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ABSTRACT

The study investigated the influence of headteatheadership styles on
pupils performance in Kenya Certificate of Primdtgucation in Kathiani
District, Kenya. It sought to establish the leatlgrsstyles employed by
primary school head teachers, the extent to whithgry school headteachers
leadership styles influence performance in KCPE éffectiveness of primary
school headteachers leadership styles and thateartevhich primary school
headteachers involve teachers in decision makingathiani District. The
study used descriptive survey design. The choidhisfdesign is based on the
fact that the purpose of the study is to exploe itifluence of headteachers
administrative styles on the performance in Kenyatificate of primary
education in Kathiani district. Those who parti¢gzhin the study were 24
headteachers and 228 teachers. The researcherquestionnaires as the
research instruments. To ascertain the validityinkeruments were discussed
with the supervisors. To ascertain the reliabibfythe instruments of the
researcher employed test-retest technique. Toatdlhe data, the researcher
obtained a permit from the national council of acee and technology.
Quantitative data was analysed using statisticelkgge for social science and
the results were presented using frequency taplesgharts, bar graphs and
percentages. Qualitative data was analyzed by miggndata into themes,
patterns and subtopics. Findings of the study wdrat most of the
headteachers in Kathiani District used democraadérship styles.
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CHAPTER ONE
INTRODUCTION

1.1Background to the Study

Headteachers of primary schools are charged with rissponsibility of

managing their respective primary schools on daglap basis and ensuring
that educational aims are achieved. Okumbe (19§8es that functions of
managers are primarily the same whether they argtline managers or top
executive of an organization. Newman and Warre897{) specifically

observe that managers are activating elements iorganization and they
therefore plan, set goals, organize resources, li®biequired means of
production, coordinate activities both within thatexprise and outside it

towards a common objective.

Organization train their managers in three basiltsskhich are important at
all administrative levels, for effective and ef@ot performance of
management roles. These managerial skills idedtifyg Okumbe (1998) are
technical skills, human relations and conceptudlsskEducation provides a
foundation for alleviating poverty and improving c&m — economic

development. It raises the quality of life, impreveealth and increases
productivity to the market and non-market workinitreases the individual's
access to paid employment and often facilitatesiosand political

participation (FAWE, 1998).

Globally educating a nation remains the most visitategy for the
development of the society throughout the develppiorld. Many studies on

1



human capital development concur that it is the dnumesources of a nation
and not its capital or natural resources that altety determines the pace of
its economic and social development. The principatitutional mechanism
for developing human capital is the formal educatgystem of primary,
secondary and tertiary training (Nsubuga, 2003).udatlon being an
investment has a notable positive correlation wabonomic — social

productivity.

To achieve this, the headteacher has to be eféedtivcarrying out the
following responsibilities. The responsibilities cinde administration of
curriculum and instruction, student personnel, stfecilities, school finance,
staff development school community development aemdluation (Craig,
1990). The function of headteachers as adminisgabovolves planning,
organizing staffing, directing, co-ordinating anddgeting (Okumbe, 1998).
The major aim is to improve educational standardd pupils academic
performance. The headteacher is expected to bk anmdel by carrying out
human resource management, school plant managenmtjculum

supervision and community involvement effectivelihe various problems
faced by the primary schools have been causeddffeative management of

institutions.

For efficiency and effectiveness to be achieveddtshould be new leadership
approaches in education. This can be attained ghronanagement reforms
raising the learner teacher ratio, increasing teechime on task, reducing

repetition and improving accountability (Nsubuga@03). As a result of



inefficiency must learning time is lost in many sBhharan Africa (SSA)
Education Systems. Twenty five percent or moreabios! days may be lost
each year in poorly managed schools (Lewi 2001adeeship in education
institutions is thus a dynamic process where anvidgal is not only
responsible for the groups tasks, but also actigeks the collaboration and
commitment of all the group members in achievingugrgoals in a particular

context (Cole 2002).

Management involves the accomplishment of the tagkich is the

organizational requirement and the satisfactiorewiployees which is the
human resource requirement (Okumbe, 1999). Armgt(@004) notes that
management as the influence, poor and the legeiraathority acquired by a
leader to be able to effectively transform the argation through the
direction of the human resources that are the nmpgbrtant organizational
asset, leading to the achievement of the desiredopa. According to Cole
(2002) management is inspiring people to performimstitution may have all
the financial resources to excel but it may fadndally if the leadership does
not motivate others to accomplish their tasks é¢ffety. The concept of
management that matters is certain characterigfitise leader but not being
limited to the top of the institution at the heamtieer. The future of every
country depends to a high percentage on the rapdeffective development

of its system of education.

According to Schufelbein and Simon (1981) and Eshr{a983) in their

studies on the determinant of school achievemetttarthird world countries



noted that resources and process, class sizebaekt school administration
as some of the factors that cause poor academiorpemnce. The first
education commission in independent Kenya (Repufli€éenya 1964) noted
the importance of effective school managementudther noted that a good

school administration would poster good educatisterhdards in the country.

Jones (1989) stressed that it is the role of thedieachers to assure the
parents and pupils of physical safety and psychcébgsecurity. The
headteacher administrative behavior plays a vid m attainment of good
discipline in a school. (Moehman 1940) and (Okuni$98) agree that
functions of managers are primarily the same wihethey are front line
managers or top executive of an organization. Newarad (Warren1997)
specifically observe that managers are activatliaghents in an organization
and they therefore plan, set goals, organize ressunobilize required means
of production coordinate activities both within teaterprise and outside it

towards a common objective.

Organizations train their managers in three baslts svhich are important at
all administrative level for effective and efficigmerformance of management
roles. These skills as identified by Okumbe (198®8a school are technical

skills, human relations and conceptual skills.

The teacher’s perception of the headteacher is wepprtant since it is the
determinant to which they can cooperate with himher in meeting the
schools objective (Katsz and Khan, 1966). Accordingthe Ministry of
Education Information Handbook, Education in KerfiRepublic of Kenya,

4



1987: 64) teachers should have the relevant kn@eleskills and attitude to

subscribe to the educational objectives and maka th reality.

Oyaya (2002) stressed the headteachers must betiedfeand efficient
managers. The District Education KCPE result amalyslicates that Kathiani
District has been performing poorly in the Kenyatifieate of Primary
Education in the last five years. This inspite @ing geographical conditions;
the current research seeks to establish if thelseffective leadership styles
contributed to the poor results in Kathiani digtiic the Kenya Certificate of
Primary Education. The poor results in Primary sthioin the Kenya
Certificate of Primary Education could be as a ltesfi using ineffective

leadership styles in running the schools.

According to the Department of Quality Assurance &tandard (DQASO)
examination analysis report for the last five yestiews that the district has

performed poorly for the last five years.



Table 1.1

KCPE analysis for Kathiani, Kangundo and Athiriver Districts 2008 —

2012

YEAR Kathiani District ~ Kangundo District  Athiriver District

Mean Score Mean Score Mean Score
2008 232.63 243.42 260.25
2009 235.25 247.17 267.80
2010 241.93 254.76 275.70
2011 235 .37 249.67 285.20
2012 244.06 251.48 291.77

Source DEQ'’s Office in Kathiani, Kangundo and Aitrer Districts.

From the above data it will be observed that thé’E@nean score in Kathiani
district for the years 2008 — 2012 was low as caexbdao the neighbouring
districts Kangundo and Athiriver. It is for thisason that the researcher wants
to investigate the influence of headteachers manage styles on pupils

performance in KCPE in Kathiani District.

1.2Purpose of the Study

The study investigated the influence of the managgmstyles of the

headteacher on performance in public primary schimoKathiani District.



1.3 Statement of the Problem

Good leadership styles among others tasks by tadté@cher can lead to high
performance. Workshops, seminars in service courseant to improve
leadership in our schools have been used natiorgtig had been done with

an aim of improving the academic performance (Eiiyication, 2009).

Despite the government efforts to support edapatn public primary
school in Kathiani District through the postingteficher and improving the
infrastructure the performance has remained disifiaé failure has been
attributed to under staffing, ECD poor foundati@nd child labour and
incompetent heads. Kathiani district has eightg @mimary schools. The
performance in KCPE has been dismal for the last years with the district
scoring a mean score of less than 250. Most ofptli®ic primary school in
Kathiani district have been attaining a mean saufrdess than 250. The
community  has raised concern over the poor pmdoce in the public
primary school with some parents moving childrerotber schools seeking

for a better performance.

The headteacher is expected to make the curremtiqgga and plans to
strategies, structures and systems which bring¢heol close to attaining the
outcomes of the curriculums. Good leadership styesa large extent
contribute to high performance in school. The heactier should find ways
and means of bringing out the vision of the sclomrhmunity that process of
teaching and learning becomes a model of how resiplenpeople behave
(Berlia, Kavanah 1988, Faith 1988, Fullan 1991he Btudy seeks to establish

7



whether the headteacher management styles havénilugnce on student

performance in KCPE in Kathiani district .

