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ABSTRACT

Education like any other forms of investment in lameapital can contribute to economic developmadtsocial
progress. The Kenya government has placed cartaasures to give basic education to its citizerirfstance the
introduction of Free Primary Education — FPE. Tiheerlying causes of dropout remains obscured fzeidig why
this study sought to investigate the factors thHiténce dropout of boys in public primary schodlke objectives
of the study are to investigate the causes of dctimpouts among pupils, to investigate the ratedafp out
amongst boys and to investigate measures thateantin place to control the boy’s dropout. Thstification for
investment is that education is not a basic rigl#t also a basic component of social and econal@i@lopment.
The literature review identifies the challengeshsas a family socio — economic status; environniefaiztors
school related factors and HIV/AIDS pandemic agdixc influencing dropout rates of boys in publidnpary
school. The boys who dropped out of schools cank tsaschool were established through the schamirds such
as class registers and admission books. The réseasign is descriptive survey; the target popoativas 30
people. Sampling techniques and sample size 10eafl heachers, 10 class teachers and 10 parentifguar
Purposive sampling used to select school dropohtset presenting in school to respondents, puvpasampling
is one that is deliberate and nor random fashioactieve a certain goal. The main instrument fda dallection
were questionnaire, interview schedule and schecbnds. Data collected was analyzed qualitativety a
guantitatively through descriptive statistics vijidata from schools was analyzed using descmpsiatistics such
as percentages and then presented in the forne@diéncy distribution tables and graphs. The rebeaiobserved
especially from the information given on questiangmto a third party. The respondent names wetavntten on
the questionnaires. The researcher should be rabentification before respondents and his or imégsion.
Validity of the instruments was checked by congigdtafrom my supervisor from the school of contimgiand
distance education. Reliability will be measuredtbgt-retest technique. Operational definition afiables was
used to guide in data analysis. The family backgdathhat had an immense influence on boys drop eué \warents
socio-economic stats which include; family incornegupation, literacy level, family size and poverthe study
established that school related factors that cgudimopout of boys were poor academic performaneachers
attitude, too much work in school and failure ty gahool extra levies. Repeating of classes akswodiraged pupils
and had to drop out of school. Activities withireteurrounding of the school and home were fouratttact boys
into cheap labor jobs. Most of the findings indéshthat they chose to be out of school to createnie in order to
subsidize their parents low income. The study renends that the school head teachers should nobriong
children to repeat classes unless they so wished&ed examinations should be counseled to imprbeé t
performance. In this study the government was dalfgon to give a guideline on the extra levies gldrin schools
in order to curb the dropout of boys from schodlee community should be sensitized through the stipiof
education on the importance of education. The salsly recommends that the government to come wigwaon
age that should be allowed to ride bicycles andomoycles as a business mean. As a basis for furtsearch, the
study should be conducted in the whole countryaiweehan overview of the nation and apply the preSedings.
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CHAPTER ONE
1.1  Background of the Study
Education worldwide was the finest way to attaidf-sdiance and economic growth and
development (World Bank, 2004). Education helpsesolve inequality and poverty (Mundy,
2007). Education for all (EFA) is a global commdnh that strives to ensure that all children
have access to education (UNESCO, 2007). Educat@on only be said to be genuinely
universal of E.F.A is achieved.

According to World Bank 2008 statistics, the prignachool age Net Enrolment Rate NER was
83% in 2001 and 86.4% in 2006. However, this fpgmary school enrolment is deceiving not
all children enrolled complete primary school edicca (UNESCO, 2007). There are varying
degrees to which countries meet E.F.A goals regutto minimal improvements or dropouts of
125 million school age in the world, a significantmber is from Africa. Although 2015 was
target specified by the Millennium Development Go@IDGs) and the Education for All (EFA)
initiatives to achieve universal primary accessanyl African countries are far from reaching
this goal (Mukudi, 2004) (UNDP 2008, UNESCO 2008)mited economic and organizational
resources constrains their ability to build and ag education systems as the needs and

demands for formal education in post colonial Adnccontinue to grow.

Countries in Sub-saharan Africa have been explovmys of improving their educational
systems in order to achieve their commitment to datdan For All (EFA) goals ensuring
children have access to and complete free compulswat good quality primary education, was
a target receiving considerably attention from goweent and international community alike
World Education Forum 2001 despite the countriésresf, many children in Africa who access
education do not complete primary education UNES@@93). The most affected are the
belongings to poor and orphans (Amsworth and Filg@€2). The prevalence of dropout varies
between and within countries and occurs more fretlypyen certain age ranges and grades
depending on the educational structures and pattdrparticipation in that country. Dropout by
definition depends on children being previouslyodied and so in countries where there is low
initial enrolment, actual numbers who drop out rhaylower than where initial enrolment is high
(Create, 2007).



Although most countries in Africa have embracedeFR¥imary Education (FPE). Generally,
schooling in most parts of Africa is not free andrny children never get the opportunity to
attend school and if they get it, then completiérpomary education is not achieved (Kess,
2005). Dropping out from school occurs after claldrhave previously achieved access to
school. A major problem in many developing coustris that, dropping out is often obscured
within statistical data and by the emphasis onahéccess. In Africa, countries such as Burkina
Faso, Ethiopia, Kenya, Mali and Mozambique 60% mipduts are over- age learners, 80% of
rural children dropout of primary, more than 90% abildren from the poorest 40% of the
households do not complete primary education, mtman 70% of children with
uneducated/unschooled mothers who left primary glcdo not complete primary education
(Bruneforth, 2006). Common patterns of primary sthprogression are important as they
highlight key points where children are most ak red dropping out from school, although
patterns of enrollment by grade differ markedlywesn countries.

Although there has been progress in improving stclpaoticipation since the 1990 world
conference on Education for all in Jomtien, there still large inequalities in dropout rates
according to wealth, gender and location in mayntges. In several Sub-Saharan Africa (SSA)
countries there is a significant difference betwpesportion of children in the richest quintile of
the wealth distribution that dropout without contplg primary school and those from the
lowest quintile. Dropout is often a process rathan the result of one single event and therefore
has more than one proximate cause, (Hunt, 2008).

In Kenya, dropout rates are higher in upper classasdard 5 to 8. According to survey carried
out by the Ministry of Education in 1996, dropoateas in primary schools by provinces were
estimated as North Eastern Province had the highiepbut rate of 9.4% followed by Western
Province 8.0%, Nyanza 6.5%, Rift Valley 5.8%, Eas®&6% and Central Province 2.2% with a
national average dropout rate of 5.4% with boysoanting for 5.5% and girls 5.3%, (MOE,
1996). Districts in the arid and semi-arid regicm® worst hit by low completion rates.
Generally the number of pupils who reach standaati@sit for the K.C.P.E has been less than
50% since 1988. This indicates that large numbéngrimary school pupils were lost to the
system before completing the final year of primadycation. The persistent dropout rates create

excess capacity in the system in terms of teachers.



Increasing primary school access is also seen as@ortant poverty eradication strategy and
always a cornerstone of poverty alleviation pladsnce countries in Sub Saharan Africa are
abolishing primary school fees as a key strateggctoeve the goal, though majority of African
countries continue to have primary school feesltiaguto a drop in Net Enrolment Rate (NER).
The school fees abolition initiative was a strateégyensure the achievement of EFA goals.
Education especially at the primary level has kswhial and private benefits; basic education
contributes to poverty reduction by increasingpghaductivity of the peoples labour by reducing
fertility and improving health and by equipping p&oto participate fully in the economy and
society, (World Bank, 1996). Therefore, the decisio enroll and remain in school is also a
function of the perceived benefits of schoolinghbby the parents and the pupils. According to
World Bank, 2008 69% of the world’s total countri@sre not in line with the achievement of
EFA goals, hence indicating increased dropout famary school age-children..lt has been
observed that not all children have the same oppitigs to attend and complete primary school
(Bustillo, 1993, Stromquist et al, 2000).

Kenya like other countries in the world has invdssebstantial resources in education. Indeed
the party of Independence, the Kenya African Natidinion (KANU) emphasized confronting
ignorance. It was thus understood that educationldvbe available to every Kenyan sooner
rather than later (GOK, 2002, P.14). Kenya has plaoed education as a priority at all levels
promoting it as a key indicator for social and emoic development. In 1963 at independence
there were fewer than 900,000 Kenyan children ditenprimary school but by 1992, the
number had grown to 5.53 million (UNESCO, 2008c}j.Awdependence, there were 6056
primary schools with an enroliment of 891,000 shide By 1990, there were over 14690
primary schools with about five million studentsdaB00,000 trained teachers. The teacher
student ratio in 1991 and 1992 was 1:31.

Free Primary Education is widely assumed to beirequo ensure that the poor gain enrolment.
After introduction of FPE from January 2003 by ttien new National Rainbow Coalition
(NARC) government, Kenyan schools reported hugeesses in enrolment (TOOLEY et al
2004).In the first year there was an enrolmentaase of 1.3 million from 5.9 to 7.2 million.
Despite the increase to currently 7.6 million, Karfyas not yet achieved (Universal Primary
Education (UPE) since an estimated 3.2 millionrartein school accounting for non enrolled and
dropouts. (Yetu E, 2003, Kess, 2005). An increag@e quality and quantity of education



provided is associated with a wide range of besefitluding increased productivity, reduced
poverty and inequality of income, improved healtld @conomic growth (Lockheed et al 1991).
In Kenya, public expenditure on education accowumtthe largest share of total government
expenditure. For instance the combined gross eneolt ratio for primary, secondary and
tertiary education in 23005 was 60.6% with the goreent allocating 29.2% of the budget to
education (Bunyi, 2006; UNESCO, 2008c). Accordirn@ Deolalikar (1998), Kenya appears to
be spending significantly more on education thamldde expected at its level of per capital
GDP. This is true specifically after the introdoctiof Free Primary Education programme in
2003 and subsidized tuition programme in secondahpols in 2007. The implementation of
FPE policy pushed the education recurrent experdityp to 30% of the total government
discretionary spending in 2002 — 2003. As initiallyted gross enroliment rate (GER) rose from
79% to over 98.2%. The policy of FPE is in linetwhlillennium Development Goals (MDGSs)
which Kenya ratified in 2000. In 2002, the UN’s larinium summit set a strategy of starting a
programme of free schooling for all children in Karby 2015.

