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ABSTRACT

The study investigated factors that influence the implementation of integrated

The findings included one, whereas 50% of the teachers had received in-service

xiv

English curriculum in public secondary schools in Kanduyi Division of Bungoma 

South District. The study sought to achieve four objectives which included one , 

to establish how teachers’ initial professional qualifications influenced the 

implementation of the integrated English curriculum and two, to determine how 

the frequency of in-service courses for teachers of integrated English influenced 

the implementation of the curriculum. Data was collected using two sets of 

questionnaires; teachers’ and students’ questionnaires. The reliability index for 

teachers’ questionnaire was 0.93 and that of the students was 0.91. Descriptive 

statistics was used in the data analysis.

training on how to implement the integrated English curriculum, 46.7% of the 

sample had not. This lack of in-service training courses had influenced their 

implementation of the curriculum since the said teachers had been teaching as 

they were taught without the knowledge of new approaches to teaching English. 

This is because the syllabus was constantly changing. In addition, majority of the 

schools had inadequate supply of charts and audio visual tapes. The lack of some 

learning materials impeded the implementation of the integrated English 

curriculum in the sense that some teaching methods like lecturing were 

emphasized more than others.



Based on the findings, the following recommendations were made. First, the

Ministry of Education (MOE) should liaise with teacher training colleges and

universities to ensure there is harmony between pre-service training programmes

for teachers of integrated English and the implementation of the curriculum in

secondary schools. This will empower the teachers to implement the curriculum

with competence and confidence. In addition, the Kenya Institute of Education

(KIE) through the MOE should organize comprehensive and regular in-service

training courses for teachers of integrated linglish al nalional, provincial and

district levels.

Suggestions for further research included

Kanduyi division or other districts in Kenya but with special emphasis on time

allocated to teach integrated English and sometimes how it is utilized during the

learning-teaching of English.

XV

a similar study to be carried out in



CHAPTER ONE

INTRODUCTION

1.1 Background of the study

Language is considered to be a system of communicating with other people using

sounds, symbols and words in expressing a meaning, idea or thought.

(www.unixl.com/—unixl/dir/education/languages/Ianguage_definition/). Suffice it

fundamental tool that enables people conduct daily

business. English is essentially spoken worldwide with over 500- 600 million

people using the language (Crystal, 2005). In Kenya, English is recognized as the

official language and a medium of instruction in schools. Hence English is at the

epicenter of most social, religious, economic and political dimensions of life in

the country (K.I.E, 2002).

English language is one of tlic core subjects taught in the Kenya Secondary

Education Curriculum. (K.I.E. 2002). The English syllabus adopts an integrated

approach to the teaching of language (English language and Literature in

order to strengthen and enrich both. Curriculum integration

only confined to Kenya. At Frcyberg High School in New Zealand (NZ)

integration has been practised as far back as 1986. Initially, four core curriculum

subjects: ISnglish, Mathematics, Social Studies and Science were integrated into a

theme based programme (year 9 & 10 students). However, as more classes

1

luiglish). Integration is the merging of two autonomous but related entities in

as a principle is not

to say that language is a

http://www.unixl.com/%25e2%2580%2594unixl/dir/education/languages/Ianguage_definition/


examination

This failure in

2

In llic Kenyan situation, the secondary English curriculum asserts the importance 

of integratiun. Ihat literature is part and parcel of language learning (K.l.E. 

Syllabus, 1992). However, in practice both the teaching and 

contained different aspects of the language English and Literature.

implementation necessitated the revision of (he curriculum in 2002. I'hc I’liglish 

curriculum was, this time round, integrated in practice in both the teaching and 

examinations (K.I.i:. syllabus, 2002). Curriculum integration poses several 

challenges such as adequately prepared teachers through in service, textbooks and
I

other teaching learning materials. Teacher attitudes towards integration could be 

problematic as some teachers view themselves as subject specialists, 'fhe said 

teachers will go to great length.s to guard their areas of specialty jealously since 

they would like to be seen as mathematicians, linguists or historians.

became involved, in practice it was difficult to implement and a modified version 

evolved. The decision was made to combine the delivery of English and Social 

Studies as integrated studies and include elements from other areas when possible 

and appropriate. In this case the English curriculum achievement objectives 

would be used as a basis for assessing student's communication basis. (NZ 

Curriculum Framework, MOE 1993).



1.2 Statement of the Problem

luiglish

Kiswahili 44 49 41
Maths 20 19 18

Source: KNEC 2009

3

2002 
% 
30

2004
%___  
35

2003 
% 

31

English Language continues to enjoy its status as the medium of instruction in the 

Kenyan education system. It is the ofRcial language recognized in the Kenyan 

constitution; it is the language of commerce, computer programmes are run in 

English; English Language therefore enjoys a special place in the Kenya 

curriculum set up. It is used as the language of examination. Following the 

importance of the language as indicated above, it is therefore important that the 

language be well taught at all levels of the education system.

Table I: K.C.S.E. Candidature and National Performance in Core KCSE 

Subjects in Percentages, 2002 - 2004.

Subject

The revised 8-4-4 curriculum in 2002 introduced significant changes and 

innovations in all the subjects taught in secondary schools in Kenya.

The introduction of the revised integrated English curriculum was received with 

optimism on the part of curriculum developers and scholars; stemming from the 

feet that the two domains of the subject (Language and Literature) actually 

complement one another.



analysis, 2006). The superiority of French and Kiswahili over English in terms of

secondary schools in Kanduyi division, Bungoma South district

1.3 Purpose of the Study

The study sought to analyse factors influencing the implementation of the

integrated Imglish curriculum in Public Secondary schools in Kanduyi Division,

Bungoma South District, Kenya.

1.4 Objectives of the Study

fhe study intended to:

Determine how teaching methods employed by teachers of integratedi)

English influenced the implementation of the curriculum.
4

The performance of English at secondary schools in Kenya has been dismal 

especially since the introduction of the revised curriculum in 2002 - The above 

table can attest to this fact. For instance in the Bungoma District 2006 subject

pciTorinance is unfortunate since both arc languages just like English. This does 

not augur well for English l^iguagc given its importance in the society today.

The problem is that English, given its importance is still being performed poorly 

in national examinations pointing to the fact that there could be challenges in

implementing the curriculum. I'his therefore justifies the study ‘Taelors 

influencing the implementation of integrated English curriculum in public

ranking, English was 13**^ with a mean score of 5.3702(oul of a maximum of 12) 

as compared to C.R.E which was first with a mean score of 7.4999. Kiswahili and 

French had a mean score of 6.2763 and 6.7471 respectively (Bungoma K.C.S.E



ii)

Hi)

iv)

1.5 Research Questions

ii)

1.6 Significance of the Study

Isslablisli ihc extent to which the frequency of in-service courses for teachers 

of integrated English in Hue need implementation of the curriculum.

Asses how the availability of teaching-learning resources in public 

secondary schools influenced the implementation of the integrated English 

curriculum.

I he findings and recommendations of this study arc likely to be of immense value 

to both the teachers and educational planners. The findings intend to help 

curriculum planners and developers to always seek and factor in the views of 

5

Establish how teacher's initial professional qualification had any influence 

on the implementation of the integrated English curriculum.

The research study sought to answer the following questions:

i) How do the teaching methods employed by teachers of integrated English 

influence the implementation of integrated English curriculum?

To what extent does the frequency of in-service training courses for teachers 

of Integrated English infiucncc Ihc implementation of the curriculum?

Ill) I low docs the availability of teaching-learning resources in public secondary 

schools influences implementation the integrated English curriculum?

iv) To what extent does the teacher’s initial professional qualification infiucncc 

the implementation of Integrated English in public secondary schools?



teachers of English in the entire curriculum development process. The findings

are likely to assist teachers of English in re-evaluating their strategies in the

teaching and learning of integrated English. In addition, the findings of the study

are likely to help university lecturers and teacher trainers to harmonize their

1.7 Limitations of the Study

'I'his study was limited in the sense that survey studies rely

the finding of (he research.

1.8 Delimitations of the Study

6

participants to truthfully and accurately report on their 

altitinlcs and characteristics, 'fhcrcforc information unknown to the respondents 

was not tapped in the survey, 'fliis information would have otherwise enhanced

programmes with the changing trends in the teaching of English in Secondary 

Schools. This in turn helps teachers to acquire relevant knowledge and skills 

commensurate with the reality on the ground.

on ‘self-report’, data.

(hat is, they depend on

management are directly under the government. The study therefore left out 

private secondary schools since their proportionate number was almost negligible; 

there was also the probability that (he sampling techniques may exclude them in 

(he study. Second, the study was only conducted in Kanduyi division of Bungoma 

South district. It was ho|7ed (hat through employment of proper sampling 

techniques, the findings of this study would epitomize the reality nationally.-

The study was conducted only in public secondary schools whose control and



1.9 Basic assumptions of the study

It was assumed that respondents were honest and willing to co-operate and gave

honest and uninfluenced answers.

Definitions of significant terms1.10

Curriculum Implementation: the process of putting in practice the designed

curriculum and ensuring that it is effective.

