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CHAPTER ONE:

INTRODUCTION

It is impossible to live without being educated. In the sense
that every individual has to meet the impact of the environment.
Formal education is greatly uplifted in most societies and so

" the parents seek a vicarious satisfaction in the scholastic
achievement of their children. Certificate of Primary Examination
(C.P.E.) is very important for that matter in a country like
Kenya. This is because it is the backbone to other higher
examinations. The young are hence subjected to educational
conditioning and competitive pressures inorder to pass examinations.

Hence education has now become an industry with children as the
raw materials to be moulded into predetermined patterns like circus
animals on which whips are cracked to make them perform in the
arena of social approval.

The school is a sorting process that begins at an early age
allocating students through tests, grades and tracking the future
ptacement in the occupational hierarchy. The sthool is therefore
the "traffic Police" for the prevailing division of labour
in the social arena. Since C.P.E. is the first "road block" to
determining which hierarchy one will join it is very crucial and
this is why all the more the study has tried to unravel the
stumbling block towards jumping this first "road block" Inorder
~to attain social status. But it should be pointed out that passing
C.P.E. perse will not give one social status if you do not get_
employment to get income; But social status -depends on the society's
scale of judgement, that is different societies use different
variables to rank people socially. These variables used to fank
people socially also depends with time periods.
Mkangi has also pointed out that it is not just acquisition of an
"education” which counts if one is to secure a job but rather
the acquisition of a Qhalificatoryeducation.I Getting a certificate
of primary education does not warrant you to get a job. That is
C.P.E. mayy not qualify you to get a job, it may require you to
be a little bit higher in the education pyramid.



Problem Statement.

Education, needless to say, is an imnortant variable in any.
country and so much so in a country like Kenya. as a vehicle
of_socfal change. The topic on education and educational
blockage esnecially at Primary School level has not béen well
explored in this country. It is for this reason among many

that such a topic is very appropriate to survey at such a time
when Kenya feels threatened by the social, political and economic
problems which are partially due to the organisational structure
of the educational pyramid, with primary school as its base. And
that is whythis study concentrates on the primary school.

It is a very important topic because the plight of school leavers
and especially C.P.E. graduates has just started coming to light
to those concerned. There is now a concern over those who do
C.P.E. but they do not make it to secondary school or the fees

is too high for them.

Mkangi has this to say on this line: Schools founded on

harambee basis donok provide an easy alternative to government
secondary sthools for the poor because of the exorbitant fees in
comparison to the government ‘financed schools. It was partly to
offset this that the National Christian Council of Kenya Pioneered
the village polytechnics. Initially entry to village polytechnics
was free and was meant to cater for those who had scored the

lowest points. In other words the failures in the Certificate of
Primary Education Examinations. But even here qualification and
school fees have set in, thus eliminating many C.P.E. failures :
especially those coming from poor households, from their last chance"

According to my research findings based in Gaitu sublocation, it
.is not a wonder that those with high average income monthly they
have more output of pupils to harambee secondary school on
average than those with the low income on average. Those with
high income on averade contributes twentv eicht voint ‘'six percent
to harambee secondarv school while those with low average monthly
income contributes eleven point four per cent on average to
harambee secondary schools. Since harambee secondary schools
were built with a view to at least help the low income household



children to be able to get this scarce resource (educational) one
could have expected the poor households in Gaitu to have more
pupils in harambee secondary schools on average.

However though the government has used alot of monev in expansion
of primary schools, attention has not been naid to these standard
seven leavers after coraduatine in C.P E. To mv view also these
village oolvtechniés do not play a very great role in easing the
problem. After these standard seven graduates dn a certain course
~ in these volytechnics it is difficult for them to get employment
-;'_;.;ther within the private or the public sector. It is also difficult
for them to start on their.own since they do not have initial
capital. Hence unless a follow up is made on these graduates after
completing their course in these village polytechnics, they will

still end up in their original predicament.

Most of the studies done on this area for instance Somerset(1974)3,
Kay$igo male(1976)% and Nkinyangi(1977)5, have tended to do
comparisons between urban primary schools and rural primary schools.
Actually to my view this dichotomy can be véry misleading. This is
because such results tend to overgeneralize where the existing
situation in the rural areas is concerned. Such studies for instance,
the one by Somerset based in Nyeri, tend to assume that rural Primarv
Schools do poorer than urban primary schools because. they are in

the rural areas, and there is a hidden assumption that rural primar§
schools are homogenous. This is ton much a overgeneralization.

They overlook the fact that schools in the rural areas do poorly

not because they are in the rural areas but it is because of the

relative material deprivation compared to other primary schools,

whether "Urban" or “"rural®. For instance there are"rural"primary
schools which have been doing well in C.P.E. than "urban" primary
‘schools.

Geographifcal determinism though it might play a role in influencing
a schools performance at C.P.E. level, should not be overemphasized.
As a result this study is going to concentrate on looking at "rural”
primary achools within their own setting and not doing any
cemparison between "yr+an” and *rural’ p;imary schools.



This y has d on the fact that rural schools are
not homogenecus and that various differences exist even among
themselves and th{s goes as far as determining who is to join
form one in a good government maintained secondary school. This
study has also assumed that rural community is not homogenaous,
stratification exists. This is why I found it useful to use a
holistic approach, that is considering many vanables inorder to
be ahble to get a clearer picture of the phenomenon,

Inability to do well in C.P.E. 18 a nation wide problem. Many
people wonder what is the cause of this problem, The following
fon sh the itude of this problem,

q 1

"T'wo out of ten sitting for this C.P.E. will make it, for others
the long sleepless nights will be in vain. 80% do not stand a
chance to continue with their formal education and their failure
to join a secondary school will follow them up for the rest of
their lives no mattoer how well they parform outside the school.
This is the stark tragedy of C.P.E. syndromc. It is the syndrome
that aff both p and the pupils., Many a home has been
broken following the trading of charges as to which of the partsers
(husband or wife) was responsible for bringing into the world a
child who could not pass his £first emamination. ILittle do such
parents realize that it is neoither their child's fault nor in many
cases theirs that the child could not get a place in secondary school
or that the child "failed® C.P.E.. The blame should be in most
cases be laid on the society's door that places a high premium on
post primary education without providing enough places for those
willing and able to embark on it. It 4s obviously that thera 45
something wrong with an eduoation system that condemns children

at an improessionable age of twelve years to a rate race they have no
chance to win. C.P.E. plays a very important role in the sifting
process” "¥he sifting which this emamination is supposed to
paxrform explains the elimination of two thivds of children from

ey




Rural communities which are mostly composed of peasants view
education as a way of sociil mobility. The peasants put great

h to ed tion than the rich families. Mkangi argues
that both the rich and poor families regard education as the
only exit and that is why they invest heavily in their educauons.

Hence the importance of education within this social category
(peasants) and in rural in gengral t be d 4 d
The p see ed ion as a tool, social advancement, hence a

way to enable their children to join the salarieds.

In general, the coming of colsnialism had an adverse impact on the
land tenure systems existing. This was greatly felt among the
Kikuyu, Among the coast people this impact was not felt for they
maintained their communal cwnership of land. Colonialism led to
individualization of land in the 'areas affacted. Hence this impact
was to create a landowner and landless classes where they previously
did not exist.

Wolff has shown that methods such as taxation, land alienotion,
and pass system were used by Eurdpaan settlers to guarantee

continuous supply of labour in theiyr £6 The i ing
availability and populality of imported D Jap and
American £ o also induded africans to suyp].y labour

to settlers forms to enable them to purchase’ these goods?

with th tural ch brought by P or dolonialism,
it also show the rise of urban workers. But it would be a misnomer
to think that those people who ran to town were landless. One

should donsider the ch b ght by tary y, which
ascalated pecples tastes and changes in attitudes towards life.
Paying of taxes to the colonial gmrmnant was a great factor
which fuelled many people to urb ; pecially during the
colonial epoch of era.




Mamdani has algo shown that land alienation led to subsequent
formation of a olass &n Buganda. Most of the landlsss want to
towun axpecting to get a job. Those who did not gat jobs became
criminals 10, To my view within this category of criminals, we
have thisves, drug addicts and other habitual oriminals which
included pickpookets and "Makangaa® (This term "maksngaa® ig
coined by Wameru people to refexr th those pecple who are usually

£ 4 4in bus ps and ° p8s and th try to p a
people to get into these “matatus®, Generally the torm 4s a
deri ion of °Askari K ? which £ to adminigtrative

policermen. The Mexu poople considered the work of adminpetrative
police to bo eguivalent to idleness for they could be found in

most times loitering in the villanges inorder to get local brawed
liquor, so "makangaa” inassence ars idle but it is disguised, for
economists they can sey that the "makangaa® are disguised uncmployed®)

These scolal ies are the prod of the structural changes
brought about by colonialism. These social categories cannct be
able to adjust to the abrupt changes but they cannot he able to
adjust to this structural changs for the structure is designed to
produce “idlers” as one of its by produsts. Apart from the land
being the pessants main resource and sourca of livelihood, it
was also the nueleus of their social life, Honce a substitute had
to be got and the second haat substitute sacmed to be aeducation.
The people found themselves caught up in a web of events of which
Maumau was ono of them, Ths struggle between the Britisgh and the
Ronyans {Maumau) was fixstly a struggle over scarce respurces here
symbolized by land, and seoondly a struggle over changes in values
4n the ciety ané education.

The issue of mushroaming of independent chuvches and the rice of
'bush® schools menned by Africans prove this point. The taking

of land by whites was not a willirg gosture on the parts of Africana.
Mast of the people affocted wore pensants and they had to ahed alot
of blood to got back their land, After indepandance the bogus land
pu_@mmmwmmmemwmuﬁnuummt



if the government did not interfore. Since 928 of Kenya's
population live in the rural s Such a study is very
important, because it will help to bring to light the problems
involved in getting this s @d L] Ed ion
is a b its benofits are not f£xee to every
body who weuld like to get the maximum out of it. This is partly
Que to some hindrances or stunbling block on the process of trying
to achieve it.

b
Viewing education problems aspeeially at g level will tend
to 1 the inh t 1 block oy th the problema
which the rural community have to grapple with, inordor to get
this goarce rescurce, to enable them to feel caomfortable in our
competitive socioty. Uneven distribution of the existing meagre
resocurces like inuome plays a major role in any society. Unevea
distribution of income in 41ts wake with oyclic problams produces
vicious eircles of poverty which will even affect children in

primary school.

Of the schools studied that is in Gaitu. It has been found that
mmmammme-oeemdaummﬂauwa-m:y
school their child will join. Problems associated with fajplure to
continne with formal education are increasing and so currently the
outory s to build village polytachnies inorder to help these C.P.E.
graduatas. In Meru We have for imstanca Rithoka, Nkubu, Githongo
and Eianjai village polytechnics among many in the district.

A great poxtion of thosa who eit for C.P.E. are unable to Join form
one as the following statistios show'?* of those enrolied in
standard seven in 1969 cnly 278 got a oh in dary seh
Of those enrolled in 1970, only 289 got a chance in socondary
6ohool. 720 had mno chance of the 173,180 candidates enrclled 4in 197}
only 318 (53,480) got a place in form one. In 1972 only 338 got a
placs in form one. In 1973 only 33¢ got a place in form one. Hanco
m»uumzuxmusmﬁmmamxmxmm
Tequires attention.




SCOPE OF THE STUDY,

The study aims at not breaking into a virgin ground but rather, to
add something to sttidies already done. The study concentrates on
the "failures” and not "drop . Dropouts” are considered to

be those people who do not manage to reach up to standard seven and
therefore invariably do not sit for C.P.E. “Failures” are considered
to be tt who fully to complete standard sevem but
they do not "Pass” the examination. However it should be pointed
out that there is a theoretical linkage between the “"failure and

ag +" mh
P »

Though the ward "relative distribution® is used in the topic of
this study, it has nothing to do with comparing two extreme groups
in of Social ic al affluence, but rather it has
to do with dif: dal soci 4
a group which matesally deprived. That is cdmpn:!.ng a group which
nationally can be ranked to be poor. This y gnizes
that even in the midst of poverty there !.a sone differences in the
distribution of soci ic ial

c terial a age botw

The pariod under investigation is between 1972 and 1982, This is
the period that saw the abolition of feeas fxrom standard one to

dard Mzee Y abolished fees from standard one to
standard four in 1974, and in 1978 Moi when he came to power
abolishod fees from dard five to standard seven., This pexiod

alao gaw the introduction of milk in primary schools. It was
announced early in 1983 that 8: 4:4 system of education would be
introduced. That is eight years in primary school, four years in
secondary school, and four years in the mvecauy. C.P.E. i8
hence to be replaced by Kenya Rational Pzimuy Examination (RNPE).
This programme is supposedly to begin in 1985. Standard seven of -
1983 is supposedly the last one to do C,P.E.

Some important events will be found to lie prior this period they
would not be ignored and this is because the past has an important
role to play with regard to the present. The period batween 1972



and 1982 has been found to be very appropriate as the schools in
the sample do not have long history, and so the question of getting
rich available data is very crucial. It is within this period that
the government 414 headcount as regard to teachers inorder to
uncovar “fictitious” teachers, and also those appearing in the
payrolls though they had d to be teac! either through death,
resignation, retirement or for one reason or another. Hence this
period is very important as regard thisg fitudy.

Teach who had hed up to stand four during colonial times,
but were in their owm cat y of "14 4 \ined" teachers,
after independence, their services were to be terminAted according
to the Ministry of Education circular 1979, This is because they
were short of the required standards within the teaching profession.
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CHAPTER TWO

WHY GAITU WAS CHOSEN .

.The fact that Geitu has been chosen as a came study does not
mean that it is the area which does most -poorly,: however, it
. is by some ooinoidence that it happened .to :bs in;the location
which was the last in C. P. E. perfoma.noe in 1982 in Meru

“Districts ~ 2

¢

““Neigyangl has-shown ‘that %o & grester extent thd Paotbrs
leading to- failure and withdrawe (“dropoMtd™) sre intervinned

“such ag ‘income uf the parents and social oldsgild
The ‘study by concentrating on the iseue of standard sevet

" “%f11 uneovér the probléeme in this part of the rural area
and show how they interplay to determine "succsgs" or
"failure" 1n the education system. The achool in ‘the rural
u-eas reﬂect quite alot about the l:l.fe . of the :najorityo

s This :I.s 'beoauae poor l:l.ving oonditiona of the péople-m th-e‘

mz-al areas can be refleoted :Ln the poor -trucmrea of the

Prj_mary gphool buildinga and this is beoa\me 11; :I.s thesa )

" geme people who play:a major role in the general improvement

of the schools Kizerbo has this to says
R - .

