PRE-SCHOOL EDUCATION AND ACCESS TO
EDUCATIONAL OPPORTUNITIES TN NAIROBI

\ ¥

L]
OCTAVIAN NYAGA }GAICU‘RU

University of NAIROB! Library

i

AIROB] Y
P‘ n. h! mm uﬂ.“-&
NAIRGR;

Nairobi

1979



JALIE
e
LB
Muo
G128
(7%

096378 ==\



This Thesis is my original work and has not
been presented for a degree in any other

University.

Ok —

OCTAVIAN NYAGA GAKURU



This Thesis has been submitted for examination

with our zpprovel as University Supervisors.

e — e — e ———

PROF, PHILIP M, MBITHI

heto) M. MBTC.

Hed L.,

MR, H.C.A. SOMERSET

UNIVERSITY OF NAIRGBI LIBRARY

- gy — = -



To the children of Mathare Valley
who, through no fault of their own,
live in abject poverty and go to
extremely poor nursery schools.
Most of whom, due to the prohibi-
tive class barriers to their
educational mobility, will never

read this thesis.
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ABSTRACT

This is an exploratory study of nursery
education in Nairobi. The main aim is to classify
the types of nursery schools which exist and identify
their social significance. Although research in
the Sociology of Education has focussed primarily
on the relationship of the formal education system
to the social and economic context, little
attention has been paid to the role of nursery
education, To f£ill this gap this study investigates:
(a) the significance of nursery education in
relation to the rest of the formal school system
particularly its role in regulating access to the
primary education, and (b) its conitribution
to the process of social stratification. The
nursery schools in the study area = Nairobi - can
be divided into clear categories which formed the
basis of the sampling strategy used in the study.

The nursery school is the unit of analysis and

the nursery school principal the key respondent.

A central assumption of this study is that
inequality in the distribution of educational
opportunities is a reflection of the genersal

ilnequalities found among social groups.



Survey data from nursery schools in
Nairobi, an urban area in Kenya, are used to
determine whether the same relationshipg mhich
have been found between education and the social
group structure in other societies exist in Kenya.
Hence, the study investigates the extent to which
the differentiated structure and content of
education is related to the social class structure
ags indicated by the major independent variables
i.e, cost, geographical location and race of the
school principal. Other determinants such ag
nursery school ownership are also examined in

the study. v

The major findings emerging from the Nairobi
data show that the development of nursery education
has taken a pattern that parallels the structure
of primary education. For example, there is a
very high correlation between the fees charged in
nursery schools and the type of primary schools
entered. In other words, the children who graduate
from the expensive nursery schools go to the high-
cost .primary schools while the graduates from low—
cogst nursery schools go‘to the low-cost primary
schools. It was also found that nursery schools
differ in the use of language, allocation of time

on various aspects of the curriculum and in the



headteachers' perception of the personality traits
children are encouraged to develop. The observed
differences in the use of language show that children
from privileged social backgrounds have dispropor-
tionate access to nursery schools emphasizing
English language which in turn contributes to
their educational mobility. The differences in
the allocation of time indicate that the low-cost
nursery schools spend more time in teaching
literacy and numeracy than the expensive schools.
The latter are more regponsive to the creative

and aesthetic needs of the child.

The empirical findings support the central
thesis of this study that nursery education
has unequal outcomes both in the type of primary
schools entered and in the content of education
received. However, these outcomes are to a large
extent a reflection of the inequality among the
gocial classes that are served by these nursery
gschools. In order to give every child an equal
opportunity to develop their personal potentialities,
it is strongly recommended that the material wealth
and services must be more equitably distributed in
the society. It is only after the poor are liberated
from the struggle to satisfy the basic needs: food,
shelter, clothing and good health that their human

potentialities can be fully realized.
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CHAPTER ONE

PRE~SCHOOL EDUCATION

INTRODUCTION

The total number of children involved in
pre-school education has made it a mass movement
affecting thousands of Kenyan families. In the
rural areas, in 1973, nearly 400,000 chrildren
attended 5,800 day care centres and were taught
by 6,326 teachers, In Nairobi, there is an
estimated total enrolment of close to 15,000
children in about 214 nursery schools and
under the guidance of an estimated 700 teachers,

( Gakuru, 1976%; K.I.E., 19782).

The number of children enrolled in
nurgery schools is therefore visibly large,
but is is only a small fraction, less than one-
fifth of the total population of children between
the ages of 3-6 years. 1In 1969, there were
about one and a half million children between
the ages of 5-6 years out of a total population
of 10 million people. {Xenya Population Census,
1969).3 Today the number of pre-school age
children is expected to be much higher than it
wag ten years ago. According to the latest
population estimates there are about 13.4 million
people in Xenya with at least 87 per cent living

in the rural areas (I1.R.S., 1977).4 A comparison



of the number of children attending nursery
schools with the total number of pre-school
children shows that more than a million children
are left on their own to play both around the
home~steads in rural areas and along the streets
in urban centres and also to carry out various

economic and social +tasks.

To carry out a study of nursery schools
is no doubt to study a privileged minority of
children. This however, does not render the
category of children who do not attend nursery
schools less important what-so-ever, The latter
category comprises mainly the mentally retarded,
disabled, and the children who finally enter
primary school without going through the nursery
schools. There are also those children who do
not attend both the nursery and primary schools.
The latter are the target of literacy classes in

their adulthood.

Pre~school education is a term which
includes a range of infant institutions. The
more specific labels used in Nairobi and other
urban centres are: day nursery, playgroup,
kindergarten and pre-school. Similar institutions
in rural districts are commonly known as day
care centres, The pre-school concept refers to

the fact that all such institutions comprise an



educational structure that preceeds the elemcntaxy
education. In this thesis, the term nursery schoo:
is used to refer to all types of pre-school

ingtitutions.

The modal age for children attending
pre-school education is between four and five
years and the range is two to six years., Government
primary schools generally admit children in
stendard I at the age of six years. However, in
some rural districts and the urban centres some
children go to primary schools when they are five
and not six as is officially required. The minimum-
age requirement is fixed largely because there
are not enough places for all children old enough
t0 enter primary school particularly in Nairobi.
Thus, the hidden criterion for the existing minimum
age for entry into standard I is determined by
the available educational opportunities and not
by the educational needs and readiness of the
children, The sgcarcity of standard I places
coupled with arbitrary methods of admitting children
into primary school raises a problem of selection
which can contribute to an interest in pre-school

education.

The fees charged in nursery schools
range from Shs. 9/- to Shs. 1,800/~ a term. The

harambee nursery schools, mainly found in the rural



areas and built and run by the communities are the
cheapest. Similar institutions in urban areas
charge nearly twice as much., But the expensive
urban self-help nursery schools are extremely

cheap compared to the private schools serving the
wealthy families mainly in large towns., In Nairobi,
for example, the private nursery schools charge

a median fee of about Shs. 2,000/~ per year.

( Gakuru, 19'76).5 Thus parents at all economic
levels spend large sums of money on nursery education.
After all, a sum of even Shs. 9/~ to 20/- per

month is a lot of money for most families in rural
areas or poor urban communities bearing in mind
that they have a multiplicity of competing needs

for their meagre incomes.

Nearly all the mursery schools cater for children
in the mornings only. Officially, the self-help
nurgery schools are supposed to be full day, but
lacking lunch for children to eat and space for
them to nap on in the early afternoon, these
institutions find it impossible to keep children
a whole day., In Nairobi alone, about 70 per cent
of nursery schools are half-day. In addition a
conziderable number of children attending full-day
nursexry schools are half-day pupils. The time
children spend in nursery schools differ and is also
dependent on the age of a child at the time of entry.

However, it seems that most of the children who



attend, spend one or two years before going to

primary school.

The overall development of nursery schools
is an outcome of many interacting factors. In
the rural districts for instance, the nursery schools
were introduced as part of community welfare mainly
to meet nutritional, clinical and custodial needs
of the children. Indeed as late as 1970 the
Ministry of Housing and Social Services charged
with the administrative responsibility over day-
care centres issued an authoritative handbook
which articulated the objectives of day-care centres

©  But

as non-academic, non-teaching functions.
these centres are reported to be engaged in academic
work. Indeed, partly due to pressure from parents

and limited educational background of the teachers,
these centres have become informal extensions of

lower primary schools by both style and content.
Herzog (1969)'7 in a survey of the parents of

nursery centre children in four communities in

Kenya found that a majority of parents of nursery
school children vigorously favour academic instruction
in the nursery schools - it is the basic raison

d'etre of the centres for all but a few parents.
Follow up studies by (Kabiru, 1972;° Gakuru, 1976°)
also report a heavy concentration on academic

activities in nursery schools, Commenting on self-

help nursery schools in rural areas Krystall and



Maleche (1976)10 stress that although nursery
schools are among the simplest self-help projects
to plan and implement, their simplicity should not
blind us to their significance for local parents
who view them as an investment in their children's
educational futures, a way of ensuring success in

future schooling.

The child-care function of pre-schooling
cannot be ruled out altogether, but it is necessary
to point out that ayah service in Kenya is cheap unlike
that in other countries where labour is expensive,
A lot of families with children attending nursery
schools especially in the urban areas also have
ayahs at home, The availability of cheap domestic
labour and other forms of child care make the
argument that pre-schools are serving educational
aspirations in the society all the more convincing.
Thus, while the child care function is no doubt
one of the explanatory factors, the development
of nursery schools is largely a response by parents,
communities, the government, welfare organisations,
and private enterprise to the high demand for
education. This overall interest in pre-school
education is illustrated for example by the
extent to which the pre-school concept has been

asgimilated into the dominant developmental philosophy:



"Nursery school education is the
foundation for the development

of the person, the community and
the nation. Education is the

best invegtment that parents could
offer their children, Parents
should send their children to
gschools as it is through education
that the child of today would
become a better leader of tomorrow".

(The Standard, Tuesday,
September 2, 1976).

The above address by a senjor govermment official
to a fund raising ceremony in aid of a self-help
nursery school illustrates the importance that
the govermment attaches to the development of

pre-school education.

The nmursery schools in the rural areas
are more or less homogeneous. They are all self-
help projects except a few private schools which
served the white children in the former White
Highlands, The self-help nursery schools are
partially completed or very poorly constructed
buildings, mostly without doors and windows,
Inside the classroom, the children either sit on
forms or desks arranged in rows facing the front
of the room where the teacher stands always. The
teachers are poorly trained. In 1973, out of a
total of 6,326 teachers in day care centres, 570
had been trained for one year, and another 1,400
had attended short courses lasting one, two, three

or six months at the most. Nearly all of these
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teachers are primary school leavers. (Gakuru, 1574
We are thus witnessing a virtually undifferentiated
stage in the development of mnursery school education
in the rural communities. This observation does

not in any way imply that the rural community is
undifferentiated., On the contrary, there are quite
distinct social classes whose origin is largely
based on the development of capitalism in Kenya,

both in the rural districts and the urban centres.

In the urban centres the nursery school
is an old feature. One of the earliest recorded
nursery schools was in Nairobi in 1942, These
nursery school like many others started during
the colonial period were primarily available
for Buropeans and hence located in urban centres,
The Anglo-Saxon presence in ownership and management
of nursery schools in Nairobi has continued to
dominate the nursery education scene, The Asians
have also developed their own schools, The Africans
too have developed theirs through self-help and
with assistance from church and welfare organisations.
The mursery school reports are extremely poor.
However, from the existing incomplete records out
of about 492 recorded nurgery schools in Nairobi,
slightly more than half, 54.67 per cent, have
either been managed or owned by white dames,
23.4 per cent by Asians and the rest, mainly

self-help, by Africans. Out of the total number



of the recorded nursery schools, about 214 were

in existence in 1976. The others have been closed
for various reasons and at different points in
time, Most of the nursery schools closed for the
following reasons: owners returning to their
mother countries, inability to meet the necessary
requirements, intra-city migration, lack of

children and ill health.

There is no overall body to manage, develop
and supervise pre-school education both in the
urban centres including Nairobi and in the rural
areas, The day-care centres are built by individual
communities through the self-help effort sometimes
with assistance from the government officers at
the grassroot level. Ag indicated already, the
majority of day-care centres are found in the rural
areas, The rest serve the slum communities in
the urban centres. Each day-nursery is under the
care of a parents' committee. The two main
responsibilities of the committee is to appoint,
pPay and supervise the teachers, and to ensure
continued development of the school, Only very
few day-care-centres get assistance from the local

conncils.,

The government involvement in the development
of these centres can be traced to the early 1960s,

mainly through the Ministries of Home Affairs



and Health, The Ministry of Education only inter-
vened to prohibit academic instruction thus taking
an inhibitive function but did not institute
supervigory mechanisms to ensure that the directive
was observed, From 1968 the Department of Social
Services introduced a training programme for the
day-care teachers. However, by 1974, only 1,935
out of those 5,000 teachers were trained. The
training emphasized non-academic functions of
nursery schools but there is no inspection to
engure that the teachers adhered to the

requirements (K.I.E., 1978) .12

In Nairobi and other urban centres
most of the mursery schools belong to the local
administration, church, welfare institutions and
communities through self-help committees., The
regt are private nurgery schools run as businesgses.
In Nairobi for example, there was a total of about
214 nursery schools in 1976. Out of this total,
78 were private, 70 gelf-help and the rest

service hursery schools.



Table 1: Distribution of Pre=School Institutions

in Nairobi by Ownership in 1976

Type of Total Number Estimated

Ownership of Schools Number of
Children
Enrolled

Private 78 4,118

Service {(City
Council, Church, 66 5,598
| Welfare, etc.)

; elf-help

Total 214 14,795

Source: Department of Health, Nairobi City
Council Nursery School, Inspectorate
Files,

The figures in table 1 above are an approximste
only because the nmumber of pre-schools in Nairobi
does not remain constant., There is a continuous
process of starting new schools and closing some
of the existing schools. However, it is quite
evident from table 1 that large numbers of nursery
schools have been established both in the low and
high income suburbs in the city. All the pre-
schools in Nairobi except the self-help require
a licence to operate. To qualify for the licence,
& nursery school must meet certain physical,
health and educational conditions that are defined

by the local authority (see Appendix 1). However,



once a nursery school is licenced there is no
supervision throughout the year by the Education
Department, The only supervision are the occasional
vigits by a team of nurses from the Department of

Health,

The lack of coordination, control and
effective supervision of nursery schools has led
to spontaneity, heavy influence of parental
educational aspirations, differentiated fees
reflecting the unequal incomeg among the social
groups served by particular nursery schools and
different pre-school experience that individual
schools present to the children, Hence the
development and continued existence of a complex

and differentiated pre-school education structure.

Primary education is also differentiated,
Some primary schools are private and charge large
sums of money per term. Other primary schools
belong to the city council. These too are differ~
entiated., Among them, there are the former Buropean
schedule C gschools, the former Asian schedule B
schools and the former African schedule A schools.
In addition many new schedule A schools have been
built to serve children in the new estates. The
structure and content of primary schools may also
have contributed to the existing structural pattern

and content of pre-school education. I[ndeed, entry
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into some primary schools is based on perfommance
in selection examinations ( see Appendix 2).
However, access to the expensive primary schools
was governed almost by the socio-economic
status of the parent after the removal of the
racial barriers. The fees charged in these schools
is not a hindrance to any one on a middle level
income, But competition for vacancies in these
primary schools has intensified because the
existing facilitieg have only expanded slowly
whereas the middle class has expanded rapidly.
Similarly, competition for places in the low cost
primary schcols (schedule A) has intensified
because of the abolition of fees, inadequate
provision of new facilities and a rapid expansion
of the low income population. For example, in
Mathare Valley and Kariobangi the inadequate provision
of primary schools by the government has forced
these'slum communities to establish self-help
primary schools to cater for the children who do

not gain admigsion into the state schools.

Hence the crucial decisions are now those
that govern access to the infant classes in primary
schools and as a result pre-school education has
taken on a gignificance which it previously. lacked.
However, in Nairobi the large differences particularly
in the feesg charged per term suggest strongly that

nursery schools are more than just filters for
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primary schools entrants. In addition, the differences
among nursery schools reflect the existing social class
structure of the society, Furthermore, the absence of
government supervision and control on the educational
activities, allows nursery schools to contribute un-

impeded to the reproduction of different social classes,

In brief, the development of pre~school education
is influenced by many interaoting feotors suoh as-
custodial and educational needs of the child. But the
pattern of its development may be understood fully
only within the context of the existing structure of
primary education and the underlying socio~economic
differentiation in the society. As already suggested
above, the lack of government intervention and the
acute competition for standard one vacancies in
primary schools hag led to a fees structure in nursexry
schools that reflects the income inequality that
characterises the different social classes, Therefore,

in this study, I intend to do the following:

(a) classify the types of nursery schools and
establish the social significance of the
identified categories of nursery schools,

(v) 4dentify the relationship between nursery
education and primary education with an
emphasis on the role played by nursery
schools in regulating entry into primary
schools,

(c) identify the relationship between education
and class formation using pre-school
education in Nairobi as a case study.
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CHAPTER TWO

LITERATURE REVIEW AND THEQORY
SOCIAL STRATIFICATION

Although research in the field of
Sociology of Education in Kenya has primarily
focused on the relationship of the formal
educational system to social and economic context,
little thought has been given to the development
of nursery education (Court, D., et.al., 1973)1.
Thus we do not know its sociological significance
in relation to the rest of the formal school
system, particularly its structural links with the
primary education and thus its probable contribution
to the process of socio -economic stratification |

in the society.

Studies have shown that social class
structure which is the most common form of social
stratification is based on the economic variables,
i.,e. the way the society organises its production,
distribution and consumption of goods and services.2
According to Weber (1947)3 property or lack of
pProperty are basic categories of all class situations.,
Possession and non-possession of property and
services according to Weber determines the individual
life chances in a competitive market situation.

Thus, for example, a positively privileged property
class may monopolise the privileges of socially
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advantageous kinds of education as far as these

involve expenditures.

Although the Marxist analysis differ from
the Weberian conception on the social classes,
there is consensus on the role that the social
classes play in the unegual distribution of the
material wealth and the socially desired cultural
resources including education., For example,
Poulantzas (1976:20)4 adopting a Marxist view

points out clearly that:

"the class barriers (the distribution
of income and wage differentials,
etc.,) and their extended reproduction
have the effect of imposing specific’
and concentrated social inequalities
on certain groups according to

their various classges in which they
are distributed, particularly the
Young and the old people".

It is quite clear from the above brief
discussion that the social class differences are
not limited to the economic level alone but are
also reflected in the structure and content of
the other social institutions such as the educational
system, that regulate the distribution and
Consumption of the socially desired goods and

services,
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The educational system however, does
not only reflect the social class structure in
the society but also reproduces it. The role
of the educational system in the social class
reproduction is characterised by the differential
gsocialisation and unequal distribution of educational
opportunities including access to nursery education.
The educational system also contributes in the
allocation of the social class agents on the basis
of performance into occupational structure.
Certainly, there are other functions that the
educational system plays in the society such
as reducing conflict among the social classes

that/do not intend to review in this thesis, L1

Education and Social Classes in Kenya

As already mentioned, the significance
of education in stratification studies arises
mainly from its reproductive and allocative
functions in the society. DPoulantzas (19'76:32)5
views the two functions as moments of one and

the same process:

"This encompasses, as two
moments of one and the same
process, both the training and
subjection of the agents to
enable them to occupy the places
and distribution of agents to
placeg",
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Commenting further on the part played by the
educational system in distributing individuals
in employment, Poulantzas emphasizes that in a
capitalist social formation classes are not castes
and schools have a role of their own in distri-
buting agents to the available jobs. But this
role is limited in so far as the effects of the
digtribution show themselves in the fact that
the vast majority of the bourgeoisie remain
bourgeoisie and their children do too, while the
vast majority of proletarians and the children

after them remain proletarians.

Foulantzas observation is relevant for
societies such as Kenya with establigshed social
class sub-cultures. The Kenyan society
is differentiated to a degree that social
classes do exist both in economic and cultural
terms, particularly in the urban centres
(Kinyanjui, 1977).6 Leitner (1975)7 points out
that the capitalist mode of production in Kenya
which was introduced by the European colonialists
has a corresponding class formation consisting of
a bourgeoisie and a differentiated working class
with a commercial, artisanal, professional and
administrative petty-bourgeoisie between the two.
She also points out at the existence of marginal
groups who have not been fully integrated into the

capitalist mode of production at the level of



production but which are exposed to unequal

exchange for instance when they trade with

animals.

This social clasg structure is characterised

by a grosgs inequality in the distribution of

incomes which range from £ 20 or less to more

than £ 2,000 a year (I.L.0., 1972).° The urban

household income distribution is a good example:

Table 2:  Urben Household Income Distribution
1968-1969
honthly Percentage Percentage The Predominant
Income of Share of Segments of
in Shs. Household Total Urban Social Groups
Income
0~499 47.5 15.8 Ungkilled and
skilled workers,
petty comodity
producers.

500-999 23.4 18.8 Skilled and cle-
rical staff,
primary school
" achers,

1000-1399 9.9 14,3 Techniciang, semi-
professionals
supervisory staff
middle level

1400-1999 9,3 17.8 executive officers
senior clerical
. staff, secondary
school teachers,

2000 & 9.9 33.3 Managers, profe-

over gsionals, senior
state bureaucrats,
owners of medium
to large firms.

Total 100,0 100.0

] (191.800)

Source: IO Report, p. 75.
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We can see from this table that about
half of the population in urban centres have
acceas to only 15% of the income circulating
among the urban households, while 9,9% of house-
holds control 33.3% of the total income. The
concentration of the population in urban centres
makes the difference in incomes among social
groups be reflected in education, life-styles,
and in other socially desired goods and services.,
This is so particularly in a context of free
enterprise whereby the state intervention has not

resulted in a uniform type of service in either

education or medicine.

Table 2 shows on the basis of income
there zre three principal groups in urban centres
including Nairobi. The first consists of the poorly
paid both skilled and unskilled workers including
the petty commodity producers. In Nairobi, this
social class is found mainly in the Eastlands,
and the slum communities. The second group consists
of a wide range of occupational categories from
clerical staff to semi-profesgsionals. These
categories are sometimes referred to as fractions
of the petit-bourgeoisie. David Lamb (1977)9
jdentified a fraction of this class with values
and expectations nimilar to the other middle classes

elsewhere:
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"Nairobi - Kenya — A new class of African
is emerging. He is educated and prosperous,
economically aggressive, dedicated to the
dream that his childrents lives will be
better than his, He is buying a house with
a bank loan, and he owns a second hand car,
He makes sacrifices in order to educate his
children.,..his expectations and values are
middle class by Western standards, but in
Africa, where the great majority of people
participate only marginally in the cash
economy, he is decidedly upper class., He
is found in countries like Kenyaeseeeo
countries that since the colonialist pulled
out have preserved free enterprise and other

western ways",

Pinally, there are various fractions of the ruling
class such as owners and managers of medium to large
firms, senior state bureaucrats, and senior officials
of bi-lateral and other large welfare organisations
including the church. The coexistence of multinational
corporations, the service sector, civil service and the
local enterprise has contributed into the development of
the ruling class or bourgeoisie. This is a wealthy
class with some of its members earning over Shs.l0,000/-.
per month plus free house, medical, school fees and
travel facilities. They also have access to credit
through the banks and other financial institutions.

