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ABSTRACT 

The study aims to evaluate the impact of Teachers' Teaching on the application of 

the skill-based curriculum of public elementary schools in the Sub-County of the 

Westlands, Nairobi City County. The aims for the study were: to identify how 

teachers can use learning-centered teaching to implement a skill-based curriculum, 

to investigate the influence of teacher’s use of teaching and learning materials 

education use and on the application of the skill-based curriculum, and to evaluate 

the use of practical experience by teachers to implement a skill-based curriculum. 

The study includes a descriptive survey of 26 public elementary schools, 26 school 

heads, 63 grade 4 instructors, 2912 fourth grade pupils, and two supportive 

curriculum officials. A random sample was used to stratify samples, including 320 

participants: eight head teachers, 19 fourth grade teachers, 292 learners, and one 

curriculum support officer. Data collection was done using questionnaires, interview 

schedules, discussion guidelines for focus groups, and checklists of observations. 

Quantitatively and qualitatively, the research findings were evaluated. The 

quantitative data were processed, evaluated, and presented in frequency tables using 

SPSS version 20.0. The outcomes of the Study indicated that all headmasters and 

four-grade teachers participated in in-service skills training. Most teachers used 

learning techniques in the teaching process from the findings. However, the results 

indicated that there were not enough functioning digital devices available to the 

majority of instructors. It was also shown that most instructors are challenged in the 

implementation of some key competencies in teaching, learning, and communication 

and in their visual communication techniques. The study suggests in-service 

education for teacher pedagogies which make it possible for teachers to apply CBC 
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efficiently to promote essential curricular skills that are not fully applied. All 

schools should provide adequate working digital gadgets. Teachers should include 

learners in practice. Practical communication education tactics should also be chosen 

and used correctly. In private elementary schools, a comparative study should be 

done on the effect of teacher pedagogies on the implementation of a skill-based 

curriculum.
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the study 

 As a result of globalization and technological advancement, the nature and meaning of 

the learning and teaching process in nations are designed to meet the 21
st
-century skill 

demands (UNESCO, 2015). The study suggests in-service education for teacher 

pedagogues, making it possible for teachers to apply CBC efficiently to promote critical 

curricular skills that are not fully applied. All schools should provide adequate working 

digital gadgets. Teachers should include learners in practice. They should also select 

and employ practical communication teaching tactics. A skills-based curriculum has its 

roots all around the world. The idea was to make it more flexible when British 

Columbia embraced the CBC in line with the K-12 innovation plan. A flexible 

curriculum enables instructors to innovate more effectively and to provide more 

individualized learning. British Columbia intends to give instructors more leeway in 

allowing pupils to demonstrate their proficiency in various learning objectives (OECD 

2016). CBC has gone into effect in Finland. Her national curriculum framework 

includes “overarching learning objectives, instructional methodologies, and precise 

outcomes.” Another significant educational reform is Finland's dramatic revision of 

national core curricula at various educational levels. By undertaking such a reformation, 

Finland ensured coherence in its curricula at all levels of education. The curriculum 
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aims to build at the strength of the finished education system and meet the challenges of 

a rapidly changing and complex world. Various countries like South Africa, 

Mozambique, Zimbabwe, Zambia, Rwanda, Tanzania, and now Kenya have moved 

from the traditional curriculum based on content to a curriculum based on competency 

or outcomes in their education systems. Unlike the traditional education system, which 

emphasizes content knowledge acquisition, CBC focuses on competency development.  

A learner-centered learning approach is critical to enhancing the transmission of 

knowledge and skills. In order to effectively implement CBC, teacher pedagogies have 

to reflect the interests of learners in the 21st Century. In CBC, learners acquire both 

interpersonal and intrapersonal skills. The interpersonal skills include teamwork, 

negotiation, and conflict resolution, while flexibility and initiative are examples of 

intrapersonal skills. Also, learners acquire cognitive skills like critical thinking, 

innovation, and reasoning, which are essential in enabling an individual to go beyond 

the roles specified in a job description, making them an asset to the organization they 

work for. A learner-centered approach can be infused in CBC through brainstorming, 

debates, social media, competitions, and extended learning out of the classroom. All 

these improve learner performance if well implemented. 

According to Paulo (2014), the government must prepare instructors to transition 

smoothly from traditional teaching material to innovative digital devices. Engaging 

learners has been integrated into the teaching pedagogies in all subjects to instill the 

various skills.  Holding interactive sessions like brainstorming and group discussions 
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that go beyond the topic allows learners to acquire vital communication and creative 

thinking skills.  

According to Kafyulilo (2012), teachers should possess adequate knowledge in 

applying the various strategies in teaching to make pupil’s learning effective.  It entails 

an effective learner-centered learning strategy. In Japan, the learner-centered learning 

method has been affected. According to Eaton (2008), learner-centered learning boosts 

learners' self-confidence. Based on the KICD report (2016), teacher knowledge of CBC 

pedagogy was challenging, teachers struggled with the concept and could not deliver as 

the curriculum demanded. Research carried out in Singapore reveals the significance of 

practical communication skills in teaching and learning. According to Teng (2016), 

practical communication skills are part of Singapore's desired initial teacher training 

outcomes. Strong communication skills are essential to effective teaching in CBC that 

produces competent, critical, and rational learners. 

For effective implementation of CBC, choice of teaching and learning material is also 

significant. The material ranges from digital devices like computers and tablets to non-

digital ones such as textbooks and flashcards. Research has indicated that most pupils 

perform poorly in external mathematics examinations in the majority of the junior high 

schools in Ghana. Pupils fail in mathematics than any other subjects due to the 

Teacher’s inability to use Teaching and Learning Materials to deliver the concept to the 

people. Teachers abstractly teach mathematics, which does not assist the learners in 

understanding the mathematics concept. The quality of learning materials such as 

textbooks is an ingredient of education (Fernandez, 2014). 
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 Furthermore, learners need to be engaged in practical experiences for the effective 

implementation of CBC. According to KICD (2016), pedagogical skills beyond 

theoretical knowledge and practical applications of concepts learned inside the 

classroom are significant. The practical experiences include group discussions, 

mentorship programs, role-playing, simulations, and class projects; they enhance 

academic and moral performance if well-integrated and implemented in the curriculum. 

In Tanzania, research has revealed that practical experience is critical when infused in 

the CBC curriculum. According to Barell & Huang (2007), CBC is an application-

oriented curriculum that provides the learner with the knowledge and skills applicable 

to work and general life activities. Moreover, teachers need to embrace effective 

communication strategies in implementing the curriculum. It includes verbal, non-

verbal, and visual communication strategies (Wanzala, 2018). By so doing, learners are 

most likely to improve their communication skills and academic performance. 

Nairobi is Kenya's capital city. CBC implementation in Nairobi City County has proven 

ineffective. According to Ondimu's (2018) study in Dagoretti North County, Nairobi 

City County, teacher preparation for "CBC implementation" in private elementary 

schools, 65.6% of teacher preparation were pretty ready 31.2% were adequately trained 

and just 3.2% were inadequate. Moreover, 32.3% of the teachers indicated that CBC 

lacks facilities and is expensive to implement. The findings acknowledge the critical 

role of teacher pedagogies in the implementation of CBC. The Kenyan government has 

put more focus on technological empowerment in order to realize vision 2030. As 

technologies become part and parcel of daily life, learners have demanded better 

learning experiences. Also, teachers have been compelled to introduce innovation in 
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their teaching methods. Teachers need to be trained on appropriate pedagogies to 

enhance the effective implementation of CBC (Waweru, 2018). 

1.2 Statement of the problem 

Kenya is still in the early stages of the competence-based curriculum, with 

implementation having commenced in July 2021 in Grade 5. Other parts of the 

curriculum, including teacher and parental preparedness and individual study 

characteristics, have been concentrated in recent CBC research (Waweru 2018; Ondimu 

2018; Kamutu 2018). This study aimed to examine how teacher pedagogies in the 

Westlands sub-country influence the implementation of CBC in public primary schools. 

Westlands Sub-County is one of the 17 electoral districts in Nairobi City County. It is a 

metropolitan area that consists of high costs public schools located in high suburbs like 

in Parklands, Runda, Lakeview, Muthaiga, and Kitusuru, as well as low costs public 

schools located in slums like in Kangemi, Deep Sea, Mji Wa Huruma, Kaptagat, 

Kibagare, Ndumbuini, Maasai and Suswa. CBC aims at promoting equity and fairness 

despite personal and social circumstances (KICD 2016). Since learners in Westlands 

Sub County come from different social-economic backgrounds, the findings will be 

representative of Kenya at large, which has similar characteristics and will be reliable in 

streamlining and enhancing teacher pedagogies that will produce competent learners as 

per CBC goals and objectives. In addition, there is minimal proof of official research 

investigating the effect of teacher educational practices in CBC aimed at fourth-grade 

learners, especially in the sub-county of Westlands. For this investigative gap, a study 

on the effect of teacher pedagogy on CBC was requested by the investigators in the 
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Westlands sub-county, Nairobi City County, Kenya. Therefore, to make Kenya's 2030 

goal possible, it is vital to tackle the changed learners in the 21st century and promote 

effective education in schools. 

1.3 Purpose of the study 

The study examines the effect of teacher pedagogies on the execution of a competency-

based curriculum in Westland Sub County, Nairobi City County, Kenya. 

1.4 Objectives 

The purposes of this research were: 

i.  To establish the influence of teacher’s use of learner-centered approaches 

on implementation of CBC in public primary schools in Westlands Sub 

County. 

ii.  To establish the influence of teacher’s use of teaching and learning 

materials on the implementation of CBC in public primary schools in 

Westlands Sub County. 

iii.  To examine the influence of teacher’s use of practical experiences on the 

implementation of CBC in public primary schools in Westlands Sub County. 

iv.  To establish the influence of teacher’s communication strategies on the 

implementation of CBC in public primary schools in Westlands Sub County. 

1.5 Research Questions. 

The following research questions guided the study: 
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i. How does teacher’s use of learner-centered approaches influence implementation 

of CBC in public primary schools in Westlands Sub County? 

ii. To what extent does the teacher’s use of teaching and learning materials influence 

the implementation of CBC in public primary schools in Westlands Sub County? 

iii. How does the teacher’s use of practical experiences influence the implementation 

of CBC in public primary schools in Westlands Sub County? 

iv. To what extent do teachers' communication strategies influence the implementation 

of CBC in public primary schools in Westlands Sub County? 

1.6 Significance of the study. 

The research is significant since the findings may be applied to make professors, parents, 

the KICD, the education ministry, and other stakeholders aware of the curriculum 

implementation challenges. Teachers will probably recognize, appreciate and use 

suitable pedagogies to ensure successful implementation of CBC. CBC teaching 

techniques will likely be introduced to parents to help them throughout implementation. 

