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ABSTRACT

This anthropological study explores the gender differentiation in
girls® socialisation and how it is likely to impact on their
academic achievement in Lurambi Division, Kakamega District. Its
main objective= are to investigate the socialisation roles played
by the family, the school and the community; to find out if there
are any other factors nnique to Lurambi Division which affect the
academic achievement of girls and to suggest solutions to the

problem(s) and make recommendations to formulators and implementors

of policy.

Samples for the study were selected from school pupils. both female
and male, parents, teachers and community leaders. Questionnaires
were administered to a total of one hundred and fifty (150)

respondents, the main respondents being pupils(100).

The research design for this study includes use of methods which
made it possible to extract data from field and library research.
For example, documentary sources comprised the first phase of the
study. Books, Jjournals and seminar papers relevant to*'thé
Socialisation process and academic achievement were consulted:
Stratified sampling, simrle random sampling and quota sampling were
employed in order to administer the qQuestionngires, with both open-
ended and closed questions. Besides +the standardised

questionnaires, discussions and personal interviews were held to

highlight the findings.
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Participant observation was another method used to study behaviour
that would otherwise not be admitted to in surveys investigating

the problem.

The problem that is addressed in the study is that even though
girls are now fully integrated into the education system, and have
a chance to acquire gkills transmitted by the process of formal
learning in order to ﬁake up their places in the professions if
they apply themselves to the task of learning. there are still

forces at work that militate against their achievement.

The theories reviewed in this study generally agree that there are
a number of factors limiting girls and women’s full participation
in educatiop. These factors are both historical and contemporary:
beliefs, attitudes and traditions, and economic necessities of the

African subsistence economy.

Cultural traditions dictate that girls should stay at home to help
their mothers rather than go to school; that girls tend to attend
school irregularly; that girls drop out of school early because of
domestic reasons, early marriages or pregnancies. In the economic
field it has been observed that 1limited economic resources
influence parents and government to give preference to boys and men
when education, vocational training and employment opportunities

are in short supply.
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These factors combine to create a conservative mentality among both
girls and women who, as a result, often passively accept their

rresent limited roll and are hesitant to try new fields.

This study noted that girls in Lurambi Division are ready to take
the challenge of education, and as noted in the responses by =ome
of the teachers, they work even harder and perform better than boys
up to a certain point, but their performance deteriorates as they
move further up. It is not clear in this study that boys are still
favoured in the provision of education. What is clear., however, is
that there are still age-o0ld beliefs as to what subjects girls

should study and what careers they should take up.



CHAPTER 1: STA OF PROBLEM
1.1 Introduction

Achievement in education is what all those enrolled in any
education system strive for, and one motive for educating people is
economic as it opens the way to acquiring qualifications that
enable one to make some financial contribution to the family.
Another motive for education is social; where formal education has
been accepted most readily, there has been the greatest social
change, and the degree of the social impact appears to be profound

where women have also been educated.

In the past, there were more educational opportunities for boys
than for girls because it was felt that educating a girl was
wasting the limited funds of the parents. The attitude was that a
girl would grow up and get married and be taken care of by her
husband. Now, boys and girls have the same kind of education and
they are eligible to enter professions of their choice. Parents
have now realised that girls too like boys, can be useful to their
communities if they are well educated, that they have a future of

their own.

However, there are still forces at work that limit girle' academic
achievement. These forces are to be found in the family, in the

communities in which girls live, in the schools they attend, and
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even in the girls themselves. In other words, there are

socialization forces at work which act differently on the girl.

1.2 Socialization

Members of any social group, whether it be a nation, an ethnic
group, a club, a society or a clan, have expectations of how those
who joiln it learn the behaviour expected of them when they fill new
positions that they may occupy as nationals or asclub members. In
the case of a nation, in the first place, parents teach their

children how to be good citizens, whilst in the case of a formal
organisation such as a club, there are specific rules for members'

conduct.

The culture of a society provides the framework within which its
members operate and the standards to which they must conform.
Though cultures are dynamic and always changing, most behaviour
patterns show considerable continuity, and successive generations

often exhibit similar beliefz and attitudes (Epstein, 1971).
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Values, ideology and images form much of the context in which
socialization processes shape occupational and family l1ife. From
their culture, children derive a set of expectations about
themselves that become a crucial part of their self-image. From
the value system, they learn what to like and dislike, what to
cherish and despise, and what acceptable occupational and family
social patterns are. They are taught that certain tasks are more
important than others ahd have to be performed by certain groups of
preople. Their gender identity is structured at a very early stage
in life, and this early conditioning is always crucial to later
Ooccupational decisions. As Kluckhohn et al have said, values add
an element of predictability to social life. They motivate the
functioning of the social system towards the achievement of group
goals. As ideal goals, values may also have motivational qualities

(Kluckhohn, et al, 1956).

It is through socialization that individuals learn to regard the
rules and traditions of their society as rightful. 1In a society,
& general consensus of the most significant or central values must
exist if that society is to operate satisfactorily. Values and
norms prescribe the society”s proper and fitting behaviour

(Knutson, 1965).

Myths abound in many societies about the necessary qualities of a
girl. There are also myths about manhood. Thus, a girl inherits

certain platitudes from her community/society.
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For an African girl growing up in a rural area such as Lurambi,
tradition reflects the subordinate status of women. Marriage and
motherhood are seen as important goals for all women. Marriage
socialization is still prevalent (Njoku, 1980). Marriage was a
primary message that girls seemed to get (Onyange and Male, 1984).
A girl in a rural setting such as Lurambi is taught from early
childhood to care for younger siblings, to fetch water, to collect
firewood, to cook, and to wash. Overall, girls are socialized to
take care of others,

Suda found that in Kakamega District women face a

io M ev

tradi a les” (Suda, 1990:39). (Emphasis is

mine).

Were (1990), also writing about the same district observes that "by
their nature and meke-up, girls are attracted to all sorts of

things which distract them from their studies. As a result, pany

of them dror out of school in search of leisure or apparent
comfort”  (Emphagis is mine).
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Low level of educational attainment is a hindrance to women’s
acquisition of positions in the socio—economic hierarchy and
control of the main institutions of modern society such as law, the
media. There is continued subordination, subservience and economic

dependence of women (Suda, 1990).

In addition different schools socialize their members differently,
and in turn contribute to differences in achievement. Meyer (1971,

2-3) advances this when he states:

The effectiveness of a socializing organization is dependent
on its charter - the agreed upon social definition of its
products. For example, a school whose graduates are generally
understood, become members of an elite with broadly defined
power, will have much greater impact on the values of its
students than will a school whose graduates are difined as
eligible for limited roles. These social charter effects are
further reinforced by superior pedagogical and material

endowments existing at these elitist schools.

These elitist, national or highly achieving schocls are not

found in Lurambi Division.

1.2.1 Agents of Socialization
The main agents of socialization seem to be the family,

the school, the peer group, the church and the mass media.
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Through these agents a version of social reality is created
in the minds of the next generation, which may match that of
the adults, or may, along some dimensions, be deviant by

their criteria (Musgrave, 19685:34).
1.2.2 The Family

The family provides ;he setting where many types of roles
are learnt (Goode, 1982). In the family, children learn
what is expected of them and of others. It is at the family
level that the foundation is laid. Girls model after their
mothers while males shift to an identification with their
fathers or other salient adult males. Marriage and family
are presented to girls throughout childhood. Parents would be
troubled if they discovered that their daughter was
developing into a tomboyish, bossy, aggressive young woman
(Epstein, 1971:52; Goode, 1982). For girls, compliance and
willingness are valued traits. At the family level a girl
is shielded and her activities are directed away from
physical activities. Girls come under more severe scrutiny
and are more susceptible to observation and sanctions,
whilet boys are allowed much more leeway and latitude to
play, run free, explore and be aggressive. Because of this
tighter rein in which girls are held, they become attuned
to the opinions of parents, grandparents, older siblings

and other relatives.

Page 6



Maccoby and Jackline (1975) have argued on the “"Universal
FeminimeSubjugation” which stems from the directives from
their parents and teachers, and this is projected later

in life when the girls have to cope with the aggressiveness
of boyas. Girls are socialized to be cooperative, to run

errands and to tend children (Draper, 1975:611).

1.2.3 The School

As a socializing agent, the school is supposzed to work
alongside the family. There is therefore a possibility of
a clash or a partnership between them. The conflict can
arise from a clash of values from the differentials in the

families.

The Kenyan education system has been accused of practiging
inequality of sexes. The school system “devalues,
peripheralizes and marginalizes'" female children in respect
of their roles and status. This is particularly true at
secondary level where female children have been
disadvantaged with respect to the provision of facilities.
The provision of facilities at this level has been strongly
weighed in favour of boys (Smock, 1977). This is ironical
considering that schools, for Kenyans of both sexes, should

embody modernism and enlightenment.
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1.2.4. Peer Groups

Peer groups play an important part in the socialization
procese in most societies. They provide experiences to
those who are growing up of a type that is not available in
their own families. Peer groups do not have great
differences in rank gnd in them individuals may achieve
status on their own ﬁerit rather than be ascribed the
status of an inferior member. They are spontaneous groups
which are powerful agents for sociaiizing the young both by
their own rights and even by some socially acceptable

criteria (Musgrave, 1965: 35).
1.2.5. The Mass Medias

Studies on the presentation of women in the media conclude
that the more television children watch, the more likely
they are to hold traditional sex role attitudes that women
are presented as passive, decorative and peripheral

(Ferguson, 1983:2),
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1.2.6. Religion

Religion teaches women to be submissive to their husbands.
In the Bible, women are respected as mothers and as mothers
of sons. Woman was meant to be a helpmate for man:

"bone of my bone, and flesh of my flesh". Each, it seems,
has abilities and gifts to complement the other. From the
very beginning of tﬁe church, man and woman have been
accepted as equal in status. It is not suggested anywhere
in the New Testament that the duty of a woman is only to bear

and rear children.

Other religious beliefs also express the subordinate status
of women: for instance Islam, Hinduism and Buddhism.
African myths of origin relate tribal descent from a creator

who is usually male.

Society distinguishes between the roles of man and woman.
There is still the belief that sex roles arise from basic
biological differences between man and woman. In many
societies myths abound about manhood. The quotation below

may summarize how society perceives women:
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1.3.

To be obedient daughters, faithful wives, and
prudent mothers; to be useful in the affairs of

a house, to be sensible companions and affectionate
friends, are without doubt, the principal objects
of female duty. The accomplishments, therefore,
which will contribute to render you serviceable in
domestic and agreeable in social life”. (An excerpt
from a speech delivered to school girls by a male

guest guoted by Feldman, 1974:22).

It is against this background that the problem statement of

this study can now be made.
The Problem

It is clear from the foregoing statements that cultural
values and norms defining women”s place in society are
embodied in the society itself and the educational system.
Girles in any soclety or culture are educated by the culture
itself as to what the female role is. Through the
socialization agents, a version of social reality is created

in the minds of those being socialized.

It is also important to consider that access to educational
opportunities in Kenya today is assured to women as well as

men, with only a few limitations. These opportunities are,
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however, underutilized by women. Men as well as women are
affected by strictures, but these seem to particularly
affect women. Girls do not make it very far, simply because

they are girls.

The low percentage of women in professional positions
requiring advanced training reflects the shrinking of the pool

of available skilled manpower at this level.

Although there are now more girls than boys in some primary
school classes, more boys than girls graduate from college,
a pattern which has remained unchanged since the beginning
of formal education. This means that there are
soclalization processes at work which direct women into
peripheral work of some sort. Thus, although boys and
girls are exposed to the same curriculum, there are still
certain factors which tend to get girls to settle at the

bottom, while boys achieve highly and prosper academically.

The purpose of this study is to investigate the factors that
affect girls® academic achievement in Lurambi Division so as
to answer such questions as: what societal characteristics,

what schgpl characteristics, what family characteristics and

what personal characteristics influence the academic

achievement of girls?

Page 11
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1.4. Objectives of the Study

Based on the background information and statement of the

problem, the following objectives were defined:

1. Identify the role that the family, the school and the
society as the conventional 8cocialization agents play
in the academic achievement of girls in Turambi

Division.

2. Identify the factors, perhaps unique to Lurambi
Division, that affect the academic achievement of

girls.

3. Based on study findings, suggest solutions to the
problems to girls® education by making recommendations

for policy formulation and possible implementation.

1.5. Rationale of the Study

This study about the academic achievement of girls in
Lurambi in relation to their socialization was chosen

because of the following:

Page 12



Studies done in Kakamega District and analyses of
examination results have shown that performance in
national examinations has been persistently poor. These
studies have not, however, examined gender differences by
division. Some girls® schools have on average performed
better than boys” schools at nationsl level. However,
none of these schools are in Lurambi Division. It is
because of omissions in the earlier studies that this
study will focus on only Lurambl and on gender

differentials.

Academic performance is associated with occupational or
professional achievement, and selection for further
studies or training is linked with performance at each
level of the educational strata. Therefore, academic
performance determines one’s future and the position
one occupies in the mainstream of development. If
girls persistently achieve low, or drop ocut of the
education system altogether, as is seemingly the case
in Lurambi Division, then they are being left out, and
will continue to be left out of the power bases of
society. This is an issue of concern for sustainable

development.
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Since, as shown earlier in this chapter, the performance
of Kskamege District in national examinations has been
generalized &8s being below average, it is important that
each division is studied separately in order to bring to
the fore the unigue problems that each faces,

particularly with regard to the performance of girls.
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CHAPTER 2: REVIEW OF FORMAL EDUCATION IN EENYA, LITERATURE REVIEW
AND THEORETICAL FRAMEWORK

2.1 Introduction

This chapter is in three parta: the first part focuses on
educational policies in Kenya and their implications for the
achievement of girls andlhomen. The second part discusses relevant
literary works that touch on the education of girls, their socially
expected roles and how they react to these expected roles. The
third part lays the theoretical foundation upon which the study is

based.

It was considered appropriate to include the brief historical
review in order to provide an orientation of the major goals of the
education system for all its beneficiaries in general and for

girlis and women in particular.
2.1.1 Review of Formal Education in Eenya

Formal education in Kenyva was first developed by missionaries whose
primary work was evangelism; missionaries did not come to Kenya to
8¢t up a vast system of formal schools. That was not part of their
intention. Only slowly did they realize that formal education was

a necessary handmaid to evangelization (Smith, 1973).
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The missionaries, while far more enlightened than the colonial
administration, were influenced by sex stereotypes. They got
interested in the education of girls on the realization that as
wives and mothers, girls would help in the advancement of the

christian family (Smock, 1977; Anderscon, 1970: Sifuna, 1573).

The picture of girls® education in those early vears is very
dismal. The average nur'nber of years of schooling for girls was
almost nil. For example, the 1969 population census revealed that
the average number of years of schooling completed :Dy girls was.1.5
while that completed by boys was 3 years. Tables below show how

much girls® education had been neglected prior to independence.
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Table 2.1: GIRLS® ENROLMENT AND SCHOOL CERTIFICATE CANDIDATES PER
YEAR IN COMPARISON TO BOYS.

School Aided School School

Government cert.Candid | cert.

ate-boys Candidate

-girlis

1940 0 ' A 11 0
1945 0 4 17 0
1950 5 6 61 o)
1955 8 9 245 7
1860 33 900 B5
1963 82 1282 199

Source: Anderson, 1970

Year
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Table 2.2: African Enrolment as Percentage of Population

Cohorts by Level of School, 1961

Boys Girls

Primary School
Age Cohorts
Enrolled Std. 1-4 o 73 47
Enrolled Std. 5-8 29 9
Secondary School |
Age Cohortse

-a
Enrolled Form I-1V 2

a — less than 0.5%
Source: Qlson, 1974: 65-66

It was not therefore until the years prior to independence that
there was "near panic” (Anderson, 1970) to start schools. Smith

(1973) agreees with this statement when he observes that with self-
government in the air and with increasing pressure from the
nationalist movement, it had become clear that there would have to
be a rapid expansion of secondary education, to produce the

qualified manpower that would be required at independence.
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To this end, changes were made in the administration of the
education department. In 18959, Alliance High School, . Kangaru,
Strathmore, Kakamega and Shimo-la-Tewa began to make preparations
for beginning sixth form work in 1861. None of these five schools

was a girls” school.

Also, the Kenyan education system was developed as an instrument of
separate development oh racial lines. This racial segregation has
had significant implications for the availability of educational
facilities for all Kenyans of African descent, and most
rarticularly women (Smock, 1870). It deprived women of receiving

even rudimentary education (Sifuna, 1973).
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Table 2.3: Female Enrolments as Percentage of Total Enrolment
in Primary and Secondary Schools.

Year Primary Secondary Higher
Std. 1-7 Form 1-4 Education
Form V-VI
1963 34 32 23
1964 35 30 23
1965 36 28 20
1966 39 26 20
1967 40 25 21
1968 41 26 21
1969 41 28 22
1970 43 30 22
1971 43 31 23
1972 44 3z 24
1973 45 33 24

Source: Ministry of Educatlon 1074
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2.1.2:

The Post-Colonial Period

After independence, expansion was very high, and about 1/3
of the national budget was constantly allocated to
education until very recently when cost-sharing was
introduced, reducing the budget to about 29 percent.

In 1974 free education was introduced for the first four
vears of primary school and enroll ments increased. This
expansion did not, however, correct the disparities that had
existed between boys” and girls® enrolment rates. This

historical lag can be supported by reference to the Cultural

Lag Theory.

The main argument of this theory is that change occurs at
unequal times; it argues that norms of old behaviour persist.
In some cases, some parts of a given culture which are
interrelated may adapt to each other at different rates.
When this happens, we have a cultural lag which, as Ogburn
(1964) states occurs "when one of two parts of culture which
are correlated changes before or in a greater degree than the
other part does, thereby causing less adjustment between the

two parts than existed previously'.
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Primary but SexX-segregated secondary achooling. The first

facilities which had -favoured boys; these lmposea an absolute
ceiling on women‘s access to education. Women were also legally
exoluded.from.government technical‘vocational secondary schools and
discouraged from applying for most types of rost-secondary careers

training (Ministry of Education and Institute for International

Education, 1973, 1976).

The 8-4-4 system of education is now fully under way but already
exXperts as well as lay men/women are calling for its overhaul. One

of the indictments directed at the system is that it has faileqg in

its objectives.

The system, which came into being in January 1985, lays emphasis on

technical ang vocational training. It was Or is viewed as being

by inculcating technical ang vVocational sgkills in its

reciplents.
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According to the Ministry of Education (1984), the system had as

some of its objectives the following:

i) Need for a more relevant curriculum - the education
system hitherto followed did not care for the greater
number of pupils enrolled. There is need for a practicsal
oriented curriculum that will offer a wide range of

employment opportunities.

ii) Egquitable distribution of education resources - the system
will ensure that there are equal opportunities for all

students regardless of theilr place of origin, creed or race.

iii) Technical and vocational training - the system, with its
emphasis on technical and vocational education will ensure
that the students graduating at every level have some
scientific and practical knowledge that can be utilized for

either self-employmerit, salaried employment or for further

training.

In practice the system has problems. According to Sifuna (1990),
the system has four major problems: cost, unemployability of its
graduates, lack of enough education in cognitive skills, hindrance

to universal free education. He expounds on each of the problems.
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The problem of cost he says, is very real as schools through self-
help were expected to construct more classrooms, workshops,
jaboratories and home science roomsa. This has not been realised,

and in many schools, these facilities are lacking.

The unemployability of the school leavers, he observes, can be
predicted going by what happened to the graduates of the former
technical secondary sohoéls. A study done by SIDA (Swedish
International Development Agency) showed that four vyears of
technical training at secondary school do not improve one”s chance

of being employed.

The lack of cognitive skills, he says, is manifested in the primary
schools where pupils might spend so much time on practical subjects
at the expense of literacy and numeracy of the many who do not go
on to secondary saschool. This is manifesting itself in falling
standarde in subjecte such as English. This results from the

curriculum being loaded with so many subjects.

The hindrance to free universal education is as a result of cuts in
the education budget which has gone from 39 percent to 29 percent.
Cost-sharing has begun and many pupils who are invited to
government secondary 8chools miss their chances because of

financial constraints.
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Others join local government assisted secondary schools where they
can pay less in fees, and where they are not required to take other
items to school. According to the Daily Nation (July 16, 1988)

this affects girls particularly.

The majority of students are in schools that lack facilities. When
the K.C.S.E. (Kenya Certificate of Secondary Education) results
- came out for the first timé, it was those schools with a history of
good performance which had the best results. These schools, except
for one or two, were boarding schools. They had the best
facilities and they also select candidates with top marks. The
Daily Nation (July 2, 1988) again, reported that nearly half of the
secondary schools in Kenyva had no laboratories, yet science was a
compulsory subject. Of the 2,800 secondary schools in Kenya, 45
rercent or nearly half had no laboratories, and that these schools
would be disadvantaged when selection for university was done, as
university admission now favours those who do well in the sciences.
A candidate must take at least two science subjects -biological and

physical sciences.

In the Daily Nation (June 2, 1991) the 8-4-4 system again came
under criticism from none other than the very people who designed
and are implementing the system. The KCPE (Kenya Certificate of

Primary Education Examination) was particularly criticised on

several fronts.
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One, that it was too demanding on teachers and purlles because of
its broad curriculum-that cases have been known of pupils who are
under mental stress as they try to cope with this broad curriculum.
Another problem of the KCPE is that it does not examine practical
skills, so most pupils leave primary school with little practical
knowledge. This is contrary to the objectives of the system. The
8-4-4 system is criticised by parents because of the financial
strains they suffer so- as to build classrooms, workshops,

laboratories and so on.

The 8-4-4 system, which raised hopes and expectations that after
school most pupile who do not proceed to secondary school would be
able to be employed or be self-employed has turned out to be a
disillusionment. It was a misconception because both primary and
secondary schools have no facilities or the manpower to teach
artisans and craftemen. There are no workshops and neither are

there trained teachers.

