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ABSTRACT

The purpose of this study was to investigate th8uence of student’s
involvement in decision making on discipline in palschools in Kitui Central
District, Kenya. Four research objectives guidezldtudy. The study employed a
descriptive survey design. The sample for the stwdg 260 prefects, nine
principals and 9 deputy principals. The main redeanstrument that was used in
this study was questionnaires. Data was analyseg $&PSS computer software.
Findings on the students’ involvement in the plagnof school co curricular
revealed that there were various co curricularvdigs in the schools. Findings
also indicated that students were involved in trentilation of school rules and
regulations. Based in the findings, the study aedetl that students participated
in school decision making process. It was also kemed that students play a very
crucial role in school management through partioqgain different decision
making processes. The study also concluded thatcth@ols involved the students
in decision making process regarding extracurricudativities. The study
concluded that majority of the respondents inditdkat the students themselves
decided which extracurricular activities to pagpeie. The findings further
indicates that majority of the students were givka chance to air out their
suggestions with only few disagreeing that stusleare given the chance to
suggest on how to improve on extracurricular attéigi The study also concludes
that meaningful student involvement in decision mglkprocess engages students
as decision-makers, who partner with educators aixendecisions throughout
schools, in areas that affect their individual teag as well as the entire school
community. In view of the findings the study recoemded that students should
be encouraged by the school managers to participatecision making process
in their respective schools, in different aspectsluding decision on school
uniform, rules and regulations, leadership, academiork, time table,
extracurricular activities. The school adminiswatishould consider students’
opinions raised in different forums in decision nmak formulation and
implementation in different aspects concerning sheool management. Taking
the limitations and delimitations of the study iasvsuggested that a similar study
can be carried out in different geographical ateamvestigate the influence of
students’ involvement in decision making processbath private and public
schools and how they influence discipline. A conagige study of students’
involvement or lack of it in decision making prosesnd how they influence
discipline in schools can be conducted.

XV



CHAPTER ONE

INTRODUCTION

1.1 Background of the study

Student involvement in decision making in secondaghools refers to
participation of students in matters concerningaargation, administration,
functions and control of discipline through delegat of powers and
responsibility to the student body and student Sewes who furnish valuable
feedback. In a democratic country, one of the irtgya functions of the school is
to give training to the future citizens through jgabs, opportunities, settings, and

activities that will fit them for successful adiife (Kochhar, 2007).

Student involvement in school administration, ifoperly organized and
supervised, offers the best of the opportunitiesdeveloping students’ morale,
co-operation, prudent leadership and intelligetbveership and also increases in
self direction and dependence (Sushila, 2004).Wdtedents are involved in
decision making, it enables schools to mobilizatalforces for a comprehensive
programme of activities which further enlists theaperation of both students
and teachers much more effectively than would [ssipte if the programme was
to be implemented the school administrators ormyolvement provides better
opportunities for teachers to gauge the speciditiabi of their pupils than as

afforded by school curriculum. This will in turn swthen the administration of



the school as the responsibility for organizingivaidés and for maintaining
discipline is actually shared by the teachers, esitgl and the school
administration even though the ultimate and offisponsibility in these matters

lies with the principal (Kochhar,2007).

The major aim of administration in any secondaiyost institution according to
Ongondo (2005), is coordinating the efforts of theembers towards the
achievement of certain specific goals. In a secondahool hierarchy, it is the
principal’s role to organize, manage and contrel $kaff in the school. Ongondo
(2005) still emphasizes that school administrai®@ social process concerned
with identifying, maintaining, controlling and ugihg formal organized human
material energies with the integration system, glesi to accomplish pre-

determined objectives.

All schools are supposed to appoint student leattergerform various roles

(Harris, 2004). The head prefect is in charge efwinole prefect body and has to
coordinate and oversee the work of different prsfat the school. Prefects play
an important role in the school administration émeir responsibilities are vested
with certain powers (punitive and authoritative)iethenable them to improve

discipline among students. A prefect falls in alacahain of command and it is
expected that he will be responsible to the stigdant the school administrators

for the position he has. (Harris, 2004)



Contemporary studies for example that of Harrif0@® have sought to
understand the relationship between distributedsugershared aspects of
leadership for example Harris, (2004). This foaudrnven by a widespread belief
about the superior benefits of distributed verswcentrated leadership.
Moreover, it has been argued that distributed fowhdeadership reflect the
reality of the day-to-day division of labor in sc® and minimize the probability
of indiscipline due to error in decision making bse of additional information

available from diverse, leadership sharing soufelesris, 2004).

In a research carried out on the nature and exdérstudent involvement in
education policy making in Canadian school systéfstchley,2003) results
indicated that there are numerous benefits to megéuistudents’ involvement is
decision making on various issues in the schoatirlihvolvement provided great
interest in academic achievement, gained in temtes¢ had a higher graduation
rate and increased student engagement in the scho®lschool administrators
reported having new perspectives about schools godiing ally ship and
partnership with the students which yielded greatareptance of programs and
decisions. Involvement also helped realize higkgels of ownership, increased
belonging and motivation, identification and edumatgoals which in turn

decrease cases of indiscipline (Critchley, 2003).

Fletcher (2004) notes that meaningful student wewlent evolves from a

growing awareness among students and educatorsydbag people can and



should play a crucial role in the success of scimmprovement. He observes that
educators refute the misconception that engagingests as partners in school
change is about “making students happy, pacifyinguly children” or “letting
kids run the school.” Contemporary research shdvas when educators work
with students in schools — as opposed to workimghHem based on democratic
principles - school improvement is positive and megful for everyone involved

(Fletcher, 2004).

However according to Freire (1998) researchers aanbcates still find that
students are continuously neglected, and sometauigely denied, any sort of
role in their school’s improvement programs. Frairgued that learning must be
rooted in the experiences that students come fechool is an example of an
experience that students have in common; and \espit® experts’ calls for
meaningful student involvement, there is no wideagreffort to engage students
in school improvement. Fullan (1991) brings out Wew that when adults think
of students, they think of them as potential bemafies of change and they rarely
think of them as participants in a process of sthbange and organizational life.
Meaningful student involvement authorizes studamis adults to form powerful

partnerships to improve schools (Fullan, 1991).

Ongondo (2005), observes that in Kenya, the predgstem and the student’s
council are the main structures used in studeniglvement in maintenance of

discipline and decision-making. The degree of iagolent is mainly



consultative. This means that the teacher incltidestudents in decision making
mainly to encourage compliance. However, in higlgtan student participation
in school administration in secondary schools imy& he found out that there is
need for a deliberate effort to generate trust betwstudents, teachers, prefects
and other students to erase the “them” and “us’dsyme for students’

involvement in decision making process to be moeammngful

1.2 Statement of the problem

In the period 2009-2010 the Kenya educational systexperienced an
unprecented number of students’ unrest and strikeitui region, central

district had a much larger share of these troubtaspared to the other four
newly created neighbouring districts. Six boys selewy schools and two girls
secondary schools were outrightly on strike, as pamed to the other districts
which had only four cases in total. (District Eduma Officer (DEO Kitui 2010).

The cases may have been much greater than thisdgeoé unwillingness of the
head teachers to report the cases of students'stuamred strikes unless the
situation was clearly out of hand. The District Edtion Officer (DEO), Kitui

Central District was quoted in the quarterly Newettér, Education March 2011
lamenting that the standards of education andplisei are falling as compared to

the neighboring newly created districts

The Education News Letter of 2010, had quoted presly, various education

officers together with the Officer Commanding PeliDivision (OCPD) Kitui,
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Central, who citing increased cases of indiscipdnengst various schools in the
area. A case at hand was the recent school th&idineation officials had visited,
where students defied school authorities, boycattasises and were on the verge
of a strike. The education officials called for dsats’ involvement and
understanding of their role as an amicable solutvas sought by the education

stake holders.

Having realized the importance of student involvetma administration of
discipline and specifically the need for improvemenhsecondary school students
participation in school administration in Kenyaististudy seeks to analyse the
effect of students’ involvement in decision makpr@cess on discipline in Kitui

Central District, in Kitui County.

1.3 Purpose of the study

The purpose of this study was to investigate th8uence of student’s
involvement in decision making on discipline in palschools in Kitui Central

District, Kenya.

1.4 Research objectives

To achieve the above purpose the study was bastwdallowing

objectives

i) To identify the process used to involve studemtsiecision making process in

public schools in Kitui Central District

6



i) To establish whether involving students in the plag of school co curricular

activities influence discipline.

i) To determine whether involving student leadersaruis such as meetings

influence the maintenance of discipline in school.

iv) To examine the extent to which the students arelwed in the formulation of

school rules and regulations in Kitui Central Dgdtr

1.5 Research questions

This study was guided by the following researchstjoas:

i) What is the process used to involve students irsth@ol’s decision making

process?

i) In what ways are the students involved in the plasprof school extra

curriculum activities with its influence on disampe?

i) How do students’ leader’s forums influence the reiance of discipline in

the schools?

iv) What is the extent the students are involved inftingation of school rules

and regulations?



1.6 Significance of the study

This may provide a source of information for anytlier studies. The study
findings may be utilized by the Ministry of Educati (MoE), Kenya Education
Management Institute (KEMI), head teachers, BoafdGovernors (BOG),
Parents Teachers Association (PTA) and other std#lers for effective
implementation of school administration initiativesid strategies. The study
findings may provide policy makers in the Governief Kenya (GoK) with
insights on the critical factors that need to basdered when formulating
policies meant to enhance discipline in schooldfficient and effective school
administration and the overall achievement of ttfeosls objectives especially in
realization of effective management. The studyifigd may also go a long way
in contributing to the body of knowledge in ternigteeory of the field of student
involvement in decision making on discipline resbail he study results may also
provide information on further research for studemécturers interested in this

area of study.

1.7 Limitation of the study

Limitations are those conditions beyond the contothe researcher that may
place restrictions on the conclusions of the st{gst & Khan 2000). One of the
limitations of the this study is that the studyiedl of respondents perceptions.
These perceptions may be have influenced by theracteristics and hence

affect the validity of the study. However the resbar asked respondents to be as
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truthful as possible. Another limitation was thhe trespondents may withhold
some information for fear of exposing the situatminstudents in the schools.
This however was mitigated by explaining to thepoeslents the purpose of the

study.

1.8 Delimitations of the study

The research was only be limited to the public sdaoy schools while excluding
private secondary schools in Kitui Central Distrittfinding out the influence of
student involvement in decision making in thoseostti Due to the fact that the
characteristics of public secondary schools areesdmt similar all over the
country, the findings of this study were therefgeneralized but of course with
caution. Other stakeholders in the school govemaswuch as the Board of

Governors (BOG) were not involved in the study.

1.9 Assumptions of the study

The study was based on the following assumptions

1) That all secondary school administration have puplace a students
council/ students’ leaders forum or students’ mefesystem or executive
office bearers of clubs and societies who monitscigline and are able

to respond to the researcher’s questions.

i) The respondents are knowledgeable, honest, truthifidl competent

enough to provide the required information.
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iii) That the relevant records and data of student’cgzation are readily

available at schools and education offices.

iv) Their will be a favourable understanding for the portance of
participation of students participation by secogdarhool administrators

of discipline for effective school management.

1.10 Definition of significant terms

The following is the definition of significant tesiwwhich were used in this study.

CDF schoolsrefer to schools that have been initiated, sustiaifuended and build
by the Constituency Development Fund. They are athynhow cost Mixed Day
Schools.

Decision making refers to the deliberations on the way forward endg the

school administrators on the issues regardingllyeto day running of schools.

Discipline refers to the upright behavior of the students afidthe staff in

secondary school, be they teachers or other warkers

Education administration refers to the direction, control and managemerallof
matters pertaining education in schools. It enfadgslership in implementation of

education policies and plans.

