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CHAPTER ONE; 1
INTRODUCTION

Hence education has now become an industry with children as the 
raw materials to be moulded into predetermined patterns like circus 
animals on which whips are cracked to make them perform in the 
arena of social approval.

The school is a sorting process that begins at an early age 
allocating students through tests, grades cu»d tracking the future 
placement in the occupational hierarchy. The school is therefore 
the "traffic Police" for the prevailing division of labour 
in the social arena. Since C.P.E. is the first "road block" to 
determining which hierarchy one will join it is very crucial and 
this is why all the more the study has tried to unravel the 
stumbling block towards jumping this first "road block" Inorder 

attain social status. But it should be pointed out that passing
C.P.E. perse will not give one social status if you do not get 
employment to get income; But social status depends on the society's 
scale of judgement, that is different societies use different 
variables to rank people socially. These variables used to rank 
people socially also depends with time periods.

It is impossible to live without being educated. In the sense 
that every individual has to meet the impact of the environment. 
Formal education is greatly uplifted in most societies and so

• the parents seek a vicarious satisfaction in the scholastic 
achievement of their children. Certificate of Primary Examination 
(C.P.E.) is very important for that matter in a country like 
Kenya. This is because it is the backbone to other higher 
examinations. The young are hence subjected to educational 
conditioning and competitive pressures Inorder to pass examinations.

Mkangi has also pointed out that it is not just acquisition of an 
"education" which counts if one is to secure a job but rather 
the acquisition of a QualifIcatoryeducatlon.Getting a certificate 
of primary education does not warrant you to get a job. That is 
C.P.E. mayy not qualify you to get a job, it may require you to 
bp a little bit higher in the education pyramid.
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Problem Statement.

And

Mkangi has this to say on this line: 
haratnbee basis donot provide an easy alternative to

There is now a concern over those who do 
but they do not make it to secondary school or the fees 

is too high for them.

According to my research findings based in Gaitu sublocation, it 
. is not a wonder that those with high average income monthly they 
have more output of pupils to harambee secondary school on 
average than those with the low Income on average. Those with 
hiah income on average contributes twentv eight noint six percent 
to harambee secondarv school while those with low average monthly 
income contributes eleven point four per cent on average to 
harambee secondary schools. Since harambee secondary schools 
were built with a view to at least help the low’income household

Schools founded on
government 

secondary sfchools for the poor because of the exorbitant fees in 
comparison to the government financed schools. It was partly to 
offset this that the National Christian Council of Kenya Pioneered 
the village polytechnics. Initially entry to village polytechnics 
was free and was meant to cater for those who had scored the 
lowest points. In other words the failures in the Certificate of 
Primary Education Examinations. But even here qualification and 
school fees have set in, thus eliminating many C.P.E. failures 
especially those coming from poor households, from their last chance"

It is a very important topic because the plight of school leavers 
and especially C.P.E. graduates has just started coming to light 
to those concerned.
C.P.E.

Education, needless to say, is an imnortant variable in any. 
country and ao much so in a country like Kenya, as a vehicle 
of.social change. The topic on education and educational 
blockage esne.cially at Primary School level has not been well 
explored in this country. It is for this reason among many 
that such a topic is very appropriate to survey at such a time 
when Kenya feels threatened by the social, political and economic 
problems which are partially due to the organisational structure 
of the educational pyramid, with primary school as its base, 
that is whythis study concentrates on the primary school.
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children to be able to get this scarce resource(educational) one 
could have expected the poor households in Gaitu to have more 
pupils in harambee secondary schools on average.

They overlook the fact that schools in the rural areas do poorly 
not because they are in the rural areas but it is because of the 
relative material deprivation compared to other primary schools, 
whether "Urban" or "rural". For instance there are"rural"primary 
schools which have been doing well in C.P.E. than "urban" primary 
schools.

Geographical determinism though it might play a role in influencing 
a schools performance at C.P.E. level, should not be overemphasized. 
As a result this study is going to concentrate on looking at "rural" 
primary schools within their own setting and not doing any 
comparison b»tw“en "ur’^an" and «rural' primary schools.

However though the government has used alot of monev in expansion 
of primary schools, attention has not been naid to these standard 
seven leaders aft-er oradua^ino in r-.P E. To mv view also these village Dolvtechni<^s do not play a very great role in easing the 
problem. After these standard seven graduates dn a certain course 
in these oolytechnics it is difficult for them to get employment 

‘’either within the private or the public sector. It is also difficult 
for them to start on thefr-own since they do not have initial 
capital. Hence unless a follow up is made on these graduates after, 
completing their course- in these village polytechnics, they will 
still end up in their original predicament.

Mos-t of the studies done on this area for Instance Somerset(1974), 
Kay^go male (1976)^ and Nkinyangi (1977) 5, have tended to do 
comparisons between urban primary schools and rural primary schools. 
Actually to my view this dichotomy can be very misleading. This is 
because such results tend to overgeneralize where the existing 
situation in the rural areas is concerned.. Such studies for instance, 
the one by Somerset based in Nyeri, tend to assume that rural Primarv 
Schools do poorer than urban primary schools because, they are in 
the rural areas, and there is a hidden assumption that rural primary 
schools are homogenous. This is ton much a overgeneralization.
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Many
The following

Inability to do well in G.P.E. is a nation wide preplan, 
people wonder what is the cause of this problem, 
guotatiem shows the magnitude of this problem.
"Two out of tea sitting for this C.P.B. will make it, for others 
the long sleepless nights will be in vain. 80% do not stand a 
Ohanee to eontinue with their formal edueati<» and their failure 
to join a secondary school will follow them up for the rest of 
their lives no matter bow well they perform outside ths school. 
This is the stark tragedy of C.P.B. syndroms. Zt is the syndroms 
that affects both parents and the pupils. Many a boms has been 
broken following tbs trading of charges as to which of the parteers 
(husband or wife) was responsible for bringing into the world a 
child who could not pass his first enamination. lattls do such 
parents realise that it is neither their child's fault nor in many 
oases theirs that the child could not get a plaoe in secondary school 
or that the child "failed" C.P.E.. tRie blann should be in most 
eases be laid on the society's door that places a high premium on 
post primary education without providing enough places for those 
willing and able to embark on it. Zt is obviously that there is 
something wsGog with an education system that condemns Children 
at an impreasionable age of twelve years to a rate race they bate no 
ohanee to win. C.P.E. plays a vei^ ir^rtaat role in the sifting process.^ "the sifting ’>djieh this enmoination is supposed to 
perform explains the elimlnaticm. of two thirds of children from 
secondary education"^

This study has concentrated on the fact that rural schools are 
not homogeneous and that various differences exist even among 
themselves and thps goes as far as determining who is to join 
form one in a good government maintained secondary sObool. This 
study baa also assumed that rural community is not hemogeneous, stratification exists. This is why z found it useful to use a 
holistic approach, that is considering many vanables inorder to 
be able to get a clearer picture of the phenomenon.
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With these structural changes brought hy Buropeaas or Colonialism, 
It also show the rise of urbim workers. But It Would be a misKaner 
to think that those people Who ran to town were landless. One 
should Consider the ehahges brought by monetary economy , which 
escalated peoples tastes and changes In attitudes towards life. 
Paying of tares to the colonial government was a great factor 
^rtjloh fuelled many people to urban areas especially during the 
colonial epoch of era.

Wolff has shown that methods such as taxation, land allenotion, 
and pass system ware used European settlers to guarantee 
continuous su^ly of labour In their forms. The Increasing 
availability and populallty of lugiorted Bufopean, de^anese and 
JU!»rlean manufactures, also Induced afrloahs to su^ly labour 
to settlers forma to enable them to purchase these goods?

Hence the In^rtance of education within this social category 
(peasants) and In rural areas In geng^al cannot be underestimated. 
The peasants see education as a tool^soolal advancement, hence a 
way to enable their children to join the SalarleS's.

In general, the coming of colonialism had an adverse Intact on the 
land tenure systems existing. This was greatly felt among the 
Kikuyu. Among the Coast people this Impact was not felt for they 
maintained their communal ownership of land. Colonialism led to 
Individualisation of land In the areas affected. Hence this Impact 
was to create a landowner and landless classes Wtiere they previously 
did not exist.

Rural communities which are mostly composed of peasants view 
education as a way of social mobility. The peasants put great 
attachment to education than the rich families. Hkangi argues 
that both the rich and poor families regard education as the 
only exit and that is Why they Invest heavily In their education^.
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Zbe laaua ofi maabroamteg oe iAdC!pe»aaa« ehmratos and the rise oS 
•buah* aehoeXs laasnea hy Metflaaa prow «hl» petot. «he toOdUftg 
ot Xaaa hr «au>«as was nofe a wiXUap posttua ea the pact» a< MvXaaas. 
Mast of pe^Xs aSfoeead woca paaaaats aad «W had to tiiad alat 
«e hlood he gat haeh titeftv lend. AftMue iadapoBdanaa the bogus land 
nagrti.—<,Mwqy«iifla wold have l^Hs tba paasaata la a pcadloammt

these soelal categories are the products of the structural (dumges 
brought about br eolonlaUimi. thaae social oategmrlea eanaot ba 
able to adjust to the abrupt changes but they cannot ba able to 
adjust to this structural changa for the structure Is to
pro<haea «ldlars" as one oS Its by predusts. l^art from the land 
being the peasants main resource and source of livelihood* It 
waa also the nucleus of tholr soelal life* Batea a substitute had 
to be got and the sectmd best substitute saanad to ba education. 
«ia people found themselves eau^t tp In a web of events of tdilah 
Haumau was one of than* atan^ia betwsa the British and the 
KaiqraBS {MauBas) was firstly a struggle over scarce reseurces hare 
symbolised by land* and ssecBdly a struggle ever changes in values 
la the soolaty end e&wstloa*

Hamdani has also shown that land alienation led to sUbssguaat 
formation of a olass In Buganda. Most of Idle landless went to 
town expecting to get a Job. those who did not gat jobs became 
criminals To my view within this category of criminals* we 
have thieves* dmxg addlots and other habitual criminals ^dilCh 
Included pickpockets and "Makangaa” (This taxa "MMirang*”*" Is 
coined by Waiaaru people to refer th* those people who are usually 
found In bus stops and "matatu" stops and these try to persuade 
pe^la to get Into these "matatus". Generally the term Is a 
derivation of ‘’Askari Kangaa" whi<di refers to 
policemen. The Mera pe^le considered the work of administrative 
police to be egulvaleat to Idleness for they could be found In 
most timso loitering In the villaages inorder to get local brewed 
llguor* so "makangaa” Inesaenee are Idle but It Is disguised* for 
eeooalsts they can seqr that the ‘’makaagaa'' are disguised uaeiployed'’)
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aro unable to join fosm 
Ot those earolled la 

saecmdacy school, a obaaes la
eavolled la 1971

O« the aohools studied that Is la Oaltu. it has beea found that 
Income uhioh the parents «et war dotonolne the quaUty of seeondasy 
school their Ohlld will Sola. Froblsas aasoolated with failure to 
ooatlaue with formal eduoatlon are increasing and so eurreatly the 
outcry is to build wlllaee polyteohalos Inorder to help these C.r.B 
qraduatas. Xa Mem Me ham for lastaaoe Kithoka, Skubu, Glthoago 
aad Klaajal vlllape polyteohales aamg many In the dlstrlot

If the government did not Interfere. Since 92% of Kenya's 
pt^ulatlon live la the rural areas, such a study Is very 
important, because It will help to bring to light the problems 
Involved la getting this scarce resource, education. Bducatlen 
Is a scarce resource because Its benefits are not free to every 
body who would like to get the maximum out of It. This Is partly 
due to 80®. hindrances or stumbling block on the process of trying to achieve It.

i-
Vlewlng education problama aapeelally at grassroot level will tend 
to reveal the Inherent structural blockage or rather the 
tdtlch the rural ooamunlty have to grapple with. Inorder to get 
this scarce resource, to enable them to feel comfortable la our 
competitive society, onevea distribution of the existing meagre 
resources like Imam plays a major role la any society, onevea 
distribution of laeome la Its wake with oyoUc pnd»lems produces 
vicious circles of poverty which will even affect children la primary school.

A great portion of those who sit fbr C.P.E. 
one as the following statlatles show^* 
staadard seven la 1969 only 37« got a ohaaeo la 
Of bhosa oirolled la 1970, only 28% got r 
scOwwl. 72% had ao (diaaoe oS the 173,190 
only 31« (53,490) got a place la form one. Xa 1972 only 3«« get 
pUee la fora one. Sa 1973 only 331 got a place la form one. Hance 
these data shew failure to join form one a real problem wbloh 
requires attention.
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SCOPE Qg THE STDDY.

Standard seven o£

Though the ward "relative distribution" is used in the topic of 
this study* it has nothing to do with emgiaring two extrema groups 
in terns of SooiaBeoonomio material affluence* but rather it has 
to do with differential socio-economic material advantage between 
a group whlch^matanally deprived. That is collaring a group vdiioh 
nationally can be ranked to be poor. This study hence recognizes 
that even in the midst of poverty there is seme differences in the 
distribution of soeio-econcmie material advantages.

The study aims at not breaking into a virgin ground but rather* to 
add something to studies already done. The study concentrates on 
the "failures" and not "dropouts". Dropouts" are considered to 
be those people who do not manage to reach up to standard seven and 
therefore invariably do not sit for C.F.B. "galluras" are considered 
to be those who successfully maxiage to complete standard seven but 
they do not "Pass" the examination. However it should be pointed 
out that there is a theoretical linkage between the "failure and 
"dropout" phenomenon.

The period under Investigation Is between 1972 and 1982. This Is 
the period that saw ths abolition of fees from standard one to 
standard seven. Mzee Kenyatta abolished fees from standard one to 
standard four in 1974* and in 1978 Hol when he came to power 
abolished fees from standard five to standard seven. This period 
ala*, saw the Introduction of milk la primary schools. Zt was 
announced early in 1983 that St 4t4 system of education would be 
introduced. That Is eight years In primary school* four years In 
secondary school* and four years in the Oaiverslty. c.P.E. is 
hence to be replaced by Kenya Hational Primary Examination (KMPE). 
This progranans is supposedly to begin in 1985. 
1983 is supposedly the last oie to 4» C.P.E.
Seme inportant events will be found to lie prior this period they 
would not be ignored and this is because the past has an Important 
role to play with regard to the present. The period between 1972
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CHAPiaa OTO

War GAITU WAS 0H03EH

,The f aot that Gaitu has been ohosen as a oaae« stxjdy does! Hot 
 mean that it is the area which does most poorly, however, it 

; .. dls by some ooinoidenoe that it happened ,to ;be in, the location
which was the last in C, F. E. performance in 1982 in Hem

- '‘-Districlf? ' ■................... ’

"-"SkihyianKl shbwn a ^aier extent th^ -^srol^i^

leading to fallure and withdraws ("drbpotttf"^ ^e ih%^
- sueh iHOCtoe of the parents and social olhSs-^ -'

' 'study on the issue of standar-d' iieVeh
' - Will luicoV^r the piobl^ in thio part 'bf the rural area 

and show how they interplay to determine "success" or 
ffailure" in the education system. The school in the rural 
areas reflect quite alot about the life of the majority.