1.40Objectives of the Study

i) To establish the influence of headteachers’ dentiedesmadership style
on pupils performance in KCPE in Kathiani Districgnya.

i) To establish the influence of laissez faire heattiees’ leadership
style in pupils performance in KCPE in Kathiani Dicst, Kenya.

iii) To establish the influence of headteachers’ aatmcleadership style
on pupils performance in KCPE in Kathiani Distrignya.

iv) To establish the influence of headteachers’ transdtional leadership

style on pupils performance in KCPE in KathianitbDg, Kenya.

1.5Research Questions

i) How does democratic leadership style of the heatiers’ influence
performance of pupils in KCPE in Kathiani Distrisienya?

i) What is the influence of the headteachers’ lai$siee leadership style
in pupils performance in KCPE in Kathiani Distristenya?

iii) How does headteachers’ autocratic leadership shflaence pupils
performance in KCPE in Kathiani District, Kenya?

iv) What is the influence of headteachers’ transforomaii leadership style

on pupils’ performance in KCPE in Kathiani Distrigtenya?



1.6 Significance of the Study

The study of leadership administrative style of dieachers may be of
significance to show the formal preparation of headhers and their training
needs. The ministry of education may use the figslito re-evaluate the
policy of preparing administrators. KEMI may benefiom the study by
realizing the areas to stress on in training edfitiand effective leaders.
Teachers trainers may also use the findings toin tréetter educational
administrators .The study may identify the adntrais/e skills required by
the head teachers in order to enhance a bettErp@ance in public primary
schools in Kathiani district. It would serve asnaans of understanding how
interaction between teachers and the headteachpreves motivations .The
study may create morale among teachers throughusiee of different

leadership styles in attaining good performand€@®PE examination.

The findings may be of benefit to the primary sdhoead teacher in order to
address the problem of how to improve the perfoeanf learners through
the findings of the study the TSC could realize fhetors that lead to
motivation amongst the teachers in the professimmhleence retain them in the
profession. The finding may be of benefits to thmistry of education to
empower education managers and administrators e o their leadership
styles. The community may benefit from the findingsrough the
improvement of performance in public primary schimoKathiani district due

to use of varied leadership styles by the heabisrac



1.7 Limitations of the Study

The researcher ideally likes to conduct the studyll the public primary
schools in Kathiani district but due to financiahstrain the research will only
be carried out in particular schools within thetritts. The time allowed
within the study to be carried out is also anott@straint. Another limitation
of the study is the non-response from some oféspandents to filling of the

guestionnaires.

1.8 Delimitation of the Study

The study was carried out in public primary schowmisKathiani district,
Machakos County. The research focused on one taskirfluence of
headteachers’. Leadership styles on performanceeabehere are other tasks
that should be assessed. The research focused pamtieular number of
schools. The results should be handled with caa@yf generalization is to be

made. Kathiani is just one district out of manytriiss in Kenya.

1.9Basic Assumptions of the Study

The researcher assumed that:

1. Performance is closely associated to leadershipssof headteachers.

2. All headteachers are well trained and well acquivéd proper
administrative skills and that they attend in-seeviauses to empower
them with the right leader skills to enhance periance in their

primary schools.

10



3. The use of questionnaires provided would give ateuresponses.

1.10 Definition of the Significant Terms

Leadership refers to the execution of policies and decisiorsctv help to
direct the activities of an organization towards #thievement of its specified

aims.

Academic performancerefers to how student deal with studies and how the

cope with or accomplish different tasks given tenthby their teachers.

The Headteacherrefers to headmaster or school principal who isl¢agler

and manager of a school.

Primary refers to an institution in which children receibe first eight years

of compulsory education known as primary or element

Leadership Styles refersto the manner and approach of providing direction

implementing plans and motivating people.

Administration refers to the day to day running of schools.

Autocratic leadership style refers to a system of leadership where the
principal allocates to himself /herself are manejetask and makes are

decisions and assumes all responsibilities

Democratic leadership refers to a style of leadership in which the
headteacher actively involves teachers, learnedsodimer member of school

community in decision making process

11



Laissez faire leadership style referdo leadership that gives the employees

the power to act as they please.

1.11 Organization of the Study

The study is organized in five chapters. The fiteipter contains introduction
which contains information on the background of shedy, the limitations of
the study the research questions the significahtieeostudy, the limitation of
the study, the delimitations of the study, the baassumptions and the
definition of the significant terms as used in 8tady. The second chapter
deals with literature review related to the studywaell as theoretical and the
conceptual frameworks for the study. The third ¢cbadescribes the research
methodology that will be used in the study. Theeaesh methodology will
comprise of the research design, study sample, Isagnprocedures, data
collection instruments and data analysis methotds.fdurth chapters presents
the data analysis, the research findings and dismu®f the findings chapter

five contains the summary of the findings, con@uasiand recommendations.

12



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviews literature related to the uefice of headteachers
leadership styles on pupils performance at KCPKathiani District. The
study looks at general concept of leadership, statineadteachers leadership
styles from a global perspective, the status ofdtesschers leadership styles
from a regional perspective, status of headteacleadership styles from
Kenyan perspective, leadership styles employed bgad teachers, the
influence of headteachers leadership styles peegboce in KCPE, the
effectiveness of primary school headteachers |shgestyles, involvement
of teachers in decision making in Kathiani Distri€he section summarises
the research gaps. The section also highlightshtberetical framework and

the conceptual framework.

2.2 Concepts of leadership and leadership styles

Leadership is defined as the process of influenaind supporting others to
work enthusiastically towards achieving the objexdi of an organization.
Leadership is the catalyst that transforms potkimtia reality and the ultimate
act that identifies, develops channels and enrithegotential already in an

organization and its people (Newstron, 2002).

13



Leadership styles are characteristics or ways dfimgadecision and relating
to subordinates. To manage is to forecast and, meganize, command,
coordinate and control, Henry Fayol quoted by (Okam1998). Education
management is the process of designing, developmumgl effecting

organizational objectives and resources so as lewee the predetermined
organizational goals. The educational managerdatie policy makers and
policy executors. It is the role and duty of headhers to ensure that all
members of staff are treated well and equallyis llso their role to ensure
that there is peaceful coexistence amongst thelstddters. A leader should

lead by example.

2.3  Status of headteachers’ leadership styles

Leadership is the process of influencing and supmprothers to work
enthusiastically towards achieving the objective$hat leadership is the
catalyst that transforms potential into reality atite ultimate act that
identifies, develops channels and enriches the ngatealready in an

organization and its people. (Newstron, 2002)

Lekander (1988) says that leadership is the proailsgng forth new realities
by relating and communicating with others to invemffine and bring new
ideas into reality while Schoen (1979) sees thddeas one who provides the
dynamics of forces of directions that combine setatésources into a
functioning productive system. That it involvese theader motivating
members of the group, determining the assignmesesting standards,
developing subordinates, appraising their perfoeearand distributing

14



rewards. This means, when a person affects anotreegroup of persons in a
manner that causes common direction on the given. Jde leadership is
present. Leadership therefore is an act not aVidwlal but always occurs in

relation to others.

As seen from the above definitions, leadership hemy definitions. A
working definition for the purpose of this studytit it is a process in which
one person successfully asserts influence overrotihe reach desired
objectives in an organization. This influence cobule from informal
relationships, expertise, hierarchical positionsl arganization’s policies.
Whatever the source of this influence, the impantaof leadership cannot be

underscored (Knesevich, 1962).

Leadership incorporates a number of functions toppses of accomplishing
the intended objectives. Leadership plays a vikd in guiding material and
human beings into achieving the school goals. Qeadership brings about
good performance in national examinations. Okun{b898) A good
performance is associated with effective leadershijpe leader (headteacher)

and a conducive environment and commitment by tembers of staff.

A study carried by Fatima (2006) to investigate itifeuence of headteachers
management practices in Mian Wall District Pakistavealed that the
performance indicators of professional attitudedgerpersonal relationship,
leadership qualities and managerial abilities werend to be better among

headteachers.
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South Africa has one of the most diverse educadigsiems in the word. It
ranges from well-endowed city schools, comparabléhé best in developed
countries, to very poor schools without accessi¢omost basic facilities such
as water, power, and sanitation. Given such digesyiit is unwise to

prescribe one universal approach to school leageestd management. It is
much better to equip principals with a ‘tool kitf skills and the wisdom to

know which approaches should be applied in thequdar circumstances they

are required to manage.

Yukl (2002) notes that “the managerial job is t@mplex and unpredictable
to rely on a set of standardized responses to €veriteadership requires
effective diagnosis of problems, followed by adogtithe most appropriate
response to the issue or situation (Morgan, 199§ reflexive approach is
particularly important in periods of turbulence wHeaders need to be able to
assess the situation carefully and react as apptepgather than relying on a

standard leadership model.