It has been reported by the Ministry of Education (1990) that of
the 13,000 workshops needed in primary schools, only 3,000 had been
built. OFf the 13,000 home science rooms needed, only 2,000 had
been built. Secondary schools needed 5,544 laboratories to teach
sciences, but only 2,079 had been built. Of 3,000 workshops needed

in secondary schools, only 1,300 had been built.
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Besides the fore-mentioned factors militating against women’s
education in Kenya, the historical disparities in women”s and men’s
access to education have not been revereed. There has been a time
lag between the increase in educational opportunities for females
and consequent changes in their economic indicators. There has
been a growing gap in the type of education or in the magnitude of
the availability of education provided for females and males. The
expansion of education hgs increased the number of women with
access to education at all stages, but it has failed to redrese

women”s historical inegualities.

2.2. Literature Review

There 1is abundant 1literature, mainly from the Western world,
referring to the soclalization of girls and its effect on
achievement in school, in college and in careers. Virtually all
the literature points to the fact that values and norms of a
society play an important part in defining the role which women are
to play. Those roles in turn affect or determine the type of
education that girls and women are to receive,the value the society
and individual families assign to education for women and girls,the
tyre of education to be made available for females and the women’s
ability to use that education. The factors cited are almost
invariably cultural, social, economic, school-related, mass-media
related, family-related and personal (pPeculiar to girls

themselves).
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Starting from the ancient world of Plato., there were no women
taking part in the “Socratic Dialogue” which was the higher
education of the time. 1In the fifth book of the Republic, Plato
had decided that his female guardians would need formal education
identical to that of the male guardiens. This was only in theory.
The education the women received was to benefit the children the

women bore, not the women themselves.

Rousseau, in summing up the purpose of a woman‘s education and upr-—
bringing said that a woman’s education must be planned in relation
to a man "to be pleasing in his sight, to win his respect and love,
to train him in manhood, to counsel and console, to make his 1life
Pleasant and happy; these are the duties of women for all time. and
this is what she should be taught while still young"” (Bird,
1979:24).

Self-effacement, repression, patience, resignation, appearance and
a trivial round of domestic duties are what is harped on as being
womanly. Mill (1868:15) saw this repression and underutilization
of woman’s talents when he said: "Women are beholden for their very
lives to their masters - to men". Mill was different from his
compatriots and contemporaries. What his compatriots regarded as
the natural state of women was in Mill’s words "an eminently
artificial thing, the result of forced repression in some

directions and unnatural stimulation in others" (Mill, 1869:15).
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Although Mill sounds gquite modern, contemporary feminists would
take issue with some of his central ideas - his notion that it is
not a desirable custom that the wife should contribute by her
labour to the income of the family; rather, the wife should run the
house and be responsible for the domestlc expending (Mill,

1869:47).

Souhami (1986) points oututhat by men's actions, the modern female
"Einsteins’" have been repressed from the army, the church, police,
and in the stock—exchange. Women had credible status only in so
far as they were the wives, the mothers and the daughters of men.
Marriage and motherhood were considered to beevery woman s true
pre—-occupation as education would be wasted on women. Souhami
found that in Britain, women make up 60 per cent of all packers,
bottiers, canners and fillers; they make up 55 percent of
repetitive assembly workers; 85 per cent of electrical assembly
workers. They work in jobs that command no respect, receive low
salaries, they wield no power and no decision-making; they get low

skilled, low-status jobs, and most work in the service Jjobs.

Sivard (1985) states that the gquality of education for women
suffers not only from lack of access to schoocling, but also from
restrictive stereotypes outside the school and in the education
process itself. Stereotypres of what is natural and acceptable for
each 8ex create subtle barries to the full development of

intellectual abilities even when academic access in unlimited.
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Epstein (1971:3), in tealking of the education of American women,
argues that the education of American women is not supposed to
provide them with more than enough general literacy to make them
good mothers and companions; that the best American women

"underachieve, underperform and underproduce’

There is a general feeling that women are different from men in
more than just appearaﬁée. These beliefs in differences between
men and women were used to Jjustify differential education.
Matthews (1987:207) gquotes a woman as sayving that the only career
she was educating her daughters for was marriage, as "it was the
only lasting happiness a woman could have, for as soon a& a woman
made a real home for a man, the sooner he would become successful

and give her a better house, servants, lovely clothes and =0 on"

What most girls become therefore ie attuned to the opinions of
parents and family. Girls are sensitized to the orinions and
preference of others (other-related). It is this propensity,
perhaps, which makes girls peorle-oriented, and gives them the
empathetic responsiveness that leads many of them into social
welfare work.

Ferguson (1983:2) found that women s magazines were pervasive in
the extent to which they act as socialization agents. (ther than
imparting to women the technology of knitting, cooking or
contraception, they also tell women what to think and do about

themselves, their lovers, their husbands, their parents, their
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children, colleagues, neighbours and bosses. They have a formula
for steering female attitudes, behaviour and buying along the path
of feminimity. The readership and secondary readership of these
magazines is very wide and thie contributes to their wider social
influence. Since they are a social institution unto themselves,

they promulgate a cult unto themselves.

As a cult, femininity conﬁaina certain elements whereby a woman can
acquire a society s social concepts. Culte have members, rituals,
myths or parables which they can explain, objects of veneration,

high priestesses, statuses of esteem so do the followers of women’s

magazines.

Friedan (1963) found out that in fiction and rpopular women”’ s
magazines, the working woman is usually pictured as frustrated and
unhappy until she finds the right man and retires into home-making.

She particularly took issue with one well-read women~ s magazine

when she said:

The image of women that emerges from this Pretty magazine is

Young and frivolous. almost child-like fluffv and fepinine:

bedroom and kitchen. sex.

e OME . oo eunnow ; the only goel a woman is permitted is the

rursuit of a man.
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It is crammed full of food, clothing and cosmetics, furniture and
the physical bodies of young women, ut w is

h _th i ?

There is lack of motivational models for girls either in real life
or in fiection and this is becoming & matter of concern to
educators, some of whom:have begun to translate the need into

proposals for action. Ross (1963:80) has said:

If the predic. tions are accurate that women are and will be needed
to fill society s need for highly qualified talent, it may be that
the university will have to give more thought to providing models
for the undergraduate women by employing more women faculty members
in prestigious positions to demonstrate that fields are open to

gqualified women.

The importance of role models and the effect of their absence on
the motivation of young women’s greater participation in
professional careers has been stressed, not Jjust by educators, but

alsc by lay observers.

The systems of education in Kenya in the colonial era and after
independence had many structural features which precluded equal

educational opportunities for women. The first of these features
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relates to the number of secondary achools provided for females and
the distribution of science streams within these schools; the
provision of maintained schools and ecience facilities have
favoured boys; has placed a ceiling on women’s access to education.
Women were also legally excluded from government technical and
vocational secondary schools and discouraged to apply for most of
post—-secondary careers trgining (Scott, 1977, referring to Ministry

of Education Syllabus)

On the side of curriculum, the Xenvan females were in certain
respects not exposed to the same curriculum, standards and options.
The most obvious relates to the relative lack of opportunity to
a8tudy science and technical subjects at the post-primary level.
Home Science was "to give girls the basic knowledge to help them to
be better home makers in their own society and community"” (Ministry
of Education Syllabus for pPrimary school: Home Science), while boyse

were taught crafts.

This implied that women®s place is and should be in the home. It
also meant that from the fourth year of primary school the
education system channelled girls into future home makers while
boys were prepared to be leaders and economic Producers. The
Ministry of Education went even further to equate more and better
home science courses for girls with improved education

opportunities (Ministry of Education 1971, 1972, 1973, 1975).
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It was this same reasoning which obtained when technical and
industrial training was reserved for boys, and the Ministry of
Agriculture completely ignored women and recruited only men into
farm management and other courses at farmers® training centres,
while women were streamed into home economics. It was perhaps for
the same reasons that when the Mational Youth Service first began,
it recruited men only despite females being as many as men in the
population. When thé' minister concerned was asked about this
discrepancy he replied that there was no intention of keeping them
out, but that they could not be admitted until the service "is
ready to cater for them" (Wipper, 1970:5). It seems that the
government built some institutions to cater for men, and women were
only an adjunct rather than an integral part of the modernizing

brocess.

According to Smock (1977) Kenyan textbooks directed women towards
dependence and subordination. They socialized children to accept
inequality of sexes. This is ironical, as the education system
should be in the forefront in embodying modernity and

enlightenment.

Historical disparities in the provision of educational facilities
for men and women is reflected in the distribution of women in the
labour force. Figures show that nearly half of the women in the
wage labour force were hired as unskilled labourers, and about a

quarter as teachers and semi-skilled workers (Gethi, 1971:5).

Page 34



Even today, according to ILO, in & number of respects programmes of
training or employment—creation are freguently directly much more

towards solving the problems of male youth thamn towards female

youth (ILO, 1986:111)

Even when enrolment in the primary schools was at its highest after
fees were abolished in 1974, it did not 8erve women well because
the relationship between educational and economic roles had
devalued the economic worth of g primary education and to some
extent the secondary education as women gaineq greater access to
them. This sparked off a process described as "Certificate
Obsolescence" (King,1976:3) whereby a given level of education soon
becomes insufficient to command the type of jobs accorded to school
leavers in previous years. Accompanying this are the semi-educated
products of the rapid expansion of school enrollments which céeated
& number of low Quality schools while the €conomies did not expand
to provide wage employment. Thus, in most African Schools, the

rate of »return in girls® education was lower than of boys

(Robertson, 1985).

Eshiwani (1985:91) observes that in Africa, for every female
Student at university, there are seven males; ip 8cience the
average number of men for every woman in eéngineering jig 70; for

medicine it is seven males for every female.
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Bird (1979:28) says that today many of the skills that boys and
girls are taught at the school are the same, there is a mixture of
myth, tradition and reality about what & girl’'s role should be, so
that her experience is different from her male counterpart. The

growing girl receives conflicting messages.

From her school curriculum she can see from her observation of
adult women around her, notions of girlhood and womanhood which may
seem to her completely to contradict each other, so that many girls
who appear to be the equal of boys in terms of formal school
achievement at eleven years fall behind during secondary schooling.
This is attributed to the allocation of resources which tends to
favour boys. For example, a girl“s school will have fewer
laboratories and technical rooms then those for boys. Also career
guidance tends to steer girls into traditional areas of emplovment

for women (Krystall, 1973).

Gately (1971) in his study of the formal education of African.womén
in Uganda, found that parents opposed their daughters” education
because sometimes educated girls assumed a superior attitude and
did not respect parents; such girls would be lazy; guch girls
forgot traditional customs while in boarding school. It was
assumed that if they could not cook traditional food, they would
not meke good wives. Also, if a girl’s marriage was delayed for

too long by being at school, she would become a burden.
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Maleche (1961) writes that some of +the sociological and
psychological factors hindering girls” education in Uganda are:

Shortage of trained women teachers, attitude of men teachers
towards girls in mixed schools, and adverse home and school
conditions. With regard to the attitude of male teachers, he
observes that many parents are reluctant to send their daughters to
mixed schools with male teachers because of the "very real moral
danger to adolescent1 girls 1n mixed classes". He adds that
ignorant parents neither understand nor appreciate the meaning of
or the need for education. The poverty in many families also

causes parents to withdraw their children from school.

According to Robertson (1985), gender was used as a criterion by
polonialists, missionarieas and local peorles for deciding who
should receive education. She adds that education for most women
in Africa is dysfunctional as it encourages their removal from the
labour force, both as children and adults, and promotes their
dependence on men. Education for most women in Africa, therefore,
functions as an instrument of oppression to reinforce subordinate
roles: most females lack access to higher level of education: there
is a sharp dwindling in the percentage of girls engaged at each

higher level of formal education.

In Kenya, women are left out in the technological field as
manifeated in their virtual exclusion from technicsel education.

Girls are hit hardest when new technologies are introduced because
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they tend to drop science subjects very early in secondary school.
They not only drop science early; they also underachieve. and are
unrepresented even when they take them (Eshiwani, 1983). This is
because the provision of facilities such as laboratories is poor

and they also "lack confidence in handling science equipment*.

In addition, Somerset (1974:170) found that female purils scored
consistently lower than'males in the Maths peper in the Certificate

of Primary Education (CPE).

Maleche (1961) says that a girl is conditioned from an early age to
the belief that she is inferior to boys, that hep Place is in the
home and garden, and she is there for the pleasure of & man and to
bear him children. This over—emphasis on motherhood and marriage,
and an inferior status results in undue pre—occupation with
marriage and inhibits the development of imagination, initiative
and independent thought. This kind of socisalization seems to
undercut a girl’s career prospects. The messages that are received
by girls about their future roles do not motivate them sufficiently
to attain skills they would need later to become members of the

professions.

So, whether it be America, Britain or Africa, it is clear that "the
material conditions, cultural values, customs and 8ocial practices
such as the differential socialization of male and female chiidren

within the family, the school, form of speech and language, media-
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propagated stereotypes and 'numerous other innocuous social
processes’" are primary sources of women’ s oppression, and women are
subject to many forms of social control which vary from primary
socialization and secondary soclalization, the education system,

the media, and so forth ( Smart, 1978).

2.3 Theoretical Framework

Although virtually the whole world has been swept by the ldeology
of equality for all, and men and women have been granted the right
to equality in general terms as a vague human right, for women, the
translation of that ideal into practice has been imperfect and
unenthusiastic. In spite of radical legal changes in the direction
of equality for women which are now world-wide, female role
behaviour is not keyed to their participation in the productive and

prestigious work of the economy.

The underlying assumption of this study is that society deals with
women unfairly, that they are a disadvantaged group in terms of
educational achievement. To strengthen this assumption, it is

necessary that some relevant., pertinent theories are reviewed.

2.3.1 The Socialization Theory

This theory argues that it 1is the early socislization which

establishes the identity of the individual: that the messages girls
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receive about what they might become occupationally are so much
more confining tham those received by boys; that because of their
socialization, girls tend to accept the lower end of the prestige
hierarchy; that even smart ones those who could become qualified
are never motivated sufficiently to attain the skills they would

need later on to become members of the professions.

Epstein (1971) who is oné of the proponents of this theory States
that women generally have minimal aspirations, choose short-run
social and economic advantages, and fail to question the social
definitions and expectations of their motivation and their
capacities. These self-limitations are inltisted as early as
infancy when dependency of the girl child is reinforced while at
the same time demonstrating approval of the aggressiveness of the
boy. The author continues to argué that at the outset of the
impress of society’s mould on the child, the girl is the recipient
of & larger share of punishment for insubordination, saggression,
ambition and other qualities that would lead her development beyond
the world of the family. On the other hand. the boy s development
is directed farther afield. Into his world are introduced symbols

of strength, mobility and power.

This socialization which begins in infancy to mould girls to

cultural images continues through childhood and adolescence into

adult life.
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Bird (1979) supports Epstein when shesays that by slow degrees, the
play activities of a girl become the activities which it will be
her duty to perform. At a very tender age, the girl child becomes
aware of her responsibilities through practical experience and by
imitation of her mother. When the girl goes to school., she finds
that the school mirrors the family-it is a substitute for the

family.

Some of the time schools teach boys and girls different things and
aince they mirror the family, women have always played an important
part within them. The teaching profession, particularly at the
jower level, has always been predominated by women, and so the

socialization continues.

The cultural image of the female sex role forms a major impediment
in socialization to a new, alternative image. The traditional
image is so dominant that it obscures the reality which is that one
may combine the feminine role with the occupational and

professional role.

Girls of rural areas are at a disadvantage because of their sex and
environment, They suffer from deficlencies inherent in rural
areas: scattered communities, low level of living. They must
perform a large share of the agricultural work and domestic work,
and the absence of boarding schools for girls, lack of information

on educational opportunities and sometimes lack of motivation
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limits their chances of benefitting from education. In some rural
areas, there are still firmly-held traditional beliefs which oppose
the attendance of girls in the same institutions as boys, and the
fact that the only existing schools are co-educational ones or that
the teachers are men results in the exclusion of girls from any

organised institution.

Parents and governments'are uncommitted to girls”® education. For
example institutions offering technical education have more places
for men than for women. A case in point is the Bukura Farmers”
Training Institute (which is situated in Lurambi Division) which,
when it was opened in 1974, had places for 270 men and only 30
women. At the University of Nairobi in 1973 only 15 per cent of
the total student population were women and most of them were
enrolled in the Faculties of Education, Arts and Advanced Nursing.

(Krystall, 1973)

This discrepancy is unfortunate because in both rural and urban
areas now, women are engaging in a number and variety of economic
development projects. Women play a major role in the quality of
family life. hence national life. It is therefore important to
examine the participation of girls in education because as Nyerere
(1967, 1974) has observed education makes a person self-reliant and

also liberates her/him. )
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Lack of support and motivation proponents have it that girls
receive little or no support or approval in their efforts. A girl
cannot count on society to give her encouragement. This again can
be supported by studies done. In Kenyva, for example, there was a
much higher proportion of boys who repeated the CPE examination

than girls (Krystall, 1973).

This gives boys an advaﬂtage over girls. It also suggests greater
rarental concern for their sons to advance to higher 1levels of

education. This may mean a lowered sense of aspiration among

girls.

In Russia, however, many women hold Jjobs outside the home and hold
Jobs that are normally considered man“s work in other countries.
There are more women doctors in Russia than men.

The Soviet woman is encouraged to work for the good of the country,
polity, the society and her own fulfillment. Her decision not to
work often brings admonition for economic parasitism, treason to

the cause of equality of women (Epstein, 1971: 48).

2.3.2 Darwinism

Darwinism tended to be reductionist with respect to women, making
reproductive capacity the chief criterion of female excellence.

Darwin explicitly stated that women were inferior to men.
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This had a negative effect on the status of women and the home
where women were confined. In dealing with differences between the

gexes Darwin wrote®

The chief distinction in the intellectual powers of

the sexes is shown by man’s attaining to a higher
eminence, in whatever he takes up, than can women-
whether requiring deeb thought, reason or imagination,
or merely the use of the senses and hands...., Man

is more courageous, pugnacious and energetic than woman

and has a more inventive genius (Fleming, 1977:586).

Herbet Spencer, who was a compatriot of Darwin, stated that women
have fallen short of two faculties: "intellectual and emotiopal"
and trying to change this given of nature by overeducating a woman
may serve to hamper her ability to reproduce because, since energy
is finite, "that which goes to the brain in the process of
education will have been ineluctably drained from her demanding

reproductive system” (Matthews, 1987:122).

Spencer and Darwin argued that evaluation continues to upgrade men
alone. They thought that sons inherited from fathers whilst
daughters inherited from mothers. It is however, now clear that

both sexee inherit from both parents.
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These theories stress the biclogical differences between men and
women &s determinants of sexual surbodination the world over.

These theories may be divided into two:

1. The female child-bearing and rearing role.

2. Man’s aggressiveness and greater physical size -
that the aggressive male behaviour and bigger size

give him the ability to coerce females.

Marriage and child-bearing and rearing theories state that girls
are seen in the light of these roles, and when a decision as to
whether or not to work has to be made, these tasks are the ones
evoked. According to some popular beliefs which hinge on this
theory, women belong in the home where they will best serve their
country s interest by being good mothers and wives. As Epstein
(1971:4) says: “their babies take the places of their dolls; their

homes are substitutes for the doll houses of yesterday’.

Socializing girls to regard marriage as their most important goal
in life has its effect. Epstein (1971) found that intellectually
superior 12th grade girls in the United States were more marriage-
oriented. This marrisge socialization does not take into
consideration the fact that in the home, women cannot achileve

recognition in the way of pay for their work.
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Furthermore in the home, women lose their individuality: they have

no independence as they do not engage 1in any enterprise.

The marriage socialization seems universal. All societles seem toO
atress marriage as the primary objective of the overwhelming
majority of its young women. This emphasis on being a wife and a
mother (but a wife first and foremost) can have many serious
implications for girls"development and at all points in their
preparation to take their place in soclety or for a career, when

the decision has to be made .

The biological theory has been discounted by Mead (1950) in her
study of the Arapesh of New Guinea and also by Geertz (1858) in his
study of the Bali. Other people among whom there is very little
distinction between gender roles are the Alur of Uganda, the Mbuti

of the Congo Forest and the Bemba of Zambia.

2.3.3 Feminist Theories

The feminist movement of the 1960°s has cast women in the key
intellectual role of defining women’s place in a revised theory of
the evolution of human kind. It has produced an entirely new
literature on the status of women cross—culturally. This issue
revolves around the conditions which perpetuate the low status of

women today, both in western and non-western societies.
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One of the theories is the one called "Femine Mystique” by Betty
Friedan (1963) who examines the many myths that control women’s
behaviour and self-operation. She defines the feminine mystique as
that situation in which women believe that their purpose in life is
to become as feminine as possible, in which women believe that
their natural state is one of femininity; and in which science
claims that it can never hope to understand women because their
intuitive qualities are ﬁeyond the rational pursuit of knowledge™.

(Friedan, 1963:258).

Although she finds the origin of the feminine mystigque in the
teaching and expectations of the patriarchy, she also blames women
for participating in this mystique. She claims that '"the chains
that bind her (woman) in her trap are chains in her own mind and

spirit” (1963:31).

Friedan identified multiple sources of difficulty for women,
including psychological, functionalist social science that
enshrined the status quo and the norm, educators who failed to
respect female intellectual abilities and the manipulations of
advertisers eager to sell products to housewives. B5She argues that
women needed some higher purpose than housework and thing-buying.
She added that women have “outgrown the house-wife role".

(Friedan, 1963:63).
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Friedan named the problem of women, but she did not give
suggestions as to what alternatives women had for example, 4if

there would be enough interesting careers to go round when women
abandon housework. She did not even consider whether a housewife
who got a manual job outside the house would be better off than the
one who remained a housewife. She herself seems to have

internalized the societ&} contempt for housewifery.

Another feminist theorist who wrote in the same vein as Friedan was
Charlotte Perkins Gilman. Gilman (1966) assumed that the domestic
environment endowed women with a hereditary trait. She equated the
home with antiquity. She stated that the home is our oldest
institution and therefore the most out-of-date. She saw the home
as a retrograde and irrelevant institution. She propounded the
theory that women of the nineteenth century were "modified to sex
to an excessive degree because they were born and bred to consider
males their economic environment” (Gilman, 1966:39).