.'■■y :•;? .?r, j...This is beeause poor living conditions of the people in the
'■ •?r: ~ -■ ’■ " '' -'if,

rural areas can be reflected in the poor structures of the 
Frimwy teoauoe iVis these *

same people who playfia major role in the general Improvement
of the schools Kizerbo has this to sayt

-■i.; if i if,:.,'; vd , i

- -r -

"•Bie school in nu^ underdeveloped countries is a reflection 
md a fi^V of the surrounding underdevelopment, from 

arises its deficiencies, its qualitative and quantitive
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h

■■■ -re ■' ■■

Ihe study, ignores the idea that nnderdevelopmejit is eyenlj 
distributed in the rural areas.. The study has tended to put 
inuoh emphasis on sooio-eoonoinio resources with speoifio 
emphasis on income distribution. This is because distribution 
of these .material resources is oruoial in any .oouiitry, sta^ljig 
ri^t sublooation, level like the one under .s:^dy.

Many scholars have realized the importance of this variable, 
income. This is because income determines povety on one hand, 
and wealth on the other. "A JKLanet cannot in any more than 
^ country shuvive half free and half slave, half engulfed in 
misery, half careering toward the supposed Joys of almost 
unlimited Actually this oommentary is trying to 
Xi’j-??'.Cir''- -" ' ” - ■show that sjjrtval even for a planet is doubtful if this line
*’v-. ■■..........................7 ■ ,3

between the haves and hayenots is not tackled.

Shis’^^stuAy'^oes iot giye much weight to the bi'Slogioal \ 
school of thought which sees genetical factors such like V 
heredity of inteU-igenoe and psyohological faetoro m the^ni^ 

.1 ooatri.'bn.iiXas Influence behind a ohlld’s performanoe in sohbol .
J : thiB iB not to deny their impact on child’s person^t^

. ’"'La '
r /I VC ftv .o .u. \’ \
i ! Galtu is a zone having oharaoteristioB o£ remote area with \

! .? ’'.-'r'in I’-'-'j. -■IV'.':.'" ■; ,;<i VV' ;;-7 ■7. \
. extreme relative deprivation of material things and as the \ I 

same time sbairlng oharaoteristios of an area coming up and \ 
enjoying urban Influences, hence this makes it a good ' 
reprssentative area, re^loa of ^al ayew
iSjja .good ^J^esentative sample beo^e no area, or rural, a^a 
J^5^,UWietely out off from urban influenoes. Hence a study \
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like this one can help to make logioal generalisations to 
such areas in the Eepnhlio and hence if plann^ng has to be 
done in case of education or rural development, knowledge 
got from this are can be of practical value. '

®aita,ehas an altitude of 4225 feet above sea level which dlsn 
approximateljr 1400 metres above sea level .v.iSaitho is about

’ fourteen ktlometees from Jiferu Twon, Gaitu border^.. SiaiH, 1 c.v
. site northerly-part and Tharaka in its easterly pointy oer-i c' 
northerly point and also in the south easterly point. It is 
good to note that Thi-aka Is a marginal area and people lead
very vioarloua and simple life, Batura itself ;is .^t very

£ WsMl ;th Thar^ people, aoplo live liv®B whieh ^a»e haafeiy 
>m«hinaWiJraa.'3ine,- - ■

a eoheme and it io^ not have a long
M^tary.atlieopt to adjust io

‘ G^tu ^h-iibeation is in EWangathia looatioh, MWangathiS " .

'“ 'iOoatlon is part of North Itaentl M-Visioa, GoltU is ih’ihe'^^’ 
Soutfi-ea^itteiy part of Eteru Town. The Equator li^ in its

' md^t-Wtw^ pdiht and it acts more as a boundary bet^Oeh'fliltu 
'and the refeLon popularly known as the "E’ guator;» '

80 in summary Gaitu is a good replioa of other rural afdah in 
Kenya since it bonders marginal areas, that is Tharaita hnd 
Uiafcii' and also urban Centre which is Eteru Town. So these 
characteristics make it to be a good case study.
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cUanism as an ideology plays a very major role in deciding’who'’'""" 
is to go to Parliament just as vaoialism was used during ‘ 
Coioniai times as a stepping stone to Parliament." I w^ tol^"’’'' 
of ai man who was always winning to go to Parliament hecause 
he had no father and had come with hie mother. Women'" in Eteru 
are considered that they do not have any clan or "belong to stny 
01^ as long as they are not married. When they are married

, iiiey" TOtoma^ic^y belong to the husband »s clan. ' ’ "

j ’ 'v '.’ :iujcrdc.r

lan^^ei better toeBBed people, md then, t^ people who do not 
b!91o^ to the, gi^wP viewed as people who do not speak the 
same language as us, queer mannerisms people, Heno^ some people

to^vlOT theiwelvM the "beaf and h^oe thow do not 
belong to their group as enemies. i

This boy whose father was somewhere and was not krxown' could hot 
Jit in shy blan and so he was considered to be a heiitral persOh 
^^^i^uld ^t show favouritism. During the 1983 general ELeotion 
he lost his Parliamentary seat. People came to realisation that 
oiih^ng tp'a peirson who would not bring development" in the' ^ea 
^i'wiio hae not brought development in the aroa,esihipiy''^’^8aiBe 
of'''oiah' attaohment would' not take them far. 3o dm-ing the" 1^ 
eleeiions" people in Gaitu oould no longer listW to^ elhii Ideologies

mo;;-; n". ■ d'.!;-?;' s. ■ ■ ■ ; <;;; jofca ■

to get^ aoo^s to sogroe resources like power in our case and also 
land and education in some oases.
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Hance as Boaroe TOsoweoee llJce laaa» jebs aa« l»Maiiieii8e& beeoffia

V.&i, Shack haa shown how the Ankara ethnic group in Ethiopia looks 
at Itself as superior than the other ethnic groups. So they 
expect other ethnio groups to copy their ways of life especially 
the Anharaic language, !Che Gurage ethino group who are looked 
down upon as an inferior group develops as a result very ,^trong 
feelings against the Ankara. This factor of being looked down; . 
upon make them work very hard in order to develop their rural " 
wea, so that they prove the Anhara wrong. The Gurage ,.^so in 
retarllation refuses to learn Anharaic language and as it has 
already been pointed out, they work very hard to Improve their 
life ^specially Ocoaomlcally and so ethnio assooiatii^,^ars.y^g 
strong in urban areas '

Ukangi' has also shown that with suoh bi^ unemployment sasoi^’ 
bbho^ ie^Oira in Kenya, "tribaiism" has sometimwB bsoone a 
more. infli^ntiaX deciding factor in the dlBtributi,oa .of-Jobs in 
the 'government and other bnreancraoies than qiialifldatory

Sunk aStitudes of group ieelings are usually ea^loltod inorder-^ '. 
to' get "aocesB to scarce resources like land, education BspeclsS^ 
In tow (^ getting soholainhlps to go a broad, then WiwsBes, 
plots and hiohBes in uxdtan areas, and also power like in the case 
of my area tuider study (Oaitu),

Mbithi" as also used this theory of ingroup/outgroup to analyse 
tribalism in Kenyan setting. He also argues that tribOliOm. ih-'- 
a'=^yhamio interaction process which might be designed; W i^r« 
otl^er Shds other than those which reinforce ethnio identity/°
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J ^^ound
■ piece

Ihe independent not take aides. Io Afrocentric apologias
they may argue this is heeause it has more of African values that 
the J^opean ones. Ihis can be toe view Jf those students who 
can take time tc believe anything bad can be found within African

UfflytRbl! 16 OF NAJPORJ UBSSRY

scarcer the stronger the identification role for instance 
"cianism" and "tribalism". "Tribalism" is "clanism" taken a 
step farther though "tribalism" takes place in urban centers 
where there is multiplicity of people from different ethinc’

\ ... : ...
Religion ^so plays a very important role in this' afea ‘(Gaitui/^ ' 
There is the ioaan Catholic Church and the Protestant Churches. ' 
These Protestant Churches are composed of the Tnethodist church, , 
presbyterranean church of Bast Africa JP.C.E.A.), Penteepst' 
Assemblies of God (P.A.G.) and the East African Pentecost^''. ' 
Church (B.A.P.C.) Lastly we have the Independent Church which 
is a mixture of traditional beliefs and beliefs from these 
modem churches. The independent churches played a very 
iipportant.role in toe revolutionary struggle or in the struggle 
for independence. In Kenya, but after independence they stifl . 
persists and this is because the dreams which -wiey had ' initially ' 
6aye^not,;^een inet.to the f^l. '

The P.A.G. has broken from the mother church, the Bast ^rican f' 
Pentecostal church, dust m the Prptestanis havb broken fmm the 
Ca;toplic Church, Religious struggles are ^eatly'inte^ified in 
this area. It is good to note that religious struggles has 
nothing to do with spiritual matters or struggles over doctrines 
but is more on material things. Hence acquisyteBicSj power to  . 
the church is very important inorder to get these m^gri^^things,’ /

I was told of an episode whereby an open Conflicierrupted 
chaaria market, the main market centre in the area,.over 
of land nearby. So the P.C.B.A., the E.A.P.C., the P^A.O. Add 
the^Methodists had an open confrontation against toe Chtholics. 
So the Catholics lost the battle and surprieinglynobo^Vuild oh 
that'piece of land. Somethtog unique to be noted Is'that though 
the P.A.G. and.B.A.P.C. differs greatly from the methodist/PCBA 
in terms of doctrine they joined together to gi^t the Catholics 
inorder to get the pieoe of land. Ihey still have the old 
hatred against the "mother" Church.
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societies.

I

offi«ais sitaated hexa.

\

rellslouB ideology?«hloh is alsd equally 
its onderderelopfflent "missioA" ex role.

Religion and olanism are tvo ideologies very eommoa in Qaitu. 
person, is freed from the shaotaes of elanism ideology 

one t_ 
bad in

I was told of a case whereby teaohers in one school lost two 
bioyolas within a period of one term. «hs local .people-Oenspired 
with people beyond the vioi^t^ of the school, so that they may 

C. .Steal, fr8m"Jf0reign’* teaohers^iire in an atmosphere, of-fearveaSr?’ 
tiieeoarity and this may even affect their mosthlei It is good*'W - 

! note that this is the effect of Clanism taken farther beyoBd its 
/ local boundaries. In this case if people hare to deaa.-with - 

] "faT-eignera” they forget their clan differeaoes-and thoy; join - 
hands. . ■ - ■ - ■ ■■■ • z

' So now this brings us to the view that more often thah-'not, the 
separation of churches is in most cases over ths material h

: things. We find how religion is used as an ideology to justify 
the legitimacy of landownership. Clanism and religion are hence

■ two ■» aripnrtewt ideologies Used to get access te-s'carde z^Sburoes 
in Qaitu. It is also good to note that on the process-of the 
zssearch I came to get very interesting information to show that 
the Ideology of Clanism can be taken very far. Over 80% of the 
schools I visited, were affected by some ‘•gangs'* organised by 
local people to terrorise teaohers who did hot oohe from around 
,the locality^

Such scholars are for instance.

center in Qaitu is CHmaria where we have the 
and an agafioultaral office, small market stores.She 

cotton ginnery « small shops, bicycle repairing workshop and also the Assistant 
kdueatlon 0ffl«sr^*fl situated here. Share is ease a
dispensary

I
In one ease I learnt of an Incidfflat whereby the school wg» greatly 
affected wtosn-two teachers irott AtiSerent elans were fighting and 
it led to children joining each according to his or her clan, 
?he fight grew to the extent that even the parents jtsined > 

to siana teachers throwing aw«^ recordn of the ach^l in 
tb® toilets. This partionlar school was affehted sb much sb 
that the government-had to appoint a oommlssioa th run the school. \ 

■!« one of the roles clanism can play in undrdeveloplng an area.
Religion and clanism are two ideologies very eommoa in Qaitu. Even
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5»8Tr
5.150
4.814
5.88$
2,533
4.236

and a poeho mill here and Ctaaarla acts as a terolnus for tlra, . 
mtatus fr«^ and to Ueru Town. Chaaria is and administratiTs' 
centre of Wangathla Location and it is here where ths Chief ’L 
meets with the Local "Wananchi” for the usual "haraza" and^to " 
settlie yarious disputes, ,,
Chaaria is coming up as an urban area and the rising of slums 
which is actitieal factor in the growth of towns bears witness 
to this.

Population wiss, G<atu js&b seeiaad in Wangathia Location acoprding 
to 1970 popolatioB consna. 4aeording to thia oa^un >aihgat^. 
contributed 3.3» of the District’s total population (H^32,710> 
OiBaaBs^^ baa the following auh looationa and population totals 
acoording to 1979 census* 21

Oaitu is quite fertile and a lot of crops do well here, food 
crops include maize, beans and potatoes and this helps to 
support the enormous population. Citrus fruits and also mangoes 
do well. Tobacco and cotton are the major cash crops of the area, 
with cotton taking the lead. Tanzanian beans is also important as 
a oash orop and as an important income earner of taax^ l^ouseholds, 
G , . ■ ■ . ■ , . ;

Gaitu ia, not w^ favoured in terms of eommunicatien. The pl^sical 
feat^es Cf the area and the general terrain betrays the communioatlon 
pattern to the area. It is very problematic to go tp Gaitu during 
rainy seoBons as a result of bad roads which are not all weather 
reads. There is one telephone line and also one line of electric 
posts which all end at the ginnery. Sometimes one to t^ted to 
woi^^r what Oaitu could have looked Mhe to terms of l poiaunioation 
without the gtonery. Donkeys and bicycles play a 
to terns of aonjmmicatlOT.

