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ABSTRACT

The purpose of this study was to investigate sclhaskd factors influencing
integration of special needs education in the pudimary schools in Masaba
North. The research objectives were to examineswaywhich physical
facilities influence integration of Special NeedduEation, to establish the
level of preparedness of teachers in handling ratezn of Special Needs
Education, to examine how the availability of teaghand learning materials
influence integration, to establish the methodswficulum delivery that are
used in integration and to establish the suppantices available in public
primary schools that influence integration of spkcieeds education. The
study adopted a descriptive survey design and teatgé6 public primary
schools, 836 teachers and 21,247 pupils in MasabahNdistrict. The
researcher used purposive sampling to pick thech@dads, their headteachers
and 20 teachers handling special units. Simpldaantechnique was used to
pick 5 teachers and 5 pupils from the inclusivesd#s. 2 schools were used for
piloting the study, 10 teachers of the two sch@sld 10 class seven pupils.
These two schools were excluded in the main studyhe main study
comprised of 15 schools, 15 headteachers, 95 tea@ma 75 class seven
pupils. Data were collected by use of questionsaamed observation checklist
and analysed using both quantitative and qualgatiata. Findings revealed
that physical facilities were inadequate, the teeshvere not well prepared to
handle the learners with special needs, the tegibarning materials of
special needs learners were not available, metbbdsrriculum delivery used
were not learner centred and there was lack of atimervices in the public
primary schools. This influenced integration of 8pk Needs Education in
public primary schools in Masaba North districtasBd on the findings it was
concluded that physical facilities and availability teaching and learning
materials affected the integration of Special NeEdsication. It was also
concluded that lack of teacher preparedness inlingnthtegration, and the
methods of curriculum delivery affected the intéigma of special needs
education in public primary schools. It was furtikencluded that there was
lack of support services such as itinerant teachmgchologists and speech
therapists. Based on the findings the study recena®d that the government
should provide physical facilities needed in sckdol effective integration of
special needs education in public primary schodkehools need to have an
atmosphere that is friendly, caring, accommodadive supportive for children
with special needs. The study recommended that Kl all other
educational stakeholders in conjunction with KIEowld restructure teacher
education to include SNE curriculum so that theleas should be adequately
prepared with skills and knowledge to handle learngth special needs. The
government and other stakeholders should avaihieggc learning materials
and other support services so that integratiorpetisl needs education can be
effective in public primary schools. The study gested that a study on
challenges faced in the implementation of spea@ds education government
policy in public primary schools should be conddcéad lastly a study on the
influence of special needs children home backgraumdheir participation in
public primary schools should be conducted.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the study

Every individual has a right to education. Thiglsarly stipulated in article 26 of
universal declaration of human Rights of 1948. ebhiNations( 1948).This right
was further emphasized and affirmed as a plan todran the world conference
of special Needs Education held in Salamanca Spaiited Nations Educational

Scientific and Cultural Organization (UNESCO, 1294

The Dakar framework for action adopted the worldlaation of Education For
All, World Education Forum,(2000).which affirmedetmotion of education as a
fundamental right and established the new millemngoal to provide every girl
and boy with primary school education by 2015. ¢tyn(2001) also clearly
identified Special Needs Education (SNE) as drteekey strategies to address
issues of marginalization and exclusion. The funel@a principle of the
framework states that All children should have appaty to learn whether with
challenges or not. A significant number of childremth special needs are
excluded from educational opportunities for bothimary and secondary

schooling.

Providing education as a right is an obligationatifgovernments and requires
that they translate their national commitments ietgislation. Universal primary
education is a global goal which will only be actdd when the universal right to
education extends to individuals with special nest$ disabilities in the country,

Ministry Of Education (2009). In a meeting held 1890 in Jomtein Thailand,
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education as a human right was reaffirmed by 15®m&who adopted and were

signatories to the world declaration on educatarefl (EFA) by the year 2000.

Special Needs Education is defined in terms ofdectil with a range of physical,
sensory, intellectual, emotional or other challendg®uring the last twenty years it
has become plain that the concept of SNE has twitened to include all
children who for whatever reasons are failing emdfit from school normal
programs. Among The 200 million children who areidd access to education
throughout the world, a significant number have SUNESCO, 1994).
Integration movement is noted to have developethash in response to broad
based social-political and economic demands ash#o dincere attempt by
educators to place children with special needs ppra@priate environment

Kaufmann (1978).

Integration or mainstreaming as it is commonlpwn has taken a global trust
since its inception in the 1960s and remains actopinternational concern and
open debate. Integration exposes children with igbaweeds to a broader
curriculum which benefits them psychologically asacially since it does not
limit their interaction to only other challenged ildren Anderson,(1973).
Mainstreaming exposes children with special neteds broader curriculum
which benefits them psychologically and sociallyes it does not limit their
interaction to only other challenged children Arster(1973).In as much as it is
seen to benefit these children, it can also be eteas a human right [Fish 1985].
At the world conference on Education for all in d@m, Thailand in 1990
primary education was declared by the United Natiam a Human Right which
should be given to every child regardless of his/lchallenges without
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discrimination UNESCO,(1998). Integration has é#fiere has been formalized
by legislation in many countries such United &abf America-1975.Sweden-
1965, Scandinavian  countries-1960, Romania-1990 efgsuh,(1973),
UNESCO,(2001)

British Columbia promotes an inclusive educatiostesn in which students with
special needs are fully participating members otaanmunity of learners.
Inclusion describes the principle that all studemesentitled to equitable access to
learning, achievement and the pursuit of excelleirceall aspects of their
educational programs. The practice of inclusioma$ necessarily synonymous
with full integration in regular classrooms, ancegdeyond placement to include
meaningful Participation and the promotion of iat#ion with others. A school
board must ensure that a principal offers to cdnsith a parent of a child who

has special needs regarding the student's placemanteducational program.

In Sub-Saharan Africa, Zambia, Zimbabwe and Soufttic& share a strong
history of active disability rights organization#/ére, 2008). Most learners with
SNE in the region have been actively engaged icatdthn activities for at least a
decade. The south African Federation of the disafBAFOD] enjoys a strong
regional presence, providing coordination and sdpdor national level

initiatives. The African Decade of Disabled Pers@@80-2009 were declared by
the organization For African Unity and have recdisupport from the United

Nations World Bank (2009).

The government of Kenya places emphasis on speeeds education. Among

the commissions established by the governmentdb ilsto sustainability of the



educational provision for all children are Ngala &wiwa (1964), Ominde
commission (1964), Gachati commission (1976) anderst The National
Committee on Education, Objectives and Policies976)-Gachati report
emphasized the importance of improving educatiahaher relevant services for
persons with disabilities put in school and comruniThe Kamunge report
emphasized the need for integration of learnerh wgjitecial needs in the regular
school. It also investigated specific categorieseafners with special needs and

recommended on how to meet their needs accordiK¢BE (2002).

According to the GOK (2005), the gender policy idueation singles out
education for learners with special needs and diseb as an area of specific
focus. The policy states that to increase partimparetention and completion for
learners with special needs and disabilities, tbeeghment should provide an
enabling environment. This should be done throdgkirfg curriculum, providing

trained personnel, equipment and facilities andieng accommodative physical
infrastructure for learners with special needs drs@bilities especially in rural
areas, coordination of early intervention, and sss@nt of children with special

needs and disabilities should be reinforced.

To attain EFA goals by 2015 maybe theoretical & tlght mechanisms are not
put in place. It is not enough to say that everyloag a right to education without
putting in place mechanisms to ensure and fa@ligaicess .Children with special
needs in Kenya have been integrated in the publegpy schools. Some schools

have got special units while others do not have.



Nyamira County has got 5 districts. Masaba Nortbtrizt has got the highest
number of special units in the county. The redeartas noted that despite the
fact that Masaba North district has 17 specialsjrtitere are many children with
special needs who have not been integrated in ubécpprimary schools. This

scenario is presented in Table 1.1.

Table 1: Total number of special units in Nyamira @unty

District No. of special units
Masaba North 17
Borabu 8

Manga 9
Nyamira South 8
Nyamira North 9

Total 51

Source (DEO’S Office Masaba North)

It is in this view that the researcher wants tcestigate the school based factors
influencing integration of special needs educationpublic primary schools.
There are several factors that influence the isttsgn of SNE. Odom and Barley
(2001) state that school environment is constas#nding messages to the
learners. Physical facilities such as classroothfamiture must be arranged so
that a child with physical disability can move andweasily. Therefore, the quality
and adequacy of resources such as physical fasjligquipment, teaching and
learning materials have a direct bearing on qualitgducation as they determine
how effective SNE is integrated. The training dddieers should be focused on
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skills of handling special needs children, knowkedy the subject content and
relevant content to be taught to the learners el éavel. Learners with special
disabilities require some specialized educationatenals at individual and

school level. At school level they require Braitlgachines, Braille kit, Braille

papers, adapted computers, tactile diagrams and,madppted desks and chairs.
Those with low vision require eye glasses, magngyglasses and large print
reading materials. Support services address sesfeaienges such as improving
the quality of education, meeting individual neadsl determining accurately the

least restrictive environment for each exceptideatner.

These factors include physical facilities, teachdevel of preparedness,
teaching/learning materials, methods of curriculletivery and support services.
Physical facilities such as classrooms and dedkseimce integration of special
needs education. The teacher’s level of prepassdmaethods of curriculum
delivery such as demonstration, discussion and lation are important in

integration of special needs education. Suppantices provide the necessary

support to learners with special needs.