Initial Teacher Training: a pre-service course before entering the classroom as

fully responsible teacher.

Integrated English: the teaching of English language and literature in English as

one subject; English.

Public Secondary Schools: refers to those schools that are registered as such and

supplied with teachers and occasional grants by the government.

Organization of the study1.11

'Vhe study was organized in five chapters. Chapter one consisted of the

background of the study, statement of the problem, purpose of the study.

objectives of tlie study, hypotlieses of the study, limitations of the study.

delimitations of the study, basic assumptions of the study, definitions of

signilicant terms and organization of the study.

(.’haplcr two focused on review of related literature in which the concept of

iitiplpm»*nlrttinn of th® oiirrioiiliim were dinrtiinft^di A'tiendnnt to this was the

7

integration language and literature, challenges facing teachers in the



discussion on the polemics of whether to integrate or not theoretical framework

and conceptual framework.

Chapter three described the research methodology. This included research design.

suggestions for further research.

K

target population, sample selection and siunple size, research instruments, validity 

of instruments, data collection procedures and data analysis techniques.

Chapters four and five not only consisted of data analysis and discussion of the

findings but also summary of the findings, conclusions, recommendations and



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

strategies, teaching-learning resources, attitudes towards English and integrated

approach, pro-integration and ant-integration scholars, summary of literature

2.2 Teacher Initial training and Professional Qualifications

of the system to give them a sense of security. Such teachers when in doubt will

review and theoretical framework. Finally, the conceptual framework showing the 

relationship between independent and dependent variables.

her expertise irrelevant. They feel out of place and inseetirci Studies show

9

always fall back on their familiar dogma. Parrot (1982) enumerates two types of 

teachers. First, there arc teachers who

teach only what they 

know and as a result, cling to the textbook and depend on the narrow framework

arc adequately trained and lack experience.

These teachers arc nonnally discouraged and arc

Bishop (1985) asserts that poorly educated teachers can

reluctant to change due to their 

incITicicncies. Secondly, there is the experienced teacher. I'his crop of teachers is 

intransigent to change as they feel their expertise and confidence is challenged by 

the new curriculum. Innovation “de-skills” the experienced teacher it makes his or

This chapter reviewed literature related to the area being focused by the study. 

The section was divided into nine sections namely: teacher initial training and 

professional qualification, in service training, choice and use of teaching



2.3 In-Scrvicc training

10

itjiltohiil levels for sciccled subject teachers from dilTcrcni regions who in (urn 

fniin (cnclicrs from (heir rcspcclive regions.

'flierc is need for teachers to be exposed to continuous training (K.I.E. 2002). In

service courses may be organized and disseminated at various levels in Kenya. 

The Kenya Institute of lulucation organizes and facilitates in-service courses at

lack of skill and knowledge in their 

preparation and teaching of English (Ochieng, 2006).

It was also indicated that teacher related factors, to some extent, influenced the 

implementation of integrated English course. Factors that affect teacher’s ability 

to perform, a heavy work-load, large classes and inadequate time for leaching and 

learning English. (Magoma, 1999).

In-scrviee courses arc important and useful to teachers. I'cachcrs should practice 

and reflect upon all (he skills and knowledge gained from any in-scrvicc training 

(hey receive. (Buehler, 2003). Teachers should not be left on their own in the 

even( of an innovation. 'I'cachcrs need support through in-scrvicc courses in order 

for them to achieve their objective in teaching. In-service training equips teachers 

with skills, knowledge and attitudes needed for the implementation of any given 

educational program.

students incompetence is a direct result of the teacher’s inadequate initial training 

capabilities. Some teachers show a



The study sought to find out whether teachers trained by K.l.E do go back and

organize effective in-service course for teachers in their regions.

Oluoch (1982) posits that teacher preparation should be intensified and extended

2.4 Choice and use of teaching methods

The teaching-learning approach in integrated approach should be multi-

mcrcly learning it. Learners should be helped to learn how to discover for

Ihcmseivcs if they have to face future challenges of life. Integrated English

11

training programmes will enable the serving teacher acquaint himself or herself 

with the new curriculum. It is also observed that teacher experience determines 

competence and efficiency. Continuous teacher training makes the teacher 

receptive and flexible in the implementation of the curriculum (Mutoro, 2001).

teachers should go through specially designed programmes for both serving 

teachers and teacher trainees. He further recommends that suitable in-services

dimensional. The choice and use of learning strategics will be determined by the 

nature and type of learner, the availability of teaching-learning resources and the 

experiences of the teacher. Hence the teacher’s job is to make the teaching

learning .situations and experiences interesting (Bishop, 1985). That there should 

be insight learning as opposed to rote learning. Relationships and principles are 

more important than facts; and applying what is learned is more crucial than

during implementation stage. Teachers should understand and accept the new 

curriculum if it has to succeed. A suggestion is therefore made to the effect that



integrated English
curriculum.

12

modem day teaching strategies such 

discover for themselves the

Parrot (1982) observes “as is the teacher so is the teaching,” in essence, better 

trained teachers (end to be creative, innovative and

The teacher should help learners to develop holistically. That is physically, 

intellectually, aesthetically, affectively and spiritually. The teacher can only 

accomplish this if he or she is better prepared. Integrated approach calls for

easily improvise teaching 

strategics to suit the subject matter and context. Inexperienced 

on the other hand, rely on

as the discovery method; where learners

concepts or knowledge necessary to learn. Other 

strategies include problem solving, discussion, dramatization, story telling and so 

(brill. I his .study .sought to find out what leaching stralcgic.s teachers used and if 

(hey enhanced or impeded the implementation of the

or rigid teachers, 

traditional methods of teaching which may be 

irrelevant. Wilkins (1974) asserts that teacher’s mastery of content of teaching are 

crucial for understanding on the part of the learners. It is not realistic or ultimately 

desirable to expect teachers of luiglish to happily and cfricicnlly change their 

approach to language teaching suddenly. Integration requires an inquiry method 

of teaching.

envisages all the above where the teacher is the facilitator and the learners are the 

contributors in learning.



Bishop (1985) asserts that if teachers are fully involved in the process of

educational change, they must understand the principles behind and the reason for

the change. Meaningful change only comes about if the teacher is fully involved

in the process of change. This study sought to find out whether language teachers

were continuously involved in the process of curriculum development and

whether there was continuous interaction between the curriculum developer and

the teacher of English.

2.5 Teaching- learning resources

According to the Ministry of Education (2000), the availability and quality of

key factor in the effective delivery of the

curriculum. Without teaching - learning materials, classes will always be teacher

centered and students will not learn on how to work independently and in groups.

In the integrated English Curriculum both teachers and students should be

provided with adequate teaching-learning resources. They include; textbooks.

teacher’s guides audio and visual materials. Previously it was the mandate of

Kenya Institute of Education (K.I.E) to sanction the development of instructional

K.I.E recommended textbooks. Since then the writing and production of teaching

and learning resources has been liberalized, with KIE still approving and

13

materials which were then published by the Jomo Kenyatta Foundation (J.K.F) or

Kenya Literature Bureau (K.L.B). All schools were therefore required to buy

teaching - learning materials is a

recommending materials which are appropriate for schools. The active



participation of teachers in writing, production, and evaluation of teaching and

learning resources helps in the fulfillment of the innovation.

According to The Ministry of Education (2000) handbook for inspection of

education institutions, it is observed that learning resources are not often used

effectively because teachers do not have or do not use the accompanying teachers^

books. The teacher’s role is very critical as he or she is required to provide

leatlership and wisdom in selecting appropriate and relevant titles to be used. For

instance K.l.E has approved several titles to be used in secondary schools. New

integrated English by J.K.F, Excelling in English by KLB, Head Start English by

Oxford University Press among others. The teacher has to select carefully from

the list of books available so as to have a menu that elTeclivcly and en'icicntly

satisfies the objcctivc.s set out in the new integrated curriculum of English.

there should be a ready and continuing supply of teaching- learning resources and

2.6 Attitudes towards Integrated English Approach by Teachers

Attitude is a predisposition to perceive, feel or behave towards a specific object or

certain people in a particular manner. 'Fhey arc derived from experiences rather

than intrinsic characteristics implying that they can be modified. Skills and

attitudes count for a great deal more in curriculum renewal than do changes in 

coutenl and method tt’iisliop Many teachers often tack the necessary
14

If any meaningful implementation of a new curriculum should take place, then

adequate support-devices (Bishop, 1985).



knowledge and skills to carry out an innovation. They are reluctant to break new

ground. It would be crucial to discover what teachers’ perception are towards the

revised Integrated English Curriculum in Kanduyi Division and what they are

doing to change their own attitudes and their learners order to implement the

curriculum.

2.6.1 Pro-integration scholars

Arden (1988) in a Ministry of Education presentation maintains that integration of

English Language and Literature in English was not a new concept. He asserts

that the teaching of English is concerned with enabling the students to read, write

and speak with fluency in ways appropriate in a variety of contexts. He wonders

whether it is possible to teach poetry or prose and ignore vocabulary. His main

idea is that the two components of English actually complement one another.

15

'Illis implies that the two actually complement each other despite their subject 

boundaries, which according to him are the motivating factor fortheir integration.