The head teacher should set up and follow propenagement and
administration procedure so the all physical fie#i can be properly utilized.
The administration should appoint various managersun various school
facilities the (Ministry of Education 1989). Forgood performance to be
realized in schools then the head teacher shouldsfprimary attention on the
human aspect of the subordinate relationship anld kéfective work group

with high performance goals .This helps in buildeny effective work team.

(Peter Waterman etal 1982). (Myers 1968) notes dhgbod manger has an
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ability to stimulate enthusiasm, recognize perfaroga be accessible and
willing to listen to new ideas. He should be aldedeal with mistake fairly

and be sensitive to the feelings of others. A goead teacher should provide
individual with the needed job information, maimtahigh performance

expectations encourage goal setting and indepeadginents recognize and
reward workers equal to the achievement and promaoteatmosphere of
approval where failure becomes the basic of legraind growth rather than

criticism and punishment (D’souza, 1994).

2.4 Leadership styles employed by headteachers

Leadership involves an inter-relationship amongéehelements the qualities,
skills and needs of the leader, the needs and tatget of the group, the
demands or requirements of the situation. Leadersieieks to meet the
genuine needs and expectations of the group bpmeirig required functions

leadership depends largely on the demands of ske([isouza 1994).

Leadership styles change from one group to anather from situation to
situation. Leadership has two major parts thadsk briented and relationship-

oriented. These two need to be balanced.

Leadership style entails the characteristics mamnehich a person behave in
attempting to influence the actions of beliefs dhess (Luthans 2002).
Leadership involves the interaction of leaders amdeerlings and not just their

competencies.
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(Bell 1992) notes that effective leadership wilbyide schools with a vision,
embrace teamwork and aims at achieving good resuitsnational

examinations. Effective organizational leadessratatively consistent in the
way they attempt to influence the behaviour of gromembers. The leader
who makes all the major decisions in one situai®mot likely to share

decision-making in another. Also, the leader whoc@nsiderate in one
situation is not likely to be insensitive in anatheThe relatively consistent
pattern of behaviour of most leaders is too compée be described by a
single style and some leaders modify their stytesnatch a situation; the

concept of leadership styles is useful. (Benni®8).9

2.4.1 Democratic Leadership Style

The participative style of leadership involves &der including one or more
employees in the decision making (Okumbe 1998). ¢l@w the leader
maintains the final decision making authority. Téigle fosters a sign of
strength that the employees will respect. (US Atdandbook 1973) in this
style of leadership decisions are made through wtai®n. The leader has
part of the information and the employees have roflests. The employees
should be knowledgeable and skillful. The employessome part of the team
and allows the leader to make good decisions. nitoerages group
discussions about an issue then makes a decisibrefitects the consensus of
group members. It can be easily done by callingoagmeeting to discuss an

issue before making a decision. The consensusrkdagestyles results in long
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delays in decision making. A good number of orgamins today achieve

good results through participative style of leabgrs(D’ Souza 1994).

A democratic leader is one who shares decisioningakiuthority with the
group. Democratic leader occupies enough spacetlom continuum to
warrant dividing it into three subtypes: consultati consensual, and
democratic. A consultative leader solicits opisicinom the group before
making a decision, yet does not feel obliged taeptthe group’s thinking. A
standard way to practice consultative leadershiplavdoe to call a group

meeting to discuss an issue before making a decigiddag, 2001)

A consensual leader also encourages group discuabmut an issue and then
makes a decision that reflects the consensus (@eagreement) of group
members. Consultative leaders thus turn out raateority to the group than
do consultation leaders. The consensus leadessfigresults in long delays
in decision making because every party involvedvides input. Yet

consensus often leads to commitment to the decisidrdemocratic leader
confers final authority on the group. He or shactions as a collector of
opinions and takes a vote before making a decisemocratic leaders turn
over so much authority to the group that they araetimes classified as free-

rein leaders.

2.4.2 Autocratic Leadership Style

This style is used when leaders tell their empleywhat they want done and

how they want it done and how they want it accosf@d without getting the
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advice of their followers. Some of the appropriatenditions to use it are
when you have all the information to solve the peob and you all the
information to solve the problem and you are shbtime and the employees

are well motivated.

The leader issues orders and tells the groups nrentbedo that he or she
wants to be done without consulting them. (US ArAgndbook 1973) the
authoritarian style is generally disliked in modesnganizations (Aldag,
2001). The Authoritarian style is unprofessionakc#@n be used in a high-
accident job where the workers are not aware optitential risks. It has also

been used successfully in the private sector (Aldagl).

An autocratic leader maintains most of the autiidoy issuing orders and
telling group members what to do without consultthgm. To the autocrat
(or authoritarian), the basis for leadership igrfal authority. Autocratic
leaders may have a few favourite subordinates ey tisually regard close
interpersonal relationships with group membersugedluous. The autocratic
style of leadership is generally in disfavor in reod organizations, as
expressed by the consensus of several currentriapetheorists (Burns,

1978).

As with any leadership style, there are some sagnatin which an autocratic
style is appropriate. One example is in a highemrt job, where the

employees are not particularly knowledgeable abmeipotential risks. Many

autocratic leaders have been successful as highieaders in the private and
public sectors (Aldag, 2001).
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2.4.3 Laissez faire style Leadership Style

In delegative style of leadership the leader allthes employees to make the
decisions. (Okumbe 1998) the leader is still resgme for the decisions that
are made. This is used when the employees aret@lalealyze the situation
and determine what needs to be done and how tb dbe leader delegates
certain tasks. The leaders should trust and ham@demce in the underlings.
The leader maintains a hands off policy. The lemdeake few attempts to
increase productivity to their employees. The leatiects the work of highly
skilled copywriters, research scientists or stagélygsts. The employees work
out solutions or implement tasks. (D’ Souza 199 group members may
neither require technical directions or encourageniBlewstron and Keith

2002).

A laissez faire leader turns over almost all authhdo group members and
does as little leading as possible. Given a sdoah which the work to be
done by each employee is clearly defined; suchelsachaintain a hands-off

policy. They make few attempts to increase praditgtto their employees.

At times the laissez faire leader is an abdicatbio wares very little for
achieving productivity goals or developing suboadés. At other times, the
laissez faire style is appropriate and leads toh hpgoductivity. Such
leadership situations include directing the workhafhly skilled advertising
copy writers, research scientists, or stock anslysThese individuals may

neither require technical direction nor encouragarget in the long run; even
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self-sufficient professionals require some feedban# recognition from their

manager in order to sustain high performance.

2.4.5 Transformational Leadership Style

Transformational leadership style is based on tmeept of working together
to put in place a mechanism that will not only reaymediate benefits but
future ones too. Most decisions are taken inddiguor by a small group of
people. The leadership styles opens the door vad@fellectual excitement,
motivation through values and shared vision by ipgetion in leadership

activities.

Transformational leadership is type of leadership/ihich the leader identifies
the needed change, creates a vision to guide #megehwith the commitment
of the members of the group. Transformational leatdaances the motivation
morale and performance of followers through a wgrd mechanisms. These
includes connecting the followers sense of ideraitg self to the project and
the collective identity of the organization, beiagole model for followers
that inspires them and makes them interested, estgilig followers to take
greater ownership for their work and understandimmgngths and weaknesses
of followers. The leader aligns followers with kasthat enhance their

performance (Burns, 1978).

According to Burns transforming leadership is acess in which leader and
followers help each other to advance to a highezllef moral and motivation.

It redesigns perceptions and values and changescedipns and aspirations
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of employees. It is based on the leaders persgnatitits and ability to make
change through example, articulation of an energiziision and challenging
goals. The leaders as a morale examples of wotkingrds the benefit of the

organ/team or community. (Bernard M. Bass, 1985)

Transformational leadership can be measured instefninis influence on the
followers — trust, admiration, loyalty and respémtthe leader, are willing to
work harder. It provides the followers with anpiring mission and vision
and gives them an identity not meant for self gdihe leader encourages
followers to come up with new and unigque ways tallemge the status quo

and alter the environ to support being successful.

It predicts a wide variety of performance outcormesdude individual, group
and organisation level variables. It involves indibalized consideration and
followers needs. The leader acts as a mentoraxtcand listens to followers
needs and concerns. Intellectual stimulation -ici¢ésl followers ideas,
encourages creativity in followers, opportunity tearn, inspirational
motivation challenge followers with high standardgtimism about future
goals, provide meaning for the task, provide eneigymove the group
forward, idealized influence, role model, high ethibehaviour, instills pride,

gains respect and trust (Bass, 2008)

2.5 Influence of leadership styles on pupil’s perfonance

Leaders find themselves in a dilemma because theyaople with unique

patterns of confidence and fear that come fronr fifeiinfluences, education,
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experienced and personal needs. They may want thdmselves to be at
peace with themselves and to avoid situationsrttete them uncomfortable.
They may want to grow into their full potential Whimaximizing the potential
of the people they lead. How leaders use their poaféects both the
productivity of the group and the freedom of suliwate if they use less
authority and power the group members gain grefagsdom in decision-
making. A good leader uses all the three styleed@ipg on what forces are

involved between the followers the leader and thmgon (D’Souza 1994).

