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The purpo of thi tud was to in e tigate th fficac of uni er ity ntr 
examinations in Kenya in the light of th li ed xp rience of prosp cti teachers. 
The study examined the li ed xp riences of prospecti teach rs on uni er ity 
ntry examinations. ph nomenological herm n uric m thod wa u ed to 

in stigate the fficac of uni er it entry examination hereby the pro pecti e 
teachers de cribed their lived exp riences in relation to Kenya Certi:ficat of 

econdar ducation K E e aminations referred to as th universit entry 
examinations. The li ed experiences er subject d to hermeneutic interpretations. 
Forty eight first ear Bachelor of Education students in si Kenyan public 
universities were in olved. The students, referred to as co-researcher , were 
pro ided with semi-open-ended questionnaire that the fiUed by describing their 
li ed experiences of universit entry e aminations KC E . everal sessions were 
held with the co-researchers to as ertain the authenticit of their description of the 
lived experiences. It was found that the li ed experiences of prospective t achers 
which form the subjecti e knowledge is not captured by uni ersity entry 
examinations. The examination are neither designed to s teet prosp cti e t achers 
nor other professionals but onl show academic accomplishment at the Form Four 
level. This does not augur well for the teaching profession because those selected to 
train as teachers may end up being teachers-of/he profes ion but not teachers-in
the-profe ion. While the latter would demonstrate professional passion and call for 
duty the former ould simply apply occupational commitment. It was suggested 
that examinations should be phenomenological whereby both subjective and 
objecti e kno ledge of th learner are assessed. The subjecti e knowledge should 
show an indi idual Ieamer own as es ment of their knowledge whereas the 
objecti e knowledge should show a learner's ability as per the requirements of a 
wider society and the school lea ing certificate is to have both information. It v as 
proposed that prospecti e teachers joining universities are to be selected by 
faculties/schools of education of respective universities. Thjs should be done after 
ompletion of secondary education for hich the certificate has to stipulat an 

individual learner career progno is which is t aching. 
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DEF ITIO OF ERM 

It means reflections on invaluable decisions an individual 

learner makes about their potential coupled with oth r observations 

by players in the education process. 

Examination : A series of formal tests for assessment. 

Evaluation: 

Existco tialism: 

A process of making a decision on assessment. 

Philosophy that focuses on human existence as an 

independent thinking and deciding individual. 

Existential phenomenology: Also known as phenomenological existentialism is a 

philosophy that describes experiences of human being as 

independent existent indi idual. 

Hermeneutic: Theory of interpreting texts. 

Phenomenological hermeneutic: Theory of describing and interpreting 

conscjous experiences. It is also known as hermeneutic 

phenomenology. 

Potential: An indi idual s ability assessed using school subject(s). 

Phenomenology: Theory and method of investigation that studies reasoned 

appearances from the fust person point of view. 

Te t: A short examination. The terms: examination assessment and 

test are used interchangeably. 
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ABBRE TIO 

AORN: Association of Registered ur es 

B Ed: Bachelor of Education 

JAB: Joint dmissions Board. In future the admission into public 

uni ersities will be done by Kenya Uni ersities and College Central 

Placement Ser ice. 

JSTOR: 

KC E: 

Journal storage, an online system for archiving academic journals 

founded in 1995. 

Kenya Certificate of econdary Education is the uni ersity entry 

examinations and both terms are used interchangeably· sometimes 

the word entrance' is used instead of 'entry' 

KIE: Kenya Institute of Education 

KNEC: Kenya National Examinations Council 

MDGs: Millennium De elopment Goals 

RMIT: Royal Melbourne Institute of Technology 

UNESCO: United Nations Educational Scientific and Cultural Organization 

EAMEO: Southeast Asia Ministers of Education Organization 
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CHAPTERO 

I TROD CTIO 

1.1. Background to the tudy 

Examination are intertwined in education systems all of over the world. As not d 

by Li (2005. p. 221) e aminations eem to be entrenched in ducation s stems for 

good. The offering of examinations in the education system originated o er four 

thousand years ago in hina and this besides other in enlions such as gunpowder 

paper the compass and the printing press, ha been describ d by some scholars as 

being 'the fifth great invention of China ' (Li 2005 p.28 and rozier 2002 . This 

concept of examinations pread to Europe America and other parts of the world in 

later years. Japan embraced the idea in about 701 AD. The French writer Voltaire 

(1694-1778) advocated for the same concept for his country. In th early nineteenth 

century British diplomats and missionaries were influenced by the Chinese 

examinations system whose ideas \ ere incorporated into the then newly e tablished 

British ci il ser ice examination system which acted as a precursor to the 

establishment of an examination system in the United tates of America in 1883 as 

reported by Li ( 2005 pp.28-29 . 

The history of school examinations in Kenya is traceable to the British colonial 

government with its attendant education system. In 1856 the University of 

Cambridge Exanlinations yndicate was established and was charged with handling 

examinations in Great Britain whereby the frrst examinations took place the same 

year (Steinberg et al., 2008). The Cambridge Examinations yndicate was then 

introduced and became the official examining body for the three East African 
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countrie : Ken a . Uganda and anzania. hi amining body was hm e r later 

replac d b the East African xamination ouncil in 1973 (E hiwani 1993 p. 

181 ). In 1980 the Kenya ational xaminations unci! (KNEC was set up b an 

ct of the K n a Parliament ap 22SA as a non-profit making institution to 

objective! conduct school and po t-school national examinations exc pt uni er ity 

examination and to award certificat s to succe sful candidates (Eshiwani 1993, p. 

181 and KNEC 2009). 

Examinations seem to be entr nched in most education syst ms although the is ue 

of what they as ess and how fficacious they ar is of concern to scholar and 

education takebolder . Among the many problem that ha e been facing education 

planners curriculum designers and develop rs in East Africa according to Bogonko 

(1992 p. 87) is the role of e aminations in education. orne of the major worri s 

include: ' Who should go to secondary schools and higher institutions? What crit ria 

should be used to select them? How e:ffecti e. reliable and alid are the e de ices? · 

A an attempt to address such questions it a appropriate to investigate th 

efficacy of procedures in as essing learner . Examinations ar obj cti 

admini t red and processed although they may not measure accurate! human 

potentials manife ted in the school subjects and other ar as that may b manife t d 

in lifi outside the school setting. For example. Winston Churchill failed his college 

entrance examinations but later b carne one of the most reno ned prime minist rs in 

Great Britain (Enc ·clopaedia Britannica, Vol. 4 1979 p. 595). He wrote 'M 

education as interrupt d b my schooling (Britannica Concise Enc clopedia 
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2010 . hurchilr schooling ntailed th admini tration and proc s ing of 

examinations in' hich h was branded a failur . 

Another e ample is Albert Ein tein ~ ho fail d his xarninations and could not join a 

coveted college in Zurich to stud el ctrical engin ering. et he was one of the most 

prolific cientist who ever lived (0 Conner and Rob rt on 1997). John tuart Mill 

al o never attended formal schooling or even sat an formal examinations but was 

tutored at home by his father and became one of the respected British philosophers 

(Flew 1999 p.231 ). The implication that can b drawn is the failure of 

examinations to assess aU indi idual potentials. Ouma 2009) notes that people excel 

in life using other talents that school did not consider. 

Examinations are an integral part of education and th examples cited show that they 

may not assess full the potentials of learner . This is wh it is appar nt that learners 

rna not full accept their judgments by examinations and may therefore wish to 

have other alternati e fora for oicing their di agreem nts. 

he KNE is sanctioned by the Kenya go ernment to a ss the potentials of cho I 

candidates by o erse ing many examinations. The most significant one is the K n a 

rtificate of econdary Education (KC examination which is designated to 

s rve as a "uni ersity entry examination. The KC examination is central to li es 

of the learners because it marks the beginning of potential careers when most 

learner are about the age of 18 years, when they are considered to be mature. The 

xarnination i taken at the end of four years of stud at the secondary education 

cy le. This serves as the chief benchmark of selection into both Kenyan and foreign 
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un1 ersiti . Th other 1 arner who do not meet th tipuJat d minimum uni rsity 

entry requir ment rna opt to joint rtiary instituti n and study for ith r diploma or 

certificate cour pending on the , amination grade attained in th K E 

examination. It is rath r unfortunate that th candidates who fail in th KC 

examination cannot b admitted into an national! recognized in titution for further 

education or training unJ ss they take those courses whos r quirem nt i the 

standard eight primary certificate of education. It i acknowledged that a few 

institutions such as th Ken a Institute of Op n Learning (KIOL) admit learner for 

certificate or diploma courses dep nding on their ability. 

It is often obs rved that some parents guardians and teachers of KC candidates 

feel that examinations do not fully assess an individual learner' s potential. This is 

wh the would even appeal or the remarking of candidates scripts (Mutai 2012 

yarora & Mbithi 2012 and esonga & duor 2012). In some cases the careers 

of arious p ople hav b n shattered by examinations. The research r wa 

infonned that Ruto had anted to b an engin er but inst ad ended up being a 

teacher b cause hi examination grad s could not allow him gain ntry into the 

cour e (Ruto p rsonal communication March 13 201 0). The same as noted of 

Akaranga who also nded up teaching religious studies despite ha ing a passion for 

engineering Akaranga, personal communication January 23, 2011). 

This is why students who join teach rs colleges say it is their grades hich make 

them join the colleges but not their interest in teaching ewly Recruited tudent 

Trainees at sumbi Teachers College personal communication October 2007). A 

student who wanted to study for a degree in pharmacy could not make it and was 
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ad"i ed by the father to pursue the Bachelor ducation ienc degr with 

sp cialization in Math matics and Physic (K nyat1a Uni er ity student p rsonal 

communi ation July. 2008). Thes examples drawn from informal con ersations 

indicate that ther eem to be an apparent mismatch between what th examination 

portra and learner inter sts and actual potentials. A problem ems to xist if such 

complaints are realized because the examinations do not make p ople fit into their 

dream careers. 

In Kenya for example the debate is on by the g n ral public and newspaper report 

on whether examinations really measure full what candidates know. One half of the 

students sitting for th KCSE examinations as explained by iringi (2009) score a 

mean grade of D+ and below. He further reports that since 2004, 45% of the 

students hav been scoring D+ and below except in 2007 when it dropped to 43%. 

He notes that about 1 00 000 students \ ho sit th K E e ami nations ach year do 

not attain the minimum entry grad into tertiary institution . iringi explains that 

when all candidates were traced ba k into their post-school en ironments only 26% 

were in formal mployment; 30% ere elf-emplo ed; 29% er unemployed and 

ten per cent were not looking for a job at all. a plan (2009) and Has an (20 12 

recommend that the Ministry of ducation in Kenya should find a better way of 

xamining tudents because the existing s stem does not adequately assess the 

potentialities of learner since it is exam centred. 

An analysis of examination perforrnan against admissions into public uni ersiti s 

as e pre ed by stati tics from the Joint Admi sions Board JAB 2009) a body 

formed by public uni ersities for admitting aU students with dir ct government 
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ponsorship to Ken an public uni r ities indicat that I than ten per cent of 

tudents who sit KC E examinations were adrnitt d into public uni ersitie to 

pursue degree courses. Thi is exemplified b an analysis of thee amination r ult 

o er a span of four year (2004 to 2007) which atte t to this trend. It is e ident that 

in the year 2004 the number of candidates who sat for the KC E examinations v as 

222 519. And out of this number 58 239 (26.2 % attained grade C+ and abo e 

while only 10 632 (4.8 %) students were admitted into public universities. The 

following year 2005 the number of candidates who sat for the KC E examinations 

was 260 643. Only 68 040 (26.1 %) obtained grade C+ and abo e and 10. 218 (3.9 

% students were admitted into public universities. 

In the year 2006 the number of candidates who sat for the KC E examinations was 

243 318. Out of this number 62 853 (25.8 %) attained grade a C+ and abov whil 

10 263 (4.2 %) students ere admitted into public universities. In the year 2007 the 

number of candidates who sat for the KC E examinations was 276 193. Of this 

number 74,299 (26.9 %) attained grade C+ and above while 16 629 6.0 %) 

students were admitted into public uni ersities. 
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The information provided on examinations· tatistic pre nted in the table below: 

Table: l.l 

KC E E amination Re ult ( + & abo e) and PubUc ni er itie ' dmi ion 
from 2004 to 2007 
Year Total No. of KCSE Candidate Total No. of Student dmittcd 

Candidate with Grade to Public oiver itie 

C+& bove 

2004 222 519 58 239 (26.2 10 632 (4.8 %) 

% 

2005 260 643 68 040 (26. 1 10 218(3.9 %) 

%) 

2006 243 318 62 853 (25.8 10 263 (4.2 %) 

%) 

2007 276,193 74 299 (26.9 16 629 (6.0 %) 

%) 

Table 1: JAB Universi ty of Nairobi June 2009 

The table shows that about 26 % of candidate who sat for the KC E got grade C+ 

and abo while fi e per cent of the KC E candidates are admitted to public 

uni ersities. In other countries, more student than in Kenya get admission to 

univer ities. In U A for example 86% of those who pass join uni ersity; oulh 

Korea takes 56% and India 55% aturday ation 2010). Ocrueng (20 10) notes 

that Kenyan education system is not geared towards sol ing problems because many 

people who fail to join local universities because of poor form four grades usually 
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go overseas and come back with degrees and the serve Kenya well, h nee 

xaminations do not gauge fairly and accurately an indi ·dual s intellig nee. 

The information provided in the table leads to the following questions in Kenya: 

HO\ efficacious are the examinations that r gularly screen l ss than 10 % of th 

candidates for public uni ersity admi sion ? What r a on could be gi en for the 26 

% of KC E candidates who regular! get C+ and above and do not get direct 

admission to public uni ersities? Or what reason could be given for 76% ofKC E 

candidates getting below C+? 

Furthermore do individuals who it for these examinations agr e with the r sults as 

being th true measures of their potentials? Do they get an opportunity to express 

what they feel the examinations might have missed to measure? Do indi iduals who 

take up different careers in Kenyan public uni ersities agre with what the KNE 

portrays they are? What are the li ed experiences of individuals who sat the KC E 

examinations and have joined Kenyan public universities as prospective teachers? 

In order to address the issue of whether university entr examination accurately 

measure candidates potentials a phenomenological method of in estigation wa 

applied. This method illuminates the specifics and identifies how phenomena are 

percei ed b the actors in a situation (Lester 1999 p. 1 ). The phenomenological 

method approach is based on per onaJ knowledge and subjecti ity that is termed 

li ed experience or existence (Audi 1999 p. 135f and Curtis &Mays 1978 p. I). It 

omehow app ars problematic to explain education in terms of natural ciences 
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v hich lea e out li ed experiences of indi iduals who ar a tor in the edu ation 

process (Curtis and Mays, 1978 p. xi). 

It is this subjective approach to investigating the li ed experience a noted b Ar 

Jacobs Razavieh and Sorensen (2006 p. 46lf) that distinguishes the 

phenomenological method from oth r research approaches. This approach anal ses 

th phenomena of lived experience of an individual while the experiential world of 

the individual as lived is explored to gain a reflective understanding (Li 2005 p. 

54). The lived exp rience of an indi idual according to Charlesworth (1976 p. 9) is 

the touchstone of all knowledge that accounts for human potential and it is the task 

of philosophy to employ a phenomenological approach to make explicit this a priori 

knowledge that eludes scientific in e tigation. 

A study done by Rutto (2000) shows that subjective knowledge is the basis of 

cientific understanding. This is why it is worth looking at lived experience of 

learners that call for subjecti e inv stigation that even goes b yond objectivity. 

Subjective investigation does not match phenomena against perceived facts as it is in 

an objective tudy (Dana & Leech 1974 and Rose 2005). It instead examines 

feeling, emotions and imaginations of individuals as opposed to objective 

investigation which is the domain of what is percei ed with the senses (visual 

auditory gustator olfactory and tactile and kineasthetic). In an objecti e study 

ho ever, phenomenon is matched with sense perception. ubjecti e in estigation 

e amines what an individual thinks beyond the perceptible, while a 

phenomenological study cuts across both objecti ity and subjectivity. This is why it 

as the most appropriate for the study. 
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1.2 The problem tatement 

The administration of examination all o er th ' orld and Ken a in particular u e 

the scientific methodology that utiliz s objecti ity as the wa of a sessing l am r . 

The li ed experiences of indi iduals who are candidates in an examination situation 

are apparently, not taken into consideration by the scientific nature of management 

and administration of examinations. The process of examination and their attendant 

methodology does not consider learners lived xperiences which form the 

fm.mdation of subjective knowledge. The KC E examinations performance as the 

main determinant of entry into Kenyan universities controls the future of the 

majority of learners and an investigation into its efficacy is therefore called for. 

his tud employ a phenomenological investigation and a philosophical critique of 

learners lived experiences by focusing on prospecti e teachers. The approach 

employed goes beyond scientific or objecti e know! dge. It is phenomenological 

approach since it accepts objectivity and del es into subjectivity. The KNE states 

in its mission statement that it objectively assesses learners but wh not a sess 

learners both obje tively and subjectively? The a sessment of I am rs becomes 

phenomenological when both objective and subj cti e knowledge are considered. 

The grades: A A-, B+ B B- C+ , C- D+ D D- and E are assigned to candidates 

aft r sitting KC E are the objective reality of the examinations. The questions which 

arise here are: What are the meanings and understanding attached to these grade ? 

What are the lived exp riences of prospecti e teachers in relation to the grades? 

The meaning and understanding of thes grades are subjective and this calls for a 

10 



ph nomenological in estigation to e tabli h wheth r th K E examination u d a 

a determinant for uni ersity entry in K nya is ffi aciou to a the li d 

exp riences of prospective teachers. 

1.3 The Purpo e of the tudy 

The study was undertaken b cause the pri at live f indi iduallearners whi hare 

termed lived experiences form subjecti and cannot b bje ti el 

as s ed. This study therefore in estigated hO\ assesses both the objecti e 

and subjective knowledge. It was cone rn d with the li ed experiences of 

prosp ctive teachers in K nya and laid empba is on th root of KC E examinations 

as an efficacious tool to measure the potentialiti of candidates and d t rmine their 

destiny in choosing teaching as a career. Th study also inve tigated the effica y of 

university entry examinations that measur learner pot ntials as portra ed in th ir 

li ed exp ri nces hich ould be the benchmark for joining teaching as a care r. 

1.4 Objecti e of the tudy 

he study sought to: 

(i investigate how K E xamjnations show the li ed xperiences of 

prospective teacher ~ 

(ii examine th imp! ications of using K E examination as a basic 

instrument for measuring prospective teachers · lived exp rience and 

iii) investigate ho~ the perceiv d academic potential r lates to the result of 

uni ersity entry examinations. 
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1.5 Rc earch que tions 

ch of th thre obj cti es addr d r l ant qu tion to th tu y. bj ctiv i) 

wa premi ed on th follo ing qu stions: 

i) Are examinations administered by K EC phenomenological, which is, showing 

the lived experiences of learners? 

ii) How do KNEC examinations show the lived experiences of learners? 

The objecti e (ii) attempted to an wer the folio' ing que tions: 

i) What are the implications behind learners who underwent KNEC assessment 

in KCSE examinations? 

ii) What is the consequence for the Kenyan society when knowledge assessment 

of learners is done by KNEC? 

iii) What are implications behind the teaching profession when KNEC screens 

prospective teachers through KCSE examinations to join Kenyan public 

universities? 

h third obje ti e focused on the following qu stions: 

i) Are the grades assigned by KCSE examinations for university entry portraying 

prospective teachers' knowledge accurately? 

ii) Do prospective teachers accept their potentials as authenticated by KCSE 

examinations? 

1.6 ignificance of the tud 

Th results of the study could sensitize unr ersities to select students for the 

teaching career on the ba is of students lived exp riences which are ubjective and 

reflecti e of true knowledge. If students to be t acbers are selected to join the 

uni rsitie on the basis of their interest in th teaching profession as re ealed by 
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li ed xpenences then it is lik l that th re will b a pa ion to d lop th minds 

of the learners to tri to achie e uni er al goal that dir ctJ focu on ducation 

such a the Ken a Vision 2030 and ight illennium D elopment Goal (MD s . 

The Kenya Vision 2030 as a de elopm nt blu print wa launched in 2008. It wa to 

b impl mented through the succe i fi e- ear mid-tenn plans up t 2030. Th 

main objective is to make K n a a globally comp titi e and prosperous nation with 

a high quality of life by 2030.' The is ion has economic social and political pillars 

whereb education comes under social pillar and the vision of education is ·'To 

ha e a globall competiti e quality education. training and research for K nya s 

sustainable de elopm nt ·(Republic of Kenya 2008 and Republi of Kenya 2012). 

Teachers are expected to play a role in achieving ision 2030 becau e their 

participation bas both direct and indirect influenc on realization of the three pillar . 

Th absence of sufficient competent and motivated teachers to man Ken an 

classrooms Vi ion 2030 according to Ochieng (20 11 could b a big li . 

Just as the study i significant in the achi vement of Kenya Vision 203 it i equally 

significant in the achie ement of eight Mill nniwn Development oal (MD s) 

which are: eradication of extreme poverty and hunger a hie ement of univ r al 

primary education promotion of gender equality and empowerment of worn n 

r duction of child mortality improvement of mat mal health combating HN/AID 

including malaria and other diseases, ensuring environrn ntal sustainability, and 

developing a global partnership for development. The MDGs were launched by the 

United ations in 2000 and they are expect d to be achie ed by 2015 (UNDP, 
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2004 ). The principles und rlying th goal \ ill still be equally imp rtant and worth 

stri ing forb yond 2015, whether achie ed or not. 

The stud can inform test designers and education policy maker to amine the 

importance of assessment that incorporates subj ctive experiences hich are 

usually left out during examinations and h nee omitting holistic as essment of th 

learners. Holistic education is defined as a philosophy that consid r all human 

potentials in totality rather than an aggregate of constituent parts (Holistic Education 

Network 2003 and Khan, 2008). It regards e ery human b ing as important and 

exploits intellectual emotional social physical artistic creative and spiritual 

potentials (Amada, n.d. Holistic Education etwork 2003 and Melissa n.d .). When 

objective assessments are used to gauge learner s potential it is onl intellectual 

potential that is considered. 

The results of the study could be replicated in other careers other than teaching so 

that individual potentials manifest d in lived experienc s couJd form the basis of 

selection into further education and careers. 

The study create awareness in individual learners that each and every one of them 

has potentials and none can be a failure in life. An indi idual ' s uniqueness is valued 

and utilized in career choices. The idea of high and low achie ers in education will 

be re-examined since each indi idual s educational achievement will be based on 

lived exp riences which is the true kno ledge about an individual. 
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1.7 Limitation of the tudy 

The study is limit d in the sense that it left out v r. many learners uch a those who 

at KC E examinations and joined universities or tertiary institutions and enrolled 

for other professions other than teaching. It also left out those who sat K E 

examinations and joined private uni ersities or were self-sponsored or those who 

failed. These learner are important but there was no time to include them all. 

1.8 Delimitation of the tudy 

The study focused on students who passed university entry examinations and were 

admitted into Kenyan public universities to pursue education as prosp ctive 

teachers. It was based on candidates who qualified straight from school and were in 

their first year of study at the public uni ersities. This cadre of students comprised 

prospecti e teachers who had taken up teaching as a career. Consequently they 

enrolled for the degree of Bachelor of Education in their respective w1i ersities. 

These students were able to describe vividly their li ed expetiences of examinations 

that were still fresh in their minds. The study left out other students admitted into 

other university courses. It also left out those who joined institution below the 

uni ersity and those who did not join any institution after the examinations. 

1.9 umption · of the tudy 

The proposed study made the following assumptions: 

(i) If both subjective and objective assessments are employed in measuring 

learners potential then the knowledge assessed is holistic. Holistic 

knowledge is considered phenomenological. uch knowledge clearly covers 

the lived experiences of the candidates 
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(ii) The application of K E examinations as the onl basic instrument for 

measuring prospecti e teach rs ' lived exp riences may impact negatively on 

teaching as a career and 

(iii)Th re is likely to be a gap between the potentials of prospective teachers and 

what the uni ersity entr examinations show as described b the li ed 

experiences. 

1.9. Theoretical framework 

Theoretical framework as defined by Ocholla and Roux (20 1 0 p. 1) is the structure 

that holds and supports the theory of a research work. It entails drawing and 

designing architectural work prior to construction as noted by Ocholla and Roux 

(20 10 p. 2). A theoretical framework is analogous to the human skeleton whereby 

the brain (head) is the topic of in estigation. Through the direction of the brain the 

researcher fleshes the keleton in accordance with the obje tives and the 

significance of the stud is given prominence. It is like training an individual to lift 

weights through exercising rele ant muscles. 

This stud focuses on the efficacy of uni ersity entry examination which entails the 

fact that li ed experiences of prospective teachers are in estigated 

phenomenologically. It uses the phenomenological theory postulated by Max an 

Manen (2002) and supported by Chaffee (2005) Harrington (1975) Harris (1976) 

and rnith & Woodruff (2008). In this section phenomenology is discussed as a 

theory while phenomenology as a method is discussed in chapter three under 

methodology. Phenomenology is the stud of phenomena as they appear to human 

consciousness as intentional and as lived in perception imagination, expectation 
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rem mb ring. thinking and fi ling ( hurchill and Wertz 2003 p. 557). 

Phenorn nology is both th or tical and m thodological and as a th or it has cro 

fertilization of id as from ariou disciplines ( ampbell. n.d.). his th or ti al 

framework contains other theorie and methods itltin it as suggested by cruton 

1995 p. 250) and Larrab e 1990) and shown. 

Figur 1.1 

arietie of Phenomenology 

The theory as adapted gi es six themes ( arieties) of phenomenology as 

transcendental phenomenology linguistic pbenom nology ethical phenomenology 

ph nomenology of practice existential ph nomenology and hermeneutic 

phenomenology. 
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Transcendental ph nom nology deals with objects in pur onsciousness and has no 

relation to obje ts around us mith and Woodruff 2008 . It do s not take into 

a count how humans are conn ted to the outside world. part from viewing the 

learner as a transcendental being, thi stud examine learner as being connected to 

the outside world and are influenced b that' orld. 

Linguistic phenomenology deals with the philosophy of language focusing on the 

relationship between words and the world (Harrington, 1975 and Harris 1 976). The 

focus of this study is on the efficacy of examinations and does not deal with 

philosophy of language. Philosophy of language can only be implied to clarify lived 

experiences. 

Ethical phenomenology according to Max van Manen (1999) originated with Max 

Scheler and deals with otherness responsibility and I-thou among others. o 

understand a human being by using this phenomenological approach an Manen 

(1999) e plains that one must go beyond being and del e in alterity or the infinite. 

This approa h wa greatly influenced by Le ina probably as a result of the azi 

brutality experience that sen itized his passions and a concern for the vuln rable as 

an indispensable responsibility (van Man n 1999). The philosoph r Jacques 

Darrida as noted b an Manen 1999) also expounds on it in his work The Politics 

of Friend hip. Ethical phenomenology is concerned with issues beyond a human 

being as a being and such issues deal with the infinite or God but this stud does not 

go be ond an individual learner as a being. 
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Phenomenology of pra tice deals with dail li ing practices in a pragmatic and 

thical manner (van Man n 2007). nd when i sues are dealt with pragmatically 

they might lose inher nt principle and hence become deficient in proper 

clarifications that ar epistemologically sound. This study examin s lived 

experiences which are epistemologically sound from the first p r on p rception . 

The study focuses on the latter two: existential phenomenology and hermeneutic 

phenomenology. Whereas existential phenomenology forms the core of the 

theoretical framework hermeneutic phenomenology forms the basis of the 

methodology ii1 chapter three. Existential phenomenology which is sometunes 

referred to as ontological phenomenology focuses on understanding individual 

experience. It incorporates existentialist and phenomenological thoughts in 

clarifying individual experience (Baile 1954 Existential-Phenomenology 201 1 

and Thomp on, Locander & Pollio 1989 p. 133 ). It is concerned with being and its 

basic themes are li d-experience' and life -world' (Chaube and Caube 1973 and 

Max van Manen 2002 . This study investigates the lived-experiences of prospectiv 

t achers as applied to the efficacy of university entry examinations. 

Pro pective teachers as indi iduals are not detached from the world but rather live 

in it that is referred to as the life-world. The study examines an indi idual's inn r 

life and also the outside world of the individual. This makes existential 

phenomenology a theme or a variety of phenomenology within the 

phenomenological theory which fits the study. In existential phenomenology the 

inside and the outside are seamlessly woven, wmch means they fit into each other 

smoothly without any distinct boundary (Chaffee 2005 p. 142). In addition 
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exi tential phenomenology att mp to appl t rm that i idl d rib ' hat is 

studied. The t m1s ar u uall applied in polaritie . focu ing on l"\: o xtr me . 

