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ABSTRACT

This study investigated the factors influencing Ipubsecondary school female teachers’
participation in post graduate studies in Kyusotiis Kitui County, Kenya. The study was
guided by the following objectives: to investigéite socio — economic factors influencing public
secondary school female teachers’ participatiorpast graduate studies in Kyuso District; to
analyze the influence of demand for professionalifjcations in employment on public secondary
school female teachers’ participation in post gedeustudies in Kyuso District; to examine the
influence of the existing government policies onblpu secondary school female teachers’
participation in post graduate studies in Kyusotfig to examine the influence of personal
characteristics on public secondary school fenmedehers’ participation in post graduate studies in
Kyuso District. The research study employed a digisee survey design and made use of both
qualitative and quantitative approaches to collgcrmation from relevant respondents. The study
targeted 10 public secondary school Principalsfedbale Heads of Departments and 30 female
subject teachers. Purposive sampling techniqueused to select the study area and principals to
be involved in the study. Stratified random samplvas used to select the schools. Simple random
sampling was used to select the female Heads o&rapnts and the female subject teachers from
the ten selected schools. Three instruments warela®ed and used to collect data that included
one interview schedule for school Principals an@ fuestionnaires; one for female Heads of
Departments and another one for female subjechégacThe research instruments were piloted on
a small representative sample identical to butinoiuding the group that was involved in the
actual study. It involved two public secondary smeptwo principals of the schools, four female
HODs and five female subject teachers randomly $&oipom the two public secondary schools.
This was done in the neighbouring Mwingi Centraktidct. The instruments were subjected to
analysis after the pilot study in consultation witle supervisor. After the instruments were found
to be valid, logical and reliable, the actual dadlection was dond-or qualitative data, patterns or
themes were identified and data for all questiorayaed descriptively. The study established that
inadequate funds and resources, family commitméantk,of family support and traditional beliefs
influenced public secondary school female teach@awticipation in post graduate studies.
Financial benefits from top management positiors eed for high professional qualifications to
replace those who are retiring greatly influencecbsdary school female teachers’ participation in
post graduate studies. Government policies sudffamative action to promote women, a third
representation of women in the public offices amadership, government encouraging females to
apply for positions once dominated by men and wogedting positions with lower qualifications
than men played a major role in influencing fentakchers’ participation in post graduate studies.
Personal characteristics such as lack of time aredgy, negative attitude towards re-entering
education, lack of family support and lack of cdefice in one’s abilities had great influence on
women’s participation in participation. It can bencluded that despite various socio-economic
challenges that face female teachers’ participahqguost graduate studies, the number was still on
the rise. This study recommends that the governrekatild consider substantial allocation of
funds in the annual budgetary allocation to finamzividuals who wish to further their studies.
There is also need for government and policy mateetome up with an education / employment
system that encourages female teachers to pursterfistudies with minimal challenges. The
government through the Ministry of Gender and Geltshould address the issues that undermine
women in their efforts to empower themselves thholugthering their studies.

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

The significance now attached to increasing thetigggation of women in higher
education and training reflects two world—wide ttenThe first one is the way in which
governments are embracing the empowerment of wamerieadership and managerial
positions in all aspects of governance, with actmdes in national economic
development in everyday experience. Not only amupations requiring upgrading on
the increase, but also qualifications. In genemagn and women are engaging in
furthering their studies and professional trainingrder to fit in the competitive world
labour market. The second one is the recognitibrthe need for action by the
international community in securing advancementwaimen and the elimination of
gender — based discrimination, particularly in fleédds of education and employment

(Limerick, 2009).

Women have been under represented in top managedaleadership positions in both
government and private sector. This situation heenldargely due to a scenario created
in and through the social structures and the setatien of the labour market
internalized in values and beliefs about approeriatomen roles and expectations
(Patterson, 2008). These factors are manifesteé inost of barriers to women’s
participation, both general and specific to posidgate studies where they are required.
In latter years of nineteenth century, women’s sdle American society, for instance

underwent gradual but definite growth spurred bsapidly changing society. Social



reforms in the fields of health, labour and eduratdeveloped as the publication of
books and periodicals revealed to the public theblems therein. At the turn of the
century, women’s roles were severely limited byistyts concept of male supremacy

and female inferiority.

Women were perceived as weak, a notion upheld éyprevalence of invalidism among
19th century women” (Harson, 2008). Female studesgi® not always taken seriously
and were frequently discriminated against, requetievithdraw from certain courses so
that more men might enroll. Education did not gotga pursuit of an occupation.
Society’s expectation that women care for home fandly left little room for personal
growth and professional development, but once wolbegan receiving higher education,
there was no going back. Education changed wonretésin society dramatically. After
receiving higher learning, aspirations changedgmdually society’s expectations had to
change as well. Education bred confidence and ermapoent hence realization that
women should not be considered lesser citizens ittiem and therefore should have the
same rights enjoyed by men. Educated women were aqutrto challenge men'’s role as

the dominant figure, the flawed rationale for tlemidl of suffrage (Ellis, 2007).

As the number of educated women grows and the leffeédducation increases, the
expectations become greater but at the same time Iberating. For women in the 21st
century, higher education and training is an exgskehnovation. Today women study
subjects of their personal interest, pursuing degtlkat nurture their talents, interests and
inspirations. Further education past the first degs likewise common as women go on
to earn their masters degree and doctorate. Thés gdaeducation today are very

different from the purpose of women’s educatioryedter years. Going to university was



an accepted part of life for both generations bith wdlifferent rationales and post
graduate aspirations. In a rapidly changing anavgrg world, higher education is not a

nicety but a necessity to survive; hence selfcedficy is critical (Achoka, 2008).

Frequently, the 20th century expectations of womere restrictive while today’s
standards may call for more difficult “juggling adf roles of wife, mother and career
person, the female experience is much broader bvAfamen today face discrimination
in the form of income disparity, the “class ceilingnd the notion of female
professionalism as being unwomanly, but educatonow a means of self- sufficiency
and an opportunity to be seized with purpose (Aaeh@008). As going back to college
for further studies continues to gain value andeptance as part of life, a woman is now
empowered with her education and the self confideaengendered (Patterson, 2008).
The major catalyst of the women’s movements is Bowcation which changes the role

of women in society from a passive to an activiglorce.

Three cases, in Africa, the Caribbean, and soutt Baia illustrate the disjunctions
outlined in regional context, where Williams (200ipted that women’s participation in
higher professional studies is influenced by caltand socio — economic factors such as
gender role and socialization. Family commitmeidsk of partner support, financial
status, living in rural areas and suspicions ofemaédrtners as well as ridicule have
impacted on women’s patrticipation in furtheringiths&tudies. Teddy (2009), states that
the combined effects of poverty and social/cultw@ahctions create almost insuperable
challenges in parts of the developing countriesnveéicer, high social class status of some
women overcomes such challenges consequently agahkm to pursue their education

and career aspirations. Situational and culturetofa intersect significantly in issues



such as distance to travel to universities andherceducational centers hence hindering
women of low socio- economic status from attairtimgir professional and career goals.
On a local/ cultural context, the age of womenelexf education and training envisaged
by women has increasingly serious implications tom&n’s participation in higher

studies (Teddy, 2009).

In an effort to strengthen employment, economionmeafand social cohesion, furthering
studies in pursuit for higher professional skilsthhe way. Engagement in post graduate
studies is now seen as the way not only to sediwetonomy but also social cohesion.
Higher education has emerged as a key factor foos@conomic development in the
recent decades. Amazingly, more women in partic@ee attending colleges and
universities in this era than in all of the humastdry (Mutua, 2010). It is rightfully
argued that; “if knowledge and information are #iety of the new world economy,
universities are the power source on which devetaypmrocess of the 21st century has

to rely” (Limerick, 2009)

Achoka (2008), postulated that the factors that nmlyence women participation in
higher education and training include among othssio — cultural and economic
factors, government policies, demand for educatad qualifications, interest in
employment in top positions and ability to finande training costs. Mbithi (2010),
added that socio- cultural factors include pathgrand gender stereotypes. These factors
make females to feel inferior as males dominateagament positions and in pursuit of
post graduate training in the universities. In nmedes government policies such as the

affirmative action if fully implemented, can incesa women participation in post



graduate studies. Women are faced with challenglased to domestic chores and child

rearing hence making them reluctant to participaferther studies.

Improving women'’s access to higher education wigoal of attaining gender equality is
a critical component of promoting development andeting the Millennium

Development Goals in Kenya, across sub- SaharamcaAfand around the world.
Educating women is fundamental to economic devetypnand poverty eradication
within the region (Achoka, 2008). Promotion of wariseeducation is intrinsically linked
to improving other developmental indicators such raducing maternal and child
mortality rates, reducing birth rates and improvibgsic health indicators of entire

families (Cockborn, 2007).

1.2 Statement of the Problem

There has been a gender gap in educational patimip and especially in the post
graduate studies globally and particularly in tleeedoping countries (UNESCO, 2008).
Adkson (2008), observed that men solely dominatgd ranks in management as well as
participation in universities furthering their stesl Kenya’s vision 2030 is to ensure
gender equity in education system. Together withgbvernment policy that a third of
the management posts be occupied by women by Hre29d 5, within the last five years,
Kenya has seen an increased number of women gatigtb universities to further their
studies (Mutua, 2010). In this regard, two questicmmain unanswered: First, could the
changes in government policies in empowering woirbnerone of the reasons for the
progressive increase in the number of public semgndchool female teachers pursuing

post graduate studies? (as evidenced in appendigadondly, have the African socio —



cultural factors drastically changed in favour odbmen to pursue further studies and
especially among the Kamba people who hold a vieong belief that women’s place is

in the kitchen and rearing of children?(Mbithi, B)1 There has been a significant
disparity in Kyuso district compared to other didr with similar environmental and

climatic conditions which include Mwingi Central dMwingi East despite the current
common trend of public secondary school femalehtescfurthering their studies past the
first degree. Kyuso District registered the highestnber of public secondary school
female teachers pursuing post graduate studiesrimstof net enrolment and retention

rates (MOE, 2011).

Given the forgoing policy statements in regard terspnal growth, professional
development and capacity building in educationahaggment through training and
furthering of studies, there was therefore neecafomvestigation of the concrete reality
in to the factors influencing public secondary sahf@male teachers’ participation in
post graduate studies in Kyuso District, Kitui CouyriKenya. The district is dry and arid
with few economic activities that go on. Rainfal low and unreliable. Drought and
famine are common phenomena. The main economigtgds subsistence farming and
small scale livestock keeping. Just like many otparts of the country that are
economically well off, the district has experiencedthe last five years a growing
number of female teachers participating in postigade studies. Apparently as far as the
current researcher is concerned, the availablealitee reviews limited study that has
been conducted in the district to investigate tbasons behind the rising number of

female teachers from public secondary schools jmgguost graduate studies.



1.3 Purpose of the Study

The purpose of this study was to investigate factafluencing public secondary school

female teachers’ participation in post graduatdistiin Kyuso District, Kitui County.

1.4 Objectives of the Study

This study intended to achieve the following ohijezs:

1. To investigate the socio—economic factors influegcpublic secondary school

female teachers’ participation in post graduatdistiin Kyuso District.