Giroux (1988) maintains that the approach to English teaching is more practical 

when the integrated approach is used. He asserts that literature provides learners

with a convenient source of context for a course in language learning. Most 

teachers, it is observed, use literature to assist in the development of competence 

in language and vice versa. Indangasi (1991) says that literature and language are 

of mutual benefit in the classroom situation because they reinforce each other.



2.6.2 The anti-integration scholars

16

long struggle, the MOE has 

embarked on a dcliberalc attempt to ‘kill* literature. Me

These scholars argue that the two components have their distinct characteristics 

hence the need to preserve each component’s identity. Their contention is the 

belief that the two lose their unique qualities when taught i 

Wanjala (Literary Giants: KBC

in an integrated manner.

the school syllabus with its own

Carter (1996) puts forward several reasons why literature should be included in 

unique language, stylo of delivery and a unique 

way of depicting i.ssue.s that directly or indirectly alTcct the society. That literature 

oOers plenty and varied amount of written materials that affect humanity cannot 

he gain.said. I hc scin.lar arguc.s that given the unique nature of literature, it should

• lie expense oi luoraiurc. i ic posil.s mat the slate ol afTairs in Sceondary .School 

Currieuliiin will consequently render the department of literature in teacher 

training e«»llegc.s anil universities redundant. I'his trend would not only impact 

negatively on the employment opportunities in Ihc job market but also undermine 

the reading culture in the populace which Literature tries to inculcate.

programme August 2007) argues very strongly 

against integration. He points out that it took the concerted efforts of university 

scholars like Taban Lo I.iyong, Kavetsa Adagala, Ngugi wa Thiong’o among 

others to bring literature and particularly the teaching of Oraturc at the core of 

Mniversily education. Me wonders why alter such a

argues that the current 

syllabus puts more emphasis on communication skills, grammar, listening skills at 

Ihc expense of literature. Me posits that the state of afTairs i



Summary of literature review

study.

handling (heir tasks
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2.8 Theoretical framework of the study

The study was anchored

be taught on its own without merging it with other component. It is argued that 

literature in its “undiluted” form would be more enjoyable to the learner.

on the curriculum implementation theory propounded by 

Cnoss et al (1992). The theory states that implementation of any educational 

programme envisages the question of facilities, teacher’s capability, management 

support, compatibility with the organizational arrangement and the clarity of the 

implementer (teacher) on what is to be done. The said factors are interrelated and 

each is important in making teachers to be prepared in 

udequaicly.

The studies covered under this section did not analyse teaching methods put in 

place by teachers of English in implementing the integrated English curriculum in 

Kenya. Also none of the studies was conducted in Kanduyi division of Bungoma 

South district where the current study was done. It is also important to assert that 

most of the studies done earlier focused on the approach prior to 2002 where the 

components of the English subject were taught and examined differently. The 

present study was about the new approach to integration hence the need for the



of integrated English

curriculum.

Teacher Characteristics Availability of Resources

*

Inputs ore given as teacher characteristics, resources and learner characteristics.

These are harnessed into the process of curriculum implementation which in turn

results to good performance in K.C.S.R. English.
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■ Teaching — learning 
materials

■ Time allocated
■ Provision of facilities 

e.g. library

■ Teacher’s 
mastery of 
content

• Teachers 
professional 
expertise i.c. 
pedagogy

• I’eachcr 
motivation

■ 'leaching 
experience

Learner Characteristics
■ Learners attitude 

towards English
■ Learner motivation

1_______
Good performance in K.C.S.E English

hJTectivc curriculum implementation
■ Enectivc teaching
■ Eflcctivc utilization of available resources
■ Giving and marking assignments
■ In-service training

2.9 Conceptual Framework of the Study 
Figure 1: Factors influencing implementation



CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

3.2 Research design

commonly use questionnaires and interviews to gather information about the

3.3 Target population

I'argct population comprised all teachers and students of public secondary schools 

in Knndiiyi Division, Biingoma South District. Current records (2009) in the 
19

This section covered research methodology. It was organized under the following 

sub-headings: research design, target population, sample selection and sample 

size, research instruments, validity of instruments, reliability of the instruments, 

data collection procedures and data analysis techniques.

characteristics of some phenomena. Survey research can explain or explore the 

existing status of two or more variables at a given point. It also allows for 

generalization. Descriptive survey was suitable to this study since analysis of data 

was accomplished using descriptive statistics by way of frequencies, percentages 

means and so forth.

1'hc study adopted descriptive survey research design. According to Ogula (2002) 

surveys are used to enhance systematically factual information necessary for 

decision making. They are an efficient method of collecting descriptive data 

regarding the characteristics of the population and the current practices, 

conditions or needs. It is one type of descriptive research in which researchers



District Education Office showed that there were 27 public secondary schools in

the division. The total number of students in the division was 12,189.There were

153 teachers of English (D.E.O Bungoma South District 2009).

3.4 Sampling techniques

Whcrc:-

n is the minimum sample size required.

p% is the proportion belonging to the specified category.

q% is the proportion not belonging to the specified category.

z is the z value corresponding to the level of confidence required.

c% is the margin error required (Saunders ei al, 2007). Using 95% confidence

of 350 students. Since the number of teachers and schools was less than ten

thousand( 10,000 ), the researcher sought to use the formula espoused by Mulusa

( 1990 ) which required at least 30% of the population. In this case 153 teachers

selected for the study. Using simple random sampling technique names of the

20

Since it was not plausible to solicit pertinent information from all schools in the 
division, the researcher selected a few schools for the study. Saunders et al (2007) 
give a formula for calculating minimum sample size. The calculation assumes that 
data was collected from all cases in the sample. The calculation is given by the 
formula:

" z ““

n ~ p% X q% X

yielded 45 teachers and 10 schools. Hence 350 students and 45 teachers were

level with 5% theoretical margin error, a population of 12189 required a sample



schools were written on small pieces of paper, folded and put in a box. The

researcher then picked the papers randomly until the required number of schools

is selected. To ensure equal involvement of students, the selected number of

students (350) were divided by the number of schools (10) selected to give an

average of 35 students per school. The same procedure was applied in selecting

the 35 form four students per school since none of the 27 schools had less than 40

students per class (stream).

3.5 Research instruments

Data was collected using two sets of questionnaires namely: questionnaire for

teachers of Integrated English and questionnaires for students.

3.5.1 Questionnaire for teachers

The questionnaire was divided into sections A, B and C. Section A collected

demographic data. Section B collected information on teaching methodologies

3.5.2 Questionnaire for students

The questionnaire had three sections: A, B and C. Section A focused on the

respondents’ demographic information and type of language used in the school.

Section B addressed aspects of learning-teaching materials and teaching

21

and adequacy of teaching- learning materials. Section C sought the information 
«

on aspects of students’ performance in English subject.



methodologies that teachers used. Demographic data was intended to motivate

students to respond to questionnaire items.

3.6 Validity of the instruments

Validity is the degree to which results obtained from the analysis of the data

actually represent the phenomenon under study (Mugenda, 2003). It is concerned

with the soundness and the effectiveness of the measuring instruments. Content

validity was done by using the results of the pilot study. The researcher therefore

luul the instruments appraised and amended by university experts in the area of

study. I'hrough the pilot study, ambiguities in the question items were ironed out

before the actual study was carried out. 'litis was conducted in two randomly

selected schools, 'fhe schooLs that were used in the pilot study were not used in

the final study.

3.7 Reliability of the Instruments

Reliability is a measure of the degree to which a research instrument yields

consistent results or data after repeated trials (Mugenda, 2003). 1'hc researcher

used split-half technique to test the reliability of the questionnaire for teachers and

correlated (Best, 1997). In this case, scores from the odd numbered and even

numbered items which were obtained during the pilot study were correlated using

Pearson Product Moment Correlation Co-efficient. However this technique has

anomalies since it reduced the size of the instrument of two sets of half the

22

students. In this technique scores from odd and even numbered items were



number of its constituent items. To rectify this anomaly, the researcher needed to

— reliability of the original instrument

— reliability co-efficicnt obtained by correlating the scores from the

odd and even numbered items.

Using these formulae the researcher was able to test the reliability of the sets of

questionnaires whose value varied between 0.00 and +1.00. The closer the value

was to +1.00, the stronger the congruence measure. I

3.8 Data collection procedures

Authority to conduct the study was obtained from the Ministry of Education. The

researcher also reported to the District Education Offices in Bungoma South

Dislricl for clearance, ’flic researcher also obtained permission from each head

teacher Io conduct the research in the schools. The research questionnaires (see

appendix B-C) were personally distributed to teachers of English to participate in

the study and collected when duly completed. Students were to be assembled in a

room and questionnaires administered and collected the same day.

3.9 Data analysis techniques

Qualitative and quantitative methods of data analysis were used. Qualitative data

sought to make general statements on how themes of data were related. Data

1

collected underwent the process of organization, clustering, interpreting and 

conclusion. Data was organized by selecting, simplifying and reducing from the 
23

apply the Spearman Brown Prophesy formula which is denoted by: R**’ = 

l+r“®

Where: IV**



form of written field notes to ensure that data is manageable, comprehensive and

can be used to give preliminary conclusions.

