the standpoint of
gender orientation, whereby women are taught from an early
age to defer to authority and tend to have a lower risk
propensity than men [29]. This study found that female
thinking in terms of beliefs and sensitivity on ethical issues is
becoming closer to male beliefs and sensitivity to ethical
issues, perhaps due to the fact that the learners have been
exposed to similar experiences and modes of socialization.
This finding is consistent with [29] earlier prediction that
when it comes to ethical decision-making, differences
between men and women will diminish as more women enter
the work force and assume male positions.

Table 2. Learners’ socio-demographic attributes and ethical sensitivity in decision-making.

Ethical Sensitivity in Decision-Making

Learners’ socio-demographic

Chi square results

Attributes Ethically sensitive Ethically insensitive Total
Freq Percent Freq Percent Freq Percent Ve df  p-value
Gender
Male 13 433 46 53.5 59 50.9
Female 17 56.7 40 46.5 57 49.1 0.556 1 0.456
Total 30 100.0 86 100.0 116 100.0
Age
<23 years 20 66.7 53 61.6 73 62.9
23-25 years 7 233 33 38.4 40 345 10.148 2 0.006"
26 years+ 3 10.0 0 0.0 3 2.6
Total 30 100.0 86 100.0 116 100.0
Religion
Christian 29 96.7 84 97.7 113 97.4
Muslim 1 33 2 23 3 2.6 0.000 1 1.000
Total 30 100.0 86 100.0 116 100.0
Academic year
Third year 18 60.0 73 84.9 91 78.4
Fourth year 12 40.0 13 15.1 25 21.6 6.740 1 0.009™"
Total 30 100.0 86 100.0 116 100.0
Program module
Module 1 23 76.7 82 95.3 105 90.5
Module 2 7 233 4 4.7 11 9.5 6.998 1 0.008™"
Total 30 100.0 86 100.0 116 100.0
High school type
Mixed day 2 6.7 12 14.0 14 12.1
Mixed boarding 3 10.0 9 10.5 12 10.3
Boys boarding 11 36.7 33 38.4 44 37.9 1.502 3 0.682
Girls’ boarding 14 46.7 32 37.2 46 39.7
Total 30 100.0 86 100.0 116 100.0
KCSE grade
A- 0 0.0 7 8.1 7 6.0
B+ 11 36.7 10 11.6 21 18.1
B 9 30.0 17 19.8 26 22.4
B- 10 333 51 59.3 61 52.6 14.384 4 0.006™"
C+ 0 0.0 1 1.2 1 0.9
Total 30 100.0 86 100.0 116 100.0

* kk %% show significance at p<0.1, p<0.05 and p<0.01 error margins, respectively.

The study involved 73 (61.6%) learners aged below 23
years and 40 (34.5%) in the 23-25 years age bracket, while 3
(3.9%) were above 26 years old. Table 2 shows that those

who were ecthically sensitive (n=30), included 20 (66.7%)
learners aged below 23 years, and 7 (23.3%) in the 23-25
years category. Those who were ethically insensitive (n=86),
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comprised 53 (61.6%) learners aged below 23 years, and 33
(38.4%) in the 23-25 years category. Based on this, the
analysis revealed a significant association between ethical
sensitivity in decision-making and learners’ age (y° = 10.148,
df = 2 & p-value = 0.006). This indicates that they lower age
group showed less ethical sensitivity and hence ethical
competence than the older age group in terms of their
decision-making skills. This further suggests that there is a
need to train learners to develop ethical competence and
sensitivity in values in terms of how to handle ethical
conflicts and dilemmas at the work place.

Of the 116 learners, 113 (97.4%) were Christians, who also
formed the majority of those who demonstrated ethical
sensitivity, 29 (96.7%); as well as those who were ethically
insensitive, 84 (97.7%). Despite this, the analysis revealed
lack of a significant association between ethical sensitivity in
decision-making and learners’ religious affiliation o =
0.000, df = 1 & p-value = 1.000). This suggests that
Christians and Muslims were homogenous in terms of level
of ethical sensitivity and therefore the ability to recognize
ethical problems in situations in order to make ethically
sensitive decisions.