' "'l'ha sohool i.n many underdeveloped countries is a reﬂ.ection
md a fruj.t of the surrounding underdevelopment, from which
,rige, 11;5 defioiencies, its qualitative and quantitive

w14 ' '

puvurty



The study ignores the idea that Merﬂeve;om@t‘ ig evenly
distributed in the rural areas. The gtudy he;e tendéd t.o_.put
much ,emphasj_.a on socio~economic resources with specifio N
emphasis on income distribution. Thig is beceuse distribution
of these material resources is oruoial in any oountry, gte;'g;l.ng
right from a sublocation level like the one under 5_1_;de._ )

Ma.ny scholars have realized the importance of this variable,
income. !Eh:l.s ip because income determines povety on one hand,
and wealth on the other. "A Flanet cannot in any more than

& ‘countiy shuvive half free and half slave, half engulfed in
miasry, half oareering toward the supposed Joys of slmost
unlim:l.ted PP 15 sotually this aommentary is try‘iné %o
;how _that slwivnl even for a ;pla.net 15 doubtful 1f this lina

between the hsvea ‘and hsvenots is not tackled.

s el = e

g "study does 0% give much weight to the bi¥logical \\
sohool of thwght whioh sees genetical factors such l:l.k_e \\
harsd:l.ty of :Lntelligence a.mi payohologioal futors as tl.xe‘!mél.n
! oonvributing influence behind a child‘'s perroma.noe :Ln goh o1
. howe-ver, th:l.s is not to deny their impact on ohj.ld. 's peraon%uﬂg
a.-a a w.hole.:l's " ) \ i
3 . s

(S

"L e

i

tu>1s a zone having oharncteristioa of remote area. with \
; ex'treme rela.tiv; deprivatio of mater:lu.l things and as tha \
same time sharing oharaoterisuos of an area oonung up a.nd \
i enjoying urban ‘influences, hence this makes it a good °
Topreseptative ares, & replice of yurel areas in Kenya. It
is_8.good representative samplo besauge no area or rural .
is pompletely cut off from urban inf:l_.uénoes. Hence & study '
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like this one can help to make logioal generalisations to
such areas in the Republic and hence if Planning hag to be
done’in oase of education or rural development, knowlsdge

got from this are can be of practicel value.

80 in summary Gaitu is a good replios of other rural avéas in
Kenya since 1t bonders marginal areas, that is Tharaka and
Glakii and also urban Centre Which is Meru Town. So these
characteristics make it to be a good cage study.

SITE DESCRIPTION OF GATRU JRE4

v

" gaiti Hab-focation ie in Mwangathie Loocation. Iwangethil =

“1igaatiod 18 part of Forth Imenti Divielon. Gaitu 1a m’%he“
South-eagtiily part of Meru Town. The Equator 1idé in 1ts

- mdst ‘Wedterly péint and it aots more as a boundsiy betﬁeen Géi’hl

“and thé region popularly known as the "E quator,® b

Gaitu has an eltitude of 4225 feet above sea level which i
approximately 1400 metres above sea level.v.Gaitisis about

. Pourteen kilometrea from Meru Twon. Gaitu borderd. Gisledd im -

1% northerly part and Tharaka in its easterly point, se = o 2
‘nertherly point and also in the south easterly point. It is
good to note that Fhiaka is & marginal area and peaple lead

‘& very vicarious and simple life. Nature itself is dot very

s kind %o Thavaka peoples Faople live lives which .are barely

- AAthan ghkwvivel :Is’.l.ne ;

;,h_un iq‘ e pettlement soheme ares and it dogd not have a leng
higtory, . fleitu representa man's attempt to edjust to new
environmente :
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Clanism as en ideology plays a very major role in deci&ing who)“"
18 to g0 to Parliament just as ‘g‘aoialiam was used’ during ‘¢
Colonial times es & stepping stone to Parliement.” I was' told *”
of aa man who was always winning to go to Pa:i‘liam'e'xit"i"ecaﬁse' L
he had no father and had come with his mother. Women in Meid
are oonsidered that they do not have any clan or bslong to a.ny
olan as 1ong aa they are not marrieds When they are married

J they automaticelly belong to the husband's clan. -~ *~ *0F T

te Wl en i

Thia boy ‘whose father was somewhere and was not k.nown “could rot
fh: in any'olan and so he was considered to be a feutral person
#ho Would not show favouritism. During the 1983 General Eleotion
he lost his Parliementary seat. People came to realisation that
ciinging to a person who would not bring development in’ %ke' Ares
ahit"who ‘has not brought development in the area,ss.{mply“%ecme

of aian" 'a.ttan)ment would not teke them far. So ﬂ‘ui'ifxg tne 1933
elections people in Gaitu could no longer 1isten o' elak :I.ﬁeologies
to Fuj.de tham to ohonse g les.iar. They were looking _nt the

arung

qalit:Laa of a paraon without oaring which olan he oumag fm.

R Lalines b = ECRCR ¢l Joba L

ﬂhra we aee how the :Ldanlngy of n.noeatry oan he axp]_oitud {nordexr

to get aoms to segroe resources like power in our case a.nd also

la.nd -nd eduoation in gome cases.

$y 33 L o D dwerdoy
,Auoordmg to inaaup/untgrou,p thaor;r .1.t ahowg how people develoy
AL wE
m ntt:l.tude cf v:‘.awing themselves as 'hetter peup]_., \:at e
la.nguAge, better d.'rensed people, and. then, the people who do not

belong to. the group u-a viewed as people who 4o not speak the

same la.nguage ag us, queer mannerisms people. Benee some people
gome to view themselvea as, the "best® and hanoe thoae who do not

belong to their graup as enam:l.eso i
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W.A: Shack has shown how the Amhera ethnic group in Ethiopia looks
at itself as superior than the other ethnic groups. So ti:ay
expéct other ethnic groups to copy their ways of life especielly
the Amhareic language. The Gurage ethinc group who are looked
down upon s an inferior group develops as & result very A;;bmpg
feelings against the Amhara. This factor of bej.né looked dowa -
upon meke them work very hard in order to develop their rural *
area, a0 that they prove the Amhara wrong. The Gurase alao '1n
retarliation refuses to learn Amharaic language and .as it ham -
already been pointed out, they work very hard to improve their

life especially @comomically and so ethnic associating are very -
17 :

strong in urban areas.
Hbithi as also used this theory of ingroup/outgroup to analyse
trivalism in Kenyan setting. He also argues that tribslism 1w
“dynam.lo interaction process which might be designed t‘é‘ aerv"&
othar end.s other than thoge which reinforce ethnio 1dent:l.tyn

- - . . N - S P o AL
Meangi m; algo shown that with suoh high unemployment among"
séliool ledvera in Kenya, "tribalisn® has sometimés beoomd &
more influential deciding factor in the distribution of .jobs in
the ' government and other bureaucracies than qualiﬁcatory

edlmation.l_g ) : "

Sush a.ﬁi‘fudts of group iaelinga are usually expleited inorder '~
to get ‘acdess to moarce resources like land, edusation espeoially
.'m tems -of gotting eeholarships to go a broad, then businesses,
pléte and -Youses in urbdban areas, and also power like in the cage

of my area under study (Gaitu).

Hénce s soarce resources like land; jobs and businesees become
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scarcer the stronger the identification role for 4instance- e !:‘:"ﬂ-’tﬂ
"clanism" and "tribalism". "Pribalism" is "clanism" taken &

step farther though "tribalism™ takes place in urban centers
where there is multiplicity of people from different ethinc
sroups. ) z ) . b

]

Religion also plays a very important role in this area (Gaitu)._‘
There is the Rommn Catholic Church end the _Protestant Ghu:ches. \
These Protestant Churches are composed of the ’methodisf chu.rch, .
presbyterranean church of East Africa ¥P.C.E.A.),’ Pentecost ’
Assemblies of God (P.A.G.) and the East African Penfeoostal .
Church (B.A.P.C.) Lastly we have the Independent Church which -
is a mixture of traditional beliefs and beliefs from these
modern churches., The independent churches played a very
important._role in the revolutionary struggle or in the struggle
for independence. In Kenya, but after 1ndapendence they still il
persists and this 1s because the dreams which they had 1n1tia.lly

Bave not been met to the full,

The P.A.G. has broken from the mother church, the East Afr:lcan p
Pentecostal church, just as the Protestants havéjbioiign £rom the
Catholic Church, Religious struggles are greatly inteypsified in
this aréa. It 1s good to note that religious struggles hss
nothing to do with spiritual matters or struggles over dootr:lznes
but is more on material things. Hence acquisi%tqn o power in
the church is very important inorder to get tRese ma@erial thingsg

I was told of an episode whereby an open conflict errupted “around
cheaaria market, the main market centre in the area, over a pilece
of 1and neerby. So the P.C.E.A., the E,A.P.C., the P.A.G. and
the Methodists had an open confrontation against the Catholics.
So the Catholics lost the battle and surprisingly nobody ‘151_;11.-1 on
that plece of land., Something unique to be noted is that though
the P.A.G, and E.A.P.C. differs greatly fpom the methodist/PCEA
in terms of doctrine they jolned itogether to gight the Catholics
inorder to get the piece of land, They still have the old
hatred ageinst the "mother" Church,

The independent chu.roh did not take sides, To Afrocentric apologias
they may argue this im because it has more of Afripen values thas
the Buropean ones. This can be the view ,f those students who

can teke time to belleve anything bad can be found within Africen

UNIVERS G OF Nalpam
LIBRAR Y
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av
societies, Such scholars are for instance. muehadi Todare ( P

~ So mow this brings us to the view that more often thai-nét, the

separation of churches is in most cases over tlie material h
“+thinges., We find how religion is used as an ideology to Justify
the legitimacy of landownership, Clanism and religion are hence
two important ideologies used to get access to -starde regvuroes
in Gaitu, It is also good to note that on the process of the
research I ocame to get very interesting information to show that
the ideology of Clanism can be taken very far, Over 80% of the
schools I visited, were affected by some ™"gangs™ organised by
local pesple to terrorise teaohers who did mot comb from around

. .the locality.

T was %old of & case whereby teaohers in ome school lost two
bicycles within a period of one term, The local people Sonspired
with people beyond the vicinity of the school, so that they may
sbteal from"foreign™ teachers.live in am atmosphere of fear.sand ~

. insecnrity and this may even affect their morale. It &5 goodl o "\
note that this is the effect of Clanism taken farther beyond 1ts
loeal boundaries, In this case if people have to deal with
-mforeigners® they forget their olem differences.smd they Joim -

handa, .

; = ek e ‘ Tl i
In one case I learnt of an incident whereby the swhool was greatly

. affected when-two teachers from different clans were fighting and
it led to children Joining each according to his or her clan,
The fight grew to the extent thet even the parents joined -
leading to some teachers throwlng awey records of the ashool in Y
the toilets, 'This particular school was affevted 86 imch Bd
$hat the government. had tp mppoint a commission %o fun the mohool, |
This ies ome of the roles clanism can play in undrieveloping an area.
Religion snd clenism are two 1deelogles very common im Gaitu. Even
if a persom is freed from the shackles of elanism ideology
one iz mot free from religious ideolegy which is also equally
bad in its underdevelopment "mission® or role,

The major market center in Gaitu is Chasria where we have the
cotton gimnery and an agricultural office, small market stores,
smell shops, bioyole repairing workshop and alse the Assistant
Education 0fficer's office is situated here, ®here is alss g

diBpensary
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and a posho mill here and Chasria acts as a terminus for the
matatus from and to Meru Tewn. Chaaria is and admi.nistrat:lve '
centre of liwangathia Location and it is here vherq,thg chj,et e
meets with the Local "Wenanchi® for the usual "baraza® and to
setile various disputes. . .
Chearia is coming up &3 en urban srea and the rising of stuma
which is actitical factor in the growth of towns bears witness
to this.

Gaitu is quite fertile and a lot of erops do well here, Food
crops include maige, beans and potatees and this helps to

pport the ; population, Citrus fruits and also mangoes
do well., Tobacco and cotton are the major cash crops of the area,
with cotton taking the lead, Tenzanien beans is also important as
a cash crop and as an important income earner of many households.
G 2 Sx e
mtu ie. not well favoured in terms of sommmication. The maioal
features of the area and the general ierrain betrays the comnmunication
pattern in ihe area, It is vexry problematic to go to Gaitu during
rainy scasons es & result of bad roads which are not all weather
roads, There is cme telephone line and also one line of electric
posts which all end at the gilnnery, Sometimes ene is tempted to
wondor what Gaita sould have looked like in terms of comunioatim
without the ginnery. Donkeys and biscycles play a very major role
in terms of commmicaticn.

Population wise, Gaitu was second in Mwangathia Location acoording
te 1970 population censma, 4cecrding to this census Hwahgathia.
contributed 3.3% of the District's total population (N=832,710)
Hwangatbia has the following sub locations and population totals
according to 1979 census: 21

Gaita - 5,877
Kaongo - 54,150
Igane - 4,814
Gitie - 5,886
Hakandune - 2,533
Kdamurd = 4+236

Mwangathi Locatien had 27,4p6. Peocple and it was second in the
Yoxth .
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Imenti Division only rivalled by Merw HMunicipality which had
‘a population of 72,552. If population projections are done

in the year 1982 with the assumption that the oonditions which
used to exist during and prior the 1979 census are’ still’
prevailing, and also assuming that the birth rate of 4% in
Kenya also applies in Hwaengathia, the following approud.mat:lm
based on the projection are got:

Galtu - 6,582
Kaongo - 5,768
Igane - 5,392
Gitie - 6,592
Kiamari - 4,744
Hakandune - 2,635 .

In the ease of important industries cotton ginnery is the most
important, It serves the cotton growera of Tigania, Abothuguguohi
and Tharaka Division. Cotton ginnery was started in 'I§79 but
‘the Americans had sold to them machines which were not suitable
for Kenyan cotton. I personally saw these machines for they

are stil installed although they do not process eny thing.

So one finds that American Capitalists have intruded even in
the rural aress and have underdeveloped them indirectly, This
‘underdevelop t s b of the fact that a lot of time was
wasted before the factory commenced. For it started work
after it had bought machines from Indie and the work started
by 20th lay, 1980. It is also good to note that momey which
was used to buy machines from America was not refunded though
the machines did not ackiove the desired results. This was

a very groat’lou to the ginnery as a whole and also to the

government.

People employed espetislly as casual labourers in the ginnery

are not well paid. I¥ they work for a menth they get about

two bundred thirty four shillings.?* It 1s from this amount

that they have to pay 8 hundred shillings for a house in Chaamtn
Market e a veat. This is & factor to explain why m school
leavers especielly girls indulge in “malpractioca® while still
working i the gimnery for what they get can not make ends

meet, There is no considoration for s cademics. The qm’"fi"ﬂtion
is to oarry s sack of cotton.  This one finds that casual
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1aﬁoursrl operate on the subsistence line or just on the survival
line.

