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Operational definitions of terms

Tutor -A person well trainedtéach in a teachers training college
Teacher - A person whose job is teaching
Teacher trainee -A person who is under instructionhmw to teach or

a student teacher

viii



CHAPTER ONE

INTRODUCTION

This chapter deals with the background to the studg statement of the problem,
purpose of the study, and the objectives of thidystIt also examines the hypotheses of
the study, justification of the study, scope amuititions of the study; finally the

theoretical frame wor&ind organization of the rest of the study.

1.1 Background to the study

Education is the acquisition of knowledge, desiskdls and attitudes (Oluoch, 1982).
William and Hellen (1980), defines education as th@nsmission of values and
accumulated knowledge of society. In this sensas iequivalent to socialization or
enculturalization. Education has been there interce since time immemorial due to its

necessity in society.

Human societies have mainly carried out educatidormally and formally. Formal
education is the school system that was introducaialy by the western world to Africa
while the informal system is the indirect and ireithl education that was characteristic

of African indigenous education.



Rosalind (1975) asserts that in the multi-trilzadisty of Kenya, tribal cohesion was vital
and that this was achieved through the informalcaton offered at that time. The
education system of this period was geared towanalataining their unity as a tribe and
prepares individuals for their rights and respoitisés within the family, clan and tribe.
The colonialists and missionaries were respondiniehe introduction of education in
Kenya. Africans were given education that wouldvpte them with skills that fitted
them as labourers on the European farms. Okeyo9j188plains further that when
Europeans came they made an effort to teach pbopleto read and write. They started
with this kind of education because they perceived it was the only way people would
receive and pass on information. It is therefoeerthissionaries (specifically the Church

Missionary Society) which started formal educatiorKenya .The Church Missionary
Society first reached Kenya in 1846 and settledadiai Mpya near Mombasa

The SDA involvement in education started in Americal871 when they set up an
education center which became the present day #trefv University (Mayer,

1961).Therefore, when in 1903 the general conferent SDA decided to send
missionaries to Africa; they were extending thelueation services to the Africans who
were illiterate at that time. The pioneer severay Adventist missionary sent to Kenya
by the general conference of SDA was Arthurn@véle carscallen.Carscallen was A
Canadian born in 1879.He received his college catilon at the Adventist New bold
College in England between 1904-1906.1t was dutiigylast year in college that he
received the Adventist missionary call to come tenia. During this time Pastor
Carscallen and his wife together with Pastor Pélgambo were sent by the SDA

General conference to Africa as the first missimsarPastor Nyambo was the first SDA



black African pastor .Pastor Nyambo was a Malawa@atizen who had gone to Britain
for studies shortly after the Adventist work hadyde in his home country in 1902.As a
teacher he was sent by the general conference Aft& Accompany Carscallen to Kenya
to start missionary work (Okeyo, 1989).Carscallad Reter Nyambo reached Mombasa
in 1905 and found that the Church Missionary Sgdietd a centre at the coast and Islam
religion was dominant ther&/hen they reached Mombasa they found that Musliats h
already settled there. Dr.Johann Krapf of the Cihuvtissionary Society (C.M.S) had
reached Kenya in 1844 when the Adventist movemerst being formed in America. He
set up his first mission at Rabai near Mombasa8461IThe Catholic Church reached
Kenya in 1890 and in 1902 it became the first Glamsorganization to settle at Kisumu
in Nyanza province. Though the Catholic Church hedcearlier, they never established
schools. It was therefore the Adventists who wheefirst to establish formal education
in Nyanza. The SDA settled in South Nyanza —Kawvdmimn 1906 and started Gendia
Mission, opening their first school there. The SBAurch has also established several
secondary schools .Some of these are Kamagambo BHdool, Chebwai SDA
Secondary, Nyanchwa, Nyabola, Ranen, Segero andfsla SDA secondary schools

among others (Amayo 1973).

The aim of schooling was to produce people who doubrk for the missionaries and
settlers (Mwangi, 2008). Bogonko (1992) also argtiest the coming of western
education system not only led to the abolitionh&f indigenous education system but also
affected the perception of Africans towards techAhiand vocational education as a
whole. As the demand for missionary education iasee, many schools were set up at

mission stations. This, therefore, led to the niettain more teachers. The training of



teachers by missions was allowed in 1952 throughréiscommendations of the Beecher

Report (G.0.K 1968).

Teacher education is a well designed, developedadndnistered programme to produce
school teachers for the established education myét@afu, 2003).Since independence,
Kenya has continued to invest heavily in educatioa to shortages in skilled manpower
and the need for a more educated workforce tohilhuman resource gap left behind by
the colonial government. Education was further eigxk to eliminate poverty, disease

and ignorance.

The Report on primary teacher education in KengaO(K, 1968), whose terms of
reference were to consult with the government ohy&ewith a view to examining

problems related to primary education and teaataémitg in particular, notes that after
independence the country was faced with the chgdleaf changes in methods of
production, patterns of life, change in transpamsurance and new systems of land
tenure. This therefore needed a well trained amecife teaching force that was not

available.

The purpose of teacher education development isntprove the practices and
competencies of teachers while also building steornigks between the pre-service and
in-service systems of teacher education in Keny@AIlD Kenya, 2011). In recognition
of the value of teacher education, the MOEST (20@¢pmmend that the process of
guality education begins with proper planning fanahcial, human and physical
resources including the curriculum. This involvéisstakeholders and it is in-cooperated

in the teaching and learning process. The goverhmaes that the role of teachers is not



only in imparting knowledge but helping studentartehow to learn as agents of life

transmission.

Currently the recruitment of teachers is demarndedras teachers are only recruited to
fill vacancies in schools where the vacancies eis to transfer, death or resignation.
UNESCO (2010), in its report on National Educattupport Strategy(UNESS) for the
republic of Kenya (2010-2011) states that in 20@8e were 28 teacher training colleges
in Kenya of which 20 were public and 8 were privatkere were three diploma teacher
colleges and these are Kagumo, Kibabii and Kenyehfiieal Training College. These
colleges by then had a total enrolment of 26,12éheées of which 60% are in public
colleges. As regards gender equity, the number aé rirainees was equal to females.
This number cannot satisfy the demand for teachershe education sector and
consequently calling for a more concerted effortiany stake holders if the government

was to offer quality education in Kenya today.