Gilman workes out of three of the major intellectual schools of the
late nineteenth century, namely, Darwnism, soclilalism and
progressivism, to blame society for restricting the development of
women. She sums up the experience of woman thus: "wealth., power,
social distinction, fame - not only these, but home and happiness,
reputation, ease and pleasure, her bread and butter - all, has
accumulated behind her through heredlty and continued about her

through enviromment”. {(Gilman, 1966:71).
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As a solution to such a debilitating situation and truncated
existence, Gilman proposed radical restructuring of society, which
includes such measures as institutionalized child care and public
dining facilities, both intended to free women from the strictures
of domestic living. She seems to have loathed the home so much so
that the loathing blinded her to the fact that domesticity and

Justice for women could be compatible.

Simone de Beauvoir is another nineteenth century feminist theorist
who was influenced by the philosophy of existentislism. Although
she is writing about French women in particular, she ranges
throughout history and several different cultures in order to
demonstrate her premise that women have been relegated to the
subordinate role of the “other” by men who regard themselves as
subject. As a conseguence of their subordination, women have been
locked into a state of being that is antithetical +to the
existential concept of becoming. That is to say, men have the
opportunity to grow, to become something new, but women are
expected to remain the same throughout their lives (de Beauvoir,

1868:20).

Although some parts of her argument are very controversial and some
of it out-dated because it referred to French women of the
nineteenth century, in its entirety it remains valuable for its
ability to inspire, and for its compendium of historical and

bioclogical facts pertinent for female experience.
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Shullamith Firestone (1970) is another feminist who challenges the
two assumptions of love and femily. Working out of Marxiam and
Existentialism which are implicit in Beauvoir’s writings, she
takes the concept of dialectical materialism and applies it to the
sexual class division in western society. Although her method is
in the Marxist tradition, she is not content with Marx’s analysis
because of his anti-femalism. She requires an androgynous society

in which the family is disbanded and women stop bearing children.

Firestone s suggestion is that women are enslaved by the family, by
child-bearing, and rearing and that the only way 1s to do away with
it altogether. To make her point., she investigates some of the
myths about women that abound in western culture. She equates the
experiences of women with those of children and Blacke in the
United States. Women and children share the common experience of
being powerless, dependent and physically different from men. She
claims that women are forced to play the role of daughters in the
American family. Confined to the paradigms of the patriarchal
society, women are literally unable to see themselves as they

really are or to objectify this reality in any meaningful way.

Another text is by Adrienne Rich. Rich (1976:42) claime that the
daughters of western culture are like motherless children, bereft

of the mother iove that all human beings require.
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Part of this lack she attributed to the fact that daughters are
raised in patriarchal society that assigns more value to its sons
than its daughters. Another contributing factor is that daughters
are raised to see themselves through the eves of men, to Judge

them=elves by male standards.

According to Rich (1976:103), in order to overcome some of these
problems, society mustlchange the way it thinks. In making this
decision, Rich is aligning herself with other radical feminists*who
find a relationship between the messages girls receive and
perception. What Rich wants 18 a transiormation of language.
perception, behaviour and thinking. To achieve this
transformation, she argues, women must repossess theilr bodies, must
experience the world through their bodies in an intensely personal
not a public way. Women, she claims, througﬁ the situation of
motherhood, have become alienated from their bodies because they
have been"incarcerated” in them (Rich, 1976:132). She concluded
by throwing a challenge to women “to think through the body" to
convert women’ s physicality into both knowledge and power (Rich,

1976:29).

Elizabeth Janeway is another feminist who touched on the problem of
women . She shows how social mythology functions not only to
describe our world but, more importantly, to prescribe how we
experience it. Mythology affects individuals by assigning them

roles to play.
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The problem Janeway (1971:23) finds with the roles assigned to
women is that they have no unity; a woman plays several roles that
in effect, never coalesce in a meaningful pattern. Unlike é man,
a woman is expected to be flexible and adaptable—gqualities that
have come to be associated with Zfeminine nature. These very
qualities are the ones that keep women outside the mainstream of

life.

Janeway recognizes that once women accept the terms of patriarchal
mythology, they find themselves vicious circle from which there is
no escape: that is, once they accept helplessness and passivity as
their natural state of being, they no longer have the capacity to

act. In short, they become their own prison.

Some of the anthropological theories can be said to be pertinent to

this study. One of these is Functionalism.

2.3.4 Functionalist School

This school of thought explains the differences of roles by looking
at society as a system. The theory maintains that each structure
fulfille a functional need and the various structures are supposed
to be complementary. In a family, for instance, there are three
structures: father, mother and children. Each of these structures
has certain laid-down functions and roles to play. Any disruption
in the system brings about family instability. This school

reinforces the status quo as the norm.

Page 52



2.4 Research Hypotheses

1. @Girls and boys in Lurambi Division are differentially

reinforced in their learning.s

2. The learning environment at school adversely affects the

academic achievement of girls.

3. General lack of community support of girls affects their

academic achievement.

4. The subsistence economy in Lurambi Division differentially

affects the academic achievement of girls.

5. Tradipional beliefs about gender roles adversely affect.
fhe academic achievement of TS

2.5. Operational Definitions

Operational definitions are "the indicators of the key concepts”
(de Vaus, 1986:19). As terms can have different meaning=s and
connotations depending on the context in which they are used, it is
important, for purposes of this study, that the variables used are
explicitly defined so as to preclude any confusion that might
otherwise arise. As many concepts have a number of different
aspects of dimensions, it is helpful to distinguish between these
dimensions (de Vaus, 1986:19). It is helpful that while doing this

(distinguishing), the terms are defined.
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2.5.1 Socialization

Epstein (1971:51) states that socialization is the process whereby
"the identity of an individual is established™. Because of their
socialization, she adds, girls tend to accept the definition of
what they might do, and do not aspire high. The messages that
girls receive of what they might become are so much more confining
than those given to boyé, assigning girls Jjobs towards the lower
end of the prestige hierarchy.

Musgrave (1965:1) defines socialization as a case where "a
situation is being defined or clarified to the new comers to any
group or where social arrangements exist to ensure that the mutual
behavioral expectations, or roles are learnt”. He adds that the
main agents of socialization are four: the family, the school, the
peer groups, and the mass media, and that primary socialization

takes place in the family.

Webster s Third New International Dictionary (1961:2161) defines
socialization as the process by which a human being, beginning at
infancy, acquires the habits, beliefs and accumulated knowledge of

his society through his education and training for adult status”

2.5.2 Achievement
Epstein (1971:4) defines achievement as "establishing one”s place

in a socliety by one’es accomplishments”™.
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Maehr (1974:4) defines achievement as a measurable change 1in
behaviour attributed to some person as a causal agent that is or
can be evaluated in terms of a standard of excellence and that
typically involves some uncertainty as to the outcome or quality of

the accomplishment'.

Maundu (1980:42) says that the term achievement is associated with

some type of performancé which is measurable. It is used with
reference to some standard of excellence. Achievement is
associated with school, athletics and business enterprise. In

school, standards of excellence may be expressed in various ways,
for example, pass/fail, successful /unsuccessful, good/bad,

strong/weak.

2.5.3 Academic Achievement

In the context of this study, academic achievement denotes:

1. The presence of girls at all levels of educations

ladder.

2. The aspirations that girls have as to types of jobs
they would like to do in future, and their potential
ability to fit into the more prestigious and better
raid jobs that are open for men.

3. The number of years of formal schooling that may be

attained by an individual girl.
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2.5.4 Reinforcement

It is the act. of augmenting the strength or force of something; to

make stronger or furnish with additional support.

In this context, reinforcement denotes the support that girls are

given in order to strengthen or add force to their learning.

2.5.5 Lesrning Environment

In the context of this study this can be delineated as the type of
achool, together with its facilities, the type of teachers. All

these add to the total atmosphere that prevails in school.

2.5.6 Community Support
This appertains to the action or act of preventing a person from

giving way or giving up.
In this context it denotes the backing, assistance of any kind

{psychological, material) that the community givees to girls in

order to contribute to their learning.
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2.5.7 Subsistence Economy

For purposes of this study, subsistence economy refers to that
means of production which is characterised by having only that
which ensures day-to-day suste€nance or the growing of only food

crops.
2.5.8 Traditional Beliefs
In this study, traditional beliefs are those long-established and

generally accepted customs or methods of procedure which have been

prractised for generations and which are still generally followed.
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CHARTER 3: DESCRIPTTON OF SITE AND RESEARCH METHODOLOGY

3.1 Description of Site

Lurambi Division is one of the 13 administrative divisions into
which Kakamega District is divided. The other divisions are
Butere, Emuhaya, Kekamega Municipality, Kabras, Khwisero, Lugari,

Sabatia, Shinyalu, Hamisi and Vihiga. (See map 1, facing page)

According to the Ministry of Pianning and Economic Development Plan
(1989-1992), the district covers an area of 3,520 square
kilometers. The land may be apportioned thus: forest-327 square
kilometers, government reserve — 5 square kilometers, townships -
50 .square kilometers, alienated land- 35 saguare kilometers,

freehold (emall holder) land - 431 square kilometers, small holder

land - 263 square kilometers.

Climatic conditions are favourable, with abundant, well
distributed, and reliable rainfall, ranging from 1250 mm to

2000 mm.

3.1.1 Demographic Pattern
Kakamega District is inhabited mainly by the Abaluyia.
According to the 1979 census, 1,030,880 or 94.6 per cent of its

population consisted of the Abaluyia people.
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The population growth rate of Keakamega poses & threat to future
economic development. There is great pressure on land and this
will be even worse in the future if remedies are not taken to
reduce the population growth. In 1979, the overall population
density was 297 persons per square kilometers, and it was even
higher in divisions 1like Vihiga, Emuhaya, Hamisi and Sabatia.
According to the 1989/98 Development Plan for the district, this
density may exceed 1000 persons per square kilometer in some rlaces

by 1993.

As shown by the Kenya Fertility Survey (1978), fertility rates in
this district are even higher than the national average. Because
of the high population deneity, migration out of the district .is
high, and for many young people, migration to urban or rural areas
is considered a major option for income generation. It i= no

wonder, therefore, that the Vihiga - Sabatia area has been called

a "dislocated Nairobi Suburb" (Gould, 1988).

The pressure on land is very well exemplified in Emuhaya, Sabatia,
Hamisi and Vihiga Divisions where the average size of the land
holdings is less than 0.5 hectares per person. This is far below
the FAO/UNO accepted hectarage for subsistence purposes of 1.4
hectares per family. An average family size in Kekamega District

is estimated to be six members.
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Some of the communities are dominated by women, children and old
people. The sex ratio is completely unbalanced, particularly in
the age category 15-49. Over 60 per cent of the district- s
population consists of dependants (peorle who are too young or too
old to contribute to the economic status of the household). This
dependant population is being cared for by 40 per cent of the total
district’s population. As more men than women migrate from the
district, it means thaf productive labour is provided by females,

children and old people (Kenya Government, 1979 Census).

Lurambi is one of the divisions in Kakamega District whose
Population is not so dense and so allows some cash croppring.
Sugarcane is a major cash crop. There is also some coffee. Maize

is another cash crop, but which also serves as staple.

3.1.2 Economy of Kakamega District

In the areas with high population densities, cash-cropping is
inhibited (Gould, 1988). There is some cash-cropping, however, in
Bome areas with less population densities: sugar—cane is a major
cash crop in Mumias, Butere, Lurambi and Khwisero Divisions.
Coffee is grown in Shinyalu, Vihiga, Sabatia, Hamisi, Kabras,
Lugari, Ikolomani and Lurembi Divisions. Tea is also grown in the
coffee-growing areas. Sunflower is grown in Butere and Kabras on

a8 small scale, but on a large scale in Lugari Division.
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French beans have been introduced as a cash-crop in Sabatia, Hamisi
and Vihiga. Maize is also an important cash-crop, especially in

Lugari where land holdings are still larger (Olenja, 1990:57).

Industrialization is low in the district. The only industry is the
Mumias Sugar Company. Lack of industrialization has resulted in
lack of employment opportunities. Employment is mainly in the

agricultural sector, the other being the public sector.

3.1.3 Education

Education in TLurambi Division has expanded concomittantly to the
rest of Kenya since independence in 1963. For example, in 1964,
there were only 800 primary schools in Kakamega District; in 1980

these had increased to 1,412. By 1980, there were 300 secondary

schools as compared to 22 only in 1964.

Iurambi Division alone has 13 secondary schools; there are 79
Primary schools with an enrolment of 2,031 and 27, 400
respectively, (Information obtained at the Lurambi Divisional
Education office). However, the guality of education in Western

Province as a whole has been a focus of concern for leaders and

education officials.
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For very long now, the performance in national examinations has
been below average and far below the national average.:. For
example, the mean standard score of Western Province in the
Certificate of Primary Examination (CPE) from 1976 to 1981 was
consistently below the national average (Kenya National
Examinations Council 1971). At the "0" level (form four level)
also, achievement was one of the poorest in the country for the
years 1978 to 1981. The province has had the greatest number of
failures; in fact, failure rates for the province have been higher

than the national rates.

Lurembi comprises the locations of Bunyala, North Butsotso and
South Butsotso. Bunyala is further subdivided into the sub-
locations of Sibilie, Sidikho, Nambacha, Sirigoi, Budonga and
Namirama. North Butsotso is divided into the sub-locations of
Esumeyia, Ingotse, Indangalasia and Ematiha. Butsotso South has
four sub-locations: Bukura, Eshibeye, Eshikoti and Bshiyunzu. Map

2 shows this area: the area is shaded on the map.

The division has a total of 79 primary schools with an enrolment of
approximately 28,051. There are 13 secondary schools with a total
enrolment of about 2,034 pupils (source: Lurambi Divisional

Education Office).
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3.2 Research Methodology

In this section the research design and methodology as well as

sampling techniques are discussed.

Both guantitative and qualitative methods of data collection were
employed in this study. This was done with the recognition that a
mixture of methodologies ‘has a balancing effect on the techniques.
Denzin, {1970) recognised that there is no superior method
and that each has its strengths and weaknesses. He calls on
sociologis£s to move on to a positioﬂ that permits them to arproach

their problems with all relevant and appropriate methods.

3.2.1. Documentary Sources

This was the first phase of this study; it lasted for about three
months, beginning August 1890 to December 1880. It involved
consulting books, Jjournals, and seminar papers for literature
relevant to socialization and particularly to the socisalization of
girls and its effects on academic achlievement. Official reports
and statistics provided a wealth of valuable information and it is
from this that the theoretical framework and hyrotheses of this

8tudy have been derived.
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3.2.2 Pre-testing

Before the main study wae carried out, a pilot study was carried
out because as Moser and Kalton (1971:47) state, "it is difficult
to plan a survey without good deal of knowledge of the population
it is to cover, the way the people will react to guestions and the
answers they are likely -to give". They further state that one
cannot be sure that the questions will be meaningful to the average
respondent, and one is not able to say "which questions are worth
asking"” unless one carries out a pilot survey. For this study, the
major reasons for preteating were: to test the adeguacy of the
questionnaire with the view to testing the adequacy of the
questions themselves: whether the wording was simple, clear and

unambiguous.

After administering the questionnaire, it became necessary to put
additional gquestions on the gquestionnaire. For example, it was
necessary to include a question on the type of school the
respondent was attending - whether it was government maintained,

whether it was government assisted, private and so forth.
This lasted for just one week and it involved two schools: Matioli

Primary School and Matioli Secondary School. The focus waa on

Pupiles and teachers.
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Sampling was done randomly, with the samples being constituted as

follows:-
Pupils - 10 Secondary
—10 Primary
Total —20
Teachers - 3 - Secondary
—3 Primary
Total. e

3.2.2 Sampling Procedure and Sample Size

As Denzin (1970) observes: "Theory cannot be judged independent of

research methods, and substantive specialty is of little1va1ue if

ithin a theoretical framework and based

it is not firmly embedded w
P

upon sound research strategies”.

On this premise, it is proper to add +that the theoretical framework b

has to have a bearing on the sampling technigue, methods of

collecting data and the method of analysing those data.
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This study is based on data from 150 respondents in Lurambi

Division. The sample size was constituted as follows:

Pupils ....ciiiiiiiiinainnnns ceveaas 100
Teachers......iviieieiiiinnnennnnnns 20
Parents........ .. deaan chessensesaa 20
Leaders .......c.cciticennsennnnnnnnes 10
150

The parents and leaders were not sampled randomly. As far as
leaders are concerned, specific xnown community leaders were

approached and interviewed using a prepared interview schedule.

3.3. Sampling

I'he researcher would have liked to study the entire populations of
school children, the teachers, the parents and the leaders in
Lurambi Division to give more accuracy to the findings. Instead,
because of time and financial constraints, sub-sets of these
Populations were settled for in the hope that they would adequately
represent the populations so that information gathered from them
(sub-sets) would be just as accurate as the data that could be
gathered from entire populations. The obvious advantages of

sampling are two - saving time and money.
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' The units of analysis were the schools with their respective
rupils, the teachers, the parents and the leaders in i.urambi
Division. These formed the population or universe. The sampling

elements were the individual parents, pupils, teachers and leaders.

In addition, the division has 13 secondary schools.
From the fifteen sub-loéations, at least one school was selected
randomly so that the representativeness of the sample could be

ensured. Thus, fifteen schools were selected for the sample.

3.8.1 Stratified Sampling

This is obtained by separating the population elements into non-
overlapping groups called strata and then selecting & simple random
sample from within each stratum (Bailey, 1978:95).

The schools were stratified on a sub-locational level. At the
school level, the pupils were stratified on the basis of sex.

Thus, 30 primary and 70 secondary school pupils were selected,

bringing the total to 100 pupils.

3.3.2 Simple Random Sampling

According to Harper (1977:18) a random sample, "is selected in such
@ way that every item in the population has an equal chance of
being inciuded”. Although a random sample is not & perfect sample,
it is the only method of sampling which we can be confident that is

free from bias.
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Moser and Kalton (1971:80) state that =& random sample is "one in

which each of the members of the population is given a calculable

(and non-zero) probability of being selected"”.

To give each pupil and each teacher (these were the groups randomly
sampled) an equal chance of being selected, each of the 15 sub-
locations in Lurambi were given an equal chance of having at least
a school included in the sample. This is why it was necessary to

stratify the schools according to sub~-locations.

After this wae done, the school that had been selected then had its

pupils stratified on the basis of gender. Separate lists of male

and female pupils were made. The names of the pupils were written

on strips of paper which were crumpled and put in a box. The

strips were mixed well and then tossed onto the floor. The

required number of strips were picked, opened and read, and the

pupils whose names were thus selected were asked to g0 into a room

where they were given the questionnaire to complete. In total this

was the composition of the pupils:
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No. of Pupils No. of Boys No. of Girls

Primary Schools 30 15 15
Secondary Schools 70 25 45
Total No of Pupils 100 40 60

The teachers were also randomly sampled from the same schools as
the pupils. This was done with the assistance of a head teacher by
way of introducing the researcher to the teacherse. The researcher
then used the same method as the one used in selectins pupils to
select the +teachers; 20 teachers were selected. Before +the
respondents could start answering the guestions, they were given

verbal instructions.

The disparity in gender numbers was decided upon because emphasis
was on female pupils. Also more secondary than primary school
pupils were selected because they would have been socialized by
schools for a longer period and therefore their perception would be
more revealing (so it was thought by the researcher); they would
produce more satisfactory answers because of their level of
understanding. In addition, only pupils from class seven upwards
were elected because one of the questions required a pupil to have

been at least in standard seven or beyond it.
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. The sub-locations and schools were selected as the stratifying

variables because those were the characteristics on which it was

thought representation would be ensured. So, the schools, the class

. registers or lists of pupils were used as sampling frames.

After ordering the frames into groups, the appropriate Proportion

of pupils and teachers within each stratum was selected.

3.3.3 Quota Sampling

According to Bailey (1977:97), quota sampling is “the non-
Probability sampling equivalent of stratified sampling, with the
added requirement that each stratum is generally represented in the
sample in the same proportion as in the entire population®”. As
Harper (1977:20) states, the interviewers interview all the people

they meet, up to a given number, which is called a quota”. For

this study, quota sampling was used to select parents; the gquota

selected was 20 parents.

3.4 Participant Observation w

This is a method of research whereby the researcher or observer
Joins in the daily 1life of the group being studied (Moser and
Kalton, 1971). The observer watches what happens to the members

°f the community and how they behave, and also engages in the
Conversations to find out their reaction to and interpretation of
eévents, The researcher studies the life of the community as a

whole, the relationship between its members and its activities and

institutions.
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Bailey (1978:248) states that one frequent use of observation is
for studying private bahaviour that individuals might not admit to
in surveys. It is useful any time one desires a comprehensive in-
depth picture of behaviour in a particular setting over a long

period of time.

The Investigator lived amongst the sample population for a period
of about two months. As a result, it was possible to observe
salient features of behaviour. The relationship between the
researcher and the respondents was informal and a rapport was
established between them. With behaviour taking place within its
natural environment, it was possible to study behaviour occurring

in a particular setting or institution.

The invegtigator made visits to homes, visited market places, went
to shops, and even fetched water from the stream. On one occasion
a posho mill was also visited. The study was conducted during
Planting and weeding time. Visits were made to the fields for

observation when work was in PpProgress especially during morning

hours.

3.5 Personal Interviewing

This is a formal interview in which set questions are asked and
answers recorded. The interview has the advantage that even those

who cannot read can still answer questions.
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Questions can also be translated inteo a language which the

interviewee can understand best. There are, however, Problems of

cost and time.

For this study, leaders were Presented with interview schedules.

Also the Parents, after being quota-sampled, were pPresented with

interview schedules.

3.6. Field Observation

This was done so as to observe if there were some set pPatterns in
what Particular members of a household did. Indeed =ome ratterns
emerged. Also informal discussions were carried out to gain
insights into how parents treated their children and the insights

80 gained are useful in highlighting and reinforcing the results.

