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ABSTRACT

The purpose of this study was to investigate factaffecting curriculum
implementation in public primary schools among pesists in drought-prone
areas Suswa division, Narok County. Four objectmese formulated in this
study. The first objective was to establish extemtwhich pupils ‘learning
environment affects curriculum implementation irblpei primary schools among
pastoralist in drought prone areas Suswa Divisarok county Kenya. The
second objective was to determine the extent tachvkeacher mobility affects
curriculum implementation in public primary schoodsnong pastoralist in
drought prone areas Suswa Division, Narok countypy&e The third objective
was To establish the extent to which adequacy ofsiphl facilities affects
curriculum implementation in public primary schootsnong pastoralist in
drought prone areas in Suswa Division, Narok coukgnya. The fourth
objective was to examine the extent to which caltpractices affects curriculum
implementation in public primary schools among pedsist in drought prone
areas in Suswa Division, Narok county Kenya. Thenda size of the study
comprised of 6 head teachers and 62 teachers. flldg adopted descriptive
survey method. The target population consisted dfhgad teachers and124
teachers from public primary schools in Suswa. Tistruments used by the
researcher were questionnaires and interview guida was gathered and
analyzed qualitatively and quantitatively. The fimgl of the study revealed that
formal curriculum implementation in pastoralist asewas affected by the
mobility of teachers. The findings also revealeat ihadequate physical facilities
affect curriculum implementation. It was establightbat material and facilities
were inadequate for effective curriculum impleméota It was revealed that
pupils learning environment was affected by poomatic conditions which
interrupted proper implementation of curriculum.wias revealed that cultural
practices like FGM and early marriages affect cuftim implementation. The
majority of the parents 20 (35 %) had very negatgtude toward formal
education. It was also established that the segcaittiation in the area had an
impact on environment where 5 (66.7%) of the hesthers said it had great
impact. In view of the finding the study recommethdbat the some measures
should be taken to enable girls who have falletimig of early pregnancies to
continue their schooling after delivery. It was calsecommended that the
government should build boarding schools for padisis, children to attend. The
researcher suggested further research on the rolpaents in enhancing
successful implementation of curriculum in paststadrea, importance of early
preparedness in drought and floods stricken aregab ieplementation of
curriculum in public secondary schools.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Education is a fundamental right of every persokeyto other human rights; the
heart of all developments; the prerequisite foritygualiversity and lasting peace
World Education Forum Education For All: All for Edation, A Framework for
Action (Dakar, 2000). Education occupies a cenglate in Human Rights and is
essential and indispensable for the exercise obthkér human rights and for
development. For nations, education opens doorssdonomic and social
prosperity, dynamic workforce, well informed citrewho are able to compete
and cooperate in the global arena. It gives vomehte disadvantaged and is

fundamental to constructing society (World Bank)20

The Universal Declaration of Human Rights, adopted1948), declared that
everyone has a right to education. This call igher supported by the World
Conference on Education For All (1990 ), held immfien, Thailand where
representatives from 155 countries and 150 orgaaim pledged to provide
education for all by the year 2000. The intentiérih@se country representatives
was that children, youth and adults would bene@tf educational opportunities
designed to meet their basic learning needs. Thdd/\Declaration on Education

for All thus defined a bold new direction in eduoat



The Dakar Framework for Action (2000) commits oa$ to the provision of
primary education of good quality and to improvial aspects of educational
qguality. The provision of a quality education demam@ttention to the content of
the curriculum, the nature of the teaching and tmlity of the learning
environment. It implies a need for the creatioffl@tible, effective and respectful
learning environments that are responsive to thedsieof all children. The
curriculum must enable every child to acquire theecacademic curriculum and
basic cognitive skills, together with essentia Igkills that equip children to face
life challenges, make well-balanced decisions aedelbp a healthy lifestyle,
good social relationships, critical thinking ande tlcapacity for non-violent
conflict resolution. It must develop respect formtan rights and fundamental
freedoms, promote respect for different cultured aalues and for the natural
environment.

The curriculum must also be inclusive and tailotedhe needs of children in
different or difficult circumstances. All teachimgd learning materials should be
free from gender stereotypes and from harmful gatiee representations of any

ethnic or indigenous groups Krafli (2004).

Krafli (2004), study indicate that nomadic herderslude some of the poorest

and most vulnerable people in areas like Africe, itiddle East-South-West and



central Asia. Pastoralist in these areas haffersd a long period of neglect,
lack of or inequality basic education which conitds to ongoing conditions of
impoverishment social marginalization and discriation that leads to serious
risk to national integration. The basic developmeerfrastructures and social
services, including education and training in thassas are very meager. Various
research findings illustrate that, the salient pgois of pastoralists are closely
associated with the socio-economic and naturalrenment they are found in.
These include drought, poverty, school distancehamthful traditional practices.
Drought has always been a major threat among nahazards to people
livelihood and social-economic development. It end occur less frequently

than other hazards.

However, when drought occurs it generally affects@ader region for a number
of seasons or years in Suswa division. This resoltgrger proportion of the

population being affected by drought than by arheoiisaster. Many countries
in the world that are affected by drought are nyoatid and semi-arid regions
(Campbell 1999; Shivakumar & Kerbat 2004). Accogdio republic of Kenya

(2006), arid and semi-arids areas have largelydddmehind in development hat
has made it difficult for the region to achieve Mélennium Development Goals
(MDG) and national development target. Droughtsseaa complex web of

impacts that spans many sectors of the economyreaxches well beyond the



areas experiencing physical drought. Drought amdirfa within the pastoralist
regions becomes an emergency because they intafigrehe education system
in the area. The climatic uncertainty and assodiaigks are high in pastoral
areas. These require a number of efforts to devgysfems for early warning of
impending stressor disaster including climatic ghoAvailability of quality
education in this areas will help the people tplepared incase drought related

disasters occur.

Studies by Krafli (2004),Kiungu (2000),Sifuna (1990dicate that reaching the
pastoralists with formal education has been a najatllenge attempting to hook
them into school with intervention such as free cation, school feeding
programmers and introduction to boarding schootseficourage the pastoralists
in formal schooling has proved difficult and retamp them to school is
problematic. This has resulted to high dropout thée has greatly affected the
implementation of curriculum in this area. A stucdgrried out by Iro (2002) ,
among the Fulani people in Nigeria established #uatcation curricula among
pastoralist community were unsuitable if not impeeint to learning for example,
they reported use of English was appropriate. Lingrm English is difficult for
Fulani children whom were yet to master their o@nguage. Akinpelu (1993)
identifies three categories of nomadic groups igela such as; hunters, food

gatherers, itinerant fishermen and pastoraliste ddtess to education is a major



problem affecting Nigeria’s pastoral nomadic peaghel migrant fishermen. To
improve the literacy rate of Nigeria’s nomads, was approaches such as on-site
schools, the ‘shift system,” schools with altermatiintake and Islamiyya
(Islamic) schools to provide literacy educationtite nomads. The multifaceted
schooling arrangement helps to meet the diversdshabthe Fulani people yet

it's still difficult to reach them with education.

To achieve the EFA goals the government of Kenyalanprovision of free
primary education available. Through the free prynaducation programme,
primary school fees and levies were abolished, #igsificantly reducing the
burden on households in financing primary educatioKenya (MoEST, 2005).
Following this announcement by the government atmesed 1.5 million
children who were previously out of school reportedschool. The aim of free
primary education was to provide more school opputies especially for poor
communities in Arid and Semi-arid land (ASALS).Tlaegument is that the
payment of school fees tended to prevent a largeqgptions of children from
attending school. Kenya’'s pastoral communities pgcthree quarters of the
countries’ total land mass, spreading out over dhe north-east, north-west,
southern Rift and inland parts of the coast. In yéeRastoralists are divided into
various ethnic and linguistic groups, ranging frtme large and famous groups

like the Maasai and the Somali. Some Maasai anedf@u Narok County which is



situated in the former Rift Valley Province of Kenyit occupies 17,933 square
kilometers with a population of 850,920 people vgnedominantly belong to the
Maasai community. The other communities found laecthe Kipsigis, the Kisii,

and the Kikuyu (Ronoh, 2008)

According to Republic of Kenya ( 2010) the lowdamceive very low amount of
rainfall and hence areas are dry throughout the §esse areas include Mosiro,
Ongata, Naado, Ntulele and Suswa. The major ecanamtivity here is

pastoralism and is often characterized by scamitpasture, Water and food.
Competitions on resources result in disruption ieélihoods. Land ownership
especially in lower zones is still communal eveaugih demarcation process is
underway. Problem in formation of committees on derations and acceptance
of common boundaries are common resulting to youiBsg involved in

communal conflicts. Makau (2011) indicates thatdkais a Water deficit in the

country with only a few people having access toewaiVhenever there is
drought, the conditions worsen within livestocknfiamg leading to degradation

susceptible to flooding when rains come.

