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ABSTRACT

Students’ academic achievement is very crucialvatyelevel, individual, family,
organization and the nation as a whole. For a ddiegoerform well, in academic
and co-curricular activities, effective leadership needed. Cole (2002). The
government of Kenya continues to provide teachitadf $0 all public primary
schools in the country, to provide instructionaltenals through Free Primary
Education programme, physical facilities in theauh so that all pupils perform
well in national examinations. The study soughiniestigate the influence of the
head teacher’s leadership styles on the academigrp@ance of public primary
school pupils in Yatta District. The study used @stpfacto research design. The
researcher collected data using two sets of questices with both open and
closed ended items, for head teachers and teadbhets.types of questionnaires
had three sections, where section A collected deapbic data, section B
collected performance data while section C collkctata on perceptions of head
teachers leadership styles. To determine religbiit instruments, test-retest
techniqgue was used and using Pearson product moroemation formular, a
correlation co-efficient of 0.8 for both instrumenvas obtained.This study was
based on the contingency theory of leadership Wroug by Fredick Fielder
(1967). In this study expost facto design was eggulo The target population of
this study was all the public primary schools intgaistrict, Machakos County.
There are 124 primary schools, three public prinsatyool have not yet presented
candidates for KCPE so was not be used in thisysthdrefore 121 head teachers
formed part of the target population. Quantitatdlaga analysis and descriptive
statistics was used to give percentages, frequerarid means for the different
leadership styles. The data presented helped taiaxihe relationships between
the variables of the study. The findings revealeat tmajority of the teachers
(62%) perceived their head teachers leadershipsshg autocratic while majority
of the head teachers themselves (60%) perceiven kbadership style as
democratic. In schools where democratic style wakibéed, academic
performance was higher than schools where autocsiyles was used, while
where laissez style was used poor results weraacteristic. The study further
concludes that head teachers are friendly and &aapproach and talk to, that
head teachers normally listen to each group of@dotmmmunity even when they
hold different opinion from mine, that head teasheormally encourage staff to
frankly express their view points, that head teeladwvays express confidence in
staff even when we disagree on some issues. Tearakeer therefore concludes
that head teachers leadership styles influenceeatadperformance in primary
schools in Yatta District. The head teachers maudgd autocratic leadership
styles. The study recommends that Kenya Educatianagement Institute
support head teachers by providing frequent trgipiograms and appointment to
headship by the Teacher Service Commission shaldalsed on academic and
professional competence. The study finally giveggsstions for further study.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Student academic achievement is very crucial atyelevel, individual, family,
organization and the nation as a whole. For a ddlogoerform well, in academic
and co-curricular activities, effective leadersigpneeded, Cole (2002). Owens
(2002) observed that good leaders should often tdle # influence their
subordinates towards achievement of organizatiobpctives. The head teacher
is charged with the role of providing direction agxkerting influence on persons
and other resources in order to achieve schoolks.gbathans (2002) notes that
effective leaders use a variety of leadership stglecording to the demands of the

situation in order to ensure that pupils improvéhieir performance.

Common leadership styles include autocratic, deatmcrand laissez faire.
Campbell, Bridges and Nystrad (1993) observed aatioc (authoritarian)
leadership style is used when leaders tell thepleyees /workers what they want
done and how they want it accomplished withoutiggttheir opinions. This
affects the overall attainment levels of institnso goals and objectives,
democratic (participatory) leadership style whére leader involves one or more
junior members in decision making process to datewhat is to be done and
how it will be done while the leader remains witke tfinal decision making

authority and laissez faire leadership style lesdéiows the junior



workers to make decisions especially when the wsrkaow the situation and
what needs to be done. Mbithi (2007) notes thatcatic leadership style tends
to centralizes power and authority .In democrdiites power and authority b are
derived from the people. Followers support the glens made because they feel
they were involved in making the decisions. Ha(PiB804) asserts that successful
leadership in schools has resulted in higher leeélboth student achievement
and general school achievements. In Kenya, exammaierformance is an
important aspect in the education system. It afardlividuals opportunities for
further education as well as giving them a distiadvantage over those whose

performance was not good in getting better payoig

Eshiwani (1993) contends that pupils learning esniain purpose of schools. He
underscores the importance of students achievenaspiscially in examination
where he attested that performance in National exaons is very important
because it is the gate way to the many avenuesrdéhding to higher education
or employment. He recommends head teachers lackingnistrative abilities to
be assigned other duties. School administratoraldhmay attention to academic
working schools. The areas that raise attention taeeher’s planning and
execution of their duties, supervision, and incorapee on the part of head

teachers and absenteeism.



According to Luthans (2002) a head teacher is agmewho is responsible for all
activities that occur in and out around the schmoldings. He or she is the main
link between the school and the larger communitythe school if vibrant,

innovative, child centred, has a reputation of #goee in teaching and if the
students are performing to the best of their abdjtone can often point to the
head teachers leadership as the key to that suc€&sens (2002) observed that
good leaders should be able to influence their slibates towards their

achievement of the organizational objectives. Adoay to Zane and Hope (2008)
leadership is a key commodity in the®2dentury organizations. The study in
Ghana about educational reforms revealed that wdthaGhana has had many
education reforms aimed at improving quality of eation system, there has not
been a focus on leadership. They argued that resadhér had an important role
in an effective school and student achievementsénenggested for attention on

head teachers needs in basic schools.

Waters,Marzano and Mcnutty (2003) note that thiébea of leadership in a

school could have dramatic effect on student aemmnt. They note that there
was a strong relationship between effective leddlerstyles and student
achievement. Igba (2005) found that authoritaresadérship style had significant
effect on school effectiveness, when compared tmogeatic style in public

schools in Punjab. Nsubaga (2009) revealed thabdeatic or consultative style
was the best in Ugandan schools. Most head teachelganda used this style in
order to create ownership. Although democraticestyas preferred, it was found

3



that depending on the situation in schools, theldestended to use different
leadership styles. It was established that whemodeatic leadership style was
practiced, the schools achieved good overall perdoice. Previous studies have
indicated that head teachers leadership stylestattmdemic performance of
learners in national examinations. Eshiwani (1983)gwiria (2006) carried out a
study on the influence of principals’ leadershiplet on student performance in
KCSE in Meru district and concluded that head teeghleadership styles had
direct relationship with student performance. Ng(0#06) observed that head
teachers who used democratic styles posted higmiegfion results than the
head teachers who used autocratic styles. Onyad@8)2noted that good
academic performance in KCSE was exhibited by dehetose head teachers

practiced a mixture of task-oriented and relatignsitiented leadership styles.

Table 1.1
Yatta district and neighbouring district compared in KCPE performance

2007-2012

District 2007 2008 200 2010 2011 2012

Athi-river 261.51 260.25 267.80 275.70 285.20 291.77
Yatta 251.89  258.17 253.82  249.96257.15 256.83

Kangundo  245.32 243.42 247.17254.76  249.67 251.48

Source: D.E.O Office Yatta



KCPE performance has been average in Yatta distrithe last six years with
2012 KCPE results ranking the district in positiwro in the Machakos County
order of merit. Although the overall Yatta distrigerformance is average, there
are some schools in the divisions that are perfognpioorly while others in the
divisions continue to perform well. The performancethese schools has been

credited to the head teachers of these schools.

Studies involving the influence of head teacheradéeship on learners
performance have been carried out in other areasgXample Okoth (2000) in
Nairobi province, Kagwiria (2006) in Meru districKithia (2010) in central
division, Machakos district, but none has beeniedrout in Yatta district. The
three educational divisions Yatta, Katangi and lkemmvhose KCPE mean scores
2007-20 12 have remained average have contribotéket district mean scores
for the same years to remain average, as seere italhe below. In view of the
studies above and the prevailing condition, ithe toncern of this study to
investigate how the head teachers’ leadership ssiyituence pupils’ academic

performance in primary schools in Yatta district.



Table1.2

Yatta District KCPE Results 2007-201ZPer Division)

Division 2007 2008 2009 2010 2011 2012
lkombe 267.42 27455 265.09 254.22 266.80 262.45
Yatta 249.63 257.47 246.44 250.41 257.04 252.31
Katangi 238.63 242.48 249.93 24526 247.60 255.73

District KCPE M/S 251.89 258.17 253.82 249.96 233. 256.83

Source: DEO office Yatta District (2013)

1.2 Statement of the problem

The government of Kenya continues to provide teaghstaff to all public
primary schools in the country, to provide instrocal materials through Free
Primary Education programme, physical facilitieghe schools so that all pupils
perform well in national examinations. The governindarough the Ministry of
Education has also put in place in-service programmsuch as School based
Teacher Development (SbTD), strengthening mathesatand sciences
(SMASSE primary level ) and guidance and counsetiogrses for teachers to
boost their teaching approaches and skills sottiepupils can perform well in
national examinations. The Ministry of Educatiomotigh KEMI, introduced a
mandatory management course for the head teachdrsleputy head teachers.
All these efforts aimed at ensuring the pupils penied well. However from the

review of the KCPE results posted by the distiebtgh the divisions and the



schools, it was not clear why some schools havdiraged to perform poorly
while others perform well. On this basis, the gtgdeks to investigate how the
head teachers leadership styles influence the agadeerformance in primary

schools in Yatta district.