3.7. Informants

As de Vaue (1986:45) States, "Informants can provide useful clues

about meaningful questions”. It was necessary to talk to key types

°f people who, because they held important and respectable

Positions in their communities, could (it was felt by the

investigator) produce useful comments on certain questions. This
Was done on a sub-locational level and elders were selected to
Provide information about how society perceived Eirls, the beliefs

Obtaining with regard to the education of girls, and if there were



3.8. Judgement Sampling

Judgement sampling was used to select leaders in that their
selection was predetermined. For example, specific community
leaders were selected as key informants based on their standing in

the community or the service they have rendered or do render.

3.9 Field Problems

Lurambi Division lies astride the Kakamega-Mumias road, with the
greater part lying northwards. Other than this all weather road,
the rest are earth roads which are difficult to traverse in the
rainy season. This study was conducted mostly in the month of
March(which falls in a rainy season period). Travelling was
therefore not easy as some of the schools lie out of the earth
roads and many kilometers were covered on foot, thus taking much

time.

The list of schools which was used as the sampling frame was easily
obtainable from the divisional office. However, on reaching the
schools it was not easy to sget the teachers to come forward to
answer the questionnaires. Besides, getting both the teachers and
the pupils to discuss how they perceive their schools was difficult
because respondents were reluctant to divulge information that
would portray their headteachers negatively for fear that it might
be an ind.‘;.cation of failure on the part of the administration.
Respondents may also perceive such information as casting the

school in negative light and even themselves.
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On the other hand school heads did not want to discredit their
schools or jeopardise their own promotion aspects by admitting the
existence of a problem. In any case, negative information would

cast doubt on the efficiency of a school or even the whole system

of education.

While still at the school, some of the teachers asked of what

benefit such a study would be to them or their schools.
They reluctantly responded to the questions after some assurance
that the investigator grew up in the area, and that a copy of the

thesis would be presented to their school library.

Being a planting and weeding season it was not easy to find parents

in the homesteads. This meant that several visits had to be made

and only when one was with luck, were the parents found at home.
Still, the parents could not be interviewed just then depending on

how busy they were. An appropriate time and day had to be decided

on. Besides, the guestions had to be translated into a language

the parents could understand. In the Bunyala Location where the

Luyia dialect is different from the investigator’s there had to be

further translation. All this wasted much time and the employment

of extra finances.
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Related to this, there was & problem as to which of the two parents
was to be interviewed. Sometimes it was a mother or a father who
would agree on when the interview would take place. On returning

both would be present and they would want to be interviewied.-

The leaders were the most difficult to locate. The chiefs and
assistant chiefs, for example, could be found only on the day of
the chief“s baraza. Even then, one had to wait wuntil the
deliberations in the barazas were over and then contact them. This
required waiting until late afternoon to interview these leaders.
This problem was overcome by frequenting chief,s barazas, places of
worship and market places on market days or being alert sbout any

public gatherings being addressed by the District Officer.

The above are seen as problems because they militated sgainst the
easy collection of data. These problems notwithstanding, the
research was done and data collected to ensure wvalidity and

reliability.
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CHA . _R _4: DATA ANALYSIS METHOD:S AND HYPOTHESIS TESTING

This research set out to test variables relating to the
socialization of girls and its effects on their academic
achievements in Lurambi Division, Kakamega District. In this
chapter, data relating to the hypotheses stated below are

discuss=sed.

1. Girls and boys in Lurambi Division

are differentially reinforced in their learning.

2. The learning environment at school adversely effects
the academic achievement of girls.
3. General lack of community support of girls affects

their academic achievement.

4. The subsistence economy in Lurambi Division differentially
affects the academic achievement of girls.
g. Traditional beliefs about gender roles adversely affect

the academic achievement of girls.

4.1. Data Analysis Methods.

Quantitative data were gathered by the use of questionnaires and
interviews. These were analysed using the Statistical Package for
Social Sciences (SPSS) Computer Programme. The use of the
programme has vielded descriptive as well as inferential statistics
which are used in analysis and presentation of the research

findings.
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Frequencies, and percentages are used to test the significance of

the hypotheses and to draw conclusions.

4_2 Hypothesis Testing

Hypothesis 1: Differential Learning Reinforcement of Girls

and Boys
Smock (1877) states that the Kenyan educational system offers
better conditions and incentives for the development of boys”
learning potential and also provides male pupils with significantly
more chances for advancement to successive stages. The author also
observes that the distribution of places in secondary schools
provides boys with more than three times the chances for gaining
entrance to a maintained school and only such a school can offer
the courses and facilities that enable-students to perform well in
examinations and gain places in higher vocational schools and most
post-secondary career training programmes. Also Kibanza (1980)
found that sex was one of the factors that influences achievement
in a subject 1like Mathematics, and therefore teachers should
recognise this and encourage girls so that they stop thinking of

Mathematics as a male subject and start liking it.

On the basis of such documented studies, the investigator sought to
find out the differential reinforcement of girls” learning in
Lurambi Division. To this end, pupils were asked guestions related
to the type of school they attend; whether they are boarders or g0

to school daily; the highest level of education of their female
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relative; whether they have ever been sent away from school; the
reasons why they have ever been sent away from school; the level of
education they would like to attain; the Jjobs they prefer on
completion of their education; whether their parents/guardians
promptly pay school fees; whether they bought books (other than
textbooks) for use at home; whether parents/guardians help them to
do homework/assignments or hire people to give them extra tuition;
whether the parents/guard;ans express concern when they get poor
marks, among others. The answers to these qgquestions and the

resultant findings are presented in the following sections.

In order to determine whether or not girls are differentially
reinforced in their learning, the pupils were asked a number of
Questions related +to +various variables, for example whether
Parents/guardians buy them books to use at home whether fees are
Paid promptly, whether they have ever been sent away from school to

get items reguired by the school, the comments of the parenta/

guardians about their performance, the teachers® comments about

their performance, the degree of their teachers” interest in their
Performance, whether parents help them to do homework. The answers
to these guestions were tabulated by sex and the results discussed

on the basis of fregquencies and percentages.
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starting with whether parents/guardians buy books for use at home
over 50 percent of female pupils said that parents do not buy them
pooks; only 9.2 per cent said parents buy them books to use at

home. Of the males, over 74 per cent said that no books are bought

for them.

Since the B-4-4 system of: education came into being, a variety of
books written by diverse avthors on a wide range of school subjects
have come on the market. Parents who can afford them do buy their
children books besides those prescribed as school texts to
reinforce learning. It is clear from the results that this is

hardly the case with parents in this area.

Besides school texts, it is necessary to have some additional
reading material to supplement and reinforce learning.

For example in a subject like English it is imperative that extra
reading material be provided, in the form of what are commonly
referred to as ‘readers” to help a learner in the usage of the
language and expansion of vocabulary. These books cover a wide
range of subjects—-science, bibliography, travel, fiction. It is
believed that a learner who reads as many of these as possible will

master the language well enough to be able to understand the other

subjects with ease since English is the medium of instruction in

these other subjects.
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One parent whom the researcher interviewed informally about his
responseé to school texts and extra books for his children said, "Do
not tell me about books. How can I buy extra books and other
reading material when I can hardly afford to buy the needed texts?
Where is the money? May be you can donate some to me when you come
back here, but I know I will not see you again”, he hastened to

add.

You would expect that teachers® houses would have some reading
material in the form of booka and newspapers, but this is hardly
the case. In the teachers” houses the investigator visited, books
were conspicuously absent. The only time a newspaper is bought is
when they travel to the town where they receive their salaries, and

that is usually Just once in a month.

Extra coaching in various subjects has become a much desired trend
by parents in urban centres. Many parents in these areas pay for
their children’s extra coaching on weekends and during school
vacations. There is little of this going on in this area. The
only extra learning going on are the Saturday morning classes which

nearly all schools, particularly primary, now do anyway.

In all the househclds the investigator visited, there was no

reading material displayed such as one finds on shelves in some of

the well-to-do houses in urban areas.
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‘The only reading material were the old tattered school exercise
books and text books that belong to the school going children. In
fact to another related question as to whether they had read a
newspaper in the past week, virtually all of them said they had
not. This all points to the lack of extra reading material, and

not just for girls, but for all pupils generally.

Therefore from the data on this variable, it is clear that both,
boys and girls are not being reinforced by parents/guardians in s0

far as buying extra reading material is concerned.

On the basis of this variable, then, there is no differential

reinforcement of boys and girls.

TABLE 4.1: FREQUENCY AND DISTRIBUTION % OF PARENTS/
GUARDIANS PAYING FEES PROMPTLY BY SEX

Sex Agree Disagree Raw Total
Male 10.6(9) 25.9 (22) 36.5 (31)
Female 17.6(15) 45.9 (39) 63.5 (54)
Total 28.2(24) 71.8 (61) 100.0(85)

The promptness with which fees are raid can act as an incentive to

learning. A pupil who stays away from school for long spells for

One reason or &nother may lose interest in school.

Page 83



than text books) for use at home. 2 percent disagreed that fees

are paid promptly, while only 28 percent agreed. Over 50 percent

of the girls disagreed as did over 50 percent of the boys. The
inference to be made from this is that there is no difference in
the reinforcement of boy§ and girls in so far as paying promptly is
concerned. The economic status of the family may be the factor
affecting the promptness of fees rayment; it is not the gender that

is the determining factor.

TABLE 4.2 FREQUENCY AND DISTRIBUTION % OF PARENTS,/GUARDIANS
HELPING TO DO HOMEWORK BY SEX.

Sex Agree Disagree Don"t know Row Total
Male 8.0 (7) 28.7 (25) 0.0 (0) 36.8 (32}
Female 9.2 (8) 51.7 (45) 1.1 (1) 63.2 (55)
Column

Total 17.2 (15) 80.5 (70) 1.1 (1) 100.0 (B7)
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Parents/guardians can help their children to do their homework only
if they themselves are educated enough to comprehend the work that
is being manipulated, or if they are available at the time the
homework is being tackled. Some of the men in Kakamega District
over—indulge in drinking and there is the accompanying laziness and
negligence (Suda, 1990:48). This would therefore leave the mothers
to assist, but it is,k shown elsewhere in this study that many
mothers of the respondents (at any rate) are not well educated and
therefore not well equipped to assist their children. In
addition, the mothers have heavy workloads. Suda (1990:41) found
that over 70 percent of women surveyed in Kakamega District have
only primary school level of education and a large number of them
have limited or no formal education. Be that as it may, the tabled
values resulting from the cross classification of the variables in
question do not lend support to the hypothesis that girls and boys
are differentially reinforced in their learning.

TABLE 4.3: FREQUENCY AND % DISTRIBUTION OF PARENTS/GUARDIANS
EXPRESSING CONCERN OF POOR MARRS

Sex Agree Disagree Dont know Row Total
Male 33.3 (29) 3.4 (3) 0.0 (0} 36.8 (32)
Female 56.3 (49) 4.6 (4) 1.1 (1) 83.2 (55)
Total B9.7 (78) 8.0 (7) 1.1 (1) 100.0 (87)
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To the question as to whether parents/guardians express concern

when respondents get poor marks, nearly all the males said they do,
and also nearly all the females said the same. There is therefore
no real discernible difference between males and females with

regard to reinforcement by parents.

There may be other factors militating against the advancement of
girls in education or,.&s Smock (1877) says the educational system
may offer better incentives for the development of boys- learning
potential. As far as éxXpressing concern when poor marks are
obtained, there is no bias towards either sex. This may be s=o
because nowadays many parents do not have to ponder whether there
is any worth in sending a girl to school and what returns there
will be to the invesfment. The investigator found out that working
daughters (both single and married) contribute a token sum of money
every so often to the economic well-being of their parents. *“If it
had not been for my daughter so and so, this house I am living in

or this dress I am wearing would not have .._.*" is a remark one

commonly hears.

One conservative man who, many years before had refused to discard
his beliefs about educating girls was living to regret his mistake.
Had I known that daughters could be educated up to even
university, I would have educated mine. I now look at ...°s

daughter and wish that I too had educated mine. Who would

have thought that girls could be educated to the point where
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they could take care of themselves, their parents and other
peorle? From what I see now, girls are the ones to educate.
They always remember those they left behind. They can feed
you and clothe you. Boys tend to mind their wives and

children only.

The respondents were alsq asked to state whether by their comments

the teachers are ’"very interested", “"interested", not so
interested", "not interested"” in their progress and performance.
Slightly over 50X% said that the teachers "were interested"; 13

percent said that

the teachers were "very interested'; 34 percent said that the
teachers were "not so interested" and 1 percent gave a categorical
answer of "not interested"”. This shows that all things having been
considered, teachers are interested in the progress and performance

of their pupils without regard to gender.

Training both girls and boys in the skills they will need for their
adult roles is only a part of the whole educational process, and
nowadays, in particular, many of those s8kills are common to both
sexes. It is also important to realise that a society that needs
to develop to the full the talents and skills of all its peoprle
should find the discrepancy in the reinforcement of the sexes
disturbing because, whatever differences that may exist ought to be

based on genuine choice openly offered to all who reveal the
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necessary interest, ability and determination, and not on choice
based on traditional assumptions about the proper spheres of

interest and influence of men and womern.

For the case of Lurambi, it can be seen from the cross-tabulations
that although the educational system has been known to carry out a
systematic differentiation of pupils on the basis of sex at the
level of institutions :;.n the case of single sex schools, this is
not apparent on the basis of teachers” comments,

parents”/guardians’ support, and so on.

The hypothesis that there is differential reinforcement of boys and
girls in their learning is therefore rejected. The relative
failure of girls during the Post-primary phase of education may be
attributed to causes other than differential reinforcement. It is
clear from every variable tested, that there is no

differential reinforcement in learning based on gender.

“The Justification or Argument for Hours Spent on
Homework/Assignment and Studying when not in school as a Measure of

Academic Achievement”

It is justifiable to discuss the extent to which hours spent on
homework/assignment and studying when not in school as a measure of

academic achievement, because girls, by their very nature, spend
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more time doing household chores than boys, and hours spent on
homework constitute an indicator of the instrumental aspect of a

school.

As a puril and a member of a family, the pupil operates -in two
social settings., namely, the home and the school: these settings
affect the pupil’s perceptions, attitudes, values, educational
pursuits and occupational aspirations. In this research, the
author specifically chose academic achievement as the research
object - phenomenon to bg explained. Academic success/achievement
has many correlates. These correlates can be categorised into two
— those which are operative in the home setting., and those which
are operative in the school setting. To be sure, the categories
are not mutually exclusive. But they are distinct from each other
enough to warrant being considered to have independent effects on

the pupils”® education.

One obvious determinant of academic achievement in the home setting
- that is a correlate of the home factor - is the amount of time
spent on homework/assignment and study when not in school. The
rerformance (quality) of schools is usually measured by rank
rosition in national examinations at national, provincial, district
and individual levels/scales. It is obviously the case that rank

rosition is a very composite measure whose components vary widely

among themselves.
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Indeed, it is most likely that some of the components comprising

the home factor and some of those comprising the school factor have

interaction effects on rank position.

Rank position in na tional examinations, is decomposable into the
multiplicity of factors that make for it. And each of these
factors should be researched so as to better understand what rank
position means. Hours spent on homework/assignment and reading
when not in school was chosen as one of the major determinants of
academic achievement. Why, one might ask, did the investigator
choose hours spent on homework rather than any other determinant?
The answer is that the units of analysis in this study are girls,
and girls, unlike boys, spend a considerable pProportion of their
homework time on family domestic activities.

It stands to reason that family domestic activities as Just
specified above affect the academic achievement of girls but not
boys because boys do not perform such activities. Boys® academic

achievement is independent of such activities.

The generally low academic achievement as well as occupational
activities characteristic of women in comparison to men is not due

to sex differences between women and men but to gender differences

between them. That girls perform more domestic work than boys is

largely a function of social and cultural forces rather than

biological forces.
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Hours spent on homework was chosen because it is a factor of

academic achievement which discriminates between boys and girls.

Hypothesis 2

The Adverse Effects of the Learning Environment to the Academic

Achievement of Girls.

This study set out to find out among other things, the sort of
school environment the girls in Lurambi Division are socialised in.
However, before the data are analysed, it is apt to briefly

recapitulate the requirements of the 8-4-4 system of education.

With the advent of this new system, all schools were required to
have s8uch facilities as workshops, science laboratories, home
science rooms and =school gardens, which would facilitate the
teaching of practical subjects because the new system lays emphasis

on the practical aspects of learning, unlike the old system which

laid emphasis on the academic aspect.

1t has been observed that schools which have not completed or
undertaken such projects would be disadvantaged in national

Respondents were asked guestions pertaining to the

In this

examinations.
type of school they attend and other related qQuestions.
vein, Bridges (1957) defines successful schooling as that which
ensures that a pupil surmounts the various hurdles separating the

different stages in schooling. Consequently, in Kenya good schoolsd
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are perceived as those whose pupils perform well in national

examinations and hence proceed to the next rung of the educational

ladder.

The findings concerning the relationship between the school as a
learning environment and girls” academic achievement are discussed

in terms of relevant variables in the succeeding pages.

It is now well known that academic performance is associated with
the type of school a pupil attends. It is also well known that
those schools which are run fully by the government are the ones
likely to have the best facilities both in terms of buildings as
well as other requirements, and consequently perform better in
national examinations. Pursuant to this respondents were asked to
state the type of school they are being scocialised in whether it

was government assisted, or harambee.

From a total of 73 respondents to the question, 41, or 56 per cent
said they were in government schools, 32 or 44 per cent said they
were in schools that were not government. It is not clear whether
the respondents understood the distinction among the different
types of schools. Be that as it may, it is evident from this
variable that a fairly large number of pupils are in these local
schools, whetr . they cannot hope to perform very well in
examinations. The inference to draw from this variable is

therefore that the academic achievement of girls in this division
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is at a disadvantage by reason of the low Quality education

characteristic of such schools.

At this point it is arbpropriate to note that some of these pupils
egspeclally those in secondary schools are not there because they
wished to , but rather because of financial constraints - the
parents or guardians failed to raise the required fees for
government school or coﬁld not afford to buy certain items they
were required.to take with them. This is rathetic seeing that so
many bright pupils fail to take advantage of what other schools can
offer, and instead spend time in schools where they have no hope of

succeeding in going for further education.

In some of the homes, the investigator visited there were boys and
girls who had passed to go to a provincial government secondary

schools, but who had not gone because the parents failed to raise
the fees or provide other items needed by the school. Sometimes
one saw a group o0f peers hanging together and on asking why they

were not in school one was told that fees could not be raised.

One informant turned on the investigator and openly displayed a
show of anger when he said, "Are you not the people in this system?

Dont you work in the offices that have decided to burden us parents

80 much? You should know everyvthing.
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4.4 FREQUENCY AND % DISTRIBUTION OF
RESPONDENT -5 LIKING oF PR SENT SCHOOL

Yes No Row Total
21.9 (18) 24.7 (18) 46.6 (34)
27.4 (20) 26.0 (19) 53.4 (39)
49.3 (386) 50.7 (37) 100.0(73)

negligible. Consequent upon this question, however, respondents

who did not like their present school were asked to give reasons.

The reasons given were good and included:
"the school is harambee’, “the school lacks facilities”, “the

Sschool performs poorly in examinations-, “the school does not

Provide Iunch”, “the school is a long distance from home~.
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Learning facilities constitute a critical factor that

differentiates good schools from poor schools by criterion

of performance in national examinations. 1In this vein, the
H

respondents were asked to show whether they had the following

facilities in their schools: Science laboratories, workshops,

libraries, home science rooms and school gardens. The responses

are displayed in table 4.5 below.

TABLE 4.5 FREQUENCY. AND % DISTRIBUTION OF SCHOOL FACILITIES

FACILITIES IN SCHOOLS

SCIENCE | WORKSHOP| LIBRARY | HOME SCHOOL 1,2,3,4,5, ROW
LAB SCIENCE | GARDEN TOTAL
ROOM
1 2 3 4 5
5.5(4) 4.1(3) 2.7(2)| 0.0.(0) 30.1(22) 4.1(3) 46.6(3%)
12.3(9) 2.7(2) 8.2(6)| 2.7(2) 21.9(16) 5.5(4) 53.3(39)
17.8(13) 6.8(5) 11,0(8)| 2.7(2) 52.0(38) 9.6(7) 100.0(73}

From the responses, it is evident that whereas most respondents

have school gardens many of them do not have the other facilities

Only 17.8 per cent have science laboratories; 6.8 per cent have

workshops; 11 per cent have libraries; and only 2.7 per cent

have home science TOOMmS. Leaving out the school garden, which

most schools have always had, only 9.6 per cent of respondents

have all the facilities.
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This underlines what has been said earlier about the inadegquacy of

facilities in schools in Kakamega District

Science laboratories, workshops, and home 8cience room constitute

a prerequisite for the good teaching of the 8-4-4 system and hence
good performance in national examinations. They comprise the
building projects which were to be undertaken on a self-help basis

when the 8-4-4 system ofleducation was introduced.

The implications of the lack of these physical facilities are far-
reaching for the academic achievement of girls particularly, for
they cannot compete at par with others elsewhere. They cannot be
selected for further studies if they are so disadvantaged and their
academic achievement will be undercut so that they will be left out
of the power bases of society. The only alternative left to them
will be to take up low-level, low paying jobs as Suda (1990) and
Souhani (1986) have observed. Indeed, the results yielded by
cross—classification of the variables in gquestion lend empirical

credence to this state of affairs.
In this respect, therefore, Qquantitative values of the table under

reference substantiate the hypothesis that the learning environment

at school adversely affects the academic achievement of girls.
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chool, bein
A s ’ 2 & human System, ig characterized by two closely

interrelated component aspects in the course of its operations.

The first aspect is instrumental and has to do, on the one hand,

with teachers- Preparation of lessons,

teaching, test ing and

grading students and, on the other hand, Pupils” attending class

lessons, doing homework, ang taking tests and examinations. The
second aspect is socio—em_otional and has to do with activities on

the part of teachers and pupils, among others, geared to

counteracting potential as to manifest adverse effects of the

dynamics of the instrumental aspect on the affective state of

individual pupils.