A group- centered leadership requires considerakilis from both leaders
and group members. People learn this skills grégugfoup centered
leadership improve employee satisfaction and mtitima The leadership
styles have been effective in a variety of grodpse group center leadership
approach however, needs mature and emotionallyestabmbers with a high

degree of interpersonal skills and sensitivity.§Duza 1994).

A school administrator is the major determinanttted nature of the school
administration. A good administrator will bring atp credible results in the
overall operations of the schools while poor adstmtor will be an
abomination not only to the school but also to ¢énéire community that the
schools serves. A good administrator should e al distener to the concerns
of the staff and the learners. He or she not arflyeénces what happens but is
bounds to make things happen by initiating chamyganizing how changes
happens and making all the necessary structuresialex and activities

meaningful (Kaivilu 2011).
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2.6 Involvement of teachers in decision making

The headteacher and the teachers take pleasuvexking together and this
increases confidence in them and this is passet dme learners’ (Hallings
and Murphy 1985). The pattern of interaction thaveloped among the
teachers as they teach takes a major impact ogetheral atmosphere of the
schools. The nature of leadership is largely detexth by the nature of the
organization and that of the society. A democrétader realizes that even
though he or she may be stronger than any one nmreshitiee organization he
or she is weaker than all the members of the orgéion taken together. A
leader who encourages participatory leadershiphé drganizations knows
very well that many hands make light work and thad heads are better than
one. The success of school administration depeiedsih the degree of
participatory leadership which the headteachelble o encourage in his or

her staff through delegation of responsibilities{t1974).

2.7 Summary of literature review

Leadership style was defined as a particular belbaapplied by a leader to
motivate his or her subordinates to attain theaihje of the organization .The
literature review seeks to find out how leaderstype and performance are all
dependent on the personality of the leader. Theelship styles identified |
the study are democratic, free reign and auth@itastyle. Headteachers
apply these different leadership styles differerahd in different situations.
The strength and weaknesses of each of the diffdeadlership style are
discussed. The study is aimed at investigatingitfieence of democratic
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reign free and authoritarian headteachers’ leagergtyle on KCPE

performance in public primary schools in Kathiamstoct.

2.8 Theoretical framework: Macgregor’s X theory andtheory Y

The study was guided by Macgregor's theory X andvigcgregor in his
theory X assumes that Managers have assumptiong #® underlings at
work. The managers assume that underlings are thgyke work and will
avoid it, that they must be forced to work. Thengexrs use coercive power to
achieve the institutional objective. Headteacheddielre in the use of
authoritarian style of leadership to meet the goatbe institutions they head.
The members of staff and learners are exposeddbd force to ensure that
good results are attained. This is through forcemtkw This avoids time

wastage and enables good use of the available inegmal resources.

Theory Y has a more human approach to managenmenmanger view the
underlings as active members and not lazy, williegwvork freely without
being supervised, like work and exercise self dioec take responsibility
over their work. Headteacher should avoid obstathed would stop the
underlings from their commitment and dedicatiorthiair work they should
find all means to motivate the teacher inorderdioieve high standards in the
academic performance. Headteachers should useipatitte and democratic

style of leadership inorder to achieve the setgjofthe institution.
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2.9 Conceptual framework

The study seeks to establish the influence of leaatiers leadership styles on
student’s performance in Kenya certificate of pmiynaducation in Kathiani
District Kenya .The conceptual framework of thedstis presented in figure

2.1.

Figure 2.1. Conceptual framework of headteachers #lership styles and

their influence on KCPE performance

Leadership styles

[/

Democratic Laissez faire Autocratic Transformational

Teaching / Learning

A\ 4
Learner’s performance in KCPE

The leadership styles employed by headteacherseimméed teaching and

learning which affected the performance in KCPEthé headteachers adopts
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an appropriate leadership style, teaching and ilegnwould be enhanced and

the performance in KCPE would improve.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

In this chapter, the focus is on research methagyol®his section covers the
research design, the target population, sample aidesampling techniques,
research instruments, validity of the researchrumsént, reliability of the

research instrument, data collection and data aisalgchniques.

3.2 Research Design

The study used descriptive survey design. The ehofahis design is based
on the fact that the purpose of the study is tolegpthe influence of
headteachers administrative styles on the perfocmam Kenya certificate of
primary education in Kathiani district. According Fouche and De vos
(1998) a research design is a detailed plan of dgesearch proposal will be
undertaken. It provides the basis from which théadaill be collected to

investigate the research question.

3.3 Target Population

Mugenda and Mugenda (2003) define population aseimtire group of
individuals, events or objectives having commoneobsble characteristics.

Kathiani district has got 81 primary schools, thame 760 teachers.
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3.4 Sample Size and Sampling Procedure

The study targeted 24 primary schools with 24 resadters which is 30% of
the headteachers. According to Mugenda and Mugensample of 30% is
deemed sufficient for a study. The study will targe8 teachers which is 30%

of the population.

Table 3.1 Target population and sample size

Target population Sampling Percentage
Primary school 81 24 30%
Headteacher 81 24 30%
Teachers 760 228 30%

3.5 Research Instruments

The researcher used two sets of questionnaires,fmnbéeadteachers and
another for teachers. Questionnaires have thengalya of being used for a
large number of population simultaneously and alswide the investigations
with an easy accumulation of data. Each questiomiad two parts. Part 1
contained questions aimed at obtaining general mmbition about the
respondent and the school such as name of sclww, #ivision, class, sex,
age etc and the second part contained specifictiqnesrelated to the
objectives of the study which is the influence efatiteachers management
styles on the performance in Kenya certificate ofmpry education in

Kathiani district.
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3.6 Validity of the research instruments

Validity indicates the degree to which an instrumemeasures what it is
purports to measure. That is the extent to whidferinces found in the
measuring instrument reflect true differences amtrmge who have been
tested Kothari (2004). To ascertain the validithe tinstruments were
discussed with supervisors. They assessed thearsle of the content used in
the instruments, developed and make structural gdwrfor purpose of
improvement and reinforcement of the instrumenbleembarking on actual

data collection.
3.7 Reliability of the research instrument

Mugenda and Mugenda (2010) define reliability asemsure of the degree to
which a research instrument yields consistent tesul data after repeated
trial. To enhance reliability of the instrumerdspilot study was conducted in
five primary school in Kathiani District. In ordéw improve the reliability of
the instrument, the researcher employed test-reteshnique for the
guestionnaire. This involved administering the sagmestionnaires twice to
the same respondents in the pilot sample aftenteseks. To obtain the full
reliability of the instrument, the Pearson’s pradunoment correlation
coefficient formula was used
Rxy = N (xy—(x) (y)

(Nx?=(Ix)* (NY -(y)?

Where

Rxy - Correlation between two variables x and y
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Xy - Some of the products of each x deviationyXeviation

Yx - The sum of squared X scores
Yy - The sum of squared Y scores
N - Total number of items

A correlation of 0.8 was obtained indicating thee?s of scores are correlated
and hence suitable for use in the study. A caiimrlacoefficient of 0.7 is

deemed reliable according to Mugenda and Muger2@®3)).

3.8 Data Collection Procedures

The researcher got a letter from the departmertdatational administration

authorizing him to carry out the research he thetaioed permit from the

National Council for Science and Technology (NC&¥arry out the study.

He called on the DEO Kathiani district to explais imtention to carry out

research. Appointments were made with schools baalders and teachers.
According to Best and Khan (1987) the person adsténing the instruments
has an opportunity to establish rapport, explae ghrpose of the study and
the meaning of items that may not be clear. Theriugw schedule and

guestionnaires were then administered after agsthi@ respondents of strict

confidentiality.

3.9 Data Analysis Techniques

This is the process of summarizing the collected dad putting it together so
that the researcher can meaningfully organize, goatee and synthesize
information from the data collecting tools. Datatlgered was coded for
analysis. This was done after editing and checkingwhether all questions
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have been filled in correctly. Quantitative datasvemalyzed using Statistical
Package for Social Sciences and the results wergepted using frequency
tables, pie charts, bar graphs and percentagealke meaningful conclusions.
This is deemed to be easy in interpretation arabis/enient in giving general
overview of the problem under study. Qualitativatad was analyzed by

organizing data in to themes, patterns and sulzgopi
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CHAPTER FOUR
DATA ANALYSIS AND INTERPRETATION

4.1 Introduction

This chapter discusses the interpretation and prasen of the findings on
the influence of influence of headteachers’ ledudprsstyles on pupils
performance at Kenya certificate of primary edwratin Kathiani district,
Kenya. The researcher made use of frequency tabidspercentages to
present data. The findings are presented as fsll@Questionnaire response
rate, background information of the respondentpjlpyerformance in KCPE
(2008-2012) of the schools that responded, teacbgirson on leadership
styles, headteachers leadership styles as percéivadachers, relationship
between performance and leadership styles andyfitiz@ summary of the

findings.