1.3 Purpose of the study
The study sought to investigate the influence @& kiead teacher’s leadership
styles on the academic performance of public piy&shool pupils in Yatta

district.

1.4 Objectives of the study
The study was guided by the following objectives:

i. To determine the extent to which the head teachmse different
leadership styles which influence academic perfoiceain primary
schools in Yatta district.

ii.  To establish the influence of head teachers dertiodemdership style on
the pupils’ academic performance in Yatta district.

iii. To determine the influence of the head teacheaugdaatic leadership
style on the pupils’ academic performance in Ydisdrict.

iv. To evaluate how the use of laissez-faire leadershyfe by the head

teachers influence academic performance of thegpumplatta district.



1.5 Research questions
The study was guided by the following research tjoes.
1. To what extent do the different head teachers lshge styles influence
pupils’ academic performance in primary school¥atta district?
2. How does the head teachers’ democratic leadersylgiafluence pupils’
academic performance in primary school in Yattéridi®
3. In what ways does the autocratic leadership sgiployed by the head
teachers influence their pupils academic perforraancprimary schools
in Yatta district?
4. In what ways is the pupils’ academic performamfienced by the head
teachers’ laissez-faire leadership styles in prymachools in Yatta

district?

1.6 Significance of the study

The study findings may benefit head teachers &xeenine their leadership styles
and make adjustments to their styles which in tcam improve the pupils’
performance, may also be used by Quality Assurdifieers to enrich their
capacity building programmes for head teachers rohgry schools, offered
during their induction courses, thus boost the Isuatademic performance and
may also be used by educators in teacher trainstgutions to give the trainees a
bearing on the efficient and effective leadershypes in various situations. The

recommendations and suggestions to be given furduresearch may be used by



other scholars and researchers to investigateeiudh this area of leadership

styles so as to improve leadership and performameducational institutions.

1.7 Limitations of the study

The study experienced the following limitations:eTrespondents, especially the
teachers, feared giving true answers to the quesice items against their head
teacher for fear of being victimized especiallytbg autocratic head teachers but
the researcher assured them of confidentialityhefdata they give before filling
the questionnaires. The head teachers giving irdbom about themselves could
affect their objectivity so the researcher assuhedhead teachers and teachers

that the information they give will be used foreasch purposes only.

1.8 Delimitations of the study

The research study was delimited to only publicnary schools because they are
government funded to provide education to Keny&eesying out private schools
because they are under private management. Thg suwso delimited to the
dependent and independent variables, that is, adad@erformance and
leadership styles respectively. The study is alslindted to the use of expost
facto design, as it is a good technique for ingasing variables that have already

exerted their influence on other variables.

The study is also delimited to use of questionsaioecollect information but they

will be detailed enough to capture all the needstd.d



1.9 Assumptions of the study
The study rested of these assumptions:
I.  That the head teachers were cooperative and pbvideest, reliable
responses.
ii. That KCPE examination results was a valid and b&dianeasure of
academic performance.
ili.  That head teachers used different leadership s@yidsachieve different

levels of KCPE performance.

1.10 Definition of significant terms

The following significant terms where explainedghu

Academic Performance refers to the student’s grades given by the Kenya
National Examination Council (KNEC) after examioais are taken and marked,
after a prescribed course of study such as KCPE.

Autocratic leader refers to a leader who does not allow membershefr t
institutions or groups to give their views or opiné in discussions or make
decisions.

Democratic leaderrefers leaders who encourages members of théituitnen or
group to give their views and opinions during dssians and making decisions
Influence refers to result of an action or circumstance.

Leadership style refers to patterns of behavior displayed by thadée in

influencing members of institution.

10



Laissez-faire refers to leadership style where the leader ledhespower and
rules to the members of their institutions or gt make their own decisions on
performance of tasks in their organization.

Pupil refers to a primary school learner

Public schoolrefers to category of school that is owned andaged by state.

11



1.11 Organization of the study

The study is comprised of five chapters. Chapter dwelt on the background to
the study, statement of the problem, purpose okthey, objectives of the study,
research questions, significance of the study, tdtiwns of the study,
delimitations of the study, assumptions of the wtaohd definitions of the
significant terms, chapter two comprise literatoegiew, which is divided into
the following sub headings:-introduction, the cqstcef leadership, leadership
styles in educational institutions, the relatiopsbhetween leadership styles and
pupils’ academic performance, summary of literatweview, theoretical
framework and conceptual framework while chapteeg¢hcomprised of research
methodology, with the following subheadings:- thesearch design. target
population, sample size and sampling procedurearehl instruments, instrument
validity and instrument reliability, data colleatiqpprocedures and data analysis
techniques. Chapter four presents data analysidiadidgs thereof, and chapter

five discusses findings, conclusions and recomm@naaof the study.

12



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter covered literature review, under tb#oding sub- headings:
Introduction, the concept of leadership, leadersisiyles in educational
institutions, the relationships between leaderssiiyles and pupils academic
performance, summary of literature review, thecsdtiframe work and

conceptual framework.

2.2 The concept of leadership

Leadership may be described in many ways, all oichviievolve around the
leader influencing the followers. Northouse (206&)ines leadership as a process
whereby an individual influences a group of othiersachieve a common goal.
Leaders carry out this process by applying theidéeship knowledge and skill.
Bass theory of leadership states that there age thaisic ways which explain how
people become leaders (Stogdil, 1989; Bass, 198€)first theory, the trait
theory is that some personality trait may lead peomturally into leadership
roles. The second theory, the great events thexyy that a crisis or an important
event may cause a person to rise to the occasibis Brings out some
extraordinary leadership qualities in an ordinagrspn. The third theory, the

process leadership theory or the transformatidresdry says’ that people can

13



choose to become leaders. Transformational theoryidely accepted today.

Skills, attributes and knowledge make the leader.

Nzuve (2007) notes hat leadership gives one a maearsecuring voluntary
compliance. He notes that a leader should havdaitevers emotional appeal
and meet the needs of the people and further tiodt$eadership behavior could
be affected by personal, interpersonal and orgtoir factors. Sergiovani
(2004) says that educational leadership comprigesdacational programme,
curriculum and instruction, teaching and learnsigpervision and evaluation. The
leader has the responsibility of laying strategeesvin his or her followers into
achieving school’s objectives. Leithwood and RigR003), in review of
American Educational Research Association concthdée school leadership has
significant effect on student learning, second oolfy effects of quality of
curriculum and teachers instruction. Kartz (1978)uas that leadership is that
influential increment over and above the mechargoahpliance with the routine
directives of the organization. Armstrong (2002jimks leadership as a process
of influencing and supporting others to work entastically towards achieving

the organizational objectives.

Leadership is a catalyst that transforms the piatlemto reality and the ultimate
act that identifies, develops, channels and ensiche potential already in the
organization and its people. As noted here, ledgetsas many definitions but a

working definition for the purpose of the study Wwabbe, leadership is a process

14



in which one person successfully exerts influencer mthers so as to reach the

desired objectives of the organizations.

2.3 Leadership styles in educational institutions

Although leadership in educational institutions as complex phenomenon,
outcomes of successful school leadership are geddentifiable. Different
leadership styles are known to produce differentaues. Harris (2004) on the
basis of two studies of successful schools leagerstthe link, involving parents,
pupils, teachers, governors, senior managers aad teachers , asserts that
successful leadership in schools has resulted gh hevels of both student
attainment and school achievements, emphasizingmpertance of distributed
leadership. Armstrong (2004) quotes Brumbach (1988)jng that performance
refers to both behaviours and results and adjustiggnizational behaviours and

actions of work to achieve outcomes.

According to Vroom (1979), leadership style is atipalar behaviour applied by
a leader to motivate his or her subordinates tdeaehthe objectives of the
organization. Lotto and Mc Carthy (1980) in CampbBridges and Nystrad
(1993) reviewed 97 studies of successful schoold emerviewed leading
researchers and writers in urban and elementarpotsh School leadership
emerged as the leading factor determining schoacess. Lewin studies
established three major leadership styles, thatugycratic (also authoritarian),

democratic (also participative) and laissez-failedq delegative).

15



2.4 Autocratic leadership style and pupils’ acadenci performance

Autocratic style is based on proponence of therfiifie Management Approach
advanced by Fredrick Taylor (1956) whose focus wasachieve a greater
efficiency on the shop floor. It also agrees witlkc IBregor's Theory X that
viewed people as naturally lazy, dislike work andided responsibility, thus had
to be coerced to do work. It is task oriented adharacterized by the leaders
undertaking all the decision making process witheatking the opinions,
suggestions or the views of the other junior wask&@kumbe (1998) states that
autocratic leaders are task-oriented and workersuaed as machines to effect

productivity. Workers are expected to carry ouediions without questions.

Fielder (1967) puts it that task-oriented stylesdoice good results when the
environmental variable is very unfavourable becgueeedures of performing a
task are given in detail. Igba (2005) found thatoaratic styles and significant
influence on school effectiveness than democratyte sin public schools in

Punjab. Goodworth (1988) notes autocratic leadersilate team members and
used unilateralism to achieve organizational objest Mbithi (2007) notes that
autocratic style involve issuing detailed instran8 and close supervision of
subordinates work. Relationship between leaders sarmbrdinates are highly

formal and sanctions are imposed if subordinateeuperform. No initiatives are
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expected form the subordinates. Leaders dictateutwrdinates. Muli (2005)
notes that the style is best when the leader hakeainformation and employees
are well motivated. The autocratic styles is gaothat there is timely completion
of work tasks requirements and interpersonal kalatips arte clearly defined.