By 2005, the enrolment in primary stood at 7.2 imillpupils in public primary schools

and 300,000 in the non—formal schools in Kenya ¢(G2D05). This massive enrolment
in public primary schools was due to the Free Pnntaducation Programme that was
introduced by the government in 2003.This big ensoit has put a lot of pressure on
existing infrastructure, teachers, text books atiteroteaching and learning materials
(G.O.K, 2005). To solve this problem, various sgas have been put in place.
Currently the Teacher’s Service Commission of Keisyamploying the demand —driven
policy to address the uneven distribution of teegla@d shortages in various institutions-
they employ teachers only in those subjects whrehuaderstaffed. However, due to the

freeze in employment of teachers, the Teachersicgei®@ommission has only been



replacing teachers who exit service through natataition —teachers who leave the
service due to death, retirement or resignatiomddedhere is a growing need to recruit
more teachers to cope with the demand occasionethdyimplementation of Free
Primary Education among other factors. To do thiie government is working in
partnership with parents, communities, civil sogiekevelopment partners, private sector
and other stakeholders to ensure effectivenessreé Primary Education (MOEST

2004).

Despite all these efforts by the government to esdhe issues of understaffing, teachers

still continue to press for the recruitment of mteachers.

For example, in 2011 there were many strikes getve@rds this goal as noted by
Samwel 011). Teachers’ strike paralyzed learning in Keoyar inadequate staffing

which affected quality of teaching especially wilie influx of students to schools since
the introduction of free basic education in 2003r Ehe government to allow

participation of other bodies in production of teacs, it means that it is already
overburdened. The church for a long time has beeactive partner in education but
both the government and the private colleges dohawe documented history of the
number of people they have trained, the challefi@esd and how they envisage facing

the future.

History seen as a study of the past is an intguaetl of many education systems across
the world. Many countries spend huge amounts ofew@nd resources to uncover their
past. Every year, new historical sites are uncaljeexcavations on those sites are

conducted and the results are studied by archestéogiroughout the world. Historical



research is vital in the judicial system. Histoeyssprecedents of judicial cases, which are
studied by judges before they make decisions inilaincases themselves. The

effectiveness of certain punishments for offenseaso evaluated through history.

Thus we study history in order to learn from itpmove our past experiences and avoid
repeating past mistakes. However this is not aivtlag<ase. In Kenya though there has
been several strikes over poor remuneration addbproper staffing in the education
sector, the government has never taken measusedviothe problem once and for all

.(http://www.123HelpMe.com/view.asp?id)

1.2 Statement of the problem

Training of teachers by both the government andagei colleges in Kenya does not meet
the national demand and the role each college playthis exercise lacks historical
documentation. Nyanchwa had been training teachmse 1989 but the supply of
teachers in Kenya was still below the demand. $hidy uses historical methodology to

find out the contribution of Nyanchwa SDA Collegethe training of teachers in Kenya.

1.3 Purpose of the study

The purpose of this study was to find out the wil&lyanchwa teachers training college

in teacher education in Kenya



1.4 Objectives of the study

The objectives of this study were;

a) To find out the role Nyanchwa Teachers’ Trainindl€ge played in the

development of teacher education in Kenya.

b) To establish the challenges the College was faainghe process of

teacher education.

1.5 Research questions

The research questions to this study are:

a) What role has Nyanchwa teachers training collegayqd in the

development of teacher education in Kenya?

b) What challenges does Nyanchwa Teacher’s Collegeifathe process of

teacher education?

1.6 Hypotheses of the study

The hypothesis of this study is:

Nyanchwa SDA Teachers College plays a significaletin teacher education in Kenya.



1.7 Justification of the study

Teacher education development is very important Bslps in preparing the manpower
for the established school systems. This study Inealyelpful as it may enable the college

authority to assess their contribution in teachiedpction.

The findings of this study may enable the managénénNyanchwa College to
understand the challenges it is facing in its lmidotovide teacher education in Kenya

.This will enable them to look for appropriate s#@es to solve the problems in time.

The study can be replicated in other colleges abttteir historical contributions could be

documented and methods in addressing challengeadher education formulated.

1.8 Scope

The study was done in Nyanchwa College only. Thepoedents were tutors of
Nyanchwa College. Records of the College graduates 1989 to date formed part of

the literature.

1.9 Limitations of the study

The study is limited to information provided by t@ellege since no documented history

about the College is available.



1.10 Assumptions of the study

The assumptions of this study were:

a) The respondents would be able to read and unddr#it@nquestionnaires

on their own.

b) College authorities were to be cooperative and igeothe information

needed.

1.11 Theoretical framework

This study is based on the production function rhode It is generally believed that
Philip Wicksteed (1894) was the first economist afgebraically formulate the
relationship between output and inputsPas f (x1, x2,...,xm) (Humphrey, 1997).The
proponent of the Education Production was JameSdiman in 1966 in his report
referred to as, ‘The Coleman Report”, published966,in which heconcluded that the
marginal effect of various school inputs on studasttievement was small compared to
the impact of families and friends. The study’'s ajest contribution was directing
attention to the distribution of student performanthe outputs as opposed to the inputs.
The resulting model shows that the achievemenndaividual students is directly related
to inputs, that is characteristics of schools, lteas, books available, desks and other

school resources (Wikipedia, 2007).
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Humphrey (1977), defines an educatiproduction function as the application of the
economic concept of a production function to theddfiof education. It relates various
inputs affecting a student’s learning such as slshdamilies, peers, neighborhoods, etc.
to measure outputs including subsequent labourkehasuccess, college attendance,
graduation rates, and, standardized test scores.

This model takes education institutions as pradaatnits. This production unit utilizes
inputs which are pupils, teachers, classrooms,diacktc; to produce outputs in form of

graduates at different levels of the educationesyst

This relationship between inputs into the educasigstem and output from the education
system is what is referred to as the productiorttion (Psacharapoulos and Woodhall,

1985 and Todaro, 1992)

This relationship can be represented symbolicalfjofows:

g=f(abcd---- )Whereby,

g- is the output which is a function of (a b ¢ d)

f- means function of (a b c d)

a- these are a variety of measures of college @mwient like; physical facilities, quality

of tutors, availability of the tutors, numbdrtext books available, amount of time

teacher trainees are exposed to the alawales and quality of college facilities.

b- this represents individual and family backgroehdracteristics like: family income,

social class and parental educational attamme

11



c- This represents the teacher trainee’s abilityiartial level of education

d- it represents influences by peers. This caaitter positive or negative in nature. All

this variables help in the production of the fi@diproduct in form of primary teachers.

1.12 Organization of the of the study

Chapter one covers the background to the study,staeement of the problem, the
purpose of this study and objectives of the ingasibn. It also covers the research
guestions, hypotheses of the study, justificatioth scope of the study. Finally, it consists

of limitations of the study, assumptions and theotietical frame work.