Philosopher from time immemorial ha e b en u ing philo ophical t rms in 

polarities in an att mpt to r ach th ultimate r ality. Heraclitu . according to ohen 

(2002) talked of the unity of oppo ites whereb cold equalled hot· mortality equall d 

immortality. Heraclitus was probabl emphasizing the metaph sica! r lationship 

betwe n the two extreme . As noted b Brandt ( 1963) and opJeston 1953 p. 400). 

Plato us d objects of sense per eption as opposed to form ideas of the mind · 

Descartes theorized about mind and body· Kierkegaard's philosophy of 

existentialism us existence and essence and Husser! came up with 

ph nomenology to cut across polarities. The polarities focus on obj ctivity and 

subje tivity. 

What could be percei ed through the enses as noted b Plato is not the realit but 

reality lies in the mind be ond the p rceivable and it could only b r ached through 

reasoning. The same idea was tak n up b Descartes who explained th concept of 

body and mind. 

Husser! according to Copleston (1953 p. 409), sa s that Plato carried out a 

phenomenological anal sis f ess nces' without lea ing out presupposition . Plato 

did not bracket out preconcei ed concepts and theorie hence he did not emplo 

epoche. Hu erl har s with idealists such as Plato and Kant a tendenc to tre s a 

priori condition of knowledge (Robbin 2006 p. 5 . The study employs 

phenom nological approach becau e it go s beyond objecti ity and reaches th 

realms of subjectivity. 
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Phenomenology is consider d by Husser! a the scienc of all ctence meaning it 

can la a foundation and ju tif all other sciences. It is not built on presuppositions 

like statistics of a good exam forming a b 11-shaped cur e. uch statistics are taken 

for granted in pure sciences but ph nomenology goes beyond thi to unra el their 

inherent meanings. The clarification made by a phenomenological tud is 

propaedeutic (preparatory) to any philosophical or empirical inquiry since what is 

experienced is more than what is known (Churchill and Wertz 2003 p. 550 and 

Heidegger, 1927). The word comes from Greek propaideuein meening providing 

introductory introduction or to teach beforehand (American heritage dictionary 

2009). Churchill and Wertz (2003 p. 554) explain that the purpose of a 

phenomenological piece of research is to help gain insight in what bas been lived 

unreflectively. For example KC E examinations are objective but can the be 

subjecti e or both objective and subjecti e? This study is both propaedeutic and 

epistemological in its reflections. 

The study uses two modalities: ontological and ontic for reflections which 

respecti ely mean ernie and etic. Th lived experiences of arninations of learner 

are described ontologicall and ontically. Ontology according to the Great Soviet 

encyclopedia was first used by Rudolpbus Goclenius (1547-1628) of Germany as a 

synonym for metaph sics but Christian Wolff (1679-1754) designated it to the 

definition of being. And from the 19th century onwards it means the hidden essences 

of things. Ontology refers to lived experience that cannot be found outside the 

indi idual. This experience is within the individual. Kierkegaard refers to it as the 

inwardnes , while t Augustine refers to it as the interiority (Klinger and Rimiru 
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2000 p.7 . Ontological i ues according to th Gr at oviet enc clopedia (2010) 

refer to the interiority of antics. otic xp riences are not onl phy ical but ar 

outside th indi idual. The lead to ontological xperiences. This means that both 

are seamlessly wo en together imp! ing that our mental and ph sica} beings are 

inseparable as asserted by Merleau-Ponty and Hu serl (Chaffee 2005, p.l42). When 

learners sit examinations ontological and ontic experiences as postulated b 

Merleau-Ponty and Husser! are intertwined in the li ed experiences and rna not b 

adequat ly expres ed by KNEC wh n objective procedures are employed in 

assessing learners. The indi idua1 learner has inner attributes that are ontological 

and that can b described within phenomenological theory. It is the 

phenomenological research that can gain their ssential truths (essences) which 

are lived experiences (Byrne 2001 . 

Ernie e idences are similar to ontological evidences since they come from within an 

individual while etic evidences are similar to ontic evidences that come from out id 

the individual ( tone 1979 p. 11). In a phenomenological study both evidences 

within and out ide an individual interact dialectical! on an individual 

consciousness which is found within th lived exp rience so that individual 

perceptions can be identified and interpreted ( tone 1979 pp. 1-2). 

An individual learner who sits examinations is the subject noesis and the object 

noema refers to examinations. The subjects are co-researchers since the boundar 

b tween a researcher and subject in a phenomenological study is blurred (Stone, 

1979 . In phenomenology there is a juxtaposition of noetic and noemic 

clarifications ( tone, 1979 p.ll ). Noetic exp riences can be described as subjective 
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' hile neomic experienc s could be described as obje tiv . Phenom nology attempt 

to create conditions for the obje ti e study of topics u uall regard d as subjecti : 

consciousn ss and the content of consciou xp rienc su h as judgments, 

perceptions and emotions Barna le. 2004 and tone, 1979 . It is a stud that co er 

obj cti ity and goes into the realms of ubjecti ity and becau e of this it is rooted in 

intentionality. 

Intentionality originated with scholastics in the medie al period and was expounded 

b Brentano who in turn influenced Edmund Husser! and it deals with the 

'aboutness· (Byrne, n.d .. Lycan n.d ., Moltmann n.d. and ilby 1998 . Mental states 

are about something which may b existing or not. According to Churchill and 

Wertz (2003 p. 557) intentionality is the dialectic and dynamic relationship 

between the perceiver and the perceived. The perceiver is conscious about 

something which is expr ssed in li ed experiences. It includes imagination 

p rception expectation remembering thinking and social behaviuor. Does the 

perceiver experience reality? If the learner its examinations and gets gradeD is the 

D which i the perceived grade the r ality? Is there a gap betwe n the individual 

learner and the grade D? Churchill and Wertz (2003. p. 557) say that intentionality 

releases the insideness of a person and bridges the gap between the subject and the 

object o that the very unit of in estigation becomes the person-in-the-situation. 

Indeed examinations should measure the potential of individual learners. The 

learner is to be seamlessly joined with the grade that is a learner-in-the-grade. 

Maurice Merleau-Ponty says that the phenomenologist returns to the world that 

precede scientific descriptions (Robbins 2006 p . 5). Husserl and Maurice Merleau-
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Panty differ' ith Descartes because they take a different viev to the self and mind

body problem (Chaffee 2005, p.142). Mental and th physical according to them ar 

seaml ssly woven togeth r. be bod and mind are a unity and our pre-theoretical 

knowing includes our li ed-bod and our li ed-situation in the world. Our li ing 

body is a natural s nthesis of mind and biology and cannot be divided (Chaffee 

2005 p. 142 .The experience of the unity of body and mind which is seamlessly 

woven is what results in knowledge according to phenomenologists. From the 

theoretical framework, a conceptual framework is posited. 

l.lOConceptual frameworl< 

Conceptual framework as noted by Jeffels (2008), means the particular pattern the 

study incorporates from the theoretical framework whereby Literature is linked to the 

objecti es. AlJ ideas emanate from phenomenology as a theory and they culminate 

in lived experiences of prospective teachers whereb ontics and ontology are 

seamlessly woven. The concept of antics and ontology being seamlessly wo en 

means there is no distinct boundary between the two. The diagram presents the 

conceptual framework. 

Figure 1.2 

Conceptual Framework 

PHE OME OLOGY 0 TIC 

ONT LOGY 

LIVED EXPERIE CES 

OF PRO PECTIVE TEACHER 

0 EXAMINATIO 
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Phenomenology d rib th Li ed e perien s fprospe tiv 

e aminations hi h i th f ntic an ontolog '· h li ed 

experienc of examinations i al o termed the intenti nality. 

1.11 onclu ion 

Ha ing introduced the tudy and attempted to xplain it premis s within th 

theor tical framework of ph nomenology from which th cone ptual frame ork is 

derived, it can be concluded that the KC E examinations touch the inward and the 

outward of a leaner. The prospective teacher as a Ieamer who sat K E 

examinations and entered uni ersity was affected b both ontics and ontology 

which are seamlessly woven intentionality. The next chapter reviews the related 

literature relevant to this study by exploring the discipline of phenomenology and its 

application to examinations. 
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HAP 

L T D LI RA RE 

2.1 Intr duction 

The Literature r lated to this tud i r i w d from thr 

global picture of xamination used for uni ersity ntry is pr nt d. he e 

e amination vary consid rabl a some uni ersities do not u e a ingl e amination 

for uni ersity entr while a few do not use examinations at all. ln as essing the 

global picture of uni ersity entry examinations a question that fi ature throughout 

JS Which method of admission can be describ d as mor phenom nologicall 

sound in as far a measuring learners experiences is concerned? 

In the second per pecti e th idea of examinations i di cussed wher by the m rits 

and demerits are anal z d. Although reference to the examinations is mad m 

chapter one from the year 200 wher by a pattern is depicted up to the ear 2007 tn 

this chapter additional tables and graphs are presented to show the full KC E pictme 

of examinations done from 2008 to 2010. The examination results for the ear 

2008 2009 and 2010 are gi en as r cent examples. 

The purpo e of tables and graphs for examination results during the thr e 

ons uti e ear further laborated the magnitude of what was consid red 

probl matic with tb KC E examinations. It i from this elaborated probl m that the 

tud is explicated. The tables and graphs of KC E examination result form a 

pattern. which phenomenologi ts describe as predictive objecti e and sci ntific 

(Rose, 2005 . 
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1l1e central que tion upon which th lit rature i revie\ ed in the econd 

E examinations effica ious enough to ascertain the lived 

experiences of prospective teach rs? 

In the third perspective. phenomenology is discussed in relation to K E 

examinations. It is noted that phenomenology deals with is ues ithin and without 

the indi idual learner. Iss1.1es within an individual learner are co ert or ontological in 

natur whereas overt issues outside an individual learner are ontic. Ontological and 

ontic relationships do not only overlap but are seamlessly interwoven hich means 

they fit into each other without any distinct boundar . The discussion considers the 

learner as a being with ontological and ontic considerations. Ontological issues are 

subjecti e and can best be researched through li ed experiences. 

2.2 Global overview ofuoiver ity entry e aminatioo 

Examinations for admission of students into various courses in universities all o er 

the world differ. Helms (2008) explains fi e wa s admissions are done: national 

xaminations entrance examinations standardized aptitude tests multiple 

examinations and no examinations. The discussion that follows is pegged on these 

five ways with emphasis on examinations where states or state agencies ha e 

influence. 

2.2.1 ational examination 

ational examinations can also be regarded as school leaving examinations. For 

example. The Kenya Certificate of econdary Examination (KC E) is also the 

school leaving examination. These examinations are generally administered by the 
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go rnment of re p ctive ountrie or examining b di s appointed b such 

governm nt (Helms 2008 . Th xamination can also be conduct d b a regional 

body as was former! done by the then ast African Examination oun il. 

orne countries such as Austria Franc [reland Ken a and g pt admit tudent to 

uni ersities on the basis of a single examination as noted by Helms (2008 . ln 

ustria, the chool leaving examination. matura, on i ts three to four writt n 

examinations plus three to four oral xaminations. ln France students who attain a 

pa sing score of at least 50% on the nationall admini ter d es ay-based 

baccalaureate can join most uni ersity programmes. Howe er tho e who wish to 

join lite uni ersities (Grandes Ecole are required to sit additional examinations 

(Helm 2008). 

In Irelan~ Helms (2008) reports that the ational chool Lea ing Certificate 

Examination is taken at the end of econdary school and administered b the tat 

Examination Commission of the national government. Admission into Irish 

uni ersities is coordinated by the Central Admissions Office an independent 

comrnis ion own d by institutions from which students are admitted to uni ersities. 

In Kenya KC E examinations are administered by the Kenya ational 

Examination Council C) and selection to join the universities in Kenya is 

currently done by the Joint dmissions Board (JAB), whi h cornpri es public 

uni ersities although according to the new government policy this is set to change. 

In Egypt the admission is also based on one examination which is centrally 

coordinated by the Admission Office of Egyptian Universities Maktab Transeek Af

lame 'at Al-Masriyah (Helm • 2008). 
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orne countries require national xaminati n cor and other additional 

qualifications or dossi r . or exampl in Tanzania tud nts are admitt d to its 

public universities based on the requir ments of national e arnination and 

econdary school academic performanc . In some programmes in addition to the 

above supplementary materials and interview may be required. ln the Unit d 

IGngdom the econdary choollea ing examination known as A-Le el is th main 

admission criteria but it is supplemented b an application dossier. Admission i 

coordinated by the Univ rsity and College dmissions er ice (UCAS). The do sier 

contains secondary school academic information, a p rsonal statement predicted 

scores (if they are still in school) among other details (Helms 2008). In the Ken an 

situation KC E examinations are standalone criteria for admission into public 

universities but private uni er ities such Strathmore and United tates International 

Uni ersity (U IU) administ r entrance examination to learners who qualify for 

university education. 

2.2.2 Entrance examination 

Entrance examinations are separate from the national or school leaving examinations 

as discussed above. The entrance examinations may ha e a national outlook but they 

ar done when students have completed their secondary education and attained 

school lea ing certificates (Helms 2008 . uch examinatjons measure the 

knowledge acquired by students in high school and may be considered alone or in 

combination with oth r factors in the admission process. Entrance examinatjons are 

administered by governments or by universities. 
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hina Iran, and the Republic of Georgia depend on entran e examinations alone. In 

hina there ar two ategorie of entrance examinations wruch ar i humanitie 

(ii s iences and engineering. The admission i co rdinated b th go rnment. 

utoff points are lower for candidates from di ad antaged groups uch as ethnic 

minorities athlet s and recipients of national and international awards (Helm 

2008). In Kenya no preference is given to sportsmen and portswomen. Howe er 

the stud nts with disabilities get government scholarship if they attain grad + and 

abo e. Furthermore the cut-off point for female candidates and those from arid 

semi-arid regions is lowered b about two points. 

In Iran the entrance examination is centrally administered and it compris sa four

and-half hour multiple-choice examination that covers all subjects taught in Iranian 

h.igh s hools. The subjects to be examined include: mathematics science Islamic 

studies and for ign languages. Priority is given to underpri ileged groups and to 

candidates applying to institutions in their own home provinces. In the Republic of 

Georgia. university admission is based on an entrance examination whereby 

indi idual uni ersities set minimum required scores e ery year. The examination is 

administered b the National Examination Centre which circulates it ranked list of 

candidates who attained th minimum cor . The li t is to be stricti followed in 

admission Helms 2008). uch proc dure is not followed in Kenyan public 

universities. 

2 .2.3 tandardized aptitud e te t 

In weden according to (Helms 2008) standardized aptitude tests or secondary 

school academic performance tests are u ed for uni ersity admission. Here a teamer 
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who did not g t the required scor in their condar chool academi performanc 

for uni er ity admis ion has a chan to do another t t, ' hi h is tandardiz d 

aptitud t st. Thi is a rar ph nomenon that doe not happen in place like Kenya. 

ni er ities in the A admit stud nt using main! three typ of tests which ar 

tandardized aptitud t t I AT I) standardized aptitude test II and American 

college testing (ACn depending on the region and preference (Hatch & Hatch 

2013 and U A tud Guide 20 I I). Most standardized tests are designed to mea ur 

a tud nt s skills and not knowledge. The tests e aluate a student s ability to solve 

problems. 

AT I or the general T is the most p pular and it is a cepted by most 

univ rsities as an admission requirement. It tests reading and writing whereby 

andidates are asked to complete sentences and identify error in passages. The test 

takes three hours and twenty minutes. The test examines whether the candidate is 

ompetent in the English language to enable them pw·sue th ir degree cour es. In 

Kenya competence in the Engli h language is accepted by uni er ities as depicted 

by K E results without recourse to ascertain whether the learn r can defend th 

r ult . 

or testing learner s competence in subject of the core cour e they would pursue at 

the uni ersities only the tate of California in U A uses AT II which is also 

known as the subject test (Helms 2008). T II takes one hour for each subject test. 

It tests subjects such as literature history and biology. SAT II provides opportunity 
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for learners to how th ir capabilities in the discipline the would tud at 

uni ersiti s which is not the ca e in Kenyan uni ersiti . 

Comp tenc in mathematical and cience reasoning, beside reading and English 

grammar, are examined b CT. Th t st i imilar to AT T but it i more rigorou . 

ACT i accepted b American univer ities in tead of AT I. The most important 

aspect of ACT is emphasis on reasoning which is a ver important ingredient in 

university education. There is no t t in Kenya that examines a learners reasoning 

ability before being admitted into a uni er ity. 

Aptitude tests are administered by independent organizations such as the College 

Boar<L which administers the AT tests in the United tat s (Helms 2008). 

Aptitude tests are focused on what a learner will do but KC E examinations do not 

ha e a specific focus. The K E examinations may focus in the past present or the 

future (Otieno 2010). 

The three tests cited are given at least fi e or at most se en times a year e enly 

spread from the month of October to the month of June the following year. This 

gi es learners chance to plan for their un.i ersity admissions without much tim 

wastage. whereas in Kenya university entry examinations are administered once a 

year and if a learner wishes to retake the examinations they ha e to wait for another 

complete year. 

[n addition to the three tests applicants who are not Americans take Test of English 

as a Foreign Language (TOEFL) (U A tud Guide 2011). The TOEFL is a 
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computer-bas d te t, although pap r-based test i a ailabl in som pla es. It lei 

test English as it i poken in merica wh reby listening, reading p aking and 

writing skills are empha iz d. Uni er ity entry xamination in Kenya do not str 

learner s skills in Engli h or any other language spoken in K nya. 

2.2.4 Multiple examination 

In Japan Russia. France (Grandes Ecole ·) Brazil Finland and lndia, for instance 

learners are admitted into uni ersities on the ba is of multiple xaminations lelms, 

2008). The Performance on national secondary lea ing or entrance examinations i 

considered together with performance on additional examinations. 

Russia s universities rely on centralized examinations but since 1999 each university 

has been encouraged to set its own entrance examinations because institutionall set 

examinations ar considered better indicators of students knowledge. In France 

students who pass the Baccalaurear go to uni ersities as noted in single examination 

stems but for elite uni ersitie candidates must pas institutionally adrninist red 

entrance examinations that r quire two years of study (Helms 2008 . 

Helms 2008) further note that in Brazil, the Fed ral University of Brasilia 

introduced in 1999 an admi sion system that asses es student on their performance 

throughout secondary school. Each university in Brazil i free to determine hat 

criteria to use in their admission process. Tn Ken a univ rsities do not have any 

working relationship with either primary or secondary schools. uch relation hip 

can enhance the education of learners especially in career choices. 
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m er itie m FinJand admini er th ir entrance examinations, which are 

programme sp ific. tuden proce d to urn r iti after achie ing high school 

diploma. In I rae) in addition to a go ernment-d termin d minimum I el of 

p rfonnance on national secondary lea ing examinations. candidate must take a 

Psychometric Entranc Test (PET) whi h is a standardized aptitud examination 

administered by the national Institute for Testing and Evaluation. he minimwn 

r quired scores on PET are determined b each uni ersity (Helms 2008). 

In India, a candidate may pass two or more examinations administered by different 

entities in order to gain universit entry. The examinations are conducted by 

national government, provincial governments individual institutions and groups of 

institutions. Candidates apply to individual institution and some places in public 

institutions are reserved for members of certain castes as noted by Helms (2008). 

The concept of multiple examinations is not considered in Kenya although it may 

provid diverse ways of ascertaining a Ieamer's ability. 

2.2 .5 o examination 

On of the most uruque procedures reported b Helms (2008) is that some 

uni er ities in the admit students to their bachelor s degree programmes v ithout 

examinations. There are about 750 such uru ersities. Examples include the 

University of Oklahoma Arizona tate University Wake Forest University 

Hampshire College Bennington College Connecticut College Mount Holyoke 

College Bates College and Bo\ doin College. The uni ersities may require a dossier 

that includes high school record, information about extracurricular activities, 

appl ication essays recommendation I tters and interview with officials or alumni in 
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order to grant admis ion. I this pro edure i applied in Ken a, er many p pie 

without secondary education who ha succeed d in different spheres of life like 

politics busines es and ommunity mobilization could access degrees. 

2.3 Phenomenological a pect of global overview of e ·amination 

The university entry examinations that take into account the fi elings and the 

motions of the learner can be des ribed as more phenomenological. They are more 

subjective and explore various experiences of the learner. This seems to be the case 

when more than one examination is used for uni ersity entry. Phenomenological 

research recommends meeting the participants or co-researchers as often as po ible 

(Fraenkel and Wallen, 2006. p. 472). When more than one examination is used th 

learner has the opportunit to express their experiences more fully in diverse 

contexts. The idea can be compared to a court of law in which after a verdict has 

been given there is chance for appeal. In the appeal more experiences of the 

offender can be revealed which might in turn affect the verdict otherwise. 

Helms (2008, p.23 explains that aspects of subjecti ity in an examination are 

covered b non-objective procedures such as recommendation letters application 

essays institutionally administered examinations interviews and other procedures 

that strive to get more information from indi idual learners. All these procedw-es 

that attempt to ph nomenologically reach an individual and recognize the 

individualjty in a person and are more humane. An examination that is inhumane 

according to Pratt (1999) is not appropriate to be used with human beings. The 

university entry examinations in Kenya when compared to other exarllinations in 

the global scene are administered once and there are no any other examinations or 
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application do i r , ~ hich a learner v ho wishes to join uni ersit can fall back on 

and hence there is no ··app ar· after a verdict. 

2.4 Importance of e. amioation in education 

The terms examination assessment and test sometimes mean the same thing 

although with some notable differences. essment as explained by Kithuka (2004 

p. 17) and Watson(20 13) is a process of assigning numerical values to objects and 

events and comparing the quantities and qualities whereby str ngths, eaknesses, 

difficulties and needs of the learner are identified. Asse sment as any procedure or 

activity as described Kellaghan (2004) is designed to obtain infotmation about the 

knowledge attitudes or skills of a learner or a group of learners whereupon such 

information is used to make decisions such as promotion and to guide policy 

formulation. The information is obtained from the learner without the learner s input 

since people who carry out the assessment assume they know about the learner. 

Weaver postulates two objectives of assessment: pro ision of more effective 

instruction and to evaluate achievement or learning. It requires more time and 

expertise to make the comparisons meaningful. If a Ieamer is to be a sess d in 

school subjects the time interval between the assessment of one subject and th 

other is taken into account so as not to induce fatigue and boredom in the learner. 

ubject experts who can give undisputed judgment are also incorporated into th 

process. 

Examination as explained by Kitbuka (2004 p. 5) is a banery of tests that measw-e 

different traits of an individual that can facilitate decision making on that individual. 
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or xample. the K n 'a national xamination coun il rna examm a learn r in 

ariou subject \l hi h rna each contain era! t t . ln stud ing nglish a I arner 

may b tested in comprehen ion analy i and writing kill . Each kill is tested and 

examined on its own. om times the boundary between a te :t and an examination 

may be blurred but the significant difference is that a test is u ually skill sp cific 

whil an examination tests man skill and take a long r time than a test. 

The term measurement as defm d by the Macmillan English dictionary for advanced 

learners 2002, p. 886 is the d gree or strength of som thing express d in numbers 

or standard unit. The main de cription of ass ssment is that it is done according to 

some predetermined rules using measuring instruments such as tests (Kithuka 2004 

p. 3). Measurement is clo ely related to evaluation which is judgmental and 

facilitates decision making among alternatives (Kithuka 2004 p. 3f). This implies 

that it is thee ·aminations or the tests done that are being e aluated. 

Th importance of e aminations in education systems all over the world is deeply 

ntr nched. Public examination as an assessment tool according to bagi (J 998 

Bundu & yaga 20 I 0 p. 131) audit the success of any educational system through 

four critical goals: acce quality equity and efficiency. Accessibility b the 

candidates to the next educational ladder and attendance in various cour es m 

tertiary institution are determined by examinations. Those who pass the K E 

examinations with ·A grades can access coveted university courses such as 

engineering and medicine. 
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The quality of an educational st m i a factor of it examination and th 

certificate i su d ar r ogniz d on th basi of th quality of xaminations taken. 

Th Importance of Examinations 2009 examination moti ate student to learn b 

in e tigating all possible que t1ons and absorb new knowl dge thu sharpening their 

logical and critical thinking. Without examinations most of the scholars would b 

les inform d than th are today (WikiAnswers, 2011 ). All these ha e positiv 

impact on the quality of an ducation s stem. 

Examinations help in the distribution of resources based on merit. Without 

Examinations according to Nyichomba and Mkilaha (1992 p. 3) p ople would be 

selected to join courses or take up jobs on the basis of nepotism or som favouritism. 

The same was realized by Confuciu 551-479) who stressed the in aluable role of 

examinations as a det rminant factor in job placement whereby an individual i 

selected meritoriously rather than being based on family or political affiliations 

(Crozier 2002). Examinations according to Kellaghan and Grean y 1992) ar a fair 

means of distributing scarce educational resources to citizen . They motivate both 

teachers and learn rs and exe1t great r effort in the achie ement of educational 

obj cti es (Kellaghan 2004 and Kellaghan & Grean 1992). Examinations pro ide 

feedback to teachers and learner on their weakne ses and strengths thu allowing 

for the ree aluation of curriculum objectives which can be applied in the teaching 

of future learner . Examinations, according to Wa anga and Rarnani (20 1 0) 

measure the magnitude and the interpretation of the curriculum and shape the 

beha iour of the youth and their future . Hence learners who join universities ill 

have their b ha ior and future shaped by the ourses they pursue. 
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It is easi r to evaluat one's ducational standard through th amination one has 

passed. For example if on has pa ed th K E examinations it i easi r to 

a certain their standard of education. Indeed, what on is capable of doing hen on 

joins university or takes up mployrnenl can al o be determined. Thi is further 

confirmed b th formal e idence of educational achievement which is certification 

(Kellaghan and Greaney 1992). 

country s educational goals can form the topics or the contents of an education 

system ' hereby a et of questions to be addressed b leamers in xamination are 

explicated. For example in Kenya the national goals of education such as national 

unity are tested in examinations by explaining how they can be achie ed. By setting 

such questions examinations can unify the country to ards common goals 

(Kellaghan & Grean 1992 and econdary chool Examination y terns 2001). 

Examinations offer indisputable platforms for accountability on services relevant 

workers offer to the public. People employed in the education s ctor ha e a 

responsibility to pro e to th public that the work they are paid for is well done 

when learners pass examinations and mo e to the next educational le el. The public 

tax-payers donors and other education stakeholders get rnotivat d when fund and 

resources channeled into education are rightly spent in a transparent and accountable 

manner whereupon the productivity is tangible. Examinations offer evidence of 

tandards attained b individual teachers and schools (Kellaghan 2004 and 

Kellaghan & Greane 1992 . In Kenya, especially during the month of March when 

the KCSE examination results are released prais s and condemnations are 
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exp ri need in ariou institutions in diver part of the cow1try d pending on how 

ell or poorly the examinati n p rformance ha e been reflected. 

Public examinations like th KC E are free and fair from p rsonal grudges and the 

bias of indi idual teach rs (Ongom 1992 p. 2). Learn rs are fr e to sit for the 

examinations and pass according to their ability. The KNEC examinations are 

marked b qualified and trained examiners. As a human being an indi iduallearner 

may ha e problems with a teach r or teachers thus hindering good performance in 

chool-based continuous assessment but this does not arise in public examinations 

because the school teacher s influence on xamination results is mini mal or nil. 

The role of examinations in education is quite significant and any attempt to do 

a a with them has always met resistance. The cw-rent public debate in Kenya i 

focusing on whether to ban both Kenya certificate of primary education (KCPE) 

examinations and Kenya certificate of secondary education (KC E) examinations 

and replace them with school-based continuous assessments. These sentiments were 

r iterated by the institute of policy analysis and research (IPAR which proposed 

the same and was ehemently condemned (Kigotho 2009). Many people agre that 

examinations should not be interfered with but should be impro ed to make them 

meet the set demands. 

2.5 hortcoming of and i ue with examination 

The question that disturbs education stakeholders is whether education should be 

controlled b examinations or examinations should be controlled by education. In 

certain instances examinations are believed to control the education system. In 
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n e education should c ntr 1 xaminations yichomba and Mkilaha. 19 2. p. 