This hastens decision making

Huka (2003) argues that autocratic styles limitswlorkers initiative and leads to
demotivation and lack of morale which then resintgrofessional burnout and
low performance. It is however a good style inatitons where workers are new
or untrained and don’t know the tasks or the pracesi on the performing the
tasks. This means that where autocratic style &d uysroperly, the students

performance is likely to be high.

2.5 Democratic leadership style and pupils’ academiperformance.

Nzuve (1999) explains a democratic leader as oreeabtains ideas and opinions
from the workers, gives them a chance to expresis tibelings about how things
are done. And the leader makes the final decisi®hs minimizes differences

and captures the commitments of the employees. Goneation is both upward

and downward. Newstrong and Keith (1993) puts &t tHhemocratic style is

normally used when the leader has part of the métion and the subordinates

have the other, thus using democratic style isatuad benefit because it allows
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the subordinates to become part of the team andliethger to make better

decisions.

Goodworth (1999) describes democratic leader aswdre makes decisions by
consulting his team, while still maintaining thentw! of the group. Authority in
democratic leadership is decentralized and worksagticipate in decision
making. Kimacia (2007) also argues that there isignificant relationship
between leadership style and learners academiorpafce and that democratic

head teachers posted higher performance indexatltaaratic ones.

Nsubaga (2008) found that democratic head teattagl posted the best results in
gandan schools. Kinyanjui (2012) notes that dentmch@ad teachers in Dagoreti
district posted higher academic performance in KClREn autocratic head
teachers. In this leadership style, the leadergmates tasks and relationship
orientations. Democratic leader involves the emgésy(teachers) in the decision
making process and thus workers do their work mglly, without having to be

pushed.

Cole (2002) points out that people are committeddémisions which they
participated in formulating, they will exercise fsebntrol, self direction and will
be motivated to work. It has been noted that whdemocratic leadership is
exercised in a school situation, high productiatyd quality work is sustained

and workers or even the teachers continuously at@ahineir contribution, want to
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offer more constructive suggestions so that themool grow and they grow with
it . Okoth (2000) noted that democratic head techad higher mean scores in

the students KCSE performance than the autocratid keachers.

2.6 Laissez-faire leadership style and pupils’ acasinic performance
Laissez-faire leadership style is a relationshipried leadership style which
agrees with McGregor’s Theory Y which postulatet tp@ople should be treated
humanely as they naturally like work, capable ofrkig without close
supervision, are very creative and ready to seekaagept responsibilities. It is

believed that, there should be no rules and reigukin the place of work.

Organizations that use this style are characterlned lot of freedom for all
workers. Nzuve (1999) describes laissez-faire leade one who waives
responsibility and allows the subordinates to waskthey choose with minimum
interference. Communication is horizontal among@gt group members. Kilian
(1976) argues that the behaviour of laissez-fag@dérs causes dysfunctional
feelings and behaviours commonly observed in sshtwt perform poorly in

style as academic achievements.

Goodworth (1988) describes laissez-faire style grapriate when leading a
team of highly motivated and skilled people who paatduced excellent results in
the past. Once a leader finds the team was confidapable and motivated, it
was often best to step back and let them get oh thi¢ task, since interfering
could generate resentment and detract the teamtfreimeffectiveness. Lewin
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studies note that laissez-faire leadership stylered little or no guidance to the
group members and leaves decision making to thepgrmembers. He notes
laissez-faire leadership style was effective imaibns where group members
were highly qualified in the area of expertise. @ke(1998) describes laissez-
faire leadership style as a kind of leadership Whencourages no rules in an
organization. The leader is a symbol, since theneoi hierarchy of authority and
the primary role of the leader is to supply matserineeded by the group.
Advantages of this style are that decisions aréyeascepted and conscientious,
and that subordinates provide their own motivatwhile the disadvantages are

that there is no control, thus chaos and conféicse due to unguided freedom.

In a school situation, there will be a lot of freed for teachers and students
which is likely to create confusion, anarchy andad) with many cases of
indiscipline, where reporting to school, taking ewaations and other school
activities supposed to be done by specific groug({specific times, will not be

possible. The members of staff and students arengiveedom to plan and
execute what they want to do and how they wantaatdWhere this style is

employed, the leader is virtually non- participgtofrhe organization therefore
has low cohesion and involvement hence very ligtizchieved in terms of student

achievements.
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2.7 Relationship between leadership styles and pupiacademic performance

White and Lippit (1960) examined responses of child when different

leadership styles were used, they produced diftebetaviours, for example,
children supervised using democratic styles exéibitigh moral and, unit and
self direction, while those supervised using awttcrstyle resulted in higher
levels of production but were associated with higlesels of frustrations and
lower level of morale. Those supervised using &adsire style resulted in
inferior work quality, less productivity and highagegree of dissatisfaction among
the members. Killian (1976) argues that the behawioLaissez-faire leaders
causes dysfunctional feelings and behaviors comynoinserved in schools that

perform poorly in students’ academic achievements.

In a study on the effect of leadership styles arigpmance of student’s in KCSE
in Nairobi Province, Kenya. Okoth (2000) found tli@mocratically rated head
teachers had high performance index than autodnatid teachers while Kimacia
(2007) concurred that there was a significant i@tahip between leadership
styles and pupils academic performance in natiemamination and noted that
democratic Head teachers had higher performancexitiden autocratic Head
teachers. However, in a contrasting note, Njugi998§) revealed that there was
no significant relationship between Head teacheesiérship style and pupils
performance in national examinations while Huka O@0 noted that Head
teachers had lower mean scores compared to autoer@ad teachers who had
higher mean scores. Kinyanjui (2012) found that dematic head teachers posted
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higher performance in KCPE than autocratic headhtes, while laissez-faire
head teachers posted the worst results. Thus dmage tcontrasting findings, this
study was necessitated to investigate the influesfckead teachers leadership

styles on pupils academic performance in YattaidisMachakos County.

2.8 Summary of literature review

The literature reviewed indicates that a leadeéhésmost important factor in the
functioning and performance of organizations. hagable that various leadership
styles abound. The situations present themselvekerorganizations and, it is
upon the leaders of these institutions to visuallee prevailing situations and

apply the most relevant leadership style for thembers to perform well.

This is because studies done show strong relatijprestists between leadership
styles, that is autocratic, democratic and laidagz, and performance but this
will depend on the ability of the leader to mathk situation with the appropriate
leadership style. The relationships between leaderstyles and performance
have been discussed according to studies carriechather areas but since no
such a study was carried out in Yatta district, #tedy therefore is an
investigation to determine how head teachers’ lesiie styles influence pupils’

academic performance in national examinations irtayalistrict, Machakos

County.
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2.9 Theoretical framework

This study was based on the contingency theoryeafldrship brought up by
Fredick Fielder (1967). It concentrated on thetiretship between leadership and
organizational performance. According to Fieldéram organization aimed at
achieving group effectiveness through leadershign there was need to asses the
leadership style and the situation faced by theldeaThe theory places the
leaders into two categories, task oriented andioalship oriented leaders. The
theory was chosen to be the base of the study bedalwaddresses leadership
styles and goal achievement. According to Fielderp major factors are
considered, one, effectiveness of a leader is méted by the degree to which
leadership style matches with the situation. Thaidant factor was a personality
trait causing the leader to be either task-oriemedelationship-oriented leader.
Leaders who described their co-workers (situation)nfavourable terms , that is,
leaders with high number on the LPC scale (relatigm oriented leaders) were
purported to derive major satisfaction from estdbhg close fellowship with
workers. Head teachers who are relationship orenbelieve in good
interpersonal relations for good performance . e®ry sees good interpersonal
relations as a requirement for task accomplishmesdders with a low number
on the LPC scale (task oriented leader), derivejrtimajor satisfaction by
successfully completing a task. Head teachers wieotask oriented, aim at
ensuring that the tasks are completed successfabig two, situational

favourableness (or the environmental variable).ifBnmental variable is the
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degree to which a situation enables a leader ta @Xtuence of the group, three
situational factors which determine the favourabtss of the environment are
leader-member relationships, task-structure andipogower. Leader-member
relations refers to degree to which the subordsaiecept the leader and their

willingness to follow his or her guidance.

Fieder explains that leaders will have more infeeenf they maintain good
relationships with group members and hence attagh earners academic
performance, task-structure refers to degree ta@hvhroup’s tasks (described as
structured or unstructured) have been clearly ddfgnd the extent to which they
can be carried out by detailed instructions. Fiekdglains that highly structured
tasks specify how a job is to be done in detaileylprovide the leader with
influence over the group actions that do unstrectuasks, and finally, position
power. Position power refers to amount of formdhatity the leader posses by
virtue of his or her position in the organizatiohgrarchy. Fielder explains
leaders who have power to hire and fire, discipane reward have more power
than those who do not have. According to the tivagables, a leader can be
classified into either task-oriented or relatiopsbriented leadership style.
Okumbe (1998) notes that task-oriented leaderdlglpssare more effective than
relationship-oriented leadership styles under exdresituations, that is, when

situations are either very favourable or very unfaable.
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2.10 Conceptual Framework
The conceptual framework shows the relationshipiwbeh head teachers’
leadership style in various situations in primacii@ls and the pupils’ academic

performance.
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Fig 2.1
Conceptual framework of the relationship between ladership styles and

academic performance.