Within the education sector, pastoralist vulneigbih the area is influenced by a
number of underlying factors. These factors includeak government structure

and capacity in disaster management, Lack of aiyhemd coordination between



levels and sectors, Lack of understanding of th&t mauses of disasters like
drought and famine. Poor planning and lack of antahility, Lack of an early
warning mechanism to help the community memberbet@repared if there is
floods in the area. Gender discrimination where dhe child education is not
valued. Exclusion where the availability of res@asexclude them because of
poor infrastructure and communication network. Loapacity of teachers and
education administrators in disaster prevention aesponse. Little or no
participation of teachers, managers and learnerghéndesign of a school’s
emergency response plan and poorly built schooictires. All these factors
affect the education in the areas thus the impléatien of curriculum in Suswa
area In Narok county affected. The enroliment eat®ng the girls is still low in
Narok whereby in 571 Primary schools the total Bment is175, 409.The
enrollment rate for boys is 83% while for girls18% .The 10% difference is
attributed to many factors like dropout due to yarnlarriages child labour and

migration (Action Aid Kenya, 1998)

Pastoralist reliance in natural resources have ntlaele vulnerable to natural
disasters like, floods droughts, famine and manardidasters like conflicts and
destruction of properties. Even in their normatgimstances, pastoral community
often faces extremes challenges in meeting thesicbaeed. The unsafe

environment like; lack of proper sanitation legdito diseases resulting from



their nomadic way of living, communal conflicts dteeland and children being
forced to tend for animals often pose great thaaalt anxiety in both teachers and
children and causes lots of damage to schools @mcadon systems ( Orpinas &

Frankowski, 2001).

Many factors come into play to affect the educatsystem especially during
emergencies this affects the successful implementatf the curriculum these
factors are; Pupils learning environment, teachmodility in pastoralist areas
which affect the implementation process. Inadequaicyhysical and material
facilities and cultural practices like early mages, female genital mutilation and
moranism. It is the duty of educators to ensure Huziety’s youth learn and
achieve in the classroom, and complete their forswlooling formally by

ensuring that there is proper implementation of¢heiculum. This will enable

them to function as productive citizens. If thay,fthen the future development
of our nations will likely fail. It is upon this ls&kground that the study will be
carried out to investigate the factors influencmgriculum implementation in

puplic primary schools among pastoralists in Sugikasion, Narok county

Kenya.

1.2 Statement of the problem

In semi-arid and arid areas drought is a majoridain achieving universal

primary education. As a result of drought the att@nt of primary education is



influenced in the following ways: pupil’'s dropoptoblem of absenteeism, failure
to enrolment in schools, early marriages and daltdur.This has become major
concern to educationist NC Namara (1974). Educai®nkey to national
development. However it can only be achieved whealdity education is offered
to all citizens. In an effort to enhance accessyhithe government has provided
facilities for the realization of formal educatiom pastoralist areas. Pastoralist
lack or being unable to access basic educatidkesidnem marginalized. This is
attributed natural environment they are found iheTclimatic change causes
famine and drought that threatens not only theanemic growth but education
system. With such challenges, concerns have bésdravhether implementation
of the curriculum among pastoralist in drought graneas takes place. This study
therefore sought to determine the factors affectimgiculum implementation in
public primary schools among pastoralist in droygttne areas Suswa division,
Narok County, Kenya

1.3 Purpose of the study

The purpose of this study was to investigate factaffecting curriculum
implementation in public primary schools among pesist in drought prone
areas Suswa Division, Narok county Kenya.

1.4 Objectives of the study

The study was guided by the following objectives:



To establish extent to which pupils’ learning enniment affects curriculum
implementation in public primary schools among pesist in drought prone
areas Suswa Division, Narok county Kenya.

To determine the extent to which teacher mobiliffecs curriculum
implementation in public primary schools among pasist in drought prone

areas Suswa Division, Narok county Kenya.

To establish the extent to which adequacy of playsfacilities affects
curriculum implementation in public primary scho@mong pastoralist in

drought prone areas in Suswa Division, Narok cpi@nya.

To examine the extent to which cultural practicefecas curriculum
implementation in public primary schools among pesist in drought prone

areas in Suswa Division, Narok county Kenya.

1.5 Research questions

The research questions of the study were

What is the effect of pupils’ learning environmemwin curriculum
implementation in public primary schools among pesist in drought prone

areas Suswa Division, Narok county Kenya?
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ii. What is the effect of teacher’'s mobility on curtiom implementation in
public primary schools among pastoralist in droughbne areas Suswa
Division, Narok county Kenya?

iii. What is the effect of availability of physical fages on curriculum
implementation in public primary schools among pesist in drought prone
areas Suswa Division, Narok county Kenya?

iv. What is the effect of cultural practices on curiicn implementation in
public primary schools among pastoralist in droughbne areas Suswa
Division, Narok county Kenya?

1.6 Significance of the study

The findings of this study might be useful to tearsh school administrator

education officers, parents and stakeholders icatdhn fraternity in discovering

the various factors that impede the implementatibformal curriculum among
pastoralist in drought prone areas. The informatmght be important to the Non

—Governmental Organization (NGOs) churches, in#iig and KIE which is

responsible for developing curriculum in Kenya,d@velop relevant curriculum

that might benefit the nomadic community not omyNarok but in the republic.

The finding might also be important to the commymitembers in checking how

they can benefit from education and hence be eagedrto make their children

participate more. Future researchers in educati@mergencies or those who are

interested with drought as an emergency mighttuee references.
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1.7 Limitations of the study

According to Best and Kahn (1998) limitations aoaditions beyond the control
of the research that may place restrictions orctimelusion of the study and their
application to other institution .The major limitat of the study was the fact that
it was not possible to control some interveningialdes. For example, there
could be variation in the capacity of the head hees due to experience and
training. Some have more work experience and calbahe challenges better
than others and therefore the generalization dlirfigs to all schools needed to be
considered basing on this possible diversity. Tercome this, the researcher
employed random sampling technique and collectéa fdlam a large proportion
of respondents.

1.8 Delimitations of the study

Urodho, (2002) states that delimitation of studyhis boundary within which the
study is to be carried out. The study focusedamtofs which included school
based factors which include :pupils learning emwvinent where curriculum is
implemented, teachers mobility physical facilitiegtoilets, adequate
classrooms),and cultural factors like; FGM, aradlye marriages and social
factors like moranism that affects curriculum ierplentation in public primary
schools among pastoralist in Suswa Division, Narolnty Kenya yet, there are
more factors such as social economic factorsasathinder the implementation

of curriculum in public primary schools.

12



1.9 Assumption of the study
The study made the following assumptions
i. Respondents gave honest and accurate information.
il. That the education office in Narok gave accurate i@hable report on how

enrollment and drop-out rate affect curriculum ierpkntation.

1.10 Definition of significant terms

Agro-pastoralist -These are segment of pastoralist societies who q@em
opportunistic crop farming integrated to livestdeisbandry.

Cultural practices- Refers to totality of learned behaviors’ transeadtfrom one
generation to the next.

Curriculum implementation —Refers to putting into practice the officially
prescribed courses of study, syllabuses and sgbj€e process involves helping
the learner acquire knowledge or experience.

Drop-out - refers to pupils who have withdrawn from scho@maturely.

Hazard: refers to a geophysical, atmospheric or hydrological eveng.(e
earthquake, landslide, flood or drought) that Hees gotential to cause harm or
loss.

Opportunity cost: Refers to alternatives available to school pupibkich

compete for their own attention as opposed to gtorgghool.

13



Pastoralists Refers to these are people who depend for thmgl primarily on
livestock

Vulnerability: refers to the potential to suffer harm or lossated to the capacity
to anticipate a hazard, cope with it, resist it eaxbver from its impact.

1.11 Organization of the study

The study was organized into five Chapters. Chaptee consisted of the
background of the study, statement of the probfampose of the study, objective
of the study, research questions, significancehef study, assumption of the
study, limitations and delimitations of the studgfinition of significant terms
and organization of the study. Chapter two condistiereview related literature
under the following sub headings: Implementationcofriculum in pastoralist
area, Teachers mobility, Inadequacy of physicallifi@s and social-cultural
constrains. Chapter three consisted of the reseaethodology on the following.
Introduction, research design, target populatiome tsample and sampling
techniques, research instruments, instruments iwyal@hd reliability, of the
instruments data collection procedures, data aisatgshniques. Chapter four
consisted of data analysis interpretation and dision of the findings. Chapter
five provided the summary of the study, conclusioecommendations and

suggestions for further research.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This section gives background upon which informati@as premised and insights
into various issues of the role of teachers anarositakeholders in enhancing
effective curriculum implementation in pastoraliateas with the aim of
elucidating strength and weakness of past studi¢gea same area. Problems of

pastoralists are closely associated with the negimaronment they are found in.

The down-trodden economic status of pastoraliset th mainly based on
backward animal rearing practices and severelydithieir capacity to support the
education system financially and materially. Theref curriculum
implementation in these areas is greatly affectgdhle following factors: The
deterrent impact of mobility and low density of ptgdion which is as a result of
drought in the area. This has made the buildingnbfstructures and social
services (road, water, health, education, etc)cditf Consequently inability of
addressing the educational needs of pastoralistsigh formal schools and high
dropout rate of children particularly girls, due gohool distance. The mobility
also causes human resource development problemehyhenajority of officials
and professionals at various levels of the regioedlication structure have

problems to execute their respective jobs effityenthis happens especially if

15



the pastoralist moves to other places in searcivatér when drought strikes.
There is also high turn-over of teachers causingrtdbe. Being a hardship place
there is unsatisfactory level of commitment on thet of teachers who are

currently serving.

