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ABSTRACT
*A Parental Punitive Scale’ for Kikuyu,
Rural Adolescents.

Thig study was designed in order to construct WA Parental
Punitive Scale for Kikuyu, rural adolescents. The method used
in designing and validating this scale was based on a study by
Epstein and Komorita (1965).

The trial study consisted of pupils in standards 5 and
7 in rural primary schools and when it was decided that the
questionnaires were to be given in English and it was found
that the pupils in standards 5 and 7 could not handle the
questionnaires in English, it was agreed that in the pilot study,
pupils in Forms I and II were to be used. Ndumberi and Uthiru
secondary schools were used because of the following reasons:

a.) It was Pelt that travelling distances would be
minimized since both of these schools were very near Nairobi.

b) Both schools were day secondary schools. This was
a great advantage in this study, since it was felt that only
Pupile who live at home with adults who discipline them should
be included in the pilot study.

¢) Since in the review of literature it was obvious
that discipline techniques depend on either tribal or cultural
background, it was decided that only Kikuyu adolescents should
be used in the pilot study in order to control variation due to

tribal background of the sample. Since the majority of the pupils
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in Ndumberi and Uthiru secondary schools were Kikuyu, it was
easy to get the required number of Kikuyu adolescents.

d) Both schools were alsc chosen because they were
located in rural areas. It was felt that a rural community
should be used in this study because unlike the urban
community, the rural community tends to be more homogeneous
than the urban community (Mayer, 1971).

After the selection of schools, pupils were then
randomly selected within the schools.

The first stage of this study concerned itself with

designing and analysing the trial and pilot studies in order

tos-—
a) Gein experience in conducting this type of study.
D) Iron out administrative difficulties in conducting
this study.

o) Develop a reliable and reproducible instrument e.g.
questionnaires for use in the final study.

The following trial study result was considered vital
in the choice of a design for the pilot study:-—

Instead of standards 5 and 7 subjects, forms I and II
subjects who could hendle the gquestionnaires in English should
be used.

The pilot study consisted of four minor studies each of

which had its own questionnaire and subjecte consisted of
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twenty Kikuyu, rural, day secondary school adolescents in forms
I and II.

In questionnaire I, version A, of the first minor study,
the subjects were required to give a variety of discipline
techniques which would be administered to them by their mothers
and fathers for behaving in a mammer similar to that portrayed
in the given twelve stories (appendix 4a).

In gquestionnaire II, of the second minor study, the
subjects were required to rate the severity of the given
discipline techniques (appendix C). The discipline techniques
given in questionnaire II were those obtained from the first
minor study.

Questionnaire III, of the third minor study assessed
the subjeots' parental punitiveness towards aggression.

Questionnaire IV, of the fourth minor study assessed the
subjects' prejudice and aggression.

The reliability of the scale was calculated using Kuder—
Richardson's formula 20 and its results showed that the soale
had an acceptsble reliability.

Construct validity was used in the validetion of the
scale and the theoretical construct used in the walidation of
this scale was based on the hypothesis that:

There was a relationship between parental punitiveness

for aggression and children's prejudice and agegression. Thip
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relationship was suggested by the "Scapegoat' hypothesis,
derived from both psychoanalytic and social-learning theorists
(Allport, 1954; Young, 1957).

The 'Scapegoat hypothesis states that severe punishment
for aggression may increase rather than inhibit the instigation
to ageress. Since the child has learned to anticipate
punishment for aggression, hostile impulses will be displaced
from the original source of frustration to members of ocut-groups.
Consequently children who are often harshly treated, severely
punished and often criticised are more aggressive and more
prejudiced than those who are treated otherwise (Allport, 1965:
Young, 1957).

A chi=square test was used in caelculating the validity
of the scale. The value of the observed 'Ka' was not statisti~
cally significant, but it was thought that the results would have
been more reliable if the sample size was more than twenty
subjects.l

The following pilot study results were considersd vital

in the choice of a design for the final study:-

1 phere were only twenty subjeots in the first, second and third
and fourth minor studies in this study.



(v)

a) The sample size in each of the minor studies should
be increased to one hundred subjects in order to produce more
reliable results especially in the validation of the scale in

the fourth minor study.

b) Questionnaires I and III should each be divided into
two parte in order to rule out the possibility of subjects
giving duplicate answers for 'father' and 'mother' and for
Persons A and B in questionnaires I and III respectively.
Questionnaires Iz and Ip and questionnaires III, and IIIp were
consequently constructed for use in the final study
(appendices B and H).

c¢) The meanings of the three pairs of words, fair/ﬁnfair,
right/wrong and good/bad used in questionnaire II (appendix G)
should be clearly explained to the subjects.

d) Instead of the common nouns *father' and *mother?
used in questionnaire III, the terms Person A and Person B
should be used in guestionnaires IIIj and IIIp +0 represent
any two persons who often discipline the subjects when they
do something Wrong.

Using the above modifications the following final study
questionnaires were constructed:-

Questionnaires IA and IB, version B, for the first minor
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study (appendix B).

Questionnaire II, for the second minor study
(appendix D).

Questionnaires III, and IIIg for the third minor study
(appendix H).

Questiommaire IV, for the fourth minor study
(appendix I) was the same as that used in the pilot study.

The content of all the above questionnaires was the
same as that described in the pilot study (pages 35=38).

In guestionnaire I, the subjects were required to give
responses for *'father' and for mother in questionnaire Ip.
When an analysis of subjects responses in these two gquestionnaires
was done, twenty-six discipline techniques were obtained. The
discipline technique, 'Beat me', was not only mentioned more
frequently than all the other discipline technicques but it was
also the 'father' who was said to beat more frequently than the
'mother! and the boys Were more frequently beaten than the girls.

In questionnaire JI, the subjects were recquired to rate
the severity of the twenty-six discipline techniques obtained
in the first minor study. 4An analysis of the subjects responses
showed that they considered the verbal discipline techniques as
less severe than the physical discipline techmiques. There were,
however two exceptions; the discipline technigues, 'Stop me from

going to school', and 'Refuse to pay my school fees', though not
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entirely physical were considered to be the most severe.

The reason for this could be that the subjects in this study
considered formal education as the most importent asset in their
lives and hence viewed denrivation of this asset as being very
severe,

In questionnaires IIIA and IIIB, the punitive scores for
Persons A and B were calculated for each of the subjects in
the sample. This study found no statistioally significant
difference in punitiveness between girls and boys but the
difference in punitiveness between Persons A and B was found
to be statistically significant. Person A who wes represented
by 'father' was found to be more punitive than Person B,
repregented by mother. The following conclusions were reached
in this study that:-

a) The 'father' was more punitive than the 'mother'.

b) The 'father' punished boys more often than did the
mother.

This study also found that there was a statistically
significant difference in prejudice and aggression between
girls and boys mo that girls were more prejudiced and more
aggressive than boys.

According to the findings of this study, birth-order

of child and formal education of parents had no statistically
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significant effect on 'Parental' punitiveness.

The data in this study was based only on adolescent
reports therefore no conclusive remarks could be made on
Kikuyv 'parental! discipline but it was hoped that another
study could be done and that both adolescents and their
'parents' should be used in order to make conclusive remarks

on Kikuyu 'parental'! discipline.
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CHAPTER I
TINTRONUCTION
In recent years a number of psychologists have focused their
research on parental discipline because of its influences on
certain aspects of the personality of a child (Grinder, 1962; Becker,
196435 Hoffman 1968; Sears et al, 1957). As Baruch (1949) noted the
way a child is diseciplined at home is very important and throughout
hig 1ife a child carries with him the influences of parental disci-
pline. The question therefore is not whether a child should be
disciplined but rather what the best possible methods of parental
discipline are.
In order to obtain information on parental discipline most

of the researchers have relied on maternal renorts as the main source

of data (Sears et al. 1957; Grinder, 1962; Prothro, 1966). Paternal
reports have either been de-emphasized or neglected. Even when
included in the research, the information on paternal discipline

is often second-hand from either the mother or the child. Children
reports have also been neglected. As Yarrow (1963) noted researches
regarding the influences of parental discipline on the personality
of a child often produce inconsistent and uninterpretable findings
mainly due to the lack of validity and reliability of the measuring
instruments. Maternal reports which most of the researchers on
parental discipline rely on are often biased and lack both validity
and reliability (McCord and McCord, 1961; Yarrow, Campbell and
Burton, 1970) hence the inconsistent and uninterpretable findings

produced by them.
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Since children are the recipients of parental discipline
their reports ought to be included in researches on parental
discipline. Children reports could be used to determine the
validity and reliability of parental reports.

As Hurlock (1949) sugwested the best method to use in order
to determine the effectiveness of any discipline technique is to
observe and study closely the attitudes of the child on whom the
diseipline technigue is administered. It would be very misleading
to judge the effectiveness of any discipline technique by observing
only the outward behaviour of a child. Outwardly a child's attitudes
towards parental discipline may seem very favourable but on either
studying or questioning the same child one may find that he harbours
deep resentment towards parental discipline. Without letting his
parents detect it, the child may feel that he not only resents but
also considers parental discipline to be very unfeir. He may also
be harbouring within himself a grudge by being sullen, resentful
and rebellious not only towards his parents but also toward everyone
ne matter how innocent. In a case such asg this, parental reports
would provide incorrect and distorted information because the
child, out of may be fear of being punished does not let hie
parents know his negative feelings and unfavourable attitude toward
parental discipline. It is only the child or the adolescent who
could give the correct information on the effectiveness of parental
discipline techniques.

FBpstein and Komorita (1965) designed a Parental Punitive

Scale for children in United States of America. In order to
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desisn this scale they used children reports on both paternal and
maternal discipline. This scale is extremely useful because:—

a) It has ventured to include children's reports in
studies of parental discivline, something which all their
predecessors had completely ipnored.

b) It gives children's nerceptions of both paternal and
maternal discipline so that none of the two is emphasized at the
expense of the other.

Thourgh available,Epstein and Komorita's Parental Punitive
Scale (1965) cannot be used in Kenya unmodified because of two
main reasons:e

a) Parentzl discipline differs widely cross—culturally
(Pischer, 1966, page 142-144). While for example the New
Englanders in U.S.A. do not expect prompt obedience from their
children, the Nyansongo (Le Vine, 1966) who are a Gusii community
in Kenya expect prompt obedience from their children. Parents
in U.S.A. {Fischer, 1966) use less physical punishments than do
parents in Taira (Maretzki, 1966).

b) In their study Epstein and Komorita (1965) dealt with
such variables as socio—economic class. It was impossible in
Kenya to delimit socio—economic class using the same criteria as
that used in U.S.A. hence any study that deals with socio-economioc
class cannot be applicable in Kenya without change.

It was because of the above reasons that it was felt it
is egsential to design and validate Parental Punitive Scales for

different tribes in Kenya.
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Delimit~ation of the Problem:

The aim of this study was to design and validate a
parental punitive scale for the Kikuyu, rural adolescents of
central Province in Kenva. In the construction and validation
of this secale, Kikuyu, rural adolescents who were either in
form I or IT in day secondary schools were used. This scale
measured these adolepcents'! perceptions of parental punitiveness.

After it had been desipned and validated this scale was
found to be extremely useful because it could be used by later
researchers to determine the validity and reliability of parental
reports on parental discipline. Although no one has as yet done
research among the Kikuyu on parental discipline it was hoped that in=—
vegtigators would soon research into this field.

The Selection of the Sampnle Used in This Study:

The following schools were used in this study:-
Karunga Primary School, Ndumberi, Uthiru, Kanunga, Karuri and
Precious Blood Secondary school. Before visiting any of these
schools to carry out the interviews, permission was obtained from
the headmasters of all these schools in order to interview some
of the pupils. At Karunga Primary School, permission was
obtained to interview fourty-five pupils in Standard V and VII
while in the secondary schools permission was obtained to
interview forms I and II pupils.

On arrival in each of these schools the headmaster
introduced the interviewer to the two class teachers whose classes

Wwere going to be used in the study. The subjects used in this



study were selected randomly. The class teachers Aand the
interviewer using a table of random numbers and the class registers
selected the required number of subjects in each school. The gele-
cted sample was then assembled in one classroom where one of the
class teachers in each school introduced the interviewer to the
samnle before leaving. The cuestionnaires were then handed to all
the subjects snd after giving the preliminary explanations,; the
interviewer sllowed the subjects to £ill out the questionnaires.
This procedure was followed in 211 schools interviewed in the
trial, pilot and main studies.

DEFINITIONS

The term 'discipline' ie defined in the English Oxford
Dictionary Volume D — E as:

Do bring under control; to educate or to train in habits
of order and surbordination.”

The term Tparent! is defined by the English Oxford
Dictionary Volume VII, N-POY as:

"A person who has brought forth a child, i.e. the father
or the mother."

In this study however the phrase 'parental discipline!
dig not limit itself to discipline administered only by the
natural father and mother but included any two adults who were
responsible for disciplining sny one of the adolescents used in
this study.

In the Kikuyu society an elder brother is often

respongible for the general welfare and education of his younger
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brothers and sisters. This often happens when thr narents are
either very old or dead. In such homes the elder brother
agsumes the duties of his parents and therefore becomes regponsi-
ble for the disciplining of all those who are younger than he.

If the parents are dead the wife of the elder brother
vlays the role of the natural mother which includes disciplining
her sisters and brothers—-in-law. She will also perform this role
to her sisters—in-law if the mother-in-law is dead and the father—
in-law is alive. In this case she rarely disciplines her brothers-
in-law since this is the duty of her husband and her father—in-law.
She could however discipline them if she is living with them
(i.e. her brothers—in-law) far away from her father—in-law or if
her father—-in-law is very old.

Because of the above reasons, this study did not use the
common nouns, 'parent'!, 'father' and 'mothert' to necessarily refer
4o either the natural 'parentst, father or mother respectively but
rather to any two persons who often discinlimed the adolescent
at home.

The term construct validity meane the degree to which a
test is based upon a particular theory or theoretical construct.
The theoretical construet used in the validation of the scale
in this study was that:

a) Children who are harshly treated, severely punished and
continually criticised are often more prejudiced and aggressive
than those who are treated otherwise (Allport, 1954; Young, K.,

1959} .



CHAPTER 11

REVLIEY OF LITERATURE

The problem of defining discipline scales has been studied
by many investigatora and many different approaches have been
used.

Becker (1964) gives two categories of discipline - the
love - oriented, and, the power-assertive discipline techmiques.
The love — oriented discipline techniques include both negative
and positive methods of discipline. The negative methods
consist of those methods which threaten the love-relationship that
normally exists between parents and the child. These threats may
be in form of either of the parents showing disappointment when
the child misbehaves or even withdrawing love or threatening to
do so because of the child's misconduct. The positive methods of
discipline often include the parents' use of praise and reasoning
with the child.

The power-assertive techniques often include physical
punishment - yelling, shouting, forceful commands and verbal
threats.

Sears et al. (1957) have also suggested two categories of
discipline - negative and positive sanctions. Positive sanctions
consist of such discipline techniques as rewards and praise used
by parents in order to reinforce acceptable behaviour. Negative
sanetions on the other hand consist of - physical punishments,
withdrawal of love, 1solation, and threats to administer any of
the already mentioned discipline technigques. Negative sanctions
are used by parente in order to curb the occurrence of undesirable

vehaviour in their children. Sears and his colleagues (1957)
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define punishment as any type of punishment which creates

an unpleasant situation %o the child after it has been administered
to him,

Some psychologists (Bull, 1967) have limited themselves
to secales involving physical discipline and psychological
discipline, Physical discipline includes all forms of physiecal
punishments - beating, slapping, whipping, yelling and deprivation
of meals or other privileges. Psychological discipline includes
such techniques as withdrawal of love or threats to do so,
isolation appealing to a child's esteem or guilt and expressions
of parents' disappointment.

Douven (1966) has considered all forms of deprivation as
e discipline technique on its own, Under this category Douvan
names such discipline techniques as preventing the child or
adolescent from going out, forbidding adolescents to use the
family car, etc.

Some psychologists believe that parental discipline is
a very important aspeet of child-rearing (Hoffman, 1963; Grinder,
19623 Becker, 1964)., IMost of these psychologists do not
question the importance of parental discipline, Their attention
is focussed rather on discipline technigques which are best
sulted for bringing up children successfullye

In Africen societies, good manners, obedience and respect
for all (especially elders) play a crucial role in the
upbringing of children. Ammar (1962) studied the whole process
of a child's growing up among the Egyptians and the role played

by parental discipline in the acquilsition of the necessary

traits which
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enable children to confrom to societal norms. Discipline, Ammar
emphagizes, is so important among the Egyptians that the worst
abuse or the greatest insult to an Egyptian youth would be to tell
bim or her that he or she has no one to discipline him or her.
Authors who have written or child-rearing in other African setting
have not emphasized the importance of parental discipline as much
es Armar has (Cognolo, 1933; Kenyatta, 1938; Raum, 1940; Ominde,
1948; Maleche, 1953; Kaye, 1962; Levine, 1966; Lijembe, 1967;
Apoko, 1967; Nzioki, 1967). They have however with the exception
of Cagnolo {1933) pointed out that various forms of parental
discipline techniques were used in order to make children and
youth behave appropriately and consequently conform to societal
norms. Since African tribes emphasize commnzl life in their
interactions, parental discipline which enables children and
youth to interact with the community is desirable and pleys an
important role in the process of an African child's growing up.

Some studies done in non-African setting have concerned
themselves with the influences of parental discipline on a child's
personality (Grinder, 1962; Hoffman, 1963; Becker, 1964; Douvan,
19663 Rutherford and Mussen, 1968). These studies suggest that
parental discipline has two major funciions:-

a) It guides and directs a child's actions hence 1t
influences bebhsviour during childhood and also in the later
years of a child's life (Baruch 1949). It aims at making the
child or adolescent behave appropriately. It guides and directs

a child's actions so that he may confrom to societal norms. In
“-'-k'-

order to make children behave appropriately, and therefore conform
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to societal norms, parents use both negative and positive sanctions
when disciplining their children, Negative sanctions curb
undesirable behaviour while positive sanctions reinforce desirable
behaviour in children (Sears et al., 1957)

b) Parental discipline influences the development of
certain aspects of a child's personality (Grinder, 1962;

Hoffman, 1963; Becker, 1964; Rutherford and Mussen 1968; Whiting,
1953), Several studies have produced evidence that there is &
relationship between maternal punitiveness and aggressive behaviour
in children. Becker (1964) cited that Sears, Whiting and Nowlis
(1953) examined the consequences of matermal punitiveness for
aggression among nursery school children and found a positive
relationship between puni%ipess and overt aggression among boys.
Among girls the relationship was culvilinear. Girls of both
highly punitive and least punitive mothers were less aggresgive
than those of moderately punitive mothers. Becker and his
colleagues (1962) reached similar conclusions.

Several studies have produced evidence that parental
discipline influences the development of a child's conscience
(Sears et al., 1957; Burton, 1961; Rutherford and Mussen, 1968;
Whiting, 1953, Grinder, 1962). Different indices of conscience
guilt (Whiting, 1953), resistance to temptation, (Grinder, 1962),
generosity (Rutherford and Mussen, 1963) and consideration for
others (Hoffman, 1963) Were studied.

Several studies have produced relations between love-
oriented disciplines and the signs of guilt or acceptance of

responsibility in relation to transgressions. Whiting and Child
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(1953) in a eross-cultural study produced suggestions that there
is a relationship between love-oriented disciplines and signs of
guilt shown by individuals. The cross—cultural guilt index was
based on the extent to which individuals accepted responsibility
for their illness. Individuals who came from societies where
love -~ oriented disciplines predominated had higher scores of
guilt on the cross-cultural guilt index discussed above than did
those who came from societies where power-assertive disciplines
predominated. Becker (1964) cited that Allinsmith (1960) in his
study found that those junior high school boys whose mothers
mostly used psychological discipline menifested greater guilt on
a study completion test than did those boys whose mothers
predominantly used physical discipline.

Studies have also focussed their attention on the relationship
between parental discipline and resistance %o temptation, Grinder
(1962) used a method involving "resistance to transgression in
a game'in order to study the relationship between parental
discipline and resistance to temptation. The boys were tempted
to violate the rules of the game in order to win a desirable prize.
Grinder found that resistance to temptation was related to
love—oriented techniques of discipline rather than to physical
forms of control, Burton et al. (1961) found that resistance %o
temptation was related to measures of psychological disciplinee

Rutherford and Mussen (1968) studied the relationship
between generosity among nursery school boys and parental
discipline. They found that the generous boys viewed their

Pathers as warmer and more sympathetic than did the less generous

hoySe
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Although there is some information on parental discipline
in some tribes of Africz, this information is inadequate because
it is merely discussed in pnssing by authors writing on general
technigues of child-rearing in their tribes of interest (Kenyatta,
1938; Reum, 1940; Ominde, 1948; laleche, 19533 Kaye, 19623 Ammar
1962; LeVine, 19663 Lijembe, 1967; Nzioki, 1967; Apoko, 1967)e

The informztion in Kaye (1962) consists of:

(a) Past childhood and adolescent experiences of his students and

(b) of the information collected by the same students when
interviewed varents of tribes in South Ghana on general technigues of
child-rearing.

Reading Kaye (1962)it is impossible to distinguish which
information represents his students' past experiences and which
information was gathered by students when they interviewed parentss

The information in Tijembe (1967) Apoko (1967) and Nziolki
(1967) consists of accounts of authors' personsl past experiences of
child-rearing techniques in their respective tribes,

The information given by Kaye's students and that written

by Lijembe (1967) Apolo (1967) and Nzioli (1967) is selective,
This was information given by grown-up men and women based on
their experiences as children. IMany years had elapsed between
the time when the experiences took place and when the accounts
were given. Since these students must have forgotten some of
their childhood and adolescent experiences, what they have
written must therefore be selective since it consists of only
those experiences which they could remember.

The information given by the above authors consists of

retrospective
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accounts, Although there were some experiences which the
students could remember vividlxi the experiences which they
could not recall vividly must have been recalled with distortions
making the accounts inaccurate and unreliable. Studies done
abroad have produced evidence that retrospective accounts have
many distortions consequently they are inaccurate and unreliable
(Yarrow, Campbell and Burton, 1970; iiener and Coulter 1962).

The information in Lijembe, Nzioki & Apolkp is highly
generalised., These three authors, made a mistake of assuming
that their personal experiences could be generalised %o
represent their respective tribes. A much larger sample is
required before the information can be generalised to represent
the whole tribe (Ammar, 1962).

Despite the shortecomings of some of the studies done in
Africa, one cannot however, fail to appreciate the detailed
accounts given by most of the authors on parental disecipline in
some African tribes (Raum, 1940; Ominde, 1952; Maleche, 1953;
Ammar, 1962; Kaye, 1962; LeVine, 19663 ILijembe, 1967; Apoko,
1967; Nzioki, 1967) It appears as though whipping is the most
common form of physical punishment and that physical punishment
is more commonly used than psychological discipline, Ominde
notes that,.

"rhen they (the Luo girls) are disobedient the normel
disciplining action is whipping! (Ominde 19 , Page 16).

Other forms of physical punishment are:
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a) Placing the disobedient child in a bag of nettles or
one with either lizards, frogs or snails (Raum,1940; Kaye, 1962) «

b) Suspending the disobedient child over a smoky fire
until he chokes (Raum, 1940)

¢) Tying the disobedient child to a tree with a rope
(Raum, 1940; LeVine, 1966).

d) Sending the disobedient child out of the house naked
during broad dey-light (LeVine, 1966).

Among tribes of southern Ghana, pepper or ginger is
applied to either the eyes or the genitals of the disobedient
child (Raye, 19623 Page 139 — 145). Deprivation of meals is
another common form of physical punishment administered to
disobedient children by the Gusii of Kenya (LeVine, 1966) and
the Chaga of Tanzanias (Reum, 1940).

Ingtilling fear in children is another common disecipline
technique used by parents. Among the Ghanian tribes parents
threaten their children with bogy men, monsters and circumcisers
in order to male them behave appropriately (Kaye, 1962; pege 162,
TLeVine 1966). ILijembe relates certain instances when this
discipline technigue was used by his mother in order +0 make him
behave appropriately,

"yhenever my mother would hear me shouting greetings to
gneotinss=—%tc passer-by she would rebuke me, explaining that
strangers were known to kidnap friendly children, thus instilling
£OAT iN MEescssescasssesles, fear played 2 big part in growing

up of most of us from very young age" (Iiijembe, 1967, page 18 ).
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Curses esnoeially those of parents are very much
feared by most of the Africans, Threats of perental or relatives!
curses are therefore used by both nuorents and relatives in
disciplining children, This remains a very e, fective method of
diseinline not only youth but also adults. (Raum, 1940; Kenyatta,
19383 LeVine 1966).

Riddles and stories especially those with 2 moral ending
are also used in order to malte children behave appropriatelye.
Weioki, 1967; Kenyatta 1938).

Parents also use such psychological discipline techniques ass

(a) Reasoning with the child and verbal explanationse
Tijembe (1967) relates how his mother used verbal explanations in
order to make him behave approvriately,

Nghe used to give me instructions: do not leave the home
unguarded, she would tell me, for fear that thieves would steal
our property. Do not leave Alusa crying for long periods of time
for that would be dangerous to her health, Feed her when she
cries. Guard the chicken from wild cats and chicks from wild
DLTASe cencavesssosasasnnss’ (Lijembe 1967, page 3)

(b) Appealing to children or adclescents pride or esteem,
Kenyatta says that, among the Kikuyu, if a circumcised youth erred
in any way he was told by his parants,

"You have passed the period of childhood and you cannot
behave like this; you are circumecised and you are man enough to
know right and Wrong. ™ (Kenyatta, 1938 page 108).

Other forms of discipline techniques used by African

paren:s in disciplining their children are - pinching the child
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on his buttocks, ears or any other parts of the body; giving
forceful commands; yelling; shouting abusing or scolding the
child or adolescent; ridiculing the c¢hild or slapping him or her.
Threats to carry out any of the above mentioned discipline
techniques are made. These threats do not in most cases
materialize.

Positive sanctions in form of either praise or material
gifts are used by parents in order to reinforce desirable
behaviour in children and adolescents. Some parents allow
children to go out and play if they find, when they return home
in the evening that their children have done g1l that was required
of them.

Among the Chaga youths of Tanzania good deeds are rewarded
(Raum 1940). If a small boy fetched firewood for either his
mother or an old women he was given a calabash of milk, Adolescent
girls are rewarded by being given hens which they keep and take to
their husbands home after marriage. A girl who has been very obedient
will have a lot of hens and cocks when she gets married. This
is not only pleasing to her husband but also to her in-laws. It
is also 2 sign that she will be an obedient, hardworking and
competent wife, Adolescent boys are given goats which become their
sole property when they get married. (Reum, 1940)

Blessings and praises are also given to those who are
polite, respectful and cbedient not only to their parents but
also to all elders. (Kenyatta, 1938; Raum, 1940).

Parental discipline is not always consistent among African
parents (Maleche, 19533 Lijembe 1967). ILijembe notes the

inconsistency of parental discipline when he says,
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"In my case there were nomenis when my father or my mother,
separately or jointly, would punish me for sometlhing they never
told me was wrong, There were other times when I vould receive
the closest attention when by crying I showed them I had done
the wrong thing. It was at times hard to know the accepted way
of expressing respect towards parents until one had acted in one
wvay or another and had been rebulked or, less frequently, praised."

lizleche (1953) concludes that because parental discipline
is both erratic and inconsistent, children fail to develop close
ties of affection with their parents., Inconsistency of parental
discipline is not, as other authors have noted, the only reason
why children fail to develop close ties of affection with their
parents (Raum, 1940; Kenyatta, 1938). Other reasons are:-

a) Abrupt weaning which results in a conflict between
children and their mothers. Children, without having been prepared
for it, are quickly forced to leave their mothers company and
start establishing new relations elsewvhere. Although the mother
remains with the child after weaning him, she pays less attention
te him than before,

b) Hostilities that often arise between the mother and
her son when he is finally forced to leave her company completely
in order to start herding his fathers cattle, sheep or goats
(Raum 1940, page 285) .

¢) The father's role as a disciplinarian makes his
children regard him with great fear and awe. GChildren fear their

father not only because of the severe punishments he may administer
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to them if they misbehave but also becuase of the fear that the
spirits of the dead will punish them if they fail to obey him,

"If there is strife or dissention in the family (i.e.
between the child and father) the spirits can intervene and
punish the wrongdoer."(Kenyatta, 1938, page T1)

HMost of the researches that have already been discussed
(i.e. both local and those done abroad) have mainly used
maternal reports as the main source for their data, (Raum, 1940;
Maleche, 1953; Kaye, 1962; Ammar, 1962; Sears et al, 1957
LeVine, 1966). All of these researches have de-emphasized
paternal reports and completely ignored children's reports.
(Epstein and Komorita, 1965).

A variety of researches have produced evidence that
researches which mainly rely on maternal reports often produce
findings which lack reliability (Yarrow, Cempbell and Burton,
1970; Wenar and Coulter, 1962) and validity (McCord and MeCord,
1961.) Yarrow (1968) suggested various reasons for thiss-

e) The mother's concern to protect her child will often
result in her giving the interviewer distorted information. Such
need is often found in indulgent mothers who do not only want to
believe but also want others to believe that their children are
very good, Such a mother filters information so that she
gives the interviewer only that information which paints her
child as the 'good-boy' or 'good—-girl! type.

b) The mother's need to impress the interviewer may also
result in her giving the interviewer distorted information. Some

mothers may try to show the interviewer that they kmow the
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answers to all discipline problems. And when she does not lmow
the answer, she is prone to give wrong and invented information
in order to impress and satisfy the interviewer.