Cotton faermers are paid twice a month at three shillings and
eighty cents a kilo. They are given free cotton seeds by the .
cotton Board of Kenya. This is to create incentives because
¢cotton demands hard labour and 8o not many people are willing to
venture into it.

Howevér. despite the problems faced by the casual labourers cottom
ginnery has contributed to the general improvement of the ares.
Phere could not have been murram roads along Gaitu if there was

. no cotton ginnery. Telephone lines which help the local goqgle
especially im times of emergancies, could not have been there
without cotton ginnery. The electric supply could mot have been
there without the cotton ginmery, and so the local people can get
electricity cheaply than if they had to get it from Meru Town.

The ginnery has contributed greatly espeoislly in the field of ..
communication in Gaitu.

HKDUCATIONAL LANDSCAPE OF GAITU SUB-LJICATION

Gaitu contributes about 1.4% of the total number of Primary
Schools in Neru Distriot (Hu612). 28 It contributes 33,3% of the
total.number of Primary Schoole in Hwangathia Location (N = 32),
and about 7% of the total number of Primary Schoola in Korth

Imenti Division (K = 149).

Gaitu has ebout 66 trained teschers which is about 33.3% of the
trained teaching force in Iwangathia Location (N = 192) and
gbout 2% of the trained teaching force of Hesm District (B =4347).

There was no teacher of 51 distinotion in Gaitu Sublecation but
there were thrae 517 in lMwangathia Location which was about 2.4%
of the S1° in Meru District (B = 124). There was nobedy of C.P.E
standard within the untrained oategory. There was one teacher
with no ceertificate of whatever calibre, He started teaching
during coloninl times and he had reashed up to standard four

and after teaching for sometime he was given licence to teach
but agcording th the Ministry of Education, it wea suppomed to
start getting rid of this category by the year 1979, but it seems



the process has taken too long. = a =

Un average there is a tendency for male teachers to be over
represented both in the trained category and untrained category.
The totel number of teuchers in Mwangathia Location is 290»27
This is about 4.2% of the %otal teaching force in Meru Listriot
(N = 6639), There was no graduata teacher in the Sublocation or
location. There was one graduate teacher however, in the whole
of lieru District Primary Schovl, He was stationed in Kianjai
Division.

There is also a gensral tendency for most standerd sevens to be
having less than fourty pupils per class end with some few
excepticns boys tended to be more in standard seven, Probably
this mey be the reason behind boys doing well than girls in
C.P.E., in rural areas as found by Keyongo Lale (1976).28

There was a general tendency or rather the general mean of the |
highest points got in these schools to be twenty seven points and
the lowest mean being eight p»::i.nta.29 .

In most cases the Primary Schocls within the csample had no
windows. In one of the schools I visited one is tempted te
wonder how the children see, how they are writing because the
classrosms were derk even during a very bright sunny day. So
actually on the average even poor windows of any distinction
seem to be more of & luxzury rather than & necessity to be
enjoyed by the rural Primary Schools.

The frequenecy of visits by the aszistant Educetion Offigcers
(4EO's) in the sampled schools scems to be once a year. In
gome extreme cases ome gome & cross @& school whereby an E ABO
visits a school once in avery five years.

There im also a general tendency of the schools in the semple

to be built near big roads. The schools also seem to follow

big rivers in the aerea for instance Larisars end Guatuu. Aetuslly
along river Mariaara, the biggest river in the area, it scems to
be having the monopoly of the Primary Schools a3 per sample.

Probably it 15 becwuse of the advantages enj.yed by being near
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rivers and big roads that these Primary Schools are situated
along them.

13.
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.
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CHAPDER THREE . P, Papeo
LITERATURE RE

The importance attached to C.P.E. can be reflected -in the ingrease
of anvolment. This is because when the parente enrol $heir echiddren
in standard cme their initial eim is for them to gomplete standard
geven, do C.P.B. and then go to & good government gotondary school.

1

Phe abolition of school fees from stundard one to standard four

in 1974 had very interesting consequences as Nkinyangi notes.®

It led to crowding of children in schools, "toddlers® rushed t6
enrol in atendard one, mature women worthy to be in the Univarnify.
herd boys dreased in their herding attires all of tlem 'went to =
school. Clasbrooms to cater for this great popmtion re 14 ted
and teachers were few and &so this meent that pu.piis
ander shades under special cleanings. ‘l'eaehing mier{ﬂs wére
alse Pew, Building fund and also watohmen foea driove’ ‘the herdboys
and the reat of their social class to where they came from, hence
government intervention was negative.

Hicangi Has also noted something similer to Nilnyangl, 94t present
fasmal aduastion is in theory free for the firat four years of
Primary Bducotion bécause of a presidential prmig.;ﬁun of 1973.

But ‘i prut:lee parenta have t0 pay more than hqu the aboution

of sehool fées. HNow adays a ch1ld may not Be going to sehool ~ ;
because of nen payment tovards either buildiag fund, equipment -
fund, sports act:lvity fund, sehool uniform, or anyother 'cnn*tr!bnt.ten“
that might Ve demanded by the school committee. n

She old name for C.P.E. was K.P.B. or Kenya Primary Ezamination.
After 1966 it was not possidle to "pass” or to "fail® K.P.E..
Instead every candidate was owarded & eeruncato of “the. y
exaninstion. In 1967 standard eight was abolished only to
reappemr supposedly by 1985, and theres wes cnly classes up to
atandard sevon. . L

The ohunge 6f mame fram K.P.Z. o C,P.E. alao saw the.rise of
meitiple sholoe variety where answers are by marking vne of the
four boxes given or shading ono of the eirales on a sheet of
paper that ean ‘tie soanned by a ccmputer, Subjeots covered are
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three - Mathematics, English and General Paper, General Paper
consisted of geography, History, Civics and Science.

4t the time of the inenguration of C.P.E. there was no occasion
to write anything like an essey, but this started changing by
1973, when cendidates during this year hed to write & cbmposition
in the English Peper, and prcbably this was the sbaxrt of realising
the defect in the computerised aspects of the multiple choice
variety. =

One find that education plamners end politicians have never cared
to look depp into the defeet of this sducation system. But it is
also good to note or rather to realize thet it is mot the defective-
ness of this education system which is the main cause of the social
1118, In other words it will be myapio to blame all social
problems for instance, unemployment and rural-urban migration
especially by the school leavers, exclusively on education

system. .

Michsel Todaro has this to say in regard to such & misnomer.

2411 countries have committed themselves to the goals of Universal
Education for Primary school in the shortest time posasible. =i
gfhequant has become & politically very sensitive but often
costly "Sacred Cow". Until recently few politician, stateamen,
economista and Educational Planners have dared publiely to challenge
the ‘cult of formal education - unemployment and underemployment
have reached’ staggering proportions with the educated swearing
the ranks of those without jobs. 4bsolute poverty is chronic and
pervasive, €conomio disparities between the rich and the poor
widena each yeax",

Todaro is realising that umeven distribution of material resources
1g very eritical. This is because material condition 18 a reflectl
of social stratification in the sooiely.

Haterial conditions can affeet the sceisl mobility and edugstion
ic one nfthswmdmmgupthenomuﬂu. One ¢an not

blame the peor perfomsnce of a child in examination sclely to the
defectiv of tion system. Heny scholars have identified

the role of material rescurcesa.
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The World Bank Educational Economist John Simmon for example
had this to say.on the relationship _Dbetween the .success of a
child in a shool mnd material conditions... ' ~.:

"The poor are the first to drop out because they need to work,
the first to be pushed out because they fall asleep in class

as one result of malnourishment and the first to fail their
English tests because upper income, children have had better
opportunities at home. The hope brought to village patents

by the construction pf primary schools fades. Enough schooling
to secure a steady job or even a menial one for their son seems
just beyond their grasp w33 qnig quotation shows that the
poor are in a desperate situation. N
In the %ourse of literature review one comes to realize

that almost every scholar who has dealt with the topic on
education will mant:.on the issues of poverty e:.thev dimqtl-g:

or inderictly. One comes across such adjectives like high cost
schools, low cost schools, high quality, low quality, rich

and, poor and also urhan and rurals All these adjectives rellact
in one way or another relative advantage or d:.sadvantage of
material things, of which income plays a very major role.

Formal education involves selecting and sorting. Schooling is
part of basic specific occupational roles. It is shown that in
Kenya as elsewhere, allocation of persons to tasks implies
social stratification hence C.P.E. is very important for

thj,{ endeavours G .

These are &lso scattered survey data whioh confirm that
educational advantages are transmitted through the family.
One such study by Court and Ghai (1972) reports that a male
child of literate parents has on the average-a '60% higher
education than a male child of illiterate pareants., For *
females this increases to 75% This survey raports that respondents
who were themselves well educated came from much better
educated parents than do uneducatad workers. There tends to
be intermarriage within one's sducational class thus
contributing further to the beneflts which are automatically
conferred by being born into the educatéd family.
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Table 9.1 = Proportion of well educated Kenyans who

provide educational advantages for their children

Speak English at home
Provide special lessons
Read © their children

Send children.ito private
nursery schools

Purchase books and educational

toys

The table below suaiggests that the advantages

61%
62%
73%

4%

20%

persist even into the University.

Table 91 335

of family

Rt

‘'or more

Educational Fathers of All African males
attainment of fathers Univesity of aged 40 and over in
of Nairobi University Nairobi stu=- Kenya .
students dents
(Rruasn .

s % %
Nome. ; B 21 | 80-
Some Primary 58 - 18 -
nge Seconday  (foerms I 18 2

v)

Past Secondary Form v 4

Hence family considerations operate to penalise some children
and to reard others. Recruitment into the high status
positions ds linked to ability to gailh entry into 'a prestigous
school which in turn is affected by the matarial the family
provides, that is aducational and économic advaritages or

resources,

Thare is evidence that the opportunity to enter the formal
school system is not equitably distributed across geographical




regions and between urban and rural areas, and ‘it is not
equitably distributed even across the social class category.
That is why all the more :bargm:ss that the schools in the:
rural areas are not homegeneous.

According to te Ministry of Education Annual Report and
Population Census 1969, it shows .how there is great -disparities
between districts in terms of primary school enrolmernt and
even Provincial wise there .is :great disparity. Semi -arid

to arid areas have low enrolement rates. While Central
Province has 19% of its total population having enrolled.we
have only. 1% of the total pppulation hav:.ng enroclled fin North

Eastern. Pr:)v;h'u-:e.36 g - a

“

The materisgl advantages or dladvantages- are ‘a critieal -
factor in the disparity even among the regions themselves
or a smalli area like the one under study.. : ‘ ey oed

The awareness for education as a tool of social mobility

requires: that it should be. fairly distributed. Equality-of

this scarce resource is very important because absende of its

fairness creates preconditions for marginality; semse’ofi’

négative deprivation and resentment. This means that-it can

Tead to pcliticel disatisfactiona R TR i

E!enqe as thi has .noted the success of aduoatim Byst;m in: -

Kenya_ as elsewhere. should be considered in terms of mad..n‘tenance of
high level manpower,.employment, equitable distributioh of goods and s
services and the alleviation of economic. and cultural

dependanee (Ghai 1872). et R

Education system in Kenya has been criticized for contributing
to the enrichment of a small minority, the exploitation of a

majority and the dependence of all upon intetnational and



academic standards and values. Incase of values it has led

to the elites to engage in luxurious consumption, over
expenditure on foreign goods and gadgets. Willing acceptance
of foreign things for instance music, literature and even the
oreeping in of pornographic literature. (writings, pictures
and others intended to arouse sexual désire) has led. to.

moral decadence among the youths and subseguent alienation.
Most of thege foreign things mentioned are . not in tune with
the national goals and aspirations of the majority of

if taken uncritically.

This situation described above it is claimed arises because
countries have perpetuated school systems which because

they are hierarchical and exclusive. serve inevitably .a small
group .of an elite. Todaro (1977) brings this home very vividly.
He argues' that money used to educate one universiy student

in Kenya in one year can educate two hundred and eighty eight
primary school children in a year. fos pomy  pme 2 e B
Beyond the provision of literacy and numeracy schopls ave:able
to make little contribution to preparing tha majority of
students foz- the rural life which, they will face after conu:leticm
of schopl. - "The formal education systam of mgst poor
countries is largely oriented towards student progression via
examinations. The ultimate objective of this system whether
intentional or not, is the training of students for jobs. in
the highly paid modern urban sector of the.economy, .In faet
the urban modern sector typically employs at. most 10-20% of
the ,total labour fox-_ce"aa Thie explains why most students
will have to remain in the rural apeas, not that they want

to remain but it is due to the strugtura.of the edusation
system,
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Some schot:l,:;{ do not see the problem as due to education
system but they see population as the major problem causing
unemployment in the urban areas. "In Kanya an estimate from
1960 census shows that the adult male labour force was
increasing by some 60,000 people per year. This would msan.
therefore that a capital investhent of £60 million a year in
order to provide this extra labour force with jobs in industry
and we see every where across the continent people flocking
int(o ‘the towns lodking for jobs which they cannot get, and
swelligg the hordes of unemployed, and sometimes the criminal
gangs"

Both teachez'a and pupils teat each stage of the educational

system 'as a’ vr'eparatz.on for the next- ‘stage ‘rather than -a

terminal tz-aining for adult life; It is a terminal

stage though a university exists because it is few pupils

who ‘manage to reach university. This perceptioniis :agaim

a pational response to a reward structure in which salaries -are

tied to years of formal schooling. An educational gstem

in which one has to successfully complate one level before

being allowed %o the next stage, and a gocial structure where

there are few alternatives dhannels of mobility, makes C.P. P.E.

as a passport to form one very crucial. However as the majority

at each level of the hierarchy never reach the next stage, this
.#liat schooling is perpetually geared to the interest of

the minbrity.