4.2 Response rate

The researcher administered questionnaires to 288chers. 220
guestionnaires were duly filled and returned, thisnprised 96.49 percent
return rate which is considered satisfactory to enadnclusions for the study.
According to Mugenda and Mugenda (2003) a 50% mespaoate is adequate,
60% good and above 70% rated very good. This atdlaborates Bailey
(2000) assertion that a response rate of 50% iguade, while a response rate
greater than 70% is very good. This implies thegellaon this assertion; the
response rate in this case of 90% is very goods figh response rate can be

attributed to the data collection procedures, whieeresearcher pre-notified
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the potential participants of the intended survdg questionnaire was self
administered to the respondents who completed thednthese were picked

shortly after.

4.3 Demographic information of the participants

The study sought to find out the demographic infmiron of the respondents
concerning their gender, age, academic qualifioatiears they had been
teachers, years they had been in their currentotehand their area of
specialization. Their gender was intended to capagual attention to males
and females in teaching profession. Their age wended to evaluate their
teaching capabilities in terms of experience. Imfation on their highest
academic qualification was intended to establiglr taxpertise in the teaching
issues. The years they had been teachers inteaddetérmine their level of
teaching experience. Information on the number edry they had been in
their current schools was intended to establishey are well conversant with

the school programmes.

4.3.1 Gender of the Teachers

The head teachers were asked to indicate theiregefithe findings were

presented in the figure 4.1.
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Figure 4.1: Gender of teachers
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The findings in figure 4.1 revealed that majoritytbe head teachers were
males constituting 83% while the females were dmfo. This indicated that
males dominated the teaching profession Therefomdes and females were

not given equal opportunities of teaching in school

4.3.2 Highest level of qualification of the heatkachers

The study sought to establish the highest levgualification of the
headteachers inorder to establish whether thelifigaéions affected their
leadership styles which influenced the pupils penfnce in KCPE. The
headteachers were asked to indicate their higbest bf academic

gualification. The findings are shown in figure 4.2
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Figure 4.2: Highest level of qualification of the ¢achers
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The findings indicated that majority of the teachevere diploma holders
constituting 82 percent followed by bachelors ineation with 16 percent, P1
2 percent and there was no other mentioned quatiic. This implies that
most of the head teachers in Kathiani districtdipdoma holders and are all

professionally qualified.

4.3.3 Years the teacher have been in teaching pesfsion

The teachers were asked to indicate the numbeearfsythey had been in the

teaching profession. The results are representigure 4.3
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Figure 4.3 Years the head teacher had been in theaching profession.
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From the responses, the highest number of the teeathiers had been in the
teaching profession for 11-15 years which congtu40 percent, 6-10 years
had 30 percent and 16-20 years were 12 percentefbne the findings

unveiled that most of the head teachers had beteiteaching profession for
longer periods and therefore were more knowledgealith the leadership
styles. Therefore their information can be religgbn to make the study

conclusions.

4.4 Pupils performance in K.C.P.E from 2008 — 2012

The researcher sought to find out the K.C.P.E pexdoce in the different

schools that took part in the study. This was irtgpd because it is a vital
indicator of the performance of primary school$eTesults were as shown in

table 4.1
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Table 4.1 Pupils Performance in K.C.P.E (2008-2012)

Centre No. Mean Average Score (2008-2012)
1 261.2
2 233.2
3 245.2
4 240.1
5 245.7
6 233.2
7 244.0
8 2235
9 251.8
10 247.2
11 226.1
12 235.9
13 227.5
14 2245
15 235.7
16 235.7
17 2521
18 226.4
19 243.1
20 2231
21 2345
22 227.5
23 223.8
24 255.6
Overall average mean score 234.5
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From table 4.1, for the last five years only foach®ols managed to get an
average of 250 marks and above. The average stfeoiesponded in the
district was 234.5 marks. Minimum mark required ti@msition from primary

school to secondary school is 250 marks and abderce it can be seen that

the district performance has been below averagthéolast five years.

4.5 Teachers view on head teachers leadership style

The teachers were requested to indicate their viewshead teachers
behaviour and indicate as; friendly, supportive eodfident in executing their

roles as school head teachers. They were requesteeasure their views on a
5 likert scale where l=rarely, 2=Sometimes, 3=Qfteralways and 5=well.

Their responses are captured in Table 4.2
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Table 4.2 Teachers view on head teachers leaderslsyle

Statement Mean Std deviation

How frequently do you as a 3.88 0.723
teacher view the head teachers’

behaviour as friendly

How do you as a teacher view 3.84 0.766
the head teachers behaviour as

supportive

How much confidence does 4.11 0.568
your head teacher have in you

as a teacher

How frequently does the head 3.90 0.662
teacher seek your views and

information relating to

educational issues from you

How frequently are you 4.02 0.532

supportive to your head teacher

The study findings indicated that teachers freqyeview the head teachers
behaviour as friendly as indicated by a mean o8.3Rurther teachers also
view the head teachers behaviour as supportivedisaited by a mean of 3.84.
Head teachers also have confidence in teachertastibfly as indicated by a
strong mean of 4.11. Head teacher also often semksvand information

relating to educational issues from teachers asatetl by a mean of 3.90 and
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that teachers are also supportive to the headdesals indicated by a mean of
4.02. On further interview majority also indicatidt the direction of flow of
information relating to educational issues is dowary upward and horizontal
in their respective schools and that there is subisti cooperative team work
between the head teachers and pupils in theiraéchbis implies that head
teachers leadership behaviour is viewed by thehtraan a positive way and
therefore this may contribute to excellence in KQiEformance in Kathiani

district.
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4.6 Leadership Style

Table 4.3 Leadership style of headteachers as peived by teachers.

1. Decision made by headteachers alone.

2. Headteachers consult with staff to make decision.
3. Headteachers does not make any decision but afitaffsto make decision.
4. Decisions made outside the school set up.
5. Everyone left to do what he/she wants.
Task description 1 2 3 4 5 Mean Std deviation
Formulation of school policies and objectives 22(17.46%) 38(30.16%)  31(24.6%)  20(15.87%)  15(1).9%3.33 1.23
The choice of curriculum offered in your school 14(11.11%) 16(12.69%) 31(24.6%) 37(29.36%) 28(2AR2 2.49 1.67

Drawing up schedules and programmes for operatiomcalum

implementation 12(9.52%) 32(25.4%) 20(15.87%) 29(23.01%) 28(22:22%) 2.83 171
Supervision of teaching and setting of academicdsteds 31(24.60%) 42(33.33%) 24(19.04%) 18(14.29%) 11@)y3 3.67 111
Evaluation of instructional resources like textb®ok 34(26.98%)  47(37.3%) 20(15.87%)  15(11.90%) 20(1&B7 3.83 0.96
Allocation/assigning of subjects and other duties 34(26.98%) 43(34.13%) 18(14.29%) 16(12.69%) 14(1%jL 3.67 121
Determining the type of new projects to be initibile schools 21(16.67%) 50(39.67%) 30(23.81%)  14(11.11%) 11(&)y3 3.58 131
Preparation and administration of the school budget 30(23.81%) 53(42.06%) 19(15.08%)  14(11.11%) 10Cap4 3.82 0.99
Appraisal of teachers performance 22(17.46%) 38(30.16%) 31(24.6%) 20(15.87%)  15(13.9%3.33 1.23
Identification of professional development needstaff,

28(22.22%) 2.49 1.67

14(11.11%) 16(12.69%) 31(24.6%) 37(29.36%)
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planning and organizing school based in-servicesasu

Formulation of school rules and regulations 12(9.52%)  32(25.4%) 20(15.87%) 29(23.01%) 28(22p2%2.83 171
Maintenance of discipline in schools 31(24.60%) 42(33.33%) 24(19.04%) 18(14.29%) 11@&Y3 3.67 1.11
Determining co-curriculum activities to be carrmat in schools

like clubs, sports, school publication e.t.c. 34(26.98%) ~ 47(37.3%) 20(15.87%) 15(11.90%) 20Us870) 363 0%
Motivating pupils in matters relating to academéformance  34(26.98%) 43(34.13%) 18(14.29%)  16(12.69%) 14(1%)J 3.67 121
Selection of pupils leadership/prefects body 21(16.67%) 50(39.67%) 30(23.81%) 14(11.11%) 11@)y3 3.58 131
Utilization of school resources and facilities hg tommunity =~ 30(23.81%) 53(42.06%) 19(15.08%)  14(11.11%) 10(ap4 3.82 0.99
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4.7 Democratic leadership style and pupils performnce in KCPE .

The researcher sought information on how democriadership style
influenced pupils’ performance in KCPE. Various sfiens were asked to
establish this relationship which included formidat of polices and
objectives, supervision of teaching and setting amiademic standards,
evaluation of instructional resources like textbmok equipments,
Allocation/assigning of subjects and other dutiegreparation and
administration of the school budget, motivating ifgum matters relating to
academic performance and utilization of school weses and facilities by the

community.

