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ABSTRACT
This study focused on the Assessment of Adult Lea‘nparticipation in the Management of
Adult & Continuing Education (ACE) centers and wasried out in Lang’ata and Kibra Sub
Counties, in Nairobi County. The study was desgpin nature and used both probability and

non-probability sampling techniques.

The study established that adult learners werelwedoin the management of ACE centers
especially through the committee meetings andhélged in improving class room management
and decision making. The study did also establlsft the learners were involved in the

implementation of the ACE centres programmes eapgdhe income generating activities,

while for the maters to do with teaching and leagnithis was a largely a responsibility of the
teacher in-charge of the centre. Other key findimgéuded were concerns on lack of proper
accountability mechanism in the management of A€&res, with a major concern being lack
downward accountability from the Ministry of Eduicat to the learners. On the other hand, low
literacy levels, lack of ACE center management glimne@s at the center level and inadequate
time for participation, were some of the main fastaffecting meaningful participation of the

learners in the management of centres.

To be able to improve the participation of the hegis in the Management of the ACE Centres,
there is need to have in place detailed governmeidielines for the establishment, composition
& functions of the ACE center management commitesss for conducting an Induction of the

ACE center management committee members.



CHAPTER ONE

INTRODUCTION

The Background to the study and the problem statensepresented and discussed in this
Chapter. The Study objectives, justification andpscare also discussed in this Chapter. The

defifnition of the key terms used in the studylsogresented at the end of this Chapter.

11 BACKGROUND OF THE STUDY

In the year 2000, governments from all over theleyd{enya included, signed an international
agreement on education and committed to pursueaddrased strategy for ensuring that the
basic learning needs of every child, youth and taaed met within a generation and sustained
thereafter (The Dakar Framework for Action on Edigcafor All, 2000). Among the Six
Education for All (EFA) goals, that governmentsiprsed to realize, are goal number three and
four respectively that focus on adult literacy. $&are; ensuring that the learning needs of all
young people and adults are met through equitatiless to appropriate learning and life skills
programmes; and achieving a fifty per cent improgeimn levels of adult literacy by 2015,

especially for women, and equitable access to laasiccontinuing education for all adults.

One of the pledges that governments made was telafewesponsive, participatory and
accountable systems of educational governance amégement among other pledges (ibid). To
date, education governance and management stithinsnma key concern for many education

stakeholders in Kenya with a lot of emphasis ompry education, secondary education and



higher institutions of learning. Minimal attenti@s given to the management of Adult Literacy

Programmes despite government’s good intentionppart the adult education sub sector.

In the Sessional Paper No. 1 of 2005 on a Poligmeéwork for Education, Training and
Research, the Government of Kenya recognized thgoritant role played by Adult and
Continuing Education (ACE) as a vehicle for tramsfation and empowerment of individuals
and the society. In this respect, one of the gawent’s intentions has been to build the capacity
of the ACE providers to ensure quality in servicelivery and management of ACE
programmes, among other strategies. Despite thgga&Kgnvernment's commitment to ensure

literacy for all, a number of Kenyans are stilitdrate.

Kenya’s National Adult Literacy Survey conducted®07 revealed that only 61.5% of the adult
population had attained the minimum literacy leaal that 38.5% (7.8 million) adults were
illiterate. The survey report indicates that onB.&26 out of the 61.5% of the adult population
with minimum literacy level had acquired the dedineastery literacy and numeracy competency
and that there existed gender disparity in liter@eyels with men rated at 64.1% and women at
58.9%. (KNALS, 2007). To be able to address ilatr in the country, the Kenya government
has set a target of achieving an 80% adult litereatg which is to be realized through

rejuvenating ongoing adult training programmes (f&e¥Xision 2030).

The Directorate of Adult Education is the governtieeminit responsible for the provision of

ACE nationally. It is in effect the main providef ACE in the country with an extensive



structure running from the Ministry of Educationadguarters in Nairobi down to the location

level where it is represented by adult educatiactiers.

In Kenya’s National Adult and Continuing EducatiBolicy Framework, ACE is provided for
as the entire body of learning processes within gaespective of lifelong learning whereby
adults and out of school youth have an opportutitydevelop their abilities, enrich their
knowledge and improve their skills to meet theimaveeds and those of their society. One of the
guiding principles in this policy document is gogdvernance where the policy seeks, among
other things, to promote the values of good govareaa just and tolerant society, transparency
and accountability, and the spirit of nationhood g@atriotism. It is intended to ensure that all
citizens are able to access information, make méar decisions and participate in social,
economic and democratic processes of their soci@tye such process is the management of

ACE centers.

Among the key players in promoting good governanca learning institution are the learners
and therefore their needs should be effectivelgreat for in all the decision making processes as
far as the management of learning centers is coadeAccess to public policy information by
adult learners will enable them prepare adequateingage in the management of ACE centers.
Such information includes Ministry of Education delines, ACE center plans, budgets and

progress reports.

Participation of adult learners in developing ACEher plans and budgets, monitoring service

delivery in the centers and regularly holding diale and accountability sessions with
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government officers, charged with responsibilitynednaging the centers, will help realize the
vision of responsive, participatory and accountafystems of educational governance and

management in the adult education sub sector.

1.2 PROBLEM STATEMENT

Within the adult education policy discussion foruyrtitee question of learners’ participation in
management of the centers is a recurring conceanin® the National Conference of Adult
Education, held in Kenya in 2008, the concern aehés’ voice was raised especially in regard
to governance of the sector and the ACE centeradtition, every year, during International
Literacy days celebrations"t@&eptember of every), education for all campaigiretéenya and
adult learners have been demanding for a move fr@toric to action with a view to ensuring
that the views and voice of adult learners are idened right from the ACE center level up to
the national education policy discussion fora. ihptfurther, a review of Kenya’'s Education
Sector Reports (2007 and 2008) and Human Resowwel@pment Reports (2009, 2010 and
2011); that documents progress of the sectors \@amients, reveals that nothing is reported on

the participation of adult learners at all.

A gap exists in Kenya’s ACE policy where the tetRarticipation” has been defined as the
active involvement in enrolment, retention, progires and transition and achievement. This
implies that the focus on learners in terms of @olimplementation is likely to be over
concentrated on their enrollment, retention, prsgian, transition and achievement in as far as

learning is concerned with minimal or no focus am& cases on the learners’ participation in
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management of the learning centers. In additiba, game policy document provides for the
roles and responsibilities of various actors inithplementation of the policy but of concern is
that the policy does not single out the adult leesras key stakeholders that have roles to play in

policy implementation.

Awareness of literacy programs and participation @lated factors and were investigated in
Kenya in 2007 (KNALS, 2007). The KNALS revealed ttitae level of awareness of literacy
programs in the country among adults was 31% (3In¥&es and 30.2% females); with lowest
level of awareness being in the City of Nairobi,emdonly 18.6% male and 15.0% female adults
said they were aware of the programs that had patm place for them. However, this survey
did not investigate the participation of learnersthe management of the centers; the element

investigated in terms of participation was on diiegolvement in the actual learning.

The government of Kenya in December 2009, togetligr other nations from all over the world
adopted the Belém Framework for Action to guide ntoas in harnessing the power and
potential of adult learning and education for ableafuture for all. (UNESCO, CONFINTEA VI,
Final Report, 2010). Among the commitments madethis document are; creating and
maintaining mechanisms for the involvement of pulaluthorities at all administrative levels,
civil society organisations, social partners, thegie sector, community and adult learners’ and
educators’ organisations in the development, implaiation and evaluation of adult learning
and education policies and programmes; promotimgfacilitating more equitable access to, and
participation in, adult learning and education hyha&ncing a culture of learning and by

eliminating barriers to participation and creatimglti-purpose community learning spaces and
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centres and improving access to, and participatmnthe full range of adult learning and
education programmes. Clearly, government delegéieisg participants in this conference,

identified adult learners as a major group to lwelved in all matters concerning them.

Asuko (1980), in a study on Management practicdsenya schools, reported that the location
of a school influenced the management practice®ithe Whereas the focus was on primary
schools, this study will focus on the managemenahilt and Continuing Education centers. It

will be important to find out if the location ofaenter influenced its management of practices.