3). In India. th gr atest il in education a cording to Murth 2011) i that 

teaching is subordinated to examinations and not i c rsa. In a situation where 

ducation is e amination dri en and teacher teach olel enabl the learn r lO 

pass examinations. Learn rs ma pass examinations but fail to get education. 

xarninations according to Asthana (2007) are interfering with learners· attitudes 

towards education. It i easy to fmd people who pas d examinations yet the have 

forgotten what the learnt becau e the experience of r ading and pa smg 

examinations wer traumatic and they repress that exp rience by hying a a from 

reading e en if what to b read i important. u h people do not ha e the urge to 

read continuously and replenish their learned skills which may be advantageous to 

orne employer if their employees do not ba e a reading culture because that could 

make them know their rights and end up being inquisiti e and uncontrollable. Mo t 

employer need disciplined and obedient worker who are not inquisitive and are not 

ery much aware of their rights. Do examinations in Kenya control education or it is 

education that dictate the ways th examinations should be done? The mann r in 

which learners prepare for examinations and th celebration that g with pa ing of 

e arninations and th treatment given to teacher imm diat ly after the release of 

results may be construed that examinations control education in Kenya. 

Examinations invade the pri acy of the individual thus exposing weakne se that 

need not be disclosed ichomba and Mkilaha 1992 p. 5). As noted b 

ichomba and Mkilaha 1992 p. 5) th right to pri acy can be defined as the one 

which enables an individual to decide how much of their secrets could be shared 

with oth rs. This is a right to self-dignity and self-determination. 
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The xposure of p rforman m xaminations on notice board and e en m 

new papers infringes on an indi idual pri acy Ongom 19 2 p.l ). The is u of 

privacy could howe er be counterproductiv becau e p ople who pas examinations 

are viewed as being public figures. in . they are exp cted to serve in the public 

service in a transparent manner; there is no point in keeping ecr t the detail of an 

individual and more so prof; ssionals such as teachers are purportedly per ons of 

impeccable credentials which are open to public scrutiny. They are exp cted to 

instill confidence in the peopl to whom the offer their services. In Ken a 

examinations probabl have no privacy that an warrant complaints. 

Examinations cau extr me anxiety to learners. Teachers parents and relati es of 

the learners urge tb m to work hard and pass thus making examinations a monster 

to be confronted ngom. 1992, p. 12). Examinations terrify learners and may make 

them lose self-confidence. In some cases candidates commit suicide or exhibit some 

psychotic behaviour. In China a learner killed his moth r who persuaded him to do 

examinations (Li 2005 p. 1 . In Tanzania there is a worrying trend of students 

committing suicide after the announcement of national examination results when 

they realized the did not p rform as exp ct d (Me rani Project, 2013). In Kenya 

Kenya Certificate of Primary Education (KCPE is also a source of great anxiety 

although it is not the focus of thi tudy. When poor results ar witnessed in KCPE 

parents rough up teachers chasing them out of schools and demanding their transfers 

and in some cases withdrawing their children from the schools some learners and 

e en some head teacher commit suicide (Amadala 2012, Daily ation January 5 

2012 DaiJy ation January 6 2012 Kituyi 2012. Miruka 2011, Mutburi 2011, 

42 



jung'e 2012 ar ra and Mbithi. 2012, lw nya 2011. On ango-Obbo 2012 

Talking Point 2012 . 

To counter the effects of extreme anxiety so a to make candidates face 

examinations with courage, pre-exam injections and intra enous drip design d lo 

boost energy le els are gi en to Chin se andidates and girls are, in addition, u e 

pills to delay menstruation (Daily Nation. 20 12). Ongom notes that learners faced 

with examinations look like suspects in a court case in which they are unsur of the 

examiner's verdict- guilty or not guilty' which in other words means pass or 

failure . The nature of the grade attained is significant because it enables the learner 

access further educational opportunities. A learner who fails to attain the 

examina6on grade aimed at ma li e with a chronic guilt of letting down their 

parent (Njung'e 2011 . In Ken a learners are urged to work hard so as to pa s 

examinations and parents and guardians pay for their children to attend tuition 

during weekends and school holidays (Oriang 2010 p. 12). Currently the ministry 

of education is to outlaw weekend and holiday tuitions (Kigotho, 2012). Apart from 

sufficient sleep and relaxations, other equally important educational activitie like 

games sports clubs and societies are abandoned in fa our of examinations (Ongom 

1992 p. 12). 

Learners get deprived of sleep when they read and prepare for examinations. Their 

health suffers due to lack of sleep when the stay awake reading at night; they g t 

fatigued ba e no time for personal hygiene and may get burt during practical 

examinations (Ongom. 1992, p. 13). Gathura (2008 p. 1 f) reports on the results of a 

piece of research on effects caused b lack of sleep that was conducted by a team of 
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44 ci ntist from t n countri s commission by tb World H alth rganizati n s 

International Agen y on anc r R ear h. Th r earch established that when 

individuals are awake th are o er-e ·po ed to light and could ontract cancer. 

Exposure to light when one is sleeping isrupts the body lock circadian rhythm) 

and is carcinogenic cancer causing ondition to humans. Indeed as reported by 

Gathura (2008. p. I f) tb r is a connection b tween Light at night and Jeuka mia or 

blood cancer. 

It i noted further b Gathura 2008 p.l t) that when learners are deprived of le p, 

the hormone melatonin which is produced b brain during le p i suppressed. 

This hormone suppresses th developm nt of tumour that can caus cancer. 

Melatonin is also an antioxidant that is, it acts as a sink for chemicals that are 

dangerous to life. The hormone also spurs the production of other hormones like 

oestrogen. Altered sleep patterns and sleep depri ation weaken the immune system 

and upset natural rhythms the body uses to maintain healthy c Us. Preparation for 

examinations interferes with learners sleep and it is not unusual to find I arner 

immersing their fe t in cold water at night while reading so as to stop them from 

sleeping. According to pro en statistics as noted by Mwamwenda (1986, p.249), 

one-third of the entir lifi of a human being is de oted to sle p. ' In a day an 

indi idual should work for 8 hours, rest for 8 hours and sleep for 8 hours, although 

these ar . According to the National leep Foundation (2011) sleeping for more 

than ight hours a day is not good for one s health but less sle p is linked to 

d cr ased ability to pay attention, react to signals or remember new information. 

The ational Jeep Foundation (20 11) notes hort sleep durations of four to five 

hour a day bave negati e ph siological and n urobehavioural consequences. 
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Examiner ho t pap r are, according to Murthy (20 11 ). obstacle to 

e amination ' effica y becaus they do not ha much lime to go through the entire 

syllabu so a to set rele ant que tion . In mo t in tances th y use past qu stion 

papers and often the questions are t by the arne examiner . But \i hen question 

are recycled candidates who did not focu on pa t papers may fail yet the are 

knowledgeable enough to have passed if new questions were set. In practical 

examinations like biology learners may be required to dis ct some animals without 

glo es and they could risk injuring themselves or contract diseases from the animal 

specimens (Nyichornba and Mkilaha 1992 p.l4 ). 

Examinations may be marred by irregularities· hence the results may not be valid 

leading to a public outcry when some candidates results are cancelled yichornba 

and Mkilaha 1992, p. 14). On March 25 2010 the Kenya Parliament debated exam 

cheating and accused the K.NEC of wrongly cancelling results of candidates (Daily 

Nation 2010 . In the year 2008 th results of K ~ candidates from 700 secondary 

schools wer cancelled becau e of irregularity ( aplan 2009). How can some 

schools b affected by examination irregularities yet others are not affected in this 

ra of information and communication technolog ? When results are cancelled th 

indi idual learner is portrayed as one who did not go to school. How can one 

describe the educational capability of a learner whose results are cancelled? 

Although issues of irregularity rna be attributed to management of examinations 

their overall effects contribute to shortcomings in examinations. 

45 



ometirnes xamination results ar manipulated during pro ing so as to trim the 

p rformanc in line with the country's conomic status. In anzania ore, ample 

stud nts select d to econdary education do n t exceed 20% of all primary s hool 

lea ers Tuguta 1992. p. 13 . In Indonesia, examination administrators manipulated 

results in 40 citi as reported by Ahnair (20 11 . This lends cred nee to norm

referenced asses ment which is manipulated to suit some scientific predictions (Fair 

Te t 2007). In this cas examination bodies fix grades to conform to ' hat th y 

predict, which must be within two percent of those predi tions (Henry 2010 . Thi 

explains the early consistency of results where the learners grade are ad er el 

affected by this manipulation of results hich is highly d nounced by academicians 

(Henry, 201 0). It is a sensiti e matter· somehow to probe manipulation of 

xamination results i a difficult issu to pur u and any allegation may b termed 

untrue. 

The accuracy and adequacy of examinations ha e b en questioned by the public 

hence lessening th faith in examinations all over the world, especially in America 

and Emope (Ongom 1992, 1 ). Bogonko (1992 p. 87) confirms this orry by 

clarifying that what examinations mea ure is a concern to education stakeholders. 

According to Bennett (2004 p.55 a common £; ature of examinations is a mismatch 

between what is tested and what comes out as the results. This mismatch is evident 

in the courses learn rs take at uni ersities in Kenya whereby 85% of them do not do 

careers of their first choice e en after revision of cour es (Fwandeh 2012 

Kamande, 2012 and Muiruri 2011 ). It is difficult to tell whether examinations focus 

on past present or future capabilities (Otieno 2010 p. 17). The methods used to 
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m a ur candidat s· potentials ar how er manife ted in tb ir liv d experiences 

and n ed to b ascertained t determine whether ther is a mi match or not. 

2.6 orm-refer need a e ment 

Th method used b K to measure candidates' potential is norm-referenced 

a s ssment. It compares the p rformance of Ieamer with oth rs (Linn and Gronlund 

2000 . Norm-referenced assessment is different from criterion-referenced 

assessment which is only possible where the curriculum has been indi idualized and 

the learner is tested on their performance on tasks given without comparing them 

v.ith others. KCSE examinations are not criterion-r ferenced (KNE , 1999 p. 29). 

arm-referenced assessment is based on the idea that not e eryone passe 

(Hamachek 1995 p.395). When K EC administers assessment this id a rna be 

implicit. arm-referenced test-makers according to Fair Test (2007 cr ate exams 

in which the r sults end up looking like a bell- shap d curve (nonnal curve) o that 

most student score near the middle and only a few will score low (the left side of 

tb curve) or high (the right side of the curve . [n order for the norm-referenced 

as essment to fulfill the gi en de cription, test makers must choose questions that 

sort out candidates along the curve. Questions may be obscure or tricky so as to rank 

test takers accordingly (Fair Test, 2007). The norm-referenced test is exp cted to be 

complet d within time limit. Howe er some students do not finish even if they knO\ 

the material (Fair Test, 2007). The items on the test are only a sample of the whole 

subject area and this renders the test inaccurate (Fair Test, 2007). The norm

referenced assessment focuses on memorization and routine procedur s forcing 

tea hers to o er-emphasize memorization and to de-emphasize thinking and 
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application of know! dge air Test 2007). Human p tential ne d to h 

application of knowledge in soh·ing real problem . The norm-r fer need a es ment 

is not comprehensi e in determining an individual's potential b caus it compares 

th p rformance of a group ' itb others (Thorndike and Hagen 1977, p. 5). Thi 

as essrnent is not phenomenological and does not capture the individual s li ed 

experiences. 

arm-referenced assessment measure general intelligence but does not account for 

other types such as fluid intelligence crystallized intelligence and tacit intelligence 

among others (Fair Te t 2007). Fluid intelligence is th ability to learn or invent 

strategies to deal with new problems, while crystallized intelligence is the ability to 

use previously learned skills to sol e familiar problems (Lahey 2003 p.294.f). Tacit 

int lligence or "e eryday intelligence measures pra tical knowledge and the skms 

of getting things done. arm-referenced assessment as reported b Ruto (2000 

p.257f). is weak in measuring abilities particularly those of initiati e and creativity. 

Wh n an individual's potential is analyzed through lived experiences all types of 

intellig nee are taken into account. 

2. 7 ttributes of norm-referenced as e ment a depicted by K E 

examination 

Analysis of the KC E examination re uJts confirms the attributes of norm

referenced assessment. One such attribute is predetermination where the results are 

determined in advance. Examination systems adjust results to ensure consistency 

o er a period of time aidoo. 20 I 0). For example, from the year 2004 to the year 

2007 the percentage of K E candidates who attained grade C+ and above was 
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b t\'. n _6% and _7% ( fr m Joint dmi ion B ard. 2 9 . In th ar 

20 and th y ar 20 9. th a ra e perc nl ge that got and ab ' wa 24% 

v.hi h i a light dr p in p rforman . 2 09 . In th ar 20 I . th 

p r ntage in r ased to 27% ( ~ . 2011 p. 6). 

An th r attribute of the n rm-refercnc d as es rn nt i that th xamination re ults 

form r near! form b 11-shaped curv s hen graphical! interpolat d. o illu trat 

thi attribute the tables and graph b low show the K examination result for 

th y ars 2008 2009 and 20 10 . 2009· KN , 2010 and K ~ . 20 II . 
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able 2.1 

K . ·a min tioo · R ult f r the ar 200 

GRADE NO.CANDIDATES PERCENTAGE % 

Round d off to th n ar t Round d off t the 

thou and) n are t significant figure 

A 1000 0 

A- 5000 2 

B+ 9000 3 

B 13000 4 

B- 20 000 6 

C+ 26 000 9 

c 34 000 11 

C- 40 000 14 

0+ 50,000 16 

0 54 000 18 

0- 42 000 14 

E 7,000 2 

TOTAL 292 000 99 

Source: Kl\'EC (2009). The ear 2008 KCSE Examination R port p. II 

rom th tabl above, it is evident that 24% of the candidates attained grade + and 

abo and v re eligible for entry into university education. The arne tabl shows 

that 50% of th candidates attained gradeD+ and b lo'\ . Kageche (2011) confirms 

that 50% of th K candidate usuall get D+ and belo 
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igur 2.1 
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Percentage 
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0 

In th ear 2009 th information is imilar to that of th pr ious ear (2008) a 

shown. 
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Table 2.2 

amination R ult f r the ear 2009: ndidate rad a 

Percentage 

GRADE NO. OF CANDIDATES PERCENTAGE % 

(Round d off to the (Rounded off to the 

neare t thousand) n arest significant figure) 

A 1000 0 

A- 4000 1 

B+ 9000 3 

B 20 000 5 

B- 22 000 7 

C+ 30 000 9 

c 40,000 12 

C- 50 000 15 

D+ 56 000 17 

D 60 000 18 

D- 40 000 13 

E 6 000 2 

TOTAL 338 000 102 

Source: KNEC (20 1 0). The Year 2009 KCSE Examination Report p. vii 
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ur 2.2 

K R ult 2 : Per ntag Pa ail ain t andidate and Th ir 

Th 

rade 

Per ntag 

arl B II- hap d urv ) 

20 

18 

16 

14 
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10 +-----------------~-----

8 ~------------~~-----------------; 
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4 

2 

0 

rade I andidat 

Report (20 l0, p. ii), indicates that a total f 337. 488 candidate re 

regi tered. The ariation in th total numb r 338,000) and percentage (I 02) might 

be attributed to rounding off. 

As indicated in th tabl , 24% of th candidates attained the grade + and above 

hich i the minimum univcr ity entry grade not ith tanding JAB admi ion 

requir m nts. [t also how that 50% of the candidat s attain d grade D+ and b low 

indicating a imilar pattern. 
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When the abo\' table is r pre nt d graphi all., th re ults n arty form a beU-

shap d curv . lnde d, the two graph (2 0 and 20 9) ar almost similar. 

A similar trend is aJ o depict d in the 2010 K E re ult as an b discerned from 

the tabl belo . 

Table 2.3 

KC Re ult for the Year 2010: andidate · rade a Percentage 

GRADE NO. OF CANDIDATES PERCENTAGE % 

(Round d off to the (Rounded off to the 

nearest thousand) n are t significant figure) 

A 2 000 0 

A- 7 000 2 

B+ 13 000 4 

B 18 000 5 

B- 25 000 7 

C+ 33,000 9 

c 44.000 12 

C- 52,000 15 

D+ 57.000 16 

D 57 000 16 

D- 41 000 12 

E 6 000 2 

TOTAL 355 000 100 

Source: KNEC ( 2011 . The ear 2010 Examinations Re ort. . vii ) y p p 
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Th tabl ho that 27% o th candidate btain grad + grad and ab e and 

ould gain admi sion int the Kenyan r ogniz d uni er iti . This p rformanc 

high r than th pre iou ears b over 3%. This i a significant increa e a 

compared tooth r year from 2004, xcept the year 2007 wh nth sam percentag 

of candidates attain d the + grade and above. 

Figure 2.3 

K ~ Results 20 I 0: Percentag Pass/Fail Against Candidates and Their Grade earl 

Bell-shaped Curve) 

Percentage 
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0 ---r-

Candidate I rad 

0 r 40% of the K candidates obtained the D (plain) grade which is the 

commonest grade in xamination re ults. Kinyanjui 2011, August 8 p. 13) 

confirm this when it is noted that the K ... examinations ·produce grade D 
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mind t · who fi rm a ultur of their own. Th · d not tru t th b au it 

r gards them as failur s. r ported by Philosoph and Value f onfuciani m 

(n.d. ac ording to Confu iu (551-479 B , such p pi rna r gard th mel es as 

unedu at d and ha a destructi e mind of criminality to the ociety. gap coupled 

with a lot of prejudice may b created in lh o iety between tho e ' ho sue eeded 

and those ho did not succeed in aminations. 

Ba ing the urvey on the year 2004 to 2010. the perc ntage ofK examinations 

candidates who attained the C+ grad and abo e has been ranging bet een 24% and 

27%. In this regard there are some phenomenological questions that could b asked. 

For exampl. hat are the experiences of the learners who took these 

xaminations?' What are the experienc s of the learners who sat the e examinations 

and got admitted into Kenyan public uni ersities as prospecti e teachers?' Probably 

the grade depicted might not be according to the de criptions of the candidates. 

2.8 Limitations of KC examination · a a correct mea ure of a candidate' 

li ed e ·perience 

The norm-referenced assessment carried out b K C mea ure what the learner 

ha a hie ed and i compared ith the re t of the candidates (Hamach ck, 1995). 

But, Lhe criterion-r fer need as es ment is based on the belief that very tudent can 

pas if gi en time. Hence, it probably bas no p lace in th KNEC r gulations. What 

the l arner can do, their will and individual capacity to act as an independent 

b ing are not taken into account becaus the asses ment is objecti and does not 

con ider ubjecti ity that is a significant component of phenomenology. Indeed a 

li ed p rience is a personal subjecti e experience. 
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h p wer attributed to K to cancel result w rk against th principl s of 

ph nomenology. Th ancellation of ome andidat exam r suit b this 

·amining body do not take into account the li ed e p ri nces of candidat . Th 

court ruling again t th cancellation of xarn result on the ba is that uch d ci ion 

cannot be mad unilaterally b the Kenya national examinations council is a step 

toward the r cognition of li ed exp riences ... Exam ouncil has no Power to 

Cancel Results, ' 2009). In the ear 2008 some candidates who \ ere accused of 

examinations irregularities by KNEC took the matter to court which ruled in their 

fa our ( 'Exams Council has no Power to CanceJ R suits · 2009). The sitting judge 

questioned the efficac of the K C to in estigate, mak a con iction and mete 

out a sentence before some form of hearing takes place during which th suspect is 

call d upon to answer or respond to th charges ' · xams Council ha no Power to 

Cancel Result " 2009). He further aid that it would b absurd to hold that the 

K nya National ~ xaminations Council has ab olute, arbitrary and unilateral powers 

and discretion to establish that a suspected candidat is guilt of an irregularit and 

anc 1 their examination results without orne modicum of due proce s · xams 

Council ha no Power to ancel Result · 2009).' uch action by th Examinations 

Council". maintained the judge ·renders studies from kindergarten to secondary 

chool a waste and lo ks out th candidates from any futur career they ould have 

wi hed to pursu ( 'E ·ams Council ha no Power to Cancel Results' 2009). 

Although it is appropriate to punish candidates who do not conform to examinations 

regulations culprits should be accorded an opportunity to defend themselves. An 

indi idual s self-expression in a court of law can change the ruling or the direction 
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of a rdi L uJ punish tho e who in ol e in e am irr gularitie but 

the puni hment could be mor logical if th ulprits er a ord d an opportunit to 

xplain thems l es. When an individual i gi n tim to ha e dialogu with the 

accus r. the pot ntials of th accu d a manife ted in lived exp ri nces ar 

exposed. In a dialogue ea h sid ad ances reasons for th ir acti n and a logical 

conclusion can b reached. This is the basis of existential phenom nologi al 

philosophy which has be n uc e fuUy applied in oth r dis ipline uch a 

counselling p ycbology political s i nee nursing and literature. 

For example in p ychological counselling existential therap lik client- centred 

therapy (p rson-centred therapy). encourages indi idual choice (Coon, 1998 

p.618f). Therap utic techniques are ba ed on an individual s conscious thoughts and 

feelings. Tills approach alu s hwnan potential and recognizes li ed experiences of 

an indi idual. Tllis approach can b applied in education e pecially in examinations. 

The learner according to Wilmut, Wood and Murph (1996). should attain 

d et ing grade in examinations and not one grade lower or rugh r. If the ame 

examinations are replicat d 1 arner should emerge with the same grade . This is 

termed the learner-in-the grade wher the grade and the learner are congru ot. uch 

a cenario i unlikely if norm-referenced assessment is administered to learners 

becau e the ubjectivity of learners manifested in li ed exp rienc is not addre ed. 

2.9 dmini tration and proc ing ofK E examination by KNEC 

The administration and processing of KCSE examinations b KNEC follow 

scientific methodolog which i objecti . 
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The admini tration of xamination ace rding to K ~ Annual R port 20 812009 

p. 22 begin with r gistration of candidates. e t. 

chools and entres to b done by candidate . Thereaft r. th e. amination s ripts are 

sent to marking centres. Pro essing of thee ami nations b gin after marking. 

Ow-ing proc ssing candidates ar ranked and assigned grade , ranging from ·A' to 

·E' which designate the highest and lowest resp ctiv I . Tbereaft r. the processed 

e amination results are sent to respective institutions. 

When the KNEC carries out the administration and processing of results, the 

ubjecti e knowledge of the learner which is marufested in their lived exp rienc 

does not form a part ofth process. For example, what an individual feels about the 

examinations is not recorded any here in the paper unde1taken. urtberrnore th 

released results as d picted in certificate do not r eal l arn rs lived experiences. 

2.10 Phenomenology and educational re earch 

Phenomenology is deri ed from two Greek words: phainomenon (an appearanc 

and logo (reason). hence phenomenology i interpreted as 'r asoned inquiry 

( tewa1t and Mickunas n.d .. p. 3). It is a rea oned inquiry that disco er tb 

inl1er nt e sence of appearance. An appearance is li ed exp rience or anything of 

which one is con cious. H nee, anything that app ars to consciousne s is a 

legitimate area of philosophical in e ligation Wrathal and Dreyfus 2006). 

In education Phenomenology is a paradigm shift that calls fo r ducational change 

so as to me t the needs of the knowledge o iety (Mostert. 2002). Phenomenology 

has gain d prominence in educational research b cause of its emphasis on indi idual 
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whi h ha b n ignored in ientific tudie . According to urti and 

Ma s 197 p. on of th problem in . plaining ducati n in t rm of natural 

s ience is under tanding what a p r on i . T und tand p r n is to und r tand 

th ir on iou I -held belief: ~ hich are ubjecti . ubjecti e xp ri nee. a noted 

b Ary, Jacob Raza ieh and orensen (2006 pp. 461-462). is ~ hat di tingui hes 

ph nom nology from oth r re earch approaches. ubj ctivity cannot be investigated 

b science. Phenomenologi ts assert that the employment of the scientific method to 

und rstand human b ing leads to delusion. ci nc e plain a human b ing in term 

of physiolog and anatom (Curtis and Mays 1 978. p. I). 

Phenom nology according to an Manen (2002) as an educational re earch method 

tries to unco er the meaning in our everyday life exist nee with th ultimate aim of 

fulfilling our human natur . sa method in education it d scribes appearance and 

interprets their m aning by pointing at something and 1 tting that thing show it lf. 

Phenomenology trie to ward off any tendency towards constructing a 

predetermined et of fixed procedure te hniqu s and concepts that would rule

govern cmy edu ational research project (van Manen 2002). The KNEC use the 

dominant scientific norm-refi renced assessment methodology in which not e eryone 

can pa s e arnination Harnach ck, 1995 p. 395). 

In empJo ing the phenom nological approach, an educational inquiry is taken up 

' ithout an pr conceived notion. Phenomena are analyzed as experienced. The 

exp riential world of the learner is explored in order to gain a reflective 

under tanding of the life-world (Li 2005. p.54). The life-world is the world lived b 

a p r on a who1 being complete witl1 world iew r lations and experience 
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M t rt. 20 2 . part fr m th life-w rid i th int ri rity o a human b ing, whi h 

nt l ical. h phcn m nological pproach tudi whi h ar 

defin d b o t rt 2002 a th e which ar li ed by a p r on at a gi n tim . It is 

con med \\ith life in it t talit_. 

Learn r who it for amination h inn r ( ntological) liv s that an be r ealed 

b ph nom nological studies. When amination ar don they are to reveal lh 

ubjecti e e p riences of the l amer which ar phenomenological in nature. ln 

turn l am r ar able to d crib vi idl their li de p rience of th examination 

done. According to Robbin 2006, p. 4) the approa h mak J arner turn to 

themsel 

onto log 

fully so as to reach th truth making th re earch r move from onti to 

2.11 Ph nomenolo and educati oal 

~xamination ar tool for as e sing individual I arner and making decision n 

what th are capable of doing. In rder to arriv at an inform d deci ion about an 

indi idual Ieamer, phenomenolog i appli d so as to rec gniz human a aren 

and p rc ptions as Li d e p rience ( tone 1979 p. 4 . These li ed 

e p rience of the learn r ha direct relation hip with examinations. n deci ion 

made b th learn r p rtaining to examinations i done in a committed manner that 

b come the r ality or true know! dge (Bail y 1954. p. 5 . 

he reality reaches an indi idual comp1ementaril m e istenc and e en 

yasani. 1996 p. 185). In other words r ality is both outsid and inside. 
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xaminations ph nomena e. p e a learn r in thi r ality. uch r alit) i a hi ed 

through making fr hoi Bail y, 1956). 

E amination pla an indi idual in a ituation ' h re th y have no leewa to make 

ther choic . Th KC examinations do not allow individual candidat to make 

fre ch ic s ulminating into a grade other than th on a ign d b th c uncil. 

nee a grade ha b en a igned b an xamination it i binding and b om 

omehow, a permanent feature of on potentialit . ff a candidate initially ho 

subjects and at for th K amination according to the be t of th ir knowledg 

and ability but when re ults of th xaminati ns are r leased the candidate find 

them contrary to their belief: and aspirations th n it could b posited that the 

e aminations do not show th tru potential of the candidat . in uch a scenario th 

candidate i di ati fi d and may n d a forum to xpr ss th ir dis ati faction yet 

do s not provide such opportunity. If there is a pro ss through v hich 

K E could listen to candidat pleas and adjust according! then th 

e amination sy t m becom s phenom nological in natur becau e it is the 

indi idual who kno s th m l e b tter and can choose fre ly. In the hi tory of 

phil oph , going back to ocrat (467-399 B ) philo oph rs advocat the 

prot ction of the indi iduality in an individual ( haub and haube. 1973 

p.l36 . When individual e 'pr s their stance their individuality is displa d. 

Gen rail . phenomenologists maintain a unif ing th me that ·it is the individual 

human b ing \i ho i of central importance. nd. it is the Li d exp rience of th 

indi idual that is the touch tone (b ing) of all knowledge .. Charlesworth 1976 

p.9 . It i th ta k of philo ophy to redisco er and make expl icit that elusi e and 
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primordial realm of exp ri nc that underlies th whol of our b ing in th ' orld. 

xamination ar xp ted to ho\\ th prim rdial li ed xperi n f tud nt. 

cc rding to Mauri , as qu ted b hart orth. 1 76 . these 

primordial lived experience are prior to aJI r flection , interpr tation and 

construction . The philo oph r·s ta k is to evoke thi 'pr -r fl ti e" I el of 

exp ri nee. Pre-reflecti xperi nc or con iou n ss is an awareness that an 

indi idual bas b ore refl cting on their actual experience tanfor Encyclop dia of 

Philosoph . 2010 . For example if a learner i aware of examination before sitting 

that examination then that i pre-refl cti e xperience or awareness. R flective 

experience or awareness in contra t to pre-reflective awareness, is con ciousnes 

that comes about when an individual has experienced an e ent and refl cted on it. 