Saito 
Keoa«e 
Igsns 

' Sitto . ■ 
BatoBdan® 
Klamuri

Uwan^thi had 27.456* People it was second to toe
Sorto - ■
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6,582 
5,768 
5,392 
6,592 
4,744 
2,635

Galtu 
Kaoago 
Igane 
Gitis 
Elaaiari 
ffiafcondiws
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' Imenti Division only rivalled by Meru Hunicipality vihieh " 
a population of 72,552. If population projections are done 
in the year 1982 with the assuoption that the conditions which 
used to exist during and prior the 1979 census are still' 
prevailing, and also assuming that the birth rate of la 

also applies in Mwangathia, the following approximationB 
based on the projection are got»22

So one finds that American Capitalists have intn^ed even in 
the rural areas and have underdeveloped them indirectly. ' Shis 
underdevelopment is beoause of the faet that a lot of time wah 
Wasted before the factory einmmsnced. ?or It started work 
after it bought maehines from India and the work started 
by 20th May, 1980. It is also good to note that money which 
was used to buy maehines from America was not irefuaded though 
the maehines did not achieve the desired results. Shis was 
a very loss to the ginnezy as a whole and also to the 
govemment.^^
Pgffpio especially as casual labourers in ths gixmery
are not well paid. If they work for a month they get about two hundred thirty four ahllliags.^'^ It is from this amotmt 
that they have to pay a hundred shillings for a house la Chaanta 

es s rsst. fhls is a factor to explain why many school 
leavers especially girta Indulge to •’aBlpraetioes* while still 
working to the ginnery for what they get can not make ends 
meet, toore is no oonelderatian for a cademios. She Guolifioation 
18 to carry a sack of cotton. Shia one finds that casual

In the ease of important industries cotton ginnery is the most 
Important. I'. _
and TiinraiM Division. Cotton gtonery was started to 1979 but 
the had sold to them machines which were not suitable
for Kenyan cotton. I personally saw these machines for they 
are stil Installed although they do net process any thing.
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l^ircfl«PTi)HAL KATOSCAPE Qg QAITCT SOB-XnJCAglQH

Cal«u bas about 66 traiaed teaohers shiob la abeu| o£ the
trained teaehing force la SSDangathia I.ooatl<m (H =192) aad 
about of the tralaed teaching farce of S!eBu Slstrlct (B =4347).

- 20 -

labourers operate oa the subsistence line or Just on the sumrival 
line.

Share was no teacher of SI distinction la Oaitu Sublooation but 
were three SI® in Bteangathla l>ooatl<»ft which was about 2.49^ 

the SI® in Jtoru MatJrtct <B = 124). Sl»re was nobody of C.P.B 
standard within the untrained category. Shere was one .teacher 
With no ceertifloate of idiatsver calibre. Be started teaching 
during oolnalal times and he had reached up to standard four 
and after teaching for sanwtiiM he was given licence to teach 
but according th the Mnistry of Sduoation, It was supposed to 
start getting rid of this category by the year 1979. but it seeaa

However, despite the problems faced by the casual labourers cotton 
ginnery has contributed to the general Improvement of the area- 
Thera could not have been murram roads along Galtu if there was 
no.cotton ginnery. Telephone lines which help the local people 
especially in times of emergencies, could not have been there 
without cotton ginnery. The electric supply could not have been 
there without the cotton ginnery, and so the local people can get 
electriolty cheaply than if they had to get it from ffieru Town, 
The ginnery has contributed greatly espeoially in the field of ... 
communication in Galtu.

Cotton farmers are paid twice a month at three shillings and 
eighty cents a kilo. They are given free cotton seeds by the < 
cotton Board of Kenya. This Is to create iacentlves because 
cotton demands hard labour and so not many people are willing to 
venture into it.^^

Gaitu contributes about 1.4% of the total number of Primary Schools in JSOru District (0=672).^® It contributes.J3.3^ of the 
total smmber of Primary Schools in Wangathia Irfication jB = 32), 
^d about 7® of the total nuoher of Primary Sohoola in Berth 
Imentl Diviaion (H » 149).
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(M » 6639). 
location. ! 
of Ueru District Primary School. 
DlTlsion.

The frequency of visits by the assistant Bduoation Officers 
(A£O*s) in the sampled schools seems to be once a year. In 
some extreme oases one come a cross a school whereby an B ABO 
visits a school once in every five years.

In most eases the Primary Schools within the sample had no 
windows. In one of the schools 1 visited one is tempted to 
wonder how the children see. how they are writing beeause the 
clessroans were dark even during a very bright sunny day. So 
actually on the average oven poor windows of any distinction 
seem to bo more of a luxury rather than a neeessity to be 
enjoyed by the rural Primary Sohools.

There la also a general tendency of the schools in the sample 
to be built near big roads. The sohools also seem to follow 
big rivers in the area for instance Liarlaara and Guatuu. Aotually 
along river Mariaara, the biggest river in the area, it seems to 
be having the monopoly of the Primary Sohools as per sao^le.

There is also a general tendency for most standard sevens to be 
having less than fourty pupils per class and with some few 
exceptions boys tended to be more in standard seven. Probably 
this may be the reason behind boys doing well than girls in 
C.P.E.. in rural areas as found by Eayongo LJale (1976).^

There was a general tendency or rather the general mean of the | 
highest points got in these schools to be twenty seven points and 
the lowest mean being eight points.

On average there is a tendency for male teachers to be over 
represented both in the trained category and untrained category* 
The total number of teachers in Mwangatiiia Location is 
This is about 4.25 of the total teaching force in Meru District 

There was no graduate teacher in the Sublocation or 
There was one graduate teacher however, in the whole 

He was stationed in Klanjai

Probably it is beeause of the advantages enj.yed by being near
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GHAgeaa laaag
IITSRATITRB RSVISH

iap«jirtanoe attached to O*S»B. can bo reflected.-to the toprease ’ 
.>e ani^inient. Ibia is becaose nben the parenta wpoi tbetr cMidrea 

standard ane tbotr initial aHa la for tbeo to complete atandflffd 
seven* do C.P.B. and then go to a good government eeccndaejr school. 
She abolition of school fees from standard one to standard four 
in 1974 had very Interesting oonBequenees as Hkinyangi notes. 
It led to crowding of ehildr» in schools, "toddlerS* ifusihed to' enrol in standard one, mature women worthy to bC ih the d^w^aity,^ 
herd boj« dressed in their herding attires all of them Io 
school. eiaab«>Qins to eater for this great population «erc liWt^ 
rad teachers were San and so this meant that pupifs'were' to read 
under Shades under special cleanings. Teaching ratert^S wi^ 
also few. Building fund rad also watoh^h fees drOirS t^e herdboys 
and the rest of their social class to where they came from, hence 
govexnmont intervention was negative.
Waagi Isas also noted eomething similar to Htlnyah^. *At pi«8«a* 
fftvmitr eduction is in theory free for the first four a^eafS oS 
^xSaary aS a ipreaSianliSal yr^aka.^^ 1973.
Buf^in pradtlco parents have to pay more than bef tte Sbdlitlra 
of seh(^i foes. Sow adays a child may not be *gotnB''ts'aehoja"’''' 
because of njm wrwaht torards either building fund, eqalphent - 
fund, sports activity And* school unifcrDi, or e^other *'6ontiibutlea* that might be deJfflmded by the s<mool canmittae.^^

eld natoe for O.P.B. was K.P.B. or Kenya Priimxy Bxamlnatlon. 
After 1966 it was not possible to "pass" er to "fail" K.P.B.. 
Instead every candidate Was awarded a oertlflcate or Mt 
eramination. Ih 1967 standard eight was aboliMd only to 
reappera supposedly by 1$a5. and there Was only classes up to 
standard seven.
®iiS cf Bara firSm saw the ,.rtoe oS
maitlpis choice variety wbe« answers are marhiag one *»is 
ftiw* eivra or sdiadlii^ Mte of the eir^es on a sheet of
pttpaw ««n be scanned by a counter. Subjects covered are
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three - USatheoatica, Snglish and General Paper. General Paper 
eonslB'ted of geography. History. Clv^os and Science.

XHIMO the pear perfomawsh <— 
def oetiveneBS at edaoatlca systeo. 
the role of material reBoaroeai

Todaro is realising that unevea distrihtttion of 
la eritiOal. This is because material eoadltimt |
Of doeial stratification in the soeieV*

affeet the social oobllllgr and eduoatiffli . - One eaa not
^>.4 Tri in (aamiaation aolely to the 

a&ay sohdors have identified

At the time of the Inauguration of C.P.B. there was no occasion 
to write anything like an essay, hut this started changing by 
1973. when candidates during this year had to writea eonposition 
in the English Paper, and probably this was the start of realising 
the defect in the computerised aspects of the multiple choice 
variety.
One find that education planners and politicians have never dared 
to look dapp into the defect of thia education system^ Biit lt is 
also good to note or rather to realise that it is not the defective- 
neas of thia education system which is the main cause of the social 
ills. In other words it will be myapio to blame all social 
problems for instance, unemployment and rural-urban migration 
especially by the school leavers, exclusively on education 
system.
Michael Todaro has this to say in regard to such a miahomer. 
"All countries have committed themselves to the goals of Universal 
Education for Primary sohool in the Shortest time possiblh. 
^iWhg^iiaBt has become a politically very sensitive but ^t» 
costly "Sacred Cow". Until recently tev politician, statesmen, 
economists and Educational Planners have dared publicly to challenge 
the 'cult of formal education - unemployment and underemployment 
have reached'' staggering proportions with the educated swearing 
the ranks of those without jobs. Absolute poverty is chronic and 
pervasive, economic disparities between the rich and the poor 
widens each year".^^
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The World Bank Educational Economist John Simmon for example 
had this to say .on the relationship -between the success of a 
child In a sdiool and material conditions. .. “

"The poor are the first to drop Out because they need to work, 
the first to be pushed out because they fall asleep in class 
as one result of malnourishment and the first to fail their 
English tests because upper income,children have had better 
opportunities at home. The hope brought to village patents 
by the construction pf primary schools fades. EnougKschooling 
to secure a steady job or even a menial one for their son seems 
just beyond their grasp This quotation shows that the 
poor are in a desperate situation. ?

Formal education involves selecting and sorting. Schooling is 
part of basic specific occupational roles. It is shown that in 
Kenya as elsewhere, allocation of persons to tasks Implies 
social stratification hence C.P.E. is vary imjiortiit for 
thl^ endeavour. 

Theme are Also scattered survey data which confirm that 
educational advantages are transmitted through the family. 
One such study by Court and Shai (19^2) reports that a male 
child of literate parents has on the average a‘60t higher 
education than a male child of illiterate parents. For ^ 
females this increases to 7S% This survey reports that respondents 
whc were themselves well educated came from much better 
educated parents than do uneducated workers. There tends to 
ba Intermarriage within one’s educational class thus 
contributing further to the benefits which are automatically 
conferred by being born into the educated family.

In the sourse of literature review one comes to realize 
that almost every scholar who has dealt with the topic on _ 
education will inention the issues of poverty either dijfectiy. ' 
or inderiotly. One comes across sue* adjectives like high‘ cost 
schools, low cost schools, high quality, low quality, rich 
and poor and also urtian and rural* All these adjectiyes ruflacf  
in one way or another relative advantage or disadvantage of 
material things, of which income plays a very major role.
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90%

14

Thera is evidenoa that the opportunity to enter the formal 
school system is not equitably distributed across geographical

61%
62%
73%

: - •%. . .
21 .
§,6 • ,
18

All African males 
aged 40 and over in 
Kenya .

%■: ■ ■ 

80;
18 - ;

2

, ?able 9t 3^^ ; 
Educational 
attainment of fathers 
of Nairobi university 
students

Nome.: : ■
Some Primary' • 
SoM^Seeonday (fox*™ 

oS’mor:*””^^-^-”

Hence family considerations operate to penalise soma children 
and to reard others. Recruitment into the high status 
positions Us linked to ability to gaiii entiy into ■A Vrasti^us 
school which in turn is affe«rted by the material the family 
provider, that'is educational and economic advantages or 
resources.

Pathers of 
IftxivBsity of 
Nairobi stu-

The table below sbgEests that the advantages of family 
persist even into the Iftiiversity.

Table 9.1 - Proportion of well educated Kenyans who 
provide educational advantages for their children

Speak English at home 
Provide special lessons 
Read to their children 
Send children to private 
nursery schools r : 74%
Purchase books and educational 
toys ~
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Henqe as )Shat^^ .has .npted -Uje suacass of eduoation fiyat^ni in;.;-.
Kenya M Blsswlierej should be considered in terms of maintenance of 
high level roanpower,;;enploynient, eq-uitable distributioh of goods and 
services .and the alleviation of economic and cultural 
dependance (■Ghai 1972J. -■■■■ ' > .■.‘i -

regions and between urban and rural.areas, and~it is not • 
equitably distributed even across.the social class category. 
That is why all the more largness that the schools in the: 
rural areas are not homogeneous.

The material advantages or diadVantages are a critical < 
factor in the disparity even among the regions themselves 
or a sinall. area like the one under study, : : -

The awareness for education as a tool of social mobility 
requires that it should be fairly distributed, Equallty-tX 
this scarce resource is very important because absence of its 
fairness creates preconditions for marginalityvsenseiof:- 
nigatiyo deprivation and resentment. This means that it can 
lead to politick «li8ati8faetion, ;.i' 1

Education system in Kenya has been oritioiaed for contributing 
to the enrichment of a small minority, the exploitation of a 
majority and the dependence of all upon international and

According- to 1he Ministry of Education Annual Report and 
Population Census 136S, it shows .how there is great-disparities 
between districts in terms of primary school enrolment and 
even Provincial wise there is :great disparity. Semi-arid 
to arid areas have low enrolement rates. WliLe Central 
Province has 19% of its total population having enrolled-ye 
have only, IS of the. total population having enrolled Sin N-Orth 
Eastern'.-Province, . . . - u.u '
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Beyond the provision
to make, little contribution to preparing ,the .majofi.lgr o<; . 
students 
of BchqpX. ■ 
oountries is

academic standards and values. Incase of v^ues it has led 
to the elites to engage in luxurious consumption, over 
ejqjenditure on foreign goods and gadgets. Willing acceptance 
of foreign things for instance music, literatureand even the 
creeping in of pornographic literature (writings, pictures 
and others intended to arouse sexual desire) has led. to 
moral decadence among the youths and subsequent alienation. 
Most of these foreign things mentioned are,not in -tune with 
the national goals and aspirations of the majority of 
if taken uncritically.

This situation described above it is claimed arises because 
countries have perpetuated sohqol systems xW-oh because 
they are hierarchical and exclusive-sarve inevitably a small 
group af' an elite. Todaro (1977) brings, t^is home very vividly. 
He argues, that money used to educate .c^e wiyeiaiy student 
in, Kenya,in one year can educate two hundred and^^eighty eight 
primary school children in a year. , ,, . - j - ,

of literacy and nweracy schopls are, able 

the rural life wjxieih, t)iay wri,!! face aftet po^letion 
"The formal eduecti«w» systism of n^st poor 
largely oriented towards student progression via 

examinations. The ultimate objective of this system whether 
intentional or not, is the training of students for jobs, in 
the highly paid modem urban sector of the-, eopnomy. In fact 
the urban modern sector typically employs at. most 10-20% of 
the .total labour force"This, expiaina >»hy most students 
will have to remain in the riiral arje^ , not tij-at t^ey want, 
to remain but it is due to th? struotura o<, the education 
system.
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Mr .-Ring in Shai and Courts (1972) has shown how repeating 
C.P.E. examination is correctly perceived as a strategy 
necessary Success in order to join the few who manages. 
Adtudlly’-aaeordihg' to ine this is a astrategy towards joining 
ttp the- "blessed’' minority whereby many were'oalled to join 
Stah<fa)?d one, but It ’is only a few who are dhOSed to secondary 
school ^d tiniversity.