Despite these impressive enrolment gains, the pyie@ducation system continues to be beset by
serious problems such as low internal efficiencgnifested through high dropout and repetition
rates and low school quality. The primary educasgstem also suffers from high degrees of
inequity particularly between socio-economic grqugeographical areas and administrative
regions. In its National poverty Eradication plé@9% — 2015, the Government of Kenya stated a
goal of achieving a 15% increase in primary schexmiolment between 1999 and 2005 and
achieving universal primary education by 2015.

The cost of providing free primary education wagdmel the scope of the ordinary education
budget, yet economic performance has not beengtod donor finance is often temporary.
Due to regional differences, economic status défiees and the school- centered approach of the
free primary education programme, a worrying trehtligh dropouts has been observed. These
declines have reversed the gains in enrollmeneaehiin the previous years (Abagi, 1997).

In Sabatia District, the continued dropout suggésteay be an uphill for the government to
achieve the goal of universal primary education2l5. Given the importance attached to
education as a means of alleviating poverty ancctimeern that dropout rates causes, this study
will focus on primary school dropout. Specificatlye study will asses various factors that may
be responsible for the dropout of boys in rurallfmudchools in Sabatia District.



1.2  The Statement of the Problem
Despite large amount of resources allocated tetheation sector by the government of Kenya
and the introduction of Free Primary Education @oln early 2003, little effort has been put
into the education system to ensure that it benafltthe sections of the population and reduces
disparities between groups which are in terms oflge, income levels, location (rural-urban) as
indicated in Sabatia District Development Plan y2@02 — 2008 Republic of Kenya (ROK.
2002).
Sabatia District experiences high poverty leveémding at 56% against the 50% national rate
due to high population density projected at 1000pfe per kilometer. There is a high
dependency ration and prevalence of HIV/AIDS. Duéigh levels of poverty, education sector
experiences low enrolments and high dropout ratenfili 2009) being a district Sabatia, equally
experiences high poverty levels. In the year 2008 whe introduction of Free Primary
Education the District enrolled a total of 8,53%itsiin class one with boys accounting for 3,876
while girls were 4,656. In 2007 when the 2003 chass in class 5 there were 3,265 boys and
3,359 girls. The total enrolment had reduced frow inhitial 8,532 to 6,624. In the year 2010
Sabatia District had a total of 5,350 candidateth Wwibys and girls accounting for 2,603 and
2,747 respectively. Republic of Kenya (ROK 20103 #tudy therefore intends to investigate the
factors that influence the dropout of boys in Sabddistrict which results to their non-
completion of the basic education cycle, thus degyhem the participation and attainment of
primary education.
1.3 The purpose of the study
The purpose of the study was to establish factdigencing the dropout rate of boys in public
primary schools in Sabatia District.
1.4 Objectives of the Research
The study was guided by the following objectives.

1. To establish the extent to which the family soaore@mic status influence the drop out

of boys in public primary schools in Sabatia Didtri
2. To assess how environmental factor influence anttpof boys in public primary schools
in Sabatia District.
3. To examine how school related factors influencedigg out of boys in public primary

schools in Sabatia District.



1.5 Research Questions
The study was guided by the following research tjoes.
1. To what extent does family socio-economic statdilsiémce the dropout of boys in
public primary school?
2. How does environmental factor influence the drop oluboys in public primary
schools?
3. In which ways do school related factors influenbe tropout of boys in public
primary schools?
1.6  Significance of the Study
Findings of the study was opt to provide useful Wiealge to school administrators’ teachers,
pupils and other stakeholders on ways of redudiegdropout rates in Primary Schools. They
may be sensitized through findings of the studycamses of dropout and solutions to the
problem of dropout hence strengthen the implemiemtaif free primary education (FPE). The
pupils were enhanced with information provided gy tesearcher on the consequences of school
dropout and was motivated into completing the pnnszhool cycle of education.
The study ensured that those pupils enrolled iascane complete the cycle which was absent
for upward mobility. The study findings hope to mtiéy the problem underlying or causing
dropout of boys from public primary schools. Thiade parents know exactly why their children
dropout of school when there was free primary etloica
The study was hoped to avail information that wseful to inspectorate and quality Assurance
team at all levels so that they both curative arevgntive measures to the problem was taken
into account. The school administration helped rmeating a conducive and motivational
environment to accommodate pupils of all abilities.
1.7  Limitations of the Study
The study was to cover Sabatia District due to e@a@te resources, such as fund to cater for
stationary, transport and hiring of research amscst. The study was also limited by difficulty
in obtaining information from some stakeholders amdpondents inaccurate answers. The
researcher addressed inadequate information frone gmucation stakeholders and respondents
inaccurate answers. The researcher addressed uadednformation from education

stakeholders through a well designed open andalesded questionnaire. More information



was obtained from the National library Service amgrnet sources. Respondents’ inaccuracy
was addressed though pre-testing data collectms &nd instruments.

1.8 Delimitation of the Study

The study was limited to Sabatia District. Thatdst relied on information from school
manager’s headteachers, class eight class tegquinais/ parents and guardians, dropouts who
mare associated with public primary schools in 8akistrict. Document analysis was also
used to provide needed information.

The study covered Sabatia district, since it wathiwithe research’s area of residence. The
schools are well linked due to availability of assible road network and a variety of means of
transport for easy communication. This enabled résearcher to conduct the study with

minimal interference on normal duties at the wdgkisns.

1.9 Basic Assumption of the Study

The study was based on the following assumptions;

Free primary education was properly implemente8abatia District, all the primary school age
going children attended public schools within thstrett, all the public primary schools have
enough trained teachers, teaching and learningires® and facilities, Respondents co-operated
providing objective and reliable information andattithe district has effectively managed in

public primary schools.

1.10 Definitions of Operational Terms used in thetady

Socio-economic—Family characteristics in terms of moral, ethicalltural, education and
income levels.

Enrolment — Participation and attainment in public primari@als.

Dropout rate — The proportion of children that cease to reneairolled in the schooling system.

Dropout — someone who leaves school without finishing teeidy

Rate of completion— the number of pupils who enrolled at the inifraim STD one is not the
same at the end of the primary education.

HIV/AIDS - Terminal ailment or health conditions which defi@amily’s education.



Retention — The ability to keep learners within the schadaillcompletion.

Free Primary Education — Primary school education funded by the tax payer

Education — The process by which the society transmits kndgde skills and values from one
generation to another.

Access to Education- Involves getting a student in the school.

1.11 Organization of the Study

The study was organized in chapter one which ctwebackground of the study, statement of
the problem and purpose of the study, objectivesth& study, research questionnaire,
significance of the study, limitations, delimitats®)y assumptions of the study, definitions of the

significant terms.

Literature review was entailed in chapter two whar@pout in public primary schools will be
dealt with on a global perspective, the influendeaofamily’s social-economic status was
investigated, environmental factors and schooltedldactors on the dropout in public primary

schools was studied, it also deal with conceptodltaeoretical framework.

Chapter three was to contain the research methggaelbich included the research design target
population, sampling procedure, research instruspeneir reliability and reliability and validity

procedures for data collection and analyzing tempies. Chapter four dealt with data analysis
and interpretation, finally chapter five coveredadpresentation, data analysis and interpretation,

it also provided a summary of the research liteeatu



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
The chapter analysis information related to dropwoutpublic primary schools on global
perspective, the free primary education initiatifgmnily socio-economic status, environmental
factors and school related factor with regard trtimfluence on school dropout.
2.2 Family’s Socio-Economic Status
One of the main benefits of acquiring educatiothet it improves prospects for employment.
The socio-economic status of the client of the atan system can effect the demand for
education (Lockheed et al, 1994) poor economic grdw Kenya has led to persistent poverty
among Kenyan household 50% of Kenyans live belowepy lines and are therefore unable to
access basic services like food, shelter, heatith edlucation (National Development Plan, 1997-
20010). Due to poverty, parents or guardians atéres unable to meet both the direct and
indirect costs of schooling which forces them téharaw their children from the school system.
While education is free, families incur the cosfsuaiforms and transportation (Stromquist
2001) many families do not have the income to supipeir items for the duration of all their
children’s education. In poor families, there fsen a sacrifice in providing children with an
education (Stromquist 2001). This is manifestethi fact that when a child stays at home to
work, he or she contributes to family income asesult a family must weigh the cost and
benefits of keeping the child at home to work ofidieg the child to school (Schultz, 1961,
Souza, 2007). Socio-economic status of parentsribates immensely to school dropout.
Pupils that come from well to do and educated f@sitry to preserve in the primary school
programme overcoming all odds on the way to sucaesse those from poor and uneducated
families do easily succumb to and thus drop ouhefschool system (Osagi, 2010). Pupils from
low income families are more likely to drop outtbé school than are children middle and high
income families. All these are due to direct aafséducation or parents, which includes cost of

uniforms, transportation and a meal.

The ability of each parent to be able to meet theds of their children will determine the

stability in the school for pupils in rural areaansportation cost can easily become the most



expensive element of private cost of education. sblwool bus is provided pupils walk or use
public transportation, ride bicycles or use motcley. Furthermore, income is now highly
significant in explaining school attendance. Irstyanajority of rural households operate at or
near the subsistence level and are most likelyetceiigaged in informal income generating
activities (U.N.Hs, 2004). As a result many cheldrare used as laborers in the fields or other
activities to help supplement household income itlespibsidized school fees. The opportunity
cost of sending a child to school may be too hagtrdiral families that require the extra labour.
For their livelihood leading to school dropout, Idnen whose parents perceive to be more

mature or more likely to both be sent and assignadk at home.