Onsomu et.al (2004) reported on community partteymain funding and managing schools in
Kenya and found out that in most schools the managé teams were very weak and this
created a problem for the proper delivery of edooatSome of the management teams
neglected to establish good links with the City Eation Department while others did not even
try to strengthen their relationships with, theyCEducation Department. The situation was
attributed to a fear that the managers had abaibhdotheir jobs if their weaknesses were
uncovered by advisors from the Quality Assurancd &tandards Officers (QASO) from

Ministry of Education. Clearly this study was liedt to schools and did not focus on ACE
centers. It therefore becomes necessary to askespatticipation of adult learners in the
management of ACE centers and determine the c&émahd confirm whether they are also

weak like in the primary schools as was reveale@bgomu et al.

The common practice was that officers from the Eitucation Department asked for some kind

of payment from the schools before services areveteld (ibid). In their study, this team of
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researchers recommended that it was wise for thrergment to undertake an open dialogue
with managers of community schools in order to tdgnvays in which some administrative and
management training could be provided to their garea This implies that ways and means are
to be found in order to create an appropriate légahework for ensuring recognition and
supervision of community schools. It is however ol#ar as to whether learners were to be
involved in the subsequent open dialogue betweeergment and the managers of community

schools.

Against this backdrop, this research project naewdown to assessing the learners’

participation in the management of the adult center

1.3 RESEARCH QUESTIONS
(i)  What is the extent of learners participation in thenagement of Adult and Continuing
Education Centers in Lang’ata and Kibra Sub Cosntie
(i)  What are the barriers to effective participationledrners in the management of Adult
and Continuing Education Centers in Lang’ata anat&Sub Counties
(iii)  What are the avenues for improving the participatbadult learners in the management

of Adult and Continuing Education Centers



14 STUDY OBJECTIVES
The General Objective of the Study
The General Objective of this study was to asdes¢etarners’ participation in the management

of Adult and Continuing Education Centers

The specific objectives of this study were;
(i) To assess the extent of learners participatiohemanagement of Adult and Continuing
Education Centers in Lang’ata and Kibra Sub Cosntie
(i)  To find out the barriers to effective participatiohlearners in the management of Adult
and Continuing Education Centers in Lang’ata anat&Sub Counties
(iii)  To find out avenues for improving the participatioihadult learners in the management

of Adult and Continuing Education Centers

1.5 JUSTIFICATION

The involvement of adult learners in the managensémCE centers is critical and such their
voices should be heard right from the point of dieci making in terms of planning and
budgeting for the centers and the programmes thefdi such decisions being made from the
onset will affect their learning and hence showddniade in the best interest of the learners. The
teams carrying out monitoring exercises on the @amantation of the plans and budgets of ACE

centers should thus include the learners too.



Given the fact that over 38% of adults in Kenya illierate (Ministry of Education, 2011),
majority of whom have enrolled into ACE classess th indeed a national issue of interest that

requires national attention.

Despite over 38% of adult Kenyans being illiteratdy about 3% of this group (252,553
learners) is enrolled in adult learning instituti@irectorate of Adult Education, 2011). Among
these 31% are male while 69% are female. The 97%itefate adults not enrolled in adult
learning center represents a large number of agiznd hence concerns around adult learning
center management needed to be studied and adiiressenly to be able to ensure that the
learners are included in the governing teams kaat t ensure that the management teams carry
out a role of publicizing their programmes to aitranore learners, increase enrollments,

retention and performance thereby helping to redlitzacy in the country in the long run.

1.6 SCOPE

This study looked at those factors that influenéctive participation of learners in the
management of ACE centers. This included thosefadhat contribute positively to learners’
participation in the management of ACE centers dhdse that hinder their effective
participation. The study considered issues of cept@nership, attitude and relationships,
occupation and income levels of the learners, logabf the learning centers and financial
support to the centers. Gender dimensions in tefriearners’ participation were considered
too. In addition, the study sought to determineldbrefits accruing from effective participation

of adult learners in the management of ACE centekenya.



1.7 DEFINITION OF KEY TERMS

Adult; refers to an individual who has attained the ageigtiteen years

Adult Leaner; refers to an individual of the age of eighteen gesnd above who is attending
basic literacy classes

Adult and Continuing Education (ACE) ; refers to the entire body of learning processéliwi
the perspective of lifelong learning whereby adudtsd out of school youth are given
opportunities to develop their abilities, enricleithknowledge and improve their skills to meet
their own needs and those of their society

Adult and Continuing Education Center; refers to any place where basic literacy servares
being provided to the adults either on full timepart time basis

Basic literacy; refers to numeracy, reading, writing and commutiocaskills as being provided
to illiterate adults

Lifelong Learning; refers to formal, non-formal and informal patteofslearning throughout
the life cycle of an individual for the consciousdacontinuous enhancement of the quality of
life, his own and that of society.

Management; refers togetting people together to accomplish desired gaadsobjectives using
available resources efficiently and effective.le tontext of this research, the meaning includes
the involvement of adult learners and personnahiarge of ACE centers in implementation of
their plans using available resource to obtainltgesu

Participation; refers to the act of taking part in an activity mocess; in the context of this
research, the term includes taking part in the ggs®f decision making in as far as planning,

budgeting implementation of activities and monitgtieither directly or through representatives.
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CHAPTER TWO

LITERATURE REVIEW AND THEORETICAL FRAMEWORK

In this Chapter the concept of adult education ridfet to adult education, literacy as an inherent
part of the right to education, the status of Aditeracy in Kenya and the legal & policy

framework for Adult Literacy in Kenya are review&ddiscussed. The concepts of management
and participation, including the various types aftggipation, are also discussed with references
from various scholars. The theories of Adult Leaghand participation are also reviewed and

discussed in addition to the presentation of thedg€ptual framework for the study

2.1  The Concept of Adult Education
The term ‘Adult Education’ means different things different people; however different

scholars and institutions have shared their thaughtthe definition of this term.

Verner (1962), defined Adult Education as the actmf an external educational agent in
purposefully ordering behavior into planned systietrexperiences that can result in learning for
those for whom such an activity is supplementathteir primary role in society, and which
involves some continuity in an exchange relatiopdietween the agent and the learner so that

the educational process is under constant supenvisid direction.

UNESCO (1976) defined adult education as the ebtidy of organized educational processes,
whatever the content, level and method, whethend&bror otherwise, whether they prolong or

replace initial education in schools, colleges amiversities as well as in apprenticeship,
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whereby persons regarded as adult by the societyhich they belong develop their abilities,
enrich their knowledge, improve their technicalpoofessional qualifications or turn them in a
new direction and bring about changes in theituatéis or behaviour in the twofold perspective
of full personal development and participation atdmced and independent social, economic and

cultural development.

Knowles (1980) reported that one problem contrimyutio the confusion when defining adult
education is that the term 'adult education' idusgh at least three different meanings. In its
broadest sense, the term describes a processatesp of adults learning; In its more technical
meaning, 'adult education’ describes a set of mgdractivities carried on by a wide variety of
institutions for the accomplishment of specific ealional objectives; A third meaning combines
all of these processes and activities into the afeamovement or field of social practice. In this
sense, 'adult education brings together into areliscsocial system all the individuals,
institutions, and associations concerned with tdecation of adults and perceives them as
working toward common goals of improving the methaghd materials of adult learning,

extending the opportunities for adults to learrd advancing the general level of our culture.

Houle (1996) referred to Adult education as thecpss by which men and women (alone, in
groups, or in institutional settings) seek to im@rdhemselves or their society by increasing
their skill, knowledge, or sensitiveness; or itaisy process by which individuals, groups, or
institutions try to help men and women improve lrege ways. The fundamental system of
practice of the field, if it has one, must be diseel by probing beneath many different surface

realities to identify a basic unity of process.
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Merriam and Brockette (1997) added to the discoarse® defined adult education as activities
intentionally designed for the purpose of bringatgput learning among those whose age, social

roles, or self-perception define them as adults.

In Kenya, the Ministry of Education defines aduttueation as the entire body of learning
processes within the perspective of life long leagiwhereby adults and out of school youth are
given opportunities to develop their abilities, iehrtheir knowledge and improve their skills to
meet their own needs and those of their societis définition borrows heavily from UNESCOs

definition of 1976.