Both teachers and pupils teat each stage of the educational 
system ae a-pieparation fox- the next's'fcage rather than-a 
texminai -tridning for adult- life. It is a terminal : :
stage though a universily exists because it is few pupils 
who manage to reach university. This perceptioniis=again 
a rational response to a reward structure in which salaries -are 
tied- to years of formal schooling. An educational gstem ’ 
in which one has to successfully conplate one level before 
being allowed io the next Stage, and a social structure ^vhere 
there are few alternatives channels of mobility, makes C.P..'E. 
..g a passport to form one very crucial. However as the majority 
at each level of the hierarchy never reach the next stage, this 
means- sdiooling is perpetually geared to the interest of 
the minority.

- 29 -
Some schools do not see the problem as due to education 
system but they see population as the major problem causing 
unemployment in the urban areas. "In Kenya ah estimate from 
1960 census shows that the adult male labour force was 
increasing by some 60,000 people per year. This would mean, 
therefore that a capital investment of £60 million a year in 
order to provide this extra labour force with jobs in industry 
and we see every where across the continent people flocking 
into the towns looking for jobs which they cannot get, and 
swelling the hordes of unemployed, and sometimes the criminal 
gangs"®®
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AFRICANASIAN ■EUROPEAN

advantages

£ 577,992
£ 421,215
£ 398,350
£ 281,457 
£1^79 ,014

£ 191,219
£ 213,783
£ 200,025
£ 200,772 
£ 805,799

£ 280,519
£ 69,677
£ 126,250
£ 432,620
£ 909,066

YEAR
1948
1949
1950 .•
1951
1952

This gross inequality can be traced even during Colonial 
times. The vestiges of colonialism is reflected by high cost 
and low cost schools. Gross inequality of distribution of 
education catered for minority groups that is the Whites. It 
was a racdaLly segretated structure characterised by gross 
imbalance in the corresponding expenditure. Educational 
oppoi'tunities was very unevenly spread across the country and 
the Africans did not form a majority in all educational 
pyramids. During the past independence- era it is "economic" 
segregation not racial segregation which exists in schools*

Comparision of the capital costs of education for separate 
groups (racial) between 1948 and 1952

"The aeorientation from the British dominated colonial 
system with separate schools and different levels of facilities 
for different people has not bean completely eliminated from 
our system. Some colonial vestiges have still to be got 
rid off"**’-

The inequality of the opportunity of educational 
which used to prevail among the races during colonial era 
is also prevalent in the post colonial era. Mzae Jomo Kenyatta 
had this to say on this matterj
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practical purpoaes, 
quotients of an ; 
traits or innate 
heredity.

books in determining 
She 

Pupils

3ayos sees the defect of the multiple choice varieties having a 
tendency to obscura the difforonces of ab^ility since nobody fails 
to finish all the question in tho papers. And as can be imagined 
on tho occasions a paper gets difficult touiards the end as for 
instance Mathematics in 1970, tho random guessars are often in 
a strong position than tno student uiho conscientiously attempts 
out his answers.

Indeed it is now quite widely admitted by Primary School heads 
and children that there is a strong alomont of luck in C,P.E, 
Over the years there have been sufficient bright students getting 
poor results and poort students doing well. It is an interesting 
comment therefore on its alleged objectivity that in most parts 
of tho country success or failure should bo considered a question 
of "bahati na sibu" luky strike,

Prewitt in court and Chai (1972) suggosts that in the near 
future, those benofitting from educational system will be those 
with previously advantage parents who are able to provide first 
the home backgrbung which is healthy and then tho kind of school 
which enables the child to take most advantage of the present 
selection.

□oycB sees the defect in tho examination itself but I ignores 
item analysis but concentrates on why some children are able to 
go to form one and others do not manage I ignores item analysis 
because;\considers it to have an element of luck and also to do 
with innate characteristics or traits which I have ignored for 

It is difficult to measure intelligent 
individual child and that is why I have ignored 

I characteristics which has to do more with

□oyce also found that possessing of C.P.E, 
if one has to do well in the examination is very crucial, 
has found that the most popular of these are C.P.E.

joyce W, tioock in hot study of Pragmatism and the Primary School, 
the case of a non — rural village with flaraqoli as a setting, 
contends that the majority of Kenyan students continue to regard 
their official pass as "failures" as long as they do not gain 
entrance to secondary school in practice. This is the definiton 
which I have in mind in the current study. That is defining 
failure within the sociotal definition.
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She qontinuea, "the eyllabus le prepared in Mair obi eather then at 
local leweX", Thia often 
the needs of■looel ehlldreow 
adopt a centralized sylabua to tl,e needs ef the

Alice Oeano in her study on Education and Rural Dewalopwent in^ 
Kakameqa* aleo shoes the seriousness of failing to get a chance., 
in form one^ She says, of the 150,000 candidates aho sat the - 
Primary leaving examination in 1985, only 10% could get a place 
in a Government maintained or assisted ssconday schools, 20% got 
places in Hatambee schools, 20% could gat employment and training 
in the public and private sectors of the medei^n eoonomy,-

Comoanions and the Complete Guide Book. Actually it is good to 
comment at this juncture that the importance of these bcoks or 
their popularity has declined uiith ths changes of C.P.E. setting 
especially since 1972.

Indeed there is ample evidence that individual Primary School 
success in C.P.E. seems to correlate quite highly uiith the spread 
of these texts, she contends. In a small survey of soma 300 - 
standard VII in the Rift Valley it was found that only 39 did not 
actually poss-ess one of those books or copies. Mors than 50% 
possesssd a copy of their own and in some of the more succoasful 
schools betmesn 70 and 80% of the children had a copy. Betmoen 
Oanuary and September 1971, 5,000 copies of ’current’ Companion 
had been sold.

means that the content is unrelated to 
Only exceptionally good teachers can ohtldrenU»5^

Alice also realizes the material advantages and its role in effestiwe 
performance of C.P.E.
OnyangoE.W. has the following argumenti •’Engltsly the lenguega of 
the school often creates a bamar between the school and the home". 
He shares the same argumant with AUce, «e continues, lEoglleh 
the language of the school makoa it Impoesible for the majority of 
the parents who are not literate to take a keen interest in the

She contends that the education offered at school does not ato to^ 
help the child to live effectively in his community and th^s enables 
him or encourages him to escape from the community on leaving school. 
This agrument it is good to point out is undlatecticsl bocaUSQ 
schools can do nothing if the system as a whole does not come with 
an answer.
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ulork of their ouin children. Selection of students to inatituticns'^ 
of higher learning or learning in general is full of class bias. 
This is made clearly by ths use of English Language as ths Language 
of the examination uihsn kids from poor homes use either their 
mother tongue or Kisiuahili except when in school. No leas 
discriminating are ths concepts embodied in ths' examination not 
to mention ths computerised aspects uihich aro Isavily slanted 
against the poor*" -
Onyango argues further in his thesis that lack of commtbdiiant of 
Primary school headmasters mas reinforced by the appalling 
conditions in mhich some rural Primary Schools operated lohich 
mere, the following*
"Anybody mho is familiar with the Primary Schools in the rural 
areas would be quite aware of the problems, that is tbs inadequate 
teaching materials* A good number of sBhools do not have class­
room . facilities* It is notarare thing to see pupils learning 
under.a tree or.in the church* Pupils had to sit on stones and 
write on their thighs* The semi-permanent buildings have no 
shutters to enable tsaohere to store teaching materials*" He 
concludes that, "such conditions can hamper activity, teaching, 
depress the spirit of the children and sap the enthusiasm of the 
tsacher,"**

Beeby on the other hand wonders how untrained teachers can be 
effectlee In teaching. Ho expresses doubts on whether any actitfs 
oriented teaching cfflt bo possible through untrained teaehere. With 
the handling of naw material for teaching children it becomes 
impossible without the headmaatare isaderShip, and so one wonder 
how low qualifAsd taschare and untrained teachare can prepare a 
child effectively for C.P.E*

Cddah Gaehlkla also argues ths following* "The syliiabus is 
prepared in Nairobi and not at local level* Analysing the. 
releVancs of New Primary Approach (N.P.A*) Gaehukla argues that 
what is.taught disorients the rural child from ths social ffliHien* 
It exposes the African child to an ideal culture and way of llwing* 
This ideal is not based on s«y leglti^te needs of the eociety* 
This ideal culture also eontradlcts the African virtues of 
communism and instead exposas the children to individualistic way 
of life"**®
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FerWXlfcy rata *
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A

BXaekar dePlnee fertiXity rate as the auarage number of ohilctran 
an average moman miXX have if ohe Xives to the age of 50 years 
that ie to the end of her reproductive life. The children 
considered are the life born children,
Thio point by BXaoker is very important because it la easy to • 
confuse fertiXity rate and ths birth rate. The dsroographete have 
the folXaeing formula to bring out the differeneea*

Muinber of live births x 100 
1000 infants born 

Total number of, children 
Total Mo» of productive women

Benftah M. Raju also identifies the role of material conditiona in 
the home. She contends, '*associate with low income or low economic 
status of the parents is the lack of facilities in the home for 
pupils to study outside the school* In many oases children 
return home after darkness and have inadequate or no light by 
which to do home work. Overcrowding and poor living conditions 
also prevent ohlldren from studying*."
She argues also that if the population grows too fast relative to . 
everything else there will ba decline in isreoaplta ineomo. In 
1973 ths rate of population growth was 3.3/^ children suuives* I 
according to the statistical.digest of 3una 1971, Kenya has the second highest fatlllty rate in Africa of over 7,6,^®

Ths 1971 and 1974 World Bank Educational sector working papers ' ' 
(IBRD 1971, 1974) laments that as enrolments havb expanded it b9.0 
become difficult and often impossible for aduoatlonal systaros[to 
maintain levels of duality and efficiency* faoiUties like C|e9et 
rooms, equipment and teaobing materials have not kept .pace wS-th \ 
the expanding number of pupils* Teacher training has laggo^ \ 
behind and the qualifieation of teaching force declined, < -

□minds*8 commission has also outlined the problems, as lack of 
supervision by A.E.Os’ and their limited experience. The comroisssll 
has also identified the problem of untrained teachers and also the 
problem of food. The commisoion carried survey in two different 
areas of Kenya involving 27 Primary Schools, The survey showed 
that on average 41% of the children came to school without break- 
fast and that of these childden 56% had no midday food (Lunch).
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The concept of* social olaas. has bean wall doouEiented by some aoholars* 
This concept is usefbvl because it refeirs to mors than Just the parental 
educatlont occupation) income or any of a number of intsrelatsd variables 
that btae osaeul in flieaauring socio - econ inti c status*

The document conclude that aomulatlve effect of ther
I a major role in C.P.E.^ -airobi (-AIROBI 

UdBaRX
There is also a noted increasing polorisation in access and promotion' 
based on social class. This is seen in ths socio >■ economic profile 
of repeaters and successful students and in tho fact that middle and 
upper income brackets are over represented in higher education* In 
some countries such factors as sex, ethinic group and religion are seen 
to play a pole which is frequently combined with income levels. These 
inequalities are further aggravated by educational facilities and other 
inputs between schools serving different geographical areas and Income 50 groups*

Kohn has Shown that ths concept of Social class is useful because it 
captures the reality that intricate interplay of all those variables' 
play in different levels of the social order* He continues •’members 
of different sooial classes by virtue of enjoying or suffering conditions 
of life come to aeo the world differently and develop different 
conceptions of social reality, different aspirations, hopes and fears Q4 and.different conceptions of the desirables"

Ths relevance of using education and occupation and incomes as maasurss 
of sooial stratification has bean pointed out by Prewitt (t972» 91) who 
observes that schooling and stretlfioation are everywhere assooiated* 
This is true whichever of the Weberian dimension is under discuasloh* 
"At indspendsnoe in Kenya as it was everywhere in most African countries, 
it was the possasaion of neoessary sduoatien credertials which tended 
to determine and Justify selection to elitist positions. Along with 
positlone also oams wealth, power and prestige, the three basic dimanaion 
of Booial atratlflcotion. Moreover this Inheritanoo has been seen to 
have self perpetuating effeots among the elites,”IffOVERsri Vi DF NAIROar
In <907 Mannomer Survag. €.arnoy andr ThlaS found a etrong rol^lonshlp 
between parental education and the sehool level of their offspring* 
"Also where you happen to groo up may sharply affect your aocess to 
Primary schooling and also your performance ae well" (Prewitt 1974).

Consequently there has boon serious manifest gap in the organization 
and aupQ^vd^opTir* T**** «.ua. 
these have played
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to glamourize uacational and non Formal education."

In Africa it has been Found that

"The use oF Fees and examinations at several points at each cycle, 
the colonial govern ment tactics is used to keep the aspirations down 
oF the less advantaged and also to restrict ths number oF those who 
progress upwards,

Nkinyangi (1977) has pointed out that the ruling elites have used mu. 
subtle methods to regulate education demands, "At the Primary level 
these have been examinations, school Fees, and more recently to accept 
as "Passes" the terminal certiFloates which did not quallFy them to 
Secondary School due to socialisation oFFect by the orchestrated atterapt^||

Wallace’s Findings in Uganda showed that mother's education aFFected 
educational epportunity For girls, 
most "eduoated" men also marry women who have had some education and 
in most oases education equal to their own. It is not inconceivable 
that such households would also tend to attach more value to their 
"oFFspringe” education than less eduoated or illiterate parents. 
Home ei«cumstanoes was a composite oF Father's occupation, education, 
use of dictionary, Family size and number oF books in the home.®’

Mbilinyi has also Found that Primary school intake in Tanzania la 
drawn From the rich and to a certain extent middle level peasants. 
Hbilinyl's study la oF vital Importance as most studies in developing 
countries do not seem to dlFFerentiata among 'types' oF peasants. 
Thus Mblllnyl and mysalF share the seme opinion in regard to 
dlFFerantiating peasant "types",

According to roe this point by Mutua holds even today (1983). IF mo 
consider the issue oF sehool Fees abolishment, it was only ths "poor" 
Primary Schools whereby this applied, high coat Primary Schools were 
not aFFected otherwise the poor children may aFFect the standard oF 
education in these schools, so Feas still continues to be paid in 
high cost primary schools.

Mkinyangi (1978 • 79) Found that emphasis an examinations to seioct 
and to promote pupils From one class to another works in Favour oF the 
privileged social classes and the relatively more developed dietriots 
oF Kenya.