The results presented in Table 2 further indicate that 91
(78.4%) learners were in third year, while 25 (21.6%) were in
fourth year. Among the 30 learners who made ethically
sensitive decisions, 18 (60.0%) were in third year, while 12
(40.0%) were in fourth year. Those whose decisions were
ethically insensitive (n=86), consisted of 73 (84.9%) learners
in third year and 13 (15.1%) in fourth year. The analysis
revealed up to 99% chance that ethically sensitive decision-
making significantly associated with learners’ year of study
(> = 10.255, df = 1 & p-value = 0.005). Of the 116 learners,
105 (90.5%) were learning under module 1 or the regular
program, while 11 (9.5%) were in module 2, dubbed the
‘parallel program’. Those who demonstrated ethical
sensitivity (n=30), included 23 (76.7%) learners in module 1,
and 7 (23.3%) in module 2. Table 2 shows that among those
who were ethically insensitive (n=86), 82 (95.3%) were in

module 1, while 4 (4.7%) were in module 2. The analysis
revealed up to 99% chance that ethical sensitivity in
decision-making significantly associated with learners’
program of study (x* = 6.998, df = 1 & p-value = 0.008). The
learners in fourth year may have more experience in dealing
with ethical dilemmas and therefore demonstrated more
ethical sensitivity in decision-making than the younger third
year teacher trainees.

The results in Table 2 also indicate that 46 (39.7%)
learners attended girls’ boarding schools, 44 (37.9%)
indicated boys’ boarding schools, while 14 (12.1%) stated
mixed day schools. In the category of 30 learners who
demonstrated ethical sensitivity in decision-making, 14
(46.7%) studied in girls’ boarding schools, while 11 (36.7%)
went through boys’ boarding schools. Those who exhibited
ethical insensitivity (n=86), included 33 (38.4%) learners
who studied in boys’ boarding, and 32 (37.2) who attended
girls’ boarding schools. Despite this, there was no significant
association between ethical sensitivity in decision-making
and the type of high school attended ( =1.502, df =3 & p-
value = 1.682). Finally Table 2 reveals that 61 (52.6%)
learners attained grade B- in the Kenya Certificate of
Secondary Education (KCSE), while 26 (22.4%) reported a
mean grade of B. Among those who showed ethical
sensitivity (n=30), 11 (36.7%) attained B+, while 10 (33.3%)
indicated B-. Among those who displayed ethical
insensitivity (n=86), 51 (59.3%) achieved B-, while 10
(11.6%) mentioned B+. The association between ethical
sensitivity in decision-making and the KCSE mean grade was
significant at 99% confidence level (y* = 14.384, df = 4 & p-
value = 0.006).

The results presented in Table 3 further show the Chi
square test results between ethical sensitivity in decision-
making and a number of variables encapsulated by learners’
professional and family profiles. The results show that ethical
sensitivity in decision-making significantly associated with
all the variables constituting learners’ professional profile, at
three levels of confidence, viz. 90%, 95% and 99%.

Table 3. Statistical association between ethical decision-making and learners’ profiles.

Chi square results

Learners’ profile Variables

Ve df p-value
Professional Employment experience 5.446 1 0.020"™"
Subjects taught 12.734 7 0.079"
Employment duration 9.886 2 0.007"""
Experience in business 6.981 1 0.008""
Business experience duration 5.355 2 0.024™
Family Family size 0.222 2 0.895
Position in_family/birth order 7.031 2 0.030"
Source of high school fees 4.999 4 0.287
Type of caregiver at home 4.248 3 0.236

* k%% show significance at p<0.1, p<0.05 and p<0.01 error margins, respectively.

Concerning family profile, the results show that ethical
sensitivity in decision-making is significantly associated with
learners’ position or birth order in the family. The attributes

that did not show significant associations with ethical
sensitivity in  decision-making were excluded from
multivariate analysis because they were less likely to add value.
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4.3. Bivariate Analysis of the Association between the
Content of Vignettes and Ethical Sensitivity in
Decision-Making

Each of the five contents of vignettes, namely, case
studies, interviews, stories, textbook extracts and personal
experiences, was transformed into a perception statement.

Learners were asked to indicate their views on a five-point

Likert scale, graduated as ‘agree strongly’, ‘agree’,
‘undecided’, ‘disagree’ and ‘disagree strongly’. Each
perception statement was cross-tabulated with ethical

sensitivity in decision-making to determine the statistical
significance of association, and the results are summarized in
Table 4.

Table 4. Learners’ perceptions on the contents of vignettes and ethical sensitivity in decision-making.

