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ABSTRACT

I his stud\ \\;ts intended to investigate the status of economies as a subject at secondary school 

level in Nyamiru District. It examines the existing curriculum reforms and also tends to identify 

some of the significant problems that may explain the phasing out of economies as a subject from 

the secondary school syllabus.

Casual observation suggests that very few schools offer subject economics in their curriculum. 

Two reasons have been advanced for this state of affairs namely, the current changes in curriculum 

reforms, which witnessed the reduction of a number of subjects and apathy on the part of the 

students to study economies.

file data for this study was derived from a sample of secondary schools in Nyamira District. A 

total of 36 schools were identified as units of study. These schools also provided the other relevant 

study population as teachers and students.

The data was collected througli the use of questionnaires and interview schedules. The analysis 

involved the tabulation of the raw data into percentages and means. Among other 11 tidings from the 

analysis revealed that curriculum reforms at the secondary school level was found to have 

significant effects on the ability for schools to offer the subject economics. Also clustering of 

subjects was found to encourage students to opt to study other subjects instead ol economics. 

Equally, curriculm offered in various schools tend to discourage the enrollment of optional subjects 

like economics. Subsequently, many schools in Nyamira District do not olTcr economics as an 

examinable subject.

This study therefore suggests strong ease for consideration of it as a core subject for secondary 

school curriculum, given practical application of knowledge gained in the Held of study.
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CHAPTER ONE
BACKGROUND OF THE STUDY

1.0 INTRODUCTION:

Education in Kenya as in many other countries is regarded as an instrument for achieving 

rapid social economic and political development. The future of every country depends 

more than nothing else on the rapid and effective development of its own system of 

education (Todaro, 1997). The individual, the family and the entire society view 

education as an investment for some expected future returns. Governments have 

recognized education as a pivotal role in development. For the last three decades 

education in Kenya was valued as an avenue of raising political and social consciousness 

and fostering economic growth and development through producing a large number of 

educated and trained manpower whose economic value was seen in the light of increasing 

productivity (Blaug, 1973).

Lcduc (1961) recognized the inter -  relationship between education and development 

when he remarked that; ‘Wo economic and social development is possible without the 

extensive dissemination o f the knowledge acquired by man, and the steady advancement ” 

Lcduc contended that the dissemination of knowledge is inherent in the very concept of 

development when he concluded that “ No lasting progress is possible unless it is 

preceded and accompanied by general improvements in education levels" 

According to the UNESCO, Education is defined as comprising of organised and 

sustained communication designed to bring about learning (Thompson 1983). It is 

implied that education fosters development and consequently it’s planned with the aim of 

realising certain coals. According to the World Hank (1980), the comprehensive



approach lo development underlines the significance of education as emphasized through 

the following facts:

(a) . As a basic human need, people need education so as to acquire a broad sense of 

knowledge, attitudes, values on which they can build on in later life, to learn lo adjust and 

respond to new opportunities and participate in the political, cultural and social activities 

of their societies.

(b) . Education is seen, as a means of meeting other basic needs, adequate nutrition, safe 

drinking water, health services and shelter

(c) . Education is seen as an activity that sustains and accelerates over -  all development, 

prepares and trains workers on various skills to manage capital, technology, services and 

administration in every sector of the economy. Studies have shown that economic returns 

to investment in education seem in most instances lo exceed returns on alternative kind 

of investment (World Bank 1990). Thompson (1983) remarked that: “Unman learning is 

central to development because capital and technology* that are required in most aspects 

o f development reinvest without human knowledge and effort" Studies conducted by the 

World Bank (1980) on the external efficiency of an education system reveal that 

education growth contributes positively to economic growth.

Economics in secondary schools curriculum in Kenya: Improvement of curriculum 

reforms is a theme that runs through many of the proposals for improving the quality and 

efficiency of education. The Government since independence sought to address the 

challenges facing the education sector. It has done this by establishing various 

commissions, committees and task forces with specific terms of reference. The Omindc
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commission Reports (Republic ol Kenya 1964) mentioned economics as a potential

subject for candidates at secondary' school level. Orninde further suggested that

experiments should be made with the study of economics at the higher certificate level at

form live (5) and six (6). It was olfered either as a main subject or a subsidiary subject

after serious consideration by the curriculum study unit,..,,.
M m ! tV E R S ' T Y  I

1 he expansion in the teaching ol economics in Kenyan secondary schools in the sixties 

and seventies faced similar problems with those that were described for the countries of 

Western Ivurope during the early part of 20,1‘ century. They included shortage of trained 

personnel, argument against introducing the subjects below the university level and the 

general feelings o f potential students that economics was a difficult subject to study (Lee. 

1975). According to Gacliathi committee (Republic of Kenya 1976) the focus was on the 

structure of education system and recommendation that government support community 

(Ilarambce) secondary schools. In the same report it was proposed that economics should 

aim at; technicafizing the genera! secondary school curriculum through the application 

as technical drawing, engineering, sciences, agriculture and economics in the 

programme o f all secondary schools.

This remark revealed llte importance with which the report attached to the teaching ol 

economics in secondary schools in Kenya. Lconomics as a subject was offered in the 7-4- 

2-3 system of education, flic recommended education system was one where primary 

schooling was for seven years, and another four years at secondary school level. Alter 

passing examination at this level the students proceeded to “A" level (forms live and six) 

whore economics was offered as an examinable subject. After passing at this level the 

slut lent would proceed lo I he uni versify for fhncc-ycar degree course. This period saw

NAIROBI
c° llectiqii
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economics as a subject becoming popular among secondary seliool, so (hat hv 1984, !OS 

out of 215 (48.3%) oi the Kenyan secondary school level were offering economics as an 

examinable subject.

1 here have been several attempts at reforming curriculum since independence. As a 

con sequence, many commissions have been established to reform the curriculum so as to 

ensure relevance o f content. One such commission that had profound effect on education 

in Kenya was the Presidential Working Party on Second University (Republic of Kenya 

19X1). The report of this committee suggested the scrapping of pre-independence 

education system (7-4-2-3) in favour of the present 8-4-4 system of education. The 

recommended education system is the one where primary schooling was eight years, 

secondary school four years and another four years at the university level. Economics as 

a subject was introduced at the forms three and four of the 8-4-4 education system. 'Hie 

introduction of the 8 - 4 - 4  system of education stirred a lot of public debates in 1990s 

with regard to issue of curriculum and its implementation. The government responded to 

this concern by appointing various committees to look into these issues. However the 

government established Kocch commission (Republic of Kenya 1999) with express 

instruction to look into fundamental issues of the 8-4-4-education system. One of the 

subjects that was frequently mentioned as being difficult for students was economics at 

the secondary school level. Since the inception of the 8 - 4 - 4  system of education in 

1985, Economics as a subject has been offered as an elective among other business 

education subjects. In the late 1990s the Kenya National Examination Council classified 

the secondary school subjects into live groups namely; compulsory subjects, sciences,

4



I lumanitics and Geography, lechnical and Applied Sciences, C ultural and I orcign 

subjects (see Appendix A). Economies belonged to the group, which was then clustered 

with other subjects like Commerce, Accounting, French. German, Arabic. Music. Office 

practice and Iypewriling, Even within this cluster economies was an optional subject at 

the forms three and four levels. Evidence from Kenya National examination indicates 

that many students have opted for Commerce, which was perceived to be easier than 

economics (sec table 1.2.1)

Table 1.2.1CANDIDATK ENROLMENT IN ECONOMICS AND COMMERCE AS 
FROM 1997 TO 2002 IN KNIX

Subject Entry 1997 Entry 1998 Entry 1999 Entry 2000 Entry 2001 Entry 2002

Commerce 562 82,141 94,763 97,052 104,626 93,526 93,044

Economics 563 2,253 2,320 2,107 1,701 1,032 62 5

Source Kenya National Examination Council 2003.

From the above table, economics seemed to attract fewer candidates in comparison with 

commerce, \yhich was offered as an alternative within the cluster. Kvidently, enrolments 

have continued to reduce for Fxonomics as an optional subject over the years. In an effort 

to stem out the rising tide of discontent with regard to economics, the government has 

embarked on short-term reforms, which culminated in trimming down the number of 

subjects offered at the secondary school level. According to the report on Sector Review 

Development Directions (Republic of Kenya, 2002), the government announced major 

changes within the curriculum, which included discarding some subjects and also making 

some non -  examinable. This ironically included dropping the technical subjects that 

were meant to be the core of the 8 — 4 — 4 system ol education. 1 be commission realised
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that there was urgent need to review the secondary school subjects with the regard of 

making the content more manageable. At secondary school level, the number of subjects 

was reduced from 32 to 13. In this reforms, subjects like Economics. Commerce, 

Accounting, Of lice practise were discarded and merged into business studies of the 

secondary school curriculum. The curriculum was to be implemented in phases beginning 

2003, 2004, 2005 and finally 2006 respectively for forms I, II, 111 and IV. 