For qualitative data, descriptive statistics was used to summarize the data, to

enable the researcher to meaningfully describe a distribution of scores or

measurements using a few statistics.

24



CHAPTER FOUR

4.2 Questionnaire return rate

return rale was therefore considered sufficient.
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DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction

was 325 translating to 92.9%. The

This chapter presents the study findings and discussions. Crucial on factors 

influencing implementation the integrated English curriculum in Kanduyi division 

of Bungoma South District has been given. Not only is data on teachers academic 

qualification given but also their teaching subjects.

The chapter also looked at the adequacy of teachers initial training and the 

frequency that the teachers received the in-service training courses. In addition 

not only the data in adequacy of leaching learning material captured but also 

teaching methods that teachers employ during teaching in class. Last but not least 

the respond view on factors influencing teaching of English and what can be put 

in place to improve the performance of English has been recorded.

4.3 Demographic data
The data presented here was obtained from the completed questionnaires from 
teachers of English. Frequencies and percentages were used to describe the data 
as shown.

Out of the 45 questionnaires administered to teachers, 40 were collected back 

translating to 89% return rate. For the students, 350 questionnaires were 

administered and the number collected back



Table 2.

Tabic 2: Gender of Teachers

PercentageFrequencyGender

63.526Male

36.514Female

100.040total

Teachers were asked to

I’able 3
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43.1 Gender of teachers

A sample of 40 teachers indicated their gender. This information is presented in

4,3.2 Teachers age composition

indicate their age bracket. The findings arc presented in

The gender composition of teachers was that there were more males than females, 

that is, 26 males (63.5%) against 14 females (36.5%). The gender composition 

favours males against female. It will he desirable for the Icachcrs Service 

Commission (TSC) to balance the staffing in terms of gender.



Table 3: Teachers Age Distribution.

Age in years Frequency Percentage

Below 25 26.711

25-34 19 46.7

35-44 6 16.7

45-54 3 6.7

Over 54 1 3.3

Total 40 100.0

It is apparent that the majority of the teachers lie in the age bracket of between 25

and 34 years.

43.3 Teacher’s Academic Qualifications

Teachers were required to indicate their academic qualifications and their

responses were as follows:

Figure 2: Teachers’ Qualification

Percentage
6.67%3.33%
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BMED
QBED
□ PGDE
Q Sl/Diplomo in EDi83a3%^



also Bachelor of Education

graduates.

Table 4: Teaching Experience of Teachers.

%FrequencyExperience (Y ears)

16.77Below one

36.6141 -5

23.396-10

6.7311-15

10.0416-20

6.7320 & above

100.040Total
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From this figure above it can be inferred that majority of the teachers of English 

(83.3%) were Bachelor of Education (BED) holders, followed by teachers with 

Master of Education (M.Ed) and SI/Diploma in Education who had a percentage

4.3.4 Teaching Experience of Teachers:-

Teachers were also required to state their teaching experience and their responses

were captured as shown.

Governors (BOG) the majority of this teachers are

of 6.8% a piece. The smallest percentage was derived from teachers with a post 

graduate Diploma in Education (PGDE) qualification which accounted for a 

paltry 3.3%. This is attributed to the fact that the government through the ministry 

of education has been deploying teachers to schools through the Board of



From the figure above it is clear that the vast majority of teachers have English

language and literature in English as their teaching subjects (80%). Those who

teach cither English/French or English/Kiswahili constitute 13.3%. Finally those

It can thus be concluded that those teachers who have English/Literature as their

teaching combination are better placed to implement the integrated English

curriculum al Secondary School level. The remaining 20% arc likely to encounter

challenges of lack of coiiHdcncc and low competency levels.

4.3.6 Teachers Initial Training.

’I’cachers were requested to indicate whether they received training at pre-service

outcome.

'fable 5: Teacher Initial Training

Frequency PercentageResponse

36 90.0Yes

3.3INo

6.73No rcspon.se

100.040Total

The table indicates that 90% of the teachers received pre-service course training

on I he subjects that they leach. It is only 3.3% who were untrained. The rest, 6.7%
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who teach literature and other subjects arc only 6.7%.

course level and state if the said training was adequate. Table 5 shows the

rcspon.se


did not give a

4.3.8 In-scrvice Training

shown in (able 6.

Tabic 6: Teachers responses on in-service training.

Response Frequency Percentage

Yes 20 50.0

No 19 46.7

No response 1 3.3

Total 40 100.0
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why the training did not prepare them adequately 

to teach the integrated English.

response. In addition,76.7% of the teachers responded in the 

affirmative when asked to state whether the training prepared them adequately to 

teach the integrated English, 23.3% said the training was inadequate.

4.3.7 Teachers opinion on

Teachers were asked to state whether they have ever received in-service training 

on how to implement the integrated English curriculum. Their responses were as

English and Literature were treated as independent subjects at training level yet 

the teaching emphasizes on integration. Training was based mainly on content and 

never incorporated emerging issues as is the case with teaching integrated 

English.



Table 6 above indicates that the majority, which is 50%, of the teachers have

received in-service training (at least once) on how to implement the integrated

English curriculum. However, a considerable proportion (46.7%) of teachers has

never been in-serviced. The information is instructive as the said teachers are

likely to encounter challenges during implementation. In this case, teachers have

been teaching as they were taught without the knowledge of new approaches to

English since the syllabus was constantly changing. It is apparent that the

insufneient number of times that teachers have received in-service training

courses docs hamper, to a great extent, the implementation of integrated English

curriculum.

I'ahlc 7: Teachers response on the number of times received in-service

training.

Frequency PercentageResponse

Once 21.44

42.982-5

35.776-8

10019Total

The table shows that the vast majority of teachers, 42.9% have received in-service

training between 2 and 5 times, 'fhosc who been in-serviced between 6 and 8

times constitute 35.7%. I'hen a considerable good sample (21.4%) has received
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in-service training just once. The question is whether this is sufficient, since

innovation and changes in the curriculum are constantly being effected.

4.3.9 Teaching of English and Literature.

Teachers were also asked to indicate whether they teach English and Literature

separately. They gave the following data as captured in the pie chart.

Figure 4: Teaching of English

Percentage

This information about the teaching of English defeats the essence of integration

where the language component is used to teach literature and literature segment

used to teach English language. It is plausible to infer, therefore that this teaching

approach hampers the implementation of the integrated English curriculum.

4.3.10 Frequency of giving students assignments.

The researcher wanted to know how often teachers gave their students

assignments. They gave data as shown in the Table below.
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□ Yes
19 No



Table 8: Frequency of giving assignments

Response Frequency Percentage

Daily 35 86.7

Once a week 3 6.7

Once a fortnight 1 3.3

Once a month 0 0

Any other (thrice per week) 1 3.3

From Table 8, it is clear that the vast majority of teachers (86.7%) give

assignments and or homework to students on a daily basis. This is followed by

6.7% of teachers who administer once a fortnight and thrice per week a piece. The

information is within the standard practice of learning of English since language

skills (listening, speaking, reading and writing) need to be developed regularly

(K.I.E, 2002).

4.3.11 Frequency of marking assignments

Asked whether teachers were able to look at students assignments legularly, they

gave responses as shown below.
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Figure 5: Frequency of marking assignments

Percentage

r

The information indicates that the majority of teachers (70%) evaluate student’s

regularly. However, 30% of teachers do not look at studentsexercises

assignments regularly. This is a worrying trend since English like any other

language, needs to be learnt by regular practice. (Crystal, 2005).

The reasons given for failure to evaluate learners’ assignments were that classes

were too large with 13.8% of the sample representation. The other reason was the

sometimes they mark themselves in groups with

impromptu school programmes 7.2% and finally some are done orally in class.

representing 5.0%
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a Yes
BNo

a representation of 4.0%,



Tabic 9: Reasons for not looking at students work.

Reasons Frequency Percentage

Classes too large 6 13.8

Students mark themselves 2 4.0

Impromptu school programmes 3 7.2

Done orally in class 2 5,0

Total 12 30.0

4.3.12 Tcjielicrs’ responses on students* completion of assignments.

recpiired. If not completed on time, teachers were then asked to state reasons that

students gave. ’Table 10 shows the outcome of analysis.

'Table 10: Teachers* responses on completion of assignments by students

FrequencyResponse Percentage

28Yes 70.0

12No 30.0

Total 40 100.0

The table shows that 70% of students completed assignments as required while

30% did not. The reasons given for failure to complete the work were first lack of

a<lcqualc lime with 17.5% of the sample representation. The other reason was lack

36

’Teachers were required Io indicate whether students completed assignments as



of adequate text books 5.0%, some students are lazy, 3.5% and unfavourable

conditions at home representing 3.0%. The results are shown on table 13.

Table 11: Reasons for not completing assignment.

