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ABSTRACT
This study was an assessment of determinants datelum implementation
in non-formal schools in Mbooni West District Makue Despite the
importance of curriculum in both Formal and nomafiat schools (NFS) a
problem has been noted as far as implementatiothef curriculum is
concerned. Statistics indicate that only a handfuNFS’s and centers are
using the NFE curriculum. The objectives were ttalelssh the adequacy of
teachers competency on curriculum implementatiorestablish the adequacy
of physical facilities on curriculum implementatjaio establish the adequacy
of resources on the curriculum implementation anédtablish the adequacy
of community participation on the curriculum implentation. The study
adopted a descriptive survey research which inebbadecting a sample from
the population and on that basis inferences areerabdut the population from
which it is drawn. The population was 800 units &mel sample size was 80
participants. A census of head teachers was uséd upper and lower class
teachers were sampled randomly. The students wergen using purposive
sampling. Specifically, a student representativeaftboy or headgirl) were
used purposely because they are expected to be imforened than other
students. A student from each school was includethé sample, hence 20
students.This study used a questionnaire for detkection. The specific
descriptive statistics to be used included meanrescand percentages
frequencies. Results indicated that teacher's coempy affects curriculum
implementation. The correlation between teachersmmetency and
curriculum implementation was also found to be fisi Results indicate that
poor physical facilities lead to low curriculum itementation. Findings show
that correlation between curriculum implementatsord physical facilities is
positive significant. Results indicate that lackre$ources especially from the
government leads to slow curriculum implementatiBesults indicate that
lack of community support leads to low curriculumpiementation. The
correlation between public participation and cuwriten implementation is
positive. It was concluded that teachers competamcyarious aspects was
found be inadequate. Physical facilities were fotmbe inadequate. Physical
facility was found to significantly influence cutilum implementation.
Resources were found to be inadequate. Resourcedoumnd to be one of the
basic factors that affect curriculum implementationnon-formal schools.
Lack of resources has a negative impact on cutnoumplementation. It was
concluded that community participation in curriaulumplementation was
inadequate. Community Participation was found tdeaf curriculum
implementation in non-formal schools. The studyoremends that the
Government should intervene in the process of réeguteachers and should
ensure that qualified teachers are allocated irNibve formal sectors so as to
ensure competency which births to curriculum imgatation. Resources and
funding to Nonformal Schools need to be enhancetuc&ion financing
needs to be given priority as the access to bsttewol facilities may improve
the working and learning environment for both teashand students. The
community is called to support curriculum implensi@n because they have
an impact in this area.

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background of the study

There are more than a million children out of sdhthee to lack of access to
education because of living in remote rural ar@asr educational facilities,
poor quality education, large class sizes, teaclattitudes and behavior
irrelevant curricula or costs associated with stihgosuch as uniform and

textbooks (UNICEF, 2004).

Gathenya (2003) observes that it would take corside time and investment
to bring all form, all systems up to a level wh#rey can ensure the provision
of quality universal primary education. Basic eahiom is the first step in
attempting the enormous disparities affecting mgroups including women,
rural populations, the urban poor, marginalizedhietiminorities and children
not attending school and working (Delores & Dra&R86g). At the 1990
world conference on the education for All in JomtieThailand, the
international community agreed to universalize @iyneducation by 2000
(UNESCO, 1990). This target date was later stifte 2015 by the Darkar

Framework for action (UNESCO, 2000).

The second of the millennium development goalisthieve MDG is to
achieve universal primary education with the speddrget of ensuring that

by 2015, children everywhere, boys and girls alikél be able to complete



full course of primary schooling (Bruns, Mingat &akbtomala, 2003).
Despite all these declarations, efforts and comemitim education for all
(EFA) remains a mirage as many children, the wovier do not attend school

(UNESCO, 2000).

The UNESCO institute of statistics (UIS) and UNIGEBO5) estimated that
in 2001/02 there were 115 million children of pripachool age who were
out of school 61.6 million (53% ) being girls. Ud&&d UNICEF (2005) further
reported that the greatest absolute numbers ofobstchool children were

found in sub-Saharan Africa (45 million) and SoA#gia (42 million).

Among the millions of out of school children refedrto by statistics were
children with disabilities, refugees and displageobulations, ethnic and
linguistic minorities, street, homeless and workatgldren affected by HIV
and AIDs, children in remote and isolated commaesitand girls who are

forced out of school to get married (UNICEF, 2005).

According to EFC global monitoring report (2008 thumber of children
entering primary school grew by 40%, from 130 roillibetween 1999 and
2005 yet the world is still far off track with 72ilion primary school aged
children still out of school. The presence of ouschool children in countries
that have a free primary education policy is obslguintriguing. It had

previously been assumed that EPE was the ultinstagqea to the problem of

out of school children. Unfortunately this thinkimgnored the fact that the



phenomena of out of school children is a consequehdynamic of factors
that go beyond cost sharing in education. Fadikes poverty, insecurity,
HIV and AIDs certain cultural practices remain fodable barriers to the

school access and participation (UNICEF, 2006).

The concept of NFE gained popularity with the pcdtion of the world
educational crisis known as a system analysis 8818/ Oxford University
Press. The positive role of NFE is supported bynsvE981 studies in Ghana
and Indonesia. He concluded that NFE could be Migistrumental in
solving problems of equity access to educationad #me promotion of
citizens’ effective participation in national despiment. Large section of poor
parents are keen and willing to send their childi@ischool but find formal

full day school not suitable in their economic citiotds (UNESCO, 2005) .

In 1994 a survey of NFE in Kenya was carried oua gsint initiative by the
MOE and Ministry of Culture and social services enthe aegis of the NFE
project. The objective of the project was to proenbtFE for out of school
children. Kenya institute of education and departmef adult education
implemented the project the survey was carrieddmét o the unprecedented
increase was the establishment of NHF centers byramities and NG'S for

children aged 17 years and below.



The government’'s declaration of free primary ediocain 2003 attests to the
commitment to improve access, retention and sulesgqrompletion rates in
the basic education sector. The government rezegrtihe role played by
NFE institutions in providing basic education. Theenya institute of
Education (KIE) in conjunction with UNICEF develapea basic NFE
curriculum that comprises academic and technicajests in 2006. The NFE
curriculum was officially launched in March 2007€Tleurriculum aimed at
harmonizing NFE in all learning centers. Effectiveplementation of NFE
curriculum requires adequate teaching and leam@sgurces, enough physical

facilities, qualified teachers and positive altéscamong stakeholders.

Adequate teaching and learning resources, enouggigalh facilities, qualified
teachers and positive altitudes among stakeholai®sng others challenges
and barriers confront the NFE schools in their kff@ implement the
curriculum. This study aimed at unearthing thesellehges and barriers. A

survey carried out by UNICEF points to the growthhe NFE sector.



Table 1.1 Numbers of non-formal institutions, enrainent and teachers,

November 2007.

Province Institutions

No Girls Boys Total Trained Untrained Total
Coast 251 4,985 5405 10,390 337 661 998
Central 83 643 896 1539 73 170 243
Eastern 101 789 758 1547 110 171 281
Nairobi 640 46,830 44,167 90,997 2024 3904 5928
Rift valley 79 1642 2804 4446 416 697 1113
Western 18 875 1298 2173 78 114 192
Nyanza 133 2405 2907 5312 388 661 1049
North Eastern 90 1661 3320 4981 131 310 441
Total 1395 59,830 61,555 121,385 3557 6688 10,245

Source: UNICEF'S directory of NFE in Kenya, 2007

Table 1.1, shows the number of NFE institutions pesvince and the
enrolment according to gender and the number afhtga both trained and
untrained as at November 2007. Nairobi province the highest number of
NFE institutions at 640, as well as in enrolmen®@f997 pupils and 5928
teachers. Western province has the lowest numlostinme institutions at 18

but the enrolment is higher than that of Eastemh @mntral, provinces which

have more institutions, 101 and 83 respectivelye Nk schools and centers

have come up in earnest as evidenced by Tableo fill the gaps left by the

inability of public and private school to absorbsalhool going age children.



The expanding school age population resulting feopopulation growth rate
of 3.2%, there was evidently an increasing demamdpérents , households
and community to respond to the need fro more @ducapportunity. This

consequently led to the development if basic NFEi@uum for the primary

level by the MOE and UNICEF aimed at harmonizingENiR all learning

centers .Some primary schools have accessed theutuim but money are
yet to and therefore use the KCPE syllabus. Stillthe process of being
developed effectively implemented, certain measunest be put in place
such as adequate teaching /learning resources,genphysical attitudes
among stakeholders, to mention a but a few .Thadeother challenges and
barrier confront the NFE schools in their effortitoplement the curriculum

(ROK, 1998).

A needs assessment survey of NFE, funded by UNI@&S§ carried out in

1994. Its findings indicated that there was urgeeéd to develop a clear
national policy on NFE and NFE curriculum to addré® functional needs of
NFE learners. The curriculum should help learnexskground and acquire
desk employable skills, life skills and provide oppnities fro further

education and training. In the same year, the gonent established a desk
within the MOE, headquarters to co-ordinate NFEvéis and to spearhead

policy development (UNICEF, 1994)



The government encourages all school age childremtoll in formal primary

schools but due to the various challenges suchvascrowded informal

settlements, effects of HIV/AIDs pandemic, childdar, nomadic livelihoods

and harmful cultural practices not all children atgle to enroll in formal

schools. Therefore there is need for the provisibmguality complementary

education for the COS children and youth using bfathmal and NFE

curriculum. This commitment is articulated in tNational Action Plan on

EFA curriculum 2003-2015 and sessional paper N62005 that recognizes

NFE as alternative channel of education delivenO@&&T, 2003; MOEST,

2005.

