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ABSTRACT

The gender imbalance against girls is a reflectba complex combination of

historical, socio — economic, socio-cultural anbdestfactors which influence the
participation of girls in education among the IDP&aivasha. Those factors lead
to unequal chances for boys and girls to enter gmymschool. One of the

government’s key philosophies for education is ¢bacern that every Kenyan
should be educated. However, only a minority htered such a level of formal

education especially girls.

The major purpose of this study was to assess $meio economic factors
influence girls’ participation in education amorgetIDPs in Naivasha District.
The socio economic factors being assessed incloglery, socio-cultural, and
parental attitudes towards girl child educatione ®udy aims to determine the
socio-economic factors influencing girls’ particijpa in education among the
IDPs. The sample for the study was 3 head teacBértgachers and 271 pupils.
Respondents were sampled using simple random atehsgtic random sampling
techniques. Data were collected using self-adnarest questionnaires for head
teachers, teachers, and pupils. Descriptive statistethods were used to present
and analyze data. Information from data analysis me@sented in the form of
frequency tables, percentages, pie-charts and laphg. Findings revealed that
there were socio-economic factors that contribtiteldw participation of girls in
education. Most parents were economically challdrfggnce could not meet the
basic needs of their daughters especially sanitavegls.

Socio-cultural factors also contributed to low t@pation of girls in schools.
The factors included early marriages, early pregiesnhelping at household
chores, taking care of other family members, pegfee of education of boys to
girls, cultural beliefs and cultural rites. Paremtghdraw their children from
school in order to have them engaged in income rgéng activities. Most
schools were not girl-friendly and ended up dissupdsome from attending
school such as distance covered to and from schowhs also revealed that there
were parental factors which contributed to low iggration of girls in schools,
this included, parental level of education, biagparental support and parental
involvement in their children’s education. Therepiverty, gender violence in
school, pregnancy, hidden costs in schools likéoumis, lack of school funds.
The study therefore recommended that there is forethe government to train
the IDP community on the importance of educatingsgit also recommended
establishment of more rescue centers to savefgirs cultural rites and practice
and also establish bursary schemes in order to m@dikeation accessible for poor
children particularly girls.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Education is one of the main factors that facditatand fosters effective
attainment of social, economic and national devaelemt. Through education,
individuals acquire knowledge skills and self-cdefice to be competitive in a
world that requires them to be more productive eauinally, (the Newsletter

vol.4, Nov 2008). Education is fundamental righteokry person. Education has
been formally recognized as a human right sinceatthaption of the universal
declaration of human rights in 1948. This has sibeen affirmed in humerous
global human rights treaties, including the Uniddations Educational Scientific
and Cultural Organization (UNESCO) convention aghidiscrimination in

education (1960), the international covenant onneouc, social and cultural
rights (1966) and the convention on the eliminatdmll forms of discrimination

against woman (1981). These treaties establism@tteenent in free, compulsory
primary education, supported by measures to remdcessible to all children,
as well as equitable access to higher educatioth;aaresponsibility to provide

basic education for individuals who have not cortgalgorimary education.

Article 28 of the United Nations Convention on Rigihts of the Child (UNCRC)

1989 sets out the right to education to which ewnild is entitled. Article 29 of



the convention also attaches importance to theegsody which the right to
education is to be promoted (UNCRC, 1989). Addresshis widely recognized
need for change, the Dakar Framework for Actionpéeid a world declaration on
Education for All in 2000 which affirmed the nmti education as a fundamental
right and established the new millennium goalrave every girl and boy with

primary school education by 2015(UNESCO,2000).

Great progress has been made in the decade siadeattar World Education

Forum’s pledge to achieve universal primary edocatly 2015.Overall, more
students are now enrolling in school and of thes& renrolments, arising
percentage are females. However, despite a coabigdereduction in the gender
gap in the primary education, school still remains of reach for millions of girls

in the developing world. While the total numberpoimary school aged children
not enrolled has been reduced by more than 30milince 1999, 54% of out-of

— schoolchildren still is girls (UNESCO, 2010).

Research has emphasized the importance of girlgagwn for development.
Education has proven to be associated with econgmuwth (Klasen, 1999),
lower fertility rate and reduced rates of domestatience (Sen, 1999). However,
despite the almost universal acknowledgement of ithportance of girls’
education, many barriers to their fully participatistill remain. Researchers have
found that these obstacles exist on a multitudéewéls, including entrenched

societal beliefs that do not prioritize formal edtion, practices that create



incentives for early marriage, financial constrairduch as school supply
fees(Levine,2006,Roby et,al,2008;Sutherland-Addy&0While in general there
are numerous barriers to girls’ participation irueation, such as social-cultural
barriers , social economic factors, school reldtedors and conflict problems ,
some circumstances have been seen to increaseikiénood that girls
prematurely drop out of formal education, For exemearly pregnancy has been
associated with increased drop-out rates for dirlGrant & Hallman,2009).
Similarly girls in conflict affected settings aresk likely to be enrolled in the
formal education system for reasons that range flawk of appropriate school
facilities and qualified teachers to concerns reémay the safety of girls travelling
to and from the school itself (Kirk, 2003). The &ahnca statement extends the
principal of non- discrimination by emphasizing themportance of
accommodating the individual learning needs ofdrkih. Factors that may cause
discrimination against children include: gendenglaage, capabilities, conflict,
HIV/AIDS, hunger and poor health ethnic or religsominority, status and

membership in all ultralow groups within a commyr{iUNESCO, 1994).

The Dakar Framework asserts that ‘education systamst be inclusive, actively
seeking out children who are not enrolled and redpwm flexibility to the
circumstances and needs of all learners (UNESCQ0).28ccording to the Koech
commission (RoK, 1999) gender stereotyping in teaks and other educational
materials was said to be responsible for limitinglsg expectations and

reinforcing negative self-perceptions. There wak laf role models for girls in

3



textbooks especially in science and technical $€KIE, 2002). In Kenya, social
cultural attitude, late entry, early marriages, ga/ment of bride-price ,gender
roles and status, the division of labour , the hangironment, physical and
psychological security of the female, the costsedfication, inadequate and
gender-based educational facilities act as obstatde girl child schooling.

Perhaps this contributed to the passing of thed@#mls Act (2001) by parliament
not only in recognition of education as a basic anmght that every child should
enjoy, but also to provide equal educating oppatiesrand to remove cultural,
religious and other forms of biases, particularjaiast girls (Mwagi Omondi,

2008). Alika and Egbochuku (2009) found that sa@onomic status of the girls

imposes considerable constraints upon their coimignstay in school.

One of the key barriers to education, particulamlgituations of war conflict, is

insecurity. Hence, to address the gender dimensibemergency situations, one
must examine the issues from both supply and ders@edissues such as; when
schools are destroyed, and children have to triwej-and possibly dangerous
distances to attend the nearest functioning fgcigjirls are more likely to stay at
home. When schools are damaged and no sanitahyiégogxist girls are affected

and boys may be at risk of abduction and forcesktouitment by fighting forces

at school or on their way to and from school amsgnay at increased risk of
abduction and sexual violence and exploitation. & demand side factors,
where families are impoverished, they may priogiteducation for boys because

they don’t have money to pay for girls’ school feesiforms and other supplies.
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Early marriage and pregnancy are additional barier girls taking up their

education (IASC, 2006).

According to the UNHCR report (2009), at the en@0@09, the number of people
of concern was 43.3million, the highest numbereitne mid 1990s, this includes
IDPS 27.1m, of 2.2m IDPS have already returnedhtr tplace of origin in
2009.The 1998 guiding principles recognize thetagif IDPS and the obligation
of the governments and international community tolsathese people. These
people suffer more because the governments hidevanle from watching them
and treat them as invisible; principle 23 on ediocaaffirms the right of every
human being the right to education. Principles 23(kcify that to give effect to
these rights for the IDP children, they should nezeeducation which shall be

free and compulsory at primary level (UNHCR, 2009).

During the post-election violence in Kenya in 2@W08, figures from UNICEF
indicate that more than 10,000 teachers were diedlatens of hundreds more
who taught at the middle-level and institutionsledrning were also affected.
Children were hardest hit. It is estimated thatentian 50,000 secondary school
going children and over 150,000 primary schooldreih were affected. Despite
the slowly returning normalcy most of them have returned to their homes

(KNHCR, 2008).



1.2 Statement of the problem

Great progress has been made in the decade siadeattar World Education
Forum’s pledge to achieve universal primary edocaby 2015. Overall; more
students are now enrolling in school and of thesw renrolments a rising
percentage is female (UNESCO, 2010). However, gredtallenges lie ahead if
the goal to Education for All is to be achievedsdail crises, civil strife, political
instability, demographic pressures on educationtesys have resulted in
stagnating enrolments and declining quality. Thése also poor student
participation, high drop-out and repetition ratesy academic achievements and
low teacher morale and attendance. Perhaps the daositing of all is that of
promoting girls’ education. Analyses have reveapedticularly wide gaps in
enrolments in south Asia, Middle East, and Northie&f, and Sub-Saharan Africa
due to conflicts, for example the 2007 Post-Electolence in Kenya in which

more than 1500 people were killed and thousangsatied from their homes.

The Global survey on education in emergencies tasd that under-funding of
education services is particularly acute for IDR% #hat their education also
suffers from the lack of a systematic internatiomalsponse to internal
displacement. However, despite a considerable tiesuan the gender gap in
primary education, school still remains out of tedor millions of girls in the

developing world (UNESCO, 2010).Despite the expensnvestment done in
education and facilities with the aim of promotsagial, economic, political and

cultural advancement, socio-economic factors imfbireg girls’ participation in

6



education among the IDPs in camps in Naivasha,asti$ as constraints to girls’
schooling. This study therefore sets out to deteensocio-economic factors
influencing girls’ participation in education amotige IDP in camps in Naivasha

District.

1.3 Purpose of the study

The purpose of this study was to investigate theioseconomic factors
influencing girls’ participation in education amotige IDP in camps in Naivasha

District, Kenya.

1.4 Objectives of the study

The study was guided by the following objectives;

i. To determine the extent to which socio-culturalateebarriers to girls’

participation in education in the IDP in camps.

ii. To establish how poverty creates barriers to gipgirticipation in

education in the IDP in camps.

iii. To determine the extent to which child labour iefiges girls’

participation in education among the IDP in camps.

iv. To determine the influence of the adequacy of iegrrand physical

resources on girls’ participation in education aghtmre IDP in camps.

v. To determine the extent to which parents’ leveledfication influence

access to girls’ participation in education amdmg IDP in camps.



1.5 Research questions

The study was guided by the following research tioes.
I. How do socio-cultural factors create barriers tdsygiparticipation in

education in the IDP in camps?

ii. To what extent does poverty create barriers tos'gpharticipation in

education in the IDP in camps?

iii.  To what extent does child labour influence girlatgipation in education

in the IDP in camps of Naivasha?

V. What influence does availability of learning anklygical resources on

girls’ participation in education among the IDPcemps?

V. To what extent does the parents’ level of etlanainfluence access to

education for girls among the IDP in camps?

1.6 The significance of the study

The study would attempt to provide training skilseducation practitioners and
professional peers on the factors that contribmgirts’ participation in education
among the IDP camps. Policy makers may find thésskseful as they try to
formulate educational policies that are gender aespe. Stakeholders in
education may be trained on gender disparity bartieough the findings of the
study so that solutions to the problem may be sbufjie results to the study
would influence scholarly research, theory and tracleading to educational
intervention on the factors creating barriers tdsgiparticipation in education

among the IDP in camps especially during conflidise results would call for



further research on socio-economic factors influggncgirls’ participation in

education among the IDP in camps in Naivasha.