Chapter two examines the literature review. Thigec® the historical development of
Adventist education in Kenya, the aim of Advenédtication and the challenges faced in
teacher education development in Kenya. Chapteetis methodology that comprises
the description of research area, target populasiordy sample and sampling techniques.
Data collection instruments, reliability and vatydof research instruments including data
collection procedures, analysis and interpretatbmlata are also addressed in chapter
three. Chapter four deals with data analysis, presentaind interpretation of the
findings based on the responses to the items anstujuestionnaire. Chapter five gives a
summary of the findings, draws conclusions based tlom findings and makes

recommendations based on the conclusions drawn.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter reviews literature that is relatedhis study. Specifically it will deal with
the historical development of Adventist education Kenya, the aim of Adventist
education, the development of Nyanchwa Teacherdle@® in teacher education and

finally the Challenges facing teacher educatiorettgyment in Kenya.

2.1 Historical development of Adventist education in Kaya

The missionaries were the pioneers in introducorgnél education in Kenya .The main
objective of the missionaries was to spread theisGénity. However, this objective
could not be achieved without educating the AfrkcaConsequently, the various
denominations were ready to send missionaries tieaAfor purposes of evangelizing the
continent. This is how Johann Ludwig Kraph, one tbe earliest missionaries
representing the Church Missionary Society, foulsditay to Kenya where he started his
work among the Galla people along the Kenyan coast844 (Sifuna and Otiende
1994).Later, in 1846 he was joined by Johannes Rehrand the two started the work of
preaching, exploration, education and translatibney opened their first mission at

Rabai near Mombasa (Bogonko, 1992)

13



Due to poor transport network, little progress waasde as the missionaries sometimes
met with hostile communities such as the Masai. rd@loee, it was not until the
completion of the Kenya Uganda railway in 1901 tkiz¢ missionaries entered the
hinterland of Kenya (Otiende and Wamahiu 1992).$beenth Day Adventist church
started its first work in Africa in 1894 in Zimbalwvhere it also started its first college
at Solusi for training pastors and other personnel903 the general conference of SDA
decided to send missionaries to Africa to spreadgthspel. As a result Pastor Carscallen
and his wife together with Pastor Peter Nyambo \gerd to Kenya by the SDA General
Conference as the first missionaries. Pastor Nyaméa® the first SDA black African
pastor. Pastor Nyambo was a Malawiani citizen whd one to Britain for studies
shortly after the Adventist work had began in hignle country in 1902.As a teacher he
was sent by the general conference of SDA to aceomarscallen to Kenya to start
missionary work in Kenya (Okeyo, 1989) .

Carscallen and Peter Nyambo reached Mombasa in.B@Q@bis time the railway had
reached Kisumu and they travelled by rail to Nairabd finally to Kisumu (Okeyo
1989). Pastor Carscallen and Nyambo started teeSIDA mission South Kavirondo at a
place called Gendia near HomaBay in 1906. TherdafeeSDA became the first church
to establish formal education in today’'s Nyanzavpree (Amayo 1973, Okeyo
1989).The establishment of the mission led to #ahing of reading and writing .This
was because many of the Africans were illiteraté trerefore being an impediment in
the evangelization process. This therefore for¢ednbissionaries to teach the Africans
the art of reading and writing before convertingrthto Christianity. This is why Okeyo

(1989) observes that after setting up a missioBeatdia lessons on reading and writing

14



were started. He argues that all teaching was dobBéoluo. Later various schools were
started. This was followed by Wire mission schob®(9), Rapedhi Mission School
(1912), Nyanchwa mission school (1912) and Kamagamission school (1912).The
SDA church has also established several secondapols .Some of these schools are
Kamagambo high school, Chebwai SDA secondary, NyaacNyabola, Ranen, Segero

and Wangapala SDA secondary schools, among otAerayo 2003)

2.2 The aim of Adventist education

Nyanchwa College was started in 1912 as a missemre by Carscallen. The main
purpose of missionary education was to enabledta beople to be literate so that they
could be able to spread the gospel. Okeyo (19&88pstthat nobody was allowed to
become a Christian before mastering the art ofingaand writing for this was the best
way to spread the gospel according to early missies. The Adventist church hence
intended to offer a true wholistic education-anadion that can harmoniously develop

all the faculties of a person.

White (1903) asserts that education has to do thighwhole being and with the whole
period of existence possible to a human beings the harmonious development of the
physical, the mental and spiritual powers. It prepahe student for the joy of service in
this world and for the higher joy of the wider deevin the world to come. Consequently

the vision and mission statement of the collegectvlare anchored in this philosophy are:

Vision: To be a Fountain of True and Quality Christian &dion, while theMission
statement is To Promote Proper Mental, Spiritual, Physical amti& Development

(Nyanchwa 2012)
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2.3The development of Nyanchwa Teachers’ College in teacher

education

Nyanchwa College was started in 1912 as a missotre by Carscallen with the main
objective of spreading the gospel. However; it @#icult to preach to illiterate people.
Hence after putting up the mission, lessons of inlgacand writing were started
.Therefore, wherever there was a church buildiregetthad to be a school building too
(Okeyo 1989). This policy of the SDA church todiedhe local people formal education
before converting them into Christians has contintié today and consequently all

church missions have a school close to it.

Nyanchwa teachers college is a Seventh Day Advettiisrch institution opened in the
year 1987.1t is a complex institution of learningnsisting of a primary, a secondary
school, a teachers training college, a technicstitute and finally a satellite campus of
Baraton University. It is registered by the Minystf Education to offer certificate and
diploma courses in teaching, medical courses amehse and technology and it is
officially registered by the pharmacy and poisoward. The college has ultramodern
science and medical laboratories, two large modemputer laboratories, big library

with e-library and a TV station-Hope channel faiting mass communication.

The college in collaboration with The University Bastern Africa (Baraton) has started
offering degree courses as from September 201leThesgrammes are open to all

students irrespective of their religious affiliatged(Nyanchwa 2012).
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Nyanchwa teachers college offers the following sear
Diploma in teacher education

Primary teacher one course (pl)

Diploma in Early childhood Development EducatiolC(BE)
Certificate in ECDE

Degree courses in education in collaboration witiversity of eastern Africa -Baraton
Other courses offered in the technical institute ar
Diploma in pharmacy

Diploma in medical laboratory technology

Diploma in analytical chemistry

Diploma in mass communication

Diploma in information technology

Diploma in computer studies among many others

The courses offered in the teachers college te#iyefforts of the college in teacher

development (Nyanchwa 2012).