¢) Studiesdone 2broad have produced evidence that
maternal reports lack validity because of the mothers! need to
identify with their culture (McCord and MeCord, 1961 ). In their
study McCord and McCord found that the validity of maternal
reports is marred by the mothers! tendency to portray their family
life in such a way that the information they give conforms to
cultural stereotypes,

The interviewed parents view the 'ideal'! family as one in
which parents love their children (and vice versa), the father
directs the family affairs and the father is a "decent! person
who treats his son with kindness. The information given by the
mothers who were in the interview group corresponded to the above
described cultural stereotypes.

d) Maternal reports not only contain distorted infarmation
but also lack reliability because often the interviewer requires
the mother to give retrospective accounts. An interviewer
will for example ask the mother, "What did you do to X to make
him obey?" or "Did you spank X everytime he disobeyed or what
did you do?" Answers to such questions require the mother to
Tecall incidents which took place many months or even years ago.
Studies have produced evidence that retrospective accounts often
leck reliability (Yarrow, Campbell and Burton, 1970; Wenar and
Coulter, 1962; Wenar, 1961). In their study Yarrow, and her
colleagues found that on their second interview, mothers reported

greater use of some discipline techniques, than they had done in



E 20 -
their firct intervi9“1, ilost mothers for exarmle renorted
greater use of irolation, threats, feer, derrivaiion of pleasure
(Privilepes) and other technioues, Otler teclmicues such as
reasoning, praise, bribes and corrornl punmislment inercased but
not to a statistienlly sisnificant amount. Thie FPollowing reasons
vere suggested by Yarrow and her collearmues for the lock of
relisbility in the retrosrective accountsie
(i) The mothers vonted to get their children =mdritted into
nmursery school and therefore were hesitant to admit usincg
certain techniques which they may have felt were not in vogue or
acceptable to school administrators. (1i) It could also be
possible that now that the child has turned out well, there is no
need to be defensive about thelr child-rearing technigues hence
they are freexr to admit less Macentable" technicuess

In their study Vener and Coutler found that the least
reliable item in child-rearing were!- heelth in vregnancy,
discipline, relations to father and mother, atiitude towards
problems and conmmentse

d) Maternal reports are also distorted because of the
form of gquestions which the interviewer asks the mother,
Quections such as "How often do you spank X?™ assume that all the
events between mother and child have a simple modal level of

occurrence. Since this is not the case in real life,

3
The first interview toak place when children enterecd nursery
school, The mothers were regquired to £ill a gquestionnaire on
their child-rearing technigues, The same mothers traced and
reinterviewed on the same topic when their children were either
young adulis, adolescents or were in preschool age,
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the mother gives answers which she thinks will satisfy the
interviewer, Such information is often distortedes

e) The interviewer also asks the mother to comment on
the child's sctions. The interviewer may for example ask the
mother, "What does X do when you hit him? Can the interviewer
expect the mother to give the correct answver to such a guestion?
Shouldn't the interviewer ask the child such a guestion if he
wants the correct answer?

£) Prior knowledge by the couple as to whether both or
only one of them is going to be interviewed was found %o
jnfluence the content of the information given on child-rearing
techniques, (Yarrow'1968). Yarrow, cited that in thelr study
Kohn and Carroll (1960) interviewed eighty families (they
interviewed the parents and ten year olds), Their findings were
a8 follows:—~

4) There were discrepancies between the information

given by the mother, father and the child,

ii) The mothers who lmew that their Imsbands were also
going to be interviewed gave more favourable reporis
concerning their husbands and their interactions with
the child then did those mothers who had been told
that their husbands were not going to be interviewed.

Some psychologists have questioned the ingenuity of
continued reliance on maternal reports when it has empirically
been proved that the maternal reports often lack reliability,
validity and often contain systematic distortions (Yarrow, 1968;
Epstein and Komorita, 1965). These psychologists do not however

suggest that the meternal reports should be disregarded completely

in studies of parental discipline. Their suggestion is that both
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paternal and children's reports should be included in studiles
of parental discipline in order to determine the validity and
reliability of maternal reports.

Epstein and Komorita (1965) devised a method of ,
obtaining information from children in studies of parental
discipline, They devised a scale called "A Parental Punitive
Scale" for use in U.S.A. Children's reports were used in
designing this scale. These children were living in urban
areas; they belonged to different socioeconomic groups; and they
were between seven and fifteen years old. This\?hrental
Punitive Scalé'measures children's perceptions of the severity
of parental discipline towards aggression. This scale is
extremely valuable because:-

a) It has made it possible to include children reports

in studies of parental discipline,

b) I+t requires children to give balanced accounts of

both maternal and paternal diseipline,

c¢) It provides date (the data obtained after administering

the "Parental Punitive Scale) which can be used in order to

determine the validity and reliability of maternal as well
as paternal reports,

d) It is both objective and economical, It is objective

because it requires children to say what their mothers and

fathers do to them if they behave in an aggressive manner,

It is economical because it can be quickly administered

to a large sample. It saves plenty of time for both the

subjects and the interviewer,

(]
A'Parental Punitive Scele would be extremely valuable in
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Kenya where very little has been done on parental disciplinee

A’ Parental Punitive Scale for use in FKenya would be very useful
because not only would it pioneer into this neglected field of
parental diseipline but would also provide later researchers on
this field with economical and objective measure for determining

the relisbility and validity of parental reports.
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Summary

Different psychologists have given different categories
of parental discipline. Parental displine is one of the most
important aspects of child-rearing technigques because it remains
an influencial force behind a child's personality throughout
his life. As Baruch (1949) noted parental discipline is not
only important to parents but also to tnose outside the homeeo
/hen a child goes to school he tales with vim all the years that
have gone before. Into Kindergarten he takes infancy and
toddling days. Even in high school and indeed in later life
he still carries with him parental influences. Thus parental
diseipline is one of the narental influences that, as noted above,
remnzins with the child throughout his life.

In U.S.A., several studies have focusged not only on
parent.l discipline but also on its influences on the personality
of a child, (Sears et al., 1957; Grinder, 1962; Hoffman, 19633
Becker, 1964; Rutherfoird and liussen, 1968). In Africa however,
information on parental discipline is almost lackinge. No one
research has up to now been focussed on parental discipline, and
the information that we have is only that which has been discussed
in passing by authors writing on child-rearing techniques in
di fferent tribes, (Kenyatta, 1938; Raum, 1940; Ominde, 19523
Maleche, 19535 Kaye, 1962; LeV¥ine, 1966; Lijembe, 1967; Apokoj
1967; HNziolki, 1967). Such information is usually inadequate,

inaccurate and unreliables
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Most of the studies on parental discipline have mainly
relied on maternal reports as the main source of their data
(Sears et al.,, 1957; Prothro, 1966), Empirical evidence has
proved that maternal reports often provide unreliable, distorted
and invalid date which is often difficult to interprete. Epstein
and Komorita (1965) have devised "A Parental Punitive Scale™
which is both objective, economical and an efficient measure for
determining the validity and reliability of parental reports.

The aim of this study was to design and validate a parental
punitive scale for Kikuyn adolescents of central province, Kenya,

based on the methods suggested by Epstein and Komorita, (1965.)



CHAPTTER III

CHOOSING THFE PILCOT STUDY SAMPLE

A trial studv and a pilot study were done. In the trial

study fourty—five pupils in standards 5 and 7 at Karunga primary

school were used. The orocedure used in the selection of this
study has alresdy been discussed in chanter I race 4 -5,

The resulte of this trial study showed that the
standards 5§ and 7 punils were not suitable because they could
not handle all the questionnaires planned for use in the main
study in Enplish. Althouch most of the standard 7 pupils counld
handle guestionnaire I, version A (appendix A) in English
some of them had difficulties with such simple vocabulary (used
in the stories in questionnaire I, version A) as:—

Imagine

Ignore

ﬁetch

Snatch

Hid

Annoy

The above words had either to be translated into Kikuyu
or into simpler English so that those standard 7 pupils who had
difficulties with them could understand their meaning=s. Since
none of the standard 5 pupils could undersgtand questionnaire I,

version A in English the whole questionnaire had to be translated
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inte Kikuyu., They wers =2]lso allowed to give their resronses in
Kikuyu.

Ahility to handle the questionnaires in English was
degirable because questiomnaire IT ( annendix C) could not
be translsted into Kilkuyu. The tranglation of this questionnaire
into Kikuvu would be lacking because the different meanings of
the three English pairs of words — fair-unfair, right - wrong
and good — bad = could not be adequately translated into Kikuym.
In cquestionnaire II, the subjects were required to rate
the severity of the given discipline techniques using the three —
five — point Semantic differential scales — fair — unfair, right -
wrong and £ood — bad (Osgood, Suci and Tannenbaum, 1957). The
above mentioned three pairs of English words have only one equi-
valent pair of words in Kikuyu. Translating these three pairs
of words into Kikuyu counld have meant distorting the meaning of
above scale completely. In fact when attempts were made to trans-—
1ate the scales into Kikuyu and these Kikuyu translations were
given to Kikuyu native speakers it was impossible for them to
give the correct English translations.
Because of their inability to handle the questionnaires
in Bnglish, the standards 5 and 7 pupils were dropped out of
the study and forms I and IT secondary school pupils were used

instead. It was found that the forms I and II pupils could handle

the cquestionnaires in English.

Becauge of the following reasons also it was desirable to

use form I and II pupils:—
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Because there was similarity of age between the
gtandards 5 and T punils and the forms I and II
punils. While the mean ace of the standards 5 and

7 pupils was 13.8 years, that of forms I and II
pupils was 14.4 years.

Also because of this similarity of age it was felt
that the original questionnaire I version A
quendix A) would not need major changes. This
questionnaire was given to thirteen forms I and IX
pupils from Ndumberi Secondary School and an
analysis of their responses indicated that same
changes be made in this questionnaire and that it
wag not necessary that a new gquestionnaire be
constructed.

Since forms I and II pupils in Kikuyu community are
gtill under the care and protection of adults it was
assumed that they are still very much disciplined by
adults. This assumption was proved correct when
cquestionnaire I, version A { appendix A) was given
to the same group of thirteen pupils in forms I and
TT at Ndumberi Secondary School.

The analysis of their responses showed that the
discipline technicues they mentioned were similar to
those mentioned by the standards 5 and 7 pupils (

chapter IV page 42).
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The forms I =md II purils were also chosen to be used
in this oilot study because it was felt that at thet
a#e they were morally mature enourh to be able to
malke individual moral judgements. Ability to make
meral judecements was desirable in cquestionnaire IT

( appendix C). In this cuestionnaire the
subjects were recquired to rate the severity of the
given discipline technicques wsing the three five =
point Semantic defferential Scalesi-— fair - unfair,
right — wrong and good — bad (Osgood, Suci and Tannenbaum
1957). 1In order to rate the severity of the given disci-
pline techniques the subjects had to make personal
decisions as to whether they considered each of the given
discipline techniques as very fair/right/wrong, slichtly
fair/right/wrong, partly fair and partly unfair, partly
right and partly wrong, partly wrong, partly good and
partly bad, slightly unfair/wrong/bad and very unfair/
wrong/bad. These decisions,required in the use of the
above scale, are moral judgements and unless one has
reached a certain stage of moral judgement one cannot
make such decisions. According to Piaget's theoryv of
moral judgement (1932) pupils in forms I and II have
already attained the autonomous stage of moral judge-—
ment therefore, they are able to make their own moral
rulee and moral judeements. The pilot study proved

this o0 be correct because after having been given
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the preliminary explanations as to how thev were
moine to use the above mentioned scales, the forms I
and IT pupils showed no further difficulties. The
analysis of their resnonses 21so showed that they

were able to use the scales (chanter IV page 45).

In the pilot study Ndumberi and Uthiru Secondary Schools

were nsed,.

The procedure used in the selection of the required

forms T and IT purils in both schools has already been described

in chapter I(page 4=5),

These two Secondary Schocols were chosen because of the

following:~—

2)

T+ was felt that travelling distances would be
minimized since both of theese schools were very

near Mairobi.

Both school& were day secondary schools. This was a
great advantage in this study. It was felt that

only those punils who lived at home with adults who
disciplined them should be included in the nilot
study.

Since in the review of literature it is obvious

that discipline techniques depend on tribal or
cultural backeground, it was decided that only Kikuyu
adolescent boys and girls should be used in the prilot
gtudy in order to control the variation of the tribal
background of the sample. The majority of the

pupils in Ndumberi and Uthiru Secondary Schools were
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Kiluyu and it was easy to get the required number of

adolescents.
d) Both schools were also chosen because they were located
in the rural areas. It was felt that a rural commnity

gshould be used in this study because unlike the urban
community, the rural community tends to be more
homogeneous ‘than the urban community, (Mayer 1971).

Urban dwellers live in crowded multi—tribal (and often
multi-racial) estates:

"Pown, unlike the country does not allow for the full
dramatization of cultural divisions in visual terms."
(Mayer, 1971, page T1).

Some of the sociologists refer to urban areas as 'melting-—
pots', (Mayer, 1971) i.e. places where different cultures mix
to form one single congrameration. Mayer (1971) noted that this
*melting-pot' process does to a certain extent detribalize
urban dwellers.

"Eyen if the ties of individuals with their rural homes
were not cut, their behaviour while in town might be expected
to agsimilate resulting in the over—all common culture".

(Mayer, 1971).
One of the cultural changes that Lambo (1969) thought had

taken place among the African Urban Communities was their
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traditional pattern of mother-=child relationships:

"In many urban centres and towns, undergoing rapid
gsocio—economic change, the pattern of mother-child relation—
ship is neither traditional nor western and cannot be clearly
defined,it is in fact transitional". (Lambo, 1969).

All the Kikuyu adolescents living in urban areas were
eliminated from thie study because it was felt that their
urbanized parents had lost most of their traditional African
culture (Mayer, 1971) and especially their traditional pattern
of child-rearing practices, (Lambo, 1969). Only Kikuyu rural
adolescents were used in this study.

THE SELECTION OF THE SAMPLE

Fifty—four subjects were used in the pilot study. Table I,
below reports the following details:-—
a) The name of the school from which the subjects came.
b) The district in which the school was located.
¢} The number of subjects interviewed in each school.
d) The form of the subjects interviewed and the number
of subjects interviewed in each form.

£f) The group of the subjects interviewed.
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TABLE I A DESCRIFPTION OF TFm PILOT STIMY SAVPLE
a b c d e f
Name of Nistrict [Mwmber of Porms of subiects Part of the Groun
the in vhich |[subjects intervie- interviewed study in Mumbers
School achool isjued which the
located subjects
were used
Girls Bors [Totz2l| Form T |form TIT Tot=l
Tdnumberi
Secondary | Kiambu 7 6 13 8 5 13 Pirst Minor | One
achool atudy.
Mdumberi
Secondary | Kiambu 10 10 21 10 11 21 Second Two
school Iinor study
Uthiru Third and
Secondary | WNairobi 9 g9 20 10 10 20 Fotuirth Three
school Minor studiesl
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Table IT revorts the distribution of are of the pilot study

gample and almo the school from which they came

PABLE IT DIFFERENT ACK GROUPS IN THT PILOT STUDY SAMPLE BY SCHOOL:

L of subjects Ndumberi Uthiru Total number of
in years secondary secondary subjects in each
achool gchool groun

13 4 3 T

14 5 1 6

15 15 9 24

16 6 3 9

17 4 4 8

34 20 54




CHAPTZR IV

A DESCRIPTION OF THE PILOT STUDY

In the pilot study the aim was to try out the questionnaires
and, based on the analysis of the responses, to standardize them
for use in the main study. The pilot study consisted of four
minor studies.

In the first minor study, questionnaire I, version A
(Appendix A) containing twelve stories were given to group one
(table I, page 33)1. In each of these stories a girl or a boy
was portrayed as having done something naughty that called for her
or his parents' response respectively. Thé subjects in group
one were asked to imagine that they were the ones who had been
naughty in all the twelve stories. They were then asked to say
what they thought their mothers and fathers would do or say to
them for having been naughty. From the subjects! responses a
list wag made of all discipline tecimiques mentioned by them,

In the second minor study an attempt was made to obtain
the mean and severity ratings of the discipline techniques
mentioned by subjects in the first minor study. The mean severity
ratings of these discipline techniques were obtained as follows:-—

A questionnaire (i.e. questionnaire II, appendix C)
containing all the discipline techniques mentioned by subjecis
in the first minor study was given to group two (table I page 33

and these subjects were asked to rate the given discipline techniques

1
At firet it had been decided that standards 5 and 7 pupils would

be used in the pilot study but because of their inability to
handle the questionnsires in English, Forms I and II pupils who
could handle the gquestionnaires in English were used instead.
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using the three, five-point semantie differential scales: fair =
unfair, right-wrong and good-bad (Osgood, suci and Tannenbaum,
1957). An analysis of the responses made by subjects in group
two was made and the mean severity ratings and the standard
deviations of all the discipline techniques were calculated. Using
the four Criteria (Epstein and Komorita, 1965), four discipline
techniques were chosen to be used as response glternatives in another
questionnaire,

The third minor study concerned itself with the agsegsment
of the severity of parental discipline towards aggression. A
guestionnaire, (i.e. questionnaire IIT, appendix G) consisting
of fourty-five statements which portray aggression towards
parents, teachers siblings, other girls and boys and inanimate
objeets was given to group three (table I, page 3%) These subjects
were aksed to imagine that they were the ones who had behaved in
o manner similar to that portrayed in the fourty-five statements
in questionnaire III (appendix G). The subjects were then asked
to choose one of the four alternatives given in each statement
a8 an example of what their mothers and fathers would do to them
if they behaved in a manner similar to that portrayed in the
fourty-five statements. These subjects were also told that each
of the given four alternatives represented a category of other
discipline technigques. The subjects were given examples of
diseipline techniques represented by each of the four alternatives,
The four alternatives were labelled a, b, ¢, and d. They ranged

from the least to the most punitive and 'a' was the least punitive
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while 'd' was the most punitive. By giving weights of 1,2, 3,
and 4 to each of the four discipline technigues respectively,
it was possible to calculate the maternal and paternal punitive
scores for each of the subjects in the sample.

In order to calculate the reliability of questionnaires
11T (appendix G¢) Kuder~Richardson formula 20 was used (Thorndike,
ReLa, 1951)

In order to validate the scale the subjects parental
punitive scores were compared with their: (a) tribal and religious
prejudice scores and also (b) aggression scores,

In the fourth minor study questiomnaire IV (appendix I)
was given to group three (table I, page 33 ) in order to assess
these subjects tribal and religious prejudice and also their

aggression.

Questions 1, 2, 3, 6 and 7 of questionnaire IV assessed
the tribal prejudice of subjects whilst questions 4 and 5 assessed
their religious prejudice. In questions 1, 2 and 3 the subjects
were given fourteen common names used by seven well known tribes
of Kenya. The order of these names was randomly chosen for each
question, In question 6, the subjects were given names of
six districts of Kenya and in question 7, they were given six
girle names. In all these questions (i.e. 1, 2, 3, 6 and 7) the
subjects were aksed to choose one name and it was through this
choice that they showed whether they had or had mo tribal prejudice.
In questions 4 and 5 the subjects were given a list of

seven well-known religions found in Kenya and they were asked to
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choose one name from the list. Their choice showed whether they
had or had no religious prejudice,.
In question 8 which assessed their aggression, these
subjects were given a list of nine descriptions showing aggressive
behaviour. They were asked to name against each of the descriptions.
three people in the sample whom the descriptions suited.

PROCEDURE OI" THE TRIAL STUDY

Before carrying out the pilot study, a trial study was
done in order to determine what population should be used in the
pilot study.

In the trizl study standards 5 and 7 pupils were used,
permission was obtained from the district education officer of
Kiambu' and also from the headmaster of Karungalprimary school
to interview some pupils in standards 5 and 7 in that school,

On arrival in this school the headmaster introduced the
interviewer to the class teachers of standards5 and 7. The subjects
used in the triel study were selected randomly. The class teachers
and the interviewer using 2 table of random numbers and class
registers selected the required sample. The subjects chosen were
assembled in one classroom and one of the class teachers introduced
the interviewer to the subjects before leaving the classroom,
Questionnaire T version A (appendix A) was hended to all the
subjects and after preliminary explanations, the subjects were
allowed to f£ill out questionnaires ( introduction of questionnaire

I version A, appendix A).

lKarunga primary school is in Kiembu district.
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A short description of the trial study:-

In the trial study twelve stories were constructed and
they appear in questionnaire I version A appendix A),

These twelve stories were given to fourty-five pupilsl from

Karunga Primary School. A description of these stories as well

as what subjects were required to do has already been given in

the description of the pilot study page 55.

Although most of the pupils in standard 7 could handle
questionnaire I, version A in English, a few of them had
difficulties with simple vocabulary such as: Imagine, ignore,
fetch, snatch,hid and annoy. Although 1t was not necessary to
translate the stories into Kikuyu for the standard 7 pupils, the
above mentioned words which had proved difficult for some of them
had either to be translated into Kikuyu or into simpler English
ag followe:=
Imagine - 'gwiciria undu utari ho, kena utari wemal,

Feteh - another word for get e.g. instead of saying 'get
water from the river', one may say 'fetch water from
the river!.

Snatch - means 'to talke away quickly'. The Kikuyu word for it
is, 'kuguthat,

Hid - this is the past tense of the word hide, The Kikuyu
word for, 'hide! 1s 'Kwihitha'.

Annoy - means, 'to make angry'. The Kiluyu word for annoy is

tRurakarial.

1Twenty - two of these subjects were in standard 5 and the rest
were in standard 7.
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Since none of the standard 5 pupils could handle this
questionnaire in English, they were asked to move to the next
classroom where more detailed explanations of Questionnaire T
version A would be given to them alone.

After making sure that the standard 7 subjects knew what
was required of them the interviewer left them filling out lae
questionnaire in order to deal with the standard 5 subjecis.

A1l the twelve stories were translated into Kikuyu verbally for
the standard 5 pupils. The inability of the standard 5 pupils

to handle the guestionnaire in English was a2 problem which the
interviewer had not forseen, therefore no preparations had been
made in order to be able to cope with this problem. The accuracy
of the translations could not therefore be checked. The standard
5 subjects were allowed to give their responses in Kikuyu.

PROCEDURE O THE PILOT STUDY

After the trial study a pilot study was planned and
carried out using formgl and IT pupils. It was assumed that
forms T and II pupils unlike the standard 5 and 7 pupils,
could handle all the questionnairesl in Englishe

Permission was obtained from the headmasters of Ndumberi
and Uthiru Secondary Schools to interview some forms I and Il
pupils in each school.

The procedure used in the selection of the required
gample in each school and also that used in administering

questionnaires I, versiom A, II IIT and IV was the same as

that already described on page U ¢, (also see introductions of

1 The pilot study had four questionnaires, questionnaireg I version A
questionnaire IT, questionnaire ITI and 1V (see appendices A, C, E

and T respectively).
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questionnaires I version A, II, III and IV in appendices
A,C,G and I).
A description of the Pilot 3tudy:-

Because of their inability to handle the guestionnaires
in English the standard 5 and 7 pupils had to be dropped out
of the pilot study. It was desirable to use & sample which
could handle the guestionnaires in English because guestionnaire
11 (appendix C) could not be translated into Kikuyu without
distorting the meanings of the three, five-point semantic
differential scales (Osgood et al. 1957)2, It was therefore
decided that in the pilot study form I and II pupils who as
already stated it was assumed could handle the guestionnaires
in English should be used. The pilot study comsisted of four
minor studies.

in the first minor study, Qquestionnaire I, version A
ix A)B was glven to group one (table I page 33)sand told

(append
a) To imagine that they were the ones who had been

naughty in all the twelve stories.

2A more detailed explenation of this appears in chapter I1IIX
page 26e

3 This was the same questionnalre as that given 1o
otandard 5 end T pupils of Karungs Primary School ( page 59

and appendix A
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They were then asked to say what they thought their fathers and
mothers would say or do to them for being naughty.
)I

b To re-—read the stories and pubts-

(i) A star against any of the stories which they

thought needed to be cﬁanged comnletely.

(i1) A cross against any of the stories which they thought

needed only slight alterations.

(iii) A tick against any of the stories which they

thought needed no changes.

Results:
2) The analysis of the subjects responses showed that the

subjects in forms I and IT mentioned discipline technigues
gimilar to those mentioned by primary school subjects. The
secondary school subjects however omitted the following discipline

techniques: -

Threaten to take me %o an approved school
Stop me from playing with others

Refuse to wash my clothes

Tie me to a tree with e rope

threaten to hang me.

;Although the interviewer lknew that questiomnaire I version

A could not be given to formsI and II pupils as it was in the
main study due to the fact that these were older and mentally
more mature than the standardsS and 7 pupils, for whom it had
been originally constructed, she was not however very sure
whether to construct a completely new questionnaire or to merely
make alterations in the original questionnaire. It was for this
reason that ik decided to give instructions contained in 'b' in
order that these forms I and II pupils could make the decision
they thought beste.
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Table IIT shows the number of crosses, stars and ticks

given in each question as shown by the whole sample:-

No. of story Stars Crosses Tiecks Yhat is to be done
1 15 4 Stories to be
chanred completely,

4 11 2

7 12 1

9 16 4 1

5 1 5 -

6 2 6 2 Stories to be

8 5 10 2 slightly changed.
11 - g =
12 - 11

2 1 s 7

3 2 3 13 Stories which reguire
10 1 1 8 no changes,

Using the results in Table IIT it was decided that a new

questionnaire was to be constructed for use in the main study.

In the second minor study an attempt was made to obtain

the mean severity ratings of the discipline techniques given

by the thirteen subjects from Ndumberi Secondary School in the first

minor study.
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The mean severity ratings were obtained as follows:-

A questionnaire (i.e. questionnaire II, Appendix C)
eontaining all the discipline techniques obtained in the first
minor study was given to agroup one (Table I, Page 33 ) and these
were asked to rate the given discipline technigues using the
three, five—point semantic differential scale: fair-unfair,
right-wrong and good-bad (Osgood, Suci and Tannenbaum, 1957).

Before the pupils were allowed to fill out the questionnaire,
one discipline technique, 'Abuse the child' was written on the
blackboard. Below it were written the three scales and their
five weights as follows:-

Abuse the child

unfair~——— 1 2 3 4 5 = - - fair
wrong— - -1 2 3 4 5 - ~ - right
bad = -~ ~1 2 3 4 5 - = « good

The meanings of the five weights were explained to the
subjects using the introduction of questionnaire II (Introduction,
Questionnéire IT, Appendix C). The subjects were given some time
to read these explanations for themselves. Various subjects
were then aslted to give the meanings of different weights, l.e.
l, 2, 3, 4 and 5. Continuing with the discipline technique
tAbuge the child' the following structured explanations were
given:-

"T,et us take the discipline technigque on the blaclboard,
'Abuse the child', how would you weigh it using each of the

three scales given? Let us first deal with the first scale,
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fair-unfair, would you say it is very fair, slightly fair;
partly fair or partly unfair; slightly unfair or very unfair?"

One of the boys answered the question. He responded in
words. He was asked to go to the blackboard and cirele the
number that represented his response. He circled the correct
number. A girl was asked the same question. She %oo gave her
response in words, She was asked to go to the blackboard and
cirecle the number that represented her response. She too circled
the right number,

The same procedure was followed in order to rate the
severity of the same discipline technique using the other two
gcales: good=-bad and right-wronge.

Two or more subjects were asked the same question in
order to emphasize that there was no correct response in any of
the scales. All that the subjects were required to do was to give
their personal opinions when rating the severity of the given
discipline techniquese.

At this point in the study the interviewer became interested
in whether the subjects kmew the different meanings of the three
pairs of words used in the three scales. They were asked to give
sentences in which they used fair-unfair. From their responses
it was deduced that the sample knew the meaning of fair-unfair,
Those who used good - bad and right - wrong in their sentences
showed that they did not lmow the different meanings of the two

pairs of words.
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Although efforts were made to explain the different meanings of
these words and also to use them in different sentences, these
efforts proved fruitless for a few subjects,

Before the sample were a2llowed to fill out the questionnaire
the following points were emphasized:-

(2) Only numbers should be circled in the scales. No
worde should be circled,

(b) Only one number should be circled in each scale.

(¢c) There was no correct response in any of the questions,

All responses should be considered as personal opinionse

(d) Pencils should be used so that if one changes ones

mind one may rub.

An analysis of the subjects' responses in questionnaire
IT was made. The mean severity rating and the standard deviation
of each of the discipline techniques were calculated. Four
eriteria were used in order to select four discipline techniques
to be used as response alternatives in questionnaire III
(Appendix B), The four eriteria used information based on the
mean severity ratings and the standard deviations of the discipline
techniques, They were:-

a) Each of the four discipline technigues should represent
a category of discipline techniques for example all the verbal
discipline techniques should be represented by one of the four

discipline techniques sel-ctied.
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b) The variability amongst subjects' severity ratings for
a particular discipline technique should be small.

c) Between different age groups in the sample, the mean
severity ratings for the discipline techniques should not be
significantly different.

d) Between the different educational levels of the subjects'
fathers, the mean severity ratings for the discipline techniques
should not be significantly different.

Using the above four criteria the following four discipline
techniques were selected. They ranged from the least punitive
to the most punitive,while discipline technique 'd! was the most
punitive’ ta! was the least punitive,

a. Ask the child to love others as he loves himself,

be Pinch the child.

Ce Be angry with the child

d. Take away some of the child's property.

The third minor study was concerned with the assessment
of the severity of parental discipline towards aggressiole A
questionnaire (questionnaire IIT, appendix G) consisting of fourty
five statements which portray aggression towards teachers, parents,
other siblings, other boys and girls and inanimate objects had the
following format:-

If I kick another person,

MYeosnosessaansesle AsSk me to love others as Beasecssse My

FATHERe cesoccans I love myself cesoacesse MOTHER
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TOUILDgeasesacessssaees De Pinch me DasessesessaliOULD
senvsacssssscsean Co Be angry with me Cescesscassca
ssassessscasssas s Take away gome of my property Quicecses

This gquestionnaire was given to zgroup three (table I,
page X% ) The subjects were:—

a) Asked to choose one of the four discipline
technigues in each item in order to show what they thought their
mothers and fathers would do to them for behaving in a manner
similar to that portrayed in the fourty-five items (Introduction,
questionnaire III, appendix G).

b) Told to consider each of the four discipline techniques
as representative of a category of other discipline techniques.
Discipline technique (2) represented such verbal discipline
techniques as:

Advice me how to behave

Warn me not to misbehave again

Ask me to tell my mother or my fathexr why I misbeheved
Ask me why I misbehaved

The discipline technique 'b! represented:-
Report me to my father or mother slop me
Ask me %o apologize

Scold me

Tell me that I shall not be sent again
Tell me that I am stupid.