1.7 Limitations of the study

The limitation of this study was that it was nospible to control the attitude of
the respondents which was to affect the validityhef responses. This is because
respondents may at times give socially acceptaliswears to please the
researcher. To mitigate this, the researcher aemt@pport with the respondents
and requested them to be honest and assured thaethéir identity would remain

confidential.

1.8 Delimitation of the study

The study was delimited to investigating the samonomic factors influencing
the participation of girls in education among th&Plin camps in Naivasha
District. Certain variables that influence girlsampicipation in education among
IDP in camps in Naivasha such as security probleie not dealt with in the
current study. The study was confined to10 Naivd&hia camps as the findings
will be generalized to the rest of the IDP campsghm country with caution. The
research targeted head teachers, students/pupideachers from Naivasha IDP
camps; hence the findings were not generalizedhd¢orést of the IDP camps of

Kenya.



1.9 Basic assumption of the study
i. In this study it was assumed that the respondeet® nowledgeable,
competent and that they provided the required mé&tion on the socio-

economic factors that influence girls’ participatio education.

ii.  The study assumed that the low participation ofsgm education may

have been caused by other factors other than gocoemic factors.

1.10 Definition of significant terms

The following significant terms have been used ime study.

Inclusion —refers to a process of addressing and responditigetaliversity of
needs of all learners through increasing partimpatn learning
culture and communities and reducing exclusion iwitand from

education.

Inclusive Education — refers to a wide range of strategies, activitiasd
processes that are universal right to quality,veel and appropriate

education.

Gender — refers to the fact of being either male or feamabcially constructed
role responsibilities and identities on women arehrand how these

are valued in society.

Barrier - refers to problem, rule or situation that pregeswmebody from doing

something.

10



Gender equality— refers to equal enjoyment by women, girls to baxyyd men of

rights to opportunities, resources and rewards.

Gender based violence- refers to any harmful act that is perpetratedrsga

persons will and that is based on socially ascrdpttier differences

Socio-cultural-refers to something that involves the social antucal aspects, it
is also refers to relating to both social and caltmatters and it is the

way people act and develop based around theirsuliog

Socio-economic —refers to experiences and realities that help dmahe’s
personality, attitudes and lifestyle .it is invalgi both social and
economic. It examines social and economic factars better

understand how the combination of both influenaesething.

Access +efers to getting into the school system or beiblg to be in school

Participation-refers to the involvement in any activity in theheol context, it is
the involvement in positive learning process likansition and

retention. It is also taking part in educationahaiies.

Enrolment-refers to the number of learners registered foariqular education

process.

11



1.11 Organization of the study

This study is organized into five chapters. Chapter consists of the introduction
or background of the study, the statement of thablpm, the purpose of the
study, objectives of the study, research questieignificance of the study,

limitation of the study, delimitations of the studye basic assumptions of the
study, and definition of the significant terms. @te two consists of the literature
review, summary of reviewed literature, theoretiramework and conceptual
framework. Chapter three consists of research metbgy, introduction,

research design, target population, sample sizesampling procedure, research
instruments, instrument validity, instrument religyp data collection procedures
and data analysis techniques. Chapter four consigiata analysis, findings and
discussions. Chapter five consists of summary aofdifigs, conclusions,

recommendations and suggestions for further researc

12



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter discusses international call for etlanéor all, including education
in emergencies. It provides a review of literatorethe factors affecting girls’
participation in education among the IDP camps iaivBisha. The section
discusses some prior studies relevant to the dustady .The literature review of
this study is organized under the following topi€sicio-economic factors such
as; early marriages, poverty, pregnancies, pareedsicational background,

gender discrimination, health, child labour and Hiv AIDS.

2.2Barriers to girls’ participation in education

Early marriages are barriers to girls taking up antinuing with their

education/schooling. When girls are enrolled ingégamumbers, dropout rates
towards the end of primary school are usually hiGirls who are disabled
disfigured or severely mentally affected by theisrare likely to be kept at home,
possibly even hidden from outsiders and very uhlike be able to go to school

(Kane, 2004).

The Dakar Framework for action makes clear thatcation is important for
everybody, from early childhood to adulthood. Ae tWorld Education Forum

held in Dakar in April 2000. It was recognized tloamie of the barriers to attain
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education for all (EFA) was the existence of coestrand regions affected by
current or recent conflicts, or natural disastEducation is important for children
and adolescents wherever they are even if theydiamaced by man-made or

natural disasters, and the Dakar Framework plethge$UNESCO, 2000).

South Asia remains the gender — unequal and irtsensegion in the world
(UNICEF, 2005). Cultural, social beliefs and prees interface with each other to
form multiple and overlapping disparities that exig girls from their right to
education. Patriarchy and a preference for sonsnbowed with parental
perceptions of the opportunity costs of investinggirls education often seen as
watering a neighbors free hand become risk fadtorgirls education. South Asia

leads the world into the number of early marria@#<&ICEF, 2005).

In Kenya, social culture attitudes, late entryoieducation system, adolescents
pregnancy, early marriages, the payment of bridegpgender roles and status,
the division of labor, the home environment/homedaafactors, physical and
psychological security, of the females, the codt®education, inadequate and
gender based education facilities act as obstaalggl child schooling. Perhaps
this contributed to the passing of the childrercs(@001) by parliament not only
in recognition of education as a basic human rigat every child should enjoy,
but also to prejudice equal educational opportesitand to remove cultural,
religious and other forms of biases, particulapaiast girls. (Nene, Thursday,

Annema, Mwangi, Omondi, 2008).
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The Beijing platform for action (1995) identifiethet social-cultural, attitudes,
early marriages, early pregnancies, inadequategander — based teaching and
learning materials and curricula, sexual harassnieatlequate physical facilities
and other resources, competing domestic respoitisibilof girls and young
women and poverty on the major barriers towardsa&tion of girls. There is also
safety and security problems, economics and discation. Some of the
concerns raised out in the Beijing conference aathéd within the Kenyan
context still persist to a large extent. This isnifested by poverty, the cost of
schooling competing domestic responsibilities dmel labour market, customary
attitudes and negative traditions, early marriggegnancy and schooling, the
safety and security of girls, gender biased teagHearning materials, curricula

or facilities and lack of role models (MarphaitisdaArcher, 2005).

2.3.1 Social- cultural factors influencing girls’ m@rticipation in education

Cultural and social beliefs, attitudes and prastipeevent girls from benefiting
from educational opportunities to the same extentbays. There is often a
powerful economic and social rationale for invegtin the education of sons
rather than daughters as daughters are perceivieggdosaluable once educated,
and less likely to abide by the will of the fathérpthers or husband. In most
countries, both the public and private sectorsinaetto be dominated by men
leading parents to ask themselves why bother edbgcaiur girls if they will
never make it anyway. It would be generally agréned girls as abroad category
are at greater risk during an emergency, becauseaditional disadvantage.
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Normal patriarchal cultures are strengthened dueimgrgencies, as people seek
comfort in routines relations, roles and hierarshi@fghanistan is traditionally
seen as a site of educational difficulties for gjirlThese links of gender
disadvantage with poverty and economic vulnerabilg well documented

(Mujahid — Mukhatar, 2008).

Early marriages and pregnancy is due to the lowevattached to girls’ education
and thus this reinforces early marriages agairest thill. Despite law against the
practice, child marriage is common throughout sd\dia and it effectively puts a
stop to the education progress of many girls (Ritaet al, 2007). Participation of
girls in education continues to be a challengeoimes communities in Kenya. In
particular, the cultural practice of early marriaige young girls haunts many
families as their young girls are withdrawn fromhsol and married to

comparatively old men. These practice becomes daudfjic when the girls must
be quickly married to counteract perennial povdrtytheir homes (Achoka,

2007). Cultural barriers often cited are limiteoles for girls and women,

differential treatment of girls in nutrition and dih, men viewed as bread
winners, a male dominated education system, gend#ferentiated child-rearing

practices, low status of women; lack of knowleddethee social and personal
benefits of education, gender stereotyping andattoesexual violence (UNICEF,

2007).
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2.3.2 Influence of discrimination on girls’ partidpation in education

Frequently, IDPS suffer discrimination as resulttleeir ethnicity or even the
mere fact that of being an IDP. Indigenous and miiyndDP students have been
turned away even before entering class doors digtation also exists within
school walls, for example in Colombia. Discrimimettimay take the form of
segregated schools established for IDPS as in @e@uiNICEF, 2009). In most
African countries, there has been general belef ¢éducation is better investment
for boys than girls. Psacharopoulos (1985) argudkdr that girls in many poor
families are expected to contribute to home caoelyction at a much earlier age
than the boys hence are likely to be under erdolldhus many poor families
regard education for girls as low priority, wheseeglucation of sons is considered

investment in security for old age.

2.4 Social-economic factors on girls’ participatiorin education

Among the barriers to education that IDP child érextly faces are:

2.4.1. The influence of the adequacy of learning seurces

Although primary education is supposed to be frefgrmal levying of school

fees often occurs. In Colombia, the UN special Repmn the right to education
reported that IDP families were forced to choodgvben eating and sending their
children to school (UNICEF, 2009). There are alsatarial requirements, the
direct costs of sending all children to school @sgally too high for poor parents,

while primary school tuition fees have now beenlished in many countries,
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nearly all developing countries still requires pa&ymnof various kinds, in many
areas, and these charges are higher than dirtiontéees. They include charges
for books, stationery exam fees, uniforms, contrdns to building funds levies

imposed by the school management committees, imfotips to teachers and
training costs (Alkma & Unterhalter, 2005;39). P#s) stationery and uniforms
must be paid for, costs that IDP families with dagtd livelihoods have great
difficulty meeting. In Azerbaijan and Tajikistan ability to contribute wood for

school heating winter kept a number of IDPs ouhefclassroom (UN, 2010).

2.4.2. Child labour on girls’ participation in education

The term ‘child labour’ is often defined as worlatldeprives the children of their
childhood, their potential and their dignity, arwht is harmful to their physical
and mental development (ILO, 2001). The commissibm the education system
of Kenya (ROP, 1997) noted that child labour ismpant practice that continues
to keep children out of school especially in thevailing situations of poverty at
the household level. The current data indicates dbapite the FPE policy being
well on course, there are still up to 19millionldnen trapped in different types of
child labour. Out of this number,13million of theame completely out of school
with the remaining lot trying to combine educatiand the world of work
(APPCANN,2005).Poverty is one of the underlying seai of domestic child
labour (Suda, 2001). Girls in poverty are more rofeenployed in the informal
sector; either in domestic work, paid or unpaidiragriculture (population
council, 2000). A recent survey of the UNICEF ofueeholds in Sub-Saharan
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African countries indicate 31% of the children ageetween 5 and 14 are
engaged in unconditional worst form of child labquUINICEF, 2004). Girls are
being employed as child labour, bearing the manadx of housework and taking
on the role of caring for the young siblings; ispewting girls’ performance.
Opportunity costs refer to labour time cost to plagent when the child goes to
school. The opportunity costs are usually much drighan for boys, since girls
are expected to do more domestic work than boyknfat & Unterhalter, 2005;

39-40).