2.4 Challenges facing teacher education development Kenya.

Teachers are the back bone of any education sy3teenquality of the teachers therefore

plays crucial role in determining the level of ecomc development of any country
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.Despite this, teachers in many countries contbouiace various challenges .Some of

these challenges are discussed below.
2.4.1 Poor perception of the teaching profession

Many people in the society see the profession e riraining of teachers. That is, an
education programme that equips the teachers witlagogical content only. Then there
are some who regard teacher education as prepawtiteachers or training (Karanja,
1995). This concept of teacher education focusespmmparing school teachers in
pedagogical content as well as academic conteme, ltee emphasis is laid on equipping
a school teacher with adequate competencies ingmathgogical and academic contents
that prepare the teacher for challenges of modé&¥nThe negative attitude that many
people have towards education has forced many tbagldents who wanted to join
teaching to shift to other careers and thereforeldring teacher development (Kafu

2003).

2.4.2 Lack of enough resources

Lack of resources in our teacher training colleggesanother challenge that the
development of teacher education faces. The isduéaailities and resources for
preparing school teachers is critical. Kafu (200B83erves that the status of the materials

for preparing school teachers is pathetic.

They are inadequate, obsolete, dilapidated and itab$el resources for producing a
competent teacher who can operate in this cenfilng state of affairs raises a lof

concern about the quality aéachers serving in the schogfstem and has negatively

affected the self-esteem and integrity of the teexh
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2.4.3 Management

The management of teacher education is also anc&@ncern. Teacher education was
left in the hands of the so-called “experiencedinary and secondary school teachers
who did not have proper skills in the field of teac education. It is from this pool, that
teacher education administrators and teacher-tsairveere appointed to run the
programme (Kafu 2003) .These inexperienced admatss have immensely
contributed in tainting the good name of teachimgfgssion. The situation is worsened
by the mass enrolment in schools especially folhgwihe introduction of free basic
education in Kenya in 2003.UNESCO (2005) statetttiea pupil teacher ratio for some
schools was70: 1 which is far beyond the recommeamaaximum ratio of 40:1. Such a
high ratio has got its own challenges. For instameachers find it impossible to pay
attention to all learners, especially the slow on@$so teachers are not able to give
adequate assignments to the pupils, as they caopet with the marking and teaching

workload.

This scenario has made the teaching professiontraciade and consequently less

competitive when compared with the other profession

2.4.4 Teaching ethics

Many teacher trainees are never taught the tegchihics in the education sector.
Wilkins (1975), observes that these ethics haveenbeen formally designed and taught
to teacher-trainees since colonial period. They rawemally, casually mentioned in
passing as aspects of principles and practicesaghing by the teacher-trainers .This has

led to a situation where by teachers who are prediwdn not understand the teaching
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profession and its demands. They do not likewisgetstand their role in the profession
other than instructional responsibilities in teachprofession. This is one of the reasons
why many teachers in the field normally find theimee doing what is not expected of
them as teachers by their employer and the soaretyeneral Some of the teachers
misconduct includes being drunk while on duty, s@fg to execute duty assigned to

him/her, fighting in school, chronic absenteeisnoagimany others.

2.4.5 Terms and conditions of services for teachers

Teachers are also poor when considered againettibe professions. As a result this has
demoralized all the serving teachers in the fiekilevit has barred potential teacher
trainees from venturing into teaching. Due the peorking conditions in the teaching
sector, teachers are ever at war with their emp)dlge TSC. For example, several strikes
have been organized that are geared towards Ipatgedemand for employment of more
teachers to lower the teacher: pupil ratio whichvésy high. Likewise as observes
Buchere (2009), workshops aimed at making the teggtrofession attractive have been
organized in order to retain the serving teacheds raake the sector appealing to new
trainees. This involves creating awareness amoache&r promotional opportunities in
the education sector and other opportunities foesg®al development as professionals.
One such workshop held in Nairobi at the Multinaediniversity of Kenya whose main
theme was Linking primary teacher training to University edwtion” on
25/8/2009%mphasized on the need for a search for new agpeedbat are appropriate to
cater for expanding needs of teachers and remalinbarriers to and on job training of

serving teachers.
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Chapter Three

3.0 Research Design and Methodology

3.1 Introduction

This chapter deals with the research design, locaif the study, target population, study
sample, sampling techniques, research instrumesiiability and validity of the research
instruments. It also deals with data collectiongadures and finally data analysis and

presentation.

3.2 Location of the Study

The study was carried out in Kisii Central didtoé Kisii County at Nyanchwa SDA
Teachers Training College(Appendix iii)). The countas selected because it was
accessible and familiar to the researcher. Thentgoencompassed the following
districts: Kisii Central, Kisii South, Gucha Souttenyenya, Gucha, Sameta, Nyamache,
and Masaba South. The county shares a common haitthelyamira district and Manga
district to the east, Masaba district to the NoMgori to the Southwest, Rachuonyo to
the North and Gucha to the South West (District mossioner’s office, Kisii,
2012).Currently the county has two teacher trairdotleges. These are Nyanchwa and

St. Pauls- Nyabururu teachers training colleges.

The region is mainly hilly and the entire populatidepends on agricultural produce for
their livelihood. The cash crops grown in the oegare tea, coffee, pyrethrum and sugar

cane. The main stable food crop is maize.
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3.3Research Design

A research design is a plan for carrying out thehgt Orodho (2003) defines research
design as the scheme, outline or a plan that id tsgenerate answers to the research
problems. On the other hand Kombo and Tromp (2006rve that a research design is
the ‘glue’ that holds all the elements in the reske®roject together. This study adopted a
descriptive survey design. This approach attemptdescribe the state of affairs as it
exists. A survey is an attempt to collect datanfnmembers of a population in order to
determine the current status of that populatiorh weéspect to one or more variables
(Mugenda and Mugenda, 2003, Kothari 1990, ©oa2005). This design was found
to be suitable for this study for it would enalile tesearcher to collect original data from
the respondents. It was also less costly andk tess time to collect a lot of data that

was required

3.4 Target Population

The study focused on the principal and the collagers of Nyanchwa Adventist

College. The College has 21 tutors and 1 prindigraihe academic year 2011/2012.

3.5 Study Sample and Sampling Techniques

Sampling is a process of selecting a nhumber ofviddals from a population such that
the selected group contains elements representatitiee characteristics found in the
entire group (Orodho, 2005,Mugenda and Mugenda 208Bnple random sampling was

used in selecting the number of tutors to partieipa the study.
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Simple random sampling was applied for it would egiall the individuals in the
population an equal and independent chance of lsailegted as a member of the sample

(Kombo and Tromp, 2006).