Table 1.2 Non-formal school’s enrolment by level ofducation 2004

Province  Primary Secondary Adult Basic Technical Total

M F M F M F M F M F
Coast 2240 1813 370 369 1128 - 929 11869242 8870
Central 247 159 166 18 310 - 146 245 23 - 1314
Eastern 71 84 2 12 481 - 182 151 188 150 1321
Nairobi 36456 35959 3645 431 377 - 278 259 139 600 685
Rift 504 470 - - 501 - 782 610 329 600 685
valley
Western 602 532 673 - - - 22 11 11 4 3796
Nyanza 1050 945 205 71 454 - 707 780 229 90 1855
North 1413 738 545 189 398 - 427 400 104 38 4535
Eastern
Subtotal 42583 40700 5610 10963649 - 3473 36061682 1229 4225
Total 83,283 67063649 - 7079 2911 103,628103,628

Source: MOEST, NFS, Nairobi, Directory and Natiosanmaries, 2003 - 2007



1.2 Statement of the research problem

Although a basic curriculum for Non Formal Scho$S) was developed in
year 2006 and launched in march 2007, a problembbas noted as far as
implementation of the curriculum is concerned. iStas by UNICEF(2005)
indicate that only a handful of NFS's and centers asing the NFE
curriculum. The problem of poor implementation africulum for non-formal
schools may have negative consequences since itaffegt the Government
especially as far as the achievement of Millennirvelopment Goals
(MDGs) and Vision 2030 for education are concerntde problem may
affect the pupils in a number of ways with the m&ighificant effect relating

to the fact that pupils may not get quality edumati

However, even with the widespread recognition oé timportance of
implementation of curriculum in Non-formal schothere is however paucity
of study on the determinant of curriculum implenagian in Non- formal
schools for developing countries especially for ¥anEshiwani (1988)
observed that lack of textbooks and teaching nwtermakes teaching
difficult as students are unable to do their onalwitten work during class
lesson. Bandele and Faremi (2012) concluded tle&t dd in-service training
and poor condition of service of Teachers and licstrs, outdated equipment,
unstable government policy; lack of standard woosfor practical work and
lack of related modern instructional materials.ud2005) noted that parents
as supporters to the curriculum. In a study by Ada@dipo, (1997) titled

efficiency of primary school education in Kenyaeyhstate that most of the



expenditure that goes to teachers’ salaries, ressuspent in instructional
materials and other expenses do not necessariye sermake the teachers
more motivated to perform their duties well. Thisdy noted that most of the
research findings in Kenyan schools have not fatuse determinants of
curriculum implementation in Nonformal schools.idtfor this research gap
that this study wished to investigate in-depth teasons as to why the
determinants of curriculum implementation in NFEE®als located in Mbooni

West District, Makueni County, Kenya.

1.3 The purpose of the proposed study
The purpose of the study was to investigate detens of curriculum
implementation in non-formal schools in Mbooni Wéstrict , Makueni

County.

1.4 Obijectives of the study
The following were the objectives of this study
0] To establish the extent to which adequacy of teacbhompetency
affects the implementation of curriculum for Nomrf@l schools in
Mbooni West District , Makueni County
(i) To determine the effect of adequacy of physicallifees on the
implementation of the curriculum in Non-formal sol® in

Mbooni West District , Makueni County



(iii)

(iv)

To establish the effect of adequacy of resources toa
implementation on the curriculum in Non-formal sol® in
Mbooni West District , Makueni County

To determine the extent to which adequacy of conitpun
participation affects the implementation of curhicu in Non-

formal schools in Mbooni West District , Makuerohty

1.5 Research questions

The following research questions guided the study

(i)

(ii)

(iif)

(iv)

To what extent does adequacy of teachers competafifest the
implementation of curriculum for Non formal schoats Mbooni

West District , Makueni County

What is the effect of adequacy of physical fa@&ktion the
implementation of the curriculum in Non formal sol®in Mbooni
West District , Makueni County

What is the effect of adequacy of resources orirntipdementation
on the curriculum in Non formal schools in Mboowest District ,
Makueni County

To what extent does adequacy of community partipaaffect
the implementation of curriculum in Non formal eoks in

Mbooni West District , Makueni County

10



1.6 Significance of the study

This study was of relevance to the Kenyan instibft&ducation to prepare a
curriculum for non-formal schools to harmonize teag and learning and
human resource. Donors including the UNICEF useditidings of this study

to assess the implementation of the NFE curricdtumfurther funding.

The ministry of education and the Vision 2030 sexiat used the findings of
this study to draw a policy framework on what netaldbe done so as to
enhance the development of the Non formal schadbseThe administrations
of Nonformal schools used the study findings to eonp with proper

management practices in their effort to implembéatdurriculum.

1.7 Limitations of the study

The limitation of the study included the fact tiNdn-formal schools in the
district are quite few and sparsely distributedeaghing all of them was a
challenge. The accuracy of the study findings wagdd to the extent that the
respondents were honest about their responsesiditioa, the results might
not have been applicable to other institutions #ratnot in the Non- formal

school sector.

11



1.8 Delimitations of the study

The study was conducted in Mbooni west Districtfdymatted, collected and
analyzed data was only received from head teacteashers and students in
the Non-formal primary schools. These findings magt therefore be

generalized for use in other districts within tleaictry and Kenya as a whole.

1.9 Basic assumptions of the study
The basic assumptions to the study were:
0] All responds were co-operative and provide horesgponses
(i) Non-formals schools have a critical role to play improving
access to basic education.
(i)  No other factors other than the ones investigatedhis study

affected the curriculum implementation at the tiohetudy.

12



1.10 Definition of significant terms

Basic Education Refers to a whole range of educational activitigsing
place various settings that aim to meet basic iegmeeds.

Curriculum : Refers to a defined and prescribed course ofiegudhich
students must fulfill in order to pass certain lesfeeducation.

Curriculum implementation: Refers to the way content is designed and
delivered. It includes the structure, organizatibalance and presentation of
the content in the classroom.

Education for all: Refers to education availed on equal basis witthou
discrimination of any kind.

Enrolment: The number of learners who resisters at variguagles at the
beginning of the year

Formal education Refers to highly institutionalized chronologigaljraded
and hierarchically structured education system sipgnfrom lower primary
school and the upper reaches of the university i@y 1968).

Human rights: Refers to right inherent to all human beings what
nationality places of residence, sex , nationatbnic origin, colour, religion
,language or any other status.

Non-formal Education: Refers to any organized educational activity iolets
the established formal system, whether operatipgrag¢ely or as an important
feature of some broader activity.

Out of schoolchildren Refers to children of primary school.

13



1.11. Organization of the study

This study is organized into five chapters. Chaptere contains the
background to the study, statement of the problporpose of the study,
objectives of the study, research questions, agdifgiance of the study
limitations of the study, delimitations of the syudasic assumptions and

definition of significant terms used in the study.

Chapter two presents a detailed analysis of theiramalpand theoretical
analysis. A conceptual framework is also presemmethis chapter. This is

done in line with the objectives of the study.

Chapter three contains research design, targetlgopn sample size and
sampling techniques, research instruments, validityd rehabilitee of
instruments. Chapter four was on the presentatiotata, data analysis and
data interpretation. Chapter five includes the samymof the study,

conclusions, recommendations and suggestions ffreiustudy.

14



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviews the literature related to Key study variables as
depicted in the conceptual framework. The chagter loks into the linkages
in addition to establishing the existing relatiopshamongst these variables.
Empirical studies related to the study variablesraviewed in the chapter in
order to lay down ground for research. The chagitr attempts to justify the

study in addition to reinforcing and underpinnihg tonceptual framework.

2.2 Effect of teachers competency on the implemextion of curriculum
According to Rahman, Nordin, Isa, Puteh, Muhamnaijd, Khalid, Bahari,
Tumin and Zakariya (2005) noted that teachers playimportant role in
delivering new knowledge and skills to students.eyhare regarded as
excellent and competent teachers by parents’ onbdmes of excellent
academic achievement of the students. Schools glagriety of important
social, custodial and organizational roles in comities and with schools
come teachers who have primary obligation to h&ldents to learn how to
recognize and solve problems, comprehend new phemam construct
mental models of those phenomena ,and, given asiteation, set goals and

regulate their own learning.

15



According to Huntly (2003), the competent teacieable to make conscious
choices and exercise judgment over the relativeortapce of elements which
impact on successful student learning outcomes. pétent teachers set
rational goals and realistic means by which thesg e achieved, although

their teaching may not yet becharacterised by itk flexibility.

Reddy and Sujathamalini (2005) noted that theesgof inclusive education
programmes to the children to a large extent depeond the teachers’
awareness, attitude and competencies to deal ehildho are differently able
in the regular classroom. The organizational, teechand learning, and
guidance and counseling activities should be tuwcetheet the need of the

learners.

Teachers’ beliefs about their own effectivenesskai@vn as teacher efficacy
that underlies many important instructional decisiavhich ultimately shape
students’ educational experiences. Teacher effiabglieved to be strongly
linked to teaching practices and students’ learndgcomes (Eslami and

Fatahi, 2004).

Salamuddin, Harun and Abdullah (2011) conductedtualys on teachers’
competency in schools extra curricula managemdiite authors noted that
Extra-curricular management is an integral parthef school management
system. They also noted that Teachers being tha exacutors of extra-

curricular activities should possess sufficientwiemige and skills in order to

16



ensure the success of extra-curricular educatiaan8uddin et al (2011)
further noted that teachers’ competency comprisesvledge and skills in

planning, implementing, guiding and evaluating.

The overall result showed that teachers’ competeincyextra-curricular
management was relatively high%£3.82, sd=0.42). Results also showed that
there was a significant difference in teachers’ petancy with regard to
teaching optionst£2.72p<0.05) and continuous professional development
courses attended=(10.86, p<0.05). The results of this study presented a
picture of teachers’ competency in managing extmaicular activities in
schools. The results of this study provide appadpriguidelines to policy
makers and also policy executors in improving tbemgetency of teachers to

manage extra-curricular activities in schools.