Income uncertainty act a barrier to education att&int in rural areas (UNESCO, 2005) social
and economic returns to investment result fromdeli receiving education. Social benefits are
seen in the improved living situation and environinef the population, economic benefits are
seen as economic growth and stability of the natiocommunity. Household income according
to (Croft 2002) is an important factor in determigiaccess to education as schooling potentially
attracts a range of costs. It determines whendidml start school, how often they attend,
whether they have a temporarily withdraw and whezythave to dropout (UNICEF, 2005) for
example in rural India (Banglore the income of flagher was linked to the continuity or
discontinuity of the child in school with the fathef most dropout not employed. If income
levels are low, children may be called on to sumget the households income, either through
wage-earning employment themselves or taking ontiaddl task to free up other household
members for work, (Seethuramu, 1984, Chugh, 2004)is is more apparent as children order

and the opportunity cost of their increases.

Poor households tend to have lower demand for dicigoihan richer households. Whatever the
benefits of schooling and the costs according tdlGugh 2000) there is a link between income
and schooling retention. Children in rural aread poorer homes drop out of school earlier
dropout in great numbers and fails to make thesttim to high schools compared to their peers
in richer homes, the rural poor spend the major @latheir income on food, since they consume
more food than they produce. They are highly ddpehon the local food market, the necessity

10



for children to perform economically important tasthat support household survival limits
participation in education especially in rural ggpeyLockheed and Verspoor 1991).

Many children begin working at very early ages.eylspend their time mending their siblings,
working on the estate farms, family fields and lgd They also have pressure o them to work
which often clash with traditional schooling timgliss. Temporary withdrawals in planting,
weeding and harvest times among agricultural comtmesnpull children away from school
leading to more permanent dropout of school to np@enanent dropout of school (Hadley
2010). The dropout of pupils in school over a giyeriod of time reflects the impact of the
various socio-economic factors originating from doenmunity and homes/families of the pupils
(Russel, 2001).

As children grow older, the opportunity cost of edlion is even larger hence increasing their
pressure for children to work and earn income lier household as opposed to spending time in
education (Colclough et al, 2001). The biggestseaof dropout for bys in the Sub-Saharan
African Countries is income generating attractiomss boys get older the opportunity cost of
attending school increases, they become more abteritribute towards the survival of their
families through their labour on farms and evermtiner forms of income generating activities.
This has implications on the age at which childaea enrolled in school and late entry could
therefore be closely linked with school dropout.

When households are confronted with a negativenmecshock, parents may opt to have children
engage in immediate income generating activitiessymably at the cost of less time allocated
to education. If time allocation operates at agmarit may lead to lower attendance rates
without children dropping out from school. Expasuo a negative income shock may induce
permanent or temporary interruptions parents mayddeo take their children from school so as
to generate income (Sawada 2003). In the longwhatever the case attendance rates and early
dropout would translate into lower number of yeareducation completed.

The availability of cheap job opportunities inflees the pupils’ decision to withdraw from
school and thus dropout. Some children, especiadlys opt to engage in quick income
generating activities than waste their time in t.0

According to Rumberger (1983) communities can #rfice dropout rates by providing

employment opportunities during school. A pupih ceopout when he regularly works over 14
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hours per week for example in rural areas whemades keep cattle, boys become cow herders.
This results to absenteeism from classes and ealgntiropout caused by demand for income

generation

A buoyant job market and the ability to earn goaahey is a motivating force behind decisions
to leave school (Dachi and Earnet, 2003, Durye8p068lowever a depressed job market might
act as a deterrent to dropping out and may enceuwlaigdren to stay in school longer. Therefore
over age boys of 14-16 years old are more likelg#we school as local labour market condition
become more favourable. Children are more likelp& working in areas with thrilling labour

markets. The labour markets compete children’g tithe pull of the labour market as opposed
to the push of poverty can be a main factor in barggping out of school in some context the
labour of boys tend to be higher than that of giff®r example in rural areas boy-child work for
an average of 26 hours as opposed to 20 hourkdggitl-child this increases pressure on boys to
drop out. Boys are more likely to be involved hypical forms of labour and as they grow older
changes to their physical growth make them moreketable and usable. The temporary
withdrawal of boys from school while carrying oubnse seasonal tasks such as farming

increases the likelihood of dropout.

There are substantial numbers of boys who haveezhte the informal working economy many
of whom are regular absentees from school or driopduhigher number of boys leave school
because earning money and attaining adult statusor® attractive to them. In rural areas,
higher child wages have the effect of increasing pmobability of boys dropping out and
decreasing the likelihood that girls will dropo@rédie and Beehary, 1998) while boys may be
the first to be enrolled in school, in time of eoamc crisis, when waged employment is
available, they may also be first to be withdrawirhis study therefore intends to investigate the
influence of income generating attraction actigtsich as motor cycle and bicycle passenger
ferrying (Boda boda), cow herding, petty businessagyarcane harvesting and weeding,
hawking in the local markets, brick baking, loadiagd unloading and sand mining, on the

dropout of boys in public primary schools in Saddistrict Vihiga County.
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2.3  Environmental Factor and Dropout

According to Moore and John (1957) boys face manyirenmental challenges including
facilities, distance, resources and peer pressure.

This pauses as a great challenge to their acadmarfiermance.

Harsh school environment according Hyde (1987)nésfian idea environment as one in which
boys and girls feel safe and able to achieve th&tlectual, physical and emotional potential in
whatever that respect differences in gender, it@silin kind and degree in culture.

Distance as a barrier to learning according to beeki and Vespuor (1990) notes that who live
along a way from schools are prone to abseeintisthfatigue. This particularly increases the
constraints to boys. According to research cergeiirfinovation and development in Nepal for
every one kilometer of distance, a child had tokwalschool the likelihood attendance dropped
by 2.5%. The boys had the highest number than. girls

According to Kwesiga (2002) notes that the schaollities determine the quality of the school
which in turn influence the achievement and attantrof its pupils. The teaching and learning
resources that assist the teacher to facilitatereégaisition of knowledge, skills, attitudes and
values by the learner.

Ng’aroga (2008) notes that with the introductionfiafe primary education (FPE) pupils have
adequate exercise books, however classrooms aed milysical facilitates such s desks are far
from adequate.

According to Fuller (1985) desks, instructional eratls, especially text books, school library
activity, teacher quality elements related to tbei@vement, Eshiwani (1987) assets that once a

child enters school the characteristics of thatutgtn may influence his or her performance.
2.4 School Related Factors and Dropout

School related factors contributed to the high dudpf boys and low completion rates among
primary school. These factors range from the skcbowiculum, shortage of teachers, quality o

teaching and learning school resources and fasltb quality attainment and outcomes.

Education quality is a major factor influencing sohng access (Ackers et al 2001). Quality has
been compromised to some extend with increasedadtNECSO, 2004). Access to quality

education is an important factor because returssiiooling are dependent on child’s
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acquisition of basic skills they may decide thairarestment in education is not worth the small
return (World Bank, 2004). Poor school quality ntays discourage households from sending
their children to school instead they prefer toetakildren out of school and involve them in

income generating activities or housework.

Poor school quality is associated with poor acadeesults, with higher levels of repetition and
dropout and with lower progression rates to higheels of the education system (Colclough et
al 2000). Perception of quality outcome influexdcepout in terms of how households perceive
the importance of educational outcomes. Educdtiattanment level can act as disincentive to
progression and can thus push pupils from schi&dlucational quality seems to affect decision

making around schooling access and retention iryroantexts.

The main quality issues which affect school attewcdaare related to inadequacies in teacher
quality (Subject knowledge and attitudes to stusleand availability of teachers in terms of
distribution. High or very low public pupils-teaahratio is one f the main reasons for the poor
guality and low efficiency which characterize pripaducation. A 40:1 ratio is considered
reasonable in developing countries however, in letgday and particularly in the lower
primary the ratio is 100:1. Where there are fewilguip class, teacher become more effective
because they are able to pay individual attentopupils. Teacher-pupil interaction is boosted
and thus pupils learn better in the final analybsy perform better (Abagi and Odipo, 1997)
thus alleviating repetition and dropout. Shortagéeachers results to a high pupil-teacher ratio
leading to poor performances which encourage rameta precursor to drop out. The uneven
distribution of teachers is a barrier to qualityueaktion in rural areas. There is prevalence of
understaffing in rural schools, Colclough et alp@@lescribe how poor outcomes lead to lower

demand and increased enrolment and dropout.

The quality of teaching and learning experience dbildren in schools can influence their
motivation and the move towards dropping out. \EHerachers have not prepared lessons, have
no schemes of work, do not mark pupils’ books cstesitly and do not determine satisfactory
goals for teaching, classrooms lack materials axtbboks, little worthwhile learning can be

observed. These have an impact on retention afpup
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The prevalence of teacher absence in schools kedito drop out in that it means limited
teaching and learning, (Alcazar et al, 2006) ttmuilteis low performance. Teacher absence is
concentrated in poor and rural communities, theestrdisadvantaged in terms of educational
attainment, in remote areas transport difficultiemy make it more difficult for teachers to arrive
at school to teach leading to less motivation siweceking in poor conditions may decrease
teacher motivation. Also poor communities may égslable to hold teachers accountable of
actors such as being a male or a head teacher wéfielat higher absences probably because
they confer power and protection from any monitgreystems in place. (Chaudhury et al, 2005).
Teachers who are not living or born in the distrigthere the school is located have high
absentee rates while the teachers born and livirtiga districts where the school is located have
lower absentee rates (Alcazar et al, 2006).

Language also influences school performance argisly corrected with poverty leading to
dropout and low earnings. When pupils are tauglieé earlier years in languages which are not
their native tongue, this can influence schooliattent and performance thus discouraging and
resulting to dropout.