The recent curriculum reforms made in June 2002 (Reform Agenda for I-ducat ion Sector 

in Kenya) has led to the scrapping of economics as a subject at the secondary- school 

level. The thrust of this study will be attempting to establish the impact of low enrolment 

in economics at the secondary' school level with special reference to Nyamira District 

(see table Appendix D).

1.2 STATEMENT OF THE I’KOHLEM

Economics as a subject has been offered at the forms three and lour of the secondary 

school curriculum, since the inception of the 8 - 4 - 4  system of education. It has been 

offered as an elective in a group of other subjects (sec Appendix A). Once the students 

reach form three they can cither choose to study Economics or any of the other elective 

subject (see Decision Tree in Diagram 1.2.1 in the next page).
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Dingrarn_1.2.1: Decision Tree; Whether to study Fen no mien or Not.

students enrolling for economics have dropped in both absolute and in relative terms over 

the period 1997 and 2002. Consequently students have tended to opt for Commerce 

because o f its perceived ease in understanding and application. The performances over 

the years in Economics have been poor and the mean scores were below average for all 

the papers from 1999 to 2002 (see Appendix C). The poor performance in economics 

examinations tends to influence the low enrolment in this subject (see Appendix D). For 

example in the year 2002 only two Students were enrolled in economics while commerce 

had 3,372 students. Surprisingly, in the year 2004 the Nyamira District mock results; 

there was no student who had enrolled in economics. Consequently this study intends to 

investigate the reasons behind low enrolments in economics for schools in Nyamira 

District.
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\ J  PURPOSE OF THE STUDY

I he purpose of the study was to investigate the reasons behind low enrolment in 

Economics as a subject at secondary school level. The study therefore investigated the 

attitudes o f school administrator, teachers and students studying with respect to the study 

in Nyamira District.

1.4 OBJECTIVES OF THE STUDY

The following are the objectives of the Study:

(a) To establish the factors associated with the teachers and how they affect the 

enrolment of students in economics at the secondary school level in Nyamira District,

(b) To establish the effect of examinations performance on enrolment in economics at 

the secondary school level in Nyamira District.

(c) To establish the effect of clustering subjects as alternative on the enrolment for 

economics at the secondary school level in Nyamira District.

(d) To establish the effect of the non-school variables on the enrolment for economics 

at the secondary school level in Nyamira District.

1.5 RESEARCH QUESTIONS

The study attempted to answer the following research questions: -

(a) Arc there factors that arc associated with economic teachers that could a fleet the 

student interest to study economics at the secondary' school level in Nyamira District?

(b) What arc the effects of past examination performance in economics on the enrolment 

of students for economics at secondary level in Nyamira District?

8



(c) What are the efleets of clustering subjects as alternative on enrolment lor economies 

at the secondary school in Nyamira District?

(d) What arc non-school variables that may have discouraged schools from oilering 

Economics as a subject in their curriculum?

1.6 BASIC ASSUMPTION

The following were assumptions of the study

(i) Economics deserves a better treatment and status as other subjects in the secondary 

school curriculum since the subject has direct implication for students' day-to-day life 

situation.

(ii) Clustering economics together with other subject as options has significance effect on 

the enrolment of the student for the subject

(iii) Since there arc very few schools in Nyamira District that still offer economics in 

their curriculum at forms three and four, the relevant population of the study are the 

current form three and four students. Their response is assumed to be representative for 

the entire secondary school student population.

1.7 SIGNIFICANCE OF THE STUDY
The findings of this study will be of benefit to the Government, policy makers, scholars and 

curriculum developers so that they may understand the importance of economics as a 

subject in the secondary school curriculum.

The introduction of such a subject will enable the students have a firm foundation for 

further education and training in the related professions. 1 he learners will appreciate basic 

economic issues affecting them in their society and equally develop, ability to acquire

9



critical thinking and rational judgement on economic* related issues. I he acquisition of 

skills, knowledge and attitudes will he expected to dew clop individuals who appreciate the 

society.

1.8 LIMITATION OF THE STUDY

The study was carried out in Nyamira district. Nyanza Province in Kenya. The District has 

six administrative Divisions with a total of 106 Secondary schools. Population that was 

surveyed including teachers, students and Education Officers in Nyamira District. The 

research was carried in six sampled schools from each administrative division. The schools, 

which were the study units, were limited to 36 out of 106 secondary schools within 

Nyamira District. The students who were the subject of the study were obtained from upper 

section of the secondary school level (form three and four).

In addition the district inspector of schools was interviewed on the issues pertaining to the 

study of Economics at secondary school level as well as curriculum issues regarding this 

subject.

The study had the following limitations:

(i) Not many schools offered Economics, as a subject in their curriculum.

(ii) Teachers trained to teach Economics taught subjects that they were hardly trained in 

because there were no students studying economics.

(iii) The study was conducted in a relatively small area within the country. Consequently 

the findings of the study may be assumed to represent the situation prevailing at the 

secondary school level in the entire country.
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1.9 DELIMITATION OF THE STUDY

I he data for this study was obtained from schools within six administrative divisions in 

Nyamira District. I he divisions included Manga, liorabu, Rigoma, Nyamira, Ekerenyo and 

Nyamaiya. Equally, the public secondary schools and a lew private schools were studied. 

Also since many secondary schools did not offer Economics in their curriculum, the forms 

three and four commerce Students were expected to respond to research instrument whose 

data was used to analyse result discussed in another section of this study.

Lift DEFINITION OF TERMS:

(i) . SEE - Refers to Secondary School Education Project (aim to prepare students for 

training further education).

(ii) . ‘O’ Level - Refers to the national Examination carried out at the end of four year 

cycle of secondary' school that of the 7-4-2-3 system of education.

(iii) . ‘A’ Level - Refers to the National Examination carried out at the end of six years of 

secondary education that of the 7-4-2-3 education system.

(iv) . Form; Refers to the structural classification of Education levels in Kenya 

secondary schools. It is synonymously used “class", “grade" or “standard. Presently 

these levels at secondary schools arc classified from form one to form four, f orm four is 

the terminal grade for the secondary school cycle of the current Kenyan education 

system.

(v) . Formal Sector: - Refers to modern salaried wage sector.

(vi) . Informal sector - Refers to all those economic activities in the economy that arc 

unaccounted for and consist of small-scale enterprises organised under individual, family 

or group of people. This sector is hardly modernised in its productive aspects lack clearly 

defined organisation structure.

11



1.11 AHKKEVIATIONS

(i) . MOEST - Refers to Ministry of Education Science and Technology

(ii) . EDSAK- Refers to Education Sector Adjustment Programme

(iii) . NCEOP - Refers to National Committee of Education Objectives and policy

(iv) . KNEC - Refers to Kenya National Examination Council.
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c h a p t e r  t w o

LITERATURE REVIEW

2.0 ECONOMICS EDUCATION. THE NATURE, EVOLUTION AND PRESENT 
STATUS IN SECONDARY SCHOL

Hie introduction ol economics as a fulltime subject at the secondary school level is fairly 

recent. I he growth of economics as a discipline is traced back to the )6ll‘ century during 

the rise of Mercantilists in England and Germany. Though there was no organised 

school of thought, people were mainly concerned about commerce as the main form of 

economics activity. One school of thought the physiocrat that emerged in Prance 

believed that agriculture was the most useful form of economic activity and advocated for 

the free market enterprise. Adam Smith (1936) later followed this preposition. Smith 

belonged to the classical school of economic thought whose other members included Mill 

(1909), Mai thus (1872) and Ricardo (1911). 'I'hc four scholars were associated with such 

economic concepts as specialization, determination of prices, wages, profits and the 

importance of market size.

Stuart Mill is better associated with his concept of political economy. He is among the 

protagonists of economics of political economy, who pressed for the inclusion of the 

subject in secondary school curriculum. Equally Malthus and Ricardo are known for their 

views of population and economic rent respectively. In brief, it was the Ricardian Iheory 

of economic rent and zero profits that earned economics, that sad term of a “dismal 

science” (Schiller, 1970). Other notable economists and schools of thought that helped 

to determine the nature and methodology of economics through their debates were Karl 

Marx and his “Labour Theory of value”, the Marginalists and their “Paradox of Values”

13



lluit led to coding ol law ol "marginal utility”. Marshal who developed the relationships

between demand, supply and market prices (micro -  analysis) and Keynes known lor his

Theory of “Employment, Money and Interest”. n L '"  K AIR Ob i
AFK^  COLLECTION

During late 19th century to the early part oi*20lh Century in England, political economy 

was viewed as the monopoly of the educated gentlemen (the Oxbridge man). The subject 

was regarded as a study only necessary for potential public administrators and private 

capitalists. It was thus taken for granted that economics was not for schools. In 

summary, the belief then was that adequate understanding of economic problems could 

be secured by paying attention to the subjects within the traditional disciplines of history, 

geography and mathematics. It was vital to note that even this lime the academic 

respectability of economics was not questioned. Outside Britain, the suggestion for 

teaching economics in schools in the United States of America (USA) came between 

1880 and 1890. In the 1885, the American economics Association was established. It was 

at liiis time economics became a profession in the USA.