The KICD and the MOE may consider whether to train or re-train teachers vividly on 

the aspects of the new curriculum and distribute sufficient relevant instructional 

material and consider proper monitoring and evaluation of CBC implementation in 

schools. Furthermore, the study may be helpful to scholars and other stakeholders in the 

education sector and may form an integral part of the existing literature that is likely to 

prompt other research internally and globally. 

1.7 Limitations of the study 



 
 

 

 8 

These are the features of the study, "which can affect the results, but do not govern the 

researcher" (Mugenda and Mugenda, 2003). Therefore, confident respondents did not 

cooperate in providing the necessary information. Some reported that the research tools 

were too busy to reply. This difficulty was addressed when detailing the benefits of the 

study. In addition, the investigator declared that the respondent’s feedback would be 

confidential and utilized strictly for academic purposes. 

1.8 Study delimitations 

The researcher limited the analysis to public schools in Westlands Sub County. While 

many factors influence curriculum implementation, the study focused primarily on the 

impact of teacher pedagogy on the implementation of CBC. The Pedagogies on focus 

are the utilization of instructors of learning approaches that focus on learners, the use of 

teachers' resources for education and learning, teachers' use of practical experiences, 

and teachers' expertise in using communication strategies. Moreover, the study focused 

only on grade 4 teachers and the respective school head teachers since they are critically 

involved in implementing and monitoring CBC during the study process and giving 

feedback. Only grade 4 pupils were involved in the research since they could express 

themselves, unlike the pre-primary pupils who are still very young. Moreover, the 

choice of grade four learners is justifiable because they have long experience on CBC. 

The study also incorporated Curriculum Support officers since they are in charge of 

curriculum implementation in their respective zones. 
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1.9 Study Assumptions 

The studies had the following assumptions: 

i. Grade four study-oriented teachers comprehend the design and translation of the CBC 

curriculum into practice. 

ii. Information from respondents to be received shall be honest, trustworthy, and 

dependable in making accurate conclusions. 

iii. The population-representative will be the selected sample. 

1.10 Significant terms definitions 

Communication abilities: Entails the capacity to convey thoughts and sentiments 

successfully 

Communication Strategies refer to systems that a teacher uses while facing some 

challenge to explain their message. 

Curriculum-based on competency: The program emphasizes creativity and the use of 

learning, and the accumulation of information and expertise. 

Curriculum implementation: this is the process of curriculum programs into practice. 

Pedagogies: Refers to ways of conceptualizing teaching, which entail both instructional 

and management activities.  

Practical experiences: Refers to real situations and events, rather than just ideas and 

theories. 
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Teacher Pedagogies:  Refers to the ability of an instructor to use appropriate 

methodologies to convey knowledge and skills in a way that learners can understand. 

Teaching-learning materials: Refers to the instruments of presentations and 

transmission of the prescribed educational material. 

Learner-centered approaches: These are the instructional approaches that move the 

emphasis of the instructor towards the learner. 

1.11 Organization of the study 

The study is organized into five chapters. Chapter one introduces this topic: background, 

study objectives, objectives of research, research issues, study relevance, boundaries of 

study, study assumptions, definitions of study meaning, and study structure. Chapter 

two offers an overview of the literature, which includes numerous subjects such as the 

introduction and influence of teacher’s use of learner-centered approaches on 

implementing the competency-based curriculum. Also, it covers teacher use of teaching 

and learning materials on the implementation of CBC, the teacher use of practical 

experience and implementation of CBC, teachers use of communication strategies and 

the implementation of CBC, summary of the literature review, theoretical and 

conceptual framework. 

Chapter three provides a research approach to the various research process elements; 

research design, target populations, sample size, process, research equipment, 

instruments validity, reliability, procedures for data collection, data analysis, technical 

and ethical aspects. The presentation, interpretation, and discussion of the results are 
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included in Chapter 4. Chapter five covers the summary of the study, conclusion, and 

recommendations of the study. Suggestions for further study are also presented. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter deals with the critical literature on teacher pedagogy. The study review 

was organized according to the following sub-topics: an overview of the competency-

based curriculum, the use of the learner-centered approaches by teachers and 

implementation of the CBC, teacher’s use of teaching and learning materials and the 

implementation of CBC, the use of practical experiences by teachers and the 

implementation of CBC, teacher communication strategies and implementation of CBC, 

a summary of review of related literature as well as the theoretical and conceptual 

framework. 

2.2 Overview of Competency-Based Curriculum 

Due to globalization, nations have adopted an educational curriculum geared towards 

acquiring 21
st
-century skills. As a consequence, CBC has been introduced to meet the 

changing needs. In the United States, several states like New Hampshire and Maine are 

embracing the principles of CBC. States like Colorado, Iowa, and Oregon have 

established policies, task forces, and pilots to actualize Competency-based credits. 

Since the initial formation of CBC contours in the 1960s and 1970s, the USA has 

integrated a competence-based approach throughout its higher education programs. In 

post-secondary schools, the latest events focus on results-based training and mastering 



 
 

 

 13 

(Nodine, 2016). Finland has one of the top skills education systems in the world, 

according to Kabita & Ji (2017). The fundamental goal of the system is to ensure equal 

opportunity for all its inhabitants. Her primary national curriculum has changed from a 

very centralized to a localized structure that stresses external tests. In Scotland, 

interestingly, 2010-2011, a new Excellence Curriculum was established. It is being 

implemented, taking into account various ideas of competence for its curricular 

standards. The Curriculum Guidelines (2009) incorporated the "national standards that 

provide learners with more control in creating the program while being extremely 

precise about the intended results. The aim is to know, comprise, and carry out the 

learning after the course. Such a lesson is about the things to be taught, not the work, 

activity, and substance. 

Various nations, such as South Africa, Mozambique, Zimbabwe, Zambia, Rwanda, 

Tanzania, Kenya, and other countries, have shifted to competency-based training 

systems from a traditional content-based curriculum. In 2013, Zambia began and 

finished implementing a competence-based approach in 2017 and launched that 

replaced a content-based education that was in place since its political independence in 

1964. The CBC in Zambia is already encountering difficulties in accessing teaching and 

learning resources and relevant teachers' pedagogical content knowledge (EAC, 2012). 

Tanzania has undergone four changes in education curriculum since independence. 

CBC was introduced and operationalized in 2006 in primary and secondary schools. 

The government has committed severe financial and human resources to the program 

geared towards supporting instructors, school heads, and other professionals in the 

education sector to develop confidence and necessary competencies to handle the 
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competency-based curriculum effectively.  

Kenya introduced CBC in 2017 and consisted of two years of pre-primary, six years of 

elementary education, three years of junior secondary, three years of senior secondary, 

and three more years of university education. The new program, which has operated 

since 1985, has phased out the previous 8-4-4 educational system to meet the skills 

lacking in the previous system and foster broadly sustainable autonomy. CBC's 

domestic development was introduced in Kenya in January 2019. Many policy papers 

have informed this curriculum including the  Kenya Vision Report 2030, 2015 sessional 

paper no. 2 on ‘Re-forming education and training’ and Kenya 2010' constitution. Other 

works that informed the curriculum changes were the dynamics of the 21st century, the 

unified curriculum for East African nations, the objectives of sustainable development, 

and the needs evaluation report of KICD 2016.  Session Paper No.2 2015 on 

'Educational reform and training in Kenya' was prepared by the government on the 

"Report of the Education Sector Recovery Task Force on the 2030 Vision and 

Constitution of Kenya 2010" in 2012. The study shows that education is the basis for 

economic development in the country, which is the national ideology.  The session 

paper suggests that the education and training sector be reformed comprehensively and 

integrated to enhance individual learners' potential while creating an intellectually, 

emotionally, and physically balanced public. 

One of the answers proposed is to transform the training and education industry to fully 

develop each person's potential and, therefore, achieve a physical, emotional, and 

cognitive balance. It also suggests "competence-based curricula; development of a 
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national system of evaluation of learning; early identification and support of talent; 

introduction and integration of national values and national cohesiveness within the 

curricula; and three paths for learning at senior school level" (REB, 2015). A 

competence-based curriculum stresses innovation and applying information and abilities 

rather than their acquisition and accumulation (Nodine, 2016).  

2.3: Teacher’s use of Learner-centered approaches and implementation of CBC 

The learner-centered method of learning is defined as "a learning strategy in which 

learners pick what to study as well as how and why it may be interesting" (Claro, 2009). 

Learners can utilize the principles they have learned before the course to study and 

provide new meaning. Forms of learning based on teachers include brainstorming, 

discussions, social media, and widespread teaching. The results suggest that pre-service 

interactions with learners and tutoring programs for instructors helped to "fill doubts 

and skills," resulting in greater self-efficiency. Rushhton (2003) performed 

comprehensive qualitative research in the United States. In addition, role models assist 

students to build trust and enhance performance. Students are inspired to work hard and 

successfully if they witness a model which overcomes fear and succeeds. The study 

results from the combined T-tests demonstrated a significant perception of knowledge 

and abilities from pre-survey to post-research in all treatment groups except the 

NDG/NQP group. Results from paired t-test results indicated substantial gains in self-

efficacy assessments for students in the control group between pre- and post-research 

test results. (p=.001), DG/NQP (P=.00001).). Learners who used questions (NDG/QP 

and GD/QP) in both treatment groups did not demonstrate substantial self-efficacy. 
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Research by Emaliana (2017) on teacher-centered or teacher-centered teaching 

approaches to promote learning found that 47 percent (66) of the respondents agree with 

the teaching method, and 53 percent (74) did not agree, thereby supporting learner-

centered learning tactics. 

A study by Hidayanti et al. (2018) on the 'impact of creative thinking skills on students 

in learning nutrition' has demonstrated that a statistically notable difference in the skill 

of creative thinking between control groups exists. It was observed that the 

experimental group taught fluence and originality in the medium category through 

brainstorming, improved when it comes to fluency and originality, implying that 

brainstorming can better learners' fluency and originality skills at a medium platform. 

The fact that gain in flexibility is categorized as high indicates that a learner’s flexibility 

skills can significantly improve through brainstorming sessions. A Rizi et al. (2013) 

study on the use of the brainstorming approach for grade 5 learners at Tehran 

Elementary Schools showed that brainstorming favorably impacts the success of 

education. The findings reveal that brainstorming pupils were more academically 

performance-trained than those educated by explanatory methods; shown at significant 

level of 0.001 at 4.13 with freedom degrees of 58. A Majidi et al. Study (2020) on the 

impacts of discussions on secondary education development indicated that debates that 

include learners enhance their performance because students can better understand and 

interpret what they are taught by themselves while coordinating with the facilitator.  