Teachers’ attitudes towards their work and pugh&ir interaction with pupils have a great
impact on the academic achievement and retenti@hiool of their pupils. Teachers’ negative
attitudes push pupils out of school sometimes tacheglect some pupils, abuse, mishandle
and send them out of class during teaching/learnp@rgds. The atmosphere is not conducive to
learning and makes some children hate school ¢laidsl to absenteeism, poor performance and

non-completion of the education cycle (Abagi, 1997)

The school curriculum affects participation in schoegatively in school negatively. The 8-4-4
Kenya education system is overloaded. The pupilprimary school work under a lot of

pressure although the subjects were reduced fren® tivhich were being examined to 5, the
curriculum is still overloaded. The burdens hasduced children’s playing time and affected
their motivation for learning (Sifuna 1997). Thapds stay in school from as early as 6.00 am to
7.00 pm, have short holidays and no play time talty their performance deteriorates. In the
curriculum has also added costs to parents in tefpmyments of extra tuition and providing

the lunch programmes in some schools. Generalbt primary schools have introduced extra

15



tuition for pupils mainly in upper classes thiseigpensive and raises the cost of education. In
rural areas the cost ranges from Ksh.100 to Ksh.8@efore where household cannot afford
then the pupils are subject to dropping out of stmore so some teachers do not utilize the

official teaching/learning time to implement tharculum instead they use coaching time.

The efficiency of an education system is refleddgchow many graduates are produced out of
those who enter the system how much resourceastakproduce a graduate and eventually how
many graduates can proceed to the next cycle afadicly. In the primary school education
system repetition in the earlier grade can contelio dropout. In Kenya over the 40 years
sequence, the enrolment patterns have alternategédxe periods of relative stability and periods
of sudden change. The changes always consequ@&mteoor more major government initiatives
which have influenced the education system leadingepetition (Abagi, 2003). Repetition
appears to be close associated with the qualighieg and the readiness of the children. The
level and pattern of repetition vary by region dydsex. According to EMIS, (2001) Kane,
(2004), more boys than girls were repeating classeKenya the major cause of repetition is
the poor performance in exams. However, therenary other unique concerns for instance
children fail to do exam due to various factorelilck of extra school charges. Poor teaching
methods and lack of time for revision are assodiatigh repetition; rampant absenteeism causes
children to repeat. Absenteeism no matter the fighe child, what is taught is missed. This
leads to falling behind which a route to repetitimading to frustration and eventually is
succumbing to dropping out (Somers 2001). Repatiéilso occurs when previous dropouts re-
enroll in school where they are required to regihool by repeating the grade they were in at
the time of dropping out. Other causes of repetitioclude illness, lazy teachers, parents’
decision pupils do not value education and transfer

It is unclear whether grade repetition increasesctiance of completion bout what is apparent is
that a grade repetition extends the age range rircplar and thus increases the possibility of
dropping out. This is so since teaching to différage groups has different requirements in
terms of teaching/learning practice and curricul(imewin, 2007). This reinforce the well

known finding that the older the child is the gezahe chances of not completing the basic cycle
of primary school (Cameroon, 2005). Moreover, dii@h who are promised to the next grade

must either repeat the same grade or drop outhafosc
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Kenya is a country with high stakes examinationtlo® end of primary school. Her gross

enrolment rate at the end of primary school canatbected by children who repeat or are
encouraged to repeat to increase their chance $oiceessful transition into secondary school.
Between (1974) and (1978), repetition rates in Kewgre high in the final grade (Grade 7) than
in any other grade. They ranged from 15.85 in 4193 9.54% in (1977). Grade 6 repetition

rates were also above average in all years. Rigpetates in the junior and middle grades were
low 3-5%. Repetition in grade 1 was in generalnmare frequent than in later grades. The
C.P.E had always been a high stake examinatiopupils sitting it. However, from 1978 a

school ranking within the C.P.E league table gyickame to have a major impact on the
prestige, professional standing and often the cgreespects of its principal and teaching staff
consequently pupils who failed to win a place iveggmment maintained secondary schools at
their first attempt were encouraged to return tadgr7 for second try (Somer set 1974). From
1978 ranking in the league table depended on memesfor all candidates not the total number
gaining secondary places. Hence it became adwemtiagto require weaker pupils to repeat
grade 6 rather than allowing them continue intodgr& where C.P.E performance might

adversely affect the school mean score. Thesditiepestrategies resulted to high dropout rates.

The introduction of K.C.P.E examination at the efd 985 led to a peak in grade 6 enrolment.
As a result many schools as to how well their pupibuld cope with the new more broadly
based K.C.P.E played safe by continuing to holklsaene of their slower learners for a second
year in grade 6 resulting to drop out for those whald persevere. Schools require that pupils
successfully complete a grade before allowing thengain access to a higher grade with
situations where absence and temporary withdram@high and quality levels low repetition

rates are higher. More than one in ten pupils aepat least one grade of primary school.
(UNESCO, 2002, Kane, 2004) Although the ministryediucation does not officially support

repetition, the practice exists in primary schooEvery year about 10% of pupils from each

class fall to move to the next resulting in thehhagimulative loss experienced by Standard eight.

In some schools pupils are forced to repeat uppsses several times or sit for K.C.P.E as many
as two or three times in order to obtain higherresovhich would enable them to secure
admission in secondary schools. Where boys repeeg than girls the consequence is a higher
male dropout over repetition links between dropend repetition indicate that children needing

to repeat might be withdrawn from school. Simitachildren who have repeated are at some
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stage more likely than non-repeaters to drop arhfschool.(UNESCO, 2003, Nekatibeb, 2002,
Uls, 2005. (Rose and Al Samarrai, 2001, HunterMag, 2003).

Repetition may be deterrent to completion if clalihave to repeat a grade they will be older
before they reach the last grade of primary scladgoth again increases the opportunity cost of
their time and increases the chances of withdrawihgn they reach puberty. Furthermore, a
large proportion of children repeat in early graiihes causes them to lose interest in school and
thus dropout (Hunter and May, 2003). Nationwideadgr repetition rates is very high. It does
not significantly vary across the provinces, exdeptNairobi where the repetition is well below
the national average. There is no marked diffexdretween boys and girls. It is notable that
repetition rates are higher at grade 1 this mayllee to low preparedness of many children.
High repetition rates in grade 7 are arguably dudotced repetition in pre-examination and
examination classes in order to improve their pertonce in KCPE exams and get into better
secondary schools. These grade specific repetiadterns are not differentiated between boys
and girls (Buchmann, 2000).

Generally primary education has had internal edficy problems such as the high wastage
because of low completion and high repetition rabegpout and repetition rates are higher in
upper classes standard 5 to 8 (Abagi and Odipo7)19Bhe education system in Kenya has been
characterized by low internal efficiency as indezhby the high grade averages 5 percent the
cumulative effect is quite large. This is relatedthe late school entry particularly for the
children from poorest households. The grade repetrate is alarmingly high at primary level
and averages about 14% annually between standams 7. Moreover, dropout rates get higher
from grade 4 and onwards which represents the yppeary level. The drop out rate is highest
in grade 7 this is due to the challenge of facing primary completion examination during
grades which causes high repetition rates of gradence schools are graded and headmasters

are evaluated on overall school performance atiKE(Abagi, 2003).

Low transition rates between standard 6 and 7 artlypexplained because schools discourage
weaker students from taking the Kenya CertificatePomary Education (K.C.P.E) exam in
order to protect the school’s image. This meanskerepupils either repeat or are pushed out of
school (Ackers et al, 2001). Studies indicate thate boys were repeating as a result of failing
end of year examination (Nakanyike et al, 2002)e Key factors for boys’ repetition are related
with performance. Repeating classes as a resufailig promotional examinations is still

rampant though it is not a formal government polidhile repetition night be promoted as a
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means to support the educational achievement alests, it's consequences might have the
opposing effect. Repetition increases rather theerease the list of dropping out. Effects to
reduce grade repetition both early and late inlgupchool careers may be an important means
of alleviating dropout. Basically, repetition hastentially harmful effects on pupils’ self-esteem

and attributes towards schooling and thus incretheelikelihood of dropping out of school.
2.5HIV/AIDS and Dropout

The decline in the school enrolment during 90s appt coincide with the spread of HIV/AIDS
in Kenya. AIDS was first reported in Kenya in 1984d between 1990 and 1999 the HIV
prevalence rate increased from 4.8% to 13.5% adfindbie prevalence of AIDS is considerably
higher in urban areas, this is consistent with gheater decline in educational enrolment and
dropout in both rural and urban areas. Personseest 15 and 49 age bracket account for
around 94% of the total number of HIV positive pars. Most deaths associated with AIDS
occur in the age range of 29 to 39. The continémfoca is currently experiencing two major
interrelated social challenges rising poverty reaes HIV/AIDS crisis. There is a growing
awareness among governments and NGOs alike that AsDa major source of social and
economic instability and therefore deserves seraumsideration in the design of development
policies. Africa is home to almost 11 million ogpts, many from households where at least one
parent had died from AIDS. The Sub-Saharan Afiscine only region in the world where the
number of orphans has more than doubled since (A9RGCEF 2003).

In Sub-Saharan Africa, there are more than 12 anilthildren orphaned by AIDS, not including
the million of children whose parents are termidll While the overall school enrolment rates
have raised to approximately 66% in the contineklDS affected children have been
systematically left behind. Recent surveys froony&e South Africa and Uganda show that
orphans are more likely to withdraw from schooksldikely to be at an age-appropriate grade

and less likely to have limited resources spentheir education (Human Rights Watch 2010).

The distance mainly affects persons over 15, ikkelyl that the incidence of the diseases among
primary school children is a major reason for teelidhe in enrolment. However, its spread may
have impact on education sector in several otheysw&tover and Bollinger 1999). First
measured expenditure on health- care or reductidmusehold income because of death of a
parent needs such as food, uniform and transpdrfane children’s time and result in the child
dropping out of school. Thirdly children may dropof school if they contact the disease
themselves. In Kenya HIV/AIDS influence 5 drop dat reducing household income and
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attendants increase in opportunity costs. The tonfsethe HIV/AIDS pandemic and its
devastating consequences have depleted familiegingpapacity and thrown it into total

disarray.