Adam, (1971) said that teachers have a big rol@lay in the teaching and
learning process. They are the chief facilitatans [earning to take place. Two
main factors about teachers that seriously affelobsl performance are adequacy
and quality. Inadequacy of teachers in school caudleness, boredom in the
learners and wastage of time. This affects thdampntation of curriculum in

the area because of the insufficient teachers.

Negative attitude among the parents towards forme@lication affect the
implementation. Low level of awareness on the intgure of education and
reluctance to send girls to school on the partast@ralists that stems from deep-
rooted backward mind-set and harmful traditionacpices like; early marriages
and female genital mutilation denies the girl ctall opportunity to learn. These
affect the implementation of curriculum as manysgiwill tend to drop out of
school. Occasional conflicts among different comities that arise from scarcity
of pasture and water, results to displacement ofilies and dropping-out of

school on the part of students as they move to statde areas. The vulnerability
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of pastoralist areas to repeated drought and fl@mpdiauses food shortage which
in turn forces students to drop-out of school thffect the implementation
process as teachers and learners are displacetl takds time for them to settle
again in their areas. The demand for child labdhevarious economic activities
of the family and household chores like; collectiimgwood, cooking and looking
after the cattle makes them not to attend schodl this affect the curriculum
implementation in the area. Anothéactor is the quality and relevance of
education among the pastoralist's communities. Absef variety of educational
delivery modes that are compatible with the way Idé affects the
implementation processes because the childrenisnidbality find it difficult to
understand some concept .As a result of teachems @ifferent locality being
deployed here, there is inability to deliver atske#éhe first cycle of primary
education in the vernacular language and ther¢fae is communication barrier
between the learners of this level and teachersthfm factor is the acute
shortage of teaching-learning materials and tegchids in primary schools in

Suswa regions and Low quality of teaching-learmagerials.

Wamahiu (1995) notes that inappropriate schoolif@s such as poor sanitary
facilities or lack of separated toilets may hindarpils’ school attendance.
Considering that Suswa is an agro pastoralist's avbere the communities

migrate in search of pasture and water when therdrought their learning
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process is affected .The review was taken intoidenstion existing literature on
implementation of curriculum in pastoralist are@scher mobility, adequacy of
physical, cultural activities that affect the implentation of curriculum in

pastoralist areas.

2.2 Implementation of curriculum in pastoralist area

Curriculum Implementation is the manner in whick teacher selects and mixes
the various aspects of knowledge contained in actum document or syllabus.
It takes place when the teacher-constructed s\dlatie teacher’s personality, the
teaching materials and the teaching environmeatawct with the learn University
of Zimbabwe, (1995.) Curriculum implementation #fere refers to how the
planned or officially designed course of study ranslated by the teacher in
syllabuses, schemes of work and lessons to beedetito students. There is need

for teachers to consider learners learning enviemtrto facilitate learning.

According to Kenya Human Rights Commission (KHR2){0), there is need to
guestion the sort of education that is needed bynttmads and its purpose. The
commission complains that the curriculum used k® nbmads is designed for
down country urban communities and it doesn't taite account the needs and
wants of pastoralist people. Education systems aétyost always on standard

curricular all pupils in the same grade everywharéhe country learn the same
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things more or less in the same way. Formal Cuuraumplementation entails
putting into practice the officially prescribed eses of study, syllabuses and
subjects. The process involves helping the learaequire knowledge or
experience. It is important to note that curriculimplementation cannot take
place without the learner .How ever pupils’ leaghenvironment and experiences

can vary greatly from place to place and from onag of life to another.

Lack of curriculum differentiation has become maguplanation for pastoralist
supposed low interest in Educational and for tlgh liropout rate from school in
pastoralist areas. In pastoralist areas a curmculmill become relevant to
pastoralist children by tackling the foundation jegb from the perspective of
pastoralist's daily reality and pre-existing knodde. In these areas, mobile
schools, tent schools and adult education can itebéeito ensure that these skills
are impacted even when they have migrated. Theepsomvolves helping the
learner acquire knowledge or experience. It is irtgu to note that curriculum
implementation cannot take place without the learhe Suswa, due to the
movement of the people from one place to anotreckidren absent themselves
from school and this makes it difficult for teacheo cover syllabus in time or

may not cover it at all.
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2.3 Teachers mobility in pastoralist area and its mpact on curriculum
Implementation.

Stenhouse (1979) assert that to put the curriculiim operation requires an
implementing agent. The teacher as an agent saedtmixes the various aspects
of knowledge contained in a curriculum documentsghabus. This can be
affected by teachers’ mobility or sustainabilitytin a given area. According to
Oxfam (2003) the mobility of nomads and pastoraliseans that they are likely
to be particularly affected by poor retention addieers in rural areas. Owing to
the generally low education levels among pastdsalig is difficult to recruit
pastoralist teachers. There are even fewer pastooalnomadic women with the
appropriate formal qualifications, which means tttadre are few examples of
pastoralist and nomadic women in different and lehging roles. Gender
equality is therefore an important issue in therudment and retention of
teachers. Teachers from outside, who do have apategducation qualifications
and strong command of the local language affectnieg process in early

schooling in pastoralist area.

Teacher’'s mobility can also be caused by the fregusovement of pastoralist
children with their parents when there is drougimis makes the teachers to find

it difficult to move with them and therefore prefterlook for places where they
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settle. In pastoralist areas, payment of teaclsaisiries can be a problem if the
teachers have to move for a distance to get theeyndom the bank. Such

problem will contribute to high turnover and thagplementation process will be
affected.

Schools in pastoralist areas have very high ratstadf turnover and the highest
rate of request in moving to other locations itcantributed by lack of basic

amenities like water, health facilities and harstivimnmental conditions.

Emerging issues such as conflict between the contiesinaffects teacher

attendance in schools because they fear for tleeurdy. This hinders syllabus

coverage in good time and therefore implementasfazurriculum is affected.

As Whitaker (1979) asserts that the teachers vieair trole in curriculum

implementation as an autonomous one. They selectlecide what to teach from
the prescribed syllabus or curriculum. Teachersehidne greatest potential to
influence children's Education. Teachers are thetrnmportant human resource
in curriculum implementation since they are thesomdno adopt and implement
the ideas and aspirations of the designers. Thigies that success of the
curriculum depends on the teachers (Okello &Kagdif®6). The teacher is to be
able to translate curriculum intentions into realit is imperative that the teacher

understand the curriculum document or syllabus welbrder to implement it
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effectively. A sufficient supply of trained teacheis therefore, needed if the
implementation of the curriculum is to be effective

2.4 Inadequate physical and material facilities ircurriculum implementation
among pastoralist areas

Physical facilities for education include all maakresources that are needed to
impart formal education. It includes school builgli availability of enough
rooms, proper lighting and ventilation, seating dadhiture, provision of pure
and safe drinking water, availability of play graisn writing boards, enough
washrooms. In order to improve teaching learningcess general cleaning and
particularly the cleanliness of class rooms areesgary. Proper school facilities
are basic ingredients for enhancing good learnitrgosphere and are very

important for ensuring that proper implementatiécwriculum takes place.

Lyons (2012) documented that that there is an expklationship between the

physical characteristics of school buildings andioadional outcomes therefore
good maintenance, modern systems, and flexiblgydesire required. The School
facilities should be flexible enough to accommodetanging learning patterns
and methods. A school should be set up in a seitatohosphere. Its location has
enormous significance. It must have plenty of spaitie shady trees around .The
school building should be attractive, have adeqligiging, comfortable seating,

useful service facilities such as library, multipose rooms, functional
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playground, classrooms, chalk and bulletin boasdss, work areas, filing and

storage space and lockers for pupils and teachers

Teacher support materials serve as a compass ithest tpachers direction on
how to enact the curriculum (Schneider & Krajcik02). According to Collopy
(2003) teacher support materials are an integrdl gfateachers’ daily work as
they support classroom instruction. Stronkhorstdad den Akker (2006) ,point
out that curriculum materials can play an importa in implementation. The
support materials can help teachers overcome threebaf uncertainty, reduce
the amount of work involved in implementing the napproaches, and reduce
stress and reduce stress levels. They can alsotatgeteachers to new subject
matter and new teaching methods Ottevanger (2@2)yson (2003) ,claim that
the lacks of resources or the poor quality of reses; have often been identified
as undermining the effort of even the best teac¢lard can seriously hinder the

implementation of the new ideas.