Head teachers leadership styles
e Autocratic style

* Democratic style

e Laissez - faire style

Very favourable Unfavourable/Very

/Favourable unfavourable

 Leader-member  Leader -member relations
relations

e Task structure
» Task structure
* Position power
* Position power

Pupils’
Academic performance
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According to figure 2.1, a head teacher can udeeeidof the three leadership
styles with various outcomes. If a head teaches asocratic (or task-oriented)
leadership style in favourable or unfavourable aitins, the outcome will be
different for example, is a in leader uses autdcratyle in unfavourable

conditions, the outcome will be good performanckilevif the head teacher uses
democratic (or relationship-oriented) leadershiplesin favourable situations,

outcome is a good performance. The opposite istalgoin both cases. If laissez-
faire (or subordinate-oriented) leadership stylaused, the outcome is a poor
performance. This is because of the confusion,lictsiand chaos that may arise
due to unguided freedom of the group. Only highhaldied and skilled team

members can produce a good performance.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter deals with research methodology. Itaitde the following
subheadings: the research design, target populademmple size and sampling
procedures, research instruments, validity of uments and reliability of

research instruments, data collection and datasisgirocedures.

3.2. Research design

Ngechu (2001) defines a research design as a ptamirsg how problems under

investigations will be solved. In this study expdéastto design was employed.

Borg and Gall (1996) notes that expost facto reteatesign is the type of

investigation where causes are studied long afftey have presumably exerted
their influence on the variable(s) of interest.c®ithe variables under study , that
is, leadership styles had been used by the headdesaand the pupils who sat and
got the KCPE results, the researcher will not de sdhmanipulate either of them

therefore expost facto design will be suitable floe study. In this study the

independent variable was the head teacher leagessyles and pupils KCPE

academic performance was dependent variable.

3.3 Target population
Borg and Gall (1989) define target population dstle meiribers of a real or

hypothetical set of people, events or objects tlvthe researcher wishes to
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generalize the results of the research. The t@geatlations of this study were all
the 121 public primary schools which have presertaeddidates for KCPE,
therefore 121 head teachers will form part of #wegeét population. The district
has a teaching population of 1106 teachers, lessstdff of the three schools
which have not presented candidates for KCPE, oftekchers leaves 1095
teachers to form part of the target population.ofaltof 121 head teachers and

1095 teachers formed the target population of tingys

3.4 Sample size and sampling techniques

Oso and Owen (2005) define a sample as a smalbp#re target population that
has been procedurally selected to represent itpagnis a research process of
selecting sufficient numbers of elements from aypaion on characteristics that
make it possible to infer such properties or charatics to the population

elements (Sekaran, 2003).To select the samplereearcher will take 30 per
cent of the target population as suggested by @ratind Jones (2004). This
implies that 36 primary schools will be sampled. Jample the teachers, the
researcher used 10 per cent as suggested by Mugadddugenda (2003). This

will give 110 teachers, divided by the 36 samplelosls to give three teachers
per each sampled school. The total number of respuda will be 36 head

teachers and 110 teachers, making a sample siz6akspondents.

The researcher used simple random sampling totst#let schools. Using a

numbered list of all the primary schools in therits, small pieces of papers
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were numbered, folded and dropped in a box fromrevkigey picked at random,

until all the first 36 schools are selected, Thehteque ensures all schools are
given equal chances of being selected for the stlidyselect the three teachers
from each samples school, a list obtained fromhttead teachers will be used. The

researcher selected three teachers randomly featulol.

3. 5 Research instruments

Orodho (2005) notes that questionnaires are mdieiegit in collecting data
because they require less time, are less experside allows collection of
information from a large population. Questionnaiege cheap to administer to
respondents scattered over large area. Mulusa ),18080 Best (1998) adds that it
is easy to quantify responses for purposes of amalgf the data, from the
guestionnaires. The respondents give sensitivenrgton without fear of being
victimized because they are not required to disctbgir identity. The researcher
developed and make use of two sets of questiommairee set for head teachers

and another for the teachers.

The questionnaires for head teachers contained apemclosed ended items. The
guestionnaires were divided into three sectionsBAand C. Section A collected
head teachers demographic data such as genderandgaching experience,
section B required the head teachers to answesitamhe school performance
while section C will require the head teachers égponds to items on the

leadership styles. There are 29 statements onrtifides of leadership to respond
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to in section C and are accompanied by a 5-pomiedcikert and Likert (1967)

having the adverbs ; always, often, occasionadlsgly, and never.

This will measure the extent to which the headheex engaged in a particular

leadership style.

The questionnaires for the teachers contained apdrclosed ended items, it has
sections A, B and C. section A collected teachemabraphic data, section B
will require the teachers to respond to performaitems about their school

performance while section C will require teachersespond to 29 items on their
head teachers profiles of leadership, by tickingaib-point scale with adverbs

always, often, occasionally, rarely or never.

3.6 Instrument validity

The term instrument validity indicates the degree vthich an instrument

measures the construct under investigation .Vglidg the accuracy and
meaningfulness of inferences which are based orrdbearch results Brannen
(2004). Content validity refers to the extent toieththe content being examined
is represented in the study instrument. NachmidsNacthmias (1996). To ensure
content validity of the questionnaires, the questares will be appraised by the
supervisors, the researcher will then do a predsstig two schools in similar

environment to the other schools of the target fadjmn and which will not be

used in the main study. The researcher checkedldoity of the questionnaire

items in eliciting information from the head teahenodify or
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discard any vague ones before the actual admitigstraf the instrument to the

sample of the study.

3.7 Instrument reliability

Instrument reliability is the measure of the dege®hich a research instrument
yields consistent results or data after repeatedsirMugenda and Mugenda
(2003). To ascertain instrument reliability, thesearcher administered the
guestionnaire to the same schools in the pre-fest an interval of two weeks
and check for similarity in the results. Relialyildf an instrument is expressed as
a correlation coefficient which measures the stifernd the association between
variables. Such coefficients vary between 0.00 add for no reliability and
perfect reliability respectively. Correlation caefént was then calculated using
Pearson product — moment correlation formula below

NTXY — (3X)(3Y)
r=
VI (N XZ - (X)) (NyYZ — (3X)?)

Key:

»x= Sum of first set of scores

>'Y = Sum of second set of scores

Y'X?=Sum of squared first set of scores

>'Y 2 = Sum of squared and second set of scores

> YX= Sum of the product of first set of and secasetiof scores
N= Number of paired scores

(Best and Kahn (1998)
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Orodho (2005) asserts that Pearson product-momentlation co-efficient

establishes the extent to which the contents ofiteBuments are consistent in
eliciting the same responses every time the insgnins administered. According
to Mugenda and Mugenda (2008) a correlation caefficof 0.8 and above is
accepted as reliable. A correlation co-efficienthod instrument was found to be

0.8 and thus the instrument was deemed to be Ieliab

3.8 Data collection procedures

The researcher obtained a research permit fronN#t®nal Council of Science
and Technology (NCST) so as to conduct the stutig. @ermit was presented to
the sub-county Commissioner and sub-count Educdlifiicer, formerly (DC)
and (DEO) Yatta District, before visiting the saetblschools to introduce self
and establish rapport with the head teacher anthtke teachers selected for this
study. According to Best and Khan (1987) the persmministering the
instruments had an opportunity to establish rappplain the purpose of the
study and the strict confidentiality would be mained in dealing with their
identity. The researcher then distributed questmes and agree with them when

the researcher collected the filled questionnapessibly after two days.
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3.9 Data analysis techniques

Data analysis refers to the interpretation of tb#éected raw data into useful
information. Kombo & Tromp, (2006). After collectioof questionnaires the
researcher checked for the returns, sort the questires for completeness, edit

and code the data in readiness for interpretation.

Frequency tables and charts were used to condemsedata collected.
Quantitative data analysis and descriptive staistwill be used to give
percentages, frequencies and means for the diffégadership styles. Computer
software, statistical package for social sciend@SS) was used in the analyzing
of the data. The analysed data was then be usadsteer the research questions

in the study.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSIONS

4.1 Introduction

This chapter is a presentation of results and rfiigsliobtained from field responses
and data, broken into two parts. The first sectmals with the background
information of the respondents, while the othertisas present findings of the
analysis, based on the objectives of the study evidescriptive statistics have
been employed The study had the following objestito determine the extent to
which the head teachers use different leaderskipssthich influence academic
performance in primary schools in Yatta distriotestablish the influence of head
teachers democratic leadership style on the puggiaiemic performance in Yatta
district, to determine the influence of the heaathers’ autocratic leadership style
on the pupils’ academic performance in Yatta distand to evaluate how the use
of laissez-faire leadership style by the head techinfluence academic

performance of the pupils in Yatta district

4.2 Response Rate

From the data collected, out of the 146 questiaesaadministered, 133 were
filled and returned. This represented a 91.10%aese rate, which is considered

satisfactory to make conclusions for the study.
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Table 4.1

Response Rate

Questionnaires  Questionnaires Percentage
administered filled & returned
Respondents 146 133 91.10
Head teacher 36 33 91.67
Teachers 110 100 90.91

According to Mugenda and Mugenda (2003) a 50% mspoate is adequate,

60% good and above 70% rated very good. ThisclBab3orates Bailey (2000)

assertion that a response rate of 50% is adequaiks a response rate greater

than 70% is very good. This implies that basednmdssertion; the response rate

in this case of 96.18% is very good.