This is a multijracial class consisting of all races,

Blacks, Whites and Asians,

The dominent culture reflected by the
capitalist development in Kenya is largely
Anglo-Saxon, particularly the legal and the
educational system: which continue to be influenced

directly by the presence of whites in key positions,
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However, the most important reason for what

goes on in the cultural sphere is the acceptance

and perpetuation of what was initially Anglo-Saxon

such as language, life-style and values in post
colonial Kenya by the dominant classes, Marx's

remarks on the bourgecisie revolution in France

)10

(Marx and Engels, 1973 is quite relevant to

the nationalist revolution that took place in

Xenya:

"Men make their own history,

but they do not make it jJjust

as they please; they do not

make it under circumstances

chosen by themgelves but under
circumstances directly encountered,
given and transmitted from the
PaS‘b".:

(®. 96)

For instance, the development of the
European-American model of the nursery schools
in Nairobi (the most expensive schools are run
by whites) is a good example of the basic
agspiration of the upward mobile members of the
gociety. The Kenyan government supports this
development ag illustrated in an official report,

Kenya Institute of Education, 1978:L1

"'he nursery school is not an
African institution...and we have
to accept the fact that the
implications of modern (western)
nurgeries go beyond the social
and economic functions of any
particular African society within
Kenya",

(pg. 1)



The economic and cultural differentiation
that characterises the existing social classes in
Kenya is reproduced in the educational sector.
While it is true that in Kenya educational
mobility in the govermment school system and also
entry into training and salaried employment are
largely based on performance in examinations,
(Somerset, 1973)12 ana (Kinyanjui, 1973),° the
distribution of educational resources favours
children from wealthy families (Kinyanjui, 19'78),14
thus giving these children a competitive advantage
over the others. Therefore the emphasis which
Dore (1976)1° puts on the lack of influence on
school performance by a hereditary class or social

divisions in Kenya is a thing of the past.

"Tacking anything like a hereditary
upper crust, differentiated by
language, culture and breeding from
the rest of the population Kenya has
ne alternative criteria of excellence
to challenge school achievement as
the legitimator of high position".

(pg. 70)

After all he admits elsewhere, that although a
generation ago, everybody in Kenya was a village
boy, there are. now other social classes in addition
to the village boys (I understand the village boy
to mean peasant background). He illustrates the
existence of social divisions by giving an example

of a graduate who is now a member of the ruling



class. The guestion to be asked here is, how
does the life experience and outcome of a child
born in a "village boy's" family compare with a
child born in a family that is engaged in wage
employment or one born in the new ruling class,
in a context of free enterprise for goods and

gervices such as education and medicine?

A third function of education, that of
neutralising conflict among various social classes
in other words, social control, was alsoc mentioned,
The social control or conflict approach in analysing
the role of education in society is dynamic because
it suggests that even the skills acquired Dby
going to school are not neutral. The creation
of such skills is determined by the structure of
the production process and the society at large,

The following discussion will be' an.attempt to
review the contribution of education in social
stratification. Philip Foster (1977)16 who hag
regearched into education extensively points out
that education undoubtedly contributes to social
stratification, particularly when a society is
initially differentiated on the basis of education
which is then used as a rationale for unequal access

to the economic 1life of the society.



"I assume that few here would
disagree with the observation
that the schools and universities
of Africa are among the most
important and perhaps the most
important contemporary mechanisms
of stratification....they are not
simply reflections of extant
pratterns of social and economic
differentiation but rather
powerful independent forces in the
creation of new and emergent
groupings based on power, wealth,
and prestige. Moreover, in
stressing the word contemporar
we should not overlook the fact
that formal educational systems
are not a recent phenomenon in
Africa",

(pg. 1)

With a few exceptions, the evaluative
literature on the educational development in Africa
tends to give the impression that the geographical
factor and ethnicity are the most important
determinants. The social class concept is only
referred to in passing. This theoretical bias
may be explained partly by the type of primary
data that is found in the official reports.
Unfortunately, this data tends to reinforce the
view that social classes have not developed
in the third world to the extent of influencing
the pattern of distribution of resources such ag
education. Therefore, there is a tendency to
think that to understand the development of education
one hag to look into the different regions of
African gocieties and into the various ethnic

communities. But the ethnicity dimension in



Kenya took a racial tone where the White
gettlers, the Asians and Africans had separate
educational systems. This racially differentiated
educational system was a manifestation of the
racial division of labour which existed. The
allocation of resources and the world view
encouraged in each of the three categories of the
educational system reflected the expected position
its products would occupy in the colonial hierarchy.
Thege differences did not disappear with the

death of political colonialism. The same
structural form was carried on to the neo-colonial
era more or legss intact particularly in urban

areas such as Nairobi:

"The legacy of the racial differ-

entiation of school opportunities

is at pregent to be found mainly in

the large urban centres, where the

former European schools have become

integrated to cater for the national

bourgeoisie, and the former Asian

gschools to cater to the children

of the petit-bourgeoisie. The colonial
. African schools have become schools

for the working class and urban poor.

In the countryside the gchools are

not all that well differentiated, but

each district - particularly the

rich oneg have three or four boarding

gschools which cater to the children of

the rich peasants, rural merchants

and bureaucrats".

(Kinyanjui, 1978:19).%7

In the urban centres, where incomes are
highly differentiated as already illustrated, the

existence of a racially integrated stratified
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educational system is an indication of the
transformation of a class society based on race

to one hased on income. Kinyanjui (1978)18 found
that the former European school system has continued
to be the most expensive in the national educational
system charging nearly ten times the fee charged

by the former African schools. But there are
private primary schools, about 15 of them

charging on average 80 times more than the former
African schools. The private schools charge a
commercial rate but the national educational system
is subsidized. The children attending the former
BEuropean schools get 3.6 times what pupils in the
former African schools receive from public funds.
The pupils attending the former Asian schools

get 1.5 times what pupils in the former African
schools get. In the same study, Xinyanjui found
that the distribution of teachers of different
grades follows a similar unequal pattern. The
low-cost primary schools receive mostly teachers

of lower grades, while the expensive schoolg receive
teachers with high qualifications. In 1972, 32.,3%
of teachers in the former European schools were
graduates while the proportion in the former
African schools was negligible.

Mundia 61975)19 makes a similar observation.



The structural differences that we have
obgserved so far at the level of production and
subsequent distribution of national wealth, and
in the educational system in terms of fees, subsidy
and quality of teachers are also visible at the
level of educational performance in the national
selection examination. ILet us take the example

of Certificate of Primary Education (CPE).

Table 3: Type of Primary School/Standardised / by
Scores in Certificate of Primary

Education (CPE) 1976

| Type of Subject '

Primary f i
School English { Maths General
) Paper

Schedule D 8l.43 { 65.97 66.72
Schedule C 76 .85 66.09 65,90
Schedule B 64.21 56.85 | 53.55
Schedule A | 57.70 49.12 50.74

| ;

NB. I wish to acknowledge the use in this
table of unpublished data which have
been collected by H.C.A. Somerset (1977).

I+ is quite clear from the above table
that the expensive private schools Schedule D
together with the expensive state schools Schedule C
which are(the former FEuropean schools) and to a
large extent Schedule B (the former Asian schools)

are qualitatively much better than Schedule A
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(the former African schools). The latter system is
almost wholly subsidized. The average annual
school fee per pupil in 1971 was Shs. 60/-; 180/-,
580/~ and Shs. 1,000/- for schedules A, B, C and

D respectively.

The fee gtructure has not changed much
in the state schools but the private schools now
charge fees ranging from Shs. 3,000/- to Shs. 20,000/-
per year without any boarding facilities. The
available evidence suggests strongly that entry
into the high cost system of education guarantees
educational mobility in a manner that the cheap
educational sub-system does not. Indeed

)20 confirms this

Kabiru Kinyanjui (1978:85
expectation. In looking at the distribution of
secondary school opportunities by type of primary
school attended in Nairobi in 1972, he finds that
89% of pupils who attended schedule C schools gained
admiggion into govermnment maintained secondary
schools, but only a mere 22% from schedule A schools.
Schedules D and B sent 56%, and 43% to government
maintained schools respectively. Putting together
the proportion of children going to secondary schools
which virtually guarantee upward mobility in the

educ ational system with the pattern of perfommance

in CPE among the primary school: categories, it
becomes quite clear that the high-cost educational

sub-gsystem guarantees excellent perfomance in the
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selection examination which in turn ensures

entry into secondary schools with established academic
excellence, The expanded middle class consisting

of departmental managers, secretaries, middle

level civil servants and businessmen have correctly
identified that the schedule B, C and D schools

are middle class schools which together with the
family and private tutoring where necessary,

provide a child with the necessary opportunities

and skills to move up the educational ladder.

(Meyer, 1970).21

Ag shown already, entry into well paid
jobs in Kenya is largely on the basis of educational
attainment., The escalation of minimum job qualifi-
cation arisging mainly from both the greatly expanded
educational system and the failure of the economy
to generate desired employment opportunities is
perceived as a problem by the middle class, the
workers and peasants as a strong barrier to their
generational class mobility. However, by manipulating
the school system the middle class hag o competitive
advantage over the lower clagses. This perception
comes at a time when the society is at an intermediate
stage when the direct influence of education on
social mobility in terms of educational, reputational,
and occupational status is increasingly supplemented
by one's family occupational status. Thig trend

suggests that the Kenyan social system may be moving



towards a relatively more closed system than it
has been previously. In fact, the National
Committee on Educational Objectives and Policies
Report 1977 has emphasised the problem of
unemployment and the subsequent need to train
school leavers not to expect well paid Jjobs.
(N.C.E.O.P., 1976)?2 I have interpreted this

recommendation elsewhere to mean that:

"Phe absurdity of the proposal

that school leavers be equipped
with attitudes and skills that

may help them to survive in
poverty is an indication of how
degsperate it is to continue to
offer well paid employment within
the prevailing economic structures.
Previous educational reforms...have
met with limited success".

( Gakuru, 1979:10).2°

The repoxrt fails to indicate how the
children attending high cost primary schools would
be affected by the recommended reforms. But from
the above discussion on the structural differences
among the different types of primary schools, one
may conclude that the children from privileged
backgrounds will continue to enjoy better educational

facilities found in the expensive schools.



Pre-School Education

Pre-school education is a part of the
educational system in every society. It is
therefore not exceptional in terms of how it is
influenced by the basic socio-economic structures
in the wider society. An examination of the
literature on pre-school education: its growth,
and its relationship to the rest of the formal
educational system and the society at large indicate
that most of the studies that have been done on
Kenya and elsewhere are largely psychological and
emphasize development of cognitive skills in
children. Reference is also made to the integrative
and egalitarian functions of education. But
educational systems have rarely behaved according
to traditional precepts: rarely have they promoted

either social equality or full human development.

(Bowles and Gintis, 1976).2%

"Repregsion, individual powerlessness,
inequality of income and inequality
of opportunity do not originate
historically in the educational
system....the roots of repregsion and
inequality 1ie in the structure of...
.. modern economic systems..,which
deny people participatory control

of economic 1life',

(pg. 49)

Thus, in Kenya, the emphasis on socialigation,
developmental and egalitarian goals in the development

of education, including pre-school education only



gives a limited sociological understanding of

the school system as a social process. This is
largely becauge as already suggested, the process
of integrating the youth into the various
occupational, political, familial and adult roles
and the development of cognitive and behavioural
traits take place in a context of severe scarcity
of educational and economic opportunities for

the majority. Only a negligible few in Kenya
today have the economic security and the knowledge
that is required to experiment with liberal
concepts such as 'whole child', 'reagl-life-
experiences' developed in the progressive education
movement,

SNIVERSITY OF NAIROB! LIBRARY

Thus, the development and structure of
pre-gschool education in Nairobi is best understood
in the context of the existing social divisions
and the stratified primary education, In addition
the highly competitive nature of the economic
system is also reproduced in the educational system.
Parents expect children to master the knowledge
and social skills that will enable them to compete
hence their readiness to send children to nursery
schools. Furthermore, entry into the first grade
in primary schools ( see Appendix 2) requires
familiarity with classroom knowledge. As already
Pointed out in the introduction, nursery schools

are found all over Nairobi but mostly in the former
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Asian, former European and new middle class
egstates. Because places in primary schools are
restricted, both in the low-cost and high-cost
sub-gystems of education, competition for

entry to primary schools is intense.

The nursery schools serving the weal thy
charge different fees and are generally more
expensive than most of the primary schools.

The variation in fees charged by the expensive
nursery schools is a reflection of the income -
differentials among the rich, (see table 2).

The children attending these nursery schools

are exposed to teachers who have an excellent
magtery over the English language. Indeed pupils
in these schools are taught often by teachers

who speak English as their first language. The
head-start in English language these children
have, gives them a tremendous advantage over

the children who come from poor homes and go to
self-help nursery schools with barely literate
teachers. 1In his étudy on language development,
Bernstein (1971)2% found that chlldren from middle
class differ in language skills from working
class children. The former use "elaborated"
codes while the latter use "restricted" codes.
The sjignificance of this distinction is based on
the fact that elaborated structure of expression
is rewarded positively in the school systemn which

is universazlistic.
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In Nairobi, the selection examination
after geven years of primary education rewards
the children who come from the wealthy background.
Regsearch on this examination shows that children
from high-cost schools perform better particularly
in English language than children from the low-
cost schools. (Somerset, 1977).%° Thus, the
high-cost educational sub-system characterised
by cost and quality is a closed social class
structure which the ruling class uses as a mechanism
to reproduce itself at the economic level by
ensuring that their children acquire the necessary
skills. The nursery schools serving the poor
differ in the fees charged. The range however,
is not as large as the one between the high-cost
nmursery schools. The cheap nursery schools are
relatively homogeneous. They are poorly managed, .
equipped and children learn through sing-song, =»

and rote memory in Swahili.

Somerset's finding is not unique, indeed,
there is a wealth of literature and research
findings on the complex issue of intelligence
and school performance. Most of what is written
suggests that socio-economic differences lead
to qualitative differences among schools: the
wealthy can afford to pay for better education
for their children. Commenting on the British

educational system which is highly selective,
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Jackson, B. and Marsden, D. (1966)°7 observe
that the removal of the crudest barriers such

as school fees, revealed subtler ones at work:

"It is now clear to see in many
small ways in which money and power
in society prepare early for a
competitive situation. 1In particular
we can note how the middle classes

( supported by the primary schools)
respond to and prepare early for

the divisions of eleven plus at
which their children do so conspi-
cuously well. We can understand

why, if we have elite education, it
does not matter, whether the formal
gelection takes place at eleven

plus or even seven plus. Middle class
families are in so many ways insured
against failure by virtue of their
class position".

(pg. 231).

This discussion does point to several
expectations. Firstly, that expensive nursery
schools send their children to high-cost primary
schools. Secondly, the location of the nursery
school does suggest the type of language used.
In a recent study on pre-school children's
comprehension of Mathematical skills in Nairobi,
Negini (1976)28 found that there were no significant
differences among the different types of nursery
schools in the naming, identifying and ordering
geometric ghapes. The sample used in this study,
however is restricted to the expensive schools
with the cheapest charging Shs. 225/- per month.
The study left out nearly 50% of the nursery



schools unrepresented by omiting +the self-help
nursery schools. Nonetheless, it is important

to learn that in the vocabulary sub-test, children
drawn from the low-cost nursery schools averaged
2.94 as compared with 10.48 average scores
obtained by children attending the high=-cost

nursery schools.

The findings reported by Maas (1973)%°
in her study in Kampala is very strong evidence
of the importance of nursery schools in stratification
studies in Africa today. She observed tremendous
growth in pre-school education in Kampala. She
tegted the hypothesis that the growth of the
pre-schools is due to at least in part to an
increaged selectivity of primary schools. She
found some evidence which tended to confirm the
hypothesis, but the most vigorous selection seemed
to be a form of self-selection in which parents
regtricted themselves to ap plying to schools with

statuses roughly commensurate with their own.

The core of this chapter is that the Kenyan
society is characterised by great inequality of
income among the social classes and between
individuals. The educational system is stratified
and reflects the class nature of the economic /
structure. In the colonial era, the ruling class

who also had their own exXpensive schools, were
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Whites and Asians. However, Africans had been
allowed to accumulate wealth quite early, a process
which intensified after independence. The Africans
who moved into high income status send their
children to expensive primary schools. These
schools were integrated to reflect the multi-
racial structure of the new ruling class. There
are also other primary schools which are cheap and
admit children of the low income members of +the
working class. The nursery education that has
developed in Nairobi is highly differentiated

and is an informal extension of the unequal and
stratified primary education structure. The
nursery schools while fulfilling the orthodox
educational objectives are no doubt a ancial
structure that contributes to the subtle process
of social class reproduction. They are also
sérving a selective and allocative role for the
scarce educational places irrespective of the

type of the primary school.

HYPOTHESES

The hypotheses fall under two major

categories: the major and sub-~-hypotheses.



Major Expotheses

(1)

(2)

(3)

The type of nursery school attended is
importent in determining entry into
different types of primary schools. Thus,
the flow of pupils tends to be from high-~
cost nmursery schools to high-cost primary
achools and from low-cost nursery schools

to low-cost primary schools.

There is a real difference in content
including the use of language among the
nursery schools located in different

parts of the city.

Pre-~school attendance contributes to

primaxry school entrance.

Subgidiary Hypotheses -

(1)

(2)

The corelation between the fees charged
and primary schools entered will be closest

with the private nursery schools.

The welfare nursery schools operate in a
non-market situation and variation in fees
can hardly be accounted for in terms of
the type of primary school that they are
linked with structurally.
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CHAPTER THREE

RESEARCH METHODOLOGY

SITE DESCRIPTION

Readily available information on nursery
schools was lacking at the time this study was
formulated. PFor instance, there were no records
showing the number of nursery schoolsleither
in the country as a whole or in Nairobi. I
started in late 1976 to look for information that
would indicate the size of the nursery education
sector: +the number of schools, teachers, and
pupils. The exercise turned out to be difficult
because there is not a national office that
keeps records for nursery schools. After enguiries
I found out that the Department of Community
Development does keep records of self-help nursery

schools in the rural districts only.

The case for Nairobi was much more
difficult and it seemed right from the start that
pre-school education is an administratively disorganised
gstructure lacking in coordination and control. The
structure of ownership, management and administration -
became known only after visiting individual nursery
schools and making enquiries about the running and
functioning of these schools. However, later I
found most of the records of the registered nursery
schools in Nairobi, both the closed and the

existing ones in a city council office at State



House nursery school.

The following are the nursery school
categories that I identified based on the

preliminary survey:
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Table 4: Ownership of Nursery Schools in Nairobi

Category of Pre-schools Approximate number
in the population

l. ZPre-school Units:

i. Attached to schedule C 4
primary schools
ii, Attached to schedule B 1
primary schools
iii. Attached to schedule A 10
primary schools
Sub~total L2
2, City Council Day Nurseries:
i, The high-cost ( formerly 3
European)
ii. The medium—cost.( formerly 3
Asian)
iii. The low-cost ( formerly 9
African)
Sub~-total 15
3. Proprietary Day Nurgeries:
i. Nursery schools charging 15

fees of up to 100/- p.m.
ii. Nursery schools charging

a monthly fee from 101/- 33
to 250/~
iii. Nursery schools charging
- monthly fees of 251/- 30
and over
Sub-total : i8
4, Yoluntary Social Service Nursery
chools:
i. Owned by Christian Church 15
ii, Owned by Asian welfare 10
institutions
iii, Owned by other welfare
organisations e.g. 11
Kenya Christian Homes
Sub-~total 2
5. Self-help Nurgery Schools 70

Grand Total 214
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The results from the preliminary survey
presented in table 4 above show that there were
a total of 15 pre-school units. These kindergarten
classes belong to the Education Department of the
City Council and are attached to a few of the
City Council primary schools. Children are
admitted into pre-school units for one year before
going to standard one. Out of the total, 4 are
attached to the high-cost City Council primary
schools (schedule C). The rest, except one, are
all attached to the low-cost schedule A primary
schools. The pre-school units attached to
Schedule C primary schools charge about shs. 450/-—
per term and all the others charge tuition fees
of Shs, 300/~ per term. The Department of Health
of the City Council owng 15 nursery schools.
Thege are not attached to primary schools and
admit children from the age of 2% to 6 years.
Thegse nursery schools are old institutions
established in early sixtieg or earlier. They
differ a lot in the fees charged, physical and
educational facilities and also in their geographical
location in the city. Out of a total of 15, there
are three day nurseries that charge shs. 250/-
pPer month each for full day care. The three are
the former European City Council nursery schools.
Virtually all the teachers and children are now
Africang, There are 3 medium-cost nursery schools

charging Shs, 200/- per month each for full day care.
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Two out of 3 are found in the former Asian resi-
dential areas. The third is found inside the State
House grounds and was used as a primary school

for Whites before independence. The remaining 9

are the low-cost City Council nursery schools.

They charge Shs. 75/- per month and are found

in the Eastlands of Nairobi. These low-cost
nursery schools are housed in large halls initially
meant to be health and nutritional centres for
working class children. However, they have been
converted into educational centres for the lower
middle class whose residences are located in the

Eastlands.

out of a total of 36 voluntary social
service nursery schools, 15 belong to the Christian
establishment. The latter, except a few are found
in the former European suburbs and charge fees
which is considerably less than the fees charged
by private nursery schools in the same areas.
However, the Church nursery schools in the
Eastlands charge almost double the fees paid in
the gself-help and City Council nursery schools in
the neighbourhood. By charging a high fee in the
Eastlands, the Church schools discriminate against
the children of the lowly peid families in favour
of the lower middle class families. There are
an additional 11 nursery schools that belong to

institutions other than Church or public. Although
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these nursery schools are meant to serve the
children of employees or pre-school children in
child welfare homes such as Mama Ngina Children's
Home, they also admit children from outside.
FPinally, there are 10 nursery schools that belong
to the Asian welfare organisations. All of these
nursery schools are found in the former Asian
residential areas and their intake is largely
Asian. For instance in 1976, Visa Oshwal nursery
school had only 7 African children out of a total
of 350 children, the rest Asjian.

Oout of a total of 78 private nursery schools,
15 charged fees of up to 100/- per month. Thirty
three nursery schools charged fees between shs. 101/-
to 250/- and the remaining 30 schools charged over
Shs. 250/- per montin. All the cheap private nursery
schools (charging up to 100/- per month) are found
in the former Asian suburbs and the new estates.
They are small in size, ranging from 9 to 25 children.
The medium—cost and high-cost private nursery schools
are located in very seclusive and expensive suburbs.
Some of these residential areas were exclusively
European, others Asian and the rest a mixture of both.
But now Africans have moved in, thus at the moment
the regidents are a mixture of Blacks, Asians and
Whites. ©Nearly all the nursery schools charging
monthly fees of Shs. 251/- and over require that
the fees be paid termly. In other words, the



parents with children in these schools, pay
a lump sum ranging from Shs. 600/~ to 2,000/-

once in every three months.