Access to water, sanitary and hygiene (WASH) sesvin the pastoralist areas to
ensure that the pastoralists are provided withcaffe and heath environment that
meet their basic need. This service will providsident with sufficient quantity
and quality services to survive and stay in goodlthe It can be done by

provision of physical facilities like toilets thpastoralist need for sanitation, hand
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washing, water supply and provision of the skilgtitudes and knowledge
necessary for effective hygiene practice. The RUSSH services in pastoralist
areas will hinder effective implementation of caulum. This will have effect on
the learners and teachers who are the key stakaisaldthe implementation. The
main causes of diarrhea are poor hygiene practigeish include lack of, clean
water for hand washing, safe water for drinking @odr faecal disposal, tied to
poor hygiene practices. A clean and healthy enviremt and safe water supply
are essential for children in their school enviremtnfor optimal cognitive,
nutritional and healthy development. This will comtite to the child ability to
learn. This means they need exclusive access &e tbervices not only in the
home, but also in the school environment to enthaeeffective implementation
of curriculum takes place. Equally important is faet that toilets and hygiene
facilities in schools are essential to girls’ edimma Menstrual hygiene is
especially crucial to enable them to attend scldooing menstruation assured of
their privacy and dignity. In pastoralist areas magirls from conservative
families are not allowed to go to school due t&klat privacy or school toilets.
Lack of facilities is a serious barrier to currical implementation because of

absenteeism or even drop out.

24



2.5 Cultural practices that affects public primary schools curriculum
implementation among pastoralists

Culture refers to totality of learned behaviorsinsmitted from one generation to
the next. In Maasai culture the warrior is of gneaportance as a source of pride.
Young Maasai boys begin to learn the responsisliof being a man (herder) and
a warrior. So as to protect their animals from haraad animal predators and to
provide security to their families. Therefore bapsMaasai community enter
moran system which is a stage into which males Klaaster soon after
concluding their circumcision rites. These tragisdhave made many young boys
from the community find education irrelevant be@tlsey are already given the
mandate to take care of cows as their wealth. filassreally contributed to drop
out and therefore the implementation process ectdtl ( Ronoh ,2008 ).

The learners in these areas do not get a chandeata skills and coping
mechanisms that are relevant when droughts andnéarsirike the area this
became an emergency in the area. The girl Chitailgected to harmful cultural
practices such as Female Genital Mutilation (FGMg Tncidence of FGM also
correlates with high rates of early or child magdgabecause the practice is a
passage rite that marks the readiness of girlsnfmriage and child bearing. The
high status accorded to marriage and motherhoopastoralist communities’
impacts negatively on female participation in edwra (Cammish & Brock,

1994).

25



In poor households, this value certainly takes ansignificant meaning,
particularly as girls approach puberty. Culturapectations and values also play
an important role in influencing the pattern of wemis participation in formal

education.

Wamahiu (1995) also notes that pupils’ educatiercurtailed because early
marriages are preferable for their advantages sagchvoidance of pre-marital
pregnancy, preservation of chastity and acquisibride wealth. This has great
impact on implementation of curriculum in the abegause the girls will drop out
of schools. The outcome of economic decisions matlehousehold level
ultimately determines the level of both male andhdk education; poverty
severely hampers their educational opportunity.sTibi because the direct and
indirect cost of sending a child to school is oftaore than poor family can
afford. In addition, a daughter’ labour at homepastoralist communities is
commonly considered more valuable and justifiedhthar time that she spent at
school (for instance looking after cattle, fetchwedter especially in such district
where water is a big probler@rawing children into the work force denies them

the right to development and exposes them too éaeyploitation.

The constant movement by pastoralist families maceeess to formal schools

challenging as they may settle in areas far remdv@u any school. In such
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cases, even when they enroll, such children expegigrolonged periods of
repeated absenteeism or eventually drop out. Wihdepastoralist parents have a
duty to ensure that their children’s right to ediara is fulfilled, they are also
struggling to secure a livelihood that is beinglligmged by environmental and
climate change, which keeps them on the move irckeaf pasture; sometimes
putting them at conflict with other communities the population pressure on
resources (land, pastures, water etc) begins ® itaktoll on children, families
and the larger Kenyan economy This cultural factonsler the rights of child to
education and this become an emerging issue iartee

2.6 Summary of literature review

The researcher reviewed literature related to #eofs affecting curriculum
implementation in public primary schools among pesist. This makes them to
be a marginalized group. The researcher discussetl analyzed issues
concerning curriculum implementation phenomena fimublic primary schools
among pastoralist. This is with a view of identifgi factor like inadequate
physical facilities pupils’ learning environmengather mobility and cultural
practices. Regardless of all these challenges;halliren had right to access to
education. According Kenya Human Rights Commis$iKiHRC) (2000), there is
need to question the sort of education that is egday the nomads and its

purpose to ensure that proper implementation tplee®.
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2.7 Theoretical framework

The study was guided by the right based approaathishderived from universal

declaration of human rights (UDHR, 1948 articlev#tich state everyone has the
right to education. Education shall be free, atstem the elementary and
fundamental stage. Elementary education shall bgpatsory. Education shall be
directed to the full development of the human peasity and to the strengthening
of respect for human rights and fundamental freesidrhe agro-pastoralist faces
social marginalization and discrimination this aggwh to education advocate
achievement of education for all and there shod@db division whether civil,

cultural, economic, political or social therefor@advocate for inclusiveness.

The approaches also have the potential to cong&ritiuthe attainment of the goals
of governments, parents and children. In pastirareas Childs’ right to
education can be achieved more effectively if messare also implemented to
address their rights to freedom from discriminatiprotection from exploitative
labour , physical violence and sexual abuse, andsacto an adequate standard of
living. The approach considers the right to acaess quality education which
should be achieved where resources are scarce e€b education needs means
ensuring that children attend school as requitkdre is no higher teacher-
student ratios, fewer materials and resources pess,cand lower building

standards because this will sacrifice quality focess. In these models, access to
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education is an overriding concern; it is not atakle to discriminate between
groups of children and offer preferential treatmémtsome on the basis of
resources. Right based approach will empower tis¢opaist children to claim

their right to education from their parents’ .Thi8l help the parents and teachers

who are the duty bearers to take account of tHdrem rights.

2.8 Conceptual framework.

In conceptual frame work it was conceptualized thaticulum implementation
was influenced by the pupils learning environmghtysical facilities and trained
personnel. These are independent variables besggsed and in which influence

the implementation process (dependant variable).
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Figure 1: Interrelationship between different factas affecting curriculum

implementation
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A relationship exist between the dependent vargabled dependent variable in
that without the independent variables implemeataprocess cannot take place
then the end product after implementation is imptbperformance in schools

and access to education.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction
This chapter discussed the methodology to be usethhe study under the
following sub-headings; the research design ,Tapggdulation, sampling and
sampling procedures, research instruments, valaditgstruments, data collection
procedures and data analysis.
3.2 Research design
The study adopted descriptive survey method. Tirgey was conducted to
collect detailed descriptions of existing phenomaiih the view of employing
data to justify the current conditions and pradtioe to make more intelligent
plans for improving them (Koul ,2001) .A descrigigurvey does not require
variables understudy to be manipulated therefolie tRsearch design was
appropriate for gathering information, summarizipggsenting and interpreting it
for purpose of clarification(Orodho ,2002).The @sh seeked information from
teachers and other stakeholders without manipgjatiem.
3.3 Target population
Gay (1981) defines population as the group of @deto the researcher, the group
to which the researcher would like the result & #study to be generalized. The
target population consisted of 12 head teacherdaddeachers from the primary

schools in Suswa division and District Educatio®#fice in Narok County .The
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teachers and head teachers were chosen becauspémelymost of the time with
learners and are the key implementers of the adume while the D.E.O ensures
that the curriculum is implemented.

3.4 Sample size and sampling techniques

Sampling means selecting a given number of subjemts a defined population
as representatives of that population. Simple randampling was used. In this
procedure each element in the population was garerequal and independent
chance of section a simple random sample was sélégtidentifying the number
of schools in the division, in determining the sifethe sample for quantitative
studies the researcher considered the number aioles and the research design
used. According to Mugenda (2003), a sample of 1@f%he population is
considered minimum while 20% of the total populatie required for a smaller
population. Considering a total population the aesleer work with 50% since
20% is small to make the research reliable. Tdrapte comprised on 6 head
teachers and 62 teachers. Simple random samplirggusad to sample the
schools where the number of schools were writteseparate slips of paper and
put into a box. The researcher picked them outlynene without looking until

the number of slips selected the 6 schools.
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Table 3.1 Sample Frame

Category Target Sample size Percentage
population

Head teachers 12 6 50

Teachers 124 62 50

D.E.O 1 1 100

Total 137 69

A sample of 6headteachers which is 50% of the tgogpulation was used. A

Sample of 62 teachers which was 50% was used wiateof D.E.O was 100%

because he was just one.

3.5 Research instruments

The main research instrument that was used insthidy were questionnaire and
interview schedule. A questionnaire is a writtest &f questions to which answers
are recorded by respondents. In a questionnaimegnts read the questions
interpret what is expected and then write downahswers. This questionnaire
was designed to solid information that helped tksearcher in answering

research questions of the study.

Head teachers questionnaires: The questionnaiees administered to 6 head
teachers were in the selected schools, the quesii@s were divided into three

sections A, B and C. The questionnaires consistedgtrmctured and non-
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structured items. Section A on head teachers Bia. d&ection B seeked school
based factors affecting curriculum implementationpublic primary schools in
drought prone areas Suswa division section C seskeial- cultural factors
affecting curriculum implementation in public pany schools in drought prone

areas Suswa division.