2.2 The Right to Adult Education

The Universal Declaration of Human Rights, UDHR4&Paffirmed in article 26 that "everyone
has the right to education”, but the right of asluéi education was to be explicitly recognized
much later. During the Paris Declaration on thehRig Learn adopted in March 1985 at the
Fourth International Conference on Adult Educatibnyas stated clearly, that the right to learn
is the right to read and write, the right to quastand analyze; the right to imagine and create;
the right to read one’s own world and to write dngt the right to have access to educational

resources; the right to develop individual andexdlive skills (UNESCO, 1985).

In 1990, the World Conference on Education for ANCEFA) - a "World Declaration on
Education for All" and a "Framework for Action toeet the Basic Learning Needs" were

adopted in Jomtien, Thailand. The Declaration is ttonference declared commitment by the
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member States to ensure that the basic learningsnafeall children, youth and adults are met

effectively in all countries.

Recognizing that more than one third of the worladsilts did not have access to the printed
knowledge, the Jomtien Declaration (1990) proclantteat "every person - child, youth and
adult - shall be able to benefit from educationppartunities designed to meet their basic
learning needs," that "basic education should beiged to all children, youth and adults", that
"the basic learning needs of youth and adults arerske and should be met through a variety of
delivery systems"”, and that "knowledge and skiilst will enhance the learning environment of

children should be integrated into community leagrprogrammes for adults".

During the Fifth International Conference on Ad@tucation held in Hamburg in 1997,
UNESCO member states reaffirmed the right to edoicatnd the right to learn throughout life;
and affirmed that recognition of the right to edima and the right to learn throughout life is
more than ever a necessity; it is the right to read write, the right to question and analyze, the
right to have access to resources, and to develdpeactice individual and collective skills and

competences (The Hamburg Declaration on Adult Liegrrl997).

Adult education is more than a right; it is a key the twenty-first century. It is both a
consequence of active citizenship and a conditoriull participation in society. It is a powerful
concept for fostering ecologically sustainable degment, for promoting democracy, justice,
gender equity, and scientific, social and econodegelopment, and for building a world in

which violent conflict is replaced by dialogue aactulture of peace based on justice. Adult

14



learning can shape identity and give meaning te. lifearning throughout life implies a
rethinking of content to reflect such factors ae,agender equality, disability, language, culture

and economic disparities (ibid)

While there is a growing demand for adult educatitvie disparities between those who have
access and those who don’t are also growing; tiwhsebenefit seem to be those who are better
off educationally and economically. While there dgreement that adult learning must be
accessible to all, the reality is that many groaps still excluded, such as the aged, migrants,
nomadic peoples, refugees, disabled people andmpinsnates. These groups should have access
to education programmes that accommodate them rwidim individual-cantered pedagogy
capable of meeting their needs and facilitatingrthél participation in society (Agenda for the

Future, 1997).

2.2.1 Literacy as an inherent part of the right toeducation
The right to literacy is an inherent part of thghtito education. Yet adult literacy is one of the
most neglected of the Education for All (EFA) goalsth an estimated 796 million youth and

adults lacking literacy skills today (UNESCO Ingté of Lifelong Learning, 2011).

Adult literacy is a major challenge in the Africaggion. Despite the progress made in primary
school enrolment and adult literacy rate, the nundfdlliterate adults (aged 15 and over) in
Africa has been on the increase since the Dakar EBAIM in 2000. Yet ensuring basic
education for all citizens is an essential taskdoy government. The Belém Framework for

Action reiterates the agreement that adult liteia@n inherent part of the right to education and
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an essential means of building people’s capalslitee cope with the evolving challenges and

complexities of life, culture, economy and society.

Adult education is now considered a mainstream ewad discipline in several African
countries, and its importance in today’'s knowledgd “ideas” economies is growing steadily. It
is provided by organisations such as public unitiess training colleges, corporate universities

and employers (Nafukho et al, 2011).

The Fifth International Conference of Adult Eduoati(1997) reaffirmed the right of adults to
basic education and skills and the importance dhpeships between the state, civil society and
the private sector in developing and sustainingtddarning and education. At the end of this
conference, Nations states, did commit themseloesnsuring opportunities for all to acquire
and maintain literacy skills, and to create iINGANESCO member States a literate environment
to support oral culture. The provision of learnmgportunities for all, including the unreached
and the excluded, was thus most urgent concerned@rycountry reports since 1997 show that
many education and social policies have not praaat adult learning and education as had been
anticipated following the Hamburg Declaration (GibbReport on Adult Education and
Learning, 2009). In the same report, it is noteat thithin countries, levels of participation in
adult education vary according to socio-econom&ndgraphic and regional factors, revealing
structural deficiencies in access to adult edunatithere is inequity within an overall low
participation and that gender, geographical locatege and socio-economic status all play a

part.
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Literacy, broadly conceived as the basic knowledge skills needed by all in a rapidly
changing world, is a fundamental human right. lergwsociety literacy is a necessary skill in
itself and one of the foundations of other lifellskiThere are millions, the majority of whom are
women, who lack opportunities to learn or who hasafficient skills to be able to assert this
right. The challenge is to enable them to do sois Till often imply the creation of

preconditions for learning through awareness-rgisamd empowerment. Literacy is also a
catalyst for participation in social, cultural, pmlal and economic activities, and for learning

throughout life (The Hamburg Declaration on Adu#acning, 1997).

2.3 The Status of Adult Literacy in Kenya

The 2007 National Adult Literacy Survey reveale@ttl61.5% of the adult population had
attained the minimum literacy level thus leaving538 adults illiterate. The survey also showed
that only 29.6% out of the 61.5% of the adult pagoh with minimum literacy level had
acquired the desired mastery literacy and numecanyetency. About 29.9% of the youth aged
15 to 19 years and 49% of adults aged 45 to 4%yware illiterate. There were high regional
disparities in literacy achievements with Nairobbyince having 87.1% and North Eastern
province 8%. There also existed gender disparitjtenacy levels with men rated at 64.1% and
women at 58.9%. The survey also revealed highendity rates and low participation of the
critical cohorts of the population in ACE programsné@bout 29.9% of the youth aged 15 to 19
years and 49% of adults aged 45 to 49 years wiészdte. The report notes that Kenya being a

youthful population is at risk with a high illitesa amongst the youth and middle age adults.
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24 Legal Framework for the Adult Education in Kenya

2.4.1 The Board of Adult Education (BAE) Act, Cap 23, Laws of Kenya, 1966

Kenya's National Conference on Education and Rubalelopment held in Kericho in
September 1966; that focused on rural problems emyl, including the related issues of
education and employment, recognized the need ti@ngthened and more coordinated
educational services for adults and stressed tkd fog integrating rural development. To be
able to move the conference recommendations forviaed Board of Adult Education (BAE)
was established through an Act of Parliament, C2®, 2aws of Kenya in 1966. This act of
parliament outlined the functions of the BAE; these; to advise the Minister on any matter
relating to adult education, including the formidat of courses and syllabuses, the
establishment of residential and non-residentiatitutions, the use of museums, libraries and
media of mass communication, and the provision arethod of award of scholarships or
bursaries; to advise with respect to the co-orthnabf the work in connection with adult
education of Ministries and Departments of Goveminaad agencies; to identify and assess the
need for new developments in adult education; itmwate and encourage activities in adult
education; and to report annually to the Ministertbe progress and development of adult
education

At inception, the BAE had no organizational struetuat the grassroots level and the
implementation of specific tasks and functions weyebe undertaken by the co-operating
government bodies and NGOs under the guidance efsdtretariat until 1979 when the
government established the Department of Adult Btoc through a presidential directive
(DAE, 2005). This Act was however repealed in Jap2®13, with the enactment of the Basic

Education Act 2013.
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2.4.2 The Education Act, Cap 211, Laws of Kenya 186

Since 1968 to January 2013, the Education Act CHp Paws of Kenya, was the main law

governing the provision of education in Kenya; andi define a manager as any person or body
of persons responsible for the management and coradua school, and conferred extensive
powers on the Minister responsible for educatioerothe management and regulation of
education in Kenya. The Act gave the minister esitee authority to delegate his powers to
local authorities, District Education Boards or Bisaof Governors. The Act recognized School
Management Committees as the governing bodies whapy schools and the Board of

Governors as the main management organ of secoadaogls.