A report by UN (2001) revealed that the divisionlabour in the home favored
males leaving time and energy consuming domestik @ mothers and their
daughters. Girls undertake heavy domestic work \&rg early age. They cook,
clean the house, and with all these chores done miay be too exhausted to
concentrate on their studies often resulting inrpexholastic performance and
early drop out from the educational system, (200hEe problem of child labour
is quite common in the Naivasha IDP camps wherkli@n are engaged in petty
businesses. In Nairobi, girls are employed as domesrkers. Most of these
girls are from the informal settlements such asekab where children are still in
private and community schools in the informal setiénts. In rural areas where
families are mostly poor, children drop out of sechso as to work as house help
and thereby earn their family income. Such habitiallg denies girls the
opportunity to complete their primary educationgads’ labour is seen to be

imperative for family survival World Bank (1998).
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IDP children often miss school because their lakie needed at home or to
generate household income. Posting primary dropates are particularly high
for IDP girls burdened by domestic, childcare/ and@gricultural responsibilities.
Family poverty derives many girls out of school ammdo early marriages,
prostitution and trafficking. Global survey on retian in Emergencies has found
that underfunding of educational services is paldidy acute for IDPS and that
their education also suffers from the lack a syst@&rninternational response to

internal displacement (Amnesty International, 2008)

2.4.3 Poverty on girls’ participation in education

Poverty and lack of parental support has led tds’giow participation in

education. Girls from poor families, those in cleaf their families and those
from households headed by women generally thinkéftar class five or six they
are ready to support their families. In other wovdsy poor parents do not give
much importance to their children’s education, ipatarly daughters (UNSECO,
2005). To some parents, girls who have gone todcéw® not of any help or
importance to their parents, since once marriedy tho to take care of other
families, it is therefore useless to invest in edion of their girls for there is no

direct economic gain to parents (UNESCO, 2005).

Poverty is clearly part of economic disadvantadles;poor are the first to lose
their livelihoods as they work as day labourerslatd porters. The girls may be

looking after smaller children while parents quéarefood or handouts and try to

20



rebuild their lives. Education is low on the ligtpriorities for economic survival
and poor children returns to school cost. Pareate fincreased hardships and
poverty on the result of slow onset or recurrertiomal disasters, the only option
for parents may be to withdraw their children freachool or send them out to

work (Save the Children, 2008).

Grinding poverty has denied 800,000 children a chao enjoy free learning, a
decade since it was introduced by president’s Kibagjovernment. The children
mainly from the rural areas, urban and IDPS hawnhsilized as child laborers
by their families to help earn a living. Accorditg the government’s first ever
assessment of the free learning, known as “Endexfabe Report” the children
have been trapped in pockets of poverty, whilersthave special learning needs,
particularly those living with mental, physical aather learning difficulties. The
report sought to assess the ambitious plan thatyekenyan child achieves
universal basic education by the year 2015.with shpport from the United
Nations, the government now says those sufferingtrace orphans, adolescent
mothers, those affected by HIV and AIDS, thoserthsinated against because of
gender, culture and religion, young offenders, inist of domestic and the
country’s political violence and refugees. Thistie biggest headaches the
government faces in ensuring that by 2015 all céiidcomplete free and

compulsory primary education of good quality (Dailgtion 26, 2012).
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The rapid recent increase in food prices in Batega and elsewhere had had an
impact on school attendance both because childaea hecome hungry and less
attentive and this parents have been less able eet mducational expenses.
Parents have also been forced to cut back on #hefuserosene for right lighted.
There by reducing the evening study period for etisl (Raihan, 2008). IDP
children often miss school because their laboureisded at home or to generate
household income. Post- primary dropout rates amsicplarly high among
adolescents, especially girls burdened by domestiddcare and or agricultural
responsibilities. Family poverty drives many intp displaced girls out of
school and into early marriages, prostitution aaéficking and boys into military

recruitment (UN, 2010).

Low income and socially marginalized groups’ cheldito access to education in
south Asia remains a challenge even though enrdlrhes increased, thus
contributing to high proportioned out of schoolldren many being girls, Herz,

(2006). Many girls face discrimination and chafjgmy circumstances that put
them out of school or prevent them from meanintgalning. In some countries
there is strong son preference where parents endltie education for boys

more than girls. Girls can be affected differenttfpm boys when there are
conflicts or natural disasters. They may be reqguite stay at home to care for
young siblings, because of insecurity or to helfhwietty trading. The emergency
may have left them without decent clothing, so tinaty are ashamed to attend

school. They may lack sanitary materials; poor feamioften send boys to school

22



in preference to girls, since this may help impréwver capacity to support them
in the future. It is important to meet with commiyngroups including women’s
groups, youth groups and find out through partitygadimensions the measures

that can be taken to promote girls participatiosdhooling (UNESCO, 2002).

Abagi (1995), girls from households with low edueatand limited resources are
disadvantaged than boys from similar backgroundasnily needs and boy’s
education rather than that of girls is prioritizékbagi (1997) notes that when
resources are too limited, parents have no optidgntd withdraw their children
and while doing so, there is likelihood that g#lpulled out of school to give way
to their brothers to continue with education. Gidducation also places greater
financial burden on family resources compared tgsbimr example uniforms,
considering that they are less likely to go to stho torn or patched uniforms for
propriety and modesty reasons. If girls have inadég sanitary protections, then
the beginning of menstruation may mean the end hef girls’ education

(UNICEF, 1999).).

Water supply and sanitation and transport faegitare important aspects of girl-
friendly infrastructure. This also implies thatriaes need to be user friendly
regularly cleared and design and constructed irdgesensitive manner. (Save
the children, 2008). As infrastructure fails, paitee systems also break down,

increasing the risk of exploitation and violencgesally among girls, with
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longer walks to school and limited availability séparate sanitation facilities

(INEE, 2010).

2.4.4 Learning resources on girls’ participation ineducation

In general, the effect of poverty and malnutrition the health of school age
children falls harder on girls than boys. Boys ngay preferential feeding, while
girls, who have heavier domestic work load, are embkely to be under
nourished. Even if they get to school, this adgra#fects their performance and
therefore retention rate. Health problems assatiatiéh pregnancy, especially
for adolescent girls, obviously have a negativectffas do rising trends of sexual
activity in the younger generations where thesaioderoblems associated with
family size and family planning is widespread ifati®n to possible participation
in education and implies the need for sex/healtication at school level. It is
clear that the health factor, through partly hiddem indirect effect is a very
significant one in respect of the quality of youegale participation in education

as we see the quality of it (UNICEF, 2008).

2.4.5 Physical resources and girls’ participationn education

The uniforms and other school supplies typicallguieed for school attendance
are items that most internally displaced familiegying cut off from their usual
livelihoods, find particularly difficult to affordWithout these and other items,
such as soap, IDP children may be turned away gomool or they often report

feeling too ashamed or even afraid to go to scheal.adolescent girls, poverty
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affects their access to education in several dffeways such as direct and
opportunity costs of attending school become grefatesecondary age girls as
they struggle for them to go to school, pay feesl Borego work opportunities

(Kane, 2004).

2.4.6 The influence of HIV/AIDS

The effect of the HIV/AIDS pandemic is underminiting recent positive gains in
education. Unfortunately the pandemic has beenrtegan every District in
Kenya. In 2006,over 760,000 adults were testedHbBr/AIDS and 110,000
(35%) of these were in need of treatment and ifugded 6000 children
(UNICEF,2007).Behind these figures hides the immedse detrimental impact
of the HIV/AIDS on development in general and onuaion in
particular.(UNESCO,2002).This picture is especidilgak for girls aged 15-19.
Girls in this age group are infected at the ratesnffour to seven times higher
than boys, a disparity linked to the widespreadlatqtion, sexual abuse and
discriminatory practices (Human Rights Watch, 2008¢ pandemic affects the
demand for schooling, enrolment, participation aodhpletion necessitated by
high rate of absenteeism from classes by pupilstnteachers leading to high
dropout rate (Achoka, 2007). The death of familymbers to HIV/AIDS has
resulted in an increased number of orphaned chi)dreojected to be more than
42m, with 46%o0f them between the ages of 10-14(UBHC 2002). These

children are at risk of living in poverty, not bgieducated and being sold into the
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sex trade (Mctanyre, 2004).In many prevalence cmspoverty conspires with
HIA/AIDS to affect the lives of the girls. When HIXIDS bite a family, girls are
often the first to be taken out of school to takeecof ailing parent or family
member or to take the responsibility for their isigf, sometimes as heads of

households (UNICEF, 2003).

The impact of HIV/AIDS is a key challenge to progwaes and project
development to increase girls’ access and partioipan education and provide
quality education. The impact of including sex etian in the curriculum as a
means of reducing transmission does exist. Howevery little rigorous
information is available addressing the wider intpat HIV/AIDS on the
provision of education in particular to retentidrgols in primary schools leaving

an information gap that the study sought to fill.

2.4.7 Parental level of education on girls’ partigation on education

The likelihood that a child will remain in schoarcbe expected to be influenced
by cultural attitudes within the family. Parentsamthemselves are educated other
things being equal are likely to impact on positwew of school among their
children. Studies on other parts of the developngntries almost invariably
report that the educational experience and outlaokarents is transmitted to
their offspring. In many instances parental edocatis more significant
predicator than any other factor. Research cawigtdby UNICEF(2004) in 55

countries two Indian states found that childrenedficated women are much
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likely to go to school and the more education them&n have received the

likelihood of their children were benefiting fronduecation.

Going to school may entail crossing mine fields noilitary roadblocks. In
Afghanistan, threats of sexual violence en-routsdwool kept many IDP girls at
home. Distancecan also be an obstacle for girls to live and stayschool

especially continuing school beyond primary (EFB802).

2.5 Summary of literature review

This chapter has reviewed literature that is clpselated to socio-economic
factors influencing girls’participatrion in educati among the IDP in camps in
Naivasha. They include socio-cultural factors, s@gonomic such as poverty,
child labour, school fees, uniforms, HIV/AIDS andlipy on girls’ education
issues. The research and policy dialogues on gadsication in Africa remain
marginal to the broader debates on how to addtessctises in educational
systems for girls. The lack of political will in @moting the education of girls,
unclear strategies, and weak capacity in researdhdata collection also acts as
constraints to female schooling (World Bank, 1998)udies have also been
carried out in various countries such as Afghanistadia, Nepal and Pakistan
which shows that girls’ enrolment has remained |@wiatic, indicating a clear
disparity between girls and boys in terms of acdessasic education. There is
still inequality in education access of girls aray$® in many south Asia countries.

This is attributed to cultural traditions and gendw#e stereotype. Girls improved
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access to basic education has not meaningfullyricom¢d to their social and

political empowerment.

2.6 Theoretical framework

The orientation of this study was on participatiates that should be brought
about by access of and retention. Pertinent sthpsald therefore be taken to
ensure full participation for all in the educatiegstem. The study therefore
adopted its theoretical framework from the Cladsldheral Theory of equal

opportunity advanced by Horace Mann (1796) and eabenl by John Rawls

(Zilversmit, 1993).

Classical Liberal Theory of equal opportunity assérat each person is born with
a given amount of capacity, which to a large exienhherited and cannot be
substantially changed. Thus the education systemnldhbe designed so as to
remove barriers of any nature (socio-economic, ggggcal and policy) that
prevent girls from taking advantage of inborn tédenThe Theory seeks for
further going through the education system whosdiggaation would be

determined on the basis of individual merits and oo socio-economic,

geographical barriers and polices.

This Theory is found relevant for this study be@by removing barriers that
hinder girls’ participation in education among titd®> camps in Naivasha, ideal
conditions could be created to implement the vibrequal opportunity where

everybody has access to the kind and amount ofagidacthat suits his or her
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inherited capacity. This will in return reduce thecidence of dropouts,

absenteeism and repetition which impacts negatimelgducation.

