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A B-S T ~ ACT

1'his is a phi l oscpb Lcs.I s tudy about Nyerere' 8 educa t i ona I thinking,
( .

·its main purpose be irig to e st.abl Lshvthe signific8.l"ce and meaning

of that thinki.rlG in ph iLosophice I terms. Al th ough President Nyerere

0:'" 1'anzania has been widely ac cLaf.me d a~ a s ts te sman and a pol it i-

cal philosopher, he has ra.rely been rE'gcirded as 81'1 educational pni,

Loscpne r in his own right. what is more, his e duca t i ona l ideas

have often beer, misund ers t ood and mf.s tn t.er-pr-e t ed , As a r-e su l t , the

. ph il oscpmc al characte r of Fyerere' s educa t LonaI thir!king has tE!:<1-

ed to be ignored or has beer; dLsmi.seed as highl,Y utopian or as

"hope Les sLy revisionist". Pror, all tb is follows our pr imaz-y c oncern

~~'hic:cis to establish the pos s i hl e e i gni f acance of Nye r e res ecu-

c8."ionr.l ideas in ph i.Losopii i.ce.I t.e rms , Our second concern re l s t.e s

t-o the m-an ing of th e se idea.s; more pa r t icul ar-Ly, it S0€h.S to es ta-

·bl:i.sh the mannsr i~<lwhich Nj'F.;:::ere has sr rf ve d at his cp t ique vh ich

vie •••.s aducat t on as a hunan phenorren on ,

rJ..iven thesE' tvo concerns, two hypct.he se s are pr-opose d , 'I'ce first

hypo the s i.s posits that N~r€n.'re' f1 educa t.I ona.l idee.s will c ome to

light in a t rul.y ph i l os ophfc ar ne.nne r tr:rc-ugh the words and. vor ks Jf

ee tablished philosophers, in ce.su \oIill iar! Lu ijpen and Paulo Freire.

Tr.e second hypo thes as posits that !\yel"€re reflects in a aimiLar

manner on the educ at ion cf ran , as Luijpen does on humar: exi st ence

arid Freire on the pedagDror of man,

'1'0 denons t.ra te the vE_lidit~' of the first hypothesis, Nyer e re t a edu-

cet f ona.I thinkinG is cri tical1:,' ana Iyz ed in the light of Luijpenr s
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existential phenomenology and of P'reire's exf sten t f al philosophy

of education. The method used here is that of textual ana Iy s i s , Fol-

lowing tn i s analysis, it is found that,although Nyerere's educat-

iomtl ideas have COMeto light as truly ph iLos oph ice I tn character,

mor-e is required for one to come to terms ",i th Nyerere's logic of

education. Nye r e re' s e duc at Lcna.l thinking has -it appears f ron, the

foregoing analysis - an interne.l loeic of its own which is exarr:ined

by ME'RP.Sof thE second hypothesis.

To demonstrate the validity of the second hypothesis, which posits

that l-<yerere reflects ph enomen ol ogdc a Ll y en the e duc a t io"1 of man, i -

vol vine 8. dialogical approach, use i§' made of the dialectica] method.

The study ~r1. to capture Nyereref s dialogue with the educational

r-ea Li ty of East Africa, moving from the t he s r.s of educational theory

via the antithesis o f ect.lcational f'ac t Ic i ty to the s yn the s i s of ed~

uc at i or.al praxis. Pol l ovang the app I Lcat Lon of t rus met.hod it is

found that N;,{€rere's syn t hes Ls amounts to an or.t ique which vie •.'s

educ a t i.on in ex as t en t i al terns, that is, as a r.uman phe noner.on , Un-

derlyinG this optique is a concept of man as a." ac t.Lnc person "no
seeks to literate himself within the ..•..ell-defined cont ex t of socf e t.y ,

"Hal1-in-society" is l':,'€rere's cen t ra.I rfferef!Ce-point, both for his

political an d educe.t i.onaf t.hi.nki.ng ,

Havinr; denonstrated the vF.lidjtY,of the two hypot nes es , O~1e cannot

but z-ecogni ae the ph iLosophical l'lf'c..ninf, and si gnificar,ce of ilJ'erere! s '

Educational thinking as well as the cont.r-ibuti on thereof t.ovar-ds an

exds t.en t.La.I philosophy of education in Africa. It is here in fact

that 1ie s the merit of this phil os ophi.caI study.