Teachers’ questionnaire: The questionnaires weneirastered to class 7 and 8
teacher in the selected schools, the questionmadre divided into three sections
A, B and C. The questionnaires consisted of stradtand non-structured items.
Section A on teachers’ Bio data. Section B seekboa based factors affecting
curriculum implementation in public primary schoats drought prone areas
Suswa division section C seeked social- cultusakdrs affecting curriculum

implementation in public primary schools in drotughone areas Suswa division

An interview schedule : The interview schedules wesed to conduct interview
with the D.E.O in which the researcher designednopnded questions on the
factors affecting on curriculum implementationpublic primary schools among
pastoralist in drought prone areas Suswa Divisidarok county Kenya..The
interview enabled the researcher to acquire inhd@gormation on the factors
influencing the implementation of curriculum in p@Eslist areas in relation to

availability of physical facilities, adequate teachand cultural practices.
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3.6 Instrument Validity

Mugenda and Mugenda (1999) define validity as ttwieacy and mindfulness of
influence which are based on results. In other woxalidity is the degree to
which result obtained from the analysis of dataalty represents the phenomena
understudy. The instrument in this research namagstionnaires and interview
reflected the objectives, research questions anck nmoportantly the research
topics for validity the researcher ensured thatredlitems in all these instruments
were based on the themes highlighted in the coonekptame work and sub
heading in the literature review. The items wersoastructured in English
language which the respondents found it easy fworeb

3.6 .1 Pilot Study

The purpose of the pilot study was to enable treearcher to ascertain the
reliability and validity of the instruments, and tamiliarize himself with the
administration of the questionnaires therefore wmpr the instruments and
procedures. Before the actual data was collechedresearcher conducted a pilot
study in the neighbouring Mau Division among 4 héaachers who were not
included in the final study population. From eadhthee schools where the four
head teachers were stationed, 10 teachers weremiynaelected for the pilot
study. Therefore the pilot study participants wétteead teachers and 40 teachers,
giving a total of 44 cases, which is the minimumminer of cases required for

conducting statistical analysis as recommended bgevida & Mugenda (2003).
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3.6.2 Instrument Reliability

Mugenda and Mugenda (2003) define reliability asi@asure of the degree to
which research instruments yields consistent resuliata after repeated trials. In
this particular study the researcher tested réiiplaif the research instruments by
applying test-retest procedure. The researcherrasi®ied the questionnaires to
the pilot group from selected primary schools watmilar characteristics of the
target population. After two weeks the same insents were administered to the
same group. The two sets of data were then coecklzting The Pearson

Product Moment Correlation Coefficient (r) formula.

XY -(EX)(Zy)
N

Tx2—(Zx) — (= y)?
N N

Where N = total number of Scores

X = Scores in the first test items

Y = Scores in the retest items

To test for the reliability of the whole instrumahe Spearman Brown Prophesy
Formula will be used as follows:

Re =2r

1+

Where: Re = reliability of the first test

r = Coefficient for half of the instrument

36



(Gay, 1981: pg 300-301) The researcher made theuat®ns used in the
instruments as clearly as possible in order to aw@rclarity to the respondents. In
addition, the researcher will make the instrumeontenately longer in order to

improve reliability.

Category Frequency Qetation Deviation
co-efficient

Head teachers 4 0.60 0.1

Teachers 45 0.72 0.22

Table 3.2 Correlation co-efficient analysis

A correlation coefficient of 0.60 for the head dieers,0.72 for teachers was
achieved compared to the acceptable number of @asdtherefore considered
high enough to judge that the instrument was ridiab

3.7 Data collection procedures

The researcher obtained permit from the Nationaun€oé of Science and

Technology further the researcher sought permiséiom the area District

Education officer and the school headteachers’hef gpecific schools before
commencing the data collection. The researcher r@dtared the instruments
personally. Best and Kahn (1987) noted that thesgmeradministering the

instrument has an opportunity to establish rapfdre researcher visited the head
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teacher of the selected schools to discuss and makegement on the most

suitable day and time for administering the questares in their schools.

3.8 Data analysis techniques

In this study data was analyzed both qualitativaetg quantitatively. Data from
open ended questions in the questionnaires andviemeschedules was analyzed
and reported qualitatively. Qualitative data waslgred through organizing
responses in the themes as per the objectivesdttiily. The data was analyzed
according to major themes related to Factors affgcthe implementation of
curriculum. Responses were organized in variousinest aspects of the study
which were: nature of the curriculum content, temshmobility, Inadequacy of
physical facilities and social-cultural constraiguantitative data was analyzed
through descriptive statistics. Responses fromgtestionnaires were analyzed
and reported using simple statistics such as frecjas and percentage. Statistical

package for social sciences SPSS was utilizedoa@e descriptive statistics.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISSUCION
4.1 Introduction
This chapter focuses on the demographic informatidnthe respondents,
presentations, interpretation and discussions ofearch findings. The
presentations were done based on the researchiebgeclhe main aim of this
chapter is to present the results of the analyz¢d tgether with the appropriate
interpretations to enable the researcher makenrddrjudgment on the problem
under investigation.
4.2 Questionnaire return rate
Questionnaire return is the proportion of the goesiaires returned after they
have been issued to the respondents. In this stQdy, of 6 questionnaires
administered to the headteachers’, 6 (100%) wdezl fand returned. Out of 62
guestionnaires administered to the teachers, %8 @quivalent of (93.5%) were
returned and were usable for data analysis.

Table. 4.1 return rate

Category Sample Returns Percentage
Head teacher 6 6 100
Teachers 62 58 93
Total 68 64 94
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Saunders, Lewis and Thorn hill (2007) point owtt th response rate of 60% and
above can be considered sufficient in answeringeareh questions.The
percentage return rate was 94% which is sufficimt answering research
guestions.

4.3 Demographic information of the respondents

The researcher sought data on the demographicoddtze head teachers and the
teachers. Their gender, professional qualificatiand qualification.

4.3.1 Demographic information of the head teachers

The demographic information of the head teachers Wwased on gender,
professional qualification and administrative dimat The head teachers, were
asked to indicate their gender this is presentedhile 4.2

Table 4.2 Distribution of headteacher’ by gender

Gender of headteachers’ F %

Male 4 66.7
Female 2 33.3
Total 6 100.0

Table 4.2 Indicated that majority of the respondet{66.7%) of the head teachers
were males 2 (33.3%) were males. This data shows tthere was gender

disparity in the leadership of schools in Suswaqrafist’'s drought prone areas
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with the majority of schools being led by malesdhésachers. The phenomenon
is that many female teachers avoid these placesibedt’'s a hardship area.

The study further sought to establish the admisiste experience of the head
teachers. Data indicating the same is tabulaté¢abile 4.3

Table 4.3 Head teachers experience

Experience F %
Above 15 years 2 33.3
6 — 10 years 3 50
1--5 years 1 16.7
Total 6 100.0

Data revealed that 3 (50%) of the head teached’de®n in the administration
for between 6 to 10year, 2 (33.3%) of headteacHersabove 15 years while 1
(16.7%) for 1-5years . The data shows that headézachad a considerable long
time in administrative position adequate for thesnhave indentified factors
affecting curriculum implementation in schools vimthdrought prone areas.
schools and thus look for some strategies in dd&hsure curriculum is properly
implemented.

The head teachers were further asked to indicate fvel of education. Their

responses are presented in table 4.4
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Table 4.4; Professional qualification of the heatkachers

Qualification F %

MEd 1 16.6
Bed 1 16.6
Diploma 1 16.6
S1 1 16.6
Pl 2 33.3
Total 6 100.0

Data on the professional qualification of the headhers’ as tabulated in table
4.2 revealed that most 1 (16.6%) of the headteathere holders of B.Ed , Med,
degree, diploma and SlI, while 2 (33.3%) were P® ddta shows that majority of
the headteachers’ had received the minimum quatiin for one to teach and
even be a headteacher’ of primary school. The tather indicates that the
teacher may have had training in management ancehadole to apply their skill
These skills will help them analyse drought chamastics and formulate proper

mitigation strategy within the area to ensure thaticulum is well implemented
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4.4 Demographic data of the teachers

The demographic data of the teachers were basdadeingender, professional
gualifications and teaching experience. Table 4résgnt the teacher’'s data
according to gender

Table 4.5 Gender distribution of teachers

Gender of teachers F %

Male 32 55.2
Female 26 44.8
Total 58 100.0

Findings in figure 4.5 on the gender of the teaghedicated that majority 32
(55.2%) were males while 26 (44.8%) were femalee dhata shows that there
were more male than female teachers teaching iw&agnce gender disparity.
This is as a result of mobility of female teachauwe to harsh conditions.

The researcher further asked the teachers to tedicair academic qualifications,

they responded as indicated in table 4.6
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Table 4.6 Distribution of teacher’s Professional galification

Qualifications F %
MED 5 8.6
Degree 10 17.7
Diploma 9 15.5
ATS 8 13.8
Pl 26 44.9
Total 58 100.0

Data showed that 26 (44.9%) were holders of a Ptficate, 10 (17.7%) had
attained a degree while 9 (15.5%) had attainegmia. The data indicates that
teachers had acquired higher qualifications othan the minimum P1 certificate
and hence were able to understand and explain bawcwalum is implemented in
the area.