In this case the principal/Deputy principal and rityeother tutors chosen randomly took
part in the study. A total of 21 participants papated of 22; In this case we had 21
tutors responding to the research instruments. s Toimed 95% of the population

selected .Mugenda and Mugenda (2003) notes thatewtirae and resources allow, a
researcher should take as a big sample as poséilile.large samples the researcher is
confident that if another sample of the same sieeevio be selected, findings from the

two samples would be similar to a high degree.

3.6 Research instruments

This study used questionnaires and interview sdeedin collecting data. Data
collection refers to the gathering of specific imh@tion aimed at proving or refuting
some facts (Kombo and Tromp, 2006). This study wpaektionnaire method and an
interview schedule. A questionnaire is a reseamstrument that gathers data over large
sample (Kombo and Tromp, 2006) .These questiormamatained structured questions
to which respondents’ were required to respond ftructured questions are those
guestions which are accompanied by a list of aksgame alternatives from which
respondents select the answer that best deschibessituation (Mugenda and Mugenda,
2003).There was one questionnaire. This was tujoestionnaire and an interview

schedule for principal.
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3.7 Reliability and validity of the questionnaire

3.7.1 Reliability

Reliability is a measure of the degree to whictesearch instrument yields consistent
results or data after repeated trials (Mugenda Biogenda, 2003).In this study the
reliability of the research instruments was deteedithrough the test- retest method. A
pilot study was conducted at Nyabururu teacheiisitig college in Kisii County. The
instruments were administered to the respondenthdyesearcher. After two weeks the
researcher again administered the instrumentsdcsdéme respondents- tutors and the
principal. The responses obtained were subjectédetespearman rank order correlation.
The reliability of coefficient was computed at 0l@%el of significance, which was taken
to be reliable as noted by Orodho (2005).Table [ elow shows that the pairs of
variables for this study were significantly cortelaThe strongest positive correlation
being between future prospects of Nyanchwa collegel the challenges facing
Nyanchwa college, r (73) =.657,p<0.001.This theefodicates that the items used for

this study were to gather the required informatias the p value was less than 0.05.
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Table 3.1: Reliability correlations

Do teacher| College Governmen| Challenge | Solutions | Future
trainees catchment| t supportto| s facing| to prospects
come from teacher teacher challenges| of
outside training training facing Nyanchw
Kenya colleges colleges teacher a
training teachers
colleges colige
Do teacher| Correlation 1.00 -1.00 -.213 .163 .248 -137
trainees comg coefficient
from  outside .00 .00 412 .533 .338 .599
Kenya Sig.1-tailed
17 17 17 17 17 17
N
College Correlation -1.00 1.00 .213 -.163 -.248 137
catchment coefficient
.00 .00 412 .533 .338 .599
Sig.1-tailed
17 17 17 17 17 17
N
Government Correlation -.213 .213 1.00 .452* .399 .058
support to| coefficient
teacher training 412 412 .00 .068 113 .824
colleges Sig.1-tailed
17 17 17 17 17 17
Spearman’s N
rho
Challenges Correlation .163 -.163 .452 1.00 .295 .B57**
facing teacher coefficient
training 533 533 .068 .00 .250 .004
colleges Sig.1-tailed
17 17 17 17 17 17
N
Solutions to| Correlation .248 -248 .399 .295 1.00 .336
challenges coefficient
facing teacher| .338 .338 113 .250 .00 .187
training Sig.1-tailed
colleges 17 17 17 17 17 17
N
Future Correlation -.137 137 .058 .657 .366 1.00
prospects of| coefficient
Nyanchwa .599 .599 .824 .004 .187 .00
teachers collge | Sig.1-tailed
17 17 17 17 17 17
N

Correlation is significant at 0.01 level (2-tailed)
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3.7.2 Validity of research instruments

This is the degree to which results obtained fram analysis of the data actually
represent the phenomenon under study (Mugenda amggmdia, 2003, Kothari 2003). It
is thus to do with how accurate the data obtaimetheé study represents the variable of
the study. To assess the content validity of #mearch instruments, the researcher
presented the instruments to the experts in theosadf Educational Foundations who
assessed them and gave the required feedback fdenmantation. This enabled the
researcher to identify loopholes in time in ordemntake the necessary adjustments. Such
loopholes included items that could call for thensaresponse, ambiguals items that
could force respondents to give different resporiseshe same item while some items

had been repeated unnoticed by the researcher.

3.8 Data collection procedures

Data collection refers to the gathering of infotima to serve or prove some facts
(Kombo and Tromp, 2006). This is actually the ne@cess of going to the field to get
the required information from the selected popalatiBefore proceeding to the field the
researcher sought permission from the Dean, SabioBlducation in written to enable
him to get a research permit from the ministry d@i@tion. After acquiring the permit
the researcher got further permission from the ri@istommissioner and the District
Education officer to enable him conduct researcécollege. This was done through a
letter stating the area of research, purpose ofdkearch and the exact dates when the
research would take place. It was also vital ttorm the college principal of the

intended exercises two weeks prior to the actualysin order to allow time for any
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changes in the schedule. On the actual dates ttlly the researcher visited the college
to conduct the research. The questionnaires vesieed to selected respondents who

were given time to complete them.

3.9 Data Analysis and Techniques

This refers to the examination of coded data @iiycand making inferences (Kombo
and Tromp, 2006). In this study descriptive anderential statistics were used.
Descriptive statistics includes frequencies, piartthand percentages which were used to
compute the enrolment of teacher trainees ovarsy@hile inferential statistic was Chi

—squire which was computed at 0.05 level of sigatiice.
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CHAPTER FOUR

41 DATA ANALYSIS, PRESENTATION AND INTERPRETATION.

4.2 Introduction

This chapter deals with data analysis, presentadioth interpretation of the findings
based on the responses to the items in tutorsiqneatres. The chapter basically deals
with analysis of respondents views on the rolehef $eventh Day Adventist Church In
the development of teacher education in Kefye data collected included information
on the role of Nyanchwa teachers training collegethie development of teacher
education in Kenya and the challenges the Collegefaced in the process of teacher
education. The paper also looked into the futurespects of the college apart from
identifying the ways of alleviating the challendased by the college. The data collected

were analyzed and presented according to resehjettioves and hypotheses.

4.3 The role of Nyanchwa teachers’ training college in the

development of teacher education in Kenya.