The discipline technique 'C' represented:-—
Hit me

Beat me

Tell me that I am naughty

Give me extra work for example dlgging
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Threaten to beat me

Ask the teacher to punish me

Refuse to pay my school fees

Report me to the headmaster or any other teacher

Threaten that I shall sleep out of doors.

The discipline technique 'd' represented:-

Deprive me of a meal or threaten to deprive me of a meal.

Tell me that I am mad

Threaten me that I shall never be sent again.

Stop me from going to school

Tell me that I am like 2 thief

Send me out of the house

Stop me from going to bed

The subjects were told that since each of the four

discipline techniques represented a category of other discipline
techniques, they should be able %o choose one alternative for
mother and another or the same alternative for father. After
these explanations, the subjects were allowed to £i1l1l out the
questionnaire.

CODING INSTRUCTIONS:

Since the four alternatives ranged from the least to the
most punitive, weights 1, 2, 3 and 4 were assigned to discipline
techniques a, b, c¢ and d respectively. This was done in
order to calculate the maternal and patermal punitive scores

for each of the subjects in the sample.
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THE RELTABITITY OF THE SCALR:

The test reli=bility of questiommaire IIT (appendix @)
was measured by Tuder-QIicherdson formula 20, An assumption was
made that all those subjects who had given responses fa' and 'b!
in questionnaire IIT had failed the test while all those who had
given 'e' and 'd! had passed the test.

CODING INSTRUCTIONS:

Those subjects who gave either responses 'a! or 'b' were
given zeros while those who gave either responses 'c' or 'd!
were given ones, for the purpose of calculating the reliability
of this instrument,

THE VATLIDATION OF THE SCALE:

In order to validate the scale the concept construct
validity was used. Each subject's parental punitive score
obtained in questionnaire ITI, was compared with her or his (a)
tribal and religious prejudice score and (b) aggression score
ocbtained in questionnaire IV (a2ppendix I) discussed below.

Questionnaire IV, consisting of eight questions formed
the fourth minor study. It was given to group three (table I
rage 33). Questionnaire IV attempted to assess the subjects:

(2) Tribal and religious prejudice

(b) aggression

The gquestions corresponding to 'a' and 'b' are listed

below:—

Prejudice Question numbers
Tribal 1, 2, 3, 6, Te
Religious 4, bHa
Ageression Question numbers

8



JESCRIPTION OF TIC: QUESTIONS:

PREJUDICE

PURPOSE OF Tim QUESTIONS

fuestions 1, 2 and 3 gdve a list

of fourteen names. These names

are randomly distributed in the three
questions in order to rule out the
possgibility of the subjecta! giving
responses without reading the questions.
The fourteen common names used by

seven well-known tribes of Kenya

as follows:~—

TARLE IV! Tribes represented by names

TRIBE NAMES
KIKUYU MWANGT, MWANIKT
EMBU NYAGA, NJAGT

MERU MARETE, MUKWANJERU
KAMBA MUTUA, KISTLU
LUHYA SHIYUKAH, KHASTANT
LUO 0LOO, ONEEKA
SWATITLT ATI, HAMIST

In question 1, the subjects were asked
to choose only one name of the person
they would like to share the camp work
with, In question 2, they were aslked
t0 choose one name of the person whom

they would like to lead thelr groupe.
~
The information in this table was not
given to the subjects,
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PURPOSE OF THE QUESTION

Tribal prejudice would be shown by

any subjects who would choose Kikuyu
names. Tune subject who chooses Kikuyu
names would show tribal prejudice
because it meant he would only like to

work with or be under the leadership of

aa Kikuyu person and not otherwise.

In gquestion three the subject was
told that his sister was in love with a
certain boy. When his parents came to
know about it they were furious. They
asked their daughter to stop the
whole affeir because they would never
consent to such a marriage. The subject
was asked to show whom he thought this
boy was by choosing one name out of the
given fourteen names. The subjects
who would choose names of other tribes
would show tribsl prejudice because it
showed they would expect their parents
to be furious if their sisters fell in
love with boys from other tribes.
Question six gave a list of nine
districts. These districts were

supposed to
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PURPOSE COF THE QUESTION

represent six tribes of Kenya as
follows:—

TABLE ?l

DISTRICTS REPRESENTING SIX TRIBES
OF KENYA

(TRIBAL PREJUDICE)

TABLE V
TRIBE DISTRICTS
KIKUYU MURANGA, NYERT
EMBU EMBU
MERU MERU
KAMBA WMACHAKOS, KITUI
TLUHYA BUSTA, KAKAMEGA
L.UO KISUMU

The subjects were told that Mr.
Kiman12 hed worked in most of these

districts as a social worker. In one
of them he was not only very unhappy
but could not get on with the people
there. The subjects were asked to
say which district they think Kimani

could have encountered such problems.

1

This jinformation was pot given to tha
subjects.

26
The name Kimani is & Kikuyu name,
Subjects were not told so however
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PURPOSE OF THE QUESTION

Those subjects who would choose
districts other than Muranza and
Myeri would show tribal prejudice
because their choice would reveal
that they could not expect Kimani,
a Xilmuyu, to be happy and be able
to get along with people other than
those of his own tribe.

Question seven gives a list of
gix girls' names. These names
represent six tribes of Kenya as
follows:

TABLE VIl

TRIBES REPRESENTED BY NAMES

TRIBE NAMES

KIKUYU WAITHIRA

MERU KARWITHA

KAMBA NDUKU

SWAHILI HADIJA

LUHYA AKXATA

uo AKIINYL
In this question the subjects wi &

told that Kima.ni2 ha) stopped

—_—

The information in this table was
not given to the subjectsoe

2
Kimani is a Kikuyu name, The subjects
were however not told thise.



PREJUDICE

PHEJUDICE
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PURPOSE OF THE QUESTIONS

befriending one of the girls in the
above list of names after finding

out where she came from. The subjects
are asked to choose one name to show
who this girl vms, Those subjects

who would choose names other than
tiaithira! would show tribal prejudice.
Their choice would reveal that they
would only expect Kimani to leave a
girl if she belong® to another tribe.

PURPOSE OF THe QUESTIONS

Questions 4 and 5 assessed
the religious prejudice of subjects.
A list of seven religions were given.
These were: Catholic, Protestant,
Africen Independent Church, 'the
Aroti' (i.e. The African tarban Sihks),
the Hindu, Islam and Legion of Marie.
The subjects said they knew all the
religions except the one. They were
told ‘that Legion of Marie was a
religious group which has broken away
from the Catholic churche. This
religion was mainly practiced by the
Tuo,

In question four the subjects

were told to say (by choosing one of
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PURFOSE OF THE QUESTIONS

the religions) which religion Mr.
Kamau had refused to give money to.
Those who would choose a religion
other than their own1 would show
prejudice.

Through their choice they would
reveel that they would not wisualize
Kamau refusing to give money to their
own religion but would vizualize such
2 thing happening to other religions.

In question 5 the subject was told
that his sister was in love with a boy
from a certain religious background.
When his parents came to lmow about it
they were very angry. They told her to
stop the whole affair because they would
never consent to such a marriage, The
subjects were asked to say to which
religion this boy belonged. They were
aslkked to choose one of the religions
listed in the question. Those subjects
who chose religions other than their

own would show religious prejudice.

1
The subjects were asked to give
their religions at the beginning of
the questionnaire IV,
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Through their choice they would
reveal that they would expect their
rarents to refuse to allow theirl
to marry boys from other religions,

ACGRESSION
In question 8, the subjects
were aslted to name at least three
people in the sample whom any of the
nine descriptions given would sult,
The subjects were told to name only
the people who were in the sample,

These nine descriptions were:—

1. Vhen he/she does not get his way
he/she gets very angry.
2a He/She is very mean,
3 He/she is very wild,
4o He/she makes fun of people.
5« He/she does not pay attention to the
teacher,
6e He/she tries to get others into trouble.
Te He/she always messes around and
gets into trouble.
8, He/she says he/she can beat everybody up.

9. He/she likes %o pick on anyone younger
than he/she ise

& In this question an assumption was made
that the subject and his belonged
to the same religion and so did their

parents,
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CODING INSTRUCTIOINS

QUESTIONS, NUMBERS DESCRIPTION OF CODING

1l end 2 All those subjects who chose names
other than "Mwaniki'! and 'Mwengi!
(i.e. Kikuyu names) were give 'O!
All those who only c¢hose the Kikuyu
names i.e, 'Mwanilki'! and Mungai were

given 11V

356 and 7 All those subjects who chose Kilmyu
nemes were given ‘o', and all those
who chose names from other tribes

were given '1t,

4 and 5 All those subjects who chose g
religion corresponding to that of
their own were given 'o! while all
those who Chose g religion not
corresponding to their own were

given "1V,

Scoring im 1 = 7 All the ones given to each subject
were added together. This was o

subject prejudice score,

8 The mmber of times each subject was
mentioned by his colleagues in the
sample were tallied against his name
These tallies were added together for
each subjeect in order to obtain his

or her aggression sScores




CHAPT™R V

PILOT STUDY RESUITS:

Although a trial study and a vilot study were carried

out, only the first minor study of the trial study was
discussed, the rest of the discussion was based on the
pilot study. Both the trial and the pilot studies consisted
of four minor studies.

THE RESULTS OF THE FIRST IMINCR STUDY OF THE

TRIAL STUDY :=

The content analysis of the responses made by subjects
from Karunea Primary School, ' in the first minor study was made
and it yielded thirty-seven discipline technigques. These were:—

la Beat me

2. Be angry with me

3, Send me out of the house

4. Tell me that I am naughty

5. Laugh at me

6. Give me extra work e.g. digeging

Te Warn me not to misbehave again

8. Ask the teacher to punish me e.g. by beating me

9. Take away some of the child's property

10. Tell me that T am mad

11, BReport me to the teacher or the headmaster
12, Advise me how to behave

13. Threaten to beat me

14. Stop me from playing with others

15. Ask me why I misbehaved
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16. Threaten %o take me to prison
17. Deprive me of a meal
18, Tell me that they will not send me amain
19. Threaten to take me to an avvroved school
20, Ask me to apologise
21. Threaten to depnrive me of a meal
22« Pinch me
23. Tell me that I am like a thief
24.. TReport me to my father
25. Be wvery disapnointed with me
26. BSton me from going to bed
27. Tell me that I am stunid
28. Refuse to pay my school fees.
20. Refuse to wash my clothes
30. Tie me to a tree with a rope
31. Hit me
32. Ask me to tell my mother why I misbehaved
33. Threaten me that they will help me again
3. Ask me to love others as I love myself
35. Threaten me that I shall sleep out of doors
36. Scold me
37. Report me to my mother
The following discipline technicues were attributed only
to the father:—
Threaten to hang me

Threaten to take me $0 an apnroved school
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Threaten to t=2ke me to prison

No discipline technigue was attributed to the mother alone,

this perhaps is an index that the punitive agzent in the family

is more the father than the mother.

At — test for the difference in punitive scores between

mother and father when computed led %o a value thet was less than

the critical value of +.

THE REUSULTS OF THRE PILCT STUDY

The analysis of the resnonses made by subjects in group

one (table I, page 33) in the first minor study yielded the

fellowing disecipline technicques:—

l.
2.
3.
4.
e
6.

Ta

8.
9.
10.
11.
12.

13.

Beat me

Be angry with me

Send me
Tell me
Give me
Warn me
Ask the

me

out of the house

that I am nauvghty

extra work for example digging
not to misbehave again

teacher to punish me for example by beating

Take away some of my vroverty

Tell me

that I am mad

Report me to the headmaster or any other teacher

Advise me how to behove

Thresten to beat me

Aslt me why T misbehaved
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14. Denrive me of a meal

15. Stop me from going to bed

16. Ask me to anologise

17« Pinch me

18. Tell me that I am like a thief

19. Renort me to my father

20. Renort me to my mother

21l. Ask me to tell my mother why I misbehaved

22. Threaten me that they will not send me again

23, Threaten me that I shall sleep out of doors

2. Scold me

25. Refuse to pay my school fees

26. Stop me from going to school

27 Tell me that T am stupid

28. Tell me that they will not send me again

The following two discipline techniques were attributed
only to the father:—

Aek me to tell my mother why I misbehaved
Report me to my mother

Although only one discipline technique was attributed to
the mother alone i.e. report me to my father, about eighty—three
percent of the subjects sazid that their fathers would refuse to
pay their school fees. Only 1T, attributed this diseipline
technique to their mothers. A possible explanation for this was
that in most families it was the father's duty and not the

mother's to pay the school fees hence majority of the subjects
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visualized this discipline technimue heing administered mainly
by their fathers and not by their mothers.

The following discinline technicues were mentioned by
subjects in the first pilot study (i.e. svbjects from Karunga
Primarvy School) but they were not mentioned by Ndumberi Secondary

School subjects in the necond pilot study:-—

1. Laugh at me

2, BStop me from playing with others

3. Refuse to waswmy clothes

4. Threaten to tie me to a tree with a rope

5¢ Threaten to take me to prison

6. Threaten to take me to an approved school

The possible reasons why the thirteen subjects in Forms
I and IT at Ndumberi Secondzary School did not mention the above
named discipline techniques were:—

a) The discipline technique, 'laugh at me! may no longer
be considered effective to adolescents (who are mentally more
mature then pre—adolescents) hence parents may hot administer
it. Among the pre—-adolescents such as those in Std. 5 and Std.
T et Karunra Primary School, this discipline technique may still
be administered by parents becaunse of its effectiveness. Tt may
also be pomsible that adolescents are so much used to people
langhing at their mistskes that they no longer consider it to
be of any importance.

b) The discipline technique, 'stop me from playing with
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othars! was not mentioned by these adolescents because to them
play is no longer a priority, it is however a priority among
ore—adolescents. Rather than play when they are at home, Kikuyu
adoleascent boys and girls are expected to carry out such duties
as either digwings, Tepairing broken tools, looking after livestock
or weedingm, cooking, washing and fetching water resvectively.

¢) The discinline technique, 'Refuse to wash my clothes,!?
was not mentioned by adolescents because they do all their
washing including that of their parents and younger siblings
sometimes. TPre—adolescents have most of their washing done for
them hence parents may threaten to administer this discipline
technigque.

d) The last two threats were not menticned by
adolescents because their parents did not perhaps use such threats
as a discipline technique. Their parents lmowing that adolescents we-—
re- mentally more mature than the pre—adolescents did not use
such thre=ats because the adolescents would quickly see the
futility of such threats. The adolescents lmow not only that
no parent can imprison his child since this is primarily the
privilege of the state but also that no child can be imprisoned
before the age of eighteen. Below the age of eighteen pre-
adolescents may be taken to approved schools for juvenile
delingquency but not for merely being naughty as was portrayed in
the twelve stories in questionnaire I, version A (appendix A).

Threats such as these could be used on pre—adolescents whom the

parents knew were not very conversant with the above facts.
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ttie me to 2 tree with a rone,' was not

mentioned by adolescents because their norents would not

use such a threat to them.
actually +ie her or his child to a tree.
probably know that their adolescent boys

they do not bother to use such = threot.

Tn Kikuyu society, no rarent would

Since the Kikuyu parents

and girle know this=,

Using the responses made by groun two subjects (table T

pase 33) in the second minor study (questionnaire II, apoendix C)

the means severity ratings and standard deviations of each of +the

twenty—eight discipline techniques obtained in the first minor

study (pare 61) were calculated as follows:—

Example:

Best the child

First scale
Fair s o o
responses made
subjects under
weight

Second Scale
right - e =
responses made
subjects under
weight

Third Scale
good * s e
responges made

gubjects under

by

each weight

1 2 3 4 5 e o o unfair

1 2 3 4 5 .+ « « Wrong



A1l the resnonses made by subjects under each of the five

weirhts were added together as follows:—

Table VII Responses made by Subjects under each of the three weishts:-

Weirchtse in the

three Scales (1) 1 2 3 4 5

X =34 3 6 9 12 15
Responsen 6+ 3+Af 6+ T+65+8+Tll+2+112+14+ 14
Total number 13 19 20 4 I

of resronses
under each

weight

(£)

The formula used to calculate the meazn severity scores was:i-—

For the response, *'beat the child,' X = 486 =

63

TeT

The standard deviations of the discipline techniques were calculated

as follows:—

Pormalas—

Ht]}- =

For the response,

S.D- =

,Eﬂ(z

- (E:f*x)j
Bt

tbeat the child?t,

6

1223

1

3

63

236196
63

4.40

]
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Tablae VIIT shows the mean severity scores and the stand-rd deviations of
2ll the discinline technicues. They rance from the hichest mean to the

lowest mean., Onlr the mern severity scores are arranrsed in this order.

TABT® VITII THR MRAY SEVEORITY SCORRS AND STANDARD DTVIATIONS OF THE
DISCIPLINT THRCHNIOULS

DISCIPLINE TRCHNIAUES MEANT | S.D.
Advise the child how to behave 12.20 3.55
Warn the child not to misgbehave again 12.19 | 3.96
Ask the child to tell the mother vhy he misbehaved 10.95 | 4.14
Ask the child why he misbehaved 10.90 | 3.98
Ask the child to love others zs he loves himself 10.80 | 4.36
Report the child to the father 9.20 | 4.37
Slap the child 8.42 | 3.33
Ask the child to apologise 8.38 | 4.67
Scold the child 8.19 | 2.90
Tell the child that they will not send him again 8.04 1 4.56
Tell the child that he is stupid 8.00| 3.76
Pinch the child 8.00) 4.36
Beat the child TT0 | 4440
Tell the child that he is nauwshty T7-67)1 3.95
Give the child extra work e.g. digging 7.62} 3.28
Threaten to beat the child T.48) 4.29
Ask the teacher to punish the child T-47) 3.85
Refuse to pay school fees for the child 6.80) 4.34
Report the child to the headmaster or any other teacher 6.70 3.77
Threaten the child that he will sleep out of doors 6.60 3.81
Be angry with the child 6.5T) 3.49
Deprive the child of a meal 6.40 3.54
Tell the child that he is mad 6.00 4.48
Threaten the child that they will not send him again 5.90] 3.70
Stop the child from going to school 5.86 3.36
Tell the child that he is like a thief 5.86] 3.68
Send the child out of the house 5.T61 2.90
Stop the child from going to bed 5.62 3.73
Take away some of the child's property 4.6T) 2.86
a

A low mean indicates a high severity score and vice versa
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The four criteria described in Chapter IV, pages 4647, were
uged to select four discipline technigues to be used as response

alternatives in questionnaire ITI (apnendix G).

The first criterion required that the four alternatives

should each renregent 2 ranre of severity ratinrs. Using the mean

severity scores ($able VIII, page 67) it was possible to locate

the most punitive and the least runitive discipline techniques.
Also two other discinline technicues were chosen by substracting
2.51 and 5.02 from the mean severity score of the least punitive
digcipline technique. Since the total range of the discirline
technicques waf represented by a difference of T.33 in the mean
severity scores, the above method ensured that the discipline
technicues used as =lternatives were equally spaced and represented
a wide range of technicues. Using the zbove method the following
discipline techniques were chosen as the four alternatives:-

Advise the child how to behave

Report the child to the fathor

Agk the teacher to punish the child
Take away some of the child's property.

Each of the above mentioned discipline techniques

represented a group of discinline technicques whose mean severi%ﬁi
scores were near to the mean severity score of the four discipline
techniques,

The second criterion required that each of the four
alternatives should have a small variance in order to minimize

disagreement among the subjects regarding the severity ratings.
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Three of the above mentioned discipline technicues satisfied

the requirement of this criterion. These were:—

Advise the child how to behave
Ask the teacher to punish the child
Take aviay some of the child's pronarty.

The discipline technioue, 'revnort the child to the
fathert did not satisfy the remirement of this criterion.

The discipline technique, 'scold the child’which was in the same
rangce or cabtersory as 'report the child to the father' and which
satisfied the requirement of this criterion was chosen.

The third criterion required that each of the four
alternatives should not differ significantly in their mean
severity scores across different age groups in the sample so
that the disapreement of severity ratings across age groups may
be minimized. OFf the four discipline technicues which had satis-—
fied the requirement of the first criterion, only one discipline
technique, 'take away some of the child's property! satisfied
the recuirement of this criterion, the other three did not. Other
three discipline technigunes which were in the same range as the
three discipline techniques which failed to satisfy this oriterion,
were chosen. These were:—

Ask the child to love others as he loves himself
Pinch the child
Be angry with the child

Digecipline technique, 'Scold the child,! which had been

substituted for, 'report the child to the father,! under criterion

two did not satisfy the requirement of the third criterion so



it was rejected.

Tahle TY below shows the mean severity scores across the

five age groups in the sample.

TABIT IX THE MEAN SEVWERITY SCORES ACROSS DIFFRRENT AGE GROUFPS

IN THR SAMPLT

DISCIPLINE TFCHMNIOUES 13 14 15 16 17
YEARS YEARS YWARS YEARS YTHARS

Ask the child to love

others as he loves

himself 10.5 10.0 10.4 10.5 10.0

Pinch the child Te5 6.5 T.8 6.5 6.0

Be angry with the child 6.0 5.5 5.7 5.5 5.6

Take away some of the

child's property 4.5 5.0 4.8 4.3 4.3

An smalysis of variance test

were homogeneous.

showad that the mesns in table IX

The last criterion required that each of the four discipline

technicques should not differ significantly in +their mean severity

ratings across the subjects! fathers! education level so that

the disagreement regarding severity ratings across t+he subjects!

fathers! educetion level may be minimized.

A1l the above

mentioned discipline technicues satisfied the requirement of

this criterion. The following two discipline technigues which
hod been selected under criteria one and two but were rejected

under the third criterion were also rejected under this criterion:
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Advice the child how to behrve
Ask the teacher to punish the child.

The discipline technique, Yreport the child to the
father!, which had been rejected under the second and third
criteris was also rejected under this criterion. The discinline
technicue, 'scold the child:which had been selected under
criterion two, instead of 'renort the child to the father', was
also rejected nnder this criterion.

TABLE X THE MEAN SEVIRITY SCORES ACROSS THE DIFFERENT EDUCATION

IEVELS OF THE SUBJECTS' FATHERS

Education levels of the
Discipline technigues subjects? fathers in

classes

0O =2 3 -5 6 ~ 8

Ask the child to love others

as he loves himself 10.80 10,00 10.50
Pinch the child 8.20 T.08 8.00
Be angry with the child 6 .60 6.20 6.00

Take away some of the child's

npronerty 500 4.7TT 4.50

An analysis of variance test showed thot the meang in table X
were homogeneous.

After having considered the four criteria, it was felt that
the following four discipline techniques should be selected since
they fnlfilled the requirements of the third and fourth criteria
very well and also partly fulfilled the requirements of the other

twe criterdia. These four discipline techniques were:—
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Ask the child to love others as he loves himszelf
Pinch the child
Be ancry with the child
Take awey some of the child's nroperty.
Bach of the above discinline techniques renresented a
catepory of discinline techniques (chapter IV  page 46).
The four discipline techniques were first labelled a, b,
¢, and d and then given the weighted scores of 1, 2, 3, and 4
respectively. An analvsis of responses given by group three
subjects in the third minor studry (questionnaire III, appendix G)
was made. For each subject the weighted scores were added toge-—
ther, first for father and then for mother. These two separate
scores gave the paternal and maternal punitive scores for each
subject. The mean parental punitive score was calculated for
each subject. These results are in appendix J.
The mean punitive score for paternal punitive scores was
111 .26 while the mean punitive score for maternal punitive scores
was 109,5. An attempt was made, using a t — test to find out
whether these two means were significantly different from each
other. The following formula was used since the paternal and

maternsl punitive scores were correlated:=

t=d -0
S.8.(4)

Where, 'd*wag the difference between paternal
and maternal punitive scores for each subject;
*td*was the arithmetic mean of 'd' and 'S.E.' of

td'was the standard error of 'd'.



E - 0.8421

S.E.(E) = S.d.(d) = 134737 = 3.0911
N N 19

+(18 d.f.) = 0.8421 =0 = 0.27
3.0911

Since the critical 't' (18 d.f.)was 2,10 at 5k
significence level and since the observed 't', which wam 027 was
smaller than the critical value, then the observed 't' was not
significant. We therefore concluded that the difference between
paternal =nd maternal punitive scores was not significant.

THE RELIABILITY OF THE TEST:—

To determine the reliability of the scale, Kuder-Richardson
formula 20 was used. It was necessary to assume that all these
subjects whose responses were either 'a' or 'b', these subjects
who reported less severe punishment in questionnaire I1I
(appendix ¢) had "failed" the test while those who responded

either *c' or 'd' in the same questionnaire had "passed! the test.

Kuder—Richardson formula 20:-—

2
Eoy (S Faa

where,
1 was the estimate of reliability

n was the number of items
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S%z was the variance of the whole test
Pi was the proportion passing a particular item

q; was the proportion failing the same item
(or 1 — pi)e.
The reliability of the test was calculated separately
for father and mother.

The reliability for father items was:-—

rll - 42 hY {62.22;2 o 10.1 16 Y
(45 -1/ \ 69.9335 4

= 1.0227 (5921575 ) = 0.8651
6949335

- 0.87

The reliability for mother items was:—

TI1 = (45 ) (52273 = 10.52 )
45 - 1 52.73

= 1.0227 (42.21) = 1.0227 x 0.8004
52.73

= 0,818

The internal consistency for father items was 0,87 and
for mother, 0.82. These reliability coefficients indicated
that the scale was unidimensional.

VALIDATION OF THE SCALE:

Construct validity was used in order to validate the
scale. This was done by correlating the subjects' mean parental
runitive scores with their:-

a) Tribal and religious prejudice scores

b) Aggression scores.



-T5 -

The relationship between parental punitiveness and both
prejudice and aggression is suggested by the “Scapegoat"
hypothesgis which is derived from both psychoanalytic and sociam
learning theorists. (Allport, 1954; Young K. 1957; and Epstein
and Xomorita, 1965).

The ?'Soapegoat' hypothesis states that severe punishment
for aggression may increase rather than inhibit the instiga~—
tion to aggress. Since the child has learnt to anticipate
punishment for aggression, hostile impulses will be displaced
from the original source of frustration to members of out—groups.
Consequently children who are harshly treated, severely punished
and often coriticised are often more aggressive and prejudiced
than those treated otherwise (Allport, 1954; Young K. 1957).

The theoritical construct used in the validation of this
scale and based on the above hypothesgis was:=—

a) There is a relationship between parental punitiveness
and both prejudice and aggression. Adolescents who are harshly
treated, severely punished and continually criticised are more
Prejudioed and aggressive than those who are treated otherwise.

Following the coding instructions given in chapter IV
(page 58), scores of ones obtained by individual subjects in
questions 1 = 7 of questionnaire IV (appendix I) were added
together in order to obtain a prejudice score for individual

subjects in the sample.
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In question 8 of the game gquestionnaire a2ll the tallies
obtained by individual subjeocts were added together in order to
obtain an aggression score for individual subjects in the
samplea.

It was felt that the relatiomnship that might exist
between the subjects' parental punitive scores and their:-

(a) tribal and religious prejudice and also (b) aggression
might be curvilinear hence a chi-square test was used.

Table XI shows the observed frequency by punitive scores
and prejudice scores.

TABLE XI OBSERVED FREQUENCY BY PUNITIVE SCORES AND PREJUDICE SCORES

Parental Punitive Prejudice scores Total
Scores 4 -5 6 -8
85 = 114 4 5 9
115 - 144 5 1 6
Total 9 6 151

1 Pour subjects were not allowed to £ill out guestionnaire IV,

because they had failed to complete questionnaire III.
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Formulas
2
X = BE(0-=-FE) where '0' was the

obgexrved frequency and 'E?
wag the expected frequency in
each cell.
X2(1d.f.) = 2426
The expected 'x2* (1d.f.) was 3.841 at 5t significance
level and the observed 'Xz' was 2.26. Since the expected walue
was greater than the observed value, the observed value was not
significant. It was therefore concluded that there was no
correlation between parental punitive scores and prejudice
scores.,
Table XIXI shows the observed frequency by punitive scores

and aggression scores.

TABLE XII OBSERVED FREQUENCY BY PUNITIVE SCORES AND AGGRESSION SCORES
Parental punitive Aggression Scores Potal
Scores 5 o 12 13 - 15
85 ~ 114 6 3 9
115 = 144 3 3 6
Total 9 6 15

X2 (1d.f.) = .44
The expected 'Xz'(ld.f.) was 3.841 at 5% significance

level and the observed *12' was l.44. Since the expected
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value was greater than the observed value then the observed
value was not significant. It was therefore concluded that
there was no correlation between the punitive scores and
the aggression scores.

It was however felt that if the sample size was larger
the results of the above '12' and also those of the 'xz' on
page 76 would have been more reliable. It was therefore decided

to increase the sample to one hundred subjects in the main study

in order to produce more reliable resultse.



- T9 =

CRITICISM AND SUGGESTIONS MADE BY THE

DEPARTMENTAL COMMITTEE ON THIS PILOT STUDY:-—

A) The departmental committee felt that it was unwise
0 ask subjects to give responses for father and mother in
uestionnaires I and III (appendix A and G). Each of these
mestionnaires, the departmental committee felt, should be
iplit into two, one questionnaire for the mother and the other
‘'or the father, in order to rule out the possibility of
ubjects giving duplicate responses in either questionnaires I
T IIT. They also recommended that the subjects should be
llowed to respond to one questionnaire first (i.e. either for
ather or mother) and when they finish, this should be collected
nd they should be allowed to respond to the other questionnaire.

B) The committee also felt that parents in most Afriecan
ribes handle the same misbehaviour done by the same adolescent
ifferently. While for example the father may beat his son very
everely for allowing cattle to stray into the farm, the mother
f the same adolescent may either ignore the incident or just
arn her son not to allow such a thing to happen sagain. While
lolescent boys are in most cases disciplined by their fathers,
lolescent girls are mostly disciplined by their mothers.

aere was need therefore, to control for the different roles



played by the fathers and mothers when disciplining their sons and
daughters. In order to control for this, the committee
recommended that in questionnaires IA and 1B, (appendix B) the
subjects should be given an altermative to write the word
*nothing' against any of the stories if they felt that their
fathers or mothers would do or say nothing to them for behaving
in a manner similar to that portrayed in the story. By asking
the subjects to do this, one would avoid the possibility of
forcing the subjects to respond inaccurately in any of the
stories. No subject was therefore forced to give a response
if he felt that in any of the stories either his father or
mother would do or say nothing to him, (introductions to
questionnaires IA and IB, appendix B).
¢) It was also suggested that the interviewer should find
out whether boys were more, or less, severely punished than girls.
D) It was also suggested that the interviewer should
not assume that the father is automatically +the head of the
family; rather than make such an assumption the committee
sugegested that the interviewer should ask the subjects who the
head of their family was. Some African adolescents, it was felt,
may consider the mother to be the head of their family because
it is she who runs all the family affairs in the absence of her
husband who may be working far away from home (the question on

the front page of guestionnaire II, appendix D).
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E) The committee did not accept the changes made by +the
interviewer in the fourty~five item cquestionnaire (questionnaire III,
appendix G). It was recommended by the committee that a sample
similar in age, education and background to the one that would
be used in the main study should be given the items in the
original questionnaire (appendix E) which needed to be changed.
These subjects should be asked to suggest the required changes.