This Act however fell short of making clear proweiss for Adult Education. The Act mainly
provided that the Minister was to promote the etlanaof the people of Kenya and the
progressive development of the institutions for pn@motion of education, and ensure effective
cooperation of all public bodies concerned with cadion. In addition the act provided for the
management primary and secondary schools and tligroade for any management organs and

functions for the adult education centers.

2.4.3 The Basic Education Act, 2013
This Act of Parliament was ascented to on Janu@iy 2nd its main purpose is to promote and

regulate free and compulsory basic education; tovige for accreditation, registration,
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governance and management of institutions of bedication; to provide for the establishment
of the National Education Board, the Education &ads and Quality Assurance Commission,
and the County Education Board and for other col@aegurposes.

In this new legislation, it is the responsibility the Cabinet Secretary in consultation with the
National Education Board and the relevant Countyudation Board to provide for the
establishment of ACE centres within a reasonabtgssible distance within a county.

A special Board of Adult and Continuing Educati@aslalso been provided for whose major role
is to advise the Cabinet Secretary and the NatiBdatation Board on matters relating to adult
and education, including the formulation of coursesd syllabuses, the establishment of
residential and non-residential institutions. A¢ thCE center level, this law further provides that
every ACE is to be governed by a Board of Manageéni®BaM). However as at the time of
finalizing this report, the regulations to enalfle implementation of these provisions were yet to

be finalized.

2.5 Policy Framework for Adult Education in Kenya

2.5.1 Sessional Paper No. 1 of 2005

The Government of Kenya committed itself to an @dion system that guarantees the right of
every learner to quality and relevant educatiorthie Sessional Paper No. 1 of 2005. In this
policy document, the Government committed to dgvedector policies and implementation
strategies that would ensure the provision of @kvand quality education and training to
Kenyans in reference to the recommendations madbéygelegates at the end of the National

Conference on Education and Training held betw2éhand 29' November 2004.
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Some of the specific objectives with referencedoltaeducation as set out in the Sessional paper

are;

0] To enhance access, equity and quality at all lese¢slucation and training by 2010;

(i) To improve all aspects of education and trainin@ligyy so that recognized and
measurable learning outcomes are achieved, edyeamlliteracy, numeracy and
essential life skills relevant to the world of work

(i)  To ensure that the learning needs of all, youngpleeand adults, are met through
equitable access to appropriate learning and kilésgprogrammes by 2015;

(iv)  To achieve universal adult literacy, especiallyi@mmen by 2015;

Clearly the government did recognize and isolatalteeducation as a key focus area and the
Ministry further set a target to achieve 50 peraemprovement of levels of adult literacy by
2010; however, there are no records from the gowent to confirm whether this target has been

achieved.

In the same Sessional paper, the Government rexgythe important role played by Adult and
Continuing Education as a vehicle for transformraamd empowerment of individuals and the
society and notes that one of the benefits of @essful adult education system is that once
parents become literate, they will value takingrtiegildren to school. Consequently, this will

facilitate the success of EFA. The government psepoa strategy to promote learning and

training opportunities to ensure adequate accesallbgdults, out-of-school youth, and other
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vulnerable groups and expand the post literacy raraghe. On the contrary, this is yet to be

realized.

2.5.2 Kenya Education Sector Support Programme (KESP)

In pursuant of the Millennium Development Goals (@§) and EFA goals coupled with the task
of delivering the policies as set in the Sessidtegber No. 1 of 2005 on policy framework for
education, training and research; the Ministry alu&tion developed the Kenya Education
Sector Support Programme (KESSP), as the basis whach the Government, individuals,

communities, the private sector, Non-Governmenteja@izations and development partners
were to jointly support the education sector. Therall goal of the KESSP is to provide a
framework for the achievement of the policy goabmgets and strategies outlined in the

Sessional Paper No 1 of 2005.

Among the twenty three Investment programmes in 8ESs Adult Education. KESSP
underscores the purpose of adult education as kbmgrovision of education and training
opportunities to adults and out of school youth wiave either missed their chances in the
formal education system during their childhood @opged out of school before attaining

sustainable levels of education.

KESSP (2005) recognized that Adult Education is/jgled by a wide spectrum of organizations
including Government Departments, NGOs, CBOs an@®$Bnd that the large number of

providing agencies were not coordinated. It was alsted that the Board for Adult Education
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which is mandated by an Act of Parliament, to cowmt and regulate Adult education
programmes, is weak and ineffective. As a resiiireg was duplication and wastage of resources
as the various agencies provide similar servicethéosame target groups. Despite the official
Government commitment to Adult Education programuinas recognition of their importance in
national development, there was still a low pubh@ge based on negative attitudes, prejudices

and stigmatization towards the programmes.

A major challenge to adult education still rematims quality of programmes. This is reflected in
poor delivery methods coupled with lack of teacHesyning materials and lack of curricular
linkages with the formal education system. Low dualn adult education continues to
contribute to lack of appreciation and recognitafnthe programmes, and therefore, negative

attitudes and low participation rates (ibid).

Low access and participation is attributed to dackors as inadequate number of teachers, lack
of teaching/learning materials, inappropriate t@agimethods and the cost sharing policy which

adult learners cannot bear due to economic harslship

In order to improve access and participation, KE®&sposed a strategy that has a focus on
Increasing the number of adult education persomspecially the direct literacy teachers;
Improving the terms and conditions of service fdula education teachers; and Increasing the

number of adult literacy centres especially in rearaveas and areas of high illiteracy.
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As at the time of finalizing this report, the Gowerent had begun a process of developing the

National Education Sector Support Programme (NE$&R)place KESSP.

2.5.3 Adult and Continuing Education (ACE) Policy 2010)

The development of the Adult and Continuing Eduwra(ACE) policy was necessitated by the

multi-sectoral and the heterogeneous nature ofAG& sector that groups together diverse
learning areas. The sector has many and varieddam@wranging from Government Departments
to NGOs, CBOs, FBOs and individuals. In additione tgovernment recognized that the
components of ACE are varied, taking forms of basid post literacy for youth and adults,

functional education and training in various aredslevelopment, continuing education and
technical and vocational education. The rationateHis policy therefore is to provide guidelines
for use by the current and potential providers @EAIn order to harmonize the diverse ACE
provision and facilitate coordination. Specificaltile policy sets the scope and guidelines within
which implementers or providers shall operate; Aatsa reference point for partners in ACE;
Provides a framework to the Board of Adult Educa{BAE) for coordination of ACE and sets

guality and service standards in provision of ACE.

Recognizing the important role played by Adult a@dntinuing Education as a vehicle for
transformation and empowerment of individuals ahd society, this policy endeavours to
provide guidelines to ACE providers, guides stakedrs and policy implementers, provide a
framework to BAE for effective coordination and ¢ag foundation for improved quality of

service delivery in all ACE programmes.
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The policy provides the scope and guidelines folEASLoviders, and programme implementers
in order to facilitate coordination and harmoniaatof the ACE programmes in Kenya.
The objectives of this policy are;
(i)  To ensure quality ACE programmes are accessib#l tout of school youth and adults
irrespective of gender or geographical region.
(i) To sensitize policy-makers on the need to idenéild mainstream ACE issues in
national development.
(iii)  To mobilize resources for provision of quality AGErvices to adults and out of school
youth.
(iv) To promote and strengthen partnerships and cobdibor among all stakeholders
involved in provision of ACE programmes.

(v)  To provide mechanism and structure for coordinatibACE.

The ACE policy provides for various forms of progmaes. These are;

2531 Literacy Programmes

Literacy programmes aim at providing knowledge skitls to adults and out of school youth to
improve their quality of life and contribute effaly to national development. The programmes
cover two main areas namely the basic literacythadoost-literacy programmes. Basic literacy
is mainly provided to illiterate adults and out ssthool youth and covers numeracy, reading,
writing and communication skKills.

Post-Literacy is an integrated learning process liblps create a reading culture and assists the

graduates of basic literacy to retain, improve ap@ly their basic knowledge, attitudes and
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skills. It empowers them to continue with educatithmough self-directed processes for

improvement of the quality of their life and thédttloe society.