4.5 Findings on pupils learning environment effest on curriculum
implementation

The researcher wanted to find out how pupils legynenvironment affect
implementation therefore, the researcher askedht#e teachers to rate the
pupil’'s learning environment at their schools ahd tesponse was as shown on

table 4.7 below
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Table 4.7: Learning environment in different school

Learning environment in schools F %
Good 1 6.1
Satisfactory 2 33.
Poor 3 50
Total 6 100.0

The data reveals that majority 3 (50%) of the heachers said that the learning
environment was poor because the classrooms wetg ds there was no water
to settle the dust. 2(37%) said it was satisfactqy6%) said it was good .The
majority said the learning environment was pooraose that the learning
condition were not suitable where some childrenmadesks to sit on while they
were learning. Other said that the children hadadilties in learning as some of
them attended school without taking a meal to kd#egm going. Some head
teachers also said that the condition of classe® wet conducive because the
floor was earthen and therefore remained very dastyhere was no water to
settle the dust down. Another problem was the @bsesm among the pupils
which mostly happened when there was drought aschildren will go for
distance in search of water. This made some clnild@me to school late and
even others failed to report at all thus affectihg curriculum implementation.

The researcher sought to find out the type of culum used because of the
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pastoralist way of life. in response on this theesecher sough to find out the type
of curriculum used in the area .In response to ttesrespondents responded as
shown on table 4.8

Table 4.8: Response of teachers on type of curriauh used

Type of curriculum F %
Formal 45 77.6
Non-formal 13 22.4

Total 58 100.0

The data showed that majority of teachers 45 (7Y &8a that formal education
was used while 13 (22.4%) said that non -formalcatdan was used. The
teachers said that formal education was mostly beeduse that what the school
offers while non-formal was just viewed to manytlaiags learnt to daily basis. In
relation to these findings that formal educationsvealequately used in Suswa
area, the researcher sought to find out whethetethehers managed to complete
the syllabus in good time and the response wasdisated on table 4.9

Table 4.9: Response of teachers’ syllabus coverage

Response on syllabus F %
Syllabus completed 10 a7.
Syllabus not completed 48 82.8
Total 58 100.0
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Data indicated that majority 48 (82.8%) of the tess said that they did not
manage to finish the syllabus in time because npaumyls migrate to other areas
while drought strikes while 10 (17.2%) of the teachsaid that they managed.
They also attributed this to the unsuitable leagrenvironment in schools as a
result of the pastoralist's community migrationdifferent areas, this causes high
late of absenteeism among the children.

The researcher also sought out for the head temetieether the security in the
surrounding community had effect on the enrollmamd completion rate in the
schools. Then response of the head teachers as shotable 4.10

Table 4.10: Head teachers’ response on security @#tion in the community

and its impact on enroliment

Effect of security on environment F %
Affect environment 5 83.
Does not affect environment 1 16.7
Total 6 100.0

From the head teachers response as shown on tdBleadove 5 (83.3%) said
that the security of the area affects the enrollnérpupils in schools because
insecurity issues has far reaching implication both mobility pattern and an
access to education. Girls in the area are exptmsédrassment in the insecure

areas as they cover long distances to go to school.
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4.6 findings on effects of teachers mobility on cuiculum implementation
The researcher sought to establish the experiehdeachers in the teaching
profession. Their responses are tabulated in tatle

Table 4.11: Distribution of teachers by teaching eerience

Experience F %
Less one year 11 19.0
2-3 years 20 34.5
4-6 years 17 29.3
Above 7 years 10 17.2
Total 58 100.0

Data indicated that 20 (34.5%) had taught for aatiom of between 2 and 3
years, 17 (29.3%) had taught for a duration of betw4 and 6 years with 10
(17.2%) having taught for over 7 years. The datawshthat teachers had a
considerable experience in teaching which oughthéwe exposed them to
realizing factors hindering the curriculum implertaions in drought prone areas
Suswa division. The data also shows that therehigla rate of mobility among
teachers as there are 10 (17%) of the teachersewjtarience above seven years

which shows that the teachers within the area dstay for a long time.
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The researcher wanted to find out from headteadherschool based factors that
may affect curriculum implementation. Therefore dwmught to find out the
teachers establishment in the schools in Suswaidiui In response to this the

respondents responded as shown on table 4.12

Table 4.12: Distribution on headteachers responsenacnumber of teachers in

gender
Gender of teachers F %
Male 4 66.7
Female 2 33.3
Total 6 100.0

Result in table 4.12 revealed that 4(66.7%) of teszhers said that the teachers
where males while 2(33.3%) of headteachers saidthleateachers were females.
The phenomenon is that many females’ teachers dliegk areas because it's a
hardship area. The researcher wanted to find oethen there was experience of

teacher shortage in the schools and the resporsasiadicated on figure 4.13
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Table 4.13: Distribution of head teacher’s responsen number of teacher’s

shortage
Teacher shortage F %
Yes 4 66.7
No 2 33.3
Total 6 100.0

The data in figure 4.13 indicated that majority66l{7%) said there was shortage
of teachers while 2 (33.3%) said there was no afert.The headteachers
explained that the shortage was as a resultigi turnover rate due to drought
within the area, causing the pastoralists to mégtat other places in such of
pastures. This results to poor retention of teah&he teachers ask for transfers
to other areas affecting curriculum implementati&@mvironmental factor like

drought and flooding makes the place inaccessitndehard for teachers to meet

their social needs causing them to move to otrergsl.

4.7 Findings adequacy of physical facilities effest on curriculum
implementation

The researcher also sought to find out the adeqo&dscilities in school. To
determine this, headteachers were asked to rat@adbquacy of teaching and

learning resources in their schools to which tresponded as shown in table 4.14
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Table 4.14: Head teachers’ rating of adequacy of seurces

adequate Inadequate not available
Resources N % N % N %
Classrooms 2 33.3 3 50 1 16.7
Teaching materials(chartsl 16.7 4 66.7 1 16.7
chalk)
Sanitary units 1 16.7 5 833 0 O
Playground 5 83.3 1 16.7 0 0
Library 0 0 0 O 6 100
Textbook 0 0 4 66.7 2 333
Teachers 1 16.7 3 50 2 333
Water 0 0 1 16.7 5 833
Playing equipments e.g2 33.3 4 66.7 0 0
balls

Data presented in Table 4.14 shows that some schidInot have the required
facilities for a smooth running of the school whican be a great effect to
implementation of curriculum. For example,2(33.3%) the headteachers
indicated that classrooms were adequate, this ause once the pastoralist
migrate in search of pasture during drought, treeeeno classes or classes are
inadequate in places where they have migrated (8293 ) of the teachers said
that classrooms where inadequate 6 (100%) repaottetl there were not
laboratories in their schools.4 (66.7%) of the hesmthers reported that they did
not have enough textbooks in their schools, 4 @6.3aid that they did not have
enough playgrounds in their schools, 3 (50%) shal tdid not have enough

teachers. Availability of facilities could be a facwhich may contribute to poor
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implementation of curriculum. The findings of thedd teachers concur with the
findings presented by the D.E.O who said that latKacilities was a great
contributing factor to low enrollment rate and #fere affecting the
implementation.

Table 4.15: teacher’s response on factors affectirtge implementation of

primary education curriculum in pastoralists area.

Learning Very High  High Low No influence
Resource

F % F % F % F %
Lack of adequate22 38 19 33 17 29 0 0
classroom
Lack of text books 27 46.5 16 28 8 14 7 12
Toilets 30 517 20 344 6 103 2 3.4
Playing ground 18 31 13 224 22 379 5 8.6
Lack of furnitures 19 32.7 17 293 22 379 0 0
Lack of clean 37 63.7 12 206 9 15.0 0 0
water

The data showed that majority of teachers 22 (3&#y that inadequate
classrooms had very high influence in curriculunpliementation while 17 (29%)
said that it was low. In relation to these findirthe teachers said that the high
influence was because children did don’t have ehosppces especially after
migration this affected the implementation procelBse finding also indicated

that 27(47%) of the teachers said that lack of bexks influence was very high,
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16(28%) was high, 8 (14%) low while 7(12%) saidttitdad no influence. The
majority 22 (38%) said that it was because thedecéil could not get materials to
read or to refer from and this make it difficult finem to understand the concept.
Other finding indicated that lack of clean wateid hgery high influence with
majority being 37 (63.7%) had a great influence.eWthere is drought the
maasai community moved far distance in search ¢émand once they get access
to some, they shared dam water with their livesthekck of toilets with majority
30(52%) of the teachers saying its very high. igadey of sanitation facilities
(toilets and urinals) were among the challengeseapced in the schools. Lack
of adequate toilets can prove to be a health hamarthe schools and the
community around it as it can cause  diarrhea segpiratory infections.
Provision of these toilets will help In a schodlustion where girls will not miss

their classes because toilets are not available.

The inadequacy of these resources could makefituif for headteachers and
teachers to perform their functions adequately. baély constructed buildings;
shortage of books and equipment; lack of propeodachurniture particularly
desks; poor or sometimes non-existent maintenandergpairs and inadequate
classrooms. Shortage of these resources could oonge the quality of

education. For instance, inadequate classroomsdwvmdan lack of learning
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spaces and hence making the classroom environnmefdvorable for learning.

This will affect curriculum implementation in Susweea.