2. To analyze the influence of demand for professigualifications in employment
on public secondary school female teachers’ padten in post graduate studies

in Kyuso District.

3. To examine the influence of the existing governnpasicies on public secondary

school female teachers’ participation in post geddistudies in Kyuso District.

4. To examine the influence of personal charactesstic public secondary school

female teachers’ participation in post graduatdistiin Kyuso District.

1.5 Research Questions

This study was guided by the following researchstjoas:

1. What are the socio-economic factors influencingliputecondary school female

teachers’ participation in the post graduate stgheyuso District?



2. What is the influence of demand for professionallifigations in employment on
public secondary school female teachers’ partimpah post graduate studies in

Kyuso District?

3. What is the influence of the existing governmenligies on public secondary

school female teachers’ participation in post geddistudies in Kyuso District?

4. What is the influence of personal characteristios public secondary school

female teachers’ participation in post graduatdistiin Kyuso District?

1.6 Significance of the Study

The findings of this study may be of practical \elip various stakeholders such as
government, policy makers, Ministry of Higher Edtica with new ideas and especially
on the steps that could help towards better reptagsen of both male and female
teachers in post graduate education. Further fittitngs may help the Ministry of

Planning and Vision 2030 in putting checks and mada towards achievement of gender

equity in education and employment opportunities.

It is hoped that findings of the study will be udeto both male and female secondary
school teachers, university admissions board aadctimmunity at large by equipping
them with facts and knowledge necessary to ensasgmmum support to both male and
female teachers to pursue post graduate studies. KEly results of this valuable
investment will be seen in the lives of the benafies of the post graduate studies, the
community and the nation at large after the relesakeholders apply the knowledge

recommended in this study.



1.7.1 Scope of the Study

The study was conducted in Kyuso District in KiQounty. It focused on factors
influencing public secondary school female teacheesticipation in post graduate

studies.

1. 7.2 Limitations of the Study

Most of the area was basically a rural setting \itter unique socio- cultural, economic
and religious factors having influence on gendtateel issues especially the position and
role of women in the society hence the results matyapply to all female teachers in
other parts of the country. In addition, the aremsva semi — arid region with harsh
climatic conditions, poor infrastructure and sclsoolere sparsely distributed hence
accessibility to some schools in good time was eatgchallenge thus required proper
planning in terms of time, energy and funds. Thailability of respondents due to their
busy schedules was also a challenge since som# aawa disturbance. This required the
researcher to pre-visit the institutions for famanilzation prior to the actual dates of data

collection.

1.8 Basic Assumptions of the Study

This study was based on the assumption that egigiovernment policies prompted
female teachers to further their post graduateiesudnd that the government ensured

employment and managerial opportunities for thealenuniversity post graduates.



1.9 Definition of Significant Terms

Boys’ boarding schoolrefers to a public institution that is registemth the ministry of
education and offers regular instruction in linehathe national curriculum for secondary
schools to male students only who are all provid@td accommodation services by the

school.

Community refers to members of the society who reside indhme area and have

common social, economic and educational interestarwelfare of the school.

Demand for education/qualificationsrefer to academic and labour market requirements
for higher qualifications profile by private andvgonment occupations in top positions
in management and leadership for delivery and pibdty purposes that drive more

women to further their studies.

Education opportunity refers to a chance that is available for one io gacess to a
learning institution for studies with an aim of @shng certain results irrespective of

their cultural, socio- economic and geographicehtmn.

Existing government policiesrefer to reforms such as promotion of women rights,
gender empowerment in education and practicing fofrmaative action to promote
women'’s education and social advancement as aitgrinrrealizing development goals

of the country.

Girls’ boarding school refers to a public institution that is registereithvthe ministry of

education and offers regular instruction in linehathe national curriculum for secondary

10



schools to female students only who are all prayidéh accommodation services by the

school.

Heads of departmentgefer to teachers in charge of various sectiordepartments in a
school where the departments could be a group lyksts or other curriculum or co-

curricular activities.

Investigation refers to the process of making systematic anslysle the factors
influencing public secondary school female teacheesticipation in post graduate

studies with which educational goals are attaimectlation to specified standards.

Mixed boarding schoolrefers to a public institution that is registeredihwthe ministry
of education and offers regular instruction in limé&h the national curriculum for
secondary schools to both male and female studehis are all provided with

accommodation services by the school.

Mixed day schoolrefers to a public institution that is registeretdhwthe ministry of
education and offers regular instruction in linehathe national curriculum for secondary
schools to both male and female students wherely sithool does not provide
accommodation services to students instead thestsianake private arrangements for

their accommodation.

Mixed day and boarding schoolrefers to a public institution that is registexeith the
ministry of education and offers regular instruatio line with the national curriculum
for secondary schools to both male and female stadehereby the school provides
accommodation services to willing students whilleeos make private arrangements for

their accommodation.

11



Participation refers to enrollment of oneself to a recognizeditunson of learning,
continuation with learning and graduation with dmestdegree or diploma after having

acquired the first degree from a recognized unityers

Personal characteristicsrefer to time availability, energy for study, aitde towards
education, family support, personal confidencedandc qualifications, leisure and work

as determinants to participation in post gradutateiss.

Postgraduate studiesrefer to any professional training or learningttha individual

acquires from a recognized institution after hawacguired the first degree.

School typerefers to school category such as boys’ boardimlg, §oarding, mixed day,

mixed boarding and mixed day and boarding.

Socio-economic factorsrefer to the social network, availability of tinfer studies,
religious affiliations, gender stereotyping and aficial resources that influence

participation in post graduate studies.

Stakeholdersrefer to the government, policy makers, communitynistry of Higher
Education, university administrators, teachers ahdir positive achievements of

educational goals.

Subject teachersrefer to all individuals engaged in the teachingfession whether
employed by the Teachers Service Commission or bubtare not part of school

management.
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1.10 Organization of the study

This study is organized into five chapters. Thstfthapter consists of the background to
the study, statement of the problem, purpose of diuely, objectives of the study,
research questions, significance of the study, s@fhe study, limitations of the study,
basic assumptions of the study, definition of digant terms and organization of the
study. Chapter two consists of an introductionterature review, theoretical framework,
socio-economic factors influencing public secondasghool female teachers’
participation in post graduate studies, the infaeenof demand for professional
gualifications in employment on public secondarkics female teachers’ participation
in post graduate studies, the influence of the texjsgovernment policies on public
secondary school female teachers’ participatiopast graduate studies, the influence of
personal characteristics on public secondary sclemodle teachers’ participation in post
graduate studies, conceptual framework and a suynofditerature reviewed. Chapter
three consists of an introduction to research nuglogy, the research design, target
population, sampling techniques and sample sizeareh instruments, methods of data
collection, validity of the research instrumentsliability of the research instruments,
data analysis procedures and operationalizatiorthef variables. Chapter four, the
researcher dealt with data analysis, presentatimh iaterpretation while chapter five

focused on summary of findings, discussion, conghssand recommendations.

13



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter has reviewed literature from the rat¢\documents related to the study. It
has looked at theoretical framework, socio-econorfactors influencing public

secondary school female teachers’ participatiopast graduate studies, the influence of
demand for professional qualifications in employinam public secondary school female
teachers’ participation in post graduate studies,imfluence of the existing government
policies on public secondary school female teachpasticipation in post graduate

studies, influence of personal characteristics wnlip secondary school female teachers’
participation in Post Graduate Studies, concegtaalework and a summary of literature

reviewed.

2.2 Theoretical Framework

This study was based on Darwin’s classical libéha&lory of equal opportunity. The
theory asserts that each person is born with gareount of capacity which to a large
extend is inherited and cannot be substantiallyngbd. It emphasizes that every citizen
should be given, through education, the socio- esvn status which he/she entails
him/her to inherit capabilities which are necess&wy economic cooperation and
development. The theory states that the proviswnefjual access to education and an
opportunity to further one’s education ensuresigasto all people from all socio-
economic backgrounds. It documents that one’s acmdachievement and progress is

determined by inherited capabilities and talentsctwhs further influenced by cultural
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and socio- economic factors as well as the goventrpelicies. To him the criteria for

advancement in higher education should be will @ntity. A government system and

socio- economic and cultural environment that getaotion an intensive social mobility
is necessary hence facilitating open competitiorerehboth male and female would
further their studies through establishment ofamasiuniversities and educational policies

that ensure educational equality for all.

In relation to the study the factors that influertbe participation of public secondary
school female teachers in post graduate studidsdasocio—economic factors, existing
government policies, demand for higher educatiandl professional qualifications in the
labour market and personal characteristics. Theeusity educational system should
therefore be designed in such a way that barrieasynature are removed such as socio-
economic, gender, cultural and geographical whickvgnt women from taking

advantage of their inborn talents which accelettaée social and economic mobility.

2.3 Socio — economic factors that influence publgecondary schoofemale teachers’

participation in post graduate studies

Participation in further studies and tertiary trmagqis not equally distributed among
cultural and social- economic groups (Pont, 200@jman (2010), contents that the
guestion why some people participate in higher atioc and training while others do
not is as relevant and urgent as ever if we wamha@&e impact in our social- economic
lives. Mc Givney (2001), based on extensive liigna review in his study on barriers
towards participation in adult education and tragnand the role they play in different

socio — economic groups, observed that nine oftenlapping groups tend to participate
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less than the average citizen in advancing thedfegsional qualifications through
further studies. These include people with no ow feducational qualifications,
unemployed and people dependent on state berditple in unskilled or semi- skilled
manual occupations, ethnic minority groups, elddults, women with young children,
people with mental or physical handicap and pebyileg in certain rural areas. Almost
ten years later, Merriem (2010), in his study omtipigation in adult learning in the
developing countries identified the same groupgetple as those with low skills, low
wages, the unemployed or far away from the labcanket and elder people as less likely
to participate in furthering of studies and testidraining, the higher educated, the
employed, those working in larger enterprises intevicolor occupations and younger

adults.

Lisbon (2006), noted that high educated people iK Participated seven times in
furthering studies and acquiring of new professiasidlls than did the low educate.
Tujman (2010), in his conceptual framework whicmed at explaining what makes
people participate in further studies while othaic not, noted that the starting point is
the learning- oriented individual. To him, if nebin the onset motivated for participation
in furthering education and training, it is verylikaly a person will participate, no matter
how much is done to eliminate barriers externath individual. The first link in the
chain thus consists of individual factors like se#fvaluation and attitudes towards
education. The models then moves from mainly psgdical link to more and more
external factors like opportunities and barriers; $tressed the importance of a belief that
participation in further education and training IWwéad to achievement of some goals

considered important.
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Cross (2010), identified factors such as traditionformation, opportunities and barriers
as further being influencers in participating imtfier studies. Dispositional factors such
as low grades in the past and lack of confidenaeniis ability to study contribute a lot
towards furthering of studies. Mutune (2009), oledrthat socio- economic status has a
positive effect in participation as well as peregivvalue and utility of women
participation in further studies and thereby reads to participate. The high the
individuals’ socio- economic status, the more §kdtey are able to value and see the
importance of furthering one’s studies and be egtd in participating. Mwangi (2008),
stressed the importance of social environment addidual’s social network where peer
influence to study plays the major role. Women’dipgoation in furthering their studies
is influenced by time available, space for studdsources and other socio- economic

abilities.