There are about 70 gelf-help nursery schools
in Nairobi. Mos+t of them are not licenced and
are under the parents'! committees. These nursery
gchools fail in every way to meet the prevailing
requirements of running nursery schools. However,
they are allowed to operate partly because they are
established by poor communities. Besides the city
administration has not built better day nurseries
to replace the existing ones. The self-help
nursery schools are found in the slum communities
at the city margin but mainly concentrated in
Mathare~Kariobangi complex, Dagoretti, Riruta and
Kawangware areag. Others are found in the low
income areas such as Bahati and Shauri Moyo in the
Eagtlands, 0ld Pumwani and some parts of Kangemi .
Most of what has been written about the slum
residences in Nairobi (Nelson, 1977)1 point to the
misery and degrading living conditions. Among
the myriad problems facing the residents of slums
are: over-crowding, rotting rubbish dumps, stinking
static water and a variety of poor dwellings with
Plastic, mud and wooden walls, human waste littered
all over, earth and only occasionally concrete
floors. The land terrainin sane parts of Mathare

Valley are rough and rugged as a mountain slope.
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In Nairobi, the problem of housing and
the development of a stable labour force are
historical ( Hake, 1977).2 The govermment and
private enterprise have only been able to provide
quality housing to the middle and upper classes.
The working class: the typical labourer, security
guard, the street hawker and the petty commodity
producer live in sub-standard dwellings. The
phenomenon of poor housing is not urban specific.
There are equally poor houses in the rural areas
amidst countryside bungalows. No doubt, the social
class, location of the slum dwellers has definite
negative implications on their material conditions.
For example, housing is exitremely poor and they also
have marginal access to other desired facilities
and services such as education and health. There
are many children in Mathare Valley and other slum
communities who do not go to school for a variety
of reasons: insbility of parents to buy school
uniforms, lack of documents to prove the child's

age, etc.

Besides differences in ownership, cost and
geographical location, nursery schools in Nairobi
also differ in management. The nursery school
managers or headteachers differ in racial
background, level of education, and experience in
nurgery school teaching. Out of the 78 private

nursery schools, only 4 are managed by Africans.
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In other words, this category of nursery schools

is dominated by whites and Asians who are in charge
of 36 and 38 nursery schools respectively. The
ethnicity of headteachers in voluntary service
schools is also differentiated. As many as 17 of
those schools are run by Africans out of a total of
36 schools, 12 by Asians and 7 by Europeans. Thus
the only difference in the ethnic¢c factor of
principals between the private and service nursery
schools is that the proportion of African managers
is higher in the service than in the private schools.
All the other nursery schools including self-help
and all but one City Council nursery schools are

managed by Africans.

SAMPLING

The assumption in studying samples is
that the characteristics of the sample will adequately
reflect the characteristics of the statistical
bopulation. Other considerations behind sampling
include the unmanageability of 211 the cases
in the population, use 'of scarce research resources
and time constraints (Moser, et.al., 1971).3 In
this study, the sampling unit is the nursery school.
There are about 214 of them in the specified area
of study, and I could not collect information on
all of them, hence the need for a sample. In order
to represent the nursery school structure described

above on the basis of the preliminary survey data,
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the stratified random sampling was considered the
most adequate sampling procedure. As table 4 shows,
the sub-samples based on ownership of nursery school
differ in size. Furthermore, there are important
differences in nursery schools inside the sub-samples
on the basis of cost, geographical location of
schools in the city and racial background of the
principals. Therefore, random sampling was done
inside each stratum using different sampling
fractions. The use of disproportional sampling
fraction technique ensured maximum efficiency in
stratification by allowing a greater repregentation
to a stratum with a large dispersion and a smaller
representation to one with a smaller variation.

That is, sample sige drawn from each stratum

was fairly in proportion to the contribution which
nursery schools in that stratum make to the total
population of nmarsery schools. The disproportionate
samples were taken through systematic random sampling

procedure in the various strata.

The following were the sub-samples obtained

in each stratum:



Table 5: The Nursery Schools Included in the
Sample*
Nursery School ‘ Number of Schools
Category in the Sample
a. Pre-gchool units 5
b. City Council Day 6
Nurseries
¢. Voluntary Social
Service Nursery 13
Schools
d. Private Nursery 20
Schools
€. Self-help Nursery 1%
Schools

* (Also see Appendix 3)

This gives a total sample gize of 57.

As evident above, a large sample size was
taken to represent the private nursery schools.
This is consistent with the contribution which the
private nursery schools make to the entire nursery
education sector in Nairobi. Out of 20, 5 are low-
cost, 7 medium~cost and 8 high-cost nursery schools.
However, there are only a few (13) self-help nursery
schools in the sample. Although self-help nursery
schools constitute a very large proportion of the
total nursery school Population, they are relatively
homogeneous which makes the gelection of g big
Sub-gample statistically unnecessary. Out of the 13

voluntary social service nmursery schools 5 belong
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to the Christian establishment, 3 to Asian welfare
organisations and 4 %o other public and child welfare
organisations such as the Kenya Science Teachers
College and Mama Ngina Children's Home. Out of the

5 pre—school units, two are attached o0 the high-

cost City Council primary schools and the rest to the
low—cost schedule A primary schools. Finally out

of the 6 City Council day nurseries, 2 charge Shs. 250/ -
per month. There are only 4 in the sub-sample. Another
2 charge Shs. 200/- per month and the rest charge

Shs. 75/- per month.

DATA COLLECTION: QUESTIONNAIRE CONSTRUCTION AND
FIELD WORK

It was clear from the beginning of the
study that this was a pioneer survey in an area not
well known. It was therefore important to use open
ended questions so as to allow for adequate probing
and development of qualitative insights through
+alking to the teachers and observing the general
material conditions in the school and children's
activities. Therefore, the interview schedule is
the major data—gathering tool in this study using the
principal as the key informant, supplemented with
the simple observation technique. The questions were
open-ended., Although close-—ended questions are
easier to handle in a data gathering situation, they
were not used because of the lack of prior knowledge

of the distribution of values in the important



research variables. For example it would have

been pointless to pre—~code the responses on the
questions related to the language use in nursery
schools. It was important to get the answers from
the teachers, observe them teaching and listen to
the children talking in the class and outside during
free play to be able to determine the pattern of
language use in a school {see Appendix 4). Editing
of the gquestionnaires was carried out as soon as
possible and missing data, and especially on the

major variables was collected.

The unit of the study as pointed out earlier
is the nursery school and the head of the school
was the respondent. The author was the only
interviewer. The exploratory nature of the study,
the use of open-ended questions that required in-
depth probing, the need for accurate and detailed
observation, and the high degree of rapport that
must be established during this kind of an intexrview
ruled out the use of research assistants. Research
assistants are only useful when the researcher knows
all the research categories and has worked out

a pre-coded questionnaire.

Field work was carxrried out in the period
between October 1976 and July 1977. The preliminary
survey had been done earlier., The interviews

took at least two mornings each, the first morning
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was spent in observing nursery school activities

and talking to teachers and children in the classes.

The gecond morning was spent with the principals

discussing the questions in the interview schedule,

Certain special problems were experienced

in the field:

(1)

(2)

The headteachers particularly of the

private nursery schools insisted that

they were too busy and it was common to

be given appointments months later.

In fact, one nursery school was replaced
purely on this ground. Furthermore, the
principal was reluctant to discuss the school
on the basis that it had been sold to new

management,

A considerable number of principals behaved
purely as profiteers in that they regarded
+heir curriculum and other school practices
ag business secrets that were not to be
passed on to the other nursery schools.
Indeed, one stubborn owner insisted that
due to the wide coverage of my questions,

I was no doubt going to open a nursery
school or else I should only have shown
interegt in the learning process, that is,

whether the children come from home gloomy



(3)

(4)

but go home cheerful at the end of the

day,.

Interviewing the headteachers of the self-

help nursery schools was quite easy due to
their relative openness and simplicity.

On the contrary, the headteachers of the

other nursery schools were spphistioated,
seemed quite busy and had a lot of information
to offer on child development. The behavioural
differences between the two types of teachers
in an interview situation indicates that the
selfs+help nursery schcol teachers have not

developed elitist traits to the level of the

others.

Initially, the researcher did not know the
exact way to behave in presence of some of the
principals who were thoroughly polished in

speech, dress and personal bearing.



METHODS OF DATA ANALYSIS

The coding scheme was prepared after the
fieldwork on the basis of the categories that
emerged from the information given. Although a lot
of interesting information was collected in the
field, only the relevant information to the testing
of the hypotheses was post—-coded. TLater, the
data were transferred into the punch cards, checked
and analysed in the IBM 370 Computer using the
Statisticsl Package for the Social Sciences.? (Also
see Appendix 5). I received the computer print
out in November 1978. Several statistical procedures
were used depending on the characteristics of the

variables and their level of measurement. The mostly

used procedures Wwere:

(1) Crogsa—tabulation: This is a joint frequency
digtribution of cases according to two or
more clagsificatory variables. The technique
is to display the distribution of cases by
their disposition on variables by use of
contingency tables. The chi-square statistic
was used to test the relationship while
the contingency coefficient summarised the

power of the identified relationship.



(2)

The correlation analysis: The Pearson
Product Moment Correlation ( r ), scattergram
and simple regression statistical models

were used to analyse the interval and ratio-
level data such as the fees charged by
nursery schools and the primary school
outcome values ( see chapter four). The

value of r and T 2 indicated the direction
and power of the relationship while the
properties of the regression line provided
the researcher with the ability to predict

on the basgis of fees the type of primary
gchools that admit children from a given
nursery school. The combined use of the
regression line and the scattergram indicated
both the trend and dispersion from the line,
Another measure of correlation that was

used is eta (Norman, et.al., 19'70).5 Eta

ig an asymmetric statistic used when the
independent variable is nominal e.g. the
ownership of nursery schools and the
dependent variable is internal or ratio

such as the fees charged by nursery schools,
Tt is basically an indication of how
digsimilar the means on the dependent variable
are within the categories of the independent
variable. When eta is squared, it has an
intuitive interpretation as the proportion of

variance in the dependent variable accounted



for by the independent variable.

(3) Descriptive statistics particularly the
mean value were also used in the data

analysis.
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CHAPTER FOUR

FROM THE NURSERY TO THE PRIMARY SCHOOL:
TESTING RELATTONSHIPS BETWEEN
NURSFRY AND PRIMARY SCHOOLS

THE STRUCTURE OF PRIMARY EDUCATION IN NATROBI

Originally, the primary schools in Nairobi
were run on a racial basis. The schools that were
exclusively for the Whites were labelled ‘'Schedule
C! in the post-colonial era, and Asian schools
tgSchedule B', and the African 'Schedule A'. These
labels however, are no longer used officially.
Insgtead the schools are grouped according to their
geographical location in the city. Thus Muthaiga,

a former White and later on a schedule C primary
school and Baba Dogo, a former African and later

on a schedule A school are both classified as

among the Northern division schools. The other
divisions are the Eastern, Central, Western and
Southern. The change of labels is no doubt a reflection
of the dominant political ideology of integration.
The first move to abandon the racial entry introduced
t+he multi-racial composition in the schools while

the gecond move was at best an ideological
manipulation of labels that mystifies the class
differences in terms of quality and resources

among the different types of primary schools.
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In 1976 Nairobi had 112 full primary
schools that entered pupils for the Certificate
of Primary Examination (C.P.E.). About 60%
of these schools were schedule A, 23% schedule B
and the rest schedule C. Somerset (1977)%
observed the very clear differences among the

three primary school schedules. The schedule

C schools were:

"originally established for

European pupils only, but a short
while before Independence in 1963

the racial criterion for admission
was abandoned. However, the other
two criterion - competency in
English and ability to pay the fees -
were retained. By 1976, about 90%

of the pupils sitting for C.P.E.

from these schools were of African
origin. Most of the remainder were
Asians; only a handful were
Europeans. The total cost of
attending a schedule C school is
about Shs. 800/- per annum. Schedule
A schools catered exclusively for
pupils of African origin. Virtually
all their pupils come from low income
African families. Schedule A schools
now charge no fees at all in the
first four standards; from five to
seven the fees is Shs. 60/- per
annum., Building fees and other
charges, however, usually bring the
total cosgst of attendance upto about
Shs, 100/- to 150/- per annum.
Schedule B schools are the former Asian
schools. They are all located in the
urban areas, and are generally inter-
mediate in character,between Schedule
A and schedule C schools'.

In addition, there are two other types of
private primary schools on top of the state schools

degcribed above. One type is run by the Catholic



Church, while schools in the other type are
a source of capitalist accumulation run on a
proprietary basis. Somerset (197'7)2 makes the

following remarks on the Catholic run primary

schools:

"There are also a number of

private primary schools run by

the Cagtholic Church which enter

their standard seven pupils for

the C.P.E. examination each year.
These schools charge fees ranging
between Shs. 1,800/~ and 3,000

per annum., For convenience we can
refer to them as schedule D schools,
although this designation is quite
unofficial., Three of the four
gchedule D schools in Nairobi are
attached +to secondary schools., This
means that very few schedule D pupils
ever fail the C.P.E, in the sense that
they fail to gain a gsecondary school
place, Until quite recently, the
majority of pupils in schedule D
schools were Europeans and Asians,

but over the last few years the
proportion of Africans has increased
rapidly, partly as a result of
pressure on the gchedule C system, 1In
the lower standards, the proportion of
Africans in most classes is now

about 70%".

In his comments on the proprietary primary
schools, Somerset suggests the underlying hierarchical

relationship among the different types of primary

schools:
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"At the top of the status

hierarchy are the high cost

private schools, run on a pro-
prietary basis. These schools

do not enter pupils for C.P,E.

at all, instead they prepare

them for entry to private secondary
schools, mainly in Britaln, but
also to an increasing extent in
Kenya. Fees in these schools range
upto Shs. 20,000/- per annum for

a day pupil. As yet, very few
Kenyan African pupils have enrolled
in these schools™.

For convenience the proprietary schools are defined

as schedule E schools.

Kinyanjui (19'7'7)3 indicates the sort of
social class backgrounds served by the different

primary schedules outlined ahove:

"Poday schedule A schools are

still predominantly African in
their intake, but their students
are from urban poor and working
class backgrounds. The B schools—-
after independence started enrolling
children from middle level income
groups ( income between Shs. 1,000-
1,999/- per month). In colonial
period C schools catered for the
ruling class, the Europeans. Today
+these schools still carry out this
function, but without the racial
characteristics of the colonial

past".
(pg. 3)

Because Nairobi primary schools are so
clearly structured in a hierarchy of cost, quality,

and gtatus, it is possible to rank them along an



ordinal scale. Schedule A schools were assigned
the arbitrary value of one, schedule B a value

of two, schedule C a value of three, schedule D

a value of four and schedule E a value of five,
These arbitrary values were then used to derive

an 'outcome index' for each nursery school in the
gample. This index was a measure of the average
rating of the primary schools entered by graduates
from each nursery school. For the 19 nursery
schools for which data was available for all

1976 graduates, the outcome index was calculated

in the following way:

sz(Number of children going to a given
primary school X value assigned
to the primary school)

Total number of nursery school graduates

For example, in 1976 Waridi Nursery sent
14 children to Consolata Primary School (schedule D)
16 to Westlands ( schedule ¢), 5 to St. Mary's
( schedule D), 3 to Lavington ( schedule C), 4 to
Visa Oshwal ( schedule B) and 2 to Hospital Hill

( schedule C). The outcome index for Waridi is

thug:

Primary school .
Outcome Index (PSI) =

(16 x 4) + (14 x 3) + (5 x 4) +(3x 3) +
(4 x2) + (2x 3)
16 + 14 + 5 + 3 + 4 + 2

= 3,354
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In the remaining 38 nursery schools, the
prinecipals were unable to give detailed information
about the primary schools entered by the children,
They were, however, able to list the achools
entered by their graduates and also to identify
the schools that admitted the greatest number,

In thegse schools the outcome index was calculated

as follows:

Primary School = 2V (School that admitted most
Outcome Index children) +

SV (Other schools mentioned)

Number of schools mentioned + 1

where V is the value assigned to the primery school.
In other ;ords, the value for the school

cited as receiving most nursery school graduates

was weighted twice as heavily as the other schools

mentioned. ILet us take the example of St., Stephen's

Kindergarten. This school stands on a five

acre plot at the centre of a bourgeoisie suburb

at Keren. According to the principal, Banda

Preparatory School admits most of the graduates.,

Others go to St. Mary's, Loreto Msongari, Loreto,

Valley Road, Kenton and Hillcrest Primary Schools.

The outcome index, (elsewhere referred to as the

primary school weighted value) for this nursery

gchool was derived in the following way:



(1) Banda 5x 2 =10
(2) St. Mary's 4 x 1 =
(3) Loreto Msongari 4 x 1 =
(4) Loreto Valley 4 x1 =

Road
(5) Kenton 5x1 =25
(6) Hillcrest 5x1 =5

Total 52
Outcome Index = 32 - _EE_ = 4.57
6 + 1 7

The two methods of calculation give indices
that are directly comparable, except that in the
latter case the results are less reliable. The
indices range from a maximum of 5 (all children
g0 to schedule E schools) to a minimum of 1 (all
children go to schedule A schools). It can be seen
that St. Stephen's Xindergarten graduates its

pupils into primary schools of considerably higher

status than Waridi.

The Structural Links Between Primary and Nursgery

Schools

We shall now discuss the links between the
nursery and primary school levels of the educationai
system in terms of the flow of pupils between
the two systems. In the review of literature and

theory, evidence and views on the existence of



social clasgses were examined in some detail.

The theoretical proposition that runs through
chapter two is that the school system, starting
from the nursery schools, is a reflection of the
larger class society. The latter is characterised
among other factors, by huge income differences.
The central hypothesis is that the cost of the
nurgery school attended is important in determining
the type of primary school that the child enters.
In other words, there will be a close correlation
between the fees nursery schools charged per term

and the primary school outcome index,

DATA ANALYSIS AND INTERPRETATION

The Overall Trend

The correlation between the fees charged
by the entire sample of 57 nursery schools and
the primary school outcome index can be seen
in Figure 1. It is immediately clear that the
two variables are very ¢losely related. The
Peargon product moment correlation is 0.899.
In other words, as much as 81% of variation in the
primary school outcome index can be explained
by the fees charged by the pre~school attended.
The relationship is of course highly significant.
There ig less than one out of a thousand chances

that the observed relationship is not real.
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It is of interest to look at the scatter-
gram in more detail. Not a single nursery school
with an outcome index of 4.0 and over charges less
than 900/~ per term. All these nursery schools
are managed by the White principals and all are
located in the multi-racial suburbs. There is a
wide gap of Shs. 150/~ in the fees charged per
term between these schools and the schools with
an outcome index between three and four. The
most expensive nursery school in the latter
category charges Shs. 750/- per term while the
cheapest charges Shs. 360/-. Among the nursery
schools with outcome indices of two to less
than three, the most expensive school charges
Shs., 600/- per term and the cheapest Shs. 225/-.
The schools with outcome indices of less than two
are the cheapest. The most expensive school charges
Shs. 300/- per term and the cheapest Shs. 12/-,
Thirteen out of twenty-two nursery schools with
outcome indices of less than two are self-help.
Thus self-help nursery schools rank the lowest
in the hierarchy of the nursery schools in terms

of feeg and ability to place children in favoured

primary schools. o 0 9 6 3 7 8(260({__



Free Market and Service Nursery Schools

We may gain further insights into this
relationship by examining the regressions among
different types of pre-schools. The private nursery
schools operate in a free market. They charge
a fee that reflects what the market will bear.
Pre~schools offer many services that command a
price such as custodial care, teaching literacy
skills, and sponsoring children to primary schools.
If the customer for pre-schools is basically
buying access to primary education we would
expect the correlation between the fees charged
and the primary school outcome index to be higher
in this group of 'market' nursery schools than for
the overall sample. From Figure 2 it can be geen
that indeed this is the case. The Pearson Product
Moment Correlation is 0.922. In other words,
among the private pre-schools, as much as 85%
of the variation in the primary school outcome
index can be explained by the fees charged by
these schools. Furthermore, ,the relationship
between these two factors is significant well
beyond the 0,001 level. The free market norm that
one can only get as much as one is able to pay
for cannot be illustrated in a clearer way. Only
a negligible 15% of the variation in the primary
school outcome index is explained by other

determinants among the market pre-schools.



However, the service nursery schools are
less concerned with profitability. Instead, they
are mainly interested in serving the community.
Among them we would expect the correlation bhetween

the fees charged and the primary school outcome
index to be lower. The data is set in Figure 3.
The Pearson Product Moment Correlation between

the fees charged and the primary school outcome
index is only 0.60, thus confirming the

hypothesis. In other words, only a mere 36% of
variation in the primary school outcome index

is explained by the fees charged. The relationship

between the two factors is significant at 0.001

level.

It is not possible to calculate relationship
values for the self-help nurgery schools since
there is very little variation in both the feeg
charged and the primary school outcome index.
Rleven out of the thirteen self-help schools have
an outcome index of 1.0. In other words, they
send all their graduates to the schedule A primary
schools. They charge fee ranging from Shs. 12/- to
Shs. 30/- per term. The remaining two have outcome
indices of 1.1 and 1.16. These two schools send
moast of their graduates to schedule A schools.

Only a negligible number enters the other

schedules. They charge Shs. 135/~ and Shs., 45/-

respectively.
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Deviations from the General Trend

Figure 2 shows that most of the nursery

schools are on or near the regression line, a few

are clearly above or below.

It would aclp a great deal to clarify what

it means when a nursery school is said to be either
above, on or below the regression line. The schools
that are below the line over-price themselves.,

In other words, the fees charged cannot be accounted
for on the bagis of the primary school outcome

index alone. There are other factors that intervene.
Similarly, the nursery schools that are above

the line charge less than could be expected on the

basis of the primary school outcome index, In

other words, in the absence of other determinants
their primary school outcome indices would command
a higher price in the market than at the moment,
The difference between the expected and charged
prices indicate the amount of Iindirect subsidy

these schools give to their customers,

However, most nursery schools charge
fees that are close to the trend line, These are
cagseg where the observed and the predicted pPrimary
school outcome indices are more or less equal. In
other words, the schools that are on the regression
line or deviate only slightly charge fees that

may be justified by the primary school outcome index



o 79 e
within the pre-school market.

The scatterplot of residuals (Appendix )
shows the position of each nursery school in the
sample in relation to the regression line, The
following are bricf case studies of the three
types of nursery schools ( above, on and below
the line). The cage studies present facts
and in-sights that suggest strongly other
determinants that influence the fees a nursery
school may charge or the type of primary schools
that admit its graduates. A total of 15 schools
are examined here. Out of the total, 4 are on
the line and are arbitrarily selected. The

other 9 have the highest deviations above and

below the line.