1.2 Statement of the problem

According to the Ministry of Education (MOE), th@wgrnment attaches great
significance to education for all children with feeng disabilities. According to a
report by Kochungi (2004) the provision of Free nfary Education took
thousands of learners with special needs to regstdrools. Due to the

unpreparedness of these schools, most of the ehildere forced to drop out and



those who persevered endured difficult and inhabpet environment EA
standard, May (2004) Masaba North District is naegtion to this report. It
should also be noted that despite the fact thddasaba North District, we have
17 special units, most of the special needs childre at home. It is in this view
that the researcher sought to investigate the $dbased factors influencing
integration of special needs education in publimpry schools in Masaba North

District.

1.3 Purpose of the study

The purpose of this study was to investigate schasled factors influencing
integration of special needs education in the puptimary schools in Masaba

North District.

1.4 Objectives of the study

This study was guided by the following specificextijves:

a) To examine ways in which physical facilities infhee integration of Special

Needs Education in public primary schools in Mad&abeh District.

b) To establish the level of preparedness of thehacin handling integration
of Special Needs Education in public primary schowml Masaba North

District.

c) To examine how availability of teaching and leaghimaterials influence
integration of Special Needs Education in publicngry schools in Masaba

North District.



d) To establish the methods of curriculum deliveryt tisaused in integration of

Special Needs Education in public primary schoolslasaba North District.

e) To establish support services available in theipyisimary schools that

affect integration of Special Needs Education ibljguprimary schools in

Masaba North District.

1.5 Research questions

This study sought to answer the following reseapabstions:-

To what extent do the physical facilities influenicéegration of Special
Needs Education in public primary schools in Madabeth District?

To what extent are the teachers prepared to hantdgration of Special
Needs Education in public primary schools in Maddbeth District?

How does the availability of teaching/learning nnigls influence integration
of Special Needs Education in public primary schowml Masaba North
District?

What are methods of curriculum delivery used in ititegration of Special
Needs Education in public primary schools in Maddbeth District?

What support services are available in the pubiim@ry schools that affect
integration of Special Needs Education in publienary schools in Masaba

North District?

1.6 Significance of the study

The findings of the proposed study may have bottoritical and practical

implications for the future of integration of spalaneeds education in the country.



The findings of this study are hoped to help alueation stakeholders to
understand the school based factors influencingritegration of special needs
education in public primary schools in the ared¢ostudied and it may help in
generalizing the results to other areas in the trpuhis study may reveal
important factors that influence integration of @péneeds education which can
be addressed by the policy makers, sponsors angitlee society in their effort
to assist every child to acquire basic educationoas of the millennium
Development Goals (MDGS). It may form a basis @iining primary school
teachers and the selection of the curriculum facsd needs education in the
schools. This could be realized through pre-sertrai@ing in the primary teacher
training colleges, Kenya institute of special edioce (KISE) and in the public
universities. The study would also give a guidelimé¢he teachers on the required
materials and support services needed for effectitegration of special needs
education in the schools. The findings may adcheogool of knowledge in the

area of curriculum studies.

1.7 Limitations of the study

Limitations are challenges anticipated or facedh®yresearcher Komb & Tromp
(2006). In this study it was difficult to contrdig attitudes of the respondents as
they could have given socially biased answers an gbhool based factors

influencing the implementation of special needscation.



1.8 Delimitations of the study

The study was limited to Masaba North District armvers only 17 public
primary schools with special units. Private primachools were not included in
the study since they do not suffer the same flgethe public primary schools in
terms of the facilities available and other researsuch as teachers. The number
of respondents was also limited. The methods aficuum delivery are limited

to three of which are learner centered. The methads demonstration,

discussion and simulation.

1.9 Assumptions of the study

i.  The information obtained from the respondents wiare to the best of
their knowledge.
ii.  That all the special units within the public primaschools in Masaba
North District have trained special needs educagachers.
iii.  The respondents were informed of the school basedrk that influenced

integration of Special Needs Education.

1.10 Definition of significant terms.

Curriculum refers to all the organized experiences that dehpmvide to help
children learn and develop.

Disability refers to any restrictions or lack resulting fronpairment of ability to
perform an activity in the manner or within the ganconsidered normal for a

human being.
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Inclusive educationrefers to a process of addressing and respondidg érsity
of needs of all learners through increasing pgdtton in learning, culture, and
communities and reducing exclusion within and fredaication.

Influence refers to the capacity to have an effect on somgtéise.

Integration refers to the system used to facilitate childrethvdisabilities to
attend ordinary schools that provide minimal maaifions to accommodate the
learners with special needs in education

School based factorgefer to factors within the school’s set up thdtuence
integration of special needs education. For examppysical facilities and support
services.

Special Education Teachergefers to teachers who work in special schools or
ordinary schools with particular responsibilities €hildren with special needs.
Special needs educatiorrefers all general or vocational education given t
children who are physically or mentally challengsedgially maladjusted, or are
in other categories.

Special school refersto the isolated schools for children with partaul
challenges.

Special needgefer to a general and rather controversial tesmchildren who
need some form of extra help and assistance.

Special unit refers to a unit within an ordinary school but @hioffers special
needs education.

Support servicesrefer to the additional services required by dkitdwith special
needs to cope with the inclusive setting e.g. dpdegining therapy, financial

help, and teacher training among others.

11



1.11. Organization of the study
In this study chapter one deals with the backgroefrithe study, statement of the

problem, purpose of the study, objectives of thadwt research questions,
significance of the study, limitations of the studelimitations of the study, the
assumptions of the study and the definitions ofdiigaificant terms. Chapter two
deals with the review of literature on integratiand special needs education and
school based factors influencing integration ofcggdeneeds education. It also
includes the theoretical and conceptual framewétk® study.

Chapter three deals with research methodology gigirdetailed account of the
research design, research instruments and resgaockedures to be used. It
defines the target population, on sampling procesiutlustrating on methods to
test validity and the reliability of the researatstruments to be used in data
collection. Chapter four consists of the data asialgnd chapter five deals with

the data interpretation, recommendations and ceiuzlg.
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CHAPTER TWO
LITERATURE REVIEW
2.1. Introduction

The study sought to investigate school based fadtdluencing integration of
special needs education in public primary school#lasaba North District. In
this chapter the following was captured, the cohadpintegration and special
needs education, school based factors influencidg #hich include physical
facilities used in integration of special needkiaation , teachers’ level of
preparedness, teaching and learning materials, asetbf curriculum delivery,
support services and summary of literature revitepretical framework and
conceptual framework in integration of SNE in palgrimary schools in Masaba

North District.

2.2. Integration and special needs education

Educating pupils with special needs in ordinaryost is a concern of education
system throughout the world. Arguments for inteigratargely rest on the right
of all people to participate in their communitiesdaon the experience of the
negative effects that their exclusion has on the#s and those of others. While
there are also very important human, economic,aé@sid political reasons for
pursuing a policy and approach for inclusive edoacait is also a means of
bringing about personal development and builditgtienships among individual

groups and nations.

Ndurumo (1993) classified children with disabil#ias the deaf, deaf-blind ,hard

of hearing ,mentally retarded, multi-handicappedthapedically impaired,
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seriously emotionally disturbed, speech impaired aisually handicapped. The
researcher in reference to Ndurumo, (1993) basedttidy on five categories of
children with special needs. They include; hearimgaired children, visually
impaired children, mentally handicapped childrerhygically handicapped

children and children with multiple handicaps.

Integration refers to the education of pupils witspecial needs in ordinary
schools, it provides a natural environment whbkese pupils are alongside their
peers and are freed from the isolation that is adtaristics of much special
schools placement Hegarty, (2004) and Kirk (197Riczed special schools and
noted that even though a special school provisdesmportunity for thorough
training, Certain disadvantages of an institutiosaektting become apparent-
routine formality, segregation, lack of family liend so forth Kirk, (1972;12),
Herwett and Forness (1984) concurs with Kirk (19@8) the issue of special
schools and notes that the special schools not segregate the handicapped but
also stigmatize them as having needs differennftbose of ordinary people.
Today then, the principle of integration is strgngtvocated by all concerned in

reactions to the segregation practices of the past.

The development and establishment of special eduncat the United States have
been on the evolutionary process over — severaddsc Each incremental stage
in the process has led to increased knowledge Snf2f01) in running
programmes of SNE. Studies have shown that sddid,graining together with
peer involvement can be lasting effects on imprgwhildren social adjustment.
Hegarty (2004) in his study found that confidencaswgreater in children in
regular schools than those in special schools th¢egs than that of their learners
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without SNE. From Hegarty (2004) research, oneheacommented that “our
experience has shown that even pupils with sevedecamplex needs can be

educated together in ordinary schools without cdiffg their self esteem.”

In Zambia, UNESCO and others in the internatiomahmunity have acclaimed
Zambia’s efforts to reach out the handicapped amghired children. The MOE
has 31 special education institutions. Apart frowe mumber of the small number
of special institutions, units and programmes, atlon and training opportunities
remain very limited. Scarcity of resources and etadte funding to the MOE to
meet national education and training needs. The NY@Bs to integrate pupils
with special educational needs into the mainstreainools and provide them with

the necessary facilities and materials.

In Uganda,the government is constantly adopting its educationcstire and

content to promote quality learning for all leasherdependent of special learning
needs. The overall structure of education to datdearners with special needs in
education introduced in early 1990s is still thekimne in the education for all
learners. To ensure that all learners with speweglds were given relevant and
quality education in integrated school, all schoolsUganda were grouped in
clusters of 15-20 schools and each cluster had exiapneeds education

coordinator.

Special education in Kenya started after the eedScond World War and has
since been mainly offered to all categories ofdreih with learning disabilities.
Education to these children was only offered incsdeschools until the 1970s

when units and integrated programmes were initia®dE has continued to
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expand although these learners have been a magllerpe to the to the
education sector. To this end, majority of learneith special needs in education

in Kenya do not access educational services.