According to christen (2007), common patterns ile @nd status of women related to
cultural norms emerge across different countridseyTreflect the cultural and cross-
cultural social norms and traditions by which subeat status of women is maintained.
Analyses of participation rates in different soaad cultural contexts show that they
reflect closely the relative status of women and gower of tradition. Economic

motivation and self- confidence are needed on ithe af women to break through and
further their studies. The cultural differencesniiale and female roles and capabilities
inculcated through socialization in the home anailig experience in the workplace,

peer influence and absence of female role modalg plsignificant role in influencing

female participation in furthering their studiesili&ms (2007), noted that social class

interacts with gender in significant ways wherehhgpcial class of some women may
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remove some of the socio- cultural barriers tohfeiing their studies. Fear of cultural
demands, lack of emancipation, double/ conflictiegnands on women'’s roles as well as
discriminatory labour market practices and lackrake models and career counseling
have impacted greatly on women’s participationurtering their studies past the first

degree.

2.4The influence of demand for professional qualificabns in employment on public

secondary schoofemale teachers’ participation in post graduate stdies

While demographics are clearly important in anadgzdemand for higher education, a
range of certain factors also play a role. Foransé in Australia, a study by Woods
(2009), indicated that students from lower socicermmic backgrounds tend to have
lower patrticipation rates in higher education. T@ieength of the labour market over
recent years appears to have tempted some potstiidnts away from undertaking
higher education. Employment growth has engaged géf@annum over the past five
years compared with 1.9% per annum over the peeade. According to Ellis (2007),

there has been an improvement in wage growth, winigiroves the return to working

rather than studying. The strong growth in occugretilinked to trades and related skills
has seen a strong lift in apprenticeship commeno&ma the same time a declining

interest in higher education from males and areasing interest from females.

Forecasts of students demand are driven by projecf the number of people in each
relevant cohort and a set of higher education @pdtiion rates. While demographic
trends are at the heart of the projection, ovemadit graduate students’ demands in Kenya

are expected to grow at a faster rate over the dextde than the demographic
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movements would otherwise suggest. This reflectexqected increase in post graduate
access, retention and completion rates represetiti@gremendous move towards a
higher professional skill economy, a related insee@n real wages over time and a
continuing margin in wages growth favouring women higher education intensive
occupation (Kimanzi, 2011). According to Mwangi (&), the number of female post
graduate students in Kenyan Universities is pregtb increase by an average of 1.4%
per annum over the next decade compared with 1.gefPbannum for undergraduate
students, 1.2% per annum for advanced diploma stsded diploma students over time.
Employment growth by broad occupational group haslitionally favoured men in
higher skill group in occupations classified as agars and administrators, professionals
and associate professionals. Employment growthesd occupations has also tended to
be less cyclical and these work forces have thédsigpropensity to hold university

higher level qualifications than undergraduate postgraduate.

Labour market demand for people with higher quadiiion is expected to be stronger
than overall employment growth over the next decatie projected growth in Kenya for
people with post graduate qualifications as thahdst attainment is on average 3.6%
per annum; 2.9% per annum on average for undergtacand 1.8 % per annum for
diploma qualification. That compares with an averéy overall employment growth of
1.6% per annum (Matata, 2010). This result is drivepart by the current qualifications
profile, expected growth by industry and occupaiomhere a higher share of the
workforce has qualifications and tend to be thdefagrowing occupations- notably
managers, administrators and professionals (EHB0)7). The trend towards skills

depending on time has driven the continuation ithir education among women in
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order to competitively acquire top positions in rmgement and leadership and deliver
productivity gain over time. The share of work ®mwith qualifications is expected to

continue rising over time, consistent with the eigee over recent years. The
projections allow for an increase in the workfovgéh the post graduate qualifications as

the highest qualification for certain job groups filanagement positions (Matata, 2010).

A major drive towards furthering of post graduatedées among women has been
attributed to a need to replace those in workfavgdbout qualifications and those who
are retiring. According to Ellis (2007), up skillirthrough furthering of studies giving
time to allow for productivity growth is a major mwibutor to a labour market demand.
In the absence of up skilling for productivity gribwv labour market demand for
professional qualifications required is likely tedline. In this case the likely supply of
students in postgraduate studies should be more #uequate to cater for the
employment growth and opportunities (Mwangi, 201®)more ambitious targeted skill
creates much stronger labour market demand forifipadélons consequently driving
more people to further their studies. The laboucdgarticipation rate has a significant
influence over labour market demand hence demand eftucation/ professional
gualifications. If average completion ratios wecerise over time for post graduate
studies; this could encourage more students ingbd gaduate education system (Cross,

2010).
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2.5 The influence of government policies on publicsecondary school female

teachers’ participation in post graduate studies

Education has been at the centre of anti- poventy pro-growth policies in the
developing world as well as wealthier countriess Iseen as the key to development and
to the ability of a country to keep up with thetfasoving technological changes. The
recent increase in the reforms to education inlthited States and United Kingdom for
instance has reinforced this view. Education isvse® a way for individuals to escape
poverty and improve welfare, possibly by reducimgpehdency and this perception has
motivated numerous policies worldwide that promedecation as a long run solution to
those problems (Limerick, 2009). Though differerws exist on the impact of ongoing
technological development on the demands for higb@ucation and professional
gualifications, the dominant view is that due t@meging societies and economics, more
and different qualifications are being needed, ilggado increased focus on lifelong
learning. The interest for higher professional msichas been at the policy agenda for
many decades, but with different focus (Larson, 80 the 1990s, in USA, furthering
of studies past the first degree re-entered thitiqgalagenda after having been more or
less in the dark for about a century. At that,Haring education went from being a tool
for liberating the individual to mainly being a maconomic factor for increasing human

capital (Larson, 2008).

In Kenya, for instance, government policies likdirafative action can increase the
participation of women in post graduate studiethdy are well implemented. In some
cases such policies are not fully implemented istnacountries hence quite often women

become more reluctant to further their studies.rbwimg women’s access to education
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with the goals of attaining gender equality is dical component of promoting

development and meeting the Millennium Developm@oals (MDGSs) in Kenya, across
sub- Saharan Africa and around the world. Educatiognen to high level of professional
qualifications is fundamental to economic developtrand poverty reduction within the
region, promoting women’s rights and is intrinsigalinked to improving other

development indicators such as reduced maternalchiddl mortality rates. Kenya has
made a firm commitment to gender empowerment inpibldical and social realms, a
goal which is most clearly laid out in its condtiten and the vision 2030- development

plans (Mwangi, 2008).

Education for all, achieving gender parity in higleelucation and practicing a policy of
affirmative action to promote women’s education andial advancement are designed as
policy priorities for realizing development goalstiee country. Kenya, in the last decade
has seen substantial progress towards gender empeni most notably with provision
of having a third female representation at all lsvef governance. This has greatly
motivated female teachers to further their stugest the first degree. Kenya has enacted
a range of policies towards achieving the MDGshef tiniversal basic education, gender
equality and women’s empowerment by promoting geretguality at all levels of
education. Gender equality in educational attairtnteas also been enshrined in the
constitution, the Kenya education law and the higdducation law. These policies are
consistent with Kenya'’s international obligatiomsdar the connection for the elimination
of discrimination against women, the connection tba rights of the child and the
international covenant on economic, social anducaltrights and contribute to meeting

the country’s obligation under being plat form faction and the Dakar Goals on
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education for all. These policies have extrinsycaibtivated many women to proactively

take action and further their studies past firsversity degrees (Mutune, 2009).

2.6 Influence of personal characteristics on public s@ndary school female teachers’

participation in post graduate studies

Cockborn (2007), examining societal attitude towgpdrticipation in education among
working women in Europe noted that personal charestics have great influence on
women’s participation in tertiary education andrnag. These include lack of time and
energy, negative attitude towards re-entering etlutalack of suitable courses, lack of
family support and lack of confidence in ones &b#i. According to Christen (2007),

focusing on women aged 40- 50 years furthering ttedies, noted that women tend to
focus on their families, leisure time and are uhmgl to accept educational activities that

threaten the dividing line between work and spane t

The importance of time and financial resourcesetsrchinants for non- participation in
post graduate studies might thus be overestimaBds§, 2010). Merriem (2010),
identified accessibility to learning institutionstiwvrelevant courses and lack of support
from the family and employer as major factors iafiaing individual participation in
higher education among working class women. Lib&fl06), examining the influence
of gender on participation in post secondary studheBritain, observed that institutions
aiming at increasing participation in post secopdstudies and training have had a
higher impact on women than on men with the implicathat opposite to the situation
in 1990s, British women today participate more thaen in furthering their studies and

training. Issues of time, leisure and work, age #rel period required to undertake a
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particular course have been catered for in favéuwwamen by modern technology in part

and flexibility in the mode of study.

In Caribbean, according to Shah (2010), a largpufaion of women is furthering their
post graduate studies than males. He noted théficatzon is a major factor influencing
people’s participation in higher education all ottee world. Mwangi (2008), in his co-
relational study on social class and participabbmvomen in tertiary education in Nyeri
District observed that institution related factstgh as fixed learning hours, substantial
attendance requirements and a lockstep approachrtaulum make missed sessions
hard to catch upon. Lack of child care facilitidstlae training institutions, off putting,
“unfriendly” course information exacerbated by lagk female teacher’s role models,
assumptions and attitude of male teachers anéxibfe selection and entry requirements

present series of dysfunctions to women’s parttapan higher education.

2.7 Conceptual Framework.

The conceptual frame work diagrammatically explaitise relationship and

interconnections between the independent and depérdriables.
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Independent variables

Socio- economic factors

* Social network

e Religion

e Stereotyping

*  Financial resources

Government policies
e Affirmative action

*  Women empowerment

e Promotion of women
rights

e Education reforms

Modating variables

Age, sex, language and
proficiency of subject
matter of the female
participants

Dependent Variables

Demand for educational/
professional qualification

e Labour market
*  Supply/ demand
balance

Personal characteristics
e Time and energy
* Attitude
e Family support
* Personal confidence

e Academic qualification

A 4

Participation of public
secondary school
female teachers in post
graduate studies

Enrolment and
admission to a
recognized
educational
institution.
Progress in
studies
Completion/
graduation
rates.

y
4

Levels of motivation to study,
beliefs, behaviours, emotional
state, tiredness and levels of
boredom among participants

Intervening variables

Figure 1: Conceptual frame work of the study
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The conceptual framework for the study was baseith@mbjectives of the study. Figure
1 shows how the Socio- economic factors, Governmpelities, Demand for educational/
professional qualifications and Personal charastiesinfluence the Participation of
public secondary school female teachers in postugite studies. Though the teachers
may have great aspirations in pursuit of post gatelgtudies, both intervening and

moderating variables influence their participation.