Another study conducted by Osharive (2014) on social media and Academic 

performance revealed that the media has to be reflected towards learning. Specifically, 



 
 

 

 17 

social networking should expand and create new pages to promote learning and avoid 

setbacks in learners' academic achievement. Teachers and parents have to mentor 

learners using these sites to avoid setbacks in learners’ academic achievement. Research 

by Abbas et al. (2021) on the effect of social media on sustainable learning has shown 

that social media affects learners' behavior against good features. Hashem (2015) has 

found that whether students spend no more than an hour or 6 hours on social media, or 

consume an average of between one and three hours a day, they still share the same 

grade level. The impacts on school students from academic development on social 

media are shown to be consistently the same. 61% of people with a high range, 90% – 

100%, ranging from four times on social media every day. There were also high-grade 

replies. This means that social media have no detrimental influence on the academic 

achievement of students. The chi-square analysis has shown that the frequency of the 

use of social media with the overall number of hours spent on the daily study is not 

related to each other. A study by Redd et al. (2012) about the expansion of time both 

internally and externally showed that extended learning impacts learning results. 

According to the findings, while some Expanded Learning Opportunity (ELO) 

programs improved academic performance. Out of 18 experimentally evaluated 

programs, to improve learners' academic achievement, a third produced positive impacts 

primarily. 

2.4 Teacher’s use of teaching and learning materials and implementation of CBC 

Learning Materials (TLMs) relate to the teachers' tools that enhance conceptual learning 

and understanding (Mosha, 2012). When utilized properly, they inspire students to learn 
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(Fernandez, 2014). If teachers cannot employ efficient teaching and training resources, 

learners have obstacles when comprehending the topics they have learned. TLMs 

contain instructor-based texts, flashcards, and digital gadgets to aid teaching and 

learning processes. Essentially, the lower and upper primary textbook-to-pupil ratio 

(TPR) varied in Kenya from 1:10 in 2009 to 1:2 in elementary schools, whereas for 

most institutions, they increased from 1:2 in 2007 to about 1:1 in 2009. However, since 

2009 it has declined dramatically, with low enrolment rates greatly exceeding the 

national average in smaller schools (MOE, 2012). It shows that Kenya's public primary 

schools cannot employ the teaching approach oriented on learners successfully, 

threatening the implementation of the CBC. A study by Shakouri (2012) on The Impact 

of Using Flashcards on promoting University Students Knowledge of Vocabulary 

revealed that flashcards play a crucial role in promoting learners' vocabulary knowledge. 

It was revealed out that the probability level of p < 0.5 for the research hypothesis.  The 

observed value of 1.48 did not exceed or equate to 2.000, the t – critical value. 

Results of the AlBahri et al. (2018) study on electronic device use and academic 

performance in the young population showed the detrimental influence of electronic 

devices on women's academic performance over men. Social networking affected 

female results in English results (β = -0.19, p =0.007) Television usage also had an 

impact on female English results (β= -0.14, p = 0.045). Vivid game during weekday 

affected male student English results (β= -0.25, p = 0.004) 

In its teachers' competency preparedness results, Ondimu (2018) found that only 38.7% 

of instructors who are pre-school teachers (61.3%) were not previously ICT-subjected, 
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according to the private pre-school in Dagoretti North Sub County study, in Nairobi 

City. The results also reveal that the majority of instructors (67.7 percent) have claimed 

ICT skills. The data show that most instructors (74.2%) had never used a projector at a 

classroom level while (24.7%) seldom use the projector, and only (1.1%) teachers 

constantly use a projection device while studying. Also, most pre-school teachers 

(61.3%) indicated that they do not use computers, and (38.5%) agreed that they use 

computers in the classroom, implying that most pre-schools lack ICT facilities and 

those that have them are limited. 

2.5 Teacher’s use of practical experiences and implementation of CBC 

 The term “Practical” refers to real situations and events, rather than just ideas and 

theories usually attributed to hands-on engineering-based projects in the classroom 

(Acat and Donmez, 2009). The competency-based curriculum is essential in purporting 

practical that prepare learners for rapidly changing global environment (Fernandez, 

2014). Practical experiences to be infused in CBC include Group discussions, 

mentorship programs, role-playing, simulations, and class projects. Bose and Jehan's 

(2018) study results of group debate as a means of learning the performance of low-

level anatomists exhibited substantial difference (p<0.05) between average primary 

baseline marks obtained in the top limb and tests after group discussions one and group 

debate 2. However, there was no difference after Group Discussion 3, which indicates 

the impact of the group discussion was maximum in the first two group discussions with 

an improved level of performances and skills to a significant level in the 

underperformers in the subject of anatomy. The small group work method involves a 
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minimum of two learners where all members are needed to be involved to be successful. 

Many study findings have demonstrated that group activity can improve learning 

performance (Brown, 2001). In the 2012 Mosha (Common Core Centers) research the 

CBC emphasized that it wants to develop a learning and cooperation capability in 

Africa. 

Guidance and counseling is an integral element of the CBC mentoring programs. CBC 

mentoring programs. Chepkimei's (2014) study findings have shown an influence on the 

discipline of guided and counseled learners. This was shown by 88.9% of the principals, 

63% of the teachers, and 50% of the students. These findings are in keeping with 

Muriithi (2013), who says teaching and supervision are helping pupils fulfill school 

standards and rules and give them the means to deal with the issues and reality of their 

surroundings. A study of the teaching strategy on the role of the student and its 

influence on the academic success of Puyate and Eniekenemi (2017) showed that 

experimental groups educated to read a basic blueprint using the role-play education 

approach produced better performance than those taught in the lecture technique with a 

medium difference of 20. The null hypothesis recognized that the F-rated value was 

2.72 below F – the table value was 4.35 with an essential level of 0.05. Therefore, 

students were required to engage in practical training, including role-playing to improve 

their academic performance. 

2.6 Teacher’s Communication strategies and implementation of CBC 

Communication refers to the dissemination of meanings through mutually understood 

signs, symbols, and semiotic regulations from one entity or group to another. The 



 
 

 

 21 

techniques might be either verbal, non-verbal, or visual. Proper integration of all 

methods will help to make the implementation of the CBC the most successful 

(Wanzala, 2018). Muriithi's (2013)  results on teacher communication techniques on the 

discipline of students in public secondary schools in Mukurweini, Kenya, indicated that 

particular actions might have a beneficial effect on the classroom environment. They 

include holding of classroom meetings, use of school prefects, communication during 

assembly, use of guidance and counseling. Also, it includes use of rewards and 

incentives, encourage members to pass information among themselves, and holding of 

open forums. Another strategy entails encouraging members to pass information among 

themselves. These are some of the communication strategies commonly used by 

teachers in Mukurweini district to instill discipline to learners. The majority of the 

teachers also indicated that they often used notice boards on learners’ discipline. 

However, facial expression was rarely used on learner discipline. The majority of the 

teachers, 89%, declared that the school category affects how they communicate on the 

learner’s discipline. 

Madj’s (2014) study findings on teaching communication strategies to help English 

language learners communicate efficiently and effectively proved that teachers' use of 

effective communication strategies reduces learners' anxiety levels, thus motivating 

them to communicate correctly. The study showed the usefulness of communication 

techniques to improve student communication skills and motivate learners. Findings 

from the study by Naeem (2011) on the impact of non-verbal communication on student 

learning results showed that learning was more attractive with teachers' non-verbal 

communication. 
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The findings from the Wahyuni (2017) study on the power of verbal and non-verbal 

teaching indicated that communication abilities are essential to our future. The verbal 

and nonverbal connection between the quality of life and instructors' performance 

supports considerable educational achievement. Teachers who understand the 

importance of this communication will become qualified for education and create 

meaningful learning. For that reason, teachers ought to incorporate positive 

communication strategies involving verbal, non-verbal, and visual communication 

strategies. Study findings by Raiyn (2016) about the role of visual education in 

providing high-order student think-tanks that enhance the learning skills of students 

established that visual education yields better outcomes than traditional learning 

systems. Also, the researcher found out that visual learning is vital for developing high-

order thinking skills in elementary and middle school. It contains data in visual 

representations, including pictures, flowcharts, diagrams, and interactive simulations. 

2.7 Summary of review of related literature 

This study assessed and examined educational pedagogy's effect on the implementation 

in Westland County, Nairobi, Kenya of competence-based curricula in public 

elementary schools. Its area of interest was to identify the impact of teachers using 

learning techniques centered on the application of CBCs and their influence on the 

implementation of the CBC through teachers' teaching services and learning materials. 

It also looked at the impact of teachers on the implementation of the CBC using 

practical experiences and the impact of teacher communication methods on the 

implementation of the CBC in public primary schools. 
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Learner-centered learning focuses on a learner's interest and, if well implemented, will 

boost the learner’s outcome in CBC. The choice and use of proper teaching and learning 

material are also significant in CBC implementation. The material should be relevant to 

the changing needs of learners, like digital devices such as tablets, laptops, projectors, 

and desktop computers. Proper use of such TLMs by teachers will yield better learning 

outcomes. Moreover, teachers need to use practical activities while teaching.  It 

includes role-playing, group discussions, simulations, class projects, and mentorship 

programs to make learning authentic, improving learning outcomes (Gatun, 2009). Also, 

communication strategies employed by the teacher are very significant in CBC 

implementation. Better and effective teacher communication strategies will stimulate 

and enhance learner attention, thus leading to intended learning outcomes (Mentkowski, 

2000). 

2.8 Theoretical Framework 

The study is based on the visible theory of learning. John Hattie is the leading advocate 

of this idea. In 2008 it was founded. It consists of 800 meta-analyses, 50,000 research 

papers examined for up to 15 years from a population of 250 million. The meta-study 

focused on factors, including teacher-learner relationships that influence learner 

achievement. It integrates ideas and concepts from different prior theories and 

educational philosophy such as Howard Gardner, Andy Hargreaves, and Michael Fullen 

to identify what functions best in the process of teaching, especially in the 21st century. 

Learners are supposed to think about solving problems, work together, discuss, take 

initiatives and come up with diverse perspectives to their learning, which is vital for 
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effective implementation of CBC.  

When it comes to 'learning' in visible learning, it is necessary to think about teaching in 

the first place and of the concept that teaching should be mainly considered concerning 

its effect on the result. Visible instruction indicates that the student understands what to 

do and how to accomplish it. The teacher and the student also collaborate to attain the 

intended result, offer feedback, and determine whether the student is delivering the 

targeted outcomes. Research has demonstrated the most significant impacts on learning 

when students become teachers (via self-monitoring and self-esteem), and teachers 

become teachers. Learning and learning are apparent in most practical classes. One 

result of these considerations is that collective teacher effectiveness helps all instructors 

recognize the significant influence they have on the outcomes of their learners. There is 

also the benefit that instructors are not used to offering poor excuses by utilizing other 

variables (home life, socio-economic position, motivation). Nevertheless, there are 

numerous flaws in this idea. The teacher tends to wonder when learners listen to the 

teacher. It is essential that students first wander when the class is taught in a visual 

learning environment using visuals. The students might sometimes become enthusiastic 

and overlook the content during a lecture using visual aids. 