Mr.: King in Ghai and Courts (1972) has shown how repeating
C.P.E. examination is correctly perceived as a strategy
necessary for guccess in order to join the few who manages,
Actually’aecording to ms this ils a astrategy towards joining
tp' the "blessed" minority whereby many Were called to join
standaprd one, but it/is only a few who are chosed to secondary
sehool and university.
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This gross inequality can be traced even during Colonial
times. The vestiges of colonialism is reflected by high cost
and low cost schools. Gross inequality of distribution of
education catered for minority groups that is the Whites. It
was a racially segretated structure characterised by gross
imbalance in the corresponding expenditure. Educational
opportunities was very unevenly spread across the country and
the Africans did not form a majority in all educational
pyramids. During the paest independence. era it is "economic"
segraegation not racial segregation which exists in schoolss

Comparision of the capital cogts of education for separate

groups (racial) between 1948 and 1952 '

YEAR EUROPEAN ASIAN - AFRICAN
19u8 £ 577,992 £ 191,219 £ 280,519
1949 £ 421,215 £ 213,783 € 69,677
3950 - £ 398,350 £ 200,025 £ 126,250
1951 £ 281,487 £ 200,772 £ 432,620
1952 £1579,01% £ 805,799 £ 909,066

The inequality of the opportunity of educational advantages
which used to prevail among the races during colonial era

is also prevalent in the post colonial era. Mzee Jomo Kenyatta
had this to say on this matter:

"The peorientation from the British dominated colonial

system with seperate schools and different levels of facilities
for different people has not been completely eliminated from
our system, Seme colonial vestiges have still to be got

rid ofgmtt
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Prewitt in court and Ghai (1972) sugnaests that in the near
future, those benefitting from educational system will be those
with previously advuntuge paronts who are able to provide first
the home backgréund which is hezlthy and then the kind of school
which enables the child to tzake most advantace of the present
selection.

Joyce Y. Moock in her study of Prajnatism and the Primary School,
the case of a non - rural village with flaraqoli as @ setting,
contends that the majority of Kenyan students continue to regard
their official pass as "failures" as long as they do not gain
entrance to secondary school in practice. This is the definiton
which I have in mind in the curront study. That is defining
failure within the socictal definition.

Jdyce sees the defect of the multiple choice varieties having a
tendency to obscura the differences of abBlity since nobody fails
to finish all the question in tho papers, And as can be imagincd
on the occasions a paper gets difficult towards the end as for
instance Mathematics in 1970, the rondom guassers are ofton in

a strong position than tho student who conscientiously attempts

out his answers,

Indeed it is now quits widely admitted by Primary School heads
and children that tharo is a strong slement of luck in C.P.E.
Over the years there have been sufficient bright students getting
poor resulte and poort students doing well. It is an interesting
comment therefore on its alleged objectivity that in most perts
of ths country success or failure should be considered a question

of "bahati na sibu™ lﬁgy strlke.az

Joyce seas the defect in tho examination itself but I ignores
item analysis but concentrates on why some children ars ahle to
go to form one and others do not manage I ignores item analysis
becausej) considers it to have an element of luck and also to do
with innate characteristics or traits which I have ignorcd for
practical purposes. It is difficult to measure intelligent
quotients of en individual child and that is why I have ignored
traits or innate characteristics which has to do more with

heredity,.
Joyce also found that pogsessing of C.P.E. books in determining

if one has to do well in the examination is very crucial. She
has found that the most popular of these are C.P.E. Pupils
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Companions and the Complete Guido Book. Actually it is good to
comment at this juncture that the importance of these books or

their popularity has declined with the changes of C.P.E. setting
aspecially since 1972

Indeed there is emple evidenca that individual Primary School
success in C.P.E. seoms to correlats quite highly with tha spread
of these texts, she contends, In a small survey of some 300 -
standard VII in the Rift Valley it was found that only 39 did not
actually posuess one of these books or copies. More than 50%
paossassed a copy of their oun and in some of the more successful
schoole between 70 and 80;% of the children had a copy. B8setween
January and September 1971, 5,000 copies of ‘current' Companion
had been solde

Alice Owano in her study on Education_end Rural Osvalopment in
Kakamega, aleo shows the seriousness of failing to get a chance..
in form one, She says, of the 150,000 cendidates whg sat the . -
Primary leaving examination in 1985, only 10% could get @ plece
in a Government maintained or assisted seconday schools, 203% got
places in Harambee schools, 20% could gat employment and training
in the public and private sectors of the modern ecanomyse.

She contands that the sducation offered at school does net 2aim to
help the child to live effectively in his community and this onables
him or encourages him to escape from the ity on 1 i school,.
This agrument it iz good to point out is undiatectical begause
schools can do nothing if the system as a whole does not comé with

an ansuble

She ooni'::.nusag “the syllabus ie prepared in Neirobi rathsr theh at
local level®. This often means that the content is unrelgtaed ta
thae noeds of local children, Only exceptionally good teachors Can
adopt a centralized sylesbus to the necds of the childrenl, ™

Alice aleo realizes the material advantages and its role in effective

performance of C.P<Es

Onyangot«ts has the follawing arguments "Englisk the language of
the schopl often tes o bamer between the school and the home"e

He sharss the same argument with Alices He gontinues, "English
the lar of the school makes it impossible For the majority of

the parents who are not liteorate to take a kaeen intereet in the
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work of their own children. Selection of students to institutibnal
of higher learning or learning in general is full of class bias,
Thig is madz clearly by the use of English Language as the Lariguage
of the examination when kids from poor homes use either their
mother tomgue or Kiswahili except when in schools Ne-lesas
discriminating sre the concapts embodied in the examination not

to mention the computerised aspects which are leavily slanted

against the poor.®
Onyango argues further in his thesis that lack of comméibbant of
Primary school headmasters was reinforced by the asppalling
conditions in which some rural Primary Schools operated which
were. the Ffollowings

"Anybody who is familiar with the Primary Schools in the rural
areas would be quite awars of the problems, that is the inadequate
teaching materialss A good number of sehoole do not have class=-
room. Pecilities, It i2 notarare thing to see pupils learning
under a tree or . in the churchs. Pupils had to sit on stones and
write on their thighse. The semi-permanent buildings have ngo
shutters to enable teachers to store teaching materials.” Hes
concludes that, “such conditions can hamper activity, teathing,
depress the spirit of the children and sap ths enthusiasm of the

teacher.”

Eddah Gacﬁikle also argues ths following: “The syldabue i8
prepared in Neirobi and mot Bt local ievsl, Analysing the.
ralevance of New Primary Apptoach (¥.P.A.) Gachukia argues that
what is_teught disorients the rural child Prom the social millien,
It exposes the APrican child to an idsal culture and way of living,
This ideal is not based on any 1591t1ﬁé&e neads of the sociebye.
This ideal culturs also contradicts the African virtues of

taad exp: ths children to individualistic Way

ism and &

of 11?9“'45

Boeby on the other hand wonders how untrained teachers can be
He expressea doubts on whether any active

effactive in teaching.
With

orientad teaching can be possible through untrained teachers,
the hendling of new materiel for teaching children it bscomss
imposeible without the headmasters Soadership, and go ofie wondor
how low qualifded teachere snd untrained teachirs can prepaze a

child sffaectively for C.P.E.
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Ominde's commission has also outlined the problems, as lack of
supervision by A.E.,08* and their limited experience. The commisssﬂ
has also identifisd the problem of untrained teachers and also the
problem of foods. The commission carried survey in two diffarent
areas of Kenya involving 27 Primary Schools. The survey shawed
that on average 413 of the children came to school without breake
fast and that of these childden 56% had no midday food (Lunch).mr

Senkah M, Raju also identifies the role of material conditions in
the home. She contends, "associate with low income or low sconemic
status of tha parents is the lack of facilities in the homa for
pupils to study outside the schools In many ceses children

return home after darkness and have inadequate or no light by
which to do home work, Overcrowding and poor living conditions
also prevent gchildren from studying.®

She argues also that if the popuiation grows too Paat relativa to
everything else thers will be decline in iyanapita income, In
1973 ths rate of population growth was 3.3/ children suvives, And
according to the statistical .digest of Juna 1971, Kenys has the
escond highest fatility sate in Africa of aver 7.6.“a

Blaskar defines Pertility rete as the average number of €hildgen
an average woman will have if she lives to the ege of 50 Y¥sars
that ie to the end of her reproductive life. The children
considorad ave he 1ife born childran,®?

This point by Blacker is very important hecause it is easy to
confuse fertility rate and the birth rates The demographo¥s have
the following Porouls to bring sut the differencess

Birth rate - Bumber of live birthe x 100 '
1000 infants born ) \
Fartility rate =» ta. er o 8 n

Total Noy of productive women \

The 9971 and 1974 Werld Bank Educational sector working pepers ' "
(18RD 1971, 1974) laments that as snralments havb oxpanded it bas
become diffioult snd often impossible for adyoational sysﬁemaito\
maintain levels of gualiby and efficienay, Fanilities like c}aﬁsﬁ
rooms, equipment end teaching materiala have not kept page with |
the expanding number of pupils, Teacher training has &aqgaqf \
behind and the gualification of teaoching force doclineds -
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Cnnsequgnﬁ;xﬂthere has boen serious manifest gap in the organization
and supqyn%bpmw The document conclude that oomulative effoct of ther
these have played a major role in C.P.Ehv o CAIROBI (

LISRARX

There is also a notod increasing polorisation in access end promotion
based on social class, This is seen in ths socio = economic profile
of repeaters and successful students and in tho fact that middle and
upper income brackets are over represented in higher education. In
some countries such fectors as aex, ethinic group and religion are seen
to play a role which is Prequently combined with income levels. These
inequalities are further aggravated by educetionel facilities and other
inputs between schools serving different gsographical armas and income

groupsa

The concept of sacial olass has bean wall dooumented by some acholars.
This concept ig usefurl becausa it refers to mors than just the patBntal‘
education, occupation, incoma or any of a number of interslated variables
that &he gseful in measuring socio - econimic status,

Kohn has shown that ths concept of soclal class is ussful because it
captures the geality thet intricate interplay of all thes® variables
play in different levels of the social order. He continues “"members

of different sociel sclasses by virtus of enjoying or sufflering conditions
of life come to sec the wmorld differently and devslop different
conceptions of social raality, different esspirations, hopes and fesrs
and, different conceptions of the desirablas"51

The relevence of using education and occupation and incomes a8 msasurss
of sogial stratification hes bean pointed out by Prawitt (19723 99) who
observes that schooling and stratification are everyvhere nssoClated,
This is true whichover of the Websrian dimension io under discuUssion,
"At independence in Kenya as it was everywhere in most African Countries,
it was the possassion of neceseary sducatisn crodertiale which tended
to detepmine snd Justify sslection to elitist poeitions. Along with
positions alsc came wealth, power and prestige, tha throe basic dimenaion
of sooial stratification, Morsover this inhoritence has been seén to
have gelf perpetuating sffecte among the elitta.”
UNIVERSI!Y, DF NAIRORJr
In 1987 Mannpwer Survap, Geonoy and Thias found a etrong ra!a%tonahip
betwsen parental education and the gohool louwnl of their offsprings
"algo where you happBn to geou up may ghopply affect your aocess to
Primapy schaoling and aleo your performance as well” (Prewitt 1974).
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Nkinyangi (1977) has pointed out that the ruling elites have used mwu.
subtle methods to regulate education demands. “At the Primary level

these have been examinations, school feses, and more recently to accept

as "Passes" the terminal certificates which ﬁld not qualify them to
Sacondary School due to socialisation effect by the orschestrated attemptﬂu
to glemourize vacational and non formal education.”

"The use of faes and examinations at several points at each cycle,
the colonial govern ment tactics is used to kesp the aspirations down
of the lees advantaged and also to restrict ths number of those who

progress upwards,"

Ncoording to me this point by Mutua holds even today (1983). If we
considar the issue of school feses sholishment, it was only thes “poor"
Primary Schools wheraby this applied, high coat Primary Schools were
not affected otherwise the poor children may affect the standard of
education in these schools, so fees still continues to be paid in
high cost primary schools.

Wallace's findings in Upenda shpwed that mother's education affected
educational epportunity for girls, In Africa it has been found that
most "educated” men also merry women who have had some @ducation and
in most cases sducation squal to their own, It is not inconceivable
that such households would also tend te sttach more value to their
ngPPaprings” edusation than less educated or illiterate parents,
Home ciecumetences was a composite of father's occupation, ©ducation,
use of dictionary, Pamily size and number of books in the home,

Mbilinyi has also found that Primary eshool intake in Tanzania {e
draun from the rich and to a certain extsnt middle lsvel peasants,
Mbilinyi's study is of vital importance as most studies in developing
countries do not seem to difPerentiate among 'types' of peoasanta,
Thus Mbilinyi and myeelf share the same opinion in rogard to
diPferantiating poasant "types”,

Mbilinyd Pound expectations for schooling of ofPspring to be different
among peasents of varying aocio = sconomic status.

« 79) found that empheeis on examinations to salect
o to another vorks in favour of the
latively moxa doveloped districts

Mkinyangd (1978
and to promote pupils from one clas
privileged social clagses and the re

of Konyae
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The relative poor purformance may have nothing to do with lack of
cognitivo abilitivs, 0On the contrary it may moroly roflect thoir
disadvantagad waterial conditions, |

Brounatoin goes further on tha issuc of matogial gendikiongs  HO ...
arguest “the conditions facaed by students whonhphay already faced by |
their parcntse llenco ths aspects or tha attributes that are considered
to be critical in porformance of C.P.E. aro sopects of goneral socio -
econimic di:advantage which in turn i8 a product of poor school
perfomanceo, repotition disinterostedness and even withdram.'55

Brownstein alsc argues that Primary Sehouol students with Pathers who
ara educated may be recciving sncouragement or asaistance whioch ig
unavailable to those wh fath ¢ are ducated or fathors oho

have left tho traditionul occupational otructuro may be mobie awure

of tho necd for tho highar educational and thue may be putting greater
pressure on their children to execel in their axominotions, !

Gakuru in his otudy (1979 56 has also shown hsw the aocio - kponomle
statuas of parents will detormine the status aFL@ nursory @chooi = shild
will joine A child who goes to a high gquality {jursery Gohool wild in
turn go to a Primary school of high quality, honso matorial aduentagas-l
play a very importent role, Though Gokuru had Noirobi as a sstting
probably his findings may also be epplicablo in a rural sotting like
Gaitu, that 15 tho socinl sconomic etatus of the paronts nay

detern®no if @ child will join a o t dary school oF
harambee secondary schoole

"

Gakuru cansidsred the step from nursary echool $o primary school and
I havo taken a stop Purthor from primary school to sccondary Schoole\’
o

Diane Kayonge Male (1915)57 has aleo analysed C.P.E. porformances
She has found thaot boys in rurel areas do batber Shan girls thaugh
she does not peobo into the ceuse of this differentiel performance,

I findc hor clasiPication of "urben” and “rural” to be dofisient.

she considera that schoals in tig towns like Nairohi, Hambasc, Kisumu,
Nakuru are "arban" schoolo while all those primary schools in emaller
tawna for instance Nyori ara considorod “ruralve

1 think this is the trap semesset (1974)°C foll inta by defining Nyers
@8 a rurel apoa, Agcording to me, using matorield advantagos a8
indicatora, Nyegs shhuld be obacatifiad in the catogerisa of towns like
Noirobi, This 4o usually rofleoted in the paxformonce of a great
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number of prinary schools in Nyeri in C.P.E. It is not very
unusual faor a child having thipty points in Nyeri missing a
Government Socondary school. This is not typical of rural primary
schools contrast it with my ares of study (Gaitu) whome the higheast
mean points in the sampled schools is twenty seven points,

One should not over emphasize the rolo of goography in the performance
of C.P,E, Material advantages even in the rural schools can play

a very impartant rolee.