2.7 Conceptual framework

A conceptual framework is a mode of presentationwinich a researcher
represents the relationship between the variablethe study and shows them

graphically or diagrammatically (Orodho, 2005). 98 shown in figure 2.1.

Figure 2.1: Conceptual framework

Socio-economic factors influencing girls’ particijga in education
among IDP camps in Naivasha
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The conceptual framework illustrates factors that key determinants to factors
influencing girls’ participation in education amorthe IDPs in camps in
Naivasha. The factors discussed include; sociasallfpractices such as gender
bias, discrimination, early marriages, teen preggardomestic chores and
parental level of education. Socio-economic factush as poverty and child

labour.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This section discusses the research methods that weed in this study. This
chapter covers research methodology organizedti@dollowing sub-headings,
research design, target population, sample size sadpling procedures.
Research instruments, sample size and samplingguoes, research instruments,
validity and reliability of instruments, data cat®n procedures and data analysis

procedures/techniques.

3.2 Research design

The research design has been defined as the processating an empirical test
to support or refute acknowledged claim. Borg aradl 2989) defines research
design as a plan showing how the problems undesstiigation will be solved.
The study employed descriptive survey design. Theice of the descriptive
survey research design was made based on thenféluisi study, the researcher
was interested on the state of affairs alreadytiegisn the field and no variable

was manipulated.
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3.3 Target population

Mugenda and Mugenda (2003), population is a coraet of individuals, cases
or objects with some observable characteristice. Sthdy targeted head teachers,
teachers and pupils in Naivasha IDP camps, Naivadibfict. The target
population for this constituted about 1353 childeend about 34 teachers totaling

to about 1387 people (Mai Mahiu Primary School,201

3.4 Sample size and sampling techniques

Borg and Gall (1996) defines a sample as a smafigation of a target population
selected for analysis. For the purpose of thisysttlie researcher will use IDP
camps in Naivasha, all 34 teachers and 1353 chilgik be sampled, Mai Mahiu
Primary School (2012). Mugenda and Mugenda (20GR)pport that for
descriptive studies 10% of the accessible populase@nough while 20% may be
required for a smaller population. Simple randomiang will be used to sample
the schools. To sample the pupils the research Ksegdie and Morgan table
(Mulusa, 1988). To sample the pupils this numbédk va divided by the number
of 5 schools yielding a total of 271 this was thewided proportionately

according to the number of boys and girls in tHeosts.

To sample teachers, the same methodologies wetkwisereby the number of
teachers was divided by the number of schools iyigld total of 6 teachers per

school. Simple random sampling using ballot metivad used to select the pupils
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and teachers. All the head teachers of the sangabdols were automatically

used for the study.

3.5 Research instruments

Questionnaires and document analysis were useaitteelgdata for the study.
Questionnaire offers considerable advantages iadisinistration. It can be used
for large numbers of populations of data. All theestionnaires were expected to
elicit information on socio-economic factors inflwéng girls’ participation in
education among the IDP camps in Naivasha Distlttthe questionnaires had
two sections. Section A was on demographic infolonaand section B was on
information concerning socio-economic factors iaflaing girls’ participation in
education among the IDP camps in Naivasha Disthittthe questionnaires were
both open and closed. The respondents were requredlicate their choices of

answers by ticking against the selected item.

3.5.1 Instrument validity

Mugenda and Mugenda (2003), define validity as éxtent to which an
instrument measures what it purports to measurbkditjais the degree to which
an instrument measures what it purports to mea3iteinstrument for this study
will therefore be validated through the applicat@incontent validity, which is
determined by expert judgment .Gay(1992) identifiedtent validity as matter of
judgment by the researcher and professionals asdnb specific formula for

determination.. In order to test and improve thkditg of the questionnaire, the
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researcher first did pre-test in a pilot study samto the target population. Head
teachers from Naivasha IDP camps were used toegtethe instrument. The
study sought expert opinion from the supervisorsl assessment of the

instrument on content validity.

3.5.2 Instrument reliability

Reliability is the degree to which a test considyemeasures whatever it is
measuring (Gay, 1976).A researcher’s tool is réiddit is consistent and stable
hence predictable and accurate. Therefore, a scdkst is reliable to the extent
that repeat measurements made by it under coriaditions will give the same
results. The reliability of a standardized testissially expressed as a coefficient.
The reliability of the instruments in this study svassessed using test-retest
method in which the same respondents were subjéatadest twice, the second
after two weeks from the first. To attain the relidy coefficient, each
guestionnaire item was awarded specific maximunmescéor relevant response
by the respondents. The responses in the firsinerst scored on the scale of the
scores of each questionnaire item. The same wasteg in the second test. The
scores were correlated using the Pearson’s procharhent of correlation
coefficient and this was taken as an estimate lafhiéty. According to Orodho
(2005) Pearson’s product moment of correlationbdistaes the extent to which

the content of the instruments are consistent eveng the instrument is
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administered. This was done using the Pearson ptazhrrelation formula as

shown below:

_ N xy) — (I v)
VIEn=Ex2 — (559021 [ nEy2 — ()21

r

Where: r is the coefficient of reliability required

n is the number of questionnaire items being cateel

X is the set of scores attained in the first test,

y is the set of scores of corresponding items énsibicond test.

If the reliability coefficient alpha was to be gter than 0.5 the study therefore
was to be considered reliable for collecting datd # it is less than 0.5, it would
be considered unreliable hence requires modifinatibhe reliability score

obtained was 0.5 and this was considered reliabtiygOrodho, 2005).

3.6 Data collection procedures

The researcher sought research permit from theoh&tiCouncil for Science and
Technology (NCST) before embarking on the studycodrrtesy call was then
made to the DC Naivasha District. Another visit waede to the D.E.O Naivasha
to deliver the research instruments. The reseattieer made appointments with

the head teachers of the schools. . On arrivideasthool, the researcher created a
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rapport with the teachers and explained the purpbésbe study with them and

then administered the questionnaire to them.

Best and Khan (2003), the person administering ith&trument has an
opportunity to establish rapport, explain the pemof the study and the meaning
of items that may not be clear. The respondentsewassured that strict
confidentiality would be maintained in dealing wittmeir responses. The
researcher administered the questionnaires toesgondents personally. As the
students were filling the questionnaires, the teexhwere filling theirs. The

researcher collected the questionnaires aftertiadybeen filled.

3.7 Data analysis techniques

Quantitative data analysis involved establishinglezb catalogues and then
counting the number of instances when these catatogiere used in a particular
text. This method was used to describe what is rdgeg, analyzing and
interpreting conditions that exist. The quantitatdata were be generated by the
numerical analysis of texts and then analysis usiescriptive statistics. These
included means, frequencies and percentages. @raijpistrations in the form of
tables were used to represent the data and regtiltidings. Data gathered was
coded for analysis. This was done after editing ahdcking out whether all
guestionnaires had been filled in correctly. Theswhen entered in the statistical
package for social sciences (SPSS) software fodaviis from which descriptions

such as percentages (%) and frequencies (f) weze ts answer the research
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guestions. Qualitative data was analyzed by thematalysis that was the
analysis of the main themes found in the studyaalysis of the contents within
the themes presented. The results were tabulate@d®se interpretation. The
major themes and patterns in the responses werdifidé and analyzed to
determine the adequacy, usefulness and consist@fcythe information.

Discrepancies in the responses were noted and r@tecbfor.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction

The purpose of this chapter is to provide the tesutllata analysis of the research
study. This chapter has various sections. The destion provides demographic
information collected from the head teachers, teegshand pupils/students of the
selected IDP camps in Naivasha. The second septmndes information from

the various aspects of the questionnaires in oglatb the questions which were

answered in the order in which they appeared.

4.2 Questionnaire return rate

Three types of questionnaires were used to collata. The questionnaires were
for teachers, class teachers, pupils/studentse@€hers and 271 questionnaires
were administered to 271 pupils in the same salesthools. Questionnaires

were also administered to 3 head teachers fror8 g#&dected schools.

Two hundred and seventy one questionnaires out9af Were received back
completely filled by pupils representing 92.3% ratwate while 21 were not well
filled representing 7.7%. All questions in the digmaire were answered by the

head teachers in the selected schools, thus repireg&00% return rate.
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4.3 Demographic information of the respondents

This section deals with demographic informationegivby respondents which

helped the researcher in the study.

4.3.1 Demographic information of teachers

Demographic information for teachers was basedheir gender, marital status,
age academic qualification and teaching experienbesstablish the gender of
teacher, they were asked to indicate their genddrrasearch data on teacher

revealed that (60%) were male while (40%) were fema

The findings revealed that there was lack of enoteghale teachers as role
models for girls to emulate in the schools. Theyenaso asked to indicate their

age bracket.

Table 4.1: Teachers’ responses on distribution byge

N = 20 teachers

Age in years Frequency Percentage (%)
25-30 1 05

31-35 4 20

36-40 2 10

41-45 4 20

46-50 6 30

51-60 3 15

Total 20 100.0
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The findings revealed that most teachers werearatfe bracket of (46 -50 years).
It was also revealed that majority of the teaclveese aged 35years and above.
This shows that most of the teachers were quiteersxpced to be able to
understand factors what affect girls in their s¢eodhe results of the findings
showed that teachers’ experience is significant aad be used to predict
students’ performance. This result is in accordamitle the findings of Sweeney
(1998) and Jones (1997) who observed that the ¢easha prime factor in the

performance of students.

The teachers were further asked to indicate thedfepsional qualifications.
Findings on the professional qualifications of te&xs revealed that (20%) were
degree holders, (30%) diploma/S1 holder /ATSIV,%90P1 and (0%) were
untrained. The fact that majority had a P1 cedificand above means that they
were well trained and experienced to understandofacthat hindered girls’
participation in education among the IDP camps mvBisha. These findings
indicate that all the teachers were qualified as the TSC requirement for
employment of teachers in primary schools. Hem&y twere in a position to
provide reliable information on the same. The teaghqualifications were found
to be significant and can also be used to predistlents’ participation in
education. They were also asked to state the durdiiey had been teachers in

their schools.
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Table 4.2: Teachers’ responses on duration in thekool

N = 20 teachers

No. of years Frequency Percentage (%)
Lessthan 1 yr 5 25.0

1-5 5 25.0

6-10 4 20

11-15 6 30

Total 20 100.0

The data was presented in table 4.2 showing thadt mab the teachers had
teaching experience of over 10 years. This meattthey were well experienced
in imparting their duties and had thorough knowkedg problems experienced in

the schools.

4.3.2 Demographic information of the head teachers
The head teachers were asked to indicate their ddeir age distribution is

presented in table 4.3
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Table 4.3: Headteachers’ responses on age distribaoi

N = 3 head teachers

Age distribution inyrs  Frequency

Percentage (%)

Less than 40 1 33.3
41-45 1 33.3
46-50 1 33.3
Total 3 100.0

Data presentation in table 4.3 shows that majaftyread teachers were aged

between 40 and 45. This shows they were mature gbndo handle issues

affecting girls’ participation in education amongtiIDP camps in Naivasha.

The head teachers were asked to indicate thedeaua qualifications. Their

responses were presented in table 4.4.

Table 4.4: Headteachers’ responses on academic geiahtions

N = 3 head teachers

Quialifications Frequency Percentage (%)
Degree 1 33.33

Diploma 1 33.33

P1 1 33.33

Total 3 100.0
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Data on table 4.4 reveals that all head teachers well trained as majority held
diplomas/S1 certificates and above. They were tberan a position to explain

causes of low access and participation in educdyogirls.