2.9 Conceptual Framework 

The conceptual framework illustrates the relationship between the independent and 

dependent variables, as illustrated by figure 2.1 
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Figure 1: Conceptual framework showing the relationship between teacher’s 

pedagogical skills and CBC implementation 

The conceptual framework represents variables, the process and the study output. It 

reveals the relation between the independent variables (influence factors) on dependent 

variables in the Westlands subsection of public primary schools. The introduction of 

learning approaches is engaging and leads to improved learner performance within the 

classroom. Suitability and effective use of TLMs will enhance communication, digital 

literacy, and enhance learning performance. Proper involvement in practice will most 

likely make learning precise and even better, as a teacher is like a facilitator who 
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increases learners' participation in the teaching and learning process. Communication 

techniques for teachers are of essential importance in the management of learners; 

hence the facilitator should select and apply communication tactics properly. Therefore, 

the investigator was able to determine if the pedagogies were effective in achieving the 

intended curricular aims and objectives. The conceptual framework thereby 

demonstrates how different research factors affect CBC implementation. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

 

3.1 Introduction 

This chapter discusses the research methodologies utilized by the researcher in this 

research. It also discusses the study designs, population objectives, sample size and 

sampling procedure, research equipment, data validity and reliability, data collection 

procedure, data analysis, and ethical considerations.  

3.2 Research design 

Research design is the basic plan for empirical inquiry. It addresses key aspects such as 

strategy, sample, empirical data collecting, and analysis tools and techniques (Kothari, 

2019). In this study, a descriptive survey design was used. Data collection is a 

descriptive study to answer questions concerning the actual situation of the individual 

(Mugenda and Mugenda, 2003). Descriptive research involves collecting information 

using questionnaires interviewed or administered to the target population (Orodho, 

2004). This strategy generates data from generally one or more variables in a sub-

section of the total population. A descriptive study based on Mugenda & Mugenda 

(2003) entails research aims, data collection methodologies design, sample size 

selection, data collection, and outcome analysis. These three phases were used to 

examine teacher pedagogy in Nairobi, Westlands, and the impact CBC curriculum used 
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in public elementary schools. They have also been used in the three phases. 

3.3 Population that is targeted 

Mugenda & Mugenda (2003) reports that the population refers to the whole set of 

individuals, events, or objects that may be seen in common characteristics. Moreover, 

the overall number of the target population in the research range is given. According to 

Orodho (2005), the target population refers to the total number of persons in any 

investigation. The researcher will most likely generalize if the target population is 

homogenous (Frankel &Willen, 2006). In Westlands Sub County, there are 26 public 

elementary schools, 63 grade four teacher classes, and 2912 grade 4 school children. 

The research focuses on monitoring all head teachers of 26 public primary schools of 

curriculum implementation in different schools. It was also intended to have two CSOs 

that represent the two sub-counties.  

3.4 Sample size and sampling procedures 

According to Orodho (2004), a sample size is a small group selected from the 

assembled population. A sample size of 10%-30% of the population targeted is 

sufficient to generalize (Mugenda and Mugenda, 2003). The researcher used a 

multilayer random sample to get 8 schools, 8 head teachers, and 19 grade 4 teachers to 

choose 30% of the target population. Ten percent of Grade 4 learners were also picked 

by random sampling, resulting in a sample size of 292 due to the population's expansive 

nature. Stratified sampling was chosen because it captures crucial population features, 

such as areas and gender, in the sample.  The stratified random sample was also utilized 
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to choose a supporting officer for the Curriculum, reflecting 50% of the target 

population.  

 

Table 3.1 Sample Size 

Respondents  Target 

Population 

Sample Size Percentage (%) 

Head teachers  26 8 30.0 

Grade 4 teachers  63 19 30.0 

Pupils 2912 292 10.0 

Curriculum Support 

Officers  

2 1 50.0 

TOTAL                                      3003 320 60.0 

For the analysis, every member of all the population, written on a paper, then folded and 

inserted into the box, was given a code, which was then replaced until the appropriate 

sample sizes had been obtained. For objective purposes, simple random sampling was 

employed.  

The region shown in table 3.1 above was the sample and sampling techniques. 

3.5 Research instruments 

Data was acquired using teacher surveys, head teachers' and CSO interview guidelines, 
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pupil focus group discussion guides, and monitoring checks. The key to using 

questionnaires for instructors is their ability in a relatively short amount of time to 

collect significant data capacity and be simple to manage. Interview guidelines were 

utilized by the head and CSO to get the necessary information. The researcher has been 

able to undertake an extensive study of teachers' pedagogies concerning the application 

of the CBC through interviews. In order to obtain meaningful input of pupils, a Focus 

Group Discussion Guide gave them a chance for self-expression to facilitate the 

collection of specific data on how teacher pedagogies affect CBC. The observation 

checklist was considered significant to capture information the researcher observes in 

the course of the research activity. Each one has a five-part division: A, B, C, D, and E, 

each addressing distinct areas related to CBC implementation. In Part A, you will find 

demographic information, and in Part B, you will get the teacher’s use of learner-centric 

approaches, and in Part C, you will find the teacher's use of teaching and learning 

material. Part D entails the teacher’s use of practical experiences, while Part E 

addresses the teacher’s communication strategies and implementation Competency-

Based Curriculum. Essentially, the headteachers supervise curriculum implementation 

in their respective schools while the CSO supervise in their zones. The teachers 

responded to questionnaires. The interview guides were being administered to the 

headteachers and CSO. 

In contrast, focus group discussion guides were developed to gather data from learners. 

The reactions to the instruments of research have been critically linked to Likert. The 

surveys had closed questions allowing quantitative data gathering, while the interview 

guide and focus group discussion guide featured open questionnaires with interruptions 
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and sampling to obtain qualitative information. 

3.5.1 Validity of instruments 

The precision of the instruments determines their validity. It refers to the measurement 

made with a piece of research equipment (Mugenda and Mugenda, 2003). Therefore, it 

is the extent to which the conclusions produced from an analysis of the material 

genuinely represent the objectives investigated. It highlights the accuracy of the results. 

The study improved the validity of the contents of the questionnaire items. As content 

validity was employed to determine the level to which data obtained by utilizing 

questionnaires correctly represent the particular topic of indicators under investigation, 

the supervisors evaluated the questionnaires and made modifications. Finally, pilot 

research used the validity of the face. Piloting refers to minor versions or experiments to 

prepare significant research (Kothari, 2019). It is the preparation of special research 

instruments to warn against failure in the original research article, failure to follow 

research protocols, or improper or too sophisticated procedures or tools offered. For 

specific pilot investigations, two or three instances are suitable (Mugenda and Mugenda, 

2013). The researcher has pre-tested the items in the Westlands Sub County, Nairobi, 

Kenya, by a random sample, before the data on the field is collected. The schools were 

selected with random sampling. The pilot research sample consisted of 25 responders; 

two head teachers, six teachers of four degrees, 16 children of four degrees, and one 

CSO because the pilot's survey respondents were previously aware of the data necessary 

to decrease their negative influence on the research findings. Mugenda and Mugenda 

(2003) claim that 10% of the sample size is sufficient to measure the face validity of 
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research instruments. Three weeks following the initial test, the same testing was re-

applied to the same respondents, and the two sets of results were linked with Pearson's 

reliability test format. The validity of each question was reviewed after the pilot process 

to verify clarity, relevance, and appropriateness for the research. 

3.5.2 Instruments reliability 

Reliability in two or more tests is as strong as the empirical indications (Kothari 2019). 

The researcher used the test reliability test, in which comparable instruments are 

repeatedly delivered to the same responders, to examine the dependability of the 

instruments. The collected results were calculated by using the correlation coefficient 

Pearson Moment (r). The reliability coefficient of 0.7 or higher for the collection of data 

is adequate, according to Mugenda and Mugenda (2003), thus was utilized for the study. 

The Buggy Coefficient correlation produced a 4-grade focus discussion guide of 0.72 

children; a 4-grade learner interviewee of 0.85; a teacher questionnaire of 0.78, and a 

Curriculum Support Officer of 0.71. 

3.6 Data collection procedures 

The collection of data collects facts primarily to refute certain truths (Kombo and 

Tromp, 2006). It must be relevant for research topics in order to fulfill the objectives of 

the study. Letters were due to be written to the University of Nairobi Researcher, who 

authorized research to be taken from the National Science, Technology and Innovation 

Commission by the Under-Council Commissioner and County Educational Director and 

Westlands District Education Officer (NACOSTI). The sampled schools have been 
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recognized. It helped the researcher familiarize the respondents and explain to 

headteachers the procedure and purpose of the study, after which the questionnaires 

were administered in person upon assuring them confidentiality and essence of honest 

responses. Interviews were conducted in person. Focus group discussion was also 

conducted, targeting the grade 4 pupils. The focus groups were limited to between 8 to 

12 participants to enhance effective learner participation. It was also relevant to have 

small groups adhere to the COVID-19 Protocols. The discussions were conducted in 

empty classrooms or halls or on open fields with a skillful moderator. The focus group 

discussion guide is open-ended questions with pauses and probes to acquire qualitative 

data from the pupils, lasting up to 15 minutes per group. In order to collect information, 

Observation checklists were also employed. They include several components that 

represent the study goals seen during the study process in the educational setting. The 

results were gathered and thoroughly examined from the instruments. 

3.7 Data analysis techniques 

Data analysis refers to the process of raw data inspection to develop conclusions 

(Rukwaru, 2007). After all, data were collected, the analysis started immediately. 

Incomplete or incorrect reactions have been discovered to improve the quality of 

responses. The material was then categorized and organized as part of the questionnaire, 

interview guide, discussion group guideline, and observation list. The data are then 

stored in version 20.0 of the statistical package for the social sciences (SPSS), a 

package recommended for use because of its accuracy and speed. A descriptive data 

analysis approach was applied to assess the frequency and percentage of population 
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characteristics. The average was determined with central trend data, and standard 

deviations were derived with spread measurements. Tables were used to illustrate the 

outcomes of the analyzed data. A critical analysis of qualitative data was performed by 

classification and the discussion of replies per the research goals and by the description 

of the viewpoints, opinions, and experiences of participants before being edited, coded, 

and reported. 

3. 8 Ethical considerations 

In Rukwaru (2007), ethics is a system of standards and rules that regulate a profession's 

behavior. The research was carried out according to the department of Educational 

Administration and Planning strict guidelines at Nairobi University. The general 

objective of the study was adequately informed, and any conceivable reasons for their 

involvement were explored. The researchers considered the secrecy and privacy of 

participants, objectivity in data interpretation, honesty in study conduct, and recognition 

of information sources. The interviewees were assured that their privacy and their rights 

should persist even after the research was completed. 
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CHAPTER FOUR 

DATA PRESENTATION, INTERPRETATION, AND DISCUSSION OF 

FINDINGS 

 

4.1 Introduction 

This chapter presents and discusses the research study's findings on the effect of teacher 

pedagogies in public primary schools on curricular competencies (CBC). The research 

results presented are the general and demographic information of the respondents as 

well as the research objectives that entailed; teacher’s use of learner-centered methods, 

teacher’s use of teaching and learning materials, teacher’s use of practical experiences, 

teacher’s communication strategies, and assessment of the influence of Teacher 

Pedagogies on Implementation of CBC. 