Nursery Schools with Negligible Deviations from
the Regression Line

It has already been pointed out that
thege are the schools that fall along the trend
petween the fees charged by nursery schools per

term and their primary school outcome index,



Thayu Day Nursery

This is a harambee school. Its primary
school outcome index is 1.0, which indicates that
all its graduates go to schedule A primary schools.
The school charges Shs. 12/- per term, a price
which reflects its inability to place children
in better primary school. In 1976, the school
had 100 graduates who all went to nearby schedule
A schools. These primary schools are among those

with the poorest C.P.E. results.

The children are exposed to a very poor
educational programme, In 1976, there were only
two teachers: in the school in charge of 138
children. Both had only primary education. All
the pupils and teachers are Africans. The children
occupy one large hall. The school has no furniture
or equipment except the forms that children sit
on and a blackboard. This school is one of the
many self-help schools ( there are about 70 in
Nairobi) that serve the slum communities in Nairobi.
Thege schools serve only children from the better-
off families among the squatter residents. These
are mainly petty commodity producers and manual
workers. Most parents in these areas do not send

their children to nursery schools.



Ziwani Day Nursery

This is a city council school undexr the
Department of Health. Its outcome index is 1.78
and it charges Shs. 225/- per term. The index
of 1.78 suggests that most of Ziwani graduates go
t0 schedule B primary schools. The school is at
the boundary between the former Asian and the former
African residential areas. The schedule B schools
are 211 found in the former Asian suburbs while the
gchedule A schools that admit children from this
school are in the former African areas. Ziwani
estate wag occupied before Independence by the

African elite, the likes of Tom Mboya.

The school is run in a large hall where
each teacher is in charge of about 20 children.
In 1976, there were 100 children, 5 teachers and
3 ggsigtants. All the pupils and teachers are

Africans. The teachers are primary school
leavers.. However, they have taught in nursery
schoolg for a long time. Three teachers have

primary school teaching certificates, one a kinder-
garten certificate and the remaining are trained

in elementary nursing. The school had 300 applicants
in the waiting list. The principal thinks her school
is very popular because it is full day and is

located near busy highways.



Sclatters Kindergarten

This private nursery school has a primary
school outcome index of 3.30 and charges Shs. 720/-
per term. Most of its graduates go to schedule C
schools and the rest to schedule D and B schools.
The enrolment is largely Asian. The Asian pupils
are about 80%, Africans 10% and the remaining
10% are Europeans. The headteacher emphagizes
that the multi-racial character of the school
improves the learning process since children are
concerned not with colour but whether a child
behaves well or is tidy. In 1976, the school had
a total enrolment of 75 children under the care
of five teachers, that is 15 children to every
teacher. All the teachers are Asians and are
higher school level graduates. The school is
gituated in an affluent section of Parklands

congisting of houses surrounded with thorny hedges

or bamboo fences.

The present management takes pride in
transforming the nursery school from purely
Asian to multi-racial. The problem facing
Sclatters is to attract other races. In contrast,
nurgsery schools with white principals enforce
strict quotas for Asians so as to maintain a

racial balance in their schools,



Kestrel Manor

This is one of the most expensive nursery
gchool in Nairobi. Nevertheless its fees of
Shs. 1,200/- per term is what would be expected
from its outcome index of 4.92. Most of its
nursery graduates proceed to the attached primary

school section in an adjacent compound. Children

stay in this section up to the ages nine to
eleven, then they go to schools abroad or to

gchedule E elementary gchools in and around Nairobi.

Only a negligible proportion go to schedule C

and D schools. Begides sending its graduates to
gchools that are on top of the primary school
hierarchy, this nursery school, according to the
principal, offers children a learning enviromment
freed from oppressive discipline and teaching
methods., The school has a highly qualified
teaching force. Eight out of the nine teachers
havis a diploma or higher in child education. Only
one teacher is an African, all the othersg are
White. The management of the school is keen
40 maintain some racial balance. However, at the
time of the interview, the school was heavily
White with only a few African and Asian children.
Out of a total enrolment of 155 children, 15

were blacks, 32 Asians and 108 whites,



- 84 .

The four schools discussed above have
only one common feature: they each charge a
fee that corresponds with the primary school cutcome

index. In other words, judged from the overall

trend in the seample these nursery schools are
neither overcharging nor under-charging. However
they differ tremendously in the emount of fees
charged per term, the cheapest charges Shs. 12/~
and the most expensive Shs. 1,200/-. As suggested

already, the cheapest school serves children from

the better off families among petty commodity
producers such as carpenters, hawkers and the
exploited, manual workers living .in the slums.

On the other hand, the most expensive school serves
children from the ruling class families, mainly

foreigners with only a few representatives of the

national bourgeoiaie. Ziwani and Sclatters are
examples of the nursery schools that serve different

fraciions of the middle class.

Nursery Schools_in & Near Monopoly Market Situation

We now consider nursery schools which lie
below the regression line. The fees charged by
these schools is more than can be accounted for on
the basis of their primary school outcome indices,
The following brief review of outliers (cases that
deviate quite far from the regression line) should
contribute to the understanding of determinants

other than fees that influence the flow of children



from the pre-schools to the primary schools.

Baptist Day Nursery - Kariobangi

This is a self-help day nursery run in
the church compound., Its primary school outcome
index is 1.1 which means that the primary
schools that admit its graduates are predominantly
schedule A, In fact out of 25 graduates in 1976,
only 2 went to schedule B schools. The rest went
to nearby schedule A primary schools. The sclidol
is expensive for the ordinary Kariobangi resident.
It charges Shs. 135/- per term. According to the
trend line between the fees charged by nursery
schools and the primary school outcome index,
Baptist is expected to charge Shs. 40/- and not
Shs. 135/-. Thus, judging from the regression
line the parents with children in thi& schodl
are overcharged by about Shs. 85/- per term. This
school has no waiting list and has extra vacancies
which suggest that the school may be rated lowexr
by the parents than the fees charged. Furthermore,
the majority of Kariobangi residents cannot afford
to pay as much as Shs. 135/- per term. There is
a nearby self-help nursgsery school which charges
Shs, 60/~ per term and is always full. In 1976
this nursery school had 150 children compared to
oniy 49 children at Baptist. No doubt Baptist
nursery school is serving the few elite families

that either live or work at Kariobangi. About 3
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children were transferred from Baptist nursery

school to Kariobangi pre-school unit.

The latter is even more expensive. It
charges Shs. 300/- per term. Two of the children
that were transferred to the pre-school unit had
mothers who were teachers at Kariobagi primary

gchool. The mother of the third child was an

inspector with the City Council.

Baptist nursery school was built by the
church community in 1974. Before then, there
were self-help nursery schools only in Kariobangi
and the surrounding estates. The self-help nursery
schools are poorly managed. They also lack
equipment both indoor and outdoor, hence the
need for a better nursery school in the area.
The church community built two classrooms attached
to the church building. They also bought standard
nursery school furniture. In 1976, there were 49
children under the care of 2 teachers. One teacher
has primary level education and the other has
gone up to form two. The construction of standard
c¢lassrooms, provision of standard nursery school
furniture and the support by the church community
made it essy for the school to make an immediate
impression on the community that it was a better
gchool than the other harambee nursery schools.

Thus justifying the large sum of money it charges



pexr term.

Rahima Day Nurgery

This is a private school with a primary
gchool outcome index of 1.14 which charges Shs,300/-
per term, Thia school is overcharging by as mucﬁ
as Shs, 230/- per term since a fee of Shs. 300/-
accounts for a primary school outcome index of 2,0
according to the trend line. The total enrolment
ig 18 children under the care of one teacher. '
Both the pupils and the teacher are Africans,

But thers are factors that make it possible for
this school to charge a high fee without pricing
itgelf out of the market. First, the geographical
location: the schqol ig found in a city council
estate in Eestlands. There are no other nursery
schools nearby. Furthexmore, the soclal class
position of the reéidents does not allow them to
own cars which they can usc to take children to :
distant nursery schools. The parents may also nbpt
be aware of the low chances for upwards mobilit&l

of children who enter the local schedule A schools,

when the school started in 1975 the fee
was Shs. 450/- per term. After one year, the fee
wes lowered to Sha. 300/- due to lack of pupils;
end g1l the extra vacancies were filled immediately.
As already gtated, Rahima sends virtually all its

graduates to the nearby schedule A schools. These



are the New Pumwani, which is the nearest and
admits most of the children, Heshima Bahati,

S8t. Michael and Muslim, Race Course. Some of these
primary schools are across Nairobi river in
Bahati and Shauri Moyo estate. These esgtates

are gsome of the oldest dormitory residences built
for the African migrant. The primary schools that'
Rahima graduates go to perform very poorly in
c.P.E, The explanation of the deviation seems
mainly to be the lack of competition from other
nursery schools. If more nursery schools were %o

open in the area Rahima would have to drop its

feeg further to survive.

Happy Hours Day Nursery

Happy hours is a private school with a
primary school outcome index of 2.17 which
charges Shs. 600/- per term, paid on a monthly
basis. This school is over-charging by at leas%t
200/~ per term given its primary gchool outcome

index of 2.17. The typical primary school outcome
index of a school that charges Shs, 600/- per
term is about 2.9 (see Fig. 1) above. Happy Hours
gends most of its graduates to schedule B as
indicated by its primary school outcome index and

not into schedule C schools as would be expected.’
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There are several factors that may explain
why this school overcharges and yet retains its
Patrons. PFirst, the school is located in a former
Asian suburdb across the industrial area. This
estate is far away from high-cogt primary schools.
The only schools in the Southern and Western
suburbs are schedule Bs. These schedule B schools
rerform quite well in the C.P.E, In fact, one
of them was 26th out of 112 primary schools that
sat for C,P.E, in 1976. It seemg therefore quite
rational for a parent to send a child to Happy
Hours and later to the nearby schedule B school

particularly if the parent works in the industrial

area.,

The school is also able to overcharge because
the fee is most likely based on the understanding
that the residents are middle class., Here
the Asian and the African live side by side in
flats or detached houses. The school reflects
this racial integration. Twenty nine per cent of
the enrolment is African, the rest Asian. The
Asian teacher is also the principal., Unlike other
multi-racial suburbs, Nairobi South and West have
not attracted white residents. The typical resident
in these egtates is for example the Asian proprietor
or an African departmental manager of a multi-
national company. The school makes it quite clear

that it is also selling knowledge as shown in a
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wall poster introducing the school to the community:

"We have pleasure in informing you
that there is a day nursgery within
easy reach of your house known as
Happy Hours formerly known as 'Super
Infants' School...the fee is moderate
and the knowledge invaluable. Do not
hesitate to send your children tc
nursery. Send them today and make
their foundation strong'".

Source: A wall poster advertising
Happy Hours Nursexry School.

Wegtlands Kindergarten

This is the most expensive nursery school
in the sample, It is also private., The owners of
the property and business are the Alliance
Development Ltd., The fee charged per term is
Shs. 1,400/-~. The school's primary school
outcome index is 4.88. Obviously, this very high
index means that Westlands graduates mainly go tb
schedules D and E primary schools. In 1976,
out of 25 children who were ready to go to primarxry

schools 20 continued into the top class at Westlands.

In practice this is a standard one class that is
used mainly to prepare children frr entry into
private elementary schools. The fee was a
prohibitive sum of Shs.2,850/- per term in 1976.
At least 50% of the top class graduates enter
Hillcrest. Hillcrest is a private school whose

minimum age for entry into the first grade is

seven or eight years. The other nursery school and
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the top class graduates went to Loreto, Mgongari
and Valley Road, St. Mary's and English public

schools.

No doubt, Westlands Kindergarten places
its graduates into schools that are at the top
of the primary school hierarchy. Thus, the
element of overcharging cannot be explained by
primary school factors. The school overcharges
with about Shs., 200/- per term. What determinants
justify the large sum of money parents pay per
term in this school? First, this school is a
part of a large business consisting of three
nursery schools, one primary school  and one

secondary school (see figure 4 below).

Fig., 4: Vertically Integrated Business in
Childhood Education
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The vertical integration guarantees a child
educational mobility right from the nursery
school upto the secondary school level. Thus
justifying the extra 200/- per term charged at
Wegtlands according to the primary school outcome
index. The principals of other high-—cost nursery
schools lamented strongly the fact that children
from the three nursery schools are given
priority at Hillcrest. This privileged relation-
ship poses unfair competition for children from
+these nursery schools. Already, there are
children who have been transferred from these
schools to either Westlands, Andy Pandy or
Marborough. The latter are the Hillcrest

extensions.

The principal of Westlands Kindergarten is
British, and has two diplomas - one in Art and
the other in Infant Education. All the other
teachers except one are also British with either
medical or infant teaching diplomas. Out of the
total enrolment in 1976,16 children were Black,
23 Asian and 59 White. According to.the principal,
+the school is committed to reproduce the multi-
racial relations. &f the Kenyan bourgeoisie. Who
elgse can afford a lump sum of Shs. 1,400/~ or more
per term per child for only four hours a day except

the very rich? Although the costly nursery schools
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such as Westlands are only accessible to the
ruling class, each school restricts the number
of Asian, Black or White children that may be
enrolled. At the moment, the attempt is to
increase the proportion of the Black children by
imposing strict quotas for the Agsians. Some
principals point out that Asian parents are
willing to pay any price to secure places for
their children in these schools. According to
these principals the wealthy Asian parent
prefers a teacher whose mother tongue is English
so as to prepare the child for a life possibly

in Britain or Canada.

Kariobangi Pre-S8ohool Unit

This is a kindergarten class attached to |
Kariobangi primary school. It charges Shs. 300/~
per term, paid wonthly, and has a primary school
outcome index of 1.1l. In other words, mos+t of
its graduates go to schedule A primary schools.
In actual fact, nearly all of them go to standard
one at Xariobangi - the attached primary school.
Based on the criterion variable - primary school
outcome index this kindergarten is overcharging

by about 280/- per term,

However, there are several factors that

explain very clearly the apparent irrationality
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on the part of the parent as a customer, The
pre-school unit is taught by qualified teachers

who trained first in primary teaching and later

as kindergarten teachers. Secondly, the pre-school
is English medium. Thirdly, the pre-school unit
children comprise a stream of their own in the
primary school. As a whole, a child who goes to
the pre-school unit not only gets good quality
education but also is assured of adequate attention

in primary school (Rosenthal, et.al., 1968).4

In 1976, the unit had about 72 vacancies
but had only one class with 34 children. Out of
the total enrolment, only 15 were Kariobangi
residents, the rest came from middle clagss estates
such ag Buruburu (informally called Muthaiga East).
The actual Muthaiga is one of the most secluded
bourgeoisie residences in Nairobi. Other
children come from New Mathare, a newly built
city council low-cost estate but occupied mainly
by the lower middle class due to housing problems
in Nairobi.

There were a total of 15 pre-school units
at the time of the interview. TFour were attached
to gchedule C primary schools, one to a schedule
B school and the rest to schedule A schools. The
establistment of pre-school units was a part of an

experimental pre~school p?oject by Kenya Institute
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of BEducation with financial assistance from a
foreign donor. The two main objectives of the
project were to develop teacher training materials
and also develop an educational curriculum that is
both compensatory and developmental. For a number
of reasons, the remedial objective was dropped.
However, a model pre-school unit was eatablished
at Kariobangi. But as pointed out already, this
unit only serves a few middle class children

whose parents live or work in Kariobangi.

The establishment of the pre-school units
presents a quasi-experimental situation that
illustrates very clearly how the social class
differences are reproduced in the educational
gcene, The child development experts working
on this project as we have already seen concerned
themselves mainly with the mental development
of the child. They thought that the kind of
content and the quality of their teachers would
command a uniform price fixed at Shs. 100/-
per month for all the pre-school units. However,
charging the same fees was later identified as an
error and the fee for the units attached to
gchedule C schools was raised by 50%. No doubt,
the large difference in feeg ig indicative of
functional differences between schedule A and

gchedule C educational sub-system.
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Briefly, the following are the important
determinants that enable the nursery schools to
overcharge without losing children. Firs+t, the
geographical location of the nursery school:
either a school may be far away from other nursery
schools, or near only one type of primary school.-
Secondly, the social class background of a school
also influences the amount of fees charged. For
example, Rahima was forced to reduce fees from
Shs. 150/- to Shs. 100/- per month because parents
were either unwilling or unable to pay the_initial
amount charged. Thirdly, a nursery school creates
a near monopoly situation if it is structurally

attached to a desired primary school.

Nurgexry Schools that Give an Indirect Subsidy

These are the nursery schools that under-
charge their market price according to the
primary school outcome index. In other words,
these are the sgchools that are above the regregsion
line. There are 24 nursery schoals above the line
but only 8 are outliers. The rest only deviate
slightly above the line., The following are a
few examples of the schools that deviate considerably
above the regression line., However, it is important
to point out that only service nursery schools are
real outliers. The private schools are mostly
below or very near the regression line. Most of

them therefore overcharge or charge a justifialle



fee in terms of primary school outcome index.
Only an odd case that underprices itself. This
is not surprising, since private schools are

profit making businesses.

Waridi Day Nursery

Thig is a service school. It belongs to
the Christian Church and is managed by an
African headteacher, Its primary school outcome
value is 3.34 and charges Shs, 360/- per term.
The primary school outcome value of 3.34 suggests
that Waridi sends most of its graduates to schedule
C and D primary schools. In fact out of 44 children
who went to primary schools in 1976, 21 went to
schedule C schools with about 16 graduates going
to0 Westlands Primary School. Nineteen children
went to schedule D schools but mainly to Consolata
which admitted 14. The remaining 4 out of the
total output went to Visa Oshwal, an agsisted
schedule B school. All the primary schools that
admitted children from Waridi were among the
first ten schools in the order of merit based on
C.P.E. performance in 1976. Therefore, Waridi
sponsors children into primary schools that virtually
guarantee educational mobility. However, it only
charges Shs. 360/- per term., Given its primary
school outcome index of 3.34, the market price

for Waridi should be about Shs. 750/- per term.



The difference between what the school charges

and what ought to be charged is roughly Shs. 390/-.
Thus parents with children in this school are
subgidiged indirectly with as much as Shs. 390/-

per term, that is more than the fees charged.

Waridi undercharges itself with as much as Shs. 390/-
per term as a response to the church's moral
objective of community service. Waridi is not a
unique case, in fact all the Christian church

schools offer equally large sums of money in fomm

of indirect subsidies,

Waridi is located at Westlands. The
management was Africanised in 1972. The headteacher
is trained both in nursery and primary school
teaching. All the other teachers except one have
primary school education and only two had not been
trained in nursery teaching. According to one of
the firgt African parents, the majority of children
were White in 1972, but rapidly the enrolment
changed to Black. By 1975, the school had only a
handful of Asian and hardly no Whites.

Visa Oshwal Day Nursery

This school has a primary school outcome
index of 2.9 and charges Shs. 240/- per temrm,
Therefore on the average most of its graduates go

to schedule B and C schools. In fact most of its
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graduates go to Visa Oshwal primary, a school
that competes with schedules C and D schools in
¢.P.E. grades. The remaining graduates go to
Parklands (schedule B), Westlands (schedule C),
Hogpital Hill (schedule C), Consolata ( schedule
D) and the odd case to Cavina (schedule E). The
element of informal subsidy granted parents is
Shs. 332/- per term judged according to the
primary school outcome index. The commercial

fee ought to be about Shs. 572/- per temm.

A1l the 17 teachers have secondary
education but only two are trained in nursery
teaching. In 1976 out of 350 children, only 7
were African, the rest were Asian. Al though the
school belongs to Visa Oshwal Community, the idea
of multi-racial integration has not been implemented
as much as it should. The headteacher however
points that the school aims to serve all children
indiscriminately, hence the very low fee charged.
Nonethelegs, majority of the children come from
middle class Asian families. The wealthy Asian
families prefer the high-cost European managed
schools. The latter observation is very ugeful in
clarifying the social class behaviour that permeates
the entire social fabric in Nairobi. It illustrates
that the social class background is more important
in determining the type of school a child is likely

to attend than the ethnic factor.
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Muthaiga Pre-=-School Unit

Phig pre-school is attached to a schedule C

primary school. Its primary gschool outcome index

is 3.0 and charges Shs. 450/- per term. All the

36 children who completed the pre-~school course

in 1976 were promoted to standard one at

Muthaiga Primary School. There was not a single
child who went to any other primary school. Judged

according to the primary achool outcome index,

this kindergarten should charge Shs. 630/~ per

term, Therefore, the parents with children in this

unit are being indirectly subsidised by the state

with ag much as Shs. 200/ -.

Most of the children in this pre-school

unit are middle class. However, a few come from

some of the richest families in Kenya. Furthermore,

all the children €
phe school is located along the highway

xcept 3 come from Black Kenyan

families.

to Thika from Nairobi, ab Muthiga. It is common

knowledge that Muthaiga is a bourgeoisie suburb.

But there is hardly any child from Muthaiga itself

in this pre-school unit. Without reading too

much from these obgervations, it is quite clear

that Muthaiga pre—~school unit and probably the

primary school jtgself are more or less exclusive

educational centres for the Black Kenyan middle

class. The role of the state in posi-colonial Kenya
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to foster the development of an indigeneous middle
class in the economic sector is also reflected

in the school system through subgidies.

St, Judes Day Nursery

This is a private school run by an Asian
principal. Its primary school outcome index is
5.43 and charges Shs. 320/- per term. Ideally,
this school ought to charge Shs. 440/- per temm,
thus the parent is indirectly subsidised by as much

as Shs. 120/- per term. It is mnot immediately

clear why this gchool including a few other private

ones charge a fee that in dry market terms seem

ijrrational. After all, these schools are profit-

making businesses.

The only Pplausible reason that may explain

the amount of fees charged by St. Judes is that

this school only occupies a portion of a large

building that is also used as a residence. The

total enrolment was 70 children in 1976. Most
likely if the fee was raised to Shs. 500/- the

achool could lose children %o the nearby nursery

schools. Thus the school is able to generate

gsubstantial revenue when it enrols many children

by charging a low fee.



- 102 -

The school is sgituated in Highridge suburb
which was formerly Asian, but Africans have moved
in. Most of the St. Judes graduates go to the
nearby Highridge Primary School, also a former
Asian school. Only a few children go to either
schedule C or D schools. The fact that most of
the children go to the nearby primary school suggests
that 8t. Judes has organised a 'near home school'.
that charges a fee that is clearly cheaper than
the competing nursery schools. Alternatively,
the low fee may be just an indication of a time

lag in raising the fee since the school started

as early as 1962.

The discugsion on the nursery schools that
undercharge, in other words subsidise the families,
reveal that subsidy is mainly given by the Christian
church, Asian welfare societies and the Government.
Historically, the church and the state have played
a joint role of developing the middle class in
Kenya under the label of nation building. This is
a progressive role, after all, every modern nation
has a middle class vhich acts as the middle man
between the bourgeoisie and the workers. What is
questionable, however is the financial support the
middle class continue to get so as to reproduce
itgelf through indirect subsidies from the
government. I fail to see why a top c¢ivil servant

or a business executive, can't pay Shs. 700/- for
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his nursery school child at Muthaiga instead of

the 450/- charged at present.