According to Barasa (2007) head teachers with highking experience are
found to have better management skills, qualitdéeship and more committed to
improving quality of outcomes. Educational managernsh wide teaching
experience understands best practices in educgtossesses the right skills and
experiences in educational management. Such hemthetles and teachers are
capable of creating positive influence within tltieation sector. It is in light of
this view that the respondents were asked to itelitaeir experience as head

teachers. Data is presented in table 4.5

Table 4.5: Headteachers’ reponses on experiencethre school

N = 3 head teachers

Duration Frequency Percentage (%)
Less than 1 yrs 0 00

1-5 1 33.3

6-10 2 66.7

Total 3 100.0
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Data presented in table 4.5 revealed that 66.7% Wesh head teachers for
duration of over 5 years. This shows that majooitghe head teachers had been
head teachers for a considerable length of timechviwould have given them
good experience on factors affecting girls’ pap&tion in education among IDP

camps in Naivasha.

Their responses are presented in figure 4.1.

Figure 4.1: Headteachers’responses on thier duratioin the school

33.3%

Data presented in Figure 4.1 revealed that mosh®fhead teachers had been

head teachers for a long time.

4.3.3 Demographic information of pupils

The demographic information of pupils was basedtlwgir gender, age and

parents educational levels. Date on pupils’ geislegpresented in Figure 4.2.
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Figure 4.2: Pupils’ responses on thier gender

Data on gender showed that (55%) was male whilécjdtvere female. This
shows that gender has not been maintained in tefrascess to education and

participation with very few girls in schools.

Table 4.6: Pupils'responese on age distribution

Age inyrs Frequency Percentage (%)
10-12 0 0

13-14 130 48.0

15-17 141 52.0

Total 271 100.0

Table 4.6 reveals that majority of the pupils werthin the 15-17 age bracket. It

further revealed that quiet a number of pupils waveve 15 years of age. This
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implies that the same were quite mature to beimamy schools hence vulnerable

to factors affecting access to education espedatlgirls.

The pupils were further required to indicate theels of their parents’ education

and the findings are presented in table 4.7.

Table 4.7: Pupils’ responses on the educational lelof thier parents

N = 271 pupils

Education level Frequency Percentage Frequency Percentage

(%) (%)
Father Mother

Degree 0 0 0 0
Diploma 2 0.7 0 0
P1 5 2.0 3 11
KCSE/KCPE 123 45.3 102 37.6
Never been to 141 52.0 166 61.3
school
Total 271 100.0 271 100.0

Table 4.7 indicates that in general majority ofgmais were illiterate with fathers
representing 52.0% while mothers represented 61.BPoaddition findings

revealed that the mothers were not as educatdueaathers. The mothers’ level
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of education has a strong positive effect on thdsughters’ access and

participation in education (EFA, 2005).

Asked whether their parental level of educatioretid their access to education,
(87.5%) said yes while (12.5%) said No. this regdathat children of those
parents who received formal educational tend taeva@ducation more than those
whose parents did not go to school at all. The esttslwere asked to indicate
whether parental level of education determinedr then access and participation
in education, (79.7%) said yes while (20.3%) said The reasons they gave for
their answers is that educated parents discussahigiiren’s academic progress,
set targets for them and challenge their childeeperform well. To convince is
the case for indicated parents. The pupils werthéurasked whether parents were
committed to meet their educational needs. Thigysttoncurs with a research
carried out by UNICEF (2004) in 55 countries whgrélo Indian states found

that children of educated women are much likelgado school.
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Figure 4.3: Pupils’ responses on thier Parents’ abiy to meet their needs

Responses

HYes

ENo

The study revealed that (86.7%) of the respondeatktheir educational needs
met by them guardians/parents while (13.3%) inéitdhat their needs were not

met as indicated in Figure 4.3.

This means that education of the girls is plaguétd pedagogy of differences of
how the parents perceive the education for gidsefs who place a low value on
girls’ education are unwilling to pay either direstindirect costs of sending girls
to school by considering the opportunity costs uded. This is in line with
UNICEF report (2005) stating that very poor parets not give much
importance to their children’s education particlylagirls. To some parents, girls

who have gone to school are not of any help or mapae to their parents since
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once married they go to take care of other familteis therefore useless to invest

in education for the girls for there are no direcbnomic gains for the parents.

4.4 Socio-cultural factors affecting girls’ educabn

Cultural factors and practices influence pupilstid®ns to enroll or withdraw
from school. To analyze the research questions @mm tultural factors had
contributed to unequal access to primary educadibthe items related to this
research question were grouped together from allctétegories of respondents

and discussed together.

Three (100%) of head teachers said that cultacibfs affected girls’ access and
participation in education was a factor leadingaw participation of girls, the
head teachers responses showed that, (100%) sgidlithwhile (0) said they did

not.

Asked to give reasons, (33.3%) said that the parealued education of boys
more than of girls and (66.7%) said issues of eardyriages, circumcision and
the provision for the family were other factors.e$k findings are in line with
Wamahiu (1995) who says that girls are discrimidaite terms of education
access. He says discrimination starts even befotie With parental and social
negative attitude. The findings are also in linghwa research carried out by
Achoka (2007) stating that the practices (earlyrrages, pregnancy) are double
tragedy when the girls are quickly married off taunteract the perennial poverty

in their homes.
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Head teachers were asked to indicate the extemhicth some listed down factors

contributed to low access of girls to education.

Table 4.8: Head teachers’ responses to socio-cultlifactors

N = 3 Headteachers

Rating
Most likely Likely Rarely
Factors F (%) F (%) F (%)
Early marriages 2 66.7 1 33.3 0 0
Cultural rites 1 33.3 2 66.7 0 0
Cultural beliefs 1 33.3 1 33.3 0 0
To help in house 1 33.3 2 66.7 0 0

hold chores

Data in table 4.8 showed that (66.7%) of the hesathers said that early
marriages were most likely to contribute to lowtggpation of girls in primary
education,(33.3%) said it was likely while nonedsairarely contributed. Majority
of the head teachers (66.7%) said helping in haldebhores were likely to
contribute to low participation of girls in schoolShese activities rob girls of
adequate time of study and subsequently they yretéosrm in academic work and

consequently lose interest and quit school.

The pupils respondents were also asked to indiwatther there were cultural
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factors that hindered pupils’ participation in sehdn this item (92%) said yes,

while (8%) said no.

Asked to state some of the factors that cause doeess to education they
responded that early marriages, gender discrinonagainst girls were some of
the factors. This concurs with the findings of headchers that cultural factors
such as marriages, cultural rites and culturalelffielcaused low access of girls to
education. It also agrees with the findings of dAssopoulos (1985) who argues
further that girls in many poor families are exgecto contribute to home care
production at a much early age than the boys hékely to be under enrolled.

Thus many families regard education for girls as fwiority, whereas education

for sons is considered investment in security fdrage.

The pupils were further asked to indicate whethertheir opinion parents

preferred educating one gender than another. Is itkm,(78.6%) said they

preferred educating boys to girls because girlddcbe married off and hence no
economic return to the family, as opposed to bolye were deemed to be of more
economic value than girls. The findings are in lwigh research carried out by
UNICEF (2005) stating that to some parents, giti®\wave gone to school are not
of any help or importance to their parents, sinceeomarried, they go to take care
of other families. It is therefore useless to invaseducation for girls for there are

no direct economic gains to parents.

The teachers were asked to indicate whether themr® wWmes girls could not
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access education due to early marriages. (20%)tegpthat community around
the school had interest in girls’ education aga(86€0) who said that it was not
interested. The reason given by those who repdhatithe community was not
interested in girls’ education was that the comnyumembers believed that girls
should be married off since they had no economiagrme to the family once
married off. These findings concur with Pttawayak(2007) who say that despite
the law against the practice, child marriage is wam throughout South-east Asia
it effectively puts a stop to the education progres many girls.. It also concurs
with UNECIF (2005) which says that it is uselessnweest in education for girls

for there are no direct economic gains to parents.

Asked to indicate what specific cultural factorgd &0 low participation in

education by girls, majority of the teachers repaiiat it was due to pregnancies,
irresponsible parents, and negative attitude tosvgids’ education as the major
factors. The head teachers were asked to indibattest distance that pupils had

to walk to school. The results are shown in Figure
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Figure 4.4: Head teachers’ response on distance @ed by pupils

Distance

m1-5km

m 5 km and above

Date revealed that no pupils had to walk for léss1tl km, (66.7%) revealed that
most pupils walked 1-5 km and (33.3%) indicated thapils walked over 5 km as

indicated in table 4.4.

The implication here is that most schools wereaséid quite some distance from
pupils’ homes which often caused absenteeism frohod especially by girls.

This result is in accordance with the findings BNEE (2010) which said that as
information fails, protective systems also breakdpwncreasing the risk of

exploitation and violence especially among girlghwonger walks to school and
limited availability of separate sanitation faddg. It also agrees with the findings
of EFA report (2004) which said that distance ckso &e an obstacle for girls to

live and stay in school especially continuing beypnmary.
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They further responded that the distance that pugat to walk to school affected
their access to education especially girls sineg there exposed to most dangers
than their counterparts, the boys. Thus girls adito school exhausted and also
started classes as well as school late. This wagsalthe activities girls engaged in

at home as opposed to boys

The head teachers were also asked to indicate witidr school based factors
affect girls’ access to formal education. Findimggealed that (66.7%) stated lack
of girl-friendly school environment, (33.3%) lackf omotivation and
encouragement from teachers and lack of adequatalderole models and

intimidation by boys.

Table 4.9: Headteachers’responses on school basedtbrs

N = 3 Headteachers

Reasons Frequency Percentage
Lack of girl-friendly school environment 2 66.7
Lack of motivation 1 333.3

Lack of adequate female role models - -
Intimidation/ridicule from boys - -
Total 3 100

Unsafe environment such as teachers and boys’dmess and abuse inhibit girls

from accessing education.

Girls were asked to state whether they had anylesigds, emanating from
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violence they faced in schools. Their responsepi@®ented in figure 4.5

Figure 4.5: Girls’responses on school based factors

35
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Figure 4.5 indicates that (34%) faced harassmemdlg teachers, (23%) looked
down upon by female teachers, and (32%) were heddsgboys while (11%)

engage in child labour.

The findings imply that girls face gender violemeghe school environment
which is perpetuated by teachers and male pupilshagften leads to girls, poor
performance in school. The head teachers were d@skadicate what school
factors dissuade girls from accessing educatidgheir schools. Their responses
indicated peer pressure, understaffing, inadeqeataurces and distance from

school.
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4.5 Effects of poverty on girls’ participation in education

Poverty is a compounding factor along with cultwsehool factors and policies
which further reduces the chances of girls beingcated. This is backed by
poverty eradication plan of the Kenya Governmef@B@2015) which discovered
that eradicating child labor was difficult due tgnorance of most parents
especially the illiterate. The situation is worse the girl child who becomes the
first victim to drop out of school due to the boyeference in a situation of
reduced resources (Republic of Kenya, 2001). Thelpwere asked to indicate
the nature of work their parents engaged in and tlesponses are presented in

table 4.10

Table 4.10: Pupils’ responses on the nature of thig@arents’ work
N =271 pupils

Nature of work Frequency Percentage (%) Frequency Percentage (%)
Father Mother

Formal 10 3.7 5 2.0

employment

Self employment 80 29.5 a7 17.0

Casual labour 101 37.3 155 57.0

Subsistence/lives 62 22.9 11 4.0

tock

Business 18 6.6 53 20.0

Total 271 100.0 271 100.0

Table 4.10 indicates that (3.7%) fathers and (2.0%@thers were formally
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employed (29.5%) fathers were self-employed whilé.q%) mothers were self-
employed. Findings also indicated that (37.3%)dethwere casual laborers while
(57.0%) while mothers were casual laborers, (22.84#)ers were involved in
subsistence livestock farming. While (4.0%) mothewolved in the same. (6.6%)
fathers were involved in business while (20.0%) lmeat were involved in

business.