4.2 General and Demographic Information 

This section contains the return rate, demographic data, educational level, experience, 

age, and gender.  
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4.2.1 Return Rate 

The researcher sought to establish the return rate of the respondents, indicated as shown 

in Table 4.2.  

 

Table 4.2 shows that only one Curriculum Support Officer was interviewed as expected, 

giving a response rate of 100.0 percent. The head teachers interviewed were 7 out of 8, 

giving an 87.5 percent rate of response. Of the 19 grade four-teacher questions given to 

sampled primary public schools, 16 were replenished and returned, representing a 

response rate of 84.2%.Moreover, the grade four pupils who participated in the focus 

group discussion guide were 234 out of the targeted 292, giving an 80.1 percent 

response rate. The overall response rate of all the instruments was 81.2 percent. A 

Table 4.2 Response Return Rate of the Research Instruments 

Respondents   Sample  Return Rate Percentage Return 

Pupils 292 234 80.1 

Teachers  19 16 84.2 

Head Teachers 8 7 87.5 

Curriculum Support 

Officers 

1 1 100.0 

Total  320 285 80.6 
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sample that exceeds 50% is appropriate for a quality survey (Mugenda & Mugenda, 

2003). Therefore, this study considers it to be appropriate for analysis and making 

conclusions.  

4.2.2 Education Level 

A request was made to the grade four teachers to give information on their educational 

level. The result revealed that out that 10 (62.5 percent) were certificate holders, 3 

(18.75 percent) were degree holders, 1 (6.25 percent) was a certificate holder, and 2 

(12.5 percent) had other certificates other than those mentioned above. In the process of 

teaching and education, the education level of a teacher is crucial. The results of the 

research show that teachers fulfilled the standards required for teaching this particular 

grade. 

4.2.3 Teaching experience 

The researcher tried to establish the experiences of the respondents in elementary 

education. Table 4.3 presents the findings.  
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According to Table 4.3, elementary level teaching experience of 0-10 years accounts for 

the most significant percentage, accounting for half of the teachers. Those whose 

experience lasts 10-20 years represent fewer than half of the total. The lowest 

proportion is for teachers with over 20 years of experience. These findings indicate that 

most teachers have little teaching experience. Teaching experience can have a 

significant effect on the academic achievement of learners (Hanushek, 2009). The 

longer the teacher’s experience, the more learning experience will be obtained (Teng, 

2016). 

4.2.4 Age of teachers 

Research instruments administered to the respondents had a stem about their age 

brackets to link that to their comprehension of the paradigm shift towards the new 

system. Their ages are indicated as shown in Table 4.4 

Table 4.3 Teaching experience of teachers 

 Teachers 

Age F % 

0-10 8 50.0 

10-30 6 37.5 

Over 30 2 12.5 

Total 16 100.0 
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Table 4.4: Age of teachers 

 Teachers 

Age F % 

19-30 2 12.5 

31-40 8 50.0 

41-60 6 37.5 

Total 16 100.0 

According to Table 4.4, the majority of grade four instructors are between the ages of 

31 and 40. The majority of the population is between the ages of 19 and 30. It implies 

that the majority of them are still in their youth. Younger teachers are more able to raise 

learners' mean performance (Fernandez, 2014). It alludes to Pont (2015), who declares 

that young teachers invest most of their time and energy, enhancing learner 

performance. Berk and Weil (2015) argue that older teachers might teach outdated 

knowledge. Younger teachers have advantages for technology adoption. Contrary to 

Pont (2017), who argue that the longer a person works, the better the experience, which 

increases understanding. 

4.2.5 Gender of Head teachers and Teachers 

The Gender of Head teachers and Teachers' results are indicated as shown in Table 4.5.  
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Table 4.5 Gender of Head teachers and Teachers 

Gender  Head Teachers Teachers 

 F % F % 

Male 5 71.4 6 37.5 

Female  2 28.6 10 62.5 

Total  7 100.0 16 100.0 

The majority of instructors of grades 4, according to the results in Table 4.5, are female. 

In addition, even in leadership, gender parity was not achieved, with fewer than half of 

the heads interviewed being female. According to Williams (2010), the head teacher is 

essential to students' academic goals and performance since he or she is typically the 

key source and driving force that ensures the organization's well-being. Gender 

literature shows that education management is dominated by males in most world areas 

(Kolb 1997). This observation agrees with Makura (2009) that women encounter 

leadership challenges due to their lack of confidence, teachers’ negative attitude 

towards female primary school heads, and unwillingness to face hardships related to 

distance and weather. It differs from Nzeli's (2013) sentiments, who believe that 

females' primary schools perform better because of their proper management skills and 

the zeal to affirm that they too are not any lesser.  

4.3 Teachers use of learner-centered approaches and implementation of CBC 

The principal objective of the study was to evaluate the influence on the implementation 



 
 

 

 41 

of a competency-based curriculum from a learner-centered perspective. The researcher 

wanted to discover how often teachers use various teaching methods and the difficulties 

of pursuing learner-based approaches. 

4.3.1 Teacher’s use of learner-centered teaching approaches 

The questionnaires, interview guide, and observation schedules had a stem on the 

teacher’s use of learner-centered approaches. The results from the teachers’ 

questionnaires were presented as shown in table 4.6. 

 

Table 4.6 Teacher’s use of learner-centered teaching 

approaches 

   

Teaching 

method 

Almost 

Always 

Often Sometim

es 

Seldo

m 

Neve

r 

Total Measures of 

Central 

Tendency  

 

 f % f % f % f % f % % Mea

n 

Standar

d 

Deviati

on 

 

Brainstorm

ing  

7 43.7

5 

7 43.7

5 

1 6.25 1 6.2

5 

- - 100.0

0 

1.81 1.05  

Debate  3 18.7

5 

6 37.5

0 

6 37.5

0 

1 6.2

5 

- - 100.0

0 

2.31 0.87  

Social 

Media  

3 18.7

5 

3 18.7

5 

1

0 

62.5

0 

- - - - 100.0

0 

2.44 0.81  

Competitio

ns  

6 37.5

0 

5 31.7

5 

4 25.0

0 

1 6.2

5 

- - 100.0

0 

2.00 0.97  

Extended 

Learnings 

Out of 

Classroom 

7 43.8 2 12.5 6 37.5 1 6.2

5 

- - 100.0 2.06 1.06  
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Table 4.6 demonstrates that most instructors used brainstorms and extended learning, 

supported nearly usually outside the school area by an average score of 1.81. In addition, 

nearly half of them employ teacher-guided competitions with a mean score of 2.00, 

while fewer than half routinely include debates and social media, backed by mean 

scores of 2.31 and 2.44. Barrel & Hung (2007) believes that students should be exposed 

to multiple learning processes and problems. They should specifically be introduced to 

work in small groups, cooperating and collaborating in a classroom, and, occasionally 

and education out of the classroom. The brainstorming method is positive in learners' 

educational performance (Rizi et al., 2013). Brainstorming also helps educators to play 

a facilitating role (Al Rawi 2013). Debates have a highly beneficial academic influence 

on the students’ involved (Majidi et al., 2010). It allows learners to express themselves 

boldly, thus enhancing their courage to express themselves in front of people. 

Furthermore, the teacher can correct the learner’s syntax or semantic, thus boosting 

their learning outcome. 

Social media helps most participants gain academic experience to govern and manage 

their time efficiently (Al-Rahmi and Othman, 2013). The facilitator should help the 

learners to access the suitable sites recommended to the education ministry and the 

curriculum to accomplish the intended objective. After an interview with the scientist, 

most learners confessed that they would not use social media in school due to the 

scarceness of digital devices and resources. Many claimed to have been utilizing them 

under their parents or guardians' direction in their house. Most learners admitted having 

been involved in intra-classes and inter classes’ competitions. They encompassed both 

indoor and outdoor activities like games and sports. They stated that the government 
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and the Education Ministry measures to curb the spread of COVID-19 have limited 

them to most outside competitions such as sports, games, and theatres. Students' 

competitions enhance cognitive performance through improving memory in the 

classroom (Fernandes, 2014).  Competitions at the workplace can raise awareness, 

while a competitor's presence can damage memory and performance (Di Menichi & 

Tricomi, 2015). The researcher observed learners working in pairs, role-playing, 

brainstorming, and solving various problems in groups in most schools. 

Moreover, the researcher was able to see new, stylish and unique displays of learner’s 

work in portfolios and exhibitions in the majority of the schools. In almost half of the 

schools, the researcher observed learners dramatizing what their teachers had taught 

them. The learners were impressed to put theories into practice. Most learners admitted 

that they often learn outside the classroom claiming that the lessons are fascinating.  

Notably, in some schools, the researcher was able to see some learners undertaking their 

lessons in the field or even in the school farms. Most schools had even established 

projects in various learning areas like agriculture, science and technology, home science, 

art and craft, and social studies. Various projects were also evident, like crop farming 

with improvised scarecrows in the farms and class exhibitions with various class project 

items and artifact                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                         

like pots, mats, baskets, air conditioners, and dust masks. Learning outside the 

classroom helps make subjects more real and exciting to the learners and promotes a 

better understanding of concepts. It can also contribute significantly to learners’ 

personal, social, and emotional development (Acat & Donmez 2009). 
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When interviewed, all the head teachers (100 %) declared that they use learner-centered 

approaches in teaching and that the learners enjoy most. After the interview with the 

researcher, most learners also acknowledged that teachers adopted learning practices 

such as working in small groups and making them more alive as they take part in the 

teaching and learning process.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               

4.4 Use of teaching and learning materials and application of competency-based 

curriculum 

The second objective of the study was to evaluate how much effect instructor use and 

learning materials can have on implementing the competence-based curriculum. The 

researchers examined the extent of learning teaching resources and how they impact the 

pupil's outcomes. 

4.4.1: The extent to which teachers employ instructional and learning materials 

The study looked into how teachers used much different teaching and learning resources. 

The researcher received the following comments from the teachers' questionnaire 

responses.  
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N=16, (1=Almost Always); (2=Often); (3=Sometimes); (4=Seldom); 

(5=Never) 

Table 4.7 results revealed that all teachers (100%), supported by a mean score of 1.00, 

have available Teacher Guides and are adequate to all topics. Most of the teachers also 

confirmed that the learner's textbooks were available and adequate and used as 

Table 4. 7 Extent of Teacher’s use of teaching and learning materials 

Teachin

g 

method 

Almost 

Always 

Often Sometim

es 

Seldom Never Tota

l 

Measures of 

Central 

Tendency 

 f % f % f % f % f % % Mea

n 

Standar

d 

Deviati

on 

Laptop   3 18.7

5 

5 31.2

5 

6 37.5

0 

2 12.5

0 

- - 100.