Mblllnyl Found expeetabions for schooling of offspring to ba dlFferent 
among peasants of varying aoolo » soonomio status.
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I findo hor claaiPieafeion oF "usban" and •‘rural*’ to bs doPiclonfc.
8hs Bonaldara that sahoala in big toaino Xitea Mairobi* Mwnbaat Kisumu* 
Nakuru are "urban" achoolb whilo all thoaa primary echoola in amaller 
tawna For instanee Myari ars oonsidorod "rur®l««

The rolative poor parforinanco nay hawo nothing to do aith lack oF 
. coijnitiuo abilitios. On the contrary it nay maroly roFlaot thoir 
disadvuntagod i.tatorial conditions* |

Gakuru conaidarod tha stop From nuraary school to primary school and 
I have takon a atop Further From primacy school to aocondory aohool»\'

Fell into by deFining Hyeri
According to no, using natorial adwantagaa as 

Myari abbold be eaaoalFiod in ths CBtogerisa oF tetma ilka 
Thia is usually roFleotad in the parPosnane® oF a groat

1 think thia is the trap aaweraet (1974)*’® 
es a rural eraa* 
indioatora, 
Nairobi,

Brocnstoin goes Further on the issue oF mato^igl 
arguosi "ths conditiona Faced by students luhon^thay already Faced by i 
their parents* Hence ths aspects or tha ettributso that are.considered 
to be critical in porForraence oF C.P.C. arc aopecto oF general socio >■ 
econinlc dliodvontage mhich in turn is a product oF poor ochool 
psrFonanco, ropotition disinterostedness and even aithdraui."^^

Bronnstein also argues that Primary School students with Fathers who 
ara educated nay be recoiving sncouragoment or aaaiotance which is 
unavailable to those whose Fathers' are unaducated or Fathers who 
have laFt tho traditional occupational structure may bo moiba aware 
oF tho need For tho higher educational and thus may ba putting greatar 
pressure on their children to excel in their oxominotione*
Gakuru in hie study (1979 has also shown h^ the aoclu Economic 
status oF parents will determine the status oF'a nursery schoo.f a shild 
will Join* A child who goes to a high quality iilurssry eoheol wil.i? in 
turn go to a Primary school oF high quality, banco material advantages 
play a vary Important role* Though Gakuru had Nairobi as a setting 
probably his Findings may also be applieobla in a rural sotting like 
Gaitu, that is the social economic status oF the paronta may 
detemAno IF a child will Join a gowsrnment secondary sotiool or 
harambee secondary school* ■/.

Diane Kayengo Malo (197S)®^ has also analysed C*P«£* psrForraance* 
She hc» Found that boys in rural areas do batter than girls though 
she does not probe into the oauee oF this dlFFerentlel perFormanea*



This Is quits true bearing in mind

Thera la else wdry

Kayongo Male has also identified material advantages in her research. 
She observes that in mathamatios and General Paper the performance in 
tends to widen as the average performance in agricultural productivity 
improves.
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number of primary schools in Nyeri in C.P.E, It is not very 
unusual for a child having thirty points in Uysri missing a 
Government Secondary school. This is not typical of rural primary 
schools contrast it with ray area of study (Gaitu) whoee the highest 
mean points in the sampled schools is twenty sevon points.
One should not over emphasize the rolo of geography in the performance 
of C.P.E. flaterial advantages even in the rural schools can play 
a very important role.

IS THE POOR PERrORRaMCE OF CXAHIMATIOW. AT GRASS ROO.T LEVEL., A 
UMXqUE CASE OHLY IM KEMYA?
Kenya is not the only victim.
that Kenya is not the only country which suffers from uflsven distribu­
tion of Income. Wbllinyi in her study brings this home, Tanzania 
with its socialistic approach to problems is also a victim of clrcums^ 
tancBs* and so is Uganda at shown by Wallace.

Somerset’s analysis of items of C.P.E. of 1970 found that mathamatios 
tended to fovour children from advantaged schools. Thus portion of the 
examination was generally found to favour children in urban primary 
schools than those from rural primary schools. All this differential 
performance is e rafleotion of material benefits.

More than nowhere else is the maladjustment of the educational system 
to national dewelopment more evident than in the rural primary schools, 
over 70% of the children in the exploited or noocolonial countries 
live and attend aehool in the rural areas. Primary school typically 
attempt to prepare atudante for eeoondasy school with training in 
nurasraoy and foreign languagae racolving the highest priority, less then 10% are likely to get a chance in s secondary school. ’

"The education systom is defectitfa becauee though a great portion of

There la else weS'X high dropout rate in thaee Primary aehools. It 
la only about ZS 50% af the original entrants who might compiete the 
primary cyeld.^
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education benoTita have not been shared evenly and so this conspsll 
even political probleiae in future* The fact that the problem of 
failing examination at grassroot level is not only in Kenya does not 
give allowance for not correcting the anamalies especially in tbd - - 
material distribution both at school and at homei;_

Michael Todaro (1977* ?53) Eeonomiea for a BewelPBina.W9.^A 
by Longmen| <$77*
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the children in these rural primary schools are likely to spend 
their live® earning a living either directly or indirectly from the 
land or from unskilled paid employment, these primary schools spend 
little time giving these students the knoufladge* skills and neo ideae 
necessary to furnoticn efficiently in their rural environment e,g, 
forming practices and management, hygiene, nutrition and community 
development"^^

Nkinyangi □. A* Rosaaroh Paper <978 - 79 - on impact of Cavernment 
Policies on Primary Schools in a seminar held in Hombacaj^JsSfeiSa, 
Paoar Wd7 329* iKSTITUTE OF DEVELOPMEWT STUDIES, UMiyERSITV OF WflIROBI

(<^2e 206) Education* Society and PaweXopmeftt* 
Panm KBHva faditocs) Lexington Mass D.G* Health and

Hkangl G.C* i(<97B» <90) Ph* 0. thesia, P.opM,l,BtAag<.^SaaW2^ 
mvth of 1^^ r^rm in Taifea* University of Sussex, 1978.

Hence, from the above cited argument it can be contey^ted that the materialll 
conditions of the family is very crucial. It can oven determine the 
type of secondary school one mill* The study in Gaitu hasshown that 
it is those households uihich have high income mheioh are over 
represented in both harambee and government maintained and assisted 
secondary school. Hence income distribution is very, important.

□ohn Simmons (1973. 206) Xpyeptmspt, M 
Matiohal Stgateov ootione, Washington, World Bonk

Bimeo oofebbdifr <^>79
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CHAPTER FOOR

METHCmOIiOCT OF THE STODY

Working Hypotheses

Subsidiary hypotheses

2.

6.

8.

9.

10.

Main hypothesis - The socio-economic status of the parents and 
also the physical condition and other material equipments of the 
school will determine whether or not a child will join a 
secondary school.

educated parents In Gaitu tend to do well In 
less educate or uneducated parents.

class parents tend to do well than
low Income class In Gaitu.

Old schools In Gaitu tend, to do well In CPE hence have a 
high output of their piq>lls In secondary schools
Schools In Gaitu which have a great portion of their 
teaehlng force trained tend to have a high output of their 
pupils In secondary schools.
Schools In Gaitu which have headmasters who have served 
for many years tend to dS well In CPE hence have a high 
output of their pupils In secondary school.
Schools In Gaitu which have less pupils per teacher tend to 
do well in CPE than those, which have more pupils Sber teacher.
Schools In Gaitu which are sponsored by !nethodlst/P.C.E.A. 
sect tend to do well in C-P.E. than those sponsored either 
by catholics or District Education Board (DEB).
Schools In Gaitu which have good physical conditions tend 
to do well than those with poor physical conditions.
barge family size in Gaitu tend to have few of their 
Children joined^secondary, schools coa^ared to small family 
size. -

from faMlles endowed materially tend to do well 
in C.P-E. than those from less materlaUy well oES famlUes 
In Gaitu.
Children from
C.P.E. th««» those frfflB
Children from high ineisae 
those from
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Theories behind these hypotheses

2.

The assumption behind old schools In Galtu doing well In 
C.P.E. Is that they had tdoie to get established In terms 
of physical facilities for Instance buildings, also good 
stock of books while their counterparts the young schools 
have to fight It hard and. have to swim their way through 
the waves of Inflation and so for them to readi the status 
of the old schools It can. probably take quite a long time. 
But we should put Into consideration that It may also depend 
on the econAmle power those who started the new school 
cooamaixde —
The assumption behind schools in Gaitu which have nore of 
their teaching force trained doing well In C.P.E. Is the 
Idea of the trained teachers being able to handle the 
subjects thoroughly In a professional way.
The assumption behind schools In Galtu ^Ich have headmasters 
tdto have served for many-years doing well In C.P.E. Is the 
Issue of experience. I recognises experience to be a scarce 
iresource. A headmaster who has served for many years has 
gone through problems of-various distinctions and hence time 
has taught him how to handle them and hence this equips him 
with skills for proper running of the school and this may 
contribute to Its success..
The assumption behind schools which have less pupils per 
teacher doing well t^^b^d on the thei^ryof group dynamics. ' 
This theyry ^‘^gseaptnytnptrqifflr communication exists where 
a group is small and this is because everybody will have a 
chance to express his/her views or to ask questions and so 
also in a teaching environment micro-teaching may bear 
wonderful results. The theory also assumes that every 
member has equal chancespf contribution to the discussion. 
This means that one does-not have "Socio metric stars" and 
"Soeiometrie Isolates". Also there is the assumption that 
the teaching method is not teacher centered whereby it is 
^Ty the teacher Who contribute.
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5. The assumption behind schools in Gaitu which are sponsored by 
methoddists doing well than those sponsored by District Education 
Boards (DEB) or the catholic mission is based on Han Weber's 
hyfiothesis that the protestants are very materialistic. So there 
is the assumption that through socialisation process they Impart 
this materialistic cu»d capitalistic spirit to their children.

Calvinism was the faith over which the great political and 
cultural struggles of the sixteenth and seventeenth centuary 
were fought in the most high developed countries for instance 
Netherlands, England, and France

Mbithi argues that in communication process the receiver and 
the initiator should be in the same wave length. Also the 
language used should not alienate any of the parties especially 
the receiving party®

John Wesley was the founder of methodism. John Wesley's doctrine of justification and divine grace was very important. This emphasized that sin no longer had power over the individual. 3 
the declaration of August 9, 1771 he emphasised that who 
performed no good works was not a true believer. This was the 
calvlnistic character of its religious feeling. Calvinism 
emphasized materialism on top of godliness. Condition of 
methodism was the same as those of Calvinism.®^

The doctrine of predestination was considered to be its most 
characteristic dogma. Its content can be learnt from the 
authoritative w%rds of the West Minister confession of 1647 
which in this regard is simply repeated by both independent and 
Baptist creeds ®5

According to Chapter III (of God's enternal Decree) No. 3, 
” By the decree of God, for the manifestation of his glory, some 
men and an^es are Predestinated unto everlasting life and others 
foreordained to everlasting death" 66
One haa to meet a destiny, which has been decreed for him from 
entarnity. No one could help him. You have to follow the path 
alone
"The elected Christian is in the world only to increase this 
glory of God by his commandments to the best of his ability. But 
God requires social achieveaaont of the Christian because He wills 
that social life shall be organised according to His commandmants 
in accordance with that purpose" ®®
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So In this point achievement socially within the calvlnlstlc 
doctrine Is emphasized. So It Is no wonder that the study 
considers that paslng of examinations Is a way of social 
achievement.

Presbyterranean church of East Africa (P.C.E.A.) which Is more like Methodist even In doctrine bears testimony to this material 
attachment. It Is popular to see them wearing badge^ bearing 
the label "KAjltegemea** which means self reliance, a sign of 
Individualism and egoeentrlelsm to life. Hence It Is assumed that 
children from P.C.E.A. and Methodist background are pressured 
very much to pass examinations as that will determine their 
stations An life.
Even some churches which are "Pentecostal" in outlook have also been caught up with this view of late. They usually have this 
quotation from the Bible to legitimise their material worship, "And 
the Lord shall make thee the head, and not the tall, and them 
Shalt not be beneath if that thou hearken unto commandments 
LORD thy God, which I command thee this day, to observe and to do 
them" (Denteronwny 28: 13) So usually poverty among the Pentecostal^ 
is associated with the influence of a dem&, hence dem«» of Poverty’’
Even seme denominations whose orgln J.s right in Africa like the 
Gospel of God sect which started in Zambia and who believe in 
Afrlcanlslng the Blblllcal doctrine are not also free from material 
worship. They belleee In a Black Jesus whoa they believe brought 
money and women (Polygamy). They argue that since you believe in 
a supernatural God who controls the un^yerse logically you should 
bff^rlch. Hence btslness and y^heuSCrts of trade are Important 
aspects of their social life.

" It Is through the dally struggle of life that one can be certain 
of one's election and Justification"
"In order to attain that self confidence Intense waadlly activity 
Is recommended as the most suitable means. It and it alone 
disperses religious doubts and give the certainty of Grace".’® 
In practice this means that God help those who help themselves” 
"Catholics are different for they have their magician who perform 
the miracle of transubstatlon and who held the key to eternal 
life Inhhls hand" ”l have quoted Weber's book" The Protestant 
Ethic and the Spirit of Capitalism" because It forms the back boz^ 
of the hypothesis based on religion In Galtu.
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It Is good to note that as churches get entrenched In 
materialism their Spirituality decllness because classes come 
In hence defying the humble teachings of Jesus. Such concepts 
eure -vexy Important among the Protestants" time Is money”, a coin 
saved Is a coin earned", "hate to bed and early to rise". 
Frugality Is considered to be a vlrtujre among the Protestants.

This lack of a competitive and Individualistic spirit among the 
Catholics may explain partially wh* In moat areas whore the 
catholic church first settled lantern those areas are usually 
very underdeveloped, m Moru Muujwa la a case In point.

Hypothesis 6,7,8,9, and 10 have to do with material constraints, 
that Is economic and social advantage and hhelr role In 
determining success or failure In the examination.

I have used alot of variables because a certain phenomenon Is 
affected by an interplay of factors. A holistic approach to 
problems gives one a correct picture than when you use an 
atomistic approach based probably on two hypotheses. A holistic 
approach can enable one to do generalisation beyond the Immediate 
area of study.

The Catholics are not very materialistic in their way of life 
as their counterparts. They content their followers especially 
those of humble beginning, with clothes donated by sympathetic 
donors from Italy and other countries. They are not strict in 
dodtrlne. They have the father to intercede vrtican Max Weber call 
the "Magician". Hence they value leisure and all sorts of 
enjoyment and this explains why within the Catholic Calendar it 
is full of "Holy Days" to commemorate the death of various 
"Saints" and also Important religious events. Among the Protestants,| 
their calendar is the reverse.
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Operationalization of tfariablss

Uealtb.'.ia cnnposed of incone, utliich is the

Indopandont Variable

Oegendont wariahle

k

railure

"Social stratification is dofinod as the dlvison of a aopulatiori 
into tuio or more layers each of uhlch is relatively honogeneous 
and beteosn cihich thore are differences in obligations, priv'llegsst 
rostrictions and roeards* In Cast African context, tho factors 
on ®hich social stratification is based aro education, oectii^^lon 
and also uioalth,” 
major indicator.