2.8 Summary of Literature Reviewed

The literature review looked at factors influencipgblic secondary school female
teachers’ participation in post graduate studiethenWestern and African countries as
well as in Kenya. Various studies by different sesbers on female participation in
higher education and factors that influence fentalechers’ participation in higher
education in various parts of the world have besmewed. However in the developing
countries, Kenya being one of them, and where & |#st one decade, women have
increasingly gone back to universities to furthegiit studies seems to be on the rise. The
available literature revealed that recently, mahgnges have occurred in the education
system in relation to furthering of education pHst first degree. According to the
current researcher, there is little research inyigehat has focused on the contribution of
factors such as socio-economic, existing governmgolicies, demand for both
educational and professional qualifications in ewyplent as well as personal
characteristics to public secondary school femedetiers’ participation in post graduate
studies as this study intended to explore. Eastedies show the role of women in

educational management but do not examine therfaessociated with furthering their
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studies that would allow them stand at a competigdge in management in the labour
market as was the aim of this study. Accordingh tesearcher, there is little research

similar to the current study that has been cawigdn Kyuso District.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the research methodologloitrg so, the following are discussed;
research design, target Population, sampling teciesi and sample size, research
instruments, validity of the research instrumergBability of the research instruments,

data collection procedure, data analysis procedndeoperationalization of the variables.

3.2 Research design

This study used descriptive survey design to ingatd factors influencing public
secondary school female teachers’ participationpast graduate studies in Kyuso
District. Both qualitative and quantitative apprbas were used. The descriptive survey
design attempted to collect data from the targeiufadion in order to determine the
current status of the population in relation to Ilpubecondary school female teachers’
participation in post graduate studies. This walareport study whereby information
collected from the sample was used to draw logicalclusions on the interrelationship

between the phenomena.

Gay (2007), contents that descriptive survey desdghe best as it involves a process of
collecting data in order to test hypotheses or ansyuestions concerning the current
status of the subject in the study. It determiaed reports things the way they are. It
attempts to describe such things as possible bainavattitudes, values and belief

systems.
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3.3 Target Population

Orodho (2004), defines target population as thgestdbto which the researcher wants to
generalize the result of the study. Kyuso disthatl 42 public secondary schools that
were distributed within three divisions namely Mumd<yuso and Tseikuru. There were
five school type categories; Boys boarding, Gidsrdaling, Mixed boarding, mixed day
and mixed day and boarding. The school type cayeg@s considered because of
varying workloads, time availability and school esizavhich influenced teachers’
participation in studies. The district had a studeopulation of 4992, a total of 292
teachers; 168 males and 124 females accordingetdi#itrict education officer, Kyuso
district (2011). Out of the total number of teashel2 were principals and 250 were

subject teachers and Heads of Departments.

3.4 Sampling techniques and sample size

Kothari (2004), defines a sample as a represeptgiart of a population. Thus by
studying the sample, one can be able to know miooeatahe population without having
to study the entire population. Orodho (2004), eaotd that a sample size of 20% is a
good representative of the total population. Thamang unit was Kyuso District, which
was purposively selected based on convenience efrésearcher in terms of time
allocation, funds available and other logisticstratffied random sampling was used to
sample the ten schools from the three divisionsralheall schools had equal chances of
being selected. Three schools were randomly saniped Tseikuru Division which had
15 schools (33.3%), two schools from Mumoni Divisihich had a total of 8 schools

(25%) and five schools from Kyuso Division whichdha total of 19 schools (26.3%) so
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that each division was represented by at least 20 #e 10 schools sampled. Three (3)
pieces of paper were written “Yes” and twelve (v@re written “No” for Tseikuru, two
(2) pieces of paper were written “Yes” and six\(@re written “No” for Muumoni, five
(5) pieces of paper were written “Yes” and fourtéga) were written “No” for Kyuso.
The pieces of Paper for each division were put separate box. Selected individuals
were allowed to pick the papers based on the difteschool types. The schools that had
papers written ‘Yes’ participated in the study. &lle principals from the 10 sampled
schools were purposively sampled because of tlsitipn as managers in the schools.
From the sampled schools, 25 female Heads of Dapats (50%) of the total female
Heads of Departments and 30 female subject tea¢h@18%) of the total female subject
teachers were randomly sampled to participate & dtudy. The study targeted 65

respondents.
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Table 3.1: Number of respondents

School Total No. of Total no.  No. of Total no. No. of Total no. No. of

type no.of  schools of principals of Female HODs of female subject
schools sampled principals sampled HODs sampled subject teachers

teachers sampled

Boys’ 7 2 7 2 8 5 15 8

boarding

Girls’ 6 2 6 2 7 5 11 5

boarding

Mixed 4 1 4 1 6 3 6 3

day and

boarding

Mixed 5 1 5 1 6 4 4 2

boarding

Mixed 20 4 20 4 23 8 23 12

day

Total 42 10 42 10 50 25 59 30

3.5 Research instruments

The researcher used various research instrumeheseTincluded female Heads of

Departments and female subject teachers’ questi@snahich had both closed and open

ended questions. The open ended questions hadhatage that they permitted a great

depth of responses, were simple to formulate amdutdted respondents to think and

give their feelings. On the other hand closed erglegstions were easier to administer

and were economical to use in terms of time. Tre=archer also compiled a list of

interview questions and physically conducted intmwexercise to all the principals in

the 10 secondary schools. This enabled the resma@lyet in-depth data which was not

possible to get using the questionnaires. Intervigsstions were also flexible as the
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interviewer adapted to the situation and got as hmunormation as possible. The
interviewer was also able to clarify and elabortdte purpose of the study to the

respondents.

3.6 Validity of research instruments

According to Kothari (2004), validity indicates thaegree to which an instrument
measures what it is supposed to measure, thadtasxtent to which differences found
with measuring instruments reflect true differenemsong those who are tested. This
tests the construct validity of the instrumentsakhs the measure of the degree to which
data obtained from an instrument meaningfully andueately reflects or represents a
theoretical concept. Two different instruments thaasured the same concept were
used. A validity coefficient was computed by caatelg measurements from the two

instruments. Data was obtained simultaneously fiteersame subjects.

To ascertain this, the instruments were subjeabedntlysis by the supervisors and a
team of specialists in the area of project planrand management. They assessed the
relevance of the content used in the instrumenigldped and made structured changes
for the purposes of improvement and refinementreetioe actual data collection. A pilot
study was done which ensured that the items camsigtmeasured the variables in the
study and produced reliable results. It was don¢hé neighbouring Mwingi Central
District. The research instruments were pilotecagrpresentative sample identical to the
group that was involved in the actual study. italwved two public secondary schools,
two principals of the schools, four female Head®epartments and five female subject

teachers randomly sampled from the two public séapn schools. Two instruments
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were used; an interview schedule for principals gaédstionnaires for female Heads of
Departments and female subject teachers. The iaterschedule was administered by
the researcher herself while the female Heads phBments and female subject teachers
were given questionnaires to fill in and allowegexiod of one week after which the
guestionnaires were collected and analysed. Thatingl was important because it
identified vague questions, unclear instructions iasufficient spaces to write responses,
clustered questions and wrong phrasing of questimre detected and refined in good

time.

3.7 Reliability of the research instruments

Reliability is the degree to which a test considyfemeasures whatever it is measuring
(Gay et al. 2009). The test-retest technique cfbdishing reliability was used. The
research instruments; the interview schedule forcgrals and questionnaires for female
Heads of Departments and female subject teachersadeninistered to the same sample
during piloting on two different occasions within aterval of one week (Mugenda and
Mugenda, 2008). This approach was to ensure tkeat thhas no substantial change in the
construct being measured between the two occasidre.one week period ensured a
higher correlation because of the short time gdpéen the two tests. To ascertain the
reliability, the internal consistency method waspéged where the instruments were
tested using the Cronbach alpha coefficient. Naabhmand Nachmias (1976),
recommends that reliability coefficient of 0.7 aaabve is acceptable for the instruments
to be reliable. The results from the study showed &ll the three instruments; interview
schedule for principals, questionnaires for fema#eads of Departments and

guestionnaires for female subject teachers weriabiel as they yielded reliability
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coefficients of 0.8 for the interview schedule foincipals, 0.75 for the questionnaires
for female Heads of Departments and 0.78 for thestonnaires for female subject
teachers. This meant that if the instruments weied for the study, they would result
into appropriate results that could be generalipethe entire population. Mugenda and
Mugenda (2008), content that the test-retest tecklnihelps to ascertain that the
instruments of data collection are free from artjapis and mistakes that would surface

in the main data collection process if the testseodf the instruments was not done.

3.8 Data Collection procedure

First and foremost, the researcher obtained a pemom the National Council for
Science and Technology and another one from theddsity of Nairobi, to allow her to
carry out the research in the targeted area. Htlisaes and considerations were put in
place by the researcher to ensure that all respisga@rticipated with informed consent.
The researcher paid a pre-visit to the schools amilfarise her with the school
administration, meeting the principals and femagad#ts of Departments in order to make
the respondents free and open to issues. The cbseaadministered the interview
schedule for principals. The questionnaires for fdfr@ale Heads of Departments and
female subject teachers were given to the respdsd@dan were allowed a period of two

weeks to respond to the questions after whichébearcher collected the questionnaires.

3.9 Data Analysis procedure

This is the process of summarizing the collecteté @ad putting it together so that the
researcher can meaningfully organize, categorizk symthesise information from the

data collecting tools. In the data analysis, theeaecher examined each piece of
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information in each instrument for completenessganized data as per research
guestions, coded the data and developed code dhmegqualitative data, patterns or

themes were indentified and for all the researctestjans data was analysed
descriptively. The data was processed usHigtistical Package forSocial Science

version eighteen.
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3.100perationalization of the variables

The variables of the study were described in teoimthe type of variable, their various indicatomsgasurement and measurement

scale and data analysis procedure.

Table 3.2:Operationalization of the variables

Objective Variables Type of Indicators Measurement  MeasuremenData analysis procedure
variable scale

To investigate Social class Independent  Access to post Level of Ordinal Descriptive statistics
socio- economic _ graduate studies income
factors influencing [Economic status _ _ ' '
public secondary Financial status Financial
school female Employment _ expenditure
teachers’ status Family

S commitments  Financial
participation in Familv support
postgraduate studie y supp support

Age Years

To analyze the Academic and Independent Value placed orKCSE and Ordinal Descriptive statistics
influence of professional academic undergraduate
demand for gualifications. gualifications grades
professional _ _
qualifications in Labour market Need for high  Professional
employment s on requirements professional skills
public secondary qualifications
school female Bottom to top for top Levels of
teachers’ employment employment ~ €mployment
participation in positions positions opportunities
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postgraduate studies

Delivery of
guality services
and production of
guality goods.

To examine the Promotion of Independent
influence of current human rights

government policies

on public secondary Gender _

school female empowerment in

teachers’ education

participation in post

graduate studies Practice of

affirmative action
to promote
women in
education and
social
advancement

To examine the Time and energy Independent
influence of for study

personal

characteristics on ~ Attitude towards

public secondary ~ €ducation

school female
teachers’
participation in
postgraduate studies) aisyre and work

Academic
gualifications

value placed on Quality of
quality work and
production and services
service delivery

Value placed Existing Ordinal
on affirmative  human rights
action to

promote women Number of
in education and female

social teachers in
advancement leadership and

management
Need to positions
promote human
rights and Women _
gender representation
empowerment  in public

offices

Academic Time available Ordinal

gualifications

Personal
Personal motivation
motivation to '
pursue post Academic

graduate studies 9rades

Balance Individual

between work  Priorities
and leisure time

Descriptive statistics

Descriptive statistics
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

In this chapter, the researcher presents anafygsentation and interpretation of data for

the research study.