0 

2.44 0.96 

Desktop 2 12.5 3 18.7

5 

9 56.2

5 

2 12.5

0 

- - 100.

0 

2.69 0.87 

Tablet  6 37.5

0 

5 31.2

5 

5 31.2

5 

- - - - 100.

0 

1.94 0.85 

Projecto

r  

1 6.25 3 18.7

5 

8 50.0

0 

2 12.5

0 

2 12.5

0 

100.

0 

3.06 1.06 

Learner

’s 

Textboo

k  

1

5 

93.7

5 

1 6.25 - - - -  -  - 100.

0 

1.06 0.25 

Teacher

’s guide  

1

6 

100.

0      

- - - - - - - - 100.

0 

1.00 0.00 

Flash 

cards  

8 50.0

0 

7 43.7

5 

1 6.25 - - - - 100.

0 

1.56 0.63 
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supported by an average score of 1.06. 

All the heads affirmed that the guidelines for the teacher were available to everyone. 

Pertaining learner textbook ratio in grade four classrooms, all the head teachers 

professed 1:1. Notably, the observation was in agreement with the majority of the 

pupils. They declared that they had been issued with enough textbooks for all the 

subjects, but some may be lost, misplaced, or torn up. The CSO also stated clearly that 

the teachers’ guides had been availed to all the teachers for all subjects. The researcher 

observed evidence of sufficient textbooks and teacher guides in the majority of the 

schools. On the contrary, digital devices were minimal in the majority of the schools.  

According to Ondimu (2018), it is vital to adapt to the increasing number of children 

due to Kenya's 100%-scale transfer policy from primary to secondary schools through 

facilities including computer systems, labs, workshops, libraries, and classrooms. The 

competence of teachers in providing CBC is a priority (Kelly, 2018). 

To ensure effectiveness on the paradigm shift to CBC, the facilitator has to choose 

instructional strategies to do away with a monopoly in the classroom and allow learners 

to learn with minimum supervision (Kafyulilo, 2012).  In line with that, Mwandanji 

(2016) asserts that without adequate and competent teaching staff, infrastructure, 

teaching and learning material, even the most ardent materials may not achieve much. 

Lack of learning and teaching materials demotivates learners leading to poor 

performance (Waweru, 2018). The Department of International Development (DFID) 

enumerates that the availability of instructional materials is one of the most consistent 

characteristics in improving learner performance. Upon being interviewed by the 

researcher, most learners admitted that their teachers sometimes use flashcards in 
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teaching, especially language and mathematical activities, thus making learning 

enjoyable. The researcher observed some flashcards in some classrooms, indicating that 

the learners were conversant with them. Though, flashcards ought to be used 

appropriately to meet the intended purpose since if not, learners may be confused, lose 

confidence, and may not get the most out of the experience (Mosha, 2012). Regarding 

installation of digital devices, all head teachers 7 (100%) stated that the gadgets were 

available and workable; however, only 4 (57.1%) claiming that the equipment was 

sufficient.  

Next, the trials tried to assess the capacity of instructors to utilize digital devices. The 

outcome of the interview of head teachers is detailed in Table 4.8.  

n=7, (1=Poor); (2=Fair); (3=Good) 

Table 4.8 shows that just two (28.6 percent) head teachers believed that instructors were 

Table 4.8 Extent of competence of teachers in using Teaching and Learning 

materials 

Digital 

Devices  

Poor Fair Good Total Measures 

of 

Central 

Tendency 

 

 f % f % f % % Mean Standard 

Deviation  

Laptops  2 28.6 3 42.9 2 28.6 100.0 2.00 0.82 

Desktops  3 42.9 2 28.6 2 28.6 100.0 1.86 0.90 

Tablets  3 42.9 2 28.6 2 28.6 100.0 1.86 0.90 

Projectors   3 42.9 3 42.9 1 14.3 100.0 1.71 0.76 
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competent in using laptops, desktops, and tablets supported by mean ratings of 2.0, 1.86, 

and 1.86, using laptops, desktops, and tablets. Only 1(14.3%) of head teachers, 

supported by average scores of 0.76, claimed teachers’ competence in using projectors 

in the teaching and learning process. This result indicates that most grade four teachers 

are incompetent in using digital devices, pausing a threat in the achievement of CBC 

objective of enhancing digital literacy to learners since they are supposed to be guided 

by the facilitator who is not competent when it comes to the use of digital devices. 

Concerning the ability of learners to use digital devices, more than half of the head 

teachers professed that learners are relatively competent in using digital devices. In 

contrast, a minority of the head teachers indicated that their ability was ‘poor. 

In comparison, less than half asserted that they were competent to use digital devices 

effectively. It reveals out that the learners are not well vast with digital devices. The 

majority of the learners during data collection indicated to have been taught using 

digital devices, making learning exciting and authentic. The CSO contends that not all 

grade four teachers are competent enough in using digital devices and that not all 

schools are well equipped with the devices. The curriculum support officer said some 

learners are conversant with digital devices due to their home technological 

background. In several schools, the researcher noticed that 15.0% of pupils learned 

using tablets and laptops. In several of the digital learning schools, the researcher was 

also able to examine computer laboratories. Current learning institutions are creating, 

revising, and making the learning experience more meaningful in their curriculum and 

teaching methodologies. Adopting technology is vital if teaching and learning are to be 
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productive and effective. (Orodho, 2004). Digital literacy is crucial to 21st generation 

learners and is part of the fundamental skills in a skills-based curriculum (KICD, 2016). 

Education in most parts of the world has become an intrinsic aspect of human life(Jean 

Pierre, 2011). 

Advances in digital technology have offered up many learning opportunities. 

Technology has opened up information avenues making it to be transmitted to all 

groups and everywhere. The usage of digital devices can facilitate interactions between 

professors and learners and enhance engagement and academic learning (Wolf, 

2012).According to Kinuthia (2009), digital technology enables individuals to get 

involved in effective communication. I.C.T. integration has great effectiveness for both 

teacher and student. Teachers’ well-equipped preparation with I.C.T. tools and facilities 

are among the main factors in technology-based teaching and learning success 

(Waweru, 2018). This observation implies that digital devices at schools will enable 

learners to maximize learning outcomes, thus boosting CBC goals and objectives.  

4.4.2: Extent of influence of teacher use of CBC teaching and learning materials 

The researcher determined how the learning materials and teaching material in grade 

four impact learning results. The results of the surveys of the teacher are given in Table 

4.9.  
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Table 4.9 Level of Influence of teaching and Learning Materials on Learner’s 

Outcomes 

Influence of Teaching and 

Learning Material  

F % 

Disagree  0 0 

Neutral  4 25.0 

Agree  12 75.0 

Total  16 100.0 

 

Table 4.9 demonstrates that most instructors think that the use of teacher training and 

learning resources impacts the implementation of CBC, which means that if the 

materials are available, adequate, and properly used, the outcomes would be enhanced 

favorably. After being questioned, the majority of senior instructors thought that 

education and learning materials impact the implementation of the CBC. Less than half 

of the head teachers disagreed with the CBC's teaching and learning material 

implementation. 

4.5 Teacher’s use of practical experience and implementation of CBC 

The researcher wanted to investigate how the four-grade teachers are able to explore 

different practices. The teacher's questionnaires results are detailed in Table 4.10.  
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Table 4.10 Grade four teacher’s response on their ability to use practical experiences in teaching 

Task Very  Well Good Developing  Need 

Support  

Total  Measures of Central 

Tendency  

 

 f % f % f % f % % Mean SD  

Ability to use 

Role play  

10 62.5 6 37.5 - - - - 100.0 1.38 0.50  

Ability to use 

Group 

Discussions  

10 62.5 6 37.5 - - - - 100.0 1.38 0.50  

Ability to use 

simulations  

8 50.0 8 50.0 - - - - 100.0 1.50 0.52  

Ability to do 

mentorship  

8 50.0 6 37.5 2 12.5 - - 100.0 1.63 0.72  

Ability to 

establish 

projects for 

learners   

9 56.25 6 37.5 1 6.25 - - 100.0 1.50 0.63  

N=16, (1=Very Well); (2=Good); (3=Developing); (4=Need Support)  

The majority of the teachers have stated their skills in role-play and group discussions 

as indicated by a mean score of 1.38 in Table 4.10 indications. Pedagogy enriches 

learning efficiently in three critical areas: emotional, cognitive, and psychomotor 

(Puyate & Eniekenemi, 2017). By involving learners in another person’s role, they 

practice empathy and perspective-taking.  According to Bose & Jehan (2018), group 

work is critical in enhancing learner performance since they can see and participate 

better, especially in small groups. The majority of the learners in most schools said that 

they had been involved in group discussions in the learning process. 
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The researcher was able to observe learners engaged in teamwork activities. The 

Curriculum Support Officer claimed that group discussion activities are more evident in 

upper classes. Furthermore, the majority of the learners also proclaim to have 

mentorship programs at school, in which they are guided and counseled. The researcher 

ascertained this through ongoing sessions in some of the schools. Moreover, the 

researcher organized program for the same displayed on noticeboards or offices in the 

majority of the schools. 

Table 4.11 shows data from the interviews with head teachers about the use that 

teachers have made of practical lessons.  

Table 4.11 The response of the head teacher to how frequently teachers apply 

practical experiences in the classroom. 

Practical 

experience 

Small 

Extent  

Neutral  Large Extent  Total  Measures of 

Central Tendency  

 f % f % f % % Mean Standard 

Deviation  

Role play  1 14.3 - - 6 87.50 100.00 2.71 0.76 

Group 

Discussion   

- - - - 7 100.00 100.00 3.00 0.00 

Simulation  1 14.3 4 57.1 2 28.6 100.0 2.14 0.69 

Class 

Projects   

1 14.3 4 57.1 2 28.6 100.0 2.14 0.69 

Mentorship  - - 4 57.1  3 42.9 100.0 2.43 0.54 

n=7, (1=Small Extent); (2=Neutral); (3=Large Extent) 
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According to Table 4.11, all head teachers indicated that, as demonstrated by an average 

score of 3.00, most instructors make considerable use of group discussions in their 

classrooms. Most head teachers indicated that instructors use role play extensively over 

the course of teaching, as shown by a mean score of 2.71. Fewer than half of the 

administrators agreed with an average score of 2.14 those instructors employ 

simulations and classroom projects. The majority of the headmasters interviewed by the 

majority stated that practical experiences influence the learners much, whereas the 

minority (14.3 percent) disagreed. Hall (2007) says that students can better learn by 

working in practice since ‘we think that we all understand and remember things better if 

we did it ourselves. Learners understand concepts better in practical work than when 

they are just given explanations. According to Eaton (2008), learners enjoy practical 

work and are optimistic about it in many instances. Furthermore, practical work 

involves activities in which the learner changes and sees natural objects and materials 

(Tilya & Paulo, 2021). Guthre (2004) says instructors employ many strategies to 

encourage students to learn through different actions such as activities-based teaching. 