Kayongp Male has also idsntified material advantages in har research.
She observes that in mathomatics and General Paper the parformance im
tends to widen as the avarage performance in agricultural productivity

improves,

Somerset's analysis of itoms of C.P.E. of 1970 found that mathomaties
tended to fovour childeen from advantaged schools. Thus portion of the
examination was gensrally found to favour childeen in urban primary
schools them those from rural primary schaools. All this differertinsl
pecformance is a reflection of material bhenafits,

I1S_THE POOR PERFORMANCE OF _EXAMINATION AT GRASS ROOT LEVEL, A
UNIQUE CASE ONLY IN KEMYA?

Kenya is not the only victiam. This is quite true bearing in mind

that Kanya is not the only countrey which suffers from uneven distribue
tion of incoma, Mbilinyi in her study brings this home, Tanzania
with its socialistic epprasch to problems is also a victim of circumsé
tances, and 9o is Ugenda as shoun by Yallace,

More than nowhere eles is the maladjustment of the educational system
tp nationel development mors evident than in the rural primery schools.
over 70% of the childran in the exploited or meocelonial countries

1ive and attend achool in the rural areas. Primary school typically
attompt to prepere studente for secondary achool with troining in
nuneragy end Pareign langusges vecaiving the highast priority, Less
than 10% are likely to get a chanca in a secandary schoole

There io alea vagy high dropout rate in thees Primary schoole, It
ia only about 25 + 30 of the originel entrants who might complete the
primary cyolds

"The oducation systom is defective because though a qreat portion of
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the children in these rural primary schools are likely to spend
their 1ives earning a living either directly or indirectly from the
land or from unskilled peid employment, these primary schools spend
1ittle time giving thesa students the knowledoe, skills and new idsas
necessary to furnction efficiently in their rurel environment e.g.
Porming practices and management, hygiene, nutrition and community
dnvalupmant"61

Education benefita have not been shared evenly and eo this conspell
even political probleme in future, The fact that the problem of
failing examination at graeeroot level it not only in Kenya does not
give allowance Por not gorrecting the anomalies espacially ‘in tha-
material distribution both at echool and at homey At
Hence from the above cited argument it can be contégbed that the material
conditions of ths Pamily is very crucial. It can sven determine the
type of secondary scheonl one wille The study in Gaity hasa shoun:that
it is those houssholds which have high income wheich are ovsr
reprasentod in both haramb and go 1t maintained and assisted
secondary sehgole. Hence income distributfon is very impartent.
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CHAPTER FOUR

METHODOLOGY OF THE STUDY

Working H eses

Main hypothesis - The socio-economic status of the parents and
also the physical condition and other material equipments of the
hool will det ine wheth or not a child will join a

secondary school.

Subsidi h eses

1. 014 schools in Gaitu tend to do well in CPE hence have a
high output of their pupils in secondarw school.

2, Schools in Gaitu which have a great portion of their
teaching force trained tend to have a high output of their
pupils in secondary schools.

3. Schools in Gaitu which have headmasters who have sarved
for many years tend to dd well in CPE hence have a high
output of their pupils in secondary school.

4. Schools in Gaitu which have less pupils per teacher tend to

do well in CPE than those which have more pupils Ser teacher.

Schools in Gaitu which are sponsored by methodist/P.C.BE.A.

sect tend to do well in C.P.E. than thoge sponsored either

by catholics or District Education Board (DEB) «

6. Schools in Gaitu which have good physical conditions teénd
to do well than those with poor physical conditions.

7. Large family sl.ge in Gaitu tend to have few of their

v~ : N

children joined dary. schools P to small family

size. -

Children from fabilies andowed materially tend to do well

> in C.P.E. than those from less materially well off families
in Gaitu. "

9. Children from educated parents in Gaitu temd to do well in
C.P.E. than those from less educated or & a parent

10. Children from high income class parents tond to do well than

those from low income clasg in Gaitu.
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Theories behind these hypotheses

The assumption behind old schools in Gaitu doing well in
C.P.E. is that they had téme to get established in terms
of physical facilities for instance buildings, also good
stock of books while their counterparts the young schools
have to fight it hard and have to swim their way through
the waves of inflation and so for them to reach the status
of the old schools it can probably take quite a long time.
But we should put into cansideration that it may also depend
on the econdmic power those who started the new school
command. -
The ption behind hools in Gaitu which have more of
their teaching force trained doing well in C.P.E. is the
idea of the trained teachers being able to handle the
subjects thoroughly in a .professional way.
The umption behind schools in Gaitu which have headmaster:
who have sexved for many.years doing well in C.P.E. is the
issue of experience. I recognizes experience to be a scarce
ce. A headmaster who has served for many years has
gone through problems of .various distdnctions and hence time
has taught him how to handle them and hence this equips him
with skills for proper running of the school and this may
contribute to its success.
The assumption behind schools which have less pupils per
teacher d°m2\52?,];];,’ ip based on the thellyof group dynamics.
This thepry guenptiy ication exists where
a group is small and this is because everybody will have a
chance to express his/her views or to ask guestions and so
also in a hing envi micro-teaching may bear
wonderful results. The theory also assumes that every
member has equal chances.of contribution to the discussion.
This means that one does.not have “"Socio metric stars® and
ngociometric Isolates”. .Also there is the assumption that
the teaching method is nat teach d whareby it is
only the teacher who contribute.

\




5.

Mbithi argues that in communication process the receiver and

the initiator should be in the same wave length. Also the
language used should not alienaete any of the parties especially .
the receiving partysz.

The assumption behind schools in Gaitu which are sponsored by
methodbsts doing well than those sponsored by District Education
Boards (DEB) or the catholic mission is based on Max Weber's
hypothesis that the protestants are very materialistic. So there
is the ption that gh socialisation pr they impart
this materialistic and capitalistic spirit to their children.

John Wesley was the £ d of thodism John Wesley's doctrine
of justification and divine grace was very important. This
emphasized that sin no longer had power over the individual. In

the declaration of August 9, 1771 he emphasised that who
performed no good works was not a true believer. This was the
calvinistic character of its religious feeling. Calvinism
emphasized materialism on top of godliness. Condition of
methodism was the same as those of calvinism. 3

Calvinism was the faith over which the great political and

cultural struggles of the si th and h v
were fought in the most high developed ries for inst
64

Netherlands, England, and France

The doctrine of predestination was considered to be its most
characteristic dog Its can be learnt from the
authoritative wonx'ds of the West Ministexr confession of 1647
which in this regard is simply repérted by both indepandent and

Baptist creeds

According to Chapter III (of God's enternal Decree) No. 3,

° By the decree of God, for the manifestation of his glory, saome
men and anglés are Predestinated unto everlasting life and others
foreordained to everlasting death® 66

One has to meet a destiny which has been decreed for him from
enternity. No one could help him. You have to follow the path

alone 67

urhe elected christian is in the world only to increase this
glory of God by his commandments to the best of his ability. But
God requires social achievement of the christian because He wills
that social life shall be oxganised according to His commandments
in ascordance with that purpose® 68



So in this point achievement socially within the calvinistic
doctrine is emphasized. So it is no wonder that the study
considers that pasing of examinations is a way of social
achievement.

" It is through the daily struggle of life that one can be certain
of one's election and justification® °°

"In order to attain that self confidence intense weadily activity
is recommended as the most suitable means. It and it alone
disperses religious doubts and give the certainky of Grace'.7°

In practice this means that God help thosw who help themselves"l

"Catholics are different for they have their magician who pexrform
the miracle of transubstation and who held the key to etermal
life inhhis hand"” 721 have quoted Weber's book"™ The Protestant
Ethic and the Spirit of Capitalism” because it forms the back bm"
of the hypothesis based on religion in Gaitu.

Presbyterranean church of East Africa (P.C.E.A.) which is more
like Methodist even in doctrine bears testimony to this material
attachment. It is popular to see them wearing badgey bearing

the label "Kijiteg * which self reliance, a sign of
individualism and egocentricism to life. Hence it is assumed that
children from P.C.E.A. and Methodist b d are p d
very much to pass examinations as that will determine their
stations én life.

Even some churches which are "Pentecostal” in outlook have also
been caught up with this view of late. They usually have this
quotation from the Bible to legitimise their material worship, "And
the Lord shall make thes the head, and not the tail, and thon
shalt not be beneath 1f that thou hearken unto commandments ©f the
LORD thy cod, which I command thee this day, to observe and to do
them" (Denteronnmy 28: 13) So usually poverty the tak
is associated with the influence of a dem& hence deman of Pcvarty7s

Even some denominations whose orgin.is right in Africa like the
Gospel of God sect which started in Zambia and who believe in
Africanising the Bibilical doctrine are not also free from material
They believe in a Black Jesus whom they believe brought
They argue that since you believe in
universe logically you should
drts of trade are important

worship.
money and women (Polygamy).
a supernatural God who control‘w‘k&es
be-rich. Hence bhsiness and
aspeots of their social life.
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It is good to note that as ch get ent hed in
materialism their Spirituality decliness because clagses come
in hence defying the humble teachings of Jesus. Such concepts
are very important g the Prot ® time is money”, a coin
saved is a coin earned”, "Late to bed and early to rise".
Frugality is considered to be a virtuge among the Protestants.

The Catholics are not very materialistic in their way of life

as their counterparts. They content their followers especially
those of humble beginning, with clothes donated by symp tic
donors from Italy and other countries. They are not strict in
doétrine., They have the father to intercede whom Max Weber call
the "Magician®, Hence they value leisure and all sorts of
enjoyment and this explains why within the Catholic Calendat it

18 full of "Holy Days" to commemorate the death of various

ngaints” and also important religious events, Among the Pratestanta,‘
their calendar is the reverse.

This lack of a competitive and individualistic spirit among the
catholics may explain partially whi in most areas where the
catholic church first settled im-Meru those areas are usually
very underdeveloped, In Meru Muujwa is a case in point.

Hypothesis 6,7,8,9, and 10 have to do with material constraints,
that is economic and social advantage and hheir role in
determining success ox failure in the examination.

1 have uged alot of variables because a certain phenamencn is
affected by an interplay of fact A holistic app h to
problems gives one a correct picture than when you use an
atomistic app h based probably on two hypotheses. A holistic
approach can enable one to do generalimation beyond the immediate

area of study.
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DOpergtionalization of Variab

“Speial stratification is definod as the divison of a sapulation
into two or morz layers each of uwhich is relatively honogeneous
and betwoen which thore are differences in obligations, privileges,
rostrictions and rowardse In Cast African context, the factors

on which social stratification is based aro educstion, occupation
and alse weoalth? 76 Yealth! s conposed of income, which is the
major indicator, '

Indupendent Variable

Socizl - Econonic status of the parents and also the physicel
condition of the school is taken to be the independent variablee
fn indusendent variable is tho variaoble that is supposed to be
the cause of changss in the other vueriable. In most caesas within
the statistical perlance it is symbolised by letter x.

Dependont variable

A dependent variable is the ono which is affsected by tho indanﬂndeﬁt
verieble, IR this study joining secondary school is taken to be
the dependent varishlee tJithin the statistical literature deponden

voriasble is symbolised by lettor y.
fatlura

As long as one does not join a secondary school, though one has
done well, to the eyes of the socioty he/she is a "fatlurc,®
Though joining a sescondary school is so much intortuinned with
points, a porson Prom o good packaground can join a sscondery
echool dus to material affluence or advantagas of the psrpents,
though efficially the child may have besn considered a “failure”

when points ars cangiderads

So I ignores the iesue of points as indicators of "Papsh up
fnilure® Por such a rescons Alsoc the issue of points ns indicstors
1@ not good bocause they soen to Pluctuate annumally henco it 18
not e stable aparoncter” for ing Pallurs, It is
for this reason thot output to sotondary school ia takeon to be
inPluenced by sone pactors as portrayad in the hypotheses.

i
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Socio - Economic Status of the Darents

This is considered in tarms of a father's education and inconoc.
Indicators of income are token to be salaries and also livestock,
cash crops and personal businessos/businass. All of which is
conputed in terms of Kenya shilling for putational pury

Social Status in terma of possession of luxuricus articles

I categorized sucial status usiny scores. I used the possasion
of a radio, a uwatch, a table clock and also a bicycle %5 rank:
various hold h o ion of one item leads to scoring
of two pointse Equal poinits wers given to any of the prticles,

It is good to be auwers that I am ranking this within a rursl
setting and so Por example if person is possesding all these
articles can be ranked “high class", But this does nat denote
the ze meening which pegple have of the class universally, It is
good to note that indicators of ranking people socially differs -
with various socisties and countries and alss it depends with

certain epochs of historye.