During late 1911’ century and the Erst part of the 20"' century the expansion of the teaching 

of economics courses at Secondary school level was very slow in USA and UK. In the 

countries that make up the European Economic Community, the leaching of economics 

as part of the general secondary education could only be found in the Great Britain. 1 he 

only economics that was taught then was to be found under uniquely vocational 

framework i.e. as part of the preparation of students in vocations as professionals in such 

careers as Banking, Accounting, Business and Commerce and as part of the training oi 

clerics and secretaries.
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A serious feature of the expansion of the leaching of the subject to secondary level is the 

controversy that raged on the teaching of the subject to secondary school pupils. The 

general contention till the middle of 20th century was that the subject was too difficult for 

secondary school students. The argument was that it was not easy to comprehend the 

subject by average secondary school students. It was spearheaded by some eminent 

academic economists who took extreme stand in the controversy. Robins (1952) is on 

record as having objected to the teaching of economics at the secondary school level. 

The claim that economics is too abstract a subject and that it was too dilTicult to be 

comprehend by average learners at secondary school level has often been used against the 

introduction of the subject. Robbins represents the ideas of common opinion about the 

subject or the whole of I9l1' century and the first half of the 20th century. While the 

general consensus was that economics was too dilTicult for secondary school students, a 

notable event in the approach to the subject matter of economics took place during this 

time. This was the rise of marginal analysis, which came due to marginal revolution 

whose proponents included the famous economists Alfred Marshal. This event led to the 

emphasis of microeconomics. It was not until 1950s that there was a shift in emphasis to 

macro — economics. The textbooks, which were written before 1950s had marginal 

analysis discussed in them. Such textbooks treated the subject matter of economics in a 

very logical academic and compartmentalized fashion. ITiis made the discipline appear 

abstract and difficult to comprehend. The teaching of economics in the mid 201'1 century

was characterised with the following problems.

0  There was lack o f teachers trained to teach the subject at the

secondary school level.

15



^  There was the general argument against the introduction of the

subject at this level of education.

O Equally, the dogmatic content and philosophical approach of

the textbooks that were in use at that time.

Economics at that time was divided into two parts -  production and circulation of wealth, 

distribution and consumption of wealth. There was no practical treatment of such areas of 

macro -  economics like national income or public finance. These problems hindered the 

gradual acceptance o f economics as a leaching subject at secondary school level. 

The Education Act in Britain in 1944 made it possible for teaching of economics in 

secondary school level to expand. The act did away with the elitist secondary school 

education and introduced “Secondary Education for all”. It was not until 1960s that many 

grammar schools in the country saw the point in teaching economics as a subject. 

Actual expansion of the teaching of economics in general secondary schools in most 

countries of Europe came in the 1960s. The reason for the re- evaluation of the role of 

economics can be based on the need to restructure their economics, which had been 

devastated by world wars. This period was evidenced with deliberate efforts made by the 

government to revolutionalize the education system in all the Western countries of 

Europe. Especially in the 1960s, the Crowlhcr Report broadened the so -  called 

“Minority time” economic course that was in existence. In Trance, a series of laws 

revolutionized the education where a law was passed in 1959 to do away the then existing 

elitist French Secondary School system. Those laws allowed compulsory secondary
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school structure and the teaching of economics were introduced. Germany also adopted 

the same reforms in revolutionali/ing its curriculum.

Outside the developed countries of F.urope and North America, economics teaching at 

Secondary school levels also dales back to the sixties in most countries of the less 

developed world. In most eases, the changes, which took place in the education systems 

in any individual country in Europe, were transferred to each country’s dependencies 

(colonics). Even after the independence there was a limit to the extent to which each 

former colony could independently shape its own destiny in terms of restructuring its 

economy. Thus whatever changes took place in the countries in the developed world has 

continued to be reflected on changes in policy in the developing world for a considerable 

period of time.

The introduction of economics teaching at upper secondary school level in Kenya dates 

back to 1960s. It was pointed earlier in chapter one that the Omindc Commission Report 

(Republic of Kenya 1964) made specific recommendations regarding the introduction of 

economics at secondary school level. It recommended the introduction of economics as a 

separate subject at upper secondary school (advanced) level. Before the introduction of 

8 _  4-4- system of education in 1985, economics had been a subject taught at form five

(5) and six (6) of secondary school segments of the 7-4-2-3 system of education. I he 

syllabus, used and mode of examination remained a replica of those that were used in 

Great Britain for a larger part. The expansion in the leaching of the subject in Kenyan 

secondary schools in the sixties and seventies faced similar problems with those that have
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been described for the countries ot Western Europe during the curly part of the 2011' 

century. lo r  example shortage ol trained teachers lor the subject were witnessed, 

argument against introducing the subject below the uni\ersily level and the general 

feeling of prospective students that economics was a difficult subject to studv. 

Following the introduction in economics at a form three and four of the 8-4-4-education 

system in 1985, the enrolment of students has been declining every year. Researchers 

including Mwangi (2001) revealed that there was a persistent decline in enrolment of 

students in Economics ‘'between” 1989 to 1996. This was possibly due to poor 

performance of economics as a subject at national level KNFC (1996).

2.1 IMPORTANCE OF INSTRUCTIONAL RESOURCES IN THE TEACHING 

AND LEARNING PROCESS

Learning resources, if supplied adequately and utilized effectively can enhance the 

teaching and learning process in economics. Generally textbooks and other print 

materials guide all instructional processes in the classroom. Due to technological 

revolution in the print industry', a more variety of print learning materials have been made 

available to teachers and learners. Currently books, magazines, journals and newspapers 

among others have increasingly been acquired and used in the classrooms. \ he 

importance of the textbooks and its impacts on learning out comes has been discussed by 

many researchers. They argue that adequate provision of books have a significant effects 

on students' learning outcomes (Psacharopoulos & Wood hall 1985, Mwangi 2001), 

Shiefelbein & Farrell (1977) reported in their findings that students from deferent socio

economic backgrounds improve learning outcome if adequately supplied with textbooks. 

The above authors poised that effectiveness of textbooks acquisition in determining
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learning outcomes diminishes when the ratio of books per student approaches 1:2. 

Similarly like any other subjects, the teaching of economies relies heavily on textbooks to 

guide the instructional process. The supplementary materials like journals, newspapers, 

magazines and periodicals arc useful in economics education. I'’ducat ion Business 

Syllabus (1985) indicated that one of the major objectives of teaching economics in 

secondary school is to enable the learners to understand the structure and functionality of 

the Kenyan Economy. To enhance this understanding students should read relevant 

articles in the newspapers and magazines. It has equally been emphasized by Lee (1975) 

that there is need for students and teachers to teach economics using periodicals so that 

they can have a general understanding of the economics structure within which the 

national economy operates. The textbooks would present the content to guide students in 

examinations to test cognitive skills or entrepreneurship. Once this is done, the students' 

careers choice may be influenced so that some develop interest and acquire skills for self- 

employment activity.

Research from developing countries reported a more consistent relationship between 

pupils' achievement and the availability of books. A survey among schools suggests that 

students have a much more positive attitudes towards textbooks than do to teachers 

(Psacharopoulos 1985). Textbooks arc more cost -  effective means of improving 

academic achievement and increasing efficiency of schools.

Apart from textbooks (print material) learning resources include machines, people and 

materials used to improve and facilitate teaching and learning. Both print and non-print 

materials arc also referred as instructional resources or even aids to teaching 

(Rominswuoski 1974, and Barbara 1989) contends that instructional materials will also
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include a wide range o f textbooks, supplementary materials, charts, newspapers, maps, 

posters, pamphlets, programmed learning periodical and reviews. The non-print materials 

will include electronic media like television, radio, films and filmstrips slides overhead 

projectors, models and pictures. The non-print materials arc rarely available in Kenya 

secondary schools hence leading to low learning achievement in economics at secondary 

school level. Despite the fact that the authorities dealing with education must bring 

together qualified personnel to design generally acceptable instructional materials, the 

question as to which aids to teaching that the teacher must use, is the one that the teacher 

must settle himself.

2.2 THE METHOD OF TEACHING ECONOMICS

The slow expansion o f the teaching of economics at secondary school level has increased 

the need for economics educators to find out which method and materials arc more 

efficient in teaching the subjects at this level. Besides this need previously there has been 

a lot o f discussion on whether or not to introduce the subject at secondary school level. 

The aims of teaching economics as suggested by Lee (1975) include intellectual training, 

preparation for citizenship and vocational training for business career. There is a general 

agreement on these three basic aims as evidenced by the degree of similarity of objectives 

o f teaching in many countries.