Considering returns got from self-employment wheegority of mothers engaged
in and subsistence/livestock farming where majaftfathers engaged in it can be
concluded that the parents are not able to raiseaginmoney for the education of
girls considering cost benefits. This is despiteftct that the levies were more but
parents were still not able to meet the basic ndéedsheir children especially
girls. This result is in agreement with the findingf UNESCO (2005) which
revealed that girls from poor families and thosenfrhouseholds headed by
women generally think that after class five or giry are ready to support their
families. In other words very poor parents do neegnuch importance to their

children’s education, particularly daughters.

4.6 Socio — economic factors affecting girl-childdeication

The high cost of living and deteriorating economgs hreduced the income
available to families and the same has made itcdiff for parents to provide
education for all their children. The head teacheeye asked about socio-

economic challenges affecting girls’ participationeducation and the results are
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shown on table 4.11.

Table 4.11: Headteachers’ responses on the sociaeomic

N = 3 Headteachers

Socio-economic challenges Frequency Percentage
Poverty 2 66.7

Bride wealth 33.3

No sanitary 1 33.3

Child labour 1 33.3

Total 3 100

Table 4.11 shows thaocio-economic challenges affecting girls’ partatipn in
education among IDPs are varied. The highest ptiomor66.7% of the head
teachers cited poverty as a barrier to girl chddaation. Traditional practices of
preference for boys influence parents to take gonschool rather than their
daughters in situations of economic constrains ezesmon said the head teacher
from Mai Mahiu primary school. This result is incacdance with the findings of
Herzl (2006) who observed that many girls face riisioation and challenging
circumstances that put them out of school or predxeam from meaningful
learning. In some countries there is a strong peefee where parents tend to value

education for boys more than girls.

The head teachers added that girls from poor famdre expected to contribute to

the economy of the household. Girls’ contributiorttie economy of house hold is
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viewed from the perspective of incubating respatisés and transfer of life skills
from parents and older siblings to the young oneguture survival. This result is
in agreement with the findings of UNICEF (2004) ahisaid that girls are being
employed as child labour, bearing the main burddroasework and taking on the
role of caring for the siblings, is impacting ginterformance. From table 4.13 the
result shows that 33.3% of head teacher statepthrants’ desire for bride wealth
and greedy attitudes to accumulate wealth haveedegirls the opportunity to
participate in education. This is in line with thedings of Achoka(2007) who
observed that the cultural practice of early mageifor young girls haunts many
families as their young girls are withdrawn fromhsol and married off to
comparatively old men. This practice becomes a ldotragedy when girls must

be quickly married to counteract perennial povarttheir homes.

The result from table 4.13 showed that, 33.3% aidnhteachers indicated that
sanitation affect boys and girls retentions in sthwith girls more affected. The
head teachers commented that lack of gender sensitid culturally appropriate
facilities is a deterrent to girls’ persistence sohool. They added that many
schools had no water or toilet facilities to méet girls, needs, while sanitary pads
may not be even available in IDP campsiead teachers said that even in
situations where there are sanitary pads for sedhops some girls may not access
the same due to the challenges of financial constildis result is in agreement
with the findings of Save the Children (2008) whihid that water supply and

sanitation and transport facilities are importanspexts of girl-friendly
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infrastructure, 33.3% of the head teachers stdtatigarents prefer girls to work
for immediate economic gain to the parents from tditde the study therefore
decided that poverty is a great hindrance to gpésticipation in education among

the IDP camps.

The teachers stated that when parents are unabiedbindirect cost of education
like uniform and sanitary pad for girls. They mdsiqe boys’ education priority as
opposed to girls. Regarding teachers responsée teocio-economic challenges to
girl child education 43.4% of the teachers mentibrmoverty, 20% teenage
pregnancy, 10% said parents negative attitude, 6ré%ed female genital
mutilation 20% indicated child labour. Thereforegrh the responses it is quite
evident that both the head teachers and teacheegdchghat poverty is a major
impediment to girls’ participation in education.igttoncurs with the Ministry of
Education view which highlights girls’ and womerempowerment — in general
has been impeded by several factors such as duétndareligious practices, in
adequate policy guidelines, poverty and lack of mwmmity awareness (MoE,
2007). Therefore in communities where girl educati® not particularly valued

poverty can further aggravate their lack of acteslucation (MoE, 2001).

4.7 Economic activity of people around the IDP cang

The economic activity refers to the means of livetid that the community
depends on for their daily survival. The meansiv#lihood may affect girl child

participation in education and hence when teacthvere asked on the economic
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activities of the people around the school thelteésudable 4.6 was received.

Figure 4.6: Teachers’ responses on economic actieis

Economic activities

The analysis of the economic activities of thegée@round the school indicates
that 30.0% practice livestock farming while 70.086rg out small scale business.
The results showed that, majority of the peopleolve themselves with small

businesses. The study showed that children areasadsource of labour to assist
in roadside business which highly interferes wihit smooth learning said the

head teacher from Mai Mahiu primary school.

The head teacher added that girls are even maadwdiataged as the boys may be
allowed to go to school while the girl may be fatdey some parents to stay at
home to take care of the busineBhis result is in accordance with the findings of
UN (2001) which revealed that the divisions of labm the home favor the males

leaving time and energy consuming domestic wonkodhers and their daughters.
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Girls undertake heavy domestic work at an early apey cook, clean the house
and with all these chores done girls may be tomested to concentrate on the
studies resulting in poor scholastic performanced aarly dropout from the

educational system.

4.8 Economic activities on girls’ participation ineducation

Economic activities refer to things that peopletd@arn themselves livelihood in
order to enhance their survival. However, the mesnattaining livelihood may

have negative impact on girl-child participation education. Hence when the
teachers were asked the effects of economic aeswuihe results was as on Table

412

Table 4.12 Economic activities on girls’ participation in eduation

N = 20 teachers

Activities Frequency Percentage
Child labour 8 40
Domestic work 6 30

Small scale business 4 20

Bride wealth 2 10

Total 20 100

From Table 4.12, (40%) of the teachers said thagiHs engaged in child labour
as way of life that makes girls to miss educati@®) of the teachers gave the

responses that girls are engaged in domestic cldrese they do house chores,
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look after young children or do small business Wwhitay disadvantage them from
getting education, (20%) stated that girls wereagegin small scale business to
earn additional income to the family. The teaclspondents identified that girls
are even employed by businessmen as house helphansame may be more
preferred by the parents who are poor. While (10%4eachers also indicted that
girls are pushed into early marriages to bring dmkalth inform of livestock to
the family. At times the same bride price is useaducate the boy child by the
parents at the expense of the girl child. This Itesuin agreement with the
findings of UNICEF (2004) which said that girls dneing employed as child
labour, bearing the main burden of housework akuhgaon the role of caring for

the young siblings, is impacting girls’ performance

Some parents may have more preference for bridéhwaathe expense of their
daughters’ education in order to accumulate wefftm girls’ marriage. The
study also revealed that this small business iprettictable may face competition
from established businessmen and results into greability to pay for indirect
cost of education that is not catered for by theegoment such as food and
uniform. Thus even when resources are scarce ganggy opt to educate the boy
child while the girl is withdrawn from school. Henérom Table 4.16, the study
deduced that child labour is strong impedimentitis’goarticipation in education.
This result is in accordance with the findings diadyi (1997) who observed that
when resources are limited, parents have no otitrto withdraw their children

from school and while doing so there is likelihabdt girl is pulled out of school

63



to pave way for their brothers to continugh education

However according to the researchers’ view, gclntribution to the house hold
economy, is the boy factor that impedes girls’ ipgrétion in education. This is
because children are expected to contribute tohthesehold economy through
doing small scale business, caring for siblings;himg water, collecting firewood

or selling milk.

The study sought to find the influence of childdabon access to education. To
achieve this, respondents were asked to indicatetheh they did any work at
home after school and if they were asked to shegéype of work they do at home.

Their responses were presented in table 4.13.

Table 4.13: Pupils’responses on the kind of workhiey engage in at home

N =271 pupils
Reasons Frequency Percentage
Farming 46 17.0
Child rearing 80 30
Road side selling 20 7.4
Fetching water and firewood 65 24.0
Charcoal burning 30 11.0
Rearing livestock 10 3.6
Does not perform any work 20 7.4
Total 271 100
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(17.0%) pupils reported that they did farming,.(B®), child rearing, (7.4%)
roadside selling, (24.0%) fetching water and firedaillustrate herding (3.6%)

charcoal burning (11.0%), (7.4%) do not perform &sks.

They were also asked to indicate which gender pagd more chores.

Findings revealed that (73%) said girls performeateanchores, (20%) said boys
performed more while (7%) said that both boys amt$ gperformed the chores
equally. Majority felt that girls performed moreuszhold chores than boys which
can be a hindrance to their performance in theidiss. This result is in
accordance with the findings of UN (2001) whicheaked that the divisions of
labour in the home favor the males leaving time anérgy consuming domestic
work to mothers and their daughters. Girls undertagavy domestic work at an
early age. They cook, clean the house and witthee chores done girls may be
too exhausted to concentrate on the studies negulin poor scholastic

performance and early dropout from the educatieystem.

4.9 Child labour and access and participation

Child labour dissuades students from participatingschool regularly. This
supports the contribution of UN (2001) that theiglon of labour in the home
favoured males leaving time and energy consumimgestic work to mothers and
their daughters. Similarly the study sought to foud that influence of child labour
on access and participation in education. To aehihis, respondents were asked

to indicate the type of work they do at home. Thesponses are represented in
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table 14.14.

Table 4.14 Pupils’ responses on the nature of work they engage at home

N =271 pupils
Type of work Frequency Percentage
House hold chores 101 37.0
Child rearing 40 15.0
Garden and child rearing 94 35.0
Road side selling 36 13.0
Total 271 100

Of the 271 pupils (37.0%) reported that they endage household chores,
(15.0%) child rearing, while another (35.0%) inwedvin gardening and child
rearing. The remaining (13.0%) engaged in road seléng. In line with this

respondents were asked to indicate the periodnod twvhen they performed their

duties. Their responses are presented in table 4.15

Table 4.15: Period of time respondents perform theiduties at home

N =271 pupils
Period of time Frequency Percentage
Before school 101 37.0
After school 94 35.0
Weekends 36 13.0
Holidays 40 15.0
Total 271 100
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Out of the 271 pupils, a majority (37.0%) reportidt they performed their duties
before going to school, (35.0%) performed theirgraschool. another (13.0%)
performed their duty during weekends while (15.@%éj)formed their duty during

holidays. This implies that majority of the pup{&7.0%) were engaged in work
before going to school thus depriving children #fé opportunity to attend or
oblige them to leave school prematurely in ordeati@nd to their duties. This
result is in agreement with the findings of UNICE&©04) which said that girls are
being employed as child labour, bearing the manadm of housework and taking
on the role of caring for the young siblings, igewting girls’ performance. It is in

agreement with the findings of World Bank (1998)iethsaid that in the rural

areas where families are mostly poor, children arapof school to so as to work
as house help and thereby earn their family incodueh habit normally denies
girls the opportunity to complete their primary edtion as girls’ labour is seen to

be imperative for the family survival.