The first objective of the study was to establise tole of Nyanchwa College in the
development of teacher education in Kenya. In idarthis, respondents were asked
various questions to assist the researcher gdtbeelevant informationthe items posed

in regard to these objectives were as follows;
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When tutors were asked whether their teacher traines came from outside Kenya
The responses to this question were as follow$;9%) accepted while 16 (94.1%) said
no. This implied that not all teacher trainees wkKenyans. The tutors were also
requested to state where they got their teacharetafrom. The responses received
indicate that though most trainees were from Kethat is 16 (94.1%), a significant
percentage 1 (5.9%) came from East Africa. Thisefoee indicated that the college has

an international capture of learners.

What education course do you offé? The respondents’ answers to this item showed
that the college offered other teacher educatiarsas. The courses were as indicated
below; Bachelor of education, diploma in educatiprimary teacher one course (pl),
Diploma and certificate in Early Childhood Develogmh and education.

The respondents were also required to state the numar of teachers who had
graduated from the college since its inception inarious educational coursesTheir

responses were as indicated in the table 4.1 below.
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Table 4.1: Graduands per course

Year Graduates per course
Degree Diploma P1 Total
1989
1990
1991
1992 120 120
1993 168 168
1994 195 195
1995 194 194
1996 167 167
1997 153 153
1998 183 183
1999 215 215
2000 178 178
201 175 175
202 186 186
203 191 191
204 127 127
205 177 177
206 196 196
207 196 196
208 264 264
209 288 288
2010 403 403
subtotal 3776 3776 (97.019
2011 24 (0.62%) 42 (1.08%) 66 (1.69%)
212 12(0.31 %) 38 (0.98) 50 (1.28 %)
Total 36 80 3776 3892 (100%)

From table 4.1 above, it can be observed that dliege had been offering primary
teacher education (P1) since 1992 when it condutsefirst graduation. The total (P1)
graduands were 3776 which made 97.01% of the ggduands for the period under
study, which is from 1989 to 2012. The college affers Bachelor of education arts. In
2011, Bachelor of education arts graduands wel@.52%) of the total graduands. while

Diploma in education also had 42 (1.08%). In 204€ tollege conducted its second
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graduation of degrees and diplomas. During this {lease who graduated with degrees
and diplomas in education arts in total were 588%) of the total graduands. From the
foregoing information, it is clear that the collégeontribution towards teacher education

in Kenya is worthy nothing having graduated a tofeé3892 teachers at various levels.

What support does the government give to the collegin relation to teacher
education development?This study also sought to find out how the govemimeas
supporting Nyanchwa teachers training college echer education development .To
achieve this, the respondents were requested pomdgo the above question. Based on
the responses received it was found out that tivergment did support the colleges’
teacher development efforts by sponsoring teachereies at different levels and also by
giving support to the college through the impletagon of the curriculum. Also the
government does organize workshops for the ledurand supervising the
implementation of the curriculum through the quadissurance officers as shown in the

Figure 4.1 below;
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Figure 4.1: Chart of government support Nyanchwe&

=
m
<

Helps in curriculum implementation

- It provides Bursaries to needy teacher trainees through CDF

It organizes workshops for lectures/tutors

- It supervises implementation of the curriculum

From the chart above it can be noticed that thezeevit1.8 % of the respondents who
said that the government assisted the collegermcalum supervision while 35.5 % said
it helped in curriculum implementation .The remami29.4 % were of the opinion that
the government also organized workshops for theilers. Finally, 23.5 % agreed that

the government gave bursaries to teacher traimeasable them complete their courses.

32



4.4 The challenges facing Nyanchwa teachers college in teacher education
development

The second objective to this study was to exanfieechallenges the college was facing

in the process of teacher education developmeKemya. From the respondents’ views

it was noted that the college faced several chgdenwhich sometimes made the

achievement of its objectives cumbersome. Tableela?v highlights these impediments;

Table 4.2: Challenges facing Nyanchwa TTC

Valid
Percent | Percent
Challenges Frequency | (%) (%)
Low enrolment 2 11.8 11.8
Emergence of many colle
_g Y 97 41.2 41.2
offering the same programmesg
Inadequate teaching facilities | 6 35.3 35.3
Overloading of lecturers 2 11.8 11.8
Total 17 100.0 100.0

From table 4.2 above, it can be observed that tA@mproblem facing the college was
the emergence of many colleges offering the saragrammes. This identified by 7 of
the respondents. This represented 41.2% of tiaé respondents. Inadequate teaching
facilities were also identified as a problem in todlege .It was confirmed by 35.3% of
the respondents. This was closely followed by lawobnent and overloading of the
tutors both taking 11.8% respectively of the tatdponse received. The observation
from the respondents indicates that the collegels\¢ée come up with more attractive

courses in order to compete favourably with the yreamilar colleges.
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How do you overcome the challenges stated above?

The other item in this part was expected to gaih@yrmation on the
strategies the college was using to overcome th#eriges the college was
facing .From the responses received it emergedthigatollege employed
the various methods indicated in table 4.3 beltovmcounter the problems

they were facing.

Table 4.3: Solutions to challenges of Nyanchwa TTC

Percent| Valid

solution Frequency| (%) Percent (%
Intensive advertisement of the college | 8 47.1 47.1
Proper management of college resourcq 5 29.4 29.4
College to give lecturers incentives
_ 4 23.5 23.5
order to retain them
Total 17 100.0 |100.0

Table 4.3 above shows that the college intendatemsively publicise itself both locally
and internationally. This will enable it to atttaspiring teacher trainees. Also they will
be able to make well informed decisions before ypgl.This was identified by 8 (47.1
%) of the respondents. Proper management of cotkegmirces was also taken to be vital
if the college was to improve in enrolment and perfance at all levels .This was put

forward by 5 (29.4 %) of the respondents. It wa® amportant that the lecturers needed
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to be motivated by being given incentives so thatdollege may be able to retain high

quality tutors .This was said by 4 (23.5 %) of thspondents.

As a teacher training college what are your futureplans?

Finally, the respondents were required to statduthee prospects of Nyanchwa teachers

training college .Their responses were as indiceteable 4.4 below;

Table 4.4: Prospects of Nyanchwa College

Valid
Future prospects Frequency | Percent (%) | Percent (%)

T o improve the quality of results 1 5.9 5.9
The college to be advertised abroad | 1 5.9 5.9
To expand the college enrolment 2 11.8 11.8
The college to be elevated to univers

13 76.5 76.5
status
Total 17 100.0 100.0

Table 4.4 above shows that many of the respondeete quite optimistic that the
college would soon become a university .This isabee most of them indicated that they
wished the college to be elevated to universityustaOut of the total 13 respondents
(76.5%) strongly felt that it should be elevatedutaversity level. Another 2 (11.8 %)
were of the view that the college should expanceiteolment levels which were very
low. Finally, the remaining 1(5.9 %) respondentsnigd the college to intensify
advertisement abroad while the other 1 (5.9 %) aedents also felt that the college

should put more effort in improving the college eaation results. From the foregoing
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assertion, it is clear that most of the respondardse quite eager to see the college

attaining university status.