2.3 Effect of physical facilities on the implement#on of the curriculum
Wabwoba (2011) investigated the factors influendmglementation of non-
formal education in non-formal primary schoolslie informal settlements of
Mukuru-KwaNjenga Nairobi, Kenya. The study foundt abat among the
challenges faced included inadequate academic mfesgional qualifications
of teachers, teachers' turn over, teachers' attughysical facilities and
teaching learning materials on implementation oENFhe respondents were
requested to suggest ways of solving the challefagisg the implementation
of NFE curriculum. The data collected showed sohgisuch as government

to employ and post more teachers to the sectorivitain of teachers should

17



be through proper remuneration. The study recomezktitat the government
should provide adequate facilities and financesr-formal schools to build
more classrooms and other social amenities likenkd and toilets to ease
congestion in the existing facilities. The head:teas and teachers should
have open sessions with the parents to educate timethe importance of

education and parental support to their children.

The Ministry of Education and the Teachers' Ses/i@®mmission need to
ensure that there is even distribution of teachesrdl schools in the country.
The government should revise remuneration packagedefchers in NFSs.
These incentives will attract and retain teachershe various geographical
regions as they are expected to teach in any péneacountry. The study also
recommended that there should be provision of baokkother teaching and
learning resources in NFSs. The researcher recodsnehat for the

implementation of NFE to be effective, there shduédvorkshops for teachers
and headteachers to equip them with the relevailis slhd knowledge to

improve on teaching methods, guidance and coungedirvices in schools.

Eshiwani (1988) observed that lack of textbooks aghing materials makes
teaching difficult as students are unable to da thel or written work during

class lesson. According to the KIE survey of 19®re was a general lack
of adequate and appropriate facilities and ressuiweteaching and learning
in the NFS’s. Physical facilities were generalladequate and inappropriate

while learning materials were inadequate and of dowlity.
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Teaching and learning materials such as textboaksaree curriculum
implementation. Shortage or lack of textbooks hammpeaching and learning
A curriculum designer needs to provide the reqluisipport for their
recommended programs to facilitate rapid implentema The few centers
that are established and supported by communit@srs and NGO’s are in-
adequate in meeting the demand and are not susiaina adequate facilities
hamper implementation of NFE curriculum in NFS's @HF, 2007).These
resources include: classrooms, desks, science requoig, laboratories,
textbooks. Lack of these facilities will definitehave negative impact on the
academic achievements of the students and alsct éffi@lementation of the

curriculum.

According to Farrant (1997), school facility facauch as building age and
condition, quality of maintenance, temperaturehtiigg, noise, color, and air
quality can affect student health, safety, and seisself and psychological
state. Research has also shown that the qualitgcdities influences citizen
perceptions of schools and can serve as a poirdoofmunity pride and
increased support for public education. Unfortulyateost of the NFS’s and
centers are located in high poverty areas such @&nuslums or
marginal/hardship areas. They are financially uaalol construct learning

facilities.
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2.4 Effect of resources on the implementation of cticulum

Beacco (2010) notes that community Members asaubam resources .The
success in the implementation of the curriculununes resources. However,
most often teachers complain that resources arg s@arce. There are no
books, materials nor facilities available. These arsual complaints of
teachers. The community members and materials @ dkisting local
community can very well substitute for what are dezk to implement the
curriculum. Respected community members may beided in school boards

as in some schools.

Bandele and Faremi (2012) investigated the chadlendacing the

implementation of Technical College Curriculum iouth West, Nigeria. The
authors concluded that lack of in-service trairamgl poor condition of service
of Teachers and Instructors, outdated equipmerstabie government policy;
lack of standard workshop for practical work andklaof related modern
instructional materials affected curriculum implertagion. The study also
revealed that there was no significant differeneéwieen the view of the
Instructors and Teachers on the challenges fatiagnplementation of the
curriculum. In conclusion many factors are respolesi for poor

implementation of Technical College Curriculum dsritified in the study. It
was recommended among others that the governmenitdsiprovide the

necessary and required human and nonhuman rescwedsd in Technical

Colleges.
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2.5 Effect of community participation on the implenmentation of
curriculum

Slide Share (2013) notes that the learner is platede center of curriculum
implementation. The learners are the very reasoaraculum is developed.
They are the ones who are directly influenced byLéarners in all levels
make or unmake the curriculum by their active amdatl involvement. How
each individual learner contributes to the reailimabf a planned curriculum
would depend on the interactions and internalimatibthe different learning
experiences provided. After all, in curriculum irapientation, the concluding

guestion will always be: has the learner learned?

Jusuf (2005) noted that Parents are supportefsetaurriculum. This simply
means that the parents are the best supportens sthool, especially because
they are the ones paying for the child’s educatParent’s voices are very
loud and clear. The power of parent's to influermearicula to include
instructional materials and school activities i®ar such that success of
curricula would somehow depend on their supportfediifve parental
involvement in school affairs may be linked to pdareducational programs
which is central to high quality educational expades of the children. The
parent’s involvement extends from the confine & #ehool to the homes. In
most schools the Parents Association is organizedthey may play an

important role in curricula development.
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Oloruntegbe (2011) notes that there are other itapbrstakeholders in
curriculum implementation. Professional organizagiohave shown great
influence in school curriculum. They are being askg curriculum specialists
to contribute in curriculum review because theyéhav voice in licensure
examinations, curriculum enhancement and many nffeen, professional
organizations are those of each profession, likechters’ organization,
lawyers’ organizations, medical doctors’ associgtiengineers’ organizations

and many others.

Flint off (2008) conducted a study on targetingtiograting on gender equity,
and school sport partnership. In his study he erpldhe ways in which
gender equity issues have been explicitly addresstin the ‘official texts’
of the SSPP; how these have shifted over time amd teachers are
responding to and making sense of these in theily gaactice. Using
participation observation, interview and questioredata, the paper explores
how the coordinators are addressing the challenfeinoreasing the

participation of girls and young women.

NFE curriculum has not been fully implemented daeatnegative attitude
towards NFE by many communities. The NFE are aasatiwith failure’s

who could not make it in the formal education syse This negative
impression has made out of school children to rthigssecond chance for
those who missed out formal education who are #nget group of NFE

curriculum (MOE, 2007).
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People are always worried about changes and tleytey have little control
or influence overtime. People prefer making chanigesmall and gradual

steps (Johnson, 1986).

2.6 Summary of literature review

This chapter reviewed the literature related to kieg study variables as
depicted in the conceptual framework. The chapteo dooked into the
linkages in addition to establishing the existimdationships amongst these
variables. Empirical studies related to the studsgiables were reviewed in
the chapter in order to lay down ground for redearcThe chapter also
attempted to justify the study in addition to reirding and underpinning the

conceptual framework.

Although a basic curriculum for Non Formal Scho$S) was developed in
year 2006 and launched in march 2007,a problembkas noted as far as
implementation of the curriculum is concerned. tiStias indicate that only a
handful of NFS’s and centers are using the NFEiautm. The problem of
poor implementation of curriculum for non-formahsols may have negative
consequences since it may affect the Governmerdcedly as far as the
achievement of Millennium Development Goals (MD@aJl Vision 2030 for
education are concerned. The problem may affecpthmls in a number of
ways with the most significant effect relating tee tfact that pupils may not

get quality education.
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However, even with the widespread recognition oé timportance of
implementation of curriculum in Non-formal schobkte is however paucity
of study on the determinant of curriculum implenagian in Non- formal

schools for developing countries especially for ¥@n

2.7 Theoretical framework

The Resource Base theory argues that firms posssssirces a subset of
which enable firms to achieve competitive advantage a subset of those that
lead to superior long term performance. Valuablé e resources can lead
to the creation of competitive advantage. That athge can be sustained over
longer time periods to the extent that the firmaisle to protect against
resource limitation, transfer or substitution (Bsynand Penrose, 2005).
Information system resources may take on many @fattributes of dynamic
capabilities and may be useful to firms operatimg rapidly changing
environment. Information resources may not direddpd the firm to a
position of superior sustained competitive advaamtagt they may be critical
to the firm’s long term competitiveness in unstabteironments if they help
it develop, add, integrate and release other keyurees over time (Wade and

Hulland, 2004)

Resources such as adequate finance and competeahhesource are crucial
for the effectiveness of credit risk managementtras in a rapidly changing
environment. The dynamic capabilities which congiStthe activities and

mechanisms of managing resources in the creatiomahfe may have an
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influence on the effectiveness and success of masketing strategies. It is
expected that an organization that has adequatedial resources would have

more effective/successful mass marketing strategies

2.7 Conceptual framework

Smith (2004) defines a conceptual framework as améwork that is

structured from a set of broad ideas and theohes lielp a researcher to
properly identify the problem they are looking ere their questions and
find suitable literature. This section defines traious types of variables
which include dependent variable and independemahbias. In this study, the
independent variables were teachers’ competenayandial resources,
physical faciliies and community participation. elTldependent variable is

curriculum implementation.

25



Figure 2.1: Determinants of Curriculum Implementation

Teacher’'s competency
* Level of Education
* Subject Area Competence
» Competence in Curriculum Theory
» Competence in Development Theo
» Competence in Cultural Diversity
» Competence in subject specific
technology .
» Competence in Effective Classroom Curriculum : Output
management Implementation »| « Proper
» Effective teaching practice Syllabus
Coverage
* Improved
Student
performance
Resources
* Adequate Government Financing / * Improved
» Adequate Funding for paying teachels Morale of
: teachers
* Prompt disbursement of Government
Funding

» Allocation of Adequate teachers

» Adequate writing material such as
chalk boards

* Adequate exercise and text books

PhysicalFacilities
e Well lit offices
* Comfortable staff chairs
» Adequate classrooms
» Clean Drinking Water
* No Noise Pollution
* Adequate security

Community Participation
* Support from students
e Parent support
* Neighboring community Support
* Professional organizations Support
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Teachers competency is an independet variable.eXpectations of the study
are such that the higher the teachers competeheymore succesful the
curriculum implementation. Resources is an inddpahvariable. The more
adequate the financial and human resources, the swocesful curriculum

implementaion is.