Reason Frequency Percentage

Lack of adequate time 7 17.5

Lack of textbooks 3 7.5

Laziness of students 1 2.5

Unfavourable conditions at home I 2.5

12Total 30.0

4.3.13 Adequacy of teaching learning material.

Teachers were asked to indicate the level of the teaching materials as shown in the

table. They were required to use the choice of:

Quite adequate QA

AAdequate

Inadequate I

Quite Inadequate QI

a

information is presented in table 14.
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response against the various tcaching/learning resources. Theto make



Table 12: Teachers responses on teaching — learning resources.

Material QA A I QI

I’eachers reference guide books 30 63.3 6.7 O

Students textbooks 23.3 53.3 16.7 6.7

10 46.716.7 26.7Charts

0 36.7 23.3 36.7Audio tapes

rhe findings .showed that teachers reference guide books are adequate and hence

fncilitjitc the implementation of the curriculum’ over 93.3% of the sample

76.of (he teachers said (he students' text hooks were available. It i.s important

to nolc that teachers were referring to the course books only; which arc not

sufrieicnl for the students. There is need for a variety of textbooks. It is instructors

inadequate with 73.4% of the sample

aflirming this reality.

4.3.14 'I'cachcrs’ response on whether students have the recommended text

books.

recommended tcxtbook.s for the leaching-learning of integrated English

cunicuhim. fheir responses were captured in the pic chart below.
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indicated that the guide books were both adequate and quite adequate. Over

'I'eachcrs were rcc|iiircd to state whether all their students had all the

Io note that availability of cluirl.s was



Figure 6: Students having recommended text books

Percentage

From this figure 63.3% of the sample indicated that students do not have the

recommended text books for the teaching and learning of the integrated English

curriculum; only 36.7% of the teachers answered in the affirmative. This scenario

(K.I.E, 2002).

43.15 Teaching methods based on teachers’ opinions

Teachers were asked to give their opinions about die teaching methods used in

class in one item of their questionnaire. They were required to use the choice of:-

Q.OFTQuite often

OFTOften

L.OFTLess often

NEVNever
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to a great extent, hampers the implementation of the curriculum since English like 

any other language is practical hence frequent practise is necessary so that 

learners can master the language skills of listening, speaking, reading and writing

Q Yes 

a No



Q.OFT OFT L.OFT NEV
Lecturing 33.3 16.7 30 20
Small group discussion 30 56.7 13.3 0

Question and answers 60 33.3 6.7 0

Demonstration 43.3 23.3 30 3.3

Different language skills require different teaching methods. From this table it is

which is teacher-centred. On the other hand, small group discussion and

teachers who use it oftenly. Question and answer method has a proportion of

93.3% who use it quite oftenly. Learner - centred methods enabled the leaner to

develop their own insiglits and Icam independently as opposed to teacher-centred

methods like lecturing which may engender rote learning.

4.3.16; Teacher opinion on factors hindering teaching of English

Teachers were required to give their opinions about factors that hinder the

(caching of Ivnglish. They were required to use the choice of:
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question/answer method which are learner centred are employed by a huge 

proportion of the teachers. Small group discussion has a sample of 86.7% of the

Table 13: Teachers responses on their frequency of their teaching methods.

Teaching method

to indicate the frequency of using the teaching methods. The information is 

presented in Table 13.

apparent that a considerable proportion of teachers 33,3% use to lecture method



Strongly Agree SA

Agree A

No Opinion NO

Disagree D

Strongly Disagree SD

to a number of statements relating to teaching impediments. The information is

presented in table 16.

Table 14: Teacher opinion on factors hindering teaching of English

SA A NOFactors D SD

60.0 26.7Fligh work load 6.7 6.7 0

Students negative attitude towards English 30.0 36.7 6.7 13.3 13.3

20.0 * 40.06.7 13.3 20.0Unqualified teachers

Poor evaluation methods 3.3 40.0 13.3 13.3

Students use of mother tongue 63.3 23.3 0 6.7 3.3

From the table 60% of the teachers strongly agreed that high work load impedes

the teaching of English, 26.7% agreed with the same statement, 6.7% were

undecided on the same while 6.7% disagreed with (he slaleinent. Prom (he data, it

work load hinders the teaching of English.

On qualification of teacliers* 6'>7% jtrmvsiy siaiomant mat

unqualified teachers hinders the teaching of English, 13.3% agreed with the sarrie 
41

was concluded that a majority of the teachers agreed with the statement that high

23.3
(



statement, 20% had no opinion on the same while 20% and 40% of the teachers

that unqualified teachers’ hinder the teaching of English.

4.3.17 Teachers opinion on factors that influence performance of English in

their schools.

• Lack of enough books for practice.

• Less frequent teaching and evaluation.

4.3.18 Teachers’ opinion on what can be done to improve the performance of

• Teachers should specialize in both English and Literature.

• Regular testing and evaluation of students.
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disagreed and strongly disagreed with the statement respectively. From this data it 

can thus be concluded that a majority of the teachers disagreed with the statement

• High work load for teachers.

• Negative attitude towards English by both teachers and students.

• Negative transfer of language (mother tongue and slang).

• The dogma that English is a foreign language.

• The dogma that some areas are difficult, for instance poetry.

English.

• Encourage the use of English in all interactions.

• Students in some schools are low achievers.

• Inability and unwillingness to enforce language policy in schools.

• Use of mother tongues by some teachers in the presence of students.



increasing number of students.

• Compel students to read widely.

• Students to form groups to discuss areas of difficulty like poetry.

• Enforce a language policy to compel both students and teachers to use English

language in all interactions.

• Tc«nchcrs to be in-serviced regularly.

• Provision of enough Icxl books.

• Enthuse students on the importance of English through public talk.

4.4 Findings from students

obtained Irom (he completed questionnaires from

form four students. Frequencies and percentage were used to describe the data as

shown below.

4.4.1 Gender of students

presented in

ruble 15.

Table 15: Gender of students

PercentageFrequencyGender

285 87.5Male

12.540Female

100.0325Total

43

A sample of students indicated their gender. This information is

I’he data presented here was

• Increase the number of teachers to adequate levels to match the ever



The gender composition of students was that there were more males than females.

that is, 285 males (87.5%) against 40 females (12.5%). This is attributed to the

fact that there are more boys’ schools in Kanduyi division than purely girls’

schools. In the mixed schools, there was still a larger proportion of male students

than female ones.

4.4.2 Language used at school

presented in the pie chart below.

Table 16: Language used at school

PercentageFrequencyLanguage

40.6132Swahili

36.9120English

20.667Sheng

1.96Mother tongue

100.0325Total

other than English to communicate in school. 1'his is a significant proportion

Kiswahili was the language use for communication by 40.6% of the students. The 

researcher also noted that 36.9% of the students used English to communicate in 

school. A combined percentage of 63.1% of the students used another language

since language (English) is best learnt when someone is immersed in that 

particular linguistic environment (Crystal, 2005).
44

Students were required to indicate the language used at school. The findings are



4.4.3 Availability of textbooks to students

Students were also required to state whether they have the required textbooks.

Their responses were captured in the table below.

Table 17: Availability of textbooks to students.

FrequencyResponse Percentage

67Yes 20.6

258No 79.4

325 100.0Total

Krom the table, 20.6% (67) students responded in the affirmative. A large

proportion of 79.4% (258) responded in the negative, that is, they don't have the

required textbooks for English.

It enn thus be conciuded that a vast majority (79.4) of the student.s do not have the

required textbooks for English. This scenario, to a great extent hampers the

implementation of the integrated English curriculum.

IcarningZtcaching materials.

Students were request to indicate the extent to which their schools had teaching

learning materials. The information is presented in table 20.
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4.4.4 Students, response on the extent to which their schools have



Table 18: Extent to which schools have learning/teaching materials

Teaching/leaming Materials QA A I QI

21.9 43.8 25.0Students textbooks 8.1

18.8 40.68.8 26.3Charts

3.146.9 43.8 1.3Chalk boards/chalks

40.6 35.65.6 13.8Audio tapes

29.47.5 17.5 41.3Visual tapes

From the table 18, 21.9% indicated that students’ text books were quite adequate.

43.7 % said the books were in adequate supply, while 25% of the students said

constituted 90.6 % of students who affirmed this fact.

76.3% of the students said that audiotapes were both

inadequate in their .schools.
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indicated that students textbooks

breath, most schools had adequate supply of chalk boards and chalks, this

However, charts, audio tapes and visual tapes

66.9% of the students indicated that charts were both inadequate and quite

inadequate. In addition, 

inadequate and quite inadequate in their schools. Last but not least, 71 % of the 

students indicated that visual tapes were not only inadequate but also quite

were very few. A combination of

that the books were inadequate. A small proportion of 8.1 % of the students 

were quite inadequate in supply. In the same



The inference the researcher can get from this data is that perhaps the teaching

methods emphasized by teachers were lecture method and class discussions* the

adequate availability of students* textbooks and chalks/chalkboards is a pointer to

this veracity.

4.4.5 Frequency of assignments/homework

Students were asked to state how often they were given assignments and home

work. 'Ilicy were required to make the choice of.

(Daily)Very oOen

(Once a week).ORcn

(Once a month)Rarely

(Once a (erm)Very rarely

fo make a response on the frequency of doing assignments or homework. The

information in the tabic below.