For reflecri e e perience if the example of e ·amination is appli d, comes about 

\ hen the individual bad experienced or done the examination and refl cted on it. 

The stud mploy the phenomenological ducational re earch approa h to 

m e tigat candidates' pot ntials and e oke pr -reflecti e xperiences that th 

K " examinations may mi when u ed in e aluating human potential as d picted 

by their li ed e periences. rom pro pecti e teachers' li ed exp riences of KC 

e aminations it is posited both pr -reflecti e and r flecti 

indi idual, which are ubjecti , can b re ealed. 

2.12 ducationaJ a e ment: The iew of phenomenologi t 

exp riences of 

Philo ophers like aerates ha e not b en fond of discussing as e ment and they left 

it to be decided by students thems I es ( tra~ s r 2009). This bas not topped 

philosophers from venturing into assessment especially the ph nomenologists as 
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noted b traw er (20 ' ho " ould like to kno\\ th ··ho\ · than the "what" of the 

learner experi nee. 

hould there be a non-traditional a se ment d void of phenomenology? The 

objective asse sment so far de crib d i traditional becau e it fits scientific 

e ·planations. on-traditional or performance or alternati e as essment help 

educator to get a deep r understanding of th learner with sufficient e idence of 

learning that can b communi ated to parent , mplo ers and the community 

(Winking, 1997). Alternative a s ssment can be tenned authentic assessment or 

integrative assessment or holistic asse sment (Elsworth, 20 13). Alt mative 

assessm nts comprise projects, e ay . demonstration exhibitions and portfolio 

that focus more on the attainment of educational goal that invol e use of 

knowledge in complex and realistic context (Reeves, 2000 . Portfolio is a 

purposeful collection a of learner s work that shows th learner s efforts on progress 

and achie ement in specific area of knowledg (Winking 1997). These 

a e sments require th learner to d mon trate practi ally their ability and 

acquisition of skills. 

hen non-traditional asse sments are described they portray the iews of 

ph nom nologists. Phenomenological philosophy focu e on an indi idual s 

p rsonhood, ability to choose fre ly and responsibility for the d ci ions made. 

phenomenological educational asse srnent takes each candidate as a human being 

with potentials that are unique. This type of assessment embraces subjectivity which 

according to Chaube and Cbaube ( 1973, p.l3 8 is fundamental to the existence of 

an indi idual. True knowledge arises from subjectivity while objecti ity results in 
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knowledge po tulated as a result of thinking. d ribing and learning what oth r 

ar . An objecti\e p rson nl thinks about oth r but not th ms l Chaub and 

Chaub 1973 . Mo t educational a ses ment according to B nnett (2009 p. 35 ) 

Dana and Le ch 1974) are ba ed on a phil oph of cien e that alu s obje tivity 

but fails to omprehend th ubj ti e alu of th p r on being e aluated. his is 

the rea on wh K ·Cis objecti c in its assessment whi his sp cified in it mission 

stat m nt: 'To objectively evaluate learning achi vements so as to continually 

enhan and safeguard nationally and internationally acceptable certification 

standards ' (KNE 2008 . Trus statement do s not safeguard the indi iduality in 

an individual learner. It is only concerned \ ith externalities that can be cientificall 

pro en. yerere · s ideas about examinations as quoted b Akinpelu 1981. p. 121) 

emphasize that examinations focus on some international standards, which are 

total) unrelated to particular needs and problem . When K EC focuses on 

afeguarding national} and international) acceptable certification standards the 

ubj cti e n ed of an individual learner are 1 ft out. The folio ing question ari es 

from the abo e statements. hould KNEC aim at some internationally specified 

standards at the expense of learners lived experiences? If so is that education? 

When a written group examination is to b und rtaken a time break is allowed 

during tb examination. uch breaks allo candidate to r fleet on the xamination. 

Indi idual reflections increa e the candidate s ability to show Ji ed experi nc s 

since what one ha forgotten i r membered. he services of amanuensis' can be 

enlisted during written e amjnations although thi debatable. An amanuensis i an 

indi idual who assi ts a candidate in an e amination by writing what th candidate 
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is unable t Y.Tit . Thi don to n ure that what th an idat kn ws i n t I ft 

out. 

Phenomenolog ' a cording t Hu erl· di turn is the sci nee of all ci nee . ln thi 

en th i w of ph nom nologists hould b the a srn nt of all a e ments, 

m aning it must accept obj cti ity d mon trat d b objecti e traditional) 

as es ment and augm nt it with subjectivit . This i hen th assessment ts 

phenomenologically holistic. Alternative asse ment if u d alon . the proc s of 

ment is incomplete and hence not holi tic or ph nom nological. The vi w of 

phenomenologi ts i sanctioning a essment that is complete and incorporates inputs 

from education stakehold r uch as parents. Marrison 20 I 0 recomm nds that 

parent ar alued ourc s of assessment information. When EC assess 

I arner parents do not feature anywher as a ource of invaluable information to 

the a es m nt proces . 

Th input of individual Ieamer who underg as ssment are to be con ider d in 

their totality. Phenom nologi t vi w learner a constructi i ts which mean they 

can onstruct their own 1 arning from their lived exp rienc s when they have 

contact with new information and come out with v hat to I am and how to learn and 

it outcome bdal-Hagg 199 ). The interaction b tween th ideas alread known 

and n w one result to intentionality. which i to be asses d by examination . Thi 

m an from the li ed experi nee interacting ith ne knowledge the learner ar 

abl to teach them I e b constructing in their minds th content and ele ting 

what to internalize as true knowledge that can be tested in an e amination. The 

I arners teach them el e by using h utagogical principle . Heutagogy is a 
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philo ophy oft aching wh r b. a I aruer is holi tical!} nabl d to elf-d termine 

learning (Blaschke,20 l_ . 

Phenomenologists view learn r as individu I " ith elf-d tennined ubj ctive 

kno' ledg that examinations may fail to asse s if the ass ment tool is design d to 

capture what was objecti el transmitted to the I amers. Abdal-Ilagg ( 1998) 

supports thi ph nomenological view by tating that ·when information is a quired 

through tran mis ion model . it i not integrated with prior subjecti e knowledge 

an it is oft n ace s ed and articulated only through formal academic occasions such 

a xaminations . Internalized knowledge is mu h deep r and according to the view 

of phenornenologi ts it can only be a sessed using phenomenological assessment 

Phenomenological assessment incorporate li ed xperiences of the learners with 

what is objecti ly observed. Thi study focu e on th li ed experi nces and 

objective obs rvations 

2.13 The focus of the re earch 

The grad from · ' to ' ' that learners score in the K E examination can all be 

ph nom nologically question d. For ample what i the r ason for th annual 

examination r suit hereb it is routine to as ign each grade almost to the same 

number of andidate year in year out? What ar the li ed exp ri nces of those 

learners who it for the KC E examinations? Do th y feel contented with the KC 

examination results? Are the learner in agr ement with their grades whereby our 

d cription of the learner-in-the-grade fits? Is the learner in the grad or outside the 

grade? 
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The stud focus d on th candidate who attain d the grad and a o and 

joined publi uni ersiti a pro pe ti e teach r . lt i 

\ ho enrolls into a higher learning institution require the s r i s fa teach r o a 

to g t education as r quired in go rnment plans. Teacher ar in trumentaJ rn 

achie ing Mill nnium De ·el pm nt Goal and nyan Vi ion 2030. 

The study u e a phenomenological method of in e tigation which accepts scientific 

facts but go s be ond science into the r aim of learn rs' subjectivity b 

investigating their Lived experiences. What the KC E examination results portra 

cientific but th m aning of the li ed experiences of candidates in relation to KC 

examinations had to be determined. This stud tried to ascertain if th KC E 

examinations are efficacious in describing the lived experienc s of the learners. lt is 

maintained b Moustaka 1994, p. 1) that such stud should focu on holene s of 

e perience and a search for meanings and ssences of exp rienc rather than 

mea urem nt and e planations. 

he phenomenological approach tudies the in ide of the l arner which i the 

ontological asp ct that makes learners hat they are. In ph nomenology ontology i 

de crib d b or n Kierkegaard as the ssence or the inwardness (Klinger and 

Rirniru. 2000. p. 7) which focuses on how the learn r feel and think. Thi a pect is 

subjecti e and can only be reached through in stigating lived experience hen e 

th need to emplo the phenomenological approach. The approach is suitable for 

stud ing is ues in education becau e human beings have consciously- held b liefs 

that science cannot wmtvel or make clear (Curtis and Ma 1978 p.ix). The 

phenomenological approach that i applied is phenomenological hermeneutic. 
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Phenom nology de rib s \ hile h rrn neutic interprets: a meth d of both 

de cription and int rpr tation 
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2.14 nclu i n 

What i e, pr d in Tabl and Graph in th fir t part f thi lit ratur r iew i 

i ntiii and phenom · n logi n d to g furth r to e ·am in what cann 1 b 

quantified. Phenomenology i ience of all i nc . it ac ep sci nc and finds out 

what cienc expresse thu proceeding into realms of ontolog , which i subjecti e 

and this formed the second part of th literatur re iew. ubjecti e exp rience ar 

ph nom nological. repr nting tru knowledg but ar not captured by K ~ 

when it use K · e aminations to as e learner . Th next chapt r d al with th 

methodology that was u ed to capture ubj cti e xp rienc lived exp ri nee ). 

The methodology i phenomenological hermeneutic. 
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HR • 

M H D L 

3.1 Intr duction 

This chapt r explain th m aning f the ph nom nologi aJ h nn n uti m th , its 

appropriateness forth stud and ho it as u to capture the li ed e p rience of 

pro p eli e t ach r in relation to univ rsit entry examinations. It aJ o pro id 

anecdotal r port of li ed p n nee of prosp cti t acher . Th terms 

ph nornenology and h rmeneutic are briefl pro id d b for explaining the 

phenomenological h rmeneutic method. 

3.2 Pbenomenolo . 

Phenomenology as noted by Mautn r 2005. p. 464, i a philo ophical m th d of 

in e tigation that direct! de ribe human b ings exp rienc s a erting that all 

truth ar und rstood thr ugh s lf-awar n . hi word i a crib d from two ord 

"phainom non, ' hich mean an ob er ed o curr nc that i und r to d in our 

mind and 'logo '' hich r fer to human ability to think and e pr -s thoughts 

cl arly in ,. rds UK s a s. 2013 ). tymologica11 , it m an logical interpretation 

of a ph nomenon. The human being xp riences that fi rm the fo us f 

phenom nology are term d "li cd xperience " becau they ari e from th actual 

person ' ho exp rienced the e ent . 

me analogi s can b u ed to xplain bo to capture li ed xpen nc b using a 

phenomenological method in Jayper on s terms. For ample th xperience of 

what I aming entail an b tter b de cribed by an individual who got education 

from kind rgarten to univer ity than b omeon who paid fee for a I arner from 
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kind rgart n to uni r ity. The I arner i th one wh und rwent th 

I aming and not th on v..ho paid fe . In appl ing th phen men logi al m thod to 

captur th li ed e th p r n who und rw nt th , p rien e i lh right 

on to de ribe tb exp ri nee and this cannot b better done by any oU1er p r n. 

Anoth r exampl i th mother who experi need th birth pang lh nur 

who as isted her in d li ring lh baby. The mother can describ her xp rience 

with deep r ividne s than the our e. The nur e who assi t d in th deliv ry might 

be a man who only knows birth pangs in theor . When a study trictly u es 

phenomenological method alone \l hat i describ d is not subjected to int rpretation. 

3.3 Hermeneutic 

Hermeneutic is theological term and it mean the int rpretation of the spiritual truth 

of the Bibl · a term that philosophers borrowed from tb ology to mean in estigation 

and interpr tation of human beha iour. speech. consci u ne s feelings emotion 

and imaginations (Flew, 1999). It simpl m ans theor of int rpretation. 

H rmeneuti s focu es on int rpretation of any idea or material that calls for 

philo ophical crutiny. In this study it was applied in interpreting lived experiences 

of pro p cti e t achers in r lation to university entry examination in Kenya. 

3.4 Meaning of phenomenological hermeneu tic method 

ft r xplaining phenom nology and h nneneutic the ne t cone pt to be explained 

"phenomenological hermeneutic'· that forms the methodology for this study. 

Phenomenological berm neutic is a comp und ord that contains adjecti es of 

phenomenology and hermeneutics. r sp ctivel . ometim s nouns and adjectives in 

the compound word are interchanged: phenomenological hermeneutics or 

hermeneutic phenom nolog . It may be hyphenated a ' phenom nological-
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h rm n utic'' or .. henn neuti -ph n m nol g).' h tud} u 

ord ··ph nomen logical hennen uti .. without h ph n. 

th compound 

Phenom nologi al h rm n utic i a m tbod o in e tigati n that examine human 

b ha iour a on ciou ly . p rienced Li 2 - p. 67 . ll i cone m d with 

in e tigation and int rpr tation of li d experi n which i r ality it app ar 

th indi idual. Li d xpen nc a cording to Hus rl, the founder f 

ph nomenology, is what an indi idual e, peri nee from the fir t p r on point f 

iew Dall Alba 2009 p.8 cruton 1995, he enaz L 962 p. 7 and Weining r 

L 999 . It is knov ledge that comes through personal invol ement (Barnacle,200 l ~ it 

is that e ·perience lived b a per on at a gi n time and in a gi en place (Most tt 

2002 . It is the tarting point of kno ledge here sen ation and percepti n ar 

re aJed within an indi idual s on ciousness Gall, M.D. Borg W.R. and Gall, P.J. 

(l9 6, p. 593t). h rear iewpoint in ph nomenol g but th point of 

con erg nee is th ··Ji ed exp rienc " of an indi idual which is considered the 

tou h tone of all know! dge Charlesworth 1976, p. 9). TI1erefor , 

phenomenological hermeneutic i a reasoned inquiry that attempt to di co r what 

appearance means b tud ing ph nomena and interpr ting them. ince pbenom na 

arc what app ar to human cons iousnes or what i exp rienc d th method 

m e tigates and interpr t wheth r what app ar i actuaU what i r al b 

m e ligating li d exp rience. 

Th ph nomenological herm neuti method endea our to g t de criptions and 

interpr tation of information from li ed experience . It in estigate and interpr t 

what i both inside and outside an individual. What i outside the indi idual i 
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within natur . hat i in id th indi\iduaJ i what the in i iduaJ think and i 

c nsciou of. \\.'hat app ar in on ciou ne i ab lut re lit hil what app ar 

in nature or to th ' orld i a produ t of learning. What i in id an indi idual is 

bas d on memory. imag . thinking. b li f: and meaning Mou taka , I 94 . Th 

ngli h adag from the L ngman Idiom Dicti nary 199 . p. 237) Ma millan 

ngli h Dictionary (2002 p. 693): to get infi rmation "straight from th hor e 

mouth' ampl aptures knowledge that is ph n menologi al and h rm neutic that 

can b understood by a layper on. To get information from the h r e's mouth m an 

to get it from om one who\ as dir tly invol d in the ituation. Li ed xp nence 

is know! dg that comes through p r onal in ol em nt (Barnacle 2001 . 

om authorities like Byrne 2002 consider ph nomenological method to b similar 

to berm neutic m thod. hi imilarity is implied throughout the tud and thi i 

hy th title of the thesis is phenomenological inve ligation .. .'' 

Phenomenologi al in e tigarion encompasse man v ay of reflecting on r alit 

and the method has b n u d with ut menti ning the term ·'phenomenology'' in 

b th c idental We t m and Oriental ( ast rn) philo phie . or example ~hen 

th Buddha r fleeted on the Eightfold Path that leads to irvana ( calmne of th 

mind he was u ing ph nom nology. In the arne wa when We tern philo opher 

analys d is ues in philo oph analytic philo ph ) they wer using 

phenom nology, which i both m thod and theory (Larrab e, 1990 and mith 

2008 ). The tatem nt mad b Protagoras ( 485-415 B ). the Greek ophist that 

· man i the mea ure of e erything · is som time consider d a pr cur or to 

phenomenology (Lavat 2001). 
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H id gg r (20 - . Lind th _004. p. 147) and Ri ur 200 a rt that 

ph n m nolog mu t b phenomenvlo ical hermeneutic. hat i de ribed mu t b 

ubj ctcd to interpretati n. Thi the form th tud the li ed 

e. p ri nces of pr p ti e tea h rs in r lation to uni r ity ntr examination in 

K n a v ere describ d and int rpr t d. 

3. be appropriatcne of the ph nomenological h rmcneutic method for th 

tudy 

he fir t reason why thi m thod was appli d to thi study wa that it enabl d th 

r arch r to criti all ompar the finding ith what current re earch r in 

education cone ive ab ut i ue in education v h n phenomenological m thod of 

in stigation i u d. he re ar h r want d to a c 1tain th authenti ity of th 

rele ant literature revi wed on ph nomenolog in hapt r t o. As noted by Trotman 

(2005 p. 61) phenom nological hermen utic method is an emerging educational 

pra tic that orientates r archer to the imaginati e /ife-l orld of th 1 am rs. Th 

world li ed b a p rson i th !iii -world haffe , 20 5 and artr , 1956). It is 

within the life-world that a p r on ha lived xp ri nee. The pr s nc of th thing 

in the life-world i a kn v I dg d b consciou ne s. The indi idual lik pr pccti 

t acher liv in the w rid and th y are conscious of the world. They oncei e the 

world v ith their mind which constitute th ir imaginations thinking and b Ji fs . Th 

Jearn r as indi idual human b ings have per onal and ubjective exp riences hich 

can onl be reach d and int rpr ted b u jng a phenom nological bermen uti 

rn thod. The pro p ti e t a hers imaginati e lifi- orld i the world li ed and 

irnagin d by them and they can genuinely de cribe their exp riences of the world. 
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Th r ar her b li e that edu tion i a ragmatic ph nom n n up n whi h 

k p on chan ing "' ith time and it i a propriat to appr ach e ·amination in 

ducati n a d nami ph n m na and ho they ompar with p t educati nal 

practi and at th tim m i ag what th futur p rt nd for du ation as 

ci nee alon cannot full addr di ipline, whi h has i ue that pur 

Phenomenological method of in tigation h raid a paradigm hift in education 

re ar h. ducational change a cording to M st rt 2002), call for the need to m t 

the n d of the knowledge to s ciet . Bonnet (2009. p. 358) concur : "It is difficult 

to under tand ducation without reference to individual e 'P ri nee ·. The problem 

facing natural sci nti t in e ·plaining du ation a cording t urtis and Ma s 1978 

p. Xi), i under tanding hat a p rson i without und r tanding th ir consciously 

are ambiguous, multifaceted and ari gated 

and this caJJ for ph n m nological h rm n utic method be au e it holi tically 

Jo k for understanding and meaning hurchill and Wertz 19 5). 

The s cond rea on for using phenomenological henneneuti m thod is that the 

res arch r ant d t xplicat information from both d cription and 

interpr tations of the li d exp ri nee of pr sp cti e teacher in relation to 

uni ersit entry examinations in K n a. If information wa not xplicat d from 

both, th n it c uJd b difficult to get a holi tic knowledge of prosp ti e teacher ' 

li d p riences con rning univer ity entry aminations. This stanc i upport d 

b phenomenologi t such as Paul Ricoeur who cotltended that to stud human 

reality· it i prudent to ombin phenomenological d cription with bermen uti 

interpr tation (Geanellos 2000, p. 112 milh 2008 and Rico ur 2002 pp. 575-
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599 . Int rpr tati n pr id m aning and und r tanding f th li ed exp ri nc f 

pro p ti 

What t b d crib d and interpret d i u uall uppo d to b in the form of t xt 

(Linds th and orb rg, 20 4. p. I 47 . T t mean " itt n or erbal m age, 

painting . ulpture, pictur s or mu i . In thi tud ti teachers \! er 

pro ided \i ilb semi open-end d que tionnair for de cribing th ir experi nces 

whi h w re !at r ubj cted to phenomenological b m1eneutic interpretation to bring 

about mor under tanding. Th ence of interpretation according to Eliade 19 7 

p. 281 ). is to gra p the author subjecti ity in a way that the interpreter com to 

under tand the author than th author under tand thems lve . McLean 2003 p. 5 

upport the same view by sa ing that interpr tation is tran mitting wholly to human 

under tanding hat is beyond human int lligence. The re archer cho the m th d 

to xplicat information with full meaning. 

he third reason for u ing th ph nomenological hermen utic meth d \! as that it is 

comprehensi e valid and reliable. It al o gi the re ar h r leeway of int racting 

with th co-r archer se era! tim where adju tments to th investigation are 

made a cordingly thus making the information obtained t b holistic. In 

phenomenological h rmeneutic re earch the re earcher mu t ha e everal session 

ith the o-re earcher o as to empower them to d cribe th ir lived e p riences b 

filling blanks in th mi-structured que tionnaire using th ir own word that form 

anecd tal report ( ton , 1979. pp. 216-22l ). The se ions ere interviews, but not 

intervi w p r se but inter- iew, which means an exchange of iew b tween two or 
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mor p pl f mutual intere t, \vhi h w ,·amination in thi 

4. p. 47. 

The holi tic natur of th information obtain d was e iJy nhanced through v rat 

dialogues with the sup r i or who ritiqued the mi- tructured qu tionnair 

that th information gain d from the tudy was r liable and alid. Th 

comprehensivene s of th m th d ' a augm nt d with mcmoing, v h.ich i defin d 

a jotting down rei ant notes by the res archer a the investigation progre ed 

Gro newald 2004, p. 48 and Trochim 2006). The re earcher ought ~ r this 

holi tic nature of information and therefor cho thi method. 

r the comprehensivenes of the information. th r ar her want d to confirm 

whether de criptions of Ji d exp rience er g nuine and this m thod pro ided a 

procedure ' hereb summary of all the information from th c -research r 

relay d back to th m to en ure if it represented \,: hat they actually intended and 

nece sary adju tments made a cordingJ thu making the findings of the re car h to 

b from within and not fr m without and hence authentic. 

The fourth reason of u ing ph nomenological h rrneneutic method is that it enabled 

the r earcher to b preci through using appropriat philosophical t rms for th 

stud and to pi r the in.fi rmation accurately. The terms applied ar uniqu to 

phenom nology and their use apart from making the information accurate· the 

pr id ground for eas r ading and und r tanding. Examples of the terms include 

epoche, noema noesis ontolog ontics and int ntionality among others. 
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Th t rm po h a d fin d m rling. _ 11 and 1autn r. 20 -, p. 1 6 . i th 

''brack ting off' fr om from upp silion 

' h reupon judgm nt i u p nd d until all th information p rt ining t n 1 u has 

be n arri ed at. hen in e ligation is done with preconc ive notion . th realit 

become di torted. Epoche i a proce of anal ing data that inc rporat alidit 

and r liability throughout. Th application of th one pt f poch in this tud wa 

quite r strict d because the method in phenom nological herm neutic that made it 

tricky to bracket off information. 

When int rpretation i brought up in a phenomenological study orne people may 

not e the sense of bracketing off supposition but in thi stud the research r and 

th co-re earcher fir t u pended aJJ their as umption about xarnination and 

d scribed the situation without displaying an pr judices. he researcher did 

memomg a the ti ed exp ri nces of examination wer de cribed by the co

r archers. he exp rien e of the co-r searcher re ealed themsel es naturall 

without c ercion or intimidation. A e ·plruned b H id gg r (20 2 pp. 243-288 and 

mith & 0 born 2006, p. 57f) and mith (20 8) phenom nological method i the 

art of · l tting thing sho' them elves. '· In exa tly Heid ggerian t rm, the 

ph nomenologicaJ method allow 

"that which how it elf to be een .fi"om itsel in the ery way in which it how it e(f 

rom itself " This i the natural flow of information hicb is facilitated by the 

friendline sand good fe lings among co-researchers and also between there archer 

and the co-re earcb r . This is on of the reasons why the tenn co-researcher rather 

than research participant or r search as istant is preferred in a phenomenological 
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r arch. o-r ar h r i om one the r ar h r. " ith all du re pect tr a as 

an equal . Th human tr atm nt oupled go d fi clings and under tanding nhan d 

the now of information d oid of hindrance and th co-re ar her known a 

pro p ti e tea hers de crib d inc r 1 their li d xperi n e of uni ersit ntry 

examinations. 

Epoche made it possibl to investigate ubj cti e know! ge by attending to two 

pole of pro p cti e teacher · e perience of university ntr xamination : noema 

and noe i . Noema is that which i p rceived and no sis i th act of perc iving 

(Robbin . 2006 . What was p rceiv d as what cam from the inner feelings of 

prosp ctive tea b rs. The inn r feeling were the li ed ·penence of th 

xamination the ontolog . Ontology i d ftn d as hidden essences or the 

inwardnes of things (Th Great oviet encyclopedia 20 I 0 . The act of percei ing 

wa accompli bed by thinking and reasoning which were continuous processes. 

What wa p rcei ed, noema, was subjected to phenom nological reduction (eideti . 

Phenomenological reduction i a proce s of redu ing noema to it essential 

meanmg and thi enhance alidity and r liability (Robbins 2006). Es entiat 

m aniog are the essence . he focus of phen m nological hermen uti 

m Ligation i to reach enc which are the ideal form of phenomena, almost 

imilar to fmms or ideas in Plato' ideali tic philosophy Robbins, 2006). Ji ano 

(n.d. note that essences are imilarl termed phenom nology or ontology or b ing 

or r ality. The essences arri ed at are phenomena of knowledge or con ciousn s. 

The ph nom na of kno'\ ledg are not of the world but of th spirit and thi why 
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H g l entitl his work .. Th ph n menology 

ar inn r kn v I dge ' hi h i spiritu I. 

pirit'' ( li an . n.d. . s enc 

After erything has b n bra keted it i ad antag ou to th r archer b cau the 

mind is abl to com int onta t with rh ph nom non. he mind intuiti el hold 

the phenomenon ( hurchil & Wertz, 1985 and urg e. 1987) a an object to grappl 

with for under tanding. Wh n the mind intuitive! hold th phenom non, the 

qualities or th char cteristic of the phenom non u has choosing a wrong car er 

failure of th e aminations to prop rly aluat an indi iduaJ kno ledge claim 

are reali d. These qualities are reali d by an individual and it i di licult to har it 

with any oth r person Mautner 2005 p. 51 0). he felt qualitie and characteri tic 

are termed qualia (singular=qua/e udi 1999 p. 762, Blackburn, 1996 , and ar 

unique to a h and very individual. Wh n th e qualiti ar ti Jt th indi idual 

approache the essence of meaning of their p n nee. 

The method nabl d th r sear h r to make it possible to reach s nces through th 

interpla of the outward and inward idence thus accepting objectivity and 

investigating subj tivity. The obj ti it r ~ rr d to th actual grad s obtain d b 

the co-r s archers in K E examinati ns whi l the subjectivity con rned ith th 

meaning and und r tanding of th grades. The grade ar the outward e iden 

hereas the meaning and under tanding attached to the e grade by th co

resear her. (prosp cti teachers) are the inn r evidences. 

he outer and inn r awarenes or e iden es have been d bated throughout the 

hi tory of philo ophy. Inner a\' areness according to Gadam r 1975) and rnith 
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(2 08 . i p tulat d b) Plat b ing th nc pt f form : D art reat th 

id of n e s, introduc and Hegel nam 

it spirit all r f; rring to nt log r the hidden r a priori attribute of a ing. 

utward evidence ar the examination gra hiev d by pro p ctiv tea her . 

b outward idence ar obj cti e and ar call d ontics r etic e id nc . ntic 

or tic e idenc s uld b de ribed objecti ly b other p ople au they can b 

ob erv d. The mner were pro p cti e tea her ' ubj tive experi nc 

that included £ ling . thinking imaginations, xp tation and emotion hich th y 

re con cious of. The subjecti e experiences are known a the interiority of onlic 

or emic idenc or ontology Wrathal and Dre fus, 2006).Th stud pr fer th 

terms antics and ontology to r fer to outward and inward idences. resp cti ely. 

o the int rplay of onto! g and antics becam the core of in estigating the live 

xperiences ofprospecti teachers of university ntry examinations in Kenya. 

The in ide and utside, according to M rleau-Ponty, a noted by mith (2005 p. 