Over the last twelve years, the concept of incligducation has evolved. The
concept has been conceived as a way of democatpportunities for life-long-
learning and ensuring that the system of educatiditexible enough to allow
accessing education and developing life-long-le@yniThe Kenya government
has put measures in place such as Leonard Chegemadtional, (2001) .But
despite these efforts; the problem of exclusiolt p#rsists in public primary
schools. Three quarters of pupils with special atlan needs are in special
schools with only a quarter in special units withi@instream schools. Children
with special needs in education are enrolled incigpheschools or in special
education units provided .The policy of integratiand inclusion is also being
implemented so as to reach the majority of childwath special educational
needs. However very few children are enrolled incational programmes for
children with special needs while an equivalent bemare either at home or in
regular schools with little or no specialized assise. Provision of equitable
guality education must include education of childvath SNE. The Government
recognizes that SNE is important for human capiéaelopment as it prepares all
learners to be independent and participate in thenamic and social
development of the country. With introduction o&dr primary education the
demand for services for learners at all levels dased. Most of them have
enrolled in the regular schools, KISE (2002). Idesrfor the realization of EFA

by 2015, school based factors influencing integratof SNE in Masaba North
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District have to be addressed such as physicalitiesj teachers’ level of
preparedness, teaching and learning materialdyadetof curriculum delivery

and support services.

2.3. Physical facilities and integration of Specidleeds Education

According to Odom and Barley (2001), introductiongarning is primarily based
on experience gained in interacting with the enwvinent. The environment is
constantly sending messages to the learners. Wwaeddund out that physical
facilities such as classroom and furniture mustibranged so that a child with
physical disability can move around easily. Thealgof SNE is not to erase
differences but enable all children to belong witlain educational community
that validates and values their individuality. Téfere, the quality and adequacy
of resources such as physical facilities, equipmeeaching and learning
materials have a direct bearing on quality of etlanaas they determine how

effective SNE is integrated ROK, (1999).

The above views are supported by Ogot (2005), whaygs ghat accessible
environment help keep CWD in school unlike wherkosts have inaccessible
environment. To alleviate this problem then theimmment should be adapted to
suit the diverse learner’'s needs. This involve oizjag the classroom and the
school compound UNESCO( 2004) shows that thisbsapossible by building

ramps to classroom and school buildings, constincif adapted latrines,
enlargement of classroom windows, painting wallsirtgprove the lighting,

leveling of the play grounds to ease mobilityrdfular schools environment is

conducive, it will be ideal for integration of |leers with special needs. Schools
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need to have an atmosphere that is friendly, caargpmmodative, supportive
and an atmosphere of freedom and guidance MOE -Ad#gé003) and Otiato,
(2002).

2.4 Teachers’ level of preparedness and integratioof special needs
education.

In order that the teaching of pupils with specneeds is done most
effectively, school staffs need certain bdsiormation concerning the
handicapping conditions and the likely edugaloconsequence. They should
be informed of agencies within the wider coamity to whom they might
get advice or assistance. It may be necesdary adopt measures to
counteract negative staff attitude based upusinformation or misperception
This can be done through induction and in-sertr@i@ing. Training of teachers
in Kenya is now taking a new dimension amdage due to curriculum
changes and educational policies being adogigdthe government. These
policies include the free and compulsory primarycadion launched in January
2003. All these policies are aimed at improvingwly of education to learners.
The government is now introducing training of deers in special needs
education. This is aimed at reducing challengesdday learners with diverse
needs. The training of teachers should be focusedkdls of handling special
needs children, knowledge of the subject contedtralevant content to be taught

to the learners at each level.

The government should also stress on speaeéds education in the

teachers training colleges. These strategie$ thérefore assist in eradicating
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dysfunctional attitudes towards learners witlecsgl needs in education. Were
(2008) introduction to inclusive education saymt the various categories of
learners need services of qualified personitel order to benefit in any
educational setting. The Kenya government isnrodgted to ensure that at
least one teacher should be trained on dpeeets education by the year

2015 in each public primary. KISE (2002).

The government through the Ministry of Educatitvas launched distance
learning programme on special needs educatimough Kenya institute of

special education and various universitieshswas Kenyatta and Maseno.
Methodist University which is a private univeysitas introduced degree courses
in special needs education. All this endeavawes aimed at equipping the
teaching personnel with necessary and vitallsskittitudes and knowledge to

address the needs of various learners idigp@nd private schools.

World bank, (2009) in their study disability, sies , trends and
recommendation for the world * bank’ they fourmlt that lack of good
teacher training in special need education e vas lack of a systems
approach were the main challenges facing imeteation of special needs

education in developing nations.

2.5 Influence of teaching/learning materials on irggration of special needs
education

Learners with special disabilities require somec&eed educational materials
at individual and school level. Learners with \akimpairment require white

canes and Braille at individual level. At schoelvél they require Braille
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machines, Braille kit, Braille papers, adapted cotars, tactile diagrams and
maps, adapted desks and chairs. Those with lownvigequire eye glasses,
magnifying glasses and large print reading materiaLearners with hearing
impairment require individual hearing aids and dxads, speech training units,

auditory training, sign language dictionaries andKs.

Learners with physical disabilities require adaptsits, therapy equipment,
sports and recreational facilities, wheelchairsitadres, adapted functional aids
like pens cutlery and computers. Learners with talefandicap require

functional aids and real objects as learning materiThese include recreational
and vocational training equipment, sports and egmral therapy equipment,
sports, physiotherapy and occupational therapypegemt, music and art therapy
equipment, visual auditory tactile and functiongediniing materials Kirk and

Anstasiow (2003)

2.6 Methods of curriculum delivery in integration d special needs

The methods of provision of special education idelinclusion, mainstreaming,
segregation and exclusion. Learners with speciedlseducation should be taught
using learner centred methods of teaching. Thenézacentred methods of
teaching include demonstration, discussion and lIsition. Demonstration is
defined as an activity in which the teacher or heotperson uses examples,
experiments or some other actual performance iardalillustrate a principle or
show other people how to do something. Discussaniactivity in which pupils
under the teachers’ direction exchange points efwvso as to arrive at a

collective decision or conclusion. Simulation isearning process that involves
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students as participants in role presentations @ndames initiating real life

situations (University of Nairobi-lecture seriegngral methods unit).

2.7 Provision of support service in integration obpecial needs education.

Support services address several challenges sudmpmsving the quality of

education, meeting individual needs and determinaggurately the least
restrictive environment for each exceptional leesneThe support given to the
persons in need make them feel loved and apprdcagevaluable member of

family worthy being educated (KISE, 2002).

This lies in the availability of various relatedngee providers such as speech
language pathologists, occupational therapistgvigeachers, physical therapists
and the behaviour specialist. These highly traiaed skilled professionals may
serve on a given students education team, providmify direct and indirect
support. For example, general educators repottedpteference for pull-in
related services so that students with autism wé@won-verbal would not miss

any of their lessons Hodkinson, and Vickerman (2009

Physiotherapists have a knowledge and appreciafi@anatomy and physiology
and are experts in analyzing movement. SpeecHaagdiage therapist can offer
essential information in helping children who hawepeech errors and

communication and language development needs.
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2.8 Summary of literature review

Odom and Barley (2001) found out that physicallfié&es such as classrooms and
furniture must be arranged so that a child with gptgl disability can move
around easily. Were (2008). Introduction to iisohe education said that the
various categories of learners need services olifigdapersonnel in order to
benefit from any educational setting World Bank(d2pin their study, disability
issues, Trends and Recommendations for the Worlik,Béey found out that
lack of good teacher training in special needs atioic as well as lack of systems
approach were the main challenges facing implenienteof Special Needs
Educational Programme KISE (2002) agreed thatup@art given to the persons
in need make them feel loved and appreciated asabi@ members of family,
worthy being educated. None of these studies adddethe school based factors
that influence integration of special Needs Edwratin Masaba North district in

particular hence this study fills in that gap.

2.9 Theoretical framework

The study was guided by Vyogotsky Theory (1987-19%8 proximal
development which discusses learning and teacHiogillren with special needs
as shared and/or joint process in a responsivalsomitext. It states that children
can perform better when they have proper assistayeelults and capable peers.
He advocated the process of “scaffolding”. In tbamtext children with special
needs are given support by professional personnél capable peers. In an

integrated class, dynamic assessment of childrareng crucial to identify the
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strengths and weaknesses of the children with apeeieds. This helped the

teacher use the strengths to alleviate the weags@sshe process of instructions.

This theory is applicable in this study becauseedhe SNE learners are included
in the general school; they will interact and bpparted by the teachers and peers
in the learning process. The improved curriculumd anethods of instruction
with the appropriate facilities assisted the SN&rlers to develop to their highest
level of independence. Once all this is done, SINE learners were able to

realize full potential since disability is not inkty.
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2.10 Conceptual Framework on Integration of SNE

The study will be guided by the conceptual framdwahich shows how the

variables interact with each other.

Figure 2.0: Interplay in the school based factoraifluencing the integration

of SNE
Physical Teachers’ Teaching/Learnind | Methods of Support Services
facilities preparedness materials curriculum » Speech therapist
= Desks i ggﬂte”t - EOOk_S " delivery = Special education
= KIS " nearing aids = Demonstration]| teachers
= Classrooms | = Knowledge| | = Braille . .
= Discussion = Peers
» Simulation = |tinerant teachers

A 4
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Integration of Special Needs Education

A
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learners with special needs in public primar
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~
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The conceptual framework above indicates that thegration of SNE is

influenced by five variables. Physical facilitiéigachers’ level of preparedness,
Teaching/learning materials, methods of curriculletivery and support services.
This will lead to integration of Special Needs Ealimn and the outcome will be
increased enrolment and participation of learneith wpecial needs in public
primary schools. Teachers have an upper hand isiaguthe stakeholders about
the level of integration of special needs childsenas to realize EFA Goals by

2015.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the procedures that wereinsamhducting the study. The
section focuses on research design, target popuajatample size and sampling
procedures, research instruments, validity of tmgruments, reliability of the

instruments, data collection procedures and da#dysis. The chapters are as

follows here below.