Table 19: Frequency of homework/assignincnts

PercentageFrequencyChoice

■ fl2 34.4Very often

50.0163OHcn

11.337Rarely

1.95Very rarely

2.58No response

100.0325Io (al
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From the table, it is apparent that 34.4% of the students indicated that they were

given assignments on a daily basis. Half of the proportion (50%) of the students

indicated that they were given assignments and homework once a week. The

remaining 13.1 % of the students were rarely given assignments.

It is instructive to note the 50% who were given assignments and homework once

a week. This is interesting since English is a practical subject and learners need to

practice on the skills daily. It is unfair to keep students (50%) for a whole week

before they can practice what they have learnt in class.

4.4.6 Level of difficulty in areas of English

Students were required to indicate level of difficulty in various segments of the

to select by ticking appropriately from the

following choices:

VEVery Easy

EEasy

ODifficult

VDVery Difficult

Their responses were tabulated here below
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integrated, English subject. They were



Table 20: Level of difficulty of areas of English

VDDEVEArea

18.850.028.13.1Composition

11.937.531.315.6Comprehension

3.137.525.09.4Grammar

14.446.918.86.3Poetry

6.39.425.039.4Oral literature

10.624.441.96..3Novel

11.940.018.812.5Drama

14.438.130.612.5Short story

36.936.914.411.9(.’lose lest

Students were required to state

4.4,7 'reaching methods used by teachers.

the extent Io which teachers use the various

leaching methods in leaching in class. I hey
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that drama, short story and close test 

of the proportion respectively indicating the same.

were required to use the choice ol:-

From the table it clear that students found only oral literature to be very easy and 

easy, with a proportion of 39.4% and 25% respectively indicating the same. 

Composition was considered the most dimcult with 50% of the students stating 

that they find composition writing to be dimcult. It is followed very closely by 

poetry of which 46.9% of the sample said that poetry is dif ficult. It was also noted 

were difficult with 40%, 38. 1% and 36.9%



Q, OFT (every lesson)Quite Often

OFT (Twice a week)Often

L, OFT (once a week).Less Often

NEV. (Not at all)Never

The findings are tabulated as follows:-

Table 21: Teaching Methods used by teachers

NEVL, OFTOFTQ, OFTTeaching Method

20,020.927.030.1Lecturing

8,85.536.848Small group discussion

018,518.563Question and answers

29.028.521.519.25Demonstration

It is crucial to note

method arc learner - centred.
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and answer in teaching their lesson, backed with

discussion with proportion of 48% of the sample

significant amount of support from 

that teachers used lecture method quite often.

was least used by

that both small group discussion and question and answer

teachers with only a

followed by small group

indicating thus. It should be noted that demonstration method

proportion of 19.3%. Finally, lecture method received a

a proportion of 30.1% of the sample saying

The above table indicates clearly that teachers used most the method of question 

a proportion of 63%. This was



Students’ opinion on factors lowering performance in English4.4.8

Students’ were requested to indicate briefly factors lowering the performance

lowering the performance of English. Their opinions were as follows.

Table 22: Factors lowering performance of English.

PercentageFrequencyOpinion

50.020poor

22.5

27.511

100.040I'otal

how to improve performance of English.

Students were

schools. 1‘hcir opinions
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Teacher incompetence, belief 

English is essay, students lack 

role model

performance of English in are presented in 1 able 23.

4.4.9 Students’ opinion on

also required to give suggestions on how to improve the

Inadequate textbooks, 

background, mother tongue 

interference.

Syllabus very wide, lazy 9 

students, less assignments.



Table 23: Students* opinion on how to improve performance of English.

PercentageFrequencyOpinion

74,2

19.463

6.4

100.(1325

4.5

llic integrated English curricuhim.

Second, docs the frequency of in-service training courses for teachers of English -

influence the implementation of the integrated English curriculum? From the
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Compulsory 
of English, 
assessment, 
of learning materials.

Teachers to give good, 
foundations, more 
debate

speaking 241 
frequent 

provision

Government to employ 21 
more teachers, teachers 
to vary teaching 
jnethods 
Total

The study sought to answer the four questions mentioned earlier. First, do the 

teaching methods employed by teachers of integrated Imglish inHuence the 

implementation of the integrated English curriculum? From the findings teachers 

varied the teaching methods employed in class. Lecturing, small group discussion 

and question - answer methods were used predominantly. Demonstration was 

least used perhaps pointing to the veracity of students having challenges in poetry 

and composition. Yes, the teaching methods do infiucncc the implementation of



teach in the way they were taught without the knowledge for new approaches to

English. Those teachers who had received in-service training had a proportion of

21.4% who said they had only been in-scrviccd once. Tlic said frequency is lower

to enable teachers implement the curriculum with competence, confidence and

innovation.

Third, docs the availability of teaching-learning resources in public secondary

schools in 11 lienee the implementation of the integrated English curriculum? It's

important to note that without (eaching-lcaniing resources/malcrials, classes will

availability of teaching-learning resources docs influence the implementation of

the integrated English curriculum.

findings, 46.7 At of the teachers indicated that they had never received in-service 

training. Since in-service training teachers with skills, knowledge and attitudes 

needed for the implementation of the integrated English curriculum; the said 

teachers encountered challenges in implementing the curriculum. Teachers did

always be tcachcr-eentrcd and students will not learn insightfully. The findings 

indicate, many students did not have the recommended textbooks and that charts, 

audio-visual tapes were inadequate in supply. Integrated English being a practical 

subject requires students to learn on their own, say in literature. Without the 

recommended set books quality learning is greatly compromised. Therefore

In conclusion, does the teachers initial professional qualifications influence the 

implementation of integrated English curriculum in public secondary schools. It’s 

erueial Io note that poorly educated teachers can leach only what they know and 
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as a result cling to the textbook and depend on the narrow framework of the 

system to give them a sense of security. From the findings, 90% of teachers 

indicated that they had received training of the subjects that they teach. However 

23.3% said the training did not prepare them adequately to implement the 

curriculum. Teachers with different subject combination like English and French 

were even more disadvantaged as they encountered numerous challenges in 

implementation of the integrated English curriculum.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

I

of the curriculum.
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Enr.lisli and literature 

din’erent subject conibinalioii.

5.1 Introduction
Tills chapter presents the summary of the study, conclusions drawn from the 

findings of the study and the recommendation for possible action and for further 

research. The aim of the study was to investigate factors influencing the 

implementation of the integrated English curriculum in public secondary schools 

in Kandiiyi Division of Bungoma South District.

(i) Determine the extent to

integrated English influence the implementation of the curriculum.

The objectives of this study were to:-

which leaching methods employed by teachers of

(ii) I'stahlish how the rrcqtiency of in-scrvicc courses for teachers of integrated 

luiglish influences the implementation

The impetus of the study was the perennial dismal performance of English at 

K.C.S.E. level in the division and also the fact that teachers were required to teach 

as an integrated entity yet some of them had been trained on

(iii)Assess to what extent the availability of teaching - learning resources in 

public .secondary .schools influences the implementation of the integrated 

iMiglish curriculum.



used to select the schools. Both simple random

of a population of 153 teachers.

There were

5.2 Summary of findings
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(iv)Establish how teachers* initial professional qualification influences the 

implementation of the integrated English curriculum.

two sources of data: teachers of English and form four students. Data 

collection was done through use of teacher and students’ questionnaires. Both 

descriptive statistics was used to analyze the obtained data.

Simple random sampling was

sampling and proportionate sampling was used to select respondents. A total of 10 

schools were used, 325 students out of a population of 12,189 and 40 teachers out

5.2.1 Teachers’ opinion on the pre-service training.

The research findings derived from teachers indicated that:

. l^nslish and literature in English were treated as independent subjects at pre

service training level yet the teaching emphasized on integrating the two 

components hence many teachers laced challenges in implementing the 

integrated English curriculum.

The training was based mainly on content and never incorporated emerging 

issues as is the case with teaching integrated English.



5.2,2 In-service training.

The research findings reveal (hat:

50% of the teachers had received in-service training on how to implement the

once.

5.2.4 Teaching methods
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integrated English curriculum. A considerable proportion (46.7%) of teachers had 

never been in-serviced. Over 21.4% of the teachers had been in-serviced only

5,2.3 Adequacy of teaching - learning materials.

The research data from teachers showed that teachers' reference guide books 

were .n<le<iiii.tely supplied. In llic same brcalb sludcnts textbooks were in adequate 

supply. However, 206% of the sludcnts said they had inadequate supply of 

essenli.il required Icxihooks. Hence the availahilily of leaching learning malcrials 

thus influence the implcinenlalion of integraled I'.nglisli eurrieuluni.

5.3 (Conclusions

The iraining that teaehers received al prc-scrvicc course level docs not match the 

requiremenl.s of leaching the integrated English curriculum in public secondary 

schools. I llis is because Ihc Iraining treat.s I'nglish and lilcralurc separately yet

Most teachers use the various teaching methods of lecture, small gioup 

discussion, question answer and demonstration. Since different language skills 

required dilTercnl teaching methods, the various leaching methods used by 

teachers enhanced the implementation of integrated English curriculum

essenli.il


teachers are required to teach English literature as an integrated entity. This gap

will in effect hamper the effective implementation of the integrated English

curriculum.