Ethical Sensitivity in Decision-Making

Chi square results

Contents of vignettes Ethically sensitive Ethically insensitive Total
Freq Percent Freq Percent Freq Percent Ve df  p-value
Case studies provide learners with in-depth knowledge on ethical issues
Strongly agree 16 53.3 50 58.1 66 56.9
Agree 7 233 29 33.7 36 31.0
Undecided 2 6.7 7 8.1 9 7.8 15259 4 0.004™"
Disagree 2 6.7 0 0.0 2 1.7
Strongly disagree 3 10.0 0 0.0 3 2.6
Total 30 100.0 86 100.0 116 100.0
Interviewing business practitioners instills ethical sensitivity in them
Strongly agree 17 56.7 37 43.0 54 46.6
Agree 6 20.0 36 41.9 42 36.2
Undecided 1 33 5 5.8 6 5.2 9.955 4 0.0417
Disagree 1 33 5 5.8 6 5.2
Strongly disagree 5 16.7 3 35 8 6.9
Total 30 100.0 86 100.0 116 100.0
Stories enable learners to encounter practical business ethical dilemmas
Strongly agree 11 36.7 24 27.9 35 30.2
Agree 8 26.7 31 36.0 39 33.6
Undecided 3 10.0 23 26.7 26 224
Disagree 3 10.0 4 4.7 7 6.0 9.123 4 0.058"
Strongly disagree 5 16.7 4 4.7 9 7.8
Total 30 100.0 86 100.0 116 100.0
Textbook extracts assist thought process in learning business ethics
Strongly agree 10 333 38 44.2 48 41.4
Agree 11 36.7 32 37.2 43 37.1
Undecided 3 10.0 14 16.3 17 14.7 11.481 4 0.0227
Disagree 4 133 1 1.2 5 43
Strongly disagree 2 6.7 1 1.2 3 2.6
Total 30 100.0 86 100.0 116 100.0
Personal experiences enhance business moral perception among learners
Strongly agree 10 333 28 32.6 38 32.8
Agree 9 30.0 43 50.0 52 44.8
Undecided 6 20.0 13 15.1 19 16.4
Disagree 3 10.0 0 0.0 3 26 12128 4 0.016"
Strongly disagree 2 6.7 2 2.3 4 34
Total 30 100.0 86 100.0 116 100.0

* ok k%% show significance at p<0.1, p<0.05 and p<0.01 error margins, respectively.

The first statement posited that ‘case studies provide
learners with in-depth knowledge on ethical issues’. Table 4
shows that of the 116 participants, 66 (56.9%) agreed
strongly with the claim, 36 (31.0%) agreed, while 3 (2.6%)
disagreed strongly. Cumulatively, 102 (87.9%) learners
endorsed the claim, while 5 (4.3%) refuted it. Among the 30
learners who demonstrated ethical sensitivity in their
decisions, 16 (53.3%) agreed strongly with the statement, 7
(23.3%) agreed, while 3 (10.0%) disagreed strongly. Among
those whose decisions were ethically insensitive (n=86), 50
(58.1%) agreed strongly, while 29 (33.7%) agreed. Based on
this, the analysis generated a x* value of 15.259 (df=4 & p =
0.004), which suggests that up to 99% chance that ethical
sensitivity in decision-making significantly associated with

the perception that case studies provide learners with in-
depth knowledge on ethical issues. This further suggests that
the application of case study vignettes in business ethics
lessons influenced learners’ knowledge on ethical issues. The
latter is a crucial forerunner to ethical sensitivity in decision-
making.

The second statement postulated that ‘interviewing
business practitioners instills ethical sensitivity in learners’.
Table 4 show that 54 (46.6%) learners agreed strongly with
the statement, 42 (36.2%) agreed, 6 (5.2%) disagreed, while
8 (6.9%) disagreed strongly. Cumulatively, 96 (82.8%)
learners affirmed the assertion, while 14 (12.1%) expressed
contrary views. Among those whose decisions were ethically
sensitive (n=30), 17 (56.7%) agreed strongly with the
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statement, 6 (20.0%) agreed, while 5 (16.7%) disagreed
strongly. Those who exhibited ethical insensitivity (n=86),
included 37 (43.0%) learners who agreed strongly, 36
(41.9%) agreed and 5 (5.8%) who disagreed. The analysis
revealed a significant statistical association between ethical
sensitivity in decision-making and the perception claiming
that interviewing business practitioners instills ethical
sensitivity in them (x* = 9.955, df = 4 & p-value = 0.014).
This suggests up to 95% chance that applying interview
vignettes is likely to influence learners’ ethical sensitivity,
which often precedes ethical decision-making.