Physcical facilties such as classrooms, desks, otarg) blackboards, text
books, excerice books, playgrounds, electricitytewand sewerage among
others can infleuence whether the curriculum islémented succesfully or
not. Community participation affects curriculum il@mentation. Teachers,
students, parents, local community based orgnaizsiti churches,
proffessional organizations, government departmantslocal businesses all
have a role to play in curriuclum implemenationeTiigher the support from

community groups, the better the state of curricuinplemenetation.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter described the specific strategies rocqulures used in data
collection and analysis. The chapter focused oreares design, study
variables, study location, target population, sangptechnique, sample size
and its determination, instrument development,tpsting of the instrument,

data collection techniques, data presentation.

3.2 Research design

The study adopted a descriptive survey researcichninvolved selecting a

sample from the population and on that basis iniee are made about the
population from which it is drawn. It was a morgsgpriate method to use as
extensive data can be derived from a large samiplespondents within a

short period of time. This type of research is camiy used to study and

describe social conditions, possible behavior, tualti, values and

characteristics (Saundeet al,2003).

3.3 Target population

Chandran (2004) describes a population as thef sstmpling units or cases
that the researcher is interested in while Coopdr&chindler (2004) describe
population as all the elements that meet the @iter inclusion in a study.

The study was conducted in Mbooni West District kivieni County. Mbooni
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District was chosen since the area had a poorotlurn implementation rate.
In this study, the units of analysis were the teashand administrators,
teachers and students of the 20 Non Formal Schodifooni West District.

The population of this study was therefore apprataty 800 respondents
who constitute the teachers, administrators andestis of the 20 Non formal

Schools.

3.4 Sample size and sampling Pprocedure

A sample is a proportion of the population. Mugerthal Mugenda (2003)
suggest that 10% or more of the population is ideak survey study. The
study therefore relied on the wisdom of Mugenda Ehdjenda (2003) and
chooses 10% of 800 and got a sample size of 8ipamts. A census of head
teachers was used while upper and lower class ¢emaclvere sampled
randomly. The students were chosen using purpasingling. Specifically, a
student representative (headboy or headgirl) weeel purposely because they
are expected to be more informed than other stadénstudent from each
school was included in the sample, hence 20 staddite responses were

selected using purposive sampling as follows;

29



Table 3.1: Sampling size

Category Population Sample Ratio
Head Teachers 20 20 100%
Upper Class teachers/level 3 60 20 33.3%
Lower Class teachers/leve 40 2C 50%
Upper Cliss Students/level 68C 2C 2.9%
Total 80C 8C 10%

3.5 Data collection instruments

This study used a questionnaire for data collec##oguestionnaire is simply a
tool for collecting and recording information aboat particular issue of
interest. It is mainly made up of a list of quessipbut should also include
clear instructions and space for answers or adtratiige details (Mugenda

and Mugenda, 2003).

A gquestionnaire was preferred because large amairitformation can be
collected from a large number of people in a siperiod of time and in a
relatively cost effective way. The results of theegtionnaires can usually be
quickly and easily quantified by either a researatrethrough the use of a
software package (Chandran, 2004; Cooper and Sehin@004). The

guestionnaire contained closed ended questions only
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3.6 Data collection procedure

The researcher intended to obtain a permit fromM@¥ to conduct research.
Before the commencement of the study the reseambiied the District
Education officer and the Head teachers of the EE Menters to be used

during the study.

The guestionare for the head teacher, teacherseamkers were delivered to
the schools in time during working hours and resieons given time to

answer the questions.

3.7 Data analysis techniques

After data has been collected through questionsaiite was prepared in
readiness for analysis by editing, handling blardsponses, coding,
categorizing and keying into Statistical Package Social Sciences (SPSS)
computer software for analysis. SPSS was used odupe frequencies,
descriptive and inferential statistics which wagdiso derived conclusions

and generalizations regarding the population.

The specific descriptive statistics to be usedudel mean scores and
percentages frequencies. Inferential statisticolumd correlation analysis.
The significance of the correlation between indejeen variables and
dependent variables was ascertained using a p wlGe05 as the level of

significance.
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3.8 Reliability of the instruments

The reliability of the questionnaire was determitieugh a pilot study. The
aim of pretesting was to remove and amend vagustigus, use respondent
comments to improve the questionnaire, remove igefices and analyze a
few questionnaires to see if the methods of amaly&re appropriate. Four
(4) respondents (an administrator, upper clasheratower class teacher and
an upper class student) were engaged in the pildys A cronbach alpha of
more than 0.7 implied that the questionnaire wdmbie. The reliability
statistics were conducted in SPSS.

The formula used by SPSS to arrive at the cronbaefficients was;

Alpha = [n/(n - 1)] x [(Vart > Vari)/Vart]

Where;

Alpha= estimated reliability of the full-length tes

n = number of items

Var= variance of the whole test (standard deviatiarased)

YVar, = sum the variance for all n items

3.9 Validity of the instruments

This is the extent to which an instrument measwwbsit if purports to
measure. The validity of what is contained in thesiionnaire was assessed.
Validity was achieved by subjecting the questiorsé& experts. In particular,
the supervisor and researchers in education cheskedher the constructs

were properly measured.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction

The chapter presents the empirical findings andlt®®f the application of

the variables using techniques mentioned in chaptee. The response rate
for the respondents in the head teachers categasy atout seventy five

percent. The response rate for the respondentiseirupper class category
about ninety five percent. The response rate ferréspondents in the lower
class category about eighty percent. The respatsefor the respondents in

the students’ category was about 90 percent.

Table 4. 1: Response rate

Successful Unsuccessful Total Targeted
head teacher 15 75% 5 25% 20
Upper class teacher 19 95% 1 5% 20
Lower class teacher 16 80% 4 20% 20
Student 18 90% 2 10% 20
Total 68 85% 12 15% 80
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4.2 Demographic characteristics for respondents

4.2.1 Gender of respondents

The study sought to establish the gender of theoredents. The findings are
presented in table 4.2 below.

Table 4. 2: Gender of Respondents

Category Frequency Percentage
female 32 47%
male 36 53%
Total 68 100%

As illustrated in table 4.1, the findings revealétht majority of the
respondents are male while the rest were females dlso implies that the
gender distribution complies with the constitutibnzandate of a third. The
findings agree with those in Ellis, Cutura, Dio@llson, Manuel & Thongori
(2007), which noted that in spite of women beingjanactors in Kenya’'s
economy, and notably in agriculture and the infdrimasiness sector, men
dominate in the formal sector citing the ratio oéimto women in formal

sector as 74%:26%.

4.2.2 Age of the Respondent
The study sought to establish the age of the refgun. The findings are

presented in table 4.3 below.
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Table 4. 3: Age of the respondent

Category Frequency Percentage
21-30 years 19 28%
31-50 years 38 56%
Over 50 years 11 16%
Total 68 100%

As illustrated in table 4.3, the findings reveathdt majority the respondents
are 31-50years, followed by those who were 21-30s/@vhile least frequent
respondents were over 50 years. The study imphe$ majority of the

respondent were middle aged and probably at thie gpitheir career.

4.2.3 Length of years worked

The study sought to establish the length of yeanked for the respondents. .

The findings are presented in Table 4.4 below.
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Table 4. 4: Cross tabulation of category of resporahts and length of

years worked

category lessthan1 1- 6- morethar Not
year 2years 3-5 years 7years 7 yrs Applicable Total

head teacher Count 0 1 3 0 11 0 15
% within .0% 6.7% 20.0% .0% 73.3% .0% 100.0%
Category

Upper class Count 3 1 7 4 4 0 19

teacher % within 15.8%  5.3% 36.8% 21.1% 21.1% .0%  100.0%
Category

Lower class  Count 1 4 3 5 3 0 16

teacher % within 6.3%  25.0% 18.8% 31.3% 18.8% .0%  100.0%
Category

Student Count 0 0 0 0 0 18 18
% within .0% .0% .0% .0% .0% 100.0% 100.0%
Category

Total Coun 4 6 13 9 18 18 68

% within 5.9% 8.8% 19.1% 13.2% 26.5% 26.5% 100.0%
Category

Table 4.4 reveals that a majority of the resporgléntthe head teacher

category had worked for more than 7 years. For upper class teacher

category, about thirty six percent had worked togirt organizations for a

period of 3 to 5 years. For the respondents irldiver class teacher category,

about twenty five percent had worked for 1-2 yeaResults revealed that

none of the students respondents to this question.
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4.3 Descriptive results of the main variables

4.3.1 Curriculum implementation

This section sought to establish the views of tkepondent regarding

curriculum implementation. On the statement thadr@wess workshops were
offered to teachers of various grade levels to lianze them with the content

and format of the new curriculum the 15 head temcheean score 2.4, the 19
Upper class teachers mean score was 1, Lower telaskers mean score was
1, and student mean score was 1.33. In a scaleco8,1where 1 was disagree,
2, moderately agree and 3 strongly agree, heachdemcseem to have

moderately agreed with the statement, upper claashers, lower class

teachers and students seemed to have disagreedVvE&hall mean score for

all the 68 respondents was 1.4 implying that aBpoadents generally

disagreed with the statement. This further implidsat curriculum

implementation had not been effective.

On the statement that upon completion of the implatiation workshops, the
principal and teachers reviewed the content anahdioof the new document
the head teachers mean score was 2.33, Uppertet&adsers mean score was
1, Lower class teachers means score was scord ®hsand student mean
score was 1.33 . In a scale of 1 to 3, where 1 disegree, 2 , moderately
agree and 3 strongly agree, head teachers seemvé moderately agreed
with the statement, upper class teachers, lowesscleachers and students

seemed to disagreed.
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The overall mean score was 1.46 implying that afipondents generally
disagreed with the statement. This further implidsat curriculum

implementation had not been effective.