The hypothesis for this study was; Nyanchwa SDAchees College plays a significant
role in teacher education in Kenya. To test thigdilyesis a chi-square test comparing the
role of Nyanchwa College with the challenges it i@sng was conducted. The result

was as indicated in table 4.5 below

Table 4.5:chi-square result

Asymp. sign.
Exact sign. 1
2 sided sided
Exact sign. 2
value | df sided
Pearson chi-squaré x 17.000 | 1 | .000
Continuity correlation 3.735 1 .053
Likelihood ratio 7.606 1| .006
Fisher’'s exact test - -l - .059 .059
Linear by linear association 16.00 1 .000
N valid cases 17

Table 4.5 shows that the chi-square value was 647.00 , df=1 while p=0.00This
result shows that the p value was less than 0.p8/ing that there was a significant
relationship between th®le played by Nyanchwa college in teacher edunaimd the

challenges it was facing in the process of teaeldacation preparation.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter gives a summary of the findings, dramsclusions based on the findings

and makes recommendations based on the concludiaws.

5.2 Summary of the findings

The findings of this study can be summarized ds\id:

To find out the role Nyanchwa Teachers’ Trainindl€ge has played in the development

of teacher education in Kenya.

From the findings of this study it emerged that Nytawva played a very important role in
teacher education development in Kenya becaugsedupes teachers who help to reduce
the understaffing problem at different levels af #ducation sector. The study noted that
most teacher trainees in the college were KenyHms.was supported by 16 (94.1%) of
the respondents who confirmed that most of traingese Kenyans .This shows the
immense contribution of Nyanchwa as a college tdwaeacher education in Kenya. It
was found out that the college also offered varitaecher education courses. These
courses were: Bachelor of Educatipmnts), Diploma in Education, Primary Teacher

Education (P1), Diploma and Certificate in Earlyil@ihood Developmenind Education.

37



All these courses are teacher oriented and therdfis means the college is geared
towards improving the teacher production levelthmcountry.

Nyanchwa College has been producing quality teacimethe different fields mentioned

above. This study found out that since its inceptive college had graduated a total of
3892 teachers in its different fields of study.nkary Teacher Education (P1) was found
to be the main course offered in the college. It We first to be started and in 1992
when it conducted its first graduation. Since irm@pthe college had graduated 3776
(P1) teachers which made 97.01% of the total gradisidor the period under study. The
college also offers Bachelor of Education (Arts). 2011, bachelor of education arts
graduands were 24 (0.62%) of the total granduartdie wliploma in education also had

42 (1.08%). In 2012 the college conducted its sdcgmaduation of degrees and
diplomas. During this year those who graduated wéjrees and diplomas in education
arts in total were 50 (1.28%) of the total gradwgaritom the foregoing information it is

clear that the college’s contribution towards tesclkducation in Kenya is worthy

nothing.

The study also found out that the government askithe college in the process of
teacher education production .From the findingsas noted by a significant number of
respondents (35.3%) that the government was redpen®r providing the required

curriculum for all courses offered. It also helped conducting workshops for the
lecturers in order to promote their skill develomind his was supported by 29.4% of the
respondents who accepted that the government mbahde skill development workshops

in the college.
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To establish the challenges the College is faaintpé process of teacher education.

The Nyanchwa teachers college’s contribution towaehcher education in Kenya is
quite significant. It is thus not possible to wiatvay its input without having a major
impact in the entire sector of education in Keriyawever, it is important to note here
that despite the positive contribution towards adion, Nyanchwa College was found to
be facing several challenges that hindered itsllefdeacher production. The major
challenges that were found to impact negativelytio@ performance of Nyanchwa
College were: the emergence of many colleges fifiatenl the programmes which made
the competition for trainees to be stiff. This waentioned by 7 (41.2%) of the
respondents in the study area. This was closelgweld by inadequate facilities which
was mentioned by 6 (35.3%) of the respondents. Whsin line with other studies done
which showed that lack of enough learning fac#itted affect the learning process. Kafu
(2003) observes that the status of the materialpreparing school teachers is pathetic.
They are inadequate, obsolete, dilapidated and itab$al resources for producing

competent teachers who can operate in this century.

It was also found out that it was vital for thelege administration to conduct intensive
advertisement locally and abroad in order to cauttte stiff competition created by the
mushrooming of many colleges offering the same smufhis was put forward by eight
respondents representing 47.1 % of all the respuade the study area. It was also
closely followed by five other respondent who wewk the opinion that proper

management of the college’s available resource pemamount if the college was to

regain its initial glory. This represented 29.4 %.

39



It also emerged that many of the respondents insthdy area were of the view that
Nyanchwa College should be elevated to univergayus .Out of the total respondents
interviewed, 75.5% were of this view. Also 11.3% tbat the college should first work
had to expand the enrolment which had dropped sthrdue to competition from other

colleges

5.3 Conclusions

The following conclusions were made based on tidiriigs of this study;

One of the objectives of this study was to esthbie role of Nyanchwa College in the
teacher education development in Kenya. Based enfitldings of this study it was

concluded that the college had appositive contiginuiowards teacher development since
it emerged that since its inception it had gradumt®tal of 3892 teachers who were

taking different courses.

The main teacher education course offered at Nyaadbollege was Primary Teacher
Education (P1).In this course only the college hahaged to graduate 3776 teachers
which made 97% of the total college graduates. Otloeirses offered in the college
were: Bachelor of Education (Arts), Diploma in Edtion and Certificate and Diploma

in Early Childhood Development and Education.

It was also clear that most of the teacher traive@® Kenyans as it was realized that

94.1% agreed that many of the trainees were frony&e
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Apart from the foregoing, the government was alsenfl to be supporting Nyanchwa
College in the process of teacher development. ds woted that the government
developed all the curricula that were being folldwe the college .This was supported
by 35.3% of all the respondents. Likewise, it cartdd workshops for the lecturers in
order to improve on their teaching skills .This wagported by 29.4 % of all the

respondents in the study area.

The coming up of many colleges offering similar sms was found to be the main
challenge that Nyanchwa college was facing .Froenfitidings, it was noted that 41.2 %
of the total respondents were of this opinion. TWas closely followed by inadequate

teaching facilities with 35.3 %.