Most Economics teachers accept that there is a wide range of techniques that could be 

met in teaching economics at sccondaiy school level which they can group into two: - 

traditional techniques and modem techniques. The traditional techniques arc essentially 

formal and teacher cantered. In these techniques the teacher is the key actor in the 

learning activity. The teacher normally and usually presents the subject matter
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systematically such that the learners can comprehend and if possible to memoii/e what 

lie has been taught. In modem techniques, which in learner cantered, it involves learners 

in some activities within the teaching situations. The issues of which techniques should 

be adopted in the leaching and learning of economics has been a subject of extensive 

debate. I he specific techniques that are suitable lor teaching Economics include lecture 

technique, symposium and problem solving technique, and role-playing.

In Kenya all the educational commissions, which have been set up to recommend 

changes in education policy and practice have laid emphasis on child-centred methods of 

teaching.

2.3 CONCEPTUAL FRAMEWORK
Diagram 2.3.1 displays the conceptual framcurork for this study. From this diagram, 

the curriculum and its presentation has been found to alfccl the students interest and 

enrolment in economies. The curriculum offers a cluster of subjects, which arc elective 

for the secondary school students at forms three and four. The school related 

characteristics have an indirect effect on the curriculum. For example a teacher may 

influence a student to study economics or not. The school related features have direct 

effects on the student’s interests to opt for economics. Curriculum also has direct effects 

on students’ interest to study economics. As indicated in Fable 1.2.1 (chapter 1), and 

appendix D, there has been a continuous reduction in enrolment for economics at 

secondary school level between 1997 -  2003. The framework suggests that, the non

school related features like Government policy and curriculum development issues have a 

direct impact on the curriculum offered and subsequently on student interest to pursue a
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specific subject within the cluster as shown in diagram 2 .3 .1. I his study will investigate 

both (he school and non- school related Icatures that allcct enrolment in economics. 

Diagram 2.3.1 The Effect of C urriculum on the Status of Economics at Secondary 

school level.
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CHAPTER3
METHODOLOGY

3.0. INTRO DUCTIO N

This chapter discussed the research design and describes the procedures that were used to 

collect and anal3r.se the data. It deals with description ol population under studs', sampling 

techniques and sample size, the research instrument; reliability and validity of research 

instruments, data collection procedures and data analysis techniques.

nr3.1 RESEA RCH  DESIGN M8TAF'“

I lie design of this research was ex post facto which is appropriate for social science 

researchers. This design is used to explore possible cause and effect relationship among 

variables that cannot be manipulated by the researcher. This study was ex post facto in 

design because the researcher investigated the independent variables such as professional 

qualifications, age, teaching experience in relation to the effect on dependent variables. 

It’s hard to control some independent variables because their manifestations have already 

occurred. Some of the dependent variables include attitudes of students towards 

enrolments in economics as a subject at secondary' school level as well as the effect of 

teachers in offering Economics as a teaching subject. Kcrlingcr (1986) has expressed ex 

post facto research as that in which the independent variables have already occurred and

in which the researcher starts with the observation of dependent variable or variables. He 

then studies independent variables in retrospect for their possible relations to and el feels 

on the dependent variables. The ex post facto design is recommended ior educational and
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socmI research since many research problems in this area do not lead to expcnmcntal 

inquiry' (Kerlingcr 1986).

3.2 TARGET POPULATION

I he study targeted a population of 36 secondary schools. 72 teachers and 360 students in 

Nyaniiia District, Nyanza Province. I he issue oi hoarding, day, mixed, girls and bos s 

schools were not considered. I he study units included both public and private secondary 

schools. The study sought the information from 36 schools a total of 52 economics 

teachers and 360 students were respondents.

3.3 SAMPLING TECHINIQUES AND SAMPLE SIZES

The study sample was taken from public and private secondary' schools from Nyamira 

District. The schools were selected randomly from a box, which contained their code 

numbers in every division. To ensure fair representation of schools the researcher used 

purposeful sampling whereby selection of schools was based on criteria, that was 

objectively pre-determined by the researcher. Such criteria contained certain 

characteristics like schools, offering economies, proximity of such schools and 

accessibility to the major road network in the district. Sometimes if a school could not 

meet the above features, the next nearest school was chosen. The district has six divisions 

and from each division six schools were selected. Therefore the total number oT schools 

selected was 36 and a total of 52 Economics teachers were respondents. Initially the 

study intended to collect data from 72 teachers. However, some schools had no 

economics teachers while others had one or two teachers. For schools without economics 

teachers, Head of Department was asked to respond to the economics teacher
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questionnaire. Eventually data that was collected lor this studs was obtained from 

responses of 52 teachers from a sample of 36 schools within Nyamira District.

Table 3.3.1 summary of schools arid their divisions

TotalDivision No. Of public

— _.— ■ — --------
schools

Borabu 4

Rigoma ft

Nyamira ft

Manga ft

Ekerenyo

Nyamaiya ft

dotal 34

Source: Nyamira

6

6

ft

6

f>

ft

36

district Inspectorate Department 2004

H was also clear in the course of research that with the introduction of .X-4-4-edocation 

system many schools had opted not to teach the subject. In determining the live students 

who should be issued with a questionnaire, the researcher employed random sampling 

with the help of the teacher for both form three and four classes of the sampled schools. 

The researcher prepared ballot papers enough for all economic students in the class, 

which were carefully marked ‘YES' or ‘NO’ folded and put in a box. I inch student picked 

a paper so that those with papers written, “YES" were used in the study and those with 

"NO ' 1 were excluded. There was a lot of co-operation from the economics teachers and 

the exercise went on smoothly in the schools surveyed. Also the researcher visited the 

District Inspector of Schools in the Ministry of Education and conducted interviews 

concerning the pertinent issues in economics. The data obtained from each of the visits 

were then analysed and presented in the tables of frequency distribution.
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3.4 RESEARCH INSTRUMENTS

The research instruments were designed on the basis of the objectives of the studs. I he 

data obtained in this study required the use ol questionnaires for both the students and 

economics teachers. I lie items listed provided information from respondents in relation 

to the variables to be studied like age and professional qualification attained by the 

teachers. I he scale for Likert method was used where items were presented in a multiple 

choice. I he respondent was required to indicate his or her degree of being interesting or 

dull. Respondents’ attitude was assumed to be rcllected by the score he or she received 

over all items (oppenheim, 1966). The following were the types of instruments: -

(i) TEACHERS QUESTIONNAIRE

The teacher’s questionnaire was administered to the economic teachers in the selected 

schools. (See Appendix 1). The questionnaire was out to sought variety of information. 

These include teacher’s persona! information like sex, academic qualification and 

professional qualifications, altitudes towards the leaching of economics, teachers work 

load and instructional resources used. Also the teachers were asked to list methods used 

in teaching, and assessment, and marking of assignments. They were requested to state 

the problems they face in leaching the subject, and their views about the new business 

syllabus.

(ii) STUDENT QUESTIONNAIRE

The student questionnaire (sec appendix 2) used in this study consist of 10 items which 

comprise of objectives type questions with multiple choice from which students were 

expected to select the appropriate responses. The questionnaire sought information about 

the atti tudes they have tow ards economies, as a subject, how they rank the subject.
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tilt.' tspcs ot textbooks they use, and whether they use the non-print materials in learning 

economies. The open-ended questions were intended to enable the respondents t<> gi\e 

their views about the teaching of economics.

(iii) INTERVIEW SCHEDULE

This instrument was out to gather iniorniation about the role of inspectorate hi relation to 

teaching at the secondary school level. Other information included issues of curriculum 

implementation and evaluation. Much information regarding the study was also gathered.

3.4.1 INSTRUMENT RELIABILITY

Reliability is consistence and stability measurement by a test. To test the reliability of a 

questionnaire, a split-half reliability (coefficient of internal consistence) test was 

employed. Some respondents from the accessible population were given questionnaires at 

instrument testing level of research to provide opinion (solution) to the questionnaire 

questions there were varied from the main research respondents. The test was 

administered to a group o f subject and later the items were dividend on two comparable 

halves. The score were obtained for each individual on the comparable halves and a 

coefficient for the twro scores using the Pearson Product Moment correlation coefficient 

formula. The score on the odd numbered items o f the test were correlated with the score 

on the even numbered items. The correlation between the odd and even items obtained 

coefficient r=0r45461, that was reliability estimate for half the test. To transform half 

correlation into appropriate reliability for the entire test, Spearman-Brown Prophecy 

formula was employed (Ary, 1979).
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The reliability coefficient of 0.7812 was obtained which is quite high because it is close 

to 1. The correlation coefficient of 0.1 he said to be weak while that of 0 .0  is strong and 

that of I, perfect. Therefore the research instrument was quite reliable, consistence and 

capable of measuring attitudes of teachers and students towards the economic and 

learning economics respectively in accordance with the variables identified.

3.4.2 INSTRUMENT VALIDITY.

The term validity indicates the degree to which an instrument measures the construct 

under investigation (moorc, 1993). For a data collection instrument to he considered 

valid, the content selected and included in the questionnaire must be relevant to the need 

or gap establishment. The first draft of the questionnaire was edited with confirmation 

from the university supervisor for expert scrutiny. The wordings of the items, coverage of 

the instrument and it its potential to meet the objectives was checked by the supervisor. 