Leadership refers to the process whereby individuals influencghers to
undertake a course of action on their own volitr@ither because it is required

nor because of the fear of the consequences oforopliance.

10



Prefect refers to the student with leadership qualities tivbie selected by the
school administrators or elected by students. Tdreythen given certain powers

and responsibilities to represent, control and gsididents.

School rules and regulationgefer to the set of rules and regulations in thislg
refer to the set rules and guidelines that studeimsild adhere to when they are
in school. School rules and regulations are vital taey help the school

administrators in the maintenance of order in tfosl.

1.11 Organization of the study

The study had five chapters. Chapter one dealt Whéhbackground of study,
statement of problem, purpose of study, objectfestudy, research questions,
and significance of study, limitation of study, idgtation of study, assumption of
study and definition of significant terms. Chagigo dealt with literature review,
students’ involvement in decision making, decisiomaking in schools,
involvement in planning extra curriculum activitiesnvolvement in the
formulation of rules and regulations, theoreticaview, theoretical framework
and conceptual framework. Chapter three focusedresearch design, target
population, sample size and sampling techniquelityaof instruments, data
collection procedures and data analysis techniqGeapter four presented the
data analysis, data presentation and interpretattapter five presented the

summary, conclusion, recommendations and suggsshoriurther studies.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents a review of literature byioumr authors and researchers
who have conducted studies on students’ involvenrerdecision making on
school discipline. It presents the review of refaligerature, empirical review of
the variables, formulation of rules and regulatjonglusion for extra curricula

activities, summary of research gaps, theoretiedlthe conceptual frame work.

2.2. Decision making and discipline

Russell (2007) defines the purpose of educatiarivalgzation, a definition which
is partly individual, partly social. It consists, the individual, of both intellectual
and moral qualities: intellectually, a certain nmmim of general knowledge,
technical skill in one's own profession, and a haifi forming opinions on
evidence; morally, of impartiality, kindliness, aadnodicum of self-control. It is
these decisions and opinions which when put togethd discussed form a way
forward to coming up with a better combined assesgnof any situation.
Classroom discipline is designed to produce weltineaed students with proper
personal, social and ethical abilities. These tddlimay eventually give them the
opportunity to make significant contributions toeith communities. An

undisciplined classroom wastes time and energys rstindents of a quality

12



education and diminishes a teacher's overall éffogss in classroom control

(Glenn, 2011).

2.3 Student involvement in decision making in sché®

When presented with opportunities to make significecisions in their schools,
students have been known to parrot educators. T8tadents will say only what
they think adults want to hear. Most students éelsicators by offering the most
outlandish possibilities. In the most dramatic sas¢éudents will simply refuse to
make decisions that they have been taught, bueuselhat decisions should be

made for them (Kushman & Shanessey, 1997).

Kushman and Shanessey (1997) in a collaborativgegrothat included

researchers, teachers, administrators, studentgersity professors and parents
explored how to find out what students think abschool. Seven case studies
were conducted that represented the views of mmma 1,000 students from
across the USA. The conclusions drawn were thatestis are articulate and
aware of what actually happens in schools. Thegggdly give thoughtful, honest

answers to questions about their learning expese@nd they are conscious of
the restructuring and reform processes going ortheir schools. Another

conclusion was that listening to students and gatim what they say was not the
norm. Though teachers and staff were open to hgavimat students had to say,
schools were often at a loss about what to do thighdata. It was also concluded

that there are many ways to find out what studéntk. There are also many

13



ways to involve students in the research and igquiocess, and to integrate the
inquiry results into the school improvement procésashman and Shanessey

1997).

The challenges students pose in decision-making catgled with oft-cited
barriers in the form of systemic roadblocks in si#koand the patronizing
attitudes of adult educators (Fletcher, 2004). Hareresearch has proven that
young people are able to make decisions about @docand their experiences,
knowledge, ideas and opinions are empowered. Thik result to greater
motivation, reasoning skills, and confidence wiburish amongst themselves.
Meaningful student involvement engages studentsdession-makers, who
partner with educators to make decisions througkobbols, in areas that affect

their individual learning as well as the entire@@hcommunity.

There is a plethora of negative stereotypes prewgrgtudent involvement in
school decision-making, as well as structural, uralt and attitudinal barriers.
While the structural and cultural barriers mightdieious, the attitudes might not
be. However, findings from other studies show thathistoric tide of being adult
in schools may be receding. Joiner (2003) note$ thmeaningful student
involvement is where a student member of the bgareerning is elected by the

whole student body, with no interference from adstiators, teachers, or others.
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This is the only way the board can really find the situation as is in the schools

and what students really want (Joiner. 2003).

The involvement of students as representativesboa management boards and
committees takes classroom learning into the conitpnamd opens the door for
many more students to become involved in the mdi@nd practices that shape
their schools. The assertion that student boangseptatives play a valuable role
in helping locally elected school boards understaod their decisions affect the
students they serve, provide the young people vagportunities to learn about
the important debates and compromises that shéyoelgeolicy (Wisconsin State

Office of Superintendent, 2003).

Given the necessity of meaningful student involvetmi@ creating a positive
future for schools, as well as the growing calinfrboth students and educators
for students to be included as decision-makerspashought to change. This
change should begin in the earlier grades withythenger students, evolving and
changing as they grow in their ability. The educatshould continue in their
capacity to engage younger students in attemptaake decisions to influence

the discipline desired in schools (Glenn, 2011).
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2.4 Effects of involvement in planning of extra curculum activities on
discipline

Extracurricular activities have been touted byrtipeoponents as enabling youths
to socialize with peers and adults, set and achgeads, compete fairly, recover
from defeat, and resolve disputes peacefully. ih isxtra curricular activities that
majority students hide comprise of discipline (Gayie Corporation of New
York). At the psychological level, Dworkin, Larsoand Hansen (2003) argue
that extracurricular activities stand out from aethspects of adolescents’ lives at
school because they provide opportunity for idgntiork, develop initiative, and
allow youth to learn emotional competencies andeltgynew social skills. At a
more macro level, they argue that activity paraipn also allows youth to form
new connections with peers and acquire social @it addition, extracurricular
activities for some of the few contexts in whichoegcents regularly come in
contact with unrelated adults outside of the ctamsr (Darling, Hamilton, &

Shaver, 2003).

Recent studies have documented the associatioart€ipation in school-based
extracurricular activities with higher levels ofa@emic commitment and better
academic performance (Cooper, Valentine, Nye, &dkay, 1999) lower rates of
high school dropout (Mahoney & Stattin, 2000), émger levels of delinquency

and arrests, and greater discipline. It was foumdtlvat extracurricular activities
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get students to be involved with all the energied suffer great disappointment
in failure, in sports, games and competition relaieeas. This is a great potential
for indiscipline. Though when the students are Imed in drafting the

consequences of losses and wins their indiscifdimestricted. (Mahoney, 2000).

2.5 Effects of students involvement in formulationof school rules and

regulations on discipline

The issue of student discipline in secondary schathlover the world and also in
Kenya is not just a fleeting concern of tlest few years. The subject has
long been debated and has featured repeatedlyscbool as well as national
agenda both in Kenya. The Government of Keny@oK() is currently

implementing several measures aimed at curbingdheus cases of indiscipline
in learning institutions particularly in theseiof guidance and counseling
units in all secondary schools. The processtudents involvement in decision

making was highlighted (MOEST, 2005).

Kindiki (2009) conducted a study on eight secondatyools in Naivasha, Kenya.
The purpose of the study was to investigate thkiente of involvement of
students in communication on student disciplineenondary schools. From the
study it was found out that the level of disciplinesecondary schools in Kenya is
very low. He further noted that schools adminisbrat rarely discussed
implementation of rules and regulations to studeritsnce there are poor
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channels of communication. Ineffective communiaatiesults in conflict, chaos,
misunderstanding and lack of confidence in schdohiaistration. Factors such
as individual communication skills promoted effeeticommunication whereas
barriers to interpersonal communication hinderddcgive communication. The
study recommended that school administration shawilihate dialogue when
dealing with students to discuss discipline matteres and regulations. Regular
meetings and morning assemblies should bed us® main channels of
involvement of students and problem solving ambtigsmselves as a means of

enhancing discipline.

Bakhda (2009), argues that school administratasirol students by imposing
some form of punishment as measures of instillingcigline, thinking that
punishment is the most effective means of detersnglents from repeatedly
failing to behave properly. Schools use policy doeats such as school code
of conduct which spell out clearly school ukgions or ‘ground rules’ that
help the students know what is expected of thewrder to maintain a well run
and organized school. School code of conduct i®mapt but, it is a good idea to
explain the rules and why they are written and newédnvolve the students in
decisions to be made otherwise, their rigid impletagon may create anti-
establishment sentiments amongst the studentse Bauld be love and respect

within a discipline system, before making a decidim punish.
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The circumstances leading to the incidence in questhould be explained.
Punishment should be consistent and immediatepnsudtation and involvement
with affected students (Bakhda (2009). For whategason, delaying the decision
is ineffective and in many cases the recipient rfaget the reason for the
punishment (Bakhda, 2004). The students’ non-iretolent on discipline
decisions in the code of conduct will often resaltepeated punishment without
ever producing the desired result that of correcaod a change of heart in the

students (Sushila, 2004).

2.6 Summary of literature review

Kushman and Shanessey’s (1997) survey gives mdahingight into the need

for students to be involved in schools decision imgkit identifies that there are
many ways to involve students and faculty in theeagch and inquiry process,
and to integrate the inquiry results into the s¢himprovement process. There is
however no comprehensive information provided i skudy or in any other of
the ways in which students are involved in the sleai making process. This
study aims at identifying the influence of studemnlvement in decision making

on discipline.

Mahoney and Stattin (2000) also highlight the bieseff student involvement in
extracurricular activities especially in terms ofisalpline. However,
comprehensive research is lacking with regardfi@arivolvement of students in

planning extracurricular activities and its impact discipline levels. This study
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seeks to determine the influence of student invokmt in decision making

activities and its influence on discipline.

Research on the association between participati@ehool-based extracurricular
activities on indicators of youth development (Freks and Eccles, 2006) and on
indiscipline due to adolescent adjustment (Darli@gldwel and Smith, 2005)
indicates very high correlation. This, however yogives a western perspective to
the findings. This study seeks to establish thatieiship between student
involvement in decision making process on discglin Kitui Central District.
The study by Kindiki (2009), highlights the impanta of student involvement in
formulation of rules and regulations and goes alteag@commend participation.
The study however indicates a need for investigaitito various ways in which
students are involved in formulation of school sund regulations. This study

intends to fill this gap.

Kindiki (2009) conducted a study on eight secondatyools in Naivasha, Kenya.
The purpose of the study was to investigate thkiente of involvement of

students in communication on student disciplineenondary schools. From the
study it was found out that the level of disciplinesecondary schools in Kenya is
very low, schools administration rarely discusseglementation of rules and
regulations to students hence there are poleanrels of communication.
Ineffective communication results in conflict, ckaanisunderstanding and lack
of confidence in school administration. Factorschsuas individual

communication skills promoted effective communicatiwhereas barriers to
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interpersonal communication hindered effective camitation. This further

concurs with Bakhad (2009), who argues that sclambrhinistrators, control
students by imposing some form of punishment assuorea of instilling

discipline, thinking that punishment is the mosteetive means of deterring
students from repeatedly failing to behave propeBchools use policy
documents such as school code of conducthwlisipell out clearly school
regulations or ‘ground rules’ that help thadents know what is expected of

them in order to maintain a well run and organigekool.