4.10 Adequacy of learning and physical resources

The study also set out to establish the influerfcth® adequacy of learning and
physical resources which affect equal access toauun by both genders. All the
items regarding school based factors were groupgether and analyzed and their
conclusions drawn. The influence of the adequacyleafning and physical
resources cut across teaching pedagogies, gen@eeotsfping (violence),

availability of physical facilities, teachers-pufaictors, administrative factors and
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distance from home to school. The teachers weredaskstate whether there were

any cases of absenteeism in their classes.

Table 4.16 Teachers’ responses on the influence of the adeqyaaf learning

N = 20 teachers

Factors Frequency Percentage
Lack of motivation from teachers 4 20

Poor pupil — teacher relationship 5 25

Lack of facilities 8 40
Distance from home to school 3 15

Total 20 100

Findings from teachers’ responses as presentedabie t4.19 indicate that
absenteeism was given as a factor hindering atcoesducation by both genders.
All the teachers (100%) of the teachers said tregl/dases of absenteeism in their
classes. These findings concur with the finding&Roho (1990) who found out

that lack of facilities as a major factor leadingthool dropouts.

The pupils were asked to state whether there weyecases of absenteeism in

their classes due the adequacy of learning andgaiyssources.

The findings are tabulated in table 4.17 presented
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Table 4.17: Pupils’ responses on the influence dfi¢ adequacy of learning

N = 271 pupils
Responses Frequency Percentage
Lack of school funds 149 55.0
Lack of uniforms 62 23
Lack of stationeries 25 9
Truancy 35 13
Total 271 100

Table 4.17 indicates that out of 271 pupils (55.08d)cated that absenteeism was
a result of lack of funds, (23.0%) reported thatdts due to lack of uniform while
(9.0%) said it was due to lack of text books aradiabery while (13.0%) was due
to truancy. From their responses it can be sait ldwk of funds was a major
cause of absenteeism among pupils. This owes tiehidosts of basic education.
This is in line with UNICEF report (2009) which s&ta that, in Colombia, the UN
special reporter on the right to education repotied IDP families were forced to
choose between eating and sending their childreschiool there are also material
requirements, the direct costs of sending all ceildo school are usually too high
for poor parents, while primary tuition have nowebeabolished in many
countries, nearly all developing countries stiljuges payment of various kinds
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in many areas and these charges are higher thect tliiition fees. They include
charges for books, stationery, exam fees, uniforamsitributions to building
funds, levies imposed the school management coessittinformal tips for
teachers and training costs. These findings alsecwowith the findings of
Alkman and Unterhalter (2005), UN (2010) who say fpencils, stationery and
uniforms must be paid for, costs that IDP familieth destroyed livelihoods have

great difficulty meeting.

Figure 4.7: Pupils’responses on the causes of abssgism
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0%
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Teachers were required to answer the question aitahility or adequacy of both

physical and resource facilities in school.
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Table 4.18: Teachers’ responses on the availabilitf resources
N = 20 teachers

Facility F % F %
Toilet facilities 2 10 10 50
Classrooms 3 15 14 70
Water 1 5 8 40
Teachers 3 15 12 60
Textbooks 2 10 15 75

Findings show that a few schools did not have aaeqtacilities as shown in
table 4.18 Findings further indicate that (40%) diot have adequate toilets
(15%) did not have enough classrooms, (55%) didnaoe water (75%) lacked
teachers while (15%) said they lacked textbooksnyschools lacked adequate
toilet facilities at water which could have a detey effect on education
participation for girls on one hand. This resulinsaccordance with the findings
of Save the Children (2008) which that water sugpig sanitation and transport
facilities are important aspects of girl-friendigfriastructure. This also implies
that latrines need to be user friendly, regulalbaned and design constructed in

gender sensitive manner.

4.11 Parental factors contributing to low access teducation

The study also sought to determine the extent tactwiparental factors
contributed to education access by gender. Pdtahrsocieties are affected by

descent systems which give preference for invedtn@rschooling for boys

71



(Wamabhiu, 1995). Analysis of parental level of eatian are continued in table

4.19

Table 4.19: Pupils’responses on educational level thier parents

N =271 pupils

Education level Frequency Percentage Frequency Percentage

(%) (%)
Father Mother

Degree 0 0 0 0
Diploma 2 0.7 0 0
P1 5 2.0 3 11
KCSE/KCPE 123 45.3 102 37.6
Never been to 141 52.0 166.0 61.3
school
Total 271 100.0 271 100.0

The findings indicate that most parents were ilfite hence could not motivate
their children especially girls on educational reedt Despite their low levels of
education, most parents had high expectations tham children derived from
education. This result is in accordance with theifigs of UNICEF (2004) which

said that parental education is more significaatimtor than any other factor.
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4.12 Suggestions for enhancing girls’ education

The study sought to seek ways from the respondentsow the participation of
girls in education could be enhanced. The respdedeere therefore required to
indicate some of the suggestions that could be tisedhance girls’ participation
in education. For example the head teachers wémedas suggest solutions for
promoting girl child education in their schools.€eTdata is presented in Table

4.20

Table 4.20: Head teachers suggestions for enhanciggls’ education

N = 3 headteachers

Suggestions F %
Motivating girl child/guidance and counseling 1 333
Government to intervene/provision of basic needs 1 33.3
Minimize cultural practices 1 33.3
Total 3 100.0

Head teachers suggested that there was need tatedusople so that cultural
practices that impact on girls’ participation inuedtion could be minimized as
indicated by (33.3%) and they also suggested that Government should
intervene through administration for girls and dddwave forums for motivating
girls, as well as providing guidance and counseti@gsions as shown by (33.3%)

and (33.3%) respectively. Other suggestions indueé@ucating people against
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early marriages, and introducing public educationcteate awareness in the

community.The teachers’ suggestions are presented in Takle 4.

Table 4.21 Teachers’ suggestions for promoting girls’ educatio

N = 20 teachers

Suggestions F %
Build more girls Boarding Schools 8 40
Counseling girl child 5 25.0
Create awareness 3 15.0
Provide sanitary towels for girls 2 10.0
Waiver payment of school fees 2 10.0
Total 20 100.0

The teachers suggested that there was need falirguibf more boarding schools
as shown by (40.0), that girls should be counsatesuggested by (25.0), creation
of awareness on the importance of girls educatiothe IDP community and

waiver of sanitary and school fees for girls as dgested by (10.0) and (10.0)

respectively.

The suggestions from the pupils are presented liteTh22
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Table 4.22: The pupils’ suggestions for promotingigs’ education

N =271 pupils

Suggestions F %
discourage early marriages 95 35.
Encourage girls to work hard in school 70 26.0
Listening to their views 13 5.0
Provide them with basic needs 65 24.0
Provide equal opportunities to both gender 28 10.0
Total 271 100.0

The pupils suggested that, there was need to stdp marriages as shown by
(35.0%), encouraging girls to work hard in schoel iadicated by (26.0%),
listening to girls views as shown by (5.0%) andvision of equal opportunities

for both boys and girls as indicated by (10.0%).
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter summarizes the findings of the styshgsents conclusions and

recommendations concluded by suggestion for furtbszarch.

5.2 Summary of the study

The purpose of the study was to assess the socimetc factors influencing
girls’ participation in education among IDP campsNaivasha. Five research
guestions were formulated to guide the study rebedResearch question one,
sought to determine how early marriages creatadoano girls’ participation in
education among the IDP camps in Naivasha. Researektion two aimed at
establishing how poverty creates barriers to gigarticipation in education
among the IDP camps. Research question three sdaghétermine to what
extent child labour influenced girls’ participation education among the IDP
camps. Research question four aimed to establesimfluence of the availability
of learning and physical resources on girls’ pgrtition in education among the
IDP camps. Research question five sought to deterna what extent parents’
level of education influence access to educatiorgids among the IDP camps.
The study employed descriptive survey. The sampkfer the study was 3 head

teachers, 20 teachers and 271 pupils in NaivasRacHp.
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Literature review focused on international call évds education for girls, the
Kenyan government efforts to main stream genderimary education, access of
education among girls, barriers towards educatifogirts which include poverty,

cultural factors, socio-economic factors and paleriated factors.

5.3 Findings of the study

Findings revealed that there was inequality in ssicgy education based on
gender owing to the following; the study found tht there were cultural factors
that contributed to low participation of girls ircht®ol. Such cultural factors
included early marriages, helping at house work t@kthg care of other family
members, preference in education of boys to gidtural beliefs, culture rites

and gender stereotyping.

The study found out that there were socio-econdators that affected girls’

participation in education such as poverty, helpmd¢nousehold chores, missing
school to look after the siblings at expense ofcation. Poverty also made some
parents not able financially to provide essentiammodities such as school
uniform and sanitary towels especially for girlsdaother hidden costs in the
course of free education implementation. Head &achated poverty as the
highest prevalence. Pupils also concurred withhieed teachers that poverty was
likely to influence their participation in educatioThe study found out that child

labour was one the factors that influenced theigpation of girls in education.
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Girls going to earn money to support themselvesthed families were equally

rated highly.

The study found out that there was the influencthefadequacy of learning and
physical resources that contributed to low paréitgn of girls in schools. These
included lack of adequate physical facilities sashyirls’ toilets, conflict between
teachers and students, lack of encouragement feachérs and long distance to
and from school. Girls were exposed to severe #ssad violence in the school

environment perpetuated by teachers and male pupils

The study also found out that some parental factach as There were various
factors that led to low participation by girls idueation. The study found out that
lack of education among parents, negative attitaflgoarents towards girls’
education, lack of encouragement from parents anekrpy within the family.
Lack of role models at home, negligence and latknterest in education
especially for girls, inability to appropriately ipritize resources towards
education especially for girls, inability to apprigpely prioritize resources

towards education and ignorance on importance wéaen.

5.4 Conclusions

On the basis of the findings, it was concluded tietllenges such as poor school
performance, poverty, child labour and educatiockgeound of the parents, lack

of money to buy essential school materials, pregnarape and early marriages
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affected girls’ participation in education among tflbP camps in Naivasha. It
was also concluded that early marriages and powvestg some of the causes of
girls’ participation in education among the IDP ganMost school environments

also were not friendly to the education of girls.

It was also concluded that cultural practices ef people played significant role
in denying equal access and participation of gmlseducation. Those factors
included early and forced marriages, gender disodtion, cultural beliefs and

cultural rites.

Poverty made girls engage in economic tasks to dasefamily’s income;
household chores carried out by girls denied theme to concentrate on school
work and at times absenteeism in schools or withdkaThe influence of the

learning and physical resources also led to uneagass to education by gender.

The study concluded that parental factors sucheasl lof education, lack of
parental participation in the education of girleck of provision of basic
necessities led to low access to education by. gidstors such as family poverty,

lack of encouragement for girls led to low accessducation by girls.

5.5 Recommendations

From the study it is evident that if these factars not controlled, girls would
continue to lag behind in their participation inuedtion. Hence the study

recommended the following;
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. There is need for the head teachers, teachers)tpapslicy makers and other
stakeholders to join hands in addressing the factbindering girls’

participation in education among IDP camps in Nsinza

. The government, non-governmental organizations atiger stakeholders
should train the parents and the entire local comiy@about the need to treat
children of both sexes equally and provide themhw#qual learning
opportunities at whatever level. The parents’ nggaattitudes should be

changed through constant education on the vale€wtating girls.