Group work is vital in order for students to cooperate (AlBhari et al., 2018).  

4.6 Communication techniques for teachers and competency-based curriculum 

implementation 

The fourth purpose was to discover how communication techniques for instructors can 

influence the implementation of skills-related curricula. The study focused on 

identifying whether teachers employed oral, non-verbal, and visual abilities. As stated 
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in Table 4.12, the researchers obtained their input.  

Table 4.12 Teacher’s Communication strategies and implementation of competency-based 

curriculum 

Statement  Very Well Good Developing  Need 

Support  

Total  Measures of 

Central Tendency  

 f %  % f % f % % Mean Standard 

Deviation  

Verbal  9 56.25 7 43.75 - - - - 100.00 1.44 0.51 

Non-Verbal 8 50.00 7 43.75 1 6.25 - - 100.00 1.56 0.63 

Visual   8 50.00 6 37.50 2 12.50 - - 100.00 1.63 0.72 

n₌16, (1=Very Well); (2=Good); (3=Developing); (4= Need Support 

 

Table 4.12 showed that most teachers have demonstrated that they are highly skilled at 

employing verbally assisted communication strategies, with a mean score of 1.44. In 

addition, half the teachers reported having applied nonverbal and visual tactics for 

communication. In most of the schools, the researchers saw pupils reading selected 

books loudly and instructors guiding them. This revealed good coordination between 

the learners and the teacher in enhancing verbal communication strategies. Upon being 

interviewed by the researcher, the majority of the learners declared that their teachers 

were fluent and clear while teaching. It implies that they infuse good communication 

strategies. For effective teaching, a teacher should be highly skilled in these areas 

(OECD, 2009). The communication strategies of an instructor have a significant role in 

the improvement of learner achievement. Therefore, a teacher must adopt suitable 

communication strategies in teaching (Khan,2017). Teacher communication strategies 
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can influence the interest and attitude of learners in creating a fun and learning 

atmosphere (Dunne,2015). Verbal teacher-learner interactions and learner 

characteristics are meaningful for learning and motivation (Wahyuni, 2017). 

4.6.1 Head teacher’s interview on the extent of teachers’ verbal, non-verbal, and 

visual communication strategies. 

The researcher sought to determine how the teachers used verbal, non-verbal, and visual 

communication strategies by interviewing the school head teachers. The results 

obtained upon interviewing the head teachers were as shown in table 4.13.  

Table 4.13 The extent of teacher’s use of verbal, non-verbal, and visual communication 

strategies 

Communication Strategy Small 

Extent  

Neutral  Large Extent  Total  Measures of 

Central Tendency  

 F % f % f % % Mean Standard 

Deviation 

Verbal  1 14.29 0 0 6 85.71 100.00 2.71 0.76 

Non-Verbal 0 0 2 28.57 5 71.43 100.00 2.71 0.49 

Visual   1 14.29 3 42.86 3 42.86 100.00 2.29 0.76 

n=7, (1=Small Extent); (2=Neutral); (3=Large Extent) 

Table 4.13 portrays that the majority of the head teachers asserted that the 

teachers use verbal communication strategies to a large extent while 

teaching, as indicated by a mean score of 2.71. Less than half of the head 

teachers asserted that the teachers use visual communication strategies to a 

large extent, as indicated by a mean score of 2.29. This implies that the 
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implementation of visual communication strategies is a threat to most 

teachers. 

4.7 Assessment of the influence of Teacher Pedagogies on implementation of CBC 

The researcher investigated the opinion of the teachers on whether the various teacher 

pedagogies influenced the implementation of CBC in grade 4 and found out the 

following as detailed in table 4.14.  

Table 4.14 Teacher’s opinion on the influence of teacher pedagogies on implementation of CBC 

Communication Strategy Agree  Neutral  Disagree  Total  Measures of Central 

Tendency  

 f % f % f % % Mean Standard 

Deviation  

Teacher’s use of learner-

centered approaches 

14 87.5 - - 2 12.5 100.0 1.25 0.68 

Teacher’s use of teaching and 

learning materials 

14 87.5 2 12.5 - - 100.0 1.13 0.34 

Teacher’s use of practical 

experiences    

14 87.5 2 12.5 - - 100.0 1.13 1.13 

Teacher’s communication 

strategies 

14 87.5 2 12.5 - - 100.0 0.34 0.34 

 

Table 4.14 shows that most teachers agreed that the adoption of learner-centered 

methods, teaching and learning resources, practical strategies, and communication 

strategies all impact CBC implementation, as demonstrated by mean scores of 1.25, 

1.13 1.13, and 0.34, respectively. According to the interviews with head teachers, the 

majority claimed to examine grade four teachers' use of pedagogies three times per term, 
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while less than half assessed twice per term. Teachers must be evaluated in order for 

principals, the ministry of education, and other essential stakeholders to track the 

progress of CBC implementation and provide appropriate recommendations. Head 

teachers should assess learners frequently in order to provide relevant feedback.            
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CHAPTER FIVE 

SUMMARY, CONCLUSION, AND RECOMMENDATIONS 

 

5.1 Introduction  

The chapter's objective is to summarize the study, the conclusions, ideas, and proposals 

for further research. The research consists of its results on the influence of teacher 

pedagogy on curriculum implementation based on skills in public elementary education. 

The section sums up everything, and the conclusions are formed from the summary of 

the outcomes of the investigation and proposals from the findings. 

5.2 Summary of the study 

In the following sections, the results of the study are summarized. 

5.2.1 The impact of teachers' use of learner-centered techniques on competency-

based curriculum implementation in public primary schools. 

According to the findings, over half of head teachers stated that teachers have difficulty 

instilling communication and teamwork skills in their pupils. Furthermore, less than a 

quarter of the head teachers stated that the core skill of self-efficacy was a difficulty for 

teachers in CBC implementation. The CSO also affirmed that communication and 

collaboration skills and self-efficacy are the core competencies in CBC, which teachers 

find difficulties in practical implementation. The researcher observed that some of the 
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learners could not express themselves clearly and fluently during the survey. Therefore, 

teachers needed much support in infusing critical core competencies; communication, 

collaboration, and self-efficacy. Most teachers appreciate learner-centered teaching 

approaches because they consider learners' needs and interests, thus improving learners' 

performance. 

5.2.2 The impact of teachers' teaching and learning resources on competency-

based curriculum implementation in public primary schools. 

According to the findings, all teachers indicated that teachers' guides were available and 

adequate for all subjects. Furthermore, the majority of teachers acknowledged the 

availability and sufficiency of pupils' textbooks. All of the school heads stated that 

teacher's guides were available for all topics. About digital devices, all of the head 

teachers indicated that they were available and functional. Regarding teachers 

‘competency in using digital devices, a minority of the head teachers declared that 

teachers were very competent in using projectors and laptops in teaching. The 

researcher observed teaching and learning materials in schools such as learners' 

textbooks, manuals, and flashcards. Because a few schools had well-equipped computer 

laboratories, the researcher found inadequate evidence of sufficient digital equipment. It 

suggests that teaching and learning materials are vital in the teaching and learning 

process if appropriately chosen and utilized. 
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5.2.3 Influence of teacher’s use of practical experiences on the implementation of 

the competency-based curriculum in public primary schools 

 From the findings, the majority of teachers indicated to be very competent in using role 

play and group discussions in teaching.  On simulations and class projects, less than half 

of the head teachers indicated that the teachers often use them in teaching and learning. 

Less than half of the head teachers indicated that teachers use mentorship programs 

very often. According to the CSO, only a few teachers use simulations and commends 

to embrace projects on authentic tasks. Therefore, the teachers need to be trained, 

encouraged, and empowered to use simulations, projects, and mentorship programs, for 

they are critical and essential in attaining CBC goals and objectives by enhancing 

learner participation and autonomy. Therefore, practical experiences make learning 

authentic and engaging hence should be part and parcel of propelling the competency-

based curriculum since it makes learning authentic and contextual.  

5.2.4 The impact of teachers' communication tactics on the implementation of the 

competency-based curriculum in public primary schools. 

 The majority of grade four teachers indicated to be very competent in using verbal 

communication strategies. On the other hand, half of them claimed to be competent in 

using non-verbal and visual communication strategies. The majority of the head 

teachers indicated that the teachers use verbal communication strategies to a ‘large 

extent. ‘Less than half of the head teachers said that the teachers use visual 

communication strategies to a ‘large extent.’ This observation necessitates the need for 

teachers to be trained and advised to be competent for infusion and incorporate all 
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aspects of communication strategies in teaching for better and practical learning. Thus, 

proper selection and use of communication strategies by an instructor will enhance 

learning outcomes positively.  

5.3 Conclusion 

The researcher has reached the following conclusions based on the research data from 

the investigation. Most teachers acquire training and can integrate them into the 

teaching/learning process in skill-based curriculum pedagogies. Communication and 

collaboration, as well as self-efficacy, are the core abilities in CBC that remain a 

challenge for teachers to instill and require additional practice and training. Furthermore, 

teaching and learning tools, particularly digital gadgets, greatly assist learning and 

should be made available to teachers in good condition and with sufficient supply. Also, 

Instructors should embrace effective and appropriate practical experiences during the 

teaching and learning process to transmit abstract ideas and make learning authentic. 

Furthermore, classroom facilitators ought to effectively choose and use relevant 

communication strategies for better learner achievement. 

5.4 Recommendations 

The following suggestions are given based on the findings; 

i. The Government might explore recruiting more instructors and building more 

classrooms to decrease congestion and optimize learner attentiveness through 

the Ministry of Education. 
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ii. Digital devices are essential teaching and learning materials in the 21
st
 century. 

More computer laboratories should be built and equipped in every school. 

Relevant infrastructure like electricity and the internet should also be provided 

to schools for effective learning. 

iii. Teachers should improve their capacity to use learner-centered pedagogies that 

are practically oriented for effective teaching and better comprehend concepts. 

iv. The facilitator should always use communication strategies that amalgamate all 

the strategies in equilibrium for proper instruction. 

5.5 Further research suggestions 

For additional study on the implementation of a competence-based 

curriculum, the researcher proposes the following topics. 

i. Research is to examine the impact of teacher pedagogies on the 

implementation in private primary schools of the skill-based 

curriculum. 

ii. The effect of teacher pedagogies on the implementation of a 

competency-based curriculum in counties other than that 

targeted by the researcher should be assessed. 

iii. The influence of teaching pedagogies on the execution of 

competency-based resume programs in grades other than that 

intended for the researcher should be analyzed in a study. 
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iv. Research should be carried out to evaluate the influence on 

implementing a skills-based curriculum by alternative teacher 

pedagogies.  
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APPENDICES 

 

APPENDIX A: LETTER OF INTRODUCTION 

University of Nairobi 

Department of Educational Administration and 

Planning P.O. Box 30197-00100 

Nairobi 

 03/01/2021. 