The importance of the socio-emotional aspect is formally
objectified by the position and role of counselling teachers.
There is an interplay between counselling and educational
aspiration of pupils. Data are given in table 4.6. However,
before considering the table, some other data also pertaining to
counselling, but untabulated, are in order here. Of the 71
respondents who answered the question on whether they had a
counselling teacher, 28 or 39 per cent said thewy did have; 8 op 11
per cent said they did not; and 35 or 49 per cent said they did(i not

|

know.
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Counselling is one of the indicators of the socio emotional aspect

of a school. The presence of a counselling teacher in & school is

important particularly since such a teacher gives advice on career
opportunities and does general counselling. Eshiwani (1983) found
that career guidance and advice in relation to science and Ma:ths
is almost non-existent in most girls’ schools and most career
teachers are ignorant Of. career opportunities in scientific and
technical fields, and ra!:ely did schools invite speakers with a
background of science fields. Krystall (1973) seems to agree with
this when shewrites that the guidance offered to girls and the
counsellors tend to discourage them from trying to enter higher
level professions and careers outside those traditionally accepted

for women.

There is also a high percentage (47%) of those who say they do not
inow whether such a teacher is to be found in their schools. A
counselling teacher may be there, but his/her activities are
wknown to the respondents. The results of this variable would
provide a basis for making sense of the interplay of educational
aspiration and counselling since it is of the magnitude that cannot
be attributed to chance. However, the most reasonable statement

about the table is that pupils” educational aspirations and career

choices seemingly do not benefit from role activities of

counselling teachers.
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4.6 FREQUENCY AND % DISTRIBUTION OF PRESENCE
OF COUNSELLING TEACHER

Yes No Do not know Row Total
(14.1)10 (4.2)3 (26.8)19 (45.1)32
(25.4)18 (7.0)5 (22.5)18 (54.9)39
(39.4)28 (11.3)8 (49.3)35 (100.0)71

The sample elements of this analysis were drawn from three school
categories, namely, government maintained, government assisted and
harambee. The pupils in each category are aware that formal

learning does not end with primary or secondary education.

This prompted the occurrence to the researcher of the following
Question which was put to the respondents: “‘Does educational
aspiration beyond primary and secondary schooling vary with aschool
category? ° Data on educational aspiration (level of education) and
category of school (type of school being attended) were cross-

categorised and the results are displayed in Table 4.7
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TABLE 4.7 TYPE OF SCHOOL BEING ATTENDED BY SEX

Level of Govt. Govt. Harambee Total
Education Mainteined Assisted

Primary 0.0 (0) 0.0 (0) 1.2 (1) 1.2 (1)
Secondary 4.9 (4) 2.4 (2} 6.1 (5) 13.4(11)
College 3.7 (3) 7.3 (6) 6.1 (5) 17.1 (14)
University | 28.0(23) 11.0(9) 29.3(24) 68.3(56)
Total 36.6(30) 20.7(17) 42.7(35) 100.0(82)

From this table, it is evident that, regardless of the school one
may be attending, a majority of respondents want to attain
university education. 36.6 per cent of those in government
maintained schools, 20.7 per cent of those in assisted and 42.7 per
cent of those in harambee schools want to attain university level
education. The high ambition of those in harambee schools should
not be surprising because, in answer to a question as to whether
the present secondary school was the one they applied to, some said
it was not. On further probing as to why they were in their
present school, many said it was because they could not afford the

fees of a government school to which they had been admitted.
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There is no doubt from this table that most respondents have high
academic achievement as their goal. The respondents also. seem to
know that whatever school one is attending does not cause one to be
discriminated against when it comes to universlty admission.
Contingent with the above answer were answers sbout whether or not
they like their present school. 51.9 per cent said they liked the
school while 48.1 per cent said theyv did not.

The like or dislike of a school is dependent on a combination of
factors which are related. Those who said they did not like their
present school gave the following reasons:

1. the school was harambee

2. the school lacked physical facilities,

3. they had to walk long distances to school,

4. +they rated the school as ‘poor-,

5. the school performs poorly in exesminations,

6. the =school does not provide lunch.
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TABLE 4.8 PLACE OF STAY DURING SCHOOL TERM IN RELATION TO SEX

Sex Boarder Goee to School | Row Total
dally
Males 10(11.9) 21(25) 31(36.9) ]
]
Female 17(20.2) 36(42.9) 53(63.1)
Column Total 27 (32.1) 57(67.9) 84(100.1)

It has been shown that in Kenya, boarding Schools are the ones that
are more likely to perform much better in national examinations
than day schools . It is also these Schools that have some of the
best facilities for teaching and other activities. In the light of
this, pupils were asked to state whether they were boarders or went

to school daily.

Out of a total of 60 girls, 53 answered the question. Of these 53,
36 or 80 per cent said that they go to school daily, and the rest
were boarders. Out of 40 boys only 31 or 70 per cent said that
they go to school daily while the rest were boarders. On the
whole, there are many more day pupils than boarders in the

division. There are therefore nearly as many female non-boarders

as males.
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However since the main concern of this study is the kind of schools
girls are being socialised in, it is therefore broper to say that
the schools are local and of 1low aquality which do not lend

themselves to high academic achievement.

From observation it is evident that boarding schools in thie
division are few. In the sample, there was only one boarding
primary school for girle and this had a secondary school, and it
was managed by the Catholic Church. It is therefore evident that
Lurambi Division lacks boarding schools and ite pupils,
particularly girls are learning in school environmente that are not

conducive to high academic standards.

The conclusion to draw from this hypothesis is therefore that
generally the sachoecl environment in which girls are being

socialised has a number of inadequacies which need to be addressed.

Facilities in many of the schools” are inadequate or lacking
altogether. There is also a large number of untrained teachers
under whose academic care children have been put. These teachers
are not using methods that would motivate learners. The girls in
the division cannot be expected to compete on par with those in

other places where the learning environment is much improved.

Therefore the hypothesis is supported.
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ir schools: g science

laboratory, a workshop, a library, a home 8clence room and a school

garden for the teaching of Practical Subjects. The only facility

that most schools have in Lurambi Division is & 8chool garden (52.4

per cent). This resuit confirms what hag been stated elsewhere in

this study that in many schools in Kakamega District, building
projects which were supposed to have been started with the
inception of the 8-4-4 system of education have not been started,
or if they have been started, they have stalled owing to various
reasons. In many schools, from the inverstigator‘s observation,
there are half-completed building projects, in stages of
‘uncompletion®. Some of them had gathered a little moss, which

shows that they have been stalled for quite some time.

HYPOTHESIS 3: General Lack of Com‘rimity Support of Girls
and Its Effects On Their Academic Achievement

Studies cited elsewhere in this work have shown that there is still
some hindrance to the education of girls, one of which is that
Parents still discriminate against their female children in favour
of their male children in the area of education. This
discrimination is not decomposable into a multiplicity of
dimensions of attitudes with & different empiricaelly specifiable
Category of families; rather, the discriminatory behaviour is a
hanifestation of a general and biased attitudinal disposition on

the part of the community of which the family/household and
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by virtue of which boys are given

school are components -

preferential treatment relative to girls in matters pertaining to

education. The community is & supra system of the family or

At community level, it is rational for

household and school.

parents to give priority to a male child over a female child

regarding education especially much more so under circumstances of

In this wveiln, therefore, <the

limited financial resources.

community has an independent effect on the education cof female

children. It was in the 1light of communal rationality that

community support for girls’ education was considered a factor, in

its own right, of the academic achievement of girls.

TABLE 4.9 REASONS FOR BEING SENT AWAY FROM SCHOOL

Sex Fail to Lack of Fall to None Total
Pay Sc. Uniform Bring Its

Male 27.4(23) 0.0(0) 2.4(4) 4.8(4) 34.5(29)

Female 42.9(36) 1.2(1) 8.3(7) 13.1(11) 85.5(55)

Total 70.2(59) 1.2(1) 10.7(9) 17.9(15) 100.0

Table 4.9 shows that & great number of pupile are spending a great

deal of school time outside the school,

and thus,

are Jlosing

precious learning time, and since there exist no chances whereby
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this time can be made up for. the Pupils in Lurambi are losj
ing

their chances of achieving highly academically. This loss of tinm
e

comes about in three ways.

The first is that pupils stay away from school until they fing

The second way is that they tend to go with less fees ang
The third way is that

fees.
are sent back home to bring the remainder.

the puprils just never éb to school at all when invited because the

fees cannot be found. They lose their places forever. Some of

them, as this study found., join local schools where they can pay

less. This can be reinforced by what one rarent, whom the

investigator talked to said.

This poor parent has had his two daughters called po a fairly good

government boarding girls” school in two consecutive years. The

rarent failed to get fees, so his daughters lost their places. One

Joined a local school; the other remained at home and has since had

& baby out of wedlock. The parent said:

Let alone the fees; first of all the list of items

that they were required to take with them to school,

before even the fees could be considered, was, to me,

unaffordable. I looked at that list, made an estimate
of the cost and resigned myself to the invertible - that

my daughters would have to miss their places.
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From the investigator“s findings, it is not only girls who miss
their places in govermment schools; boys too miss their places.
There is no community pool of financial resources from which a
rarent may draw money or get philanthropic assistance. The spirit
of vesteryear whereby a person could be assisted by an able brother

to educate his children is long gone. Money, for most families, is

in short supply, and people are concerned only for their own

children. Even the Presidential Bursary Fund which was lasunched

for all the districts in Kenva, and from which funds were disbursed

to the districts has not been heard of in this area. Parents whom

the investigator asked '1f they had tried it said they had, but had
encountered much frustration from the very peocple who should have

assisted them. They had in the end despaired.

In one’s pursuance of this bursary fund'cash, one ends up

losing more than one would get in the end. You are tossed

from assistant chief to chief back and forth, and all the time

you are nowhere near to getting the cash. You give up in the

end because, to get to the chief’s centre, you have to use bus
I tried a number of times and my every effort was

fare.

Why are these people in those offices - to help us
qsiHe
one informant eahd.

thwarted.

or frustrate us?
Another informant decried the apathy on the part of his relatives

who were in a position to help. The predicament of this man was

that a few years before he retired, he had married a second wife

and even though children by his first wife were grown. he had

school-going children by his second wife.
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Asked why his children by the first wife could not help to educate

their step-brothers and sister he said:

When I ask them for assistance with fees they remind me of
matters that I would rather not remember. They say they
have their own families to care for, and that times are very
hard. Can I extgact money out of them by force? I am
stranded with these children.I want them to learn a little

reading and writing and then leave school.

Concern for one’s own immediate members of the family is becoming

the norm: unlike in days gone by when relatives could be counted

upon to assist with school fees.

In another gquestion as to whether they had been sent away from
school for failing to pay school fees., lack of school uniform,
failure to bring items regquired by the school, 70 per cent of the
respondents said they had been sent away for failing to pay school

fees. The variable (being sent away) comprising these reasons was

cross—-tabulated by hours spent on homework.

The cross—-categorization of these variables shows that there is a

clear association between hours spent on homework and being sent

away from school on account of school fees.
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And this, in turn, substantiates the hypothesis that there is
general lack of community support of girls, which in turn affects
their academic achievement. |
4.10 FREQUENCY AND DISTRIBUTION X OF

REASONS FOR BEING SENT AWAY

FROM SCHOOL.
Failure to Lack-School Failure to Not sent Total
pay fees Uniform bring items ; away
35.2(25) 1.4(1) 4.2(3) 5.6(4) 46.5(33)
35.2(25) 0.0(0) 4.2(3) 14.1(10) 53.5(38)
70.4(50) 1.4(1) 8.5(6) 19.7(14) 100.0(71)

The question that arises from all this is why so many puplils are

being sent away from school. Are the parents poor or Jjust

reluctant to Ppay achool fees? This needs to be investigated

further. Even before that igz done, it can be surmised from

experience and from contact with parents and school leavers in the

area that there are now no economic returns from education.

Indeed, one parent whom the investigetor encountered going to pay

school fees after his child had been sent away from a primary

school said that he was paying them (fees) because it was a norm;

»everybody has to g0 to school upto a certain level, but education

in the present age has lost its glitter; school leavers had nothing

bright to look forward to.
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It is all toil and trouble for nothing. Even university education

has become worthless in some cases.

There is this son of a relative of mine who has a degree, but so
far he has not been employed. If university graduates cannot be

employved, then what hope is there for these ones who are still

behind?”

This is the image that parents have of primary and secondary

education. Poor parents and well-to—-do parents do not differ with

respect to the image. Be that as it may, it is necessary to point

out that the notion that there are now no economic returns to

education is more likely than not to be invoked with respect to the

education of girls.
4.11 FREQUENCY AND DISTRIBUTION % OF PARENTS/

GUARDIANS BUYING BOOKS FOR USE AT HOME

Level of Agree Disagree Row Total :
Education

Primary 0.0 (O) 1.2 (1) 1.2 (1)
Secondary 1.2 (1) 12.2 (10) 13.4 (11)
_College 0.0 (O} 17.1 (14) 17.1 (14)
University 14.6 (12) 53.7 (44) 68.3 (58)
Column Total 15.9 (13) 84.1 (69) 100.0 (82)
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The object of research and, hence, the phenomenon to be explained
in this empirical study is academic achievement of girls.

The community, the school, and the family (or househgld) are
factors of the achievement. One correlate of each of the three
factors is parents” or guardians buying books for use at home by
pupils (their children). It is an obligation of Parents/guardians

to buy the books for their children; the school expects parents to

buy books for their “children; there exists a community-wide

convention to the effect that Pupils should have books bought for

them. In this connection, rparents” (or guardians-) buying books

for use at home was considered a community-level variable and, as

a result, cross-classified by level of education. Table 4.11 shows

the results of the cross—tabulation. It can be seen that the

majority (84.1%) of the parents/guardians do not buy books for use

at home by the pupils. In line with what has been discussed

already, it is most likely that the Percentage would be smaller

than the one above (84.1%) if the variables in gquestion pertained

to male instead of female pupils. The results mean that the level

of education as an attribute of pupils and buying books as an

attribute of parents/guardians are associated. The data of this

table tend to support the hypothesis that general lack of community

support of girls affects their academic achievement.

The gquestion as to whether or not parents buy books for their

children to use at home is related to parents- education which, in

turn, influences occupations.
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|
By virtue of certain commonly shared attributes of sex and gender,

mothers have greater influence than fathers on the academic
achievements and occupational aspirations of their daughters.
Therefore, this writer came to consider that mothers” occupation
bears on hours spent on homework/assignment and reading when not in
school. Occupation was, in this particular instance, treated as =a
community attribute by reason of the fact that gender is a social
construction whose structure and dynamics derive from community
forces. Thus, it made sense to cross—-classify mother s occupation
by hours spent on homework/assignment and reading when not in
school. The end, in view.of this cross-tabulation was to bring out

the implication of mother’s occupation for academic achievement.

Most of the respondents” mothers (51 per cent were farmers.

Role models are important agents in socialisation, and their
presence or absence can have implications for the growing girl.

Mothers can evoke visions of a better life for their dauvghters and

sons if they have a vision of a better life for themselves.

Friedan (1963) recognised the jmportance of female role models in

American Society when she said that when she was growing upr she

never knew women in her neighbourhood who went out to work and also

had families.
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This study shows that there is lack of educated, trained and

professionally active women in Lurambi Division. This concurs with

what Suda observed about women in Kakamega District-that they have

"remained confined to the household as unpaid family workers®

(Suda, 1990:53) and also that the gender roles assigned to women

and legitimised by a system of cultural values,

attitudes (Suda, 1990:51). This also

are defined

beliefs, norms and

corroborates Souhami’s observation of women in Britain whom she

jobs (Souhami, 1986) because of low level

says take up lo-level

education.

The women in Lurambi Division are still confined to the traditional

hich have been described as extensions of the domestic

occupations W
o reason that the attitudinal as well as value

sphere. It stands t

of the traditional occupations impact upon the

Concomitants
Socialization of girls with mothers as role models— which in effect

d academic achievement and low occupational

tend to make the limite

he part of girls. This adds more substance to the

activities on t

hypothesis in cuestion-

THE ADVERSE EFFECTS OF THE SUBSISTENCE ECONOMY
ON ACADEMIC ACHIEVEMENT .
higher incomes and wealth which, in turn,

Cash crops provide
ubstitutes for child services.

access to &

Provide parents with
in various ways, to other material

- e
Higher incomes maY also 1

Boals.
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Sugar-cane cash-cropping in Lurambi Division should have both
direct and indirect effects on education in the division. Thus,
respondents were asked whether they grew sugar—-cane. Forty per
cent of them said they do. This would serve the families well
because they would have a sure income. However, sugar-cane matures
in about 18 months, and it is not always harvested on time, and as
was revealed from interviews, it may take some time before payments
are made for cane deli@ered to the factory. This delay touches on
other aspects of the economic life of the growers. For example,
while waiting to be paid for cane, a farmer may be having children
Who need to go to school. If the payment is not effected in good
time, school fees will not be paid. It is in the interim waiting
rperiod that the children of farmers who are solely dependent on

cash from sugar cane for school fees miss their places= in school.

It was also gathered that income from sugar cane (the only cash
crop for most households) are low because the Mumias outgrowers
company has devised various overheads which are charged to the
in many instances the output turns out to be much less

farmers;

than the input. It is not therefore surprising that Gould(1988)
described Kakamega District as impoverished with subsistence

agriculture being practiged on small plots.

Sugar-cane growing is a correlate of different factors that affect
many families and, by implication, individual family members’ life

chances. Both education and career +training cost money.
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l1ndividuals' educational aspirations are influenced by sugar
cane is perceived as a means to meet the cost of education

and career training. Families which grow sugar-caneé are
comparatively in a better position to meet the cost of
education and career training than families which do not

grow sugar-cane. In this vein, the level of education aspired
to was cross-classified with sugar cane cash-cropping. The

results of the cross-tabulation are displayed im Table 4.12.

Table 4.12 LEVEL OF EDUCATION BY SUGAR CANE GROWING

Level of Agree Disagree Row Total
Education

Primary 0.0 (0) 1.2 (1) 1.2 (1)
Secondary 4.9 (4) 8.5 (7) T13.4 (11)
College 4.9 (4) 11.0 (9) 15.9 (13)
Univeristy 36.6 (30) 32.9 (27) 69.5 (57)
Total 46.3 (38) 46.7 (44) 100.0 (82) ]

In terms of the hypothesis under discussion, meeting the
cost of education and career training constitute but one of
the various family needs among which cash earned from sugar-

cane is shared, with the result that there is usually not

enough money for education and career training. In the
circumstances, the chances of girls getting disadvantaged
with respect to education and career
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training tend to be greater than the chances of boys. It makes
sense, therefore to observe that the data in table 4.12 lend
validity to the hypothesis that the subsistence economy in Lurambi

Division differentially affects the academic achievement of girls.

One of the defining characteristics of a subsistence economy like
the one obtaining in Lurambi is the manual mode of labour. Both on
farm lands and in the homes, iabour is not mechanised. Mechanised
labour is time—saving and would thus be of marked advantage to

girls. The extent to which the manual mode of labour has

consequences for the education of girls measurably depends on the

size of family land. Given that boys and girls perform activities

pertaining to land, it stands to reason that such activities take

relatively less time periods than activities on large pieces of

farm land. However, girls, unlike boys, perform domestic

activities. In effect, therefore, the size of a family piece of

farm land contributes, more or less, to domestic activities in

terms of robbing girls of their home study times but not boys,

y because boys do not perform domestic chores. It is

line of reasoning that the

precisel
background of this
s spent on homework were Cross-—

against the

hectareage of land and hour

clagsified as shown in table 4.13
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TABLE 4.13 HECTARAGE OF LAND BY HOURS SPENT ON HOMEWORK

HECTAREAGE

HOURS 0-2 3-5 6-9 10-13 OVER 13|ROW TOTAL

0 - 2 9.7(7) 13.9(10) {15.3(11)| 5.6(4) | 1.4(1)| 45.9(33)

3 - 4 18.3(4) 22.2(16) | 7.0(5) 7.0(5) | 0.0(0){ 54.1(39)
COLUMN | 28.0)11) }361.0(26) |{12.3(9 12.6

| SoLun (9) .6(9) 1.4(1) | 100.0(72)

The majority of respondents (41 per cent) who said they knew their

land hectareage said they had from 1.6 to 2.4 hectares; 16.7 per

cent said they did not know, but in all probability they have some

of the divisions in Kakamega District where

land, as Lurambi is omne

population density ijs relatively 1low and pieces of land are still
But it is known for a fact that land in the

comparatively larger.

district is becoming more and more fragmented.

Be that as it may, the data here show that hectareage of land and
hours spent oOR homework are associated. What does this association
ship between subsistence

imply in terms of the hypothesised relation
economy and girls’ academic achievement?

To begin with, because of large family size in Lurambi Division
(Kenya Government, 1979 census) and subdivision of farm lands,
Which is partly 2 consequence of large family sizes, virtually all
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the land in question is actually under cultivation. Were it not
under cultivation it will have no consequence for hours spent on
homework. And, indeed, it would make no intrinsic sense to say

that hectareage of land is agsociated with hours spent on homework

if the land were not under cultivation.

Hectareage of land entails cultivation, which. in turn, reguires

farm related activitiés on the farm and in the home which, as

pointed out earlier, contribute to domestic activities in terms of
robbing girls of their homework/study time. Thus, the observed
association between hectareage of land and hours spent on homework

is, by implication, an association between farm related activities

in the sense specified above by girls and hours spent on homework.

This, +then, is the real meaning of the obtained contingency

coefficient of 41688 between hectareage of land and hours spent on

work.

This coefficient is indicative of the degree to which farm related

activities in so far as they pertain to subsistence are associated

with hours spent on homework. And since these activities rob girls

ework time, it is reasonable to infer that the

able 4.13 lend substance to the hypothesis

of their hom

guantitative values of T

subsistence economy in Lurambi Division differentially

that the

affects the academic achievement of girls.
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Studies have shown the regional auspices of a school and level of

regional development - to be important in determining performance

in school repetition and dropout rates.

McIntire (1918) conducted studies in rural United States and his
studies provide insights into what factors govern school attendance

and hence academic achievement. McIntire reported a strong

influence of seasonal aemands on pupil attendance . He noted that
farm and housework were responsible for nearly half the absences.