F) The committee felt also that subjects should be told
that the common nouns, 'father' and 'mother' did not necessarily
repregsent their natural fathers and mothers but the two adults
in their homes who often disciplined them. In questionnaire III
(appendix H) it was decided that instead of using the common
nouns 'father' and *mother' Person A and Person B, respectively
would be substituted. The subjects would be asked at the
beginning of questionnaire IIIa (appendix H) to name two persons
in their homes vwho often disciplined them. The first person
they would name would be Person A. In the first questionnaire
(questionnaire IITA) the subjects would be asked to give
responses for Person A while in the second questionnaire,
(?uestionnaire IIIB) they would be asked to give reaponses for
Person B. (introductions to questionnaires IIIA and IIIy

appendix H).



CHAPTER VI

CHOOSING THE MAIN STUDY SAMPLE:=—

The subjects used in the main study consisted of two
hundred and fifty seven rural Kikuyu adolescent boys and girls.
Thege subjects were in forms I and II at the following schools:
Kanunga, Karuri, Precious Blood and Uthiru Secondary Schools.

Forms I and ITI were chosen for the main study because
the pilot study had shown that they could handle all the
questionnairesl in this study in English and were also sufficiently
developed, morally, to make the required moral judgements.2

Ability to handle the gquestionnaires in English was desirable
because questionnaire II (appendix D) in the second minor study

could not be translated into Kikuyu. A detailed explanation of
this has already been given in Chapter III, page 27. The

pilot study had aleo proved that supplementary explanations were
required in order to clarify further the different meanings of

the two pairs of words, right-wrong and good-bad used in the

three, five—point semantic differential scales (osgood, Suci and
Tannenbaum, 1957). The pilot study had also shown that the pupils
in forms I and II knew the meaning of the pair of words fair-unfair
used in the above mentioned Bcale and hence no further explanations
were necessarye. Explanations were given to the subjects in order

to explain the different meanings of right—wrong and good-bad

1
2

The study had four questionnaires (appendix B, D, H, and I)

It is mainly in questionnaire II (appendix C) that the subjeots
were required to make certain moral judgements (Chapter IIT pare 29).
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(Chapter VIiI page 90 ). The main study sample like the pilot
study sample showed that it also knew the meaning of fair-
unfair and hence no further explanations were given (Chapter VII
page 89).

Uthiru, Kanunga, Karuri and Precious Blood Secondary
Schools were chosen for the main study. The procedure followed
before and during the interviews as well as the procedure used
in the selection of the required forms I and II pupils were the

same as those described in Chapter I page 4 — 5.
The reasons why these four schools were chosen are

exactly the same as those discussed in Chapter III pages 3Z0-3 j,
Another reason why these four schools were chosen was that they
all provided the required sample of adolescent boye and girls.
Uthiru and Karuri Secondary Schools are mixed schools therefore
they conveniently provided both boys and girls. Xanungsa was a
boys' school while Precious Blood was a girls' school.
THE SELECTION OF THE SAMPLE:—

Two hundred and fifty-seven subjects were used in the
I main study. Table XIII reports the following details:—
a) The name of the school from which the subjects came.
b) The district in which the schools are located.
¢) The number of subjects interviewed in each school.
d) The form of the subjects interviewed

and the number of subjeots interviewed in each form
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e) The group number
f) The part of the study in which the subjects were used.
ABLE XIII

N

a b c a e £

—

Names of |District Number of subjects |Form of the subjects hGroup Part of the

secondary |in which |interviewed in interviewed jpumber |study in
schools the each school which the
secondary SUBIPOLS
schools Wwere used.
vere
Girls |Boys |Total |[Form I |Form II !Total
Othiru First minor
©econdary [Nairobi 29 51 80 40 40 80 1 gtudy
School
Kanunga Second minor
Secondary |Kiambu - 41 41 20 21 41 2 study
School
Precious - - - Second minor
- 20 40 3
Blood Neirobi study
Secondary
Third
38 - 38 19 19 38 4 snd
School fourth minor
studies
Karuri Third and
Secondary |Kiambu 12 48 60 30 30 60 5 fourth minor
School studies

1 ige . (29 15O
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Pable XIV reports the distribution of age and the school from which

the subjects come:-

TABLE XTIV DIFFERENT AGE GROUPS IN THE SAMPLE BY SCHOOLS

First Second 3rd & 4th
Minor Study Minor study Minor Studies T
Age of Uthiru Kanungs and Karuri and
Subjects Secondary Precious Precious
in years School Blood Sec. Blood Sec.
Subjects School School
Subjects Subjects
12 = - -
13 8 3 T 18
14 16 17 21 54
15 20 23 25 68
16 19 18 21 64
17 13 12 10 35
18 - - 9 5 14

The mean age of the gample was 15.29 years.

The procedure used in the selection of the main study

gample has elready beed described in chapter I page 4 — 5,




CHAPTER VII

THE PROCEDURE OF THE MAIN STUDY

Before carrying out the main study permission was obtained
from the headmasters of Uthiru, Ksnunga, Precious Bleocd and
Karuri Secondary Schools to interview some of the pupils in
forms I and II in each of these schools.

The procedure followed in the selection of the required
sample and alseo that followed when administering questionnaires
I version B, II, III and IV (appendices B, D, H and I) in these
schools was exactly the same as that which has already been
desoribed in Chapter I page he 5.

A DESCRIPTION OF THE MATIN STUDY
The main study like the pilot study had four minor studies.

In the first minor study, twelve stories were constructed

using the results in table III, Chapter IV (page 43 ). In each

of these twelve stories a boy or a2 girl was portrayed as

aving done something naughty which required his parents'

Using these twelve stories twe questionnaires were

h

response.

. 1 - .
oonstructed, questionnaire IA and IB both of which appear in

appendix B. Thegse two questiconnaires were given to group I

(table X1V, pege 85)-

1 1t was the departmental committee which recommeénded that twe
questiomnaires i.e. questionnaire I, and I, be constructed

and be used in the main study instead of using only one

quﬂstignnﬂirﬂ as was the case in the pilet study. (Chapter V,

page 19s)
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Before the subjects were allowed to fill out the
gquestionnaires the following information was written on the
blackboard so that they could refer to it when it was

necessary:—

a) "You should first f£ill out the front page in every
questionnaire. The word *Birth-order' requires you to say
whether you are the first, second, third etc. borm."

) "The common nouns 'father' and 'mother! used in the
first and second questionnaire respectively do not necessarily
mean your natural father and matural mother but rather any two
persons in your home who often diseipline you., Such two persons
may be your natural parents, your elder brothers, sisters etc."

In questionnaire I, the subjects were told to imagine that
they were the ones who had been naughty as was portrayed in the
twelve stories. They were then asked to say what they thought
their 'fathers' would do or say to them for being naughty. They
were also told to write the word 'nothing' against any of the
stories if they thought that their 'fathers' would do or say
nothingl +o them for behaving in a manner such as the one
portrayed in that story (introduction, of questionnaire I,

appendix B). The subjects were allowed to fill out this

1 This was one of the recommendations made by the departmental commitiee
(Chapter V page 80). This Committee felt that in most African tribee
fathers and mothers could react differently towerds the same misconduct
done by either their son or daughter. In most cases boys are punished
by their fatherse If for example a hoy misbehaves his father may
punigh him very severely while hig mother (if the father was not around
when the boy misbehaved) could turn a blind eye to the whole incident.
The opposite may happen if it was the girl who had misbehaved.



questiomnairel and after they had finished it was collected end
they were allowed to fill out questiomnaire Ip>.

An analysis of the subjeots responses in questionnaires
I, and Ig was done and the discipline techniques which were most
frequently attributed to both *father® and *mother' were listed.

In the second minor study an attempt was made to obtain
‘the mean severity ratings of the discipline techniques obtained
in the first minor study. The mean severity ratings were
obtained as follows:-

A questionnaire (questionnaire II, Appendix D) containing
all the disoipline techniques obtained in the first minor etudy
was given to groups 2 and 3 (table XIII page 84). These subjects
were asked to rate the given discipline techniques using the
three, five-point sematio differential scales: fair-unfair,
right-wrong and good=bad (Osgood, Suoci and Tannenbaum, 1957).

1 the subjects were allowed to respond to questionnaire I
first and then to questionnaire Iy in order to rule out the
poselibility of their giving duplicate answers for *father'
and mother. (Chapter ¥V page 79).

2 See introduction o:l’ stionnaire I in appendix B. The
instructions given in this in‘brod.uction is similar to

that given in gquestiomnaire I, except that in questionnaire Ip
the subjects are asked to say what they thought their *motherst
would do or say to them for being naughty.
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Before it was explained to the subjects how to rate the
severity of the given discipline techniques using ‘the three,
five-point scales; fair-unfair, right-wrong and good=bad, they
were asked to use each of the three pairs of words in their own
sentences,

Most of the sentences given using fair-unfair were those
regarding school discipline. From their sentences, the subjects
showed that they knew the meaning of this pair of word. The
following example given by one of the subjects of Kanunga
Secondary School was written on the blackboard:—

"If the whole class does something wrong, it ie unfair
for the teacher to pick ocne pupil and punish him."

After writing the above sentence on the blackboard the
subjects were asked, 'What should the teacher do in that case?!
One of the subjects answered,

"If the teacher cannot find out who did the wrong thing,
he should punish the whole class." Here the interviewer agked
once again, "What would you say about the teacher in the second
sentence?" (this sentence had also been written on the blackboard) .

In chorus they answered, "fair", so the interviewer added
the following sentence to the second sentence on the blackboard,
"In this case the teacher is fairv,

In Precious Blood Secondary School, the following sentence
&iven by one of the subjects was also written on the blackboard,
"If the teacher finds the class talking it would be unfair for

her to punish some of the girls".
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The interviewer asked, "What should she do in order to
be fair?' One of the subjects answered, "In order to be fair
she should punish the whole class". (This sentence was also

written on the blackboard.)

In both schools, subjects showed a clear understanding
of the meaning of the wordse fair-unfair but little or no
understanding hetween the different meanings of the pairs of
words right-wrong and good-—bad.

The subjects were first of all asked to look up the
meanings of the words 'right' and *good' from their dictionaries.
In the dioctionary the word 'right' was defined as that which is
according to duty; the standard of permitted and forbidden
action within a certain sphere.

The word 'good' was defined as 'being what it ought to be;
ugeful § favourable.'

In order to clarify the differences in meaning between
the words fgood' and 'right' to mean faccording to duty' hence
the following explanations were given to subjects.

Let us take the words 'good' and 'bad'. A discipline
technique is good if it is also useful to the pupils, and it is
bad if it is not useful to the pupils.

The following sentence was written on the blackboard,

"If majority of pupils do not do the homework given by
teacher X, it would be bad for teacher X to keep on punishing the

pupils every time they fail to do their homework. "
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The interviewer asked the subjects why, in the first
sentence, the punishuent given by teacher X was bad. In
Kanun~a Secondary School, one of the subjects said, 'I% is bad
because the pupils will not know how to do their homework just
because they have been punished.' In Precious Blood Secondary
School one of the subjects answered, "It is bad because the pupils
will gain no knowledge Just because they have been punished.
If it is in Mathematics for example they will not know how to
solve the problems."

It was explained to the subjects thst the punishment
gziven by teacher X was useless because it did not help the
pupils in any way. I+ +the teacher wanted to help the pupils
it would have been good if he Tfound out why they always fail
to do his homework, MNay be one of the reasons why +this happened
was because the pupils did not lkunow how to do the given home-
work. May be they did not understand what the teacher taught.
If teacher X knew this he might in future not only try bto teach
hetter but alsc make sure that his pupils knew what they were
supposed to do 1n every houmework ne grave.

The subjects were asked to malke sentences using the
words 'rmood' and 'bad'. From their sentences they showed that
they understood the meaninecs of these words.

Tt was explained to the subjects that & discipline
technigue is rizht if it 1is admninistered by the person who
is sunposed to pdmlnister it. The following examples were

written on the vlockbrard:-
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"/hen a pupil misbehaves in class it is right for a
teacher to punish him but i$% is wrong if another pupil wakes
up and hits the pupil who misbehaves,!

The pupils were told that it was right for the teacher +to
punish the pupil who misbehaved because it was the teacher's
duty, o see that all pupils were well behaved in the class, On
the other hand it was wrong for another pupil to hit the pupil
who misbehaved because it wvas not his duty, to see that pupils
behaved well in the clasg,

The discipline technique is right if it is administered
in the right place, The following example was written on the
blackboard:-

"If a pupil in form four misbehaves it would be wrong for
a teacher to punish him in front of form I pupils. It would be
right however even if he was punished infront of his colleagues
in form four.™

In this case it was wrong for the teacher to punish a
form four pupil in front of form one pupils because he would
feel very bumiliated. The Fform one pupils would not only laugh
at him but also not respect him any more,

The subjects were asked to give thelr sentences using the
words 'right! and 'wrongt! in their sentences. Through their
sentences they showed that they had understood the meaning of the

vords Tright! and 'wrong'.
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The procedure followed in order to explain how the
subjects were required to rate the severity of the given
discipline techniques using the three, five-point semantic
differential scales: fair-unfair, right-wrong and good-bad
was the same as that which has already been described in
Chapter IV, pages 44~45.

An analysis of the subjects' responses in questionnaire
II was made. The mean severity rating and the standard
deviation of each of the discipline techniques were calculated.
Five criteria were used in order to select the four discipline
techniques to be used as response alternatives in questionnaire
III which appears in Appendix H. These four criteria used
information based on the mean severity ratings and the standard
deviations of the discipline techniques given in questionnaire
II. Pour of these criteria have already been discussed in
details in Chapter IV page 46 and Chapter V pages 68-=T1
but the following ome (i.e. the fifth criteria) was not:-

e) Between the two sexes in the sample the mean
geverity ratings of each of the four discipline techniques
should not be significantly different.

Using the five criteria the following four discipline
techniques were selected. They range from the least punitive
to the most punitive i.e. discipline technique 'at is the least
punitive while discipline technique *d' is the most punitive
(see below)

a. Advise the child how t+0 behave

b. Tell the child that he is nauvghty



- 94 -

¢. Scold the child
d. Refuse %0 help the child
The third minor study was concerned with the assessment
of the punitiveness of parental discipline ftowards aggression.
Two questionnaires (questionnaires III, and IIIz aeppendix H)
each consisting of fourty—five items which porirayed aggression
towards parents, teachers, siblings, other boys and girls, and
inanimate objects, had the following format:
QUESTIONNAIRE IIT,
If I kick another boy or girl
PERSON scesccsccssss C. Scold me
A essssssasssssass D. Tell me that I am naughty
WOULD ecsecssssnsasss O Refuse to help me
essssssssssee &s Advice me how to behave
QUESTIONNAIRE IIIp
If I kdck anothexr boy or girl
PERSON eacecoseasseess @ Refuse to help me
B esacsacssscsescsss O« Scold me
WOULD secsscecsscse a. Advise me how to behave
eessscsssssss D. Tell me that I am naughty.
Questionnaires III, and 1Ilp were given to groups 4 and 5
(tadble XIII, page 84 ).

In the introduction of guestionnaire III,, these subjects
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were asked +to name two persons% in their homes who often dis-—

giplined: them. The first person they named was PERSON A

and the second was PERSON B (introduction, Questiomnaire IIIp,
Appendix H). In questionnaires III, and IIIp, the subjects

were told to imagine that they were the ones who had behaved in
a mammer similar to that portrayed in the fourty-five statements,
They were then asked to choose cne of the four altermatives

in order to show what they thought PERSON A (questionnaire III,)
and PERSON B (q-uestionnaire IIIB) respec‘l:ively, would do to them
for behaving in a manner similar to that portrayed in the fourty-
five items. (Introductions of questionnaires III, and IIIp
Appendix H).

Letters a, b, ¢, d were randomly distributed through the
whole guestionnaire in order to rule out the possibility of
subjects merely circling letters without reading through the
questionnaires.

Before the subjects started working on the questionnaires
the following point was emphasized:-—

The four discipline techniques represented a variety of
discipline techniques. Every subject should therefore be able

to choose one alternative in all the fourty-five items in the

questionnaires.

1 The words Person A and Person B were substituted for father
and mother because it was felt that in African Society,

persons other than the natural parents could be responsible for
disciplining adolescents and children (Chapter I pages 5-6).
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The following examples, given, Wwere writien on the
blackboard so that the subjects could refer to them when it was
necessarye

The discipline technique, 'a' for example represented
such verbal disoipline techniques as:=

Warn me not to misbehave again

Ask me to behave properly

Ask me to apologize

Tell me that I ought to behave properly

Ask me why I misbehaved

Tell me that I ought to be ashamed of my behaviour

Report me to my mother

Report me to my father

The discipline technique 'b' represented:-

Pinch me

Threaten to beat me

Report me to the heesdmaster or ieacher so that I may
be punished for example by being beaten

Give me extra work for example digging or
cultivating

Tell me to leave school if I do not want to learn

Threaten to deprive me of a meal

The discipline technique o' represented:—
Be angry with me
Slap me

Threaten not to pay my school fees
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Deprive me of z meal
Send me out of the house
The last discipline technique represented:-—
Refuse to pay my school fees
Stop me from going to school
After the above explanations the subjects were asked
whether there were any discipline techniques they knew but
could not place them uhder any of the given four alternatives.
Since no response was given they were told that each one of them
should be able to choose one alternative in every one of the
fourty-five items in questionnaires IITy and IITg (appendix H).
The subjects were allowed to fill out questionnaire IIIj.
After they had finished and the questionnaire was collected, they
were allowed to fill out questionnaire IIIB. This was done in
order to rule out the poseibility of the subjects giving duplicate

answers in both questionnaires.

CONTNG INSTRUCTIONS:~
These have already been discussed (chapter IV, page 49).
THE RELIABILITY OF THE SCALE:=—

The test reliability of the scale was measured in the same
way as it was in the pilot study, chapter IV gives a detailed
description of the technique (pages

and also chapter V page 50)
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THE VALIDATION OF THE SCALE:—

In order to wvalidate the scale, the concept of comstruct
velidity was used. The method was the same as that used in
the pilot study and is discussed in chapter IV (pages 50-58)

and also chapter V (pages 74-18).



CEAPTER VIII

RESTT,TS OF TH= Halll STUDY

The content analysis of the responses zive by subjects

in the twelve stories in guestionnaires 14 and 1B (append' B)
ix

of the first minor study was done and it yielded the followi
owing

twenty-six diseipline techniques:-

1. Beat me

2, Be angry with me

%, Send me out of the house

4, Tell me that I am naughty

56 Give me extra work €.g. digging or cultivating

6, ‘larn me not to misbehave again

7o Report me to the teacher or headmaster to be

punished €8s by being beated

Be Scold me

O Advise me how t0 behave
10, Slap D€

11, Deprive me of a meal
12. Ask me why T misbehaved

13, phreaten not to pay my school fees

14. Pinch me

15 Tell me that I ought to behave properly
16 pefuse 1o help me e.g. not buy me clothes, pens etec.,
17 Tell me to leave school if T do not want to learn
18. phreaten to deprive me of a meal

19, Ask me to apologize

20. Report me Lo my father
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21. Report me to my mother

22, Tell me that I ought to be ashamed of my behaviour
23, Refuse to pay school fees for me

24. Tell me to behave properly

25, Threaten to beat me

26. Stop me from going to school

The discipline technigue 'Beat me', was mentioned
more frequently than all the other diseipline techniques
by both girls and boys. It was however the father who was
said to beat more frequently than the mother and, it was the
boys who were more frequently beaten than the girls.

The discipline technique, 'Ask me why I misbehaved ‘
was attributed more to the father than to the mother by both
girls and boys.

The boys also said that their mothers rarely administered
the discipline technique, 'Slep me'.

The discipline technique, 'Be angry with me' was
mentioned more frequently by boys than by girle and it was
the Father who often became angry with the boys.

The girls said that their fathers unlike their
mothers rarely deprived them of their meals,

Both girls and boys attributed the discipline technique
tRefuse to pay oy school fees: mainly to their fathers,

TWhen an analysis of the subjects! responses in

questionnaires I, and Iy (appendix B) was made 1t was found

that the difference in punitive scores between 'mother'and
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' father! led to a value that was less than the critical value
of 't'.
Using the responses mede by subjects in questionnaire
IT (appendix D), the mean severity ratings and the standard
deviations of each of the twenty-six disecipline techniques
were calculated. The method used in these computations has
already been discussed in detail in chapter V, page 66 .
peble XVILI shows the mean severity scores and
the standard deviations of all the twenty-six discipline
Only the mean severity scores range from the

{echniques.

highest to the lowest mean severity score.
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TABLE
BLE XN THE MEAN SEVERITY SCORES AND THE STANDARD

DEVIATIONS OF THE DISCLPLINE TECHNIQUSS

DISCIPLINE TECHNIOUES MEAT L S.D
Advise the c¢hild how to behave 13420 —
Warn the child not to misbehave again 13.14 o
Ask the child to behave properly 12:52 -
Ask the child to apologise 12431 022
MPell +the child he ough to behave properly 12.26 :.09
Ask the child why he misbehaved 12.25 3.21
Ez%ivzzﬁrchild he ought to be asbamed of his -
Re t th i i *i
por e child to the mother 10,00 3. 62
Report the child to the father 9,48 4‘01
Pell the child that he 1is naughty 9.10 3.53
Pinch the child 7.96 3.72
Threaten to beat the child 7. 94 3.64
Renart the child to the headmaster of teacher )
so that he may be punished e.g. by being beaten t 7,70 3,10
Give the child extra work €eSe digging or
cultivating 7.68 3,91
Tell the child to leave school if he does
not want to learn Te63 3,82
Threaten to deprive the child of a meal Te3% 3,53
Scold the child Te22 3e55
Be angry with the child 6+ 77 3.19
Slap the child 6472 3,49
Beat the child 6.53 Ze61
Threaten not to paYy achool fees for the child 6eld3 3,70
Deprive the child of & meal 5.85 Fe32
Send the child out of the house 5e46 3.24
Refuse to helP the child e.ge not buy him
clothes, school uniforms pens etc., 4,83 2.85
Refuse t0 pay gchool fees for the child 4..61 2.56
school 4460 2.65

Stop the child from going to

score indicates a low severity score

Tootnote: 1 A high mean,
and vice versa
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The folloving five criteria were used in order fto select
four disecipline techniques which were used as response
alternatives in questionnaires ITI, and III, (eppendix H).

These five criteria were:

a) BHach of the four discipline techniques should
represent a category of diseipline techniques, for
example verbal discipline vechniques should be
represented by one of the four aliternatives selected.
Under the first criterian the following Ifour discipline
techniques were selected:

Advise the child how to behave

Report the child to the mother

Tell the child to leave school if he does not
wvant to learn,

Threaten not to pay school fees for the child

Each of the above four alternatives represented a

group of discipline techniques and these discipline techniques

had mean severity scores which were near the mean severity score

of the discipline teclinigue which represented them.

The second criterian reguired that each of the four

alternatives should have a emall wvariance in order to minimize

gisagreement among subjects regarding their severity ratings,

None of the four discipline techniques chosen under the first

eriterian satisfied the requirement of the second criterion,
Four other aiscipline techniques had to be chosen under this
criterione wach of the four discipline Hechniques selected
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under this eriterion belonged to each of the four grouns
represented by the Tour discipline techniques chosen under
the first criterion. The four discipline techniques chosen
under the second criterion were chosen as follows:=—

Tnstead of the discipline technigue, 'Advise the child how to
behave: chosen under the first criterion, the discipline

technique, '/arn the child not to misbehave again', was chosen,

and instead of the discipline technigque, 'Report the child to

+he mother,! also chosen under the first criterion, the

discipline technique, 'Tell the child that he is naughty? was

chosen, Instead of the diseipline technique, '@ell the child to

leave school if he does not want to learn: the discipline

technique, 'Be angry with the child: was chosen and instead of

the discipline technique, 17hreaten not to pay school fees for the

childl the discipline technique 'Refuse to pay school fees for the
H

ot d' was chosell. The four discipline techniques chosen
1111’

under the second criterion weret-—

Warn the child not to misbehave again
Tell the child that he is naughty

Be angry with the child

Refuse to pay school fees for the child.

The third criterion regquired that each of fthe four

a1t rives should not differ significantly in their mean
erD

ity scores aeross different age groups in the sample so
severil

+ the disagreement of severity ratings across age groups in
tha

ample m2Y pe minimized. Out of the four discipline
the 8

jques which satisfied the requirement of the first criterion,
technd
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the only discipline technique wihiich satisfied the requirement
of this criterion was, 'Advise the child how to behave,' The
other three discipline technigues failed to satisfy the requirement
of this criterion. Among the four disecipline techniques chosen
under the second criterion only one discipline technique that
gatisfied the requirements of this criterion. Instead of the
discipline techniques, 'Deprive the child of a meal! and 'Be
angry with the child'!, chosen under the first and second criterion
respectively, the discipline technigue, 'Scold the child'! which
unlike the former two discipline technique did satisiy the
requirement of the third criterion was chosen. Instead of the
disecipline techniques, 'Stop the child from going to school! and
IRefuse to pay school fees for the child', chosen under the first
and second eriteria, the discipline technique ' Refuse to help the
child! which satisfied the requirement of this criterion was
chosen, Under the third criterion therefore, the following four
discipline technigues,

Advise the child how to behave

Tell the child that he is naughty

Scold the child

Refuse to help the child

The method used for calculating the mean severity

scores across the age of the sample has already been described

in detail in Chapter V, page T0.
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Table below shows the mean severity scores by age
for the four alternatives.
mABTE XVI [T STVERITY SCORES ACROSS AGE,
FOUR DISCIPLINE TECHNIQUES AGE IN YEARS
13 14 15 16 17 18

Advise the child how to

behave 13,67 14.05 13,39 13,11 [12.58 h3.44
Tell the child that he

is naughty 8433 B.63 9,43 9,78 BsT3 | BuB9
Scold the child Te67 Te26 TsT5 6e42 Ted5 | 6,00
Refuse to help the child

esZe Not buy him clothes

ete, e 33 4- 44 4.87 5-05 500 5.11

The fourth criterion required that each of the four

discipline technigues should not differ significantly in their

mean severity ratings across the subjects! fathers! education

level in order to minimize the disagreement regarding severity

ratings across the subjects! fathers' education level.

discipline techniques chosen under the first ceriterion, the only

disecipline technique which also satisfied the requirement of this

criterion was, 'Advise the child %o behave!,

Out of the four

discipline technigues chosen under the second criterion the only

discipline technique which also satisfied the requirement of this

eriterion was, 'Tell the child that he is naughtye:'

A1l the four

Of the four
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discipline technigues chosen under the third criterion

however, satisfied the requirement of this criterion too. Under
this eriterion therefore the following four diseipline technigues
were selected:-

Advise the child how to behave

Tell the child that he is naughty

Scold the child

Refuse to help the child e.g. not buy him clothes etc.

In order to calculate the mean severity scores across the
subjects! fathers! education level the same procedure as that
already discussed in chapier V page 71 wms used, Table
below shows the mean severity scores of the four discipline
techniques across the education level of the subjects' fathers:-

mARLE XVI1 1mAN SEVERITY SCORES ACROSS EDUCATION LEVEL OF Ss’ FATHERS.

FOUR DISCIPLINE TECHNIQUES EDUCATION LEVEL OF Ss FATHERS BY
CLASSES
0-2 5=5 6-8 Above 8

Advise the child how to behave 13.27 13.86 13,83 13450
Pell the child that he is naughty 9¢27 8,28 9.44 9,00
Scold the child 7.06 700 7,80 7450
Refuse to help the child e.ge

not buy him clothes 506 4463 4042 4450

The fifth eriterion required that each of the four
discipline techniques should not differ significantly in their
mean severity ratings scross sex in order to minimize the disagreement

regarding severity ratings across sex, Out of the four digeipline
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techniques chosen under the first eriterion the only discipline
technique which also satisfied the requirement this ecriterion
was, 'Advise the child to behave,! Out of the four discipline
techniques chosen under the second criterion only one discipline
technique also satisfied the requirenment of this criterion,
this was the discipline technique, 'Tell the child that he is
naughty'. A1l the four discipline techniques chosen under the
third and fourth criterion however satisfied the requirement of
this criterion toc. These were:=

Advise the child how to behave

Tell the child that he is naughty

Scold the child

Refuse to help the child e.g. not buy him clothes. etc.

Tn order to calculate the mean severity scores
across sex, the same procedure as that used in calculating the
mean severity scores across age and the education level of the
subjects' fathers was used. This procedure has already been
discussed in detail in chepter V page 70-T} Table Xw¥iri below

shows the mean severity scores across seXe.

PABLE —wid, THE MEAN SEVERITY SCORES ACROSS SEX
DISCIFLINE PECHNIQUES GIRLS BOYS
Advigse the child how to behave 6,08 6025
Tell the child that he is naughty 3¢ T3 4.27
Scold the child 3025 2495
Refuse to help the child for example not buy
him clothes, 2:35 24,05
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After having considered all the five criteria it was felt
that the above four discipline techniques should be selected
to be used as response alternatives in questionnaires
IIIA and IIIB because they fulfilled more of eriteria than all
the other discipline techniques in their respective groups. The
discipline technique 'Tell the child that he is naughty',
Pulfilled the requirements of eriteria two, three, four and five.
Under the first criterion it was the third choilce hence it
also fulfilled the requirement of this criterion fairly well,

The disecipline technigue, 'Advise the child how to
behave', fulfilled the requirements of the first, third, fourth and
fifth eriteria, and under the second eriterion it was the second
choice, therefore it fulfilled the regquirement of this criterion
also feirly well.