3.2 Research design

Orodho (2009) defines study design as a schembénewr plan that is used to
generate answers to research problems. This stlmjyted a descriptive survey
design employing both qualitative and quantitaipproaches in investigating the
school based factors that influence integrationspécial needs education in
Masaba North District. Orodho (2008) notes thatcdpsve study designs are
used in preliminary and exploratory studies sooaallbw the researcher to gather
information, summarize, present and interpret thedys for the purpose of
clarification. This study used the descriptive syrdesign because according to
Mugenda and Mugenda (2003). It's the best meth@dable to social scientists
interested in collecting original data to be usediescribing a population that is
too large to observe directly. The design enableel tesearcher to gather

information from a wide range of respondents on $chool based factors
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influencing integration of special needs educaimrpublic primary schools in

Masaba North District.

3.3 Target Population

Borg and Gall (1998) defines population as all thembers of a real or
hypothetical set of people or events or objectsvidich a researcher wishes to
generalise results of the study. The study tadg@6epublic primary schools, 836
teachers and 21,247 pupils in Masaba North DistEO’s office (2013).

3.4 Sample size and sampling techniques

Neuman (2009) argues that the sample size depemdahat one wants to
investigate, the purpose of the inquiry, what istake, what will be useful, what
can be done within the available time and resourddse researcher used
purposive sampling to pick the schools, head teaclad special unit teachers.
The researcher targeted 17 primary schools, ireeed 17 head teachers, 20
teachers teaching in the special units, 85 teacaeds85 pupils from schools
which had the special units. The researcher useédhers and 5 class 7 pupils
because of economic reasons and the researchernetasure how many
respondents were available to provide sufficiefdrimation on the research topic.
The researcher picked 5 teachers and 5 pupils #aaom school using simple
random sampling. The simple random sampling methalves giving a number
to every subject or member of the accessible ptipualéy placing the numbers in

a container mixing them and then picking any numdterandom, the subject
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corresponding to the number picked are includedth@ sample. Mugenda

(2003).There was a total of 207 respondents.

Table 3.1 Sample size

Respondents Population Sample size
Head teachers 66 17

Special unit teachers 20 20
Teachers 836 85

Pupils 21247 85

3.5 Research instruments

Data was collected by use of questionnaires ancreéson checklist. One
guestionnaire was for the head teachers in chdrtee gchools with special units,
another questionnaire for the teachers teachinerpublic primary schools and
another for class 7 pupils in the public primarhaus. The questionnaire
contained structured and non structured questibims.first section dealt with the
teachers’ general information and the second secticthe research objectives. In
developing the questionnaire items for teacheksfitted choice and open ended
format of the items were used. Most of the itemgpaeld an open ended format to
allow more spontaneity of response and provide dppiies for self expression
(Mutai 2000). An observation checklist is one ot tmost extensively used
methods in social sciences. It is used to estalitie nature and state of physical
facilities and teaching/learning materials regagdim integration of Special Needs

Education.
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3.5.1 Validity of research instruments

According to Mugenda and Mugenda (2003) validity the accuracy and

meaningfulness of inferences, which are based seareh results. The content
validity of the instrument was determined in twoyaafirst the, researcher
discussed the items in the instruments with supersiand lecturers from the
department. These people were expected to tick rosscevery item in

guestionnaire and verify whether it measures wha supposed to measure or
not. The responses of the subjects were checkadsadghe research objectives.
This gives a reason as to why content validity wobhve to be used. For a
research instrument to be considered a valid, tiéeat selected and included in

the questionnaire must be relevant to the varididasg investigated.

3.5.2 Reliability of the instrument.

Reliability refers to the degree to which test ssoare free from measurement
errors(Best 1991)Reliability also refers to the suea or degree to which a
research instrument yields consistent results tar dtter repeated trials(Mugenda
& Mugenda, 2003).The researcher tested reliabibtythe instrument during
piloting. To ensure reliability of the study thestee-test method was applied.
This involved administering the same questionndems at an interval of two
weeks to the same group of people. Pearson praodoctent formulae was used
to determine the coefficient of reliability, Accand to Mugenda and Mugenda,
(2003)a high coefficient of reliability from thesteretest indicates reliability of

the instruments. After computing the Pearson prothament formulae the level
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of reliability of 0.70 was considered by the resbar to be adequate in judging

the instruments as highly reliable.

e n(Xxy) - (Ex)(Xy)
V [nZx2 - (5x2] [ nEy2 - (Zy)]

Where X is the scores of the first test and yesstores of the second test
and, n = number of pairs of scores,

>'xy = sum of the products of paired scores,

>Xx = sum ofx scores,

>y = sum ofy scores,

y'x? =sum of squarg scores and

Y'y?= sum of squarg scores

The reliability coefficient was 0.76 hence the instents were deemed reliable.

3.6 Data collection procedures

The research permit was obtained from National Cibuaf Science and
Technology (NCST). A copy of the permit and theraduction letter was
presented to the District Education Officer (DEQdaDistrict Commissioner
Masaba North, Area Education Office in charge ef Bhzones in the district and
head teachers of all schools where the researntesrds to carry out the study.
After securing permission from the relevant auttiesithe researcher proceeded
to the selected schools. The researcher startédtietoffice of the head teacher

and formally introduced herself, the purpose of W@t and the rationale for
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choosing their schools as part of research studyceQgiven the consent, all

respondents were assured of confidentiality andrggc

3.7 Data analysis techniques

On completion of data collection process, the nmetea checked the
completeness of the questionnaires before embadgrgpmpiling and coding the
data. Data from the field was coded and then orgahinto different categories.
Quantitative data were tabulated and analyzed usimgple frequencies and
percentages. Qualitative data from open ended igusstvas organized into
themes, coded and presented in discussion .naraiims and citations. Data
collected were coded and entered in the computearialysis using statistical

package for social sciences (SPSS) .This appliedl tbe research questions.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction

This chapter presents the analysis of the dat@atell and its interpretation in
relation to the objectives and aims of the study.intludes demographic
information about the respondents as well as thigiws and observation of
school based factors influencing integration ofcgdeneeds education in public
primary schools in Masaba district. The data presknn this chapter were
processed using Statistical Package for SocialnSege (SPSS). All themes

discussing the same research questions were pedssamd analyzed together.

4.2 Questionnaire return rate

Questionnaire return is the proportion of the goestaires returned after they
have been issued to the respondents. Out of theeddteachers, 95 teachers and
75 pupils sampled during the study, all headteagheachers and 70 pupils filled
and returned the questionnaires. The return rages above 80% and hence were

deemed adequate for data analysis.
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4.3: Demographic data of the respondents
This section of the chapter presents the demogragéiia of the headteachers,
class teachers that were sampled. The sectioemisethat demographic data of

the headteachers and then presents that of teachers

4.3.1: Demographic data of the headteachers

The demographic data of the headteachers focuselddeangender, age, level of
education, duration they had been teaching andyfye of special children they
had in their school. To establish the gender offtbadteachers, they were asked

to indicate their gender.

Figure 4. 1: Distribution of the headteachers by gader
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Data on the gender of the headteachers reveal¢drijarity of headteachers

were male the rest were female. The data showetatvely higher number of
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male than female heads in the schools hence thergoent’s policy of one third
representation in leadership position is not adhéwe The data on gender helped
in identifying the physical facilities needed footh boys and girls in public

primary schools.

The headteachers were further asked indicate #g®r Their responses were

shown in Table 4.1.

Table 4.1 Distribution of headteachers by age

Age F %

21-30 1 6.7
31-40 5 33.3
Over 41 9 60.0
Total 15 100

Table 4.1 indicated that majority (60.0%) of headteers were aged above 41
years. This implies that majority of the headteasheere relatively old which
presupposes that they might have worked for coradie long period, hence
gained more experience on the appropriate matéaateaching and learning, all
of which facilitates effective integration of spa&icineeds education in public
primary schools. They were further asked to in@diddteir highest professional

gualifications. Figure 2 showed headteachers higire$essional qualification.
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Figure 4. 2: Headteachers’ distribution by highesprofessional qualifications
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Majority (80.0%) of headteachers had P1 certificé26.0%) of headteachers had
a degree while (13.3%) of headteachers had a madtgree. The data showed
that majority of teachers had the minimum profassigualifications to teach in
primary schools. This implied that they are nottdretinformed on new
instructional methods and learning resources fardlag learners with special

needs.

The study further sought to establish the numbeyeairs that the headteachers
had served as teachers prior to their appointmenheadteachers. Table 4.2

tabulates the findings.
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Table 4. 2: Headteachers service as a teacher

Years F %
Below 5 years 4 26.7
5-10 years 4 26.7
10 - 15 years 6 40.0
Over 15 years 1 6.7
Total 15 100.0

Data showed that (26.7%) of headteachers had sewwedteacher for below 5
years, while the same number of headteachers (B&%kserved between 5 and
10 years. Majority (40%) of headteachers hadhabgtween 10 and 15 years
while a significant number of headteachers had hieachers for over 15 years.
The data showed that majority of the teachers backd for a relatively long time

adequate for them to have gained experience ane at@e to identify the support

services available in their schools to supportiees with special needs.