Retardation in school work was found to coincide with non-

attendance and this was seen to lead to school drop-out.

Girls particularly are more likely to have demands made on them

because of the social set up. In a question as to whether they

have ever stayed out of school to take part in the following

chores: take care of younger siblings, run errands like being sent

to the market., flour mill; the percentage of girls is much higher

than that of boys. The activity which most boys perticipate in was

herding cattle, but whereas cattle can be tethered in a field the
whole day and left there, young children need someone to mind them
all the time and this is a chore which many girls said they had

missed scheool in order to do. Also boys rather than girls are more

likely to say no to a demand, &nd mothers are known to defer to

their male children as well as to their husbands.
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Thus from very early in their lives boys are socialised to be
assertive whereas girls are socialised to be subordinate.

Boys are reared more permissively than girls. Girls are taught to
be compliant, willing to please. This is what Epstein (1871:53)
calls "dependence training”. Girls are exposed to ambiguous
expectations and their training for any one role is seriously
undermined by their training to serve others. This ambiguity is
shown when a girl israsked to be studious and learn, but she
becomes increasingly aware that she may not be asked to demonstrate

her knowledge. She is also asked to defer to men, yet she must go

to school and compete with young men at all levels of educational

training.

HYPOTHESIS 5: ‘TRADITIONAL BELIEFS ABOUT GENDER ROLES ADVERSELY

AFFECT THE ACADEMIC ACHIEVEMENT OF GIRLS

The respondents were asked to say how their community perceives
girls and also how it perceives boys. The results are shown in

Tables 4:14 and 4.15.
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.12 FREQUENCY AND % DISTRIBUTION OF HOW COMMUNITY PERCEIVES

GIRLS
PERCEPTION
Future Mothers Sexual Objects Total
with Marriage
47.8 (32). 1.5 (1) 49.3 (33)
47.8 (32) 3.0 (2) 50.7 (34)
95.5 (64) 4.5 (3) 100.0 (67

In describing how their community perceives girls, 96
per cent said something to the effect that girls are

future mothers, which can be expanded to include future

homemakers, housewives OT people who do not go out to

work. This statistic shows that the perception of

girls, and for that matter woOmen, is very stereotypical,

where women are inexorably seen in relationto their

child-bearing functions and child-rearing tasks,

The attitudes connected with the child-bearing function

are those¢ most commonly evoked in the discussion of women.

They are often used as rationalisation and justification

of the gtatus quo. 1t also shows that even though girls

are going to° school and competing with boys, there 1s

still what Epstein (1971:61) calls "structural

ambiguity or sociological ambivalence".
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Traditional views about gender roles still obtain in Lurambi, as in

many areas of the world, where women are seen as mothers

The above result can be juxtaposed with how the community perceives

boys. The pattern that emerges is stereotypical. 39 per cent said

boys are seen as future leaders while 58 percent said they are seen

as providers of the family. This is what the respondents hear and

observe. For instance, in the local administration, from the

jowest level to the highest, the posts are held by men, and

virtually all primary schools in this area are headed by men, so

that the traditional pelief that men are providers in their

families and leaders obscures the reality.

The reality is that in many families where the respondents come

from, from observation, the women have heavy responsibilities, but

the social structure is such that the men have to be seen as the

leaders. The responses may also be coloured by what the

n their text books, which according to Obura

respondents See€ i
(1991) have imageS‘which.are “heavily male oriented, use stereotype

images and sexist language..-- reinforcing negative images of

females' -
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15

FREQUENCY AND % DISTRIBUTION OF HOW COMMUNITY

PERCEIVES BOYS.

One of the ways by which children lear

le

observing and imitating their mothers,

th

In many societies,

the leader,

mo

de

as

resppnsibilit

traditions are breaking down

educated an

the man being the brea

is in rTealit

Hours Future Providers Need Get Row

Spent on Leaders| for family | Employment Priority| Total

Homework

0 -2 17.9(12)| 28.4(19) 1.5 (1) 1.5 (1) 49.3(33)

3 -5 20.9(14)| 29.9(20) - - 50.1(34)

Column 38.8(26)| 58.2(39

Totals .8(26)| 58.2(39) 1.5 (1) 1.5 (1) |100.0(67)
n is imitation. Girls

arn a lo

is imitation can be far-reaching.

ther,

mands.

sumption that there will b

The

the

deputising for the moth

d socialised with this in view.

se arrangements are still based on the

e a clear division of

and children have to be

t about appropriate adult female behaviour from

and the effect of q

it has been normal to regard the boy as

breadwinner and the girl as the future

er when the situation so

jes .in adulthood between men and women, but

The image of

dwinner while the women stay at home
3

y changing.
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Observing that on market days, women proliferate, the researcher
decided to informally interview some of them . Woman after woman
narrated a pathetic story of how hard they have to labour in order
to keep body and soul together. They have to wake up early., see
their young children to school, go to the shamba for some hours to

do some cultivation, go to the market to sell maize, beans, bananas

which they buy from wholesalers. They make measly profits. With

this money they have to feed, clothe and provide school fees for

their children. Their husbands”?

Some husbands have migrated to urban areas but they remit nothing

to them. Some are at home but are dependent on them. Roles have

changed so much that it is burying one"s head in sand to go onmn

stating that men are breadwinners and heads of households.
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CHAPTER 5: COMPARISON OF MEANS, AND DESCRIPTION OF LEADERS~

PARENTS- AND TEACHERS® PERCEPTION OF GIRLS

As this study employed more than one gquestionnaire it was

necessary to use different statistical techniques 80 as to

accommodate sub-sample size difference and also similarities and
differences in/among questionnaire items. This chapter, therefore

focuses on the analysis and interpretation of data derived from

responses of parents, teachers and community leaders in respect of

the relationship between the socialisation of girls and the effects

on their academic achievement through the comparison of means (t-

test). The findings presented are derived from selected indices

for fregquencies of selected variables with respect to these

respondents.
some meaning from the t-test, the parents and

Thus, to derive
responses tabulated by selecting

nity leaders had their
re as close in meaning as possible.

commu

variables that we

elf requires that certain conditions be satisfied

The t—-test 1its
ples be drawn on a random basis from a

some of which are that sam

and that comparisons be made between the means of the

population,

independent samples.
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Samples of twenty teachers and 10 leaders were selected; the
results yielded by the performance of t-test are presented and

discussed in the following tables.

5.1 Comparison of Means

' Hypothesis 1 states ?hat girls and boys in Lurambi Division are

differently reinforced in their learning.

A t-test was performed to the guestion "what is the highest level

of education that girls should attain?” The results are shown in

Table 5.1.
TABRLE 5.1: HIGHEST LEVEL OF EDUCATION FOR GIRLS.
Groups -X Differenc | t-value DF Prob
e of
means
Parents 3.2500 1.2500 - 15 .01
Leaders 2.0000 - §.37 e B
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The calculated t value is 5.37. The tabulated value is 2.947 with
|

15 degrees of freedom at the .01 level of significance. Since the
calculated value is greater than the tabulated one, the hypothesis

that girls are differentially reinforced in their learning is

rejected.

This means that parents and leaders differ in their view of what
the highest level of edﬁcation that girls should attain should be.
This is not surprising considering that leaders tend to be
concerned with general iasues, unlike parents who are concerned

with a particular issue or issues pertaining té their respective

children. Leaders see this in general terms, whilst parents see it

as a specific issue affecting their own kin.

Another question related to the preceding one required respondents

to state the highest level of education boys should attain. The

results are shown in Table 5.2
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TABLE 5.2: HIGHEST LEVEL OF EDUCATION FOR BOYS

Groups Mean (X) Mean T-Value Significan
Different ce
Parents 2.5625 - 2.33 .01
Leaders 2.0000 - 2.33 -
5625

A t. value of 2.33 was obtained. At 15 degrees of freedom, this
?alue is less than 2.494 (the tabulated value), which means that we
ﬂave to accept the null hypothesis of no difference at the .01
level of significance. That is to say, parents and leaders do not

differ with respect to the level of education that boys should

attain.

The rejection of the null hypothesis in one, and acceptance of the
same in the other is not contradictory because if we go further and
look at the probability value of .034, which is not significant at
the .01 level of significance, we can still say that there is no

difference between the leaders and the parents.
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From the results, it can be deduced that girls and boys are not

differentially reinforced in their learning, at any rate, not as

far as this statistic in concerned.

Also related to the variables just discussed was the gquestion as to

whether there is provision for parents to consult with thelr

children’s teachers abcrgt. the progress of their children in schocel.

5_3: WHETHER PARENTS CONSULT TEACHERS

i Groups Mesn (X) ' | Mean T-Value ‘DF Signific
Different ance
Parents 3.1429 1.85671 6 .01

Leaders 1.2857 -

0 was yielded with 6 degrees

As shown in Table 5.3 & t— value of 4.6

of freedom.

tabulated value of 3.707 means

At the .01 jevel of significance, 2

ypothesis should be rejected. Also a two-tailed

that the null h

probability value of .004 is not significant.
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Parents and community leaders agree on the necessity of the parents
to consult with their children’s teachers about the progress of

their children in school. This is not affected by sex

Co-operation between school and parente is important for the

academic progress of a child. It helps the teachers and parents

to, as it were, keep tabs on a pupil, particularly in a rural

school where truancy and sbsenteeism can be so prevalent on the

flimsiest of excuses.

This result also reflects the realistic situation as observed.
There are rarely achool ‘open” days when a parent may Eo0O and meet

a teacher to discuss a8 child”s progress. Moreover, even if there

was such a day, parents are preoccupied with other matters which do

not allow then time to visit schools.

HYPOTHESIS 3: LACK OF COMMUNITY SUPPORT FOR GIRLS

To test the hypothesis that a general lack of community support for

girls affects their academic achievement. respondents were asked

by their actions, are in fact supporting

ther parents/guardians,
education Tabl

whe
e 5.4 may help in making an

their children’s

riable.

inference about this va
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TABLE 5.4- PARENTS- SUPPORT OF THEIR CHILDREN EDUCATION

Groups Mean (X) Mes&n T-Value DF Signific
Different ance
Parents 3.1429 z.0000 6 .01

Leaders 1.1429 -

4.58

The statistic yielded a 2—tail probability value of .004 which is

not significant at .01 level of significance.
+ the null hypothesis

Moreover, a t—value

of 4.58 at 6 degrees of freedom means tha
should be rejected, This esgain is a true picture of the real

e unable to complete construction

situation where commuinities ar

not only funds, but also a co-operative

projects due to lack of,

school and the community would work together for

spirit whereby the

the common good.

HYPOTHESIS 4

is states that the subsistence economy in the Lurambi

This hypothes
cts the academic achievement of girls.

Division adversely affe

Page 131



Lack of school fees has been seen to act as a hindrance to academic

Progress. An impoverished subsistence economy can impede the

progress of a child’s education. Also, lack of facilities may be
linked to the economy of a particular community. Added to this

factor may be the rurality of this particular area because

according to UNESCO (1964), rurality constitutes one more

difficulty which gir}s. may encounter in trying to obtain an

education.

Table 5.5 reveals that a 2-tail probability value of .011 is

significant at the .01 level of significance, showing that there is

between how jeaders and parents perceive fees as a

a difference

hindrance to girls” education.

TABLE 5.5 SCHOOL FEES AS A HINDRANCE TO ACADEMIC ACHIEVEMENT

Groups Mean (X) Mean T-Value DF Signific
Different ance
Parents 5.1459 1.8571 6 .01
Leaders 1.2857 - -
3.85

a function or directive of the subsistence economy, is

School fees,
an effect on education in this division.

seen as having
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Leaders see it as a division-wide problem, whereas parents see it
as it affects them individually. Leaders see it in abstract terms,
whereas parents see it as a problem they have to deal with
directly. In fact, some of the leaders may not experience it as a

problem because they have ways of circumventing it.

HYPOTHESIS 5

This hypothesis states that traditional beliefs about gender roles

adversely affect the academic achievement of girls.

Many of the personal qualities and skills that enable children to

attain standards of excellence are acquired 1in parent—child,

child relations, providing guidance and example. The

n Table 5.8

community-

perception of the community about gender are shown i

TABLE 5.6 PERCEPTION OF GIRLS BY COMMUNITY

Mean Mean T-Value DF Proba-—
Different bility
2.7143 1.4286 6 .01
1.2857
4.80
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Respondents were asked about parental support for their education
The results show a 2-tail probability wvalue of .003 which means
that there is no difference between leaders and parents regarding

this wvariable. The hypothesis that traditional beliefs about

gender roles adversely affect the academic achievement of girls is

therefore rejected at the .01 of significance.
5_2: Leaders”, Parents” and Teachers® Perception of Girls

This section examines how girls are perceived by community leaders

their parents and their teachers. The dynamice of scciety operate

in such away that they favour boys while disadvantaging girls. The
results of the responses given by these three groups are examined

in order to determine whether they attest to this statement.

Twenty teachers, twenty parents and ten leaders were selected and

each group given its own interview schedule. Sub-samples were

overlapping as all leaders were parents and some leaders and

parents were teachers.

5.2.1 Leaders” Perception of Girls

The leaders in the community included chiefs, sub-chiefs, civic

councillors, the District Officer of the division, the District

Education Officer of Kakamega District, church leaders and some

elders of the community.
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The selected leaders were asked gquestions relating +to the
assistance they have given to schools in their respective areas,
whether they are satisfied with their own children beiﬁg in the
local schoolse, whether the schools in the area are adequate for the

school-going population, how often they visit schools within their

jurisdiction to see what is going on, whether they have ever

organised fund drives for schools in their areas, what they

perceive as major hindrances to girls® education, whether boys and

girls should learn in the same or different schools, whether there

are any uncompleted projects in' the schools and the reasons for

in the 1light of theilr

this. These responses were examined

relevance to the five hypotheses of the study. The variables in

this section lend themselves to hypotheses 1,2,3 and 4.

DEF ° TIAL REINFORCEMENT OF GIRLS

HYPOTHESIS 1:
explore their full potential,

Both boys and girls clearly do not

but the context of training acts differentially on boys and girls.
For girls, their sex jtself becomes a different context within
which these variables operate. Access to educational opportunity
now is assured to girls as well as boys, but there are strictures

which seem to be especially relevant for girls.

s have done to enhance girls® education was

Thus, what leader
measured on an ordinal scale; the s8scale indicated, through a
st leaders have not done much.

frequency run, that mo
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Through variable transformation in terms of dummies, what leade
s ra
have done was correlated with the view that girls should learn in

their own schools. More than 50 per cent of the leaders were of

the view that girls and boys should learn in separate schools

Regarding the expressed view that girls should learn in their own

schools, this concurs well with the general view, particularly at

secondary level where many parents would prefer to “tuck®™ away

their daughters in a boarding girls® school. There, they feel, the

girls are safe from the dangers of adolescent “adventure” when

their minds tend to be obsessed with an unhealthy attitude towards

the changes occurring in their bodies. This is also consistent

with the bias that exists towards boys. The leaders happen to have

been all male, brought up in a male dominated society the kind of

society that emphasises seX differences for bove and giris.

The School Environment
-

Hypothesis 2.
ave an

Data show that high achieve

ed tradition of good performance.

rs come from those schools which h

These schools will

establish
These same schools,

deguate facilities.

usually also have &
act donations and sponsorships of

surprisingly have tended to attr

mainly because their alumni hold key positions in

various kinds,
of these schools have their facilities

society. Consegquently some
facelifted/renovated with even new ané extra Ones being put up.
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Schools in Lurambi Division are not the envy of anyone in this

respect.

Since a school environment encompasses a number of factors—

facilities, teachers and even the locale, among other things,

leaders were asked gquestions about the facilities in the schools in

their respective areas, whether they had ever organised harambee”

or been guests of honour at a funds drive.
n was made on this variable and 50 per cent of

30 per cent said that they had never

A frequency ru

leaders said they had done S80;
It is encouraging to note that

t the

and 20 per cent gave no response.

many leaders in this area have done something to uplif

standard at the schools in the area. This may be 80, but what they

have done is, from observation, very insignificant.

=
e looked upon with Qwe. If they make their

Community leaders ar
teachers and pupils will be

appearance at a school for example,

s to do the right things and make a good

running over themselve

impression.

A District Education Officer or a Divisional Education officer is

on that if he were to

dhered to, there would be no teacher

such a feared pers make regular visits tO

timetables would be a
rally the whole school syste

schools,
absenteeism and gene m would be run as

laid down 1in regulations.
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From informal interviews, it is evident, however, that these

officers rarely, if ever, visit schools. When a frequency run was

made on how often they visit schools in their areas, 10 per cent
said they do it occasionally . which contradicts what an informants

said. 10 percent said they do it often and 20 per cent seem not to

ever do it. There are Provincial Inspectors of Schools, District

Inspectors of Schools and Divi=sional Inspectors of School. If

these officers were to do their work well, then schools would be

better environments for the learners. As some of these services

seem non-existent, or are provided in fits and starts, those at the

schools, and particularly the teachers, are likely to do their
teaching in fits and starts too, thus almost crippling the whole

school system. It is small wonder therefore that in many schools

from observation, pupils were found sitting under trees, playing in

the school fields and others walking away from their schools when

they should have been in school.

A school environment where supervision is lax, is not conducive to

high academic achievement, and therefore it 1is inferred that the

girls in Lurambi Division are being socialised in a school
eving high academic

environment that cannot assure them of achi

standards.

HYPOTHESIS 3: {ERAL LACK OF COMMUNITY SUPPORT

Leaders, who should be in the forefront in organising, say fund

drives for schools for the purposes of putting up laboratories and
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other buildings, are not doing =0, and yet they more than anyone

else can attract people to their area to conduct funds drives

As stated earlier on in this study, the proper implementation of

the whole 8-4-4 system of education js very much dependent upon the

teaching of practical subjects which require laboratories,

workshops, home science rooms, gardens and equipment. Community

leaders such as Members of Parliament, district officers and

Councillor are seen ad individuals who can whip up support for such

raise funds for

projects by attracting financially viable people to

such projects.

a have to curry favour with these leaders for

School administrator

Falling out of favour with, say, &

the benefit of their schools.

r can spell & ot of trouble for not just the

district office

e institution that the individual is

individual, but the whol

running.

al interviews with some of the

In this connection. during inform
ame clear that there are rivalries, suspicions

school heads, it bec
and these spill on to the

ratandings among
e locale. Many he
ects they have init

s in itself 18 a set-back for many

and misunde leaders,
ads of schools are transferred

institutions in th
jated because of some

before they complete prod

Vv leader-
There is therefo

vengeful communit Thi
re not much co-operation

Projects in this area.-

d leaders- and hence not much support for schools.

between schools an
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There is a lot of undermining of one leader by another, which in
turn derails projects. As the researcher learnt from informants,

this is because most institutions in the country have been greatly

politicised.

HYPOTHESIS 4: Subsistence Economy And its Effects on

Academic Achievement.

Lurambi is a rural locale, and rural communities are made up of

peasants who are, of course, not homogeneous. Parents are concerned

with satisfying the needs of the household rather than with

obtaining profits; they produce mainly for their own subsistence or

Their production is not market—oriented

consumption.

(Wolfe, 1966). Lele(1975:82) says that "ruraltfolk thrive on
meagre annual incomes based largely on low productivity
agriculture, and whose production is mainly subsistence. Incomes -

are very low and saving potential is very small”.

The population of Lurambi bears some of these, if not all of the

characteristics Jjust described and because of this, they cannot be
expected to generously contribute to the construction of classrooms

and other building& projects as well as pay school fees and meet all

+he other needs.
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With this knowledge, Pparents were asked several guestions about

household possessions, how much land they own, whether they are

employed and the kind of employment, the monthly income from their

employment, whether they grow certain cash crops and the number of

children they have. The answers to these questions were used to

determine the type of economy that generally parents in the

division.

From a sample of 20 the mean number of children per family is 6.5

which tallies well with earlier studies done on the population of

This is reascnable

the area. The mean number of hecters is 1.96.

land considering that land in Lurambi is not yet as fragmented as

in other divisions like Vihiga, Emuhaya and Hamisi.

It has been shown earlier on in this study that the utilization of
earnings from sugar-—cane (the main cash crop in this area) varies
from one household to another and also from season to season since
This in itself results in

the crop takes over a year to mature,

In addition there are in equalities in the

economic inegualities.
ownership of land and uneven adoption of agricultural innovation.

Page 141



All these factors can impact on a parent's ability to pay school

fees, provide books for use at home and buy all the many other

items required by school. And when all these things have to be

done for several children in a family which is relatively poor,

than girls become doubly disadvantaged both as children of poor or

rural families.

HYPOTHESES 5: TRADITIONAL BELIEFS ABOUT GENDER ROLES

Whet leaders have done to enhance girls” education in their areas

was correlated with whether leaders thought girls and boys should

lJearn in the same schools. In fact, in the freaquencies, most of

the respondents had atated that girls should have their own

which is what people want, particularly at secondary

only about two are government

schools,

school level. In this division,

maintained girls” schools; the rest of the secondary achools where

girls may be admitted are harambee which are invariably co-

educational. This expressed view 1is for many parents, Jjust a wish

which may remain Jjust so unleass performance improves and girls are

selected to provincial achools in other districts or national

schools in other parts of the country.

1s in the division are non- starters. Others

Some of the schoo
operate in fits and starts — they start the year with a handful of

rupils and some teachers.

Page 142



As the year progresses, both the teachers and pupils just fizzle

out. As the investigator learnt, this is mainly because of

financial difficulties; the pupils cannot pay fees and so are sent

away. On the other hand, the community, which is usually the

sponsor of such schools, cannot pay the teachers’ salaries, so the

teachers quit their Jjobs.

In some school the investigator visited, the secondary section

starts each yvear with a few boys and girls. They even have a
Secondary school classroom block with two classrooms &nd a staff

There were about four young men who said they were

and had been employed to

room.

university students on long vacation,

teach in the school however, they had not received their salaries

for two months.