The discipline techniques, 'Scold the child', and
tRefuse to help the child', were chosen because they were the only
diseipline technigues in their respective groups which fulfilled
more of criteria than all the others,

The chosen four discipline techniques were given letters
a, b, ¢, and 4 respectively and in order to compute punitive
scores for each of the subjects in the sample, weighted scores
of 1, 2, 3, end 4 were given to discipline techniques a, b, ¢, and 4
respectively., The analysis of the responses given by subjects in
questionnaires ITT, and III of the third minor study (appendix H)
wag made., For each subject in the sample, the weighted scores
were zdded together, first for Person A and then for Person B.
Mean punitive scores were computed for each of the subjects in

the sample (appendix L). A mean punitive score was calculated for

the whole group and it was found to be 103,2.
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An attempt was made in order to find out whether there
was a statistically significant difference in Punitlveness foxn aggression
between girls and boys. The mean punitive scores for girls
was 105.43 and thet for boys was 101,02, A t—~test was used to
test whether these two means were statistically significantly
different from one another. The value of the observed 't!
was not significant at 5% significance level hence it was concluded
that there was statistically no significant dirference in
puni tiveness between girls and boys (appendix W),

An attempt was also made to find out whether there
was a statistically significant difference in punitiveness between
Persons A and B, In order to do this the mean punitive scores
Por Persons A and B were computed for the whole sample and these
were 106.36 a2nd 100.46 respectively. Vhen a t-test was used to
test whether these two means were statistically significantly different
from one another, it wms found that the value of the observed 't'
was gignificant at 5% significance level. It was therefore
concluded that there was 2 statistically significant difference in
punitiveness between Persons A and B (appendix MD. Person A was
more punitive than Person Be

Using a t-test an attempt was made to test whether there
was o statistically significant difference in punitiveness
between glrls and boys in Persons A and B. Neither of the values
of the observed 't's!', was significent at 5% significance level,
hence it was concluded that neither Person A nor Person B was
statistically different in punitiveness with girls and boys

(appendices O and P).
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Pwo t—tests were used to test whether there was a statistically
significant difference in punitiveness between 'fathers!
who had been to school and those who had never been to school
and also between 'mothers'! who had been to school and those
who had never been to school. Neither of the values of the
observed 't's' were significant at 5% significance level hence it
was concluded that there was statistically no significant
difference in punitiveness between 'parents! who had been to school
and those who had never been to school (appendices Q and R)

TLastly a t — test was used to test whether there was
a statistically significant difference in punitiveness between the
firgt-borns and the non-first-borns. The value of the observed
14! was not significant at 5% significance level, hence it was
concluded that there was statistically no significant difference
in punitiveness between firsi-borns and non-firsit-borns
(appendix e

THE RELIABILITY OF THE SCATE:

The seme procedure as thai which was discussed in
chapter V Page 73 was used in celculating the reliability of
the scale.

Funder - Richardson formula 20 was used in calculating
the relisbility of the scale,

Kunder — Richardson formula 20:

)

o
— The reliability of questionnaire IIT, (appendix H)

- EPiqi

et P

.

ot

was Pirst calculated and then that of questionmaire IIIB

(appendix H). The internal consisteney for questionnaire IIIA
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yas 0.8% esnd that for questionnaire IIT, was 0,90. These
reliability coefficients indicated that the scale was unidimentionzl,

The computation of the relliability of questionnaire IIIR

was as follows:-—

The variance for Person A items was found to be 51.18

Kuder=Richardson formula 203

i(%l)(szgigmi

Eﬁ ':II- = 9.0364

.

1

Foo

ﬁit

e

51,18 = 9.0364
51.18

—

ta] !

. %[
\_2_1) \

1.010638 x 0.8234 = 0.8322

= 0.83
The internal consistency for person A was Q.83
The computation of the reliability of questionnaire IIIE was

as follows:= The variance for Person B items was found to be

93451
Kuder -Richardson formula 20%=

= () (Se - B8
% Sk
Ef;q; =10.182
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_[95 93,5196 — 10,182
CE 9345196

: /
2 -_-,1;,\ [ 83,3376 >

Gk ) \_ 93.5196

=1,010638 x 0.8911 = 0.900519

=0090

The internal consistency for Person B items was
0,90,

The reliability of boys' and girls! responses were
calculated separately in questionnaires IIIA and IIIB gnd 1t was
found that the reliability of boys responses in questionnaire
IIIA was 0.79 while that of girls! was 0.86. In questionnaire
IIIE the reliability for boys' responses was found to be 0,92
while that for the girls! responses was 0.90

Validation of the seale:

The theoretical construct used in this study is the same
ag that given in chapter V page "5 .

The coding instructions used in the validation of the
geale have already been discussed in chapter V, page gg
as in the pilot study (see chapter V pege 76 ) it was felt that
the relationship that might exist between the subjects!
parental punitive scores and their:-

g) Tribal and religious prejudice

b) Aggression
may be curvilinear hence & chi-square test was used in calculating

the validity of the scale,
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Table X¥X below shows the observed frequency by parental

punitive scores and tribal and religious prejudice scores,

PARLE XIX THE OBSERVED FREQUENCY BY PUNITIVE SCORES

AYD PREJUDICE SCORES.

PUNITIVE SCORES PREJUDICE SCORES TOTAL
led 5-8
46 - 105 10 37 A7
106 - 165 20 28 48
1
Total 30 65 95
“
2 3 2
X = rﬁ( OE_ E) s where O was the observed frequency

and E was the expected frequency in each cell,

x2(1.d.2) = 4.59

The value of the expected ‘XQ'(l.d.f,) was 3,841 at
5% significence level and the value of the observed %% was
4,59, Since the value of the observed 'Xz'was more than the
expected value, then ihe observed X% was statistically significant,
1% was therefore concluded that there was a correlation between
the punitive scores and the prejudice scores of subjects,

When, however, the mean punitive scores and prejudice
scores for girls and boys were taken separately and chi = square
test computed for each set of scores, none of the values of the

]
observed.\x2 were statistically significant.

An attempt was made using & t - test to test whether
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there was a statistically significant difference in prejudice
between the girls and the boys. The value of the observed 't
was significant at 5% to significance level. It was therefore
concluded that there was a statistically significant difference
in prejudice between the girls and the boys « The girls were
more prejudiced than the boys (appendix U).

A t — test was also computed to test whether there was
a statistically significant difference in prejudice between the
first — borns and the non - first = borns. The value of the
et d W as not statistically significant at 5% significance
level, hence 1t was concluded that there was no statistically
significant difference in prejudice between the first - borns
and the non — first — borns (appendix W),

Pable L below shows the observed frequency by

punitive scores and aggression sScores.

THE OBSERVED FREQUENCY BY PUNITIVE SCORES

TABLE .04
AND AGGRESSION SCORES:
MEAN PUONITIVE AGGRESSION SCORES TOTAT,
SCORES
0 - 19 20 - 39

46 - 105 41 7 48

106 -~ 165 30 17 47

Total 71 24 95

2
X ( 1. da £o) = 5,57
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The value of the expected "X (L.doTe) was 3.841 at
5% significance level and the value of the observed 'Xz' was
5057« Since the value of the observed 'Xgiwas more than the
expected value, then the observed %% was statistically significant.
It vas therefore concluded that there was a correlation
between the punitive scores and the aggression scorese

‘lhen, however, the mean punitive scores and the aggression
scores for girls and boys were taken separately and a chi-square
test computed for each set of scores, none of the values of the
observed YX2! were significante.

Using a t-test an attempt was made to test whether
there was a statistically significant difference in aggression
between the girls and the boys. The value of the observed LN
was significant at 5 i significance level, hence it vas concluded
that there was a statistically significant difference in
aggression between the mirls and the boys. The girls were more
aggressive than the boys (appendix ™ e

A t—test was also used to test whether there was a
statistically significant difference in aggression between the
first — borns and the non = first — borns. The value of the
observed 't: wasgs not significant at 5% significance level, hence
it was concluded that there was no statistically significant
difference in aggression between the first - borns and the non-

first - borns ( appendix V),



CHAPTER IX

SUMMARY AND CONCLUSIONS:

The aim of this study was to design and validate 'A Parental
Punitive Scale'for the Kikuyu, Rural Adolescemts .

In the design and validation of the scale responses of
adolescent girls and boys were used since the acale was meant
for sdolescents. The subjects used in the study were only
those adolescents who were in forms I and II in day secondary
schools.

The designing and the validation of the scale was done
throngh four minor studies each of which had its own
questionnaire.

The first minor study consisted of questionnaires Ig
and Ip (appendix B).

The second minor study had questionnaire 11
(appendix D).

The third minor study had questionnaires IIIA_ and IlIp
(appendix H).

The fourth minor study had questionnaire IV (appendix I).

In questionnaires I and Ip of the first minor study, the
gubjects were required to give a variety of discipline
techniques administered to them by their 'fathers' and 'motherst

for behaving in a manner similar to that portrayed in each of
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the twelve stories (appendix B). The discipline techniques
mentioned by subjects were listed (chapter VIII, page 99).

The discipline technique, 'Beat me' was mentioned most
frequently. The investigator had expected that thisg discipline
technique would rarely be mentioned by adolescents since at
their age, their parents would rarely administer this discipline
technique but would more often administer, verbal discipline
technique$. The investigator thought that at adolescence,
parents would more often administer verbal discipline techniques
becange the adolescents can reason out things. An explanation
as to why oertain things are wrong and should not therefore he
done, would be a more effective discipline technique than mere
beating. Ominde (19%72) found out that among the Luo the
adolescents were rarely beaten. The findings of this study
could possibly have been due to cultural differences so that
among the Kikuyu, beating is still administered to adolescents.

The discipline technique 'Beat me', was also more
frequently mention by boys than by girls. Sears and his
colleagues (1957) reached similar conclusions. In their study,
they found that the boys received more physical punishments
than the girls.

It was algo the father who was said to beat more
frequently than the mother. This, as already been stated in

chapter I, rage 100, is one of the reasons why the father not
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only in the Kikuyu tribe but also in some other African tribes
(Maleche, 1953) is feared by both children and adolesoents.
They have less fear for the mother.

A mean severity score for all the wverbal discipline
teohniques was ocalculated by adding together the mean severity
gcores of all verbal diecipline techniques and then dividing
the totzl by the number of verbal discipline techniques.
when this was done, the mean severity s core of all verbal
discipline techniques was found to be 10,59, Using the same
method, a mean severity score was calculated for all physical
discipline techniques and this was found to be 6.45. As was
expeoted by the investigator, the subjects considered the verbal
discipline techniques to be less severe than the physical
discipline techniques.

Although they were not entirely physical discipline
techniques, 'Stop me from going to school'! and 'Refume to pay
my school fees', were considered by most of the subjects as
the most severe. The reason for this could be that most of
the subjects in this sample considered formal education as one
of the most important assets in their lives. Earlier investi-
gators found that in Africa, formal education is considered to
be extremely important (Callaway, 1963; Silvey, 1969). 1In
Africa, it is considered to be important becaunse both parents

and their children lock at it as a venue through which one can
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escape from the drudgery of farming and also through which one
can get a well paid job. Those, in school, hope that the job they
get after leaving school will bring them enough money to enable
them not only %o live a comfortable life, be economically.
independent. .from ,their parents, but alse be able to help their
families. Being stopped from going to school and being refused
money to pay school fees were consequently considered by most
of these subjects as the most severe discipline technigen,
They felt administering any of these discipline techniques meant
crushing forever the aspirations of a bright future.

Questionnaires IITy and ITIg of the third pilot study
assessed the punitiveness of 'parental' discipline towards
aggression shown to people and inanimate objects. When an
attempt was made to find out whether there was a statistically
significant difference in punitiveness between girls and boys.
It was found that the difference was not statistically
gignificant (appendix N). In their studies, Raum (1940) and
Apoko (1967) found that girls were more severely punished than
boys. The inconsistency between the present investigator's
finding and that of the above investigators could be due to
cultural differences. It could be that among the Kikuyu there
ie no difference in punitiveness between girls and boys.

When en attempt was made to teet whether there was g

gtatistically significant difference in punitiveness between
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Persons A and B, it was found that there was a statistically
significant difference in punitiveness between Persons 4 and B,
Person A who was repregsented by the 'father' was more punitive
than Person B represented by the 'mother'. This finding was simi-
lar to the finding of the first minor study in which the subjects
gaid that it was the 'father! who administered the discipline
technique, 'Beat me', more frequently than the mother (page 100).
In answer to the question *Who often punishes you when you do
something wrong?' asked on the front page of questionnaires I,
II and IIIp(appendices B, D and H), 63 of the whole sample
gaid it was the 'father'. When however the girls and boys were
taken separately, it was found that it was only 48% of the
girls who said it was the 'father' as against T8i of the boys.
Trom these findings the following conclusions could be drawn:

a) Generally speaking it is the *father' who punishes
more frequently and more severely than the *mothert.

b) The 'father' punished the boys more frequently than
he punished girls.

¢) The 'mother' punished the girls and the boys less
peverely than the father.

d) The 'mother’punished the girls more frequently than
gshe punished the boys.

When an attempt was made to find out the effect of formal
education on 'parental' punitiveness for aggression, it was

found that formal education had statistically no significent
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offect on Yparental' punitiveness for aggression (appendices Q
end R). This finding was similar to that of Nance, D. and
Treichel (1970) who in their study on the effects of formal
education on child-rearing practices reached the conclusion

| that formal education had no significant effect on child-rearing
practices.

Like Kohn and Schooler (1956) end Sears et al. (1957),
the present investigator found no sigrificant effects of birth-~
order patterns on 'parental’ punitiveness for aggression.

The reliability of the scale using Kuder—Richardson's
formala 20 was 0,83 in questionnaire III4 and 0.90 in
questionnaire IiIg. These results indicated that the scale
had an acceptable internal consistency (chapter VIII, page 112-113),

The validity of the scale, based on the theory that
high parental punitiveness for aggression leads to high
pre judice and aggression was caloulated. A Chi-square test
mputing the validity of the scale and the results

wag,in ¢o

obtained showed that the scale had an acceptable validity
(chepter VIII, page 114-116).

In questionnaire IV, which was used for the validation
of the scale, questions, 1, 2, 3, 4, 5, 6 and T assessed the
prejudice of subjects. When a Chi-square test was computed
he mean parental punitive scores and the prejudice

using t
gcores of gubjects, a positive relationship was found between
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the mean parental punitive scores for ageression and the
prejudice scores. Similar findings had earlier been reached
by Aliport (1954), Frenkel — Brunswick (1948) and Young, K.
(1957)« These investigators had reached the conclusion that
most children who are severely punished, harshly treated and
continually criticised have more prejudice than those who are
less severely punished, less harshly treated and not criticised
often.

There was statistically no significant difference in
prejudice between the first borns and the non-first-borns
(appendix W).

In questionnaire IV of the fourth minor study, question
8 assessed the aggression of subjects. When a Chi-square test
was computed between the mean parental punitive scores for
aggression and the aggression scores of subjects, a direct
and positive relationship was found between them. This finding
was similar to that of eerlier investigators (Sears et al, 1957,
Becker, 1964).

In this study, the differences observed in aggression and
prejudice between the girls end the boys were statistically
gignificant, hence it was concluded that the girls were more
prejudiced and more aggressive than the boys (appendices T and U).
The finding was contrary to the expectations of the present

jnvestigator who expected that there would be no statistically



-124 -

significant differences in aggression and prejudice between the
girls and the boys since there were no statistically eignificant

differences between them in *parental' punitiveness.

There were no birth—order effects observed on aggression
(appendix V).

Although throughout this study, the investigator
compared her findings with those of local studies (Raum, 1940;
Apoko, 1967; Kaye 1962; Ammar, 1962; etc.) and others done
abrosd (Sears et al. 1957; Nance, D. and Treichel, 197 ; Kohn
and Schooler, 1956; etc.), it should be borne in mind that these
comparisons were done with ocertain reservations and limitations
since parental discipline as already stated in chapters I and
II, differ not only cross—culturally but also across tribes.

It is possible that some of the contradictions found between
aome of the findings in this study and other findings of earlier
studies were mainly due to cultural and tribal differences,

It is also important to bear in mind that even though
there were some similerities between some of the findings in
the present study and others done earlier among the Kikuyu, it
would be unwise to make definite and conclusive remarks
regarding parental discipline among the Kikuyu since the
findings of this study are wholly based on adolescent reports.
The perceptions of adolescents on parental discipline may

differ from those of their parents, hence in order to make
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definite and conclusive remarks on Kikuyu, parental discipline
parental reports on parental discipline should also be obtained,
and it would only be after the comparisons between adolescent
and perental reports had been made that conclusive remarks
could be made on Kikuyu, parental discipline. The present
jnvestigator felt that regearch should soon be directed in to
this field of parental discipline among the Kikuyu, in order
40 obtain data on parental discipline using parental reports.
The designing of this scale has made it very easy to obtain
data on adolescents' perceptions on parental discipline. The
data from parental reports should be compared with that of
adolesocent reports and its reliability should be calculated.

This would be a very important research:-
a) Both the parents and the adolescent should be

interviewed.

1) It would be better to concentrate on adolescents
attending day gecondary schools because it would be easy to
trace the parents of such adolesoents. Since the adolescents

live at home with their parents.
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APPLLELDIX A

ey A

QUESTICNNALRT 1, VERSICH A

TNTRCDUCTICN

There are twelve stories here. In each story a boy or a

girl has said or done something naughty. liis parents come to know

about ite I want you to imagine that you are the one who has

said or done something naughty in all the twelve stories. I want

you to tell me what you think your father would do or say to you

and also what you think your mother would say or do to you for

being pnau;hty.

STCRIIS
20 =

{amau was going howe from school one day. IHe entered a nearby

farm and picked some unripe oranges to play "football" with.
The owner of the farm caught him and reported him to his narents,

tg father

Lamau

Kamau's mother

was sitting next to the pot of drinking water. Her

Wambul
Lrother, Njuguna asked her for water. Wambui told her "Why don't
you wake UP and fetch water for yourself ™ His parents heard this

yambui's father

et

'3 mother

Wambuil

- —
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/lanjiku was one day scnt by her teacher to fetch him some chalk
from the headmaster's office. Wanjiku told the teacher, "Why

don't you go and get the chalk yourself or send someonc else?"'

Wanjiku's father

Wanjilku's mother

Njenga liked eating from one particular plate. One day hys
mother served his sister, Wanjiru, food in his favourite plate.

Njenga started eating it. Ilis parents were there.

Njenza's father

Njenga's mother

One day Ngugi was sent to the shops to buy sugar. He met an old
woman who started making various jokes to him. Ngugi did not
1ike her jokes 80 he took a stone and threw it to her. This

old woman reported him to his parents.

Ngugi'B father

Ngugi's mother
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Ngizgi and his brother went to graze their sheep one day. They
started playing. The sheep went into their farm and started
eating the maize which was growing. Ilis mother saw the sheep

and came and drove it out. They were reported to his father,

Ngigi's father

Ngigi's mother

Kimani was one day annoyed with his brother. He hid his pen.,
When Kimani's brother went to school he had to use a pencil.

Kimani's brother reported Kimani to his father.

Kimanit's father

Kimanits mother

Kiarie was one day late to go to school. His teacher took a
sticlt to beat him because he had come late, Kiarie ran away
and hide. MHe missed the first lesson in class. His teacher

reported him to his pareants.

Kiarie's father

Kiarie's mother
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9. One day lburu and his sister were dressing to go to school.
Mburut's sister aslked him, "Why are your clothes so dirty and
it is only Tuesday?" Iburu instead of telling his sister

anything hit her. His sister reported l!llburu to his parents.

tMburu's father

lLburu's motherxr

10. One day Mbugua's partner, Kinuthia was out during break time.
Mbugua took Kinuthia's Enzlish exercise book and tore out
papers. Kinuthia came to know, He told lbuguat's Dbrother.

libugua's brother reported him to his parents.

Mbugua's father

Mbugua's mother

11, Gaceru was one day asked for a rubber by Kogi his friend.
Gaceru asked Kogi, "Why don't you ask your father to buy you a

rubber or is he too poor to buy a rubber2%

Gaceru's father

Gaceru's mother
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12, Cne day Kaniarv got very poor marks in the test., Uis parents
came to know about it. They told him, "You could have got
better marks than that', Kaniaru replied "You people, why

don't you mind your own business?".

Kaniaru's father

Kaniaru's mother
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APPENDIX B

QUESTIONNAIRG IA, VERSION DB.
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ORDER OF BIRTH swesiedessissesssikesssnssssessssiisssnbesose
NUMBER OF BROTIERS eececccccessssesasosnsscsncenonooceossos
NULBZR OF SISTERS eeevecscososssvecscsossosscascessscncesos
NUMBER OF OLDER BRCTHERS coocsssssscescsssscsnsescsasscsonsce
NUMBER OF OLDER SISTERS seeccscesscssccssssssssssassnsensas
NAME OF FATIER wc.asocececcaseassencoscscscscsnssscecsoncsss
NAME OF MOTHER ssescesscoeacesasoscecessssnescansacssceeasns
FATHER'S EDUCATION LEVEL .cceeesccsasssessccsasecssecssassca
MOTHER?!S EDUCATION LEVEL wesococesecesssssccasscccsnssecsscos
FATHZER'S OCCUPATION wsesosecesccscssecsscosassesncacnassaso
MOTIIR'S OCCUPATION seeescecaenseseosacassnsassscansnasesss
AGE CF FATHER ceecoscoassascasancsescsssacsssacssscncnsanns

AGE OF }10TH]3R I E R R E E R R N NN N NN N N Y Y N N Y TR N R LY

WHO OFTEN PUNISHES YQU WHEN YOU DO SOMETHING WRONG?
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Introduction:—

ilere are twelve stories. In each story a child has sajd
or done something naughty. LHis father has come to know about
ite I want you to imaginc that you are the one who has said
or done something naughty in all these stories.

I want you to tell) me what you think your father would
do or would say to you for being naughty. If in any of the
twelve stories vou think your father would say or do nothing
to you, write word ‘nothing' against that story.

1. At school everyone in Himani's class had been asked
to bring a sticlc about ten feet lonye. These sticks were tg be
used for constructing a small store. %Yhen going home Kamau
entered a nearby farm and cut one stick to take to school
the next daye. The owner of the farm cauzht him and reported
him to his father;

Kimani's father cscusecscasaecsssesvospscaencssnsscena

2., Njuguna was sitting next to the pot of drinking water.
His sister, Yambui, asked him for water. Njuguna told he, '"Why
don't you wake up and fetch the water for yourself?" His father
heard this.

Njuguna's father s.c.cceosocsecessssssrsnnssnsssscssnssnanse
R L T T T T

3., Njoroge one day was sent by his teacher to fetch
him some chalk from the headinaster's office. Njoroge replied,
"Why don't you go and get it yourself or send someone else?"
The teacher reported Njoroge to his father.

NjorogE's fatherno-oc--aonn-oo-oo...oo-oo-oaoo-o-o-.ooo
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4. WYanjiku's parenis had visitors. Yanjiku was sent Ly
her mother to buy milli, sugar aud a loaf of bread for these
visitors. Ohe met Famau, who was a friend of hers. They
ctarted talking. They talked for over an hour. Vhen Wanjiku
returned home she fouad that he father had lecome very impatient,
Vanjiku's f£ather cessecesessscssaceccenrscscsncccss

sevossssesrsnaca

5., ugugi was going to the shops to sell ailk one day.
in old waan saw him. He gave lgugi ten cents to go and buy
him some snuff. igugi refused, The old nan weat and renorted
him to his father.

Ngugi's father cecescsessscassseasscorceocscncccsas
tesescscacecen

6., Ngigi and his brother went to graze their cattle one
day. Each of them carried a book to read. When both were
busy reading, one cow strayed into the farm and started
eating maize. The mother who was cultivating nearby saw the

cow and drove it away. She reported Ngigi and his brother to t}
f o the

father.
Ngigi's FATHEY sseveevssssacssssstsacstsanssncsnnns
tsecscensosasse
», Jambui was one day annoyed by her friend Kjeri,
who lived mear her hhome. She decided to take revenge by also
annoying Njeri. She started telling other pupils in the class

how poor Njeri's parents were., Wawbui's father come to Lnov
x v

about this.

Vambui's father cecececessccceecaescnnrancacensse
g8, Kiarie was one day late to attend the morning
o

assemblyo He was sermoned by the teacher who was on duty that
1
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day to the staffroom. He refused to go and jnstead hid.

He missed all the morning lessons. This was reported to

Kiarie's father.

viaries's father scescesccscsccsssscsescaccancscsccsosssosnnoo
9, Wanjiru had been late to prepare lunch one day. She

started hurrying up everything so that the time her parents

arrive the food would at least be on the fire. Her brother

was in the meanwhile sitting idle watching her. 3She asked him,

Myhy don't you help ue with lichting the fire instead of

sitting there deing nothing., You too will eat this food!™

In reply his brother slapped her saying "That is not my work.

It is all your fault that you are late to cool," Vanjiru

reported him to her father when he arrived home.

Wanjiru's FatHer sesaescsessssesssscsnantersserssncscstonnsesns
10, It was at the end of the term and all the test papers

had been handed back to the pupils. Kinuthia wanted very much

to kmow what Mbugua (his rival in class) got in all his tests.

When Mbugua went out for break, Kinuthia took all his test papers.

e failed to return them before Mbugua's return. Cn missing

his test, papers Mbugua reported it to the class teacher.

The papers were later found in Kinuthia's desk. The teacher

reported this to Kinuthia's father.

Kinuthia’s father s..s.ececccoeasrcoctscasssonacscessvesnsescnns
11, Gaceru was one day asked for a rubber by Kogi, his

friend. Gaceru asked Kogi, "Why don't you ask your father

to buy you 2 rubber or is he too poor to buy you one2",

Kogi lost his temper and hit Gaceru. When the matter was

reported to the teacher, Gaceru got the biggest blame.,

The teacher reported Gaceru to his father,

] P
Gaceru’'s father R PSP I0RI DRI ERBIELRONORDLREBERINPOeNOBERBRBOR



12. One tern Kaniaru rot a very poor report, Vhen his
father received the report from the headmaster he sermoned
Kaniaru and told him, " ast term your report was very poor.

You could have got better marks than that.'" Xaniaru replied,

“You, why don't you mind your own business?'.

Kaniaru's father ecscecssssccsecscnoccnccncs

.4linnlo.to.......l..l..l.tlo..oo....o........’.
"TYE R E RN
as®so0
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APPTADILN B2

S8 & EATRINS AN R H =y - “
GURSTIONNATINS ID VIRSION Br

Introductions=

Here are twelve stories. In epch story a child has said
or done something naughty. Eis mother has come to know about it,
I want you to imagine that you are the one who has said or done
something mnaughty in all these stories.

I want you to tell me what you think your mother would do
or say to you for being naughty. If in any of the twelve stories
you think your mother would say or dco nothing to you write the
word '"cothing! against that story.

l. At school everyone ian Kimani's class had been asked
to bring a stick ten feet long. These sticks were to be used for
construction of a small store. Vhen going home Kimanientered
a nearby farm and cut one stick to take to school the next day.
The owner of tlhe farm caught him and reported him to his mother,

Kimanils mother RN RN NI NI IR AR I N R R R R I I I R R )

2, Njuguna was sitting next to the pot of drinking water,

Uis sister, VWambui, asked him for water. Njuguna told her,

"yhy don't you wake up and fetch water for yourself?" IHis mother

heard thise.

Njuguna's MOCHEI se-00cervsecsetss000R80000060400888000080000IDBES

3., Njoroge one day was sent by his teacher to fetch him sonme

chalk from the headmaster's office. Njoroge replied, "'hy don't

you go and get it yourself or send someone else?" The teacher

reported Njoroge to his mother.

'S mother 886G CEAER ISP BCESOPORDESESSBROISSPHBBRLIDAIGEREFTEBDOOO0

Njuguna
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4, Wanjiku's parents had visitors. Vanjiku was sent by

her mother to the shops to buy milk, sugar and a loaf of bread

for thesc visitors. She met LHamau, who was a frieud of hers.

hey started talking. They talked for over an hour. When

Yanjiku returned home she found that her mother had becone

very impatient.

Wanjiku's mothercsssesscacsscascrnrossosscanscssanscsnsssancese
5, Hguzi was going to the shops to sell milk ome day.

An old map saw him. IHe gave Kgugi ten cents tov go and buy

him some snuff. Ngugi refused. The old man went and reported

him to his mother .

Ngugi's mother ecesescescccsccesencncncsacccsentoctsracsonccesns
6. Ngigi and his brother went to graze their cattle one day.

Zach of them carried a book to read. VWhen both were busy readiuag

one cow strayed into the farm and started eatiag maize. The

mother who was cultivating nearby saw the cow drove it away.

Ngizi's mOther ...eesseesesscnsecccccencccscccnccrscscsscacnncsns
7. ‘ambui was one day annoyed by her friend Njeri, who

1ived near her hom. She decided to take revengze by also amnoying

MNjeri. ©She started telling other pupils in the class how poor

Njeri's parents were. Wambui's mother came to know about this.

Jambui's MOLHEY esessescesecsvsecssscscsasasssacecsnrsssrcrcncsone
8, Kiarie was one day late to attend the morning assembly.

lle was sermoned by the teacher who was on duty on that day to the

staffroom. e refused to go and instead hide. lie missed all the

morning lessons. This was reported to liarie's mother.

Kiarie's mother ceecscsssscscscscscnccecccconasassonsnsscssoscansna
9., TUanjiru had been late to prepare lunch one day. She

started hurrying up everything so that by the time he parents

arrived the food would at lecast be on the fire. ller brother was

in the meanwhile sitting idle watching.her, She asked him,

"Why don't you help me with lighting the fire instead of sitting

there doing nothinge. You too will eat this food!™ In reply his

brother slapped her saying "Phat is not my worke. It is your

fault that you are late to cook." Wanjiru reported him to her

mother when she arrived howe.