The Head teacher, 

Dear Sir/Madam, 

RE: RESEARCH PARTICIPATION 

I am a postgraduate graduate student of University Nairobi; School of 

Education, where I am presently researching the impact of Teacher 

Pedagogies on the implementation of competency-based curriculum in the 

Westlands Sub County, Nairobi County, Kenya in public primary schools. 

I'd want to request your organization's authorization to access data since it 

was randomly selected. Your information will be used for academic 

reasons and keep your view and                                                                                                                                                                     

opinion secret. Thank you in advance. 

Yours faithfully, 

Justus Kiyai Asava 
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APPENDIX B: QUESTIONNAIRE FOR GRADE FOUR TEACHERS 

The survey will search for information on the impacts of teacher 

pedagogies on the execution of the program of skills in public elementary 

schools in the Westlands sub-county. With thorough, full and honest 

replies, you will assist collect valid data. The information you provide is 

not is simply for research reasons. 

INSTRUCTIONS: Please tick (√) or fill in the information as 

appropriate 

Section A: Background information 

1. What is your gender? Male ( ) Female ( ) 

2. What is your age bracket? 

19-30yrs () 31-40yrs (   ) 41-60yrs (     )  

3. How many years have you taught in primary school(s)…….? 

0-10yrs (   ) 10-20 yrs. ( ) over 20yrs.  ( ) 

4. How many learning areas are you currently teaching? 

   1 (  )      2 ()   3 (   )      more (   ) 
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Section B: Use of learning methodologies for teachers and implementation of 

skills based curriculums 

5. Have you been trained in-service on implementing learner-centric CBC 

approaches? 

  Yes (   ) No (     ) 

 

 

Teaching 

method 

Almost 

always 

Often Sometimes Seldom Never 

Brainstorming       

Debate      

Social media       

Competitions      

Extended 

learning out 

of classroom 

     

 

 

6. How often do you use the following learner-centered learning method in 
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teaching? What difficulties do you face in implementing learner-centered 

learning method in teaching?  

Section C: Teaching and learning materials and implementation of CBC 

7. How many pupils are enrolled in your grade?  

8. How often have you been using the following Teaching and Learning Materials 

in teaching? 

 

9. To what extent does teacher’s use of Teaching and Learning Materials influence 

Teaching 

and 

Learning 

material 

Almost 

always 

Often Sometimes Seldom Never 

Laptops      

Desktop 

computers 

     

Tablets      

Projectors      

Learner’s 

books 

     

Teacher’s 

guide 

     

Flashcards      
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learner’s outcome? 

           Small extent ( )               neutral ( )                              Large extent ( ) 

Section D: Teacher’s use of practical experiences and implementation 

of competency-based curriculum 

10. Please, indicate by the use of a tick in the relevant columns the 

extent to which you have demonstrated the ability to perform the 

practical skills in teaching. 

Task  Very well Good Developing Need support 

Ability to use role 

play 

    

Ability to use 

group discussions 

    

Ability to use 

simulations 

    

Ability to do 

mentorship  

    

Ability to 

establish projects 

for learners 

    

 

Section E: Communication tactics used by teachers and the implementation of 

competency-based curricula. 
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11. Please indicate the extent to which each of the following features in connection 

to the teacher's use of communication methods in teaching is met by placing a 

check in the related column. 

Very well (1) Good (2) Developing (3) Needs Support (4) 

Statement Very well  Good  Developing Need 

Support 

Ability to 

use verbal 

skills in 

teaching like 

texts, emails, 

video clips) 

    

Ability to 

use non-

verbal skills 

in teaching 

like 

gestures, 

body 

movements 

and facial 

expressions. 

    

Ability to 

use visual 

skills in 

teaching like 

signs, web 

pages and 

illustrations. 

    

  

 

 

 Section F: Assessment of influence of Teacher’s Pedagogies on the 
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Implementation of CBC 

12.  Does your application of the teacher's teaching expertise impact CBC 

implementation? 

Tick only one place, please. 

1 = Agree, 2 = neutral, 3 = Disagree 

Question 1 2 3 

i) Your ability to use learner centered 

method 

   

ii) Your ability to use teaching and 

learning materials. 

   

iii) Your ability to embrace practical 

skills in teaching. 

   

iv) Your ability to apply effective 

communication skills in teaching. 

   

 

13. What is your opinion on the influence of teacher pedagogies on the 

implementation of CBC?                          

Thank you for your participation. 
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APPENDIX C: INTERVIEW GUIDE FOR HEAD TEACHERS 

The objective of this interview guide is to gather information on the impact of teacher 

pedagogy in implementing a skills-based curriculum in Westlands Sub-county public 

primary schools in the context of grade 4 class. For the sole purpose of the study all 

information provided is utilized. Please reply as honestly as possible to all questions. 

We will be really thankful for your support. 

School…………………………………………………………………………………… 

Male..................................................... 

Female............................................................................... 

a.  What does the word "teacher pedagogy" mean to you? 

b.  Have you received any in-service training on teacher methodologies related to 

competency-based curriculum? 

c.  Do you believe in learner-centered pedagogies? 

d.  How do learners react to the implementation of learner-centered teaching methods? 

e.  Which core competencies are they having trouble instilling during instruction? 

f.  How much influence does the usage of teaching and learning resources by teachers 

have on CBC implementation? 

g.  What is the learner-to-textbook ratio in the grade in question? 

h. Is there a teacher's guide for each subject? Are digital devices available, sufficient 

and functional? 

i. To what extent are teachers competent in using the following digital devices:  
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● Laptops 

● Desktop computers 

● Tablets 

● Projectors 

j. To what extent are the learners able to use the digital devices? 

k.  How frequently do teachers employ the following practical experiences in their 

classrooms: 

● Role playing 

●  Group discussion 

● simulations 

● class projects 

● mentorship programs 

l. Are pupils able to demonstrate practical that they have been taught? 

m. How much does it influence the application of the CBC through teacher practice 

experiences in the teaching? 

n. To what extent do teachers use verbal communication strategies in teaching?  

o. To what extent do teachers use non-verbal communication strategies in teaching?  

p. To what extent do teachers use visual communication strategies in teaching?  

q. To what extent does the school assess the use of Teacher pedagogies in CBC 

implementation? 

r. What challenges do teachers encounter in implementation of teacher pedagogies in 

teaching and learning process?  
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APPENDIX D: INTERVIEW GUIDE FOR CURRICULUM SUPPORT 

OFFICERS 

This interview guide is for the collection of information on the impact of teacher 

pedagogy in implementing competence-based curricula in the Westlands Sub-County 

public primary schools for grade four. All information provided is utilized only for the 

purposes of the research. Please reply to all questions as honestly as possible. Your 

participation is much to be appreciated. 

Zone ………………………………………………………………………… 

Male..................................................... Female................................................. 

1. Did you have any training in teacher education in the service in 

relation to your area's skills-based curriculum? 

2. To what extent do teachers in your zone embrace learner-centered 

pedagogies in teaching? 

3. What is the reaction of learners towards the use of learner-centered 

methods of teaching?  

4. Which core competencies are the teachers finding difficult to infuse 

during instruction? 

5. What is the learner-textbook ratio in your zone for the relevant grade? 

6. Are there teaching guides accessible for all subjects? 

7. Are digital gadgets readily available, adequate, and functional? 

8. To what extent are teachers proficient in the use of digital devices? 

9. To what extent can the students utilize digital devices? 
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10.  Do teachers use the following practical experiences in teaching? 

● Role playing 

●  Group discussion 

● simulations 

● class projects 

● mentorship programs 

11. To what extent do teachers use visual communication strategies in teaching?  

12. To what extent does your office assess the use of Teacher pedagogies in CBC 

implementation in your zone? 

13. To what extent does your office give support to teachers in enhancing effective 

implementation of pedagogies in CBC?  

 

 

Thank you for your cooperation 
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APPENDIX E: FOCUS GROUP DISCUSSION GUIDE FOR GRADE FOUR 

PUPILS 

How are you, dear pupils? Thank you for joining us. Thank you for having taken the 

time time to talk about Influence of Teacher Pedagogies in the Implementation of the 

Competency-Based Curriculum in public primary schools in Westlands Sub-County 

particularly in Grade 4. We refer to the teacher's techniques and means throughout 

teaching and learning. We will talk about how teachers use learner-centered learning 

approaches and how they implement CBC, how they use teaching and learning 

materials and how they implement CBC, how they use practical experiences and how 

they implement CBC, and how they use communication strategies and how they 

implement CBC. I am Mr. Justus Asava of the University of Nairobi. All information 

provided is utilized only for the purpose of the study. Kindly feel free to respond to all 

questions as honestly as possible without any fear since there are no wrong answers due 

to different points of view and any comment will be deemed relevant. Your cooperation 

will be highly appreciated. I’m going to videotape our talk to catch all comments 

without forgetting anything. Let’s begin, please let’s introduce ourselves by saying our 

names?  

Who can tell out what the term ‘CBC’ mean? 

1.May one boy and one girl list on the flip chart what CBC is all about. 

2.Who has ever sung in a classroom during teaching? 

3.May I know those who have ever narrated a story in class? 

4.Have you ever performed a project for the class? If yes, please tell me what it is and 
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what it entails. 

5.Have you ever learned outside classroom? If yes how was the experience? 

6.Have you ever learned using a tablet? 

7.Have you ever learned using a desktop computer? 

8.Have you ever learned using a laptop computer? 

9.Have you ever learned using a projector? 

10.Tell me if you have enough textbooks for everyone in all subjects. 

11.How often do teachers use flashcards in teaching? 

12.Do you have mentorship programs at school in which you are guided and counseled? 

13.Are you involved in group work activities in classroom? 

14.Are your teachers fluent and clear while teaching? 

As we conclude, up to that extent, is there anyone with any other comment on how 

teaching and learning occurs at school that we may have left out? 

 

Thank you all for participating in the discussion. May God bless you. 
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APPENDIX F: OBSERVATION CHECKLIST FOR CBC IMPLEMENTATION 

Name of the 

school…………………………………………………………………………… 

Date ……………………………………………………………………………………… 

CBC Indicator implemented Not implemented remarks 

Learner centered learning, 

teaching and learning 

materials, practical 

experiences, and 

communication strategies. 

   

i. Learners 

working in pairs, 

getting solutions 

to problems in 

groups  

   

ii. New, stylish and 

amazing displays 

of learner’s work 

   

iii. Learners 

engaging in role 

playing activities 

like drama 

   

iv. Teacher’s use of 

learner’s 

textbook 
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v. Teacher’s use of 

Teacher’s guide 

   

vi. Teacher’s use of 

digital device  

   

vii. Learners 

engaging in 

teamwork 

   

viii. Learner 

mentorship 

programs 

   

ix. Learner’s ability 

to manipulate 

various materials 

   

x. Learners reading 

selected texts 

loudly 

   

xi. Learners 

answering open 

ended questions 

   

xii. Pupils learning 

by watching 

films/PowerPoint 

presentations  
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