Figure 4.3 showed headteachers responses on #godas of special needs they

had in their schools.
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Figure 4.3: Headteachers responses on the categewiof special needs

children they have in the school
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Data on the categories of special needs childrethénschools indicated that
majority (60.0%) of schools had speech impairedilpufhe data implies that

speech impairment was the most prevalent. Thidi@ehphat headteachers were
able to identify the support services necessareémh category of special needs

learners.

4.3.2: Demographic data of the teachers
The demographic data of teachers focused on geader, highest professional
gualification, and the duration they had servedaateacher and also in their

current school.
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Figure 4.4: Distribution of teachers by gender
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Figure 4.4 on the gender of teachers indicated ritegority (67.0%) of teachers

were male. The data showed male dominance in teggofession in the area.

The teachers were further asked to indicate tlysr a

Table 4.3 showed age of the teachers. The datacted implied that teachers

were aware of the physical facilities needed bylé&aeners with special needs in

regard to gender of the learners.

Table 4. 3: Distribution of teachers by age

Age F %

21 - 30 10 10.5
31-40 35 36.8
Over 41 50 52.6
Total 95 100.0
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Data showed that majority (52.6%) of teachers @\elyears. The data showed
that most of the teachers were relatively eldeflie data on distribution of
teachers by age implied that the more experientedeacher was, the easier the

integration of the special needs learners in tH#ipprimary schools.
To establish the number of years teachers had adeacher in Masaba North
District, they were asked to indicate so. Tabletdbulates their responses.

Table 4. 4: Distribution of the teachers’ by duraton of time as teachers in
Masaba North District

Years F %

Below 5 years 24 25.3
5-10 years 15 15.8
10 - 15 years 56 58.9
Total 95 100.0

Table 4.4 showed that majority (58.9%) of teaclad been teaching in Masaba
North District for between 10 and 15 years. Theadatplies that these teachers
were relatively long period hence their teachingase them to be aware of the
physical facilities and available teaching and né@ay materials for learners with

special needs.
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4.3.3 Demographic data of the pupils
The demographic data of pupils was based on, afether they had been
enrolled in any other school apart from their caotrgchool and whether they had

any form of disability.

Figure 4. 5: Distribution of pupils by age
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Data showed that majority (84.2%) of pupils weréobel5 years as expected.
Although majority of the pupils were below 15 yedtsere were a considerable
number of pupils who ought not have been in primssiyools but should have
been completed the primary cycle of education. Wagked whether they had
been enrolled in any other school apart from thmirrent school, majority

(71.4%) of pupils indicated that they had not bearolled in any other school.

They were also asked to indicate whether they hgdam of disability.
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Majority of pupils had no form of disability but@hminority had disability. The
data showed that these pupils could provide infdionaon school based factors
influencing integration of special needs educatgince they were learning
together. Ndurumo (1993) classified children witkatbilities as the deaf, deaf-
blind ,hard of hearing ,mentally retarded, multrtizapped, orthopedically
impaired, seriously emotionally disturbed, speechpdired and visually

handicapped.

4.4 Influence of physical facilities on integratiorof SNE in public primary
schools

The first objective of the study was to examine svaywhich physical facilities
influence integration of Special Needs Educatiorpublic primary schools in
Masaba North District. To find out ways in whichygical facilities influenced
integration of Special Needs Education in publianary schools in Masaba
North District, the respondents namely the headiterscand teachers were asked
whether their schools had classes specifically vataal to accommodate pupils

with special educational needs.

Majority of headteachers and majority of teachemdidated that they lacked
classes specifically renovated to accommodate pupith special educational
needs. Ogot (2005) found that accessible envirohimelp keep CWD in school
unlike where schools have inaccessible environméhey indicated that this

affected integration of special needs childrenh@sgmall size of the classrooms
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did not enhance easy movement of children with kdi$a and large classes
meant that those learners with poor eye could ead from the chalkboard well.
They further responded that the physically chakehtearners were not able to

access the classrooms with ease.

Majority of headteachers and teachers said thahées who were physically
challenged were not able to access the classrooitins ease which affected
integration of special needs children. They indidathat physical facilities such
as classrooms were not conducive for special nelittiren hence hindering the
integration of special needs children in schoolsatd (2002) states that schools
need to have an atmosphere that is friendly, caargpmmodative, supportive

and an atmosphere of freedom and guidance.

The headteachers and teachers were further asketth@vtschool provided desks
specifically designed for use by pupils with spkeiducational needs. Majority

of headteachers and teachers reported that thlegokdid not provide desks

specifically designed for use by pupils with spe@ducational needs. They
further reported that this had affected integratanspecial needs children as
pupils with disability were not comfortable in thermal desks and hence the felt
that their desks did not values their individualitthese findings further showed
that apart from classrooms as indicated previousdgks were not also suitable

for special needs children. Lack of such physieailities designed for special
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needs children hindered their learning and hentectafd integration of special

needs education.

According to ROK, (1999) the goal of SNE is notetase differences but enable
all children to belong within an educational commtyithat validates and values
their individuality. Therefore, the quality andemplacy of resources such as
physical facilities, equipment, teaching and leagnimaterials have a direct

bearing on quality of education as they determme &ffective SNE is integrated

The headteachers were asked to indicate whethevolsdbilets had been
renovated to cater for special educational needsir& 4.6 showed headteachers’

responses.

Figure 4. 6: Headteachers responses on whether thechool toilets had been

renovated to cater for special educational needs
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Data as presented in figure 4.6 showed that mgj¢66.7%) of school had no
toilets renovated to cater for special educatiowedds as indicated by the school
headteachers. They further added that the absémeaavated toilets to cater for
special educational needs had affected the iniegrat special needs children as
some parents opted to keep their children with bilisg at home rather than

taking them to learning institutions.

The researcher asked the pupils whether they leelithat pupils with disabilities
should learn together with pupils without disakgtin the same class. Figure 4.7
showed their responses.

Figure 4. 7: Pupils’ responses on whether pupils Wi disabilities should learn

together with pupils without disabilities in the sane class.
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Majority (94.3%) of pupils indicated that pupilstividisabilities should not learn
together with pupils without disabilities in thensa class. They gave the reason
that children with disability had different needsdahence could not be

accommodated in the regular school.

The pupils were further asked where pupils withaldisties were best placed.

Their responses are presented in figure 4.8.

Figure 4.8: Pupils’ responses on the best place fpupils with disabilities
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Pupils indicated that learners with disabilitieewld be placed in special schools.
These findings confirm the previous findings thaipis felt that pupils with
special needs should not be accommodated in regehaols since they had more
needs and needed attention. The data showed thas pueferred learners with
special needs to learn in special schools becdesegecial have got physical

facilities and support services that the specialisdearners need.
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From the observation, the researcher observedttibaschools lacked access of
the physical facilities and those present did reicfor all categories of children

with disability. This is shown by Table 4.5.

Table 4. 5: Availability and nature of physical fadlities

Physical facilities Available Not Available  Functionality
F % F % F %
Adapted desks 3 20.0 9 60.0 3 20.0
Spacious classrooms 6 40.0 8 53.3 1 6.6
Ramps on door ways 2 132 11 73.3 2 13.2
Adapted toilets 9 60.0 6 40.0

Table 4.5 showed that majority (60.0%) of the st¢Hacked adapted desks and
toilets functional for special needs children, mi&go (53.3%) of the schools
lacked spacious classrooms for special needs ehildvhile majority (73.3%) of
schools did not have ramps on doorways. It was r@gealed that there were no

adapted toilets for special needs children.

The above findings are in line with UNESCO (20044 eOtiato, (2002) who
found that this can be possible by building rampsckassroom and school

buildings, construction of adapted latrines, erdangnt of classroom windows,
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painting walls to improve the lighting, leveling dfie play grounds to ease
mobility. If regular schools environment were cooide, it would be ideal for

integration of learners with special needs.

4.5 Influence of availability of teaching and learing materials on integration

of Special Needs Education in public primary schosl

In order that the teaching of pupils with specneeds is done most
effectively school staffs need certain basiforimation concerning the
handicapping conditions and the likely educwlo consequence. It is on this
basis that the study sought to examine if the alidity of teaching and learning
materials influenced integration of Special Needlidation in public primary

schools. To do the same, the headteachers werd #@shedicate the challenges
they faced in relation to teaching materials forESNVhen asked whether the
school provided teaching materials specificallyigiesd for children with special

needs in education, they responded as Figure 4.9.

Figure 4.9: Headteachers responses on whether scl®provided teaching

materials specifically designed for children with pecial needs in education
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Figure 4.9 showed that majority (60.0%) of headteex indicated that their
school did not provide teaching materials spediffcdesigned for children with
special needs in education. When teachers wered askeespond to the same
item, majority (66.3%) of teachers said that tlseinool did not provide teaching
materials specifically designed for children withesial needs in education. The
respondents indicated that they lacked specialigddcational materials for
learners with special disabilities. For examplariers with visual impairment
did not have white canes and Braille. Those witlhr kdsion did not have eye
glasses, magnifying glasses and large print readmagerials. Learners with
hearing impairment lacked hearing aids and spaaahirig units. When asked to
rate their school in terms of availability and adacy of teaching and learning
materials for children with special needs, (60.086the headteachers reported

that the school was poorly equipped with teachind &earning materials for
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children with special needs. This agreed with teaglresponses as majority
(73.6%) of teachers said that their schools wese @loorly equipped. When
asked how the teaching and learning materials taffleintegration of special
needs children, they indicated that the learnets disability required functional
aids and real objects as learning materials hehitéren with disability were not

able to access quality education in their schools.