556), are ins parable. h r is no sharp di tinction bet\! en the inner and the outer 

Jf Thi mean ontology and onti s ar in parable. Both ont logy and ntics of 

pr sp cti e teacher n their e perienc of univ r ity ntry examination ar 

int rtwin d. It must b noted howe er th bod i a repr entation of a c 11ain 

ab nee " bether parate or in eparable fr m that ab ence VaJlor 2009). 

Descartes as r p rted b hand 2003 p. 236 , con iders mind and bod , or 

ontology and antic , to be distinct and separat and an issue which is ontological 

cannot be accommodat d bysci nee. In phenomenology the body and mind are 

earnl s ly wo en. This is wb a phenomenological method of investigation accepts 
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ci ntift kn I dg and th n g int th realm of ubj ti\ ity i rgi, 200 . p.2 

& r et al. _o 6 p. 461 t). ampb II (n.d. 

m thod d al with th de cription f human 

v hich ar ubjecti e. Kund rt 2000 at o ·plain that th m thod nabl an 

111 igator to gain dir ct subj cti e e.·p ri nee independ nt f and prior to 

intell tual po tulation . Th fir t t p in capturing li ed xp rienc s, a explained 

by Ba (2006, p. 455) ubj cti ity. Ph nom nolog a a re earch method 

according to M rleau-Ponty, a r ported b an Manen 2002). d crib 

consciou n s a mbodi d a ar ness f prim rdial p ri nee. on ciousne 

fi lt in and towards the body. An individual i inward! and outwardly conscious. 

The a arene s ofth outward and th inward I ads to a prin ipl in ph nomenology 

known as intentionality. 

Intentionalit is generall defin d a aboutn s · ( ilb 1998 Moltmann n.d. and 

Lycan n.d.). Th mind expr s e intentionality wh n it is dire ted upon or about 

omething. That something can b r al or imagined. The mo t c ntroversial issue 

with thi definition a noted b Ly an (n.d.). is wh ther the imagin d obj ct that 

cann 1 b ob erved corresponds to reality. Th tudy focu e on things of real it that 

corre pond to xaminations a describ d b o-re ear her in Juding their 

imaginati n on th examination . he tud takes co-r archers imagination a 

real when the ar dir cted towards the examinations. 

h relationship b tween the inward and outward is th ore of ph nom nological 

method of in stigation. Intentionality is a thought that is enduring and it is 

p r istently manili st d in an indi idual's work and a ti ns ( rnith, 2008 . Th 
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central tructur of an exp ri n e i its intentionaHt , hi h i the a it i tr ted 

through i cont nt r meaning tO\ ard rtain bje t in th w rld mith, 200 ). 

lnt ntional exp rien i a combination of th utward app arance of omething and 

how it look· like 'in id our head ,. Mou takas 1994 ). For ample, v h n on 

looks at the r ult of K n a rtificate of econdar Education . the mind 

p rc ption and the obje tive reality of what is observ d are not the sam . Th 

xamination results gi n in grades and figure and perc i ed outward! are 

objecti e reality. The mind perception that forms the fundam ntal principles of true 

knowledge which is subjective, is different. It in olves fi elings motions, thinking 

and imaginations. The bl nd of tb objecti e r ality and lhe mind perception re ults 

to intentionality. 

Intentionality is them rging principl of what is in the mind and what i objecti Jy 

ob erved. What i in the mind is influenced b experiences and it is purely 

subjecti e et it is the root of knowledge and the ultimate reality. Reality for an 

indi idual according to tone (1979, p. !Jf) i formed when what one i con ious 

of has been internalised. That i internali ation of outward appearance and hat is 

in ide our head to form a synth sis. The method allowed reality of urn er ity entry 

e amination to form a ynthe is of outward and inward experience of pro p ctive 

tea hers of the examinations. The intentionality hich is directed outside is called 

volition which implie that an individual i able to choos and decide according to 

their wish in line with the influence of nature. ery domain of human 

consciousne s exhibits dialectic of inner and outer dir cted dynamics (Stone 1979 

p. 13 . It is this dialectic which results to a synthesi known as intentionality which 

is enduring and persistently rnani[i sts itself. 
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Ph nom nological h rrn n uti m th of inv tigation a ompli h d thr ugh 

ju.xtapo d d criptions and int rpr tation f inner and out r idence 

197 , pp.16-18 . Intentionalit i th te t that c nftrms \ h thcr what i obs r d i 

actually the r ality or n t. 

Th fifth r ason for u ing th phenom nologi aJ method wa to make it po ibl for 

co-re archers to compar and contrast their exp rience . Thi baring of 

e periences i termed eidetic variation. Hu erl called it olitar imagination of a 

philo opher, while M rl au-Pont called it common opinion (Kwant 1999 p. 167f). 

Eid tic ariation re ults in eid tic image in the mind in which th mind has 

i idne of sens data (Fl w, 1999, p. I 02). idetic ariation made th prospective 

teachers deepen th ir und r tanding and hen e achie ed the truth of their li ed 

experienc . omparing and contrasting exp rience led to diaJogu hich i 

viewed as enhanced int r- ubjecti ity. Thi i a ituation where a prospecti e 

teacher u their own thought to make n e of others' thoughts (Bas, 2006, p. 

459). It i the mind sharing information to r a h common principles. This haring 

" a accompli bed through dialogue. A prospecti e teacher dialogu d ithin their 

own mind and with th fellow prospecti e teach r togeth r with there earcher. 

The dialogue incorp rated also trialogue - a ituation wh r by an indi idual takes 

into account their pa t present and future xp rien ( milh Flow r and Larkin 

2009. p.379). For xampl , tb prosp cti e teacher were asked to indicate whether 

th y would b teach rs for ever· whether the felt the alread don examinations 

captur d th ir knowl dge, and also their fe ling about the grades th y recei ed. 
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Th i, th r a on for u ing the ph nom nolo ical herm n utic m tho i that it 

nabl d th in e ligation to fi u n meaning and int rpr tati n f rath r 

than their m asur ments. aturaJ i nti t according to Lind th and orberg 

(2 4. p. 146 get pr occupi with xplaining natural obje t or v nt but th 

under tandable meaning of thes e ent ar tak n {i r granted. 

While eeking for meaning and under tanding, qualitati explication of data is 

achi ed by focusing on li ed xp ri nee which are phenom nological. Emphasi 

is laid on meaning of e sen e of exp ri nc s rather than mea urement 

(Moustakas. 1994). Lived experience ar obtained from fir t-person accounts in 

informal and formal con er ations and inter ie s. M aning is obtained ' hen an 

obje t as it app ar m our consciousn ss mingl s with the object in nature 

(Moustaka 1994 . 

Meaning are th fundam ntal principles that a phenomenologist u to construct 

r alit on a firmer footing that emphasizes per onal k.nowl dg and interpretation 

(B rri , 1989, p. 425 and Lester. 1999 p. 1 . The method i appJi d to investigat 

e penenc that r ult in und r tanding b for th mind i distorted with 

as umption prejudi e and theorie about an is u . It focu son in e tigating fust

per on perience · hat an indi idual has perienced prior to any knowledge. 

Th in e Ligation of meaning of e sene s by the research . according to Husser! 

di tum, go s ··back to th thing themsel es which m ans emphasising knowledge 

that is rooted in meanings rather than in analysis of physical objects (Boere 2001, 
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La rty, _QQ3 and ou taka . 19 4 . lt in lv fi u ing n nee of a thing, 

which. a d t rt (2002). is i ntia1 m aning b fi re o ial and 

ultural meaning ar att t it. Lt i th tru ··b ing··. h meaning of nee, 

' hkh i al o known as th li d perienc i mor than what is known ( bur hm 

and W rtz, 1985 . The phenomenological berm neutic m thod trive to unrav I the 

unknown from what i obj cti I known. Th m tigation of the li 

of pro pecti e teach rs attempted to r ach what wa unknown from what th 

amination grades portrayed. 

The enth reason for using th method is that it allowed the research r to interact 

on a- per on-to-per on ba is with the co-re earcher , whereby rei vant i sues could 

be discus ed and irr I vant is ues discarded. This procedure of per onal intera tion 

fa ilitat d re earcber grasp of deeper description and interpretations of the co

r archer liv d xperi nc . It also enabled the r sear her to consider non- erbal 

c mmunication that formed an integral part o the o era11 de cription and 

i nterpretatioo. 

3.4 trategie u ed in collecting Jived experience of univer ·ity entry 

e ·amination frompro pecti e teacher in Ken an public univer iti 

All th ix K nyan public uni ersities (Egerton, Ken atta, Masind Muliro Ma no 

Moi and the Univer ity of airobi) that offer education ourse w re incorporated in 

the tudy and each was i ited. Th visits ere made between January and March, 

2 12. minimum of two and a maximum of four i its were made. By u ing these 

uni er ities. it was easier to triangulate the lived exp ri nces. Triangulation is 
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d fin d a ontr ting the data and validating th data if the ield imilar finding 

Oro n wald, 20 4 p. 46 . 

Aft r obtaining p rmt stan fr m uni er iti ' authoriti . appr priat trat gi s 

re used to reach the tudents (co-re arch r . although th ercis wa tim 

consuming and bureaucratic. The uni rsiti n verth le s pr ided ne es ary 

assistanc that facilitat d the coli tion of data forth research. 

The first trategy emplo ed was getting the target population and th sample siz 

although these are not d manding in a ph nom nological pi ce of r earch. H rc 

there i no general rul on the ampl ize. which is the numb r of pat1icipants or 

co-r s archer to be invol ed in the stud although orne authoriti recommend 

ample size . Ary, Jacob , Raza ieh and orensen (2006 p. 472) And r on 

(1998. p. 123), and C hen and Manion 1989, p. 104) con ider a sampl ize of30 

to be appropriate. McMillan (2008, p. 292) r commend a ampl ize of betw en 

five and 25. Gro newald 2004, p. 46) upport a ample iz of ten to b 

appropriate so a not to reach a aturati n. aturati n i reached v hen th 

inter iewee introduced no new p rsp ctives on the topic of study roenewald, 

2004. p. 46). 

The target population was d scribed as all first y ar tudents in Kenyan public 

uni r iti who take the Bachelor of Edu ation ( cienc and Art ) as their degr e 

cour e and are ponsored b the Ken a go emment. 
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ln thi tud_ a random ampl 1z of 4 c -r el ct d t en ur that 

a h of th K nyan i. public uru er itie that ffi r ba h lor of edu ation a ne of 

their our es participat d in th stud . Eight stud nt -fi ur mal and four-fi mal 

w r randoml lected fr m each f the ix public uni r itie . he ight tu nt 

w r balanc d b tw n 1en 

cience and th oth r fi ur w r taking B d rt ). Th four tudent for both B 

d ci nee) and BEd ( s) w re ach g nd r balanced. 

Th second strat gy d alt with designing the r ar h to captur the pro pecti e 

teachers· li ed p riences of KC examinations. D cripti e design as adopt d 

ince prospective teachers \ ere to describe th ir exp rienc of K 

examinations. De cripti e re earch a cording to Kombo and Tromp (200 p. 71 

d crib the tate of affairs as it exi ts. Phenom nological r search thu d lib 

li d exp rience as lbey are. 

Th third phenomenological strateg wa d veloping a semi-open- nd d 

questionnaire to captur the lived experien es of amination f pro p ctiv 

t ach r . The qu tionnaire a phenomenological in orientation because it enabl d 

co-re archers to pro id their ubjecti e exp rience . This i wh the que tionnair 

wa asc rtained alid and reliable through supervi or appraisals and con tantl 

vi iting of the co-res archers. The concept of alidity as noted by Mugenda and 

Mug nda 2003, p. 95 . en ur s that the que tionnaire, which is the in trument, 

d cribe what is int nded. The procedure for a certaining reliability in a 

phenomenological in e tigation is going o r the instrum nt se eral times with th 

co-r earcbers, adjusting the instruments to measur what is intended and relaying 
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back t th o-r 

confirm th ir truthfulne 

th informati n that ha 

r newald. 20 4). 

en gath r d that th ' can 

Th co-r archer were i ited mor than on e and thl n e sitat the adju tment 

of th items on th que tionnair to a curat 1) aptur th Li ed e p rien es of 

pro p cti teach rs on w1i rsity entr amination . Discu sion with 

r ar her m a rie of isits to ix publi uni er itie and the critical apprai al of 

the up rvi or mad the in trum nt reliabl and alid. All th se made piloting 

unt nab! . fn a ph nomenologi al re earch, as p int d ut b Fracnk I and Wallen 

(2006. p. 472 piloting i not ery es entiat since a researcher pends eral 

ses i ns v. ith the co-researcher and is abl to mak som adju tments to th 

instrument as th tudy progr ss s. 

n ironment for th phenomenological investigation ' a mad conduci e [i r 

th co-r earch r to i idly de cribe their xperience . Th itting arrangem nt wa 

circular o as to encourag di cu ion on equal footing. Th open- nd d 

qu tionnair was is u d to a h co-re archer who wa encourag d to ask many 

que tion pos ible and to pro id an appropriate additional informati n. Further 

communication with the o-r search rs wa done via mobile phon o as to clarif 

om information that posed difficulties \: h n organi ing tl1e data b th resear h r. 

Tn order to obtain accurat information, the pr specti teacher . known as the c -

res ar her anecdotall reported their li cd exp rienc s. h se co-re archers were 

onl, sel cted from the 1 arner who were admitted through JAB and did rec i e the 

gov rnment cholar hip. Thi cadre of learner is what the government budget fi r 
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and in rp rat in h r n ti nal planning. Tw 

p ifi all. to int r ct v ith th o-r 

w r rna t 

d 

er it 

e their 

li d f uni r it) ntr e amination . part fr m u ing th em1-

structured que tionnaire. m moing as a qualitati data lie ti n method a 

utiliz d to r cord information from fir t hand exp ri nc s o as to de crib ch 

phenomenon accurat l Gro n wald. 2004 . This was done b the prin ipal 

r earch r hen h to k note a the phenom nologi al in tigation pr gr s d. ln 

this wa ti ed exp rienc s of the co-r earchers were augm nt d thu larif ing 

om is u e pe iall wh n co-r earcb r em d to b c ntradicting themselve 

But, during p r onal interaction with th co-re arch r , an open end d int rview 

ch dul with 20 items ( pp ndix ) was filled-up. Aft r completing the cbedul , 

ther wa further talk on the item whereb c -re earchers rais d a numb r of is ue 

hich arose during an in-d pth group discus ion. 

3.5 ne dotal report 

h d cription that follow are an cdotal report n li ed f 

pr pecli e t ach r of uni er ity ntr e amination m Ken a, extracted from 

PP " IX . The an cdotal report summariz th xp rience of 48 first ar 

Bach lor of Education stud nt from si Kenyan public uni ersities. The anecdotal 

rep rt that were di tinct and r le ant to the study were noted. n attempt was mad 

to discard r p titions. 

Th co-re earch r who w r principally pro pecti t achers compri ed two 

categorie . The first category consi t d of prospecti e teachers who cho e B d 

(teaching) a th ir fir t choice before KC d. The 
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tea hing aft r th had re iv th ir 

wh ho tea hing aft r th r uh did o durin re\i i n of 

r during int r-f: ulty tran fl r . The an w th two 

cat gori e tea her r pon ed t the twenty items of th tru tured 

que tionnaire which \! 

information. 

arch r were fr e t add furth r 

Aft r filling the qu stionnair furth r discu ion ' a don ith the co-r searchers 

on th item contained ther in. Each co-r search r indicated their mobile phon 

numb r on the que tionnaire " hicb facilitat d further di cu sion on is ue that 

n eded more clarifi ation making th qu stionn ir alid and reliable. Telephoni 

con ersation was don after th re earcber had I ft. th field· it was not the chief 

instrument for gatb ring data but it supplemented h r unc rtaint aro e after 

field ork and thi is supported in a phenom nologi al research ' here the number of 

interactions with co-resear her can b as man a pos ibl . 

3 .. 1 aminati o for uni cr ity entry in 

11 th 48 co-re earch r who were invol d m the r s arch sat K E 

aminarions. Although some tudents who join Kenyan public uni er itie om 

from other ountrie and are admitted through other examination it was not 

possible to in orporate such students in the research. Th grades through which they 

w re admitt d ranged from B- to B+. The grade re all B that i , B- Band B+. 

3. -.2 Degree preference before K E e amination re ult 
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urpri ingl . only one o the 4 -re earch r ch B d as th ir fir t hoi . 

urth r i us ion and I t r t I phoni 

t ach r hos B d out of pa i n. he pro p ti e teacher ' a fictitiou ly nam d 

" fen . · Th ond hoi wa Bachelor of comm rce, which th hop d could 

nable them join bu in if th career in t aching ailed. on of th o-re ar h rs 

had education as the econd cb b for ,. rc ul . 

3.5.3 Degree preference after KC examination re ult 

Out of th total of 48 co-researcher 4 7 becam prosp cti e teacher aft r th K E 

examinations results through eith r re i ion of cour es or inter-faculty tran fers. 

orne co-researchers hose bachelor of edu ation as eith r fu t or econd. orne co

re earchers applied for inter-faculty transfer and th n joined bachelor of education 

degree programme after the had realized that the could not cope with the cour 

th y ere admitted to. 

3.5.4 o-re earcher ' li ed experience on mi ed degree choice 

Forty s ven out 48 co-re archer who \i ere sampled for the re earch mis ed their 

pre erred degre choic ev rth less. they m t the university admi sion cut- ff 

potn or go emm nt sponsor hip. Their initial choice was not bach lor of 

education degr and h nee th y had no li ed xperience about tills. 

Th co-researchers feelings about the degree choic that th y had initially applied 

for and missed were ery diverse. The following degree choices were chosen by the 
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4 7 -re ar her : lc tri al ngin nng. c mputer cienc ommer e, nur ing, 

nutrition and dietetic , la\ m i in and urg r . 

h co-r searcher describ d their feeling sho' ·ng hO\ happy the would be if 

tb were to get uni er ity admis ion on the basis of th fir t degree choice th y 

made without undergoing the revision of cours s after th announcement of KC 

results. The following are some of the anecdotal reports from the co-researchers. 

The names gi en are fictitious. 

o-res archer, Aku: 

'·Had it been that 1 did not change my degree ourse after KC E results I would be 

happier than now". 

Aku' ambition was to do Electrical Engineering. They could not do this course 

despit the fact that th y met the universit admission criteria. 

a-researcher Afi: 

'' /would be very happy and joyou if at all the admission wa based on the fir 1 

degree choice. Otherwi e, I also fell good for I he rea on that I l1 a able to join 

uni ersity ". 

Afi s first choice was computer science. 

Co-researcher. Adifu: 

"I would be ve1y happ and proud for having achieved my dream. ' 
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difu want d to tu ream wa han r d and ' a not happ t 

t ke th degr e of ba h lor of du ation. 

o-r archer. Bifu: 

'·J would feel very good ince 1 could be ure 1 will meet the career of my dream and 

be preparedto achieve m goals in the career. " 

Bifu want d to do a degree in nur ing. Bachelor of ducati n wa not a dream 

car r. Bifu bad goals in life that they wanted to achi e through nur ing. It wa 

r eal d through furth r probing that th wanted to et up a nursing home lat r in 

their areer. 

o-re archer Goghu: 

"It would be good bee au e /11 ould ha e done what I loved and had a pa. ion for. , 

oghu choice was ood utrition and Dietetic . oghu did not ba e pa sion fi r 

t aching and this wa furth r confirmed through di cussion. 

-re earcher Kofuyo: 

"!would be ery happy for I really fee/that that wa · my intere I i.e. busine. s related 

career. " 

Kofu o wanted to do Bachelor of ommerce degree wh re h had int r t. From 

m moing and t lephonic con ersation. it b came clear that Kofu o intended to us 

their commercial kills to enture into bu ine s. 
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-r ar h r, Lip : 

"Thi. would have been m · rear t happine bearing in mind that my fir.-t d gree 

{I omputer cience) wa highly pre.ferr d. " 

Through m moing and further di cu ion it wa realized that Lipo n er imagined 

tud 1ing for Bachelor of ducation d gree since their ole interest wa in comput r 

ience. 

o-re archer Biliawu: 

"!would be ery glad and 1 ork hard to see that my dream come true. " 

Biliawu's hoice a medi me. 

o-res archer Zepho: 

"!would be v ry, 'ery happy if admitted on the fir I degree choice for that i what 

my heartyearned for. " 

Zepho's fu t degree choic was Bachelor of Art . 

o-re earch r, helu: 

"I think it would be much bel/er a I would a/ o wi h that they onsider all the 

tudent with the entry points as qualifier of the cour e they applied for. " 
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w bach l r of la\ . h lu It that on hould b admitted int 

university to tud d gre ofth ir hoi nc dmi ion quir ment had b n m t. 

o-re ear h r Pot si: 

''!would have felt \ery ood and happy to b in the profe ion ofmy hoice." 

P te i's choi e v.·as Ba helor ofM dicine and urg ry. 

a-researcher Disku: 

"I would be very happ becau. e I would be studying a cour e of my choice, which 1 

cho ·e ow of pa ion. " 

Disku career choice wa medicine. 

o-re earcher Quono: 

"I would feel very good becau e my fir 1 degree choice (Bachelor of Medicine) wa. 

what I had been admiring ince hildhood " 

T lephonic con ersation re ealed that Quono was attracted to medicin through 

watching doctor and the n er thought of joining teaching as a profession. 

o-r searcher Kozi: 

"It would be enthu ia tic be au e it would how that I pa ed and qual{fied for the 

cow· e of my choice ". 
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ozi' fir t hoic wa m di ine. Kozi ' a di appoint d becaus lh ould n t 

pro\; that th ualifi d [I r the degre cour th want d to pur ue. 

rom m moing and furth r probing, it wa e id nt that th co-r ar her wer quit 

in r m xpr s mg their fe ling ab ut th mis ed degr course th y had 

initial! applied for. 

3. -.s o-re earcher lived e. perience on th merit and demerit of revi in 

the choice of d gree course after the K examination resul ts . 

The merit and demerit described below repr ented the lived experi nee of the 48 

co-researcher . 

able 4.1 

erit and Demerit f Revi ing D gree boice 

Di ku 

Pe to 

Dinko 

Kozi 

Chuba 

Zegi 

Adifu 

o- Merit Demerits 
(fictiti u 

1 matched with The 
performance. 

choo e. 

d 
cour c to 

It gi e one opportunity to Peop le are d nied 

One 1 

chance. 

choice based opportunity to stud 
of their choice. 

matched 

shattered. 
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Bifu 

oghu It mak one make infonned It for e one to lake a cour' 

and reali tic choice ' hi h one do not like 

according tore ults. 

3.5.6 Co-re earcher ' li ed experience on preparation for e amination 

Indi idual candidates and schools were fuJJ pr pared for the examinations. The co

re earcher indicated the completion of the s llabu and thorough re ision b :fi re 

the examinations as testimonie that they were fully prepared. 

3.5. 7 Co-researcher lived experienc,c on b ing teacher fore er 

The co-researcher imagined their lived exp rience in the light of the fact that the 

will b professional teachers. Most of them did not intend to be teachers forev r. 

orne said they wished to b teacher at uni ersity l el. Others said they wish d to 

pur u careers of their dr am after completing bachelor of education becaus that 

will find when the are financially stable. Other co-re earchers said tb y like 

teaching because there would be no time to pursue other careers. 

Here below are some of the anecdotal r ports from the co-researcher in response to 

what t aching as a career portended for them. 

om of the co-researchers bo did not want to be teachers for ever put it as 

fo!Jows: 
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K fuyu: 

.. o. fl ill u e reaching a a repping tone and then I hall embark on my dream 

areer, which i · bu ine . " 

b co-re earcher turn d to education during revision of cour s. Their fLrst choic 

wa commerce and the econd choice ' as bu iness admini tration. 

Lipo: 

" o. teaching is not a profe ion and teacher are not accorded re pect in ociety. 

The degree in education will be u ed just a a !epping lone for any future good 

career." 

he co-researcher fu t hoice as computer cienc and the econd was busine s 

administration. It was noted that during th revi ion of courses the co-re earch r 

cbos Bachelor of Arts (Kiswahili)and economics a first and second choices 

resp ctivel . The co-res archer turned to bachelor of education through inter-facult 

transfer. 

Timb: 

" o. After few year ' teaching experience, ll ill join politic or sene in other 

fields." 

The co-researchers fust choice wa Bachelor of cience (Mathematics) and the 

econd wa Bachelor of Arts. The co-researcher turned to education during re ision 

of courses. 
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Bilia'<V'U: 

" o. I wish to be a military cadet after graduation. 1 will stud Military ien e a 

·oon a l compl te m fu t d gr in education." 

Th co-r arch r cho medi ine a fir t hoi e and the econd boice a 

en 1ronmental scienc ducation was cho n during th re ision of courses. 

Z pho: 

" of really. I intend to venture into other profe ion ince thi profession of being 

a teachen ill only erve a · a gateway to other profe ion . " 

The co-r searcher cho Bach lor of Arts a first choice and Bachelor of Commerce 

a the second choice. During the revision of cour e they chos education. 

helu: 

'ill ould like not to be a teacher for ever but ad ance and become omebody of 

more alueunlike ju t a teacher. " 

Th co-res archer first choice was Jaw and the econd was engineering. Th 

cho e ducation during the re ision of courses. 

Pesto: 

" To. \Jy dream l as to be a chemical engineer. After bachelor of education, I will 

advance it. " 

The co-researcher s first choice was Chemical Engineering and th second wa 

Pharmacy. They turned to education during re ision of courses. 
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Di ku: 

" o. Thi i · becau e rea hing profe ion ha been O\ erlooked l-1 ilh tea her. bein 

paidpeanul . " 

Disku · fir t choice wa medi ine and the ond was conomi s. Di ku turned t 

education during the r i ion of cour wh r by the first boice wa conomics and 

th s cond as education. 

Th co-re earchers who wi hed to b teach r for ever put it thi wa 

fen: "I like teaching. I like sharing a lot wilh ludenls and working with !hem." 

h ftrst choice was education and the second as cornm rc . This wa consi t nt 

n h n re i ion of degre cour e was being done. Thi wa the one co

r searcher out of the 48 who e fir t choice was ducation. Th choice a 

authenticated b tb researcher's telephonic communication ith th m. 

--Adifu .. : 

"Ye , in a broader dimension for example. a tea her ofleacher ·." 

b ir fir t choice was Bach lor of Comm rce and th econd was Bachelor of 

Education ( cience). During revi ion of cour e the am choices were r p ated. 

Bifu: 
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" Ye . After m; d gree our ·e I Hi h to advance in my tudie and mally be a 

tea her in higher edu ational in titwion . . uni\'er ·iry and ollege ". 

first hoic wa nursing and the econd was ci il ngineering. During re i i n 

of ur s. th fir t hoic was edu ation and th c nd ' a nutrition. 

Aku: 

"Ye . I wi h to remain a teacher ore en a lecturer (a ter higher education) in the 

re I of my life. Thi. i because !like the profe ion. " 

The first boice was electrical ngineering and the cond cboi 

ducation cience and during re ision of cour e Bach l r f ~ ducation c1enc 

was fir t and Bachelor of ommerc wa e ond choic . 

diku: 

" Ye . I like teaching and interacting with people." 

ducation was second choice after medi in and during r vision of cour e 

ducation was fir t and bio hemistry wa cond. 

Goghu: 

" Ye , a a teacher it will enable me ro help rhe people thai real/ need my help 

academically and a/ o help them achiel e rheir dream and a piration and make 

them leader · ojromorrow who can think crilical/y." 

Goghu ' first choice was nutrition and th cond wa Jaw. During the re ision of 

cour . education v as for both first and se ond hoice B d arly Childhood 

and B Ed (Arts), resp ctivel . 
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ot 1: 

" Ye . l would like to work with the youn people, helping and preparing them for 

the future, ju t a. 1 wa helped. " 

The fir t choice was medicin and during re ision of course the first choice wa 

conomi s and th second was education. 

Quono: 

" Yes, becau e I have intere I in teaching and I " ould like to pa s knowledge to 

tudents. " 

The first choice was medicine hich they had admired ince childl1ood. Dming 

re ision of courses, education was s cond choice. 

For the co-researcher who wished to be teachers throughout their Liv s m r 

information was elicited from th m through telephon conversations that focused on 

certain questions as indicated below. 

How come you now like teaching though it was not your first degree choice? 

Th answer that most co-researcher ga e as that teaching as mor appropriate if 

someone could not get their dream career. orne stated that teaching can pre ent 

frustration because one can easily get employed in chools that are found 

e er here. 

Would you opt out of teaching if you got your dream career? 