. The government should take legal measures agaameh{s who force girls
into early marriages while in school and punishsthavho conduct the

forbidden practice of female genital mutilation (A3

. Due to the IPD life style, the government shoultisall the IDPs.

. The government must be committed to all internaiqmotocols, conventions
and resolutions that promote the rights of allarteih and particularly those

from vulnerable groups.

Increasing access, retention and performance Isfigieducation must be a

government priority.

. Supporting measures that allow girls to get batk gthool in the event that

their schooling was interrupted by early marriagemplanned pregnancies.
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h. Bursary schemes for girls must be establishedderoio make accessible for

poor children particularly girls.

i. The government should take deliberate effort tplale female teachers to

rural and IDP areas to be role model for girls.

j. The head teachers should support gender trainimggrgmmes and

implement.

k. Through children’s officers, child labour should monitored and parents

who deny their girls education because of chilelalshould be prosecuted.

.  The ministry of education should establish guidamounseling units in
schools so that girls can be counseled about takediges facing them during

adolescence.

m. The school management committees should estalgestder friendly

facilities and increase the number of boarding stho

5.6 Suggestion for further research

Where attempt was made to address knowledge iraris@ of socio-economic
factors influencing girls’ participation, there dew things that other researchers

can address or investigate in the same IDP cangpséal by this study.
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This study was not able to venture into the follogvareas due to limitation and

scope of the study.

Hence other researchers can carry out researdiredoltowing areas.

i. Effect of government policies on gender mainstregnm IDP education

il. The role of school community in enhancing girlsitmapation in education

iii. The role of guidance and counseling in reducingafiild drop-out among the
IDP camps.
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APPENDICES

APPENDIX A

LETTER OF INTRODUCTION

Enock Osugo
University of Nairobi
School of Education
P.O. Box 92

Kikuyu.

Dear respondent

Re: questionnaire for research proposal

| am a post-graduate student at the University airdbi pursuing a master’s
degree in Education in Emergencies. | am carrying a research on ‘socio-
economic factors influencing girls’ participatiom @ducation among the IDPs in
camps in Naivasha District, Nakuru County. The ifmgd in this study will
provide skills to enlighten the pupils, teacherbe tIDP community, the
government and other stakeholders in education parssibly put measures in
place to improve the current situation. | therefeiredly request you to participate
in the study by filling the questionnaires as holyess possible and to the best of
your knowledge. You are therefore asked not tocieugi your name or any other

form of identification .Your cooperation will bedhly appreciated.

Yours sincerely

Enock Osugo
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APPENDIX B

QUESTIONNAIRE FOR THE HEAD TEACHERS

SECTION 1: BACKGROUND INFORMATION:

1.

2.

Gender; Male [ ] Female [ ]
Age bracket 20yrs and below[ ] 20yrs-29yrsBQyrs-39yrs| |
40yrs-49yrs [ ]  50yrs-59yrs [ ] 60yrs arimbae [ ]
What is your highest level of education?
P1 certificate [ ] Diploma holder [ ] Graduatqg [
Others SPECITY .. e
How many streams are there in your school? ........................
How long have you been a head teacher?

0-5yrs|[ ] 5yrs-10yrs [ ] 11yrs-15yrs|[ ] over 16yrs|[ ]

SECTION 2: socio-economic factors influencing girls participation in

education among the IDP camps

6.

Do pupils drop-out of school because of early nages? Yes, [ ] No[ ]
If YES, QIVE IrBASON.....cii ittt

Do you think students /pupils drop-out due to tgenpregnancy? Yes [ |
No[ ]

If YES, QIVE MBASONS.....cevvvviiieiiiii s emmmmmme et et ee e e e eteeaeaennenanann ?

Do gender preferences create barriers to girldigpation in education? Yes
[ ] No [ ] if yes, give

FEASONS. ... e

89



9. If sexual violence, harassment and sexual abuse rsiakients /pupils drop-

out of school, which gender is most affected? Boyggirls give reasons

10. Do you think pupils drop-out of school becaokeorporal punishment?

Yes,[ INo | ] if yes, give

FEASONS. ... s

11. Do you think pupils drop-out of school due e tong distances to and from
SChoOoI? Yes, NO if YES, QIVE FEASONS.......commmmraaeeeeeaeeeeaeeeeeeeeeeeieneennnn e

12. Do you think pupils drop-out of school due tmhh school fees/levies

charged? Yes,[ ] No[ ] if yes, gIVe re@S0..........cuveeiiieeeeeeeeeeeneeene,
13. Are latrines accessible, located safely andjaake in number?

Yes|[ | No | ] IfNO give areason..........coovvviiiiiiiiieiniineenns

14. Are there separate latrines for boys and gi¥s®[ ] No|[ ]

IfINO, €XPIAIN ..o e

15. Do you think pupils drop-out due to povertysYg | No [ ] if yes

DIV TRASONS . . e ettt s 24422 e e e e e e et et et e e bbb a e e e e e e e aaaaaaeeaaaaaaaees

16. Are there girls and boys suffering from stigtmecause of specific war

experience e.g. rape, survivors, ex-child-soldiafs® | | No|[ ]
If NO, QIVE TEASONS ...t et it it cee et e e e e et et e e e e et e e ae e e

17. Is the distance to be travelled to school aedde to parents for girls and

boys?
Yes | ] No[ JIENoexplain ......ccoooviii e

18. Suggest ways for reducing socio-economic factorfluencing girls’
participation iN @AUCATION. .......c. it e e e e

Thanks for your cooperation
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APPENDIX C

QUESTIONNAIRE FOR TEACHERS

SECTION 1: BACKGROUND INFORMATION:

1. Gender? Male[ ] Female[ |
2. Age bracket 20yrs and below] ] 20yrs-29yrs[ ] Oy-
39yrs[ ]
a. 40yrs-49yrs | | 50yrs-50yrs [ ] 60yrs

and above [ ]
3. What is your highest level of education?
a. P1 certificate [ ] Diploma holder [ ] Gradudté
D. Others SpecCify ......cviii i
4. How long have you been teaching in your currenbsth
a. 0-5yrs| ] 5yrs-10yrs [ ] 1lyrs-15yrg| over
16yrs| |
SECTION 2: Socio-Economic Factors Influencing GirlsParticipation in
Education.
5. Do the pupils drop-out of school because of earbrriages, Yes, [ ]
No [ ]
6. If yes, give

FEASONM. . i e
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7. Do you think students /pupils drop-out due to tgenaregnancy, Yes|[ |
No[ ]

8. If yes, give
FEASONMS. .. tteeeieeeeteeeeneeeeasteeess s e e et e e enteeesnaeeanbeeeanseaenneeens

9. Do gender preferences create barriers to girldigyation in education?
Yes[] NoJ ] if yes, give
TEASONS. ..cvveeeteeeateeeasteeesnteee st et e e nteeeaneeeennneeas

10.Do you think pupils drop-out of school due to tlked distances to and
from school? Yes [ ] No [ ] if yes, give
FEASONS. ..ccvveeeiieeiieeesiieeeaneeas

11.Do you think pupils drop-out of school due to higthool fees/levies

charged? Yes [ ] No [ ] if yes, give
FEASONS.....uvurrriiiereeeereeeeeeaaaeaaaaeens
12.Do you think pupils drop-out due to poverty? Yef [ . No | ] if

YES JIVE IBASONS....cevviiiieeeeeiiiiie e e e e etaieeeeeett e e e e e eeri e e aaeenne

If Yes, give reasons

13.1s the distance to be travelled to school acceptabparents for girls and

boys? Yes [ ] No[ ]

If No explain
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14. What safety precautions are expected for girltheyparents? ...........
15. Are latrines accessible located safely and adeanatember?

Yes[] No [] IfNoexplain

16. Are there separate latrines for boys and girls?[YEes No[ ]

IFINO @XPIaIN ...

17.Suggest ways for reducing socio-economic factoftuencing girls’

participation in education.

Thanks for your cooperation
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APPENDIX D

QUESTIONNAIRE FOR STUDENTS/PUPILS
SECTION 1: Background information
1. Gender Male[ ] Female[ ]

2. Age bracket 12yrs and below[ ] 13-14yrs[ | 154H] |

18yrs and above [ |

3. Number of children in your familyl-5 [ ] 6-10 [ ] 10-181 ]
4. Who is paying your fees/levies, father tineo both parents
Others SPECITY .. e e

5. Which class/form are you? .........cooiiiiii i
SECTION 2: socio-economic factors influencing girlsparticipation in
education

6. Do pupils drop-out of school because of early nages, Yes []

NO[ ] IfYES, QIVE rCASON........cciieii ettt e e e e e e e e e e e e eeeeeeeees

Do you think students /pupils drop-out due to tgenaregnancy, Yes|[ |

No,[ ] If YES, QIVE rEASONS......ccivveiitceeemeiiiie e e e e e e e e e e e e eeeeeeeeeens

7. Do gender preferences create barriers to girldigjaation in education?

Yes[] NoJ] If YES, QIVE M€ASONSeteeiieeeeeeeeeeeeeeeeeeeeiiiiis
8. If sexual violence, harassment and sexual amage students /pupils drop-
out of school, which gender is most affected? Hoysr girls [ ] ....... give

1S22S5
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9. Do you think pupils drop-out of school becausearporal punishment? Yes, |
]No[ ] If YES, QIVE rEASONS.......ceieet et e e e e e e eeeee
10. Do you think pupils drop-out of school due tmhh school fees/levies
charged? Yes, no, if yes, give reasonsS........ccceeevviieeeeeeiiiiineeeeennnnnn,
11. Are latrines accessible, located safely andjaate in number?
Yes[] No [] If NO give areason..........cceevvviiiinviniiennn,
12. Are there separate latrines for boys and g¥is®[ | No [ ]
I INO, @XPIAIN ..o e
13. Do you think pupils drop-out due to povertysY¢ ] No [ ],
If YES QIVE MBASONS....ccvviiiiiiiie e ettt e e e e e e e e e e eeeeeeeeannnes

14. What is your parent’s highest academic qualiion?

Father mother
Primary.........ccoovviiiiiiiinn, [ ] [ 1]
Secondary.......ccccevvvivniinnnnnn. [] [ ]
Tertiary/college.................... [] [ ]
UNiversity........ccoeeevveeeeeeeens [ ] []
Dropped out of school.......... [] [ 1]
Never been to school............ [1] [1]

15. Suggest ways for reducing socio-economic factorfluencing girls’

participation in education.

Thanks for your cooperation
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APPENDIX E

AUTHORIZATION LETTER

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349
254-020-310571, 2213123, 2219420

Fax: 254-020-318245, 318249 P.O. Box 30623-06100

When replying please quote NAIROBI-KENYA

secretary@ncst.go.ke Website: www.ncst.go.ke

Our Ref: Date:
NCST/RCD/14/012/1578 21* November 2012
Enock Osugo

University of Nairobi
P.0.Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 13" November, 2012 for authority to

carry out research on “Socio-economic factors influencing girls’
participation in education among the Internally Displaced Persons
Camps in Naivasha District, Kenya,” 1 am pleased to inform you that
you have been authorized to undertake research in Naivasha District for
a period ending 31" December, 2012.

You are advised to report to the District Commissioner and the District
Education Officer, Naivasha District before embarking on the research
project.

- On completion of the research, you are expected to submit two hard

copies and one soft copy in pdf of the research report/thesis to our office.

A 3 =3
DR M.K. RUGUTT, PhD, HSC. :

DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Naivasha District.
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APPENDIX F

RESEARCH PERMIT
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