2.7 Theoretical frame work

This study is based on the Self Determination Theteveloped by Deci and
Ryan (2002) from studies comparing the intrinsid amtrinsic motives, and the
dominant role extrinsic motivation plays in an widual's behavior (Lepper,
Greene & Nisbett, 1973). Intrinsic motivation reféo doing something because
it is inherently interesting or enjoyable while gx$ic motivation refers to doing

something because it leads to an outward sepavabteme.

According to Deci and Ryan Intrinsic motivation r&ms an important construct,
reflecting the natural human propensity to learrd assimilate. However,
extrinsic motivation is argued to vary consideraiolyits relative autonomy and
thus can either reflect external control or trué-egulation. Over three decades

of research has shown that the quality of expeeearx performance can be very
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different when one is behaving for intrinsic verswrinsic reasons (Deci and

Ryan, 2002).

From the perspective of self-determination theoBedqi and Ryan, 2002),
effective change in organizations occurs to theemixtthat people in the
organizations have fully internalized its importandhis will create ownership
and an internal driving force to achieve the sadfectives. Such internalization
will occur when both the nature of the change d@dprocess through which it is
facilitated allow satisfaction of people’s basic ygsological needs for
competence, autonomy, and relatedness with regpettie change (Deci and

Ryan. 2004).

According to Deci (2009) successful school admiaigin is possible when
administrators, teachers, and students intern#tigevalue of improved teaching
and learning and of the policies, structures, ptaces, and behaviors implicitly
demanded. This is most likely to happen when sclpgosonnel and students
experience satisfaction of their basic psycholdgiogeds for autonomy,
competence, and relatedness while planning andeimgating reform. When the
components of a reform are relatively flexible andolve as many players as
possible the process through which the reform tiwduced and implemented is
autonomously supportive. The participants involvexperience greater need
satisfaction and will be more likely to internaliaead endorse the reform (Deci,

2009).
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2.8 Conceptual framework

The conceptual framework for this study will coms decision making,
extracurricular activities, and formulation of rsleand regulations as the
independent variables while student participat®ithie dependent variable. The
conceptual framework is as illustrated in figuré.2.

Figure 2.1 Relationships between variables in the ffects of students
involvement in decision making process on discipla

Input process output

Head teacher/teachers Students

Students’ involvement in;
- Decision making process
- Planning of
extracurricular activities
-Education planning

- Formulation of rules and

regulations

23l




Discipline of
students

Figure 2.1 shows the interrelationships betweenakbas in the effects of
students’ involvement in decision making processlisaipline. The figure shows
that teachers and students cooperate to enharaplidis in schools. The figure
further indicates that the involvement between hiees and students in areas of
decision making, extracurricular activities, edumaal planning and in the
formulation of school rules and regulations. Onlce tooperation is effective,

then discipline will be enhanced.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the methodology that was usdge study. The chapter
deals with research design, target population, amsige, sampling procedure,
research instruments, validity of the instrumengdiability of instruments, data

collection procedure and data analysis technique.

3.2 Research design

The study employed a descriptive survey designegcdptive survey design is
one in which the primary goal is to assess a sa@péme specific point in time
without trying to make inferences or causal stat@sevhere variables will be
investigated without any manipulation or alteratiamd will be used in
investigating the level of participation of studenin the administration of
discipline in schools. Borg and Gall (1989) notattescriptive survey research
is intended to produce statistical information abespects of education that
interest policy makers and educators. This deseepesearch design was for this
particular study because it gathered facts as @ineyon the ground and describe
the conditions at garticular time and place and the data would bel use

improve social utility.
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3.3 Target population

Orodho (2004) defines population as all the itempeample under consideration.
The population of the study consisted of the 2&sdary schools in Kitui Central
District. The current Kitui Central District in Kit County has 28 public
secondary schools with a population of 420 prefettss includes; (DEO Kitui,

2011). The study targeted 420 prefects, 28 pritgigad 28 deputy principals.

3.4 Sample size and sampling procedure.

Sampling as defined by Orodho (2004) is the proadsselecting a subset of
cases in order to draw conclusions about the eséiteSimple random sampling
was used to select a sample size 30% of the tageatlation. According to

Patton (2002) 30 percent of the target populasogniough in a descriptive survey
study. The sample for the study was therefore 2@®epts, 9 principals and 9

deputy principals. The sampling design is as shiomirable 3.1.

Table 3.1 Sampling frame

Population Category Target Population Sample size d?centage

Prefects 420 126 30
Principals 28 9 30
Deputy principals 28 9 30
Total 476 144 30
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3.5 Research instruments

The main research instrument that was used instoidy was questionnaires. A
guestionnaire is a research instrument that gatbata over a large sample
(Kombo and Tromp, 2006). The advantages of usingstipnnaires are: the
person administering the instrument has an oppibytuo establish rapport,
explain the purpose of the study and explain thammg of items that may not be
clear. Gay (1976) maintains that questionnaire® gespondents freedom to
express their views or opinions and also to malggestions. They are also
anonymous. Anonymity helps to produce more candsers than it is possible
in an interview. Three questionnaires were used th@ principals, deputy

principals and the prefects.
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Principals’ questionnaire

The questionnaire for the principals had 5 sectid®dsction A focused on
demographic data, Section B comprised on itemsherptocess used to involve
students in decision making process in public slsh@ection C consisted items
on students involvement in the planning of schaotuarricular activities. Section
D contained items on the influence of involvingdstat leaders in forums such as
meetings and on discipline in school while secttocontained items on the extent

of student’s involvement in the formulation of sohaules and regulations

Deputy Principals’ questionnaire

The questionnaire for the deputy principals hag¢&isns. Section A focused on
demographic data, Section B comprised on itemsherptocess used to involve
students in decision making process in public slsh@ection C consisted items
on students involvement in the planning of schaotuarricular activities. Section

D contained items on the influence of involvingdstat leaders in forums such as
meetings and on discipline in school while secttocontained items on the extent

of student’s involvement in the formulation of sohaules and regulations

Students’ questionnaire
The questionnaire for students was structuredfouo parts: part A; demographic
information of the respondents where the respongaw¢ his or her personal and

work related details. Part B to D covered quewesch are designed in a manner
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to collect the information to justify whether theggested independent variables

affect the dependent variable and to what degree.

3.6 Validity of instruments

Validity is defined as the accuracy and meaningfsdnof inferences, which are
based on the research result (Mugenda and Mugé&@88) Validity according to
Borg and Gall (1989) is the degree to which a tesésures what it purports to
measure. Validity is concerned with the degreeleclva test appears to measure
what it purports to measure Borg & Gall, (1989)lidfisy of the instrument is the
accuracy and meaningfulness of inferences. Theystogployed content validity.
Content validity measures the degree to which datkected using particular
instrument represent a specific domain of indiGator content of particular
concept. Three schools were used in pilot study wittotal of 17 respondents

including the principal, deputy principal and thedents.

3.7 Reliability of the instruments

Mugenda and Mugenda (1999) defines reliability asemsure of the degree to
which a research instrument yields consistent tesul data after repeated tests
when administered a number of times. To enhance réti@bility of the
instrument, a pilot study was conducted in two sthowhich were not be
included in the main study. The aim of pre-testivas to gauge the clarity and

relevance of the instrument items so that thosastéound to be inadequate for
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measuring variables were either discarded or nedlifo improve the quality of

the research instruments.

This was to ensure that the instrument capturesthal required data. The
procedure for extracting an estimate of reliabiliyas obtained from the
administration of Test-Retest reliability methodigbhinvolved administering the
same instrument twice to the same group of sulyéhta time lapse between the

first and second test. A Pearson’s product momeimelation coefficient formula

was used.
[ = NZxy — (2x)(Zy)
JINE()? = (SX)INE(y)? - (5y)?
WhereXZX = sum of the X scores

2Y =sum of Y raw scores

2X2 = sum of the squared X raw scores

2Y2  =sum of the squared Y raw scores

2XY = sum of the products of paired X and Y rawrgso

N = number of paired scores (Best and Kahn 1998)

According to Mugenda and Mugenda (1999) a coeffiicief 0.80 or more will
simply show that there is high reliability of dat&or reliability analysis
Cronbach’s alpha was calculated by application BES. The value of the alpha

coefficient ranges from 0 to 1 and may be useddscdbe the reliability of
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factors extracted from dichotomous (that is, questiwith two possible answers)
and/or multi-point formatted questionnaires or esdl.e., rating scale: 1 = poor, 5
= excellent). A higher value shows more reliablenagated scale. Cooper &
Schindler (2008) indicated 0.7 to be an acceptablability coefficient. The

reliability coefficient was 0.798 hence the instents were appropriate for the

study

3.8 Data collection procedures

Consent to conduct the interviews was sought irtingifrom the National
Council of Science and Technology (NCST). Head heex in the targeted
schools were requested to issue permission forrrdtion to be collected from
the respondents. The researcher sought appointmeiits the school’s
administration, explain the need of the researoh,content of the questionnaire
and oversee the administration of the exercise. @&Hministration of the
guestionnaire to the headteachers, deputy headtesachnd prefects was
conducted on a ‘drop and pick’ basis. The respotsderere left to fill in the
guestionnaires over a one day period after whiehrélsearcher collected the filled

guestionnaires.

3.9 Data analysis techniques

The questionnaires were sorted and classified enbtsis of the type of the

group. This also involved screening the data whik view of checking the
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consistency and correctness of information coltkct€he research data was
subjected to coding and editing after the actudlection of data is done. This
was followed by data classification and tabulatiata was later subjected to
statistical analysis using SPSS computer softwarequency distribution tables,
pie charts and bar graphs were used to presewfatenhile descriptive statistics
such as percentages and frequencies were usedsizeramesearch questions.

Qualitative data were analyzed thematically.
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CHAPTER FOUR

DATA PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter is a presentation of results and figsliobtained from field responses
and data, broken into two parts. The first sectimals with the background
information of the respondents, while the otheefsections present findings of
the analysis, based on the research objectiveseo$tudy. Descriptive statistics

were employed in this analysis to bring out theessin the best way possible.

4.2 Response rate

Questionnaire return is the proportion of the goesiaires returned after they

have been issued to the respondents. The respatess presented in Table 4.1.

Table 4.1 Response rate

Category of Questionnaires  Questionnaires Percentage
respondent administered returned return rate
Principals 9 9 100
Deputy principals 9 9 100
Students 126 120 95.2
Total 144 138 95.8
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In this study, out of the 9 questionnaire issuedh® principals, all of them
(100%) were filled and returned. Out of the 9 gisestaire issued to the deputy
principals, all of them (100%) were filed and nmeted while out of 126
guestionnaires administered to the school prefd@s, (95.2%) were filled and
returned. These percentage return rate were a®@@eand hence were deemed
adequate for data analysis. This high responseceatebe attributed to the data
collection procedures, where the researcher peltgonadministered
guestionnaires and waited for the respondents ltoafid picked the filled

guestionnaires.

4.3 Demographic data of the respondents

This section presents the demographic informatioth@ respondents namely the
principals, deputy principals and the school prisfe€he section first presents the
demographic information of the principals then prés and then the school

prefects.

4.3.1 Demographic information of principals

The demographic information of the principals wasdxl on their gender, age,
duration in the as principals and the highest l@fetducation. To establish the
gender of the respondents, they were asked to atalithe same. Data is

presented in Figure 4.1.
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Figure 4.1: Distribution of principals according to gender.

®m Male

H Female

Data showed that majority 7 (77.8%) of principalsregmale while 2 (22.2%) of
principals were females. This implies that modtljgusecondary schools in Kitui
Central district are dominated by males rangingnfrechool principals, deputy

principals to students in general.