2.5.3.2 Continuing Education Programmes

Continuing Education is intended for adult learngh® already have some basic education and
intend to continue from whatever level and is ofteken for personal and vocational
enrichment. Continuing education programmes theeefbuild on previously acquired
knowledge and skills for purposes of certificatiogsglf-improvement and more effective
participation in community and national developmeiitalso provides opportunities for youth
and adults to integrate into the formal educatigstean. Classes can be conducted in non-formal
setting on part-time basis, evenings and weekenas @greed weekdays to accommodate the

schedules of the learners.

2.5.3.3 Community Education and Skill Training

Community education and skills training programrtegget both the literate and illiterate youth
and adults who have an interest in improving tHeiowledge and technical skills. These
programmes aim at building the capacity of learrisrgiving knowledge, skills, attitudes and
values which enable people to engage in gainfulleynpent and improve on the quality of life.
These programmes include agriculture and home @gmsoextension services; primary and
preventive health care; HIV/AIDS; nutrition; familffe education; environmental education,

cooperative education and gender education amdraysot
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2.6  The Concept of Management

To manage is to forecast and plan, to organiseptamand, to co-ordinate and to control (Fayol
in Lucey, 1991) whereas management is a distirattgss consisting of planning, organizing,
actuating and controlling, performed to determind accomplish stated objectives by the use of
human beings and other resources (Terry,1977)ldaraing institution set up, management
could be defined as a social process which is desigo ensure the cooperation, participation,
intervention and involvement of others in the eifeachievement of a given or determined
objective. It lays major emphasis on the interaactf people inside and outside the institutions

and people above and below one's operational positi

To be called a manager is to be placed in a posftmm which one has to ensure changes in
other people's behaviour patterns for the purpdsecloeving an objective entrusted to him or
her. Management is thus an art of guiding the digtss of a group of people toward the
achievement of a common goal. Some of the featafesffective management of learning
institutions are; working as a team, good relatigmsvith principals, effective time management
and delegation, effective meetings, knowledge oé ftihstitution and the training and

development of the management team.

2.6.1 Management of Learning Institutions
Literature from across African countries revealttsame of the key functions of learning
institutions management teams include; Policy matt@dopting a constitution, mission

statement, admissions language, religious obseegartode of conduct for learners, financial
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policy, recommendation of appointments), Day to datvities (determining the times of the

school day, support for the principal, educatord ather staff members, the administration and
control of the school’'s property, buildings and w@grds) and Financial matters (establishing
school fund, preparing a budget, collecting andiadtering school fees and managing financial

records).

The call for greater participation in education kadespread support in many of the African
countries with South Africa having documented enme of effectiveness of community
involvement in education. The call is based onassumption that if more people were included
in school governance, then democracy in educationldvbe boosted and equality among

schools would be ensured (Dieltiens and Enslin2200

As was noted in a study of School Governance irttfSAtrica, the role of the head of a learning
institution and the management team are both draaoid pivotal in the successful management
of an institution. The head effects professionahaggement and administration democratically

informed and assisted by the staff and the managiet@am.

In general, the management team has a responsitnliensure that the institution delivers
quality education to all learners enrolled therédme of the main challenges for maintaining
healthy relationships between the head of an uigiit and the management team is the vast
differences between the capabilities of the membgtise team. While some management teams

of some learning institutions are composed of @msifals with financial, legal and managerial
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skills and experience, others are weak in the skilhich would allow them to be effective

(Brijraj, 2004).

In the management of learning institutions, maximcontrol is exercised when the authority
determines levels of fees, enrollment and atterelamcluding duration of learning and when
grant is allocated without a possibility of transf©n the other hand, minimal control is
exercised when grant is given as a total sum mstitutions, through its management team, is
free to allocate to various activities as it deerasessary (Graham and Wiltshire, 1978)

In Kenya today, a trend has emerged in primary sexbndary schools where students are
directly involved in school management with evidenaf national conferences being held
annually bringing together students from variousntees to joint forum to discuss on school
governance and education service provision. Thieisg encouraged with appreciation that it is
in the best interest of the students that they pa¢e in decision making and constantly provide
feedback to education service providers. The saittare is evident in colleges and universities
in Kenya, where students elect representatives ush pforward their agenda in various
institutional management organs. Sadly thougltheénadult education sub-sector, nothing of the
sort is taking place, despite the fact the addtriers, in adult education centers, equally have
the right to participate in matters concerning thedlucation just like the children and young

students.

Additionally, Kenya'’s constitution, article 232 ((d) provides for the involvement of the people
in the process of policy making. Indeed, adult neas are therefore a group that should be

supported not only in terms of provision of teaghamd learning services, but also supported by
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inculcating into them a culture of participation policy processes. Management of adult
education centers is one of the lower level oppotywf engagement in policy implementation
and also a forum where issue for education polisgussion and decision making would be
gathered. The persons to monitor policy implem&mtatnd provide useful information for

policy decisions are the learners themselves amtray stakeholders

2.6.2 Management and Structure for the provision oACE in Kenya

The Directorate of Adult and Continuing Educatiomder the Ministry of Education, is the
government’s unit responsible for the provision andnagement of ACE in Kenya. At the
directorate, there are three main departments;ethase Community Education and
Empowerment (CEE), Continuing Education and Spdtiagrammes (CES) and Basic and Post
Literacy Programmes. In various regions, ACE isrdowated by the County Adult Education
Officers (CAEOQOSs) while at the Sub County level, AGEgrammes are coordinated by the Sub
County Adult Education Officers who have a roleetsure that the centers have adequate staff
and teaching and learning materials. At the Wavdl|ghere are n Adult Education Officers who
are tasked with supervising the adult educatioohes and ensuring quality of service delivery
at the center level. These supervisors are furtissigned a monitoring role that includes
collecting the teachers’ monthly returns, analyzimg returns and generating reports that would
enable the directorate have adequate informatioteims of enrollments, participation and

performance of the learners from different partthefcountry.

Despite the well designed structure of managemeémQE programmes in Kenya, Njerenga

(2001) reported that supervision of literacy class@as minimal and that teachers were left to
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teach what they like to teach and when they wahis Was attributed to financial support to the
supervisors and to enable them move from one ceat@nother in order to supervisor the

teachers.

2.6.3 Ownership and Management of ACE centers

Majority of the adult education centers in Kenya aither community owned, church owned or
privately owned. In cases where they are commumityed, the management team consist of the
adult education teacher in-charge of the centeraamgimber of adult learners. In cases where the
center is church owned, then the churches usual la management committee consisting of
the church members to be in-charge of the learoemger. While the centers that are private, the
proprietors have the discretion to determine hosy tlvould want to manage the learning center,
which is in this case a profit making institutidtowever, the supervision of what takes place in
these centers, as far as teaching and learningnisetmed, is done by the Adult Education
officers with support from the Sub County Adult Edtion officers, who in addition monitor the
utilization of funds by the management teams in l#@ning centers (Directorate of Adult

Education, 2011).

Capacity and Professional gaps among the provafeadult and continuing education is usually
addressed by the Directorate of adult educatiooutir trainings. Specifically, the adult

education teachers have always been targeteddoings on curriculum and new methods of
teaching from time to time. In terms of the depah@nt of teaching and learning materials, the

directorate of adult education works together witlte Kenya Institute of Curriculum
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Development (KICD) - formerly Kenya Institute of &zhtion (KIE) - such that they produce

both teacher and learner friendly materials.

In Kenya today, a problem exists of lack of docutedninformation within the Ministry of
Education’s custody; there are no government report the extent to which learners are
involved in the management of adult learning centé/hat is often reported is the composition
of the management committees; that comprises of Ghairperson, Vice-chairperson and
Treasurer all being learners while the secretatlgasTeacher in-charge of the centre who is also
the government representative in that committeaedtother members of the management
committee are learners taking into considerationdge compositions. Given the fact that the
learners are coming into the centers from an iifliee background, a major problem that would
then arise while they discharge their functions@ster management committee members is the
lack of skills and knowledge in planning, budgetiaigd implementing the center plans and
budgets. The centre head, being an educated individould thus often draft all the key plans
and budgets for the centre and seek for the lesirrsproval. In such cases the direct
involvement of learners in decision making will gtlg be doubted. It is expected that the same
government personnel would channel the views ofl¢heners upwards to the policy makers;
however the challenge still remains the extent liciv the learners get the opportunity to raise
their concerns to inform decision making by thesger providers either at the center level or the
national government level; and the learners awaseatthe policy frameworks that would guide

submissions of their views for consideration byigomakers and implementers.
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2.7 The Concept of Participation

The concept of participation entails the mechanifinghe involvement of people in decision-
making in all matters that affect their lives. Rapation is therefore a process of taking part in
different spheres of societal life; political, ecomc, social, cultural and others. It can either be

direct or representational, through selection ectbn of representatives.