On the statement that the principals and teachats the opportunity to
investigate textbooks, software, online resourcasg other instructional
materials that may be needed to effectively implettee new curriculum.
Head teachers means core was 2.6, Upper classeteastean score was
scored 1, Lower class teachers scored 1.69, addrgtgcored 1.22. In a scale
of 1 to 3, where 1 was disagree, 2 , moderatelgeagind 3 strongly agree,
head teachers seem to have moderately agreedheigtatement, upper class
teachers, lower class teachers and students seentesagreed. The overall
mean score was 1 implying that all respondents rgélyedisagreed with the
statement. This further implies that curriculum lempentation had not been

effective.

On the statement that the teams meet regularlystuss students, the unit,
and their work together as a team, Head teacharsedc2, Upper class
teachers scored 1, Lower class teachers scoreddnii9student scored 1.33.
In a scale of 1 to 3, where 1 was disagree, 2 emately agree and 3 strongly
agree, head teachers seem to have moderatelydagite the statement,

upper class teachers, lower class teachers anelgtuseemed to disagreed.
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The overall means score was 1.35 implying thatredpondents generally
disagreed with the statement. This further implidsat curriculum

implementation had not been effective.

On the statement that the teachers are satisfigdthe curriculum contents.
Head teachers scored 1.67, Upper class teachersds&®b8, Lower class
teachers scored 1.56, and student scored 1.44 stale of 1 to 3, where 1
was disagree, 2, moderately agree and 3 strongBeagThe Head teacher,
upper class teachers, lower class teachers an@énstudisagree with the
statement. The overall means score was 0.88 inplthat all respondents
generally disagreed with the statement. This furthelies that curriculum

implementation had not been effective.

On the statement that the school administratigaisfied with the curriculum

contents, Head teachers scored 1.4, Upper clasketesascored 1.58, Lower
class teachers scored 1.56, and student scoredid.@&cale of 1 to 3, where
1 was disagree, 2, moderately agree and 3 strauybe. The Head teacher,
upper class teachers, lower class teachers an@énstudisagree with the
statement. The overall means score was 1.44 ingplthiat all respondents
generally disagreed with the statement. This furtheplies that curriculum

implementation had not been effective.
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On the statement that the parents are satisfield thé curriculum contents
Head teachers scored 1.93, Upper class teachersds&®%3, Lower class
teachers scored 1.5, and student scored 1.94sdale of 1 to 3, where 1 was
disagree, 2, moderately agree and 3 strongly agiée. Head teacher, upper
class teachers, lower class teachers and studsatgek with the statement.

The overall means score was 1.75 implying thatredpondents generally
disagreed with the statement. This further impligsat curriculum

implementation had not been effective.
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Table 4. 5: Effective curriculum implementation

Std.
N Mean Deviation
Awareness Workshops were offered head teacher 15 2.4 0.737
to teachers of various grade levels to
familiarize them with the content and Upper class teacher 19 1 0
format of the new curriculum. Lower class teacher 16 1 0
Student 18 1.33 0.767
Total 68 1.4 0.756
head teacher 15 2.33 0.816
Upon completion of the Upper class teacher 19 ! 0
implementation workshops, the Lower class teacher 16 1.31 0.479
principal and teachers reviewed the Student 18 1.33 0.767
content and format of the new
document Total 68 1.46 0.762
head teacher 15 2.6 0.828
The principals and teachers had the UPPEr class teacher 19 1 0
opportunity to investigate textbooks, Lower class teacher 16 1.69 0.704
software, online resources, and otherStudent
instructional materials that may be 18 1.22 0.647
needed to effectively implement the Total 68 157 0.852
new curriculum.
The teams meet regularly to discuss 15 2 0.655
students, the unit, and their work head teacher
together as a team Upper class teacher 19 1 0
Lower class teacher 16 119 0.403
Student 18 1.33 0.767
Total 68 1.35 0.641
The teachers are satisfied with the  head teacher 15 1.67 0.976
curriculum contents Upper class teacher 19 158 0.902
Lower class teacher 16 1.56 0.892
Student 18 1.44 0.856
Total 68 1.56 0.887
The students are satisfied with 1 head teach 15 1.47 0.743
curriculum contents Upper class teacher 19 111 0.459
Lower class teach 16 1.31 0.602
Student 18 1.72 0.895
Total 68 1.4 0.715
The school administration is satisfiedhead teacher 15 1.4 0.828
with the curriculum contents Upper class teacher 19 174 0991
Lower class teacher 16 1.56 0.814
Student 18 1.06 0.236
Total 68 1.44 0.799
The parents is satisfied with the head teacher 15 1.93 1.033
curriculum contents Upper class teact 19 163 0.895
Lower class teacher 16 15 0.894
Studen 18 1.94 0.998
Total 68 1.75 0.952
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4.3.2 Effects of teachers competency on curricutuimplementation

This section sought to establish the views of #spondent regarding effects
of teacher’'s competency on curriculum implementation the statement that
the teachers in Non formal Schools are highly ethat;ehead teachers scored
2.47, Upper class teachers scored 1.05, Lower tésshers scored 1, and
student scored 1.33. In a scale of 1 to 3, whesad disagree, 2 , moderately
agree and 3 strongly agree, head teachers seemuemtitrately agree with the
statement, lower class teachers, upper class teadm students seemed to
disagree. The overall mean score was 1.74 implyived all respondents
generally disagreed with the statement. This furtheplies that curriculum

implementation had not been effective.

On the statement that teachers know the contembppate to their teaching
specialty and the relevant applications of this tenh (Subject Area
Competence), head teachers scored 1.8, Uppertelassers scored 1, Lower
class teachers scored 1.44, and student scoredid.2%cale of 1 to 3, where
1 was disagree, 2 , moderately agree and 3 stroeglge, head teachers,
upper class teachers, and students seemed toedisagh the statement. The
overall means core was 1.34 implying that all reslemts generally disagreed
with the statement. This further implies that auhim implementation had

not been effective.
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On the statement that the teachers understandaye iw which their teaching
area connects to the broad curriculum (Competendguirriculum Theory),
head teachers scored 2.07, Upper class teachemsdst®1, Lower class
teachers scored 2.38, and student scored 1.11sdal@ of 1 to 3, where 1 was
disagree, 2 , moderately agree and 3 strongly agessl teachers and lower
class teachers seem to have moderately agreedheiitatement, upper class
teachers, and students seemed to disagree. Thellawean score was 1.67
implying that all respondents generally disagredth ihe statement. This

further implies that curriculum implementation haat been effective.

On the statement that teachers know the ways ichwligarning takes place,
and they know the appropriate levels of intelleGtydnysical, social, and
emotional development of the students they teaclom{ietence in
Developmental Theory), head teachers scored 1.3feitJclass teachers
scored 1, Lower class teachers scored 1, and stadered 1.22. In a scale of
1 to 3, where 1 was disagree, 2 , moderately agnele3 strongly agree, head
teachers, upper class teachers, lower class tsaahd students seemed to
disagree with the statement. The overall meanswagel.13 implying that all
respondents generally disagreed with the stateridris. further implies that

curriculum implementation had not been effective.

On the statement that teachers recognize the ingfacultural, economic,
political, and social environments upon their dgiioe (Competence in

Diverse Cultural Environments head teachers scdietB, Upper class
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teachers scored 1, Lower class teachers scoreddn@6student scored 1.33.
In a scale of 1 to 3, where 1 was disagree, 2 enmately agree and 3 strongly
agree, head teachers, seemed to moderately agileeheistatement, upper
class teachers, lower class teacher and studeatses! to disagree with the
statement. The overall means core was 1.49 implyfrag all respondents
generally disagreed with the statement. This furtheplies that curriculum

implementation had not been effective.

On the statement that teachers know the spagfs of technology in their
discipline (Subject-Specific Technology), head teas scored 1.75, Upper
class teachers scored 1.74, Lower class teachersdsd.75, and student
scored 1.72. In a scale of 1 to 3, where 1 wagyksa 2 , moderately agree
and 3 strongly agree, head teachers, upper claskess, lower class teachers
and students seemed to disagree with the statefleatoverall means core
was 1.74 implying that all respondents generalbadieed with the statement.

This further implies that curriculum implementatioad not been effective.

On the statement that practice effective classrommagement by exercising
leadership or by taking personal responsibilitytfo progress of all students.
head teachers scored 1.6, Upper class teacheredsdos3, Lower class
teachers scored 1.81, and student scored 1.6%&dal@ of 1 to 3, where 1 was
disagree, 2 , moderately agree and 3 strongly abe=al teachers, upper class
teachers, lower class teachers and students se&meédagree with the

statement.
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The overall means core was 1.65 implying that afipondents generally
disagreed with the statement. This further implidsat curriculum

implementation had not been effective.

On the statement that teachers use a variety ofadstto teach students,
including cooperative learning techniques, to prtemoontent knowledge,
critical thinking, and problem-solving skills (effitve teaching practices),
head teachers scored 1.47, Upper class teachemsdsté®1, Lower class
teachers scored 1.63 and student scored 1.72dale of 1 to 3, where 1 was
disagree, 2 , moderately agree and 3 strongly abesal teachers, upper class
teachers, lower class teachers and students se&mneédagree with the
statement. The overall means core was 1.65 implyfirag all respondents
generally disagreed with the statement. This furthelies that curriculum

implementation had not been effective.