They were also asked to indicate their age. Thesiponses are presented in Table

4.2.
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Table 4.2: Distribution of principals according toage

Age F %
20 - 30 years 1 11.1
31 - 40 years 6 66.7
Above 41 years 2 22.2
Total 9 100.0

Table 4.2 shows that majority 6(66.7%) of princgpalere aged between 31 and
40 years, 2(22.2%) of principals were aged aboveyeHrs while a significant

number 1(11.1%) of principals were aged betweera2® 30 years. The study
further sought to investigate the number of yehet the principals had been in

the current school. Data is presented in Figure 4.2

Figure 4.2: Principals’ number of years in the curent school.

45.00% -
40.00% - 33.300
35.00% -
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Data shows that 4(44.4%) of principals had beehencurrent school for below 5
years, 2(22.2%) of principals for over 11 yearsla/i3i(33.3%) of principals had
been there for between 5 and 10 years. Table &€ @ai@s principals’ highest
academic qualifications.

Table 4.3: Principals’ highest academic qualificabns.

Academic qualifications F %
Diploma 3 33.3
M.Ed 3 33.3
Degree 3 33.3
Total 9 100.0

Findings shows that (33.3%) of principals had Masiae Education, the same
number of principals had Diploma qualifications 1eh(i33.3%) of principals had

Degree.

4.3.2 Demographic information of deputy principals

The demographic information of the deputy princspahs based on their gender,
age, and duration in the current school as deputgipals and the highest level
of education. To establish the gender of the deputcipals, they were asked to

indicate the same. Data is presented in Figure 4.3.
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Figure 4.3: Distribution of deputy principals according to gender.

®m Male

H Female

Data showed that 7 (77.8%) of deputy principalsemerale while 2 (22.2%) of
deputy principals were female. They were also askdddicate their age. Their

response is shown in Table 4.4.

Table 4.4: Distribution of deputy principals accordng to age

Age F %

31 - 40 years 4 44.4
Above 41 years 5 55.6
Total 9 100.0
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Table 4.4 shows that majority 5(55.6%) of deputygpals were aged above 41
years while a 4(44.4%) of deputy principals werecabetween 31 and 40 years.
The study further sought to investigate the numdieryears that the deputy

principals had been in the current school. Dafaésented in Figure 4.4.

Figure 4.4: Deputy Principals’ number of years in he current school.

44.40%

45.00%
40.00% 1 33.30%
35.00% -
30.00% -
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20.00% -
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10.00% -
5.00% - :
0.00% . . .

Below five (5) 5-10 years Over 11 years
years

Data shows that 4(44.4%) of deputy principals heenbin the current school for
between 5 and 10 years, 2(22.2%) of deputy prifteifeax over 11 years while
3(33.3%) of deputy principals had been there folowe5 years. Table 4.5

tabulates deputy principals’ highest academic ¢joations.
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Table 4.5: Deputy Principals’ highest academic quéications

Qualifications F %

Diploma 1 111
M.Ed 2 22.2
Degree 6 66.7
Total 9 100.0

Findings shows that majority 6(66.7%) of deputy hdejree qualifications,
2(22.2%) of deputy principals had masters in edanathile 1(11.1%) of deputy

principals had Diploma qualifications.

4.3.3 Demographic data of the students

Data on the gender of the student leaders indidatdmajority 76(63.0%) of the
student leaders were male where as 44(36.7%) wenalé. This further implies
that most of the leadership roles among the stgdarg male dominated which
may be due to stronger masculine traits as oppisttkir counter parts females.
The study sought to determine the classes in wimadst student leaders
dominated. This was to establish the actively imwva@ students in school

leadership. The findings were as indicated in Fegub.
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Figure 4.5 Distribution of student leaders by class

4800%

From the findings in Figure 4.5 majority 48% weneHorm 3, followed by 22%
in Form 2 with few 18% and 12% representing Forand Form 1 respectively.
This implies that most students leaders are in Feramd Form 2 which may be
deduced to mean that in these classes most studentsl have gained much
experience concerning the school activities andrenment and therefore willing
to express their leadership abilities. The readoRoom 1 being few may be due
to them undergoing adjustment period in new envirent therefore most lack
confidence to express themselves in leadershigs.rélarther the findings also
indicated Form 4 involving in school leadershipb® few which may imply that
being at their final class; they leave leadersbips to the junior classes as they

concentrate preparing for their final national ekzation

The study further sought to establish the kindtoflent’s body in schools in order

to provide an insight of how they combine theiroeti§ towards school decision
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making process. The students were therefore askeudlicate the kind of student

bodies in the schools. The findings are as indat@t Figure 4.6.

Figure 4.6 Students bodies
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From the findings in Figure 4.6 majority 72% indma that they have prefects

body in their schools with few 14% indicating staotecouncil and student

association respectively. This implies that mosbsédary school students’ body

are governed by prefects.

4.4 Effects of student involvement in decision makg

4.4.1 Process used to involve students in decisioraking process in public

schools

Decision making being a very important aspect i taday school management,

the study sought to determine the level of studemi®lvement in decision

making process e.g. school uniform, rules and edris, leadership, academic
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work, time table, extracurricular activities andrgmnel. The involvement of
students as representatives on school managemardsband committees takes
classroom learning into the community and opens dher for many more
students to become involved in the policies andtpras that shape their schools.
The assertion that student board representativas glvaluable role in helping
locally elected school boards understand how ttleaisions affect the students
they serve, provide the young people with oppotiesito learn about the
important debates and compromises that shape sgudcly (Wisconsin State
Office of Superintendent, 2003). To establish thecpss used to involve students
in decision making process in public schools, thegpals were asked to indicate
the process they use to appoint students in tobwd. Findings are tabulated in

Table 4.6

Table 4.6: Principals responses on the process usaa appoint students in

their school

Process F %
Through appointments by the school administration 2 22.2
Student select their own prefects 1 11.1
Students suggest names then the school admirstidgicides 3 33.3
Through voting by students 3 33.3
Total 9 100.0
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Table 4.6 shows that 3(33.3%) of principals saat the students suggest names
then the school administration decides, the samnmebeu of principals said that
appointment in their school is done through votimg students, 2(22.2%) of
principals said that it was done through appointisiéy the school administration
while a significant number 1(11.1%) of principadadsthat students selected their
own prefects. The researcher further sought tobkstawhether students were

fully involved in the selection of their prefecB3ata is presented in Figure 4.7

Figure 4.7: Principals responses on whether the stients were fully involved

in the selection of their prefects
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Data in figure 4.7 shows that majority 7(77.8%) mfncipals fully involved
students in the selection of their prefects whiig222%) of principals said that

their students were not fully involved. When asketiether students gave
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suggestions on how to deal with indiscipline casethe school, they responded

as Table 4.7.

Table 4.7: Principals’ responses on whethestudents gaveuggestions on how

to deal with indiscipline cases in the school

Responses F %
Yes 6 66.7
No 3 33.3
Total 9 100.0

Table 4.7 shows that 6(66.7%) of principals saidt ttheir students gave
suggestions on how to deal with indiscipline casethe school while 3(33.3%)
of principals said that their students never gawggsstions. When asked whether
the students formulate rules and regulations pen@gi discipline, majority
7(77.8%) of principals said that their students dat formulate rules. This is

shown by Figure 4.8.
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Figure 4.8: Principals responses on whether studemtformulate rules and

regulations pertaining discipline

H Yes
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The researcher further asked the principals whettinerstudent suggestions on
discipline were taken into consideration in the nfafation of rules and

regulations. Table 4.8 tabulates the findings.

Table 4.8: Principals responses on whether studesuggestions on discipline

were taken into consideration in the formulation ofrules and regulations

Response F %

Yes 8 88.9
No 1 111
Total 9 100.0
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Table 4.8 shows that 8(88.9%) of principals saidt tstudents suggestions on
discipline were taken into consideration in the nfafation of rules and
regulations while 1(11.1%) of principals said theye not taken into
considerations. When asked whether the studentgdhiament in decision
making influence school discipline, majority 5(5%)pof principals said does not

influence. This is shown by Figure 4.9.

Figure 4.9: Principals responses on whether he stedts involvement in

decision making influence school discipline
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To establish the process used to involve student$ecision making process in
public schools, the deputy principals were askethdicate the process they use

to appoint students in their school. Findings atmutated in Table 4.9
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Table 4.9: Deputy Principal’'s responses on the poess used to appoint

students in their school

Process F %
Through appointments by the school administratior 4 44.4
Student select their own prefects 1 11.1
Students suggest names then the school adminstr 2 22.2
decides

Through voting by students 2 22.2
Total 9 100.0

Table 4.9 shows that 2(22.2%) of deputy princigasl that the students suggest
names then the school administration decides, Hmesnumber of deputy
principals said that appointment in their schooldigne through voting by
students, 4(44.4%) of deputy principals said thatwias done through
appointments by the school administration whilegmificant number 1(11.1%)
of deputy principals said that students selected thwn prefects. The researcher
further sought to establish whether students wahg involved in the selection of

their prefects. Data is presented in Figure 4.10
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Figure 4.10: Deputy Principal’s responses on whetih¢he studentswerefully

involved in the selection of their prefects
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Data in figure 4.10 shows that majority 6(66.7%) ddputy principals fully

involved students in the selection of their predeathile 3(33.3%) of deputy
principals said that their students were not fuflyolved. When asked whether
students gave suggestions on how to deal with ¢iglise cases in the school,

they responded as Table 4.10.
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Table 4.10: Deputy Principals’ responses on whetherstudents gave

suggestions on how to deal with indiscipline casesthe school

Response F %

Yes 6 66.7
No 3 33.3
Total 9 100.0

Table 4.10 shows that majority (66.7%) of deputyngipals said that their
students gave suggestions on how to deal with ¢iglise cases in the school
while (33.3%) of deputy principals said that th&tiidents never gave suggestions.
When asked whether the students formulate rules ragdlations pertaining
discipline, majority (66.7%) of deputy principalaid that their students did not

formulate rules. This is shown by Figure 4.11.
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Figure 4.11: Deputy Principal’'s responses on whethestudents formulate

rules and regulations pertaining discipline
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The study further sought to establish from deputgqipals whether the student
suggestions on discipline were taken into constd®ran the formulation of rules

and regulations. Table 4.11 shows the findings.

Table 4.11: Deputy Principal’s responses on whethestudent suggestions on

discipline were taken into consideration in the fomulation of rules and

regulations

Response F %
Yes 7 77.8
No 2 22.2
Total 9 100.0
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Table 4.11 shows that 7(77.8%) of deputy principald that students
suggestions on discipline were taken into constamran the formulation of rules
and regulations while 2(22.2%) of deputy principsdsd they were not taken into
considerations. When asked whether the studentgdliament in decision
making influence school discipline, Majority 7(7%83 of deputy principals said it

influence. This is shown by Figure 4.12.

Figure 4.12: Deputy Principal’'s responses on whethe he students

involvement in decision making influence school despline.
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The student were further asked to indicate the typerganizations in their
schools and if they are operated under certainelsaip structures. This was to
establish their commitment in their leadership ewvdes. The findings were as

indicated in Figure 4.13.
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Figure 4.13 organizational leadership structures
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From the findings in Figure 4.13 majority 71% oé thtudents indicated that their
organizations in the school were governed undetaicefaid down structures.
This shows their seriousness and their level of rmdments towards their

leadership endeavors.

In a further bid to determine if the students ggpated in school decision making
process the students were asked whether they ipatéd in decision making

process in their schools. The data is present&ture 4.14.