A very strong case has been made for the
role of fees charged by the mursery schools as
a determinant for primary school outcome index,
But parents are not just buying for their children
degired primary schools only. The case studies
have indicated that children in the expensive
schools have better educated and trained teachers
than the children in the low-cost nursery schools.
These schools also differ in other ways. An
attempt will be made in the next chapter to show

that nursery schools expose children to a varied

educational environment.

OTHER DETERMINANTS THAT INFLUENCE THE TLINKS BETWEEN
NURSERY AND FPRIMARY SCHOOLS

It has been suggested very strongly in
the case studies above that there are other
determinants that explain the link between nursery
and primary schools in Nairobi. The most important
are: +the geographical location of the nursery
schools, the racial origin of the principals and

ownership. Table & shows very clearly that

geographical location of nursery schools is strongly

related to tke primary school outcome index,
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Table 6: Geographical Location by Primary
dchool Outcome Index

T i
| Mean Primary | Standard T N

| Type of |
I Geographical School OutcomejDeviation |
j Location Index 3 ; !
Former African 1.14 j 0.32 18 j

; 5

Former Asian 2,12 . 0.46 i 10 :

| | e

New Estates 1.71 i 0.49 : 7 i
é Former European 3.64 ; 0.80 é 22 5
With groups Total | 2.34 j 0.59 157 |

Eta = 0.88 Eta squared 0.78 af = 3.
F = 63.21 gig. level 0.0001

The eta value is 0.88. Ete is an asymmetric measure

of association used when the independent variable

ig norminal and the criterion v

Eta is basically an indication of how

axriable is interval

or ratio.
dissimilar the means on the dependent variable are
within the categories of the determinant. Eta

squared is the proportion of variance in the dependent

variable explained bY the independent variable.

In table 6 aboVve, the eta squared of 0,78 means

that 78% of variatio

index is explained bY the geogr
Thus, geographical location

n in the primary school outcome

aphical location

of nursery schools.
explains neaxrly as much variation in criterion

veriable as the fee charged per term (see page 71).

This finding confirms the general hypothesis running



- 105 -

through the case studies that the distribution
of nursery schools, primary schools and residential

areas in Nairobi follow a social class pattern.

The regidential pattern in Nairobi is based
on social classes but wag initially organised
on a racial basis. Hake (1977:4) in a study of

the historical development of Nairobi summarises

the residential pattern thus:

"phe large area of high ground

and ridges...between the streams to
the west and north had been chosen
for the building of estates reserved
by covenant or otherwise for
European occupation (now occupied

by the multi-racial ruling class).
Plots were normally one acre, but in
gome areas half an acre...To the
north, east, south and south west,
the estates which the Asians lived
were laid out with from two to
twelve houses to the acre (now
occupied by the middle income
families) {and) to the south east
the Africans (now occupied by the
low income group, with the eXception
of the Buru-buru complex).

(p. 57)

But in post colonial Kenya, the racial criterion
was removed. So now the place of regidence ig
determined by the economic power of an individual.
This change of policy allowed the wealthy Africans
including senior officials in the public sector to
move mainly into the former BEuropean areas. The

other Africans who are in the middle and lower

management occupations including clerks moved into
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the former Asian suburbs and in the medium cost
estates that have been built since independence.
The former African areas including the slums

that are found at the city margin are occupied
by the mamual workers both in the industry,
tertiary services, and state bureaucracy and
petty commodity producers. Thus, the residential

gone is more or less a perfect proxy of the social

class of residents.

Table 6 shows that the nursery schools in
the former African areas have the lowest primary
achool outcome mean of 1.14 Z 0.32, thus, they
gend most of their graduates to schedule A primary
gchools. The schools in the former Buropean
areas have the highest primary school outcome
mean of 3.64 2 0.8 which means that these
gchools send their graduates to schedule B, C,

D and E schools. The schools in the former Asian
areas and the new egstates fall in the middle

with 2.12 and 1l.71 primary school outcome index

means respec tively.

The nursery schools with the lowest primary
gchool outcome index mean (X) are also the schools
with the lowest mean feeg charged per term., Table 7
shows that the nursery schools in the former

+

African areas have a mean fees of Shs. 90.72 - 126.7.

The schools in the former Agien areas and the new
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estates have Shs. 410 £ 138 and Shs. 310 I 52
regpectively. The schools in the former European
areas have a mean fee of Shs. 725 I 297. 1t is
quite clear that the means of the fees charged
per term by nursery schools in the various
geographical categories differ tremendously. For
example, the schools in the former Furopean

areas charge on average a fee eight times higher
than the average fees charged by schools in the

former African areas. Typically the schools in the

former Asian and the new estates fall between the

two.

Table 7: Geoggaphical Tocatien by the Fees
Charged per Term

Type of Geographical Mean Fees ' Standard N

i Location Charged ‘Deviation

per Term . . :

" Former African 90,72 ' 126,73 18
Former Asian : 410,00 158.38 . 10
New Estates . 310.00 51,96 : 7

| Former BEuropean 725.00 - 297.35 22
Within-Groups Total . 418.48 - 209.15 | 57

F = 31.12 gig., level 0.000L Df = 3
Eta = 0.80 Eta gquared = 0.64
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Furthermore, the relationship between geographical
location of nursery schools and the fees that these
schools charge is strong and significant. Put
together tables 6 and 7 suggest that the cheap
nursery schools are located in the former African
areas and their graduates go to the low cost
gchedule A schools. Secondly, the medium-cost
nursery schools are located in the former Agian
and the new estates and their graduates go mainly
to schedule B schools. Lastly, the high-~cost schools
are located in the former BEuropean areas and send
their graduates to the expensive primary school
types schedules C, D and E. These three distinct
ingtitutional categories point strongly to the
existence of three basic social groups in Nairobi,
the poor, the middle class and the class that
controls the national wealth.

TPhe racial background of the nursery school
principals is also strongly related with the
primary school outdome index,., The eta value is
0.77. In other words, the racial background of the
principals explain sbout 59% of variation in the
primary school outcome index. The relationship
ig of course highly significant, However, the
ethnicity factor does-not explain as much variation.
in the criterion variable as fee or geogregphical
location of the nursery schools. Table 8 shows the

mean primary school outcome indices for the nmursery
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schools under different racial management.

Table 8: The Racial Origin of Nursery School
Principals by Primary School Outcome

Index

Ttmmicity of the  Mean Primary @ Standard @ N |
Headteacher School Outcome Deviation 5
i
African 1.67 0.85 34 1
Asian 2.63 o6 12 |
Eruopean 4.10 . 0.85 11
‘ i

Eta = 0,77 Eta squared = 0,59 af = 2

F = 39.01  Sig. level = 0.0001

The African managed schools have the least

mean primary school outcome index. The value of 1.67

*  0.85.suggests most of these schools send their

graduates to a wide range of primary school schedules

mainly from gchedule A to C schools. The mean

index of 2.63 * 0.56 for the Asian managed schools
mean that children from these schools on average

go to schedule B and ¢ schools with only a few

going to schedule D schools. The average primary
school index for European managed schools is 4.10 z

0.85 which means children from these schools

go to schedule ¢, D and E primary schools. Controlled
for the low-=cost nursery schools, the mean primary

school outcome value for the African managed schools

increases to 2.1ll. There are several African
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principals who have been co-opted into the Church
nursery schools which were formerly managed by
Whites. Thus the low power of the racial factor in
explaining the variation in primary school ocutcome
index compared to fees or geographical location

of nursery schools suggests that the colonial
racial model is no longer as powerful as the neo-
Ccolonial economic model in understanding the

distribution of the educational resources,

Simjilarly the mean fees charged per temm
among the African, Asian and European managed
schools differ greatly. Table 9 shows that the
meagn fee for the European managed nursery schools
is Shs. 910/~, Shs. 488/~ and Shs. 234/- for the
Agian and African nursery schools respectively.

The race of the principal explains about 60%

of the variation in the feeg charged. The mean

difference between groups is significant., On the

bagis of mean fees, the European managed nursery

schools charge four times as much as the African

munaged nursery schools. It is qguite clear from

taules 8 and 9 that the White managed nursery schools
arc on top of the nursery education structure both
in terms of the average primary school outcome index

and the average fees charged per term. This
observation does not contradict an earlier point
that the racilal background of principals is a less

powerful determinant in explaining the varistion
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in the primary school outcome index. The point
made here ig simply that besides the overall
trend where race declines over time, it is in the
meantime an important determinant in understanding

the structure and content of the high cost educational

sub-gsystem in Nairobi.

Table 9: The Racial Origin of the Headteacher
By the Fees Charged Per Term

Type of Mean Fees Standard N
Manager Charged Deviation

per Term
African 234,50 191.10 34
Asian 488,33 189.42 12
European 910.91 304,22 11
Within
Groups 418.47 216,25 57
Total
Eta = 0.78 Eta sgquared = 0.606 af = 2

F = 41.45 gig. level = 00,0001

The type of ownership of nursery schools

account for the least variation in the primary school

outcome index. Phe eta squared is 0.58, 1In other

words, 58% of the variation in the primary school

outcome index is explained by the type of nursery

school ownership. In the folk-lore, nurserxry schools

are categorised on ‘the basis of ownership. They

either belong to the city council, church, welfare

ingtitutions, entrepreneurs or self-help communities.
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This categorisation mystifies the naked social

class structure of the pre-school education in

Nairobi.

However, as table 10 shows, the:? are large
differences both in the mean primary gchool outcome
indices and the meamn feeg charged per term by the
mirsery school ownership categories.’ Table 10

shows that the private nursery gchools are the

most expensive with a mean fee of Shs. 723/-. The

cheapest are the gelf-help nursery gchools charging

a mean fee of Shs. 32.15 per term. The service

nursery school congtitute a middle category.

They charge mean fees ranging from Shs. 2352.,5 to
Shs. 484.29/- per term. On the other hand,
the distribution of the average primary school

outcome indices do not follow & similar pattern.

Ingtead the Christian church schools have a mean

outcome index nearly es high as the mean index

for the private achools meaning that their

graduates g0 to the same primary achools. The

gelf-help schools have the least outcome index mean

followed by the service - welfare, service — Asian

and City Council pre-schools.



Table 100 The Type of Owmership by the Bees Charged Per Term and Pringry Selool
(e I
Types of Ouiership | Mean Bees | Standard |  Hean Primary Standard N
Deviation |  School Index | Devistion
Pre-school Unit 3975 91,8 1.93 0,88 )
City Cowneil 47,0 130,94 1,92 0,71 6
Service Velfare 29,7 170,17 LA 0,42 4
Servies Chrigtian 484,29 15.2) 3.1 0,75 T
Service Asian 2525 10,61 2,45 0,64 2
Self=help 3.1 79,88 102 0,05 1)
—
Vithin Groups Totals | 41847 | 2NJ9 2004 0,84 i
Bta coeff. = Bta coeff, =
0.79 0,76
Sig, lev., = Sig, lev, = 0,000]

0,000}

- LT
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It has been proved by use of linear
correlation, regression and eta how primary
school outcome index correlate with fees,
geographical location, racial background of the
principal and ownership of nursery schools. In
other words, each of these factors determine the
flow of pupils from nursery to primary schools.
Several references have been made indicating
that these determinants are in turn correlated.
The multi-colinearity implied among these
determinants suggest that these factors are

good proxies in accounting for the primary

school outcome index., Therefore, to understand

the differences in the distribution of nursery
and primary educational resources, one must bear
in mind the amount of fees a nmursery school
charges, its geographical location in the clty
whether the principal is Asian, African or

European and the type of ownership.

THE SUMMARY
(1) The fees charged by nursery gchools is
gtrongly related with the primary school

outcome index., The relationship is

also significant (Pearson T = 0.899;

sig. level = 0.001).
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(2) The relationship between the fees charged
by nursery schools and the primary schoo.
outcome index is even higher among the
private nursery schools. (Pearson r = 0.922,
sig. level = 0,001). These schools are
profit making businesses as illustrated
by the fact that the number of private |,
nursery schools that undercharge themselves

in the nursery school market is negligible,

(3) on the contrary, the service nursery schools,
excluding the self-help pre-schools, are
less concerned with profitability. Instead,
they are mainly interested in serving the
community. Among then, the correlation

between the fees and the outcome index is

lower ( Pearson r = 0.60, sig. level = 0,001).

(4) The self-help nursery schools provide very
l1ittle wvariation in the fees charged and
the primary school outcome index. It was

found that they charge sbout the same fee

with very few exceptions. Furthermore,

majority of their graduates go to

the nearby gchedule A primary schools.

(5) Three categories of nursery schools were
jdentified on the basis of the regression
line. These categories are, the schools

that are above, on and below the line.
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Each of these positional categories
include some self-help, private and
service nursery schools. For example,
Thayu and Kestral Manor are both on the
1ine. However, charging a fee that may
be accounted for by the primary school
outcome index is all that these two schools
have in common, Thayu charges Shs. 12/~
per term and serves slum residents of
Mathare Valley. While Kestral Manor
charges Shs. 1,200/- per term and serves
the ruling class, mainly foreigners and a
few representatives of the national bour-
geoisie., Similarly, the nursery schools -
that are above or below the line reflect

the underlying social class structure.

Geographical location, the race of the
principal and nursery gchool ownership are
good proxies of the fees charged by nursery
achools in accouvnting for the variation in
the primary gchool outcome index, Therefore,
to understand the structure between the
nursery and primary schools in Nairobi, one
must bear in mind not only the fee charged

but also the location of the nursery school,

its owner, and the race of the principal.
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The racial background of the nursery school
principal is less powerful in accounting
for the variation in the primary school
outcome index than fees and geographical
location. This is mainly because African
principals have been co-opted into the good
quality church nursery gchools that were
managed by Europeans previously. Thus we
are witnessing a shift from a racially
determined educational structure to one run
on social class basis. However, the white
domination of the high-cost nursery school

and primary schools still remains.
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CHAPTER FIVE

ESTABLISHING PATTERNS OF
DIFFERENTIATION IN
NURSERY SCHOOL CONTENT

The structure of nursery education discussed
in the last chapter is no doubt a mechanism which
tends to ensure the reproduction of the relations
of sociai classes in Nairobi. My aim in this
chapter is to investigate whether or not there
are differenceg among nursery schools in theilr
educational and socialization practices. In other
vords, do nursery schools ¢ iffer in the way they
educate and socialise children? If they do, are
the differences congruent with the structural
categories of nursery education analysed in
the last chapter? It must be emphagized that
the subject of enquiry in this chapter is the
socio~6ducational content of nursery schools
( see chapter four for an evaluation of the outcome
of nursery education on the bagis of flow of

children from nursery schools to primexy schools).

The process of socialisation is well
gummarigsed by Bernstein (1971:74}l in discussing
the relationship between social class, language

and socialisation:
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nT take the term to refer

to the

process whereby a child acquires
specific cultural identity, and
to his responses to such an
jdentity...the process whereby
the biological is transformed into

a gpecific cultural being

o 1t

follows from this that socialisation
ig a complex Pprocess of control whereby
a particular moral, cognitive and
affective awareness ig evoked in

the child and given a specific
form....The ProCess acts selectively

on the possibilities of m

an by

the inevitability of a given social
arrangement, and through limiting
the areas of permitted change. The

basic agencies of socialil
contemporary gocieties ar

sation in
e the family,

the peer group, the school and work.

1t is through thege agencies, and in
particular through their relationship
to each other that the wvarious
orderings of society are made manifest".

The most formative influence upon the

procedures of socialisation from
viewpoint is gocial class.
the nursery and primar
role in reinforcing the values,

other personality traits charact
Indee

different gocial classes.

Marxist analysis ( Berns

nTt ig not® only capitgl..
subject to appIopTlatan,
ond exploitatiol but aleo

tein, 1973),

a sociological

attitudes and

eristic of the

The school, particulariy

y schcol plays an important

d, according to

2

.which is
manipulation,
cultural

capital 11 the form of the symbolic

through which man

gystems L
and change the boundaries
experience".
(p. 172)
rsiTY OF

can extend
of his
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In a nursery school there are all sorts
of play and learning activities, social
relationships and educational materials that influence
the socio-educational development of a child. For
practical reasons, however, I decided %o confine
the investigation to three topics: use and
development of language, academic training, and

the development of other personality traits.

(a) TANGUAGE POLICY IN NURSERY SCHOOLS

The use of language is important not only
in personal development, but also in regulating
accegs to educational and employment opportunities
particularly in highly competitive socio~economic
systems such as Kenya. No doubt, a child has an
innate capacity to absorb language (Montessori,
1973)3 but the type of language acquired is
determined by the culture acting through social
relationships. In his study on language and social
class Bermstein (1971)% found that:

",.,..the typical, dominant speech

mode of the middle class is one where
speech becomes an object of special
perceptual activity and a theoretical
attitude is developed towards the
structural pogsibilities of sentence
organisation (elaborated code). But...
. .members of the working clags are
limited to a form of language use
which.'..provides a speech form which
discourages the speaker from elaborating
gubjective intent and progressively
orients the user to descriptive, rather
than abstract, concepts (restricted code)".

(p. 61)
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As already shown in chapter two, the
difference in performance in the Certificate
of Primary Eiucation between children in the
high-cost and the low-cost primary schools in
the English paper is nearly twice the difference
in Mathematics and General Paper (see table 3),
In other words, by the end of the seventh year
in school, children from the wealthy backgrounds
have a better understanding of the English
language than the children from poor families.
Nairobi is multi-lingual but historically English,
the language of the coloniser has continued to
dominate other languages, both as the official
language and also as the medium of instruction
in schools., The dominance of English language
over the other languages was emphasised by the

Kenya Education Commission, 1964:5

"We apprehend therefore that the
vernaculars will continue to serve
their historic role of providing

a means of domestic verbal communi-
cation. We see no case for
assigning to them a role for which
they are ill adapted, namely the
role of educational medium in the
eritical early years of schooling®.

( para, 171)

The Kenya Education Commission 1964 guoted
above was mainly concerned with the development
of educated and skilled manpower, hence the wview

that English was suited to the role of educational
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medium in critical years of schooling. This

was a time of optimism for everybody including

the emergent political leadership. As a resulty,
the need to create an African nation state manned
by properly educated and trained nationals
dominated the incipient social class consciousness
among the Africans. But the initial optimism

faded by mid-=1970's due to the unemployment problem
of highly educated school leavers. The appearance
of the educated unemployed in the labour market

posed a threat to social gtability.

Thus in 1976, the concern of the government
was to restructure the educational system so as
to ensure continued social stability by integrating
the school activities including language with that
of the local community in which the schools are
situated (NCEOP, 1976:54). This change of
educational policy from manpower development to
gocial control occured in a context of rapid
erystallisation of social classes. Unlike in 1964,
there are now Black Kenyan children who are born into
families which use English as mother tongue. 1In
addition there are other children who are born
into lower middle class families that depend on
nursery achools to teach children the use of the
English language. But the majority of children in
the rural areas and in poor urban femilies can only

speak their vernacular languages at the time of
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starting primary education.

Therefore, there are now three unofficial
language ©Ppolicies for the three main principal
social groups. First, there is the vernacular
or Swahili language use. This type of linguistic
expression is found mainly among the urban poor
or the non-English users. The nursery schools
that serve children from this social group start
teaching in Swahili or vernaculars and continue
in Swahili. As already shown, virtually all the
children from these nursery schools go to the low-

cost, poor quality primary schools.

Secondly, there is the linguistic form of
expression whereby children are mainly exposed
to vernaculars or Swahili and only slightly to
the use of English language at home, This type
of language use is mainly found among the lower
middle class families with parents who are not

comfortable with systematic use of English

outgide the place of work. The rmursery schools

that serve children from this gocial background
start teaching with a mixture of vernaculars
awahili and English but move as quickly as possible
to English. Later, most of the children go to
the English medium government primary schools
that continue to charge amenity fees even after

the abolition of tuition and building charges.
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The third aspect of language use is a
linguistic environment whereby the multi-racial
ruling class use English as mother tongue. The
mirsery schools that serve this socio-linguistic
category start teaching in English and continue
with it, Therefore, the children who attend thesé
nursery schools are expected to understand if
not to express themselves in English before they
enter nursery school. Later, the children go

to either schedules C, D, E primary schools or

abroad. For convenience, the three approaches
to the use of language will be referred to as the

Swahili, Swahili to English and English to English

categories respectively.

The three language categories discussed

above were determined partly on the basis of:

(a) Data collected by observing and listening

to the children during their indoor and

outdoor activities.

(b) Content analyses of the responses to the
following open—ended language questlons

addressed to the nursery school principals:

(i) Do children know English before

admission?
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(ii) What is the language of instruction?
Are any other languages taught in
the school? If the language of
instruction is English, what is your
policy regarding children who do

not speak English when first admitted?

DATA ANALYSIS AND INTERPRETATION

The former residential pattern in Nairobi

once based on race is now bagsed on ability to

pay (see chapter 4, p.105. As a result, the
gocio-linguistic categories discussed above are

found in different parts of the ¢ity. Therefore,

it is hypothesised that there is/real difference [/ a
in language use among the nursery schools located

in different regsidential areas in Nairobi.

Pable 11 summarises the relationship

between language use in nursery schools and their

geographical location in the city.



Table 1: The Relationship Between the Use of Languags in Mursery Sehools
and their Geographical Location in Nairobi
Geographical Location
Langnage Use Bormer African | Rormer Asian | New Bstates | Rormer | Total
Ruropean
Swahili-Swahili 12 0 0 0 12
Swahili~Englist b 8 T 4 2
Bnglish-English 0 2 0 18 20
Total 18 10 1 2 i
}[E = 60,88 d&f =6 Siglv, =004 Contingency coefficient = 0.72

2T
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A X% value of 18.55 with 6 d4f is signifi-
cant at 0.005 level of confidence. Hence the
obtained value of 60.88 is significant well beyond
this level. There are fewer than one in ten
thousand chances that tle idenitified relationship

between language use in nursery schools and their

geographical location is due to chance, The

relationship is not only statistically significant

but also very powerful, The contingency coefficient,

one of the measures of the strength and direction

of a relationship is as high as 0.72. This

suggests that the choice of language policy in
nursery schools, either Swahili, vernaculars,
BEnglish or all of them is related strongly with

the geographical location of these schools in

Nairobi. Therefore, the hypothesis that the use

of language in nursery schools is related with
their geographical location may be accepted.