On the statement that teachers use a variety dfadstto assess what students
have learned (Effective Assessment), head teaduened 1.6, Upper class
teachers scored 1.63, Lower class teachers scogdd d4nd student scored
1.33. In a scale of 1 to 3, where 1 was disagreem®derately agree and 3
strongly agree, head teachers, upper class teadbesex class teachers and
students seemed to disagree with the statementoVidrall means core was
1.62 implying that all respondents generally disadrwith the statement. This

further implies that curriculum implementation haat been effective.
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On the statement that teachers plan instructionisheppropriate for a diverse
student population, including students with spesedds, head teachers scored
1, Upper class teachers scored 1.37, Lower classhées scored 1.94, and
student scored 1. In a scale of 1 to 3, where 1 disegree, 2 , moderately
agree and 3 strongly agree, head teachers, uppss tdachers, lower class
teachers and students seemed to disagree withtabement. The overall
means core was 1.32 implying that all respondeatelly disagreed with
the statement. This further implies that curriculimplementation had not

been effective.
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Table 4.6: Effects of teachers competency and effe@ curriculum

implementation

Std.
N Mean Deviation

The teachers in Non formal head teacher 15 2.47 0.915
Schools are highly educatedUpper class teacher 19 1.05 0.229

Lower class teacher 16 2.31 0.602

Student 18 1.33 0.767

Total 68 1.74 0.891
Teachers know the content head teacher 15 1.8 1.014
appropriate to their teachingUpper class teacher 19 1 0
specialty and the relevant Lower class teacher 16 1.44 0.512
applications of this content Student 18 1.22 0.647
(Subject Area Competence) Total 68 1.34 0.683
Teachers understand the  head teacher 15 2.07 1.033
ways in which their Upper class teacher 19 1.21 0.419
teaching area connects to Lower class teacher 16 2.38 0.806
the broad curriculum Student 18 111 0.471
(Competence in Curriculum
Theory) Total 68 1.65 0.877
Teachers know the ways in head teacher 15 1.33 0.488
which learning takes place, Upper class teacher 19 1 0
and they know the Lower class teacher 16 1 0
appropriate levels of Student 18 1.22 0.647
intellectual, physical, social,
and emotional development
of the students they teach (
Competence in
Developmental Theory) Total 68 1.13 0.42
Teachers recognize the head teacher 15 2.73 0.458
impact of cultural, Upper class teacher 19 1 0
economic, political, and Lower class teacher 16 1.06 0.25
social environments upon  Student 18 1.33 0.767
their discipline(
Competence in Diverse
Cultural Environments) Total 68 1.49 0.819
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Std.

N Mean Deviation
Teachers know the specific head teacher 15 1.73 0.884
uses of technology in their Upper class teacher 19 1.74 0.933
discipline (Subject-Specific Lower class teacher 16 1.75 1
Technology). Student 18 1.72 0.895
Total 68 1.74 0.908
Teachers practice effective head teacher 15 1.6 0.91
classroom management by Upper class teacher 19 1.53 0.841
Exercising leadership or by Lower class teacher 16 1.81 0.981
taking personal Student 18 1.67 0.97
responsibility for the
progress of all students. Total 68 1.65 0.91
Teachers use a variety of head teacher 15 1.47 0.743
methods to teach students, Upper class teacher 19 1.21 0.419
including cooperative Lower class teacher 16 1.63 0.885
learning techniques, to Student 18 1.72 0.958
promote content knowledge,
critical thinking, and
problem-solving
skills(effective teaching
practices) Total 68 15 0.782
Teachers use a variety of head teacher 15 1.6 0.91
methods to assess what  Upper class teacher 19 1.63 0.955
students have learned Lower class teacher 16 1.94 0.929
(Effective Assessment) Student 18 1.33 0.767
Total 68 1.62 0.898
Teachers plan instruction  head teacher 15 1 0
that is appropriate for a Upper class teacher 19 1.37 0.597
diverse student population, Lower class teacher 16 1.94 0.929
including students with
special needs. Student 18 1 0
Total 68 1.32 0.657
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4.3.3 Effect of physical facilities on curriculum mplementation

This section sought to establish the views of #spondent regarding effects
of physical facilities on curriculum implementatio@n the statement that the
schools has well lit offices, head teachers st@rd7 , Upper class teachers
scored 1, Lower class teachers scored 1.69, addrgtgcored 1.11. In a scale
of 1 to 3, where 1 was disagree, 2 , moderatelgeagind 3 strongly agree,
head teachers seems to moderately agree withatersnt while lower class
teachers, upper class teachers, and students sdendéhgree. The overall
mean score was 1.51 implying that all respondeateglly disagreed with
the statement. This further implies that curriculimplementation had not

been effective.

On the statement that the school has comfortaldes;thead teachers scored
2.53, Upper class teachers scored 1, Lower clasbées scored 1, and student
scored 1.33. In a scale of 1 to 3, where 1 wasgtea 2, moderately agree
and 3 strongly agree, head teachers lower clashees, upper class teachers,
and students seemed to disagree with the statefiemtoverall means score
was 1.43 implying that all respondents generalbadieed with the statement.

This further implies that curriculum implementatioad not been effective.

On the statement that tisehool has adequate class rodmsd teachers scored
2.8, Upper class teachers scored 1, Lower clasbeesscored 1, and student
scored 1.33. In a scale of 1 to 3, where 1 wagythea 2 , moderately agree

and 3 strongly agree, head teachers and lovass ¢kachers seem to have
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moderately agreed with the statement, upper claashers, and students
seemed to disagree. The overall mean score was ithg§ing that all
respondents generally disagreed with the stateridms. further implies that

curriculum implementation had not been effective.

On the statement that tkehool has adequate clean drinking waterad teachers
scored 1, Upper class teachers scored 1.4), Lolass teachers scored 2, and
student scored 1.33 . In a scale of 1 to 3, whermad disagree, 2 , moderately
agree and 3 strongly agree. The lower class teac®®m to have moderately
agreed with the statement. Head teacher, uppes tdaxhers, and students
seemed to disagree. The overall mean score was ithglying that all
respondents generally disagreed with the stateridms. further implies that

curriculum implementation had not been effective.

On the statement that the school is located inrea @ith no noise pollution,
head teachers scored 2.33, Upper class teachemsds&or4, Lower class
teachers scored 1.13, and student scored 1.06dal@ of 1 to 3, where 1 was
disagree, 2 , moderately agree and 3 strongly adnessd teachers seem to
have moderately agreed with the statement, ugpss teachers, lower class
teacher and students seemed to disagree. The loneah score was 1.54
implying that all respondents generally disagredth ihe statement. This

further implies that curriculum implementation hamt been effective.
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On the statement that the school is located inraa with adequate security,
head teachers scored 1.8, Upper class teacheedstotower class teachers
scored 1, and student scored 1.72. In a scalémBlwhere 1 was disagree, 2,
moderately agree and 3 strongly agree, head teadtwer class teachers,
upper class teachers, and students disagreed hatstatement. The overall
mean score was 1.37 implying that all respondeatelly disagreed with

the statement. This further implies that curriculimplementation had not

been effective.
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Table 4.7: Effects of physical facilities on curriclum implementation

N Me Std.
an  Deviation
The school has well lit offices head teacher 15 472.0.915
Upper class teacher 19 1 0
Lower class teacher 16 1.69 0.946
Student 18 1.11 0.471
Total 68 151 0.872
The school has comfortable stafhead teacher 15 2.53 0.516
chairs Upper class teacher 19 1 0
Lower class teacher 16 1 0
Student 18 1.33 0.767
Total 68 1.43 0.759
The school has adequate class head teacher 15 2.8 0.561
rooms Upper class teacher 19 1 0
Lower class teacher 16 1 0
Student 18 1.33 0.767
Total 68 1.49 0.855
The school has adequate clean head teacher 15 1 0
drinking water Upper class teacher 19 1.47 0.841
Lower class teacher 16 2 1.033
Student 18 1.33 0.485
Total 68 146 0.781
The school is located in an area head teacher 15 2.33 0.976
with no noise pollution Upper class teacher 19 1.74 0.872
Lower class teacher 16 1.13 0.5
Student 18 1.06 0.236
Total 68 1.54 0.854
The school is located in an area head teacher 15 1.8 1.014
with adequate security Upper class teacher 19 1 0
Lower class teacher 16 1 0
Student 18 1.72 0.895
Total 68 1.37 0.751
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4.3.4 Effect of Resources on curriculum implementain

This section sought to establish the views of #spondent regarding effects
of resources on curriculum implementation. On ttagesnent that the school
receive adequate financing from the Government,dHeachers scored 1.8 ,
Upper class teachers scored 1, Lower class teactcered 1, and student
scored 1.11. In a scale of 1 to 3, where 1 waggdiga 2 , moderately agree
and 3 strongly agree, head teachers, lower adasheérs, upper class teachers,
and students disagree with the statement. The lbvaean score was 1.21
implying that all respondents generally disagredth ihe statement. This

further implies that curriculum implementation hamt been effective.

On the statement that the school receives adeduaiing for paying
teachers, head teachers scored 2.07, Upper claskets scored 1, Lower
class teachers scored 1.06, and student scoredid.@%cale of 1 to 3, where
1 was disagree, 2 , moderately agree and 3 straggbe, head teachers seem
to have moderately agreed with the statement, ruplpss teachers, lower
class teachers and students seemed to disagreavéledl mean score was
1.31 implying that all respondents generally disagrwith the statement. This

further implies that curriculum implementation hamt been effective.

On the statement that the school receive govemhimed in good time head
teachers scored 1.4, Upper class teachers scdd@d Llower class teachers
scored 1.69, and student scored 1.33. In a scale wf 3, where 1 was

disagree, 2 , moderately agree and 3 strongly abesal teachers, upper class
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teachers, lower class teachers and students releshwith the statement. The
overall mean score was 1.43 implying that all resigmts generally disagreed
with the statement. This further implies that aulum implementation had

not been effective.

On the statement that the school has been allocatequate teachers, head
teachers scored 1.6, Upper class teachers scoredwler class teachers
scored 1.25, and student scored 1.33. In a scaleé @wf 3, where 1 was

disagree, 2 , moderately agree and 3 strongly agrbead teachers, upper
class teachers, lower class teachers and studésdgreed with the statement.
The overall mean score was 1.28 implying that afippndents generally
disagreed with the statement. This further implidsat curriculum

implementation had not been effective.