Figure 4.14 Students’ responses on whether they garipated in decision

making process
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From the findings in Figure 4.14 majority 67% iratied that they participated in
school decision making process with few 33% indngatheir disagreement that
they did not take part in school decision makingcess. This implies that many
secondary schools considered students’ decisianysivgortant as they normally
act as checks and balances in schools. This isial$oe with Kushman and
Shanessey (1997) who asserts that students aoelaiei and aware of what
actually happens in schools. They generally givaugtful, honest answers to
guestions about their learning experiences and they conscious of the
restructuring and reform processes going on inrtkehools. This implies that
students play a very crucial way in school managent@ough participating in
different decision making processes. This concuith (Fletcher, 2004) that
young people are able to make decisions about &docand their experiences,
knowledge, ideas and opinions are empowered. Thik result to greater
motivation, reasoning skills, and confidence wilturish amongst themselves.
Therefore given the necessity of meaningful studemblvement in creating a
positive future for schools, as well as the growaadl from both students and
educators for students to be included as decisiakens, schools ought to change.
This change should begin in the earlier grades thighyounger students, evolving

and changing as they grow in their ability.

The principals were also asked to indicate the sathat the students were
involved in decision making process. Their respenaee presented in Figure
4.15.
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Figure 4.15. Areas of students’ participation in deision making process
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From the findings in Figure 4.15, most of the piads indicated that students
participated in decision making process througldéeship, followed by those
who indicated that they participated in decisionking through time table

amendment as represented by 22%. Further 18% tedi¢hat they participated
in decision making process through extracurricaldivities, 18% academic work
with few 12% and 6% indicating that they particgat decision making process

through rules and regulations and school uniforspeetively.

This implies that students play a very crucial noleschool management through
participating in different decision making processéhis concurs with (Fletcher,

2004) that young people are able to make decisatnmut education and their
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experiences, knowledge, ideas and opinions are wetgd. This will result to
greater motivation, reasoning skills, and confidemgll flourish amongst them.
Therefore given the necessity of meaningful studemblvement in creating a
positive future for schools, as well as the growaadl from both students and
educators for students to be included as decisiakens, schools ought to change.
This change should begin in the earlier grades thighyounger students, evolving
and changing as they grow in their ability. The @tars should continue in their
capacity to engage younger students in attemptaake decisions to influence

the discipline desired in schools.

The researcher further sought to establish the mdstlised to involve students in

decision making in schools. The findings were asciated in Figure 4.16.
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Figure 4.16 Students’ responses on the methods ugednvolve students in

decision making in schools
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From the findings most of the students 27% inditdtet they were involved in
school decision making process through studentseseptatives, 21% indicated
group discussion, 20% students meeting, 14% vaiiitly minority 8% and 6%
indicating individual interview and survey respeety. Meaningful Student
involvement in decision making process engagesestisgdas decision-makers,
who partner with educators to make decisions thmoug schools, in areas that
affect their individual learning as well as the ientschool community. The
students were further asked indicate the extenwhicch their opinions were
considered in the decision making process of yatoal. The findings were as

indicated in Figure 4.17
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Figure 4.17 Students responses on the extent to whitheir opinions were

considered in the decision making process
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From the findings in Figure 4.17 most (33%) of #tedents indicated that their
opinions were considered to high extent, 29% irtddatheir opinions were

considered to low extent, 24% indicated that tlogimions were considered to
very high extent with few 7% indicating that thepinions were considered to a
very low extent and not at all respectively. Thadshnts were also asked to
indicate whether they were involved in formulatimirules and regulations in the

schools. Their responses are presented in Figlige 4.
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Figure 4.18: Students’ responses on whether studentwere involved in

formulation of rules and regulations

|

H Yes

E No

From the findings in Figure 4.18 60% of the studendicated that students were
not involved in formulation of school rules, 34%dicated that they were
involved in formulation of rules and regulationsthwonly few 6% indicating that
they do not know if their contributions are consete while formulating the
school rules and regulations. This implies thatdbleool administration does not
always involve students while formulating rules ardulation but they are only

required to observe and abide on the already fatedlrules and regulations.

4.4.2: Students involvement in the planning of sdol co curricular activities

Extracurricular activities have been touted bytipegoponents as enabling youths

to socialize with peers and adults, set and achg@ads, compete fairly, recover
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from defeat, and resolve disputes peaceably.ift extracurricular activities that
majority students hide and comprise the discip(idarnegie Corporation of New
York). Extracurricular activities being very impant for students’ development.
The study further investigated the extracurricudativities available in schools.

The findings are presented in Figure 4.19.

Figure 4.19 Students responses on available extracigular activities in

schools
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From the findings in Figure 4.19 majority indicaisthletics and ball games as the
most available extracurricular activities in thetghools as represented by 29%
each. However other indicated extracurricular @odis were music, societies and
clubs as represented by 16%, 14.30% and 12% resggctThis concurs with
Dworkin, Larson, and Hansen (2003) who argue thdtaeurricular activities

stand out from other aspects of adolescents' lweshool because they provide
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opportunity for identity work, develop initiativeand allow youth to learn
emotional competencies and develop new socialssk#it a more macro level,
they argue that activity participation also alloyesuth to form new connections
with peers and acquire social capital. In additextracurricular activities are one
of the few contexts in which adolescents reguladgne in contact with unrelated
adults outside of the classroom (Darling, Hamilt@&n Shaver, 2003). Further
recent studies have documented the associatiomrtitipation in school-based
extracurricular activities with higher levels ofagemic commitment and better
academic performance (Cooper, Valentine, Nye, &kay, 1999), lower rates of
high school dropout (Mahoney & Stattin, 2000), dmaer levels of delinquency
and arrests, and greater discipline. It was founidtimat extracurricular activities
get students to be involved with all the energied suffer great disappointment
in failure, in sports, games and competition relaeeas. This is a great potential
for indiscipline. Though when the students are Imed in drafting the

consequences of losses and wins their indiscifgimestricted (Mahoney, 2000).

The students were therefore asked to indicate \ehettieir schools involved
students in extracurricular activities. The findingiere as indicated in Figure

4.20.
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Figure 4.20 Prefects responses on student involventén extracurricular

activities

From the findings as indicated in figure 4.20 88fflicated that the schools
involved students in decision making process wiily dew 12% disagreeing that
the schools did not involve them in decision makprgcess. This implies that
many schools recognized the importance of extramdar activities to the
students’ development and therefore makes effdrtealizing this importance

through involving the students.

The study further found it of importance to deterenivho decides membership

on extracurricular activities. The findings aregaeted in Figure 4.21.
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Figure 4.21: Students’ responses on decision of meership in

extracurricular activities
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From the findings as indicated in Figure 4.21 m#jasf the student respondents
indicated that the students themselves decidedhmtracurricular activities to
participate with few 15% and 5% indicating teachems prefects decides which
extra activities to participate in. This impliesathstudents choose the extra
activities to engage in based on their talents anllingness. The study
investigated the students’ involvement in the piagnof school co curricular
activities. Specifically it sought to establish winer students are involved in the

planning or school co-curricular activities. Daggresented in Tabke12.
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Table 4.12: Principals responses on whether studenmtare involved in the

planning or school co-curricular activities

Response F %

Yes 5 55.6
No 4 44 .4
Total 9 100.0

Table 4.12 shows that 5(55.6%) of principals ineoltheir students in planning
or school co-curricular activities while 4(44.4%) wrincipals did not involve

their students. To establish the extent at whiehptincipals allowed the students
plan the co-curricular activities, they were askeihdicate the same. Figure 4.22

presents the finding.

Figure 4.22: Principals responses on the extent athich they allowed the

students plan the co-curricular activities.
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Data shows that 3(33.3%) of principals allowedghalents plan the co-curricular
activities to a great extent, the same number ioficjrals allowed them to a less
extent while 3(33.3%) of principals said they alemvthem to a least extent.
When asked whether the students decisions by te&eqis on co curricular
activities was respected by the students body, ityj6(77.8%) of principals said

it was respected. Table 4.13 tabulates principegponses on whether students
involvement in the planning of school co curricugativities help in controlling

discipline.

Table 4.13: Principals responses on whether studentinvolvement in the

planning of school co curricular activities help incontrolling discipline

Response F %

Yes 5 55.6
No 4 44.4
Total 9 100.0

Table 4.13 shows that majority 5(55.6%) of printspasaid that students
involvement in the planning of school co curricugativities help in controlling
discipline while 4(44.4%) of principals disagreeithmhe statement. The study
investigated the students’ involvement in the plagnof school co curricular
activities. The deputy principals were asked whettedents are involved in the

planning or school co-curricular activities. Dadgoresented in table 4.14.
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Table 4.14: Deputy Principals responses on whethastudents are involved in

the planning or school co-curricular activities

Response F %

Yes 6 66.7
No 3 33.3
Total 9 100.0

Table 4.14 shows that majority (66.7%) of deputyngpals involved their
students in planning or school co-curricular atig while (33.3%) of deputy
principals did not involve their students. To e$isibthe extent at which the
deputy principals allowed the students plan thewwoicular activities, they were

asked to indicate the same. Figure 4.23 preseatfsnting.
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Figure 4.23: Deputy Principals responses on the et at which they allowed

the students plan the co-curricular activities.
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Data shows that 3(33.3%) of deputy principals afldwhe students plan the co-
curricular activities to a great extent, the samenber of deputy principals
allowed them to a less extent while 3(33.3%) of udgpprincipals said they
allowed them to a least extent. When asked whekieestudents decisions by the
prefects on co curricular activities was respedigdhe students body, majority
7(77.8%) of deputy principals said it was respeciliable 4.15 tabulates deputy
principals responses on whether students involvémehe planning of school co

curricular activities help in controlling discipén
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Table 4.15: Deputy Principals responses on whethastudents involvement in

the planning of school co curricular activities hgb in controlling discipline.

Response F %

Yes 6 66.7
No 3 33.3
Total 9 100.0

Table 4.15 shows that 6(66.7%) of deputy principald that students
involvement in the planning of school co curricutativities help in controlling

discipline while 3(33.3%) of deputy principals diseed with the statement. The
study further sought to find out if students wereeg opportunities to provide
suggestions on how to improve on extracurriculaivaies. The findings were as

indicated in Figure 4.24.

Figure 4.24: Students participation in suggestion® improve the

extracurricular activities
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The findings from Figure 4.24 indicates that studewere given the chance to air
out their suggestions as indicated by majority 84 only few 12% disagreeing
that students are given the chance to suggestwrdonprove on extracurricular
activities. This further indicates that studentstipgpated in decision making on
co-curricular activities. It further explains thenportance of extracurricular
activities and the level of commitments the adntraiton have on enhancing

students’ participation in the same.

Extracurricular activities have been touted byrtipeoponents as enabling youths
to socialize with peers and adults, set and achgmats, compete fairly, recover
from defeat, and resolve disputes peaceably.iit extracurricular activities that
majority students hide and comprise the discip(ldarnegie Corporation of New
York). This concurs with Dworkin, Larson, and Hang(2003) who argue that
extracurricular activities stand out from other exdp of adolescents' lives at
school because they provide opportunity for idgntiork, develop initiative, and
allow youth to learn emotional competencies andetigvy new social skills. At a
more macro level, they argue that activity parttipn also allows youth to form
new connections with peers and acquire social aapit addition, extracurricular
activities are one of the few contexts in which ladoents regularly come in
contact with unrelated adults outside of the clamsr (Darling, Hamilton, &
Shaver, 2003). Further recent studies have docwdetite association of
participation in school-based extracurricular atgg with higher levels of
academic commitment and better academic perform@weper, Valentine, Nye,
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& Lindsay, 1999), lower rates of high school dropfMahoney & Stattin, 2000),
and lower levels of delinquency and arrests, amaitgr discipline. It was found
out that extracurricular activities get studentd®éoinvolved with all the energies
and suffer great disappointment in failure, in $gpogames and competition
related areas. This is a great potential for indisee. Though when the students
are involved in drafting the consequences of losseswins their indiscipline is

restricted (Mahoney, 2000).