4.8 Findings on cultural factors affecting curricuum implementation

The researcher wanted to find out from headteadhersocial- cultural factors
that may affect curriculum implementation. Therefehe sought to find out the
reaction of parents towards sending their childoeachool in Suswa division. In

response to this the respondents responded as shmotable 4.16

Table 4.16: Headteachers’ response on parents’ wilgness to take their

children to school

Willingness to send F %

learners to school

Parent not willing 5 83.3
Parent willing 1 16.7
Total 6 100.0

Data gathered in figure 4.16 revealed that 5(83.8%headteachers said that
parents were not willing they were resistance ke taeir children to school while
1(16.7%) said that parents were willing. Thereftgority 5 (83.3 %) were not
willing to send their children to school. This ingd that they have negative

attitude towards education. The researcher als@dasibout the effects on
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traditional practices such as bride price and eaudyriages and the response was
that many children especially the girls dropped o@itschool due to early
marriages. Their parents marry them off when they still in schools. The
findings concurred with the D.E.O reporting whods#hat among the fourteen
schools in Suswa area Early marriage and FGM wWerenain factors of drop

out among the girls due to early child bearing andlanted pregnancies.

According to D.E.O Young girls who get married amest likely be forced into
having sexual intercourse with their, usually muader, husbands. There is
Domestic violence and sexual abuse as young geleféen married to men who
are much older than themselves, the age differdroels to reinforce the
powerlessness of the girl, who is thus at greasdr af abuse and less likely to
assert herself. The D.E.O also said that there igts maternal mortality and
morbidity he referred to The World Health Organizatestimates that the risk of
death following pregnancy is twice as great for veonbetween 15 and 19 years
than for those between the ages of 20 and 24. Tisea¢dso Increased risk of
contracting sexually transmitted diseases and HIVSA Fear of HIV infection,
for example, has encouraged men in some Africantc@s to seek young virgin
and therefore uninfected —partners. On top of paegyrelated complications,
young married girls are also at high risk of coctireg sexually transmitted

diseases and HIV/AIDS. The researcher sought abksh the enrollment rate of
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boys and girls from different classes the resefinthings are represented in table

4.17

Table 4.17: Head teachers’ response on the enrollmieratio of boys to girls

from different classes

School class 13 % class 4-6 % class 7-8 %
B G B G B G Ratio

A 29 26 60 15 13 31 4 4 9

B 33 25 72 12 11 28 0 0 0

C 69 70 50 56 50 38 22 10 12

D 55 52 58 39 23 33 11 6 9

E 55 77 40 66 58 38 44 27 22

F 71 71 40 78 77 44 34 34 16

According to the head teachers from different sthdlere was a decrease in
percentage as pupils go to upper primary clasda@s. cbncurred with the D.E.O
Narok county report which shows that, boys girlsobment percentage was very
high in lower primary classes example of this isa@mool C with the majority of
139(50%) in lower primary classes. The phenomema Isethat the young girls
and boys at this age are almost treated equallguseconce there is drought the

boys and girls in upper classes move with theieprto search for pastures but
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as they grow up they are treated differently evenhe delegation of duties at
their homes. The D.E.O also responded that these avdecrease in enrolment
rate from class 4-6 going to 7-8. The phenomena Isethat while pupils in
drought prone areas Suswa division reach in cla&$egirls are either forced into
early marriages were by the parents takes the prde for their girls while they
are still in schools this contributes to drop ddther are involved in FGM which
makes them traumatized and they stop going to $eh&wys enrollment in
classes 4-6 and 7-8 decreases because they entan system which is a stage
into which males Maasai enter soon after concluthegy circumcision rites .This
makes the percentage in enrollment go down aafiatts the implementation of
curriculum in the area because of high dropout eafaupils.

The researcher wanted to find out from head teachbout the interest of the
surrounding community in formal education and tesponse was as shown on
table 4.18 it was also noted that many parentsnateinterested with formal

education.
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Table 4.18: Headteachers response on interest ofelcommunity in formal

education

interest of community

in formal education F %
Interested 2 33.3
Not interested 4 66.7
Total 6 100.0

The data revealed that majority 4 (66.7 %) of tleachteachers said that the
community members have no interest in formal edocatvhile 2 (33.3%) of the
head teachers said that the members had intereduication. The phenomenon is
that the community view that formal education pré@sahe values and practices
of dominant cultures rather than prioritizing thaegeds. The communities also
have the view that the curriculum taught does mir@ss their needs and thus
making it irrelevant for their children.

In response to the remedies that can help in tlopep implementation of
curriculum among pastoralist ,the response wa®lisnf ; to ensuring there is
access to education among pastoralists children crbgting a child friendly
teaching learning environment. The government shausure that all schools
have adequate material and physical facilities. Qogernment should also

promote conflict resolution and peace educatiohdip this people to learn how
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to solve conflicts. They should also mobilize themenunity at large to the
attainment of the goal of universal primary eduwnatin pastoralist areas by
ensuring cultural practices like early marriage &&M are not practiced.

In relation to some cultural effects on curriculuthe researcher asked the
teachers to indicate how these factors affectedripementation the response
was as shown on table 4.19

Table 4.19: Distribution on extent of how house hdl chores affects boy and

girl child education

Extent of effect F %
Very high 28 48.3
High 20 34.5

Low 10 17.2
Total 58 100.0

Data indicated that 28 (48.3%) of the teachers wéthe opinion that the cases
were very high, 20 (34.5%) indicated it was highileyi0 (17.2%) indicated it
was low. The data shows that respondent were obpi@on that performance of
chores among the children affected their educafibe. phenomena was that most
of the children are left at home especially whegréhwas drought as the parents
went to search water for consumption of livestockl dor house hood. This

contribute to a greater number of children be &fhome to take care of their
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younger siblings. The researcher further soughtniow the attitude of parents
towards formal education their responses is addtdulion the table 4.20

Table 4.20: parents’ attitudes towards education amrding to teachers

Extent of effect F %
Very positive 9 15.5
Positive 12 20.7
Neutral 17 29.3
Very negative 20 34.5
Total 58 100.0

Data showed that 20 (34.5%) of the teachers hadofieion that parents in
Suswa had a negative attitudes towards formal eéducd?7 (29.3%) indicated it
was neutral while 9 (15.5. %) indicated it very iggs. The data shows that
respondents were of the opinion that parents s &néa have negative attitude
toward education. The researcher sought to findfrom the teachers about the
willingness of parents to take their children tb@al the response was as shown

on the table 4.21
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Table 4.21: Distribution on parents’ willingness tobring their children to

school according to teachers

Parents willingness

towards schooling F %
Parent willingness 19 32.8
Parents not willing 39 67.2
Total 58 100.0

Data revealed that 39 (67.2%)of the teachers saidparents were not willing to
take their children to school while 19(32.8%) oé teachers said that the parents
were willing. The Phenomena behind many parentswilling because they
believed that education was changing their childralues. This can be related
with a study by according Kenrick (1998) who sdltat nomadic parents don't
like the idea of giving their sons and daughtergp¢ople they don’t know ,to
whom they are not related and whose moral integinigy tend to doubt. All these

factors will have an impact on curriculum implenagdn.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter summarizes the findings of the studgt presents conclusions,
recommendations and suggestions for further researc
5.2 Summary of the study
The purpose of the study was to investigate facaffiecting implementation of
curriculum in public primary schools in pastoraisareas in Suswa division
Narok county Kenya. Four research objectives wemnt@ilated to guide the
study. Research objective one sought to establighilsplearning environment
affects how formal curriculum is implemented in foaalist area Suswa division
Narok county; research objective two aimed at det@ng the extent to which
teachers mobility affects the implementation ofnary education curriculum
among pastoralist in Suswa division Narok coungsearch objective three
sought to establish the extent to which physicdl eaterial facilities availability
affects  primary education curriculum implementati@mong pastoralists;
research objective four aimed at examining therdxti@ which culture practices
affects primary education curriculum implementatesnong pastoralists in Suswa
division Narok county. The study adopted descrgsurvey method. The sample

comprised of 6 head teachers and 62 teachers. \Ratagathered by use of
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guestionnaires for the teachers and the head teaclele data were analyzed
qualitatively and quantitatively.

5.3 Summary of the findings

The study revealed that curriculum implementatiopublic primary schools was
affected in drought prone areas Suswa division Naonnty. The effects were as
a result of various factors which took a wide vievareas of school based factors
which included the curriculum and the pupils’ ldaghenvironment. The findings
revealed that 3 (50%) of the headteachers saiddgbating environment in their
schools was poor because of the climatic conditibascaused drought. This was
because the learning condition was not conducivergisome children did not
have desks to sit on. Finding also indicated tleaichers mobility had great
impact on curriculum where there is high turnovaterdue to the hardship

situation within the area thus pupils are left wathone to facilitate learning.