On the statement that the school has adequaiegvmaterials such as chalk
and blackboards, head teachers scored 1.13, Ulgssr teachers scored 1.63,
Lower class teachers scored 1.25, and studentds¢at@. In a scale of 1 to 3,
where 1 was disagree, 2 , moderately agree andoBgbf agree, head
teachers, upper class teachers, lower class tsaahd students disagreed
with the statement.. The overall mean score wad In®plying that all
respondents generally disagreed with the stateniéms. further implies that

curriculum implementation had not been effective.
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On the statement that the school has adequate isxesnd books, head
teachers scored 1.27, Upper class teachers sca@3édLbwer class teachers
scored 1.38, and student scored 1. In a scaldmBlwhere 1 was disagree, 2,
moderately agree and 3 strongly agree, head tegctpper class teachers,
lower class teachers and students disagreed hatistatement.. The overall
mean score was 1.25 implying that all respondeatelly disagreed with

the statement. This further implies that curriculimplementation had not

been effective.
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Table 4.8: Effects of resources on curriculum implmentation

Std.
Deviatio
N Mean n
The school receive adequatenhead teacher 15 1.8 1.014
financing from the Upper class
Government teacher 19 1 0
Lower class
teacher 16 1 0
Studen 18 1.11 0.471
Total 68 1.21 0.612
The school receive adequatehead teache 15 2.07 1.03:
funding for paying teachers  uUpper class
teacher 19 1 0
Lower class
teacher 16 1.06 0.25
Studen 18 1.22 0.641
Total 68 1.31 0.718
The school receive head teacher 15 1.4 0.828
government fund in good timeypper class
teache 19 1.32 0.47¢
Lower class
teacher 16 1.69 0.793
Student 18 1.33 0.767
Total 68 1.43 0.719
The school has been head teacher 15 1.6 0.737
allocated adequate teachers ypper class
teacher 19 1 0
Lower class
teacher 16 1.25 0.447
Student 18 1.33 0.767
Total 68 1.28 0.595
The school has adequate  head teacher 15 1.13 0.352
writing materials such as Upper class
chalk and blackboards teacher 19 1.63 0.955
Lower class
teacher 16 1.25 0.577
Studen 18 1.1 0.51«¢
Total 68 1.31 0.675
The school has adequate  head teacher 15 1.27 0.704
exercise and books Upper class
teache 19 1.37 0.597
Lower class
teacher 16 1.38 0.5
Studen 18 1 0
Total 68 1.25 0.529
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4.3.5 Effects of community participation on currculum implementation
This section sought to establish the views of #spondent regarding effects
of community participation on curriculum implemetida. On the statement
that the students of the schools are keen and &a#itic on learning the
content of the curriculum Head teachers scored, 1Ufper class teachers
scored 1, Lower class teachers scored 1, and stadered 1.67. In a scale of
1 to 3, where 1 was disagree, 2 , moderately agnee3 strongly agree, head
teachers, upper class teachers, lower class teaalner students disagreed
with the statement The overall mean score was 1n3dlying that all
respondents generally disagreed with the stateridris. further implies that

curriculum implementation had not been effective.

On the statement that the that their parents scir@keen on supporting the
curriculum implementation by paying fees in timeal teachers scored 2.07,
Upper class teachers scored 1, Lower class teashersd 1.19, and student
scored 1.22 . In a scale of 1 to 3, where 1 waagiee, 2 , moderately agree
and 3 strongly agree, head teachers seem to ntelyeagree with the
statement while , upper class teachers, lower deashers and students
disagreed with the statement. The overall meanesa@is 1.34 implying that
all respondents generally disagreed with the stmeniThis further implies

that curriculum implementation had not been effecti
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On the statement that the neighboring communitypstp the school by
shunning unethical practice near schools such esatpg bars, head teachers
scored 2.27, Upper class teachers scored 1, Ldass teachers scored 1, and
student scored 1.11 . In a scale of 1 to 3, whemad disagree, 2 , moderately
agree and 3 strongly agree, head teachers seemvé moderately agreed
with the statement, upper class teachers, loweassclaachers and students
seemed to disagree. The overall mean score was ihBlying that all
respondents generally disagreed with the statermidris. further implies that

curriculum implementation had not been effective.

On the statement that the professional organizatidhe community are keen
on supporting the school curriculum by making swstiga on the

improvement of the curriculum, head teachers scdield, Upper class

teachers scored 1.73, Lower class teachers scot&] dnd student scored
1.11. In a scale of 1 to 3, where 1 was disagreem®derately agree and 3
strongly agree, , head teachers, upper class teacltmver class teachers and
students disagreed with the statement. The ovemakn score was 1.28
implying that all respondents generally disagredth ihe statement. This

further implies that curriculum implementation hamt been effective.

On the statement that the professional organizaitionthe community are
keen on supporting the school curriculum by ofig attachments to
students head teachers scored 1, Upper class teadueed 1.26, Lower class

teachers scored 1.5, and student scored 1.33 sdala of 1 to 3, where 1 was

58



disagree, 2 , moderately agree and 3 strongly abe=al teachers, upper class
teachers, lower class teachers and students releagith the statement. The
overall mean score was 1.28 implying that all resigmts generally disagreed
with the statement. This further implies that aulum implementation had

not been effective

Table 4.9: Effects on community participation on curiculum

implementation

Standard

N Mean Deviation
The students of the school are keen and
enthusiastic on learning the content of tHaéad teacher 15 1.73 0.884
curriculum Upper class teacher 19 1 0
Lower class teacher 16 1 0
Student 18 1.67 2.376
Total 68 1.34 1.311
The parents school are keen on suppol  pead teacher 15 207 0.961
the curriculum implementation by paying
fees in time Upper class teacher 19 1 0
Lower class teacher 16 1.19 0.403
Student 18 1.22 0.647
Total 68 1.34 0.704
The neighboring community supports theépeaq teacher 15 297 0.799
school by shunning unethical practice U | h 19 1 0
near schools such as operating bars pper class teacher
Lower class teacher 16 1 0
Student 18 111 0.471
Total 68 1.31 0.675
The professional organization in the head teacher 15 1.73 0.961
community are keen on supporting the
school curriculum by making suggestionupper class teacher 19 116 0.375
on the improvement of the curriculum  Lower class teacher 16 1.19 0.403
Student 18 111 0.471
Total 68 1.28 0.619
The professional organizations in 1 head teacher 15 1 0
community are keen on supporting the
school curriculum by ~ offering Upper class teacher 19 1.26 0.653
attachments to students Lower class teacher 16 15 0.516
Student 18 1.33 0.767
Total 68 1.28 0.595
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4.4 Inferential Statistics on dependent and indepetent variables

4.4.1 Correlation analysis

Table 4.10 displays the results of correlation tasalysis between the
dependent variable (Curriculum implementation) amdkependent variables

and also correlation among the independent vasahlemselves.

Table 4. 10: Correlation analysis

Physica Commu
Teachers Curriculum I nity
competen implementati faciliie Resour participa
ce on S ce tion
Pearson
Teachers Correlati
competence on 1
Sig. (2-
tailed) 0.00
Curriculum  Pearson
implementati Correlati
on on 372 1
Sig. (2-
tailed) 0.002 0.00
Pearson
Physical Correlati
facilities on .563** TT72%* 1
Sig. (2-
tailed) 0.00 0.00 0.00
Pearson
Correlati
Resources on .501** .760** .621** 1
Sig. (2-
tailed) 0.00 0.00 0.00 0.00
Pearson
Community  Correlati
participatior on 468** .697** 716** . 708** 1
Sig. (2-
tailed’ 0.0C 0.0C 0.0C 0.0C 0.0C
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Results on Table 4.10 shows that curriculum impletatgon was positively
correlated with all the independent variables. cheas competence has a
positive and significant correlation with curricalu implementation (r=
0.372). This implies that those who rated teacherspetence highly also

rated curriculum implementation highly.

Adequacy of physical facilities has a positive aghificant correlation with
curriculum implementation (r= 0.772). This impli¢sat those who rated

physical facilities highly also rated curriculumptamentation highly.

Adequacy of resources has a positive and significaorrelation with
curriculum implementation (r= 0.760). This impli¢sat those who rated

resources highly also rated curriculum implemeatahighly.

Adequacy of community participation has a positiead significant
correlation with curriculum implementation (r= 049This implies that those
who rated adequacy of community resources highép ahted curriculum

implementation highly.

This reveals that any positive change in teacheompetency, physical

facilities, resources and community participationll wesult to effective

curriculum implementation.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction
This chapter finalizes the study by proving the mary of key findings,
conclusions and recommendations. The summary, @sipds and

recommendations are aligned to the specific objestof the study.

5.2 Summary of key findings

One of the key findings was that poor curriculunpiementation in Mbooni
district. This was demonstrated by the extent cfagieement with the
statements in the questionnaire in support of culwim guided by study

objectives.

The first objective was to establish the extenivtoch adequacy of teacher’s
competency affect the implementation of curriculfon non-formal schools.
Descriptive results revealed that teacher’'s conmogtevas low in on-formal
schools in Mbooni District. This was demonstratgd thbe mean score of
responses. Correlation results indicated that x&cltompetency was a key
determinant of curriculum implementation. The clkatien between teacher’s

competency and curriculum implementation was fotanide positive.
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The second objective was to determine the effeghgsical facilities on the
implementation of the curriculum in Non-formal sok® Findings reveal that
a majority disagreed with the statement that tbefool has adequate rooms in
school, the school has adequate clean drinking rwasslequate seats, the
school has adequate writing materials, the sch@d adequate reading
materials. Results indicate that poor physicallitées lead to low curriculum
implementation. This was demonstrated by the pasitand significant
correlation between physical facilities and curtion implementation. Hence,
poor teaching facilities lead to low curriculum ilementation and adequate

teaching facilities leads to high curriculum implkemation.