Kirk and Anstasiow (2003) observed that learneith wpecial disabilities require
some specialized educational materials at individuma school level. Learners
with visual impairment require white canes and Braat individual level. At

school level they require Braille machines, Brakli¢ Braille papers, adapted
computers, tactile diagrams and maps, adapted deskshairs. Learners with
physical disabilities require adapted seats, theraguipment, sports and
recreational facilities, wheelchairs, crutches, pdeld functional aids like pens
cutlery and computers. Learners with mental haplrequire functional aids and
real objects as learning materials. These inclugtgentional and vocational
training equipment, sports and recreational therapguipment, sports,
physiotherapy and occupational therapy equipmenisienand art therapy

equipment, visual auditory tactile and functiomalrting materials.
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4.6 Influence of level of preparedness of the teaets in handling integration
of Special Needs Education in public primary.

To establish the level of preparedness of the &racim handling integration of
Special Needs Education in public primary schaile,respondents were asked to
respond to the items that sought to establish @m@es For example, the
headteachers were asked whether they had beerdrainspecial education.

Figure 4.10 showed their responses.

Figure 4.10: Headteachers responses on whether thiegd been trained in
special education.
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Findings showed that majority (66.7%) of the headbers were not trained in

special education while (33.3%) of head teacherg wained. The data showed
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that teachers had not been trained and hence ingted in handling special
needs children hence affecting integration of sdeeeds education.
The responses of the teacher were presented ineFgiil.

Figure 4.11: Teachers’ responses on whether they thdeen trained in special

education
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Finding showed that majority (82.1%) of the teashsere not trained in special
education (17.9%) of headteachers were traineds ifldicates that although
there were 25 special educations teachers who weoé/ed in the study not all
were trained in special education. This was vekglyi to affect the integration of
special needs education. The headteachers ancetsasbre further asked how
lack of training special education affected speni#ds children integration into
formal school. They said that they lacked the slal the learner centred methods

of teaching which were supposed to be used fomérarwith special needs.
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Findings from headteachers indicated that (40.0f4h® headteachers who had

been trained in special education had certifioaell of education.

Majority of headteachers reported that their schdald less than 5 special needs
trained teachers while the rest indicated that thag more than five trained
special needs teachers. These findings further stidiaat teachers had not been
trained in special needs education hence couldeffettively handle special

needs education learners.
When asked whether the teachers were adequatbdampecial needs children,
the headteachers responded as Figure 4.12.

Figure 4.12: Headteachers responses on whether tteachers were adequate

for the special needs children
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Majority (80.0%) of headteachers said that theickeers for the special needs

children were not adequate this was due to thelatgnber of pupils with special
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needs who were enrolled in their school. Figul&4howed the headteachers
responses on whether the number of pupils withigpeeeds were increasing or

decreasing.

Figure 4. 13: Headteachers responses on the increasr decrease of number

of pupils with special needs
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Data showed that majority (60.0%) of the headteacimglicated that the number
of pupils with special needs were decreasing W#e0%) of headteachers said
that it was increasing. The study further soughtireestigate whether the
respondents knew any children with special needs wduld be enrolled in their
school for one reasons or another and they wereenailled. Findings from
teachers indicated that majority (62.1%) of teash@nd majority (53.3%) of
headteachers knew the pupils. They were furtheechst indicate reasons why

there were no enrolled. They indicated that thelosls lacked trained teachers,
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physical facilities, teaching and learning materibeénce they could not handle

children with special needs in their school.

This finding is in line with World Bank, (2009) itheir study disability, issues ,
trends and recommendation for the world * bahky found out that lack of
good teacher training in special need educa®well as lack of a systems
approach were the main challenges facing imefgation of special needs

education in developing nations.

4.7 Influence of methods of curriculum delivery orthe integration of Special

Needs Education in public primary

To establish the methods of curriculum deliveryt thas used in integration of
special needs Education in public primary schothis, teachers were asked to
indicate the curriculum delivery methods that waediin their school. Table 4.6

tabulates the findings.
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Table 4.6: Teachers’ responses on curriculum deliveg methods used in the
school

Curriculum Yes No

F % F %
Demonstration 68 71.6 27 28.4
Discussion 56 58.9 39 41.1
Simulation 24 25.3 71 4.7

Data showed that majority (71.6%) of teachers udethonstration delivery
method in their school, (58.9%) of teachers usestudision method while
majority (74.7%) of teachers did not used simutatarriculum delivery methods
used in the school. The data implies that teachane not familiar with the
methods of teaching which were meant for speciatisehildren hence affecting

the integration of integration on special needscatian.

Teachers were also asked whether they used sometesklcurriculum delivery

methods. Their responses are presented in Tahle 4.7

Table 4. 7: Headteachers responses on curriculum likeery methods used in

the school
Curriculum Yes No
F % F %
Demonstration 13 86.7 2 13.3
Discussion 12 80.0 3 20.0
Simulation 4 26.7 11 73.3
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Data showed that majority (86.7%) of headteachsesl Wlemonstration delivery
method in their schools, (80.0%) of headteacheesl wiscussion method while
majority (73.3%) of headteachers did not used satrd curriculum delivery

methods used in the school hence affecting integratf special needs education

in schools.

From the observation schedule, the researcher \sasrderested in investigating
the delivery methods that were used in the scHéiodings showed that learner
centred methods were not used in majority of tHeosls while the number of
schools used teacher centred methods of teachiegrners with special needs
education should be taught using learner centratiads of teaching. The learner
centred methods of teaching include demonstratitsgussion and simulation.
The methods of provision of special education idelinclusion, mainstreaming,

segregation and exclusion.

4.8 Influence of support services on integration adpecial needs education
Support services address several challenges sudmpmsving the quality of
education, meeting individual needs and determinaggurately the least
restrictive environment for each exceptional learii@ find out support services
available in the public primary schools that affedegration of Special Needs

Education in public primary schools, the responslenere asked to indicate
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whether they had various support services in tkefrool. Table 4.8 tabulates

headteachers findings.

Table 4.8: Headteachers responses on available suppservices in their

school
support services Yes No

F % F %
Speech therapists 6 40.0 9 60.0
Itinerant teachers 1 6.7 14 93.3
Psychologists 4 26.7 11 73.3

Findings showed that majority (60.0%) of headteeshdid not have speech
therapists support services, (93.3%) of headteachad no itinerant teachers
services while (73.3%) of headteachers lacked mdggists support services in
their schools. The teachers were also asked teatelthe availability of support

services in the schools. The data is presentedlneT.9.

Table 4. 9: Teachers responses on available suppservices in their school

Support services Yes No

F % F %
Speech therapists 12 12.6 83 87.4
Itinerant teachers 25 26.3 70 73.7
Psychologists 31 32.6 64 67.4
Resource room 23 24.2 72 75.8
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Findings showed that majority (87.4%) of teachedsrt have speech therapists
support services, (73.7%) of teachers lacked #imeteachers services majority
(67.4%) of headteachers lacked psychologists stgmovices in their schools
while majority (75.8%) of teachers indicated tHayt did not have resource room

in their school.

The researcher further asked the respondents holkv d& support services
affected integration of special needs children thedicated that lack of such

services hindered effective integration of speeedds education in the schools.
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Table 4.10: Pupils’ responses on factors affectingtegration of special needs children

Statement Strongly Agree Disagree Strongly
Agree disagree

F % F % F % F %
Learning in the same class with disabled and nonl10 14.3 8 11.4 45 64.83 7 10.0
disabled classmates does not affect my academic
performance negatively
Everyone in my class is readily available and 19 27.1 16 22.9 27 386 8 11.4
willing to help each other in class activities.
In our class all children have text books and other6 8.6 5 7.1 23 329 36 51.4
learning materials that match their educational
learning needs.
In my class/school the physical facilities are 2 2.9 3 4.3 30 42,9 35 50.0
adapted to enable all the learners including thgse
with special needs learn comfortably and
effectively
| am readily available if called upon to assist any 4 5.7 41 58.6 22 314 3 4.3
of my classmates in class activities or any other
activity.
Teachers in our school respond to everyone’s | 19 27.1 27 38.6 23 329 1 1.4
needs without discrimination.
Teachers in my school use learner centered 31 44.3 28 40.0 9 129 2 2.9
methods in teaching such as discussion,
demonstration and simulation.
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Table 4.10 showed that majority (64.3%) of pupilsadreed that learning in
the same class with disabled and non disabledroktes does not affect their
academic performance negatively, (38.6%) of pupidsigreed that everyone
in their class was readily available and willing ielp each other in class
activities. majority (51.4%) of pupils strongly dgreed that in their classes all
children had textbooks and other learning materidat match their
educational learning needs. Data further indicalbes majority (50.0%) of
pupils strongly disagreed that in their class/sthio@ physical facilities were
adapted to enable all the learners including thegk special needs learn
comfortably and effectively. The findings furthehosved that majority
(58.6%) of pupils agreed that there were readilgilaile if called upon to
assist any of my classmates in class activitiearor other activity while
(44.3%) of pupils strongly agreed that teachershigir school use learner

centred methods in teaching such as discussiommgnation and simulation.
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The researcher observed whether the schools haob$igervices. Table 4.11

presents the findings.