Thirdly, learners indicated their views on the perception
statement claiming that ‘stories enable learners to encounter
practical business ethical dilemmas’. Table 4 shows that 35
(30.2%) learners agreed strongly with the claim, while 39
(33.6%) agreed. Contrastingly, 7 (6.0%) learners disagreed
with the statement, while 9 (7.8%) disagreed strongly.
Collectively, 74 (63.8%) learners affirmed the statement;
only 16 (13.8%) indicated dissention. In the category of
learners who made ethically sensitive decisions (n=30), 11
(36.7%) learners agreed strongly with the statement, 8
(26.7%) agreed, while 5 (16.7%) disagreed strongly. Those
whose decisions were ethically insensitive (n=86), included
24 (27.9%) who agreed strongly with the claim, 31 (36.0%)
who agreed and 4 (4.7%) who disagreed. Based on this, the
results suggested up to 90% chance that ethical sensitivity in
decision-making significantly associated with the perception
that stories enable learners to encounter practical business
ethical dilemmas (f* = 9.123, df = 4 & p = 0.058). This
further suggests that the deployment of story vignettes in
business ethics lessons is likely to influence learners’ ethical
sensitivity in decision-making.

The fourth statement asserted that ‘fextbook extracts assist
thought process in learning business ethics’. The results in
Table 4 indicate that 48 (41.4%) learners agreed strongly

60.0

50.0

40.0
302319

36.7
30.2
30.0
23.3
20.0
10.0
0.0

Strongly agree

Percent

Agree

with the assertion, 43 (37.1%) agreed, 5 (4.3%) disagreed,
while those who disagreed strongly were only 3 (2.6%).
Cumulatively, 91 (78.4%), affirmed the assertion, while 8
(6.9%) indicated opposing views. Among the 30 learners
whose decisions were ethically sensitive, 10 (33.3%) agreed
strongly with the assertion, 11 (36.7%) agreed, while 4
(13.3%) disagreed. Among those who demonstrated ethical
insensitivity (n=86), 38 (44.2%) agreed strongly with the
assertion, while 32 (37.2%) agreed. The analysis revealed up
to 95% chance that ethical sensitivity in decision-making and
the perception holding that fextbook extracts assist thought
process in learning business ethics were significantly
associated (y* = 11.481, df = 4 & p-value = 0.022). This
further suggests that the application of vignettes extracted
from textbooks is likely to influence learners’ ethical
sensitivity in decision-making.

The fifth statement purported that ‘personal experiences
enhance business moral perception among learners’. Table 4
indicates that 52 (44.8%) learners agreed with the perception,
38 (32.8%) agreed strongly, while 4 (3.4%) indicated strong
disagreement. Collectively, 90 (77.6%) learners validated the
perception, while 7 (6.0%) invalidated it. Of the 30 learners
whose decisions were ethically sensitive, 10 (33.3%) agreed
strongly with the perception, 9 (30.0%) agreed, while 3 (10.0%)
disagreed. Among those whose decisions were -ethically
insensitive (n=86), 43 (50.0%) agreed with the perception, 28
(32.6%) agreed strongly, while 2 (2.3%) disagreed strongly.
The analysis obtained a * value of 12.128 (df =4 & p = 0.016),
which suggests up to 95% chance that ethical sensitivity in
decision-making significantly associated with the perception
that personal experiences enhance business moral perception
among learners. This further suggests that application of
vignettes derived from personal experiences in business ethics
lessons is likely to influence learners’ ethical sensitivity in
decision-making.

Ethically sensitive decisions (n=30)
H Ethically insensitive decisions (n=86)
m Total (n=116)

20.9
16.4
14.0
11.6 1093 11.2
6.7
I 33 33 .
Undecided Disagree Strongly disagree

Figure 4. Aggregated views on the link between content of vignettes and ethical sensitivity in decision-making.