52% of the children orphaned by AIDS are not inosthcompared with 2% who are not
orphaned. Of the orphaned children 56% of thes gind 42% of the boys are likely to drop out
of school within 12 months of a parent’s death.haiigh the government has put into place
measures to enable orphaned children to accesg, Rire children still have health and
emotional needs, as many of the caretakers (Oftandgarents) do not have the economic
means (Wandiba et al 2001) moreover the childrenpa&ssed in 2001 to address the needs of
children has not been fully implemented due totaifinancial resources and lack of capacity.
However, the government is working closely with UNED, UNICEF and other NGOs to cater

to the children’s needs.

HIV/AIDS affects not only children and their parenbut also thousands of teachers and
education personnel. The disease may reduce pysaf experienced teachers through their
deaths (UNICEF 2006). According to Human RightstaNachildren suffer discrimination in
access to education from the moment HIV/AIDS afflitheir family. Children leave school to
perform household labour or to bereave their patetlgath. While Kenya has abolished primary
school fees, school repeatedly refuse retainingSA#ifected children who cannot afford buying
uniform and other school-related expenses (HumghtRiwWatch 2010).

Orphans and other AIDS affected children in mangesathey are being cared for by widows
who had been stripped off their property when tlneisbands passed away due to AIDS. In
other, volunteers from community bases organizati@sorted to pooling resources to provide
orphans with basic necessities. Many orphans lefee out a living in the streets in urban
locations or lived in household headed by othetdodin. AIDS surviving children are at a
disadvantaged when it comes to accessing healthsmwrices and education (Paxson, 2004).
There is a significant difference in school dropbatween orphans and non-orphans including
intra-household, discrimination towards orphansn{¥arth 2002). According to Evans and
Miguel 2005, the death of a parent lowered schawblenent rates and accelerated school

dropout rates.

Dropping out of school exposes orphans to a lifgloycle of poverty and abuse. Children who

drop out of school face a high risk of sexual ekpton, hazardous labour and living in the

street. The rates of HIV infection are higher agohildren with low levels of education. Some
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children are double victims of AIDS — First thegéotheir parents and then they face a high risk
of HIV infection after they dropout of school (Humaghts Watch 2010).

2.6 Culture and Dropout

According to the head teachers report, the tramsiperiod from childhood to adulthood that is

during circumcision, the boys are initiated whepyttare young and they are taught so many
things which concern with life of adults by thelders and once they come from seclusion to
school, they lack respect since they feel theyokiteenough to take care of themselves and this
has made some of them to drop out of school. A&ssalso brought about disrespect among the

female teachers and this has brought a problehetadministration of schools.

Also peer influence by their peers/age mates wirerst of them smoke, take alcohol and drugs
such as bhang and cocaine and this will automégticalise a problem to them.

2.7 Theoretical Framework

This study will be based on the theory of AbrahamsMw! 1954, who views the operation of
human needs accruing at different levels from tlestrbasic needs to those at the highest levels.
That the basic needs which are physiological haenlzatered for before achieving those at the
higher levels. Primary school dropout is high tlué¢he increasing poverty levels of households
which deter their ability to meet the costs incdrie education. As a result of this needs the
children opportunity cost is an issue of concerringse is a struggle between the opportunity
cost and time to be in school. The society alsotrdmutes to dropout by providing income
generating opportunities to school-age going chiidrAll these is due to the poverty that derails
the parents’ efforts in providing the physiologiocgleds such as food, clothing, shelter and health
as Maslow put it. As such need become a burdéuseholds, provision of school necessities
equally become a problem resulting to temporanhavaaiwals which in the long run leads to

permanent dropout.
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2.8 Conceptual Framework

This study would be guided by the following coneggptframework on factors influencing
dropout of boys in public primary schools in Kenyais are interrelated in the sense that each
category of factors can influence boys to makediecieither to dropout of school completely or
to complete his/her primary education thus thisceptual framework shows the school related
factors. Family socio- economic factors and envimental factors that influenced by parental
and individual factors in contributing to the prefl of dropout. This interrelationship will guide
the study at tempting to examine the factors cbatimg to public primary school dropout of
boys. In this study as per variables given in thieceptual framework bring out clearly why the
rate of boy child dropout from public school is mnignd this is why | sought to carry out the

study.
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Conceptual Framework

The conceptual framework shows the relationshigveen independent variables and
interviewing variables. The interrelationship vgliide this study to examine the factors
contributing to boys dropout in public primary sol®in Sabatia District.

Intervening Variables

HIV /AIDS
Culture
|
Independent variable I
|
Family’s socio economic status |
 Family income |
* Education level — |
* Occupational
* Income generating activities |
Environmental factor | Dependable variable
- Distance ¢ Dropout rates of boys
« Resources > T > ha;lt\)l\%;egrs
* Peer pressure - Gold mining
* Hawking i
|
School related factors |
« Teaching quality and quantity |
* Tuition fees v o
» Teacher attitude :
» School curriculum |
» Language of instruction | Moderating variables
* Repetition of classes | —
. Facilities | CNag\g;nment policies
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Fig 2.1 Conceptual Framework

2.9 Summary of Literature Review

The literature review has analyzed various fadititaencing the dropout rates of boys in public
primary schools in Sabatia District. It identifiethallenges such as family socio-economic
status, environmental factor school related factmdg HIV/AIDS pandemic as the factors

influencing dropout on rate of boys in public pripmachools.

It also includes the theoretical framework whichsvased on theory of Abraham Maslow! 1954
which explain the basic needs from the lower tdhrgevel. This apply to who are low income
earners to use the children as the labourer tolsogmt the basic needs to the family since it is a
burden to them. Also the poverty has derail theempiar efforts in providing the physiological
needs such as food , clothing , shelter and haaltflaslow indicates. The study is guided by the
conceptual framework which has the following valésh independent, dependent, moderating,
intervening variables which are interrelated in $kese that each category can influence boys to

make a decision to complete or dropout of the sichoo
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0 Introduction
This chapter dwelled on the research design thatadapted on that study, the research design,
the target population, sample selection technicares sample size, research instruments and

their validity and reliability, methods of data lemition and data analysis.

3.1Research Design

This study was guided by descriptive survey desmmexamine the factors influencing boys
dropout rate in primary schools in Sabatia Distr@escriptive survey design was presented
oriented methodology and was used to investigaplption by selecting samples to analyze
and discover occurrences (Oso and Onen, 2009).

Data which was obtained helped in determining $jecharacteristics of a group.

Sekaran (2004) defines descriptive research asdy sindertaken to ascertain and be able to
describe characteristics of variables of intenest situation.

Mbwelesa (2006) noted that the descriptive reseaat undertaken with the aim of describing
characteristic of variables in a situation.

Isaac and Michael (1990) note that information gegtl through survey design can also be used
to answer questions that have been or observessgss needs and set goals.

Mbwelesa 2006 noted that the descriptive reseagadmndertaken with the aim of describing
characteristics of variables in a situation. Digsite design describes a thing situation or
phenomenon and seeks to give complete and acaesateiption of a situation at hand however,
Harper and Boyd (2002) cautions that it shoulde'tdoncluded that descriptive studies should
just be concerned with fact gathering expeditionft also enables direct generation of
information. It creates the in depth responsesighosharing on past, present and future
possibilities that consequently provided a goodensinding of the phenomenon under study.
Isaac and Michael (1990) note that the informagathered through survey design can also be
used to answer questions that have been passédemwed to assess needs and set goals.

The descriptive survey design was appropriate dimestudy wasought to describe
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3.2The Target Population

The target population is the larger group to whiuhresearcher hopes to apply the results of the
study Mugenda and Mugenda (1999).The study tarpgatdic Primary schools in Sabatia
District. The target population consisted of 10nary school head teachers, 10 teachers, 10
parents/guardians was also used in the surveyvi igi depth information on dropout rate in

public primary schools in Kenya. The total targepplation was 30.

3.3Sampling Procedure and sample size

Sampling is the whole process of selecting a gefiicnumber of elements from the population,

studying and understanding the properties or cheniatics of sample then generalizing the

results to the population (Mbwesa, 2006), a sartipeefore is a presentation of the population
in a research study. 10% of the target populatem make a reasonable size for experimental
studies, while 30% or more samples mlay be requomediescriptive studies. Mugenda and

Mugenda 1999.

Simple Random Sampling was used to determine howyrnsahools were selected from the

target population. That technique used so that aadrevery school in the target population has
equal chances of participation. (Mugenda and Mugeh€99)

The sample size used in that study was 30 resptsxdénbeing the head teachers from public
schools from Sabatia District, 10 teachers andat@ris/guardians.

Purposive sampling method used to obtain the drispaugeted for the study.

Purposive sampling targeted a particular group edpbe. A purposive sample was a sample

selected in a deliberative and non-random fastoachieve a certain goal.

3.4 Sample Size
According to Yamane (1967:886), this study adopbedformula
n=N
1+(Nej
Where n=required responses

N= Sample size
é= error limit, e=0.05

Using this formula for Sabatia District yield a gamsize of
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N= 30
1+ 30 (0.05)
1+30(0.05§ 30(0.10)
1+30(0.10)
n=30
The schools selected using proportional sampliogriiguewere as follows:
Head teacher 100x30 =10

300
Teachers 100x30 =10
300
Parents 100x30 =10
300

3.5 Research Instruments

The data for this research was obtained from bothgry and secondary sources which included
records research and documents, past researcliedcheferences to past research project and
thesis. The documents included journals. The pyrsaurces are the subjects to the study which
was used to obtain the actual data from the fi€lht included primary school head teachers,
teachers and parents/guardians. The instrumenteditecting data from the field included
guestionnaires for the head teachers, teachersparehts/guardians. There was interview
schedule for the parents Questionnaires will beal dsethe literate population, which includes
the head teacher, teachers and parents /guardias.was because they were able to read
comprehend questions and even gave the respongeging. They were administered and left
with the respondent to fill in before being colledta day later. The questionnaires consisted of
both close and open added questions for purposbtafning important information a bout the
population. Mugenda and Mugenda 1999).