4.7.1 Formulation of polices and objectives
The researcher sought information on how schodtiesl and objectives are
formulated in the school. The results were a®vadl as shown in table 4.4

Table 4.4 Formulation of policies and objectives

F %

1. Decision made by headteachers alone. 22 17.46
2. Headteachers consult with staff to make decision. 8 3 30.16
3. Headteachers does not make any decision but allow31 24.6

staff to make decision.
4. Decisions made outside the school set up. 20 15.87
5. Everyone left to do what he/she wants 15 11.9

Total 126 100
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From table 4.4 formulation of school policies aijeatives is done mostly by
headteachers in consultation with the staff membérs concurs with a study
by (Kagwiria, 2009) which implies that most headtesrs in Kathiani District
consult with the staff members in making decisiingormulation of policies
and school objectives to a large extent. Otheddeship styles like

transformational and laissez faire are used to saxtent.

4.7.2 Supervision of teaching and setting of acaahc standards

The researcher sought information on how supemjg&aching and setting of

academic standards is done. The results wereoassh figure 4.4:-

Figure 4.4 Supervision of teaching and setting @fcademic standards
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From the findings in figure 4.4 the headteacherssalt with the members of
staff in the supervision of teaching and settingaoddemic standards. This

implies that they use democratic leadership stgleatlarge extent. Other
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leadership styles like autocratic, laissez fairel &mmnsformational are also

used.

This concurs with the study done by (Kagwiria, 20089t she did not propose

ways of improving performance at KCSE.

4.7.3 Evaluation of instructional resources likedxtbooks, equipments
The researcher sought information on how decision evaluation of

instructional resources like textbooks and equipgs&as made. The results

were as shown in figure 4.5.

Figure 4.5 Evaluation of instructional resourcedike textbooks,

equipments.
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From the findings as shown in figure 4.5 decisionevaluation on valuation
of instructional resources like textbooks, equiptaeis done by the
headteacher in consultation with staff members. is Timplies that the
headteachers apply democratic leadership stylelémge extend. Autocratic,
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transformational and laissez faire leadership sayle also used to a lesser

extend.

4.7.4 Allocation/assigning of subjects and other dies

The researcher sought information on how allocéissigning of subjects and

other duties was done. The results were as showable 4.5.

Table 4.5 Allocation/assigning of subjects and othe&luties

F %
1. Decision made by headteachers alone. 34 26.98
2. Headteachers consult with staff to make decision. 3 4 34.13
3. Headteachers does not make any decision but allow&8 14.29
staff to make decision.
4. Decisions made outside the school set up. 16 12.69
5. Everyone left to do what he/she wants 14 11.11
Total 125 100

From the findings as shown in table 4.5 allocatiseigning of subjects and
other dutiess done by the headteacher in consultation witff stembers.
This implies that the headteachers apply democréadership style.
However, the study shows that majority of the deoss are made without
consultations of staff members. This implies thiteo leadership styles like
authoritative and laissez faire are applied by tesazhers in primary schools

in Kathiani District which could be the cause obpperformance in KCPE.
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4.7.5 Preparation and administration of the schodbudget
The researcher sought information on preparatiah administration of the

school budget is made. The results were as shofigure 4.6.

Figure 4.6 Preparation and administration of the shool budget
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From the findings as shown in figure 4.6 preparatiad administration of the
school budget is done by the headteacher in catgultwith staff members to
a large extend. This implies that the headteachgrsy democratic leadership

style.
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4.7.6 Motivating pupils in matters relating to aca@&mic performance
The researcher sought information on how motivatmupils in matters
relating to academic performance is done. Thetesere as shown in figure

4.7 .

Figure 4.7  Motivating pupils in matters relating to academic

performance

® Decision made by headteachers
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setup.
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From the findings as shown in figure 4.7 motivatpgils in matters relating
to academic performance is done in consultatioh atiaff members to a large
extent. This indicates that headteachers use demdeadership style in
making decision on motivating pupils in mattersatelg to academic

performance to a large extent.



4.7.7 Utilization of school resources and faciliteby the community

The researcher sought information

on how utiloatiof school resources

and facilities by the community is done. The resulere as shown in figure

4.8.

Figure 4.8 Utilization of school

community

resources and faldies by the
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From the findings as shown in figure 4.8 utilizatiof school resources and

facilities by the community is done in

consultatisith staff members to a

large extent. This indicates that headteachersdas®ocratic leadership style

in making decision on motivating pupils in matteetating to utilization of

school resources and facilities by the communitgistez faire and other

leadership styles like autocratic and transfornmaticare also used to a small

extent.
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4.8 Headteachers laissez-faire leadership style apdipils performance

in KCPE.
The researcher sought information on how laissee-féeadership style
influences pupils’ performance in KCPE in KathiaBistrict. Various
guestions were asked to establish this relationshigh included drawing up
schedules and programmes for operation and cuncunplementation and

formulation of school rules and regulations.

4.8.1 Drawing up schedules and programmes for opeiian and
curriculum implementation

The researcher sought information on how drawingalgedules and

programmes for operation and curriculum implemeorais done in order to

establish whether laissez-faire leadership styles wveaanployed by the

headteachers which affected pupils performancedREK. The results

were as shown in table 4.6.
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Table 4.6 Drawing up schedules and programmes for peration and

curriculum implementation

F %

1. Decision made by headteachers alone. 12 9.52
2. Headteachers consult with staff to make decision. 2 3 254
3. Headteachers does not make any decision but allow20 15.8

staff to make decision.
4. Decisions made outside the school set up. 29 23.01
5. Everyone left to do what he/she wants 28 22.22

Total 121 100

From the findings in table 4.6 many of the headteex consult with the staff
to make decisions on drawing up schedules and gnoges for operation and
curriculum implementation in Kathiani District. iBhimplies that they apply
democratic leadership style to some extent. Olbadership style mostly
laissez faire, transformational and autocraticuemed to a greater extent. This
concurs with a study by (Muthoni, 2009). Howevee ttesearcher did not

indicate how the leadership styles affected peréomoe in KCPE.

4.8.2 Formulation of school rules and regulations

The researcher sought information on how formutaetd school rules and

regulations courses is done. The results werb@srsin table 4.7.
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Table 4.7 Formulation of school rules and regulatins

F %
1. Decision made by headteachers alone. 12 9.52
2. Headteachers consult with staff to make decision. 2 3 254
3. Headteachers does not make any decision but allow20 15.87
staff to make decision.
4. Decisions made outside the school set up. 29 23.01
5. Everyone left to do what he/she wants 28 22.22
Total 121 100

From the findings as shown in table 4.7 formulatmnschool rules and
regulations in consultation with staff members tenaall extend. The results
indicate that laissez faire leadership style islusesome extent (22.22%) and
other leadership styles like autocratic and trams&tional are used to a large
extent. This implies that there is little democraiay making decision on
formulation of school rules and regulations. Téuslld be the reason for the

low performance in KCPE in Kathiani District.

4.9  Autocratic leadership style and pupils performace in KCPE .

The researcher sought information on how autocrégi@dership style
influences pupils’ performance in KCPE in KathiaBistrict. Various
guestions were asked to establish this relationshiph included determining

the type of new projects to be initiated in schpblaintenance of discipline in
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schools and identification of professional develeptmeeds of staff, planning

and organizing school based in-service courses.

4.9.1 Determining the type of new projects to be itiated in schools
The researcher sought information on how decisfatetermining the type of
new projects to be initiated in schools is madée Tesults were as shown in

table 4.8.

Table 4.8 Determining the type of new projectsotbe initiated in schools

F %
1. Decision made by headteachers alone. 21 16.67
2. Headteachers consult with staff to make decision. 0 5 39.67
3. Headteachers does not make any decision but allow30 23.81
staff to make decision.
4. Decisions made outside the school set up. 14 11.11
5. Everyone left to do what he/she wants 11 8.73
Total 96 100

From the findings as shown in figure 4.8 deterngrtine type of newprojects
to be initiated in schools is done by the headteashconsultation with staff
members (39.67%). However, decision on the neyept® to be initiated in
schools is done to a large extend without consatias indicated by 61% of
the respondents. This indicate that most of thésaets on the new projects to

be initiated in schools employ other leadershigestyand not democratic
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leadership style. This could be the reason whyoperdnce in KCPE in

Kathiani District is low as compared to the neighitiog district.

4.9.2 Maintenance of discipline in schools

The researcher sought information on how maintemaaf discipline in

schools is done. The results were as shown ie &bl

Table 4.9 Maintenance of discipline in schools

F %
1. Decision made by headteachers alone. 31 24.60
2. Headteachers consult with staff to make decision. 2 4 3333
3. Headteachers does not make any decision but allow24 19.04
staff to make decision.
4. Decisions made outside the school set up. 18 14.29
5. Everyone left to do what he/she wants 11 8.73
Total 126 100

From the findings as shown in table 4.9 maintenarficscipline inschoolsis
done in consultation with staff members to somewrtxtThe results indicate
that other leadership style mostly authoritative ased to a large extent. This

could be the reason for the low performance in KORKathiani District.