They maintained that if there could be chance of pursuing their dream career the 

would leave teaching profession. 
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1 moing r aJ d that th who aid the lik d t aching, whi h wa not th ir fir t 

ar r ch i , w r actuall conditioned b} ircwnstanc th had no 

altemati e but to join the tea hing profe ion in e that ' a what " as availabl . 

-r ear her li d e ·perienc 

...... ~ ......... e aminatioo 

o their abilitie being captur d 

The co-r s archer de cribed their experiences as not being fully captur d b the 

K E e aminations. thers felt that in ertain subjects. e pecially thos pa ed ith 

grade s, they had their xperiences v ell captured 

The co-res archers complained that the examinations did not fo u on som areas of 

th yllabus that they knev ry welL The explained that the examinations cr 

not balanc d since th que tions et were not a fair repr sentation of the hol 

syllabus. 

om co-re earch r gav furth r xperiences. hey said that the examinations 

were ery eas and required brief answers but the kn a lot that the wanted t 

xplain further and so their abi lity to elaborate n is ue wa not captured. 

Th co-researcheTs described different areas. which the considered th 

examinations would ha e a essed. Th y m ntioned dealing with learner co

curricular acti ities how to ope with life situation application of the kno ledge 

acquired, knowledge of the subje t to be taught after graduation practical skills like 

teaching methodology. hO\ to identify learner ith special educational n ed 

communication skills and qualities of a good teacher. 
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o-r ear her put it this wa : · h e amination did not di tingui b a pro p tiv 

ach r from a prosp ti e d ctor." 

n wh ther their fellow cho I candidates got th right grade in th examinations 

co-research r had different iews. om felt m st candidates did not get what th 

exp cted. One co-researcher aid: 

''Mo t tudents did not get the grade. they de er ed. I do not knol-1' why, but 

omething wa amis . 

Other tudents opt d to repeat the examinations and this showed that they did not get 

bat the expected. In comparing their schools' p rformance with other cbool that 

the had ontact with the co-r searcher said that in some schools ver candidate 

was disappointed because of getting grades v hich ere below their expectation . 

Howe er som hools performed better with impro d performance indice as 

compared to previous y ar ) whereas others dropped in performance. In other 

school the p rformanc was g nerally a erag and almost similar to other ears. 

om chool ' performance v a below expectations though they managed to take 

orne students to uni r ities. 

The rea ons attributed to good p rfonnance were earl compl tion of the syllabu 

and thorough r vision but poor performance resulted mainly from examination 

phobia. 
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.5.9 -r ar h r liv d c peri nee on th ir areat j and 

di appointm nt aft r ttin the aminati n re ult 

The gr atest jo that co-r sear h r xpre d after getting th amination re ult 

' a th realization that th wer going to join uruversity and would be sponsored 

b the go emment. This wa also the jo of famil m mbers and fri nds 

notwithstanding th d gree cours that v as to b und rtaken. 

co-re archer noted: 

''My ormer teacher rang and informed me that m cut-off point met the JAB 

requirement. Immediately I became a recognized fellow in m village and beyond 

yet previously I wa an unknown person. " 

One co-r s archer s most memorable experience was the celebration that folio ed 

as a result of realizing that th y would join uni er ity. 

o-re earchers refl cted on their teachers who worked hard and mad them r alize 

good results. The answered orne questions in the examinations ' hose cone pts 

had be n thorough! re is d b their teacher during re i ion . 

s described by co-r searcher , some question were tough and ague and so th 

got confused ne ertheless they managed to do their b st. orne did not get the 

grades the had envisioned eith r o erall or in particular subjects. 

ccording to some co-researchers passing examinations instilled confidence m 

them. co-researcher stated: 
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"Pa in xCtmination enabl d me to get into th zmiver ity and thi · a ·ured me of 

having confiden e in whatever I do. The payment one get fi'om good and hard work 

i · on 1dence. We experienced no cheating in the examination· in our ·chool. " 

o-r archer \!ere happ) inc examinati n had to b done during morning 

hours. which ga e them en ugh time for revi ion and to be read the following da . 

hat cau ed great di appointm nt to o-re arch rs wa lack of clust r point to 

pur u causes of their dream . 

On further discussion with them and memoing, they questioned why the K n an 

ducation system ould not produce int 11 ctual ' ho matched th ir profe sion . 

One co-re earcher was emphatic and tated: 

"People Judy medicine bw their heart i not in medicine and they can end up doing 

other thing. leaving patient uffering; people rudy education but their hear/ i not 

in helping the learner learn and thi i why learner · fail examinarion , ometime 

re ·ulting to teacher being beaten or chased away by irate patent . " 

n further reflection about the examination , a co-re earcher had thi to a 

'The examinarion · enabled me to join a teaching cow· e but I am worried becau e I 

am pursuing profe ion that people think i ·for the poor. " 

The co-researchers describ d numerous bad xpenen e of examination that they 

pa sed wbjch included separation failur to pursue dream career setting fe\ topi s 

that do not co er the whole s !Iabus uruversity selection based on what one scored 
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but n t a rding t ne · int r t_ vagu qu tion . h further des rib d th ir 

xp n n s t uching on the . aminaiion that fo u ed on certain topic that v r 

o er-te ted. failur caused b fear of examinations. qu tion being theor ti at 

rath r than practical limit d time for ome ubjects and Ia k of app ratu and 

instrument . Th pro p cti e t acher at o de crib d their e p rience on 

examinations that focus on academic ability rather than practical skills. coupled with 

r led questions thus making examinations eas if a candidat can revi the past 

paper. 

After examinations students got parated h reb those who pass join uni rsiti s 

and others who coul not make it deviate to differ nt ~elds. This cau d a break-up 

in friendships. A co-sear her a serted: "The gap between those who pa ed and 

tho e who failed the examination i unbridgeable. " 

3. - .10 View on an other li cd experience of K 

The e ar the additional li ed periences of K 

e amination 

xaminations the co-researcher 

ga e when ask d t gi e an information th y felt important about K 

e aminations. orne of the li ed experiences ' re ne while others further 

trengthened what had b en previous! stat d. 

a-researcher mentioned e arnination leakage and tated: 

"Big chool lead in examination leakage and thi i reported to us by our univer ity 

colleagues who were former/ tudent of /he o called big schools. Examination 

leakage discourage hard working student . '' 
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Another o-r s arch r \ ond r d ' h unabl to urb ami nation 

irregulariti s. om o-r earch r ugg ted that examinations hould ha 

undi put d instrument to a certain th ir faimes and rete anc b cau e orne 

p ople fail as are ult of badl s t examinations. 

Drilling of learners by teacher was pointed out b th co-researchers a one of th 

causes of poor p rformance in examinations ince th learners drilled with the le 

aim of passing do not suffici ntl appl know! dge in a critical and reati e way to 

handle questions. Wh n a student gets a question in an xamination that is not 

imilar to the ones they had been driJled upon confusion arises thus leading to 

failure. 

B tter relationship b twe n teachers and tud nt as cited by some co-researchers 

as ad termining contributor to good examination performance. When there is good 

rapport betwe n teacher and students. a explained by th co-research r , the 

stud nts are moti ated to ork hard and the are happy to take instruction from 

teacher ' hom they respect. 

orne co-researchers sugge ted that compulsory subjects such mathematics: ngl i h 

and Kis ahili that affect candidates overall grades need to be allocated more time 

by K EC. 

Other co-researchers repeated what had been pre iously stated nam 1 that. failur 

in examinations caused by examination phobia. Jack of comprehensive assessment 
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that o rs the wh I , llabu fr m form on t [i ur and xamination omitting 

m ar a ofkno' I e fr m th llabu . 

3.6 nclu i n 

h Ph nomenologi al h nneneutic m th d i d crib d as th most appr priat 

method because b th de ription and int rpretati n ar ital component of 

inv ligating li ed exp ri nces. Prejudi e that could ari as a r ult of u ing 

h rmeneutic m tho ar counterbalanc d by phenomenological m thod thu 

resulting in a holi tic exp rience. Th an cdotal r ports of co-r sear hers liv 

periences of univer ity ntry examination are pro ided. he li ed exp rien e of 

co-r s archers indicat d that most student who join uni er iti a pr p eli 

teacher do not ha inter t in the tea rung profession, and moreover the initial 

degr e choice v a not Bachelor of Education. 

Th n t chapter deal with data presentati n and explication. 
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D T 

4.1 Introdu tion 

ll T R R 

10 

hi hapt r compri three e ti ns. In th fir t tion data i explicated through 

de ription and int rpr tation data u ing phenom nologi al h rmen utic m th d. 

Th term ··data explication" i preferr d to data anal si in a phenomenological 

study Coffey & tkin on 1996 and Gro n aid 2004 . Th term explication i 

d ri d from th Latin word expli atu meaning to unfold. It i the proc of 

unfolding data and pro iding understanding ( offe and tkinson, 199 . Whil m 

anaJy i th data i broken down into units thus interfering \J ·th th m aning. In this 

study the unfold d data ar considered as \J hoi lea ing the meaning. In thi 

pr es , the data is clu ter d and plicated under three them s: th r lationship 

b tween lived exp ri nc s and the r J ant lit ratur r vi d phenom nology f 

th t aching profi sian. and liv d exp nence of examination as trialogic 

phenomena. 

Th econd ction pre ent the findings of the tudy b addr ing th re earch 

bj ti es and the re arch que tion . The fir t objecti e inv stigat d h K 

e aminations how the li ed exp riences of pro p cti e teachers. Tbi obj tive wa 

further guided by two qu tions: ar xarnination administered by K 

ph nomenological and how do • amination show J i d e peri nces? h 

ond objectiv vas to xamine implications of using K examination as a 

basic in trum nt for measuring pro p cti e teachers' lived xperiences. The 

objective had a three-compound que tion a king '·What implication ar there for 
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am r , K nya as a 

·amin tion ar 

imp! ication 

i ty and th teaching pr fes ion, re p cti ely hen K 

a learner T h thr e que tion xamined 

en 'a a o i ty and th t aching profi si n. 

The relation hip b twe n the p rc i ed acad mi pot ntial and the results of 

uni rsit ntry examination wa investigat d und r objecti e number iii . h 

question addr d under thi objective w r : ar the grade bown b K 

xaminations for uni ver ity ntry portraying pro pecli e teacher ' knowledge 

ac urate! and do pro p ti e teachers ace pt tb ir potential a auth nticated b 

K E examination ? 

The third section pro ides sugge tions on ho" b st a phenom nological approach 

could b appli d to give a comprehensi e and, om how holistic assessment of a 

learn r. 

4.2 Data explication 

The data ar expli at d under three theme that in lud the r lationship b t e n 

li ed exp rience and th rei ant literatur r iewed ph nomenol gy of th 

teaching profession and li ed e peri nces f examination a trialogi phenomena. 

The theme merged from the d criptions of th li ed xp ri nee of pro p ctiv 

teachers in r lation to uni ersit ntry examination . 

4.2.1 The rei tioo hip between lived experience and literatur reviewed 

Th li ed exp riences of prosp cti e teachers of univ rsit entry e aminatioos in 

Ken a r lat d to " hat was reviewed in the literatur abo e, specially in chapters 
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n and two. Thi ub .·amm what p pi b li ed in or aid b ut 

xamination as dem n trat d b the ba kgr und to the tudy and the r I ant 

lit ratur r i wed. It int rpr and plicates the li ed xp riences of pro pe ti e 

t achers of uni r ity ntry examination again t v hat is in the background of the 

tud and the literatur r i '.\' d. It is a con rgence f the lit ratur re ie with 

li d experi nee . It bows how li ed experi nee rna or ma not auth nlicat 

p ople's beljefs. 

4.2.1.1 orm-Referenccd a c ment 

The hortcornings of norm-refer need assessment which forms the ba is K 

examinations although thi i debatable, wer demon trat d by lived experi nc s f 

prospective teachers. Their de criptions expr s ed asy questions that are set by 

whereby a candidate can asily pass o I ng as pa t papers are revi ed. hey 

de crib d KNE que tions that do not co er th yllabu from form one to u ur. 

The e description coincide with principle under which nom1-refer n d 

a s s ments are construct d. As noted in the lit ratur r iew the constructi n f 

norm-r ferenced as es ment i premised on selected qu stion that do not cov r th 

whole syllabus and do not allow everyone to pas so that wh n re ult ar 

graphical! interpolated a b 11- haped or nearly b 11- hap d curv formed 

~ama heck 1995. pp. 391-393 Li 2005 p. 226 and air Test 2007). he r ults 

of K , examinations from 2004 to 2010 which wer analyzed in th Jiteratur 

how near! b 11- haped curves. These curve ar indicative of similar patt m ear 

in ear out and are characteri tic of norm-referenced a sessments. 
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amination fonn patt m in t nn of th numb r of I arner who ar all wed t 

ntinue al ng the du ati nat !add r. or e ·ample, in Tanzania learn r who 

pr ed to se ondar chool are hard! le than 20% of tho e graduating from 

primary chool ( uguta, 1992). In Ken. a, b tw en 24% and 2 % of chool lea r 

get grad C+ and abo and an join uni er it . Th figure ha e b en con i tent as 

xemplified from th y ar 2004 to 20 I 0. Examination sy t m d nsure con i t ncy 

over periods of tim and they achi ve thi by adjusting th re ult aidoo, 201 0). 

An examination that is mad to fonn a pattern is not ontological. Ph nom nological 

hermeneutic bows it doe not capture the essences of the learner since each and 

e ery learn r is a unique indi iduaJ, and therefore tereotypic assessment leav s 

out their es nces. Human b ing are not statistical data. The do not beha e in the 

same wa that can form ad tillite pattern. arm-referenced as essm nt a noted b 

K llaghan and Greaney 1992), does not show the lev 1 of a learner' knowledge but 

th a ssment leads to grading that bears little resemblance to ducational r aliti . 

What are the educational realities if the same number of learners are tog t the am 

grades in the examination ? The grades attained by th learn rs rna not ho th ir 

educational capabilities. If a learn r get grade E it show that the Ieamer was not in 

school because the grade can b achieved b any person who knows how to write 

their name and index number. The grades and the kno' 1 dge gained are far apart. 

he learners may fail to bow their full pot ntiaJ becau e the questions are not 

chaJiehging to their intellect. orne prospecti e teachers described the que tion a 

"'not challenging.· Murthy (201 1 observed that test setters ar usually th same 
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p pi an the} d n t go over the llabi o as to think an g t different qu 

but inst ad t the same qu tions. 

pattern that resul from examination rath r tati tical and n t 

ph nom nological. Human natur unique and ariegated and their feeling . 

imagination and th ught cannot fit a pattern. Th feelings and imagination f 

candidat s r garding one xaminati n cannot b d cribed in th form of b ll

shap d curv s. One of th d finition of philosophy that applies to this enario i 

that it i the e aluation o p ople s b liefs to del rmine if the ar re onabl 

hipka and Minton 2004. p. 2). Belief in bell- haped curve is not r a onable a far 

a xarnination are cone med. 

iteratur r iewed in thi study r eals that the Ken a ational xaminati n 

oun il may not adequately as the potentials of I amer and thi is reported by 

aplan (2009). Has an 2012) and iringi (2009). Description of examination 

e rience concurs with thi as ertion. The cardinal d scription given by 

prosp cti t achers is 'mo t students did not g t th good gra es th y des rved. 

ctuall something was ami s. 

What actually was amis ? Phenomenological hermeneutic examine the interiority 

o the ontic . which is ontology or es ence with a view to int rpreting it. Th learner 

to whom the e. amination are admini tered i knm I dgeabl and the examination 

ar to capture this knowledge to the satisfaction of the I arn r. Failur by th 

xaminations to reach thee ence of the learner is de crib d a being ami s hich is 

exp rienc d by the general public and the candidate alike. What is amiss i 
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int rpretcd in th light f liv gi n b pro p cti e t ach r . For 

, ampl th ro p ti\' t acher wer ur that the gap b tw en their potential 

ntr examination re ealed vva quit wide. Their 

p rformanc did n t r " al their true potential . 

When the I amer xamination performanc doe not r eal th ir inh r nt 

potential it rn ans th examinations left out candidat s e nc that form the tru 

knowledg . xaminations ar tools which are supp d to r eal one' tru 

know! dge. If examination r v al a di cr pancy between ontic and ontology. th n 

the learn r a ses d is n t in-th -grad but of-the-grade. The grade is incongru nt 

with the learn r. What the learner i as an indi idual di agree with th grad . 

he grade and the pot ntial of the learner need to be seamle s. Th r hould be no 

boundary bet\1 e n them. As re eal d b prospecti e teach rs' li de peri nces, the 

uruversity ntr xaminations do not a ertain the learn r s onto! gy. Th 

xamination ar to mak ontology and onti s s amle s but the do not. This 

result d in prospecti t acber omplaining and £ ling ami s in their know! dg 

after rec i ing there ults ofth examinati n . 

4.2.1.2 ingl ver u many examination for uni cr ity otry 

Th national examinations on whi h uni er ity ntry m Kenya is premised are 

K n a ertificat of e ondary Education (K examination . V ariou 

univer ities in the orld do not p g their admis ions to a iogle e amination 

(H lm 2008). For example, mo t American uoiver itie administ r cholastic 
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A to tud nt joinin0 und rgraduat our s. Thl happ n 

after th andi ate h ompleted th ir ondary du ation. 

The li ed e p rienc of pro p ti teach r of uni r it ntr examination 

r aled that andidate to b giv n a ond chance to do r le ant 

, arnination and tb n join the car rs of their boice . Th ir li d exp rience on 

r ision of degr e courses after KC 

confirm d the wish. 

r sults and xamination irr gulari t 

Prosp tiv teacher li ed experi nces on r i ion of d gr e ur es describ d both 

th ir acceptance and non-acceptance of th s ond chanc to hoo e univer it 

cour e . The accepted it becau e it provided them ith th opportunity to lc t 

our that match d their luster points but the did not accept it b cau e it led t 

course that they had no int rest in. hi c uld b interpr ted in such a wa that if 

th y could get opp rtunity to do examinations sp cially after form four 

·aminations which wer rele ant to the course they intend d to pur ue. the 

wouJd make use ofth opportunity. 

ingl set of examinations rna b a contributing factor to xaminati n 

irr guJarities becau the attention i focu d on a single et of e aminati n . 

Pro p cti e teachers were perple ed that KNEC wa unable to radicate 

examination irreguJarity. orne pro pecti e teachers d scribed their exp riences of 

univer ity entry examinations as an exer is fraught with irregularities sp arheaded 

by orne uppo edly re pected chool . A d eper meaning of examination 

irr gularity may be lack of altemati examinations to enter university. When it i 
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n t ible through th r xamination th r than the ingl one admini t r b 

K . th n it b m t mpting to u e en unortho ox m th d to nter uni er it . 

andidat kno~ s that K • xaminations ar the onl gatewa and oth r p opl 

us r ok d m thod to ucc ed. lf olher peopl u crook d m thod to ucc d, a 

an idat may ask ·'Why not m ''? I th am irr gularil th 

amination s tern or the candidat s or tho e in oJved in admini tering 

e amination ? An analog an b drawn from th pro ision of food . If fo d com s 

from on ource and tho e who ar suppo d to get it are awar that sometim s th 

may either g t it or mis out on it. v hat actual! i th conscious experi nee of the 

on s to get the fo d? 

The imagination , fe lings and thinking of the people to get food are inward. The 

same appli to imagination . feeling and thinking of th candidate to pa s 

ntry examinations. Tb ontological onsciou ne i int nti nality or 

aboutn towards xamination which i an onti e p rienc . When ontic and 

otology ar amles the out orne or intentionality may b e aminati n 

irregularity. The irregularity b come the es ence rath r than th up rficial 

a p aranc . 

Wh n it i e id nt to a candidate that they ha e variou xamination that could b 

considered for uni rsity entry th y would not strain themselve to pas by using 

unorthodox m thods. Thi i b caus they ar ure in th ir mind that th ir potentials 

for ducation will be ascertained. In th analogy of food pro ision when an 

indi idual is certain that their hunger will b satisfied they may not wish to st aJ 

fo d. It means the system used in gi ing food is efficacious enough to satisfy 
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f examination , n ne rna probabl 

, am irr gularit . 

Phil oph d not supp rt examination irr gularity. It upport di ipline and hard 

work but w uld b int r t din unrav lling lh meaning and und r tanding behind 

irr gularity, neverthele thi cam out fr m the lived e p riences but it i not th 

fi cu ofth tud . 

In th ca of uni ersity entry e, amination in Ken a. th candidat par nts. 

t a h r and all those peopl in ol ed in lhe examinations are a ar that it is a 

ingl s t of examination that d termin uni ersity admis ion. The anxi ty 

imposed by the examination a exp rienced by parent guardians teachers and all 

those dealing vvilh xarnination is definit I heaped on the candidate . It is th 

andidate who ar urged to" ork hard and pa in e th only gatewa to universit 

i this ingle set of e aminations. Urging candidat s to work hard and pass may 

int rfer with their c nsciou nes . 

When consciou ne i disrupted. intenti nality or ess nee which i a ynthe is f 

onti sand ontology rna chang from good to \ or e. Intentionality i d namic that 

it chang s with circum tance . Pressur piled on candidates to work hard and 

pa s rna at the same time make them perform below xp ctation in th univer ity 

entry examinations as r sult of examination phobia. Th prosp ctive t ach rs 

de cribed examination phobia as one of the dreaded phenomena in examination . 

inc th re is onJy one examination to nt r university th examination phobia may 

be o intense that the candidate may fail. 
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mi na ti n and univ r ity ntry 4.2.1. h 

The li 

pr ribed in th 

hawed that e amination a 

nyan edu ation ystem annat b s rapp d. Authoritie uch a 

2005 xarninati n i entrenched in edu ation t m for good and it can 

onl) b modified to me t the pr vailing circum tan 

Pas ing KC E e arnination i a sign f acad mic abilit , which is resp ct d by 

hwnanity. prosp cti e t acher remarked: ' ft r pa sing m KC E examinati n 

my form r t acher rang to ongratulate m and I becarn om bod within my 

illag and b yond: ne who has pa sed K e arninati n is r ogniz d a an 

academic who is able to pur ue further education and later be a leader in any fi Jd f 

ndeavour. Getting admi ion into a Kenyan public university after pas ing K 

aminations i a onfumation of individual students orthine . 

n of th rna t memorabl experienc noted by pro pecti teachers ' as lh 

elebration that followed after the had passed tbe K xaminations confirming 

that th cut-off point had been achieved. Thi make the examinations genuin 

in trument to ascertain tho e to join the public uni r iti and en g t 

go ernment's sponsorship. elebration that one underwent affirm the g nuine 

procedur of ntering uni er it notwith tanding th cour s to be undertaken. 

o li ed experiences disput d e arninations. In describing their Ji ed experience 

of uni er ity entry examination no prospecti e t acher description could b 

interpreted to mean abandonm nt of examination . Although some universiti m 

12 1 



Ameri a lik the m · r it} of kl h rna and rizona m er ity admit their 

tud nt fl r d gr on th ba i of no examinati n lm . 200 the 

of pr ti e teacher did not upport thi . aminati ns are th 

right pro dur s for uni er ity admi ion in K n a. 

-'.2.1.4 Phenomenol of K · e amination and tb en a ciety 

that can b di c m don K e amination m 

relation to the entire Ken a oci t . 

The exp ri nces of joining or mi ing to cur entry into the uni ersity through 

KC examination a expre d by prosp ctive teachers do not fa our th 

ofK nya as a soci ty. Those who passed and met th cut-off points for 

go ernrnent pon orship are fet d by their friends r lati e and the communi! yet 

thos " ho could not m et that targ t r probably disgusted and ad. 

Joining a uni ersity by an indi idual learner. not n ce sarily a pro pective teacher 

can b interpreted as a path that lead to some sort of arr gance and om p ople 

think that uni ersity tudents sh uld rethink the purpo of ducation Lekishon, 

20 ll . ni er ity student get ali nated from the oci t hereupon they form a 

class of th ir own. They rna end up lo king down upon tho e who did not go to 

um er. ity. This is wh a co-re earcher noted that the gap b t een those ho joined 

um ersit and those who did not could not be bridg d. What role do in titution 

within Kenyan ociety play in bridging the gap? 
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It uld intcrpr ted that the m t imp ttant institution m K nya i th tat , 

whi h hould play a I ding rol in narro,ving th gap b t\v en tho ho a quir d 

univer ity du ation and tho ho did not. B om ring cholar hip to me 

el ted few. it c uld be interpr ted that th tale is playing a role in di iding 

K n an . What if th go ernment ts asid fund for tho who had done K 

xarninations to pursu education up to th highe t le el th y could rea h? Why 

mu t th tate di crirninat in allocating edu ation funds which ar m ant for th 

o rall d lopment of th nation? 

Education 1 b tter promoted through the indiscriminate allo ation of stat 

resources. ho e who cannot manage to join univ r it ha equally important 

economic role to play in the d lopm nt of K nya. It is for the tat to r cognize 

thi . If this is not recognized. it rna be common to hear memb r of the o iety 

claiming that th can only finan ially upport the education of l arner ho ar 

academically able. or tb cohe iveness of Ken a as a soci t no one should feel 

discriminated against. 

Th majorit of K candidates as indicat d on graph in hapter two ar of 

grade Ds and the ci ty rna be brand d 'grade D mindset' (Kin anjui. 2011 . 

Wh must th e aminations con ign learn r to grade D? The cau might not be th 

difficulty of th tests s t but it might lie in predictability of what th t sts should 

portra . Prediction does not tak into coo id ration the consciousne of the p ople 

a signed the grade . 

4.2.2 Phenomen logy of the teachin profe ion 
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h de f li d xpcrien of mo t of th pro p ti e t a her indicat d 

that th examination r general. . o e amination focu d on the tea bing 

prosp ti tea her noted that .. th examinati ns did not distingui h a 

pro pe ti e teacher fr m a prosp cti e doctor." Although the uni er it ntr 

xaminations are u ed to le t p opl for the teaching profi ssion none aim at 

id ntifying a teacher. 

or the examinations to identify a teacher for ti1e profe sion the detennining factor 

should b th li ed e p rience of the pro pecti teacher. Wh n an individual nur es 

an ambition to be a t acher during their education the idea is embedd d in th ir 

con ciousness. The nursed ambition forms the primordial knowledge of th 

indi idual, the essence. his ontological exp rience forms the foundation of th 

teaching profession. The teacher b comes a teacher-in-the-profe · ion not a teacher

of-the-prole ion. teacher-in-tbe-profes ion i one who is de pi involved in th 

profe sion their thinking and actions ar focu d on the profc sion. They dr am th 

profi ion talk the profe sion improve th pro£ ssion and are prepared to di fi r 

the profe sion. When pro pecti e teachers de cribed h w their life would be in the 

t a hing pr [i sion th y d cribed their int re t not to be in the teaching pr fe si n 

and in ca e th y could get ar ers of their dreams. the would with imm diate 

effect quit. 

A teacher-of-tbe-profe ion d als with t aching in a sup r.ficial way. They are 

th oretical about teaching. Th y can gi e their description and explanations of \i hat 

th profe sion is all ab ut but can leave it at will. Their commitment is not to the 

profession. uch a teacher is the one mostly described through the li ed experi nc 
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de crib d b m pr pe ti e t ach r : 'Teaching is 

r w rlting for som w ' ar w hall mbark on a-.: orth\ hil 

pr f ion and not ju t m r teaching. 

tea her ar paid peanu ." 

reo r tea hing is not r sp t d job and 

lecting omeon who is not committed t teaching can b interpr t d a a 

dis ervi e to learner . uch a p r on is unlik I to timulate I arn r to attain the 

n ce ary educational goals. ucb a teacher i outward! a teacher but in ardl a 

human being of quit differ nt profe sion or ould omeh w, b d crib d a a 

professional migrant· n who is ontinuousl mo ing from pr fe sion to profe sion 

and has not ettled on an desired profe ion. 

When one joins the t aching profe ion b cau e the could not m t th 

r quir rn nts of a job of their dr am th n teaching b com a plac for pr uring 

employment for professional misfits. This do not augur well for the profes ion 

wh n p ople join it b cau e they do not ha e alt mati e career . For xampl hen 

a prospectiv teach r ays th y join the profession s as to avoid frustration that 

could re uJt due to Jack of emplo m nt th ir focu i on emplo m nt and th 

b nefit that accrue to it but not the pr fe ion it If. Why mu t th teaching 

profession be the one for professional mi fit ? 