4.4.3 Influence of involving student leaders in farms such as meetings and

on discipline in school

Despite of the existence of the school code of mofjdnost schools world wide
continue to experience student discipline probl&®sause punishment produces
anger, rebellion, frustration and a feeling of ieadacy in the school
administration. The students’ non-involvement oscitline decisions in the code
of conduct will often result in repeated punishmesthout ever producing the
desired result that of correction and a changeeairthin the students (Sushila,
2004). The study therefore found it important twestigate the level of the
indiscipline challenges amongst the students’ comityiuThe findings were as

indicated in Table 4.16.

Table 4.16: indiscipline challenges found amongshé students community
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Indiscipline challenges Very Common Rarely Very rare Never Mean | Std deviation

common

F % F % F % F % F %
Lateness 20 16.7 37 33.0 30 26.0 19 14|5 14 94 3 3.31.23
Absconding classes 8 8.0 10 104, 25| 26.0 31 32.3 2 2410 2.49 1.67
Absenteeism 6 6.6 29 28.6| 17| 154 23 25.3 2 2412 243 1.71
Not performing duties 25 26.0 36 | 375 8 18.8 12 12.5 5 5.2 3.67 1.11
Drug abuse 28 29.2 41 | 428 14| 146 9 9.4 4 4.2 3.83 0.96
Theft 28 28.5 37 373 12| 12.2 10 10.5 8 8.2 3.67 1.21
Irresponsible handling property 15 15.2 44 | 44.2| 24| 24.2 8 8.2 5 5.2 3.58 131
Disrespecting authority 24 24.6 47 8 13 13.3 8| .828 | 4 4.3 3.82 0.99
Boy/qirl relationship 32 3243 | 52 | 52.8/6 6.41% | 4 4.12 2 2.09] 4.13 0.72
Unkempt/shabby dressing 8 8.0 36 | 37.5| 41| 427 8 8.0 3 3.0 3.39 1.23
Fighting 6 7.0 26 28.6| 14| 154 23 25.3 22 24|11 243 1.71
Noise making 25 26.0 36 | 37.5 18| 19.0 12 12.5 5 5.2 3.67 1.11
Strikes 34 29.0 | 46| 428 18 14.6 13 9.0 9 4p 3.83.960
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From the findings as indicated in table 4.16 m&jo87(33.0%) indicated that
lateness is common amongst students in their secprathools, followed by
30(26.0%) who indicated that lateness is rare.heurthe study indicated that
absconding of classes among the students was asyas indicated by majority
of 31(32.3%). Concerning absenteeism majority 2%%8 indicated as a
common challenge with only few 17(15.38%) indicgtias a rare challenge.
Majority 36(37.5%) also indicated not performing thie expected duties as a
common challenge. Further drug abuse among thestsidvas indicated by the
respondents as the major challenge as indicatewhdygrity 41(42.7%). Further
the study revealed that theft, irresponsible haugdbf property, disrespecting of
authority, boy/girl relationship, nose making andkes as the major challenges
of students indiscipline cases as indicated by ntgjo37(37.0%) 44(44.0%),
47(47.8%), 52(52.9%), 36(37.5%) and 46(42.7%)eespely. This implies that
schools are faced with numerous indiscipline caseeng the students fraternity

which hinders better performance and poor schowminconity relationship.

The study sought to establish the influence of imwng student leaders in forums
such as meetings and on discipline in school. Tiecipals were for example
asked whether they had meetings with student lsadiermatters of discipline,
majority 8(88.9%) of principals said they had megs$i with them. The study
further sought to investigate the frequency undbictv they had the meetings.

Data is presented in Figure 4.25.
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Figure 4.25: Principals responses on the frequencynder which they had

meetings with student leaders on matters of disciple
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Figure 4.25 shows that 5(55.6%) of principals wgekleet student leaders on
matters of discipline, 2(22.2%) of principals méle¢m yearly while the same
number of principals meets them per term. When chsieether the students are
allowed to decide on the fate of the indisciplireses, majority 7(77.8%) of
principals said they are allowed to decide. Tabl&74presents principals
responses on the frequency at which they involudesits in meeting to discuss

the status of discipline in the school.
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Table 4.17: Principals responses on the frequencyt avhich they involve

students in meeting to discuss the status of disdipe in the school

Frequency F %

Weekly 2 22.2
Termly 2 22.2
Yearly 1 11.1
When need arises 4 44 .4
Total 9 100.0

Table 4.17 shows that 4(44.4%) of principals inedlvstudents in meeting to
discuss the status of discipline in the school wheed arises, 2(22.2%) of
principals involved then weekly, the same numbar teem while 1(11.1%) of
principals involved them yearly. When asked to ¢ate whether they had
meetings with student leaders on matters of dism@plmajority 8(88.9%) of
principals said they had meetings with them. Thedtfurther sought to
investigate the frequency under which they hadntieetings. Data is presented in

Figure 4.26
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Figure 4.26: Principals responses on the frequencynder which they had

meetings with student leaders on matters of disciple
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Figure 4.26 shows that 5(55.6%) of principals wgekleet student leaders on
matters of discipline, 2(22.2%) of principals méle¢m yearly while the same
number of principals meets them per term. When chsieether the students are
allowed to decide on the fate of the indisciplireses, majority 7(77.8%) of
principals said they are allowed to decide. Tabl&é84presents principals
responses on the frequency at which they involudesits in meeting to discuss

the status of discipline in the school.
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Table 4.18: Principals responses on the frequencyt avhich they involve

students in meeting to discuss the status of disdipe in the school

Frequency F %

Weekly 2 22.2
Termly 2 22.2
Yearly 1 11.1
When need arises 4 44 .4
Total 9 100.0

Table 4.18 shows that 4(44.4%) of deputy princip@®lved students in meeting
to discuss the status of discipline in the schobervneed arises, 2(22.2%) of
principals involved then weekly, the same numbar teem while 1(11.1%) of

principals involved them vyearly. The study sougbt dstablish influence of

involving student leaders in forums such as mestangd on discipline in school.
The students were therefore asked to indicate i@ of agreement concerning
students’ participation in school rules and regafatformulation process. The

findings were as indicated in Table 4.19.
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Table 4.19 Students participation in school decistomaking activities

Statement Strongly Agree Neutral Disagree | Strongly | Total (F) | %
disagree

agree

F % F % F % F % F %
Choosing prefects 15 125 | 47 39.2 25 20.9 21 10 12 10 120 100
Counseling truant students 5 4.0 10 8.2 28| 23.0 30 25 28 1912 120 100
Making announcement in the assembly 10 8.3 35 29017 13} 1083 16 130 22 180 120 100
Punishing truant students 5 4.7 36 30 18| 15.0 23 267 5 4.7 120 100
Participating in indiscipline cases 8 6.67 | 11 9.2 14| 11.7 29 242 34 283 120 100
Explaining the school rules and regulation | 24 20.0 | 30 25.0 | 19/ 15.9 16 13383 § 50 12 100
Choosing/regulating school menu 5 4.2 24 20.0 | 24| 20.0 34 2838 9 7.5 120 100
Forwarding indiscipline cases 22 18.3 | 49 40.9 13| 10.9 6 5.0 6 5.0 120 100
Prioritizing extracurricular activities 2 1.7 12 10.0 6 5.0 54 45.0 22 183 120 100
Lea_ld_ing other students in school basd® 15.0 | 36 30.0 |31 | 25.9 7 5.9 4 3.3 120 100
activities
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From the findings in Table 4.19 47(39.2%) agreeat #tudents participated in
school rules and formulation process through chapsi prefects with minority
12(10%) disagreeing with this statement. Further study also indicated that
majority 30(25%) disagreed that they participated the school rules and
regulation formulation process through counselifgywant students. Further the
study also indicated that most 35(29.2%) were meagent that they participated
in school rules and regulation process through ngakinnouncements on the
school assembly. The study further indicated thadents participated in school
rules and regulation through explaining the schodes and regulation as
indicated by majority 30(25%). Furthermore the meggents also agreed that they
participated in school rules and regulation procdksough forwarding
indiscipline cases, explaining the school rules eegllations and leading other
students in school based activities as indicatednigjority of 49(40.9%),
30(25%) and 36(30%) respectively. This implies thaidents played important
roles in school rules and regulation process apdetbre they should always be
given an opportunity through encouraging them tdigipate in school rules and

regulation process.

4.4.4 Extent of student’s involvement in the formution of school rules and

regulations

To investigate extent of student’s involvementhe formulation of school rules

and regulations, the principals were asked to atdiavhether the students were
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involved in the maculation of school rules and tegans. Figure 4.27 presents

the finding.

Figure 4.27: Principals responses on whether thewglents were involved in

the maculation of school rules and regulations

m Yes

HNo

Data shows that 5(55.6%) of principals involved shedents in the maculation of
school rules and regulations while 4(44.4%) of gipals did not involve them.
Table 4.20 tabulates principals’ responses on ttiené at which the students

involved in the formulation of school rules andukgions.
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Table 4.20: Principals’ responses on the extent athich the students involved

in the formulation of school rules and regulations

Extent F %

To a great extent 3 33.3
To a less extent 3 33.3
To a least extent 1 11.1
When need arises 2 22.2
Total 9 100.0

Data shows that 3(33.3%) of principal said thatgha&lents were involved in the
formulation of school rules and regulations at aagjrextent, the same number
said they were involved to a less extent, 1(11.b¥%jprincipals said at a least
extent while 2(22.2%) of principals said that thedents were involved when
need arises The principals further indicated thaythad a suggestion box in the
school. When asked whether the students activedythis suggestion box in the

school, they responded as Figure 4.28
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Figure 4.28: Principals responses on whether the wglents actively use the

suggestion box in the school

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00%

Findings shows that 5(55.6%) of principals indictieat the students actively use
the suggestion box in the school while 4(44.4%Priricipals said they do not use
them actively. When asked whether the involvemeht students in the
formulation of school rules help in curbing disaig in the school, majority
7(77.8%) of principals said it helps. The studyther sought to establish
principals’ suggestions for effective students’ dlwement in decision making.
Data shows that principals suggested that the stad#ould be fully involved in
the selection of their prefects, taking into coesadion student’ suggestions on
discipline in the formulation of rules and regubeis, conducting student leaders
meetings on matters of discipline regularly, andll wiemplementation of

suggestion box in the school and advising the stisd® use them actively. To
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investigate extent of student’s involvement in thenulation of school rules and
regulations, the deputy principals were asked thicate whether the students
were involved in the maculation of school rules aedulations. Figure 4.29

presents the finding.

Figure 4.29: Deputy Principal's responses on whethethe students were

involved in the maculation of school rules and redations

A

0,
No haa.aoxa

- !
Yes 66.700%

YA Ay ayd

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00%

Data shows that 6(66.7%) of deputy principals imedl the students in the
maculation of school rules and regulations whil8338%) of deputy principals
did not involve them. Table 4.21 tabulates depuipngipals’ responses on the
extent at which the students involved in the foraioh of school rules and

regulations.
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Table 4.21: Deputy Principals’ responses on the esttt at which the students

involved in the formulation of school rules and reglations

Extent F %

To a great extent 4 44 4
To a less extent 2 22.2
To a least extent 3 33.3
Total 9 100.0

Data shows that 4(44.4%) of deputy principal shat the students were involved
in the formulation of school rules and regulati@sa great extent, 2(22.2%) of
deputy principal said they were involved to a lestent while 3(33.3%) of deputy
principals said at a least extent. The deputy grais further indicated that they
had a suggestion box in the school. When askedhehéte students actively use

the suggestion box in the school, they respondddgase 4.30
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Figure 4.30: Deputy Principal’'s responses on whethehe students actively

use the suggestion box in the school

H Yes

HNo

Findings shows that 5(55.6%) of deputy principaldi¢ated that the students
actively use the suggestion box in the school whil&t.4%) of deputy principals
said they do not use them actively. When asked hehnethe involvement of
students in the formulation of school rules helgumbing discipline in the school,
majority 7(77.8%) of deputy principals said it helf-urther the study also sought
to establish the authority that is concerned itirggthe school rules. The student
leaders were therefore asked to indicate the aityhttrat was concerned with

setting up school rules. The findings were as iai@id in Figure 4.31.
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Figure 4.31 Students responses on the authority coerned for house rules

for the organizations

60.00% - 52.00%

50.00% - 1

40.00% - I o

30.00% - "

20.00% 1 14.00%

1000% + ll I 6.00%

0.00% T T T -’ .
Teachers Officials Members Don’t know

From the findings in Figure 4.31 52% of the preddatdicated that their schools
governing rules were set by school management vizgfé indicated that their
schools rules were set by the students while fe¥% a#d 6% indicated that their
school rules were set by teachers and others esqutethat they did not know

respectively.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter is a synthesis of the entire studg, @ntains summary of research
findings, exposition of the findings, commensuratgth the objectives,

conclusions and recommendations based thereon.