They had no other place

ful that they would be paid.
-3idling

They were hope
hey remained there instead of

to go for a holiday job so t

at home.

hat causes the teachers to

It is this non-payment of salaries t
eachers have gone, then the students leave,

leave. Once all the t

and this is repeated each year.
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5.3 Parents- Perception of Girls

T . . .
he socialisation process that begins in infancy continues through

childhood and adolescence into adulthood to mould boys and girls to

cultural images. Boys and girls learn their future roles by

imitating their parents and other adult members of the community

They not only learn how to become farmers., doctors, teachers

but they also jearn to find these occupations

nurses or whatever,
attractive or unattractive. Sometimes parents themselves become

ge by educating their children for the life they

agents of chan
Sometimes young pecple

believe will be typical in the society.

ct their parents’” world

themselves may take the jnitiative to reje

view as inappropriate for their time and attempt to build a
- |

different world of 1ife for themselves.

To this end, parents, as primary socialization agents, were asked

elves and their perceptio
s the variables on the

1 the five hypotheses,

ns of their sons vis-

questions about thems
parents”’

avis their daughters. Wherea

not be used to test al

questionnaire could
e hypotheses that gene

an be used to test th

ral lack of

they c¢
e academic achievement

community support of girls affects th

of girls.
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The answers to the questions " is primary school the highest level

of education you attained” and " is primary sgchool teaching the

career you would wish for your daughters” were cress-tabulated

The same gquestion was put to the parents with regard to sons

Medicine was most favoured (50 per cent), followed by university

teaching and accountancy tying in the same position. Going by the

results of the frequencies, many parents still hold to the old

belief that girls should be in what have been described as *soft”,

while boys take up the traditionally male Jobs

*empathetic” Jjobs,

like medicine.

This supports the two hypotheses that a general lack of community

adversely affects the academic a
liefs about gender roles adv
Parents may still wish their

chievement of girls and

support
ersely affect

that the traditional be

the academic achievement of girls.

traditionally female careers, but

daughters to take UuP the
they do want ¢t

heir daughters to attain high

nevertheless,

academics.

Hypothesis 3
There are certain aspects in which parents are still socialising

ifferently from t
assign to their chi

heir sons. One aspect is in the

their daughters d
ldren.

area of the duties they
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Parents stated clearly that the girls are the ones who fetch water
cook, wash and run errands like going to the flour mill or market

Then what do boys do if girls are burdened with most household

chores?

One can only surmise that boys are still left to run freely, to go

to wherever they want, whenever they want while girls are held

tightly to serve by performing most chores.

As for the level of education the parents want their daughters to

attain, university 1is the highest, with 90 per cent saying so.

Also for boys, 90 per cent of parents want them to attain

university level of education.

b

ard to careers. Whereas b per cent

There is some variance with reg

dicine as a career, 45

of parents want their daughters to choose me

per cent want it for their sons.

e wider society and the latter, since it

Parents are members of th
makes it difficult for girls.

jeve in achieving womeln,

does not bel
stack of barriers placed in the way of their

For girls, there is a

achievement.

ator obaerved often may be used to

y that the investig
ijly there were both boys and

One famil
in this famil

highlight this scenario.

girls of primary school age-
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On returning from home, the children would eat whatever food there
was and after this, the gender differentiation began. The boys
would remain at home while the girl went to fetch water from a
stream that was about a kilometre away. The mother in the family
was a small trader and often went to the nearest market to sell her
wares. Meanwhile the boys would get hold of some ball and g0 to
play with other boys in the neighbourhood. On returning from

fetching water, the girl would start preparing the evening meal if

the mother had not returned.

One day during a casual visit and finding the mother present, this
jnvestigator asked her if it was not unfair to let the girl work

while the boys played. Her answer was simple and tacit, "well, she

has to do those chores. How else would she learn?” The
investigator told the mother that boys needed water t00; they

needed to eat too, 8O why should they also not learn to perform the

chores like the girl? The answer to this was she hoped I had not

said anything of the sort to her daughter because that would be

undermining her authority and order of running her affairs.

1f girls are persistently being singled out and regulated while

their male siblings sit around and are able to make their own

choices as to what tO do with their time, then clearly the girls

are not getting the support that they need.
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Thi
is support‘would.motivate them to work hard at their studies and
?

h .
ard work would result 1n good school grades. The tendency to

divide the sexes, the systematic differentiation of children on the

basis of sex at the family level still exists.

Choices should be openly offered to all who have the interest, and

ability; it should not be based on traditional assumptions about

the proper spheres of interest and influence of men and women.

In most cases in this division, traditional beliefs about gender

and.therefore the hypothesis is supported.

roles still hold strong.
This may be 80 bhecauseé parents with low jevels of education may not

rations for their dauvghters. 1+ may also

themselves have high aspi

£ the 1uck-lustre PO

sition that education has agsumed

be because ©
8, education may pbe seen as

in the last few years- Because of thi

good only for literacy and numeracy-

Hypothesis 4.

20 the mean number of children is 6.5 which

From a sample of
n number of hectares is

tallies well with earlier studies. The mea

reasonable land €

onsidering +hat land in Lurambi is

1.96. This is
Emuhaya and Hamisi

1ike Vihiga,

in divisions
amount of land is put

not as fragurented as

Nevertheless when the

in the same district.
£ children,

jt is not much. Families are still

against the number ©
fairly large and generally land is l1ittle.
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This means that much of the crop harvested annually goes to feeding

' the family, leaving no surplus for sale. In fact from observations

and discussions, many families are prlagued by food shortages.

At the time this study was being done, there was much activity on

the markets in +the sale of maize particularly, and other

foodstuffs. As this study also employed participant observation,

the investigator used to visit market places especially on

designated market days. People, {(Mostly women) were always waliting

for lorries that came each market day to off-load maize from far

off places like Trans-Nzoia District.

They would gather at the lorry to purchase bags of maize elther
individually or in a pool. This maize would then be measured in

gram tins and the rate at which it was bought was proof

two kilo

that there was a staple scarcity.

£ large families and small pieces of land which do

The combination O
bound to have adverse effects on

not allow for surpluses are

rticularly that of girls, whom parents may be relieved

education, pa
ionger while they look for fees.

to keep at home a little

Also asked of parents was the question as to whether they grew

the most important cash crop in the area. 40 per cent

Sugar cane.

of parents said they grew it.
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They were also asked whether they grew coffee (a cash crop said to
lbe grown in parts of the division). No parents in the sample said
ithey grew it. Also used to gauge economic status was the kind of
employment the respondents were in. 11 out of 20 said they were

| .
| farmers; four were teachers; five were amall traders and one was a

|
preacher.

Most of these occupatlons bring in small incomes, which are

aggravated by the large families, which combine to strain available

resources. The potential for savings and jinvestment are as a

result, drastically reduced, meaning that very little is released

to go towards aocial services like schools.

A rising school age population can put a strain on available

resources which would otherwise E° towards building schools and

It is therefore no wonder that in a number of

equipping them.
(some of which the investigator visited) there are

schools

ding proJects with the existing buildings in a

therefore subsistence economy

uncompleted buil

general state of disrepair;

in this division has an adverse effect on the academic achievement

of girls particularly.
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5.4 Teachers”™ Perception of Girls

Teaching staff, school facilities and the general atmosphere

prevailing in a school are all correlates of what may be described

as a learning environment. Learning is chiefly the responsibility

of schools, and learning is a precious element in life, because it

has been seen to enhance one”s chances of earning a good living, to
deepen and enrich oné's personal awareness and understanding.
Thus, full education offers one an opportunity to make of oneself
everything that one can be, to function in society at the highest

level; and attain a higher social status through crossing as many

hurdles as one finds within one’s ability.

With the above observations in mind, teachers were asked questions

relating to their qualifications, their professional training,

their length of service in teaching, their perceptions of boys and

girls, the methodologies they employ in teaching, which careers

e suitable for boys and for girls and other related

they felt wer
put to the teachers so that the

question. These questions were

they would provide could be used to t
girls are differentially reinforced in their

answers est the following

hypotheses: Boys and
t at school adversely affects the

learning; The learning environmen

ement of girls. Traditional beliefs about gender

academic achiev
e academic achievement of girls. The

roles adversely affect th

hese guestions and the results are discussed in the

answers to t©
following pages-
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Mayer (1970: 2-3) says that:

The effectiveness of a =socialising organisation

is dependent on its character - the agreed upon

social definition of its products. Thus, a community

as an organisation to which girls who are being

socialist belong has 1ts oOwWn views of what boys and

girls should be.

on of 1labour between men and women is

The traditional divisi
evidently breaking down, and it was with this view in mind that

o teachers to help to determine*#hether this is

Questions were put t

To measure this, teachers, who are also

also the case in Lurambi.
estions about how they perceive

community members, were asked Qau

Egirls.

community support of girls” education was measured

In this respect,
ght are suitable subjects and suitable

by what the teachers thou
s vis—a-vis those for boys.

careers for girl

kely tO kxnow what equipment is needed

A qualified teacher is more 1i
workshop and how to operate that equipment

in a laboratory OF a

than a non—qualified geacher -
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In this connection,teachers were asked whether they were trained to

teach the subjects they were employed to teach, for how long they

had been teaching, the teaching methodologies they employ from nine

choices, the number of hours they spent preparing lessons, marking

pupils” work, whether parents consult them about their children’s

progress, what they felt were the courses of poor performance in

examinations by their schools, the reasons why pupils leave or drop

out of schocl prematurely, reasons why girls stay away from school,

ance of girls visa-visa that of boys, the subjects and

the perform
1t were suitable for girls, and how they

careers which they fe

motivate their pupils.

arried out on these variables, whose results

Frequency runs were ¢

cussed in the context of the hypotheses.

are now dis

The socializing function of the school is to transmit certain
The s=chool also functions to

1s to the young.

knowledge and skil
ciety in which the sc

hoeol i=s located.

transmit the values of the 8o
certain values and ideals. Teachers are 1in

Teachers represent

of authority; they also
ects of specialisation. They

represent knowledge and

positions

educational achievement in their subJ

odels to their pupils, e depreciation of their

become m despite th
social standing. They stress achievement which is based on the

performance in certaln subjects.
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HYPOTHESIS 1: Differential Reinforcement of Boys and Girls

In an open gquestion, the teachers were asked to state which careers

they thought were suitable for girls. When a fregquency run was

done on this variable, 14 out of 20 or 70 per cent chose teaching.

Also 14 or 70 per cent chose secretarial work, four or 20 per cent

chose medicine. If these are the opinions of the teachers who

teach these pupils and at the end of the school term advise and
help them to select their careers or subjects that would place them

in the careers, then the inference to make is that girls are being

socialised by the school to remain in the traditionally “femine®

careers.

When the same were asked to state what careers were
suitable for bovys, only 2 or 10 per cent chose teaching; 16 or 80
per cent chose medicine and engineering (careers whose basis is
Careers like teaching, secretarial nursing are viewed

scientific).
since they are judged to be expressive and person-

as “female"
oriented helpinsg, nurturing and empathising. Occupations which
require coolness, detachment, analytic minds such as medicine,

engineering are seen as male occupations.

It is not therefore surprising that teachers should choose "female"

for the girls and
re part of a wider
om bovs with regard t

“male” ones for boys, since they

careers
community which still perceives

themselves a
o careers.
girls as different fr
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The ) i 1

by t j
v the teachers. The subjects one pursues in school, particularly

a
t secondary school, determine what occupation or career one 1is

eventuelly likely to 1and in. Again, these teachers tended to lump

the girls in the social science subjects whilst boys were given the

science based subjects. This trend on the part of teachers does

not serve the jnterests of girls and does not sugur well for those

d enable them to study science

girls with abilities that woul

an unfortunate trend because these are the very

subjects. It is
rs who will discoura

encouraging boys to do So.

teache ge girls from choosing science-based

careers while

it can be inferred categoricallv that

From these two variables,

tial reinforcement at the school level by the

there is differen
teachers, the Very people who should be in a position to assess the
their pupile and advise them accordingly without

a school should
£ & pupil should be allowed to mature.

abilities of
be an equalising agent, & place

regard to gender -

where the full potential o
r of teachers® said girls perform well guring the

Since a good numbe

s of schooling s

but slide back as they advance. Some of

early vear
se sSame teachers, perform better than

the girls, according +o the

he early S

ance decline?

Lages. °° what happens later on to meke the

boys in t

girls” perform
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A question to throw light on what teachers feel causes girls”

performance to decline was not put to the teachers. Nevertheless

studies show that on reaching puberty, many girls whose performance

was as good as that of boys or even better, begins to slip. Thus,

girls are given less encouragement than boys, and as a result their

self-images suffer, their academic performance suffers and they

ss dedicated to their education although they will, as has

appear le

already been said, have entered their disciplines with fairly

equal, if not petter academic inputs.

Hypothesis 2: The learning Environment at School.

tution which represents the authority of the

The school is an insti

society. Teachers may encourage achievement, and upward mobility.
hese beliefs, teachers were asked whether they

On the basis of t
ects that they teach, what methods they

were trained in the subj
om a list of eight) whether their

r instruction (fr

employed in thei
d whether the performance of the school was

ad facilities an

school h
od in national examination results.

rated poor. aatisfactory or £0

ning in their subjects, 60 per cent said

jon about trai
said they were untrained.

To the guest
40 per cent
hould be train

a teacher wou
are within his/her ability.-

they were trained;
ed in the subjects that they

1 teacher?® 8
1d be able to employ

Ideally, &l

teach.

varied teachi



With 40 per cent of the teachers admitting to being untrained, it

is highly probable that they employ methods that they saw their

Even the trained teachers do not seem to use varied

For example field trips are rarely

teachers use.

and effective methods.

organised, but this can be explained by the low economic status of

d trip requires finances. whic
sts for which only a radio receiver is

the area. A fiel h many poor schools

cannot spare. School broadca

£ the teachers in the sample.

required is used by only 5 per cent O

of these findings this study corroborates ecarlier ones

On the basis
amega District have many

at achools in Kak
ocorly equipped., and on th
avironment at school adversely

which have found th
is basis, the

untrained teachers and are P

hypothesis that the ljearning €
he academic achievement of girls is

retained.

affects +

f teachers that is of relevance

alification o
To gauge

ot Jjust the 4Qu
nvironment; the attitudes too.

It is n
e learning e
e teachers t
rhaps the best
ould be absent or they would come

pils,

to a conduciV
owards their job and the PU

the attitude of th

1l
cohool staff ooms were De places to do this, and on
s teachers w

any number ©oFf day
d been allowed to be interviewed

ha
late. One teachel whose c1a88
for the interview to go on

d
b - sigator woul
v the invesS d back to her she galid

t .
he whole week aee when people like you come

it



n this school. The work is heavy and

eem tO care moch. So do

It is such boredom teaching i
The children just do not s

the pay so low.
I find another job? 1 am stuck 1

n this job

the parents. Where can

rn a living."

and in this school becausé I have to ea

he subjects they thought were

Teachers were asked 10O state t
For girls, not

15 —a-vis those for boyS.

suitable for girls V
ave been

the teachers chose those Very subjects that h

Surprisingly.
tects; while for boys they

dominantly arts subd

called "feminine"”, PT®
As for careers suitable fo

nce subjects-

for them sclenc

r boys again

Belected scie
e—-based ones such &as medicine;

the teachers choS€

ed mostl Why in any nameé this

y in teaching.

girls were lumpP
hool level is explainable only by

ist even at sc

attitude should Per®
People are still as

jn the community.

the social set’uP
up of people,

r and since communities are made
e

Conservative a8 ev
rambi still perceives girls in

it follows th

8ge-old terms-
v and as part of the school

break out of the

Teachers as poth m° girls to
envir t are not encouraglns d cannot stud h
onmen and © udy, what
ris can
pout whav g
traditional beliefs a Lis is bound to have a debilitating
1

s 8 suitable kind of

e
annot P s6 1

they can and ¢
effect on the le
Prejudice -
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Thi . . .
is finding 1is. therefore, 1in agreement with Kibanza’s(1980).

A .
lthough his study focused on Mathematicse achievement, it can be

used to generalise for other subjects. Kibanza found that there

in achievement in Mathematics -~ girls consistently

He advised that gir

were differences
is should be

achieved lower than boys.

1 in the subject-

encouraged so that they too can do wel

ciety that emphasises gender

s and girls.

-up jn which

Teachers, brought uP in the kind of 80
The

ferent things of boy

differences, expect aif
schools where they work are part of a wider social set
nstitutionalised as to what is pro:perly male

sexual divisions are i

or female.

responses, schools,

Even today, as coén pe seen from the teachers’
by virtue of what teacherS say, still want to teach boys and girls
vy extension, to encourage them to choos€

different things and b
ill pelieved to have

jons pecause the two are st

different occupat
dulthood.

different position® and tasks in @
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CHAPTER A CONCLUSIONS AND RECOMMENDATTONS

This study set out to find out how girls are socialised in Lurambi

Division and the implications for this socialisation for their

academic achievement. It was observed that the family, the school

the community and any other factors unigue to Lurambi Division play

a significant role in the socialisation and hence, the academic

achievement of girls. The study finally makes certain conclusions

the problem investigated.

and recommendations as solutions to

6.1 CONCLUSION

hat there is no systematic differentiation on the

It was observed t

f sex, although som
on in different schools, be taught diffevent

basis o e teachers and leaders felt that boys and

girls should lea

and that bovs should enter careers that have been seen

BUb.j ects,
like medicine and engineering while girls

traditionally &3 ‘male”
g and secretarial work. It is difficult to

go into teaching. npursin
1 which jis mann
in
o qifferentiate pupils by sex. And

ed by teachers who are part of the

see how the schooO
which sexual divisions are

wider . social formation

d could fail t
hers and paren
d of gociet
gs for boys and girls.

institutionalise
ts as socialisation agencies

the leaders t99- Teac
are b ght UupP in the kin y that emphasises sex
rou
i hin
differences and expect different ©
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It has al
so been observed that there are factors which
ch deflect

girls from choosi
ing careers which command
prestige and
power like

medicin
e and law and that these factors all spring from th
e social

set up; that sociali i
alisation works on girl
8 in such a wa
¥ that the
b'4

o o
ften choose ‘softer” careers.

Thi
is study shows that girls want to reach the highest 1 1
S evel of

The tendency for
ow existing realities was not evident

self-defeating consequences of

education.
Their

preparing for narr
g channelled intocareers which are

career aspirations are not bein
emale 8eX roles. They do not want to b
e

extensions of £
nh are extensions of the traditional

concentrated in fields whic

ike nursing or fields which have been viewed as

feminine roles 1

Proper extensions of femininity.

tional models for girls in Lurambi. Few

There is a lack of motiva
gation of their feminine roles

ned the seeming obli
This failure is g

women have combi
eir occupational and
ce of the cultura

iment in socializati

with th professional roles.
1 image of the female sex-role

direct consequen
on to & new, alternate

which forms a major imped

d be a matter of concern +to educators-

image; it shoul
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: i l : . i i I

un s .
quallfled/untralned teachers, which factor has a negati
gative effect

on academic achievements.

ablished that the manner in which a subject
c

Psychologists have est
h how much can be retained, and how

ie taught has a lot to do wit
ned has a relationship ¥
seen in this study that the teachers

mu,
ch can be retal ith the methodology used

to teach. it has been

interviewed do not employ methodologies that are effective d
> an

se effects on retention and hence academi

C

this must have adver
pite thelr depreciating image, can

achievement. Teachers., des
models for some of their students and particularly

become important

v are qualified an

d teach well. Professional training is a

if the

prerequisite to this end.

g programmes in the schools seem to be

ce and counsellin
aid that they had no counselling

The guidsan
many respondents =

ow of the existen

lability of ef
h school type and quality, with

as
ce of such a teacher. It

non-existent,
s or did not kn
n that the aval

teacher
fective counselling

has been 5S©€

Programmes generally correlate wit
most 1ikely to provide

catchment
ammes ( Sommerset.

ools being the
1974;196)

national sch

effective progr
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re 1= 'I'h
-

inade
quacy ili i v
of the fac:l.l:l.ties in the schools in Lurambi D
ivision has
.

far-r
eachin
g conseguences for the academic achievement
ent of girl
8

Particularly.

There
is therefore a co
mbination of factors i
which give ris
e to an

£ environment which 1is not
: conducive to
high

adverse learnin
academic v i ow gua
achievement There are 1 i
. guality local sch
ools which

achers, adequate facilities and counselli
ing

lack qualified te
The lack o

£ facilities such as laboratories £
or

Programmes.
had also been pointed out by Eshiwani (1983)

804
cience education

of community support as measured

s a general lack

A
1s0 observed, W&
esa to support educational

jables &8 what

Projects, what community leader

d the support P
e reward and

the community do

s do to support the schools in their

by such var
arents give to their children. Support o
r

punishment whi
subject to subsequent

ch help to develop a

lack of it is 1ik
rsonality ba

s a response€ t

which is

o a child"s n

8€e,

child“s pe
eeds.

influences. 1t i
jonal acces8, put there are still

y of educat
outside the school

There is equalit
e stereotYPe

of what is
g to the fu

s in the community and
d acceptable for each sex

reatrictiv
natural an

Such stereotypPes
ent of intellectual

e parrier
n academi

11 developPm®

unlimited-

Create subtl
¢ access is

abilities even Whe
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A conclusion that traditional views about gender roles still obtain

that even though girls ar
ere are still structural ambiguities about

was i
reached, e going to school and

competing with boys, th

what the girls” roles should be.

It was observed that the subsistence economy definitely has an

academic achievement. This is so because the

returns from sugar—cane &are not substantial for the various C

adverse effect on
ited

h families which grow sugar—-cane should be

d better able to meet th

ow it. School fees, &8 &

reasons, althoug
e cost of

comparatively petter off an
amilies which do not gr

education than £
economy has adverse effec

function of the subsistence t on academic

achiesvement.

indings. the study concludes that: the school as a

Lurambi Division ha
that girls and

In view of the £
a inadeguacies which do

socialising agency in
academic achiev
ed in their lear

that there ar
e fact that the community is

ement: boys are not

not favour high
ning, at any rate, not as

differentially reinforc
e still aspects of

s are concerned;

far as teacher
jch point to th

community behaviour wh
rticipation in projects

e of education in respect of pa

the subsistence

not supportiv
Also,

ievement.

rt education. This is

t cannot supPoO
fs.

such that 1

fairly large
wives and

traditional belie

economy 18
households,

aggravated bPY the
housewives.