To overcome the challenges the college was fadtngas suggested that the college
should conduct intensive advertisement at the l@al international levels. This
opinion was supported by 47.1 % of the respondenthe study area. It was closely

followed by properly managing the available colleggources which took 29.4%

Finally, the study found out that many of the regpents had high hopes that Nyanchwa
College would be elevated to university status sddis views were shared by 76.4 % of

all the respondents in the study area.
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5.4 Recommendations

Following the outcome of this study the researchade the following recommendations:

1) The college administration should look for modastiof ensuring that Nyanchwa
college is well known nationally and internatiogalh order to improve on the

dwindling enrolment .This will finally improve thaeroduction level of teachers.

2) The quality of lecturers and the teaching and iegrmaterials do affect directly the
production level of teachers .In regard to this iimperative that the college must

provide adequate materials and also ensures thatploys adequate teaching staff.

5.5Suggestions for further study

1)A study should be conducted to examine the impatdaadilities on performance of

teacher trainees in Kenya.

2)A study should be done to assess the impact oih@lgovernment on teacher

training Kenya today.

42



REFERENCES
Amayo G.N (1973).A history of Adventist Christiadueation in Kenya (1906-1963).
PHD .Thesis. Howard University.

Amayo, G.N. (2003)Therole of the Adventists in the devel opment of education in

Kenya: Nairobi, Government Printer.

Bogonko ,S.N. (1992A history of modern Education in Kenya (1895-1991):

Nairobi, Evans brothers Kenya lItd.

Buchere, D.(2009%rimary teachers barred from degree study in the University:
Amity, Amity University.

G.0.K. (1968)Report on primary teacher education. Nairobi: Government Printer

G.0.K. (2005) Kenya Education Sector Support Progrmme, (KESSP).Nairobi:
Government Printer.
Humphrey, T.M. (1997).Algebraic Production Functions and their Uses before Cobb-
Douglas’, Federal Reserve Bank of RichmoBdonomic Quarterly, 83(1), pp. 51-83.
Available at http://ideas.repec.org/a/figteq/y1997iwinp51-83.html retrieved on
2/1/213

Kafu, P. (2003). Teacher education in Kenya: EnmgyggsuesRetrieved 1.6.2012 from

theInternational journal of curriculumand instruction vol. 1(1) from
http/www.muk.ac.ke/ijci
Kombo, D. K. and Tromp D. L. A., (20063roposal and Thesis Writing: An
introduction. Nairobi: Paulines publications Africa

Kothari C.R. (2003),Research methodology; Methods and techniques. New age
international (LTD), New Delhi

Mayer, F.E. (1961). Religious bodiesin America (4™ ed). St.Louis,

43



Concordial publishing house.

MOEST, (2004)The draft sessional paper on education and training.

Kenya economic remgvreport 2004.Nairobi: Government Printer.

Mugenda, O. M. and Mugenda, A. G., (2003esearch methods. Quantitative and

gualitative approaches. Nairobi: Africa Centretichnology studies.

Mwangi, P. (2008)The challenges and opportunities for theological education
in Kenya. A case of Carlile College.
Nyanchwa College (20)2Nyanchwa teachers college handbook. Kisii: Nyanchwa
College.
Okeyo, I. (1989). Adventisnm Kenya: Historical perspective, Kendu Bay:
Africa Herald Publishing House.

Oluoch G.P. (1982¢urriculum devel opment alternatives in education theory and

practice. Kisumu: Lake Publishers Enterprises.

Orodho, A. J., (2005)Elements of Educational and Social science Research methods.

Nairobi:Masola Publishers

Otiende, T. E.and Wamabhiu J. (1992). Educationexklopment in Kenya: A
Historical Perspective.Nairobi:University of Naiid®ress.

Psacharapoulos, G. and Woodhall,(19B8)cation for Devel opment:

An analysis of investment choices. New York: Oxford university press.

Rosalinda, W. M. (1975Pevelopment of education in Kenya; Some administrative
aspects 1845-1963. Nairobi: Easter Africa Literature Baue
Samwel Samson (6-9-2011). Teachers strike paralgzening in Kenya.

44



Retrieved from httpww.africanews .com/site/teachers-strike-paralyze-learning-in

Kenyallist-messages39676

Todaro, M.P. (1992)Economic Development in Third world (3" ed). Essex:
Longman.

UNESCO, (2005)Fact Book on Education for All. Nairobi: UNESCO.

UNESCO, (2010)National education support strategy for the republic of Kenya 2010-
2011 (UNESS): Nairobi, UNESCO.

USAID-Kenya, (2011)Teacher education and professional development .Nairobi:
USAID
White E.G. (19038 Education. Calfonia: Pacific publishing association, Maaint
View.

Wikipedia (2007)Education production function.

Retrieved on  1.6.2012 from http//:en.wikipedrig/wiki/education economics # mw-
head

William B. and Hellen B. (1980)The new encyclopedia Britannica Vol. 6, (18" ed).
Chicago: Encyclopedia Britannica Inc, p. 316.

Wilkins, E. (1975) Education in Practice: A Handbook for Teachers. London. Evans

Brothers
Ltd

"The Importance of History." 123HelpMe.com. 01 2013
<http://www.123HelpMe.com/view.asp?id=23553>.

45



Appendix I: Questionnaire for the tutors

This questionnaire is intended to gather informmatim the contribution of Nyanchwa
SDA College in Teacher Education Development iny€erAll the information received
shall be confidential and shall be used only fer plirpose of this study. Kindly respond

to all items as requested.

1. Do your teacher trainees come outside Kenya?

Yeg No

2. If your answer is YES in the above question, witkrgrour teacher trainees come

from? Please state the countries and the numtiardach.

3. Which teacher education courses do you offer?
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4. How many teachers have graduated from the college #s inception in different
teacher education courses?

Table: Graduands in different courses

GRADUATE PER COURSE

Year DEGREE DIPLOMA| P1 TOTAL

1989

1990

1991

1992

1993

1994

1995

1996

1997

1998

1999

2000

2001

2002

2003

2004
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2005

2006

2007

2008

2009

2010

TOTAL

5. What support does the government give to the celiegelation to teacher education

development?

6. What are the challenges the college is facingastier education?
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7. How do you overcome the challenges stated above?

8. As a teacher training college what are your fupleas?

Please state.
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Appendix II:

Budget for the study

Budget for the study

ltem Cost in ksh.
Stationary 15000/=
Commuter 10,000/=
Research assistant 15000/=
Computer services 12000/=
Printing 10,000/=
Food 8000/=
Total Ksh.70,000/=
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APPENDIX iii : MAP OF THE STUDY AREA-KISII CENTRAL DISTRICT

Nyanchwa College
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