3.5.1 Questionnaires

That refered to pre-formulated written set of qieest or items which the respondents were
expected to react by giving the responses in writfEhe researcher deems it suitable to

administer the questionnaire for the purpose decthg a lot of information from a large
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population over a short period of time therefore guestionnaires was used to obtain the data in
that study from the Head teachers, class teacherpapils.

3.5.2 Head teachers Questionnaire

The head teacher/ Deputy Head teachers’ questi@enmeas attempted to collect data on
enrolment and attendance patterns of the pupiteenrural public primary schools, number of
teachers and teacher attendance, the role of paientpupil’s performance and school

management

3.5.3 Teachers Questionnaire
Teachers’ questionnaires was attempted to gatharatademographic information of the class
teachers which included their sex, professionallifiggtions, teaching experience and the
enrollment and attendance pattern of the school.
3.5.4 Pupils’ Questionnaire
The pupils’ questionnaire consisted of multiple icke where pupils were expected to choose
the appropriate answer by putting a mark or aitiagke brackets

[V] provided.
There was also be some open-ended questions wieredgave responses by giving their own
opinion on individual basis. The questionnaireseratited to gather data on the general
demographic information on grades, age, their hantefamily background in terms of parents’

income education level of the parents and siblimgupation of their parents.

3.5.5 Interview Schedule

Interview schedule for parents were attempt toeobltiata on parents’ socio-economic status in
terms of education level, income and occupatioriiTiole towards their children’s performance

in school work and on their family’s general edumatbackground. It was a face to face

encounter. The interview was administered orallg dnerefore the respondents gave their
responses orally. The interview was structured elneit had a standardized list of open —ended
guestions which were put in the same format andiesezp to every respondent. (Mbwesa,
2006).The interviewer recorded the respondentgaeses during the interview through note-

taking.
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3.5.6 Pilot testing

Before the actual data collection, the instrumeveese tested with a sample of 3 respondents, one
head teachers, one pupil and one parent/guardiemn fhe neighbouring districts which have
experienced similar and equal characteristics assthidy area. That helped to ensure that the
wording in the questionnaire is clear, the questisked measured the variable and that biasness
was avoided.

Piloting of the instruments helped to identify pieaas that respondents encountered in filling in
the questionnaire and responding to the interviewms. From the response it was necessary to
frame the question in order to be objective on dictinfluencing boys’ dropout. The
guestionnaire was analyzed by the researcher andupervisor was sure that the responses
answered the research questions.

3.6 Instruments Validity

Instrument validity refers to the extent to whichtest or instrument measures what it was
intended to measure (Mwesa, 2006). Refers to acgunaeaningfulness and technical soundness
of the research instrument (Mugenda and Mugend2)190 ensure the validity of the research
instruments, the researcher will pre-test the dqoeshire and interview schedule so as to
eliminate weakness and ambiguities. Expert adwviem fstudy supervisors from the school of
Continuing and Distance Education was utilizedrtsuge validity.

3.7 Instrument Reliability

Reliability is a measure of the degree to whickesearch instrument yields consistent results or
data after repeated trials (Mugenda & Mugenda, ROR8liability of that study instrument was
established by pilot testing. A pilot study is #maall-scale trial, intended to assess the adequacy
of the research design and of instruments to bd taedata collection (Willson,1996). It also
helped in establishment of codes or response aa@sgor each question, which covered the full
range of responses that were given in reply tagjthestion in the main investigation.

The reliability of the instrument during pilotingas ascertain through a test —retest method. The
test-retest reliability was administered on twdetiént occasions after a lapse of two weeks.

The purpose of this test- retest is to check wheétieetools are measuring what they are suppose
to measure. This approach assumes that there washstantial change in the construct being
measured between the two occasions. The test wdsermped twice, in the case of a
guestionnaire, this mean giving 5 questionnairetside the respondent sample, the same
guestionnaire in two different occasions that wéeratwo weeks. After repeated trial the

instrument yield the consistence results.
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3.8 Operational Definition of Variables

Objective Variable Indicators Data Scale
Collection
Instrument
1. To establish whether|aDependent Dropout rates of Questionnaire| Nominal
family’s socio-economic Dropout rate boys
status influences dropouiof boys

of boys in public
primary schools in
Sabatia District

Independent

- Family income.

-Education level. | Questionnaire Ordinal
Socio- -Occupation
economic | -Income generating

status activities
2.To assess the Independent Questionnaire| Internal
environmental factors | Environmental -Distance and interviews
that influence on boys | factor -Facilities schedule.
dropout in public -Resources
primary schools -Peer pressure
3.To examine how Independent - Tuition fee | Questionnaires Ordinal
school related factors - Teachers Interview
influence boys dropout absenteeism| schedule
in public primary School - Teachers’
schools related factors attitude

Shortage of
teachers
Repetition of

class
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3.9 Data Collection Procedure

To generate data for the study, the researcherthaget a letter of introduction from the
University of Nairobi and avalil it to the D.E.O Saia District for permission to carry out the
research then the researcher visited the sampledblsc on different occasions to establish
reports and organize for the dates of the appointsneith the school managers. The researcher
then collected information from the respondentshendata which careful instructions was given
when issuing the questionnaires and conductingntieeview.

There was paramount need for the researcher toeatsel respondents the confidentiality and
used the information gathered specifically for tugpose of the study. More so, the researcher
gave the respondents adequate time to respond etogulestionnaire and interview items.
Completed questionnaires were checked and analyfitexlanalyzed data was presented in the

organization of tables, percentages and frequencies

3.10Data Analysis Techniques

Leedy (2003) emphasizes that once the data callexteds to be analyzed in order to answer the
research questions. The data analyzed is the winotess which starts immediately after data
collection and at the point of interpretation amdgessing of result. The data classify and cooled
according to the pattern of the response givenhieyréspondent. The data was analyzed and
presented by the use of descriptive statisticsh Bpialitative and quantitative data obtained in
the study was descriptively organized and analyms#ag the content analysis method (Mugenda
and Mugenda, 1998). Singletar (1993)) noted thastnacommonly used method of reporting
descriptive survey research is by developing fraque distribution , percentage and tabulating
them appropriately.

3.11Ethical Consideration

The study embraced a high degree of confidentialitye researcher sought consent of the
respondents before administering questionnairesmaucting the interviews. Respondents did
not write or say their names and the informatiotami®d from them was be passed to any other
third party. The information was only for the puspoof the study. The researcher had to identify
herself first to the respondents.
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CHAPTER FOUR

DATA ANALYSIS PRESENTATION INTERPRETATION AND DISCU SSION.

4.1 Introduction
The purpose of this chapter was to report and pnéerthe findings of the research. The
objectives of this research were to establish #wtofs influencing the drop out rate of boys in

public primary schools in Sabatia District.

4.2 Questionnaire return rate.

The report of the finding of each item on the resgedools that the questionnaires, interviews
and document analysis, the research when testinpitity and validity of the instrument.
Primary school co-operated and set aside sometimespond to the questionnaires. Questions
on the questionnaires and interview guide weregoaieed to elicit responses relevant to
achievement of the researcher objectives. The maseraadministered questionnaires to head

teachers, teachers and parents.

4.2 questionnaire response rate

The study used questionnaire and interview schemhiteols for data collection. The study had a
sample size of 30 of which 10 were headtechaetgd€hers and 10 parents. Questionnaire and
interviewed appropriately. All the respondent ragd the questionnaire apart from the extra
once. Headteachers who participated in the study W8,10 teachers and 10 parents which
yielded to 30 respondents. The response rate 908gaad when compared to the response rate
required for analysis (60%) based on Kothari (2005)

4.3 Family socio-economic background factor on drogut

The first objectives of this study was to estabtlst family socio economic status, factors that
lead to boys dropout in public primary schools ab&tia District. This was established the
research questions stating i.e. what is the infteesf family socio-economic status on boys
dropout in public primary schools? To develop thgotive factors such as status of
headteacher, gender of the headteacher, profekgigaldication, academic qualification,

administration experience. The status of, educdéeel of the parents, income of the parents,
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the background information of the responded inclage, class attained before dropout, family

income, and economic activities.

4.3.1 Table : Age of respondents.

Category Frequency Percentage
20-29 years - -

30- 34 years 1 10%

35 -39 years 1 10%

40 years and above 8 80%

Total 10

The above data shows that the majority of the lesathiers were in the aged brackets of 40 years

and above. It took 80% followed by the age bracké&5-39years took 10% and below covered

10% age bracket of 30-34years.

4.3.2 Table: Period stayed in the station of respalent

Category Frequency Percentage
5-10 years 6 60%

11-14 years 1 10%

16-20 years 2 20%

25-30 years 1 10%

Total 10 100%

The above data shows the majority of respondents haen in the station for a period of five to
ten years. It took 60%, followed by 20% of age kedcl6-20years, 10% of age bracket 11-15

years and below covered 10% of age bracket 25-38yea
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4.3.3Table : Gender distribution of the headteacher

Category frequency percentage
Male 6 60%
Female 4 40%
Total 10 100%

The table indicates that most of the headteachegrablic primary schools are male as compared
to female. The study revealed that most leaderghgrtunities in public primary schools in
Sabatia District were taken by men, this couldX@aned that most women were not interested
in school management of the burden they are exghéatearry include:- access to formal
education among others.

4.3.4Table : Professional qualification of the respondets.

Category frequency percentage
P1 4 40%
ATSIV 2 20%
Diploma 2 20%
B.E.D 2 20%
Total 10 100%

The frequency table above shows that P1 head tessaheemajority followed by ATS IV,

Diploma and B.E.D handling the learners in pubdigular primary schools. P1 40%, ATS IV —
20%, Diploma 20%, B.E.D-20%. Majorly of the headtsers were trained and had attained
higher level of academic qualifications. 30% of saenpled headteachers Were at the AST level
an indicator that most of them had take proficiecoyrses as per the ministry of education;s
directive (1988) that stated that all headteacteetake an induction course in order to improve
in their management skills. A good number of théso ahowed that they had started taking
degree courses. 20% were holders of bachelor afagidin degree. The government has called

on the ministry of Education to ensure that thoke take up leadership in primary schools must
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have attained at least a bachelor degree. Thisdeasa good number of the head teachers enroll
for courses in the local universities to meet theistry’s requirement before late.