Which see girls 8° motherss
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6.2 RECOMMENDATIONS

It was ex
pected that the study would
bring to the £
ore & problem

th -
at may hitherto have existed, but which people are not
aware of

and i
that it would suggest solutions to the problem and mek
make

recommendations.

thelfollowing recommendations are made to all

In view of this,
those who may be respoﬁsible for the socialization of girls and

and are
r with their academic achievement.

affected or concerned by ©

1. The society jtself needs to change the way it perceives
n that girls are thought of as

women. 1t was see

s and housewives, while boys are regarded as

mother
future providers of their fam

ilies, a

future leaders,

he reality. The origin of this is

view which obscures t
chy and it needs to be

aching of the patriar

cial mythology that ha
e world and hovw the genders

in the te
a assigned women

changed. The 80

and describes th

rolesg
should be discarded.

should experience it,

rural girls and their parents

2. Ae this atudy has shown,
an increasing interest in education. More

are showing
t should thus b

e undertaken to give the rural

effor
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female population an opportunity to participate
more

completely in education, because o offer to girl
rls as

s to men & chance to ob

to develor and vtilise their faculties

well
a tain an education which

will enable them

to the maximum je in effect to work in the clearl
¥y

understood interest of society. A change in wome ’
n’s
all society in some wWay.

position must affect

Where formal education has peen accepted most readily

s been the greates

he way for more for

¢t social change which in turn

there ha
mal education. The

has opened UP t
e to which chang

profound effect ©
s who were talked to attested to the

e has taken place appears to have

degre
n the education of girls

an even more

than boys. Pgrent

benefits they 8ore reaping from having educated

daughters- Education jg considered an jnvestment and
small to

potential pay—-off is considered to0O

make the investment worthwhile,

where the
oy where there is no

sense that one 18 gambling on & good things those
autious- This study has shown that it is

paying are C
st in the educa

thwhile to inve

tion of girls.

wor

petween the occupational roles of women

The distinction
ns of what to

£

and men is what nerrows women” 8 visio

pecome -
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The early socialisation in the family and the sch
chool,

should not show girls that they are limited in what th
. they

can become. Both boys and girls should be motivated

gufficiently to acquire the skills they would need lat
ater

on to become members of +he professions.

From the pupils, tO the teachers, the leaders and th
. e

the picture that emerges of the school is a

parents,
A large number of unqualified teachers

negative one-
jlities Jjust aggravates the

with lack of fac

combined
and every effort

e of education in Lurambi,

whole pictur
It

eviate these +wo problems.

must be made toO all
old and big schools

be Jjust the well-known,

should not
n of facilities

isted in the provisio
Any child, in any school.,

a needs to be given the

that should be assé
fied teachers.
e republic of Keny

is/her potentia
uld be asgisted 8

in

and qualil

any part of th
1 to the full.

to develoP h
o that

chance
e community sho

it directly from the educational

Therefore th
hildren penef

h at the momen

doing.

their €
¢ they are not

gystem, whic
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APPENDIX 1

QUESTIONNAIRE FOR PUPILS

----------------------------------
.......

------------------------------------

Sex 1. Male

I am a boarder
I come tO ohool dBilyarssesressr sttt
you) .

(Tick whichever applies tO

your iast birthday?

How old were you on
years old.

--------------------------

I was
How many children are there is Your family?
We ape «.---=- 0Tt children (including yourself)
How many sisters?
L Bave. . . ssamEEEmena MR gisters-
How many brothers?
....... prother?e
I have .. padmmmEe s s
ead?

Is you fatheT 1iv1
v 2. Dead



If your father is dead who pays your school fees?

1. Mother.....ceoececeecnonsasns 2. Guardian........--- 2.

3. Brother/Sister.......-ec-neroro-re

what is your relation

If your fees are paid by guardian,

to this person?

1. Older brother or sister

5 Uncle OF AURb....coceeensssrossossn st s s inmninnsnnns
3. Cousin or NAGCE oenveennssnmmnammmns s TITTE

------------------------------------

4. Other (specify)

wWhat is your father” s occupation?

down all the things you
describe the wor

r father does.

Write
kx of the person

If your father is dead,

your school fees.

who pays
Wwhat is your mother 5 occupation?
Occupation....----=-""""" Place of WOTK . cwacmm T
How many acres (hectares) of land does your family own?

- a =
--------------
----------------------

Do you BT
.. 2. NO.oracrnaonsen=
a) Coffee 1. Yes..----cmt77T
b) Tea 1. YeS...e-eicttTTT 2. NO.eweenenmorss
...... 0. NO.oveweosmm==>
c) Cotton . Yes...--ct7T
1. Yes...c-ooT 0. NO.eeecenmnrnars

d) Sugar Cane
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14,

15.

16.

17.

Does your family own any of these items?

a) Bicycle 1. YES.eanwwm-sonsnros 2. No......
o omese n om0

Player 1., YeS....enscem-esncs 2. NO.:oceweoanannenn
c) Motor-car 1. YesS....---ccocntrtt 2. NOwweeonnananenn
d) Motor-bike 1. Ye€S...-.---crerrtits 2. NOwecoeaccrananeanns
e) Television 1. YeS..oe-voomm-motr" 2. NO..--ceaneenaonn
f) Radio 1. "YeBeaaaraemrtTT 2. NOewcvevmmnonsenn
g) Tape

Recorder 1. Yes...-c-e-cemecctl . NO..e-ecomsnmse=-

What is the highest level of education attained by your

closest relative? (male of female)

Male relative

Female relative
e ever been sent

State whether you hav

-----------------------------

a)

b) Lack ©
n items require

Failure to bring certal

c)

.......

r missed aschool because

----------

you have eve

Show bY (Yes -
ome.
your parents needed your a551stance a
........... D NO-vewae-nn-
a) help in the hous® 1. Yes-.--
b) help iP the pusiness 2
1. Yes..-rotT TN NG e



18.

19.

20.

21.

22.

c) help

d) herding
taking care of younger sisters and b

e)

Indicate in which other way ¥

are not

a) Gathering/prep

in shamba 1. Yes..oe-eeean-

i

b) Fetching water

c) Cultivatin

g the Shamba

n school by ticking ‘Yes oOr

aring food 1. Yes...-

teea 2. NOvuoveenenn
rothers
..... 2. No.eeeveennn

ou assist your parents when you

*No~.
..... 2. NOo....voau
1. YeS..aaen-v- 2., No.....oc-nn
1. YesS...eeaes- 2. No....--....

d) FRunning errands (e.8- going
1, YeB.veasrve- 2, NO.-ve-annan
How far is your school from your home?
It i8.--ee--v""""°" miles/kilometres
How do you normally get to school?
L Walking...---ceccttoTtTTT 2., BuB..-ee-cec-""
3. Bioycle...sesesssst Tt 4. CBYceweamnemmssmmrmres
When you are not in school, hov¥ many hours do you spend per
day reading or doinsg homework/assignments?
1 spend T hours
What level of education would you 1ike to reach?
fonia 1ixe 20 e enei tmportance
Rank the followiné occupations &
(in your view)
Nurse
Businessman/womﬂn
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23.

24,

25.

26.

Farmer
Lawyer

Secretary
Clergyman

Doctor
University Professor

High School Teacher

Writer

Primary School Teacher

Policeman/Woman

v Lecturer

Universit
above Jjobs would you 1

jke to do for living?

Which one of the

..........

-----------------

----------------------------------

i1l help you train for this

Which subject (s8) do you think w

------------
-----------------------

h 1evel of education

Whic

this dob ¢ your choteeT - T
x the f£ollowi
guardians‘

TheV pramptly pay B

as they aPPrOPriat'ely reflect your

Tic

interest and support for your education:
chool fees:
18 required by the school.

parents’/
buy uniforms and PrOVide

a)

.....

......
..........
_____

- -
- .
e ="



b) They buy me books (other than textbooks) for use at home

i) ABre€....--ce--s--rrmamssrmsns

ji) Disagree........ceessesmcmrieees

¢) They help me do homework or they provide private coaching

i) AGree....-.-escssesrmensrmnrrits

ii) Disagree
arks in school.

d) They exprecs concern when 1 get poor m

-----------------------------

i) Agree

ii) Disagree

nt or disagreement with the following

27  Show your agreeme

statements:
my teachers are

a) Through their comment and assistance,
very interested/not interested in my education and

progress.

--------------------------------

1)

ii) Interested

4ii) Not Interested

0. Can you neme & woman/man whom you would 1ike to be like.

==
..........
-------------
-----
---------------------

----------------------------
......
-

-----

______
------
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30. How did you come tO know about this woman/man?

i) Through the radio

ii) Through the television

iii) By reading a newspaper/magazine ................

iv) Through other people
31. Name & newspaper/magazine which you have read in the past

----------------------------------------------
......

--------------------------------------------------------

Do you have any additional comments

- & w =

-----------

-----------------------------------------

32. Show by & tick (

d and assisted

Government maintaine
chers are provided by

t assisted (only tea

a)

b) Governmen

---------------

--------------------

L, Hussmbos. - smus e BT T

...............
............

a) private
e school Yyou

33. 1Is this th
o NOaaseesnnr T
UURTRURRTER L
If not, whY dig you come to thise R K PP LSS
o
34. Do you 1ike your present school’
..... NOawenemenmmsmrsssmssss
R L i -
If y, stateé why you do not 1ike your 8¢ ool.
no

. w =
- ®
..........
--------------------
......
.....
.....
-

......



35.

36.

37.

38.

State by writing “Yes”

or “No’ whether your school has any

of the following facilities:

a)
b)
c)
d)
e)
a)

b)

Science Laboratory

Workshop

Library

Home Science Room

School Garden

Does your school have piped water?

1 does not have piped water, where do you get

1f your schoo

water from?

i) Neardby river or stream

---------------------------

ii) Borehole?

r made to repeat standard seven Or eight by:

Were you eve

a)

i) Your papentS. .- -oseser ottt

ii) The teachefs ..........................
b) Why were you made to repeat?
Show by & tick who encourages you, motivates you the most

in your learniné-

a) My Ceners
b) My e
c) My peers (other bo¥S and girls) --coemeTrosontrerTIII
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39. Which of these two is of greater importance to you.

a) Getting as much education as I CAN..curarncncsanrsonannnn

b) Getting married while still voung, having children and

taking care of my FAMILY . e ansnensrossacnnasasomonnsnons

40. OFf these two types of women which one does your society/

community respect and admire more?

a) Those who spend much of their time getting educated

--------------------------------------------------------

b) Those who leave school early, get married and start

Famili@S.«eseeemnmmmsmeommmmsssm sttt
41. a) In a paragraph or two, write down how your community

perceives girls.

-------------------------------------------
------------

- @ - .-'i‘-l‘i-'ll-.I.I-.---....l-l'..-.lili!-----‘-!-i-
s - -

-----------
--------------------
--------
iiiiiiiii
------

- .
-----------

-----------------
-----------------
------------

b) In & paragraph or two,

percelives boys-

-----------------------

--------
.....
..........
. w
-----

------------------------

--------
.........
----------
-
;;;;;

........................

--------

xciting and interesting

42, Do t
school life e

------



43.

44 .

a) Of th

b) How often do you have practi

e skills you learn at school (e.g woodwork, beadwork

basketry, puppetry, needlework etc) which one(s) do you

think will enable you to be employed or self-employed as

soon as you leave school?

cals in the following subjects?

Biology Chemistry Phveice

------------

RAPELY . e emeemrmeriTToTTTIIIITO
ComeLimes. --o  seeserterttto TTTTTTITTN

e and counselling teacher in your

Do you have & guidanc

school?

YeB.eavmeeon= """ R S NO. .vamemnamnmosmmrmmsr”
Don”t KmOW.--«--°°°"7"77"""

I1f your answer 18 yes, what are her/his specific duties?

-----------
----------------------
-----------------------

........

- non ="
.,.--p-ll""
......-.-------.;-.
..+..-.-.c---'

ooooooo
-------------------
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10

11

Location of School

APPENDIX 2
QUESTIONNAIRE FOR TEACHERS

--------------------------------------------
- - w

Name of school

------------------

------------------------------------------

Please indicate how much formal training you have had.

Tick ( ) only your highest gqualifications

Untrained (UT) Trained
1. CPE..ceaesecremmosstr? B. Ph.uconsosnessmrsrmsmoreonss
o KISE...e-me-mermtmtto IR Y TR L
3. EACE (KCE)..-e-ccc=ttr Y S
4. EAACE ( KACE) . cso-rer"" 9. Pleoeecesensmrmerstssnttnnnss
5 Degree..-----:-""77777 10. SLewewamsmmsnmsersrmtottt s
11. Trained Graduate...-s-sc""""
For how many years, jncluding the present year, have you been
e
For how meny years; including '
teaching in this gl o<
Which subjects do you oach?.sesmne e s s Tt
hese gpecific subjects?

-------

-
- = ® =
.......
......

Yes e
ou B
e week do ¥
How many hour?® e R hours Pper week.-
_____________ : ock do you spend marking exercise books
How meny hoUr® PES T ket nours per week.



12

13.

i4.

2. There is neit

Indicate how often you use the following in your instruction

Tick only one box for each type.

Regularly Sometimes Rarely ‘Never

Textbooks = esesresce

Supplementary Printed

Material

Small Group Work = cecee-c-e

Audio-visuals

----------------------------------

(Films., Slides)

School broadcasts

Field trips or special

-----------------------------------

Projects

-----------------------------------

Discussion

Questioning
you regarding their

How often do pupils” parents consult with

children’s education?

1. Often....e-ecrmccrottTTT 2 Sometimes....-.---c-ccctTT
3. RarelY .................... 4. Never....--------s-c°"2°°°°7
parents are generally supporting

Do you feel that the pupils’
jidren’s education?

their ch
hooling a waste of time

ents consider S¢C

P
- .-------.aa-’"‘"".
.-

t it is never expressed in action

support PY

----------------------------------
.........



1 .
5 How often do you assign extra reading to the pupils?

1. Often...
T2 s D 2. Sometimes.........

3. Rarely.....coeevacerarcoemecrss

18 Do you give extra attention to the slow learners to catch up

with other pupils?

1. OfteN....-ccessecmmrmsoerssm""s 2. Sometimes......--c----.
2. Rarely...--.e-eeccerocrmnto0T 4. Never.....-c-ecceoe--
important in explaining why

17 Do you think these reasons are

pupils prematurely leave school?

1. YOB.se-nnnenemrmmsmrsnmmn o D, NOweweneamrarsomamesns
B. Lack of School fees
1., Y@Buuavrwrommmormensr sttt D, NOw.ocommmmmsammmms-ers
Cc. Lack of opportunity for secondary school place upen
completion of KCPE
1 @B aeneree T 2. NOuuwwronoemmsmmmo"""
D. Disillusionment with future employment possibilities.
L Yemaaneenresrren T O NO..wermemmemmmmsstns
E. Distancé from home tO school.-
. 2. Now.eeecmemrmmmnnnnns
1 YemeseeeesrrmteT T
F. Lack of encouragement in the home -
..... 2. NOo..-emromrmrmsssoo"”
1 YoB. ... - AEEEESERTE
G Poor adgustment to school-
...... 5. NO..weaweemnmmrmestes
1. Yes..oeo-tTT T



18.

18.

20.

Wh i i
at is you perception of the pupils in this school?
017

They are:

a) Lazy

b) Hard working

c) Any other
When pupils stay away from school, what do they say are th
1=

reasons for missing school?

-...-..-1.-1.-+-1--i--c--o.cc----oo----------no-......,
- s o= o
== e

Boys
AP L. + v enennreen e s
What are the causesS of school drop-out in your scho0l?
e
S
How do you motivate pupils to work hard?

i i 2
Which careers do you think are suitable for girls?

_________
rrrrrrr
_____
-------
- ®
a m ®®
......
..........
-----

....n.t'll"'
s = ®
. 0 ®®
PR
- =
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Which careers do you think are suitable for bovs?

---------
--------------
-------------------------
--------
-------

..................
- = &
-----------------------------
--------
&= a

---------------------------
--------------
----------
---------

What subjects in the school curriculum do you think are

auitable for girls?

-------------------------------------------------
-------------

------------------------------------

Generally. what is the performance of girls in relation to

boys in this school?

------------------------------------------------------------

*
= =

------------------------------------------------------------

-------

--.--.---..-.---..-q.-q.u-n--.p--..-.-...--l--u--p-.. ---------------------

------------

--------------------------------------------------

..............

------------------------------------------------
--------------------------------

------------------------------

Show by & t

national examinations is:

a) Very S

b) Good

c) J

------------------------
--------

d) Poor

e} Very poor



2B.

29.

30.

If your school’s performance is poor., are these some of th
e

reasons?

a) Lack of facilities (e.E- laboratories, workshops etc)

..........
---------
----------------------------
---------

b) Lack of discipline on the part of Pupils....--.

c) Lack of supervision by Ministry of Education, TSC

..............................................
..........

d) Laxity on the part of the head teacher

--------------------
- .

of the teachers

Laxity on the part
e any of the following

e)

Do the pupils in your school fac

problems?

a) Smoking

-------------------------------------

b) Drinking

-------------------------------

.....

c)

-------------------------

d) Truancy

e) Absenteeism
f) Teen-age pregnancies. ---csst Tt I
(List as many as you can)
what steprs does the school take to deal with these problems?
at =

------
- e ="
------------
----------------------------

- - ="
......
.............
-----------------------------

.....
________

------------
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APPENDIX 3
INTERVIEW SCHEDULE FOR PARENTS

-------
-----------------------------------
........

----------------------------------------------
-----
-----

(List all the things you do to earn your living)

What is the highest jevel of education you attailned?

--------------------------------------------------

ppppppppppp
-----

---------------------------------------------------------

How man

I BAVE sneeeenesresse T acres (Hectares

of land.

Do you grow any of these crops?

a) Coffee 1. YeB.oaenmemiret 2. NOwwcnnoamsoom-nr

b) Tea 1. Yes ..--eccmttt 2. NOwcoomomormmmnm=-

c) Cotton 1. Yes .---enmrmott 2. NO.csnrammomesn-®
1, Yes..--emoctrt Tt 2. NO..weeoraem=mo-="

4) Sugar Cane

Do you OWR any of the

a) Bicycle 1. Yes..oeremnntttt 0T O NOwcuerenmeomsers-

b) Record Plaver 1. YoB..asememt ot D, NOweunrmnrmonmn->

¢) Motor-car 1. YeBeeaerertt TN z- :o ---------------

d) Motor-bike 1. Yes...eeeto T 2' N: ...............
1. Yese-wesoe T N - T

Television



10

11

f) Radio Cassette 1 VeSS . s i cennnnsannnans
g) Tape Recorder 1 YeS. . ciarcnananan-ns

How many children do you have?
children.

on you would like your

I have
What is the highest level of educati

daughter(s) to attain?

--------------------------------------------------------

-----------------------------------------------------------
--------------------------------

------------------------------

.....
--------------------------

-------------------------------

a s &=
--------------------------
...........

------------
............

d like for:

.......
-------
-------------

g these caréers, select the oné you woul

From amon

-----------------------
------
-aa & =

----------
---------------
-

b) Your son

Nursing

Primary school teaching

University teaching

Medicine
secondary school teaching
Farming

Clerical work

Accountancy
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12.

13.

14.

15.

15.

Y :
(You may write down any other that you know but which i
is

not in the list)

As a parent, what do you think i more important for your

daughter(s).

a) Getting a good education

b) Preparing for marriage

u think your daughter’s education

Do yo should:

a) Benefit hersélf

-----------------
-------------
---------
-

-------------------------------
- = v ow

b) Benefit other people

wWhat duties do vou assign to your:

a) Son(s) during holidays?

------------------------------------------------------

-------------------------------------------------------

What duties do you assign to your:

Daughter(s) during holidays

..............................................
.............

---------------------

--------------------

s and providing other items

paying school fee

in which other way do you motivate

Besides

required by schoo
ghter to do well

1ls,
in school?

.........................

-------------------
.............
-------------------------

- = &
-----------
..............
-------
--------------------------

------------
-------
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APPENDIX 4
INTERVIEW SCHEDULE FOR LEADERS (CHIEFS, ASSISTANT CHIEFS

COUNCILIORS, MP, DC, EIC)

Do you think the number of girls® schools in this division is

adegquate?

-------------------

--------------
----------------------------------------
----------

-------------------------------
--------

--------------

2. Of the girls” schools that exist, do you think they have

e facilities like laboratories, classrooms, workshop

adequat

etc?

--------------------------------------
-

-----------------

----------------------------------------------

-----------------

-----------------------------------------------

----------------

in this division, t have you done to enhance

3. As a leader wha

education?

---------------------------

----------------------------------

-------
-------------
-----------------

..........

.........
..............
--------------

4. How often do yo

--------------------------
- =
------

----------------------------
PR
ppppppp

-------------------------
.....
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10

11

Have you ever organised of a funds drive or been a guest of

honour at any of these schools in your division?

What are the major hindrances to girls® education in this

------------
---------------------------------------
---------
-

what are the reasons for poor performance of the schools in

this division in national exams?

-------------------------------------------------------------

-------------------------------------------------------------

What should be done to improve the performance?

-------------------------------------------------------------

--------------------------

vs be taught the same

-----------------------------------

In your opinion should girls and bo

subjects or djifferent ones?

-----------------

Same Subjects
learn in the same achools or different

Should girls and boys

schools?
2. No.....coanrn--

-----------------

pifferent schools
2. NO...owewooen=-

Same schools
son to0 B0 to one of the aschools

Would you like your daughter/

in this diVision?



12

13

14

What projects have been completed in this division since the

inception of B8-4-4 system of education?

-----------------------------------------------------
--------

Are there any projects which have been uncompleted?

0f the uncompleted projects, what are the causes?

---------------------------

--------------------------------------------------

-------------------------------------------------------------

Thank you for your co~-operation
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