4.3 Demographic information of the respondents

4.3.1Gender Distribution of head teachers

Further the study sought to determine the gendgrildition of the head teachers

in order to establish if there is gender balandeaching profession.
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Figure 4.1

Head teachers Gender Distribution

45%
M Male

I Female

55%

From the findings as indicated in Figure 4.1, m&o(55%) were male head
teachers with (45%) being females head teacheis. iiiiplies there were more

males than female teachers although the differenget much significant.

4.3.2 Age Distribution of head teachers

The study further established the head teacheesiegribution.

Figure 4.2

Head teachers age Distribution
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From the findings in Figure 4.2, majority (42%) icated that they ranged
between 31-40 years, followed by those who inditétat they are over 40 years
with few (16%) and (10%) indicating that they wéaow 25 years and ranging
between 26-30 years respectively. This implies thajority of the head teachers
were at their maturity stage and therefore ablehandle the school affairs

responsibly.

4.3.3 Level of Education of head teachers
The study further found it of paramount importartce determine the head
teachers level of education in order to ascertiathay were well equipped with

the necessary knowledge for teaching and managagahools.

Figure 4.3

Head teachers’ level of Education
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From the study findings majority (48%) indicateattthey were P1, followed by
those who indicated that they had S1/diploma weth {7%) indicating that they

had B.Ed and M.Ed qualification respectively.

4.3.4 Teaching Experience of head teachers
The study sought to determine how long the headhtga had been in their
schools, this was to ascertain to what extent the&d teachers would be relied

upon to make conclusions for the study based orréeqre.

Figure 4.4

Teaching experience of head teachers
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From the study findings as indicated in Figure 430%) of the head teachers
indicated that they had been teaching for a peratjing from 11-15 years
followed by 28% indicated that they had been teagfor 16 - 20 years, 15% had

a teaching experience, 10 % had a teaching experiehbelow 1 year, 9% had
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teaching experience of over 20 years and 8% ha&ehing experience of 6-10

years.

4.4 KCPE Mean score year 2007-2012
KCPE examination is a critical evaluation tool feducation performance in
primary education. The pupils performance in KCRE fhe schools that

respondent was as shown in table 4.2

Table 4.2

Performance in KCPE of sampled schools

Centre No. Mean average score
1 262.5
2 238.1
3 349.2
4 232.5
5 242.5
6 231.3
7 241.5
8 223.5
9 255.8
10 246.4
11 229.1
12 235.9
13 244.5
14 221.3
15 235.7
16 231.5
17 223.9
18 226.4
19 224.0
20. 233.3
21. 235.2
22. 226.5
23. 244.5
24. 259.2
25. 270.77
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26. 273.11

27. 239.5
28. 253.82
29. 235.32
30. 234.5
31. 226.26
32 261.21
33. 255.7
244.48

From Table 4.2 above only 7 schools out of the@®sls which responded had a
mean score of 250 marks and above. The averae sthools that responded in
Yatta district was 244 marks. The minimum requiradrks for transition for
primary school to secondary school is 250 marksom the findings , it is clear

that most schools in Yatta district performed ppanl KCPE for the last six years

4.5 Perception of head teachers leadership style

The study further sought to determine the percaptiohead teachers leadership

style. The findings were as indicted in Table 4.2.

4.5.1 Head teachers opinion on their leadership dty

The head teachers gave the following opinions te itkems of their
guestionnaires. The items were divided into twaonge ltem 1-20 was used to
measure democratic and autocratic leadership st4lesean score of 1-3 showed
autocratic leadership style, while a mean score.@f 5 showed democratic
leadership style. Items 21-29 were used to medsissez-faire leadership style.

A mean of 5.1 and above indicated Laissez —faine ifems were analyzed 1 by
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1 to measure the style. Table 4.3 shows the eeaes and standard deviations
of the head teachers self perception of leaderstyips. The following key was
also used:- A-Always (5), O-Often (4), OC- Occasibn(3) , R- Rarely (2),N —

Never (1).

Table 4.3

Head teachers opinion on leadership styles

No
o <
. 5 3 2
Leadership Style Statement ! c T ®©
£ S g3
z = n 0
1 | am friendly and easy to approach and talk to 29 3.6 0.1
2 | listen to each group of school community eve® 3.7 0.2
when they hold different opinion from mine
3 I encourage staff to frankly express their vie® 2.8 0.2
points
4 | express confidence in staff even when &8 3.3 0.2
disagree on some issues
5 | genuinely share information with staff 29 1.9 0.2
6 | expect the best from the staff members 29 27 0.1
7 | encourage staff to initiate new and creatia® 2.4 0.2
ideas to benefit the school community
8 | take risks in trying new adventurous ide&9® 4.3 0.2
dealing with situations
9 | am open to criticisms by staff members 29 42 0.1
10 | accept | can make errors just like anybodg els 29 2.3 0.1
11 I welcome members of staff to question mat29 4.5 0.2
related to school affairs
12 | am patient with progress made by staff towar2id 1.8 0.2
goal attainments
13 | allow staff to take central position in staf?9 3.5 0.1
meetings and informal discussions
14 | acknowledge all staff members efforts towar@9 3.5 0.1
attainment of school affairs
15 | accept even unwarranted blame for failure 2@ 3.1 0.2

mistakes in the school
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16 | initiate and direct goals for the staff 29 6 3. 0.2

17 | give opportunity to any member to make 29 3.8 0.2
decision

18 | pay no attention to individual staff membe&9 3.5 0.1
interest in the school

19 | am concerned with staff welfare 29 3.6 0.3

20 | suppress new ideas from staff members 29 3.8 0.2

21 | allow staff members time to air their view29 3.4 0.1
before declaring my stand

22 | believe teachers are capable of self diractio 29 3.7 0.2

23 | consult with other staffs towards improving9 3.1 0.2
standards and education in the school

24 | criticize poor work 29 5.2 0.5

25 | treat all staff members as equals 29 6.1 0.2

26 | assign staff to particular duties 29 4.5 0.1

27 | guide rather than control teachers in theirkwo 29 15 0.2

28 | believe most teachers don’t like work 29 29 01

29 I involve teachers in setting school goals 29 4 2 0.2

Using table 4.4 head teachers leadership styteeptage was as follows:-

Democratic leadership style 60%, autocratic leddprstyle was 24.24% while

15.76% was Laissez-faire .

using figure 4.5 as follows:-
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Figure 4.5

Head teachers opinion on leadership styles

36 - 24.24Y%
20 15.76¥%
Laissaize faire Autocratic Democratic

Leadership style
From figure 4.5 above most of the head teachersepad their leadership style
as democratic. They indicated that they are frigiadid easy to dialogue, they are
good listeners, they encourage the members of tetafkpress their opinions and

they welcome members of the staff to question matidated to school affairs.

On Laissez-faire leadership style they respondeat they never enhance
indiscipline due to non-provision of direction ttaff members in doing their

work and do not suppress new ideas the membehe aitaff .

They supervise teachers in their teaching/learnaisgignments; they show
understanding of staff review point though holduofigergent view point with

them; they are patient with staff members towant®sls’ goals attainment’ they
govern the group through non-intervention of wheyt are doing: they accept
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any error like any other member of staff; theyallstaff members to take centre
stage , they pay attention to individual’s intesdsttheir work place and they are
good listeners despite holding different opinionghwmembers of staff in

discussion.

4.5.2. Teachers opinion on head teachers leaderstlsfyles.

To determine the perception of teachers towardgaYdistrict head teacher’s
leadership styles, the mean scores obtained gavevarall perception of
leadership behaviour for each item. The questioanaias divided into three
parts; part C which dealt leadership styles &9 items , items 1-20 were used
to measure democratic and autocratic leadershipsstyhile items 21-29 was
used to measure Laissez-faire leadership stylesie&n of 1-3 was interpreted to
mean autocratic leadership style , a mean of 8.8howed democratic leadership
style while a mean of 5.1 and above showed laitsez{eadership style. Table
4.5 shows the mean score and standard deviatiaieoteachers opinion on

leadership styles.
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Table 4.4

Perception On Head Teachers Leadership Styley the teachers

o yolli=
. g T S
Leadership Style Statement = = g2 .CSU
z 2 £
1 Friendly and easy to approach and talk to 29 26.1
2 Listens to each group of school community evererw29 2.4 0.1
they hold different opinion from them.
3 Encourages staff to frankly express their vioimints 29 26 0.2
4 Expresses confidence in staff even when thesagilee 29 1.5 0.2
on some issues
5 Genuinely share information with staff 29 25 10.
6 Expect s the best from the staff members 29 28.1
7 Encourages staff to initiate new and creativeasdéo 29 4.8 0.1
benefit the school community
8  Takes risks in trying new adventurous ideas dgakith 29 3.6 0.2
situations
9 Open to criticism by staff members 29 2.2 0.1
10 accepts they can make errors just like anyletsky 29 16 0.1
11 welcomes members of staff to question mattettedito 29 4.2 0.2
school affairs
12 Patient with progress made by staffs towardsl ggé¢@ 2.8 0.2
attainments
13 Allows staff to take central position in staféetings and 29 3.6 0.1
informal discussions
14  Accepts even unwarranted blame for failure cstakes 29 3.1 0.2
in the school
15 Acknowledges all staff members efforts towar@® 2.7 0.1
attainment of school affairs
16 Initiates and direct goals for the staff 29 2.60.1
17 Gives opportunity to any member to make a decisi 29 21 0.2
18 Pays no attention to individual staff membeeiest in 29 2.7 0.1
the school
19 Concerned with staff welfare 29 3.8 0.2
20 Suppresses new ideas from staff members 29 1®2
21 Allows staff members time to air their views dref 29 3.8 0.1
declaring my stand
22 Consults with other staffs towards improvingnsgtards 29 1.8 0.2
and education in the school
23  Criticizes poor work 29 26 0.5
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24
25
26
27
28
29

Treats all staff members as equals 29 25 0.2
Assign staff to particular duties 29 45 0.1
Guide rather than control teachers in their work 29 15 0.2
Believe most teachers don't like work 29 29 10.
Believe teachers are capable of self direction. 29 3.7 0.2
Involve teachers in setting school goals 29 2.49.2

Using table 4.4 the percentage of head teachedengaip as perceived by head

teachers were shown in figure 4.6 .