Table 4. 11: Availability and nature of support sewices in their school

Support services Available Not Available
F % F %
Hearing aids 5 33.3 10 66.7
Braille machine 2 13.3 13 86.7
Sign language books 6 40.0 9 60.0
Magnifying glasses 3 20.0 12 80.0
Speech therapist 0 46.7 15 100.0
[tinerant teaching 1 6.6 14 93.4

Table 4.11 showed that there were no hearing &dsjle machine in the
school as showed by majority (86.7%) of the schdeilsdings further showed
that sign language books and magnifying glasses wext available in
majority (80.0.0%) of the schools while schoolskkdt speech therapist and
itinerant teaching as indicated by (93.4%) of sd¢hoddodkinson, and
Vickerman (2009) state that general educators tegdahe preference for pull-
in related services so that students with autisra wére non-verbal would not

miss any of their lessons.
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4.9 Suggestions on integration of special needs edtion

The respondents were asked to suggest ways thretigth special needs
education can be enhanced in their school. Datan fi@eachers and
headteachers indicated that the school environstemild be adapted to suit
the diverse learner's needs by organizing the wass and the school
compound this was because if regular schoolsr@mwient is conducive, it
will be ideal for integration of learners with spEmeeds.. They indicated that
schools need to have an atmosphere that is friewwdiyng accommodative

and supportive for children with disabilities.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of the studyinfys] conclusions,
recommendations of the study. The chapter alsroH8uggestions for further

study.

5.2 Summary of the study

The purpose of this study was to investigate schaskd factors influencing
integration of special needs education in the pyfiimary schools in Masaba
North District. Five research objectives guidedttistudy. The research
objectives sought to: examine ways in which physfeailities influence
integration of Special Needs Education in publienary schools in Masaba
North District; establish the level of preparednetshe teachers in handling
integration of Special Needs Education in publiengiry schools in Masaba
North District; examine if the availability of telaing and learning materials
influence integration of Special Needs Educatiopublic primary schools in
Masaba North District; establish the methods oficutum delivery that is
used in integration of Special Needs Education ublip primary school in
Masaba North District and lastly to find out sugpservices available in the
public primary schools that affect integration gfeSial Needs Education in
public primary schools in Masaba North District. iFrstudy adopted a

descriptive survey design employing both qualiatiand quantitative
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approaches in investigating the school based fa¢hat influence integration
of special needs education in Masaba North Disffice sample comprised of
15 headteachers 20 special teachers, 75 teach@r35apupils. Data were
collected by use of questionnaires and observatioecklist. Data were

analysed by use of qualitative and quantitativaregues.

5.3 Summary of findings

Findings on the first research objective revealbdt tphysical facilities
influenced the integration of SNE in public primasghools lacked the
physical facilities necessary for integration ofesjpl needs learners. For
example, majority (66.7%) of headteachers and ntgj@5.8%) of teachers
indicated that they lacked classes specificallyovated to accommodate
pupils with special educational needs. Majority.838) of headteachers and
(80.0%) of teachers said that pupils were not éblaccess the classrooms
with ease which has affected integration of specedds children. The data
shows that physical facilities such as classroomnesewnot conducive for
special needs children hence hindering the integrabf special needs
children in schools. Majority (66.7%) of headteashend (85.7%) of teachers
reported that their school did not provided deglexHically designed for use
by pupils with special educational needs. Theyhertindicated that this had
affected integration of special needs childrenwgslp with disability were not
comfortable in the normal desks and hence thetlfielt their desks did not
values their individuality. These findings furthehowed that apart from

classrooms as indicated previously, desks werealsat suitable for special
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needs children. Lack of such facilities designedsfeecial needs children may
hinder their learning and hence hinder integrabbspecial needs education.
It was further revealed by majority (66.7%) thah®als had no toilets
renovated to cater for special educational needmdisated by the school

headteachers.

Findings on research objective three on the infteeof level of preparedness
of the teachers in handling integration of Speblaeds Education in public
primary revealed that majority (66.7%) of the headhers were not trained in
special education while (33.3%) of head teacherseweined. Majority

(17.9%) of the teachers were not trained in spedaktation while (17.9%) of
headteachers were trained. This indicates thabudth there were 20 special
educations teachers who were involved in the snmlyall were trained in

special education. This was very likely to affelse tintegration of special
needs education. Majority (80.0%) of school hagk [than 5 special needs
trained teachers in school. Majority (80.0%) of dteachers said that their
teachers for the special needs children were nequaate this was due to the

large number of pupils with special needs who veemlled in their school.

Analysis of data on the influence of availability ®aching and learning
materials on integration of Special Needs Educatigoublic primary schools
indicated majority (60.0%) of headteachers indidahat their school did not
provide teaching materials specifically designed ébildren with special
needs in education while (40.0%) of headteachati€ated that their school

had them. Majority (66.3%) of teachers said thatrtechool did not provide
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teaching materials specifically designed for clatdmwith special needs in
education. The respondents indicated that theyethcpecialized educational
materials for learners with special disabilitieseatners with visual

impairment did not have white canes and BrailleoSehwith low vision did

not have eye glasses, magnifying glasses and |aige reading materials.
Learners with hearing impairment lacked hearings aatd speech training
units. Majority (73.6%) of teachers said that th&thools were also poorly

equipped.

Data on the research objective four on the infleesicmethods of curriculum
delivery on the integration of Special Needs Edocain public primary
indicated that majority (71.6%) of teachers usednalestration delivery
method in their school, (58.9%) of teachers usestudision method while
majority (74.7%) of teachers did not used simulatmurriculum delivery
methods used in the school. The data implies trwthers were not familiar
with the methods of teaching which were meant fogc&al needs children
hence affecting the integration of integration @eaal needs education.
Majority (86.7%) of headteachers used demonstrateivery method in their
school, (80.0%) of headteachers used discussiorhaahetvhile majority
(73.3%) of headteachers did not used simulationazdum delivery methods
used in the school hence affecting integration pecgal needs education in

schools.

Findings on research objective five on the inflleerd support services on

integration of special needs education showed thajority (60.0%) of
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headteachers did not have speech therapists supeoiices, (53.3%) of
headteachers had itinerant teachers services I#l&%) of headteachers
lacked psychologists support services in their slshaViajority (87.4%) of

teachers did not have speech therapists suppeitegr (73.7%) of teachers
lacked itinerant teachers services, majority (67.4%0headteachers lacked
psychologists support services in their schoolslevimajority (75.8%) of

teachers indicated that they did not have resolgem in their school. Lack
of support services affected integration of speaigleds children they
indicated that lack of such services hindered &ffedntegration of special

needs education in the schools.

5.4 Conclusions

Based on the findings, the study concluded thasighY facilities affected the
integration of SNE in public primary schools. Foample, Schools lacked
classes specifically renovated to accommodate pupth special educational
needs. Pupils were not able to access the classre@ath ease which has
affected integration of special needs children. @a& therefore showed that
physical facilities such as classrooms were notdaoive for special needs
children hence hindering the integration of speneéds children in schools.
School did not provided desks specifically desigf@duse by pupils with
special educational needs which affected integnadiospecial needs children
as pupils with disability were not comfortable hetnormal desks and hence
the felt that their desks did not values their wdliality. Lack of renovated

toilets to cater for special educational needs &fheicted the integration of
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special needs children as some parents opted to W#esr children with

disability at home rather than taking them to |l@agnnstitutions.

The researcher also concluded that availabilitytedching and learning
materials influenced the integration of Special d&edducation in public
primary schools. For example school did not providaching materials
specifically designed for children with special deen education. Schools
were also poorly equipped with teaching and legrmmaterials designed for

special needs children.

The researcher concluded that lack of teacher prdpass in handling
integration of Special Needs Education in publigmary affected the
integration of special needs children. Headteachedsteachers had not been
trained and hence were limited in handling speoieéds children hence
affecting integration of special needs educatiofdodn. Teachers were not
trained in special education which was very likiyaffect the integration of

special needs education.

The researcher further concluded that methods micalum delivery affected
the integration of Special Needs Education in mublimary. For example
teachers were not familiar with the methods of heéag which were meant for
special needs children hence affecting the integradf integration on special
needs education. The researcher finally conclutiat gchools did not have
speech therapists support services, they lackeeérant teachers services,
they lacked psychologists support services andhdichave resource room in
their school.
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5.5 Recommendations

Based on the findings the following were the recandations for the study

The government should provide physical facilitieseded in schools
for effective influence integration of Special Nededucation in public
primary schools. Itis also recommended that oslshneed to have an
atmosphere that is friendly, caring accommodativé supportive for

children with disabilities.

The KISE and all other educational stakeholdersanjunction with

KIE should restructure teacher education to incl8tE curriculum.

It was recommended so that the teachers should deguately

prepared with necessary skills and knowledge talllealearners with
special needs.

The government and other stakeholders should saaching/learning
materials to public primary schools so that intégraof Special Needs
Education in public primary schools can be effextiv

The methods of curriculum delivery used in publinjary schools
should be learner centred so as to cater for leaigh special needs.

The government and other stakeholders should peosdpport

services in public primary schools so that intagrabf special needs

education can be effective.
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5.6 Suggestions for further research

The following were the suggestions for further egsh

I. Challenges faced in the implementation of specedds education

government policy in public primary schools.

ii. Influence of special needs children home backgrowmd their

participation in regular schools.
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APPENDICES

APPENDIX I: INTRODUCTION LETTER

University of Nairobi
Department of Educational
Administration and Planning
P.O Box 92,

Kikuyu.

Dear Head teacher,

REF: PERMISSION TO CONDUCT A STUDY IN YOUR SCHOOL

| am a post graduate student in the departmentiocational administration
and planning in the University of Nairobi. | amncucting a research on
school Based factors influencing integration of Spéal Needs Education in
public primary schools. Your school has been selected to participatdnén t
research. | hereby request you to respond to thestigunaire items as
honestly as possible and to the best of your kndgde Your identity will be
treated with utmost confidentiality. No respondemsne or institution will be

written on the questionnaire.