4.2 Response rate

The response rate analysis took into account the dasgn of respondents, targeted
number of respondents and number of respondentsretboned questionnaires. Table

4.1 presents the participants’ response rate.

Table 4.1: Response rate

Designation of  Targeted number Percentage Number of Percentage
respondents of respondents respondents who
returned

guestionnaires

Principals 10 100 10 100
Heads of 25 100 25 100
Departments

subject teachers 30 100 28 93.3

The study targeted principals, female Heads of Bepnts and female subject teachers
in public secondary schools. All the targeted @pals and Heads of Departments
registered 100 percent response rate. Out of th&euBfect teachers targeted, 28(93.3%)

returned their questionnaires. The researcher gie-aurvey to establish the distribution
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of the targeted schools. This was useful in plagpmmterms of finances and time for the
actual data collection which contributed to thehhigsponse rate of 97%. Orodho (2004),
contends that if data is obtained from 70% and almhthe targeted respondents in any

study, then the findings are reliable to be gemsdlto the entire population under study.

4.3 Demographic characteristics of respondents
This section examines school type and age bradkbeaespondents.

4.3.1 Respondents’ school type

The district had five school type categories nameélyys’ boarding, girls’ boarding,

mixed day, mixed boarding and mixed day and bogrdin

Table 4.2: Respondents’ school type

School type Frequency Percentage
Boys’ boarding 1 10

Girls’ boarding 2 20

Mixed day 5 50

Mixed boarding 2 20

Total 10 100

Results from Table 4.2 indicate that 5 (50%) of tégpondents came from mixed day
schools, both girls boarding and mixed boardingost$hhad each 2 (20%) number of
respondents, boys boarding had 1(10%). This inesctitat the highest percentage of the
schools that participated in the study was fromntireed day category. This was because

the category had the highest number of schoolge\{amenced by Table 3.1) which were
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established with financial assistance from the MjviNorth Constituency Development

Fund (CDF).
4.3.2 Age bracket of respondents

The results of the age of the principals, Head®egpartments and subject teachers are

presented in Table 4.3

Table 4.3: Age bracket of respondents

Age bracket Principals Heads of Subject teachers
Departments
No. Percentage No. Percentage No. Percentage

Below 25 - - 1 4 3 10.7
25-30 - - 2 8 8 28.6
31-35 - - 5 20 6 21.4
36-40 3 30 6 24 3 10.7
41-45 4 40 7 28 3 10.7
46-50 1 10 2 8 3 10.7
Above 50 2 20 2 8 2 7.1

Total 10 100 25 100 28 100

Table 4.3 indicates that 7(70%) of the principdl8(72%) of the female Heads of
Departments and 12(42.8 %) of the female subjexthters were aged between 31-45
years with 3(12%) of the female Heads of Departsiemd 11(39.3%) of the female
subject teachers aged below 31 years. Responaleove 45 years of age were 12(19%)

of the total number of respondeniisis therefore evident that majority of the pripais
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were aged 36-45 years while majority of the fentddads of Departments and the female
subject teachers were aged 31-45 and 35 yearsedow bespectively. This implies that
most of the female teachers engage in post gradtiatikes at the age of 35-45 years.
This is the age when individuals wallow with middige crisis trying to identify who

they are in the status quo.

4.3.3 Highest professional qualifications of partipants

The highest professional qualifications of the gipals, Heads of Departments and

subject teachers are presented in Table 4.4

Table 4.4: Highest professional qualifications of g@rticipants

Designation Masters Bachelors Diploma
no. % no. % no. %
2 20 8 80 - -
Principals
Female Heads of 5 20 18 72 2 8
Departments
Female subject teachers 8 27 16 53 6 20

Table 4.4 indicates that out of the ten principalbp participated in the study, 8(80%)

had bachelors degree and 2(20%) had masters degree.
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Female Heads of Departments who participated insthdy recorded 18(72%) with
bachelors degree, 5(20%) masters degree and 2@d@ Hiploma. Out of the 30 female
subject teachers, 16(53%) had bachelors degreé¥®(thasters degree and 6(20%) had
diploma in education. This shows that majority bk tparticipants 42(66.7%) had
bachelors degree as their highest professionalfgasibns and only few 15(23.8%) had
a masters degree. This implies that even though @simall number of female teachers
had attained post graduate qualifications, thers stdl much room for more female
teachers to pursue post graduate studies and roafettee challenges facing them are

effectively addressed.

4.4 Socio-economic factors influencing public secdary schools female teachers’

participation in post graduate studies

Table 4.5 presents the principals, Heads of Departsnand subject teachers’ responses
on socio-economic factors influencing public se@wyd school female teachers’

participation in post graduate studies.
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Table 4.5 Socio-economic factors influencing publisecondary school female

teacher’s participation in post gaduate studies

Socio-economic Principals’ response Female heads of Female subject teachers
factors department response  responses

Frequency Percentagd-requency Percentagd-requency Percentage

Inadequate 8 80 20 80 19 66.7
resources

Shortage of

funds 10 100 22 88 28 100
Negative attitude 8 80 22 88 23 82.1
towards women
education

8 80 20 80 21 76.7

Family financial
commitments

Lack of family 4 40 11 49 13 46.6
Support

Traditional 5 50 10 40 11 39.1
beliefs
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Table 4.5 indicates that the socio-economic factbeg influenced public secondary
school female teachers’ participation in postgraglsudies included shortage of funds
with 10(100%) response rate from the principals(128%) from female Heads of
Departments and 22(88%) response rate from sulgiachers. Negative attitude towards
women education was ranked second with 8(80%) rsspdrom principals, 22(88%)
from female Heads of Departments and 23(82.1%) fiemmale subject teachers. Family
financial commitments and inadequate resourcesvieiti both with 8(80%) response
from the principals and 20(80%) from female Heatl®epartments, 21(76.7%) from
female subject teachers for family financial commants and 19(66.7%) for inadequate
resources. Lack of family support and traditioneliefs were least with 50 percent and
below response from all respondents. Female teswetter pursued post graduate studies
overcame some of the socio-economic challenges difing loans to finance their
education and also encouraging their spouses tefutheir education too with 9(90 %)
response from principals, 23(92 %)from female Heald®epartments and 26(93.3%)
from female subject teachers. This shows that tlaén rsocio-economic factors that
influenced public secondary school female teachgagicipation in postgraduate studies
were shortage of funds with 60(95%) overall resppiNegative attitude towards women
education with 53(84%), family financial commitmerdnd inadequate resources with
49(77.7%) and 47(74.6%) response rate respectiBalged on these findings it can be
concluded that if female teachers would get theessary financial and moral support,
then their participation in post graduate studiesilel be enhanced. A change of attitude

towards the role of women in society is requirednmre participation.
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4.5 Influence of demand for professional qualificabns in employment on public

secondary school female teachers’ participation ipost graduate studies

The study sought to establish the principals, fentééads of Departments and female
subject teachers’ responses on the influence obddrfor professional qualifications in
employment on public secondary school female teatlparticipation in post graduate

studies which is presented in Table 4.6.

Table 4.6: Responses on influence of demand for gessional qualifications in
employment on public secondary school female teaaisé participation in post

graduate studies

Demand for Principals’ Female Heads of Female subject
professional qualifications responses Departments’ teachers’
responses responses
Frequency % Frequency % Frequency %

Need for higher

professional

gualifications to replace 9 90 23 92 26 93.3
those retiring

Competition in the 8 80 20 78.57 24 86.6
labour market

Need to qualify fortop 8 80 18 72 22 80
management positions

Financial benefits from 10 100 23 92 25 90
top management
positions
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Table 4.6 shows that financial benefits from topmagement positions greatly influenced
public secondary school female teachers’ partimpatn postgraduate studies which
registered 10(100%) response rate from principaB92 %) from female Heads of
Departments and 25(90 %) from female subject teaciideed for higher professional
gualifications to replace those who are retiring Bg0%) response rate from principals,
23(92%) from female Heads of Departments and 28¢83.from female subject

teachers. Competition in the labour market and rneedualify for top management
positions had each 8(80%) response rate from @i over 70% from female Heads of
Departments and over 80% from female subject teachdis indicates that the factors
related to demand for professional qualificatiomseemployment that greatly influenced
public secondary school female teachers’ partimpatn post graduate studies were
financial benefits from top management positionsl aeed for higher professional
gualifications to replace those who are retiringheavith overall response rate of
58(92%). Others were competition in the labour rearknd need to qualify for top

management positions with 52(82.5%) and 48(76%parse rates respectively. It is
therefore evident that salary increment resultirgmf promotions to individuals after
attaining higher professional qualifications andechdor self actualization are great

motivators to female teachers’ participation intmgpaduate studies.

4.6 Influence of existing government policies onyblic secondary school female

teachers’ participation in post graduate studies

The study sought the opinions of principals, fentdésads of Departments and female

subject teachers to establish the influence oftiegisgovernment policies on public
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secondary school female teachers’ participatiopast graduate studies. The results are

presented in Table 4.7

Table 4.7: participants’ responses on the influencef existing government policies

on public secondary school female teachers’ partigation in post graduate studies

Existing government Principals Female Heads of Female subject
Policies Departments teachers

Frequency % Frequency % Frequency %

Affirmative action to 9 90 22 88 23 82.1
promote women

A third representation in 8 80 20 80 23 82.1
the public offices and

leadership

Government encouraging 7 70 19 76 17 60.7

females to apply for
positions once dominated
by men

Women getting better 9 90 22 88 21 75.0
positions with lower
grades than men

Results from Table 4.Tdicate that both affirmative action to promote men and
women getting better positions in employment witiwér grades than men influenced
public secondary school female teachers’ partimpain post graduate studies. These
recorded 9(90 %) response rate from principals,levhffirmative action to promote
women was ranked higher by both female Heads ofaBeywnts and female subject
teachers with 22(88 %) and 23(82.1 %) responses ragspectively. A third
representation of women in government and leadensbsitions followed with 8(80 %)

response from principals, 20(80%) from female HeafdBepartments and 23(82.1 %)
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from female subject teachers. The least was govemhencouraging women to apply for
positions once dominated by men which recorded %y®esponse rate from principals,
19(76 %) from female Heads of Departments and 17(86) from female subject
teachers. The main openings in the labour marlettrttotivated public secondary school
female teachers to pursue post graduate studidgdedw; to be deployed as school
administrators which recorded 8(80 %) response fpoimcipals, 22(88 %) from female
Heads of Departments and 25(88%) from female stulbpachers. To get employment
opportunities in private and NGO sectors had 6(60résponse from the principals,
14(57 %) from the female Heads of Departments af®b1Po) from female subject
teachers. It is therefore evident that affirmate#ion to promote women, women getting
better positions in employment with lower gradeantimen and a third representation of
women in government and leadership positions greatfluenced public secondary
school female teachers’ participation in post geddwstudies with overall response of
54(85.7%), 52(82.5%) and 51(81%) respectively. Thitects the positive influence of
the new Kenyan constitution promulgated in aug@dt02which provides for more room
for women in nation building. If the constitutiors iefficiently and effectively
implemented, then there is a likelihood of increlagarticipation by women in post

graduate studies in the near future.