The tools were typed and used in the study as shown in the appendix land 2. The validity 

of the questionnaire was ensured through pilot study, to test whether the results were 

achieving the objectives of the study. The instrument was pre-tested using three 

economic teachers and five students from public secondary' schools in the area ol the 

study, which was 5 .7 7% and 2 .7 7 % of the target population respectfully. I he Ixonomie 

teachers and students who participated the pre-test were randomly sampled from the 

secondary school in Nyamira District. The three economic teachers and live students 

were suitable for the pre-test, for normally the pre-test sample is between 1% and 10% on 

the sample size (Mungcnda and Mungcnda, 1990). 'I he pre-tested questionnaire was
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adopted for the main study and those teachers, who participated in the pilot study-, were 

excluded in the main study.

3.5. DATA COLLECTION PROCEDURES

Authority to conduct research in Kenya Secondary Schools was obtained from the 

Ministry of Education Science and Technology. The researcher equally reported to 

Nyamira District Commissioner for clearance. Alter the permission was granted the 

researcher visited each school. The researcher obtained permission from the Head 

teachers to conduct research. The questionnaires were distributed to the teachers and 

students who participated in the survey. The questioners were later picked where about 

72% of teachers had respondent and well over 100% response from the students. 

Interviews were carried with officers at the ministry of Education, science and 

technology in Nyamira District. The researcher recorded responses of the ollicers on a 

writing pad. This information becomes useful in giving insights into curriculum issues at 

the secondary level in Nyamira District.

3.6. DATA ANALYSIS TECHNIQUE
After the data was collected, it was classified according to demographic variables, Age, 

Sex, teacher’s professional and academic qualification. Descriptive statistics was used to 

analyse data collected. Initially the information was cleared and coded. I he analysis 

involved the presentation of information in tabular form, derivation of the percentage, 

mean and frequency distribution. The tables were used to show the distribution of the 

variables. Likert summated Rating scale was used for the questionnaires, which required 

the measurement of altitudes of students and teachers in the learning and (caching of
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economics respectively and discussed earlier. Responses that did not support positive 

statement v\erc tegarded as negative the frequencies and percentages for the items \cs /no

were calculated. The open-ended questions were coded, and then the frequencies and the 

pc re e n t a ges cal c ul a t e d.
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The subjects who participated in the study were 52 teachers of whom 34 were male

teachers while 18 were female teachers. Thus in total 65.5 % were males while 34.5 % 

were females. I lie age of the study ranged from 24 — 45 years. lhose who formed the 

majority of the teachers for economics were 73% and they were 34 years and below. 1 he 

average age of males who participated in the study were 30 years. The low average age 

for economics teachers in Nyamira District relate favourably with their teaching 

experience hence are reason for low enrolment

4.3 PROFESSIONAL QUALIFICATION

Economies teachers in Nyamira District could be classified into four categories according 

to their professional qualifications. Tabic 4.3.1 summarised the distribution of economics 

teachers according to their qualification.

Table 4.3. I Tcaehers personal qualification

Professional Qualificaion No of teachers Per cent

Trained graduate 28 53.8

Diploma/Sl 15 28.8

Untrained graduates B.A/ 
Bsc. 1 1.9

B.A / B.Sc/ B. Comm 
with PGDE 8 15.5

Total 52 100

Source: Meld survey

The analysis of the respondents on teaching qualification is as shown as on the tabic 

above, flic result indicated that 69.3% of the economies teachers who responded to the 

teachers questionnaire are trained graduate teachers at degree level with a professional 

training. The teacher’s in this group include bachelor ol education and those with Post
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Graduate Diploma in education. Others included trained teachers with SI and Diploma 

qualification in education as well as certificate holders represent 28% of the entire sample 

of teachers. The teachers do not have long experience in teaching and this could have a 

direct effect on leaching and learning the .subject. Since majority of teachers were trained, 

it would have been expected that enrolment would increase as opposed to what tacts on 

the ground portended. Therefore it could be late but other factors other than teacher 

qualification affected enrolment in economics.

4.4 SUBJECT TRA1NNEI) IN

The tablc4.4.1 below shows the subjects the respondents were trained in college or 

university.

Table 4.4.1 Subject trained in college or university

Major Minor No %

Economics Maths 14 26.92

Economic Business studies 7 15.46

Economies Geography 11 21.15

Kiswahili Economics 6 1 1.53

Economies Accounting 8 15.38

Economic History 6 11.53

TOTAL 52 100

Source: Field study

The analysis of the respondents on the subject trained in indicates that 26.92% are trained 

in maths and economies. Then it is followed with economies and geography which has

2 1 % and the rest arc a distributed as shown in the above table.
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I able 4.5.1 shows the analysis ol the response workload with respect to the teaching 

economies and the total number of periods taught per week. The workload is expressed in 

terms of period, with each lasting for forty minutes. The results obtained from the table 

indicate that those teachers with few periods have other administrative duties within the 

school. This administrative position includes being heads of departments, deputy heads or 

heads o f schools.

TabIe 4.5.1 Teacher's workload per week and number of Economic lessons per week

4’otal No of periods 

taught per week

No % No of Economics period 

taught per week

No %

5-9 - - liclow 0 45 86.5

10-14 7 13.5 5-9 7 13.5

15-19 10 19.2 - - -

20-24 30 57.7 - - -

25 and Above 5 9.6 - - -

dotal 52 100 52 100

Source: Field Survey

The analyses of the response shows 86.5 % of the teachers are not leaching economics as 

a subject per week. This implies that majority of the teachers teach the second and third 

subject. The analysis of the response equally reveals that 13.5 per cent ol the teachers 

teach economics alone. This has lead to low enrolment in economies as a subject.

4.6 ALTERNATIVE SUIMECT TAUGHT
Most o f the teachers responded that they are leaching other alternative subjects within the 

cluster like accounting, commerce, and office practise and typewriting apart I rum other 

subjects like maths, history, geography, as shown in table 4.6.1.
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Tabic 4.6.1: Alternative subject taught

Subject NO ' " %
Commerce 40 76.02
Accounting 5 ■

Office practice and typewriting 1 3.856
Maths 3 5.769

Geography 2 " ’ 3.846

Total 52 100

Source: Field study

From the analyses of the response, it shows that 76.9% teach commerce within its duster. 

This is because commerce is perceived by many stud tents as an easy subjects compared 

to economics as a subject leading to low enrolment.

4.7 TEACHING EXPERIENCE:
Table 4.7.1 Distribution of Economics Teachers' Experience.

Teaching experience years No of teachers %
Below 1 2 3.8
1 - 4 30 57.7
5 - 9 12 23.1
10- 14 7 13.5
15 And Above 1 1.9
dotal 52 100

- •

Source: Field Survey

The analysis of the respondents on teacher’s experience indicates that many teachers 

61.5% had not taught for more than 5 years or above. Ihc analysis reveal Jurlher that 

84.6 % had not taught more than 9 years. Thus only 15.4 % had experience ol more than 

10 years. It seems therefore that few senior teachers remain in the profession perhaps 

holding senior positions in the school. Therefore the length ol teaching experience
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determined students’ performance. The teachers that were found to ha\e lone experience 

i.c. 10 years old above were only 15.4% of the entire sample. Where teachers don't have 

enough experience in school subjects, students' loose interest or they perform poorly this 

could be extended to explain low enrolment in economics. Equally lack of experience 

has a negative effect in teaching of economics hence leading to low enrolment in 

economics.

4.8 MAIN TEXTBOOKS AS REPORTED BY ECONOMICS TF,A( Tils US:

Various economic textbooks and print media materials, differs from one school to 

another except for secondary Business Education economics students book three and lour 

printed by Kenya Institute of Education (K.I.EJ. The analysis of the responses proved that 

some reference books were oftenly used. All the teachers 100 per cent responded that 

learners used the form three and four recommended textbooks. The textbook used for 

reference by majority of the teachers is economies for Eastern Africa by Living stone and 

ord. The table below show a wide range of textbooks reported as being used by the 

teachers as basic and reference books.
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Taj4c 4.X. I The main textbooks as reported by economics nxu-ht;rs.

T’ittlcs And Author of Hooks N %

1

Secondary business Education Economics 
students form III (K.I.K) 36 100

2

Secondary business Education Economics 
students from IV ( K.I.E) 36 100

3 Economics for Developing World by lodaro 20 55.6

4
Economics for Eastern Africa by Livingstone 
and Ord. 30 83.3

5 Economics made simple by salecm 32 88.9

6 economics by Ashique Hussein 15 41.7

source: Field study

Many o f the schools relied on the recommended textbooks by Kenya Institute of 

Education and the rest of the other books are used for reference. The shortage of textbook 

discourages learners from enrolling the subject. Textbooks are essential in equipping 

learners to pass the examination.

4 9 OTHER SOURCE MATERIALS
The table below shows the other source material used in the teaching and learning ot 

economics.