Social - Economic status of tho parents and also the physical 
condition of the school is tai:on to be the Independent variable. 
An independent variable is tho variable that is supposed to be 
tho cause of changes in ths other variable. In most cases u'ithin 
tho statistical parlance it is symbolised by letter x.

I or adventagos of the parents, 
have been considered a "failure"

la net good booauoe 
not a otable ' -■ 
for thio reason 
Influenced by some

As long as one does not Join a secondary school, though one has 
done well, to the eyes of the society ha/she is a "falloro," 
Though joining a secondary school is so much intostuinfted with 
points, a parson from a good background can Join a secondary 
school due to material affluence 
though officially tho child may I 
when points are eonsidered#
So I Ignores the ieoue of points as indicators of "Pass" or 
fnilure" for such a rssson< mso the iosue Of points as indicators 

they ®d0is to fluctuate annaally hanoe it is 
oharoBOter" fo>f assessing successor failurs* it is 

that output to aoeondary school la taken to bo 
factors as portrayed in the hypotheses.

A dependent variable is the ono which is affected by the Indopondent 
variable. In this study joining secondary school is taken to bo 
the dependent variable, Uithin the statistical literature deponden 
variable is symbolised by letter y.
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SocXo - Leonoaie Status of the Paronfcs

Social Status in tarns of possession of luaugioua artlelas

"raiddls ealass"

"High class"5-8 points

Ineoiae Status

Thia is considagad in tarns of a father’s education and incono. 
Indicators of inoorae ace taken to be salaries and also livestock* 
cash crops and personal businassos/buslness. All nf uhich is 
conputed in torias of Kenya shilling for cotuputational purposes.

terms of shillings P®"? 
a wrong piclors, 

continuous floo 
flow brings poverty inatantsnoously.

It is good to be aears that I am ranking this oithin a rural 
setting and so for example if person is possessing all these 
articles can be ranked "high class”. But this doss not denote 
the ss meaning tiihich people have of the class universally. It. is 
good to note that Indicators of ranking people socially differs > 
with various societies and eoontrlas and also it depends with 
certain epochs of history.

I categorized suclal status using scores, I used the possssibn 
of a radio* a luatch* a table clock and also a bicycle to rank', 
various houso hold heads. Possession of one item leads to scoring 
of too points, equal points mere given to any of ths esticles.

In the study income is computed in 
if ono corapotos it on annual basis one gets 
This is because one should consider income so a 
of fflhioh a out in the

J got income in tarao of annual 
but had to convert it to i------
income by toslvo (toslve is the 
io good to not© that it is 
Ineome got in the

So average scores sauui could load to this ranking 
0-2 points - "loo class" 
3-4 points

1 returns ohile I mas in the field 
monthly income by dividing total annual 
- T number of months In a year). It 
1 difficult to get exact figures of income, 

field should act as a mere spproxioatlone of the 
t«„ s.a.un. tl» ■■ur.l in .nrl-n nnua.h.Wa.
This point ho. horn. h=f" »T •
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Education Statua of Paronts

Fawlly size

parents*

still dapondant

doPinad in thsA heusshold Is

(1) Zn

(2) As
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got in tstms of categories, uhich 

It uao got by 
certain category by the nunbor

-T ahieh ciaH® “P

Thi.8 ineloitos 
other aarda a

liuing by hlmoalP/horselP* 
extended feBaily.

So it excludes one’s 
proportiBS. Thus it considers 

, It excludes the deoghters 
that it is comnan these days 

-T if the girl is not 
counted within the family size, 

parried and are oorking, 
parried ns»4 a days and are 

will be included*

Average income in Gaitu was 
baaed on family size of various house holds, 
dividing total monthly income in 
pf respondents in that category.

The study eonaidors that large 
existing reaeurces hence 
Joining a

As a Social Oni^
an individual
nuclear family or an

following way by Hbangi*^

The study considers a nuclear family, 
relatives and employees and their i— 
the household.head and his dependants* 
who are marriad. The study considers 1 
for girld to have ohildred out of wedlock, so 
married and has children they are u- 
The study also excludes sons who are 
There are sons who are 
on their parents, so they

family size puts a stress on ths 
this may affect ths number of children

secondary school.

same as (D b«t with 
nuclear fa»lil«>© s--— 
themselves as i—

oKcOption and that ie the separated 
an extended faaaily regard 

economic units elthougb they share

Education ranking is done in terms of years spent by parents in 
formal education. The years repeated is exelfcuded Inorder to 
limit the element of exaggeration or to remove bias. The average 
years of formal education are calculated by summing up the years 
spent by parents in school and then dividing by the number of 
respondents in a certain category baaed on the family size of 
various house holds. Family size categories are used for it is 
assumed that many things ravolve around it.
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fche sama residential conipound*

(3) As an acononic unit

79

Prinarv School Sgonsors

School Tvqb

It is good to point our that it is very difficult to separata 
family size and household lahsn it cone to,definition* 
Mkangi has noted hoiu it is difficult to separate the tao.

To all intents and purposes it is the nuclear family both at 
the social and at rosidsntial levels but tied to land rights 
use and oonorshlp*

I have utilised acorso to categorieze the status of the school* 
That is inorder to bo able to know the physical condition of ths 
school* If a school has glass oindoos* stone oalls, cement floor 
and desks It is ranked ths highest on the seals* Possesion of one 
of the itoBS led to scoring too points. All items carry Squat 
scores*

The study recognizes that various religious sects play a very 
major role in sponsoring primary schools. Qy 1933 ths Catholic 
Hission had sponsored 307 primary schools in Raru District out bf 
a total of 672 primary schools* Of these 707 priraary schools 200 

&Q are full primary schoclo with elaasss up to standard seven* 
OF the remaining 769 primary schools they are sponsored by 
Hethodiata, P.C.C.A. and those not sponsored by any of the named 
religious sect* that is they ore sponsored by District education 
3oard (D.E,3.). So wo have Methodist church society schools* 
consolata catholic mission and District Education Soard schools*

In the indicators category I have ssteluded items like iron sheets 
because I considor it to be a necessity in ths rural Kanye. 
3townstein has noted this point*
The research findings in Goito proved this point of the cerrugatod 
iron sheets. Out of the eight scheols I visited all of them had 
corrugated iron roofs, though they lacked the above mentioned items* 
Average scores per cetogory see get. A 
score of between sis end eight points was considered to be above 
ever«ne rursV* Between four and six points is -nuuv.no-.rnl
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Tp.qphasa.

Occupational ranfeXho

- Busines
SaiaolB alaa.

Thia 10achaols

\
V

This is bocausa tha other
---- ... Tarisers uiho get wary little ?rooj 1
The occupations are ranked in order oF 

this "high incorae" category In Gaitu

shoo
large aarapla is

three months and

. -------- , ba eovered isas on
. ------- -  eomraunlcotion condition

saiitpia 0120 ko bo i----------

had equal scoroe

. rfigtancoe to ba cowereo isas on foot and alee
Also ooneiddrlnq g^^icetion condition of the area* Hence

r;::d "i: "w"

Occupations considered are those of the house hold heads eho hfawe 
the "highest average Incono" per month. T.— —----- ,
incorae categories are poor Pnrmars who oet very little from thi 
subsistence farming. 1..- - 
importance within
- Progressive farming 
« Teachnical
- Administration
- Teaching

availability of adequate fuh^

(M w 968>

The teachers are oatsgorired in terms of trained and untrained.
As per research findings in Gaitu ths categorization is aS foilbiUS# 
Untrained - UT/Lioenoed, K3SE, EACE/KCE Trained - P5, P2, Pf ;

1 have used this categariaation because I considers the one by tho 
Ministry of Education of gra.ling schools in terms of grade A, 3, C, 
0 arid so forth to be deficient and inapplicable in a rural setting 
like tho ona under study. This classification of schools in terms 
of fl, 3, C—have boon ciiallinged for late by President.
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So Yeoman

Di ■BdHoti

on

variations 
theless ths social 
eliminate ths bias or

these
helps to minisolss

ttihare all respondents 
Interwleu) allows 

to get porsonal 
It helps to probe

- 52 
How ths sample mas chosen

ataadardisad intarvlets 
question

rasasrehor to gather
which are ‘-

Tho study has utilised availabls data 
Planning, Central Sureau 
Sasic Education, Meru. 3 
pertaining to

"There is no suggestion that biased samples are drawn intentionally 
or maliciously* From experience, it is known that a human being is 
a poor random selsotor who is very subject to bias, Fundsmontal 
psychological traits prevent complete objectivity in those 
circumstances, and no amount of training or conscious effort om 
eradicate them"®^

I have utilised 
answer the same 
the 
details

1 have utilised random sampling. The theory of statiscal .sampling - 
rests upon the assumtion that the selection Sf the sample unfits has 
been ca^l^d out in a random manner. Random sampling indicates that 
the chance of any one member of the parent population being included 
in the sample shouls be the sane us for any other population member. 
Qy extension, it follows that the chance of any particularly B3 constituted sample appearing shouls be the same as for any other* .

recognizes that even if one uses 
to get his respondents, by virtue of the i. 
dealing with that is human L-i ■’ 
from bias.

• “-- ---- ( random sampling method
. . instrument hs/she is

being, it is hard to get free completely

with the same wording* 
personal data or even 1 

complex and sensitive. 3

from the Ministry of Economic 
of Statistics, Data from the Ministry of 
It is usually very difficult to gat details 

professional qualifications especially if one is an 
untrained teachad so getting thssa details from the Ministry of 
a„lo Eduction -inuolo. »
the process.

Yeoman argues that those bias may result from the fact that ths. 
interviewers have different beckgroungs, may differ from their 
personal demeanor and in their personal accent, made of dress, 
tone of voice, self possession or unsursnibss all can easily cause 

in data provided by different respondents, lut naver- 
scientist should try ths bea hs/she can to 

to minimise it for that matter.®®
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the sentiments that may underlie and expressed opinion*
k

Problems faced by the researcher in the Field

some hostility and it oae tfspy difficult 
enwironmont to warrant some social

The language used to interview the house hold hsdds io Kimsru, 
The father is the key respondent and the mother can take hie ' 
place if the husband is dead or absent as I cams to learn of 
husbands disappearing to Moiabosa through Kltui which is not far 
from Gaitu,

In some schools it was 
details of the school.
care

In soma places I experienced 
to establish a report or a free 
discourse*

difficult to get records eoneerning the 
This io because some headmasters did not 

< o records □spacially concerning the past history
nP ORhnol. The oabo w _ _ - -----------_________i.

If one want to know how people feel, what they experience and iuhafc\ 
they remomber, and tho rsasans for acting the way they do it is 
better to ask tlium.

Also in the case of intervieu one has the freedom to repeat 
questions if the reply is not clear and can also use probe ■ 
questions but which are not suggestive of any answer probo questions 
provide a much butter indication of whether tho respondant has 
any clearly formulated opinions. In interviewing the rasearcher 
has an opportunity for observing the situation to which the 
respondent is responding.

Interviewing prdoidos a way of having balanced answers, unlike I 
its coontsrpart the questionnaire which alionataa the illiterates* 
When it come to Primary Schools, the respondents were asked to'fill 
the queetionnairas. This was because of their literacy. Inter­
view includes a wider section of people. All categories of people 
can be favoured by interview, literate and illiterate and various 
other social categories.

Ply main problem was communication. This led me to cot my proposed 
original sample by 20,1. Originally 1 had proposed to take 50 
households (5,5% of ths universe) and 10 Primary Schools but had 
to reduce it to 40 households (4.4% of ths universe) and U Primary 
Schools (80 I of the universe).



HBthod oF data analvals

Data analyaia

uQofuX because evan a layman can ba able to 
data if exposed to thetn.

statistics to undoestand or to
It does not raquflro an 

visualize <shat percentages
Percentages can bo 
interprate certain 
expert tri s------  
are depicting.

Hence 
formal education of parents, 

land size in acres, average

Tho study has used parcontoges ano avoragas. Percentages can be very 
useful for comporifcive aork and so is using means (averages). Their 
importance can not be under estimated especially mhen 4kI comes to 
ordinal date as fur instance the relationship between religious 
affiliations and the success to join a secondary school. Also income 
^nd the number joining secondary school.

has used percentages and averages.
: comport’hive aork and so is using means 

not be under

to -Soolri .1.0 th.

also the average number of trained teachers.

r.. b.t. to
,.t..... btot».

compare many variables at a go.

I found in the field. This is because the flinistry by that time 
had not catered for constant transfers and also recent postings 
especially as regard the fresh graduates from teachers training ' '•
colleges.
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DATA laTgapacTaTioM

oretationg raqardinq aanpled Primary Schools Tabla 1Data Inti

4 Points 47.S 26

213,5. 29 3 points

4 points15 29 11

(

8 Schools

So

9-15 
(5 Schools]

22-27 
(1 School)

Sponsor of the school

CCH-20,4 
nCS-20% 
DES-fiO;:

CCf1-50j5
RCS-50%
DEB-Mll

DEB-100% 
tICS-Mil 
CCM-Nil

Average 
nuinbar 
of 
trained 
toachars

Host people 
the sample Is

Average output to SGCondary school

37%
(12)

Average number of year the head* master . has served

Average number of pupilo per teacher

Physical condition of the school (average) scores

30;’.
(10)

33%
(11)

16 - 21 
(2 Schools)

age category are the ones with thee 
to secondary school compared to thaae 
- • 21 years and 22 - 27 years,

( age category of 9 - 15 years
- ol* pupils to secondary school In Caitu '“hlic those schools wltbirt

22 - 27 yaars oontplhufee 33% and 30% respaetivelyi 
the probable reosons behind this category of 

"‘ore output to secondary eeholi on 
ilbgaaggg^ga^ goUentg<<

Age of the school (Tears)

Host of the schools in Gaitu are within the age of 9 - 15 years, 
they are quite recent. This Is because Gaitu is a sottlement schome 
and people have come to settle here very recently, Rost people cams 
to settle in this area in 1964, The oldest school in 
23 years old and it is only one.

These young schools of 9 - 15 years 
‘‘i^est average output of pupils < 
Schools within the ago category of 16 - 
Hn average the schools within the 
contributes >7% of total output t '

the age caterorieo of 16 - 21 years, and
, > Lot us look at some 
9-15 years having 

sverege, in Gaitu sublocation based

I 33 pupils



So once 
the

The schools lulthin this category aro administered by headmasters 
mho have served on average 7,6 years. This is the smallest 
number of years served by the headmasters on average if me compare 
ths schools mithin the 16-21 years and 22 - 27 years mhose 
headmasters have served 13,5 and 15 years on average respectively.

Sohools mithin the age category of 9 - 15 years have scored the 
highest points when it come to considering physical conditions 
of the school. They have scored 4 points on average. But a 
caution should also be taken when it comes to considering the 
physical conditions of the school. Although ths schools within 
the age category of 9 « 15 years, and those mithin 22 - 27 years 
have equal scores of 4 points, they have different output to 
secondary school on average of 37% and 30% rsspoctiwely, 
again physical conditions alone cannot be enough to explain 
performance of C.P,E, in Gaitu sublocation.