Learners’ views about the five perception statements were
aggregated to determine the optimal perception about the
nexus between the content of vignettes and ethical decision-
making. The results presented in Figure 4 show that of the
116 learners, 37 (31.9%) agreed that the content of vignettes
influences ethical sensitivity in decision-making, 35 (30.2%)

agreed strongly, 19 (16.4%) disagreed, while 13 (11.2%)
disagreed strongly. In the category of learners whose
decisions were ethically sensitive (n=30), 15 (50.0%) agreed
strongly that vignettes’ contents influence ethical sensitivity
in decision-making, while 11 (36.7%) agreed with the
assertion. Among those who were ethically insensitive
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(n=86), 26 (30.2%) agreed with the assertion connecting
vignettes’ contents and ethical sensitivity in decision-making,
20 (23.3%) agreed strongly, while 18 (20.9%) disagreed.
Based on the results in Figure 4, the analysis obtained a
spearman’s rank correlation coefficient ry of 0.218 (p-value =
0.019); suggesting up to 95% chance that the contents of
vignettes significantly correlate with learners’ ethical
sensitivity in decision-making. This prompted rejection of the
null hypothesis stating that there is no significant correlation
between the content of vignettes and ethical sensitivity in
decision-making, for being inconsistent with the results.

4.4. Influence of the Content of Vignette on Ethical
Sensitivity in Decision-Making: Multivariate Analysis

Bivariate results show that learners’ aggregated
perceptions about the content of vignettes significantly
correlated learners’ ethical sensitivity in decision-making.
However, this did not tell the extent to which the content of
vignettes influenced ethical sensitivity in decision-making.
For this reason, the content of vignettes, alongside other
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independent variables, were regressed against learners’
ethical sensitivity in decision-making (dependent variable).
Learners’ profile attributes were included in the regression
model as moderating factors.

Collinearity ~ diagnostics revealed a  confounded
relationship between learners’ experience in business and
duration of business experience. In this regard, duration of
business experience was dropped from the regression model
because it had a weaker effect on regression coefficients (),
in accordance with the principles BLR (Wuensch [48]).
Regarding Odds Ratios (OR), the results in Table 5 show that
learners who agreed strongly that the content of vignettes
influences their ethical sensitivity in decision-making had
about 1.8 times the odds of making ethically sensitive
decisions as their counterparts who disagreed strongly with
the premise (p-value = 0.022, B = 0.604, OR = 1.829, C. 1. =
1.266-2.644). The results suggest up to 95% chance that the
two groups varied significantly in terms of ethical sensitivity
in decision-making tendencies.

Table 5. Results of the adjusted logistic regression model.

95% C. 1. for EXP (B)

I. Independent Covariate B SE ‘Wald df sig. EXP (B)

Lower Upper
Content of vignettes 13.667 4 0.013”
Agreed strongly 0.604 0.188 10.322 1 0.022" 1.829 1.266 2.644
Agree 0.474 0.198 5.731 1 0.058" 1.606 1.090 2.368
Undecided 0.340 0.161 4.460 1 0.080" 1.405 1.025 1.926
Disagree -1.712 0.616 7.724 1 0.366 0.181 0.054 0.604
Disagree strongly (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
II. Moderating Covariates
Age 13.117 2 0.018"
<23 years -1.852 0.615 9.068 1 0.177 0.157 0.047 0.524
23-25 years -0.938 0.316 8.811 1 0.519 0.391 0.211 0.727
26 years+ (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Academic year 11.008 1 0.020™
Third year -2.084 0.698 8.914 1 0.633 0.124 0.032 0.489
Fourth year (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Program module 6.214 1 0.021™
Module 1 0.625 0.276 5.128 1 0.035" 1.868 1.088 2.209
Module 2 (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
KCSE grade 6.828 4
A- 0.773 0.417 3.436 1 0.027" 2.166 0.957 3.905
B+ 0.457 0.436 1.099 1 0.063" 1.579 0.672 2.712
B 0.230 0.470 0.239 1 0.118 1.259 0.501 2.162
B- 0.522 0.465 1.260 1 0.052" 1.685 0.677 2.193
C+ (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Employment experience 1.992 1 0.091
Yes 0.305 0.424 0.517 1 0.106 1357 0.591 2.114
No (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Experience in business 1.656 1 0.088"
Yes 0.278 0.747 0.138 1 0.109 1.320 0.305 2.709
No (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Position in family 7.199 2 0.031"
<4th position 0.605 0.276 4.805 1 0.039" 1.831 1.066 3.145
4th - 6th position 0.368 0.335 1.207 1 0.078" 1.445 0.749 2.786
>6th position (RC) 1.000 1.000 1.000 1.000 1.000 1.000 1.000 1.000
Constant 4.270 0.695 37.747 1 0.000"" 71.522 38316 99.624

* kk %% show significance at p<0.1, p<0.05 and p<0.01 error margins, respectively.