56



4.9.3 Identification of professional development rexls of staff, planning
and organizing school based in-service courses

The researcher sought information on identificatiaf professional

development needs of staff, planning and organisittgpol based in-service

courses is done inorder to establish whether thadtkachers applied

autocratic leadership style and how it influencegils performance in KCPE.

The results were as shown in table 4.10.

Table 4.10 Identification of professional development needs otaff,

planning and organizing school based in-service coses

F %

1. Decision made by headteachers alone. 14 11.11
2. Headteachers consult with staff to make decision. 6 1 12.69
3. Headteachers does not make any decision but allow31 24.6

staff to make decision.
4. Decisions made outside the school set up. 37 29.36
5. Everyone left to do what he/she wants 28 22.22

Total 126 100

From the findings as shown in table 4.10 identtfaa of professional

development needs of staff, planning and organigafwol based in-service is
done without consultation with staff members toaegé extent. The results
indicate that authoritative leadership style isduse a large extent (29.36%)

and other leadership styles like autocratic, laidsére and transformational
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are used to a small extent. This means that demmwdeadership is not
applied much in the identification of professiodalvelopment needs of staff,
planning and organizing school based in-service emuld be reason why

performance at KCPE is dismal in Kathiani District.

4.10 Transformational leadership style and pupé performance in

KCPE in Kathiani District, Kenya.

The researcher sought information on how transftianal leadership style
influences pupils’ performance in KCPE in KathiaBistrict. Various
guestions were asked to establish this relationsthijgh included the choice

of curriculum offered in the school and appraidakachers performance.

4.10.1 The choice of curriculum offered in your sobol

The researcher sought information on how the choiaairriculum offered in
the school is made inorder to establish the lehderstyle applied and
whether it affected pupils performance in KCPE. Témults were as shown in

table 4.11.
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Figure 4.11 The choice of curriculum offered in youschool

F %

1. Decision made by headteachers alone. 14 11.11
2. Headteachers consult with staff to make decision. 6 1 12.69
3. Headteachers does not make any decision but allow31 24.6

staff to make decision.
4. Decisions made outside the school set up. 37 29.36
5. Everyone left to do what he/she wants 28 22.22

Total 126 100

From the findings in table 4.11, it shows that deci on choice of curriculum
is made out school set up. This implies that eeithe headteacher nor the
members of staff have a choice in deciding theiculirm to be offered in the
school. This could be the reason for poor perfocrast KCPE in Kathiani

District.

4.10.2 Appraisal of teachers performance

The researcher sought information on how apprasial headteachers
performance is done inorder to establish whether hbadteachers applied
transformational leadership style and whether ifedéd the pupils

performance in KCPE. The results were as showable 4.12.
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Table 4.12  Appraisal of teachers performance

F %

1. Decision made by headteachers alone. 22 17.46
2. Headteachers consult with staff to make decision. 8 3 30.16
3. Headteachers does not make any decision but allow31 24.6

staff to make decision.
4. Decisions made outside the school set up. 20 15.87
5. Everyone left to do what he/she wants 15 11.9

Total 126 100

From the findings as shown in table 4.12 apprais&achers performance is
done by the headteacher in consultation with stefinbers to a large extent.
However the results indicate that laissez faireldeship style is used to some
extend (24%) and other leadership styles like aatacand transformational

are used to a small extent.

4.11 Headteachers leadership styles as perceivedtepchers

To determine the perception of teachers towards hiai District
headteachers leadership styles the mean behawote for response for all
the items was computed. The mean score obtainexlayaoverall perception
of the leadership behaviour for each item. The Iteswere presented in

frequencies and percentages as shown in table 4.13.
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Table 4.13 Headteachers leadership styles as peke by teachers

Leadership style Frequency Percentage
Democratic 4 16.66
Autocratic 10 41.66
Transformational 4 16.66
Laissezfaire 6 25
Total 24 100

From the study it was revealed that majority of bieadteachers used other
leadership styles and not democratic leadershie.sty¥his findings concurs
with  Mwaniki (2012) in a related study on influencd headteachers
leadership styles on Kenya Certificate of Primargu&tion (KCPE) in

Miharati Division, Kipipiri District, Kenya.

4.12 Relationships between performance in mean seand

headteachers leadership styles
The average mean score of each participating scivasl calculated and
compared with the exhibited leadership style usethb headteacher. Schools
with similar leadership styles were grouped togetral their averages mean
score performance in KCPE for the last five yeaakuated. Table 4.14

shows the relationship between leadership styldapils performance.
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Table 4.14 Relationships between performance in meascore and

headteachers leadership styles

Leadership style Frequency Mean Average Marks
Democratic 4 255.12
Autocratic 10 240.58
Transformational 4 228.65
Laissezfaire 6 224.03

Total 24 500

Schools where headteachers used democratic legulesshe had higher
average marks as compared to schools using othederghip styles.
Laissezfaire had the lowest average minimum maifks overall mean score
for Kathiani District was 234.5 out of a possiblenk of 500 marks. The
results show that the pupils performance in KCPRublic primary schools in

Kathiani District is low because it is below theeeage mean score.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter summarizes the study and presents |usioms,

recommendations and suggestions for further rekBearc

5.2 Summary of study

This study was to investigate the influence of dteachers’ leadership styles
on pupils performance at Kenya Certificate of Priynaducation in Kathiani
District. =~ The research objective were to establisle influence of
headteachers’ democratic leadership style on pupdgormance in, to
establish the influence of laissez faire headteatheadership style in pupils
performance in KCPE in Kathiani District, to establ the influence of
headteachers’ autocratic leadership style on pyggl$ormance in KCPE in
Kathiani District, to establish the influence ofaldéeachers’ transformational

leadership style on pupils performance in KCPE athifani District, Kenya.

The design adopted in this study was a descripsivevey. The target
population comprised of 81 headteachers of publimary school and 760
teachers. The study targeted 24 primary schools @4theadteachers which is
30% of the headteachers. Data was collected eyotigjuestionnaires. To
ascertain the validity, the instruments were disedswith supervisors. In

order to improve the reliability of the instrumetie researcher employed
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test-retest technique for the questionnaire. Tihdirfgs showed that the
headteachers employed a number of leadership smtesmost employing

democratic leadership style.

The study findings indicated that teachers fredueview the head teacher
behaviour as friendly as indicated by a mean o8.3Rurther teachers also
view the head teachers behaviour as supportivedisaited by a mean of 3.84.
Head teachers also have confidence in teachertastibfly as indicated by a
strong mean of 4.11. Head teacher also often semksvand information
relating to educational issues from teachers asatetl by a mean of 3.90 and
that teachers are also supportive to the headdesals indicated by a mean of
4.02. On further interview majority also indicatidt the direction of flow of
information relating to educational issues is dowrdy upward and horizontal
in their respective schools and that there is sulbisti cooperative team work
between the head teachers and pupils in theiraéchbis implies that head
teachers leadership behaviour is viewed by thehtraan a positive way and
therefore this may contribute to excellence in KQieEformance in Kathiani

district.

Findings further showed that majority of the prpals were democratic as
compared to relatively few who were autocratic. Wiaw principals applied
the Laisez-faire type of leadership. The findiradso revealed a significant
relationship between principals leadership stylel goupils performance.

Schools that had democratic leadership were foon@erform better than

64



schools led using other leadership styles. Scholoée had laissez-faire

performed poorly in the KCPE.

5.3Conclusion

Based on the findings of the study it was conclutieat majority of the

headteachers employed different leadership styldfiose who employed
autocratic were (41.66%) this was shown by theiy wf making decision

alone and not consulting with staff members. That® used laissez-faire
leadership style were 25% i.e they were allowingrgene to do as they wish.
Those who employed transformational leadership Wér66% and those who
employed democratic leadership style were 16.66%.In schools where

democratic style was practiced performance wastbfichigher than other

schools where other schools were practiced. Rudonce was poorest in
schools where laissez-faire leadership style wastiped. Performance was
also low in schools where autocratic and transfédional leadership style
were practiced. From the study findings the redearcconcludes that
leadership styles influences pupils’ performanceKi@PE performance in

Kathiani District. Democratic leadership style wlhiresults into better
performance in KCPE should be encouraged. Use hirdeadership styles

such as autocratic, transformational and laissee-&nould be discouraged.
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5.4Recommendations of the study
Based on the study findings, the following recomdaions were made:

i) There is need to involve teachers and pupils inst@t making on
matters affecting pupils’ performance in schools.

i) The headteachers should use the most appropriaterihip styles
such as democratic and transformational to enhak&ePE
performance in their schools.

iii) Training institutions like KEMI should incorporathfferent leadership
styles such as democratic and transformationdieir teacher training
curriculum and how they impact on performance.

iv) The Ministry of Education should hold seminars amarkshops for
headteachers on leadership styles that enhancerparice oftenly to

capacity build the headteachers.