Table 4 .9 .1 Other source materials

Materials No of schools %

Economic Journals 3 8.3

News Papers 15 41.6

Business Journals 3 8.3

Teaching Aid 2 0 55.5

Source: field study
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Table 4.1 1.1 f requency of economics lests us reported by economics tcnrhiTs

f requency of testing N

Weekly 12

Monthly 33

Termly _>

Yearly 2

Others specify (after ever)' topic) 2

Total 52

23.1

f>3.5

5.8*'

3.8

3*8..

HH)

Source Field Survey

From the above table 4.11.1 it reveals that 63,5 % give a lest on monthly bases while 

23.1% give tests on weekly basis. Also 5.8% give tests on termly basis. 

In relation to the type of tests items given 28.2% of the respondents* 

used essay type of questions. Thus only 76.3 % give structured items to the students and 

62.3 per cent give a combined objective and essay type of questions. The results indicated 

that teachers give test on monthly basis, which discourages the reading habit ol the 

learner.

4.12 TEACHERS ATTITUDE TOWARDS ECONOMICS
The teachers were requested to rank their attitude about economics in relation to other 

subjects. From the analysis oE the response it was revealed that most teachers (84.6%) 

give economics the top rank order while 15.4 % give it the second rank and below. Ibis 

information reveals that more teachers who teach economics at secondary school level 

appreciate it. The teachers were equally asked to indicate their perception about 

economics as a teaching subject. The results from the respondents in table 4.6.1 shows 

that 82.6% of the teachers perceived 1 the subject is very interesting to teach w hile the 

rest 17.4% felt it was interesting to leach. The teachers revealed that the subject was
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interesting but surprisingly they would not offer the subject hence lending to low 

enrolment. The optional subjects within the cluster tend to at tract more students because 

they are easy to pass.

Table 4.12.1 Teachers personal views about economies as a subject

Teachers attitudes N %
Very interesting 40 76.0

Interesting 12 23.1

Dull - -

Very Dull - -

Total 52 100

Source: Field Survey

4.13 USE OF LIBRARY FACILITIES
Table 4.13.1 show how frequently the teachers use the school library. Ibis item was 

answered for those teachers who have the library lacility in the school. I hey were 

expected to respond on how frequently they visited the library, lhe analysis of the 

responses in the table below reveal that 30.8 % of the teachers visit the school library at 

least once a week while the rest 51.5 per cent visit the library less than once a week. I his 

observation reflect that majority of the teaching stall rarely visit the library' due to lack ol 

economies literature materials. Most respondents indicated that their school libraries are 

not well stocked and therefore they lack enough leaching literature tor the subject.
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Table 4.13.1 Teachers use of the school library in leaching economics

Frequency use of library N %
D.iily 9 17.3

Wcekily 16 30.8

Monthly 14 26.9

Rarely / Not at all 13 25

52 100

Source. Field Survey.

4.14 TEACHERS VIEWS ABOUTTHE SCRAPPING OF THE SUBJECT:

The analysis of responses on the teachers' questionnaires revealed the views of various 

teachers following the scrapping of the subject from the secondary school curriculum

(i) . The scrapping of the subject denies the students an opportunity in learning the 

concepts which affect them in their daily lives

(ii) . The subject should be made compulsory and not optional since the national emphasis 

of education is for se lf-  reliance

(iii) . The scrapping of the subject is thought to diminish the quality ol students admitted 

in tertiary institutes ;o study economics

(iv) . From the analysis of responses, (78%) of the teachers approved the 

subject to be brought back to the curriculum while. (2 2%) ol the teachers 

supported the scrapping of the subject trom the curriculum arguing that the

subject can be taught at tertiary institutions and its difficult for students to 

comprehend it.

4.15 SOME OF THE PROBLEMS THAT FACE THE LEARNING AND 

TEACHING OF ECONOMICS

From the questionnaire teachers responded by giving the problems that they lace in the
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teaching of economics at secondary school level. Some of the problems encountered to 

the leaching of economics are:

(i) Most teachers listed shortage and inadequacy ol textbooks and other materials 

among the problems encountered in the leaching of economics. Thus there is need to buy 

more reference books because the form three and four economics textbooks base 

inadequate literature in most topics

(ii) Lack of printed materials like journals, magazines was mentioned as being in 

short supply, flic shortage is associated with the Head teachers who are unwilling to set 

a fund to buy them. Most teachers suggested that many heads spent a lot of money in 

compulsory' subjects leaving little attention to optional subjects like economics

(iii) The language of most economics text books are loo hard for the secondary' school 

learners to comprehend

(iv) The syllabus for form three and four is generally extensive and the time available 

is not enough. There was need to re - examine the syllabus as viewed by the teachers

(v) Many topics introduced to form threes and fours are quite new' to the learners 

since they have never met the subject before

(vi) The syllabus topics are not arranged in any logical order most teachers tell this 

presents difficult problems to them especially when preparing schemes of work

(vii) The clustering of economics witli other subjects by the Kenya Institute ol 

Education make many students to select other subjects like commerce and accounting 

leaving economics with few students. Thus economics is an optional subject.

(viii) . Curriculum reforms made by' the policy' makers make other subject optional ami 

others compulsory in the school syllabus.
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4.16 DEMOGRAPHICS FEATURES OF THE STUN DICIN''IS

The subjects w ho participated in the study were 360 students of whom 50 were girls and

310 boys. Table 4.16.1. Shows that 13.88% were girls and 8 6 .1% were boys.

Table 4.16.1. Students as categorised by age and sex

Age group Male % Female % Total

Y f j l

3o754

41.66 ’

7oo” ~

14-16 80 2 2 .2 20 5.55

17-19 100 27.77 10 2.77

20 and Above 130 36.11 20 5.55

Total 310 50

Source: Tide study

4.17 RANKING OF ECONOMICS
In assessing the student attitudes towards economics, the variables like ranking and 

feeling were used. First the learners were requested to give economics a rank or order 

among the subjects they were taking. This act would measure the degree to which the 

students liked the subject. The analysis ol the result is shown in table 4.17.1 below.

UN IVERS ITY  CF I ' A H 0 3 t  
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Tabic 4.17.1 Students ranking of Economics Among other Snh]«;rK

Position N 0//it

r l 10 2.8

'-j ml 350 97.2

Total 360 100

Source Field Survey

The analysis from the above table 4.17.1 indicate that 2.8 percent ranked the subject in 

the lirst order and 97% of them ranked the subject in the second order. This clearly 

revealed that few students registered this subject in the Kenya National Examination 

council, liqually the learners were also asked to indicate their feelings during the 

Fconomics lessons. The analysis of the response is given in table 4.17.2.

4.1,S STUDENTS ATTITUNDE TOWARDS THE LEARN NINO OF ECONOMICS

Table 4.1<8 . 1 Student’s Attitudes Towards the leaching of 1. earning of Economics

Attitudes category during economics lessons N %

Very interested 126 35

Interested 195 54.2
— ~y~H

Not interested 39

Dull -

Very Dull -

100dotal 360

Source Field Survey

From table 4.18.1 it can he observed that 35 % ot the students who responded to the 

questionnaires felt very interested in the learning ul economies and 54.2 % oi them were 

interested, at least 89.2 % showed a positive attitude towards economies as a subject, but 

fcwr students enrolled in it despite ol their interest.
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4.19 MAKING OF NOTES

Tabic 4.19.1 methods of making notes

No ,0

a) Through dictation by the teachers 70 To. 44 '

b) By copying from the chalkboard "250 69.44

c) from class text books 10 2.77

d) From friends notes book 30 <S.3

Total 360
.

100

Source; Field survey

The analysis of the response from the above table shows that majority of the student copy 

notes from the chalkboard thus 69.44%. Very lew students who consists 2.77% copy 

notes from textbook and this is a proof that schools have few books for economics.

4.20 RATE OF CHECKING NOTES

fable 4.20. shows the analysis of the responses that 72.2% of the teachers cheek 

student’s notes once a term. This is a long period taken by the teachers to supervise the 

la/v students who will not be serious in updating their notes. Surprisingly, 2.77% ol the 

teachers never at all, check the students whether they have written the correct information 

hence leading to low enrolment.

Table 4.20 .1 Kate of checking notes

Period No %

Once a term 260 72.2

Once a week 50 13.88

Rarely 40 11.11

Never at all to 2.77

dotal 360 100

Source: Field survey
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4.21. RATIO OF SHARING TEXTBOOK IN CLASS

I able.4.21.1  below shows the list ol textbooks and how they are shared in class.

Distribution among students in class

Text books Per Between Amone 3l<> 5 Over 5

student students students students

Secondary business education 

economics students, F3 (KIE)

30 0

Secondary business education 

economics students, F4 (KIF)

20 16

Economic for developing world by 

Tod.tro

10

Economic for Eastern Africa by 

Livingstone and Ord

25

Economics' made by Saleem - - 32 -

Source: Field survey

From table 4.21 1 • the analysis of the response indicates that the rale of sharing a book is 

among three students and above. This shows how school administrators have invested 

very little money in this area. They tend to give preference to the compulsory subjects 

where the ratio is 1:3. The shortage ol the textbook, tends to inlluencc lurther row 

enrolment

4.22. STUDENT GROUP DISCUSSION

Table 4.22.1 shows the analyses of the response whether the student participates in-group 

discussion. It shows that slightly above 50% of the students have group discussion as 

shown below.