RC = Reference Category.

Furthermore, learners who agreed that the content of
vignettes influences their ethical sensitivity in decision-

making were about 1.6 times as likely to make ethically
sensitive decisions as their colleagues who indicated
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strong disagreement (p-value = 0.058, B = 0.474, OR =
1.606, C. I. = 1.090-2.368). Again, the results show that
variation between the two groups regarding the odds of
making ethically sensitive decisions was significant, but at
90% confidence level. The results suggest that the more
learners affirm that content of vignettes influences their
ethical sensitivity in decision-making, the higher the odds
that they will make ethically sensitive decisions and vice
versa.

These results agree with the qualitative findings sourced
through FGDs and KlIs. For instance, FGD participants
noted that content of vignettes were key influencers of ethical
sensitivity in decision-making, particularly in terms of the
amount of information contained, and the ease of decoding
and relating the information to real life experiences. In view
of this, participants identified case studies, interviews and
personal experiences as the primary contents for vignettes,
which provided in-depth information that was easy to
decipher, articulate and relate to ethical situations inherent in
business and learning settings. In one instance, a participant
observed that “...I prefer case studies because they provide
clear information that helps me to understand real problems
and make effective decisions that are acceptable to the
concerned people.” In view of this, participants proposed
that vignettes formulated from case studies, interviews and
personal experiences be integrated in business ethics training
unit courses to enhance the effectiveness of experiential
learning at the Department.

In addition, KII sessions revealed that most instructors use
vignettes from case studies unwittingly. Participants
indicated that some topics in the undergraduate syllabus for
business education contain case narratives that enrich
explanations of the concepts taught. Frequent users of case
study vignettes observed that such resources enable learners
to connect theoretical concepts to real life situations. Using
the words of one instructor, “...case study vignettes are
effective resources for experiential learning, particularly in
this era of reality-based education, where learners need
exposure to lived experiences. We also don 't want to continue
teaching abstract things; rather we are keen on provoking
learners’ imaginations using their own background
knowledge and experiences, so that they become more
effective interpreters of the world in which they live.” The
assertion implies that vignettes create a valuable linkage
between the concepts taught in class or documented in books
and lived experiences. Such linkage is essential for ethical
sensitivity in decision-making.

Some participants noted that most learners find story
vignettes interesting when applied during lessons, and
they tend to remember such stories long afterwards. One
participant illustrated the point by reciting a famous
quote attributed to Confucius, “...tell me and I forget,
teach me and I learn, involve me and I remember,” in
reference to the need to integrate story vignettes in
business ethics lessons. Participants further indicated
that when story vignettes revolve around ethical issues,
learners tend to grasp essential virtues brought about by

such stories. This makes story vignettes relevant for
teaching business ethics.

5. Summary, Discussions and
Conclusions

The content of vignettes included case study extracts,
interviews, stories, textbook extracts, and personal
experiences. Cumulatively, 102 (87.9%) learners affirmed
that the deployment of case study vignettes in business ethics
lessons influenced their knowledge and ethical sensitivity in
decision-making tendencies. This was followed by interview
vignettes, which was affirmed by 96 (82.8%) learners;
textbook extract vignettes, 91 (78.4%) learners; personal
experiences, 90 (77.6%) learners; while story vignettes were
cited by 74 (63.8%) learners. The findings suggest that case
study vignettes influenced the highest proportion of learners’
ethical sensitivity in decision-making, while story vignettes
was cited by the least proportion of learners since learners
found the case study vignettes more realistic than stories
which are sometimes not anchored in their lived or imagined
experience. On aggregate, the content of vignettes
significantly correlated with ethical sensitivity in decision-
making; leading to rejection of the null hypothesis for being
inconsistent with the findings. More still, learners who
agreed strongly that the content of vignettes influence their
ethical sensitivity in decision-making had about 1.8 times the
odds of making ethically sensitive decisions as their
counterparts who disagreed strongly with the assertion.
Besides, learners who agreed that the contents of vignettes
influence their ethical sensitivity in decision-making were
about 1.6 times as likely to make ethically sensitive decisions
as their colleagues who indicated strong disagreement. In the
first scenario, variation between the two groups was
significant at 95% confidence level in terms of the odds of
making ethically sensitive decisions; while in the second
case, variation between the two groups was significant at
90% confidence level.