5.5Suggestions for further studies

1. The researcher suggests that other research aemck of headteachers’
leadership styles on pupils’ performance at Kenggifecate of primary
education should be conducted in other districtsKkenya inorder to
generalize the results.

2. A study on other factors that influence pupils perfance in KCPE
should be conducted. The teachers service commissiould monitor the
performance of the headteacher regularly by checkire progress of

pupils performance in KCPE.
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APPENDIX I:

LETTER OF INTRODUCTION

Simon Wambua Munyaka
University of Nairobi

P.O. Box 41- 90104
MITABONI

Tel: 0726408753

The Headteacher

Dear Sir/Madam,

RE: REQUEST TO FILL QUESTIONNAIRES FOR RESEARCH

| am a post graduate student at the University afrdti, Department of
Educational Administration and Planning and | anryéag out a research on
influence of headteachers’ leadership styles ornilpuperformance in Kenya

Certificate of Primary Education in Kathiani distri

You are therefore kindly requested to respond toitems in the attached
guestionnaires to the best of your knowledge. Hfi@mation that you would
provide would assist in my academic research ontyyour name would not

appear anywhere in the questionnaire.

Yours Faithfully,

Simon Wambua Munyaka
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APPENDIX I
QUESTIONNAIRE FOR HEADTEACHERS

This study is an investigation into the effectsHdadteachers’ Leadership
Styles on Kenya Certificate of Primary Educationfgenance in public
schools in Kathiani District, Kenya. You are respigel to participate in the
study by filling in this questionnaire. The infaation you provide will be for
research purpose only and your identity will notréeealed. Kindly give us as

honest answer as possible.

PART A: Demographic Information
Indicate the correct option by inserting a ticK) (n appropriate box provided
1. Gender: Female ( ) Male ( )
2. Age:
Below24years () 26-30years () 31y&s ( )
36 — 40 years () 41-45years () 40yéars ()

3. Kindly indicate your highest academic/professiamalification.

B.Ed. () B.A. with PGDE ()
Diploma in Education () M.Ed. ()
B.Sc. with PDGE () S ()
P1 ()

EACE/KCE/KCSE/KACE

If any other SPecCify ...... ..o,

4. Please indicate your teaching experience in years
Below 1 year () 2-5years () 6-10yeafs)
11 — 15 years () 16-20years ( ) 20 yeadsomer( )
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5. Please indicate your administrative experiencesary
Below 1 year () 2-5years () 6-10yeafs)

11 — 15 years () 16-20years ( ) 20 yeadscver ()

PART B

6. In your opinion what makes some of the teacherstalk¢ instructions
from the headteacher?

7. ldentify the most common problems you experiendé tie teachers.
Reporting late to school () Failure to atteodetssons ()
Chronic absenteeism () Frequent transfer} (

Failure to take instructions ()

Any other specify

8. Suggest ways in which these problems could be dolve

9. a) In your opinion is the syllabus covered earlgwgh? Yes ( ) No ( )

b) If the answer in (a) above is no, how do youl déth the factors that
hinder effective syllabus coverage?

10.a) Indicate how frequently pupils are assessgwum school?
Monthly () Midtermly ( ) Termly ()

Any other (specify)
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b) Are the tests internally or externally prepared?

¢) How do you share the academic ideals of youo@iéh

11.What is the mode of communication with pupils oatt@rs about their
welfare?

Written notice () Teachers (s) on duty ()

Prefects () Personal announcements ( )
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APPENDIX I
QUESTIONNAIRE FOR TEACHERS

This questionnaire is designed to gather infornmation influence of
headteachers leadership styles on pupils perforenamcKCPE in public
schools in Kathiani District. You are requestedgige responses to the
qguestions. The information will be confidentialdawill only be used for the
purpose of this study. Do not write your nameame of your school. Your
responses will be absolutely anonymous and foryspusiposes only. Please

respond to all items. Please Tick (where appropriate.

Part 1 Personal data

1. What is your age in years?
20— 29 () 30-39 () 40-49 ()
50 or above ()

2. What is your gender?
Female ( ) Male ( )

3. What is your educational qualification?

B.Ed. () B.A. with PGDE ()
Diploma in Education () M.Ed. ()
B.Sc. with PDGE () S ()
P1 ()

EACE/KCE/KCSE/KACE

If any other Specify ........cooiiiiiii
4. How many years have you served since your firsbapment as teacher?
0-5() 6-10( ) 11-15( ) 16-20( )
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Over 20 years ()

5. Please indicate your area of specialization
Science ( ) Humanities () Languages ( )
Mathematics ( ) Applied and creative arts)(
Technical ()

Any other (specify)

6. How frequent do you as a teacher view the headézabbhaviour as
friendly?

Rarely ( ) Sometimes( ) Often ( ) lwAys( )
Never ()

7. How do you as a teacher view the headteacher bmiraas supportive?
Rarely () Sometimes () Often ()
Always () Never ()

8. How much confidence does your headteacher haveurag teachers?
Very little () Little ( ) Substantial ( )

A greatdeal ( ) None ( )

9. How frequent does the headteacher seek your viewss igormation
relating to educational issues from you?

Rarely () Sometimes ( ) Often ()
Always () Never ()

10.How would you describe the direction of flow of ammation on academic
issues in your school?

a) Downward only from headteacher to teacher to pufils)
b) Mostly downward ()

c) Downward and upward ()

d) Downward, upward and horizontal ( )

e) Not definite ()
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11.How frequent are you supportive to your headteather
Rarely () Sometimes ( ) Often X
Always () Well ()

12.How would you describe the nature of interactiomween the principal
and teachers in your school?

Very little () Little ( ) Moderate () Substantial ()

Non existent ( )

13.What is the extent of cooperative team work betwierheadteachers and
pupils in your school?

Very little () Little () Moderate ( )

Substantial () Non existent ()

Part 1I: Management Styles

Please tick ) as honestly as possible what is applicable t@ gobool
according to your opinion

Key
1. Decision made by head teacher alone.
2. Head teacher consults with staff to make decision.

3. Head teacher does not make any decision but alitatsto make
decision.

4. Decisions made outside the school set up.

5. Everyone left to do what he/she wants.
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No Task description

1. Formulation of school policies and objectives

2. The choice of curriculum offered in your school

3. Drawing up schedules and programmes for
operation curriculum implementation

4, Supervision of teaching and setting of academic
standards

5. Evaluation of instructional resources like
textbooks, lab equipments and chemicals

6. Allocation/assigning of subjects and other duties.

7. Determining the type of new projects to be
initiated in school

8. Preparation and administration of the school
budget.

9. Appraisal of teacher’s performance

10. Identification of professional development needs
of staff, planning and organizing school based in-
service courses.

11. Formulation of school rules and regulations

12. | Maintenance of discipline in school

13. Determining co-curricular activities to be carried
out in school like clubs, sports, school publicatio
etc

14. Motivating pupils in matters relating to their
academic performance.

15. Selection of pupils ' leadership/prefects body

16. Utilization of school facilities and resources b

community
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APPENDIX IV

LIST OF PRIMARY SCHOOL TO COLLECT DATA FROM IN

KATHIANI DISTRICT JUNE, 2013

NAME OF SCHOOL
Kathiani Primary School

Lumbwa Primary School
Nthunguni Primary School
Kyuluni Primary School
Kaiani Primary School
Ngoleni Primary School
Mivandoni Primary School

Isyukoni Primary School

© © N o g bk~ wDd P

Kaewa Primary School
10.Kwangolya Primary School
11.Kathalani Primary School
12.Kaviani Primary School

13. Kituli Primary School
14.Nzaikoni Primary School
15.Kyamwee Primary School
16.King’ong’oi

17.Ngiini Primary School

18. Mwongweni Primary School
19. Maanzoni Primary School
20.Mwang’a Primary School
21.Miumbuni Primary School
22.Kavete Primary School
23.Kitulu Primary School
24.Kisekini Primary School
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CATEGORY
Public
Public
Public

Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public
Public



APPENDIX V

RESEARCH AUTHORIZATION

REPUBLIC OF KENYA

£,

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 . P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 101 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please guote
secretary@ncst.go.ke

NCST/RCD/14/013/995 pate: 7" June 2013

Our Ref:

Simon Wambua Munyaka
University of Nairobi

P.O Box 92-0902

Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 4™ June, 2013 for authority to carry out research
gY Pp 'y

. on “Influence of headteachers’ leadership styles on pupils’ performance in

Kenya Certificate of Primary Education in Kathiani District. Kenye” 1 am

Kathiani District for a period ending 30" June, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Kathiani District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf @f the research report/thesis to our office.

DBR. M. K. RUG D, HSC.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Kathiani District.

\

2tionial Council For Science and Technology is Commiited to the Promotion of Science and
Technolegy for National Developrment”.
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APPENDIX VI

RESEARCH PERMIT
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