The in-service training received by practical teacher is not comprehensive and

there is inadequate as teachers encounter challenges in implementing the new

integrated English curriculum.

teaching learning of literature set books.

the study:-

confidcncc.

The provision of teaching learning materials has been biased against charts, 

audio-visual tapes. This in effect hampers insightful learning when it comes to

regular in-service training courses for teacher of integrated English. This should 

t,e organized and disseminated at the national, provincial and district level, wince 
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implementation of the curriculum in secondary schools. This will empower the 

said to be better placed in implementing the curriculum with competence and

5.4 Recommendations

The following are the recommendations based on the findings and conclusions of

service training programmes for

■I hc Kenya institute of education (KIE) should liaise with teacher training 

colleges and university administrations to ensure there is harmony between pre- 

tcachcrs of integrated English and the

The KIE through the ministry ofcducation should organize comprehensive and



5.5.

purposes.

Ollier dislriels in

a similar topic.

in other districts in Kenya for comparison

the curriculum constantly undergoes changes and innovation, there is need for 

teachers to be equipped with skills, knowledge and attitudes needed for effective 

implementation of the integrated English curriculum (Buehler, 2003).

he conducted in Kanduyi Division or 

whether teachers of integrated English do read the 

is recommend (herein.

2. A similar study to be carried on. in Kanduyi Division or other districts in 

Kenya but with special emphasis on time allocated to teach integrated English 

and sometime how it is utilized during the learning-teaching of English.

SiigRcsIion for further research

Since .he researcher focu.sed only on the four research questions, doors are open 

for furl her studies to be carried oul in 

1. A similar research can be carried out

3. A similar study can I

Kenya but emphasize on 

teachers guide books and Vs.rivc Io in.plcmenterl what
S<)

Schools should strive to provide sufficient and varied teaching learning 

resources like charts, audio visual materials, which were found to be inadequate. 

Parents (through fees) and money allocated through constituency development 

fund (CDF) should be channeled through this course. This will make the teaching 

learning experiences interesting (Bi.shop, 1985) resulting insight learning as 

.,,pose<l to rote-lcaming. As a consequence implementation of integrated English 

ciirricuhiin will be engendered.
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APPENDICES

APPENDIX A: Letter of Transmittal

University of Nairobi,

College of Education and External Studies,

P.O. Box 30197,

Nairobi.

+254 722 524 276

19"’ March. 2009.

I )car respondent.

INFLUENCINGFACTORSONQUESTIONNAIRERE:

IMPLEMENTATION OF THE INTEC^RATED ENGLISH < URRICULUM

KANPUYIINSCHOOLSSECONDARYPUBLICIN

DIVISION.BUNGOMA SOUTH DISTRICT, KENYA.

out research on the above topic. It is my humble request that you assist me by

et>rrcc(ly and honestly as possible. Be assurcd that

I lake this opportunity to thank you for your willingness to participate in this

important exercise. Thanks in advance.

Yours failhrully

Samuel Barasa Liichti •
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your identity and responses

Illis reason <l<» not write your name on the questionnaire.

I nin a Maslcr of l-duealiou (M I’d) shidenl al the University of Nairobi carrying

lining in the questionnaire as

will be treated with utmost confidentiality and for



APPENDIX B

TEACHERS QUESTIONNAIRE

Introduction

given is confidential.

Section A

Please respond to every item by putting

applicable.

I. Please indicate your gender.

a) Male [ ] b) Pcmale [ ]

2. What is your age bracket?

a) Below 25 years [ J b) 25-34 years [ 1
c) 35-44 years [ I d) 45-54 years [ ]

e) Over 54 years [ 1

3. What is your highest academic qualification?

a). M I'd I I b). B I'd I I
c). PGDE d). BA General I]
c). Sl/diploma in education [J
0. others (specify)
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a tick (V) next to the response that is

on the questionnaire as the information

Please complete each of the three sections in this questionnaire as instructed. Do 

not write your name or that of your school



4, For how long have you been in the profession of teaching since pre-service

training?

b) 1-5 years[]a) Below one year

[]

[]d) 1 ] - 15 years[]c) 6-10 years

f) 20 years and above [ ][]e) 16-20 years

5.a) What are your teaching subjects?

b) Were you trained on (be subject that you teach at the prc-scrvicc course level?.

Noll

integrated English

No[ ]

integrated luiglish Currieuhim?

No I I

serviced?
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Yes [ 1

6. a) Oitl your training prepare you well enough for the teaching of the new

Yes[]

b) If your answer is NO what was lacking in the training?

Yes f 1

b) If your response to item 7(a). is YI*S, how many times have you been in-

7 :O I lave you ever received in-serviee training on how to implement the new



8. a) Do you teach English and literature separately?

Yes[] No[]

b) If your answer to 8(a) is YES how many lessons per week do you give to

each subject component?

Literature English 

Section B

9. a) How often do you give students assignments/homework?

[]i) Daily

tlii) Once a week

[]lit) Once a fortnight

[]iv) Once a month

[]

No( )Yes[ ]

c) Please explain your answer in (b) above.

Yes [ ]

for not completing the work.
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No [ ]

b). If your answerer is No, pul a tick (V) against the reasons that students give

v) Any other

b) Are you able to look at students assignments regularly?

  

10. Do your students complete assignments or homework as required?



i) Lack of adequate time []

ii) Lack of textbooks I 1
iii) Imglisli assignments arc too difficult [ |

Any other reason^

11. Please indicate with a tick (>/) the adequacy of the following teaching

materials in your school in the table provided below. The alternate choices

are as follows;

<?Ai) Quite Adequate

Aii) Adequate

1iii) Inadequate

iv) Quiet Inadequate QI

rcaeliinc/ learning materials QA A I 01

2. Students textbooks

( harts3.

(’halkboards and chalks4.

Aiulio tapes5.

12. Are the materials for leaching integrated linglish easy to obtain? «

No I IYes I I
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f. Teaehers refereive book guides



13. Do all the students in class have the recommended text books for teaching

leaming of integrated English?

are as follows;

(Q.OFT)a) Quit Often

(OFT)b) Often

(L.OFT)c) Less Often

(NEV)d) Never

NEVL.OFTOFTQ.OFTInformation on instructional methods

Lecturing

Small group discussion

Question and answer

Demonstration

the following factors that ma?

ASAStrongly Agree
DDisagreeNONo. Opinion

SDStrongly Disagree
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15. Please indicate with a tick (>/) your opinion on

Yes[] No[]

14. Below are statements about the use of regard to your teaching. Tick (V) in 

the relevant column the extent is which you use them. The alternative choices

l,in.lcr (caching of English. The allcmnlivc clwiccs arc as follows;

Agree



Factor hindering the teaching of SA A NO D SD

English

1. High work load

2. Students’ negative attitude

towards education

3. Unqualified teachers

4. Poor evaluation methods

5. Students use of mother tongue

16. Below are evaluation methods used in testing learners. Please tick (a/) in the

appropriate column the extent to which you use each by them. The

alternatives of choices are as follows;

b) Often (OFT)a) Quite Often (Q.OFT)

d) Never (NEV)c) Less Often (L.OFT)

OFT IL.OFTQ.OFT NEVEvaluation methods

1. Writing essays

2. Use of multiple-choice questions

3. Listening comprehensions

4. Reading comprehensions

5. Speech work

6. Use of choice tests
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Section C

17. What language is mostly used by students in your school?

I]a. Imglish

IIKiswahilib.

[]Mother languagec.

[]d.

18. To

I I(Jreallya.

r’liplish in your scIkm’I?

vr:Very 1‘asy

I-I ’asy

nnirficuH

VI)Very Oirfieuh

Slang’ (Sheng’)

what extent do you think use of other languages other than English

eonliibiile (o poor perfonnance in l-nglish?

b. Not very much | 1

|Q. WhnI are some ol'lhe (aelors (hat you R’cl hinders good pcribrmanee in

Ibllowing arc areas esa.nincci in lu.i-lisb; lick in .be relevant column .be 

exlent to which your students find each oCthe.n in learning English. The

allernalivc choices arc:



21. How can the performance of English be improved in your school?

THANK YOU FOR YOUR COOPERATION
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APPENDIX C

QUESTIONNAIRE FOR STUDENTS

Introduction

not write your name or that of your school

given is confidential.

jipplicnble.

I. Please iiulicalc your gender

I I

I ]ii) Pemalc

2. a) what language do you

I 1I jiglishi)

I Iii) Kiswahili

I Iiii) Mother totigiic

I I

2. h).

I IIjip.lishi)

I Iif) Kiswahili

I 1iii) Mother tooRue

I Iiv) Slang
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Section A

Please lespond Io each item by pulling tick (v) next to the rcsptmsc Ihat is

Please complete each of the three sections in this questionnaire as instructed. Do 

on the questionnaire as the information

use al school?

use mostly al school?

iv) Slang

What language do your peers mostly

i) Male



Section B

3. To what extent do you think mother tongue/slang speaking contribute to poor

performance in English in your school?