Figure 4.6

Head teachers leadership style perceived by teagke
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Leadership style

From the above figure most teachers perceived teaid teachers leadership

style autocratic followed by democratic and lessskez-faire.

According to the teachers opinions the head teaaiaeely allowed them to arrive

at a decision as a collective whole, express cenfid in them and frankly share
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information. They rarely pay attention to individsianterests in schools. They
rarely encourage teachers to initiate new ideastarithnkly and fully express

their view points.

4.6 Autocratic leadership style of head teachers gmerceived by teachers

Most of the teachers indicated that their head hexac employed autocratic
leadership style. Autocratic leadership style haer@entage of 62.07.

Table 4.6 shows the mean score and the standartitidevon autocratic
leadership styles as perceived by teachers. A noédpetween 1-3 indicated

autocratic leadership style.

Table 4.5

Mean score and standard deviation on autocratic ledership style as

perceived by teachers

& T <
Leadership Style Statement 3 c S %
= 5 5 3
=2 = O QO
1 Friendly and easy to approach and talk to 20 260.1
2 Listens to each group of school community evermwi0 2.4 0.1
they hold different opinion from them
3 Encourages staff to frankly express their viimints 20 2.6 0.2
4 Expresses confidence in staff even when thesagiee 20 1.5 0.2
on some issues
5 Genuinely share information with staff 20 25 10.
6 Expect s the best from the staff members 20 2.30.1
7 Open to criticism by staff members 20 2.2 0.1
8  Accepts they can make errors just like anybdsy e 20 1.6 0.1
9  Acknowledges all staff members efforts towar@® 2.7 0.1

attainment of school affairs
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10 Initiates and direct goals for the staff 20 26 0.1

11 Gives opportunity to any member to make a deisi 20 2.1 0.2

12 Pays no attention to individual staff membeerest in 20 2.7 0.1
the school

13 Suppresses new ideas from staff members 20 1.60.2

14 Consults with other staffs towards improvingnsiads 20 1.8 0.2
and education in the school

15 Criticizes poor work 20 2.6 0.5

16 Treats all staff members as equals 20 2.5

17 Patient with progress made by staff towards gaal 2.8 0.2
attainments.

18 Guide rather than control teacher in their work 20 15 0.2

19 Believe most teachers don't like work 20 2.9

20 Involve teachers in goal setting 20 2.4

All the above items showed autocratic leadershyfe iy giving a mean score of

between 1-3

4.7 Democratic leadership style of the head teacheas perceived by teachers

A mean score of between 3-5 was used to show detnotzadership style. The
teachers indicated that their head teachers emgpldgenocratic leadership style
(24.51% ) as shown in figure 4.6 above. The teaschalicated that their head
teachers allows staff to central position in staéfeting and informal discussions
. Allows staff members time to air their views befaleclaring their stand and
believe teachers are capable of self directiorbleld.7 shows the mean score and

standard deviation for each of the items.
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Table 4.6

Democratic leadership style of head teachers as p&ived by teachers.

a © S
9] 5 2
Leadership Style Statement g g 2 .g
z2 2 38
1 Encourages staff to initiate new and creativeasdéo 8 4.8 0.1
benefit the school community
2 Takes risks in trying new adventurous ideas dgalith 8 3.6 0.2
situations
3 welcomes members of staff to question mattertedldo 8 4.2 0.2
school affairs
4 Accepts even unwarranted blame for failure otakiss in 8 3.1 0.2
the school
5 Concerned with staff welfare 8 38 0.2
6 Allows staff members time to air their views hefo8 3.8 0.1
declaring my stand
7 Assign staff to particular duties 8 45 01
8 Believe teachers are capable of self direction. 87 0.2

Each of the above items showed democratic leagestflie by scoring a mean

score of between 3.1-5

4.8 Laissez- faire leadership style of head teaclseras perceived by teachers

Items 21-29 were used to measure laissez-fairestehip style and they were
interpreted one by one from the teachers’ questivenThe following key was
used to interpret the items. 1-Never, 2- RarelyQ8easionally, 4- Often and 5 —
Always. The items that showed that the head teackerployed laissez-faire
leadership style were as shown in table 4.8. A niah — 5 indicated Laissez-

faire.
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Table 4.7
Laissez-faire leadership style of head teachers psrceived by teachers.
The table shows that teachers (13.34%) perceiveid tiead teachers leadership

style as laissez-faire .

o yolli=
. 2 T S
Leadership Style Statement e g 2 .CSU
z 2 8¢
1  Treats all staff members as equals 8 25 0.2
2 Guide rather than control teachers in their work 8 15 0.2
3 Believe teachers are capable of self direction. 8.7 0.2
4 Involve teachers in setting school goals 8 2£ 0
5 Gives opportunity for members to make decision 25 0.1
6  Accepts even unwarranted blame for failure ortahiss 8 3.1 0.2
in the school
7 Patient with progress made by staffs towards gB8al 4.5 0.1
attainments.
8  Genuinely share information with staff 8 35 01

Most teacher indicated that their head teacheas &k members of staff as equal,
they believe teachers are capable of self directiovolve teachers in setting

school goals and they guide rather than contrahtess in their work.

4.9 Relationship between performance in mean scoand the head teacher
leadership style.

The average mean score of each of the 33 pariiegpathools was calculated

and compared with the exhibited leadership stylpleyed. Schools with similar

leadership style were grouped together and theierames mean score
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performance in KCPE for the six years calculate@dbl&é 4.9 shows the
relationship between leadership styles and pypgitlormance.
Table 4.8 Relationship between leadership stylesthe average mean score of

the pupils’ performance for the last six year (2Q022).

Table 4.8

Correlation analysis between the variables

]
(&)
Lé é % %L é %:- N %—
Leadership Style Statement % é 5 g 2 g _% % 2
g¢ 23 A% =33

Academic performance Pearson's 1 0.612 0.714 0.849

correlation

Sig (2- tailed) 0.000 0.003 0.016

N 33 33 33 33
Autocratic leadership styles Pearson’'s 0.612 1 0.389 0.341

correlation

Sig (2- tailed) 0.000 0.007 0.036

N 33 33 33 33
Democratic leadership style Pearson’'s 0.774 0.389 1 0.313

correlation

Sig (2- tailed) 0.003 0.007 0.056

N 33 33 33 33
Laissez Leadership styles Pearson’'s 0.849 0.341 0313 1

correlation

Sig (2- tailed) 0.016 0.036 0.056

N 33 33 33 33
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With the help of statistical packages for socidksce, data gathered from the
field was coded. Coded data on various variablet, is, academic performance,
autocratic leadership styles, democratic leadergtjpes and laissez —faire
leadership styles were quantified by SPSS and latioe analysis done using
Pearson’s product moment correlation. A correfatioefficient of 1 or close to 1

is regarded as a strong positive correlation i@hgtip between the variables.

From the Table 4.8, a correlation for efficientualfar from one is regarded as
weak positive correlation relationship between thariables. A negative

correlation coefficient is regarded as a negatigeretation and indication of

negative correlation between the variables. Allglgmificant values was found to
be less than 0.05 and indicate they were statilstisagnificant. The correlation

coefficient between academic performance in thepgaanschools and autocratic
leadership style was 0.612 indicating there wasgh kelationship between the
academic performance in these schools and theratitoteadership styles used
by the head teachers. Academic performance and d@atiwleadership style had
a correlation coefficient of 0.774 indicating aosty association whereas in the
schools laissez —faire leadership styles was ubedcorrelation coefficient was
0.849, a rather high correlation coefficient, megnihe performance may have

been caused the use of leadership style.
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The Pearson product moment correlation coefficiemiscate that there was a
strong relationship between the leadership stykesi by the head teachers and
the schools academic performance in primary school¥atta District. It is
apparent that the leadership style that head teadgecontributes immensely to
the level of schools academic performance realizeda school. The low
performance of the pupils in primary schools int&#ddistrict can be attributed to
the fact that majority of the head teachers araguautocratic leadership style.
The academic performance and leadership stylesinalieated to be highly
correlative as indicated by the correlation coéfit in the study. The findings
concur with Okoth (2000) and Kimacia (2007) who @amed that there was a
strong relationship between head teachers leagerstyles and academic
performance and that democratically rated heachexachad higher performance
index than autocratic and laissez faire headh&ac This study contradicts
Huka (2003) who noted that there was a signifiaqahtionship between head
teachers leadership styles and the schools acadpariormance and that
autocratic head teachers had a higher performawlex ithan the democratic head

teachers and laissez-faire head teachers.
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Table 4.9

Relationship between academic performance and leadhip styles

Leadership style Frequency Mean average Marks
Democratic 7 259.71

Autocratic 17 236.18

Laissez-faire 9 226.56

Out of 33 500

According to the Table 4.9, democratic leadershyfehad higher average marks
as compared with the other leadership styles. kaifasire leadership style had
the lowest mean average marks. The overall averagen score for Yatta district
for the period of 2007-2012 was found to be 44&iBaj the possible 500 mean
score. The results showed that pupils performanc€GPE in public primary

schools in Yatta district was below average ingampled schools.