“Ya_njiruls MOLHEYr sscassetstocsssesansentsesssdesssannssoneanssecdnona
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10.. It was at the eud of the term and all the test
papers had been lLanded back to the pupils. Kiputhia wanted
very much to know wkat ibugua (his rival in class) had got in all
his tests. Wheu libugua went out for ULreak, Kinuthia tock all
his test papers. lle failed to return them before libugua's
returne. On missing his test papers lbuguva renorted it to the
class teacher. The papers were latter found in Kinuthia's
desike The teacher reported this to LKinuthia's mother,
Kinuthia's mother .sececcscsacsecascsssssosascsscsosscnssceccsos

11, Gaceru was one day asked for a rubber by Kogi, his
friend. Gaceru asked Kogi, '"Why don't you ask your father
to buy you a rubber or is he toco poor to buy you one?" Kogi
lost his temper and hit Gaceru. When the matter was reported
to the teacher, Gaceru got the biggest bLlame. The teacher
reported Gaceru to his mother.
Gaceru's MOLHEr essosssesccossscantscasscoscscnscnccnoesocsasnn

12, One term Kaniaru got a very poor report. ‘hen his
mother received the report from the headmaster, she sermoned
Kaniaru and told him, M"Last term your report was very poor,
You could have got better marks than that". Kaniaru replied,
"You, why don't you mind your business?™

KaniarU'S mother a6 B O AL AB0EBSAasBRE0RRIN 0P RClRISENDEADEOPENRBOODO
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APPEZNDIX C
QUEZSTIONNAIRE IT

JamTHs AND HATANING PATENIAL DISCIPLINE TLCLLIQUES

iRl AT e aide

Tntroduction:-—

flere are forty discipline techniques. I want to rate cach
oue of theo on the given three scales:
1, fair/unfair
2, good/bad
3, right/wroung
Sesides rating each of the forty discipline techniaque

I also want you to weigh them on the given five point scale
T

starting from 1 - 3, The following are neanings of the five
weightsi~
1 - very unfair; very wrong; very bad.
5 . glizhtly unfair; slightly wrong; slizhtly bad.
5 - partly pafair and partly fair
partly wrong and partly right
partly bad and partly good.
4 - slightly fair; slightly right; slightly good.
5 - very fairj very right; very Dbad. ﬂﬂa
M aTU0D
Examples

Abuse the childs

Unfair L 1 2 @ 4 5 sss0 fair
Wrong "L R 1 2 3 @ 5 TEY right
Bad ) 1 @ 3 4 5 aena gOOd.

For each discipliie technigue

you should CIRCLZI ONLY ONE

n IN EACH OF THE TLRES SCALES. You should use all the

NUMDB3
In the end you will have circled three nunbers

three scalese

Cal e Abtseat (example on the

£ ne technigue as shown above,

Jlackboard) °



2o

Je

4,

5.

| 4.0

RATING AND VSIGHING PARENTAL DISCIPLILD

Jeat the ehild

Cnfair seaassm e 1 2 3 4 S TR R
”-I'Oﬂg ' EE RN 1 - 3 4 5 -8
Jad sassoms 1 2 3 4 5 assp

Je angry with the child

Unfair eecose 1 2 3 4 & e
Wrong cessns 1 2 3 4 5 sase
Sad ecscss 1 2 3 4 5 D o0

Send the child out of the house

Unfair TR XX E] 1 2 3 4 5 s ee0
'wrong YEERER] 1 2 3 4 5 =88
Bad sesceas 1 2 3 4 5 'R

Tell the child he is naughty

Unfair ceess s 1 2 3 4 5 sm o0

r'J"I‘Ol]g seesad 1l 2 3 4 5 & hho

Bad 'E R XN 1 2 3 4 5 e

Give the child extra work e.g. diggiag

Unfair cessnc 1 2 s 4 5 arna
rong seese0 1 2 3 4 5 eose
Bad 'S X R N 1 2 3 4 5 aanae

warn the child not to misbehave again

Unfair csnmes 1l 2 3 4 5 I

tfrong soesaso 1 2 3 4 5 a0eo0

Bad essssc 1 2 3 4 5\ TETe

fair
right

good.

fair
right

good,

fair
right

good

fair
right

good

fair
rizght

good.



Te

8.

9.

10.

11.

12.

Y

igk the teacher to
Unfair ssens
Vrong seres
Jad seane

S5cold the child

Unfair saane
Wrong -y
Bad asses
Talke away SoOu€ of
Unfair e
Wrong sansw
dad au s
Tell the child he
Unfair sewsm
Urong sscan
Bad eensc
Repo
Unfair esnco
Wrong saseae
Bad prane

agvise the

Unfair asno®
irong ssocd
Bad TYEER

punish the child e.g. by beating him

1 2 3 4 5 seses fair

1 2 3 4 5 esese right
1 2 3 4 S5 seeso good

1 2 3 4 3 evses fair
1 2 3 4 5 occace right
1 2 3 4 95 saees good
the child's property.

1 2 3 4 5 sesno fair
1 2 3 4 5 seess right
1 2 3 4 5 sesss good.
is mad,

1 2 3 4 5 oesse fair
1 2 3 4 5 oeeas right
1 2 3 4 5 sssoe good

1
1

1

1
1

1

¢ the child to the H/Master or teacher,

2 3 4 5 sosen fair
2 3 4 5 sneco right

2 3 4 5 saman good.

child how to behave.

2 3 4 5 eeoso fair

2 3 4 5 TEET right

2 3 4 5 [ A K] good.
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13. Threaten to beat the child
Unfailr esees 1 2 3 4 S oceees fair
Wrong ssess 1 2 3 4 D essse right
Dad seens 1 2 3 4 S oceees good
15, dAsk the child why he misbehaved.
Unfair eses=o 1 2 3 4 5 easee fair
Vrong esece 1 2 3 4 5 eeses right
Bad vecon 1 2 3 4 5 esese good.
15. Deprive the child of a meal
Unfair eecse 1 2 3 4 S eeeeo fair
Wrong cesos 1 2 3 4 5 cessan right
Bad senss 1 2 3 4 S eveee good
16. Tell the child they will not send him again.
Unfair seses 1 2 3 4 5 ecena fair
Wrong sanae 1 2 3 4 S eeoes right
3ad aleYekere 1 2 3 4 5 cesss good.
17. Stop the child from going to bed
Unfair .eeee 1l 2 3 4 5 esanme fair
Wrong sasoas 1 2 3 4 5 ccene right
Bad ensce 1 2 3 4 S easee good
18. Ask the child to apologise
Unfair scesa 1 2 3 4 5 ocosce fair
Wrong ceces 1 2 3 4 5 scoes right

Bad TN 1 2 51 4 5 cnee e g‘OOd-




1%.

20,

21.

22.

23,

24.

Pinch the
Unfair
Wrong
Bad

Tell the
Unfair
rong
Bad

deport th
Unfair
WVrong
Bad

Stop the
Unfair
Urong
Sad

Tell the
Unfair
Wrong
Bad

Refuse to
Unfair
Wrong

Bad

|43

child

5 & 8 0o

J
[\
ol
e

* 88020

*P0SS 1 2 3 4 5
1

2 51 4 5

child that he is like a thief.

2088

T 2 3 4 S

cssss 1 2 3 4 5

[ B BN BN -1 l 2 3 4 5 L A )

e child to the father.

0 &8 1 2 5 4 5 o ®e0

evocees 1 2 3 4 S

s vease 1 2 3 2 5

child from going to school

o889 1 2 3 4 5

1 2 3 4 5

ceasas T LN

L B 1 2 3 4 5

child that he is stupid

oessa 1 2 3 4 S

ceens 1 2 3 4 5

o cdoe s

asase 1 2 3 4 5

pay school fees for the child.

- esasn 1 2 3 4 5

eense 1 2 3 4 5

awsen 1 2 3 4 5

L B BB )

fair
right

good

fair
right

good.

fair
right

good

fair
right

good

fair
right

good

fair
right

good.
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25, .4Ask the child to love others as he loves himself.
Unfair seess 1 2 3 4 5 toass fair
Wrong sansa 1 2 3 4 S sease right
Jad econeo 1 2 3 4 5 sasoce good,

96, Ask the child to tell the mother why he misbehaved,

Unfair senan 1 2 G 4 S sssas Fair
Wrong csoes 1l 2 3 4 S sBawa right
Bad csewe 1l 2 ] 4 S so00e0 gOOdo

ow.  Threatem the child that he will sleep out of doors.
Unfair weoas 1 2 3 4 5 esase  Ffair
Wrong cosse 1 2 3 4 5 sssee right
Bad erses 1 2 3 4 5 sseas good
28, Slap the child
Unfair csess 1 2 3 4 5 sreee fair
Yrong eaese 1 2 S 4 5 sscos right
Bad cesse 1 2 3 4 5 cseas good,
59, Threaten to beat the child
Unfair avess 1 2 3 4 5 sasas FLair
Wrong csees 1 2 3 4 5 esess right

Bad casesan 1 2 3 4 5 cesen gOOd.



APPENLIX D

QUESTIONNAIRE I

N;LI'IE sesMévsntetesOsR s RAlsBLSER IR B

amyr
olua .,....-e-....a.l-.tnc-.l-tt..l.co...o.o
LIS BRI I )

AGE  eosessvesssssesassnssscsasescsssasccccse
ORDER CF BINTI eessssasasccacocasccroccccss o
NUMBER CF BROTHZRE sesessarsosvcsnnscovcensse L
NULDER OF SISTEIRS eesscnsccssosssensensccsne .
NUSEEZR OF OLUSR BRCTUIRS  aviecevececavencssccns ..
NUNBTG.. OF OQLDED STISTERS seesscsscvsnnssssonees °
NAME QOF FATHER sesecrrasesacrcocccacacnssavsoane B
NAME OF MOTHER aeeccessescsseasssoscsscsnconcscns o
PATHZR'S TDUCATION LEVEL secececsccocaracanscns .
MOTHER'S EDUCATION LEVEL ...........................o.”
FATHIR'S OGUUPATION secescorsssscsccconeacanen )
JOTHER'S OCCUPATION seensacsscsasonscssssacnes )

AGE 011‘ F‘AT”EI! ..-p.co---ooo-.i---o.-.-o-....

AG_E OF M.OT."ER P Y AN R NN RN NN

yuo OFTEN PUNIGIES YCU WHIN YOU DO SCHETHING iRONG?
u L1 1
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APING AND WBISGING PARSKTAL DISCYPLINS PEICILITGUES:

Introductioni-

Here are forty discipliae techaiques. I want you to
rate cach one of thew ou the given three scales:
1, fair/unfair
2., good/bad
3, right/wrong
Pesides ratinr each of the forty discipline technigues

I also want you to weigh them on the given five point scale,

staring form 1 = J.
The following are meaaings of the five weights:-
1., = very unfair; very wrong; very bad.

2. = slightly unfair; slightly wrong; slightly bad.

3., - partly unfair ond partly fair.
-~ partly wrong and partly right.
- partly bad and partly good.

4, - slightly fair; slightly right; slichtly
good.

5. - very fairj very right; very good.
MNATH0D

Ixguple®
Abuse the child;

Unfair sn e 1 2 3 4 5 semas fair

wrong T L 1 2 3 4 5 TR R right.

1 2 3 4 5 sesen gOOdo

Lad esed

rPor each discipline technique you should CIRCLE ONLY

ONT NUMDER 1IN GACH OF TiE THREE SCALES. You should use all

NUNBERS for each discipline technique z8 shown above.

(example OB the Blackboard.)



1.

o

4.

Da

6.

seat the
Unfair
Wrong
Bad

e angry
Unfair
Wrong
Jad

Send the
Unfair
Wrong

Bad

Tell child that

Unfair
Wrong
Bad
Give the
Unfair
Wrong
Bad
Warn the
Unfair
Wrong

Bad

155

child
sroses 1 2
eeese 1 2
eceso 1 2

with the child
*e 6 a s 1 2
1l 2

senve0 1 2

child ocut of the house.

o9 e sa 1

aseen 1 2

sEaaas l 2
aessan 1 2

asase 1 2

child extra work e.g. digging or

soema 1 2
Qaenad 1 2

-3 N LN ) 1 2

3

3

3

3

3

3

he is naughty

4

4

4

5

5

5

LR N -]

L N NN

child not to misbehave again

aend 1 2
sease 1 2

noesedd 1 2

3

3

4

4

4

5

5

5

asaee

fair
right

good

fair
right

good

fair
right

good

fair

right

good
cultivating
fair

right

good.

fair
right

good.
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7. leport the child to the teacher or deadmaster so that
may be punished e.ge by being becaten.

Unfair YI L 1 2 3 4 S "N fair

Yronmg ssss 1 2 3 4 5 uwss right

[£v)
ol
W
o

Bad sane X cess Jood.
8. Scold the child.
Unfair sese 1 2 5] 4 S5 esase fair
Vrong eane 1 2 3 4 5 «sses right
Bad P | 2 3 4 5 «sss. pgood
a, Advise the child on how tco behave.
Unfair ..s. 1 2 3 1 S sses fair
irong ssss 1 2 3 4 5 +c0s right
Bad same 1 2 3 4 5 ... pgood.
10. Slap the child
Unfair oesee 1 2 3 4 5 sess fair
Wroug sase 1 2 3 4 5 coas right
3ad aves 1 2 3 1 5 ss.s pgood
11. Jeprive the child of a meal.
gufair eees 1 2 3 4 5 ose... Tfair
Wirong swaw 1 2 3 4 S5 «sss right
Bad eess 1 2 3 4 35 sees pood.
12. Ask the child why he misbehaved,
Unfair seen 1 2 3 4 5 eess fair
Wrong heos 1 2 3 4 5 ... right
Bad slams 1 2 3 4 3 aeeso good,
13, Threaten uot to pay school fees for the child.
pufair seer- 1 2 3 4 5 asss. fair

‘grong P 1 2 3 4 5 - rlght

Bad " 1 2 3 4 5 s B w gOOd.

he



14,

15.

16.

18.

19.

20.

149

Finci: the child

Unfair TR R 1 2 > 4 5

3
]
=Y

Jrong sess 1

2 5

-l
1.9

Jad L B
Tell the child he ought to belve

Unfair oceee 1 2 3 4 5
Urong enes 1 2 3 4 5]

dad R 1 2 3 4 5
2efuce to help the child e.g. not

Uﬂfair snoe 1 2 3 4 5

Wrong @ m 8 1 2 3 4 5

sad e 1 2 3 4 5
Te1l the child to leave school if

Unfair LR 1 2 ] 4 5

Trong " 1
Br’ld -aas

Threaten to deprive the child of

Unfair eess 1 2 3 4 5

Virong «seo 1 2 3 4 5

Bad R B ] 1 2 3 4 5

Agk the child to apologise

Unfair soan 1l 2 3 4 5

Wrong cese 1 2 3 4 S

Bad vee 1 2 3 a4 5B

Report the child to the father.

Unfair e mm 1 2 3 4 5

Wrong  see» 1 2 3 4 5

Sad esse 1 2 3 4 3

- fair

owoo right

vess Jood,
properly

ssss TFair

sean right

eeno (ood.

buy him clothes.
snse fair

s+ss Iight

soses pood,

he does not want to
ssaa fair

- I‘ight

cess Zood.
a meal.

ssss fair

ssss right

sssa goo0d.

B0 fair
osse right

nEae good

«sese fair
oeoo Tight

nees Zood

learn.
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21, Tell the child he ought to be ashamed of his misbehaviour,
Unfair ocees 1 2 S 4 5 ssss fair
Wrong es0s 1} 2 3 4 S5 ssss Yright
ad eoee 1 2 3 4 5  oocee good.

2, TMefuse to pay school fees for the child.

[ &

Unfair aomw 1 2 3 4 5 saew fair

L ]
Y
5}

lfrong meaa 1 2 TR right

Bad R 1 2 9 4 5 aiah Good.

23, Tell the child to behave properly.
Lafair seeo 1 2 3 4 5 1r00 fair

Wrong R 1l 2 J 4 5 e E right

Bad - wE 1 2 3 4 5 oEwE gOOd-

24, Zeport the child to the mother

Unfair essss 1 2 3 4 5 P

Yrong anne 1 2 3 4 9 eo0a right

sad saan 1 2 b 4 5 ceso good.

25. Threaten to peat the child

Unfair amas 1 2 3 4 5 LR X fair

Wrong cenw 1 2 3 4 5 nese right

Bad -y 1 2 3 4 S asss gOOd.

26, Abuse the child.

Unfﬂir smne 1 2 3 4 5 sass fair

Wrohg sews 1 2 3 4 5 esso right

1 2 3 4 5 dewoc good.

Jad naes
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APPENDIX B,

PARZNT AL PUNITIVERESS SCALL

NAP:i PPSTRIN AND SANURL 2. LOKURITA

TNSTRUCTIONS: VWhen children do somcthing wrong, their parents
may rcact in different ways. e would like to know what you
think would happen if you did something wrong.

Look at the following example:

If I hit another child,

LY a., Whip me a. MY

FATUZR b. Send me to bed without supper b. MNOTHER

yCULD c¢. have a long talk with me c. WOULD
d. Toke away my television d.

liake believe that you hit another child. Your parents might
react by: Whipping you, sending you to bed without supper,
havinz a long talk with you or taking away television,
show what Yyou think your father would do by putting a
circle around the letter a. or b. or ¢c. or d. Then show what
your mother might do by putting a circle around one of the
jetters on the other side. Circle oune letier on the 'Father!

and one letter on the *liother' side.

*  Any questions?

1. If I paint on someone's house

1y a. Take away my television a2, MY

FATHER b. lave a long talk with me b. MOTHER

WOULD c. Whip me c. WOULD
d. Send me to Led without supper d.

o, If I throvw 2 rock at somcone's car

1Y a, Send me to bed without supper a., MY

FATHER b. Take away my television b. MOTHER



WoOULD

ig§ 2

]

c. “hip me

-
-
*

d. have a lon; talk with ae d.

=.Tf I lic to my brother {(or sister)

4

A B

Se

6.

7

WY
FATILN

WOULD

a, whip ue a.
b. have a lons talk with e b.
ce talke away my television Ce
d. Send me to bed without supper d.

If T throw something at my brother (or sister)

Y a. talke away wy television a.
FATLER beo Send me to bed without supper b.
YyoULD ¢ Whip e Ce

d. have a lons talk with me d.
If I steal something that belongs to a teacher
MY a. Send ne to bed without supper 2.
TATHOR b, take away @y television be.
WoULD c. whip me Ce

d. have a loug talk with me d.

If I lie to another child

MY
FATHER

WoULD

If 1 screai

Ny

FATILR

WOULE

a. take away my television Ae
b. whip me 5.
c. have a long talk with ue c.
d. send me to bed without supper d.

at another child

a, send me to bed without =supper e
b. take away my television b
c. have a long talk with nme Ce

d., whip me d.

WOULD

LY

HOTHN

WOULD

MY

hOILER

WOULD

LY

MOTIIAR

WOoULD

MY

LOTIER

WOULD

HY
MOTH.L

WQULD

q



8.

9

10.

1.

12,

13.

If T breax ceuet-ing that Lelongs to another child,

Y a, whip e e LY

JATINR be send me to bed without supper be HLOTICR

JCULD c. teke avay ny television cs YOULD
M. Lzve a loar talk with me d.

If I talk Lack te another child,

8§ ne hove 2 long tulk with e LY

TATHAER be whip me be wCTISET

wCULD c. take avay wy televis=icn c. WQUID
d., mend me to bed without d.

If I start a fire on socuweone's lawn

LY a. send ume to bed witliout supper ne Y

FATIZER L. take away my television b. HOTHER

YOULD c. whip me c. WCULD
d. have a long talk with ne d.

If I kick another child,

LY a, have 2 lony talk vith me a. LY

FATHER b. take away my television b. HOTIZR

WOULD c. whip me c. WOULD
d. send me to bed without supper 4,

If I talk back to ay bLrother or (sister)

LY a. send me to bed without snprer a. MY

FaTilsik  b. whip ne L. MOTHIR

WoULy c. have a loug talk with me c. WOULD
d. take away my televicion d.

If I hit my sister (or brother)

LY a. take away my television a. MY

FATHER b. send me to bed without supper Le MNOTHER

WOULD ¢, have a louyg talk with ae Cc. WOULD
d. whip e d.



14.

15,

17

18.

19.

|54

If I Lrecak a window,

have
send
wiip
take
at a
take
send
whip

have

a louz talk with nme

me to bed without supper
e

away my television
tcacher,

away my television

me to bed withont supper
me

a long talk with we

somcone's clothing,

have
send
whip

talze

whip
take
send

hpnve

a lons talk with me

me to bed without supper
me

awvay my telcvision

a teacher

me
away my television
me to bed without supper

a long talk with ume

BAa

b.

§ w
i ke

RMOTUER

WCULD

oY
HLOTIIER

WOULD

MY
MNOTHER

WOULD

KY

MOTHER

WCULD

1f I steal sowmething that beloungs to my brother (or sister)

LY Ao
TATIER Do
WL ULD Ce
d.
If I screan
MY 8.
FATHE be
WOULD Co
de.
I£ I put on
1584 e
FATHER be
WCULD Cw
d.
IF I hit
LY a.
FATHER be
OULD Ce
d.
MY a-
FATHER be
WOULD Ce
de
If I screan
MY as
FATHER b.
WOULD Ce
d.

send
whip
take

have

me to bed without supper
ne
away my television

a long talk with me

at my brother (or sister)

whip

have

take

send

me

a long talk with me
away my televigion

me to bed without supper

e

[V

b.

Ce

de

LY
MOT

BR

WOULD

MY

MCTHER
WOULD
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20. If I 1lie to a teacher,

TAY a. toke away ny television a. LY
FATLUSR b. whip me b, MOTIAR
WOQULD c. have a lous talk with me c. YCULD

d. send me to bed without supper d.

n1. If I breal something that belongs to my brother (or sister),

MY a. whip we a. HY
FATILER L. take away my television b. MOTIHER
WwouLlb c., send me to bed without supper c¢. WCULD
d. have a long talk with me da
oo, If I swear at @y brother (or sister),
MY as have a long talk with we a. MY
FATHER b. send me to bed without supper b. KOTHER
G ULD c. telke away my television c. WOULD
d, whip me
93, If I kick mY brother {or sister),
MY a. send me to bed without supper a. MY
FATH:R be bhave a long talk with me b. MNOTIER
WOULD c. whip me ce. VOULD
d. take away my television d.

24, If I put sand in someone "8 car,

MY a. have a loug talk with me a. MY
FATHER b. send me to bed without supper b, HOTIER

WWOULD c. take away my television c. WOULD

d. whip me d.

o5, If I swear at another child,

have a long talk with me a. MY
whip me b. MOTHER
send me to bed without supper c. WOULD

MY a.
FATHER be

WOULD Ce
4. take away my televimion d.
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o8, If I pull uwp flowers in somcone's gardeim,

27

28.

29.

30.

31.

MY
FATHER

WCULD

a. take away my television
b. whip me
c. have a long talk with me

d. send wme to bed without

Tf I swear at my parents,

MY
FATHER

WOULD

a. have a loug talk with me
b. whip me
c. take away my television

d. send me to bed without supper

If 1 mess up someone's lawn,

Y
FATHER

YOULD

If I steal something

MY
FATIER

WGULD

If
MY
FATHER

WoULd

1f I hit
MY
FATHZR

WVQULD

a. whip me
b. send me to bed without supper

c., have a long talk with me

d. take away my television

a. send me to bed without supper

b. hove a long talk with me

c. take away oy television

d., whip me

I throw something at my parents,

a. have a long talk with me

b, send me to bed without supper

c. take away my television

d. whip me
another child,

e Whip me

b. gend me to bed without supper

c. take away Wy television

d, have a long talk with me

de

b.

Ce

LY

HOTHER

WouULD

MY

MOTHER

WOULD

HY

MOTIIER

WOULD

that beleoags to another child,

109'4
MOTHER

WOULD

MY
MOTHER

WOULD

MY
MOTIER

WOULD
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33.

35,

36.

1577

If X swear at a teacher,

LY

FATIZER

WOULD

ne whip we

Le send away my television
c. take away wy television

d. have a long talk with me

If I steal souecthiay that belongs to ay poreats,

iKY
FATHER

WOULD

ne toke away my televisioan
b. send me to bed without supper
co have a long talk with me

d. whip me

If I tegr soneone's book ou purpose,

LY
FATILR

WCULD

a« whip ne

b. have a lonyg tallk with me
c. talke away my television

d. send me to bed without supper

If I kick my parents,

MY

FATIIER

WOULD

a. send me to bed without supper
be. whip me
¢c. take away my television

d, have a long talk with me

If I throw something at a teacher,

MY
FATUER

WCULD

a. take away my television
b. send me to bed without supper
c¢. have a long talk with ae

d. whip me

v
e

b. 1}

Ce

d.

e

e
b
Coe

d.

WOULGL

NY
HOTHER

YOULD

MY
10THER

WGULD

MY
MOTIER

WOULD

If I break something that belongs to a teacher,

Y

PATILER
WoULD

a. haove a loag talk with me

be whip me
c. Send me to Led without supper

d. take away my television

aa

b.
Co
d.

MY

MOTULR
WOULD



38.

39.

40.

41.

42.

13.
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If I throw somethbing at another child,
WY ae send me to bed without supper
FATILECR b. have a loppg talk with me
wOUID c. talte away my television

de whip mue
If I kick a teacher,
MY a. whip ne
FATHEZR Dbe. send me to bed without
WQULL c. have a long talk with ae

d. take away my telcvision
If I lie to my parents,
Y a. take away my television
FPATIIER be send me to bed without supper
WOULD c. have a loang talk with me

d, whip me
If I talk back to a teacher,
LY a. send e to bed without supper
FATHER b. take away my teclevision
WOULDn c. have a long talk with me

d. whip me
If I hit my parents,
MY a. whip me
FATHER L. send me to bed without supper
WEULD ce talte away my television

d. have a long tallk with me
If I screaw at my parents,
MY a. send me to bed without supper
FATULR b, whip me
WQULD ¢« have a lonz talk with me

d. talke away ny telcvision

Qe

ba

d,

b.

Ce

be
Cos

d.

MY
MOTHIER

WOULD

MY
HMOTHER

WOULD

MY
MOTHER

WCULD

MY
HOTINER

WLULD

MY
MOTHER

WCULD

MY
MOTHER

WOULD



44,

45,

If X talkk back to my parents,

MY Be
FATHER b
WwOoULD Ca

d.
If I break
7 4 A
FATHER be.
HOULD CE

d.

take
whip
have

send

away my television
me

a long talk with ae

me to bed without supper d.

MY

MOTLER

WOULD

sonething that belongs to my parents,

send
whip
take

have

me to bed without supper a.

me
away my televisgion

lonr talk with me

Le
Ca

de.

MY

HNOTHER

WOULD
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APPENDIX F.

The fourty-five item questionnaire given to twenty
pupils forms I and II at Uthiru Secondary School (chapter IV
page and also Appendix G) was not exactly the same as the
original questionnaire by Epstein and Komorita (1965, Appendix E).
The interviewer made slight alterations in the original
qyestionnaire in order to make her questionnaire suit both
the environment and the age of her pilot study sample.

The alterations made in order to make the questionnaire
(Appendix G) suit the age of the sample were:iw

Instead of the word 'Child® that occurs in numbers,
1, 6, 7, 8, 9, 11, 25 and 31 of the original questionnaire
(Epstein and Komarita, 1965); the word 'person' was substituted
since the sample consisted of students all above the age of
thirteen, It was considered that in most cases such a sample
would be aggressive to someone of age similar to theirs, Such
a person would not therefore be a 'child' but a more grown-up
person hence the word ‘person',

The alterations made in order to make the questionnadre

(Appendix G) suit the enviromental background of the sample

were:-
Original s
1f I put paint on someone's house.

changed t@*-

1, If I dirty someone's house€.
N.B.

Original:

7, If I scream at another child.

changed to:i-

7. If I abuse another person.



161

elie

(Similarly tie word "ibuse'
A vas substituted for th
€o e word screaa
in numbers 15, 1% and 43).

Cricinals

o. Tf I talk back to another child

e

Chaugcd to?

i1f I am rude to another person.

N.3. (Similarly the word 'rude' was substituted for the pl
phrase

tall Lacl to' in numbers 12, 41 aand 44).
cricinals
i0. If 1 start a fire on someone's lawn.

10. If ¥ start a fire on someone's farm (e.c. with crops)
b L S/)e

Originals

11. If T break a windot' .

chauged toi-

14, If X Lrealt a cooking pote.
'[.,:I."i;riuﬂ.] :

ngq, If I put gand in soneonc's car,

chaize tos
04, If I put mud on somcone's car.
Opriginalz

26, If L pull wp the flowers in someone's garden.

rhall ~ed 1 o e~

if I pwll off growing maize stalks from sonmeone's farm.

grigiaal?

1f I mess UP sonecne's lawn

28,
cl:an"‘ed tos

f I dirty our relatives! house after it has been cleaned
e,
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SRR
APLE%BIL i

The desgcrtacutal couittee rojectad £he altor tioa:s

made by the interview (“ppeadiz F}a The iaterview gave

westions 1, Gy 7y 8y 9y 105 11, 12 14, 15, 19, 24, 25, 26,

-

2

e, 31, 11, 43, 4, fros original questicnnaire by Epsterin

and Lomorita (1965, see appendix E) to twenty boys an’ twenty

iils in foras T and II at Riara Seccendary School,
o FY H

They were given the following iastructionsi-

7, 8y 9, 11, 25 and 31 the word

1, In questions, 1, 6,

tchild' has uoen used, If you wore referring to people of your

o which word er words would you use instead of this word 'childr,

2, You arae requested to read very thoroushly questious

1. 7, 9, 10, 12, 1% 15, 19, 24, 26, 28, 41, 4%, and 44. You
' 7y

alternations or changes in these guestioms

siiounld then make

that they may guit anp African background.
so Lhi &

Rﬁgulgsiﬂ

1. Ipnstead of the word child in questioas 1, 6, 7, 8, o, 13

: i itut ot : .
25 and =21 most of the students substi uted the words 'boy' or 'zirly

5, The results of questions 1, 7, 9, 10, 12, 14, 15, 19,

0a, 26 28, 41, 43 and 44 are below:-
(e | ]

originals-

1., If I put

shﬁﬂrrg-ﬂ_ toi=

1, If L write ©

naint on zomeone's house.

a somcone's door with charcoal.