S0 average scoree gmunk could load to this ranking
0=2 points - "lou class”

3-4 points = "middle calase"
5=8 points = "High class"

Incone Status

In the study incaome is computed in terms of shillings por month,
4f one computgs it on annual basis one gets a wrong picturse

This is because one should consider 1 as a conti flow

of which a cut in the flow brings p ty inatant lye

I got & in % of 1 ret while I was in the field
v y income by dividing totzl annual

but had to convert it to monthl
income by toslve (twelve is the number of months in a year)e It

15 good to note that it is difficult to got exact Pigures of income,
I o t in the field should act as a mere cpproximaticns of the
t::°m5£::urn axtsting in the rural orecs of in varfous households,

e p
This point hes boon noted by Drounsteins
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Average income in Gaitu was got in terms of categories, which were
based on Pamily size of various house holds, It was got.by
dividing total monthly incono in a certain category by the number
of respondents in that categorye

Education Status of Parents
Education rankinn ie done in torms of years spent by porents in
formal education, The yecars repeated is excluded inorder to
1imit the element af exaggjeration or to remove biase Tho average
y of ft 1 ed tion are calculated by summing up the years
spent by parents in school and then dividing by the number of
respondents in a certain category based on the Pamily size of
various houss holds. Family size categories are used for it is
assumed that many things rovolve around ite

Family size

The study considers & nuclear Pamilye. So it excludes one's parentsy
relatives and employees and their proportiess Thus it considers

the household head and hie dependentse It sxcludas the danghters
sho ere marrisd, The study considers that it is common these days
for girlg to have childred out of vedlock, so if the girl is not
marricd and has children they are countaed within the family sizes
The study also excludes sons who are married and are workinge

There are sons who are nareied nod. a days and are still depondent

on their parente, so they will be includeds

The study censiders that large Fanily size puts o strass on the
axisting resources hence thio nay affPect the number of childron

Joinins a socondary schoole

A housshold is dofined in the follouing way by fkengis O

(1) Az a Secial UniS

This includas on indiv.
other wards a nuclear

(2) Az= gealdungigl unit

) but with ene exedption and that o the separated

same an (1
uyclear Pomilics which make up sn oxtended fanily and zegard
" ie units elthough they share

jdusl living by himself/horselfe In
fanily or an extended fPanilys

as indl\iidual



the same roesidential compounds

(3) As en econonic unit

To all intents and purposes it is the nuclear Pamily both at
the soeial and et residentinl levcls but tied to land rights

use and ounorship,

It is good to point nur that it is very difficult to separata
family size and housocheld when it come to, definitiom.
Hkangi has noted how it is difPicult to separate the twoe'>

2rinary School Sponsors

The study recognizes that various religious sects play o very
major role in sponsoring primary schoolse. 8y 1983 the Cathelie

#ission had sponsored 303 primary schools in teru District out OF
a total of 672 primary schools. Of these 303 prinary achauég 200

are Pull primary schools with ¢l up to standard -
OF the remaining 369 primery schools they are sponsorsd by h
Hothodists, PsC.E.fla and th not sp rad by any of the named

religious sect, that is they ore sponsored by District {ducation
3oard (D.E.Be)e So ue have Hethodist church socioty schaols,
consolata catholic mission and District Education Board schoolse

School Type

1 have utilised scorss to categorieze the status of the schoole
That is inorder to be able to know the physical condition of the

hool If & school has glass uvindows, stone walls, cemant Floor
and dosks it is ranked the highest on the scalo, Possesion of one
of the ftems led to scoring tuo points, All iiens carry sgual

SCDnYB8e

In the indicators category 1 have excluded items like iron sheote
boceuse I conoidor it to be a nocessity in the rural Konyae

Brounstein has noted this pointe

The pessarch Pindings in Gaitu provod this point of tho corrugated
irow sheets. Out of ths oight scheols I visited sl of thum had
corrugated iron roofs, though they latked the abovbd mentioned itens,
iiverage scores pex catogory was gote A category with an average

x and oight points vas considerad to be “shove

score uf betwsen si o
averans rurall’e Betwsen four and six points is “eysrape rural
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+

1 have used this goriation I considers the one by the
Hinistry of Education of gra.ing schools in terms of grade R, 3, C,
O erid so Porth to be deficient and inapplicable in a rural setting
1ike tho ona under study, This classification of schools in terms
of A, 7, Cew=-=, have boen challinged for late by President.

Toachers

The tsachars are categorized in terms of trained and unkrained.
As per research Pindings in GCaitu the categorization is as followss
Untrained - UT/Licenced, KISE, EACE/KCE Trained - P3, P2, Py -

Occunational ranking

Occupations caonsidered are &hose of the houss hold heads who have
the "highest average incoms” per monthe This is bocause the other
income categories aro poor farmers who get very little from th&
subsistence farminge The occupations are ranked in order of
ifmportance within this "high income” category in Gaitu

- Progressive farning

« Teachnical \
- Administraticn

« Teaching
' had squal scoraes

= Busines i

Sagmole size

Eight primary schools and forty housa holds usre taken, This is
because as my hypotheses show the variables to bo tested are nany
and teking a very large ganple is not convinient considergng the
time Pactor of loss than thgee months and aloo the question 6F the

availability of adequate fundse

Also considarinn that distancos ko be covered was on foot mnd alse
boaring in mind the poor communlcativn'conditian of the aréae qancs
1 found this sanple sizd $o bo peasonahlo and ocasy to handlos

choole reprosonts Bo;! of tho primnacy

The sample size of peinary 8
s 40

schools in the gublocation, and in tho caso of household
housoholds is about 4% of the households in the sublocation

(% = 968)
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How the sample was chosen

1 have utilised ran?nm sawpling. The theory aof statiscal .sampling
rests uqng the assumtion thaot the selection 4f the samnle ungts has
been carid out in a random manner, Random sampling indicates that
the chance of any one member of the parent population being included
in the sample shouds be the sane us for any other population member.
By extension, it follows that the chance of any particularly
constituted sampla appearing shouls be the same as for any nthnr.a’
“There is no sugyestion that biased samples are draun Lntentloﬁally
or maliciously. From experience, it is known that a human being is
a poor random selectur who is very sub ject to bias, Fundamental
psychological troits prevent complete ob jectivity in these
circumstances, and no amount of training or conscious affort can

eradicate them"

Yeoman argues that those bias may result from the fact that the.
interviewers have difPerent basckgroungs, may difPer from their
personal dgmaanor and in their personsl accent, made of dress,
tone of vaoice, self possession or unsureneéss all can easily cause
variations in data provided by different responddnte. 3ut nevezr-
theless the social scientist should try ths bes he/she can ta
eliminate the bias or to minimise it for that matter.

50 Yeoman recognizes that even if one uses random sampling method
by virtue of the instrument he/she is

to get his respondents,
it is hard to get free completely

dealing with that is human being,
from biase

od of Data Col 1o

The study has utilised available data from the “inistry of Economie
planning, Central Bureau af Statistics, Data from the iinistry of
Bssic Education, Heru. It is usually very difficult to gat details
pertaining to professional qualifications gepecially if one is an
untrained teached so getting thess details Prom the (inistry of
Basic Education helps to minismise the bias which might erop up on

the processe
ised intervieu where all respondents
th the somg wording. Interview allows

al deta or evan to get personal
it halps to probe

1 have utilised stasdord
answer the same question i

the researche? to gather person
details which ara vwery complex and sensitive.
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the sentiments that may underlie and expressed opinione

\
IF one want to know how pecple feel, what they experience and nhaé\ﬁ
they remember, and the rsascns for acting the way they do it is
belter to ask thiem,

Also in the cuse of interviau one has the freedon to repoeat
questions if the reply is not cloar and ean also use praobe :
queaticns but which are not suggestive of eny ansuar probo quastiaons
provide a much better indication of whather the respondanit has

any clearly formulated opinions. In interviewing the razsearcher

has ‘an opportunity for observing the situation to which ths

respondent is responding.

Interviowing préeides a way of having balanced enswers, unlikes
its connterpart the questionnaire which alionetea the illiterates,
dents wero ked to” fill

When it come to Primary Schools, the r
the queetionnaires, This was because of their litaerasy. Inter-
view includes a wider section of psoplee All catagoriaes of people
can be Favoured by interviews, literate and illiterate and various

other social categories,

The language used to interview the house hold hedds is Kimeru.
The father is the key respondent and the mother can take his

place if the humband is dead or absent as I came to learn af
tomnb through Kitui which is aot far

husbands disappearing te
fran Gaitu.

problems faced by the researcher in the Pield

My main problem wes comnunication. This led me to cut my proposad
original sample by 205 Originally I had proposed to take 50
households (5.5% of the universe) and 10 Primary Schools but had
to reduca it to 40 houesholds (4.43 of the universe) and 8 Primary

Schools (80! af the universe).

In some places I axperienced some hostility and it wes very difficult
to establish a report or a free snvironment to warrant some socizl

discourse.

In some schools it was 44fFicult to get records concerning the

b some headmasters did not
the school. This is )
datailat:rkue ing records ospecially cencerning tie past history
care wi P e dik which T had got fProm the Winietry of

ne bive arhnnle PP = g T SRk i W




I Pound in the fielde This is because the Ministry by that time
had not catered for constant transfers and also recent postings
especially as regard the fresh graduates from teachers training

collegese.

ilethod of datas analysis

The study has used percentages and avoragese Percentages cen bu'uary
useful for comparitive work end so is using means (averages)e Their
importance can not be undex estimated especially when -it' comes to
ordinal date as fur instance the relationship between religious "
affiliztions and the success to join a secondary schoole Also income

@nd the number joining sccondary schoole

ful boccause evan a layman cen ba able to
It does not ragulire an

sualize what porcentages

percentages can be uew
interprate certain data if exposed to theme
expart in statistics to understand or to vi

are depictinge

Averages ars also VEry usoful. Hence in the study wa hovo the
average number of years of formal education of parents, avarage
monthly income, average land size in acres, average score pcints
to determino uGocial Nless®, and also the average numberljo;ning
secondary school annually. Also sverage nunbor of years the hoad=
ma&tur has snruudl gvoraga nunbor of pupils per teachir, averazge
ints to dﬁ;mins the physical condition of tho schoal, and._

acors po
ned teacherse.

alses the average number of trai

Data analyais

ave boen analysed mengallys Rany variables
jable analysis) since the

ood plcture when you

The data in this etudy h
are considered at the samé time (Multivar

study is using functionalism. You get 8 0

compars many veriables at 8 00e
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DATA INTERPRETATION

Data Interpretaticnn regardihu ganpled Primary Schools Tabls 1  _

§ EhE Physical Sponsor Average Average
Aﬁﬁanr Avafsge ﬂves1gl coidition of the n:nber uutuus to
school |[of year [|of pupils| of the school [] socondary

g school trained | school
(vears) the hoade| per o i0a) trainad
has scores
served
9 - 15 7.6 26 4 Points | CCH=203 6 374
(5 Schools) 1CS=203 (12)
‘ DEB=-60;1
16 = 2% 13.5. 29 3 points | CCM=507% 7 337
(2 Schools) HMCS=50% {11)
DEB=i1il
22 - 27 15 29 4 points | DEB=100% 11 30.;
(1 Schoel) ) MCS-NLl (10)
CCH=Nil
8 Schools 33 pupils

flost of the schools in Gaitu are within the age of
they are quite recent, This is because Gaitu is g
and peopls havs come to setilo hore very recently,
to settle in this area in 1968, The oldest school
23 years old and it is anly one,

9 = 15 years. So
sattlenent schomas
Host people cams
in the semple js

These young schools of 9 - {5 years age category are the ones with thee
highest average sutput of Pupils to secondary school compared to th
Schoola within the aga category of 16 - 2% yeare and 22 - 27 ysars,
0 average the schools within the age categury of 9 = 15 years
Sontributes 374 of total output of pupils to secondary school in Ggjt.
vhile those echools within the aga caterories of 16 - 29 years, and i
22 ~ 27 years contribute 33% and 30% respactively. Let us look at sgme
9% the probable reasons bshind this category of 9 - 15 years having
More gutput to setondary echoll on uversgs, in Gaitu sublocation based
Inargy the data lectody

S8
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The schools within this category aro administered by headmasters
who have served on averago 7.6 years. This is the smallest

number of years served by the headmasters on average if we compare
ths schools within the 16 = 21 ysars and 22 = 27 years whose
headmasters have served 13,5 and 15 years on average respectively,.

The schools within this age cotegory of 9 = 15 years have few
pupils per teacher when compared to those schools within the other
age categories. These schools within 9 - 15 years have 26 pupils
per teacher. The other schools within the other age categories
have 29 points per teacher respectively, These schools which
‘have less pupils per teacher and hence high output to secondary
school on avéragn, agrees with the theory of group dynamics, This
theory of group dynamics argues that communication is vary affective
when the group is very small, Although it makes sense according
7to this theory that schools with less pupils per teacher should
do well in C.P.E, than those with more pupils per teacher, the
data in Gaitu coutions us not to generalise every where, Those
sbhools within the age category of 16 = 21 years, and 22 = 27
years have 29 pupils per teecher on average, respectively, yet
theit output to secondary school is 33% and 30% on average, So
the theory of group dynemics alons cannot be taken to explain
performance in C.P.E, in Gaitu sublocation, It should be compled
with other factors,

Sehools within the age category of 9 = 15 years have scored the
highest points when it come to considering physical conditions
of the school, They have scorsd 4 points on average, But a
caution should also be taken when it comas to considering the
physical conditions of the schools Although the schools within
the age category of 9 « 15 years, and those within 22 « 27 years
have equal scores of 4 points, they have different output to
secondary school on average of 37% and 30% respectively, Se ence
again physical conditions alone cannot be enough to explain the
performance of C.P.E. in Gaitu sublocation.

However, according to these findings physical conditions of the
school can play a very important role in influencing C.P.E, Ihits
autobyvicls tiaki1sd scores will mean that school does poorly

in C.,P.E This argument is verified by the findinga, The achoals
within the age category of 16 - 21 years have the lowest sgoreg

of 3 points and it contributes 33% compare it with schools within
the age category of 22-27 years which have secered 4 noints and yet
it contributes 30% on average to seeondary school.



The study also recognizes that religion has an inportant role in

the performance of CeileCe It is assumed that the sponsor f these
Prinary Schools is very importent, It is assumed that if the
sponsor is protestant, virtucs of individualism and cumpatitivenasss
is added to the pupils in that schovl, These values can bo inported
especilly during religious lessonss The schools within the age
category of 6 9 = 15 yoars have 20, of them sponsured by Catholics,
204 are sponsored by the methodists {Protestants) and the romaining
percentage is sponsorad by oistrict Lducation Boarde

Schools in Gaitu which are spunsored by liethodists takes more

pupils to secandary scheol on average than those spons scred by either
D.E.3. oF Catholic iiission. f(iethodist sponsored schools takes 18
pupils on avorage to socandary school while Catholic sponsorod
shoals takes 14 pupils on averagsSe fethodist sponsared Yrimary
Schools alse take more pupils on average to wovernmont naintained
and assisted secondary schools that is 10 pupils, while tho Cathnlic
sponsored Primary schools in Gaitu takes 9 pupils on avorazge to
government maintained and assisted secondary schools, J.L.0. sponsored
Primary schools tes 7 pupils on average to secondary schools and
they takes 5 pupils on average to governmeni waintained and assisted
secondary schoolSe

These averages show that being a (lethodist or a school being
sponsored by HMathodists in Caitu stands an advantageous point uhun
it come to C.P.E. performances Schools within the uge category of

9 = 15 years and which have highest output of pupils to secondary
schools on average (37.)) have 20,5 of the schools sponsorad by (1.C.S.,
and 207 of the schools sponsored by C.C.M, schools within the age
category of 16 = 21 years have 50, of the schools sponsurod by f1.C.S
and 50% of the rest sponsored by C.C.M. and they have 33, of ths
total output to secondary schools in Gaitu, The ratio of schools
sponsored by M.C.S5. {Protestant) b the category of the schools
9 « 15 years and 16 « 21 years is one to one so logically we should
have sxpected the average output to secondary school to be equel
within these two caetagories if tho religious facter of lethodism is
very stronge

However, though on® can say that é; average schools in Gaitu vhich
are sp ed by Msthodist sect are at a better advantaege in C.P.C,
performence as thoy seem to take maro pupils to secondary sehool
on sverage snd alsa mors pupils to government maintained and
aspisted socondary schuvl, it can not be deduced wholesalo that it
is baceuse of the religious foctor which conteibutoe to this
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But then the paint of roligion cannot be discarded altogethar,
The question of why schuols shonsored by D.E.i3. have the louest
output to secondary school on average remains to be rasaarched on,

Ironically, on average, schools which are within the age eategory
of 9 -~ 15 years though thoy contribute more to secondary school
on averag® (374) they have the lousst number of trainod teachers
on averags, that is 6 teachors, while one would havo expacted
schools which have more trained teachers on average to do well,

it is not so in Gaitu, The reverse sesus to be true., Schools
within the age catesgory 22 « 27 yeaers which contributes the louest
output. to secondary school (30) have the most trained toachers on
average (11). So a school in Gaitu which have more trained teachors
than another dngs not mean it is going to do the best in C.P.E.
Snaninatione

on ags gne can that two points stand stronjly to
influence tha performance in C.P.E. in Gaitu. Thess are tho
physical conditions of the school and tho average numbor of pupils
par teacher (or group dynamics)., So echools in Gaitu which have
the higha%&y?ﬁﬁﬁ“ of points of the physical ennditions and have
fow pupily, have a high praobability of doing well in C.P.C., and
hence have more pupils in secondary school on average, The
schools within the age categozy of 2 - 15 years have these tuo
advantages mantionod above,
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conditions are Very important as per this studye

The "middle family size" of 5 = 8 in Gaitu centributes more to
socondary school on averansd, that is 48.6%. This category has
the highest lcvol of oducetion on averaqe, thet is 4 years, The
average Pamily size of hetween 0 = 4 is the "cmall fanily size"
yat they have the least number of years of farmel sducation of

3 years. This goes contrary to the findings by some ocholars for
instance Mkangl.