Arnillas, G. and Paucar, N. (2006) define partitgpaas: “The right — assumed as a capacity —
to give opinions to and with others. To have thgninions taken seriously and to assume
responsibly, according to the extent of their matuand development, shared decisions
regarding matters which affect their lives and liies of their communities. That is, the power
to give opinions, to decide and to act in an orgaghimanner.” Participation is as a voluntary
process by which people influence or control theisiens that affect them. The essence of
participation is exercising voice and choice and tarious levels, these include; Information

Sharing, consultation, decision making and intigtaction.

Participation should be active; that is, a kind pafrticipation which is not established or
predetermined but in which individuals become imedl in a process which can go from
determining what is being offered to the implemaataand management of policies, actions or
programmes. It is, therefore, a participation whasBumes the existence of social responsibility,
commitment, transparency, joint work and not the s individualities, which is translated into

the capacity to decide and act.
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2.7.1 Types of Participation
UNESCOQO'’s Growing Up In Cities project (2002) oudismthe following as some of the types of

participation that could be evident in participgtarork and their characteristics.

Assigned participation: An individual is told to participate and has &ttbpportunity to decide

on how or what they will contribute or even if thesant to participate. The participants are
likely to feel anxious and unskilled as they fe®it views or concerns may be scrutinized or
used against them. They are unlikely to say how tkally feel unless it is supports the status

quo. (UNESCO 2002)

Prescribed participation: The individual feels a moral and cultural obligatito participate and
considers the opportunity to participate a privelegven if couched in a way that it looks like
they have free will: ‘you can participate if yowamt to’, the obligation to participate is such that
this is only a facade. The participant might fihdnpossible to express his or her own opinions
in fear of going against the ‘grain’. This form pfescribed participation is particularly evident
when teachers or parents commit children to padie in projects where they have little choice

because of the power relationships (ibid).

Invited participation: The individual is invited and provided with thepmptunity to feel able to
withdraw without being disadvantaged. The level &rdh of participation is still controlled by
the project officer but the individual, unlike ine prescribed participation scenario, has a choice.

The participants are more likely to say how thegllyefeel in this situation (ibid)
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Negotiated participation: The individual is assigned a participatory roleotlgh an invitation,
but has the opportunity to negotiate the level typ@ of involvement and how long they would
like to be involved. Providing a diversity of meti®ois important if you want to provide an
opportunity for people to negotiate their parti¢ipa - so they can pick and chose and feel they
are able to contribute in ways where they feel thaye strengths or something useful to offer.
The role of the project worker is to provide skitis enhance the individual's capacity to

contribute (ibid)

Graduated patrticipation: As the individual increases in competence, oppdrasiare provided
so new and different types of participation areilabée to them. This means making a
commitment to developing individual skills and tineportance of working with a community

over a period of time so they can take over respaitg and ownership of the project.

Collaborative participation: Collaborative participation is when a project mtiated and
supported by a group, which collectively negotiaatiselements of the project, including the
level and form of involvement of individuals ancettype and use of the information emerging

from it.

Self-initiated participation: A self-initiated or existing project is the onlime when self-
initiated participation is truly evident. That s,group has an existing project around an issue or
concern to them and they control the informatiod eontribution they make to the project. The

participation is negotiated with the individualsntlling how their information is used. Self-
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initiated participation might start from the groopntacting you and saying they have something

to contribute or might be initiated by your contaxthem.

Prety (1995), on the other hand classified pariign in the following typologies;

Self- mobilization; People participate by taking initiatives indepertdgrexternal institutions to
change systems. Such self initiated mobilizatioa eollective action may or may not challenge
existing inequitable distributions of wealth andyeo.

Interactive participation; People participate in joint analysis, which leadsattion plans and
the formation of new local groups or the strengthgrof existing ones. It tends to involve
interdisciplinary methodologies that seek multipkrspectives and make use of systematic and
structured learning processes. These groups tak&ot over local decisions, and so people

have a stake in maintaining structures or practices

Functional participation; People participate by forming groups to meet peEdened
objectives related to the project, which can ineollie development or promotion of externally
initiated social organization. Such involvemenesliaot tend to be at early stages of project
cycles or planning, but rather after major decisibave been made. These institutions tend to

be dependent on external initiators and faciligtbut may become self-dependent.

2.7.2 Participation of learners in the managementf learning institutions
Adult learners are in some cases actively invoiwgolanning, evaluation, peer teaching, reading

and writing instruction, field trips, and artistactivities. In management, learners are taking
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leadership roles in public awareness and advocgoyernance, learner recruitment, mutual
support, conferences, community development, progstaffing, income generation, and staff

recruitment and training

The critical link between a learning institutionda@nvironment would appear to be the capacity
to identify the opportunities present and to resptinthem, that is, the degree of openness of an
institution, the capacity and willingness to contdsach activities, to develop links, which leads
to the identification of particular needs. An adpafcparticipation of adult learners determining

their own activities is therefore their involvemamthe management of the centers.

Diego Pdlit (2007) describes the educational tagkish must take place during the construction
of participatory coexistence. These are encourageuple to express their own points of view
regarding the situation of their families, schoolgighbourhoods and communities and
supporting them so that they can identify the pasiand negative elements in this situation;
Helping people to recognize in themselves the aaped and the right to carry out

transformations; and supporting them in the sefochnd construction of their own solutions as
part of the educational task; Convincing peopleegtognize that other individuals with whom

they share their lives may have their own, différepinions and viewpoints regarding the same
realities, and supporting them so that they camaxge ideas and together build better forms of
coexistence; and Encouraging people to confrontcuesdtion their own viewpoints in the light

of what other people, with whom they exchange ideas
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2.8 THEORETICAL FRAMEWORK

2.8.1. The Characteristics of Adults as Learners (&L) model

Cross (1981) presents the Characteristics of Adidtsearners (CAL) model in the context of
her analysis of lifelong learning programs. The Cbdel consists of two classes of variables;
these are personal characteristics and situatavaabhcteristics.

Personal characteristics include: aging, life pbased developmental stages. These three
dimensions have different characteristics as fdifeleng learning is concerned. Aging results in
the deterioration of certain sensory-motor ab8giteg. eyesight, hearing, reaction time while
intelligence abilities e.g. decision-making skilleasoning, vocabulary tend to improve. Life
phases and developmental stages e.g. marriagechjabges, retirement involve a series of
plateaus and transitions which may or may not becty related to age.

Situational characteristics on the other hand &bradi part-time versus full-time learning, and
voluntary versus compulsory learning. The admiatgin of learning i.e. schedules, locations,
procedures is strongly affected by the first vdealthe second pertains to the self-directed,

problem-centered nature of most adult learning.

The CAL model propagates the following principles
(i)  Adult learning programs should capitalize on thpegience of participants.
(i) Adult learning programs should adapt to the agimgtdtions of the participants.
(iii)  Adults should be challenged to move to increasingtvanced stages of personal
development.
(iv)  Adults should have as much choice as possible enatrailability and organization of

learning programs.
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The CAL model encourages adult educators to uttheeexperience of the participants, to adapt
to the physiological aging limitations of particigg, to challenge learners in the area of personal

development, and to provide high levels of choaetlie learner.

In relation to this study, this theory supports thet that when learners are involved they will
bring their experiences on board to improve denisimaking. Further, their involvement will
enable them to advance their levels of personakldpment especially if they take up new

responsibilities as part of the management teartigidult learning institutions.

When it comes to making of choices, adults showddehthe opportunity to make as much
choices as possible in regard to the learning jragres. This they can only do effectively if
they are directly involved and are participatinglatision making at the management level. The
need for adult learners’ participation in the maragnt of their learning centers is therefore

justifiable.