[ ]i) Great extent

[ ]ii) Less extent

t ]

Yes[]

QAQuite Adequate

AAdequate

1Inadequate

QIQuite Inadequate

QIIAQA

I

Student's text books2

(’harts3

Chalk board and chalks4

Audio tapes5

Visual tapes6
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Tcaching/leaming materials

Teachers reference guide hook

No I ]

5. Indicate the extent to which your school has the following leaching/learning 

materials for use in English lesion. The alternative choices arc as following:

iii) Not at all

4. Do you have all the required text books for the English Language subject?



6. Do you have class discussions during the English language lesson?

No[]Yes[]

7. a)r)o you have lessons outside the classroom?

No I I

lessons?

your teacher?

No I IYes 1 I
(

she/he leaching yon?

she/he using?

III’nrlo’h

IIKiswahili

IILnbnkusn (Luyha)

IIAny
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Yes 1 I

b) Ifyou response is YliS, name three other places that you go for your

V) What language was

l») If VI 'S what subicci was

8a) I tn e you ever li.ul aiaMher perstrn teach yn.i during ringlish I .essnu nlher than



9. The following statements arc about your attitude towards learning English.

Please tick in the relevant column the extent to which each of the statements

applies to you. Alternative choices are ad follows:

V/IMPVery Important

IMPImportant

N/IMPNot Important

N/OPNo Opinion

N/OPN/IMPIMPV/IMPStatements regarding attitudes towards English

To be able to communicate1

To pass examination2

For future career development3

As an official language4

As compulsory subject5

To be member of English speaking6 1
community

choices are as follows:

VBVery Easy

DDifficult

EEasy

VDVery Difficult
74

10. The following are areas examined in English. Tick the relevant column the 

cxlcnl to which you find each of them in learning English. The alternative



VDVE E DArea examined

Composition1

Comprehension2

Grammar3

Poetry4

Oral literature5

Skit story6

Novel7

8 Drama

Short story9

Cloze test10

Often (Once a week)Key: Very often (Daily)
Very rarely (Once a term)

II

I !Very Often

I IOften

I 1Rarely

I IVery Rarely
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Rarely (Once a month)

How often do teachers give y<Mi assignments and homework?



12. I low often do teachers mark your assignment?

(1Quite Often

I IOften

I ILess Often

[ ]Never

13. To what extent do teachers use the following teaching methods in teaching

Q. 01’1’ (I'vciy lesson)<,)uite often

(I'wicc a week)01’1Often

L, OI’r (Once a week)Less often

(Not al all)NLVNever

u oi'rdin’ NEVQ, OI' I

Methods

LecliiringI

Small group diseussion

Queslion anel answers1

l)cmonstrali<»n1

inK.C.S.E?M Wh:il grade do you :i'-pirc to oblain in the I'.nglish Language

[ IBetween A and B

I IBetween B an<l I

I IBetween (’ anti P I

Belovv I)

InfiMinatioiCon the Ins1iiic(i<»nal

I 1
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I'nglish in your class? The allcrnalivc choices arc as follows:



Section C

your school?

16. What do you think could be done to improve students' performance in English

in your school?

THANK YOU FOR YOUR COOPERATION
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15. In your opinion, what factors lower the student’s performance in English in
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When replying please quote i ; • 1’

OutJRef: :

Mr'Uudhu Samueliii^^Or
Univeisity Of Nairobi '
P.O. Box 30197
NAIROBI ■

RrsFAHCH AVTUdR^^ , ,

Following your applicatioti MM^rity to carry out research on Factors 
Influencing Iinpl&menfA^M^^g tntegrated English Curriculum m 
Public Secondary division, Bungoma South

You are advised to r^psSwS'Stnct Comm and the District 
Education Officer Buh^rt4^^<:^^ftiStrict before embarking on - 
project.

Upon completion of your reSeafdh project, you are expected to submit two 
zcoDies of your research rGpd.rt/^hesis lo oui office.

\PROT. SHAUKAT A- ABDUL^^ZAK Ph-D, MBS
SJ^RETARY

http://www.ncst.go.ke
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/ippfican/*x
Sif^nofifre

....District,
 Province,

on (he (oi»Ic....JCACTQRa...XWLmuUEN.ClXKG.
....IM.l’.LKMEN:EA:r..XQU...QF....T.aK....lKTKRGlU\TEi)

This is to < f.rrtify that: 
Pro f. /D r./M r./M rs.ZM iss...

(i>i jt pel if’J fiidiiig ...J.Q.'X'U.-aI.IJIaV.......... . 20...JI.*,*...

  &AMW.l2.U.IUtUAJSA._

of (A<WiT.'5.s).....UNX.VJSi<aXXX...QIf....UAIJiO!.VL 

.....r.O....aOAX...J.QJ.ja7....MAXRQ.UX.............
hns been permitted to condnet research in.........

Kesenreh Permit No. WCSn:/..5i/.aa2/.R4d.*J.l
Dote of issue .....^.,y....aa...xaaa  
Fee r^eived—AH.R.;..XjCmXl.

... .i;Nt;.L.i.;.;u...(.:i.iURi.c.ui.ajM....x.w..,.auabj.t.:...

...... BUN.G(XMA..KQ.U.’J.1I...

J4UC.au


COINDITIONS Vt

*

UEPUIIEIC OF KENYA

3.

4.

5.

6.

nPK 6055—3m— 10Zi009
(CONDITIONS—see back page)

f

RKSKAKCIl CLEARANCE PERMIT

1. You must report to (he District Commissioner and 
the Dlstrlot Rduoation OfYlcer of the area before 
embarking on your reaearoh. Paliure to do tliai 
may lead to tlie cancellation of your permit.

2. Government OfTIcers will not be interviewed with
out prior appointment.
No questionnaire wjll be used unless It has been 
approved.
Excavation* fllmlng and collection Of biological 
specimens are subject to Airther permission (kom 
the relevant Oovemment Ministries.
You are required to 9UbmU at least i^0(ayrpur(4) 
bound oople9^of (Kour fliial kttii^s
and non-KVhyah8'roSi^tl^eiy< pi**** 
The Ooven|inenk'otl^J^^4m|in(08 ihe right to 
modify the cOniUtionji^feth^^ 
oanoellatioti witfi6Qtiaa|tlS|^^nS<'"u’i<4r



CONDITIONS I

I.

REPUBLIC OF KENYA
2.

3.

4.

5.

6.

GPK 60S5»-3m-<-10/2009 (CONnniON^Jtfe back page)

v>^’-

RESEARCH CLEARANCE 
PERMIT

a s 
I

You must report to (he Dhtrtot Commissioner and 
the Distriot Rduoatlon Officer of the area before 
embarking on your research.*Failure to do tliai 
may lead to tlio cancellation of yoUr permit. 
Government Officers will not be interviewed with** 
out prior appointment.
No questionnaire will be used unless it has been 
approved.
Excavation, fl Im Ing-and cOllOctlOn of biological 
specimens are subject to (tirther permission fVom 
the relevant Government Mlhlstrles.
You are required to ffUbmU nt IbMt twq^yfour<4) 
bound oopie4^of your fl(k'al>r4|!MKrt'fbf'Ken 
and ndn-KVhyapB'reSi^^tl^bl^j- •
The QoverqfnenVoJ^g^pM^ra^ra^* ihct.Hjiht to 
modify the cOnt^tOt^^pj^hh^^fmit lnoi^ Its 
canoellatioh widk6lltnnatffi£^^.^'''
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ro WHOM IT MAY CONCERN

KE A I ION RESEARCH
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1

.n fMIIAIAU I-. IMAINA
I OR; DIS IRK I I OUCA 1 lOMOEIfh J-R----
rU’N(.<)/\IA sod I II

Ivlcphoiiv 3OI4«
Hix.MITOO
DKO's House : 30584
When replying plen.se tpiole
Onr Ref; in)/<.’A/29/4/

4.--’

VirViI-K III’’" 
IllK H a »MA ’’ ,, 

!• < ’ IV 
fU U H i’ H-i 

JLL.J’ ■

kiiitllx ‘•i\c him (he nc<.-e.ss;icv

KKIMUII.h lU NVA

i h.iiik \ <111

IH.S' I RH I EIHK A riON ()| 
iuiN(;oiviA soirrii oisrp 
P.O. BOX 4(h
BHNC.’OfVlA
OATE: 13/7/2009'

is.’iishiiice.

I jli.s IS (d iKXilv >()n lh:i( Mr l.iicliii S.iiinicl U;ir;i.';;K Rt-p N,, 
h'S.S^ ’PPi’ i?; n sdnh'iU <»('Naiiohi I liiivcralv I h-i...... .. , ,
.eseaivl. ,.n l aclurs Inllucn u.,. hnple.nciHliui, .,1 lhe li,(c,.ialc<l I -,,,.lid, 
Curnc,,l„n, M, PuHic Sccndaiy schools in Kanduyi Division. Boncoma 
Soiilh Dis-li icl I he period id resenreh is Io end on !()"' Inlv,

. 11< ••, < -I I H I .H 
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