The third objective sought to identify the effeadé resources on the
implementation on the curriculum in Non-formal solso Findings reveal that
a majority disagreed with the statement that tbieosl receive adequate
financing from the Government. Results indicatet tlkeck of resources
especially from the government leads to slow cuhldm implementation.
Findings show that correlation between resourcdscarriculum is positive
significant. The findings imply that resources hasignificant effect on
curriculum implementation. Hence, lack of resoureagls to low curriculum

implementation.

The last objective was to determine the extent thicw community
participation affects the implementation of curhicu in Non-formal schools.

Findings reveal that a majority disagreed with #t@tements in regards to
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community support of curriculum implementation. Rés indicate that lack
of community support leads to low curriculum impkemation. The
correlation between public participation and cuwriien implementation is

positive.

5.3 Conclusions

Teachers competency on various aspects was fouimthbdequate. Teacher’s
competency is a key driver to curriculum impleméota This kind of finding
is a familiar as it has been supported by otheolsch and hence highlighting
the intensity of teachers competence in drivingiculum implementation in

non-formal schools.

Physical facilities were found to be inadequateysittal facility was found to
significantly influence curriculum implementatiordence poor or inadequate

physical facilities lead to low curriculum implentation.

Resources were found to be inadequate. Resourcedoumnd to be one of the
basic factors that affect curriculum implementationnon-formal schools.

Lack of resources has a negative impact on cutnoumplementation.

It was concluded that community participation inr@ulum implementation
was inadequate. Community Participation was foumdaffect curriculum
implementation in non-formal schools. Lack of commityi support negatively

influence curriculum implementation.
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5.4 Recommendations of the study

The study recommends that;

Teachers competency need to be enhanced. Edugstibe key to success
and success only comes when one is educated wigierson who has

knowledge and is also highly qualified. The Goveemtnshould intervene in

the process of recruiting teachers and should ertbat qualified teachers are
allocated in the Non formal sectors so as to ensomgpetency which births to

curriculum implementation.

Resources and funding to Nonformal Schools nedmktenhanced. Education
financing needs to be given priority as the acdesbetter school facilities

may improve the working and learning environment both teachers and
students. Government and nongovernmental institatieeed to develop better
financing to improve non- formal school facilities doing so would increase

curriculum implementation.

Physical Facilities need to be enhanced. Inadeqgplaysical facilities are a
hindrance to curriculum implementation in non-fotreehool. The calls for
policy intervention from the government departmemsncerned with
education and vision 2030. Extensive need for memovated of schools
facilities such as, offices, classrooms should fiecgvely addressed so as to

enhance curriculum implementation and birth oédncated society.
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The community is called to support curriculum immpentation because they
have an impact in this area. The more the suppon fparents, profession

organization, the better the implementation

5.5 Suggested areas for further research

The study recommends that future areas of studyl@hooncentrate on a
larger sample. A sample of 68 may have been srhaligh representative.
Given funding and time, further studies should @mate on a bigger
sample. Future studies should focus on factors ctifigg curriculum
implementation in relation to teachers’ motivatfon both public and private

formal schools
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APPENDICES
Appendix I: Letter of introduction
University of Nairobi
Department of Education
Administration and Planning
P.0O. Box 92, Kikuyu, Nairobi
To the Headteacher,
.............. Primary School,

P.O. Box Kikima.

Dear Sir/Madam

RE: REQUEST FOR RESEARCH DATA

| am a Master of Education student (M.Ed) at thevehsity of Nairobi
carrying out a research in Determinants of Curtoullmplementation in

Non-Formal Schools in Mbooni District, Makueni CoyrKenya.

The purpose of this letter is to kindly request yowassist me by filling in the

attached questionnaire as correctly and honespossible. | assure you that
your identity and answers will be treated with usthoonfidentiality and the

information given shall strictly be used only faetpurpose of this research.

Thank you for your co-operation in this importareecise.

Yours faithfully,

Charles Mwania
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Appendix Il: Questionnaire on basic information
This questionnaire is intended to collect inforroatifrom headteachers,
teachers and pupils regarding determinants to img@hgation of curriculum in
non- formal schools in Mbooni west district. Yowe &indly requested to fill
the questionnaire. Your response will be used Her purpose of this study
only. To ensure complete confidentiality pleasendbwrite your name or that

of your centre. Please tick where necessary orlgiked answers.

SECTION 1: BASIC INFORMATION (Please tick where Appropriate)

School

Tick the one that’s describes your position
* Headteacher/Administrator
» Upper primary teachers
* Lower primary teachers
* Pupils

1) Name (Optional).......cc.viriii it e

2) Gender
Male [ ] Female []
3) Age
21-30 31-50 Over 50

4) How many years have you been in this school?

Less than 1 Year [] 1-2 Years []
3to 5 years [] 6 to 7 years []
More than 7 years []
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Appendix Ill: Questionnaire on effective curriculum implementation

The following statements attempt to establish théing of curriculum

Implementation. Please indicate by a tick your mpiron each statement

No | Statement Disagree | Moderately Strongly
Agree agree
1 2 3
1 | Awareness Workshops  we

offered to teachers of variols

grade levels to familiarize the

i

with the content and format of the

new curriculum.

Upon completion  of th

implementation workshops, the

principal and teachers review

D

the content and format of the new

document.

The principals and teachers had

the opportunity to investigate

textbooks, software, online

resources, and other instructional

materials that may be needed
effectively implement the ne

curriculum.
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The teams meet regularly
discuss students, the unit, and th

work together as a team

eir

The teachers are satisfied with

curriculum contents

he

The students are satisfied with f{

curriculum contents

he

The school administration
satisfied with the curriculun

contents

is

The parents is satisfied with t

curriculum contents
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Appendix IV: Questionnaire on teachers’ competence
The following statements attempt to establish treting of teacher

competence. Please indicate by a tick your opinioeach statement

No | Statement Disagree| Moderately| Strongly
Agree agree
1 2 3

1 The teachers in Non formal Schools

are highly educated

2 | Teachers know the content appropriate
to their teaching specialty and the
relevant applications of this content

(Subject Area Competence)

3 Teachers understand the ways in which
their teaching area connects to the
broad curriculum (Competence |in

Curriculum Theory)

4 | Teachers know the ways in which
learning takes place, and they know
the appropriate levels of intellectual,
physical, social, and emotiongl
development of the students they teach
( Competence in Developmental

Theory)

5 | Teachers recognize the impact |of

cultural, economic, political, and socigal
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environments upon their disciplin
Competence in Diverse Cultur

Environments)

11%
~—~

al

Teachers know the specific uses
technology in their discipline (Subjed

Specific Technology).

of

—
1

Teachers practice effective classro

management by Exercising leadershi

or by taking personal responsibility f

the progress of all students.

Teachers use a variety of methods
teach students, including cooperat

learning techniques, to promo

content knowledge, critical thinking,

and problem-solving skills(effectiv

teaching practices)

to

Ve

te

e

Teachers use a variety of methods
assess what students have lear|

(Effective Assessment)

to

ned

10

Teachers plan instruction that

appropriate for a diverse stude

population, including students with

special needs.

is

nt
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Appendix V: Questionnaire on physical facilities

The following statements attempt to establish #ieng of physical facilities.

Please indicate by a tick your opinion on eactestant

No | Statement Disagree | Moderately Strongly
Agree agree
1 2 3
1 | The school has well lit offic
2 | The school has comfortable staff
chairs
3 | The school has adequate cl
rooms
4 | The school has adequate cl
drinking water
5 | The school is located in an afea
with no noise pollution
6 | The school is located in an afea

with adequate security
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Appendix VI: Questionnaire on resources
The following statements attempt to establish #ieng of resources. Please

indicate by a tick your opinion on each statement

No | Statement Disagree| Moderately Strongly
Agree agree
1 2 3

1 | The school receive adequi

financing from the Government

2 | The school receive adequi

funding for paying teachers

3 | The school receive governme

fund in good time

4 | The school has been allocated

adequate teachers

5 | The school has adequate writing
materials such as chalk and

blackboards

6 | The school has adequate exercise

and books
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Appendix VII: Questionnaire on community participation
The following statements attempt to establish théng of community

participation. Please indicate by a tick your opmon each statement

No | Statement Disagree Moderately Strongly
Agree agree
1 2 3

1 | The students of the school are keen jand
enthusiastic on learning the content| of

the curriculum

2 | The parents school are keen |on

supporting the curriculum

v

implementation by paying fees in time

3 | The neighboring community supports
the school by shunning unethical
practice near schools such as operating

bars

4 | The professional organization in the
community are keen on supporting the
school curriculum by making
suggestion on the improvement of the

curriculum

5 | The professional organizations in the
community are keen on supporting
the school curriculum by  offering

attachments to students
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Appendix Ill: Research authorization letter

REPUBLIC OF KENYA

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623;\00100
Mobile: 0713 788 787 , 0735 404 245 \I:lv.&elti(?iBeI\l;SVNv:{ ke
Fax: 254-020-2213215 2 .ncst.go.
When replying please quote

secretary@ncst.go.ke

Date:
Our Ref:

NCST/RCD/14/013/1068 17" June, 2013

Charles Ndunda Mwania
University of Nairobi
P.O.Box 92-0902
Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 11" Jurne, 2013 for authority to carry
out research on “Determinants of curriculum implementations in Non-
Formal schools in Mbooni West District, Makueni County, Kenya,” 1
am pleased to inform you that you have been authorized to undertake
research in Mbooni West District for a period ending 31% December,
2013.

You are advised to report to the District Commissioner and the District
Education Officer, Mbooni West District before embarking on the
research project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

\\,)\/&E%:Hﬁh '

DR. M. K. RUGUTT-R HSC.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Mbooni West District.

; L i P itte a t Biresmio b F Science and
“The National Council for Sclence and Technology is Committed to the :‘rO??‘U.LOVl’OJ‘ cience ¢

Technology for National Development’”.
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Appendix IV: Research permit

R SOIENCE AN
SCEMEE ABD

SCIEHNGE A
e
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