2.8.2 Andragogy Theory

Andragogy is essentially a “model of assumptiori®iw the characteristics of adult learners that
are different from the traditional pedagogical asptions about child learners rather than an
actual theory of adult learning (Knowles, 1980)asBd on humanistic psychology, Knowles’
concept of andragogy presents the individual leaas one who is autonomous, free, and
growth-oriented. Knowles’ theory differentiates ri@ag in childhood from learning in

adulthood.
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According to Knowles, the following are the keynmiples about the characteristics of adult

learners

(i)

(ii)

(iii)

(iv)

(v)

(vi)

Self-concept: As people mature, they move from dpendependent personality towards
being more self-directed

Experience: As people mature, they amass a grosagof experiences that provide a
fertile resource for learning

Readiness to learn: As people mature, they are mbeessted in learning subjects that
have immediate relevance to their jobs or perslvesd

Orientation to learning: As people mature, themeiperspective changes from gathering
knowledge for future use to immediate applicatiérkmowledge. As such, adult learners
become more problem-centered rather than subjedties

Motivation to learn: As people mature, they becamare motivated by various internal

incentives, such as need for self-esteem, curioditgire to achieve, and satisfaction of
accomplishment

Relevance: As people mature, they need to know tifey need to learn something

Furthermore, because adults manage other aspediseioflives, they are capable of

directing or, at least, assisting in the planning anplementation of their own learning.

The andragogical model focuses more on the edueatarfacilitator who makes resources and

procedures available to the adult learner. Mutunming based on needs assessment,

formulating instructional objectives that respette tneeds identified, creating learning

experiences with techniques and materials, anduatrafj outcomes to determine the next level

of needs are more characteristic of adult instomctiKnowles (1980) reported that self-
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actualization was the prime objective of adult héag, and the mission of educators was to assist
adult learners to develop and achieve their fulteppal as emotional, psychological, and

intellectual beings.

Relating this theory to this study, it is clearttlewven as we isolate adults as learners, it is
important to recognize and appreciate that theyparsons who can self direct themselves, have
a vast of experience from various spheres of liiel dence will add more value to the
management of learning institutions and the prognastherein if they are involved in decision

making processes.

It is also clear that adult will be more interestegbarticipating in learning programmes that are
more relevant to their personal lives or jobs. €hiertherefore a high likelihood of more adult
learners getting interested in the managementeofethrning centers if in such centers, learning
programmes that are relevant to their needs aesenff

In addition, the theory further states that becaddts manage other aspects of their own lives,
they are capable of assisting in the planning amgl@mentation of their own learning. Clearly
this is more reason enough to advocate for thecpgzation of adult learners in the management

of their learning centers.
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2.8.3 The Theory of Margin

Howard McClusky (1963) introduced the Theory of Nlarin the early 1960's to explain the
relevance of understanding adults’ lives, especiab they aged and various demands or
pressures increased. McClusky believed that bem@dult means facing continuous growth,
change, and integration, in which constant effoustrbe made to use the energy available for
meeting normal living responsibilities. Howeverchase people have less than perfect control
over many aspects of their lives, they must finggsv be prepared to meet unpredictable crises

or problems.

McClusky believed that adults faced continuous d¢hoand transformation and with this growth
and transformation a steady effort had to be madesé the energy available to meet ordinary
living responsibilities. But because adults havecootrol over many issues of their lives, they
must discover ways to prepare themselves to meaticecemergencies or predicaments as they

arise.

McClusky theorized that the main factors of adiit are the load the adult bears in living, and
the power that is on hand to bear the load. Mangia considered a formula to communicate the

relationship between the load and the power.

According to McClusky (1970), load is “the self asdcial demands required by a person to
maintain a minimal level of autonomy. Power is tlesources, i.e. abilities, possessions,

position, allies, which a person can command inrgpwith load. In his formula for margin (M),
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McClusky placed designations of load (L) in the mwator and designations of power (P) in the

denominator i.e. M = L/P.

This formula proposes that the greater the poweelationship to the load the more margin will
be available. The load-power ratio changes througan adult’s life as changes in power or load

factors occur. Spare or excess power provideslaauso better deal with load requirements.

Margin can be increased by reducing load or inenggsower. In simple terms, the more margin
an adult has, the more equipped he or she wilbkaeal with the sources of the load. The less

margin an adult has the chance of dealing prodelgtiwith the sources of load decreases.

Load factors can include such external things aslya career, and socio-economic status as
well as internal things such as goals, future etgiemns, and desires. Power consists of external
resources such as family support and economictiabililt also includes internally acquired
experiences such as coping skills and personality.

Thus, according to McClusky’s Theory of Margin, afult must have some margin of power as

an available resource in order to engage in legroirmeet other life demands.

In relation to this study and from this theory, wleserve that the socio economic status and
future desires of an adult learner will obviousstermine his or her level of engagement in their
programmes in the learning center. For instancegdant learner who is a community leader is
likely to be more involved in the management of xaning center than one who is just an

ordinary community member. An adult learner whosebidion is to be a leader in the
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community is also likely to participate more effeety in the management of the learning

centers, given an opportunity.

In the society today, there are also those adutis are illiterate but more stable economically
with adequate resources to meet their family nedsh an adult should he or she enroll in an
adult learning center, he or she is likely to iefiee decision making given his or her stable
economic background. The economic stability is tthes source of power that enables the
learner to influence decision making. If such asparbecomes a member of the management
team of the learning center, then care must alstaken to ensure that he or she does not just

represent individual interest but should represieminterest of all learners in the center.

If an adult learner has too much pressing neetieredt the family or community level, and that
during much of the time the learner has to pay nattention to family or community demands,
such a learner will have little or no time availb engage in any management process of a
learning center. In fact, the learner will only app for classes and learning purposes but will
hardly be available for decision making meetingsaddition, the learner might not even attend

all of the classes as required.

Even as the discourse on adult learners’ partigpatontinues, it is important that factors that
determine effective participation of adult learn@rsthe management of learning centers are
studied and that the outcome and best practicésvofvement of learners in decision making

process documented.
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2.9 Conceptual Framework

From the literature review in this Chapter, it \8dent that effective participation of learners in
the management of ACE centers depends on varictsr$aamong which are; the ownership of
the centers, knowledge and skills of the centeragars, the attitude and relationship of the
learners and center managers, the occupation ofelesa levels of income of the learners, the
location of the learning centers and the finansigdport to the centers; as illustrated below.

Figure 2.1: Conceptual Framework

A 4

Knowledge and skills of the

management team .| Increased retention rates
) . . Effective
Attitude and relationship of o
participation of
learners and the management > ) » Increased performance rates
learners in the
team
Management
"| of the Adult
Occupation of the learners - .
> and Continuing » Increased transition rates
Education
- - Centers
Location of the learning o
center
| Increased enrollment rates
Financial support to the ACE
centers >
Independent Variables Dependent Variable

45



From the framework above, effective participatidnlearners in the management of the ACE
centers largely depends on the knowledge, skittgpde and relationship of the learners and
management team, occupation of the learners, totafithe centers and the financial support to
the center. When these factors are positive thdtressmore likely to be high retention rates of
learners, good performance and subsequent tramsdidigher levels of learning. With such a

good practice, enrollments will go high since theEAcenter will attract more adult learners.
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CHAPTER THREE

RESEARCH METHODOLOGY

This Chapter presents a description of the stutty ai brief rational for the site selection, the
sample design, sample size and the sampling progegsed. In addition, the chapter also
discusses the methods of data collection, the tobl$ata collection, research ethics and how

data was analyzed.

3.1 Site Description

This study was carried out in Lang’ata and Kibrd &ounties in Nairobi County in Kenya, an

area that includes both the informal settlementstae affluent suburbs with a total population

of about 355,188 persons (KNBS, 2009). In Lang@® County, there are five wards, namely
Karen, Nairobi West, Mugumo-ini, South C and Nyé&ligh-rise wards. On the other hand, in in

Kibra Sub County, there are five wards, namely Limdakina, Sarangombe, Laini Saba and
Golf course/Kenyatta wards, with the first fourrdmgeipart of the slum. These two Sub counties
have diverse living standards of the people, rajmgiom those with high income, middle income

and low income. Majority of the low income groupdiin Kibra informal settlement area where

the population continues to rise faster due tol umaan migration and the continuing rising cost
of living that forces citizens to consider living affordable areas notwithstanding the poor
conditions of life therein. Kibra is the main infoal settlement area in with a majority of the

population living in poor housing conditions, miramaccess to safe water and sanitation
facilities and other basic public services. Smatl anedium enterprises are the major providers

of basic services in the area with the residentgngafor such services. Informal private
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institutions are the major providers of educatiervies in the areas right from the pre-primary,
primary up to secondary level. In the ACE learntegters, there are both full time and part time

services provided to the adult learners.