When uni ersity entry examinations pr due profe ional misfits who can only 

dump them el e in teaching then the e amination can b d s rib d a b ing at 

fault. Without proper s reening the examinations al low indi iduals who lack 

t aching aptitude to join the profes ion. uch t achers rna be habitual ab entees or 
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lat m r t h ol . Th ) do n t [i I disturb d in th ir mind en if the r 

a nt fr m or late in ming to chool. 

-t.2. L i ed perieo c aminati n a trialogic ph nomena 

h pro p cti f amination d picted trial gic 

s enc becau th li ing e ·p rienc were fa tors of th thr dimen ions of tim : 

the past present and futur hich w r within the pro p cti e teachers li ed 

xp riences. 

B fore the examination were done th pro pecti e t ach r had th ir hop s, 

imaginations. thoughts about the examinations. Their lived xperience b fore the 

examination mo ed into the actual xamination and Ia tl out of the examinati n . 

Th three pha s of their xperi nee are analogous to thr phases of an initiati n 

c r mony in African context whereby one first prepar for an initiation and th n the 

e ond stage is the actual initiation and lastly i the initiated indi idual. 

h pro pective t acher describ d their lived e p rience before th at th 

aminations and their de cription bowed that the wer th rough! pr pared for 

th xaminations a a result f completion of the yllabu and ad quat re i ion. Th 

d riptions appli d to individual co-re earchers and their xamination Is. hi 

can be interpret d as commitment of the tea hers who taught th m. 

hrough uch pr paration it could be interpr t d that their imaginations b liefs and 

thoughts focu d on certain grades and careers which formed their e sence· their 

inwardnes that is subj cti e or ontological. It was e id nt from their description of 
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that m want d t b m dical do tor . omputer cienti t . 

lav. ·er and I tri al engin er . The tudent had thi [i rm of con ci usn a 

th pr par d for th m el e . aminations. Thi inde d forms th first pha e of th 

trialogi e. perience. 

ach pro p cti e teach r had a dialogue with their inner and outer con ciousne on 

hat the examinations th \.\'er pr paring for portend d. The int ntionalit of the 

dialogu , which i the ynth is of th itmer and outer con ciou ness produced 

s ence in each and every indi idual pro p ctive teacher. Thi fonn of s ence 

hich i pragmatic b came the ubjective reality of ery prospectiv teacher 

indicating that change is inevitabl and not static dep nding on the pr vailing 

circumstances. 

The pro pecti e t acher nt red the examination with thi ssenc . 

When itting the xamination , th prosp cti e teacher ent r d into a dialogue with 

th xaminations' real xperienc s. The antic and ontological fl eling interacted and 

produced a s nthesis. The antic and ontological consciousness forms a uniqu 

experi nee Lcno .... vn as quaJe to the prosp ctive teacher. Quale (plural=quaJia is 

unmediated knowledg of con ciousness that lead to reality (Mautn r, 2005. p.51 0 . 

The pro pe ti e teacher b came acquainted ' ith the synth sis of meaning and got 

full e perienc of the examinations' r alities which are unique. The uniqueness of 

thes experi nc was portra ed in their description , which were particular to each 

and ery individual prosp ctive t acher. om co-researcher or example found 

out that certain questions were vagu 1 worded· other questions bad app ar d in 

pre 10us xaminations· candidat s had examination phobia· apparatus and 
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in trum n wer lacking: ubj that affi t over II gr des u h a ath matic . 

ngli b and hili had limit d tim . eir d s ripti n al revealed it as n t 

p le to an er ue tion ' ell b cau the candidate got confused to an wer 

en on the topic the had b n drilled. 

These lived exp ri nee of the examination during the examinations had an impact 

on each prosp cti teacher. The aguely orded qu tion could be interpreted a a 

route to failur since a candidate may pro ide what th e amin r does not ant. 

ometimes, a candidate may ha e mor fa t about the question and an attempt to 

an wer them well could lead to irrele ant r ponses. On the other hand, a candidat 

who knows a lot about a que tion might fail to be det cted b the examination 

becau e their true knowledge is not captured. 

he question set, which wa vagu 1 worded wa th ontic or the etic e idence. he 

individual candidat inner consciou nes ontology was th di rnment of 

aguene s and it aftermath which ' as a synchronizati n of th ontic and ntolog 

that is referred to as essenc . This is personal and subjecti e to ery indi idual 

candidate. Th es ence re ull d from the dialogu the candidat entered into in th ir 

mind with th agu 1 orded question. Thi as not only d namic but a 

pr bably diffi rent! influenced by the indi idual candidate cons iousne 

andidate rna lose hop of ch fished ideal of their ducation or rna att mpt to 

r co er lost hope. The outcome of the result may swing th mind on what to be 

pursued dep nding on th pre ailing situation. 
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\Vh n imilar qu ti n app ar m aminati n e cry ar the rna fail t 

halleng th intell t f th andidat . as di u d ab ve, thu making th 

. ·ami nation unreliabl and in a lid tools for a rtaining th pot ntial of the 

uppo andidate opted not to read man topic a pre cribed b th 

hool llabus but o u d on pa t papers and fortunate! got imilar qu stions 

b ing te ted in the examination thu pas ing ery well th n the question arises 

hether the examination is a r liable and valid tool of ifting out learner who did 

not learn much of what the syllabus pre cribed. 

xamination phobia wa de crib d b pro p cti teacher as one of their li ed 

experience during th actual e aminations. This liv d experience which com 

b for examination p rsist up to the examination room and affect the candidates. 

•ear inhibits the thinking pro e and makes a candidate helples (Creme, 2005 . lt 

ould v n make an indi idual candidate fail to write hat th y know. Her , th 

ontic evidences are chara t rized by beha ioural underton that imp de dialogical 

intera tions between ontic and ontology. Examination that do not consider th 

emotional asp ct of a learner are not worth undertaking and they deba e humanity. 

Phenomenology consider a learner as b ing ru1 indi idual who has emoti nal 

di po itions which are asp cts of indi iduality. Thi i why philosophers as far back 

a aerate (467-399 ad ocat ti r the prot ction of this individuality that defin 

th · b ing'' r thee nee ( haube and Chaube, 1973. p. 136). A learner' s failur 

in examinations due to xamination phobia could b onstrued a being failure of 

the examination sy tern. 
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he third and the la t ph of th trialogu are th de ription f I i d e 

f univ r it ntry xarnination gi en b pro p tive teach r after th had 

r ce1 ed the r ult f the e amination . V/h n lh andidat had a tuall rec i ed 

th r ult a th obj eli e realit , they tried to om to t rms with their past and 

what tb future p nend d for th grad s attained. fter obtaining re ult th 

prosp cti e teach r de ribed th ir li d exp nenc m ariou ays. m 

depi ted disappointment encouragem nt, while other accu ed the examination 

s tem. 

Tho e prospecti e teachers .,: ith Ii exp riences of uni ersity entry e aminations 

which d rib d di app intm nt wer manife ted in emotional and phy ical 

separation from their former classmates. his wa b cau e; a bl ak future w s 

imminent which did not allo them to pursue ar r of their dreams. Th y en 

belie ed that uni er ity ele tion was based on what one scores and not what ne 

knows. Tb de cription of li ed xp rienc that licit d the greatest encourag ment 

was premi ed on the r alizati n that the learners could join public uni ersitie und r 

go rnment spon orship. The other lived experience that wa en ouraging a th 

rapport that xi ted between the t acher and the learner that result d in good 

e amination p rformance. he prosp cti e teacher li ed e perience that I veiJ d 

accu ations against the examination system included the impact of e arnination 

irregularity and failure by the examinations bod (K ) to mea ure indi idual 

learn r's pot ntials, especially practical kills and talent in games and athletic . 

Aft r recei ing the results of the Kenya C rtificat econdary Education (KC 

e arnination , which is referred to as university entry examinations, pro p ctive 
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realized that th ) w r going to part awa rom m of th ir former 

fri nd nd l smat . he. r alized that th amarad ri that had be n tabli h d 

would b di rupt d fore pr pecti teach r r mark d: ''The gap between 

tho e ho failed and th s -. ho pa d ann er be bridged. ' 

n of the goals for th K n an du at ion is promotion of national unity. If the g p 

b t\ e n tho v ho failed and tho e v ho pas d was unbridgeable what about th 

gap bet\ e n those \ ho went to chool and tho e wh did not go to h ol? Ar 

examination divisi el m nt ? Ar uni ersity ntry xamination fficaciou 

nough to det rmine the fulfillment of Kenyan goal of educati n? 

Th emotional and phy ical separations produc d enc s of their own. An 

individual ma be v ithin the group physicall but outside th group in thoughts and 

action . 

pro p cti e teacher nters into a dialogue with th realties that ar associated ith 

th univer ity entr e aminations. The ar obj ctive ince th can be d crib d 

rnpirically but th individual pro pecti e tea her li d experiences of 

aminations or ence are subj ctiv . ssence and th obj ctive reaJity of 

examinations are not s parated but seamle ly v oven. The dialogu 

int ntionality that i th synthe i of ontic andes enc s. 

to proj ct 

Th pro pecti e teachers de cribed their Ji ed exp nenc s of universit entry 

aminations as harbing rs f bleak future since the could not pursue career of 

their choice. The con ciou mind of the pro pecti t acher had to make 

reconciliation with th ir ontic experiences to come to a r solution. which is 
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intentionality. Th intenti nat obj t could b interpr t d to b the n w care r path 

to b un rtak n \i hi h i t a hing, but the nti and lh es ence wer n t 

ami . Thi mean ther was no r conciliation b h n ontic and ess nee and 

therefor , int ntionality wa a far e. Thi interpretation i demonstrated b 

pro p ti e teacher maintaining their tanc that the w r n ith r t acber fore r 

and w re not going to b t ach r of the pr fe sion nor t achers for the profe sion. 

In th ir li ed xp ri nces the e pre sed a p r istent d ire to join professions tb y 

con ider d worthwhil in the futur . The worthwhile future profes ion is the s en 

and not th teaching car r the enrolled for. Thi cl art demonstrate that the 

uni ersity entry examinations did not captur th prospe ti e t achers e sence . 

It wa noted that the de cription of li ed experiences of prospecti e teacher of 

uni er ity entry examination \i as encouraging. Th prospective teachers ere 

encouraged b the good relationship that exi ted bet e n them and their teachers as 

on of the cardinal factors that re ulted to their good performanc that ultimat ly 

enabl d them to join univ r ities. The good r lationship betwe n a teacher and a 

I arner is an as etch ri hed in ri ntal philosophy hereby the teacher is r gard d 

a a guru or the destroyer of darkn s and th learner i to submit to th m. 

he li d xperienc refl ting on good relation hip can b interpreted to lend 

credence t examination ysterns a reliable and alid mea ure of what the learners 

ha e gone through. The teacher are e aluated a d oted to their teaching duti . 

hi devotion to teaching b teachers may ha e further interpr tations. Who actually 

are the e de oted teacher ? If prospective teachers who joined the uni ersitie to b 

teacher ar not willing to b in the profession. how did these devoted teacher com 
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to th pro f~ sion? n may join th teaching profe ion unwilling! but I t r orne 

t appr ciat it. Thi could be a focu f noth r tud \! hicb is concern d with 

tho v ho lik d t a hing from the ons t. 

Th encourag ment exp ri need b pro pecti tea hers was joining th uru er iti s 

and getting go ernm nt cholar hip . A pr pe ti teach r remarked: 'Aft r 

pa ing I got a caJJ from m former tea her congratulating m for pa ing and 

meeting the cut-off points for univer ity entr . Thi made man people to recognize 

m and I b came somebody in my illage and b yond. ' E en man could nor pursue 

their dr am car rs th ere. somehow on ol d that they ere joining th public 

uni ersities. 

Th desire to join publi uni ersity is ontic e id n hicb i p rcei d b the 

oci ty it is objecti but the con ciou feeling of an individual that forms th 

es enc is left out. An indi idual may be happ to conform to what the ociety 

demands at that particular time but this i not the realit . It i analogous to soldi r 

who salute when a king i pa sing but their heart are not with th king and they e en 

de ire to kill him wh n an opp rtunity t do so. A oldi r salute onticall but 

onto logically they ar sworn en m of th king. 

The reality is the dream career which cannot be achie ed b cau e of the clust r 

points. The interpretation of thi i that the university entry e an1inations were not 

efficacious enough to determine the right p ople for the teaching profession. Th 

xaminations are d signed to measure general academic performance and using it to 
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d id on tho to b tea b r an b 

xamination for 

4.3 D ta pre cotati n 

onstru d t m an Ia k of rei vant 

ary ducati n and training. 

The focu of data pres ntation is to pre nt th finding of the study by addre mg 

th objecti sand the questions of the tudy. 

4.3.1 ajor finding of the tud 

The tud attempted to elucidate the fficac of uni ersity entr e aminations in 

a certaining the lived exp riences of prospecti e teacher . bj ective (i) intended to 

find out how KC E examinations, which is uni ersity entry xarnination , show the 

li ed e peri nee of pro pective teach rs. Pertin nt que tions to this obj cti e ar : 

ar xaminations admini ter d b KNE ph nomenological and ho · do they how 

th li ed experien es of I amers? Tb obj c tiv and th que tions ar ontological 

that i the deal with the inwardness of lh learner or the int riority of antics. he 

obje tive grade shown by K ~ c refer to antics but the meanings and 

und r tanding ofthes grad refi r to ontology. 

4.3.1.1 Ontology and uni er ·ity entry examination in Kenya 

otology i the interiority of antics which is the ubjective exp ri n es or the 

es nee of an individual that were inv stigated through Jiv d exp ri nee . otology 

and antics are seamles ly wo en. They do not ba e any clear-cut boundary but on 

fit into the oth r. The antic experience which ar objecti e in nature are r lated to 

ontological e periences which is subjective. 
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tional xarnin tion oun il C), which administ r uni r it 

ntr e• amination in K n a is not one med \\ith ontology. This is 1 arl 

th ir mi ion tatem nl that th as sm nt th arry out i 'obj cti e'' and hou ld 

.. afi guard nationall and int rnationall a c ptabl certifi ation standard ,. 

e slener 2008). ntologi al e peri nc s ar left out unJes the e amination 

captured th m b accident as it happened to th onl on of the pro p ctive teachers. 

fictitiou ly named ii n who cho teaching as th first degree choic . 

A long as the examinations ar objecti e and safi guard both national and 

international standards, th ontological experiences of th learner are ubs rvient. A 

ry important comp nent of knowledge is left out hen assesse learning 

outcomes. [t i concluded that the K examinations rarely portray lived 

experiences of pro pecti e teacher and this attempts to an w r objective number i 

of the research. 

4.3.1.2 Implication for u ing K examination for univer ity ntry in Kenya 

When K E examinations are used to asses learner th r are implication for th 

I am r them elve the K n an so iety and th teaching profe sion and this i th 

theme of objecti e numb r (ii . 

4.3 .1.2.1 • xamination a hindranc to indi idual career path 

The implication of using K E examinations for education and areer advancement 

to an individual learner as questionabl . Thi is why description of lived 

xp riences of pro p cti e t achers of uni er ity entr examination refle t d on 

how the examinations block d individual career path and ambitions. Prospective 
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who pa 1 n a to do m di ine. bu ine r la t d degre military 

h mica! engin ring and computer i n e could not pursu th e cour 

b cau they did not get th requir d grad culminating int the requir d clust r 

p int . Indi idual I am r did not b nefit r m KC e ·amination b caus th 

uld not pur u their dr am ar r . Their tru being or ont log ' did not rhym 

with th B d tb nrolled for. I ·amination can hinder the car er path 

of tho v bo join t aching then it ould qual! do th am to oth r pr fi s ions. 

Tbi answer the first question of obj cti e number (ii). 

4.3.1.2.2 Implication for u ing the univcr i entry (K 

the teaching profc ion 

) examination for 

The tea hing profi ion is di ad antaged when KC xaminations are u ed t 

s lect indi iduals wh ar suppo ed to train a teach rs be ause the majority of 

tho elected to join the profession are n t truly teachers in they did not ha e 

intere t in th profes ion. From the de criptions of lived experience of prospecti 

teacher teaching i hardly pr ferred by tho e underg ing teach r educati n 

programme in K nyan public uni rs itie . Th di lik of the prof! ssion a 

demonstrated b description of lived experi nces by the pro p cti teacher is a 

t timony that th society· exp tations from teacher might b ab mally realized . 

he prof! s ion might ha th right quantit of teacher but of low quality. If eith r 

quantity or quality i lacking, the ii w d dicated teachers wi ll be o erwork d and the 

ervices offered will b wanting. 

4.3.1 .2.3 Implication for u ·ing the uni er ity entry examination and the 

en a ciety 
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Th d for univ r it enlr , noted b the c -

ratifi th the gap in K n an iet bet'\\' n 

tho wh pa ed t join the universiti and tho wh aimed at joining th 

um ersities but could not make it. Thi di i ion i di criminati e b cause the 

national resourc s ar allocated to om [I ~ indi idual who will get bett r 

education, g t employ d and ultimately acces more r source . Learn r who failed 

to join uni ersitie may harbour de tructi e attitudes in th ir minds towards tho 

who succeeded leading to more social probl m in the society. 

The public p rception is that. tho e peopl \,: ho got uni er ity education percei e 

those who did not get it as les important Lekishon. 2011 . ~ ducation should be 

grounded in philo ophy of life that re pects individuality regardle s of academic 

status. People who fail to get uni er ity ducation can till work performing oth r 

tasks which are equally important. It is not possible for ery learn r to achieve 

univer ity education but what is important is respect and r cognition of each and 

e ery individual human b ing. nee on ba done an important national 

examination like K examination, the hould b recognized and ac orded an 

enabling environment which aJiows them to pur ue education up to the highe t I vel 

of their academic ability no matter the grade attained. 

The implication of u ing K amination as a ba ic instrument for measuring 

prosp ctive teacher · li ed experiences impact on the teaching profession and Kenya 

as a o iet in di r e wa s which do not make maximum u e of opportunities for 

human d velopment. his is the focu of objective (ii) of the study. 
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Ambiti n i not onl • nt I gi I. it p r n' e 

indi-v idu I b cau th app aran of grade i not th 

or inwardn of th 

f what an in i idual 

is. h gr d ar nti or th objecti e r alit \! hil true kno I dge i th 

es n e, primordial kno\! ledg which has not b en dilut d by theori s and 

po tulation . lt i the inwardne of an indi idual and it i pur ly ubj ti e. 

Wh n grades achi d in th examinations are incompatible with individual 

essence th n the examinations ar not a tru measur of learner's potential. 

Examinations ma end up directing the learn rs to profes ion that ar not of their 

boice. When learners take up professions which are not of their choic , th n it 

could b interpret d that their producti it would b ab maJ since th may b 

marking time in th e profession ith a ie to eventually migrating to the right 

ones. h pro p ti e teacher describ d that; aching ill ju t b a stepping 

ston for other good are r which ar b tt r paid and est med in the ociety. an 

at ach r ho is marking time in the teaching profes ion h lp in achie ing the ·ight 

Mill nnium De elopm nt oal (MDG) and Ken a Vi ion 2030? an such a 

teacher provide du ation to learners in the true sen of th word? ompetent 

t ach r with a diffi r nt mind- et according to the Republic of Ken a (201 2) arc 

requir d for the achi m nt of national and international goals of education. 

4.3.1.2 .. 1 Pa ing e ·amination and education 

The pa sing of examination and g tting ducation within Ken a and even globally. 

are not always th same. This is \! hy tho who pass uni er ity entry e arnination 

ar resp ct d and valued in soci ty without consideTing how ducated they are. 

Learn rs who had mast red th t chnique of passing examinations like revising 
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p l pap r . fi u tn n fr qu ntl) l l pic n p m r c il than U1o wh 

fo u d n und r tanding th on ept covered b th s llabu . 

om one who i ducatcd do not nly pas examinations but al o relate well ith 

fello human b ing wh n applying th knowledge acquired. his aspect f 

ducation of r lating with on anotb r not mea ured b uni er ity ntr 

examinations. E en if one pass s ry w II and the cannot integrat full with 

oth r human b ing , they would b vatu d th none who integrates w II. 

Thi i confirmed by the elebrations that followed after passing xamination 

wh reby teacher and students who po ted b tt r grade were reward d. This may 

l ad to de ising methods of pas ing exam inations rather than nsuring that learn r 

ha e proper grounding in knowledge and und r tanding that result to tru 

ducation. 

hi sub-section together " ith its main ub- ection m ersit entr e amination 

and th Ken a society" ans\i er part of obje ti number (ii . 

4.3.1.3 amination a incomprehen ive bencbmarl for dcterminin 

potential of pro p ctive teacher 

hi sub-section focu s on obj ti e iii and it is int rtwin d with the n 

ub e tion. Tea bing career entail both curricular and co-curricular activities. It 

al o include practical work. The university entry xaminations focus on curricular 

activities, which are mainly academic. Co-curri ular activities such a games and 

sports ar left out. Th descriptions of lived experience hawed that potential in 
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o- urri ular a tiviti b r no r lationship to a ademic and ar not consid red b 

~ amination . 

By I aving out co-curricular a tivitie , th uru r it entr examjnation b am 

inaccurate b nchmarks for d terrnining th p tentiaJ of prosp ctiv teach r . Thi 

ph nom non can e int rpr ted t mean inadequac in th tea hers to prepar th 

l arner for o erall d elopment resulting in a health mind in a healthy body. 

ames and sports form an integral part of education. prospecti e teacher with 

ontological inclination for these activiti s n d to b identifi d by examinati n . 

uch a t acher is th on that can nurture co- urricular tal nts in the learners. 

uppo e the exarrunations for electing teach r are dichotomized int two: 

curricular and co-curricular e amination whereby each area is to hav pecific 

pr p cti e teach r . It could be interpr t d that some pro pective teacher ould 

chao Bachelor of ducation port ) and some would go in for Ba h lor of 

ducation (Academics . urrentl sam learners are admitted for Ba hel r of 

ducation port but the riteria for admis ion are not ba d on p rformance 

related to sports ubj ct . 

L am rs killfulnes in practical work like arti an hip and farming ar not ~ amined 

because uch practical acti ities ar important for the 1 arner and teach rs who ar 

con ersant with them are an asset to the learners. The pro pecti e teachers described 

their examination as not being fa u ed on practical skills. Interpr tation can be 

dra'vvn on the differ nc between a teacher who ha practical skills and the one who 

has none. A teacher with practical kills will help the learner to be more overall 
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de\ I ped than th on without pra ti at kill . or exampl , a tea her who knows 

ulptur and h me w r of th ir own can ha\'e p iti e impact on learn r in 

u h areas a n ironm ntal con ervation mru imurn u e of lei ure tim car r 

guidan e and coun lling. Learn r who may fail tog t ett r grade in cho I ma 

focu on the pra ti al activitie th ir tea her used t ngage in o as to arn a 

li ing. 

4.3.1.4 In ongrui of rade for uni er ity entry examination ' with indi idual 

pro pecti e teach r potential 

bj cti e Ill in c tigated whether the perceived academic pot ntial of prosp ctive 

teachers relat to th r ult of uni ersity entry xaminations. The guiding question 

to this objective were: Are grade as igned by inK examinations for 

uni er it entr portra ing pro pecti e t achers· knowledge accurate! and d 

pr sp cti teacher accept their pot ntial as auth oticat d by K E e amination ? 

Th grade manifi t d in um rsity entry xaminations ar incongru nt with 

pro pecti e teacher · pot ntial . Tlu is becau e the pr sp clive tea her were 

confident that th y would pa s very well and er not going to join th t aching 

profession. Onl one of th prosp cti e t acher wished to be a teacher. The r st 

joined Bachelor of ducation degree programm b cau e that was the easiest wa 

th could get go rnment spon orship and pur u co eted uni er ity education. In 

ca e op ortunit avail d itself. th v ere prepared to lea e teaching aft r graduation 

and then join profe ion of th ir liking. 
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h n th e amin ti n grad ar incongru nt with th learn r · s p tential ' e a 

th I am r and th grad ar incompatibl . or the learn r and th grad ar 

di ordant r th Ieamer is out id the grade. Wh n th e. amination grad are 

congruent with th I am r pot ntiaL ' e a th learn r is in id th grad 

in-tl1 -grad ). The aim of th xamination h uld be t put th learner in id th 

grad henc onfi rming the learn r' p tential. The congru nee of examination 

gra and the l arner' p tential is to result in th 1 arner-in-the-grad . but thi i 

as essm nt . Th examination grades do not agre ith th 

learner and th r for th I am r i out id th grade. lt i concluded that th 

percei ed academic potential maniti st d K E re ults in lett r grade as tipulated 

in objecti iii ), do not always match the knov I dge of prospecti e teach rs. Th 

ontics and ontolog are not seam! and there i no int ntionality. 

4.3.1. Lack of univer i fa cui I hool admi ion examination in K n a 

Faculties or cbools in K nyan public uni er iti s lack adm i sion examination . 

dmi ion to univer itie is pr mi ed on th , which is d ne at th end [i ur 

y ar condary education. Th examinations ar not de ign d to identify 

individuals with aptitude for teaching. Tb faculty or th ch J of edu ati n in a 

uni er ity could b the best admini trati e unit in a uni er ity t et amination 

fi r learners wi hing to join teaching profes i n, hich i b done after pas ing 

condary hoollea ing examination . 

This does not augur well for th education and training oft ach r if\: e are to pur 

th county s development to achie e the Ken a Vision 2030 and the Millennium 

D elopment Goals MDGs) ince tho e re pon ibJe for nurturing the talent of th 
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y uth re not te he -in-the-pr i n but t a her -of-the-profes ion. tea h r

in-the-pr fi mmitl d to th id al of the profe sion and tri e to 

a hi the go I 

ommined to th 

f th pro[! i n while a teacher-of-th -profe ion i 

id al of the profes ion and might easi I migrat to 

not 

th r 

It i ummarized that th K E examination , r fi rred to a uni r ity ntr 

examinations do not cornpr hensi ly ass ss learner ince subjecti e knowledge i 

left out yet it i th foundation of true kno ledge and it is greater than what i 

objecti ly ass ed. True asse sm nt of a learn r hould b both subjecti e and 

objecti e. An a e sment which d lves in both ubjectivity and objectivity is 

phenom nologicaJ. 

4.4 ugge ·tion for a phenomenological a e meot of learner 

A e sm nt means r fl ction on in aluable decision an individual learner mak 

ab ut th ir pot ntial coupled with oth r ob ervation by pla er in the educati n 

pr ce . A learner is a human being who is aware of their abil ities and the reflect 

on th e abilitie and make d cisions them lve b for any other p r on all mpt d 

to make de ision for or about them. ucb a p r n i f1rst and for mo t an as e or 

f th ir pot ntial. n i an indep ndent entit that make deci ions and ould wish 

t be responsible for th d ci i ns made. ther players in the education proc ss 

who e observation can be used to upplement the learners' decision are par nts 

teacher . or the society (examination council or an agent of a r cognized bod lik 

O).A phenomenological as s ment regard the learner as th core of th 
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as m nt and th hi mak r and th rol f ther pia r m th 

ju t ub i tary. 

A phenom nological a sment is one whi h is both subjecti e and obj tiv . It i 

not an aJt mati as e m nt ince the v ord alternati nn te aban oning all 

pre iou id a and tru1ing anew and phenomenology do s not ac pt uch a tanc . 

It i not e en holistic ass s ment because in holi tic a e ment th id a is to do 

compr h nsi e assessment of the learner in an objective way. It is not continuous 

assessment in the s n obj eli ity but in the sen e of b th subjecti ity and 

objectivit . It u es all principl of holi tic and continuous a e ment but from th 

vantage point of phenomenology. Phenomenology accept facts as expr ss d b 

scienc but go s b ond into subjectivity. he founder f phenomenolog dmund 

Husser! supports this i w when b a s phenomenology is the science of all 

ci nee which impli it i comprehensi e nough to co r all branch s f 

knowledg . Thi i wh ubj cti e and obj cti e realitie ar not di tinct and 

eparat but earn! ssly \! o en which m an both fit into ach other without any 

noti eable boundary. 

Ph nom n logical asse sment is posited to have four contributor : th learn r, 

parent tea her and oci ty. A I arner can ha e more than one par nt or tea her. Th 

most important contributor is the learner and the contribution from the par nt, 

teacher and societ ar ju t to augment the gr atcr contribution the learn r has. h 

thinking, imaginations, beliefs and actions are th guiding principl of the 

ubjecti e knowledge of th learner. What the learn r knows that can be objecti el 

known b the par nt teacher and soci ty is ju t the tip of tb ice-berg, just to use 
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igmund Fr ud·s anaJ g~ f the '"un on iou ·· and "c n ciou · mind in which th 

ian r i the tip of th nt in ry littl f what i in th un n iou . 

hat th I am r kn ubj ti i mor than " hat i known objecti ely ab ut 

th I am r. 