Table 11 above shows that all the English-

English nursery schools except two are found in
the former European Ie€s
are the schools that use Engli

They start teaching in English and

idential suturbs. These

sh as the mother

tongue.
continue in it without awy use of auxilliary

languages.
both in location and the fees charged.
ge about Shs. 1,,00/= lump sum

These schools are also very exclusive

To expect

a family to rad
g in effect to exclude the

per term per child 1
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majority of children. These English-English
gschools train and socialise children of the
members of the multi-racial and multi-national
class that controls the political economy in Kenya,
Seen in a wider class structure in this country
this is the ruling class operating in a neo-
colonial and imperialist context. The nursery
schools that serve this class differ for instance
in methods or teaching. Some use traditional

methods and others use progressive teaching

methodologies. However, all of them are child

development centres manned by highly qualified
teachers and heavily stocked with sophisticated

educational materials and a wealth of play
faciiities. These schools are serving a confident
class. 1In addition, most of the children come to

school with an understanding of English language

because it is part of their cultural environment.
One of the headteachers who knows the type of

children she is training says:

nphe children who come here are
born in privileged positions.
Their parents are professionals:
doctors, engineers, lawyers,
managers, industrialists,
businessmen and politicians. Thege
parents pay large sums of money

an +hat their children are proverly
trained and socialised for lealershilp

positions in future®.
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The nursery schools that use a mixture of
languages including English ( Swahili-English)
schools, at the beginning and move as quickly
as possible fo English are heavily concentrated

in the former Asian guburbs and the new middle

class estates. Put together, the nursery schools

in the former Asian and new egtates comprise

about 60% of all the gwahili-English schools.

Out of a total of 25 gwahili-English nursery
schools, 6 (24.0%) are in the former African areas,
8(32,0%) in the former Asian suburbs, 7( 28.0%)

w estates and only 4 16.0%) are in the

idential areas. Indeed, all

in the ne

former European I€S

of the nursery schools in the former Asian areas

and the new estates except two are gwahili-English

schools.

A1l the nursery gchools in the formeT

5 are either gwahill-Swahili oT Swahili-
In other words, there areé 1o

y schools in these residential

African area
English schools.

English%English nurser

More important, all the Swahili-Swahili

areas.

hools are found in the former African

there is not a gingle nursery

nursery sc

areas, Therefore,

school whose medium of instruction is Swahili or

or in the formerT Asi
The gwahili~Swahili schools

vernacul an and Buropean suburbs

or in the new egtatese.

serve children whose parents are squatters, hawkers,
messengers, Ariverss and other manual cadres. No
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doubt, this social group :is interested ia the
educational advancement of their children. The
large number of nursery schools that serve them
demonstrate this point. Historically, the
members of this social category attribute its
plight to lack of education which they perceive
ags instrumental in the composition_of the middle
and ruling classes. -‘The urge to send their
children to school is so strong that there are
children who only attend nursery school then drop
out due to lack of school funds before they were
abolished through a presidential cwecIree in 1978
and also the lump-~-sum required to purchase the
school uniform. In brief,-this gocial category
operates cutside the English language system at

both the cultural and educational levels.

Overall, table 11 shows that the majority

of nursery schools in the former African areas

are Swahili-Swahili (12 out of 18)., Secondly,

all except two (8 out of 10) nursery schools

in the former Asian areas, and all the 7 schools

in the new estates are Swahili-English nursery

schools. Finally, all except four (18 out of 22)

nursery schools in the former European areasgs are

English-English schools.

The use of language is also related signi-

ficantly with other agpects of nursery schools.
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Table 12 shows the relationship between

language use and racial background of the

principals. It is immediately clear from this

table that all the White managed nursery schools,

except one are in the English-English category.

The exceptional school iS also English medium

but the principal emphasises the importance of

communicating with a child from the first day

of school. Of course, there is not a single

school with a White principal that is in the

Swahili-Swahili category. About 58% of the

Asian managed nursery schools are in the Swahili-

English category and the remaining proportion in

the Swahili-English category. There is none in

the Swahili-Swahili category. The African

managed nursery schools are more widely distributed

among the language categories. However, 50% of

the African managed schools are in the Swahili-

English categoXy. Thirty-five per cent are in

the swahili-Swahili cutegory and the remaining

254 in the English-Englieh category.
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Language Use and the Racial Backggound
of the Manager

Language Use Type of Manager

African Asian Furopean Total
Swanili 12 0 0 12 (21.1)
Enerish 17 7 1 25 (43.9)
Engligh 5 5 10 20 (35.1)
Total 34(59.6)} 12(21.1)| 11(19.3) | 57 (100.0)
2 = 25,96 d4af = 4  Sig.lv. = .000L

Contingency coefficient

The fee chargeé¢ by nursery gchool does
also suggest the linguistic form of expression

that children are encouraged to acquire by the

nursery schools.

two variables is 8t

The relationship between the

also very strong.

= 0.56

atistically significant and
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Table 13: ILanguage Use by the Cost Category
of Nursery Schools

Language Use Type of Nursery School
Low-Cost | Medium |High cost ]Total
I cost
i
Swahili- 12 I o 0 P12
Swahili : '
Swahili- 2 20 3 b 25
English 3 !
1 i
f ]
! English~ 0 9 ' 11 {20
English | i
| . |
Total 14 29 P14 i 57
)

af = 4 Sig.lv.= .0001L

x2 = 58.02
- 0.71

Contingency coefficient

A1l the low—cost nursery schools, except

as the medium of instruction all the

2 use Swahili

time. One of the two exceptional cases gerves

the elite of Kariobangi community. This school

was purposely built to provide a petter educational
nment then the gurrounding gelf-help

enviro
nursery schools. The other exceptional school
serves mainly the children of manual workers in
a former EBEuropeall boys' high gchool. Other children

ter nursery gchool come from a nearby

in the lat
market, There are 1o medium—cost and high-cost

schools that nse Sw

Instead, 69% of the medi
r o rapid transition from use of vernacular

ahili as a medium of instruction.

um-cost schools prepare

chilaren fo
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and Swahili as a mode of expression to English.

The remaining 39% expose children to an educational
environment that uses English language all the time,
Mogt of the high-cost nursery gchools are English-
English schools. However, only 21% are Swahili-

English schools. 0of course there are none high-

cost schools in the Swahili-English language use

category. At this point, it 1is important %o

emphasig2 that all the English-English nursery

schools are only the medium-cost, and the high-cost

schools. Furthermore, all the Swahili-English

nurgery schools except two are also medium—cost

and high cost. However, all of the Swahili-Swahili

nursery schools are low-cost.
is able to pay suggests the type

No doubt, the amount

of money a parent

of linguistic mode of expression the child is

encouraged to learn in the nursery school.
guage is also gignificantly

ownership variable.

The use of lan

related to the nursery school

geen from table 14 that 12 out of 13 harambee

It can be

( self-help) nursery schools are within the Swahili-
language gsocial and educational context. But

ot a single market or non-market nursery

there is 1

school that encourages children to learn the use

of Swahili languag®. Instead, both the market
re all English

n-market nursery gchools &
the non-market and market

and no
However,

at 60% of the former are serving

medium centrés.

schools differ in th
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a social category whose children come %o school
with an understanding of veTnaculars or Swahili

but need to be trained in the use of English

language as soon as possible., On the other hend,

only 40% of the market nursery schools find it
necessary to allow the use of other languages
initially while at the same time engaged in a

vigorous English language educational programme,

The rest make o guch allowances and are

strictly English medium centres from the

beginning.

Table 14: The Relationship Between Language Uge
and Tvpe of Nursery School Ownership

Language Use Tvpe of Nursery School Ownership
Non-market Market Harambee Total

Swahili- 0 12 12
Swahili © (12.1)
Swahili- 1 2
English 16 8 > (43'2)

Total 24 20 13 57(100,0)!

2 - 55,53 af = 4 sSig.lv. = 0.000t
ient = 0.70

Contingency coeffic
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Seen together, table 13 and 14 suggest that
what really matters in terms of the language a
child learns in the nursery school is both the
cost and geographical location of the school but
not the race of the principal. This obgervation
confirms the finding in chapter four that in
Nairobi, the cost and geographical location of
nursery schools are better indicators of the social
class background served by these schools than the

racial background of the principals.

In chapter one reference was made to the
fact that lack of government involvement in the
establishment and gupervision on nursery gchools

has led to very strong social group and parental

influence on the activities of nursery gchools.

The +three language categories analysed above is

no doubt further evidence of the existing stratified

social backgrounds of nursery school children.

The Swahili—Swahili pursery schools serve children

from a social background whe
Tn this non-English social

reby English is not

a part of the culture.

environment, vernaculars and Swahili are the

dominant languageés. Furthermore, the social

background that is gerved by Swahili-Swahili

nursery schools is also the poorest materially

in Nairobi. IF constitutes mainly the hawkers,

messengers, and other menual categories and only

a negligible proportion of white collar workers,
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The fact that the families in this social class
only send children to nursery schools that use
awahili and vernaculars and 1later to poor quality
primary schoolsdindicates that their class position
prevents them from understanding the subtle

mechanisms inside the educational system that foster

upward mobility.

The Swahili-English nursery gchools serve
a gocial background whereby vernaculars and Swahilil

are treated as mother tongue but English as a

language that is rewarded both in the school system

and occupational structure. In other words, the

vernaculars are nged as a means of domestic verbal

communication and gocialisation while English is

used in the work gituation and in other official

‘dealings. rherefore, English is seen as one of the

gocial skills that need to be learnt to guarantee

educational mobility and subsequent entry into

well paid Jjobs and not as a mode of expregsing

daily experience.

The members of the social background that

ig served by the Swahili—English nursery schools

comprise a gocial category that is highly

competitive and upwardly mobile. This competition

may be explained by their awkward class position of

being trapped petween the poor at the bottom and the

very rich at the %oP. However, the educational
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gystem is virtually the only means available to
ensure that their children would in future secure
gimilar positions in the occupational structure
and hopefully Jjoin the ruling class. They have

therefore objectively jdentified good quality

gchools starting with nursery schools that gocialise

their children into proficient use of English

language as an ingtrument that can be uged to push

their children into rewarding adult tasks. The

extreme manifestation of the anxiety in some of

these families in ensuring that their children are

competitive is seen in the crowded city buses with

young children on their way to the middle class,

English-~medium schools located in the former

Asian regidential areas. But the children from

the better-off families in the Eastlands of Nairobi

and peri-urban regidences are fortunate to be driven

to these distant but good quality nursery and

primary gchools.
The English—English nursery schools serve

a social packground where
the social 1life and for all practical purposes

by English is an integral

part of

ghould be viewed as the mother tongue. Of course,

the members of the gocial category that is gerved

by EnglisheEnglish.schnnls are racially and

nationally mixed and English is only one of the

languages 1earnt at home. As already pointed out,

thisg is a confident social clags and is served by
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nursery schools which are heavily stocked with

sophisticated educational materials and qualified

teachers.

In summary, it has been adequately shown
in the above analysis that nursery gschools differ
significantly in the use of language. Specifically,
gtatistically significant relationships were
obtained between the use of language and the

geographical location of nursery schools in the

the racial background of principals, the
These

city,
cost of nursery schools and ownership.

relationships ere also Very powerful. Out of the

total sample of 57 nursery schools, 12 (about 21%)
gtart teaching in vernaculars and Swahili and

continue teaching in Swahili, in other words, these

are technically gwahili medium nursery schools.

The largest percentage (43.9%) of nursery
schools start teaching with a mixture of Swahili,

English and even vernacular but move as quickly as

possible to BEnglish. Indeed, this Swahili-English

ry may be contributing the most to the

itative social change by soclalising

catego

process of qual

children who can only understand and express

themgelves in vernaculars and Swahili to understand

and express themselves in the English language.

The remaining 35,1% of the nurseéry schools in the

sample start teaching in English and continue with
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it, MThese zre the schools that serve children
who are born in a social background where English
ig commonly used. These findings lead to the
conclusion that there is unequal access %o the
English language among the nursery schools in
favour of the children born in the privileged
social groups. Yet, English is the language that
ig solely rewarded in the educational system and

to a very large exteni in the occupational

gstructure in Kenya.

Therefore, on the basis of the evidence

ted, the implementation of the proposed
Development Plan 1979—83:154)T

h medium for the ruling

presen

language policy (

will mean continued Englis

clasg and use of ve maculars by the other social

g at least upto standard 4. Yet, all children

group
ted to have learnt adequate English

will be expec

by the end of sevel years to be able to do the

Certificate of Primary BEducation in English.
I+ is obvious that the children who go to primary

gchool with an understanding of English have a

thers. Therefore, it is

of the new language

headstart over the o

safe to say that the outcome

.policy will be a more controlled access to the

English language in favour of the middle and

ruling classes.
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(b) ACADEMIC TRAINING AND PERSONALITY DEVELOPMENT
OF NURSERY SCHOOL CHILDREN

in stressing the importance of social and

technical requirements of adult roles, Bowles

and Gintis (1976)8 define labour power ag the:

" ability of the individual to

LN B AN

contribute to the production process
in its current technical and
organisational form and includes

the worker's physical, and mental
gkills and behavioural characteristics".,

(p. 75)

A review of the curricula shows that nursery

schools promote physical, mental, emotional

aesthetic and other potentials in children ( see

Appendix 7) as an example. For analytical

ges the nursery gchool activities that
were divided into

purpo
are listed in the time-table,

three main categories: academic, non-academic

or creative and play. The academic category

congists of activities that are related to the
trangmission of literacy and numeracy skills.

The non-academic category includes other learning
activities that are taught formally in nursery

schools such as drawing, painting, singing and
rhymes. The play category is 1ess involved and
includes only free oT supervised both outdoor and
indoor play activities. In addition to the formal
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curriculum, there is what may be defined as the
hidden curriculum. The hidden curriculum
constitutes mainly the behavioural traits that
children are encouraged to develop such as

initiative, confidence, conformity and so on.

Tt is immediately clear from table 15
that nursery schools spend on average more time
on academic work than on creative activities
and play irrespective of the cost category.

The low-cost nursery schools spend about twice

the time spent in creative work to teach the

academic skills. The medium-cost nursery schools

spend only a third more of the time while the
difference in the average time spent on academic

and creative work in high~-cost schools is

negligible.
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Table 15: Time Spent in Teaching Various Aspects
of Curriculum by the Cost Category
of Nursery Schools

Type of EAcademic ECreative 1Free Play ;Number ofj
Nursery i i f ' Cases
School [ 4 5
, ! ? 3

Low-cost | 124.29 | 61.07 54.64 14
Medqium—  104.67 + T71.79 | 62.41 29
cost j

High-cost  100.36 | 96.79 ' 46.07 14
' i
All Nursery; | ] ?

sohools , 108,42 i 75.09 ! 56 .49 ! 57
Eta coeff -

cients .36 -49 -33
Level of

signifi- .02 .001 .025

cance

It ig also clear from table 15 that the

low-cost nursery gchools spend on average more

11s (124.29) minutes per

time teaching academiC ski
and the high-cost

the medium-cost (104.67),

day than
Oon the contrary, the

(100.36, nursery achools.
r+ schools spend moTre time in creative

medium-cost {71.79} and the

) respectively.

high-cogt nurse

work (96.79) than the
+ nursery gchools (61.07

low-cosg
on the allocation of time suggest

These findings
rgery schools differ in +the

very strongly that nu
he different aspects of the

importance attached to ¥
The 1ow—cost nar
dg formal academic learning: reading{E

ery schools are .
curriculum. sery more ]
oriented towarl
writing and number work than the medium-cost and
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the high-cost nursery schools., Although the
children in the medium-cost and the high-cost
nursery schools are introduced to the scademic

concepts and the related technical manipulations,
they are exposed more to the creative work than

the children in low-cost schools.

The difference among nursery schools in

the interpretation of the developmental requirements

of the child is further seen in the differential

allocetion of play time. Tt e high-cost nursery

schools spend the least amount of time on free
wed by the low-cost and the medium-cost

One would expect

play follo

nursery schools regpectively.

the medium-cost nursery schools to spend less time
in free play than the 1ow-cost schools. However,
this is not the case. The explanatory factors for
this inconsistency are not immediately clear. But

one main reasoi might be that the teachers in

me dium~cost nursery schools hold a simplistic

n of the child development 1
Furthermore,

iterature

interpretatio

which emphasises physical development.
have expensive, well equipped

these nursery schools

outdoor play facilities.

Appendix g presents further evidence that
g that nursery schools

supports the main findin

differ in t

he amount of time allocated to the

g of curriculum., For instance,

different aspect
ed nursery schools spend less

the European manag

aching academic work than the schools ywith

time in te



= 146 e

African and Asian principals. In fact, the African
and Asian managed nursery gchools spend on average
virtually the same amount of time in teaching
activities that are related to literacy skills.,
However, not all African managed nursery gchools
spend a lot of time teaching academic work.
Appendix 8 shows that the Welfere Christian and
Voluntary and City Council-Health nursery schools

( all except two have African principals) gspend less

time in academic work than the self-help ( harambee)

and City Council education pre—~schools.

(c) PERSONALITY DEVELOPMENT

Ag pointed out earlier, the hidden curriculum

constitutes mainly the personality traits that

nursery schools encourage children to develop.

The following analysis on the developmental

hy of the child is base

he nursery school principals in

philosoP d on data that was

obtained from t

regponse 10 the following questioni "What

kind of learning do you want the children %o

There was 1O probing to avoid putting

acquire?"
The responses that

ir mouths.
grouped into seven categories:

answers into the

were volunteered were
intellectual, socials spiritual, physical, citizenship,
conformity, and self—presentation. For example,
o npurgery school that cultivates personality traits

onfidence or initiative was seen asg

gocial aspect of

such as ©
the child, A school

promo ting the
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where discipline and obedience is stressed, was
geen as a centre whereby children are taught to
conform to authority plindly. A school that

encourages children %o share and to help others
was seen ag a centre that trains children to be

good citizens. The other three categories:

physical, gpiritual and gelf-presentation, are

self-explanatory variables.

For the sake of brevity, I will 1limit the

examination of the type of personal traits that

nursery schools encourage in children to the

social, intellectual, citizenship and conformity

agpects. The hypothesis to be tested is that

nursery schools giffer on the basis of cost,

in the personality aspects that children are
encouraged to acquire. Table 16 shows that only

21.4% of the 1ow-cost nursery schools encourage

quire gocial skills. on the contrary,

children to ac

proportion of the medium-cost

an extremely large
(69%) and high-cost (91.9%) nursery gchools
gocial gkills in & child, In other words,

go to the 1o
to be confident or to take

cultivate
w-cost nursery schools

the children who

are not encouraged

initiative. Instead, about 50% of these gchools
dren to conform blindly to authority

But none of the
and only & negligible proportion

encourage chil

as table 17 showsS.

principals in

the high,cost schools

in the medium—cost achools

gee it necessary to condition

S oppressive attribute.

children into thi
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Table 16: gocial Training by the Cost Category
of Nursery Schools

. Human ' rype of Nursery School

» Develop- Low-cost Medium- -High-cost Total
 ment in cost . 0
t Social T T 25 —Tu

Skills Tmber of Numpber of . umber of
f cases (%)icases (%) !cases (%)

Yes ' 3 (21.4) 20 (69.0) 13 (92.9) 36
No 11 (78.6) 9 (31.0) 1 (7.1) 21
|
Total T14(100.0) 29(100.0) 14(100.0) 57
2 - 16,20 af =2 Sig.lv. = .000%
0.47

Contingency coefficient =

Children to Conform to Authority

Table 17: Training 1
by_the Cogt-Category of Nursery Schools
Encourages Type of NurseXly School I
Chisdren 50  Tow-cost  Medium-  ‘ligh-cosT Total
Conform to |  cost
Authority Number of'Nﬂm%er of  Wumber of
| cases (%) ases (%) cases (%)
! T l -
Yes ‘6 (42.9) 6 (20.7) © (0.0) 12
No g (57.1) 25 (79.3) 14 (100.0) 45
—700.0) | 29(100.0) 14(100.0) 57
x2 = 9.82 sig.lv. = 0.044
fficient = 0.38

Contingency coé
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There is not a single princiral in the low-
cost nursery school category who mentioned that
children are encouraged to develop their intellectual

potential, But some of the medium-cost (20.7%) and

about a half (42.9%) of the high-cost schools were

reported as centres that cultivate intellectual

development in the child.

Lastly, I would like to examine the

relationship between citizenship training and the

cogt of nursery schools. Table 18 indicates very

gher proportion (62.1%) of the

clearly that a hi

medium~cost nursery schools encourage children to

learn to share and to 'help others! than in the

low-cost and high-cost schools.

Table 18: (4tizenshiD praining by +he Coat Category
of Nursery gchools

I

Encourages Type af Nursery School \
Children to Tow-cost Medium- High~cost Total
Aqqgire . cost L !
CitizenshiP ["Number =F—| Wamber of |Numbexr of .
Skills cages (%) jcases (%) |cases i
Yes 5 (35.7) |18 (62.1)] 5 (35.7) 1 28
No 9 (64.3) 11 (37.9)) 9 (64.,3) + 29
. !
|
Total 14 (100.0) |29 (100.0)j14 (200.0) | 57
X2 = 27.7 SigelVe = 0.0061
ient = 0.57

Contingency coeffic
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Generally the low-cost nursery gchools lack both

play and educational materials. Therefore, 1t is

only logical that children are not encouraged 'to

of course, there are forms to sit on
the floor.

sharet,
although in some schools children sit on

On the contrary, the high-cost schools are heavily

supplied with play and educational materials. In

fact, during the fieldwork I used to view them as

supermarkets for children's educ ational materials.,

Here, a child does not need to be encouraged

to share because there are enough toys, pictures,

zles and all that adds to an expensive

books, puz
r children to play oT work with.

nurgery school fo

Thus, the gimilarity between the low=-cost and

the high-cost nursery schools in the approach to

ing derives from totally different

citizenship train
material bases. On the one hand, the low-cost

nursery schools reflect th

ong the pooT.
y schools reflect the material

e extreme material

deprivation am on the other hand,

the high-cos? nurser
ke these two nursery school

wealth of the rich. Unli
categories, the medium-cost schools have only limited
onal materials; hence, the need to

play and educ ati
ability !'to share'. / on

educ ate chil dren/the

ave shown in this chapter that

go far 1 h
r in the socio—educational

nursery schools qiffe

posed to children on the basis of cost

content ex
rmining variables. But it has not

and other dete
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been easy to explain why for instance the low-cost

nursery schcols spend more time teaching literacy

and other related skills than the medium—cost and the

high~cost schools.

intervening factors is

and training of the teachers.

No doubt, one of the main

the educational attainment

Table 19 shows that

nearly all of the teachers in the low-cost nursery

schools are primary school graduates.

There are

only a few with secondary education and none at

all with post-secondary education.

is onl

high—-cost nursery school categoxry.

the medium-cost and high-—

categories have substantial proportio

with post-—secondary education.

Furthermore,

cost nursery school

y one teacher with primary education in the

In fact, there

ns of teachers

f Formal Education of Teachers

Table 19: The Level ©
by the Cost Category of Nursery Schools
wduc stlon oL Teachers ! i
Type of !
Nursery Primary Secondary Post-secon—- Total |
School dary i
Low—cost 16 (76.19)| 5 (23.81) 0 (0.0) | 21(100.0)
Medium— 52 (36.11)] 88 (61.11) 4 (2.78)144(100.0)
cost
High-cost 1 (1.1) | 60 (66.67) | 29 (32.22)] 90(100.0)
! L
I "
Total 69 (27.06)]153 (60,00) | 33 (12.94)255(100.0);
j ,f
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Nursery schools also markedly differ in
the levels of training attained by the teachers
Pable 20 shows that there is not a single teacher
with teaching or medical diploma and teaching
certificate in the low-=cost nursery schools.,

Oniy a half have had brief training sessions in
nursing, childcare and nursery teaching., The other
half are untrained. On the contrary, about a

third of teachers in the medium-cost nursery schools

are properly certified. Teachers in the high-cost

nursery schools are even more qualified in nursery

teaching. Indeed, more than 50% of teachers in the

latter category have teaching certificates and

both teaching and medical diplomas. Only, a negligible
proportion has been exposed to brief training

gesgions while about 40% are untrained.