4.3.5 Table : Academic Qualifications of respondent

Category frequency percentage
Form I - -

Form IV 8 80%
A-Level 2 20%
Total 10 100%

The data tabulation above shows that most of thoredent’s academic qualifications lie in the
Kenya Certificate of Secondary Education (‘O’ Lgvdt covers 80%. The research had only
primary Education. There was no respondent witmfrEducation. A level covers 20%

4.3.6 Table 6: The number of schools accessiblegopils

Category frequency percentage
Yes 8 80%

No 2 20%
Total 10 100%

The data above shows that most schools are acleess#idl pupils apart from few. The
accessible schools are 80%, inaccessible are 20%.

4.3.7 Table : Administration Experience of the heatdacher

Category frequency percentage
Below 5 years 3 30%
6-10 years 4 40%
11-15 years 2 20%
Above 15 years 1 10%
Total 10 100%

The data shows that the respondent has been athatimisat below 5years at 30%, at 6-10years

of 40%, at 11-15years, 20%, above 15years of 10%.ekperience of the administration is very
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important because they are able to give the reasbgthe boys dropout of the school and find
or apply the solution to solve the problem.

4.3.8Table: Age brackets of the learner

Category frequency percentage
10-12 years 1 10%
13-14 years 4 40%

15- 16 years 3 30%

17 and above 2 20%
Total 10 100%

The data above shows that majority of pupils atevéen 13-14years, followed by 15-16years,
17 and above and 10-12years, 40%, 30%, 20% and Th&bage brackets prove the pupils in
classes they are overgrown and since they areobithét class they are forced to drop out. Also
some are forced to repeat the classes hence todnaghout rates of boys in public primary

schools in Sabatia District.

4.3.9 Table: Pupil's attendance

Category frequency percentage
Yes 1 10%

No 9 90%
Total 10 100%

The data shows that most boys don’t attend sclegpilarly. This is because of poverty and most
of them engage in business such as sand harvestmigrbike, cow grazing, brick baking in

order to provide the daily bread to their familyth€rs have lacked parental care and love due to
negligence and being orphans, others are chrorsenéées, negative attitudes towards strict

teachers who want boys work in class done perfectly

4.4.1 Table : Behaviour of boys at school

Category frequency percentage
Good 2 20%
Average 8 80%
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Bad - -

total 10 200

The data above shows that the behaviour of bogstetol is averagely at 80%, good at 20% and
none was bad. This proves that the peer pressdoéeszence contribute to the behaviour of
boys at school. The culture also influence the drofprate of boys during seclusion period after

circumcision they are taught manhood things whieng which later affect education

4.4.2 Table 11: Use of Syllabus

Category frequency percentage
True 10 100%
False - -

Total 10 100%

The data indicates that all teachers follow syltahile teaching that is 100%. The curriculum

should not be strict, it should give an allowanmedo-curricular activities.

4.4.3 Table : The Effectiveness of competition beten boys and girls

Category frequency percentage
Yes 3 30%

No 7 70%
Total 10 100%

The data indicates that there is no fair competito@tween boys and girls, apart from few
schools. This covers 70% and 30%. This provesdiniéd education took the route quickly while
boys were forgotten. The teachers tend to condentragirls than boys education.

4.4.4 Table : Attitude of boys towards learning.

Category frequency percentage
Positive 10 100%
Negative - -

Total 10 100%
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The data shows that the learners have positivei@ds towards learning it covers 100%, though
the boys are lured by quick income generating digsvin the locality but they have positive
attitude towards learning. The parents are catiécthprove their attitudes towards their
children’s education by encouraging and motivathgm even if they are not good performers in
academic. They should move closer to their childreducational activities.

4.4.5 Table: Education level of the parents

Category frequency percentage
Std 1-5 1 10%

Std 6-8 1 10%
Form 1-2 1 10%
Form 3-4 1 10%
Form 4 and above 6 60%
Total 10 100%

The data indicates that the majority of parentsehaached form four and above. It covers 60%,
followed by form 3-4, form 1-2, Std 6-8, Std 1-5ialihshared 10%. The parents to be made
literate through adult literacy program made avearé motivate regarding the importance of
education.

4.4.6 Table: Source of income of the Parents

Category frequency percentage
Employment 3 30%
Business 1 10%
Farming 6 60%
Total 10 100%

The data indicates most parents are farmers, feliioy employment. Below we have business.
It covers 60%, 30% and 10%. This shows that masra are poor they cannot provide the

family with food daily. The occupation determinég tevel of income and living standards of
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the family when the income level is high, parerts able to provide the basic needs for their
children both at home and school without constsaifihe occupation of the parents is a measure
of the family level of income.

4.4.7 Table: Boys performance

Category frequency percentage
Above average 2 20%
Average 1 10%
Good 7 70%
Total 10 100%

The data indicates that most boys are good at ipedaiace, followed by averagely and below is
above average. It covers 70%, 20% and 10%. Thigegrthat there is more drop out rate of
boys. The boys performance at school is good ist®ol curriculum reviewed and it gives
time for co-curricular activities. The teacher sldoalso encourage and give appraisal where

necessary.

4.4.8 Table : Working at home influence the boys’ampletion of primary education

Category frequency percentage
Yes 10 100%
No - -

Total 100%

The data tells us that working at home influen@elibys’ drop out rate in primary education
because sometimes boys are forced to supplemassmt working on the farm. It covers 100%.

4.4.9 Table: Know the importance of taking a childo school

Category frequency percentage
Yes 10 100%
No - -

Total 100%
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From the table the parents know the importancelo€ating a child or take to school which
covers 100%

4.5.1 Table : Lack of income. Most parents use boys family labourers

Category frequency percentage
Yes 7 70%
No 3 30%
Total 10 100%

The data shows that most parents use boy childmasyflabourers in order to provide food or
basic needs to family apart from few parents whotbgrovide the basic needs to their child

probably the employed parents, it covers 70% afd.30

4.5.2 Table : Enrolment in regular primary schools.

Category frequency percentage
Boys 15,000 37.5%
Girls 25,000 62.5%
Total 40,000 100%

The table above shows that the enrolment of grteare by 62.5% compared to 37.5% of the
boys. Data proves that genetically boys are fewpared to girls. It is also evidence that the

drop out rate of boys is high in Sabatia District.

4.5.3 Table : Age brackets of Dropout

Category frequency percentage
6-10 2 20%
11-13 3 30%
14-15 5 50%
Total 10 100%
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The table above indicate that the dropping outhbsl is between 14-15 years which is 50%
followed by 30% and 20% class. The peer pressuteadanlescence stage makes boys to dropout
at the age of 14-15. The repetition of the class@rergrown makes the boys to dropout of class

and also poverty, diseases.

4.4.4 Table: The class which they drop out

Category frequency percentage
Std 4 0 0%

Std 5 2 20%
Std 6 3 30%
Std 7 5 50%
Total 10 100%

The data indicated that most pupils drop out ofsitteool when they are Std 7 followed by Std 6
and none drop in Std 4 it covers 50%, 30% and 20%s. is because most boys are attracted by
guick income generating activities such as mot@bifor bodaboda, hawking, gold mining and

gambling.

4.5.5 Table why they drop out

Category frequency percentage
Overgrown 1 10%
Business 5 50%
Provide basic needs 3 30%
absenteeism 1 10%

The data indicates that most pupils drop out obsthecause of business which covers 50%

followed provide basic needs to family which is 30%@rgrown 10% and absenteeism 10%.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, DISCUSSION, CONCLUSION AND

RECOMMENDATION

5.1 Introduction

This chapter aims at presenting summary of theystlidcussion of the study, conclusion made
from the findings of the study and recommendation

5.2 Summary of the findings

Reference to the study of the factors influenchmgdropout rate of boys in public primary
schools in Sabatia District, the study had thrgeatlves; to establish the extend the family
socio-economic status influences the dropout osbdoym public primary schools; to access hoe
environment factors influence the dropout of baypublic primary schools and examine the
school related factors influence the dropout ofsioypublic primary school, it was noted from
the MOEST records that the number of pupils lovaensng transition from class to class
subsequent years | n upper primary. The most affledass were found to be 6 and 7. In class 7
50% pupils dropout while others fear of being farte repeat.

The study findings revealed that broad schoolsauum contributed to the dropout of boys.
They subjected to too much work in school and tégle them to become chronic absentees
leading to dropout. Most schools had set a pask that will qualify pupils to move from one
class to another. These rules saw many pupils lzesikgd to repeat classes and repeatation of
classes was also found to be a major factor calmigg to dropout negative attitude of the strict
teachers who want boys work done perfectly andiglsoring pupils who were in one way
moved to the next class due to parents wish.

The study findings established but poverty levéi@he causes the dropout of boys. Most of
them are used as family labour to provide basidsead this has made them to engage in
activities such as bodaboda, brick making, goldimgnsand harvesting and motorbike business.
The family low income results to boys leaving sdhétealthy problems such as chronic
sickness worsening to medical condition resultdg @ropout. Th hard economic constrains

many of those from poor homes find it hard to g&t R.E registration fees.
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5.3 Discussion

The researcher found out that the rate of dropblibgs in public primary schools in Sabatia
District is low. This is evidenced by the findingdata (20) that indicates the presence of the
learners, data (19) that shows that most pareetbays as family labourers. The table (17)
shows that working at home also influence the brepdut of primary education, table (12) also

shows that there is no fair completion between b girls.

The rate of dropout of boys in primary educatiodabatia District faces many challenges the
researcher mention a few as most of the boys agd hy income generating activities in the
locality like gold mining and gambling. Motorbikerfbodaboda, culture that is after
circumcision during the seclusion period they argght manhood things thereafter it affect
them. The other is the age factor whereby some besegrown and they opt to dropout of

school to avoid to avoid shame. The repetitionlagses also makes them to drop. Poverty leads
to high rates of drop out since they resort tocclabour since they cannot even raise money for
registration fee for K.C.P.E. All this leaves th@yb in confusion world wondering whether he
will ever continue or not, and if by good luck dm&ppen to go to school once more the

performance is poor as seen in data (16).