Table 4.22.1. Group Discussion

No !>

~Yes %()() 55.56

No 160 44.44

Total 360 100

Source: Field survey

Due to low level of group discussion the performance of economies is likely to be low 

hence leading to low enrolment.

4.23. ATTITUDES TOWARDS GROUP DISCUSSION

From the analyses of the responses it indicates that most students have low interest in 

group discussion, thus 73.21%. This justifies why there is low enrolment hence making 

the subject uninteresting to the students as shown in table 4.23.1.

Table 4.23.1. attitudes towards uroup discussion.

Very interesting 100 27.7

Not interesting 2 1 0 58.33

Wai st of lime 50 13.88

Total 360 100

Source: Field survey
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CHAPTER 5

SUMMARY, RECOMMENDATION, SUGGESTION AND C ()N( l.l I ION

5.0 INTRODUCTION:

I In's chuptei pi oxides 11 summary ol the findings oi (he research. conclusions and Inutile

recommendations of the study.

5.1SUMMARY OF THE STUDY

The major purpose of this stud)' was to investigate the status of economies as a subject at 

the secondary school in Nyamira District. An attempt has been made to examine 

curriculum reforms that have been in operation since independence and the impact they 

haw had on economics as a subject at secondary' school level. The researchers aimed at 

identifying the effects of teachers qualification, experience on performance. I he study 

also examined the performance of economics at national level and how it has affected its 

enrolment. The students in form three and four were given questionnaires to indicate 

where they rank economies as a subject. The conceptual 1 runic work is based on three 

major factors thus the school related features; the non — school related features and the 

curriculum. A combination of these factors alfects the student s interest in pursuing 

economics.

The study is significant in that, the findings may be useful to the educational policy 

makers, policy evaluators and scholars. The study may be as well useful to the euriiculum 

developers. The study had limitation in that the data was collected from one District and 

hence generalisation will be mainly limited to the province.
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Iht literature reviewed iclated to the study provided guidelines and Inundations lor the 

studv. I he lileiaturc review' covered ddlercd issues reluted to the teuchum and learnum ol 

economies at secondary school level. I he review covered the introduction of economic at 

secondary school in other countries as well as in Kenya, method of teaching economics 

and instructional material used.

The research methodology, dealt with research design, which was ex post facto. It means 

the design did not allow the researcher to manipulate the independent variables, lienee die 

researcher had to observe and describe what had already happened. A questionnaire was 

used and interview schedule as research instruments. 'I'he questionnaire was used to 

collect the data from 36 secondary schools, 52 teachers and 360 students.

To test the validity of the research instrument three economic teachers and five students 

from public secondary schools were used. The feedback irom the teachers and students 

involved in pre test ensured that the instruments measured what it was intended to

measure.

The reliability o f the instruments was computed using the split halt method, the odd and 

even numbered items was also used. The odd and even numbered its scores were 

correlated using the Pearson Moment coellicicnt. lo calculate the lull ieligibility ol the 

instrument Spearman Brown prophecy was used and reliability ol 0.7812 was obtained. 

Data collected was analysed using tables, frequencies and percentages.

5.2 FINDINGS OF TI1K STUDY

The major 11 tidings of this study can be summarised as follows. -
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(a) I he variety of instinotional materials supposed to be used by economies teachers are 

very much limited; majority of the teachers only uses textbooks and rarelv uses journals, 

magazines and electronic media and reference books

(b) Both the untrained and trained teachers teach economics. The majority of the teachers 

have taught for less than five year therefore they lack teaching experience, which has 

greater influence in enrolment.

(c) The clustering of subjects as compulsory subjects and optional subjects has affected 

the enrolment o f economies. Economies as a subject has been made optional by the 

curriculum developers and few students were selecting it.

(d) . The curriculum reforms made by the policy makers and curriculum developers has 

led to the phasing of economics as a subjects from the 8 - 4 - 4  system ot education

(e) . The poor performance in economics as a subject within its cluster has led to low 

enrolment of students. Good performance in commerce and accounts has attracted large 

population of students

(0- There is a direct relationship between teachers, training and experience and ability to 

use a variety of methods of teaching.

(g). It was realised that many students were given lake away assignment and written

examination for terminal evaluation

(h>. It was realised that majority o f the schools are not offering economies as a subject at 

secondary school level in form three and lour due to changes in the resent past (Reform

Agenda for Education sector in Kenya 2002)



5 J  R E C O M M E N D A T I O N

(i) 1 here is need lo review the present curriculum once more to accommodate economics 

as an independent subject, litis idea ol including some economics in such disciplines like 

business studies and geography would date us back to 1960s when certain 

recommendations were made to introduce the subject at upper secondary school level in 

Kenva

(ii) The curriculum developers and policy makers should make consultation with the 

economics teachers or subject teachers when reforms and changes are being made. It was 

observed that the Kocch Commission (Republic of Kenya 1999) went to the public to 

solicit vicwvs about the curriculum relevance and changes to be made.

(iii) The Ministry of education, parents, board of governors and politicians should give 

priority to provision of adequate instructional resources and equip the school libraries.

(iv) The University and Diploma training institutions should allow all Bachelor ol 

Education students who opt or take economics to choose business studies as their teaching

subject

(v) The ministry of education should formulate strategies lo ensure urgent production ol 

textbooks for effective implementation of the 8 - 4 - 4  system of education in economics 

education course. This will solve the problem of book shortage.

(vi) Hie Government should try to make teaching more attractive so that the teaching 

personnel should stay for long in the profession. I he study revealed that average teaching 

experience of the serving teachers was less Ilian live years.
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(VII) I raining of teacher should incorporate the value of educational tocbnoUnw. I he 

tcacheis ought to be in- serviced for the new syllabus as well train them on how to use 

computer technology to access materials from the internet.

5.4 CONCLUSION

In conclusion, there has been a decline in the enrolment of the students in economies as a 

subject in secondary school. There is need in future to introduce the subjects in to the 

secondary school curriculum. Currently the subject is not olJercd at secondary schools in 

Nyamira district

5.5 SUGGESTION FOR FURTHER RESEARCH

(i) There is need to assess and carry out research on the implication of the new Business 

studies curriculum on Economics as subject at the secondary school level.

(ii) There was clear evidence that students' interest in the cluster subjects was influenced 

by the administration. Most schools offered alternative subjects like Commerce, which 

are easily passed, and therefore improving the school mean, Ihus there is need to carry' 

out further research in the role of career master in order to explain the benefits oi 

Economics in the society.

(iii) The study found out the number of students enrolling in economics as candidates for 

the Kenya certificate of secondary' school examination has been on a steady decline. 

Equally the sectorial and curriculum reform has phased out Economics as a subject in 

secondary school level. There is need to come up with an educational polity concerning 

Economics education in Kenya with a view ol producing economically literate society.
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APPENDIX A

Kenya Certificate of Secondary Education regulations and Syllabus 2000 (KMX ) 

Subject Groupings 

Group I (All compulsory)

101 ! nglish

102 Swahili

121 Mathematics 

Group 11 Sciences

231 Biology

232 Physics

233 Chemistry 

Group 111 Humanities 

311! iistory & Government

312 Geography

313 Christian Religious education

314 Islamic Religious education 

315! Jindu Religious education 

310 Social education &I-’lhics

Group IV -  Technical ^Applied Sciences

441 Home Science

442 Art & Design

443 Woodwork

444 Agriculture

445 Metal Work

44o Building Construction 

44" Power Mechanics 

444 electricity 

44'’ Drawing and Design 

4450 Aviation Studies 

44 5 1 Computer Studies
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Group v cultural & Foreign Languages

501 french

502 German

503 Arabic 

514 Music

56! Accounting

562 ( 'ommcrcc

563 economics

564 lypcwritmg & Office Practice 

N/K

Candidate must sit for at least seven (7) subjects from Groups 1,2,3 4, &5.

1. I he students must register all the three subject code numbers K)l. 102 & 121 in 

Group I.

2. At least two subjects from Group 2 (code numbers 231,232,233).

3. At least one subject from Group 3 (code numbers are 311,312,313/314/315/316)

4. An}' other subject selected from the remaining subjects from Group 2,3,4or 5,

5. Candidate can sit for a maximum of nine (9) subjects and the extra one or two 

subjects can be selected from any of the remaining subjects from 2 and 5.

f rom the above instructions one can note that the policy makers clustered economies 

as an optional subject thus giving a raw deal.