Cri o
w 1f 1 screan at another child.

ghanged 20F

1f I chout at another boy or girla

Te
ar R.

LR

s word tAbuse' was substituted for the word

(similarly P
15, 19 and 43).

sercali in pninbers

¥k Foetgﬂte'

o=
e

a2 Here tbe word original is supposed to meay the n,
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tatewent as it ie iu Dpsteln wi ~omorital
ipstein and Lomorita's yuesticuunaire (1968},

Originnl:

O TF T tnlk bach to amother chilad.

?wa;;u'ed to:-

-
S

Tf I ahmse another boy or girl,

bs B (3imilarly the word 'Abuse' was substituted for the phr
: aso

ah @ 4@

1+all back tot! in auwabers 172, 41 and 44).

If I start o fire ci somzole’s lawn.

chkanred tos-

12, If I break a cooking pot/zlass or calabash.

crisinalsl

24, If I put sand in someone'’s care.

changed toz

o5, If 1 null up the flowers in someone's garden.

chanzed to:~

26. If
farn.
cripginal?

If T mess up someone's lawn,

28.

chanzed tos=

7 I let cows or goats go into someone's farm,

Th

and IIIg of the main study (see appendix II),

T pull off crowing maize cobs or bean peds from som
eone's

o above alterations were vsed in questionnaires III
. A
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PALERTLE PUNITI N SCALE

wanme
a@X
- ‘"

wame of Pather

hage of wother

Tt T IChLS

“hen children do something wrong their parents may react
e eac

in differsznt woyse e would like to kmow what you think would

happen if you did svmetuning Wroig. Look at the followines
=

example?

If I hit another pcrsoile

LY FaTisn a. ask me to love others as I love ayself ., a, MY

. b inch ue
WOULD o P es b, MOTHIR
c. be angry with me
«s Ca WOULD
d. take away soie of my property a

Show what you think your father would do by putting a circle

around the letter oy b, ¢, or d. Then show what you think
your mother might do by putting a circle around one of the
1otters 0 the other side. Circle one letter on the 'Father!
t}.other' side.

and one letter oi the

Any questions?

please ansver all 45 questions, Ask for help any time you
qeed ite T chall be very willing to help.
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If I dirty somcone's house.

1354 . ‘sk me to love others as I love myself a. LY

TaTIMR L, Piuclh me — e ——

' ULD c. e angry with me o HOULD
d. Tole avay soume of ay property d.

Tf I throw a rock at soucoue's car

nY a, sk me to love oticers as I love myself a. LY

el P L. Pincl e b. IUToen

CH] C. oC angry with me c. WOULY

d. Take away soae of my property a.

If I lie to @y prother.

194 a. sl ze to love a. LY

FATILER b. Pinch me 5. Mepne

OULD c. Je augry with o ‘,,L.U;D
3. Take away some of aay property a.

1f I throw something at my brother (or sister)

MY ne. oSk me to love others as I love wyself a. LY

FATHDR b. Pinch me b. ROTn

JUULD c. lJe angry with me i HOUL;.
d. Take away gome of my property d.

If I steal gowething that Lbelongs to a teacher

nY a., aAsk me to love others as I love myself a, MY

FATIER b. Pinch D€ be HOTHTI

WOULY c. De angry with e c. WOULD
d. Take awvay some of my property d.

If I 1ie toO another person

MY a. hsk me to love others as I love uyself a. LY

FATIHER b. Pinch me b. MOTHR

WOULD c. De amgry with me c. WCULD
4., Take away some of my property d.

1f 1 abuse another perseh

LY a. agk @€ to love others as I love myself a. MY

FATIA p. Pinch me b. MOTHER

WOULD c. Re angry with e Ce WOULD
a. Tale away some of my property d.
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a, If I Lreak somethiug that Lelonzs to amother person
Wy a. .sk me to lovc othor- as I 1lnve mysclf a. MY
WATHIR L. Pinch me L. nO IHER
LCULY ce e angry with me c. JOULD
d. Take away some of wy property de

5, If I am rude to anether person

MY ae ask me to love others as T love myself{ a. LY

FATITIER  be Pinch me be LOTHER

ol c. oe anpgry with me ~. GULD
d, Take ~way momc of ny pronzity d.

10. If I start o fire on somcone's farm (c.g. vith crons)

Y a. sk me te love others as 4 love ayself a, MY

FATHIR wa Pinch me 0. mWOTIER

WOULY c., —e encry with me c. YOULD
d. Take away somc of my property da

11. If I kick anmothcr person

“Y a. ask me to love others as I love myself a. kY

FATHSR  be Pinch me b ROTHTR

‘CULD c. ue angry with me c. YCULD
d., Take away soumc of my property d.

rude to my brother (or sister)

12, If I auw
1Y a. Aisk me to love others as I love myself a, LY
wATUSGR  be Pipch me N T
WOULD c. oe angry with me c. YOULD
d. Take away some of my property d.
13. If I hit oy prother (or sister)
nY 2. Ask me to love others as I love myself a., ilY
WATHER D Finck me .
WOULD c. o€ angry with me . WOULD
d. Take away sSome of my property. d.

a cooking pot

14, If I break
Ask me to love others as I love myself a. MNY

HY ae
pATHZR be Pinch me b, NOTHER
youLD  c. Je apgry with me co WOULD

d., Talke away some of my property de



15,

16.

17,

18.

19.

20.

21.

If I abuse
MY 2.
FATHER b,
WOULD Coe

d.

167

a teacher

Ask me to love others as I love myself
Pinch me

Be angry with me

Take away some of my property

If I put ink on other person's clothes

MY ae
FATHER b.
WOULD Co

do
If I hit a
MY a.
FATHER b.
WOULD Ce

de
If I steal
MY ae
FATHER be.
WOULD Ce

de
If I abuse
MY ae
FATHER Db.
WOULD Ceo

d.

Ask me to love others as 1 love amyself

Pinch me
Be angry with me

Take away some of my property

teacher

Ask me to love others as I love myself
Pinch me

Be angry with me

Take away some of my property

MY
MOTHER
WOULD

Qe
b.
Ca

do

MY
MOTHER
WOULD

be
Ce
d.

MY
MOTHER
WOuULD

a.
be
c.
d.

something that belongs to my brother (or sister)

Ask me to love others as I love myself

Pinch me

Be angry with me

Take away some of my property

my brother (or sister)

Ask me to love others as I love myself
Pinch me

Be angry with me

Take away some of my property

If I lie to a teacher

MY ae
FATHER be
WOULD ¢C»

de
If 1 break
MY ae
FATHER be
WOULD  Ce.

de

Ask me to love others as I love myself

Pinch me
Be angry with me
Take away some of my property

something that belongs to my sister (or

Ask me to love others as 1 love myself

Pinch me

Be angry with me
Take away some of my property

MY
MOTHER
WOULD

a.
be
Cea
de

MY
MOTHER
WOULD

MY
MOTHER
WOULD
de

brother)
a. MY

b. MOTHER
c. WOULD

d.



28.

If I swear

(&8

at another persun

b5 1 a. asl me to love others as I love myself
FATIICR  Dbe Finch ae
woULD c. Je apgry with e
d. Tolke away Sou2 of my property
If I kick my brother {(cr sister)
954 a. Ask me to love others as I love nysclf
FATIEZR b, Pinch me
SCULD ¢. Pe aazry with ae
A. Take away 5ol of my property
If T pub aiwed on soweonc's car
HS ae &k we to love others as I love myself
PADIEN be Pinch uic
“JQULD Ca Ze angry with ne
d. Take away Soue of prorerty
If I swear at my parents
MY a. isk me to love others as I love myself
FATUIR Do Pinch me
WGULYD Ca e angry with nme

d.

if I pull off growi

MY ae
FATUSE b
wouLD Cw

d.
If 1 swear
i v
FATiLY Do
WVoyLu e-

l‘] -
f I dirty

MY a.
F.’xTIlER e
SFOULD Ce

d.

Take away So8c of my property
ng maize stalks from someone's

Aslk ne to love others as I love myself

Pianch me

Se angry with xe

Take away So0C of my property

at my brother (or sister)

Asic me to love others as I love nyself
Pinch me

Je angry with we
some of Ay property

after it has

Talke nWLY

our hous2 veen wwept

aslk me tc love others as I love nyself

Pinch me
‘Jje angry with me

Take away SGi2 of wy nroperty

Ce

d.

s

Ce

d.

da
b.
Ca

d.

Ae
b.
Ce

d-

o
HOTHIR
YOULD

HY
NOTHER
wouLy

1%
atL

ROCHIR
WCULD

Y
LOTHIR
WQULD

jon 4
LOTUILR
WOULY

WCYLD

NY
MOTITEL
1.-:{. U m



3.

b

350

)

If I .

i a.

LT Ue
Co

Vs Qe
JAT W
TeULD Cs

d-

|

tha* Helow s to asother n.orsou

= i |

1f I hit another person

»Y e
AT D
vOULD Ce

3.

If I =wear

1Y e
FATHEL De
WSS Ce

de
1f 1 steal
Y Qe
FAQTEY Do
W ULD Ca

de

If I toar someon

nY Qe
FoTIER De
e ULD Co

e

If I Iefck &y &

LY 2 a
PATUER b
JCULD Cs

d.

3
el we to love otLurs as I love wy=elf
Diag: e

‘o aapry with ag

Make away Soae ol @y nroperty

fouet iag ot wy paraats

tal: me teo Teve ofhors ns I love aye2lf
Piach wuwe

Ne angry with a2

Take away s0we of uay property

sk me to lovu others as I love myself

Piach m2
e anzry witl me
Take oway Flal of my property

at a teacher

\ek me to love others as I love iwyself
Piach me
PP - 1 e g yith ne
Take away SOue of wy property
comething that Lelonge to wy pareats
duw me to love others as i love myself
Piach nme

with ac

se oiuay

Take awly So0uc of my property

e's bLook on purpose
sk me to love others as I love uysclf
Pinch

Le angry with wme

Take awa)y Sode€ of my progperty
arcats

1=k we to love others as I love mys21f

Pinch me

Je angry with e

Take away SO of my prOperty.

"

Le

de.

O

Cs

d.

Qe
b

Ce

e
e
Ce

dﬂ

de

Co

de

le
De

Ce

v ¢

HnQTIrT

WOULD

hY

W e lubianis
A0TTR

o add

WOUL™

HY

nCTai

AN L

LY
HOTHENS

WOULS

BY
NOTHED

YoULD

HY
LOTLER
WOULD
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-
om

La: Ce
1
1.
=7, I 1 urosas
e
ae - -
3 Nl N
1 ¥
d.
38, If I tlhrov
1Y O
FAT! De
'H-OULE Ce

TP T throw

e

de

If I kick =2 teacher

(e

sqw.t iar at @y teacher

. e t2 love others ne I love wyself
Piach ao
Je anory with e
e =ome 0f my preoperty
s owetiin, that Lelongs to a teacher

U3k me to love atiers as 1 love uyself

£ s
1S

se augry with ue
fake away sowe of Ky pronerty
at anothcr pursol

as I love

soaething
myself

islc e to love others

Pinch me
e angry with ue

Talte awa)y Scule of my property

39.
Y a. sk me to love others as I love aysclf
gaticlt L. Piuch ise
LD c. e Angry with we
a, Take away Soue of my preperty
a0 . If I lic to w¥ parents
.Y 2. Ask me to Jove others as I love ayself
FAPTER  De pinch e
JOULD c. Jc angry with me
d, Take awdy scme of uy property
41, If 1 am rude to a teacher
nY a. Ask me to love others as I love uyself
FATHIR Do pinch me
WCULD c. Je angry witi me
4. Take away some of my property
ts
a2, If I bit ¥ poren
MY se ASk w€ to love others as I love myself
FATHL b pinch w¢
wouLp  ce Be &Y with me
¢ of my property

Talke away &5 [a 31}

Qe
b.
Ce

d.

lo
be
Coe

d.

He
b,

Cs

tle

Ce

d.

ae
be
Ca
de

ite
De

Ce

[ 4
LOTLER
T luD

»Y
b.CTIEIR

ROELY

MY
MOTIER
JUULD

HY
LOTIER

WOULD

HY
HOTHER
7OULD

MY
HOTHER
WCULD

ny
HOTIER
WoULD
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43, If I abuse my parents

44,

45-

MY Qe
FATITE b
wGuLD ce-
de
If T amw
LY 2e
FATHER b
WwOULD Ce
d.

If I break
1':!- ;'1 -
FATHER W

JouL Ce

ove others as I love myself a., LY
b, LOTIER
c. WOULD

d.

isk me to 1

Pinch me

Je angry with ne

Talie awa, FOWE of my property

rude to mYy pareuts

Asls me to jove others as I love nyself a. &Y

Pinch me b. HOTILR
Be anasry with mc c. JCULD
some of my property d.

Mmalke awal

somethingz ol purpose that belongs to wy parents

Aslc wme to lovc others as I love myself a. MY
pinch uwe b. LOTHER
Ce ansry with me c. WOULD

Tak

o away Soie of my property d.
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APPELOTI .

254

AGE

ORLEY CF LIRM
NUmain OF BUOTHNIS
SULSEL OF ZISTHNS
ML OF CL3ZR 3HOTHILS
LUkt CF CLuli SIGTES

T 28,
aalali ®

LI OF FA
NAMZ CF NOTIIER
FATIER'S BPUCATION LsViL
HOTHIR'S 2DUSAT TR LiViL
PATIIZAYS OJCUPATIGN
HOTHZ2'S CCJUPATIGN

A0E OF FATHER

AGE OF HCTHER

W30 OFTEN Pl

NISHES YoU VI%

i YOU DU SCMETHING WROHG?
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PATLAL CUNITIVE SCaL'h

Ta 111

lame two persuns ln your nome vlio often punish you when you 1
u 1o

sometliiig Wredljs

h,‘
._,..l:.u;..'\n- -sinio--o--lonnvllnotnc

.....-.1--.----.----.---#-

Jhen boys and girls of your age do =owmething wrong, the
w may react in different ways. Ve

persons who oftcn punish the

would like to know what you think person A (named above) would

de to you if you did snomething wrongs

Look at the following examples

If I hit another boy or girl

Panso a. dvise me on how to bLehave
A y. Tell me that I am naurhty

YCULD c. Scold me

o lLelp me €. not buy clothes; pensj

d. Tiefuse t
pcncils etc.
Person & uight react

Imagine that you Lit another boy or girl.

in different wayss
lle way react by:
ave

a. odvising you on how to beh

Telling Yyou that you are naughty

scolding you
Qe fusikg tg help you €e5- not buy you clothes; pens;

de
pencilj etce.

Show what you thinh PersoR 4 would do bY putting a circle around

A,

the letter &- bae Ce OT

Any questions?



Se

If I write

Pi.l3k. .
A

WU an

b

Ce

If I throw

PESON  ae

£ bc
WoULD Ce
d.

L7

on sowmcoiec's door with eharcoal

“afuece o holn we c.o. not bur clothes; pans;
pencils ete.

ldvi..c me on how to behave

7el1l mce that I am maughty

Scold ne

a rock at someone's car

Advise me on how to Zehave

Tell we that I am naughty

Scold Le.

lefuce to hclp me 2.g. not buy me clothes; pcus;

peneils eto.

if I lie to my brother (or sister)

wCULD bo

d.

If I throw

PiSCN  be

A e
WOULD Ce
d.

If 1 steal
PEtSCN  a.
A de

scold me

Advise me on how to behave

Tell me that I am naughty

-

‘efuse to help me Z.5e not buy uwe clothesj pens;

pencils ete.

something at my brother (or gister)

Tell me that I au naughty

Advise me oR how to behave

Scold me

lefuse to help e €-E. not buy me clothes;

pens; pencils egtc.

gomething that Lelongs to a teacher

Advice me 01 how to behave

2efuse to help me €-3e not buy me clothes; pens;

pencils etc.



7

9.

10.

N

“OULD Db Tell me that I aw aaughty
c. .cold me

I£f T lie to another boy or [irl

. 3. ‘cfuse to help ae e.5. not Luy me clothess ponet

aencils ete.
A s. Advise me on how to beliave

wo L) c. Scold me

b. fell mc that I am nauzhty

1f I shout at another boy or girl

. ne dvise me on how to behave

A €. Scold me
ULD  hae fell me that I am naughty

d. Refuse to help we €s«ga not buy me clethes; pens;

pencils etc.

If I break something that belongs to another boy or girl

PARSON a. sdvise me on how to behave

A b. Tell me that I am paughty

1.’0ULD Ce SCOId me
a. Nefuse to help me e.g. not buy me clothes; pens;

pencils etc.
1f I abuse another boy or zirl

P SCH be pe1l me that I am maughty

d. lefuse to help me e.z. Dot buy ne clothes; pens;

A
pencisl etc.

yoULD ¢C- Scold me

a. Advise mec on how to behave,.

eI start a fire on someone's farm

piRSON ©e Hgold me

Advise me on how to behgave

A e
e ULD p, Tell me that I am naughty
a, Refuse to help me e.g, not buy me clothes; peas;
1

pencils etce.
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11. If I lick another boy or ;irl

BRI ‘ . -
PERSUS A, defuse te help aie eofe uot buy e clothes;
rencils etc. 105y Deds;

A be Tell mc that I am naughty
YO a, \dvise me oua how to bLehove
c. Scold me
12, TIf I abure wy brother or sister
pisiN  c. wcold me
:dvisec me on how to behave

1211 e that I aw paushty

lefuse to heln wm es3. not buy me clothes; e
5y &l

HoULD Ve

t }

pencils etc.
1f I hit my brother (or sister)
,,, Tell me that I am uavghty
d. efume to help ne €«5e. not buy me clothes;

PERSCN

A
penss peucils; etc.

WwGULD ca Scold me

a. Advise me oll how to behave

14, If I brealk a cooking pot/glass or calabash
PLIION 2. Advise me on how to bchave

A. d. Refusc to help we e+3- not buy me clothes;

pens; pencils etc.

W ULD b. Tell me that I am naughty

ce. Scold me

15. If I shout at a teacher

d, sefuse to help me €+3e not buy e clothes;

PERSON

A pens; pencils etc,



17.

18.

19.

e i

If I put

an
4k

LCULD

WOULD

If i steal souc

VT

b, Tell me that 1 am naughty

c. scold me

2. Advise ne on how to behave

ink oun someone's clothiajg
=fa
Ldvise @me O how to bLehave

b. lell me that I am nauzhiy

c. Scold me
d, defuse to help mc e.g. not buy me clothes;
pencils etc. e

a teacher
. .Scold me

be Tell e that I am naughty

d. Refuse to help me e.g. not buy me clothes; pen
pencils etc. *

a. Advise &e on how to behave

thing that pelongs to my brotlier or sister

Tell me that I am naughty

piRSGN Do
A c. Scold me
YOULD a., Advise me on how to behave
d. Refuse to help ine e«fe not buy me clothes; peas;
pencils etce.
1¢ I shout at oy prother (or sister)
PERSON d., Refuse to help me €-3e not buy me clothes; pens;
pencils etc.
A ne. Advise me on how to behave
WwOULD b. Tell me that I am naughty

Ce 5cold me



iy
-]

i
=

If I lie t-

e

be

If — breo.

o L b.
&b E1..
WwQULY Co
Qe

If I awear

Tihsol ae

A& D
CULD Ce
d.,

If I kick my brother {or s

PRASCH a.

A d.
WOQULD be
Ca

If I put mud on soreone's

PERSON Do
F.a Ce

"1'0ULD d.

1718

tepchor

Tzeld o

cfnge to aelp wz cole aot Duy ae clethes; leus
- RN AN 3 « 205

nencils etc.

“dvise we oa how tu uchave
T ) P Gy ey 7
ma31 we that 1 Az noughty

acwethiug that velongs to ny sister or Lrother

Tell me that I ar nawgghty

refuse to help mc e.z. not huy me clothes; pens;

pencils, etce

S¢cold ne

dvise me 21 LV to Lehcove,

at my brother or sister

sdvise amc oL how to behave

Tell me that I am nauzhty

Scold me

"afuze to help wige Tale not buy wme clothes; peus;

peacils etc.

ister)

Advisze me on how to hehave

tlefuse to help me €+5e not buy me clothes; pens;

pencils etee

Pell me that I am naughty

Scold me

car om purpose

Tell me that I am naughty

S¢old ne

nefuse to help me e.Z. not huy me clothesj pensj

pencils etc.
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a5, If I swear at another boy or girl
PE 30N d. aefuse to help we e.z. not buy ue clothes; peus;
nencils etc. ,

a. Advise a@e on how to behave
WoULD  b. Tell we that I am naughty

c. Scold me

o6, If I pull up maize cove or Lean peds from somcone's farm

PIR3ON c¢. Scold e
A a., advise ue ol how to Lehave

OULD b. Dell .e that I am nauvghty
d. "cfuse to help ue e.Z. not buy me clothes; pens;
1

pencils etc.

om. If I swear at oy parents
"ISCN  ae. Advise we on how to behave

A 4. Refuse to help we e.ge not buy me clothes; pens;
7

pencils etc.

yOULD  b. Tell me that I am naughty

c. Scold me

28, If I let cows or coats go into soumeone's farm

am naughty

P50 De Tell ue that 1
Cafls pot buy me clothes; pens;

A d. Refuse to help me

pencils etc,

wOULD a. Advise me on how to behave

c. Scold me
something that belongs to another boy or girl

sg, If I steal
. not buy me clothes; pens;

ZRS0N 4. Refuse to help me e«§
nencils etc.

A c. Scold e
I am naughty

WOULD b. Tell me that
how to behave

a. Advise me on

If I throw sometihins at my parents

30.
PIRSON a. Advige ne on how to hbchave
A b. Tell me thatl I am naughty
WeULD ce Scold me
d. lefuse to help me Cefe not buy me clothes; pens;
pencils etc.
31, If I hit another boy OT girl

‘N d. Refuse to help e €efe not buy me clothes; pens;

pencils etc.
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35.

37.

180

A as Wvise uwe on how to Lehave
Al be Pell e that I nw aauchty
c« wcold me
If I swear at a teacher
PiITiUd L. acold me
A de Jdefusc to telp e o.. wot uvuy
pens; pencils
/CULD bo Tell we that 1 am noughty

ae sodvise me ou how to Dbehave

e ¢lothes;

If T =tenl sowet ing that Lelen,s to iy pareuts

FiRSUs ce ~c0ld me
A d. 2efuse to help me e.ge not buy
pencils etc.

b. Tell m~ that I am naughty

HWOULT
n. Advise ne oin aow to behave
If I terr sowroue's Dook ol purpose
PoRSLH . MAvise we ol how to Lelave
A c. Scold me
JOULD b. Tell me that I am paurhty

d. Nefuse to help e €0
pencils otc.

If I kick my parents
PERSON b. Tell me that I am naughty
A d, defuse to help mec C-5e not buy

pencils etec.

WOULD a. Advise Lie OL how to hehave

ce wcold ue

If T throw scmetling at my teacher

FRissCH  ae. Advise re ol how to behave

A b. Tell me that 1 am naushty
UCULD c. ocold ae
d. tefuse to help we Ce&e

oencilsy etce
If I brcak something that belongs to a tea

PoGGH Ca Scold me
Te ll'ﬂ‘t Lﬂ-l:f

A d. .tefuse to help ne €«8
pencils etce
WOULD n. Advise uwc on how to behave

be Tell we that I am naughty

me clothes; pens

-

not buy we clothes; neas;

wme clothes; pens;

not buy me clothis; peas,

cher

uwe clethes; peus;
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39,

40.

41.

Ir 1 tarov

da
e da
LULY L.
Cos
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e

comntuing at another boy or ,irl

‘efuse to help me 2.5. not suy we cloihuisj

fens; nencils etc.
sdvise me on how to behave

Tell we thet I am nauzhty

scold ue

If I %ick a teachcr

P ! ah IJ [

de
UL Ce

i.].

Tell me that I am maughty
cavice e oun how to belave
scold me

tefuze to hLelp me €age not

peps; pcacils etc.

If I lic at my parents

= . o
TR

Co»

A De
fGULE Da
d.

If I abuse

FPukSON  ae

A e
WOULPD Ce
ba

1f I hit my parents

PiRsCH ba

A de
WL ULD e
Ir 1 shout
PERSON A
A (]o

h.

T TR

Scold me

idvise me on how tc behave

7011 me that I am naughty

refuse to help me .3 not

pensj pencils etc.

my teacher

idvise me on how to behave

refuse to help we S« not

pens; pencils etce.

Scold me
Tell me that I am naughtye.

Te1l me that I am naughty

iefuse to help me €.

pencils etc.
to behave

g. not

pensj
Advise me o0& how

Gcold me

at my parents

Advise ae on how to behave

e fuse to help nie €«Ze not

pensi pencils
Tell € that

etc.
1 am naughty

buy a2 clothes;

buy me clothes;

buy me clothes;

buy me clothesj

buy we clothes;



182

c, Scold me.

If I abuse my parents
srieN  ae Advise me on how to beliave

s 27
A be Tell me that I am naughty
wornh ¢. Scold wue
d, llefuse to help me e.g5. not buy me clothes;

pens; pencils etc,

If I break sometuing on purpose that Lelongs to wmy parents
PInSUKN €. Scold me
A 2. Avise me on how to behave
poULD  be Tell me that I am naughty
d. Refusc to help me e.r, not buy ne clothes;

pens; peiacils etc.
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APPENDIZ i

e PO p————— s
DA LSy kst 8 L'.+_..'Tr.. .Du.le:

MBS TG L III.:

T...TIUCTICNS i~

when boys and girls of your age do something wrong, the
]

nersons who ofter nunish thei way react in differont w
3 R a}'S -

e would like to kunow what you think persun B (nnwed previ 1
ay ously

by you) would do to you if you did something wrongs

Look at the f2lloving example:=

Tf I hit another Loy or girl

PRRSCH sawn 8e Advise me on how to behave

8
sene Co Scold me

wouib
Refuse to help me €-5+ not buy me clothes;
b}

wees ba Tell me that I aw naughty

ew s d.

pens; pencils etc.

Show what Yyou think Persch B would do by putting a circle

around letter a- be €+ OF de.

May questions?



l.

Se

6.

7

184

. !
If I write ou soueonc's door with charcoal

d. ccfose to help we ee.g. not uy me clothes;
)

n5y peacils etc.

de Avis~ mo 0 How to belave

WOULD b. Pell m: that [ am ncughty
I I throw 2 cuek at someouc's car
1yise e on how tn hohave

Pt §
- b. Tell we that T am naughty
HOULY ce ~cold me

A. .efuse to heln me €o_ s not Luy ae clothes;
=Y

Jens; sencils etca
£ T ie to uy prother (or sister)

icold we

pt
3 Ce
o As
Q) b. Tell .=

d. tefung to help me Ce

Advisc .ae od how to behave
that I am naughty

z, not buy clothes;

~encils etc.

peRE]
at my brother (or sister)

If I throw somethinT
n. naughty

Tell mc that I

P3N Le
on how to behave

3 a. Advise a2

oLk [ S Scold me

d. Refuse to help fe €+Ee not buy me clothes;

pens; pencils etce

1f I steal something that belongs to a teacher
idvise me Ol Low to behave

Y

PoR3LI la
B a. ucfuse 0 help me 2ofe not buy me clothes;
pens; pencils etc.
If I lie t° apnother boy or girl
BEISUN 3. lefuse to help mec ©&5e not buy me clothes;

pcneils etcs

pens;
to wchave

a. Sdvise ac ¢l hovw
“JOULY Cs Seold nme

by, Tell e that I an naughty
4t another boy ©

£ 1 shout r girl
to Lelp we Dalle ot buy mo clothes;

RSV 4, tefnose
pcusi peucils etCe
B a, adviase WO on how to behave
wou.D e Tell we $hat I au navzhty

Scold we

L2
-



10.

11.

15,

L s
il A u;ﬁcn!.-

IgS

wetida, that

T+ -
balouzs to another boy or ,irl

e o a. Advise ae on how to Lehave
e ~cll me that I as nau Lty
P& i 2e 010 e
d. efuse to help ae c.,. pot buy e elothess
nensy eneil ctc.
If I aLu. ¢ apother boy or »irl

Je

e ol mad o &

Y

T
R

¥
Ce
1f I start a
de
il b.

d.

If I kick

Tell we *hat I au nauzhty

Wwrse to hizlp we Cela not

penes; seacils etcs

dvigz .2 oa how to behave

Scold ae.

firz: on soncouc's farm

SJcold me

dvise we on how to behave

Tell we that I am aaushty
not

Cage

efuse to nelp ae

pens; peneills etca

another boy oYX girl

PLASCH d. lefuse to help ae €-5- not
pens; pencils cte.
B b. Tcll ne that I am naughty
WoULD a. Advise me on how to bahave
c. Scold me
If I abuse Y prother (or sister)
PIRSON c. Scold wme
5 2. Advise me ol how to behave
WG ULD bo Tell inc that I am paushty
d. nefuse to help me Ce3e not
pens; pencils etce

If I hit oy brother

PLsls b
B da
woUulD Ce

ide

(or sister)

jel1l me that T am naughty

Refuse to hel
pencils etc,

p me €efe not

pengj
Scold me
sdvise me on hov to Lehave.

Luy we clot!es;

buy me clothes;

buy me clothes;

buy ne clothes;

buy me clothes;
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18,

19.

20

186

F *
3 i P LT
T Clase s

1 couiln, JoL 5=
. aldyiso LU 9@ iow to bekave
d, efuse to Liclp me Ceie not buy &= clothes;
pens; pencils etc. ,
If I shout at 2 teacher

Je refnse to help e €e3» not buy fie clothes;
v g

Vit
pehs) pcncils etce
B be Tell me that I au naughty
R{UNY c. 3ccld me

2, advise ne on hou to Lehave

Ir I mat ink oD sopeone's clothing
nevw to behave

p.iasSCh a. Advise e ou
B p, Tell me that I B naushty
I c. Jeold o¢
not buy #= clothes;

d, ~efuse to help me Fele

ueilE] pencils etce

1£ 1 nit a teazher

PARSCH C» 5cold we

3 b, Tell me that I am nanshty
KGULD d. ‘cfuse to help =€ ells not buy #¢ clothess

aensj pcncils etcs

¢ ne of how to pebaves

ae Advis
s to ™

praother or sister

eal gomething that belont

1 I st
PRERSCH y, Tell ne that 1 &9 panghty
3 c. seold me
{OULD o, Advise Be on hov 10 pehaV
d, Refuse to help ®€ o,z bOL DU we clothes)
penss pencils atos
1f I ,pout @t y prother {ar sxster)
pPERSON a, Refust 4o help M€ eegs DOt puy me clothess
pensi pcncils atce
B 2, AViST ae on pov 0 behave
HOULD b, Tell ge that Iam naughty
Scold D€°
1¢ 1 140 to ¢eachel
pLnSCH G 5cold W€
) qefuse to helP ga eeZ* pot buy Ee clothes;
pensi penc;ls etce
<oULD as ydvise B pov to pehave
Tell we ¢hat 1 @@ paughtye
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21, If I breai souctling tlo beloa,s i
. Logowetl i, thot beloa,s to my sister or brother

.- b

¢ ULD Ce

Qe

2l
PuRELL -
I be
Y Ce
d.