The researcher identified causes that make bogsofmout from the primary Education as
poverty due to hard economic constrains many aetitom poor homes.Poor parenting, HIV
AIDS whereby many children are left orphans. Thelestence and child labour, peer pressure,
the tendency of repeating in every class, inconmeigeing activities or attraction such as
motorbike, sand harvest brick baking, gold miniinge primary education culture and ignorance

from guardian.

The researcher looked at the strategies are puttipce to assist the boy by encouraging
groups discussion, employing guidance and courgssBnsitization to parents and guardians.
There should be community intervention, vocatiaidlls should be provided to them to be self
reliant economically after training. The policyeducation should be in place such as corpral

punishment should be banned and repetition shaiktdpped. The community should form
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groups to get donors in order to assist the puyils are orphans and those whose parents have
died of HIV AIDS empower parents economically, mi¢éinancing programs to minimize
poverty levels, this enable parents provide foeesal needs for their children.

Table eleven shows that the teacher follows thialsys while teaching. The curriculum should
not be the strict one. The teacher should invdhegtoys in games and sports so that they can
refresh their minds. The teacher should also ire/tihem in the workshops and clubs such as
agriculture, Christian unions and football clubkép them busy every time. The teachers
should also motive the boys and give appraisal &hecessary.

The stakeholders should also turn attention teethecation of boy child education which has

been under neglect for some time.

5.4 Conclusion

There are many dropout of boys in public primardysgds in Sabatia District. This is due to
many reasons such as poverty level that leadsilehlebour, peer pressure or group and
adolescence stage, engage in small business suubtasbike for bodaboda, hawking goods
such as sweets, biscuits, some are orphans anéhlztities to continue learning some have
overgrown hence they opt to dropout of school wdghame, poverty due to hard economic
constrains many opt to work for the family to gedd.

Table (19) proves that the boys are used as fdablyurer. The others are sick either the parents
died of HIV/AIDS and some opt to be at home becaidack of medical facilities. The main
causes of the rate of dropout of boys in primanycation to be low is that corpral punishment,
the tendency repetition in every class, negatititude of strict teachers who want the boys work
in class done perfectly, chronic absenteeism, adbpming in particular subjects to the
expectation of the teachers, age, factor, readiylable like gold mines, lack of parental care
and love due to negligence and being orphans.

The researcher identifies strategies put in plad®ip primary school teachers to be very

minimal in catering for rate of boys completionpsimary education since the future is likely to
empower the girl child more than the boy.
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The attitude of boys education should be positiita wroper guidance and discipline. Boys
education should be encouraged at all levels tmpte development. The boys should be
motivated, reinforced and encourage fairly sineefthure community is entirely on their

shoulders socially and economically, that is cagadun table ten.

5.5 Recommendations

According to the study paper, the researcher recemded the following

There is a need for the community to form groupgebdonors to this orphans children to assist
them with basic needs, education and well beirthensociety. The Government policy should
be put in place such as repetition of classes gdhmeistopped and corporal punishment to be
banned.

The government is called upon to stream line theation system in order to reduce the work
load the children have. The 8.4.4 curriculum iseeed with an aim of reducing workload. The
curriculum reached upon should be one whose obgctian be achieved within the syllabus
and more so parents will be relieved of the exdrgels. They pay in school to cutter for the extra
time that the teachers need to complete the sydlabue extra time that children used to finish
the syllabus does not add value to their educdtigronly deny them the opportunity to explore
their talents through games and sports, childrerkapt in class throughout and end of the
education they become social misfits in the sociBhye government to initiate a program that
will provide chances for the dropouts to returs¢bool if they so wish.

The Guidance and counseling bodies should be lace @t school and also at home. The stake
holders should turn attention to the educationayfsbchild education.

The seminar and workshop should also be organuzelul & camps for youth i.e. Christian
service

The community to organize the games such as coesty football match for youth in the
community. The clubs at school should be preseekist as Drama, 4K Club, choir, Agriculture
debate.

Empower parents economically pro-micro financinggsams to minimize poverty levels. This
will enable parents for essential needs for childre

The vocational skills should be provided to thenbéaeliant economically after training.
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There should be teacher/parent class supervisidpamodical correction.

Boys education should be encouraged at all leegisamote development. The boys should be
motivated reinforced and encouraged fully sinceftitgre community is entirely on their
shoulders socially and economically.

The stakeholders should turn attention to the ddhrcaf boy child education which has been
under neglect for sometimes

The community should form groups to get donorsrdeoto assist the pupils who are orphans
and those whose parents have died of HIV/AIDS. dureiculum should not be strict; it should
give time for co-curricular activities to the bolild.
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APPENDICES
APPENDIX | LETTER OF TRANMITTAL

EDITH ICHAMINYA
UNIVERSITY OF
NAIROBI

P.O BOX 30097
NAIROBI

30" MARCH 2012

TO THE HEADTEACHER
PUBLIC PRIMARY SCHOOLS

Dear Respondents

REF: PERMISSION TO ADMINISTER RESERARCH QUESTIONNAI RES

| am a student of Nairobi University undertakinghasters Degree in project planning and
management — Registration No. L50/61581/2011. Asgddhe requirements | am carrying out a

research entitled “Factors influencing enrolmengids in public primary schools.”

| therefore kindly request you to respond to mysfo@naires to enable me obtain data for my
study. The questionnaires require duration of atidudur to fill. The information gathered is for
utmost confidentiality. | will highly appreciatedttontribution you will make towards the

success of my study.

Thank you
Yours Faithfully

EDITH ICHAMINYA
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APPENDIX I
QUESTIONNAIRE FOR HEADTEACHER

Dear Sir/Madam

This research proposal is aimed at finding theofadinfluencing dropout rates boys in public
primary schools in Sabatia District.

Fill the questionnaire either by ticking or writiag instructed by the questions. All the
information given will be treated as confidential@ossible. Do not write your name or the name
of your institution. Your co-operation will be hilyhappreciated.

Thank you in advance

PROFILE OF REPONDENTS
Background information of the Respondent

1. What is your age bracket?
20-29 [ |
25-29 |:|
30-34 |:|
35-39 |:|

2. How long have you been in the situation

25-30 year1:|

3. What is the relationship between the teacher aagtipil?

Harsh |:| Conduci\|:|

4. What is your gender

Male |:| Femal:l

5. What are your professional qualifications

BED |:| Diploma in Educati4:| P1|:| Fl:| Any otD
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6. For how long have you been a headteacher?

Below 5 year:1:| 6-10 ye|:| 11-15 year|:| Above 15 ye1:|

7. Do all pupils come to school regularly?
Yes |:| N|:|

8. Is your school accessible of boys at school?
ves[ ] Nd_]

9. What is the behavior of boys at school?

Good |:| BD Avere|:|

10.Do you have any comments regarding the completidooys in primary schools

Do boys compete with girls more effectively in das
Yes| | N¢ |

11.1f no, which action are you taking to ensure a t@mpletion in class
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APPENDIX IlI
TEACHERS QUESTIONNAIRE
1. SCHOOL...coiiiiiiiiiiii e

Kindly put a tick in the boxes provided.
1. What is your age bracket

40-50 I:I

2. What is your level of education?

Form I |:|
Form IV |:|

University |:|

3. Did you undergo any training?

Ye{ | Nd ]

4. Do you have good personality?

Yes |:| No

5. If no, do you think it has impact on pupil’s perfwaince?

6. Do you follow the syllabus?

Yes |:| No|:|

7. If no, explain

8. What is your sex?

Maleij Femal1:|

9. Does your sex influence the academic performant®wpichild?

Yes |:| N|:|
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10.1f yes, explain
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APPENDIX IV
QUEATIONNAIRE OF A LEARNER

Kindly put a tick in any of these boxes given whapglicable.
1. What is your age bracket
10-12 [ ]
13-14 |:|
15-16 [ ]
17 and above|:|

2. What is your attitude towards learning?
Positive|:| NegatiD

3. Does your attitude towards learning influence leayrof boys on dropout in primary
K01 10 1o TP TRTRPPPPI

4. What is your highest education level attained byrymarents?

Std 1-5 [ ]
Std 6-8 [ ]
Form 1-2 [ ]
Form 3-4 |:|

Form 4 and abov<1:|
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APPENDIX V
QUESTIONNAIRRE FOR PARENTS

Kindly put a tick in any of these boxes given whapglicable
1. What is your age bracket

20-14 |:|
25-29 |:|
30-34 |:|
35-39 ]
50 and abovD

2. What is your source of income?
Employment |:|

Business |:|

Farming
Non of the above
3. Do you provide breakfast, lunch and super for ydhildren?
Yes |:| N1:|
4. If no, explain briefly why
5. Because of lack of income, most parents use thdaren as family labourers
Yes| | Nd |
6. Does working at home influence the boys completibprimary education?

Yes | Nd |

7. If yes, explain how?

8. Do you know the importance of taking a child tosal?

Yes [ |

9. How do you rate your boy or son in terms of perfance?
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Above averag|:| Aver1:| GOOD

10.Does he attend classes regularly?

Yed | N{ ]
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APPENDIX VI
QUESTIONNAIRE FOR DROPUOT

Kindly put a tick in any of these boxes given whapgplicable.
1. What is your age bracket?

610 | |

2. In which class were you when you dropped out

std4 [ ]
Std5 [ ]
stdé [ ]
sd7 [ ]

3. Why did you drop out?
Overgrown |:|
Involved in business |:|
Provide basic needs to fan1:|
Absenteeism [ ]

4. What is your attitude towards school

Positivei:| Negati\D

5. Whet is your feeling towards your teachers?

Positive |:|
Negative] |

6. Will you accept to go back to school?

Yes [ ] N ]

If yes give reason why?
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