4.7 Influence of personal characteristics on publicsecondary schools female

teachers’ participation in post graduate studies

The study sought views of the principals, femaleadite of Departments and female
subject teachers on influence of personal chaiattsr on public secondary schools

female teachers’ participation in post graduatdisti This is presented in Table 4.8.
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Table 4.8: Responses on influence of personal chataristics on public secondary

school female teachers’ participation in post gradate studies

Personal characteristics Principals’

Female Heads of Female subject

Responses Departments teachers’
responses Responses
Frequency % Frequency %Frequency %
Personal confidence 10 100 24 92.9
Attitude towards
furthering ones 8 80 22 88 23 82.1
education
Demand at work place 8 80 22 88 16 57.1
Family support and
commitments 9 90 18 72 21 75
Age (over 40 years have 4 40 10 40 18 64.3

negative attitude )

From Table 4.8, it is clear that personal confidegeeatly influenced public secondary

school female teachers’ participation in post geddustudies which had 10(100 %)

response from principals, 24(96 %) from female HeaflDepartments and 26(92.9 %)

from female subject teachers. Attitude towardshiering ones education was second

with 8(80 %) response from principals, 22(88 %)rirtemale Heads of Departments and

23(82.1 %) from female subject teachers. Familypsupand commitments followed

with 9(90 %) response from principals, 18(72 %)rirtemale Heads of Departments and

21(75 %) from female subject teachers. Demand ak ytace had 8(80 %) response

from principals, 22(88 %) from female Heads of Dépents and 16(57.1 %)
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respectively from female subject teachers. Leasllafas age especially for women over
40 years which had 4(40 %) response from princjpged$40%) from female Heads of
Departments and 18(64.3 %) from female subjecthiac It is evident that the factors
related to personal characteristics that greaflyemced public secondary school female
teachers’ participation in post graduate studiesewsersonal confidence with overall
response of 60(95.2%), attitude towards furtherorges education with 53(84.1%)
response, family support and commitments with 42%f response and demand at
workplace with 46(73%) response. It can be argieed personal characteristics as a
determinant of participation in post graduate stssgimong women is mainly a matter of
individual's perception of life. Women who faceelivith an open and positive mind
exude a lot of personal confidence, can manageipteutiasks and are open to change.

The self drive is likely to fade with age making thider women conservative.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSION, CONCLUSION AND

RECOMMENDATIONS

5.1 Introduction

This chapter highlights summary of the findingsh# study based on research objectives
and discusses the findings in relation to the reegc literature. This is followed by
conclusion derived from the study, recommendati@amsl suggestions for further

research.

5.2 Summary of findings

This section highlights the findings of the studyfactors influencing public secondary

school female teachers’ participation in post geddstudies.

5.2.1 Socio-economic factors and public secondary schodiemale teachers’

participation in post graduate studies

The study took note of the fact that the distriat fa very rich culture and social values
which could be perceived to influence female teeghearticipation in post graduate
studies. The study considered such factors as Gueatie resources and shortage of funds,
societal negative attitude towards women’s edunatfamily financial commitments,
lack of family support and traditional beliefs. Tetidy established that the main socio-
economic factors that influenced public secondathosl female teachers’ participation
in postgraduate studies were shortage of funds 8@{85%) overall response, Negative

attitude towards women education with 53(84%), fanfinancial commitments and
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inadequate resources with 49(77.7%) and 47(74.68spanses respectively. This
indicates the progressive participation of femalgost graduate studies and change in
cultural norms towards women. The findings of thedg further indicated that lack of
family support and traditional beliefs influencedibfic secondary school female
teachers’ participation in post graduate studiesurFof the public secondary school
principals pursuing post graduate studies indictltatithey overcame some of the socio-
economic challenges by getting loans to financér th@ucation and encouraging their

spouses to further their education too.

5.2.2 Demand for professional qualifications in enlpyment and public secondary

school female teachers’ participation in post gradate studies

The study considered the need for professionalifiqpsions to replace those retiring,
competition in the labour market, need to qualdy fhanagement positions and financial
benefits from top management positions. The stetigbéished that the factors related to
demand for professional qualifications in employmémat greatly influenced public
secondary school female teachers’ participatiopast graduate studies were financial
benefits from top management positions and needhifgrer professional qualifications
to replace those who are retiring each with ovaedponse of 58(92%). Other factors
were competition in the labour market and needualify for top management positions
with overall responses of 52(82.5%) and 48(76%peesvely. One of the Heads of
Departments indicated that the labour force pgditon rate has a significant influence
over labour market demand hence demand for eduéqiofessional qualifications. This
means that if average completion ratios were ® oiger time for post graduate studies,

this could encourage more students into post gtadeducation system. This thus
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clearly shows that projections may allow for anr@ase in the workforce with the post
graduate qualifications as the highest qualificafar certain job groups for management

positions.

5.2.3 Existing government policies and public secdary school female teachers’

participation in post graduate studies

Various factors including affirmative action to prote women, a third representation of
women in the public offices and leadership, govesntrencouraging females to apply for
positions once dominated by men and women gettsitipns with lower qualifications
than men were put in to consideration. Results ftbenstudy indicated that affirmative
action to promote women, women getting better pmsstin employment with lower
grades than men and a third representation of womegovernment and leadership
positions greatly influenced public secondary stHemale teachers’ participation in
post graduate studies with overall response 08%400), 52(82.5%) and 51(81%)
respectively. An interview with two school principarevealed that in Kenya, the
affirmative action has greatly motivated women tospe post graduate studies. This

could be the reason many female teachers are funghtheir studies in Kyuso District.

It can therefore be argued that the Kenya'’s fiommitment to gender empowerment in
the political and social realms, a goal which issindearly laid out in its constitution and
the vision 2030 development plans has been andristavator to women’s progressive

participation in post graduate studies.
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5.2.4 Personal characteristics and public secondaryschool female teachers’

participation in post graduate studies

The results from the study indicated that the figctelated to personal characteristics that
greatly influenced public secondary school femabkhers’ participation in post graduate
studies were personal confidence with overall raspoof 60(95.2%), attitude towards
furthering ones education with 53(84.1%) resporiamily support and commitments
with 48(76.2%) response and demand at workplacdn Wit(73%) response. Age
especially for women over 40 years also influenpetlic secondary school female
teachers’ participation in post graduate studiaschSvomen were reluctant to further

their studies past the first degree.

5.3 Discussion

This section discusses the findings of the studyaators influencing public secondary
school female teachers’ participation in post gedadstudies in relation to the reviewed

literature.

5.3.1 Socio-economic factors and public secondary schodiemale teachers’

participation in post graduate studies

The findings of the study are in agreement withdifigs from other parts of the world
including Southern Europe and Pakistan as revdatddc Givney (2001) and Merriem
(2010), who observed that unemployed and peoplerdmt on state benefits, semi
manual occupations that led to inadequate funds dhitulties in furthering their
studies. Cross (2010), identified similar factausts as traditions, lack of family support

and negative attitudes towards women’s progressoasributing negatively towards
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furthering of studies. Mutune (2009), had simifardings where he noted that the higher
the individuals socio-economic status, the morelyikthey are to value and see the
importance of furthering ones studies and be isteckin participating. Christen (2007),
however had a slightly different observation thameon patterns in role and status of
women related to cultural norms emerge acrossrdiftecountries with some supporting
women’s positive progress. Williams (2007), hadfeddént observations on the way
women overcame barriers towards participation imher studies where he noted that
social class interacts with gender in significarstyss where high social class of some
women may remove some of the socio-economic artdralbarriers in furthering their

studies. He further noted that fear of cultural deds, lack of emancipation, double
conflicting demands on women roles as well as ohsoatory labour market practices,

lack of role models and career counseling have atgoh greatly on women’s

participation in furthering their studies past tist degree.

5.3.2 Demand for professional qualifications in enmlpyment and public secondary

school female teachers’ participation in post gradate studies

The findings of the current study on financial d#eseas directly influencing public
secondary school female teachers’ participatiopast graduate studies differ from the
findings of Ellis (2007), who observed that upligky through furthering of studies
giving time to allow for productivity growth is aajor contributor to a labour market
demand. Mwangi (2010), had findings similar to #had the current study where he
noted that a major drive towards furthering of pgstduate studies among women has
been attributed to a need to replace those in workfwithout qualifications and those

who are retiring. The findings concur with Cros€1@), who noted that a more
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ambitious targeted skill creates much strongerudalmarket demand for qualifications,
consequently driving more people to further theéirdges. Matata (2010), had similar
observations where he noted that the trend towskills depending on time has driven
the continuation in further education among wonreorder to competitively acquire top
positions in management and leadership. Howeverdselts significantly differ in the

fact that he also found out that furthering of ssdwas connected to delivery and
productivity gain over time but agree in the fabattthe share of work force with
gualifications is expected to continue rising otene, consistent with the experience

over recent years.

5.3.3 Existing government policies and public secdary school female teachers’

participation in post graduate studies

The findings on influence of government policies similar to the observations made by
Mwangi (2008), that the government policies likdirafative action can increase the
participation of women in post graduate studiethdy are well implemented. However,
he noted that in some cases such policies areutigtilmplemented in most countries
hence quite often women become more reluctantrtbdutheir studies. Mutune (2009),
had similar findings where he observed that imprguvomen access to education with
the goals of attaining gender equality is a critmanponent of promoting development
and meeting the Millennium Development Goals (MD@s)Kenya and promoting
women rights. Mwangi (2008), had slightly differesttiservations where he noted that
main openings in the labour market that motivatedien to pursue post graduate studies
included; to be deployed as administrators and gétcemployment opportunities in the

private and NGO sectors.
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5.3.4 Personal characteristics and public secondaryschool female teachers’

participation in post graduate studies

The findings of the current study matched thoseCotkborn (2007), who noted that
personal characteristics such as lack of time aretgy, negative attitude towards re-
entering education, lack of suitable courses, tdiamily support and lack of confidence
in ones abilities have great influence on womertigpation in tertiary education and
training. Christen (2007), had similar observatitimst women aged 40- 50 years tend to
focus on their families, leisure time and are uhmglto accept educational activities that

threaten the dividing line between work and spemne t

5.4 Conclusion

Based on the findings of the study, it can be amhail that despite various socio-
economic challenges that hinder female teachersicgeation in post graduate studies,
the number was on the rise. It is therefore imprta note that in order to enhance
female teachers’ participation in post graduatelieg) there is need of more financial
support from the government and an allowance afysteave from the Teachers Service
Commission without unnecessary conditions. Therenasd for sensitization on the
importance of educating women and change of sdaiegative attitude and traditional

beliefs towards education of women. Financial gaesulting from high professional

qualifications positively influenced female teadieparticipation in post graduate
studies. Other factors include competition in thkbour market, need to qualify for top
management positions and need to replace thoserkfarce without qualifications and

those who are retiring.
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Government policies such as affirmative action tonpte women in education matters,
a third representation in the public offices anadership, emphasis by the government
for women to apply for top management positionseodominated by men as well as
women getting positions of leadership with loweadgs than men should be emphasized
and the government to ensure their implementatiencé increase female teachers’

participation in post graduate studies.