UNIVERSITY OF NAIROBI LIBRARY



Table 20: Teacher [raining by the Cost Category of Nursery Schools

Type of Muzsery (ualification of Teachers , |

| School | Teaching |Medical | Primary !Some Nurseryw Untrained | Tofal

| | Dijlona  |Diplons |Teaching jand Childere |

| o Oertifi= | Training

\  Higher cate
| 7l - P4

et | 0 (00 | 0{00)] 0(00) 18] | w0 ) 2 (1m0

Hediwm-cost 28 (17,8) | 2 (L.23)| 3L(19.14); 5 5 (33.95) l 1 (28,39) 1162 {%9.99)

| |

uhgh-cost % (4L94) | 6 (6.5) 4(43) | b(43) 140 (43.00) | 93 (200.0)

i

Total 67 (20.28) | 8 (2.89) 35(12.58)*{ 0(5.%) 1% (34.78) 1276 (9.9)

1 :

«aT
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Tables 19 and 20 reveal a consistent differ-
ence among the cost categories: low-cost, medium-
cost and high~cost in the level of education and
training of teachers. On the one hand, the low-
cost nursery schools have the least educated
and trained teachers. On the other hand, the

high-cost schools and to a less extent the medium—

cost nursery schools have highly qualified teachers

both in terms of formal schooling and training.

After all, the owners of the medium—cost and

high~cost nursery schools can afford the gservices

of these highly educated and qualified teachers.

Thus, without state intervention, nursery schools

reproduce the inequality among the social groups

at the socio—-educational sphere. In other words,

schools that serve children from poor backgrounds

can only afford the gservices of lowly educated

s cannot pay high fees.
althy in

teachers since the parent

But nursery schools that serve the we

Nairobi, employ qualified teachers from the

high fees charged.

SUMMARY

(1) Tt has been shown in this chapter that

nursery schools differ on the basis of

cost in language use, allocation of time to

the different aspects of curriculum and the

pergonallity traits that children are
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encouraged to develop. The low-cost

nursery schools are awzahili medium centres.

In addition, they spend more time in
academic work than the other cost categories.
This concern with the teaching of literacy

and numeracy is further emphagised by the

minimum amount of time gpent on creative

work and the blind conformity to amthority

that children are expected to demonstrate.

Thege are also the gachools with the least

educated and trained teachers.

It was also found that the me divm-cost

nursery schools are language melting pots

whereby children are quickly transformed

into proficient users of English, The

acquisition of the English language ig extremely

important for these children gince they

later on go to the English medium primary

schools in Nairobi. The medium~cost

nursery schools spend less time on academic

work and more on creative activities than the

low-cos®t schools. They are also the gschools

whereby the children are expected to tlearn

4o share! moIr€ than in the lLow=-cost and t+he

high-cost schools.
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(3) The children in high-cost nursery schools
are exposed to the English language all the
time, These schools are English-medium
per excellence., Nearly all of them are
managed by white principals and taught
by white teachers. The teachers in these
gchools are more educated and trained than
the teachers in the other cost categories.
The presence of this calibre of teachers
may explain the finding that the high-cost
nursery schools spend less time in
teaching academic work and more time in

ve activities than the other types of

creati

nursery schools. Of equal importance is

also the fact that the high-cost nursery
schools serve children from a social class
und that is more concerned with the

pment of a child than

backgro

intellectual develo

mere acquisition of literacy skills.
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CHAPTER SIX

SUMMARY, CONCLUSIONS AND
RECOMMENDATTONS

The aims of this chapter are as follows:
First, to recapitulate the major findings and
conclusions. Second, to make some policy

recommendations. Third, to suggest areas of

further research.

The development of nursery education
~'by the City Council, church, self-help committees,
welfare institutions and entrepreneurs has taken
a pattern which parallels the gtructure of primary

education. The two educational sectors have tnvee

basic categories interlinked by the flow of children

from the nursery schools to the primary schools.
the low-cost, medium-

schools.

The three categories are:

cost and the high-cost nursery and primary
Tndeed, it was found that the fees parents pay in

nursery schools are strongly related to the primary

gchool outcome indeX ( Pearson T = 04,899;

sig.1lv.=0.001. In other words, as much as 81%

of the variation in the primary school outcome index

ig explained by the fees charged by the pre-school

attended. Briefly, what this very strong

relationship between the fees parents pay for

nursery education and the type of primary schools

entered by their children mean ig that the children

of the poor who only afford to send children to

the cheap nursery achools are only admitted into the



- 159 -

low—-cost, poor quality, schedule A primary schools.
But the children of the wealthy go to the expensive
good quality government maintained and private
achools obviously because the parents afford to

pay the prohibitive fees charged by the expensive

nursery schools.

It was also found that the geographical

1location of nursery schools, the race of the
principal and the type of ownership are good
proxies of the feeg charged by nursery schools in

accounting for the variation in the primary school

outcome index. The eta squared for the geographical

0.78, race of the principal = 0.59

and for the type of ownership = 0.64. The

ween these three variables with

location =

relationship bet
ndex, ( entered primary

v.= O. 0001) -

the primary school outcome i

schools) is highly gignificant (g.1

The fees charged by nursery gchools and where they

are located in the city testifies that there is

a continued regidential segregation in Nairobi

once based on race but now on the economic power

of the wvarious gocial classes. The race of the

nurgery school principal is no longer as important

as the other two variables because after independence

the expensive city council and some of the church

nursery schools co-opted Africans into management

positions.
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There is sufficient evidence to conclude
that the development and structure of both the
nursery and primary education reflects the existence
of inequality emong the different social classes.
A child who is born in Mathare Valley, is destined
to go to a self-help, low-cost and poor quality
nursery school in the community and finally to
a low-cost, and pooT quality nearby primary

school. Put a child born in a wealthy family

in the exclusive auburbs in the city finally

goes to the cogtly nursery end primary schools.

Where do the two worlds meet?

The majority of children who attend the

low=cost nursery and primary schools dror-out

at the end of primary education. What else cal

they do as adults but join the ranks of manual

tertiary services, petty
and the

workers in industry,

commodity production and trading

" unemployed? of course the few who are able %o

climb the educational ladder and perform well in

subsequent examinations have an opportunity to

gsecure well paid jobs in the labour market.

In contras?®, the children from the families

that can afford to spend large sumsS of money in

nursery schools have the pr

ol mobility up to the
ing the future leadership positions.

jvilege of a guaranteed

educatior tertiary level,

thus legitimis
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that they will occupy in the occupational
gtructure., In addition, some of these children
are born in a family background that they can
draw upon through personal contacts to secure
well paid jobs later. Obviously this social
clasg is not homogeneous. There is a fraction
mainly the clerks, supervisors and middle
managers, who according to my judgement are
benefitting tremendously from the present
structurally inter=linked nursercy and primary
education. Their children are born in a social
background that is mainly concerned with the

physical development but generally unresponsive

to the mental growth of the child., Furthermore,

the early gocialisation of the child is mainly

done through the mother tongue other than English.

They therefore buy the support of the English

medium nursery gchools at the earliest possible

time gso as to prepare the child for the good

gquality English medium primary schools.
gery schools are

However,

gsome of the English-medium nur

very costly and are menaged mainly by Buropean

principals. These nursery schools admit children

of the vexy rich both local and foreign. They
are also profit making ventures.

gchools/belong to the Christian Church, Asian [/ that

But the nursery

and other welfare organisations and the govermment

‘‘charge fees that a family in the middle income

level can pay. No doubt, this is an indirect
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subsidy that the church and the state is giving

to the middle class for its intergenerational
reproduction at the educational and by implication
the economic levels. This is not the first

time the church and the state have taken a similar
position in the development of social groups.
Higtorically the two, have jointly developed

the middle class in Kenya under the label of

nation building. The correlations between the
me index for

0.60

fees and the primary school outco

the service and private nursery schools are

and 0.92 respectively. The lower correlation

for the service nursery schools suggest that the

sponsors are more concerned with the reproduction

of the middle class whogse gervices are vital for

the survival of the existing society than in

extracting the economic rent for the educational

opportunity offered.

If the customer for pre-schools is basically

buying access to primary education, then some

e—-gchools are overcharging. Theae are the

pr
ate far above the regression

schools that devi

1ine between the fees charged and the primary

school outcome index. These schools operate in

a near monopoly market gituation for several
1 may be located far away

reagons. First, 2a gschoo

other nursery schools and mainly serves

se class position does not allow them

from

families who
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to gend children to better guality schools.
Second, the nursery school may guarantee a child

educational mobility because of being vertically

integrated with a primary and a secondary school.

Nursery schools also differ in the way

they educate and socialise children. The observed

differences in the use of language, shows that

the low-cost nursery schools operate outside the

English gsocio-linguistic system. But the medium-—

cost nursery schools admit children who can only

express themselves in vernaculars, Swahili oTr

both but gquickly transform them into fluent English

users. The high-cost nursery achools are English-

medium schools that serve children from a gocial-

linguistic background that uses English as the

mother tongue., Similarly, the use of language

is both strongly and significantly related with

the geographical location and racial origin of
the principal (s.1v=0,000%}. .

the Swahili-Swahili nursery school

Furthermore, all
g are self-help

gschools and only one nursery school in the Swahili=

English category jg gelf-help school, All the

other gwahili-English and English-English nursery

gchools are either market or no
= 0.70; s.1v=.0001). -

n-market schools

( contingency coefficient

The findings based on the use of language

indicate very clearly that there is unequal access
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to the English language among the nursery schools
in favour of the children born in the privileged
social backgrounds. While the children who are

into the poor families are virtually excluded

from any use of English at all both at home and
in the nursery schools, the children of the

ruling class both local and foreign are born in-

to an English speaking social-linguistic environment

and later on go to exclusive English-medium schools

taught by teachers who use English as mother tongue.

Unlike these two nursery school categories, the

medium-cost are language melting pots whereby

the children of the upwardly mobile families are

gocialiged from the use of vernaculars into the

English language. The early masterly over the
English language ig an invaluable resource gince
this is the language that 1

in the educational system and to a lar
al structure in Kenya.

g solely rewarded

ge extent
in'the occupation

Nursery schools also differ in the wvalue

attached to other agpects of child development.

The low-cost nursery schools are more oriented

towards formal academic training: reading,

d number work than the nedi
gchools. Although the latter

oduce children to

writing an UIII—COS't
and the high-cost

two categories, also intr

¢ concepts and other rela
they are also regponsive to the

academi ted technical

manipul ations,
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creative and aesthetic needs of the child. For

instance, the low=-cost nursery gschools spend more

time on average in teaching children literacy

skills (124.29 minutes per day) than the

medium-cost (104.67) and the high-cost (100.36)

schools. Similarly, the low-cost nursery schools

less time (61.07 minutes per

) and the high-

spend on average

day) than the medium-cost (71.79

ols (96.79) . in teaching creative skills.

cost scho

There are clear differences in the ideology

nality development nursery-schools expose

of perso
rding to the nursery gchool

to children. Acco
nursery schools encourage

Indeed

principals, the low-cost

o be gubmissive to authority.

children t
e schools;

ational set up in thes

the very organis
e due to 1ack of educati

oppressive disciplin onal
g and poorly educate

1dren to fear and o

a and trained teachers,

material
pey blindly

conditions chi
the existing guthorit This conditioning
has far-reaching implicat
n who will occupy

pational struct

y structure.

ions in that these are

the childxre su'bordinate adult

roles in the occu

ne geme childre

ure. These are

also t
e is nothing for them

en in the nursery

learn to sh
e other childr

to share with th

school.
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The findings based on the low-cost nursery

schools manifest the fundamental characteristic

of the poor: the overriding concern to subsist

gince their material position does not allow

them to pursue gelf-actualising goals.

On the contrary, the medium-cost and
ols, encourage children to
They are

high-cost nursery scho
learn to be confident and creative.

ght to value and enjoy work and to obey

also tau
reason. The children who attend these gchools
come from affluent famil
ities of 1life are guaranteed,
f-actualising objectives

However, there is one main

um—cost end the high-

ies whereby bagic

necess hence the

response o gsel

(Maslow, 1973:56).

digtinction petween the medi

cost nursery gchools. The former encourage

ghare while gchools in

children to ljearn to
This distinction

the latter category do not.
on of the difference 1
o social packgrounds

gh=co st nursery schools

n the material

ig a reflecti
gerved bY

wealth that the tw

the medium-cost and hi

The high-cos?® nursery gchools aTe

command.
terials, while

heavily equipped wi th educational ma

jum~cos? gchool

g have only @& few to be

the med

ghared amol

rgery education in Nairobi

in the type of primary

precisely, nu

has unequal outcomes both
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schools entered and in socio-educational
development of the children. But these outcomes
are only a reflection of the inequality among

the social groups that these nursery schools serve.

The structure of nursery schools in the

rural Kenya tends to be homogeneous with a few

exceptions in the small towns found in the former

European occupied areas. But there are indications
that even the rural day care centres will be

stratified over time. Already in some rural

y council agssisted

districts there are count
ive than the

nursery schools which are more expens

ordinery self-help day care centres. Thus, the

be a good example of the

in future.

case of Nairobi may

structure of nursery education

POT.ICY SUGGESTIONS

ordinate and

ols. It
o the

(1) The government should co
ge all the nursery scho

ovide guil delineg int
nts may pay Per term
e content of the
luding

supervi
ghould also PT
amount of fees pare
gtandardise th
onal activities inc
and the training of

or month,
socio-educati

the use of language

'I:eaCheI'S .
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(2) So far, the state entrusts mainly the
parents and nursery achools with the
educational and socialisation duties of
the children. But the only example of
nursery school management available
locally is the western model: its
literature such as the Lady Bird books

that depict the 18th century Engl and

and the rhymes and songs loaded with

the mannerisms of the affluent. This

orientation which emphasises the Anglo-

Saxon culture of the affluent alienates

the children from the Kenyan material

culture. Therefore there is an urgent

produce relevant educational

encourage children to

need to

materials that

jdentify themselves as Kenyal nationals.

s not possible to give every child

(3) But it i
mity To develop the personal

an equal opport

intellectual, creative and

potential:

aesthetic unless the gtate restructured

y the control of production and

equitabl
n of the material wealth

y after the pooT
1e to satisfy

+he distributio

and gervices. It is onl

perated from the atrugg

are 1i
food, shelter, clothing,

+he basic needs:

and good health that their humal

realised.

potentialities can be
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(5)
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The government high-cost primary schools
ghould charge full tuition, i.e€. eliminate

subsidy. After all, the members of the

middle class who fail to place children

in these schools gend them to the private

schools.

The language policy should be reviewed.

The existing language policy whereby

English is the medium of ingtruction

penaliseés the children from the poor

families.

FIRTHER RESEARCH

(1)

gig nursery education has been

In this the
evaluated on the basis of flow of children

and the socio-eduCetional

into primary schools

jes that are presented to children.

activit
I+t is &also necessary to evalnate the

demic and gocial gkills

acquisition of aca
among the children thr
sexry gchool woTKe.
udy ghould pe done to

hildren with pre-school

ough tests at the

end of nur Tn addition,

a follow-up st

determiné whether C

in primary school

children who lack this experience.



- 170 -

(2) Research should be done to identify
as clearly as possible the social class
background and aspirations of the
parents with children in the different

coat-categories of nursery schools.

(3) There is also a need to identify the
trend and factors that influence the
development of nursery gchools in the
rural areas. Any study in this area
should not rule out the possibility that
the development of rural nursery schools

will follow a pattern gimilar to what

has been found in Nairobi.

Footnote to Chapter Six
Maslow, Abrahim Harold (1968) Iowar

1.
2 PgychologV of Being. Second edition,

T Ven Nostzam CO.,
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Appendix 1

REPORT TO WORKS AND TOWN PLANNING COMMITTER
AND PUBLIC DAY NURSERIES, NURSERY SCHOOLS,
KINDERGARTEN ETC.

INTRODUCTION

Considerable concern has been expressed

by the Departments of the Council concerned with

the approval and inspection of private Fre-
School Bducation facilities by the misuse of
the premises after approval and incorrect
information supplied in the first instance due
to varying requirements dependent upon the
description of the premises. To gimplify both
the approval and subgequent inspection for
licensing purposes the following policy is
recommended to the Committee for approval,

(1) DEFINITION

For the purposes of this policy all
pre-school facilities (hereafter

called *the nursery!) containing or

registered for 10 or more children

shall conform to the requirements
hereinafter gpecified jrrespective of
the definition of use applied to the

applicatiol.

(2) GENERAL REQUIREMENTS

The gtandards are to be a=

2.1 HEALTH:
cer of

d down by the Medical Offi

lai
ouncil.

Health, Nairobi City C



2.3
(3)

3.1
3.1.1

(a)

(b)

3,1.2
(a)

(v)

- 184 -

EDUCATION: The City Education Officer will
gatisfy himself of the need for the type
of education required and SHALL require

the premises to be registered as an
educational institution.

TOWN PLANNING: In all cases a change of
uge tn EDUCATIONAL will be required.

DEPARTMENTAL :(EQUIREMENTS

TOWN PLANNING SECTION

Land Uses on Plot

The primary use of the plot shall be
Educational and an application for a change
of use from the existing use (unless that is
educational) shall be made in the first

instance,

Residential accommodation will be permitted

on the plot upto a maximum of 1 (one) dwelling
unit plus servant quarters but must be
physically separated from the nursery buildings
and no connection to the nursery buildings
will be permitted and the land use to be

regtricted to 40% of the plot.

Geoggaphical Distribution

Within low density areas (minimum plot size

% acre) no new nursery will be permitted

within a & mile (1 kilometre) radirg of an

exigting nursery.

Within medium and high density, areas (% acce
plots or less) the numbers of nurseries will
be determined bY the population requirements
and sites will be earmarked for development

by either public or private agencies.



3.1.3

(2)

(b)

3.2.1

(a)

(b)

(e)

(d)

(e)

- 185 -

Development of the Site

Open air play spaces shall be provided as
required by the Medical Officer of Health
and such spaces shall be safely sited and/
or fenced to ensure that there is no danger
to the children. The spacées may only be
used either for play or open—-air teaching.

gufficient space shall be provided within
the plot for vehicles depositing, collecting
or awaiting for the children, to be
accommodated without interfering with
traffic flows on the adjacent road.

MEDICAL OFFICER OF HEALTH

General Lax—out

The premiges including clags-rooms, office,
reception, playing area, kitchen facilities
and sanitary accommodation must be self-
contained and must be separated from

gervants quarters by a fence or other

suitable means.

Premises must have waterborne sanitation

throughout.
A1l Nurseries must have an adequate out-
door playing area exclugive to the

Nursery.

only ground flocT premises will be licensed.

sery schools will not be permitted

Nur
g a specially

in flat development except a
designed separate puilding within the plot.



3.2.2

(a)

()

3.2.3

(a)

(v)

(e)
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Structures

The premiseés must be of sound construction
and comply with the Building By-Laws 1n
all respects, particularly as regards
sanitation, 1ighting and ventilation.

NOTE

jon must be given to the adequacy
ervancy tank and

deal with the

Attent
of the septic tank, cons

waste water disposal %o
additional load.

Phe number of pupils permitted will be
bagsed on an allocation of 12 gq.ft. \1m )
of floor spacé per pupil in clagsroon ( the
minimum size of classroom permitted will
be 240 sq.ft. (2on?) and 27 sa.ft. (290 )
and 27 sa.ft. (25m2} per pupil for open

air play space€.

Sanitary Accommodation

closets ghall be provided at the
or every 10 pupilse.

to be provided,
iven to the
ttings guitable to the
be aceommodated.

Water
rate of oné w.C., £
w.C,'s are

consi
installation of fi
age of the pupils to

g shall be provided at the

Wash hand basin
in for every 10 pupils.

rate of one bas
mmodation for staff

ne rate of 1 W.C. for
and basins at

gtaff: ganitary acco
ghall be provided at t
1 to 12 gtaff plus wash h

the same ratio.
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3.2,4 Xitchen Facilities

3.2.5

5.2.6

Kitchen facilities must be adequate both
as regards cooking and washing-up i.e. a
kitchen of not less than 100 sq.ft. with
at least 2 stainless steel sizes (9.3m2).

Safety

All necessary precautions must be taken

by means of the provision of fences (chain
1ink or other approved) and gates to prevent
the pupils gaining access %o roads, rivers,
wagte water pip3s or other places liable

to be dangerous.

Staff

The number of supervisory gstaff required
should be in accordance with the following

table:

Group 1: Ages 0 - 2 years.

1 Supervisor for every 6 infants

OR

1 Supervisor + 1 Assigtant for every 8 infants.

2 gupervisors + 1 Assistant for every 14 infants,

Supervisors looking after this group of

children must have had recognised training

in the care of infants. One supervisor must

be a K.,R.N, oTr K.R.M.
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Group 2: Ages 2 years %0 3 years

1 Supervisor for 6 toddlers

2 Supervisors for 14 toddlers
3 Supervisors for 24 toddlers
4 Supervisors for 36 toddlers
5 Supervisors for 50 toddlers

Additionally

1 Assistant for 4 toddlers
o psgistants for 8 toddlers
% Aggistants for 14 toddlers
4 Assistants for 20 toddlers
5 Agsistants foT 30 toddlers

NOTE: 1f assistants are employed then

one supervisor ig required for every 2

sasigtants as follows:

1 Supervisor
1 Assistant )y for 10 teachers

1 Supervisor
2 Agsistants ) for 14 toddlers

2 Supervisors
2 Assistants ) for 22 toddlers

Group 3 Age

1 Supervis
1 Assistant for every

% §§§§§¥2E$r )  for 20 children

i i:gzggizgr }y for 28 children

pervisor should have more than tWO

1f therefore 2 pursery has 3
gecond gupervisor must be

No su
asgsistants.

assistants, &
employed.
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Group 4: Over 4 years old

1 Supervisor for 20 children
1 Assistant for 15 children

Thus 1 Supervi
1 Asgiszézzr ) for 35 children

1 Supervi
L Super s ) ToT %O children

NOTE: Where assistants are employed, one

supervisor is required for every 2

aasistants.

DEPINITIONS

an adult with at least one

tgupervisor’
jfications:

of the following qual

(1) Having nad recognised child care
training €.8&. enrolled Child Care
(E.C.C.) Nurse oT Montegori training.

(2) & qualified teacher of at least P53

level.

(3) A qualified nurse

The Officer authorised by the Town
£ Nairobi can demand
required

NOTE:
clierk to the City o
f the qualifications
g the rurgery oT in the

her) inspections.

evidence 0
prior %o approvin
course of his (ox

FNIVERSITY OF NAIROBI LIBRARY
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'Aggistant' means an adult with at least
gseven years of formal education.