: “'-:' L Y
- d.
1ogrn L
Cs

b

a5, 1f 1 ayear at anot

B e
WL 1R be
Ce

26, iIf T pull up

POl w Cao
3 e
W ULD Ue
d.

If I swear at

Tell w: Lhol I am maughty
fuse to uelp bl Cege w0t bur we clothes;
ensy oeucils etce
S5cold wme
Wvise we on how to Lehave
my brother or sistcr
cdvisc w2 on how to kehave
Tell ne that I an naughty

wcold ue

tefuse to help hic Cele not bLuy wer clothes;

PRiLT S neucils etc.
Leother {or sister)

LAvise mr oil how to bchave

Gefvon to arlp aic €eBe not Luy me clothes;

L7 L pracils etc.

MPell we that I am naugity

Scold s

on someonel!s car 0dl purpose

Tell we that L am pnaughty
scold me
cefnsze to aclp we z.3. not buy me clothes;

percils etc.
to DLehave

penes;
1dvise we os how

her boy oY =irl
efuse to help ue Cese not buy e clothes;
nencils etcs

nrensi
to behave

Adviue me od how

Tell me thut I au naughty

—cold ne
naize covs ©OF Hean pods frou sovacoue's fara
! 4 Ll -

cegld ne
me oll hov
ot I am naughty

Tell me the
Safuse tO 1elp Ce uot buy ue clothes:

pcncils etce.

idvise to Lehave

gz €

pensi
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cl.

n
A

<A
[t |
-

= T

Lo R e
)
o B2 HE e
e

If I Tut zove
D S0N s
- Ce

ol fe

¢ I stenal =2

T il a,
bl

Ak -

'CULD M

ds

if I throw 52

iy

Piivee .
s Ve
WCULD Ce
de

Tf T ait anot

flomi o) (| de
3 2
JOULD ba
cﬂ

at

Ir 1 swearl

pulai g Ce
= e

qoulp  beTel
Qe

1f 1 steal 8¢
PR3N L
de

b

|88

Ly oereats

s
dvi.oe we on hn. to Lehave

.-:Ef ko - il o B
o -C.p l LA no Yu)" me oo Oth =
1 [ 84 t 1 e -

LY A pracils ete,

Pall amc that 1 0w uouThty
e [

scold ae

iato soucoue's faTh

roat- 5o

25
Pe1l me that I am uaughty

b P q I -
CctuUs? to h"'l:) wt E.;. a0t huy wo clothos:
=

Q=A% Lenvils etce

‘dvice me on hov to Lenave

.ootad e

wotnia, thot helougs to agsethzr boy or

afuse to help we el ot buy ue cloethcesy
FENS; peacils etce

Zeeld me
Tell iic

wdvisc me ol how

iyet T am pauzhty

tn ochave

wetiiag at oy parents

rdvine me ofi Low to Lelave

mell me tact I an naugbty

3cold ne
2efucce to help we a.re Dot Luy me clothes;
pens; peucils etc.

her boy or cirl

1p wc €sfe not buy wc clothes;

sefu-¢ to e
1= etc.

pens; ncicd
ow to behave

idvisc nie o h

Pal1l me thet 1 am naughty

2cold me
a teacher
acold ue
afuse 1O

pencils etce.

Lolp we €ele aot Luy me clothes;

penssi
1 me that I am naughty

advise &€ on how to behave

that belongs to my parents

aetilig

Zcold @e
Lefuse to help me Ce&e aot Ly @e clothes;

Peu&:; PeleiIS etcs
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1 sl
i e Till i thaf o nauaty

ae adVicse we o wow to wehaves

e T 4 eyt L}
T 1 te woLun Loolk oL pur 0s5€
g ne MVvise e on uo! to Lzhave
o -, "cold we
U i
; e Jell e that o am naughty

A I~ a .
de fuse te Lelp @c Wele not Luy me clothes;

nens; peacils etce

If I kick wy parcnts
o Tgll me that I am nauzhty

Je
B d. Refusec to help L G-o¢ ant Luy e clothes;

pens; neucils cetc.

wouLL a. ndvise ic ol how to wchave

c. Scold e
{

I£ I throw gonctuing at my teacher

Faladn ae Mdyvisc ae on hLow to behave
B be Tell uc that I amn nauszhty
WOULD c. Scold me

d. ‘lefuse to help e €5 not buy me clothes;

pens; pencils etc,

ething that pelongs to 2 teacher

Tf I Lreak sor
c. Scold e

FAAO0N
B d. Refuse to help ne €-5- pot buy me clothes;
nensj pencils etc.
WOULD a. advise ue€ on how to behave
b. Tell me that I am naughty
if I throw gomething at another boy or girl
not buy me clothes;

nefuse to help me €-5°

pencils etc.
w to behave

PLRSON de
pens;
B 2, Advise me on ho
wQULD De

Ca Seo0ld me

Tell me that I o naughty

£ I kicglk a teacher
t I am naughty

a4 how to behave

PERSON Da Tell me tha

B as
Cs Scold me
fuse to help me 2«5-

pencils etco

sdvise me o]

W ULD
not buy me clothes;

d. e

pens;
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an, I 1 lie ot ay pareuts
AN c. Scold ue

s, odvice te Lelicio

HeULd 5. Tell me that 1 aw naughty
4, lefuze to help we €s5e pnot buy e clothes;

nensj pencils etc.

a1. If 1 abusc & teachel
1y lec me on how 1o Lehave

Piesla ae
pot ouy me c¢lothes;

o 1. defuse to holp ae @G+
pensj yencils etce
HeCL c. secld B¢
be Tell uwe that 1 am panglty

g, If 1 pit my pareats
PENSCH v, Tell m® th

d. Tefuse to help me €e5e

ncils etc.

at 1 am pauzhty

n not buy me clothes;
peisy Ve

o behave

SCULD 2. Advige B2 on how t

c. Scold me

oy parents

43. 17 1 ghout at
on hovw 10 hehave

de Jdvise me

PERSCA
B i, Nefuse tO help me €-E¢ pot buy me clothes;
pens; pencils etc.
yoULd p. Tell D¢ that I an naughty

¢, Scold me

1f I abuse &Y parents

a4,
PERSON a. Mdvise R€ on how to behave
B b, Tell me that 1 al naughty
HOULR c. Sonld ne

J, lefuse to help me €8s pot buy me clothes;

pens} pencils efCa

g on purposeé that belengs to BY parents

45. If 1 break somethin
Ce Scold me

pEASON
B a. advise we on ho¥ to behave
WoULD b, Tell me that 1 am naughty

4., tefuse to help me €e¢Be a0t buy me clothes;

pensi pencils ete.
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AF = 1 LUEsrIosNATE IV

nLTET0N/ Rl IGINUS DOLOL LA ICA

Jircle only onc number ia questions 1 - 7o

1. Suprose you have gone to a Girl Guides' or Joy scouts' cemp
-

arelvd § . A% = o
rriving at tho wnlps sround you are requested to choose one

girl/boy +n share caup the camp worle with. Since Yyou do aot

kpow anyane ia the caap you are given a list of few of names
of Loys or +irls atiending the campe You are asked to choose
from thic list onec nersoll with whom to share the tent. If the

following were the names given to you which one person would

you choose?
1. Shiykah
2, Lutua

8, Oneko
g, sukwanjeru
10. Ali

11, Kisilu

3. liwaniki

4, Oloo

5, lareto 12. hwangl

13. Njagi

6. Hamisi
14, Khasiani

7. Hynga
2. et us suppese that you beloag to the Young Ffarmer's
Amgsociations You are sent by the other members of Young Tarmer's
+ them in the yearly meeting

schoel to represen
tiocn aeld ip Nairobi.
ting is opened all members

rasociation in your
Associa
Nairobi yov are told that after the nee
must join the grour =ziven to them. Since the various group

members do pot lknow re given a 1list of names

of Young Farmer's Op arriving in

each other, they 2

of people ia their grouPs Each one of them is asked to choose
ant to Jead their zroup. Suppose

pame of the persed they W

one
jlowinyg are the names given to you, which naue would you

the fo
choose?
1. pukwanjery g, Lliwangi
o, Cloo g, Shiyukah
3, lutua 10. ALL
4, Njagi 11. Oneko
12, Nyaga

5., kwan iki
6. Khasiant

7. pamisi

13, kisilu
14, Larete
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S Suppo.t yeour sister fnlls ia love with o Boy. Your

parests <i.e to kpov about it, anl they beco..c VY AUSTY .
L) e 4 Yy . . - .
faey tell ler 4o Yo o.ve tlo Loy wetause taey would wever

concant to their warriage. Cuoa de you tiius the boy was?

a Iieilu

T 1R 3.
2, .arvcte o, awaaiid
S. .hasiaal 10, s~yapa
1, ~low 11, <hiyukah
5. njagi 12, wnecko
€, ..utua 13, lawisi
i 14, suloranjeru

7. BwWaigl
1. A wroup of poople from a certain religiocus denomination or

reli_fon are colleeting Agpatiois to Luild a churche They
a1 who is very riche (e an@iall refuses to give

Jpproauh PRSPy 1=
igiovs denomination do

them any monelY. To whigh religiom oF rel

you think Lhese people belonged.
1. Islam
n, Israeli
3. Prophets
4, Catholic
Se Protestant
6. Neligion of i.ary
7. Lindu

ter fell iu love with a boy, ©m findiag

G Suppose your sis

put about this Loy your parents Lecome very angry and aslt her

he boy beceoause the
Qf the folloving

5 could never agree to their

to leave t
religions mectioned, to which do

garriage.
you think
1., teligion of ilary

the boy belonged?
5. Prophets

5, catholic 5, lslam
3, iindu 7. Israeli
4. protestant

u is a social workeTe ke worked in many different

Ga Kawa
£ Kenyas 12 one of those districte he could not

districts ©
e was also very unkanpy there.

get on with the people.
wnieh of the gistrict mentioned below do you taink this

hnp;unuﬂ to hiw?
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1. haru 6. Zwbu
2, Tlakameg? 7o Kisuwu
3. uyeri a, r.achakos
4. Kitui 9, .urang'a

5, _usia

i went to a student canp durinz onc Christuas

7a Kiman
Lolidays. the Cirst day he met a girle After talkiag
e also decided to make frieuds with he

to Lier hc like lier.
camp jobs with her. ale however

o that lLe could do most of the

dropred this idea wacil he found out zore about here ‘Thow do
this sirl was? Circle onc number belovwe

you thias
1, Mukwanjeru
2. iadja
=. .aithera
4, Lduku
5. Akinyi

G. Alzala
eacriptions of fellow students who are iu

8. Telow are nine d
s name all the students

this groubs fimainst cach of the descriptior
the descrintion pest fitse

whom you think
t get his way

1. ‘/hen he/she

0. He/shc is Very mean.

- @

Aoes 1O ne/she gets very aLgrye

5, lle/she is very wilde
4. ide/shc makes pan of peoplee
5. lle/she dces pot pay attentl

G. le/she tries to get others i
esses around abp

7. lle/she always @
e can beat everybody upe

says he/sh
1ikes to pick who is younger than he/she

on to the teacher,

nto trouble,

d gets into trouble.

a. ile/she
g, ile/she

o anyo e

is.
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The pilot study

- 154 -

subjects' paternal, maternal and mean

their sex, birth = order, prejudice

parental puni tive SCOres;
—— and aggression scores and also their fathers' educational level
) R 3 + 5 ¢ 7 g
e Paternal | laternsl Hean Birth- | Prejudice| A : |
subg:ct ggression |Subjects!
s | Punitive |Punitive parental | Sex Qrder Scores Seores B
Scores Scores punitive -
Scores - :
g N [ I

. 108 111 10Gs5 ¥ Fourth 5 o "

2 136 140 158 il Third 4 27 N

3 132 118 125 F Third 5 3 .

4 129 120 1245 F First 6 31 o

° 115 126 120.5 M Second 5 5 .

) 116 118 117 F Fourth 5 & L

T 115 120 11645 M Third N 25 )

8 108 123 11545 u Sixth 5 10 L

9 117 107 112 F Second 6 8 L

> 00 122 111 F | Pirst 6 o6 .

- 127 94 11045 u First - _ N

12 116 100 108 F Third 4 7 L

13 0 101 10545 M Third 6 6 L

14 104 105 1045 M First - _ 1

15 112 94 103 M Second 4 5 1

16 a9 110 995 M geventh! 5 24 -

17 105 g2 9305 F Second - _ 5

= 98 99 95 i i;:l:h 7 21 .

19 88.5 F r 6 .
79 98 1
k | e |




- 195 -

Column 4, M stands for male and F for female.
Column 8, I Trepresents 'fathers! who had been to school while

10! represents those had never been to school.
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APPEITDIX K

Computation of a t - test to test whether there was a

gtatistically significant difference in punitiveness between the
mother and the father,

Ed = 16, where 'd'! was the difference between punitive

score for an individual obtained in mother and father

d = 0.8421

§.B, (4) = 1%%2,9_ = 34176

t = 8421 = 0.2465

phe value of eritical 141 (18 d.f.) was 2.10 at 5%

gignificance jevel and the value of the observed 't' was
0.2465. Since the critical value was greater that the observed

value, it was concluded that there was statistically no

picant difference in punitiveness between mother and father

gigni
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The subjects' punitive scores for Persons 4 end B,

judi o i cores and
their sex, birth order, prejudice and aggression sco

the education level of their 'fathers! and 'mothers!
e

—
u 5 b 7 8
| 2 3
Ak — Birth Prejudice |Aggression | Education |Education
L P
jh,,,;llb;r Punitive scores sex order Scores Scores Level of |TLevel of
mothers fathers
Person| Person| AVCe
A B
T‘-ﬁ_ﬁ_ Phird 7 4 1 1
M
111 96 103.5 . 6 17 1 3
i 6 ¥ | Fourt
3 100 92 9 e ) N . :
: a
. 104 69 86.5 fr = ) 5E ) o
: 100 88 94 ilzees 4 4 1 1
113 114 1135 " ] 6 9 0 5
B 9505 | M Firs o
b s [ B "1 g |sixn 6 14 0
119 135 123.5| 1 ‘. ; . !
g 10 | M|F P ) )
112 108 1th 7
9 g6.5| H Sevel . e L
\ 109 64 | ) | 4
. 20 | 107 | 1135 . 6 1 1
% 111.5 | ¥ 19 = . )
" 113, 112 < i |pigtn 7
Iy ik 121 116 y |Third 6 5 0 0
lo 121 115 113 i« | Fourtn 6 15 1 ;_
M 93 g2 | 922 nd 7 15 1
i 92 5 14 0 0
|1 93 91 5 | 1 [ses % 2 ] ’ X
! loo | 106 [ 203 St 5 7
j 6.5 | | 5 0 0
100 | ¥ 4 11 0 1
9 103 99 - |pourtn
100.5 | * 6 6 1 1
n | | 126 [ 120° rhird 5
116.5 | ¥ 7 0 0 1
118 115 5 | 1 First . . .
e 94 79 86e " pourth 7
10 111 109 !
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R 30 4 | S 6 | 7| ¢
117 T2 9445 ¥M| Second 6 3 1 1
110 95 102,5 | M| Third 6 3 1 1
120 102 111 II| Second 3 2 1 1
119 122 120,5| M| Third 6 7 1 1
112 116 114 Fourth 6 17 1 1
119 109 114 M| Fifth 6 21 1 il
112 99 105,5| M| Sixth 4 10 0 1
115 129 122 M| Second 6 8 1 1
119 103 111 | Third T 22 0 1
66 89 TTed | M| Trird 5 5 1 il
50 45 47.5| M| Second 3 & 1 1
113 85 3) M| Last 6 6 1 il
(§] 61 67 ¥ | Third 5 5 1l 1
85 110 97.5 M| First 5 1 1
97 90 93.5 M| Third 7 9 1 1l
111 112 111,51 M| Second &4 3 0 1
67 46 56,5 | M | Fifth 5 3 Y 0
108 105 106.,5 | M | Ninth 5 1 0 0
103 74 88,5 | M | Third 6 5 1 1
101 133 117 M | Second 4 T 0 0
93 114 103,5 | M | Third 6 8 1 1
100 97 98,5 | M | Sixth 6 10 0 0
92 100 96 M | First 7 1 1 1
100 111 | 10505 | 1 | Second [ 3 10 1 1
112 96 104 ¥ | Third 5 n 2 1
a5 52 6845 F | Fourth | 7 6 1 il
126 127 126,5 { ¥ | Third 3 10 1 1
90 85 8745 7 | Third A 6 1 1
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. 3 H o A 7 g
‘ 52 119 117 118 F | Second 2 0 2 1
23 112 104 108 P| Pirst 5 3 1 1
54 117 104 110,5{ F | ILast 5 4 1 il
55 107 94 100.,5| P | First 6 3 0 1
56 124 118 121 F | Pirst 4 3 0 1
o7 120 88 104 P | First 4 4 1 1
58 114 111 112,5| P | Fourth | 3 0 1 ]
59 119 110 114.5| F | Third 2 0 0 0
60 105 98 101.5| F | mifth 6 5 0 0
61 115 124 119,5| F | Seventh| 2 18 0 0
62, 123 114 118.,5| * | First 4 26 1 1
63 124 87 105.5 | F | Pirst 7 22 1 1
64 15 101 73 F | Pirst 5 13 1 dl
65 45 99 T2 F | Fourth 5 7 0 1
66 70 61 65,5 | P | Fourth | 7 14 1 1
67 121 107 114 7 | Fourth | 6 14 1 1
68 113 111 112 P | First 7 24 1 1
69 109 100 104.5 | F | Pirst 5 21 0 1
70 119 97 108 7 | Second 6 24 1 1
[ 114 104 109 F | Pirst 7 14 0 1
72 98 102 100 ¢ | Fourth | 6 12 o 1
73 110 118 114 F | First 5 14 0 il
74 117 112 114.5 | ¥ | Eichth 4 13 0 1
75 109 118 113.5 | P | Sixth 6 g2l 1 1
76 113 121 jay | B Iest 6 19 0 1
7 106 125 125,5 F Second 4 2 1 1
.8 119 45 82 P | Third 6 9 1 1
9 129 55 92 F | Third 5 3] 1 1
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| 2 3 4 5 b
80 102 112 107 F| rThird 4 13
&1 98 93 95,5 | F| mirst 15
82 93 109 101 ®| Fourth | 5 4
83 134 134 154 P| Seventh| 3 12
84 162 151 156.5| F| First 5 20
85 126 119 122,5| F| Pourth | 3 5
86 127 45 86 F| Third 6 3

87 113 128 120.5 | 7 | Second | 5 13
83 96 118 107 F | First 5 9
89 107 93 100 ? | Fifth 5 22
% 116 101 108.5 | P | First 6 6
9 97 108 102.5 | 7 | Pirst | 4 21
92 92 91 91,5 |F | Second |3 7
93 116 103 109,5 | F | FPirst 4 33
H 100 109 104,5 |F | secona |4 27
9% 108 79 9%.5 |F | Second |6 21
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APPENDIX M

Computation of a t = tegt to test whether there was a

statistically gignificant difference in punitiveness for aggres—

gion between Person A and Person B.

The punitive scores for Persons A and B appear in

appendix L (page
gince these two variables were correlated the following

method was used.
(3) = 526, where 'd! was the difference between
the punitive scores of an individual

obtained in Persons A and B.

3 = 565368

1 L4696o - (526)% | = 21.647
94 “o5—_

S.d.!d! = Zloﬂi = 202209

5.E.(d) - e ==l

”\1 n {95
d=0 = 5,538 = 24493
S.E.(d) 242209

2]
L ]
=
[ ]
n

d-f' = 94

The value of critical ! (94 a.f.) was 1.986 at 5k

gignificance 1evel end the value of the obeerved 't' was
gince the ob
g staiistioally significant, hence it was

gerved value was greater than the critical

value, 't' W&
uded that there W2
g between Person A and Person B. Person A was more

7 g a statistically significant difference
con

in P“ﬂitiveneB

punitive than Person Be
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APPEITDIX N

Computation of a © statistie to test whether there was a

statistically significant difference in punitiveness for aggression

between boys and girlSe

The punitive scores for boys and girls appear in appen L

(pages 1977 - '200) .
! gample) = 20201042
1009.9684 (sB)

X (Boys

Variance (Boys' gample) =

—-(Glrls' Sample) = 21146179

Variance (Glrls' Sample) = 1161.7190 (8 G)

Total numver of boys = A8 (nB)

Total mmber of girls = 4T (na)
L - X =%
S.E (_ | — )
I - Ao "
2 ¢ 1
X = s Q—-.-*L____)
S.E. (xB - a) D nB na
2
(ng-1) S * (ng-2) S,

_ 47(1009.9684) + 46(1161. 7190)

47 + 46

= 1085 - 0278

1 1
(‘" T . = 1085,.0278 ( ]
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= 4646736 = 6.,8318
% = 202,1042 -~ 211.6170 = - 9.5128
6.8318
= - 1.3924
t(deLe) = 93

Phe value of critical 't' (93 d.fo) was 1.986 at 5%
gignificance level and the value of the observed '+' was
- 71,3924, Since the critical value was greater than the
observed value, + was naot statisfically significant hence

it was concluded that there was no significant difference

in punitiveness for aggression between boys and girls.
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APPENDIX O
Computation of a t statistic test to test whether there

wae a statistically gignificont difference in punitiveness for

aggression between boys and girls in Person A.

The punitive scores for Person A appear in appendix L

(pages 97— 200).
Number of boys = 48 (up)
% (Boys® semple) = 103.3333 (Xp)

Variance (Boys' gample) = 2341844 (S%)

Number of girls = 47 (ng)
- 109.4468 (Xg)

X (cirls' sample)
4043830 (5§)

yariance (Girls' gample)

_ 47(234.1844) + 46(404.3830) = 318.3686

Sp2
93
s.E.(¥g - %p )= /\\313-3535 x+1) = 3.6615
\ 4T 48
" = 109.4468 = 103.3333 = 64,1138
36615 36615
= 1.6697
defe = 93
The value of critical '#! (93 d.£.) was 1.986 at 5:
gignificance 1evel and the value of the observed 't' was

6697e gince the critical value was greater than the

L

observed value, 't' was not statistically significant, hence
it waé concluded that there was no significant difference in
punitiveness petween boys and girls in Person A.
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APPENDIX P

Computation of a % gtatistic test to test whether there

wag gtatistically & significant difference in punitiveness for

aggression between girls and boys in Person B.
The punitive scores of Person B appear in appendix L

(peges 1971 LDO)'

ng e 41

s - 498.0139

ng 48
Xy = 98TLT
2
SB = 418.8493
2 418,8493) * 26(498.0139) = 45840060
i = A47(41848
93
gl “A(gs8.0060 (1_+1.) = 43916
s.E.(X¢ Y 2] 43
- - = 0, 6
y = 102170 812 76931
43916

d.f. = 93
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The value of critical '%' (93 d.f.) was 1.986 at 5
significance level and the value of the cbserved 't was
0.76931. Since the critical value was greater than the
observed value, 't' was not statistically significant, hence
jt was concluded that there was statistically no significent

difference in punitiveness for aggression between girls and

boys in Person A.
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APPEIDIX 9
Computation of a t gtatistio test to test whether

there was 3 gtatistically pignificant difference in

punitivenees petween 'fathers’ who had been to school and

those who had not .

The education level of 'fathers! appear in

appendix L (pagee 197~ zoe) -

Junber of *fathers’ Who had been to school W3S 76 (1)

% . 106,618

£ = KD

Yumber of 1pgthers' who had not been to gehool Wes 19(ny)

I, . 105.2105

2

2 = 125.6199

5: JBo25) + 16 128,61

754 18

» 32840332

s.E.(fl-l-tz) _‘ 32840332 (L+1 )

7% 19

« 4T531

t = }Oé.w:_mi.ﬂ()'; = 0.2962

47937

dofo = 93
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The value of critical "' (93 d.f.) was 1.986 at 5k

gignificance level and the value of the observed 't' was

0.2962. Since the critical value was greater than the

observed value, t4' was not statistically significant, hence

it was comncluded that there was no statistically significant
difference in punitiveness between *fathers'! who had been to

gchool and those who had never been to school.
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APPENDIX R

Computation of a ¢+ statistic test to test whether

there was a statistically pignificant difference in maternal

punitiveness between mothers who have been to school and those

who have not.

The education level of mothers and the punitive

gcores of all gubjects appear in appendix L.

Number of mothers who had not been to school was 35(m )

X3 =  104.3429
sf =  313.9378

Number of mothers who had heen to school was 60(n,)

%5 . 98.2000
sg - 531.4847
S o 2l 313.9378) + 59(531.4847)
93
=  451.9514
% . 1043429 - 98,2000 e 1.3586

4-5216
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The value of critical 't' (93 d.f.) was 1.986 at 5
significance level and the value of the observed t was 1.359.
gince the critical value was greater than the observed value,
14! was not statistically significant, hence it was concluded

that there was no statistically significant difference in

itiveness between mothers who had been %o school and those

who had never been to school.



APPENDIX S

Computation of a t statistic test to test whether there
was a statistically gsignificant difference in punitiveness
between the first borms and those who were not first-bormns.

The punitive scores for first-—borns and those who were
not first-borns appear in appendix L.

Number of all first borns was 23(my)

X1 = 209.3913
s2 = 1410.9763

Number of all those who were not first borns was T72(n»)

X = 206.3333

X2

g2 = 1022.3380
2

52 = 22(1410.9763) + T1(1022.3380)
P

93
= 1894.7686

1894.7686 (1_+ 1)

[47]

[ ]

=

L]
—
tal|

[
M1

N
~
L}

23 T2
= 10.4258

10.4258
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The value of the critical 't* (93 d.f.) was 1.986 at
o significance level and the observed 't' was 0,293, Since
the critical value was greater than the observed value, 't*
was not statistically significant, hence it was concluded that

there was no statistically significant difference in punitiveness

between first—borns and the non-first-borus.
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APPENDIX T

T ——————————

Computation of a t statistic test to test whether there
was a gtatistically significant difference in aggression

petween girls and boys.

The aggression scores for girls and boys appear in

appendixz L (page | 77— 2.00) .

ng = A7
g - 12.8723
2
SG = 86.1573
ﬂB = 45
;'EB -  8.3125
é = 35.0705
By
g2 o 46(86.1573) + 47(35.0705)
P
93
o 6043392
§.E. (XgKp) 60.3392 (L + 1) = 1.5940
47 48
t = 12.8723 = 8-3125 = 208606

1.5940
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The value of critical *t' (93 d.f.) was 1.986 at 5

gignificance level and the value of the observed *t' was

5.861. Since the observed value was greater than the critical

value,'t’ was gignificant, hence it was concluded that there

wag a statistically pignificant difference in aggression

between girls and boys.
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APPENDIX U

Computation of a2 t statistic test to test whether there

was a statistically gignificant difference in prejudice

between girls and boys.

The prejudice scores appear in appendix L (pages 197 - 2_00)_

ng = 48
;B = 5'5833
2
= 1.4823
%
nG = 47
;ﬂ = 4.8511
2
S = 1.9121
52 o a7(1.4823) + 46(1.9121) = 1.6949
P 93
5.8.(K5%g) - \‘l (1.6949)(2 + L) = 0.2700
48 47
" « 5.5833 — 4.8511 = 2.T118

0.2700



« o=
Mo valus of critioal 1! (93 &f.) was 1,986 af
% gigaifioance 1ave) and the value of the obeerved *4' was
9,72, Siace the ohserved value vag greater than the critical
value, ' ves sabistioally eigificant, bence it wag
concluded that there wad 2 gtatigtically significant difference

in prejufice between girls end boys.
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APPENDIX ¥
Computation of a t statistic test to test whether
there was a statistically significant difference in aggression
between the first-borne and those who were not firsi-borns.
fhe aggression scores for first-borns and those who
yere not first-borns appear in sppendix L (pages 197—200).

Number of first-borns was 23(np)
I = 12.438
2
sl = 103.6&5

Number of those who were not first borns was T2(np)

X s 9.9722
s5 - 52.39%
32 . 22(103.6205) + T1(52.3936
‘ %
= 64|5118
(X X A _11| (64.5128)(2_+ L) = 1.9237

: . 12.038 - 99722 - 1208

1,9237
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The value of eritical 't* (93 d.f.) was 1,986 at
5. significance Jevel and the value of the cbserved tY was
1.208. Since the critical volue was greater than the
observed value, 't' was not statistioally significant, hence
it was concluded that there was no statistically significant

difference in aggression ‘between first-borns and the non=
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APPENDIX W
Computation of a t statistic test to test whether there

was a statistically significant difference in prejudice

between the first—borns and the non=-first-borns.

The prejudice scores for the first-borns and non-first—

borns apoear in appendix L.

The number of first-borns was 23(n)

Il = 5'4348

2
S e 1.1660

The number of non-first-borns was 72(no)

.x-2 = 5.1667
2
82 = 2-0563
sg = 22(1.1660) + T1(2.0563)
93
= 1.8457

5.E.(XX,) = w (1.8457)(1_ + L) = 0.3254
‘ 23 72

‘t = 5.4348 e :2.1661 = 0.8239

0.3254
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The value of critical 't! (93 @.f.) was 1.986
at - significance level and the observed value was 0.824.
gince the critical value was greater than the observed value,
14! was not statistically significant, hence it was concluded
that there was no statistically gignificant difference in

prejudice between the first-borms and the non-first-borns.
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