4.10 Summary of the findings

The results of the findings revealed that majouwty the teachers (62.07%)
perceived their head teachers’ leadership styleawscratic while the head
teachers (60%) perceived their leadership styleet@lemocratic. It is clear that
the head teacher’s leadership styles influencedlgpperformance in KCPE in

Yatta district.
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In correlation analysis done, a high correlatioefticient using Pearson product
moment correlation formula were noted between aoadeerformance and

autocratic, democratic and laissez faire leaderstyies. This reaffirmed that the
results posted in primary schools in Yatta distwete attributed to the leadership

styles used by the head teachers.

In determining KCPE mean score in 2012, the averagan score for all the
schools under the sample was 244.8. This perforenavas attributed to head
teachers effort, pupils effort and teachers effoftise study further sought to
determine the perception of head teachers leagerstyle. From the study
findings on the perception of head teachers leagestyle majority 38(30.16%)

indicated that head teachers are friendly and éasgpproach and talk to.
Majority 31(24.6%) also indicated that head teasheormally listen to each

group of school community even when they hold défg¢ opinion from mine.

Majority 32(25.4%) further indicated that head te&rs normally encourage staff
to frankly express their view points. Majority 43(33%) also indicated that head
teachers always express confidence in staff eveenwhke disagree on some
Further majority 43(34.13%) also indicated thatché@achers genuinely share
information with staff. Majority 47(37.3%) also ilwdted that head teachers
always expect the best from the staff members. 6{3%0) also indicated that
head teachers encourage staff to initiate new aedtice ideas to benefit the

school community. 5 3(42.06%) also indicated thedichteachers normally take

56



risks in trying new adventurous ideas dealing withations. These findings also
concur with the views of head teachers themselJss agreed strongly with the

same views as far as their leadership style iseroed.

The study established that autocratic head teacHersinate teachers and
suppress new idea from them. They rarely allowheesto arrive at a decision as
a collective / whole and share information. Thealgtastablished that democratic
head teachers show understanding of the staff p@nts and also allow teachers
to take centre stage in discussion. They invohathers in decision making

which is an important aspect for good pupils’ perfance.

The study concurs with the early study by Harri®0@® which asserts that
successful leadership in schools have resultedgheh levels of both students
attainment and achievements, emphasizing the impoet of distributed

leadership. Okoth, (2000) found out that head tectwho were rated as being
democratic had higher performance index than aatiechead teachers while
Kagwiria, (2009) found out that head teachers’estyhad a direct relationship

with students’ academic performance.

The finding concludes that majority were male hesthers with quite a number
being females head teachers although the differesnnet much significant. The
study further concludes that the age bracket ohted teachers ranged between
31-40 years, followed by over 40 years with fewd@&nd (10%) being below
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25 years and ranging between 26-30 years respbctiMee study also concluded
that majority of teachers were P1, with majority béad teachers being
Si/diploma with few having BED and MED qualificatisespectively. The study

further concludes that head teachers had beenein $ichools for long and

therefore better placed to answered the study iquesst

The study further concludes that head teacher$riarelly and easy to approach
and talk to, that head teachers normally listeeach group of school community
even when they hold different opinion from mineattinead teachers normally
encourage staff to frankly express their view pmirthat head teachers always
express confidence in staff even when we disagresame issues, that head
teachers genuinely share information with stafft thead teachers always expect
the best from the staff members, that head tea@mmsurage staff to initiate new
and creative ideas to benefit the school commuaitg that head teachers
normally take risks in trying new adventurous iddaaling with situations. From
the study results, the researcher deduces thae#uership style employed by
majority of the head teacher in public primary saloof Yatta district, was
mainly autocratic and less democratic leadershyfe.siThis contributed to the
poor performance of the schools in the districtisTdoncurred with the findings
of Mwaniki (2012) who observed that there was aiigant relationship between
leadership styles and student’s performance. Homéheestudy contradicts with
Kithia (2010) who concluded that there was no digamt relationship between
leadership styles and students’ performance.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION
5.1 Introduction

This chapter summarizes the study, draws the ceioeia about the findings of he
study and gives researchers recommendations aallyfigives suggestions for

further study.

5.2 Summary of the study

The purpose of the study was to investigate whdthad teacher leadership style
had any influence on pupils’ performance in KCPBpublic primary schools in
Yatta district. The objectives of the study weredetermine the extent to which
the head teachers use different leadership styleshwinfluence academic
performance in primary schools in Yatta distriotestablish the influence of head
teachers democratic leadership style on the puggiaemic performance in Yatta
district, to determine the influence of the heaathers’ autocratic leadership style
on the pupils’ academic performance in Yatta distind to evaluate how the use
of laissez-faire leadership style by the head techinfluence academic

performance of the pupils in Yatta district.

The study used expost facto research design amdartyet of population of 36
public primary school in Yatta district and 109&adkers. Out of sample size of

36 head teachers and 110 teachers, 30 head tesch200 teachers responded.
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The study used test re-test technique and a cbomlaoefficient of 0.8 was

obtained during the pilot study. Descriptive statsswere used to analyze data to
give the percentages, frequencies and means. Degtarpied helped to explain the
relationships between the variable of the studym@ater software that uses
statistical package for social sciences (SPSS)orerk7 was used for analysis.
The study sought to determine the gender distobubif the respondents in order
to establish if there is gender balance in teaclpirdession. From the findings

majority were male respondents with quite a nunfileeng females head teachers.
This implies there were more males than femalehtacalthough the difference
is not much significant. The study further estdidi$ the respondent’'s age
distribution. From the findings majority indicatétht they ranged between 3 1-40
years, followed by those who indicated that thegy aver 40 years with few

(16%) and (10%) indicating that they were belowy2ars and ranging between
26-30 years respectively. This implies that mayoaf the respondents were at

their maturity stage and therefore able to harttdesthool affairs responsibly.

The study further found it of paramount to detemnthe respondents’ level of
education in order to ascertain if they were wejuipped with the necessary
knowledge for teaching and managing the schoolmFtbe study findings
majority indicated that they were P1, followed e who indicated that they
had Si/diploma with few indicating that they hadeB.and M.Ed qualification

respectively.
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The study sought to determine how long the teacleixyerience of the head
teachers. This was to ascertain to what extent tagponses could be relied upon
to make conclusions for the study based on expegieirom the study findings,
majority of the respondents indicated that they haedaching experience ranging
from 5-10 years followed by those with a teachingezience of more than 10
years with only a few (20%) indicating that theyllmteaching experience of less

than 5 years.

5.3 Conclusions

The study concluded that majority of teachers (fejceived head teachers
leadership styles as autocratic. Quite a numbeld)L$erceived their head
teachers leadership styles as Laissez-faire aeavaf them (24.51%) exhibited
democratic leadership styles. Autocratic leaderskiple influenced pupils’
performance in KCPE in Yatta district whereby tlverage mean score for the
schools that the style was practiced was 236.1&sndihis is below the average

mean score mark of 250 .marks out of the possiblensarks.

Democratic leadership style was found to have erfie on pupils’ performance

in KCPE in the schools where the style was exhibiehe average mean score
was 259.71 marks which was above 250 marks. Thssfaand to be better than
in the other school where autocratic and Laissee-feeadership styles were

practiced.
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Laissez-faire leadership style had a negative emibe on pupils’ performance in
KCPE in Yatta district. The average mean scorettierschools where the style
was practiced for the last six years was 226.5&snahich is far much below the

average mean mark of 250 marks out of the posSidemarks.

Laissez-faire head teachers on the other handneahadiscipline due to non-
provision of direction and structure to staff memsbén doing their work.

discipline is one of the key factors for improvestfprmance.

5.4 Recommendations

Kenya Education Management Institute (KEMI) shosighport head teachers by
providing frequent and vigorous training in managaemprogrammes aimed at
increasing efficiency and effectiveness in schoanagement. It can also
organize seminars and workshops for head teachersdaat making them

understand leadership skills better. Leadershifissire prerequisite for better

academic performance.