Female teachers’ attitude and personal confideoweertls furthering of education,
family support and commitments, age and lack ofetiplayed a key role in public

secondary school female teachers’ participatigmost graduate studies.

It can further be concluded that if this noble t&sko be realized in Kyuso District, all

stake holders must play their roles maximally fog benefit of the society and nation at
large. Equally, when more women acquire post griedpeofessional qualifications, they
should stand a chance of acquiring top managenmehkeadership positions without any
discrimination. This would then motivate more feemaéachers to participate in post

graduate studies.

5.5 Recommendations

In order to address the issues of public seconsiargol female teachers’ participation in

post graduate studies in Kyuso District, this stteommends the following;

1. Since there are socio-economic issues thatehireffective female teachers’
participation in post graduate studies, the govemmshould consider substantial
allocation of funds in the annual budgetary allawato finance individuals who wish to

further their studies. The beneficiaries of thetpgsaduate studies are leaders and
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developers of tomorrow. They are therefore expettealcquire from the institutions of
higher education and training the skills and knalgke with which to be useful to them
and to the society. Unfortunately many of them @ao¢ acquiring these skills due to
inadequate funds. This militates against theiratife contribution to themselves and to

the society hence their contribution to the nabarding.

2. The influence of government policies and dememdprofessional qualifications in
employment on public secondary school female teathparticipation in postgraduate
studies is closely inter-woven and inter-dependentthe purpose of achieving full
participation in postgraduate studies. There isefloee need for financial and family
support in order to ensure full participation obpa secondary school female teachers in

post graduate studies.

3.The work demands, inadequate resources, negdtitele towards women’s education
and family commitments were delimiting factors tothering of post graduate studies by
women hence there is great need of more finastipport from the government and
allowance leave by the Teachers Service Commidsiomore female teachers without
unnecessary conditions. There is therefore needydoernment and policy makers to
come up with an education / employment system émaburages female teachers to
pursue further studies with minimal challenges. §beernment through the Ministry of
Gender and Culture should address the issues tigigrmine women in their efforts to

empower themselves through furthering their studies
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4. Change of attitude towards furthering of edusaty female teachers and ensuring
efficient source of funds in Kyuso District wouldwep the beneficiaries of post graduate
studies better for their roles in the world at &argvhen each individual plays his/her role
effectively and efficiently, then the rate of acheenent of professional qualifications
attainment and the Millennium Development goald W accelerated. This will hence
increase female teachers’ participation in postigate studies consequently ensuring

high quality service delivery.

5.6 Suggestions for further research

The researcher wishes to make the following reconaaons for further research:

i) A similar study can be carried out in a differeebgraphical area to investigate
the factors influencing women participation in topanagement positions in

Kenya.

i) A comparative study on participation levels of nsalend females in post

graduate studies

i) The future of post graduate qualifications in rielatto attainment of Millennium

Development Goals and Vision 2030
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APPENDICES
APPENDIX I: Letter of transmittal

University of Nairobi Enterprises and
Service (UNES) Ltd.

Department of Extra Mural

P.O Box 68241-00200, Nairobi, Kenya
30" July, 2012.

Dear Sir/Madam,

RE: REQUEST TO FILL QUSTIONNAIRES FOR RESEARCH PHRIQJ .

| am a post graduate student in the UniversitiMafobi, department of extra mural and
| am carrying out a research on factors influenginfgglic secondary school female
teachers’ participation in post graduate studidsyinso district. You are kindly
requested to respond to the items in attachediquesires to the best of your

knowledge.

Yours faithfully,

Eunice Kyangali Ngui
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APPENDIX II: Interview schedule for Principals

This study aims at gathering information on Factofteiencing Public Secondary School
Female Teachers’ Participation in Post Graduatali€uin Kyuso District. You are

kindly requested to respond to the questions tdése of your knowledge.
Part A: Demographic information

1. Gender
i) Male ( )
(i) Female ( )

2. Age bracket

i) Below 25 years ( )
i) 25-30years ( )
iii)  31-—35years ( )
iv)] 36 —40 years ( )
v) 41 -45years ( )
vi) 46 — 50 years ( )

viij  Above 50 years ( )
3. What is your highest professional qualification?
I. Diplomain Education ( )
ii. Bachelors Degree ( )
iii. Master of Education ( )

iv. Any other (specify)
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4. How long have you served as a school principal?

i) Lessthanone year ()

i) 1-5 years ( )
iii) 6-10 years ()
iv) 11-15 years ( )
v) 16-20 years ( )

vi) Over 20 years  ( )

5. Are there female teachers in your school whgoarsuing post graduate studies?

Yes No

6. If yes, how many have enrolled for post gradsatdies for the last five

years?

7. Are there other female teachers pursuing pastuzate studies from the neighbouring

public secondary schools in the district?

hYes () i) No ()

8. How would you describe the rate at which fenteéehers are furthering their studies

at post graduate level from public secondary schwoKyuso district?

i] High  ( ) ii] Average ( ) iii] Low ( )
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9. From the district monitoring reports, how wouytil rate public secondary school
female teachers’ participation in post graduatdistiin terms of numbers and frequency

per year?

[1] Good ( ) [2] Fair ( ) [3] Poor ( )

PART B: Socio-economic factors influencing publicecondary schoofemale

teachers’ participation in post graduate studies

10. What economic factors influence public secopdachool female teachers’

participation in post graduate studies?

11. How do the economic factors influence publicoselary school female teachers’

participation in post graduate studies?

12. What social factors contribute to public se@mwgdschool female teachers’

participation in post graduate studies?

13. How do the social factors influence public setary school female teachers’

participation in post graduate studies?
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14. How does public secondary school female teatparticipation in post graduate

studies influence the following:

i) Teaching

performance

i) Family

finances:

iii) Social network

15. How does your school manage the teaching clgleemanating from absence of

female teachers pursuing their post graduate stidie
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Part C: Demand for educational and professional quiifications in employment

16. What professional factors motivate public seleoy school female teachers to

participate in post graduate studies?

17. How do educational qualifications influence lpmbecondary school female teachers’

participation in post graduate studies?

18. What comments would you make in relation to rde at which public secondary

school female teachers are furthering their pastigaite studies?

Part D: Influence of current government policies onpublic secondary schoofemale

teachers’ participation in post graduate studies

19. What government policies motivate public seespdschool female teachers to

further their education to post graduate level?
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20. How do the government policies influence pubkcondary school female teachers’

participation in post graduate studies?

Part E: Personal characteristics influencing public secondary schoolfemale

teachers’ participation in post graduate studies

21. What personal attributes influence public sdeoy school female teachers to

participate in post graduate studies?

22. How do the above characteristics influence ipuid#condary school female teachers’

participation in post graduate studies?
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23. In your own opinion in relation to governmemdipies, what comments would you
make concerning the current status of public seagndchool female teachers’

participation in post graduate studies?

24. Kindly suggest the measures that would berpptace to promote public secondary

school female teachers’ participation in post geddstudies
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APPENDIX Ill: Questionnaire for female Heads of Departments

The purpose of this questionnaire is to gatherrmédion on factors influencing public
secondary school female teachers’ participationpast graduate studies in Kyuso
District. As Head of Department, your resourcefamevill be very important. You are
kindly requested to respond to the questions raisetie questionnaire. Do not write
your name and the name of the school anywhereeimtiestionnaire. Please indicate the

relevant answers by ticking in the bracké) @nd filling in the provided spaces.

Part A: Demographic information
1. Please indicate yoage bracket
viii)  Below 25 years ( )
ix) 25-30years ( )
x) 31-35years ( )
xi) 36 —40 years ( )
xii) 4l—-45years ( )
xiii) 46 — 50 years ( )
xiv)  Above 50 years ( )

2. What is your highest professional qualification?

v. Diplomain Education ( )
vi. Bachelors Degree ( )
vii. Master of Education ( )

viii. Any other (specify)
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3. How long have you served as a teacher?
i) Less than one year ( )
i) 1-5 years ( )
iii) 6-10 years ( )
iv) 11-15 vyears ( )
v) 16-20 years ( )
vi) 21-25 years ( )
vii) 26-30 years ( )

viii) Over 30 years ( )

4. Please indicate the type of school category

i) Boys boarding ( ) i) Girlearding ( ) i) Mixed boarding ()

iv )Mixed day and boarding () v) Aather (specify)

5. How many years have you served as HOD in youentischool?

I. Less than one year ( )
i. 1—3years ( )
ii. 4 -6 years ( )
iv. Above six years ( )

6. How many lessons do you teach per week?

74



7. What is the school enrolment per class?

i. Form1

ii. Form 2

ii. Form3

iv. Form4

Part B: Socio- economic factors influencing publicsecondary schoofemale

teachers’ participation in post graduate studies

8. Do you have female teachers in your school wh@arsuing post graduate studies?

Yes No

9. If yes, how many?

10. How would you describe the rate of at whichdésrteachers are furthering their

studies at post graduate level from public seconsl@nools in Kyuso district?
i] High ( ) ii] Average ()
iii] Low ( )
11. Do female teachers pursuing post graduate esuidom public secondary schools

experience difficulties in striking a balance betweheir studies and teaching work load?

I. Yes ( )

ii. No ( )
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12. If yes, please give an assessment of the uliifés faced by public secondary school
female teachers’ in striking a balance betweernr stadies and teaching work load. (Tick

where appropriate)

Difficulties experienced Strongly agree neutral disagree Strongly
agree disagree

i) Financial constraints L] L L] L |:|

i) Lack of family support | | | | | | | | |:|

i) Pressure from work and family L] L ] || |:|

chores

iv)Inflexible course and course

selection requirements | | | | | | | | I:I
v) Lack of time and energy || [ | | | L] |:|
vi) Any other (specify) ] ] [ [ ] |:|

13. Please give an assessment of the degree wémei of social factors on public

secondary school female teachers’ participatigmost graduate studies. (Tick where

appropriate)

Social factors Highly Influences Neutral Lowly
influences influences

i) Gender stereotyping I:I L L I:I
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i) Negative attitude towards female

education

iii) Lack of control of family resources

1 L

[ ]
[ ]

iv) Individual's social network

0 O U

v) Family commitments and household

vi) Any other (specify)

0 gUpo Qg
0 00U

chores. I:l
[ ]

14. Please give an assessment of the influenceoobenic factors on public secondary

school female teachers’ participation in post geddstudies. (Tick where appropriate)

Economic factors Strongly Agree Neutral Disagree Strongly

agree disagree

i) Inadequate financial resources |:| L L L L |

i) Low salaries

i) Many dependants due to

unemployment of siblings I:l | | | | | | | |

iv) Family financial commitments

v) Financial demands for children

school fees

vi) Any other (specify) [ ] I I e O e

77



15. Do public secondary school female teachersierteo any socio-economic

difficulties in pursuing their post graduate stigtie

) Yes ()

i) No ( )

16. If yes, please give an assessment of the smaonemic difficulties faced by public

secondary school female teachers participatingpgt graduate studies? (Tick where

appropriate)

Socio-economic difficulties faced

Strongly Agree Neutral

agree

Disagree Strongly

disagree

i) Negative male attitude towards
women education

i) Belief that women’s place is in
the kitchen

iii) Lack of family support

iv) Family social and financial
commitments

v ) Any other (specify)

U U

HREEE
ool U

|

IR NNl

U U

17. How do they overcome these socio-economiccdities?

i) Get loans to finance their education
i) Actively participating in family projects

iii) Encouraging their spouses to further studies
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iv) Any other (specify)

Part C: Influence of demand for educational and prdéessional qualifications in

employment

18. Is there demand for post graduate qualification females in the labour market

today?
i) Yes ( )
i) No ( )

19. If yes, what is causing the demand?
I) Need for higher academic and professigpuaillifications ( )
i) Need to qualify for top management anadership positions ( )
iii) Fit in the status quo ( )
iv) Competition in the labour market ( )

v) Any other

(specify)

20. What professional related factors are motigagrublic secondary school female

teachers to participate in post graduate studies?
i) Need to qualify for promotion to top lead@gsand management positions ( )
i) Academic requirements for further studies ()
iii) Benefits realized from high professionaladjtications ( )

iv) Any other (specify)
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21. In your own opinion, what comments would yolkean relation to the rate at which

female teachers in public secondary schools atbdrting their post graduate studies?