However, according to these findings physical conditions of the 
school can play a very important role in influencing C.P,E. 

fchat-flbaf^ sooroa mill mean that school does poorly 
in C,P.E This argument is verified by the findings. The schools 
mithin the age category of 16-21 years have the lowest scores 
of 3 points and it contributes 33% compare it with schools within 
the age category of 22-27 years which have scored 4 points and yet 
it contributes 30% on average to secondary school.

The schools mithin this age category of 9 - 15 years have fem 
pupils per teacher when compared to those schools mithin the other 
age categories. These schools mithin 9-15 years have 26 pupils 
per teacher. The other schools mithin the other age categories 
have 29 points per teacher respectively. These schools which 
have less pupils per teacher and hence high output to secondary 
school on averago, agrees with the theory of group dynamics. This 
theory of group dynamics argues that communication is vary effective 
When the group is very small. Although it makes sense according 

/to this theory that schools with less pupils per teacher should 
do well in C.P.E. than those with more pupils per teacher, the 
data in Gaitu coutions us not to generalise every where. Those 
ebhools mithin the age category of 16 - 21 years, and 22 - 27 
years have 29 pupils per teacher on average, respectively, yet 
theit output to secondary school is 33% and 30% on average. So 
the theory of group dynamics alone cannot be taken to explain 
performance in C.P.E. in Gaitu sublooation. It should bo compled 
with other factors.



These averages sIwb that being a tlsthodist or a school being 
sponsored by Hethodists in Gaitu stands an advantageous point uhen 
it come to C.P.C. petfornance. Schools eithin the ago category of 
9 „ 15 years and ehich have highest output of pupils to secondary 
schools on average have 20p of the schools sponsored by 
and 20i^ of the schools sponsored by C.C.H, schools within the age 
category of 16-21 years have 50^1 of the schools sponsored by ti.C.S, 
and 5Q/O of the rest sponsorad by C.C,M. and they have SS/j of the 
total output to secondary schools in Gaitu. The ratio of schools 
sponsored by n.C.S. (Protestant) between the category of the schools 
9-1? years and 16 - 21 years is one to one so logically we Should 
have expected the average output to secondary school to be equal 
within these two categories if the religious factor of Msthodiam is 
very strong*

However* though one can say that average schools in Gaitu which 
are sponsored by Hsthodist sect are at a better advantage in C.P,G. 
perforeance as they seew to taka more pupils to secondary school 
on average and also mors pupils to government maintained and 
assisted secondary school* it can not be deduced wholesale that it 
is boeause of the religious factor which contributes to this

These values can bo imported 
, The schools within tho age 

15 yoats have 20p of than sponsored by Catholics, 
2O;5 ate sponsored by the nothodists (Protestants) and the remaining 
percentage is sponsored by District Education 3oard.

The study also recognizes that religion has an important role in 
the performance of C.P.C. It is assumed that tho sponsor of these 
Primary Schools is very important. It is assumed that xf the 
sponsor is protostant* virtues of individualism and competitiveness 
is added to the pupils in that school, 
especilly during religious lessons, 
category of 6 9 -

Schools in Gaitu which are sponsored by i;ethodist8 takos more 
pupils to secondary school on average than those sponsored by either 
D.E.a. or Catholic tiission. Hathodist sponsored schools takes 18 
pupils on average to secondary school while Catholic sponsatod 
shoQls takes 14 pupils on average, Methodist sponsored Primary 
Schools also take more pupils on average to government maintained 
and assisted secondary schools that is 10 pupils* while tl,o Catholic 
sponsored PriaMy schools in Gaitu takos 9 pupils on avorage to 
govemwent maintained and assisted secondary schools, sponsored
Primary schools tea 7 pupils on average to secondary schools and 
they takes 5 pupils on average to government maintained and assisted 
secondary schools.
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But then the paint o? roiiqion cannot be discacdad altogothor.
The question of why schools sponsored by O.E.iJ. havo the louest 
output to secondary school on aueraga rsnains to be researched on*

On awBtaga one can deduce that too points stand strongly to 
influence the parformanca in C.I’.E. in Gaitu. Theos are tho 
physical conditions of tho school and tho average nurabor of pupils 
per teaches {os gsoup dynasiics). So schools in Gaitu which have 
tho highest ^.scgise of pointe of the physical conditions and have 
foB pupilS)^ have a high probability of doing well in C.P.C., and 
hence have moss pupils in secondary school on ausrage* The 
schools within the age category of 9 - 15 years have these two 
advantages mentiened above*

Ironically* on average* schools which are within the age category 
of 9 - 15 years though they contribute more to secondary school 
on average (37%) they have the lowest number of trained teachers 
on average* that is 6 teachers* While one would havo expected 
schools which have more trained teachers on average to do well, 
it is not so in Gaitu* Tho reverse seer.is to be true* Schools 
within the age category 22 - 27 years which contributes the lowest 
output to secondary school (30%) have the most trained teachers 
average (11). So a school in Gaitu which have more trained teachora 
than another does not mean it is going to do the best tn C.P.E. 
S};aminatian.
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very inporfcant as par this study.conditions are

"Biddle family size'* of 5 - B in

Hkangl in his thesis argues

Hkangi argues

a

that is 48.6%.
highest level of education on averago, 

family size of bsteean 0 - *

Also ths fact that ths 
that there is a tsndancy 
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of formal education of 
contrary to the findings by sone ocholars for

Xt is easy for many scholars to oworconcantrate on the issue of 
family Sisi as the only factor causing straing to tho household. 
Yet there are many BMtemal forcos impinging on than) as Hkangi has 
noted, in the ease of poasanto. Many children parse is not the 
preblsm mhich is facing the passant households.

The "Biddle family size" or = ju.. Gaitu contributes more to 
secondary school on average, that is 48.6%. This category has 
the highest level of education on average, that is 4 years. The 
average family size of batosen Q - 4 Is the "sBall family size 
yet they have the least number of years 
3 years. This goes <----- -
instance Mkangl.

Small average family size parse is not a condition of oounomlc 
dovalopraent. The "sraal family size" in Gaitu of P - 4 ironically 
is not oell of economically. This family size category has its

Mkangi argues further that tho disappearance of the average large 
family size in industrialized countries is a result but not 
condition of eeonsBic dsvelopBent.

Ona could have axpectod the households laith small family size of 
0 - 4 in Gaitu to ba contributing mors pupils on average to 
secondary school. Tot on the contrary it is those households aith 
5-8 ehichccontrlbut most pupils to sscondary school on avorags. 
So this study tn Gaitu reveals an important fact, and that is 
having many children is not tho prohlso. The question is, what id 
is ths social and economic situation of those households?

2 » that despite the fact the study he did on tha Taita
reveZls wides praad usage of contraceptiuos he does not foresee 
significant fertility decline, nor the peasants socioeconomic Iraprovoment, bearing in mind the external force impinging on then,®'^

that there is inverse relationship 
betmoon the individuals level of education and the number of 
children. He argues that this is bocause formal education exposes 
those who receive it to values and attitudes which 
the importance of having fewer children, 
educational process is a long one means 
for those who go through it to marry lata.'
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The huuaahold haads of this "oiddle class" category in Gaitu tiava 
tha highest awaeaga oonthly iiwooe of 951 Kenya shillings^ highest 
svGpage land sire of 23«4 acres, and have the highest scores of 
4,7 points, hence it is in the highest "Social Class" (Refer to 
chapter 4 on "operationalisation of variables" to get tha tanking 
of •social class* baaed in Gaitu)

Hence according to my findings it is not propar to generalise that 
all peasants frora rural areas are poor because they got littla fron 
the land. One should be aoaro that oe have ♦Progrosaivs’ peasants 
and lass progressive peasants, Theas 'Progressive* passante have 
managed to roach ths level of salariat categories like teachers, 
adGiinistrators, and same technicians who are oraployed.

So those household heads are camposed of teachers, buslnessnen, 
administrators, tochniciona, and 'Progressive* farnsre. These 
"Progressive" farmers are moll of and they get alot of money from 
farming. They have Joined this "niddla class" only through farming. 
So the myth that all rural peasants are poor because thoy earn 
their living from farming is discredited in this study in Gaitu, 
This agrees with f-1bilinyl*3 findlngo in Tanzania who found that all 139 peasants are not within the sane socio » economic category.

household heads with the least numbs of years of farnal oducation 
of 3 years. They havo average monthly income of 721 Konya 
shillings. It has the smallest average acreage of 9,4 aerss. 
terras of material possessions of luxurious articles they havo the 
louast scors of 3 points and oonoequontly an output T 28,' 
to secondary school on average. This output is second to the 
highest output of 48ij6/. Though thio family size is small it is 
handicapped in terms of avorago number of years of formal education 
of parents, avorago monthly income, average a creaga, and also 
possession of luxurious articles. Hence family size oven if it 
is amall and it is dlaadvantagsd in terns of some factors like 
the above, the children can be affected in their performance inC.P.E,

The family size category of 5 <• 8 belongs to ths "middle class" 
category. Tbs occupational ranking of this avarage family size 
shoos this, 59;5 of tho respondonts oithin thio family size category ' 
in Gaitu sublooation angagoo in "Progressive" farming, 17,6.; ongages 
in teachnical jobs, 11.8,; engagoo in administration Jobo, 5,8.' 
engagss in business and 5,0;! engages in teaching.
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This "ni ’dle ciass"

Tha role of eoligion

ths psrforraance of C.P.F. 
school on aueragBs

These advnntagos of high nvoit gc yoc^rs of fornal erlucofcim of 
parents, high average incono basod on tha standards of Coitu, 
"high social class", bigh ovdrogo land size all corabinoo to affoct 

3o they hava high output to secondary

The study considers religion to play a vary important role in tho 
porfornanca of C.P.E. at fanily leuol in Galtu, It considers that 
if tho faaily is Protestant, it imparts individualiatic values to 
their ohildrsn. Thia spirit of individualism it is assirjed cjot 
play a very groat role in psrfornanco of C.P.C. at family level.

These advantages an very important for they even dcturrainc the 
type of secondary school a child aill join.
hfetfS'ch'-Javerags 28,6/> of their children in harambos secondary 
schools and they have 20p in novornnent maintained and aidod 
secondary schools. Tho family size of 0 - 4 have 22.9/1 in 
Haramboe secondary sohoola and 5,7 in Government ranintainad and 
aided secondary schools. Ths family size of 9 and over have 11.4;* 
in Hararabee secondary schools and 11,4/5 in Govomment maintained 
and aided secondary schools. This "middle class" fanily have mare 
br their children in both haramb oe and govarnciant secondary schools. 
(Refer to Table 3),

Education of tho parents though it plays a role cannot explain 
Singly the perfor-aence of C.P.E. For Instance tho family size 
of 9 and over and our "middle Class" family have their household

Tho study in Gaitu shoua that many households have protestant ethos. 
Within tf»e fanily size cf 0 - 4, 75.5,: aro protestants, family size 
of 5 - 6 ("middle Class") have 64,7,5 being Protestants, family size 
of 9 and over have 66,7,5 being Protestants, 
in perforraarice of C.P.E. is questionable according to the findings 
in Gaitu, If opotoQtant ethics play every great role as !obar co 
contends, we should havo oxpected tho family size of n - 4 uhioh 
have the greatest nsimber of the households being Protestants, to 
be contributing more to secondary school on average but on the 
contrary ee have the "raiddlo Class" which have the lowaot number 
of their households being Protostonts (64,7;5) having tho greatest 
output on average to secondary schools. So religious affiliations 
cannnot explain tha performance of C.P.E, in Gaitu, It seams 
according to my findings that religion plays a very great role 
wlion it comes to sponsors of the Primary aohoole but playa 
minimal role when it comes to households.
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Pos esaion of luxurious arfcicios is also very important 
But It cwriot explain singly tHo performance of C.P.E. 
laith family size of 0 - 4, and 9 and over have the aama score of 
3 points yet thoy inuo different output to secondary school on 
average of 28,6^' and 22.G'J res. loctively*

The study shows that combination of most variables is what counts. 
The household category which have the most of the variahloo under 
consideration for instance, high average number of years of formal 
education of parents, high avorngc monthly income, high average ' 
land size.

as per study. 
Houssholds

heads with 4 years of formal Q lucotiun on overage resoootively, 
but they have different output of pupils to secondary school on 
average of 22.8,i and 48.6.i respoctively.
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Sone in^XJrtant variables stand out strongly to be very tnportaat 
In the study, in the ease of households income of the households 
seen to be a very strong factor affecting C.P.E. performance. 
Though a aultpllclty oi average nuaiber of years of formal 
education of parents, average land sise, and the "Social 
in texnm of scores are also very Important. When it comes 
to primary schools two factors stand strong, these are the 
anrerage number of pupils per teacher and also the ^siCMl 
conditlcMiB o£ the school.

The stuity agrees with findings by Gakuru (1979), gn^y^ngo 
male (1976), Onyango (1976<109), Prewitt (1972s206) Mfcangi 
(1978:178), Todaro (1977t255) and Hklayaagl (1977).
All these s^oltws love identifLed the role of material 
distribution in education from nursery school to university level

High score in points ranking "social class" it will be the one 
taking the most number on average to secondary schcx>l. Our 
"middle class" family has the monopoly of all the variables 
under consideration. It has its household heads with the 
highest number of years of formal education on average, highest 
average ineoms, highest acheage of land, highest score of points 
(of 4.7) ranking "Social Class" and subsequently, highest output 
to secondary schools on average.
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FAMILY SIZE

3 721 28.19.4 3 10

5-8 4 951 23.4 4.7 17 48.1

552 11.6 3 8 22.1

HO 11=35

0-4
(171

P»64.78
C=3S.3t 
H«nll

P=66.7t
e=33.30

P=76.5«
!>17.6t
»!5.9t

‘Social 
class"

Aveiage 
number of 
yean of 
fonal eiuca- 
tlOkOf 
parents

Sellgion 
Protestant 
/Catholic

Data Interpretation on Boaseholds
1102

P= Protestant
C= Catholic
N= Do not belong to either P er C

fte study recognises that a family determines quite alot In the performance of C.P.E. It Is where the
I child gets the earliest Socialisation before he/she proceeds to school. The attitudes liqiarted Into the 

dilld at this Initial stage cannot be underestimated for it can Influence the personality and attitude 
la the later life. BCnce family .

Average Average 
monthly inene land size. 
(KSh) . (acne) .