Teacher Service Commission (T.S.C.) should appweaid teachers on the basis
of their academic/professional qualification. Aftdre appointment of a head
teacher, T.S.C should continue monitoring the perémce of the head teacher by
checking the progress of pupils’ performance in R.E and giving feedback to

the head teacher. Kenya Education ManagementutestfK.EM.I) should also
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frequently organize in service courses on leadprébri head teachers. ) Head
teachers should upgrade their educational qudiibica to equip themselves /
with sufficient skills, knowledge and good mast@fycontent. This will make

them better teachers and therefore enhance gotaipance in pupils in KCPE

5.5 Suggestions for further research
Based of the finding of the study, the researchakes the following suggestions
for further research:

i. A study should be carried out on pupils’ perceptidtheir head teacher’s
leadership style and its influence on their perfance in KCPE.

ii. A study should be carried out on the influence edichteachers leadership
style on performance in KCPE in other district irertya in order to
generalize the results.

iii. A study should be carried out on other factorsctwhinfluence KCPE

performance in public school in Kenya.
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APPENDIX |

Letter of Introduction

University of Nairobi
School of education
P.O Box 92
Kikuyu
Headteacher,
veeveen... Primary School,

Dear Sir/Madam,

| am a postgraduate student of the University ofirddd Department of
Educational Administration and Planning. | am cexgyout a study omfluence
of headteachers’ leadership styles on pupils’ acadec performance in
primary schools in Yatta District.

Your school has been selected to participate in stuely. Please assist in
completing the questionnaires as honestly as pessibe information you will

give will be treated with great confidentiality anded for the research only.

Your response is highly appreciated. Please dawnité your name anywhere in

this questionnaire.

Thank you for your cooperation,

Yours faithfully,

Stephen N. Mutua
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APPENDIX I

QUESTIONNAIRE FOR HEAD TEACHERS

Instructions

This study is an investigation of the influencehefad teachers, leadership styles
on the pupil’'s academic performance in K.C.P.E impry schools in Yatta
district, Machakos County. You are requested tdi@pate in the study by filling
the questionnaires as honestly as possible. Yal@p@endent view is required and
your co-operation is highly appreciated.

Indicate the correct option by inserting a tick/() in the appropriate box
provided.

Section A: Demographic Information

1. What is your gender
Femal{ ] MaIeD
2. What is your age?
Bellow 25 Years [ ] 26-30 Years [_| 31-35year |
36-40 years [] 40-45 years [ | 45 and ab{ |
3. What are your highest academic and professiondifigaiions?

KCSE/KCE/EACE [_] Pl L] atsv [

Diploma /S1 [ ] B.Ed [] MEd ]
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OthersS(SPECITY) ...t e e e e

4. What is your teaching experience in years?

2-5 years [ ] 6-10years [ | 11-15years [ |

16-20 years I:I Above 20 yeaI;|
5. How many years have you been a head teacher?
Below one year I:I 2-5 years |:| 6-10 years |:|
11-15 years [ ] 16-20years [ ] Above 20 ¢}
Section B: Performance data

6. Have you ever attended any training course on neanagt or leadership?

Yes [ ] No []

7. If yes, specify the following
a) Title of the course/ TraiNiNg ..........covviiiiiiiiiieieiee e e,
b) Duration of TrainiNg ........covvii it e

c) Organizer of traiNing ........c.ovveiiiiie i,
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8. Please fill in the pupils K.C.P.E performanceyaur school in the table

below

Year 2007 | 2008 2009 2010 2011 2012
K.C.P.E

performance

(Mean score

9. How would you rate this school performance?
Below average [ | Average [ ] Slightly abov{ ]
Above average |:|
10.What would you attribute this performance to? KTadl that apply)
a) Head teachers effol:l (b)Pupils eff|:| (c)Teastedfort |:|
d) Parents responsibility[ |  (e) Team Wd ]
Others (SPeCify)......coovi i

11.What can be done to improve this performance? Hkxpla

briefly
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Section C: Perception of head teachers leadershipy/ke

key

A-Always (5), O-Often (4), OC- Occasionally (3) ; Rarely (2),N — Never (1)

school affairs

No | Leadership Style Statement Perception Scale
As | O |0c | Rz | Ng
1 | am friendly and easy to approach and talk to
2 | listen to each group of school community evemem
they hold different opinion from mine
3 | encourage staff to frankly express their vjaints
4 | express confidence in staff even when we desagn
some issues
5 | genuinely share information with staff
6 | expect the best from the staff members
7 | encourage staff to initiate new and creativeasl to
benefit the school community
8 | take risks in trying new adventurous ideas idgalvith
situations
9 | am open to criticisms by staff members
10 | I accept | can make errors just like anybodg els
11 | I welcome members of staff to question mattited to
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12 | | am patient with progress made by staff towagdal
attainments

13 | | allow staff to take central position in stafeetings and
informal discussions

14 | | acknowledge all staff members efforts towards
attainment of school affairs

15 | | accept even unwarranted blame for failure takes
in the school

16 | linitiate and direct goals for the staff

17 | | give opportunity to any member to make a denis

18 | | pay no attention to individual staff membetenest in
the school

19 | I am concerned with staff welfare

20 | I suppress new ideas from staff members

21 | | allow staff members time to air their viewsfdre
declaring my stand

22 | | believe teachers are capable of self diractio

23 | | consult with other staffs towards improvingredards
and education in the school

24 | | criticize poor work

25 | I treat all staff members as equals
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26 | | assign staff to particular duties

27 | 1 guide rather than control teachers in theirkwo
28 | | believe most teachers don't like work

29 | linvolve teachers in setting school goals

Thank you for responding and doing it honestly.
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APPENDIX IlI

QUESTIONNAIRE FOR TEACHERS

Instructions

This study is an investigation in to the influenaehead teacher’s leadership
styles on the pupil’'s academic performance in K.E.iR Public Primary Schools
in Yatta district, Machakos County. You are reqeddb participate in the study
by filling the questionnaire as honestly as possiMour co-operation is highly
appreciated. The information collected will be kepinfidential and used for
research

Indicate the correct option by inserting a ticK)( in the appropriate box
provided.

Section A: Demographic Information

1. What is your gender? Fema| ] Mg ]

2. What is your age?
Below 25 yeard | 26-30 yeqd | 31-35yd
36-40 yeard | 40-45yeal |  Over 45 ye{ |

3. What is your highest academic and professionalifigetion?
KCSE /KCE/EASH_ ] P1[] B.E[]
ATIV[] MEd [] Sl Diploma]
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Others (SPECITY) ... e,
4. What is your teaching experience in years?
Below 1 yr [1 2-5yrs []1 6-10yrs  []
11-15 yrs [] 16-20yrs [] Over 20 yrs[]
Section B : Performance data
5. Write the K.C.P.E Mean score of your school in Z012.................
6. How do you rate this performance?
Poor[ ] Below averad | Averag—]
Above averag]  God]

7. What would you attribute this performance to? Tatlkhat apply.
Head teacher effd | Pupil effo[ ] Teacher's ef| |t
Parent’s responsibilit] ] Team Wa|_]

Others (SPECITY)...cue i e e e e e

8. What do you think can be done to improve thigggmance? Explain

Briefly o
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Section C: Perception On Head Teachers Leadershipye

key
A-Always (5), O- Often (4), Oc- Occasionally (3); Rarely (2), N - Never (1)
Leadership style Perception
No Leadership Style Statement AS | 04] Oc3| R2

1 Friendly and easy to approach and talk to

2 Listens to each group of school community evermwh

they hold different opinion from them

3 Encourages staff to frankly express their viomints

4 Expresses confidence in staff even when thesagiee

on some issues

5 Genuinely share information with staff

6 Expect s the best from the staff members

7 Encourages staff to initiate new and creativeasdéo

benefit the school community

8 | Takes risks in trying new adventurous ideas dgakith

situations

9 | Open to criticism by staff members

10 | accepts they can make errors just like anyletsky

11 | welcomes members of staff to question matteted! to

school affairs
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12 | Patient with progress made by staffs towardsl gog
attainments

13 | Allows staff to take central position in stafeatings ang
informal discussions

14 | Accepts even unwarranted blame for failure cstakies
in the school

15 | Acknowledges all staff members efforts towards
attainment of school affairs

16 | Initiates and direct goals for the staff

17 | Gives opportunity to any member to make a deisi

18 | Pays no attention to individual staff membeeriest in
the school

19 | Concerned with staff welfare

20 | Suppresses new ideas from staff members

21 | Allows staff members time to air their views dref
declaring my stand

22 | Consults with other staffs towards improvingnstards
and education in the school

23 | Criticizes poor work

24 | Treats all staff members as equals
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25

Assigns staff to particular duties

26

Believes teachers are capable of self directions

27

Guides rather than control teachers in theikwor

28

Believes most teachers don't like work

29

Involves teachers in setting school goals

Thank you for responding and doing it honestly
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APPENDIX IV
LETTER OF RESEARCH AUTHORIZATION

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

QOur Ref:

NCST/RCD/14/013/931 pate: 3" June 2013

Stephen Ndeti Mutua
University of Nairobi
P.O Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 28™ May 2013 for authority to carry out research
on “Influence of head teachers’ leadership styles on pupils’ academic
performance in primary schools in Yatta District, Machakos County, Kenya.” 1
am pleased to inform you that you have been authorized to undertake research in
Yatta District for a period ending 31° July, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Yatta District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

N s =D ‘.\ »

B M, I UG BRIV HSE,

DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner .
The District Education Officer

Yatta District

“The National Council for Science and Technology is Committed to the Promotion of Science and
Technology for National Development”.
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APPENDIX VI

RESEARCH PERMIT
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