57



APPENDIX H

Group 1- Compulsory subjects

101 English 

)02 Kiswahili 

121 Mathematics 

Group 2- Science Subjects

231 Biology

232 Physics

233 Chemistry

234 Physical sciences

235 Biological Sciences

Group 3 -  Humanities <& Geography 

3 11 History and Government 

312 Geography

314 Islamic Religious Education

315 Hindu Religious Education

316 Social Education & Ethics 

‘"‘'Business studies
Group 4 -  Technical, Applied Sciences and Foreig

441 Home Science

442 Art & Design
443 Agriculture
450 Aviation Technology

451 Computer Studies

501 French

502 German
503 Arabic

504 Music

:■* and syllabus 2002 (

n languages



APPENDIX C

Candidate Overall Per : ! i:our 'Pc.'!'

Year Paper Candidate Max. Score Mean score Standard
Deviation

1 100 47.93 11.77
2002 2 625 100 40.23 14.05

Overall 200 86.95 24.01

1 100 50.25 13.02
2001 2 1,032 100 29.83 13.71

Overall 200 75.15 32

1 100 43.85 12.94

2000 a 1.701 100 32.13 13.58

Overall 200 75.54 24

1 100 48.57 13.23

1999 2 2,107 100 35.17 15.05

Overall 200 83.84 26.5

Source: Kenya National Examination Council.



Performance of economics

commei cv in tne l odo«vtitg vc

Appendix I)

as a subject at national

ars in Nvcrnira District
level compared with

Peijbrrnancc in Economics and Commerce 1998-2004

Year subject/grade A A- B+ B B- O  C C- D+ D D- (•; X N M.S.S

1998 Econ 00 01 01 00 01 07 08 11 04 23 16 01 73 4 09

Comm 01 08 26 47 99 216 322 396 415 953 578 75 3216 4 05

2000 Econ 00 00 01 04 02 04 06 05 07 22 11 01 O * 4 05

Comm 12 46 100 137 180 310 359 433 472 S2S 489 82 13 3567 4 64

2002 Econ 00 00 00 01 00 00 00 00 00 00 01 00 02 5 50

Comm 159 94 163 194 207 297 369 331 343 737 462 82 21 3372 5 55

2003 Econ 00 00 00 00 00 00 00 01 00 05 01 00 07 3.14

2004
"Econ / fvtocK 
Result 00 00 00 00 00 00 00 00 00 00 00 00 00 00 0.00

Source Xvainin: District -  K.C.S.E Result Analysis



APPENDIX 1

RESEARCH INSTRUMENTS

Questionnaire Teacher

Please complete this form by putting a (/) in the space provided against >our cho 

Where no choices are provided, write down your responses the spaces provided.

(l)  Sex

(i) Mae

(ii) Female

(2) Age

(i) (a) Under 24 years

(ii) (b) 25-34 years

(hi) (c) 35- 44 years

(iv) (d) 45-54 years

(v) (e) Over 55 years

(3) Professional/Academic Qualifications

(i) Sl/DIP- Education

(ii) BA/BSc Without Education

(iii) BA/I3sc with Education

(iv) Bed

(v) Others specify

(4) Subject trained in

(i)

(ii)

(hi)
(5) Total teaching loads per week........................

(6) Number of economies period taught by \ou .

(7) What other subjects do you teach at present?

(i)

(ii)
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(ii) 3-5 years

(iii) 6-10 years

(8) l-'or how long have you taught economics as a subject?

(it 1-2 years

(h ) Over 11 years
(9) List Uie titles of the main economic textbook used in form III and IV Oi'thcse hooks 

which ones are used as basic class text book(s) and in preparing your tcachmg .rotes'

fv)

(vi)

(vii)

0  iii)
(10) What other source materials are

available lor use in economics in your school ?

t i l )

(12)

b.

c.

Ho you give notes to your students

v  ()a. \  es
. x t (0b. No

1 low often do you give economics tests?

a. Weekly

h. Monthly

(13)

e. Termly 

d. Yearly

e. Others {specify)
What type of questions do you norm

;1||y  include in your test.

i. INsay
ii. Short answer questions

iii. Objective questions

iv. Structured questions

v. Combination of the above
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(14)

a. Very interesting

b. Interesting 

e. Dull

d. Very Dull

) Do you have a library?

“■ Z ,  * .  *  y.» i  *  >'» — » « * » » • —

teaching of economics/

a. Daily

b. Weekly

c. Monthly , . - .
i »,*, from the secondary school curricula. 

What is your view about scrapping the subject

d. .

What is your personal feeling about economics as a teaching subject'1

«mli« » r i - ' ™  >”  ......’ .
economics.

a.

b.

c.

d.
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APPENDIX 2

Fill in the blank spaces provided where necessary. Where alternative responses base 

been given put a tick [V] in the space provided opposite the correct response.

I Your Sex

4 1 ,ist the subjects you are taking and read economic among your subjects

(b)

(e)

Id)

(e)

tfj

fg)

ih)

0)
5 1 low do you feel during economics lessons 

(a) Very interested

(h) Interested

(e) Dull

(d) Very dull

6 1 low do you make your economies notes?

(a) Through dictation by the teacher

(b) By copying from the chalk hoard

(e) From class text books

(a) Male

(h) Female

2 Your Age _

3 Your Form

WNIVERsrrv
*A8TAfh/C'
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Ui) I'rom friends' notebooks j j

Other (Specify )

1 low olten does your economies teacher cheek your notes? 

(o) Once a term j j

(b) Once a Week | j

(e) Rarely j j

(d) Never at all t t

^ (jive the title and authors of your basics class textbooks (in economies only) and 

comment on its distribution among the students in your class:

TTXTBOOK DISTRIBUTIONS AMONG STUDliNTS IN (TASS

A textbook per 
student

A textbook 
between students

A textbook among 
3 or 5 students

A textbook among 
over 5 students

9 Do you have group/ class discussions?

(a) Yes | j

(b) No f I

(c)

10 In your opinion class discussions arc:

(a) Very interesting f I

(h) Not interesting 1 1

(e) A waste of time f I
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AITENDIX.!

-Ljl2tT*ictumf open interview schedule for officers at inspectorate Nhamira 

District.

l.V, hut arc the functions ofyour office in relation to teaching and learning of Economics 

in Kenyan secondary schools?

2. Krielly explain to me your duties in this establishment.

3. 1'rom your experience as an in charge, what are your major interests in leaching ami 

learning economics in nyamira Distinct?

4 hi your own opinion, please explain how teachers training acts as an ingredient to

ueeessi'ul learning in economies may he given a boost in order to create interest to 

learn economies for the Kenyan youths

5 (.'an you explain how performance in economies as a subject alleeted its enrolment in 

Kyamira District?
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MINISTRY OF EDUCATION, SCIENCE & TECHNOLOGY

Telegram: “EDUCATION”, Nyamira 
Telephone: (058) 6 1 4 4 2 2 4

When replying please quote

NYED/ADM/42 /TPY/9  
Ref. No.............................................

MOKAYA SHEM OMBONYO 
UNIVERSITY OF NAIROBI 

1 P.O .BOX 3 0 1 9 7  
NAIROBI.

DISTRICT EDUCATION OFFICE 
NYAMIRA DISTRICT

P.O.BOX 4 
NYAMIRA.

2™ SEPTEMBER, 2004 
D a t e .......................................

Dear Sir,

RE: RESEARCH AUTHORISATION:

In reference to the letter from MOEST ref. No. MOEST 1 3 /0 0 1 /3 4 C  3 0 2 /2  dated 2 7 .8 .0 4 .

You have been authorized to carry out the above exercise in Nyamira D istrict as 
indicated in MOEST letter.

Yours faithfully

4 K ,, m t m a r  r n i i i A r s m  v r r t m
p .a .  wax #

ROSEMARY C. OMBACHI
FOR: DISTRICT EDUCATION OFFICER
NYAMIRA DISTRICT.

C.C. The Perm anent Secretary
M inistry of Education, Sci. & Tech. 
P.O. Box 3 0 0 4 0 - 0 0 1 0 0  
NAIROBI.



Ref. No.Ref. No. MOBS

Telegrams; “Eduq 
Telephone: Nairobi 
When replying plea:

m m

K JG O O  IIOl.'.M: "11"

2 71,1 Augusfd CfftV‘1

U A i t A M u n :  A v r .N U i:
t’.o. n..\ 3'hmo union

Mukaya Shorn Ombonyo 
University of Nairobi 
P .0  BOX 30197 
NAIROBI

Dear Sir

RE: RESEARCH AUTHORISATION

Please refer to your application for authority to conduct research on ” I he status ol 
Economics as a subject at secondary school level.” Case for Nyamira District.

This is to inform you that you have been authorized to carry out research in Nyamira 
District for a period ending 30,}l November 2004. You arc advised to report to the 
District Commissioner and the District Education Officer, Nyamira District before 
embarking on your research project.

Upon completion of your research project, you are advised to submit tun copies ot >oui 
research report to this office.

Yours faithfully __

b .Wa d e w a
FOR: PERMANENT SECRETARY
Ce

fhe District Commissioner 
Nyamira District

I he District Education Officer 
Nyamira District.