22. What openings in the labour market are motiggpiublic secondary school female

teachers to participate in post graduate studies?

i) Deployment as school administrators ()

i) Opening at county offices ( )

iii) Employment opportunities in private and RGectors ( )

iv) Political aspirations ( )

v) Any other (specify)

Part D: Influence of current government policies onpublic secondary school female

teachers’ participation in post graduate studies

23. What government policies are favoring women egtucation and government

positions?

1) Promotion of women rights ()

i) Gender empowerment in education ( )

i) Affirmative action to promote women in echtion and social development ( )
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iv) Policy of a third representation in thebpa offices and leadership ( )

V) Any other (specify)

24. In your own opinion, how do the government’digges motivate public secondary

school female teachers to pursue post graduateestud

Part E: Personal characteristics influencing public secondary school female

teachers’ participation in post graduate studies

25. Please give an assessment the personal chistézgenfluencing public secondary

school female teachers’ participation in post geddstudies? (Tick where appropr)ate

Personal characteristics Strongly Agree Neutral Disagree Strongly
agree disagree

i) Individuals educational qualifications

i) Attitude towards furthering education

iii) Personal confidence

iv) Age

N
Inl
1L
N

vi) Demands at work place

vii) Family support and commitments

viii) Any other (specify)

[ ]
[ ]
[ ]
v) Time and energy to study |:|
[ ]
[ ]
[ ]
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26. Based on your own assessment, how do thesenpérsharacteristics influence

public secondary school female teachers’ partimpah post graduate studies?

27. In your own opinion, what comments would youkmaoncerning the current status

of public secondary school female teachers’ paritton in post graduate studies?

28. What measures would be put in place to ensftieetiwe participation of public

secondary school female teachers’ in post gradiiatkes?

i) Subsidization of university education by gavment ( )

i) Allow study leave to allow adequate time ( )

iii) Decentralize post graduate studies toratistevels ( )

iv) Promote post graduates to higher positions )

v) Any other (specify)
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APPENDIX IV: Questionnaire for public secondary sctool female subject teachers

This study aims at gathering information on factoffuencing public secondary school
female teachers’ participation in post graduatelistiin Kyuso District. As &ubject

teacher your resourcefulness will be very importarou are kindly requested to respond
to the questions to the best of your knowledge nDowrite your name and the name of
your school anywhere in the questionnaire. Pleasécate the relevant answers by

ticking in the bracket { ) and filling in the provided spaces.

Part A: Demographic information

1. Please indicate yoage bracket

)) Below 31 years ( )
i) 31 - 35 years ( )
iii) 36 — 40 years ( )
iv) 41 — 45 years ( )
V) 46 — 50 years ( )
vi)  Above 50 years ( )

2. What is your highest professional qualification?

i)  Diploma in Education ( )
i)  Bachelors Degree ( )
iii)  Master of Education ( )

iv)  Any other (specify)

3. How long have you served as a teacher?
i) Less than one year ( )

i) 1-5 years ( )
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iii) 6-10 years ( )

iv) 11-15 vyears ( )
v) 16-20 years ( )
vi) 21-25 years ( )
vii) 26-30 years ( )
viii) Over 30 years ( )

4. Which classes do you teach?

)  Form1 ()
i)  Form2 ()
i)  Form3 ()
iv)  Form4 ()

5. How many years have you been a teacher in youernt school?

i) Less than one year ( )
i) 1—2years ( )
iii) 3—4years ( )
iv) Above five years ( )

6. How many lessons do you teach per week?

7. Please indicate the type of schools category

i) Boys boarding ( ) ) i iIGirls boarding

iii) Mixed boarding ( ) Iv) mixedhy and boarding

V) Any other (specify)
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8. What is the school enrolment per class?

)  Forml
i) Form 2
iii) Form 3
iv) Form4

9. Do you have female teachers in your school wh@arsuing post graduate studies?

Yes No

10. If yes, how many?

11. How would you describe the rate at which femehchers are furthering their studies

at post graduate level from public secondary schimoKyuso district?

i] High ( ) ii] Average ( )

ii] Low ( )

Part B: Socio- economic factors influencing palic secondary schoofemale

teachers’ participation in post graduate studies
12. Do you have female teachers in your school aregursuing post graduate studies?

Yes No

13. If yes, how many?
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14. How would you describe the rate of at whichd&rteachers are furthering their

studies at post graduate level from public seconsgi@nools in Kyuso district?

i] High ( ) ii] Average ( )
iii] Low ( )
15. Do female teachers pursuing post graduate esudom public secondary schools

experience difficulties in striking a balance betweheir studies and teaching work load?

)Yes ( )

i) No ( )
16. If yes, please give an assessment of the ultifés faced by public secondary school
female teachers’ in striking a balance betweernr stadies and teaching work load. (Tick

where appropriate)

Difficulties experienced Strongly agree neutral disagree Strongly
agree disagree

i) Financial constraints I e e L] |:|

i) Lack of family support L ] ] [ ] [ ]

i) Pressure from work and family

chores | | | | | | | | | |

iv)Inflexible course and course

selection requirements I I e

v) Lack of time and energy L] ] [ ] | [ ]

vi) Any other (specify) L L] L L
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17. Please give an assessment of the degree wémei of social factors on public
secondary school female teachers’ participatigmost graduate studies. (Tick where

appropriate)

Social factors Highly Influences Neutral Lowly

influences influences

i) Gender stereotyping

i) Negative attitude towards female

education

iii) Lack of control of family resources

1 [
1
L1 L]

iv) Individual's social network

v) Family commitments and household

chores.

I

vi) Any other (specify)

00 00 O
00 oo ou

18. Please give an assessment of the influenceoobenic factors on public secondary

school female teachers’ participation in post geddstudies. (Tick where appropriate)

Economic factors Strongly Agree Neutral Disagree Strongly

agree disagree

i) Inadequate financial resources |:| 1 [ ] [ ] [ ]

i) Low salaries ] C 1 1 [ L]
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i) Many dependants due to
unemployment of siblings

iv) Family financial commitments

[ ]
[ ]

v) Financial demands for children |:|

school fees

vi) Any other (specify)

[ ]

19. Do public secondary school female teacherswarieo any socio-economic

difficulties in pursuing their post graduate stigtie

i) Yes ( ) i) No (

)

20. If yes, please give an assessment of the smdonemic difficulties faced by public

secondary school female teachers participatingpgt graduate studies? (Tick where

appropriate)

Socio-economic difficulties faced

Strongly Agree Neutral

agree

Disagree Strongly

disagree

i) Negative male attitude towards
women education

i) Belief that women’s place is in
the kitchen

iii) Lack of family support

iv) Family social and financial
commitments

v ) Any other (specify

00 OO




21. How do they overcome these socio-economiccdities?
i) Get loans to finance their education ( )
i) Actively participating in family projects ()
iii) Encouraging their spouses to further studies ()

iv) Any other (specify)

Part C: Influence of demand for educational and prdéessional qualifications in

employment

22. Is there demand for post graduate qualification females in the labour market

today?

i) Yes ()
i) No ()
23. If yes, what is causing the demand?
1) Need for higher academic and professigpuailifications ( )
i) Need to qualify for top management anadership positions ( )
iii) Fit in the status quo ( )
iv) Competition in the labour market ( )

V) Any other (specify)

24. What professional related factors are motiggpiablic secondary school female

teachers to participate in post graduate studies?

i) Need to qualify for promotion to top lead@sand management positions ( )
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i) Academic requirements for further studies ( )

iii) Benefits realized from high professionaladjtications ( )

iv) Any other (specify)

25. In your own opinion, what comments would yolkenan relation to the rate at which

female teachers in public secondary schools atbdrting their post graduate studies?

26. What openings in the labour market are motiggpiublic secondary school female

teachers to participate in post graduate studies?

i) Deployment as school administrators ()

i) Opening at county offices ( )

iii) Employment opportunities in private and RGectors ( )

iv) Political aspirations ( )

V) Any other (specify)
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Part D: Influence of current government policies onpublic secondary school female

teachers’ participation in post graduate studies

27. What government policies are favoring womeaducation and government
positions?

1) Promotion of women rights ( )

i) Gender empowerment in education ( )

i) Affirmative action to promote women in echtion and social development ( )

Iv) Policy of a third representation in thebpa offices and leadership ( )

V) Any other (specify)

28. In your own opinion, how do the government gieb motivate public secondary

school female teachers to pursue post graduateestud
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Part E: Personal characteristics influencing public secondary school female

teachers’ participation in post graduate studies

29. Please give an assessment the personal chistacgenfluencing public secondary

school female teachers’ participation in post geddstudies? (Tick where approprjate

Personal characteristics Strongly Agree Neutral Disagree Strongly

agree disagree

i) Individuals educational 1 1 [ 1 [

gualifications

i) Attitude towards furthering

education | | |

iii) Personal confidence [ ]

iv) Age

v) Time and energy to study
vi) Demands at work place
vii) Family support and commitments

viii) Any other (specify)

000 o0oo U

HREpinEn
Juggutu

L] L]
L1 L
1 ]
1 L[]

30. Based on your own assessment, how do thesenpérsharacteristics influence

public secondary school female teachers’ partimpah post graduate studies?
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31. In your own opinion, what comments would youkmaoncerning the current status

of public secondary school female teachers’ paition in post graduate studies?

32. What measures would be put in place to ensftieetiwe participation of public

secondary school female teachers’ in post gradiiatkes?

i) Subsidization of university education by gavment ( )

i) Allow study leave to allow adequate time ( )

iii) Decentralize post graduate studies toratistevels ( )

iv) Promote post graduates to higher positjons )

V) Any other (specify)
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APPENDIX V: Number of public secondary school femad teachers pursuing post
graduate studies in Kyuso and other districts withsimilar environmental and

climatic conditions

Total no. of female No. of female teachers pursuing

teachers post graduate studies
District 200 200 2010 2011 2007 2008 2009 2010 2011
/Year 200 8 9

7
Mwingi 201 192 198 180 166 9 15 22 27 32
Central
Kyuso 97 100 138 130 124 5 11 21 30 46
Mwingi - - - 90 100 - - - 8 15
East

Source: MOE, (2011)
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