5.4Summary of the study

The purpose of this study was to investigate th#uence of student’s
involvement in decision making on discipline in patschools in Kitui Central
District, Kenya. Four research objectives guideat 8tudy. The objectives sought
to identify the process used to involve studentsdecision making process in
public schools in Kitui Central District; establisthether involving students in
the planning of school co curricular activities lugnce discipline; determine
whether involving student leaders in forums suchnssetings influence the
maintenance of discipline in school and lastly exenthe extent to which the
students are involved in the formulation of schandés and regulations in Kitui
Central District. The study employed a descripsuevey design. The sample for
the study was 260 prefects, 9 principals and 9 gepuincipals. The main
research instrument that was used in this study queestionnaires. Data was

analysed using SPSS computer software. Frequestybdition tables, pie charts
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and bar graphs were used to present the data dbderiptive statistics such as

percentages and frequencies were used to ansvearchjuestions.

5.3 Summary of findings

Findings revealed that there were various processas were used in the
involvement of students in decision making processublic schools. For
example, students were allowed to suggest namdbenappointment of the
prefects. Most 6(66.7%) of deputy principals iraded that students were fully
involved in the selection of their prefects; majpri7/(77.8%) of principals
indicated that prefects were fully involved studei the selection of their
prefects. Findings also revealed that 6(66.7% yimicgpals said that their students
gave suggestions on how to deal with indiscipliases in the school. It was also
reported by a majority 8(88.9%) of principals thgtudents suggestions on
discipline were taken into consideration in the nfafation of rules and
regulations while 6(66.7%) of deputy principalsdsdinat their students gave
suggestions on how to deal with indiscipline case$e school. While 7(77.8%)
of deputy principals said that students suggestamsliscipline were taken into
consideration in the formulation of rules and regioins, 71% of the students
indicated that their organizations in the schootemgoverned under certain laid
down structures. Majority 67% of the students iatkd that they participated in

school decision making process.
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Findings on the students’ involvement in the plagnof school co curricular
revealed that there were various co curricularvdies in the schools. Findings
further indicated that majority 88% indicated thiad schools involved students in
decision making process in matters of co-curricuetivities. Majority of the
student respondents indicated that the studentmsiiees decided which
extracurricular activities to participate. Findnturther indicated that 7(77.8%)
of principals indicating the they respected thefguis decisions. It was also
revealed by 5(55.6%) of principals that student®ivement in the planning of
school co curricular activities help in controllidgscipline. Majority 6(66.7%) of
deputy principals involved their students in plamnior school co-curricular
activities. Majority 6(66.7%) of deputy principagsid that students involvement
in the planning of school co curricular activitieelp in controlling discipline.
Extracurricular activities have been touted byrtipeoponents as enabling youths
to socialize with peers and adults, set and achgmats, compete fairly, recover

from defeat, and resolve disputes peaceably.

From the findings respondents indicated that thelesits themselves decide

which extracurricular activities to participate wifew indicating teachers and

prefects decided which extra activities to paratgin. This implies that students

choose the extra activities to engage in baseth@in talents and willingness. The

findings further indicates that majority of the d#uts are given the chance to air
out their suggestions with only few disagreeingf tudents are given the chance
to suggest on how to improve on extracurriculaivaats. This further explains
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the importance of extracurricular activities ane tlevel of commitments the

administration have on enhancing students’ padiogm in the same.

Findings on the influence of involving student leedin forums such as meetings
and on discipline in school revealed that most 4%} of principals and deputy
principals indicated that they involved studentsneeting to discuss the status of
discipline in the school when need arose. majd&(B5.6%) of principals weekly
meet student leaders on matters of discipline. ktgj@(77.8%) of principals said
they are allowed their students to decide on matiédiscipline in the schools. It
was also revealed by 47(39.2%) students who agiesidthey participated in
school rules and formulation process through chgpsof prefects. Most
35(29.2%) were in agreement that they participatexthool rules and regulation
process through making announcements on the s@ssaimbly. Students also
agreed that they participated in school rules amgulation process through
forwarding indiscipline cases, explaining the sdhndes and regulations and
leading other students in school based activifibéss implies that students played
important roles in school rules and regulation pescand therefore they should
always be given an opportunity through encouragjregn to participate in school

rules and regulation process.

From the findings majority indicated that they ihxain school decision making
process through students representatives, groupusdi®n, students meeting,

voting with minority indicating individual intervie and survey respectively.
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Findings on the Extent of student’s involvementha formulation of school rules
and regulations revealed that majority 5(55.6%) poincipals involved the
students in the maculation of school rules and lediguns. Most 4(44.4%) of
deputy principal said that the students were in@dlin the formulation of school
rules and regulations at a great extent. Majd&{§5.6%) of principals indicated
that the students actively use the suggestion babked school. Majority 7(77.8%)
of the principals and the same number of depuipcjgals indicated that
involvement of students in the formulation of scheooles help in curbing
discipline in the school. Six (66.7%) of deputyngipals involved the students in
the maculation of school rules and regulations e&hi(55.6%) of deputy

principals indicated that the students actively tiigesuggestion box in the school.

5.4 Conclusions

From the findings respondents indicated that thagtigpate in school decision
making process with few indicating their disagreatrtbat they do not take part
in school decision making process. This impliest tm@any secondary schools
consider students’ decisions very important as theynally act as checks and
balances in schools. Further from the findings miyjandicated that students
participate in decision making process through éestuip, time table amendment,
extracurricular activities, and academic work wigw indicating that they

participate in decision making process throughgwad regulations and school

uniform respectively. This implies that studentaypa very crucial way in school
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management through participating in different decismaking processes. This
will result to greater motivation, reasoning skilend confidence will flourish
amongst themselves. Therefore given the necesdityme@aningful student
involvement in creating a positive future for sclsp@s well as the growing call
from both students and educators for students tmdladed as decision-makers,
schools ought to change. This change should begihe earlier grades with the
younger students, evolving and changing as thewvgro their ability. The
educators should continue in their capacity to gegaounger students in attempts

to make decisions to influence the discipline d&bin schools.

From the findings majority of the respondents iatkd that their opinions are
considered to high extent and that they involvedhool decision making process
through students representatives, students meetgng with minority
indicating individual interview and survey respeety. Meaningful student
involvement in decision making process engagesestisgdas decision-makers,
who partner with educators to make decisions thmoug schools, in areas that

affect their individual learning as well as theienschool community

From the findings the study concluded that the stshavolve the students in
decision making process regarding extracurriculativies with only few

disagreeing that the schools did not involve sttelém extracurricular activities
decision making process. This implies that manyoetsh recognize the

importance of extracurricular activities to thedsnts’ development and therefore
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makes efforts of realizing this importance throuig¥olving the students. Further
From the findings in majority indicated athleticedaball games as the most
available extracurricular activities in their sckoas represented by the majority.
However other indicated extracurricular activitvesre music, societies and clubs

respectively.

The study concluded that majority of the responsiémlicated that the students
themselves decide which extracurricular activities participate with few
indicating teachers and prefects decided whichaeattivities to participate in.
This implies that students choose the extra as/ito engage in based on their
talents and willingness. The findings further irad&s that majority of the students
are given the chance to air out their suggestioitis @nly few disagreeing that
students are given the chance to suggest on hamgmve on extracurricular
activities. This further explains the importancesg&tracurricular activities and the
level of commitments the administration have on awing students’

participation in the same.

The study also concludes that meaningful studermiwement in decision making
process engages students as decision-makers, winempaith educators to make
decisions throughout schools, in areas that affest individual learning as well
as the entire school community. From the findingstifer majority of the

respondents indicated that their opinions are camed to high extent, followed

by those who indicated that their opinions are wered to low extent, followed
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by those who indicated that their opinions are mered to very high extent with

few indicating that their opinions are considere@ tvery low extent and not at all

respectively.

5.5 Recommendations

In view of the findings and conclusions of the studthe following

recommendations were made;

Students should be encouraged by the school managgrarticipate in

decision making process in their respective schaalglifferent aspects
including decision on school uniform, rules andulagons, leadership,
academic work, time table, extracurricular actesti. Further the study
recommended that students should be given freedompatticipate in

decision making process through voting in theirdstu representatives,
group discussions, survey, student’s representatarel participating in

different organized meetings.

The school administration should consider studemisinions raised
indifferent forums in decision making formulationcaimplementation in
different aspects concerning the school manageméhe school
administration should get out their way and fuidlycourage participation
through provision of necessary kits and facilitiegjuired for extra -

curricular activities by sponsoring inter schoolmgetitions through
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different activities e.g. clubs, athletics, musiocieties, ball games among
others. Further the study recommends that the $cadministrations
should come up with certain criteria of identifyisfudent’'s talents in

different fields e.qg. initiating inter-class comien.

iii.  Students and their leaders should be involved ian@ such as meetings,
clubs, organizations, societies, group discussiand other discipline
related seminars in order to deliberately influenice maintenance of

discipline in schools.

iv.  School administration should involve students imfolation of rules and
regulations since they are part of the school comtypuStudents should
abide by the school rules and regulations to minémindiscipline cases
such as lateness, absconding classes, absentew$nperforming the
expected duties, drug abuse, theft, irresponsitdedling of school
property, disrespecting authority, boy/girl relaship, fighting, noise
making and strikes among others. This will leadetdhanced academic

improvement due to well maintained discipline.

5.6 Suggestions for further research

The researcher wishes to make the following reconaatons for further

research:
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i) That a similar study can be carried out in difféergaographical areas to
investigate the influence of students’ involvemémtdecision making
process in both private and public schools and fhbey influence
discipline.

i) A comparative study of students’ involvement orklasf it in decision
making process and how they influence disciplinesanools can be

conducted.
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APPENDIX |
INTRODUCTION LETTER

University of Nairobi
Department of Educational
Administration and Planning
P. 0. BOX 30197

NAIROBI.

THE PRINCIPAL,
ceeveneen . SEC. SCHOOL,
KITUI CENTRAL DISTRICT.

Dear Sir/Madam,

RE: REQUEST TO CONDUCT RESEARCH
| am a post graduate student carrying out a reBeancthe effect of student
involvement in decision making on discipline in WitCentral District. | am
requesting your permission and assistance to candeaesearch in your school
since it was selected through sampling .Your helfilling this questionnaire and
interview schedule will be highly appreciated. Mgspondent will be the
Principal, the Deputy Principal and Teachers /[plice Masters. The
information gathered will be strictly for academpairposes and respondents
identity will be treated with absolute confidenitial
Yours faithfully

N. KIMWELI
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APPENDIX I

QUESTIONNAIRE FOR THE PRINCIPALS

This questionnaire aims at gathering information the effects of student

involvement in decision making process on disoglin Kitui central district,

Kitui county Kenya. You are requested to fill iretquestionnaire. You are kindly

requested to tick\) the appropriate response or respond as indicBedhot put

your name or any other form of identification. Tinéormation you give will be

confidential and will only be used for the purpagehis study. Please respond to

all items.