The I amer is a uniqu indi idual who e subjecti e kn wl dge i imm ns . It i ju t 

a mall portion of that subj cti know! dge that can b objecti ely describ d as 

objective kno' ledge. which can b empirically tudi d. In th philosoph of 

constru ti i m supp rt d by h utagogical techniqu s. meaning elf-teaching 

techniques, th learn r is abl to cr ate th ir n kno\ ledg . on tructivi m is a 

philosophy which maintain that an indi idual determine their learning and this i 

wh op n. distance and e-l arning ar possible. The indi iduaJ learner is first and 

foremo t a learner~ condly. th individual learner acts as their own t a her. Wh n 

an indi idual learn and tea h them elves, th ha products of their education 

hich can b tangible or intangibl . The indi idual learner as es and evaluat 

th ir p rformance in kno\i ledg acquisition and they a ign grade to their acti itie . 

Th grad s are iot rnalized in their subj cti ity and th ir \i ish is that tb 

examinations hould oofmn thi . Th ducation y tern that on.firrns this is 

des rib d a phenom nological be au e it make ubje tivity ongruent with 

objecti e test that i it reaches the learner s ontolog 

me the learner i usually support d in th ir ducation by par nt. t acher and th 

society. The role of the three players in phenomenological a ssment IS to 

ob er e and r ach con ensus. A parent is defin d in this cont xt as a person or 

per on or institution from ' hich a learn r emerged. A learner can em rge from 
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biological or fo t r par nt( . or guardian( ) or in titution uch as a church r 

hildr n · h me. parent i impl ' an cntit r sp n ible fl r a learner' parental 

bligation . an) p r on r p nsible for tea hing th learner. The ociety 

i \1 ider and compri th immediate community of the chool. th go ernment 

\' ith it attendant r gulation or the international community. lt is what i upport d 

b C polic statem nt that the '·assessm nt must meet international tandard .. , 

v. hat i the 'id n t.! f thi qu te?)The par nts. teach r and the ociety as pia ers 

in th assessment ar to focus on the learner and the learner is to give them 1 ads [i r 

fonnulating as e sm nt to as s th m. 

In the philosophy of existentiali m wher the dictum is exi.tence precede essence, 

m aning any theory about an indi idual is put aside and it is the individual per on 

who is important. ince the theoretical frame ork is ph nom nology that 

con equently gi es exist ntiaJ phenomenology or phenomenological 

b th th exi t ntialist indi idual and the phenomenological individual are equally 

important. xistentiaJ and phenomenological attributes ar the onti and ontology 

re pecti ely. 

What are the attributes of the I arner that the parent the teach rand the society are 

to ob erve o as to reach con ensus in assessing the learner s potential? When a 

l arner is Left on their own they learn· the construct their own Leaning as long as 

they are normal and in good health. What th I arner does bile left on their o n is 

what parent. teacher and th soci ty should observe. After the learning environment 

has b en pro ided by the parents teachers and the ociety, the first thing to be 

ob erved and noted is how individual learners construct their learning. The activities 
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the l arn r ngag in ari e from th ir imagination thinking and beli f: and th 

r n t tru knowl dge. he I arner engaged in uch activiti son their own oliti n. 

· r ample. the par nt t acher and o iet may n ticc a learn r ho r ads b k 

and topic hich are quit u eful but not tipulated in the llabu or a I arner h 

i concerned with producing a pi e of music that might not account for the te ts 

admini tered at the nd of econdary education. These ar the lead th learn r 

shows that ar to incorporated eith r formally or informally in their a s m nt 

Wh n a learner has displayed th ir unique reflection n th ir kno\J ledge it is th 

role of other play rs in the education process to take note and devise asse ment t 

that can captur what they ha e observed. When a learner i th' art d from 

e ·pressing their inner feelings and knowledge because of what has been tipulat d to 

b learned for national as s ment then the a ses ment ontrols ducation but not 

vice ersa. What the learner doe during their free time is an indicator of bat to be 

a ss d. Another important attribut is what th Ieamer ay . 

What an indi idual learner ays must conform to what ther players in the educati n 

proces can confirm. If what an individual I arner ay does not rh m with hat 

th do then other pla ers in the ducation process are to guide the learn r to e 

the r ality by trying to understand the learner o that ubjecti e knowledge is made 

seamless with objecti e reality. The learn r should never be cond mn d as an 

unreali tic ntit by other pla ers in the education proc s. Player in the education 

pr ce are to hold a dialogue with the leaner with a iew to reaching a consensus. It 

is the consensus that captures th I arner s conscious beliefs as demonstrated by the 

obje tive nature of their activities. For example the activities of a learner who sa s 
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th y v ould b te h r ar to ontorm to the attribut of a t acher u h a taking 

activ pan in pe r tut ring. b !ping fello\ learner to acquir knowledg and kill . 

Ph nomenological ass ment i a pro e that ulminat into 

best achi d in a se ndar I am r ar able to choo e their car er . 

areer in ol e both ubjecti and objecti knowl dge. For example, a learner 

who wi hes to b a t a her probabl tart d nurturing that idea in childhood and 

other players in the education proc s might ha e contributed immensely toward 

th nurturance of th arne. Thi is profi sional ideal that the individual certificat 

must ontain. he ideal is termed career prognosi , which i an asp t of form four 

certifi ate bowing preferred career. The a pect should b what th tudent aspir 

to do in their car r. After sho ing grade attain d in the ubject of th 

e amination the progno is of the learner career hould b an integral part of the 

fa ts shown in the ertifi ate. 

What the I amer intends to pursue a a care r hould ari e from cumulati e r p rt 

in a secondary school spanning four ear . The report hould take into account th 

inter t and ability of the learn r as d mon trated throughout their p rformanc in 

the chool as ouch d by teachers as chool a se or . he performance should b 

compreb nsi e enough to co er both curricular and co-curricular acti ities. Th 

wish of the parents or guardians should not b left out. To arrive at a I arn r' s car r 

progno is should be a proc s of con en us hereb th I arner i the lead. b 

career prognosis hould be brief. For ample, if th learner intends to b a teacher, 

the part of th certificat showing thi should be a in th Appendix B \ hich show 

K examinations certificate grades together with t aching as th preferred career. 
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When an individual pp ar \: ith uch a certifi at before a panel of intervie'> ers for 

a cour r a job in ducation, it could be constru d that the are genuine candidat 

for the interview be au the id a of workjng in education ector had be n nur d 

for four or more year of edu at ion a erified by the certificate. Tills pro dure can 

definitely screen out tho e who are not rious. B having the idea to be a tea h r b 

the I amer for about four ears in a econdar chool is a phenomenological 

und rtaking. The learner internalizes in their mind what teaching i and this form 

the ba is of their ontolog :their lived experience. In an int rvi for job placement 

or further ducation, the learner v hose career progno es show particular 

profes ions should be gi en first priority in thos profe ion . 

How can a phenomenological ass ssm nt be de igned? Th first aspect of a 

phenomenological as es ment, rucb is consid r d the most important i that' her 

the indi iduaJ learner assesse their knowledge by themsclve with them lve and 

for them el es. The indi idual learner must ha e dialogue with themsel e and b 

themselves about their knowl dge for their wn independent decision making for 

them el s. his aspect of asse sment must b prominent in the assessment design 

becau e it is the indi iduaJ who i important in the as es ment. Wh n the individual 

learner is relegated to the periphery in the assessment whereupon other play rs in 

the education process are to decide what to assess and how to assess it th n the 

as e sment does not target the individual learner but the thinking and imaginations 

of others which can b objectified. The parent and teacher who are the immediate 

players in the education process are to vouch this a pect of as ssment de ign. 
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Th ond pe t f a ph nom n I gical a e m nt is that. s ciety as a pia r m 

the ducati n proce d mand c rtain b ha"ioural attribut from th indi idual 

\1 ho has undergone ort f ducation. he o iety, like an e amination 

council. ha it standard for gauging the ability of the learn r. It i cont nded that 

the ability of th learn r as gauged b the ciety will definit ly corr pond with th 

lean r's ass ment of th ir ability unle education did not take pia e. 

The first part of the d ign should show the ability of the indi idual I amer in what 

th themsel es know. The individual learn r hould tipulate areas of th ir ability 

that the societ may not a se s. or e ample, they can tipulate their abilities in 

voile ball, net ball. mu ic compo ition drama, in ention and an other outstanding 

achie em nt realized during their secondary education. Projects that learners get 

in ol ed in like farming making gadget like radio from odd materials 

participation in science congre es or compo ition writings should all b 

incorporated. All the e hould culminate in car r progno is. 

The proce s of indi idual assessment should not b strenuou but mu t b gradual a 

the biological growth of a human b ing. The indi idual I arner i to b mad a ar 

of the op n opportunities for individual asse ment and hould not be hurried. For 

exampl chools can report ach term any note\ orth indi idual 1 arner s 

achie ement of kno" ledge. uch reports can b adjusted and kept a the years in 

secondary chool pr gres thus facilitating the opinion of the learner to form a vital 

component of their edu ation. The ocietal a essment can also be adju ted a th 

o iety feels. 
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Th e two a pc ts of the de ign are to refl cted in the ho l l aving certificate as 

indi at d in ppendix B. Th imp rtanc of thi de ign i that the individual learn r 

has contributed to their school enificate. Even if what the learner· a se m nt 

re eals doe rh me with the demand of th o iet , th learn r ba emphatically 

poken and it is the r ponsibility of the o iety to correct the shortcoming in the 

education process that make individual learner's knowledge incongruent -.: ith 

ocietal demand . 

The next chapter pro ides a summary conclu ion and recomm ndation of the 

study. 
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0 L MM D 10 

.1 ummary 

Th background to th tud wa laid in hapt r on brief hi tory r bool 

xaminations was gi en her by hina i r garded a th plac here the idea f 

xaminations originat d. From hina e ·aminations pread to diff:i rent part of th 

world. Kenya was introduced to th concept of school aminations from the Briti h 

whi h colonized h r. 

The problem that many scholars cite about examination i whether the as e s hat 

th are intended to a s ss. Once the C has issued a certifi ate to an indi idual 

learner, the certificate becomes a p rmanent docwnent portraying a learner 

feature that may not be easily altered. trangely, orne people can ucceed in lifi 

without arninations. !though what e amination mea ure i an i sue of cone rn. 

doing away with examinations in education stem is not upp rted. Man p opl 

feel that rath r than eliminate examination in education st m attempt hould b 

made to addre s their p rtinent i sues and shortc mings. 

The KNE ts anctioned by the Ken a laws to objectively asse learners 111 

in tinttion b Ia un1 r ity. One of the most important e aminations that 

administ rs is KCS examinations v bich are termed uni rsity entr e aminations. 

The examinations are critical in the li es of th learner because s le tion for careers 

and uni er ity education are based on their performance. Less than 1 0% of learner 

ho sit K E aminations get admission into Kenyan public uni er ities. In oth r 
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ountri lik who pa join univ r iti . whit outb K r 

tak 56% and India tak ab ut -5%. 

Wh n the . ·amination I ke from the per pcctive of indi idual learner. it i 

realized that the Ieamer i a human being with thought. emotions imagination and 

b li f which are ubjectiv and do not form th core of objecti e as essment. Th 

I arner as indi idual human b ing has both subje tive and objecti on ciou nes . 

Th subjecti e kno Jedge according to ph nomenologist i great r than what is 

obj ctively known. In order to in estigate the ubjecti e consciou ness a 

phenomenological approach is applied. The approach is bas d on per onal 

knowledge and ubje ti ity, v hich is termed "li ed xp rienc . It is the experi n e 

an individual has from the fir t p r on point of vlC\ . The focu of lived experienc 

wa on prospective teacher university tea her-trainees who bad joined public 

uru er ities to train a secondar chool teachers in Kenya. 

The focus of th problem tatement was the failure of K C lo a ess liv d 

experi nces of lhe learners which are subjecti . Th K examinations are 

obj cti ely administered and th re i no room for subjecti ity. hi lea e out a 

gr at r part of an indi idual s knowledge and hence phenomenology a a theory was 

u ed to situat the study and phenom nology as a method wa used to in estigate th 

Ji ed experiences of prosp cti e teachers. Pro pecti e teachers w re first year 

tudents of Bachelor of Education in Kenyan public universiti .The purpos of th 

rudy was to fmd out whether the KC E examination results as portra ed KNE ar 

ac eptable to prospecti e teachers. 
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It was m i aged that if pro p tive tea her ould ace pt the KC examination 

r ul as a true mea ur of th ir potential then th examinations are efli a ious 

nough to a certain the li ed exp riences. The tudy was confin d to Ieamer wh 

joined publi unh ersitie and w re ponsored b th Kenya go ernment to pur u 

Bach lor of ducation Degree programme . It I ft out all other learner who pur u d 

diffi r nt cours s at uru ersitie or institutions belov. university education. 

In chapter two, r le ant lit rature to the study ' a r iewed in three perspecti es. In 

th fir t perspecti e a global o erview of examinations for uru er ity entry was 

discu ed. Th econd perspe ti e vie\ ed the merit and d m rits of examinations 

with a focus on KC examinations wruch are u ed for univer ity entry in Kenya. 

The third per pective di cu ed phenomenology as it relate to aminations. 

In th global cene, uru ersity entry examinations vary considerably. om 

univer ities use national e aminations like K examinations for university entr 

wrule others use aptitude t st coupled with application dos ier or specific ntranc 

examinations. fn certain univ rsities in U A admission i not p gged to any 

examination. It was noted that by using different e ·arnination for uni ersity entry 

uni r ities try to allow each individual learner to reveal th ir abilities in a much 

more comprehensi e way thu making the as essment phenomenological. 

xaminations as educational tools for asse ment of learners ba e merits and 

demerits. It was argued that the merits of examinations far outweigh their dem rits. 

It was realized that without examinations it would be difficult to select learner to 
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the n . t du ational l v I or to pia comp tent and abl p ople in mpl m nt. The 

d m rit of examinati n can b ameliorated through r 1 ant re arch. he d m rit 

n t d in K E examination is a year in year out the 

, arnination form a pattern V\>hereb ' hen re ult are graphi ally interpolat d a 

similarity i r alized. Why mu t th same numb r of learn r b a igned the ame 

grad examination re ult ar r lea ed? For example, the numb r 

of candidate v ho get grade are almo t the same e er ear. 

In phenomenolog human b ing behavi ur cannot form a pattern becau they 

think. imagine and act differently. It was p ited that hen examination form 

patterns they aim to achie e orne prediction which might b irrele ant to human 

ne ds and aspiration . The need and aspirations form ubjective e periences that 

might be mi sed out when objective asse sment for I amers is done. For this r a on 

the study focu ed on the ubjective ex peri n s of th learner but did not altog th r 

a oid objecti e ones. 

hapter three dealt with the methodology of th tudy which i ph nomenologi a! 

hermeneutic that examines human behaviour as con ciously experienced. What i 

con ciousl experi need is the li d exp ri nee. Th research r consider d 

phenom nological hermeneutic appropriate for th tud because it allowed th 

pro pective teacher to d cribe their Jived experi nee ruch were then ubj ct d 

to interpretation. The method facilitated de cription and interpretation of 

ph nomena. The prosp cti e teachers de cribed th ir lived exp ri nces of 

xaroinations ' hich they had alread done. The prosp ctive teachers were referred 
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t as o-r archer b au e the participat d fully in the re earch b d cribing and 

interpr ling thee •p ri the r arch r did. 

he th me o chapter four was data explicati nand pre entation. The data pre nted 

was th description of li d exp rience of prospective tea hers in relation to 

uni er ity entr examination . The description were on the cfficac of university 

entry examination to capture the potential of KC examinations· candidates. 

Data explicated from descriptions and interpretations of lived experience howed 

that th majority of learners ho sat KC E examinations and entered Kenyan public 

uni rsities as pro pecti e teachers did not wi h to be teachers. It revealed that th 

examinations th did and hich formed the basis of th ir admi sian into 

uni er itie was not designed to identify pro pective teacher or any other 

professional . 

The summary of the major finding were pro ided. Th did not consider th 

ontological experiences of the Ieamer and thu impacting negati el on th I am r 

the teaching profes ion and Kenya a a societ . The learner career paths were 

blocked b cau e th examination were not de igned t identify them a 

professional teachers to be and many did not wish to b teachers yet th y were 

undergoing teach r education programme. The teaching profession "as likely to 

have teachers who could not b committed to the education of th learner because 

th o called prospecti e teachers wer thinking of joining other profe sion . The 

Kenya society at large could probably ha e fe teachers de oted to ducational 

goal to enable the country achieve ocio-economic growth. 
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It wa a1 found that th grad i n d t individual candidate w r in ongruent 

with their p tential . h gra e did not match th p tential f th learner . h wa 

also r eal d that publi uni er itie in K n a Ia ked ntr examination that an 

lo k out tho wh j in t aching but ar not n u . As a r ult of the e finding , a 

ph nomenological a e ment \!a cenario. 

The theme of phenomenological pr ide know) dge a ment by 

th in th fir t pla . ln th second place or aspect the 

assessment mu t prove the learner's as p r the o iet ·s demand . Both th 

a essments mu t b eamlessl w en and if not o then the education proces is 

faulty and should be corrected. 

5.2 ooclu ion 

Doubts as to whether the KC examinatjon are efficacious to m a ure learn r · 

potentials ha e be n addres d through ut this stud . The doubt ha e b n 

expre sed by th general public and scholar alike. who see th K e aminati n 

as a s stem that onsign mao learner to \! ast since ver few join uni er ities r 

pr eed with further education and get atisf ing profes ions in tb nd. 

Learner' potentials that are subje ti e are not tb focu of s ientific in tigation 

but th y are equally imp rtant. Phenomenological in e ligation ace pts objecti it 

as po tulated b i nee and del es further into ubjecti it thus making an study 

undertaken comprehensi e. Mo t studi s rn ducation are curr ntly 

phenomenological ince education concerns human beings who have thoughts 

aspiration , imaginations and feeling that science cannot in tigat . Investigating 

the e i u using phenomenological approaches is considered to ha e h raided a 
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paradigm hift in du tional tudie that can ha e impa t on le tion t 

univ r iti and oth r ou e or mo ing to th ne ·t educational le el. 

any uru er iti \ orld\.·vide do not peg their admi ion on a single t of 

amination . The uni rsiti administer th ir own entran examinations [i r 

admi sions to candidate after th ir s condary sch ol lea ing examination. · r 

example, in Great Britain application dossier are u d. Many tests and application 

dos i r contain phenomenological a pects. In hina, admission into uni er iti s is 

th r ponsibility of r spective faculties and chools that are actually conver ant 

with the nature of th students they require for various cour es. The tting f 

admi ion examinations by facultie and schools of uni er iti s has been suggested 

b this tudy as a belt r indicator of learner s knowledge. 

From the li ed experience of prospecti c t achers, the uru er ity entr 

examination that th pas ed did not how er identify their teaching potential . 

Th examination did not di tinguish them as potential t acher . The join d 

teaching becau e it was the onl gatewa to ovet d univer ity education and al o 

th y could use teaching profession to venture into care r of th ir int re t. 

The uni ersity entry examinations in Ken a ar not fficaciou enough to ascertain 

th potentials of pr specti e teacher . Mo t learner who are admitted into Bach lor 

of Education Degree programmes in Ken an public universities to g t ducated a 

L acher do not ha e much interest in the teaching profession. This does not auger 

well for the achievement of educational goals. 
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Th tud propo d the e o ph nomenologi at as m nt m e amination 

v h reby ubj ti e kn \ ledge of the learn r 1 a e cd. Thi as e m nt i a 

pr s that hould tart fr rn the first year of s ondar ducat ion or prior up to end 

of condary cho ling. The asse ment hould tak into account the feeling , 

thinking and imagination of th learner. D ci ion p rtaini ng to the as s rnent are 

to b made b pia r in th ducation proce . he pia er include the learner 

parent teacher and soci t . The learner is the chief deci ion maker and what other 

pia er in th educati n process d cide i onl to supplement what th learner has 

de ided. The as m nt is phenomenal gical becau it accepts bjecti it but at 

the am time de pJ del into subj cti ity. The ondary ch ol certification i 

to how th subj ti a p ct of th learner, apart from indicating what th I arner 

objectively attained. A ery important aspect of phenomenological a essment that 

has to be clearly tipulated in the certificate i career prognosis, which indicat th 

preferred future car er of the learner. The study proposes a phenomenological approach to 

examinations which is an important contribution to knowledge. 

5. Recommendation 

The study has three recommendation that include ph nomenoJogical as e m nt, 

" hich is the main contribution of the the is and the other two ar examinati ns court 

and examinations for uni ersit admissions. 

5.3.1 Phenomenological a e ment 

This tudy recommend a phenomenological assessment that con id rs both 

subjective and obj cti knowledge of a 1 amer. The c rtificate a learn r gets at the 

nd of secondary education must indicate knowledg in its entiret both subjecti e 
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and obje tiv . For ·ampl , a learn r' car r progno i rnu t be tipulat d in the 

rtificat pp ndi B). Thi i consider d th tud · main contribution t 

knowledg . 
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-. .2 ·aminati n urt 

K n a n eds to t u ourt th t deal with examinati n 1rr gularities. We ha 

indu trial ourt that deal with labour matter ; constitution ourts that deal " ith 

con titutional i u : court that deal " ith crim against childr n. In th arne w , 

we need to ha e examination courts to deal withe amination matters. 

agi trates and ad ocat in examination courts will ha e ample time to fo us n 

is ue of examination ith a ie\i to arriving at the mo t appropriat erdict for 

those invol ed in examination irr gularitie . tiffer penalti s for thos wh invol d 

in examination irregularities are not always helpful. ducation hould be both 

proactive and retroacti leading to knowledg and understanding that cannot b 

r pre d by penaltie . 

5.3.3 Examination · for univer i admi ion 

Examination for uni ersity admi sions n ed to be conducted b r pecti e fa ulties 

or hool b caus th are b tter pia d to a ertain the potential of the learn r 

they r quire for ariou course . If one career progno is is tipulated in on ' 

certHicate as ducation. it ould be appr priat for a univ r ity to admit uch a 

p r on for a d gree in ducation e en if they do not meet the clu ter point but th y 

me t th admis ion r quirement. Intervie 

candidate' aptitud for the cour . 
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ti n f r furth r tud • 

re omm nd mor phenomen logical tudi s in ducation that 

ubj ti e know! dg larified and mad u fin ducation. hi will upp rt th 

paradigm hi t in du ati n I re earch that adv cates fi r phenom nologi at 

studie . Th studie could focus on examination irr gulariti 

profe sion and grading of andidat 

5.4 .1 xamination irr gularitie 

amination irregularitie need to be tudied phenom nologicall . though this as 

not one of th obj cti e of the rudy. authoritie to 

in titute phenomenological rule and r gulation that take cognizan of individual 

that g t invol ed in e amination irregulariti . The idea of meting out tiffer 

p nalti by court of law to tho e who g t involved in e amination inegulariti s 

mi e out the educati proce of e ami nation . 

m scholar lik Makokha 2009 contended that peopl who get in ol ed in 

. arnination irr gularitie deserv r ward not reproach ince the kills u d ar th 

sam actual skills th world n ds. h ating in examination is an indicat r of hat 

th ntire ociety i . The tud does n t upp rt any form of examination irregularit) 

but th meaning and unde tanding of cheating in examination require a 

ph nomenological approach so a to institut corre t m a ur s. What i the 

int riority of ontics of xamination cheats? tudies done on examination 

irregularities are don from scientific point of vi w that lea 

experience that al o contribut to human beha iour. 
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-..t.2 a h r ·- f-tb -pr f 

i n ar the one v h j in d t a hing b au e th y had n 

alt mative. phen men logical tud n cis to b undertaken on the e teach r to 

as rtain th folio ing: 

i) Do th lik t aching de pit the fa t that the • did not hoo n. 

11 Ho\ do they de rib their li ed . p ri nc in relation to rvic th y 

offi r to the profession? 

5.4.3 rading of candidate in e amination 

Ph nomenological r earch needs to b done to find out the b t m thods to grad 

candidat sin examinations. The grading hould take into account education attained. 

How does one de crib th ducation of a learner that g ts grade E in examination ? 
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APP 

11- p D D Q F R ORDI G 0 -

D • p LRE ORD ) 

In truction : 

i) Plea e fill this form by writing your real xp ri nee of the examina6on 

that enabled oujoin the ni ersity as a prospccti e teach r. 

ii) Do not write our nam or r gistration number n thi form. 

iii) se fool caps ifth blank spaces provid dare n t enough. 

i ) All information gi n will be coniid ntial and will b used fl r th 

purpose of the resear h onl . 

1. Indicate the examination that you pa ed to join th 

Uni ersity ... . .. . ................ . 

. g. K E/GCE 

2. Put a circl around one of th brack ted grad that you achie ed m the 

arninations. ( B+ B. B-. +). Other(s ------------------ ( lea c peci:fy). 

3. Indicat in ord r of prefer nee the d gree course that ou hose befor the 

examination results were out. I st choice--------- 2nd h · C OlC --------------

4. Indicate the degree cour e that ou made during the re ision of courses that 

happ ned aft r th release of K I 1 st h · 2nd h · re U ts. C OJCC---------- C QICe------------

5. Describe how your feeling would be if ou w re to be admitted into the 

Uru er ity on the basis of the fu t degree choices without undergoing re i ion of th 

courses after the K results-------------------------------------------------------
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6. Gi the ad antage and i advantag of r i ing th choic of degr cour e 

b andidate after th re uJt --------------------------------------------------------

7. Wer you fully pr pared for the examination ? E plain-------------------------------

. Was our school fully pr pared for examinations? xplain----------------------------

9. Do you wish to be a teacher for v r? xplain------------------------------------------

10. Describe how the examinations showed your true knowledge of the subj t 

content. 

ll. Explain what ou consid r the e, aminations missed to asse s in you? 

12. tate and explain what you c nsid r the examinations c uld have a sess d in a 

prospecti e teacher like ou.-----------------------------------------------------------------

13. Did the examinations full captur your abilit ? Explain -----------------------
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14. xplain ab ut the rail xaminati n p rforman of our hoot ------------

15. E ·plain " hether our fi llow chool candidate got the right grade in the 

xam.i nations.------------------------------------------------------------------------------

16. tate what resulted to your joy and di appointments after getting th 

xamination results. 

17. Cite your most m morable experience that is relat d to the examinations that ou 

passed. 

18. M ntion some good experi nces that you realiz d about the examinations that 

you pa ed to join the uni ersity as a prospectiv teacher. 

19. De crib the bad experiences that ou realized about the examinations that ou 

pas ed to join the university as a pro p ctive teacher. 
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20. Provide an ' oth r xp rien of th xaminations that ar n t cov red in items 

1-1 abo e. 

THANKYO FOR 0 RPARTI IP TIO 
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pp B 

L 

hi i to c rtify that th candidate named b lo was a tudent of the tated sch ol. 
Tb candidate under nt a ph nom nological as e m nt and qualifi d for the 
a' ard of 

Ken a ertificat of econda ducation 

Tbe c rtificate contains the record of th Ieamer s own a es meot of their 
kno ledg and the society·s a es ment of the arne. 

J LIJUNG 0 *MAL * 0 X 0. 908976546754/2012 

MARTW ECONDARY IIOOL 

RE 

LEV L 
F 

A HI 
EME T 

ORD OFL A R A TOF OWL D E 
Inn ovation-------------------------------------------------------------------------
Assembled a radio 
M us i c----------------------------------------------------------------------------------
Composed a song 
Vo I ley BaJ 1----------------------------------------------------------------------------
Participated up to 

national level 
Language--------------------------------------------------------------------------Won in 
County 

Composition 
Writing 

Teaching---------------------------------------------------·--------------------Class peer 
tutored 

CAREER PROGNOSIS·------------------··-······----·-··---------···-------TEACHING 

RECORD OF OCIET A E TOFL 1R OWL •D 
English------------------------------------------------------------------------------

p 

Mathematic -------------------------------------------------------------------------
p 

G ograph ------------------------------------------------------------------------
PA 

JFr n h-------------------------------------------------------------------------------
p 
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( th r ubj cts can b add d by either th 

E AT! FOR · MB RIDE • BER2012 

igned----------------------------------------------

uthorized e retary Authorized hairrnan 

Phenorn nological xamination 123486543098 

dapte from KN certificate KC E) 
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