Thank you in advance

Yours faithfully,

Ogari Theresa Moraa.
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APPENDIX II: QUESTIONNAIRE FOR HEADTEACHERS
This questionnaire is aimed at gathering infornratan the school based
factors influencing the integration of special reeducation in public primary
schools in Masaba North District. The questionnairgivided into 2 sections.
Section | requires your demographic informationctiea Il is divided into
sub-sections soliciting information on the integmat of special needs
education.

Section 1: Demographic information of teachers

1. What is your sex ? Male ( ) Female)
2. What is your age
bracket?
Below 20 ( ) 21-30( ) 31-40) Over41( )
3. How long have you been a teacher? Years.

4. What is your highest academic qualification?

KCSE ( ) Degree ( ) Masters Degree ( )ny Ather (specify)
5. What is your professional qualification?

P1 ( )Diploma( ) Degree ( )Any other (specify)

6. What categories of special needs do you have inschool?
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Section 2
Please answer these questions as precisely ablpossi
Part A: Physical facilities
7. i)Does your school have classes specifically retem/a to
accommodate pupils with special educational ne¥es? ) No

¢ )

i)If no, how has that affected integration of sip¢oeeds children?

8. 1)Are the pupils able to access the classrooms gage? Yes () No

()

i)If no, how has that affected integration of sip¢oeeds children?

9.i))Has the school provided desks specifically giesd for use by pupils with
special educational needs? Yes ( ) No ( )

i) If no, how has that affected integration of cjg¢ needs children?
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10)i)Have the toilets been renovated to cater pecsl educational needs?
Yes( ) No( )

i)If no, how has that affected integration of sip¢oeeds children?

Part B: Teaching and learning materials

11.Explain the challenges you face in relatioretiching materials for SNE.

12.i))Does the school provide teaching materialscifipelly designed for

children with special needs in education? Yeg ( No ( )
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i)If no, how has that affected the integratiorspecial needs children?

13)i) How would you rate your school in terms oadability and adequacy of
teaching and learning materials for children wipge@al needs?

Poorly equipped () Averagely equipped () Well equipped ( )

ilHow do teaching and learning materials affe¢egration of special needs

children/

Part C: Teachers’ level of preparedness
14)i)Are you trained in special education? Yes)(No ()
i)If no how does that affect special needs chiidietegration into formal

school/
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15) i)What professional qualifications do you p@ssén relation to special
Education?
Certificate level () (b) Diploma level ( Jc) Degree level ( ) (c) Any

other please specify

16 i) How many special needs trained teachers ddwwe in your school?

i) Is the number of teachers adequate for theiapeeeds children
What areas of special education do you feel nedxet tvained in? Please state

them

il)How many pupils with special needs are enroilegour school?

iv)Has the number been increasing or decreasing?

Increasing [ ] Decreasing | ]

v)From your knowledge do you know any children vapiecial needs who
would be enrolled in your school for one reasoamsther and they are
not enrolled? Yes ( ) No ()

vi)If yes, state the reasons why you think theyraoeenrolled
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Part D: Methods of curriculum delivery
17)Are these teaching methods used in your school?
i) Demonstration Yes () No ()

How do this method impact on learning for the spleceeds?

i) Discussion Yes () No ()

How do this method impact on learning for the spleceeds?

i) Simulation Yes () No ()

How do this method impact on learning for the spleceeds?
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Part E: Support services

18. Are the following support services availalsleyour school?

Support service Yes No

Speech therapists

[tinerant teachers

Psychologists

Resource room

If these services are not available, do deal wighsuch needs?

Part E: Suggestions on integration of special need@slucation
19. Suggestwo ways through which special needs educatiorbeaenhanced

in your school.

81



APPENDIX Ill: TEACHERS QUESTIONNAIRE
This questionnaire is to collect data for purelpagamic purposes. The study
is for purely academic purposes. The study seeksuestigate the school
based factors influencing integration of speciakdi&e Education in regular
primary Schools in Masaba North District.
Answer all questions as indicated by either fillingthe blank or ticking the
option that applies. To ensure confidentiality, dot write your name
anywhere on the questionnaire.
Section A: General Information
What is your gender? Female ( ) Male ( )
What is your age? Below 25yrs () 26 — 30 yrs31 )40 yrs ( ) Above 40Yrs
()
What are your professional qualifications? Cerdifec( ) Diploma ( ) Degree
( ) Masters ()
For how long have you have worked as a teacherasdida North District?
Less than 5yrs ( ) 5- 10 yrs ( ) Above 5yrs ()
How long have you worked as a teacher? years
Part A: Physical Facilities
Does your school have classes specifically renoviteaccommodate pupils
with special education needs? Yes () No ) (
Are the pupils able to access the classrooms vage®2 Yes () No( )

If no how do you deal with the problem?
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Has the school provided desks specially designeduse by pupils with
special educational needs? Yes ( ) No ()

If no how do you deal with the problem?

How has physical facilities influenced integratmispecial needs children?

Part B : Teachers level of preparedness
Are you trained in special education? Yes ( )No ( )
What professional qualifications do you possessretation to special
education?
a) Certificate Level ( ) b) Diploma level ( ) ®egreelevel ( )
d) Any other (please SPeCIfY).......vuuieiiiiii i
What areas of special education do you feel nede toained in?

Please state them
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If no how do you deal with the problem?

How many pupils with special needs are enrollegoar class? .........
Are you able to handle the children?

Yes | ] No [ ]

If no, how do you make up for the deficit?

If no how do you deal with the problem?

From your knowledge do you know any children witbecgal needs who

would be enrolled in your school for one reasonamsther and they

are not enrolled? Yes ( )No( )

If yes, state the reason why you think they aresmoblled.
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Part C: Teaching and learning materials.

Explain the challenges you face in relation to beag materials for SNE

Does the school provide teaching materials spediyicesigned for children
wit special needs in education?
Yes () No ()
Please SPECITY. ... e
How would you rate your school in terms of availépiand adequacy of
teaching and learning materials for children wige@al needs.
Poorly equipped ( ) Averagely equipped ( )
Part D : Methods of curriculum delivery for SNE learners
Are the following methods of curriculum deliveryaasin your school?
i) Demonstration Yes () No ()

How do this method impact on learning for the spleceeds?

i) Discussion Yes () No ()

How do this method impact on learning for the spleceeds?
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i) Simulation Yes () No ()

How do this method impact on learning for the spleceeds?

Part E : Support Services
17.  Are the following support services availableyaur school, please tick

one

Yes No

Speech therapists

[tinerant teacher

Psychologists

Resource room

18. How can SNE integration be improved?

Thank You
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APPENDIX IV : QUESTIONNAIRE FOR PUPILS

SECTION A:

Please fill in or tick the appropriate answer te tbllowing questions

according to your opinion.

1.

2.

State your age .................. years

Have you been enrolled in any other school apamfyour current
school? Yes( ) No( )

State the year you joined this school...........

Do you have any form of disability? Yes( ) No(

If yes, please state the type of your disability..............

Do you believe that pupils with disabilities sholddrn together with
pupils without disabilities in the same class? Ygs( No ()

If your answer is No, where do you think childreih disabilities
should be educated?

a, special schools () b, Integrated schodls( c, At home( )

SECTION B

Please tick the column which most represents ymws/of the following

statements .There is no correct or wrong answez.bBEst answer is the one

that honestly reflects your views.

87



Key: SA — strongly Agree A- Agree UD- Undecided- Disagree SD-

Strongly Disagree.

1 In my opinion ,learning in the same class with
disabled and non disabled classmates does |not

affect my academic performance negatively.

2 | Everyone in my class is readily available and

willing to help each other in class activities.

3 In our class all children have text books and
other learning materials that match their

educational learning needs.

4 | In my class/school the physical facilities are
adapted to enable all the learners including
those with special needs learn comfortably and

effectively

5 |l am readily available if called upon to assist
any of my classmates in class activities or any

other activity.

6 | Teachers in our school respond to everyone’s

needs without discrimination.

7 | Teachers in my school use learner centered
methods in teaching such as discussion,

demonstration and simulation.

Thank you!
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APPENDIX V: OBSERVATION CHECKLIST

The following are areas the researcher will obseymethe ground. This
research instrument is meant to assess the natdretate of physical facilities
and teaching/learning materials in the public prynschools that influence
integration of Special Needs Education.

1. Name of the School

2. Physical facilities

Facility Available Not available | State/functionality

Adapted desks

Spacious classrooms

Ramps on door ways

Adapted toilets

3. Teaching/learning materials

Hearing aids

Braille machine

Sign language books

Magnifying glasses

4. Support services

Service Available Not available

Speech therapist

Itinerant teaching

Psychological assessment

Peer tutoring
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5. Which methods of curriculum delivery are usethm schools studied
a) Teacher centered[ ] b) Learner centered| ]

6. Other observations made by the researcher within the school
compound as pertains to SNE integration.

7. Researcher's recommendations in regard to covehuess of the physical

facilities and other materials to cater for theifuywith special needs.
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APPENDIX VI: LETTER OF AUTHORISATION

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mabile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

Date:
Our Ref:

NCST/RCD/14/013/886 3" June, 2013

Theresa Moraa Ogari
University of Nairobi
P.0O.Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 28" May, 2013 for authority to carry
out research on “School based factors influencing integration of special
needs education in public primary schools in Masaba North District,
Kenya,” 1 am pleased to inform you that you have been authorized to
undertake research in Masaba North District for a period ending 31
July, 2013.

You are advised to report to the District Commissioner, the District
Education Officer and the District Medical Officer of Health,
Masaba North District before embarking on the research project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

DR. M. K. RU hD, HSC.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner

The District Education Officer

The District Medical Officer of Health
Masaba North District.

“The National Council for Science and

Technology
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APPENDIX VII: RESEARCH PERMIT
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