9 and over (6) 4

Number i 
joining in 

in terms secondary seca
of scores school ndar

school
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TABLE 3,

0-4 22.9% 5.7% 28.6%_

5-8 28.6% 20% 48.6%_

9 11.4% ».&% 20088-

62.9% 37.1% 100% -TOTAL 
percent

Total % in 
secondary 
schools

Family 
size

Haraaibee 
secondary 
schools

Government 
maintained euid 
aided secondairy 
schools

Percentages joining either government maintained and 
assisted secondary school or Harambee secondary school.
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TABLE 4

PERCENTAGES

 5.8%TEACHING

BUSINESS 5.8%

ADMINISTRATION 11.8%

17.6%TECHNICAL

59.0%

TOTAL 100%

Occttpatlcaial ranking of the household heads of the family 
size of 5-8 children In Galtu sublocatlon.

ive"PROGRESS^ FARMING"
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CHAPTER FIVE

CQMCLUSIOM AHi> RECOMHEfilOATiaMS

Thia is

I

For instanc^ using "social class" perss cannot explain the patForinanca 
oF C.P.E. in Gaitu. Also the education level oF parents perse 
cannot expiain the per^rmance oF C.P.E. in Gaitu, neither can 
average land size, average Family size or religions aFFiliations 
oF the parents. Also schools which have high scores in points, 
determining physical conditions oF tho school, average number oF 
trained teachers, and also schools which have less pupils pat 
teacher, all these can not explain poor or good perForroance in 
C.P.E. The combination oF high income oF households, big land 
size, high scores in luxurious articles, and average level oF 
Forramal education oF patents, the physical conditions oF the 
school, and also lass pupils per teacher will datermino tho 
porFormence oF C.P.E, It is the combination oF these variables 
which can explain the ph atom anon oF C.P.E. This shows the 
importance oF using Functional approach in research work.

Ths study has added raoro concern over the problems Facing rural 
Primary schools in’particular and rural community in general. 
Though the study cannPt claim to have broken any virgin ground, 
it has highlighted a number oF issues creating a good groung For 
students who are interested with rural araas to research on.

The study has shown the weakiness oF using atomistic approach to 
problems. It has shown that using one variable cannot be able to 
explain a social problem. Using one variable to explain a social 
or any other problem can lead to Fallacion generalisation, 
shown by the data collected in GSitu,

Thia Functionalism approach to problems has been neglected by’ 
many scholars. Wax Uaber considered that it is only religion- 
that can lead to indlvldualistle attitudes and hence lead to 
capitalistic and competitive approach to llFe, He did not 
consider that scarcity oF resources, and also breakdown oF ' 
communal llFe can lead to people developing Individualistic • 
attitudes, Weber looked at religion perea to be leading to 
rise oF capitalism. Tindlnge in Gaitu disapproves Weber’s 
theory that those people with protestent ethos are compatiUve 
and sucoeasFul in liFe, Religions aFFlllstion alone does not
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Income as per study seems to be very crlticaal. Those mith lorn 
income takes less to eeoondary school on average, Makangl 
(I97e» 178) has argued that the poor spends Isas in education 
because they live in a hand to month life. That is "the poor

The study also highlights questionable issues which opens field 
for future research* One case is why a small family size does 
not contribute more to secondary school an average. This goes 
contrary to family planning propagandists who argue that small 
family size will automatically lead to better standards of 
liMlng small family size Perse in Gaitu disapproves this 
contortion. Small family size does not contribute more to 
secondary school* So students interested with rural households 
shouls. concentrate on the problems facing ths rural households 
rather then oworooncentrating on factors which lead to large 
family size* In Gaitu average monthly income* education level 
of parents*, average landsize and "Social Class” are important 
variables and not the family size*

This small family size has its household heads with low ®'''’’^age 
years of formal eduoatioa. This contradicts Hkangi’s findings 
that there is inverse rolationahip between the individuals level 
of aduoatipn and the numbar of children (Mkangi 1978i 189), So 
it remains to be researched further, More education of parents 
does not automatically lead to small family size in Gaitu. Also 
this view of tying up education level and the number of children 
does not put into consideration the cultural factors. The 
oultural importance attached to having a baby boy to continue 
with the ilneage is vary important in Heru, It does not have 
respect of one’s education whan it coms to having a boy* Also 
this view of establishing an inverse relationship between adu 
education level and family size also alienates education factor 
from all other socio-cultural factors. However* it remains to be 
researched on why such a diversion from the findings alswhere.

I conaidar this fallacy by Heber to be due to using one variable 
to explain a social phenomenon that is capitalism. Functionalism 
approach is very Important since society is inter^ainned and is 
not segmented* hence multivariable analysis very important*

make you successful. You can be protestant by religion and yet 
you do not have a competitive spirit*
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The Weberian hypotheaia that protestant ethics plays a great cola 
in the general lives of people is also questionable In Gaitu* 
Though nost people in the eenple are protestants it doos not play 
a discernible role in the average output to secondary school. 
Hence it can be concluded that becoming a protestant and internalizing 
the ideas of proteatantiso which uplifts virtues of individualism, 
does not automatically lead you to improving your standards of 
living. Means to achieve those edaals are very important. Hence 
Weber's hypothesis la at stake in Galtu.

My findings in Caitu have also found how income is very important. 
So for anything batter to happen to these poor-peaaants households, 
ways should be found by government and other change agents to 
enable them to improvs t^erage income, for then that is the only 
way better standards of living can be assured. Money invested in 
advertising family planning can be invested in viable projects 
hence helping the rural households. Although I do not have the 
view that family planning corapaigna should be left altogether. ' 
Economic improvement of poor households will lead to small family 
size since they mill atop looking at their children as security. 
0ut small family size will not lead automatically to economic 
development, as even the study in Gaitu has shown. That is small 
family size will not be better of in terms of socio-economic resources,

The study in Galtu raises a question on why the average income in 
ths area seems to ba quits low for instance the highest income 
group on average seems to be having 951 Kenyan shillings par month. 
This income seems to be low in an area where cotton and tsbacco 
is grown. Hence the study raises questions on the contribution 
of cotton and tobacco as cash crops in Gaitu to the improvement 
of individual life. It remains to be researchdd on the contribution 
of cash crops in Gaitu area.

spends more on necessities to survive. In doing so they have 
little to invest in the future, and roost of the households 
investment is done through the education of their childran, the 
poor households relative inability to invest in thia way means 
that their chances of ever getting our of the poverty syndrome 
are fflinimized".

Protestant ethics seem.to play a role when it Coma to Primary 
schools. We find schools sponsored by proteatants contributing 
more to secondary school and also more to government asoondar/ 
schools than those sponsored by catholics. If we assume that it
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Evan raithin peasants

Although family size issue is not very u/ell spelt out hers, the 
findings to some extent questions the logic of large family size 
since it is this large family mhich contributes the lomaet number 
to secondary schools on average.

Todaro (1977« 192) argues that education of laoraen and charge of 
values mill lead to birth rate among ths poor declining. But the 
findings in Gaitu leaves a question marU on such a oontertlon, 
Mkangi (1978« 190) comes nearer home for he does not only consider 
education perse, "With the level of remuneration pegged to that

is because of protestant ethics then it remains to be researched 
on mhy then it doss not p^oly a role in the case of households. 
Does it mean a family is falling as a socialising agent or it is 
due to dhSnges affecting the family, luhich have led to a school 
playing a very Important role in socialisation process and the 
family declining in its roles?

Farming still r'emalns to ba a very important occupation or income 
earner in'Gaitu. This is shoran by the fact that raithin the family 
size of 5-8 iBhich has the highest income an average SB'S of its 
respondents are ’Progressive’ farmers oithin the rural setting 
Gaitu. So all measures should be taken to improve the productivity 
or to improve agriculture in general in Gaitu.

The idea that members of a certain social calass viera ths morld in 
the same may as Kohn (l965t 471) contends seems questionable.
Some one is tempted to wonder if "Progressive" farmers in Gaitu 
view the world in the same way as the less ’Progressive’ peasants 
though they can be considered to belong to the seme social calass 
of peasants. So also ths view that rural peasants are homogeneous 
is also disapproved by this study in Gaitu. 
there Is differentiation.

The study also shows that households with family size of 9 and over 
are equally represented in both llarambee and government secondary 
schools. The study also raises a question on the house holds with 
9 children and over, they are under represented in Government 
maintained and aided secondary schools. While the family size 
of 9 and over contributes 11.4%, the family size of 0-4 contributes 
5.7% to government secondary schools.

Most of the children in ths sampled area are in Harambee secondary 
schools (62.9%) and few in government secondary school {37'.1%),
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If conditions of Ufa are iraprowad in Galtu by helping the 5.;i

The reasons »hy O.C.B. sponsored schools in Gaitu take few 
pupils to secondary school compared mith those sponsored by 
religious bodies like Hethodist and Catholics Still remains to 
be rseearched on.

of formal education and consequuntly helping to dotermina Fertility 
patterns it could bo argued that the solution to the population 
problem lies in the education of poor peasants. This could be 
possible if universal education laas there, free and oonipulsary, 
,and also iF economic grouth rate kept pace uiith that oF the 
^lopulation and iF schools leavers uiero assured oF getting 
employment as they come oFF the diFFerent stages on the education 
ladder".

That is luhy all the more I recognizes that adult education in 
Gaitu should be emphasized and be given good drive since education 
oF parents play a great role in C.P.E. perForraance. Also 
measures to improve the general economic u»ell being oF Gaitu 
community. Emphasis should bo put on communal development not 
on individual development.

The study shows the arbitrariness oFbusing ’average income’ as 
a measure oF general income, in ths population. While the lowest 
average income in the sampled households is 552 Konya Shillings 
per month, there are some people in the cotton ginnery getting 
234 Kenyan Shillings per month. This is a great contrast. This 
shows how misleading development can be iF concern is put on an 
individual and not on community as a whole. It can be easy to 
create a millionaire in the midst of a million paupers, Brownstein 
(1972) has also shown the arbitrarlosss of using average income 
as a measure of income in the general population. It is just an 
approximation of the true picture existing in a society. 
The study also leave some areas to be researched on. Why young 
schools on average in Gaitu do moll than old schools and theeo 
young schools are manned by young headmasters, leaves a question 
mark. Although administration is different from teaching, it 
leaves us with a question of administration plays such a great 
role in the general perSormance of examinations, and this case 
C.P.E.

Based on these findings in Gaitu such recommendations can bo 
outlined.
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is because 
per

that those concerned uiith curriculum planning are not 
These changes mill 

oomprehensiwe over view of the society

So actually as the educational planners and various government 
bodies and other change agents embark 
programme 
by C.P.E. 
reasource, 
majority’of ths people, 
faced by

Hence it should consider the areas of income especially of the 
rural people mho are affected most. Education of parents, mays 
to encourage small size, improvement of class rooms and equipment 
supply and also training of teachers and also increasing the 
teaching force should be given consideration. Inservice course 
for teachers is also recommendable. So it becomes difficult to 
solve the problems of C.P.E, failure by looking only at the 
Ministry of Basic Education.

on the standard sight
it is miss to ask if it mill ease the problems faced
graduates in the past, if it mill distribute this
that is education, evenly and hence benefitting

At the onset the standard eight mill be
almost similar problems mhioh have been facing standard

Improving the physical conditions of the school, especially the 
building structures has also be noted by the study. Also more 

to be trained and taken to those Primary School. This 
the study has identified that schools mith less pupils 

teacher do mail in C.P.E.

Improving the material conditions of the peasants is very important. 
If the productivity of the land is raised above mhat it produces 
nom it can play a very important role in influencing C.P.E. 
performance. If the peasants income is improved it mill enable 
them to buy the material possesions necessary for good education 
progress of the children. The importance of these material 
possession has been noted by the study.

In summary it is good to note that the changes in examination 
styles shoms 
ignorant of the challenges facing the society, 
do great good if there is a 
including its needs.
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inhabitants to raise their average income probably the problem of 
"gangsterism" highlighted in chapter tmo can be minimized. 
Although it remains to be found if this "gangsterism" is caused 
by relative material deprivation or by danism ideology.

In the case of trained teachers in Gaitu it remains to be researched 
on mhy their contribution to C.P.E. performance is quite lorn 
contrary to majority expectation.



aevon making changes to be iraplanentad by 1966, 1973 and 1983.
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Q. 1-

(ii) ?

P2 )

averaqe number of your pupils who raanaoes to join
a. 2.

a. 3.

a.

(ii)

school ?(iii)

visit this school per term ? 
member of staff who has

How old is this school ?
How many years 
How long have you 
How many 
How many 
What are their

one in government - maintained

matters regarding PRimRY SCHOOLS.

have you been a headmaster ? 
stayed in this school ?

pupils are in this school currently ? 
teachers are there ?

proffessional qualifications
Untrained teacher ( KJSE ) .
Untrained teacher ( .......
Untrained teacher ( EAACE )   

 Primary four ( P4 )
Primary three ( P3 )
Primary two ( P2 )
Graded Primary two (
Primary one ( Pl )
Secondary one ( Si )
Graded Secondary one ( Si ) 
Graduates 
VJhat is the 
secondary school annually ? 
How many manage to join form 
schools annually ?
- Government aided school ?
- Harambee schools ?
How many times does the AEO’s
How long does it take to replace a 
been transferred ?
Do all the teachers reside in the school compound ?
If so how many reside in the compound .....

how many reside out of school .
Do you get problems of getting books after the abolishment 
of fees by the government ?
IS the work of building classrooms in the hands of parents ? 
Does the ministry of Education subsidise you in building 
of classrooms ?
In case of paying building funds at least how much does a 
parent pay 7 or If it is per child how much is it ?

Does any religions organization help your 
If so, which one 7



RUKWARU MUT3A,

Q. 1.

in thp faipily

(ii)

a. 2.

Q. 3.

Q.

( ii)

annual/monthly ?

month let's say by sellinq milk ?

(ii)
(iii)

if you sell eqqs ?
following articles in your home 7

How many
Do you
How many

without 
so ?
Are you

How
(iii) Do you

(a) A Radio,
(b) A Clock/watch,
(c) A Bicycle.

currently employed?
If so which job ?
How much do you aet a month ?
Do you have a bussiness ?
How much do you get from it per month 7
Do you have a personal piece of land 7 

about how many acres 7 
in it 7

other tnformatioh rp-garding house HOLDS^ 
( PSPARTt'EMT OF S0CI6L0GY ) 

people depends on you 7 
live with all of them here ? 

school going children are 
How many are in secondary school ?
If so is it/are they in - Harambee/s schools 7

- Gorvernment aided schools 7
- Gorvernment maintained schools 7

Do you have some children in primary school? if so how many 7 
Do you have any in class seven 7 
is this his/her/their first time in class seven 7
If sot, how many times has she/he/them been in class seven 7
Do you go to church 7
Which church do you and your family like to go most 7
Does this church help the primary school where your children go 7 
If you have a harambee meeting in those primary schools where your 
children are, do people who don't go to the same church as you 
comes to help or to actively participate 7 
Can you be able to read ? 
if so have you been to school ?
If not, how did you come to know how to read 7
If you have been to school/institution how many years Altogether 

including the year which you might have repeated if you did

If so.
Do you grow cash crops
How much do you get from cash crops
Do you keep cows in your shamba 7
How much do you get from them per
Do you keep hens 7

much do you get per month in terms of money 
have any of the