If Nurseries where food is gserved,

cooks and domestic staff will be required.
The number of cleaners employed will depend
upon the number of pupils in the nursery
and the staff employed to take care of

the pupils may not be for cleaning and

cooking duties, etc.
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Appendix 2

SAMPLE STANDARD ONE ATMISSION TEST

Good morning!

How are you?

What is your name?

Name

Sex =~

WRITE NUMBERS 1 ro 10 (in any order)

s - e e S — s

-.-.--—.--—--—..-—-—.--.-—-.——H-—_——n—-——-.—

FIRCE

- R

COUNT AND WRITE:

11..:;‘} I-:"..'.' ‘e..‘_-,}
-y ¥ ; '..Ir"'; r'f-‘;‘
L T TR - 1
G T w
¢ & oy O L
R
!‘L)
N

What shape 18 this?

/\ (

.,

-~

o -l-'-"-'d'

Name the col
piece of paper -

What
aifferent 1etters)

ig this 1etter? (ExX

Sy v i L

ours shown on a geparate

aminer points out



10.

*¥
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Wwrite down the remaining letters of the
alphabet.

Name all the pictures shown on & different

gheet of paper.

Total Marks: out of 60

debted to J. Nkinyengi for his

I am in
his gtandard One

permigsioll to use b
admission test.
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ENTRY REQUIREMENTS TN HTGH-COST PRTMARY SCHOOLS
WTTHOUT SELECTION EXAMINATION

d

Notes on A on Tnto S

1. A1l epplication forms must be back

before

ommittee will consider appli-

2. The school €
only.

cations of children born in
ions MUST be accompanied by
he child's birth
originals.will have
jfication pefore

3. A11 applicat
a photostat copy of ©
certificate. Later,
to be produced for ver
the chiléd is offered a place.

jcations MUST be ancompanled by

4, All appl
£ or letter.

s Nursery School repor

De A11 applications MUST Dbe accompanied by
a recent Water/Light Bill photostal copy

ag proof of residence.

All applicaxion forms will be acknowledged
by - and NOT earlieT.
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An eEﬁE'E‘J-e of a Nurgery School Leaving Cg;g’igcgge

Name Date
subject | Marks | Remarks
gained |
Religion A V. good. Always eager
: to answeT
. 1
| Reading A : Has & good accent and |
i a good flow of words
Writing B | Has a neat and clesn
: i hand
Recitation A. i V. good. Recites
. i very well
Arithmetic A | Excellent. & careful
* % worker
Drawing B . Has a good hand for
art
Handwork A Has very good idea
: and imagination
Hygiene A Always neat and
tidy
P.E. i B Very keen
Conduct: good. A very obliging child.

General Report: gt 18 B very steady and
keen pupil. She is making
very good progress. She

must keeP it up.

Next term pegine:

Code: A -~ Excellent B - Good C - Fair

gigned:
PRINCIPAL




Appendix 3

THE MAJOR CHARACTERISTICS OF NURSERY SCHOOLS

(0. | Neme of | Type of | Tees | Geogre- | Race of | Langu-| Pri-| 1976 11976 | o. of
School | School | per | phical | Princi- | age | Daly Bnrol- Out- | Teachers
tern | Locat~ | pal Use | Sch-| ment | put
Shs, | ion 00l
1976 Out-
Come
Index
01 lMuthaiga 1 5 [ 9 1 31 3.0 36 [ % 2
02 | Karen 1 15 | 3 1 ) 3.0 1 38 | % 2
03 | Uhuru 1 300 4 1 2 1,04 42 | & 2
04 | Madaraka 1 300 4 1 2 .71 40 | 4 2
05 | fariobang] 1 3001 1 1 2 L1 5|30 2
06 | Joseph
Tengethe 2 0 | 3 1 2 2,181 120 | 50 1
07 | Lady Nor-
they 2 MO | D 1 2 2,670 5 | U b
08 | Nairobi
est 2 390 2 1 2 1.8 % | 2 )
09 | Stase > | 30| 3 9 o | a1 | 0| 4
House
10 | Zdwand 2 225 1 1 2 1, 7] 100 | 70 b
11 | Bahati 2 229 1 1 2 | 116| 8 | 4 b
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[ I ) i '
}No. Name of nype of |Bees . Geggra- Race of §Langu-- UPri- {1976 11976 |No, of
School | School jper |phical Princi- | age ! mary |GBnrol- jOui- {Teach-,

f tem (locat~ | pal | Use ySche |memt |mui |ers
: Sis, | ion ool '-
| 1976 | Out :
% cone '
| Tndex _

2 |0 Bmalos ;3 |30 | 2 R AL

| Sams o4 (40 | 3 1 3038 | w0 |17 !9

o |

St AR N I N AU N SR IR B A

5 \laalgna | 3 (B0 | 2 R PR R N

6 |Lsas 3 B0 |4 12 tue e (%0 |4

17 |Vive Fenand ; 5 |25 |2 2 SRV B I

18 |Comsolata : 4 |50 | 7 ) 51588115 150 |5

9 et L4 %0 1 R TR

N Sty hiews | 4|50 | 3 113 (3B 158

L a2 AN RN

2 Ngla;ﬂ;t o4 |3 313 (3B % |1
i ' | ; !

3 |8t, Joseph ! E -' 5

4 s | 5 a0 |20 2 ‘2.9 AR

bl ; : 5 | |




Moo | Nme of |mype of | Fees | Geogra- | BRace of | Temgue | Pri- | 197 | 1976| No. of
School | School | per | ghical | Princi-| age mary | Enrol<l Out-| Teachers
tern | Locat- pal Use Sch- | ment | put
Shs, | lon ool
1976 Out-
come
Index
251 Cockar 6 000 4 2 2 2.5 9 4 1
26| Rahina b 3007 4 1 2 L 8 |15 2
27| 8t, Judes | 6 3201 2 2 3 2450 0 | 28 b
28| Qkwara 6 300 4 1 2 2,25 18 8 1
29| Lenana 6 FCO 2 3 2,78 18 j 1
301 s, Amt's | 6 050 3 2 2 3,061 320 {10 | 0
51| Rappy Howrg 6 60| 2 2 3 ol 18 11| 2
32| Selatters b 120 ) 2 3 221 20 )
331 St Teresa.i 6 05| 2 2 2 2,431 119 | 60 T
34| Jack & Jill 6 600 2 2 2 2,25] 100 17 )
35| Wonderland| 6 VI - 2 2 2.0 12 9 2
36| Greengates| 6 9| 3 j 3 4,36) 180 | 30 7
37| Riverside | 6 0| 3 3 3 4,46] 56 | 20 5
38 | Kegtrel Manor 6 12000 3 3 3 4,921 15 | 52 9
39| Riara 6 %0 | 3 3 3 4450 80 | 18 4
40| Westlands 6 1400 ) ) 3 4,88 98 22 6
41| Jembo 6 0 3 2 3 3.8 40 | 12 3
42| St. Stephen's 6 | 10%0] 3 3 3 b7 62 |2 | 5
43 | Pelican 6 01 3 ) 3 561 3 |12 ] ¢4
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; 11976 " | Cut-
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(5ee next page for key fo appendix 3)



Key to Appendix 3

¥ Type of School

1 = Pre~gchool unit

2 = City Council Day Nursery
3« Yeltare - Voluntary

1 = Yelfare - Chrigtian

5 w Yelfare = Agian

o = Private

T = Selfwhélp (Harambee)

¥  Geographical Location

1 = Former African regidential areas
2 = Former Agian regidential aress

3 = Rormer Buropean residential areas
4 - New middle clags estates

¥ Raoe of Nursery School Principal

W African
2 = Asian
3 = Buropean

ek Tanguage Use
1 - Swahili medium

2 - Inifially Swebili but quickly moved to Fnglish nediu
3 = English medivm

(@] oA



Appendix 4

PRE-PRIMARY EDUCATION IN NAIROBI

Interview Schedule

Dear Principal,

Below are/series of questions designed to [ a

get some information on Pre-primary Education

This information will be used to
I also hope that these

interest to you in

in Nairobi.
study its development.
findings will be of value and
your work when they become available.

Phank you for your cooperation.

Name of School:

Tocation of Premiges:

Name of Principal:

Address and Telephone Number:

1. in what year did the school begin?

2. when did you gtart belng principal of
this gchool?

3. How long is your 1igt of applicants for

19777

Is this 1lis? closed?

4.8. Has the gchool any admission requirements?

ve preference to applicants with

b. Do you &1
t the gchool?

brothers or sisters a

C. Do children need to know English before

admission?



5.a.

10.

11.

12.

13.
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What fees does/school charge at present? / the
How long has the school fees remained at
this rate? What were they previously?

Are fees paid monthly or by the term?

Does the school receive any financial
rm of private donations

If yes, about

agsigtance in the fo

of funds, equipment etc.
how much private agsistance can you count

on each year?

ge is the teaching staff? Please

How lar
age, educ ational

indicate for every teacher,
attainment, training, experience, ethnic
origin and salary.

On what basis are children grouped?

(age, ability, other)?

How large is each group?

ous majority at the school?

Is there a religi
re?

What religious minorities are the

Is any religious knowledge tanght? If yes,

give details.

d ethnic ratio of the

What is the total an
when the school

enrolment? What was it
gtarted, 1970, and 19747

What is the 1anguage of instruction? Are
gny other languages taught 11 the school?

If the 1anguage 0T ingtruction is English,
what is your polil arding children who

do not speak Engl

cy reg
ish when first admitted?
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15.

16.

17.a.

18.

- 2Ch -
Do parents make specific requests as to
what they would like their children to be
taught? If yes, what?

What language do the parents want their
children to use at school? Why?

Which parent talks to you about the development
of the child? Father or Mo ther?

What kind of learning do you want the

children to acquire?

About how many hours do you give each week

to teaching?

Age of Children [
5-4 145 |5-6 | 3-6 |
|

I

Topic

. ]
Reading I l i
Writing
Arithmetic
Music
Drawing
Handicrafts |
Free Play
Others (specify) |

1

I

|
|
|
|
|
|

jldren went to primary schools
Please give names of the primary
of children admitted

How many ch

1ast year?
gchools and the number

into each school.
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19. How many chil dren have applied for standard
I next year? How old are they? DPlease
give names of the primary schools that
parents may have told you they have submitted
names of their children for standard I

gelection.

20, Do you give children help to be admitted
into primary school? What kind of help?
( Probe).

21, Are applicants for standard I required

to attend interviews?

1. Yes 2. No 3. Do not know

If yes, when did interviewing become part
of the admission requirements and why?
If you answered 'NO' please explain on what

bagis are primary one entrants selected.

22, What is your age?
6. 41~-45 years

Te 46-50 years
8., 51-55 years
9, 5€ years or oVer

1., 20 years oT under
2, 21-25 years
%3, 26=30 Yyears
4, 31-35 years
5. 36=40 years

23, Ethnic group:

1, African
2, Asian
35, Goan

4. European
5. Arab
6. If other, specify.

Do you have any professional quelifications?
1f ves, please give the name of the country,
lege, type of training, and

24.

training col
year.
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25.a. How many years'experience of nursery
teaching have you had?

b. For how many years have you taught
in nursery schools in Kenya?

26, Did you do any other work before you
became a nursery school teacher?
1f yes, give df¢tails.

27. If you have any comments you would like

to make about nursery schools, primary
schools or this gquestionnaire, please

write them here. They will be much

appreciated. Once again, thank you.
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GpsS DATA IAYOUT: PRE-SCHOOL EDUCATICN PROJECT

1

Cols, | Beld ! Size | Variable Labels ! Talues and Value |
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iy |
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Colg, | Field Variable Labels Values and Value
Neme (40) Iabels (20)
(8)
17-38 | U1 Untrained Teachers 0-28
1940 | TEESTR Teaching Experience 0-2
§ | TESIOM Teaching Bxperience 0-5
42 | TEXTENP Deachers with more than 10 years experience 0-5
1345 | TAC Acadenic Teaching Tine per day 60 - 165
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b4 I Human Development - Intellectual 1= Tes
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h8 HIC Human Development - Conformity A

0
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! I
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LA |
f _ [ e
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\ ! | i 1 = Tes
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64 - RNRm| 1 ; Recomend Prizery Schools? 1 = Tes
| ' |
65 megge | 1 | Cuerantee Standard I Tacarey? 9= T
. i _
% mmE| 1 Wiich Parent Balks o Teacher? ] = Nother
’ '; ? = Father

3 = Both

Y
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Appendix 7

HEAD HIGH-COST PRIVATE NAIROBL NURSERY

The school aims to provide for the
developmental needs of the child, There are
geveral aspects of a developing child that are
First there is creativity. It is

emphasized.
s how to be creative.

important that a child learn
The school offers every child an opportumity

to develop this faculty. Creativity is encouraged
mainly through art activities; for instance, a
child learns to express his ideas and feelings
through painting. Further, he learns %o
concentrate and to control both himself and the
materials in an enviromment that is full of

distractions.

There is a cluster of activities which

en as helping the child to develop mani-
pulative skills and coordination. Some of these
are gpecific activities such as threading, cutting
An activity such as painting also
sance to manipulate the brush,’
e brush makes it easier for

are se

and puzzles.
gives the child a ch
Learning to handle th
a child to use a pen later.

The third aspect of learning that is
encouraged is what is seen as laying foundations
for academic work in general, particularly for
science and mathematics. tT,aying the foundation'
ig a broad process. 7he child's desire to learn
and to explore is used to give him a range of
suitable apparatus to play with. Some of the apparatus
a child 1is introduced to and encouraged to play
with is designed in such a way that in the process

of play a child is made aware of existing notions

such as volume, length and width as he plays with
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cubes, graded rods and broad stair respectively.
Children also play with cylinders and geometric
patterns such ag triangles, circles and squares,

Exposing children to cubes, geometric shapes,
graded rods and cylinders of varying lengths and
widths does not lay a sound academic background
automatically. The manner in which this educational
equipment is introduced %o a child is important
too. The teacher should be able to explain clearly
to the child how to play with these objects, She
should also encourage the child to tallk to her and
to the other children. In this way a child learns
both from the teacher and other children, Children
do not have to be taught to speak their mother
tongue; they learn to speak by hearing speech going
on around them, Neiher do they have to be taught
the other skills 1f suitable apparatus is presented
in the right way, and the child is allowed enough
freedom to make him feel secure, confident and
independent of the teacher so that he can think

things out for himself in his own time,

The material basis is provided in terms of

educational equipment and other cultural objects
Tn addition, a child is made aware

s by talking about them and being

shown how to work with them, In this way a child
abgorbs new findings as he explores the environment,
New findings become a part of his total self. What
remains ig learning to express the material and
cultural attributes that he has absorbed from his
physical and gocial environment. The c¢hild in this
nursery meets new objects such as cubes and graded
rods in a context which encourages verbal expression.
he words or 1abels of the acquired concepts

d knows, he finds it easy
needs but also his ideas,
to express in words

and activities.
of these material

gince ©
form part of whatl the chil

to articulate not only his

For instance, & child will learn



that he would like some food and also that five
objects are more than three, With his conceptual
framework properly developed, it is quite easy for
a child to write the symbols such as the letters
of the alphabet and numerals.

In this nursery school, giving a child an
inner feeling for academic work is extremely
important., As we have already seen, a child is
exposed to a lot of activities and specialized
educational materials, Laying a sound foundation
ig a delicate and complex process, and a child is
encouraged to develop his potential gradually at
his own pace, About one year of exposure to the
right kind of materials before a child learns how
to form letters and numbers is necessary. Most of
the other nurgery schools, however, S€em not to
aterials meant to help a child to develop
a firm conceptual basis. Rather, they start teaching
a child writing skills at the same time without
firgt letting the child work with the materials for

any length of time.

trust the m

od is not devoted to play
Exposure %o
well organised

The one year peri
with suitable educational toys only.
these materials is just a part of a
programme since the process of laying an academic
foundation is one aspect of personality development.
In addition, there are other crucial personality
traits such as gelf-confidence, ability to concentrate,
initiative and creativity. Thus, this nursely school
undertakes to encourage and gtimulate the intellectual
development of a child, Because of the very complex
nature of this kind of gdevelopment, there is only
gmework into which various activities
are fitted. To have a routine would destroy everything

the nursery is trying to develop in the children,

phe structure of the educational programme is based

a general fr
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on the concept of the family. There is no use
separating the children on the basis of age because
a child will naturally pick on something to do in
the school, If he does not, the teacher should

be around to help him identify something to do.
Further, younger children learn from older ones,
particularly in this school which encourages verbal
expression of individual experiences and thought.

There is a time-table for the entire school
which is used to enable the teacher to insure that
every child gains broad experience in using a wide
variety of apparatus regularly. For instance,

a group of children may be scheduled tu work with

thread and beads on Monday, puzzles on Tue day,

on Wednesday, book corner on Thursday aend
The children are
according to their
Each group

The teacher
ge activities

cutting
geometric patterns on Friday.

divided into two oi three groups
stage in development, not their age.
is assigned three activities each day.

encourages the children to complete the
If a child prefers to use some

s not shown in the time-table,
the equipmerntis

during the morning.

other equipment which I
ne ig allowed to do so becaus® all
designed to develop & child's skills. In addition,
a child will learm more from using apparatus he has
chosen himgelf,’ But an experienced teacher will
be able to direct the children to use the right

apparatus asg though they had chosen it themselves.

ivities in the time-table is

only a small part of what the children do in the

But the list helps @& teacher to keep
a child and provides a

eedings in the school.

The list of act

morning.
s check on the progress of

general framework to the proc
The time-table 18 not adhered to rigidly, and the

teachers learn not to be impatient if the children
do not complete the given activities for the day,
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It is, however, quite easy to direct children to
the right activity once the apparatus is kept well

and presented attractively.

In between the activities listed in the
time-table, the children are encouraged to take
part in creative activities such as painting with
a brush and their fingsrs and playing with dough
and water. A child who decides to spend all the
time on these activities is allowed to do so.
These creative activities need a skilled and
experienced supervisor who knows when %o leave
a child alone and when to help.

A fairly formal break follows after about
two hours. The children are encouraged to sit down
in a civilized way and take their mid-morning
snack consisting of milk, biscuits and fruits.

The register is called at this time, and any

birthdays are celebrated.

After the break, the children play in the

garden with the outdoor equipment, Sometimes this

ig followed by activities such ags a dancing class,
percussion band and singing games. All these
activities are voluntary, and the children are
free to carry on their game in the garden.

e of the young children settle

down to a card or board game, listen to a story,
look at a book or listen to a record. The rest
continue with their game in the garden until it is
time to go home. And the children who are preparing
for entry into primary school go to a separate

room foT academic ingtruction.

Finally, som
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HEAD LOW-COST, SELF-HELP NATROBI NURSERY

Children in this nursery school learn both
manners and academic skills such as reading and
writing., Although the aim of a parent is to have a
child learn school work, it is more important that
a child learns to live with others. There is a
time~table which is not followed rigidly because

the children are sometimes not interested in a

particular activity. For instance, the teacher

may turn to story telling if she finds that the
children are losing interest in learning the
numbers or the letters of the alphabet.

The first activity in the morning is the
agsembly. The children line up in front of the
classroom and are inspected for cleanliness. This
ig followed by either singing or story telling.
gome of the main themes that are covered in the
songs and stories are the existence of God who
should be worshipped and obeyed, respect and
obedience to parents and rulers, and the importance
of being active. The next activity is either reading,

drawing or acting various adult roles

writing,
mother

guch as the shopkeeper, teacher, doctor,
and constable. Singing and ligtening to stories
makes children attentive and ready for activities

such ag reading and writing which require a lot of

concentration.

Reading and writing include learning to

ze numbers 1 to 10 and the letters of the
alphabet and how to write them. After learning

the alphabet, a child is taught the ar%d of word
construction. gimilarly, a child who knows numbers
1 to 10 is introduced to computational gkills such
as adding and subtracting. The exercise of drawing
shapes and pictures of objects is seen as an

recogni
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opportunity to teach the children the English
language. For instance, the teacher draws a picture
of a cup on the blackboard and tells children

that the name of the object drawn on the blackboard
is cup. Children are taught English language as
preparation for primary school where it is the medium
of instruction because they do not know it when they
come to school. Most of them, however, already

know Swahili when they come to school.

A child is exposed to all of the activities
that are discussed above so that he may be able to
do them when he enters primary school and later
on as an adult. This may be compared with a
person who practices to run in preparation for

a sports competition.

The academic and other related activities
are followed by a break. The main activity during
break consists of physical and singing games that
are conducted in the playground. This may &o on
from eleven, when the break starts, until twelve
noon, when the school day ends. Sometimes the
children go back to the class before twelve to
revise the numbers and the letters that they may

have learned already.



THE AVERAGE TIME IN MINUTES PER DAY

Appendix 8

S 1 T10US ASPECTS OF
S SCHOOL 1CULUM
A, The Average Amount of Time by the
Ethnicity of Nursery Schooi‘%&incipals
Type of Academic Non-academic Pl
Manager |Activities Activities il e
Mean Time Mean Time [Mean Time
African 110,44 68,68 59.12 24
Asian 111.25 68.75 63.75 12
European 99,09 101,82 40.45 11
Entire :
sample 108,42 75,09 56 .49 57
Eta coeff. 0.179 0.486 0.425
Sig. levels 0.4120 0,1790 0.0045

Sig.levels

B. The Average Amount of Time by the Geoara%hical
Tocabion of Nurgery Schools in airobi
rype of | Academic Non-academic Play No. of
Manager |Activities Activities Cases
' Mean Time Mean Time Mean Time
Former 123,33 60,00 58.83 18
African
Former 102,00 66,00 67.50 10
Agian
New 107 .1« 83.57 55.71 T
Estates
Former 99.55 88,86 h2.27 22
European
Entire 108,42 75.09 56,49 57
Sample
Eta coeff. 0,408 0.48 0.28
0.2080 0,0027 0.2201
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C. The Average Amount of Time by the Type
of Ownership

Type of Academic %Non—academic: Play iNo. of
Ownership {Activities ; Activities FCases
Mean Time } Mean Time [Mean Time,
City Councii é ,
: Education 120,00 : 62.50 60,00 ! 6
| City Council : | |
R 88.00 56,00 | 84.00 [ 6
: .
. Welfare ' . 1 ’
Mootengary | 90-00 1 8250 . 48.75 | 4
1 i :
Welfare ' :
Christian | 107.14 | 84.29 48,57 7
E f !
Welfare ‘ 2 i 2
Asian 135.00 0 62.50 !! 5 05 f
Private 102,50 89.25 53,25 | 20 -.
Harambee 122,31 61,15 56.54 20
Entire 56, 5
Semple B .108.42 75.09 i 49 l T

J

BEta.coeff= Bta.coeff= Eta,coeff=
0.49 0,503 0.48

Sig.lv, = Sig.lv, = Sig.lv.=
0.2680 0.0191 0.0312