Section A: Demographic data

Please tick |/ ] as appropriate.

1. What is your gender?
(@ Male [ ] (b) Female [ ]

2. What is your age?
(@ 20 - 30 years [ ] (c) Aleo#l years |
(b) 31 - 40 years [ ]

3. How many years have been a principal in thi®sth
(@) Below five (5) years (c) Over 11 years
(b) 5 - 10 years

4. What is your highest academic qualifications?
(@ [ ] Diploma (c) [ 1 MEd

(b) [ ] Degree
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Section B: Process used to involve students in deicin making process in

public schools

5. What process do you use to appoint studentsun school?
Through appointments by the school administration [ ]
Student select their own prefects [ ]
Students suggest names then the school administriddicides [

]

Through voting by students [
]
6. Are students fully involved in the selectiontloéir prefects?
Yes [ ] No [ ]
7. Do students give suggestions on how to deal withscipline cases in the
school?
Yes [ ] No [ ]
8. Do students formulate rules and regulationsa@rtg discipline?
Yes [ ] No [ ]
9. Are student suggestions on discipline taken istmsideration in the
formulation of rules and regulations?
Yes [ ] No [ ]
10. Do students involvement in decision makinguefice school discipline?

Yes [ ] No [ ]
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Section C: Students involvement in the planning ofkchool co curricular
activities
11. Are students involved in the planning or schamkturricular activities?

Yes [ ] No [ ]

12. To what extent do you let students plan thewwoicular activities?

To a great extent [ ]
To a less extent [ ]
To a least extent [ ]

13. Do students decisions by the prefects on cocclar activities respected by
the students  body?

Yes [ ] No [ ]
14. Does students involvement in the planning dfost co curricular activities
help in controlling discipline?

Yes [ ] No [ ]
Section D: Influence of involving student leadersn forums such as meetings
and on discipline in school
15. Do you have meetings with student leaders amenseof discipline?

Yes [ ] No [ ]

If yes how often

Weekly [ ]
Termly [ ]
Yearly [ ]
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Once in a while [ ]
16. Are students let to decide on the fate of tigkscipline cases?
Yes [ ] No [ ]
17. How often do you involve students in meetingdiscuss the status of

discipline in the school?

Weekly [ ]
Termly [ ]
Yearly [ ]
When need arises [ ]

Section E: Extent of student’s involvement in thedrmulation of school rules

and regulations

18. Are students involved in the for maculatiorsofiool rules and regulations?
Yes [ ] No [ ]

19. To what extent are students involved in thentdation of school rules and

regulations?

Termly [ ]
Yearly [ ]
When need arises [ ]
Others [ ]

20. Do you have suggestion box in the school?
Yes [ ] No [ ]

21. Are students actively use the suggestion balkaerschool?
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Yes [ ] No [ ]
22. Does involvement of students in the formulatdschool rules help in
curbing discipline in the school?

Yes [ ] No [ ]
23. What suggestions could you give for effectitalents involvement in

decision making
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APPENDIX IlI

QUESTIONNAIRE FOR THE DEPUTY PRINCIPALS

This questionnaire aims at gathering information the effects of student

involvement in decision making process on disoglin Kitui central district,

Kitui county Kenya. You are requested to fill iretquestionnaire. You are kindly

requested to tick\) the appropriate response or respond as indicBedhot put

your name or any other form of identification. Tinéormation you give will be

confidential and will only be used for the purpagehis study. Please respond to

all items.

Section A: Demographic data

Please tick |/ ] as appropriate.

1. What is your gender?
(@ Male [ ] (b) Female [ ]

2. What is your age?
(@) 20 - 30 years [ ] (c) Aleo#l years |
(b) 31 - 40 years [ ]

3. How many years have been a deputy principdlisigchool?
(@) Below five (5) years (c) Over 11 years
(b) 5 - 10 years

4. What is your highest academic qualifications?
(@ [ ] Diploma (c) [ 1 MEd
(b) [ ] Degree
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Section B: Process used to involve students in deicin making process in
public schools
5. What process do you use to appoint studentsun school?
Through appointments by the school administration [ ]
Student select their own prefects [ ]
Students suggest names then the school admirostrati
decides [ ]
Through voting by students [ ]
6. Are students fully involved in the selectiontloéir prefects?
Yes [ ] No [ ]
7. Do students give suggestions on how to deal wtlscipline cases in the
school?
Yes [ ] No [ ]
8. Do students formulate rules and regulationsa@rtg discipline?
Yes [ ] No [ ]
9. Are student suggestions on discipline taken istmsideration in the
formulation of rules and regulations?
Yes [ ] No [ ]
10. Do students involvement in decision makinguefice school discipline?
Yes [ ] No [ ]
Students involvement in the planning of school caucricular activities

11. Are students involved in the planning or schamkturricular activities?
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Yes [ ] No [ ]

12. To what extent do you let students plan thewwoicular activities?

To a great extent [ ]
To a less extent [ ]
To a least extent [ ]

13. Do students decisions by the prefects on cocclar activities respected by
the students body?

Yes [ ] No [ ]
14. Does students involvement in the planning dfost co curricular activities
help in controlling discipline?

Yes [ ] No [ ]
Influence of involving student leaders in forums soch as meetings and on
discipline in school
15. Do you have meetings with student leaders amenseof discipline?

Yes [ ] No [ ]

15b. If yes how often

Weekly [ ]
Termly [ ]
Yearly [ ]
Once in a while [ ]

16. Are students let to decide on the fate of tigkscipline cases?

Yes [ ] No [ ]
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17. How often do you involve students in meetingdiscuss the status of

discipline in the school?

Weekly [ ]
Termly [ ]
Yearly [ ]
When need arises [ ]

Extent of student’s involvement in the formulation of school rules and
regulations

18. Are students involved in the for maculatiorsofiool rules and regulations?

Yes [ ] No [ ]

19. To what extent are students involved in thenfdation of school rules and
regulations?

Termly [ ]
Yearly [ ]
When need arises [ ]
Others [ ]

20. Do you have suggestion box in the school?
Yes [ ] No [ ]
21. Are students actively use the suggestion bakerschool?
Yes [ ] No [ ]

22. Does involvement of students in the formulatdschool rules help in
curbing discipline in the school?

Yes [ ] No [ ]
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23. What suggestions could you give for effectittelents involvement in
decision making
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APPENDIX IV
STUDENTS’ QUESTIONNAIRE
Part A: Demographic Information — Tick the appropri ate.
1. What is your gender?
i) Male i) Female
2. You are a student leader from which class?
i) Form 1 i) Form 2 iii) Form 3 iv) Form 4
3. Are you a boarder or a day scholar?
i) Boarder if) Day scholar
4. Which of the following does your school have?
i) Prefects i) Student Council iii) Studentsgdciation
5. Which does your school have?
i) Clubs if) Peer counselors lii) Societies ) 8enior
students
6. Do organizations/Clubs/Societies in your schale leadership structures?
Yes i) No
7. If yes to question six above, which leadershipifion do you hold?
i) Chairman i) Organizing Secretary i) Set@ry
iv)Treasurer v) Member
8. Who sets the house rules for the organizations
i) Teachers i) Officials iiil) Members iv)Darknow

PART B: Students involvement in decision Making
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9. Do students participate in decision making inryschool?
i) Yes i) No
10. If yes to question 9 above, which areas do tphasticipate in decision
making?
i) School Uniform i) Rules and regulationsiii) Leadership
iv) Academic work  v) Time table vi) Extraciaular activities
vii) Personnel viii) All of the above
11. What method is used to involve students ingdeaimaking in your school?
1) Voting i) Group Discussion iii) Survey

iv) Individual Interview v) Students represatintes  vi) Students meeting.

12. To what extent are students opinions considémnethe decision making
process of your school?
i) To a very large extent i) To a large extent lii) To some extent
iv) To a very little extent  v) To no extent &t a
PART C: Students involvement in formulation of rules and regulations
13. Are students involved in formulation of rulesdaegulations in your school?

i) Yes i) No iii) Do Not Know

14.1f yes to question 13 above are you allowedgiof your suggestions in your
school?

i) To a very large extent i) To a large extent iii) To some extent
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iv) To a very little extent v) To no extentadk

15. How is decision reached on the mode of punistinoe reward in your

school?
i) Teachers i) Guidance and counseling
iii) Prefects iv) Comgeences in rules and regulations

16. In a scale of 1 — 5 circle the appropriate answen your opinion.

1. Verycommon 2. Common 3. Rare 4.Veryrd&eNever

The indiscipline challenges found amongst the sttedeommunity

i) Lateness 1 2 3 4 5
i) Absconding classes/lessons 1 2 3 4 5
iii) Absenteeism 1 2 3 4 5
iv) Not performing duties 1 2 3 4 5
v) Drug abuse 1 2 3 4 5
vi) Theft 1 2 3 4 5
vii) Irresponsible handling property 1 2 3 4 5
Viii) Disrespecting Authority 1 2 3 4 5
ix) Boy/qirl relationship 1 2 3 4 5
X) Unkempt/shabby dressing 1 2 3 4 5
xi) Fighting 1 2 3 4 5
xii) Noise making 1 2 3 4 5
Xiii) Strikes 1 2 3 4 5
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Any other specify (...................) 1 2 3 4 5
17. How often do teachers, administration and sitslemeet to discuss
disciplinary matters (i.e General Assemblies) imryschool?
i) Every Day i) 1 — 3 Times a week i) 1 3 Times a

Month iv) Never
18. Do you think the schools code of conduct i, jizér and equitable?

i) Yes i)No
19.1n a scale of 1 — 5 circle the most appropriate igour opinion

1. Strongly agree 2.Disagree 3. Neutral 4. AgreeStrongly disagree

Students should participate in:

i) Choosing prefects 1 2 3 4 5
if) Counseling truant students 1 2 3 4 5
iii) Making announcement in the assembly 1 2 34 5

iv) Punishing truant students 1 2 3 4 5
v) Participating in indiscipline cases 1 2 3 4 5
vi) Explaining the school rules and regulations. 12 3 4 5
vii) Choosing/regulating school menu 1 2 3 4 5
viii) Any other specify (............... ) 1 2 3 4 5

ix) Supervising manual/duties by other 1 2 3 4 5

x) Forwarding indiscipline cases 12 3 4 5
xii) Prioritizing extracurricular activities 1 2 3 4 5
xiii) Leading students in school based activities 12 3 4 5
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PART D: Students involvement in extra curricular adivities
20. Does your school involve students in extracutar activities?
1) Yes i) No

21. a) Which of the following extracurricular adtigs are available in your

school ?
I) Clubs i) Athletics iii) Music
iv) Societies v) Ball games vi) Others spec

b) Which ones are involved in interschool competit

i) Clubs i) Athletics iii) Music

iv) Societies v) Ball games vi) Others speci
¢) Which ones do you participate in?

i) Clubs i) Athletics iii) Music

iv) Societies v) Ball games vi) Othepecify

22. Who decides on membership in extracurricultividies?
I) Teachers i) Students themselves
lii)Prefects iv) Others specify
23. Do you have suggestions to improve the extraetdar activities in your
school?
i) Yes i) No
24. If Yes in question 23 above are you alloweditoyour suggestions in the

school?
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I) To a very large extent i) To a largaent
iii) To some extent iv) To a very littlatent
v) To no extent at all.
25. What recommendations would you give for impngvstudent participation in

your school?
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