Furthermore, qualitative results showed that the content for
vignettes and ethical sensitivity in decision-making were
related, with case study vignettes, interview vignettes and
vignettes extracted from personal experiences being the
primary influencers of learners’ ethical sensitivity in
decision-making. The three content sources were cited
because they provide detailed information that is not only
easy to decode and articulate, but also easy to relate to real
life ethical situations that learners can resonate with. More
particularly, case study vignettes enable learners to connect
theoretical concepts to real life situations. Case study
vignettes also enable instructors to shift from teaching
abstractions to provoking learners’ imaginations, with the
aim of making them effective interpreters of reality. In this
regard, such vignettes create a valuable linkage between the
concepts taught or documented in books and lived
experiences, which is essential for experiential learning.
Story vignettes were identified as common instructional
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resources at the Department, because they enable learners to
pick essential virtues, which are elemental to ethical
sensitivity and ethical decision-making.

Based on the findings of the study, influence of the content
of vignettes on ethical sensitivity in decision-making was
positive, meaning that the more the learners appreciated the
relationship between vignette content and ethical sensitivity
in decision-making, the stronger the odds that they will make
ethically sensitive decisions and vice versa or that they will
be able to identify the ethical issues presented by the content
in the vignette. This calls for more sensitization of learners
about the variety of possible contents for vignettes in order to
improve knowledge and increase ethical sensitivity, both of
which are crucial for ethical decision-making. A clear
understanding of the sources of contents of vignettes is vital
for ethical sensitivity in decision-making so that learners can
be exposed to variety and not be limited to one for instance
stories as is common at the Department. Training, facilitating
and motivating instructors to apply vignettes consistently in
business ethics course unit is likely to improve learners’
knowledge of vignettes and even challenge them to develop
some on their own and for their own teaching once they
graduate. Equally important is the need to integrate
outstanding vignette contents such as case study vignettes,
interview vignettes and personal experience vignettes in the
business ethics course unit.

Case study vignettes are known to provide rich, in-depth
information that enhances learners’ knowledge and skills,
which are essential for developing ethical sensitivity among
learners. With better knowledge and understanding, [37]
observe that case study vignettes improve peer engagement
and active participation in experiential teaching-learning of
business ethics. Learners who are actively involved in
learning processes become better retainers of knowledge
and translators of such knowledge into action. Similarly,
[11] identify case study vignettes as effective contents of
vignettes that enhance ethical sensitivity in decision-making
by learners. The importance of case study vignettes in
experiential learning has also been amplified by [19] whose
observation equate case study vignettes to useful stimuli for
developing ethical sensitivity among learners. Consequently,
the inclusion of case study vignettes as an instructional
approach for the business ethics course unit is likely to
improve ability of learners to make ethically sensitive
decisions in their institutions and during the learning
process.

Interviews also emerge as essential content source for
vignettes in experiential teaching-learning of business ethics.
Vignettes obtained from interviews with business leaders
improve the effectiveness of experiential learning by helping
learners to develop skills for breaking down complex scenarios
into simple ethical issues that can be articulated and related to
real life situations. Learners with such skills are better poised
to make decisions that are ethically sensitive. As noted by [18],
vignettes obtained through interviews with business
practitioners equip learners with skills for stepwise analysis
and discussion of ethical dilemmas, which is the process of

making ethical decisions through simulations. Having been
drawn from practical experiences of business practitioners,
interview vignettes become an important component of
instructional materials for enhancing learners’ ability to make
ethically sensitive decisions.

Personal experiences on particular aspects of business and
instruction are also essential content of vignettes, which, in
turn, equip learners with first-hand knowledge and skills for
making ethical decisions. More particularly, vignettes drawn
from personal experiences enable learners to gain knowledge
and confidence for active participation in experiential
learning sessions, which improves the ability to identify
ethical issues and make ethically sensitive decisions. [37]
affirm that personal experiences, together with accompanying
discussion questions, are critical for inculcating moral
sensitivity, invoking critical reflections and stimulating peer
engagement among learners. As moral sensitivity and critical
analysis improve, so does the ability of learners to make
ethically sensitive decisions.
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