Hkaﬁgl in his thesis srgues that there is inverse relationship
between the individuals level of education and the number of
children, He argucs that this is bocauge formal education exposes
those who receive it to valuas and attitudes which smphasizes

the importance of having fauer childrens Alsoc the Past that the
sducational process is a long one means thet thera is a tendancy
for those who go through it to marry 1ate.86

fikangi orgues that despite the Pact the study he did on tha Taita
reveoals wides proad usage of contraceptiwes he does not foresce
significent fertility decline, nor the peasants socioecononic
improvoment, bearing in nind the external force impinging on thend®7

One could have pected the | holds with small family size of

0 = 4 in Gaitu to be contributing mors pupils on average to
secondary school, Yot on tho contrary it is those households uith
5 = 8 whicheccontribut most pupils to ascondery school on avoragas
So this study in Gaitu reveals an important fact, and that is
having many children is not tho probleme. The quaestion i3, what id
is the social end sconomic situation of those houscholds?

It ig easy for meny scholars to overconcentrate on the issue of
femily sizi as tho only Pacter cosusing straing to tho household,

Yet there are many external forces impinging on them as Hkangi has

noted, in the case of poasaents, Maeny children perse is not the

preblem which is facing the peasant households,

fikangd argues farbiher that the discppearancs of the aversge large

fanily size in industrialized couniries is a rasult but not o
condition of ie dsvalop

&+
s

Small average family size parae i3 not e conditfion of cconomic
devaloprent. The “smal family sizoe" in Gaitu of P - & ironiecall
- ¥

ie not wall of sconomicallys This fenily size categury has its
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heusehold heads with the lpeast nunbe of yaars of fornal education
of 3 ysars, They have average aonthly income of 721 Kenya
shillingse It has the smallust avsrage acreage of 94 ucres, In
torms of material possessions of luxurious articles they have the
lousst scars of 3 points and cansequently an output f 28,11

to secondary school on average, This output is second to the

highest output of 48465 Though thic Panily size is snell it is
handicapped in terms of average nuaber of yeers of Farmal education
of parents, overage monthly income, aversge a creage, and also
possassion of luxurious articlase Hence femily sizo even if it

is small and it is disadvantagsd in terms of some factors like

ths abouve, the children can be affected in their performance inC.P.L.

The Panily size category of 5 - 8 balongs to the “"middls class”
catsgorye The occupational rankin: of this sverage femily size

shows this, 5975 of tho respondonts within this family size category:
in Gaitu sublocation anjzpes in "Nrogressive” farming, 1746. ennagas
in teachnical jobs, 11.8, engages in administrotion jubs, S5e8. 1
engagss in businsss and 548,53 cngages in teachinge

So those household heada are cunmposed of teachars, businesgnan,
adninistrators, tochniciens, and *)rogressive' farmers. Thesg
“pragressive” farnors are woll of and they get alot of money fram
Parminge They have joined this "niddle chass” only through farminge
So-the myth that cll rural peasants are poor becausc they carn

their living from Parning is discrodited in this study in Gaitu.
This agrees with Mbilinyi®s findings in Tanzania who found that all
posasants ars not within the sane socis = scononic categury.ng

Hence according to my findings it is not proper to genoralise that
all psasants Prom rural areas are poor because they got littla fron

the land, One should be aware that we have *Progrosaive’ peasanta
and lass p

g ive tg, Thess *Progressive’ paasonts have
managed to reach thoe level of salerist categories liks teachers,
adninistrators, and some techniciaens who are employsd,

Tha housahold hoads of this "middle class" category in Gaitu have
tha highast averege monthly incoos of 951 Kenya shillings, highest
esverage land izo of 23,4 eores, and have tha highest scores of
4,7 points, hence it ia in the highost "Social Class® (Refaor to
chapter 4 on "operationalization of variables" to get ths ranking
of *social class' based in Gaitu)
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These advantagos of high navcrege y2ors of formal educatian of
paronts, high average incomc based on the standards of Gaitu,
©high social class", hinh avircce land size all cumhines Lo offect
the perfarmance of £.P.f. So they have high output to sccundary

school on average.

These advantages ar: very ioportant for they sven deturninc the
tyne of secondary school o child will join. This “ni‘’die ciass™
hEvS ofivaverags 28,864 of their children in harambee socondary
schools and thoy have 28] in government naintained and aided
secondary schoolse Tho Pamily size of 0 - 4 have 22,9 in
Harambce socondary schools and 5,7 in fiovernment maintainad and
aided secondary schools, Tho fanlly size of 9 and ovar have 11.4)%
in Yarambee secondary Schools and 1144 in Government nainteined
and aided secondary schoolse This "middle class" family have more
of their children in both horasb:e and government secondary schools.
(Refer to Table 3),

The study considers religion to play a very important role in the
parformance of C.P.E. at family level in Gaitu, It considers that
if the fPanily is Protestant, it imparts individualistic vclues to
their children, This spirit of individualism it is assuscd ean
play a very great role in perfornance of C.P.l. at family lewsl,

The study in Gaitu showa that nany households have protestant athos,
Within the Panily 2ize cf D ~ &, 76,54 aro protaestants, fauily size
of 5 = 8 (*middle Class”) havo 64,75 being Protestants, fauily size
of 9 and over have 66.7.) boing Drotestants, The role of religion
in performance of C.P.E. is questionable according to the findings
in Gaitue IF Protestant ethics slay avery great role as 'ober co
contends, we should have axpscted the family size of 7 = &4 uhich
have the greatest b of the holds baing Protestants, to

be contributing more to secondary school on avarage but en the
contrary wa have the "middle Class" which have the louest number
of their households being Protostants (64.77%) having the greatest
output on average to secondary schoolse 5o religious affiliations
cannnot explain the perfornance of CoP.E. in Gaitu, It scems
according to my findings that religfon plays a very great role
whon it comes to sponsors of the Opinary achools but plays

miningl rols when it comes to tiouseholds,

£ducation of the parents though it olays a role cannot explain
singly the perfoerwance of CoP.Ee For instence ths Panily size
of 9 snd over and our updddle Clase" Pamily bave their housshold



heads with 4 years of farmal o ucotion on average res:

but they have different autput off pupils to secondary sclnol on
average of 22.8,) and 48,5; reshcctively,.

Pos ‘ession of luxurious articles is also very important as ner study.
But it cannot explair singly tho porformance of C.®.&. Houssholds
with fPanily size of 0 = 4, and 9 and over have the same senre of

3 ponints yet they imwe different output to secondary schnal on
avacage of 28,60 and 22,8 rescctively,

The study shows that combination of most variables is uhat counts,
The household category which hava the most of the variables under
consideration for instance, high sverage number of yeara of Pormal
education of parents, hingh averugoe monthly income, high average
lend size,



High score in points ranking "social clasa® it will be the one
taking the most ber on ge to dary school. Our
"middle class” family has the moncpoly of all the variables
under consideration. It has its household heads with the
highest numbexr of years of formal ed ion on + highest
age i highest act of land, highest scors of points
(of 4.7) ranking "Social Class” and sub ly, highest
to secondary schools on average.

Some important variebles stand out strongly to be very important
in the study. In the case of households income of the households
seem to be a vexy strong factor affecting C.P.E. performance.
Though a multplicity of average number of years of formal

on of p » ge land sige, and the "Social Claag®
in terms of scores are also very important. When it comas
to ry 8 two fact stand st g, these are the

mmumthmmmmmommum
econditions of the school.

The study agrees with findings by Gakuru (1979), ngngo

male (1976), Onyango (1976:109), Prawitt (19725206) mMkangi
(19783178) , Podaro (1977:255) and Wkinyangi (1977).

All these scholars hmve identified the role of materia)
distribution in education from Yy 8chool to university level.
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Data Interpretation on Houscholds
TABLE 2

FAKILY SIZE Avezage Mverage . Average Religion 'Social  Nmber &
nmber of  monthly incose land size.  Protestant class”  Jolning in
years of (Rsh) . (acres) . /Catholle intems  secondary seco

fornal educa- . of scores achool  ndan
tion of ) school
parents
{ed 3 nl 9.4 PeT6,5% 3 10 2.
{1 : 217,68
B= 5.9
58 L} 951 B4 Pafd, 78 47 iy 48,1
(=353
Nendl
9 and over (6) ¢ 2 . 16 P=66, 7% 3 8 2,
6=33.3
edl ¥e35
P= Protestant
C= Catbolic
Hi= Do not belong to either P or ¢

The stady reconises that a fandly detqmines quite alot in the perfornance of .2, It i where the
ch11d gots the earliest Soctalisation before he/she procesds to school, The attitudes inparted into the

¢hlld ot this indtial stage cannot be wnderestinated for it can influance the persenality and attitude
1n the later 1ife, Bencs fandly ,,,.00,.0,



TABLE 3.

Percen es _joining either government maintained and

assisted secondary school or Harambee secondary school,

Family Harambee Gqvernment, Total $ in

size secondary maintained and secondary
schools aided secondary schools

schools

0-4 22,.9% 5.7% 28.6% _

5-8 28.6% 20% 48.6%

9+ 11.4% 31.2% 20088 -

TOTAL 62,9% 37.1% 1008

percent




TABLE 4

Occupational ranking of the household heads of the family
size of 5-8 children in Gaitu sublocation.

PERCENTAGES
TEACHING - 5.8%
BUSINESS 5.8%
ADMINISTRATION 11.8%
TECHNICAL 17.6%
we
"PROGRESS, FARMING" 59.0%

TOTAL 100%
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CHAPTER FIVE

COMCLUSION AND RECOMMENDATIONS

The study has addad moro concern over the problems facing rural
Primary schools in’ particular and rural comaunity in genaral.
Though the study cannot claim to have broken any virgin grnund,
it has highlighted a number of issuos creating a good grnung for
students who are interasted with rural arcas to research one

The study has shown the weskiness of using atomistic approach to
problems, It has shoun that using one variable cannot be able to
explain a social problem. Using one variable to explain a social
or any other problam can lead to fallacion generalisation, This is
shoun by the data collected in Gaitu,

For instancé uaing "social class" perse cannot explain the psrformanca‘
of C.P.E, in Caitu. Also the educatjon level of parents perse

canﬁéﬁ sxplain the psr?ormance of C.P.E. in Gaitu, neither can

average land size, average family size or religions affiliations

of the parénts. Also schoals which have high scores in points,
determining physical conditions of the school, average number of
trained teachers, and also schools which have less pupils par

teacher, all these can not explain poor or good performance in

C.P.E. The combination of high income of households, big land

size, high scores in iuxurious articles, and average levsl of

formmal education of parents, the physical conditions of the

school, and also less pupils per teachsr will determins the

performance of C.P.E. It is the combination of these variables

which can explain the pharomenon of C.P.E. This shous the
importance of using functional approach in research worke

This functionzlism approach to problems has been neglected by-
many scholars, WMax Yaber conaidered that it is only religion-
that can lead to individualistic attitudes and hence lead to
capitalistic and competitive spproach to life. He did not
consider that scarcity of resources, and also breakdown of
communal 1iPe can lead to people developing individualistic
attitudes. Weber looked at religion peres to be leading to
rise of capitelism, Findings in Geitu disapproves Weber's
theory that those people with protestant ethos ars competitive
and successful in 1ife, Religions affilistion alone does not



mgks you successful, You can be protestant by religion and yet
you do not have a competitive spirit.

I considar this fallacy by Weber to be due to using one variable
to explain a social phenomenon that is capitalism, Functionalism
approach is very importaent since society is 1nter€;innad and ig
not segmented, hence multivariable analysis very ihportant.

The study also highlights questionable issues which opens fisld
for Puture researchs One case is why a small family size does
not contribute more to secondary school an average, This goes
contrary to femily plenning propagandists who argue that saall
family size will automatically lead to better standarda of
living small Pamily size Perse in Gaitu disapproves this
contertion, Small family size does not contribute more to
sacondary scheoles So students interested with rural househalds
shouls concentrate on the problems Facing ths rural households
rathsr then an overconcentrating on factors which lead to large
family size, In Gaitu average monthly income, sducation level
of parents,. average landsize and "Social Class" are important
variables and not the family size,

This small family size has its household heads with lgw 3VYOrage
years of formal pducation. This contradicts Mkangl's findings

that thare is inverse ralationship between the individuals level
of aduoation and the number of children (Mkangi 1978: 189). Sa
it remains to be ressarched further, Hore education of parants
doss not automatically lesad to small Pamily size in Gaitu, Also
this visu of tying up education level and the number of children
does not put into consideration the cultural factors, The
oultural importance sttached to having a baby boy to continue
with £ha 1lineage is vary important in Merus It does not have
raspect of ona®s aducation when it coms to having s baoy, Also
this view of establishing sn inverse relationship hetween edu
education level and family sizo also alienates education factor
Prom all other socio-cultural fsctors. However, it remains to be
researched on why such a diversion Prom the findings alswhere.

Income as per study seems to be very criticaal, Thoss with low
incoms takes less to secondary school on average, Makangl
(1978: 178) has argued that the poor spenda loss in education
because they live in a hand to month life. That is "ths poor
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spends more on necessities to survive, In doiny so they have
little to invest in the futurs, and most of the households
investment is done through the education of their children, the
poor houssholds relative inability to invest in this way means
that their chances of ever getting our of the poverty syndroms
are minimized®.