Findings also indicated that provision of teachiagd learning resources
influenced the curriculum implementation For exaengbdme schools did not have
the required facilities for a smooth running of #e&hool. For example, 6(100%)
reported that there were no laboratories in theosls. 4 (66.7%) of the head
teachers reported that they did not have adeqeatbaoks in their schools, 1
(16.7%) said that they did not have enough playgglsun their schools, 3 (50%)

said they did not have enough teachers and anfatine(66.7%) said that they did
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not have enough teaching materials such as chadslaalks. Findings further
indicated that sanitary provision was a factor ffeaing implementation of
curriculum in public primary schools in Suswa. Fe@ample, majority of the
headteachers 5 (83.3%) indicated that there wadequate sanitary units in
schools such as toilets, latrines, and urinals #itiscting implementation due
absenteeism that result from diseases due to paperte practices. Water was
also a factor indicated by 3 (50%) who said it \@dactor because many children
were forced to be out of school in search of wideipasture and for their lively

hood.

Findings also revealed that the ratio of boys tdsgn different schools was
decreasing as the children reached middle and uplasses due to cultural
practices such as, FGM, moranism ,Early marriagedgr discrimination and
pregnancy among girls. These findings were revedlgd4(66.7%) of the

headteachers. Other factors that affect implemientabhcluded parents attitude
toward formal education as rated by 20(34.5%),chdane by children as shown
by (34.5%). From the teachers findings These \a#tsibuted to social cultural
activities in the area and also responsibility gite the pupils.

5.4 Conclusions

Based on the findings, the study concluded thaticedum in Suswa areas was

affected by various factors. The first objectivesw@ establish how pupils’
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environment affected formal curriculum implemerdatin pastoralist area Suswa
division, Narok County. From the findings it wastem that climate was poor and
therefore the learning condition not suitable faopger implementation of
curriculum.

The second objective was to determine the exterwhmh teachers’ mobility
affects the implementation of primary educationricutum among pastoralist in
Suswa division Narok County. From the findings @&swnoted that the teacher
mobility was due to the harsh environment andsults to high rate of turn over

which affected the curriculum implementation in #rea.

To third objective was to establish the extent thiclw physical facilities
availability affects primary education curriculunmplementation From the
findings it was noted that there was a deficiencgahool resources and utilities
provision. For example some schools did not haeerdguired facilities for a
smooth running of the school such as textbooksygptainds in their schools,

enough teachers and availability.

The fourth objective was to examine the extent kictv culture practices affects

primary education curriculum implementation amohg pastoralist in Suswa

division Narok County. The finding indicated thattaral practices like FGM and
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early marriages caused high school dropout. It ass found out that moranism

in the area caused absenteeism which later resdibp out.

5.5 Recommendations.

Vi.

There is need for the government to come with paanaschools like
boarding’s schools for both boys’ and girls’ toeal as parents migrate.
There is need to attract qualified teachers toesémvpastoral areas to
alleviate the serious problem of under-provisiop@fsonnel.

Teachers of nomadic backgrounds should be trasieze such teachers
are likely to withstand the nomadic environment.

A direct campaign to elicit parental support andtipgation in the
education of girls is essential and discouragingatige cultural practices.
To curb the problem of teenage pregnancies andequbkst drop-out,
religious and family counseling in church, mosquses$ools and at home
by all parties concerned such as parents, teachaigious elders will
need to be promoted.

Some measures should be started to enable girlshav® already fallen
victim to these teenage pregnancies to continue shbooling to gain the
increase in economic productivity and other atiitatl changes that
education would provide. The high drop-out rateultesy from teenage

pregnancies is a real social loss.
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5.6 Suggestion for further research
Based on the finding of the study, the researchem#ke following suggestion for
further research
i.  The role of parents in enhancing successful impfgat®n of curriculum
in pastoralist areas.
ii.  Importance of early preparedness in drought armtiicstricken areas.

ii. Implementation of curriculum in public secondachaols.
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APPENDICES
APPENDIX |
LETTER OF INTRODUCTION

University of Nairobi
Department of Educational
Administration and planning
P.O. BOX 30197 — 00100
Nairobi.
The Head teacher Primary School
Dear Sir / Madam,
REF: RESEARCH PROPOSAL
| am a postgraduate student at the University ofddg undertaking a master of
Education course in Education in emergencies. Icamying out a research on
Factors Affecting curriculum implementation in public primary schools
among pastoralist in drought prone areas Suswa digion, Narok County
Kenya. The research is purely academic and thenrd#ton provided in this
research will be used in this research work onljrerefore request you to assist
me achieve this goal by allowing me choose youosktas my study sample.
Thank you in advance.
Yours Faithfully,

Lucy N. Njoroge.
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APPENDIX I
HEAD TEACHERS QUESTIONNAIRE
Instructions
Please read the following questions and answer thenestly. The aim of this
guestionnaire is to investigate factors affectingiculum implementation among
pastoralist in Suswa division, Narok County.
SECTION A
The section requires you to give personal and géneformation. Tick in the
appropriate box or fill in the spaces providedcKlappropriately)
1. What is your gender?
Male () Female ()
1. What is your professional qualification?
i. Med
i. Bed
ii. Diploma in Education
iv. S1
v. P1
2. What are your years of experience?
I.  As ateacher-----------m-mmommomm years

ii.  As a head teacher e years
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Section B
The section contains a number of statements. Stady of the statement and give
your response.
4. what is the current teacher establishment ur gohool?
i Male------------------ il female-------—---=--mmmm oo
Does your school experience teacher shortage?
iyes () i No ()
5. which is the enrollment ratio of boys to gimsthe following classes?
Standard 1-3 ()
Standard 4-6 ()
Standard 7-8 ()

b. How do you explain these ratios?
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6. Indicate the adequacy of the following facibti@ your school

Facilities /Resources Very Adequate | Inadequate Not
adequate available

Classrooms

Teaching materials

Toilets

Play grounds

Library

Text books

Teachers

Water

Playing equipment
e.g. balls

U

Others specify

d. How would you rate the overall school environtf?en

(Good) (Satisfactory ) (Poor)

Section C
7. Do parents normally resist sending their chitdi@school?
i. Yes () i No ()

8. What are the effects of the traditional practisech as bride price?
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9. What are the effect of the traditional practiceshsas early marriages ?

10.Does the security situation in your community affétee enrollment and
completion rate in your school?
i.  Yes() iiNo ()
11. Do you think the surrounding community hasregéin formal education?
. Yes() iiNo ()

12. If no, why do you think it does not have instr@ formal education?
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APPENDIX 1l
TEACHERS’ QUESTIONNAIRES
Please read the following questions and answer thenestly. The aim of this
guestionnaire is to investigate factors affectimgplementation of curriculum in
pastoralist area, in Suswa division Narok Countyer€é are no wrong or correct
answers. Kindly respond to all items. Please doimdicate your name on the
sheet.
SECTION A Demographic information
This section requires you to provide provided spadick where applicable.
1. What is your gender?
Male ] Female []

2. What is your highest academic qualification?

a) Med 1]
b) BED ]
c) Diploma in education [ ]
d) S1 ]
e) P1 ]
f) P2 ]

g) Any other (Please specify)
3. How long have you worked in your current stakion

Lessthan 1year [



2-3 years ]
4-6 years ]

Over 7 years ]
Section B
4. Which kind of curriculum do you use?

Formal () Non formal ()
5. (a) Do you manage to finish the syllabus in me

Yes () No ()

b) If no what are the reasons for this?

6. Which factors affect the curriculum implemerdatin these areas?
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7. The table below presents some factors affeatungiculum implementation
among pastoralist in public primary schools in Saidwivision Narok County,

Kenya. Indicate the appropriate answer by ticking.

Learning resources Level of influence

Very high | High Low No influence

Lack of adequate classroom

Lack of text books

Toilets

Playing grounds

Lack of furniture

Lack of clean water
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Section C
8. What is the effect of house chores on boy arcthild education?
Very high
High
Low

9. How does the performance of chores affect palssbrchild education?

10. What attitude does the community have towawdsél education?
Very positive

Positive

Neutral

Very negative

11. Are parents willing to bring their childrendohool ? Yes () No ()
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APPENDIX IV
INTERVIEW GUIDE FOR EDUCATIONAL OFFICER (D.E.O)
Please respond all items as fully as possible biyngrin spaces provided. All
responses will be treated with almost confidertgiali

Section A

1. How many primary schools are there in the district?

2. What is the enroliment of boys and girls in primachools?

3. What is the teacher pupil ratio in the schools

4. How does this ratio affect the implementation africulum

Section B

5. What is the effect of the FGM on girl’s educatia formal school program?

6. How does the nomadic way of live affect the edion of pastoralist children

7. What is the effect of traditional practices sumh bride price and early

marriages?
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APPENDIX V

RESEARCH PERMIT

REPUBLIC OF KENYA

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

NCST/RCD/14/013/1004 pate: 7" June 2013

Our Ref:

Lucy Nyambura Njoroge
University of Nairobi
P.O Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 4™ June, 2013 for authority to carry out research
on “Factors affecting implementation of curriculum in public primary schools in
pastoralist areas in Suswa Division, Narok County, Kenya.” 1 am pleased to
inform you that you have been authorized to undertake research in Narok District
for a period ending 31% August, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Narok District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

DA bl
DR. M. K. RUG hD, HSC.

DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Narok District.

“The National Council for Science and Technology is Committed to the Promotion of Science and
Technology for National Development”.
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APPENDIX VI
RESEARCH AUTHORIZATION FROM THE DISTIRCT

EDUCATION OFFICER, NAROK COUNTY
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