My findings in Gaitu have also found how incoms is very important.
So fer anithing batter to happen to these poor.peasants households,
waya should be found by government and other change agents to

enable them to improve aﬁarage income, for then that is the only

way better standerds of 1iving can be assured. Money invested in
advertising family planning can be invested in viable projects

hence helping the rural households. Although I do not have the

vieu that family planning compaigns should be left altogether, !
Economic improvement of poor households will lead to small Family
size since they will stop looking at their children as security,

But small family size will not lead automstically to economic
development, as sven the study in Gaitu has shoune. That is small
pPamily size will not be better of in terme of socio-economic resources,
The study in Galtu raises a question on why the average income in
the area seems to be quite low for instance the highest incame

group on averaye seems to be having 951 Kenyan shillings par month.
This income scems to be low in an area where cotton and tebacco

is grown. Hence the study raises questions on the contribution

of cotton and tobacco as cash crops in Gaitu to the improvement

of individual 1ife, It remains to be researchdd on the contribution
of cash crope in Gaitu area.

The Waeberiaen hypothesis that protestant ethics plays a great role

in the general lives of psople is also questionable in Gaitu,

Though most psopla in the semple are protestants it does not play

a discernible role in the average output to secondary school,

Hence it cen be concluded that becoming a protestant and internalizing
the ideas of protestentism which uplifts virtues of individualism,
does nat automatically lead you to improving your standards of

living. Means to achieve those sdeals are very importent, Hence
Webar's hypothesis ls at steke in Gaitu.

Protestant ethics seem.te play a role when it come to Primary
schools. We Pind schools sponsored by protestants contributing
more to secondary school and also more to government ascondary
schools than those sponsored by catholics, 1f we assume that it
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is Secausa of prutsstant\sthies then it remains to be researched
on why then it does not qh!y a role in the case of households.
Does it mean a family is Pailling as a socialising agent or it is
due to changes affecting the family, which have led to a school
playing a very importent role in socialisation process and the
family declining in its roles?

The study also shows that households with Pamily size of 9 and over
are oqually represented in both Warambee and government secondary
schools, The study also raises & question on the house holds with
9 children and ovsr, they are under represented in Government
maintained and aided secondary schools. While the family size

of 9 and over contributes 11.4%, the family size of D=4 contributes
5,74 to government secondary schools,

Most of the children in the sampled area are in Harambes secondary
schools (62.9%) and Pew in government secondary school (37,1%).

Farming still remains to be a very important occupation or income
earner in Gaitu. This is shown by the Pact that within the family
size of 5-8 which has the highest income an average 597 of its
respondents are *Progressive’ fParmers within the rursl setting
Gaitu, So all measures should be taken to improve the productivity
or to improve agriculture in general in Gaitu,

The idea that members of a certain social calass view ths world in
the same way as Kohn (1963: 471) contends seems questionabla,

Some one is tempted to wonder if "Progressive®™ farmers in Gaitu
view the world in the same way as the less *Progressive' paeasants
though they can be considered to belong to the seme social calass
of peasants. 5o also ths view that rural peasants are homogensous
is also disapproved by this study in Gaitu. Even within peasants
there is diffsrentiation,

Although family size isoue is not very well spelt out hers, ths
findings to some extent guestions the logic of large Pamily size
since it is this larpe Pamily which contributes the lowsst number
to secondary schools on averags.

Todaro (1977s 192) argues that education of women and charge of
values will lead to birth rate among the poor declining. But the
Findings in Gaitu leaves a question marl on such a ocontertion,
Mkangi (1978: 190) comes nsarer home for he doss not only consider
education persa, "With the level of remuneration pegged to that
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of formal education and consequontly helping to dotermine fertility
natterns it could be argusd that the solution to the population
'brcblsm lies in the education of poor poasants. This could be
possible if universal education was there, fres and conpulsary,
.and also if economic growth rate kept pace with that of the
population and if schools leavers were assured of getting
-employment as they come off the different stages on the education
ladder",

That is why all the more I rocognizes that adult &ducation in
Gaitu should be emphasized and be given good deive since education
of parents p3ay a great role in C.P.E. performance, Also

measures to improve the general aconomic well being of Gaitu
community. Emphasis should ﬁa put on communal development not

on individual development,

The study shows the arbitrariness ofuusing 'average income' as

a measure of general income, in the population, WYhile the lowest
average income in the sampled households is 552 Kenya Shillings
per month, there are some people in the cotton ginnery getting
234 Kenyen Shillings per month, This is = great contrast, This
shows how misleading development can be if concern is put on an
individual and not on community as a swhale, It can be easy to
create a millionaire in the midst of a million paupers, Brownstein
(i1972) has also shown the arbitrarinsss of using average income

as a measure of income in the genseral population. It is Just an
epproximation of the true picture axisting in a socisty,

The study also leave some areas to be researched on. Why young
schools on average in Geitu do well than old schools and thess
young schools are manned by young headmasters, leavas a question
marke Although administration is different from teaching, it
leaves us with a question of administration plays such a great
role in the general performance of examinations, and this case
CaP.E.

Th@ reasons why D.E.B. sponesred schools in Gaitu take Peuw
pupils to secondary school compared with those sponsored by
religious bodies like Methodist and Catholics 5till remains to
be researched on.

Based on these findings in Gaitu such reeommendations can be
outlined,

I conditions of lifa are improved in Gaitu by halping the &
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inhabitarts to raise their average income probably the problem of
ngangsterism” highlighted in chapter two can be minimized.
Although it remains to be found if this "gangsterism" is caused
by relative material deprivation or by clanism ideology.

Improving the material conditions of the peasants is very important.
If the productivity of the land is raised above what it produces

fAow it can play a very important role in influencing C.P.E.
performance., If the peasants income is improved it will enable

them to buy the material possesions necessary for good education
progress of the children. The importance of these material
possession has been noted by the study.

Improving the physical conditions of the school, especially the
building structures has also be noted by the study. Also more
teachers to be trained and taken to these Primary School. This
is because the study has identified that schools with less pupils
per teacher do well in C.P.E.

In the case of trained teachers in Gaitu it remains to be researched
on why their contribution to C.P.E. performance is quite low
contrary to majority expectation.

In summary it is good to note that the changes in examination
styles shows that those concerned with curriculum planning are not
ignorant of the challenges facing the socisty. These changes will
do great good if there is a comprehensive over view of the society
including its needs.

Hence it should consider tﬂe areas of income especially of the
rural people who are affected most, Education of parents, ways
to encourage small size, improvement of class rooms and equipment
supply and also training of teachers and also increasing the
teaching force should be given consideration. Inservice course
for teachers is also recommendable. So it becomes difficult to
solve the problems of C.P.E, failure by looking only at the
Ministry of Basic Education,

So actually as the educational planners and various government
bodies and cther change agents embark on the standard sight
programme it is wise to ask if it will ease the problems faced
by C.P.E. graduates in the past, if it will distribute this
reasource, that is education, sventy and hence benefitting
majority of the peopls. At the onset the standard eight will be
faced by almost similar problems which have been facing standard



" @aeven making changes to be implemented by 1966, 1973 and 1983,

8I8LIOGRAPHY

e e

Central Bureau of Statistics, Ministry of Economic Planning, Meru
Branch 1979 cenaus.

Daily Nation. 1973, 1981, Government Printers, Naircbie

Economic Survery, Central Bureau of Statistics, Ministry of
Economic Planning, 1975 Nairobi.

ministry of Educationm, Statistical Department, Meru District
Kenya Education Commission Report 1964 « 1965, Government Printers,
Nairobi 1965.

Kenya Ministry of Education Annual Report Government Printers,
1971, NAIROBI. Statist ., Ministry of Economic Planning
and Development, 1969, Gowernment Printers, MAIROBI.

Besby D.E. Quality of Education in Developing countries, Havard
University Press, 1966e

Beulah M. Raju = Education in Kenya Perspectives in Educational
Planning and administration, UNESCO Experg, UNESCO/UNDP Project,
Faculty of Educetion, University of Nairobi, 1973,

Brownstein L., Education and Development in Rural Kenya = a study
of Primary School graduatss, New York Praeger 1972,

Carnoy M. Earnings and schooling in Mexico Economic Developmsnt and

e e

cultural change 1967, New York Court and Ghai D.P. (eds) Education,

Society and Development, New York perspectives Ffrom Kenya. Lexington
Mass D.C Heath and Company 1972,

Gachukia E.W. Role of a teacher in rural transformation, University
of East Africa 1971.

John Anderson, Struggles for schgol

published by Longman 1970. Kohn, M.L. Social class and parental -
child relationshipa: an interpretation American Journal of
Sociology Vol VIII, 4th Januarys 1968,



- 76 =

" Mbilinyi M. Education of Girls in Tanzania, Dar-ssalazm Ping

"pint Pak, 1969 - problem of unegual access to Drimary Education in

Tanzanian, published by Rural Africana, 1974.

"Mbithi P.M. Rural Develdpment and Rural Sociology, its application
in Kenya East African Literaturc Bureau, 1974, NAIROBI,

Michael. T.E.EBonomics for a Developing llorld, Published by Longman

1977 Mutua R, Development of Education in Kenya: Some administrative
aspects 1B46 - 1963, E. A. L. B,, 1975, NAIROSI.

Paul R. Ehrlich and Ann H. Ehrlich (eds) Population, Resourcas, and
gnﬁironment second Edition published by W.H. Freeman and Company,
1972,

Prewitt K. Schooling, Stratification and Equality. notes for

research in Michael M. Kirst (ed) stats, school and politics,
Lexington Mass D.C. Heath and company 1972 and in Education and

———atnDN S

Social ineguality in Kenya in Court and Ghai D.P. (ed)

Investment in Education for developing countries, ‘atisnal strateq
options Washington, World Dank, Mimeo October 1973 - Educational

=Sueational
Sector working papars Yorld Bank, 1971, 1974

Southall A. (sditor) Urban Anthropology, Dxford University Press,
New York, 1973 Wallace, T., Educational opportunitiss and ths role
of family background, factors in rural Buganda Rural Africang

# 25, fall 1974,

Heber M, Protestant Ethic and the Spirit of Capitalism, Unuin
University Books London, 1958,

Ysoman K.A. Statistics for the Social Scientist, Penguin Books
Limited, Harmonds Yorth, i dlesex, England, 1966.

Alice 0, Y. M, @, thesis, Education snd Rural Develgpment in

Kakamagg in YWestern Kenya with specific reference to the theme of
Brimary Schgol, University of Londen institute of Education, 1974

8lacker J.G.C. = Population growth and Econgmic Development - 4
papar presented in a seminar organised by ISPF held in Nairobi gn

1967,



Gakuru 0.N. M.A. thesis, Dre~-school Education and access to

eSO e ————

educational opportunities,in Maircbi, University of Nairobi, 1979.

Kayongo Mlae D, Sex differences in C.P.E. performance Research
Report -~ Research unit Exemination section, Ministry of Education,
1976,

Mkangi G.C. PheD thesis Population growth and the myth of land
reform in Taita Univorsity of Sussex, 1978,
Nkinyangi J.A. Research paper 1978 < 1979 on impact of governmant

policies on Primary Schools, I.0.S5. Working Paper No, 325 University
of Nairobi, 1977. Onyango E,W, M. Education thesis

Somsrset. A, Who goes to secondary school? Discussion Papsr No.
184 Institute of Developmental Studies University of Nairobi, 1974



MATTERS REGARDING PRIMARY SCHOOLS .

Q. 1.

Q. 2.

Q. 3.

Qe 4s.

(iii)

How old is this school ?

How many years have you been a headnaster ?
How lonq have you stayed in this school ?

How many pupils are in this school currently ?
How many teachers are ‘there ?

what are their proffessional qualifications ?
Untrained teacher ( KJSE ) eecevesaascecnacs

Untrained teacher ( "ACE )y .

Untrained teachex ( SAACE ) cvesssccscssecces
Primary four ( P4 ) csevesscessasersssansee

Primary three ( P3 )

Primary two ( F2 ) vesssssssssessssseneony
Graded Primary two ( P2 ) cesecacncacasseccns
Primary one ( Pl ) tesesssssessasecevioooe
Secondary one { Sl ) sesseccccssanecencecros
Graded Secondary one ( S1 ) esecscacescosocce

Graduates ...

what is the averaqe number of your pupils who manaaes to Jjoin
secondary school annually ?

How many manage to join form one in government - maintained
schools annually 7

- Government aided school ?

- Harambee schools ?

How many times does the ABO's visit this school per term ?
How long doee it take to replace a member of staff who has
been transferred ? :

Do all the teachers reside in the school compound ?

1f so how many reside in the compound

how many xeside out of school .-..;.........

Do you get problems of getting books after the abolishment
of fees by the government ?

1s the work of building classrooms in the hands of parents ?
Does the ministry of Bducation subsidise you in building

of classrooms ?

In case of payina building funds at least how much does a

parent pay ? or If it is per child how much is it ?

Does any reliaions ornanization help your school ?
If so, which one ?
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A QUESTIONNAIRE FQRMAT
MATERIAL COMDITIONS AND OTHER_INFORMATION REGARDING HOUSE HOLDS.

RUKWARU MUTEA, ( DEPARTMENT OF SOCIGLOGY )
Q. 1. How many people depends on you ?
Do you live with all of them bere ?
How many school qoing children are in the family 7
How many are in secondary school ?
If so is it/are they in - Harambee/s schools ?
- Gorvarnment aided schools ?
- Gorvernment maintained schools ?
(ii) Do you have some children in primary school? if so how many ?
Do you have any in class seven 7
is this his/her/their first time in class seven ?
If mot, how many times has she/he/them been in class sevan ?
Q. 2. Do you go to church ?
which church do you and your family like to go most 7
(ii) Does this church help the primary school whexe your children qo ?
(iii) 1f you have a harambee meeting in those primary schools where your
children are, do people who don't go to the same church as you
comes to help oxr to actively participate ?
Q. 3. Can you be able to xead ?
if so have you been to school ?
If not, how did you come to Xnow how to read ?
If you have been to school/institution how many years altonetherx
without including the year which you micht have repeated if you did
so ?
Q. 4. Are you currently employed?
If so which job ?
How much do you cet a month ?
Do you have a bussiness ?
How much do you get from it per month ?
( ii) Do you have a personal piece of land ?
1f so, about how many acres ?
Do you grow cash crops in it ?
How much do you get from cash crops annual/monthly ?
Do you keep CoWs in your shamba ?
How much do you get from them per month let's say by selling milk ?
Do you keep hens ?
How much do you get per month in terms of money if you sell eqas ?
(iii) Do you have any of the following articles in your home ?
(a) A Radio,
(b) A Clock/watch,
(c) A Bicycle,