3.2  Site Selection

Lang’ata and Kibra Sub Counties were selected tdhleestudy site since according to the
Directorate of Adult Education; there is no study the participation of learners in the
management of ACE centers that has ever been aastie in these Sub counties. This was
therefore the first study in the Sub Counties vatifiocus on the learners’ participation in the
management of the ACE centers. In addition, thewsds selected since it represents two diverse
groups of citizens i.e. those living in the infolnsettlements with low quality of service
provision and those living in a more organize seatént with high quality of service provision.
Thirdly, the researcher is well conversant with #nea and has been part of the on-going adult

literacy campaigns in the area.

3.3 Research Design

This study used a survey research design and wswigkeve in nature. Descriptive study
involves gathering data and then organizing, tdlmga depicting and describing the data
collected (Glass & Hopkins, 1984). It often usesuai aids such as graphs and charts to aid the
reader in understanding the data distribution. Bptee statistics utilize data collection and

analysis techniques that yield reports concerriiegnieasures of central tendency, variation, and
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correlation. Description emerges following creatieeploration, and serves to organize the
findings in order to fit them with explanationsdatien validate those explanations (Krathwohl,

1993)

3.3.1 Unit of observation
In this study, the units of observation includeé fhysical facilities such as learning rooms,
storage facilities, attendance registers, noticad® and teaching & learning materials, and the

activities carried out in each of the ACE centbet had been sampled.

3.3.2 Unit of Analysis
The units of analysis did therefore include phyisieailities, attendance registers and notice
boards and the details therein, teaching and legmiaterials and the activities carried out in the

ACE centers visited.

3.4 Sampling Design

Sampling refers to the systematic selection ofratéid number of elements (persons, objects or
events) out of a theoretically specified populatadrelements, from which information will be
collected. It is the process of selecting unitg.(people,) from a population of interest so that b
studying the sample one may fairly generalize hider results back to the population from
which they were chosen. To generalize from the $angpthe population, the sample has to be

representative of the population.
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3.4.1 Sample Size

A good sample should provide a good representatfaime totality from which it is selected,
however if the standard of accuracy is to be kagit,lthen a relatively large sample is required
especially for small populations. In this studye topulation was small and as such 66% of the
ACE centers were part of the sample size — these aéotal of 6 centers selected as part of the
ACE centers sample. The selection of the 6 ACHerserwas based on learner population; at
least one center with the highest enrollment offlegs, in each location from the extreme ends
of the study site was selected.

The sample size further depends on the numberrathtas in the study and the accessibility of
the population. Gay in Mugenda & Mugenda (2003)nemends that 30 cases or more are
required in a descriptive study. In this study 4®ilalearners were part of the sample and of

course the respondents in the study.

3.4.2 Sampling Procedure

The sampling frame was made up of the learner&€nd#nce register and the probability
sampling technique was used. Probability sampllloyva for a reasonable number of cases that
represent the population to be selected. Withis technique, the learners were randomly
sampled through simple random sampling.

Non-probability sampling was also used wherebytélaehers in-charge of the ACE centers were
purposively sampled. Purposive sampling allows tégearcher to use all cases that have

required information with respect to the objectiokthe study (Singleton, 1988). The Sub
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County Adult Education Officers and two Senior Adatucation Officers from the Directorate

of Adult Education were also purposively sampled.

3.5 Methods of data collection

Most of the data collected in this study was layggualitative and with very minimal
guantitative data. Data was gathered through fadade interviews and involved visiting the
selected ACE centers and interviewing the learaers collecting first hand information from
them while also making observations. The intervgmssions allowed for the collection of rich
data, details, and insights from the respondentt @&so their experiences, behaviors and

opinions. A focus group discussion was also coretlict

3.5.1 Tools of Data Collection

Data was collected through the use of the followtoas;

(1) Questionnaire. This was administered through a fadace interaction with the learners
in the ACE centers. While designing the questiomaitmost care was taken to ensure
that respondents fully understood the questiong diestionnaire was organized and
worded in a manner that encouraged respondentgoidp accurate, unbiased and
complete information.

(i) Observation Checklist. This tool was developed ased to guide what was observed in

each of the ACE centers visited
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(i)  Focus Group Discussion Guide. This was developetdumed during the focus group
discussion.
(iv)  Key Informants’ Interview Guide. This was developaad used to interview the Key

informants.

3.5.2 Reliability and Validity

All the data collection tools were designed in a/ et allowed reliable data and information to
be collectedReliability concerns the extent to which the datdlection tools yield the same
results on repeated trials i.e. the tendency toveartsistency found in repeated trials. During
data collection, reliability of the tools was estit®d by examining the consistency of the
responses. All the learners that were asked singlestions; the same applied to the key
informants and their responses were assessed tanalasdized manner. During the FGD
opportunity was provided to all the participantsctmfirm the information being shared by any
one of them as was appropriate. On the other haalidity refers to the accuracy and
meaningfulness of inference which are based omebearch results. All the research objectives

were considered during data collection.

3.6 Research Ethics

During data collection, the researcher introducedsklf and the purpose of the study was
clarified to the respondents. The respondents wdmmed that the information they gave
would only be used for the purpose of the study thiadl the study report would in the long run

be available for reference purposes in the Unitsersibrary. The respondents did voluntary
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participate in the study during specific times wtibay were freely available. In addition, the
principle of objectivity while collecting the datnd confidentiality of the data collected was
upheld during the study. Data collected for theppse of this study was handled responsibly,

carefully and accurately analyzed to enable trughfesentation of the findings.

3.7 Data Analysis

Data analysis is basically the process of orgagiand processing raw data so that useful
information can be extracted from it. After complgtthe data collection exercise, data cleaning
was done and the analysis undertaken; and dedsctiod inferences from data collected and

thereafter this report compiled.

3.8 Limitations of the Study
The busy schedule of the learners was one of thigalions which forced the researcher to visit
the ACE centres several times, repeatedly to fieent Lack of detailed information from the

respondents especially the key informants was andithitation.
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CHAPTER FOUR

PRESENTATION OF FINDINGS AND DISCUSSION

This section begins with the general charactessticthe respondents and thereafter there is a
description of the ACE centres learning environreartd the teaching and learning that takes
place in these centres. The findings and discussiorthe participation of learners in the
management of the ACE centres are presented irCtapter too. The barriers to participation
and ways to improve the learners’ participatiorinea management of the ACE centres are also

presented and discussed in this section.

4.1 Characteristics of the Respondents
4.1.1 Sex of the respondents
There were 48 learners enrolled for adult basication in the 6 selected ACE centres who took

part in the study; among whom 72% were female &9d @ere male.

Figure 4.1: Gender of the respondents
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4.1.2 The age of the respondents

Figure 4.2: Age of the respondents
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From the above graph majority of the respondenevrethe age group of 20 — 24 years and age

group of 45 — 49 years old.

4.1.3 Occupation of the respondents

Figure 4.3: Occupation of respondents
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As presented in the graph above, there were mamdes who were unemployed than those
employed. About 70% of those who were unemployelicated that, despite being adults, they
were yet to secure any jobs for themselves dubédw tow literacy levels coupled with lack of
skills and knowledge required in the job market.

The other 30%, who were all house wives, did ndicate whether they are keen to get into

employment or not.

Those who were employed indicated that the jobg tere doing did not require high level of
skills and knowledge and they were in need of bgttes hence the reason for enrolling in the
ACE centres to acquire some basic numeracy anddyeskills. Among this group, they were of
three categories as presented in the pie chanvbelo

Figure 4.4: Categories of employed respondents
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4.2 Description of the ACE centers in in Lang’ataand Kibra Sub Counties
4.2.1 Enrollment of the learners in the ACE centres

Figure 4.5: Enrollments of the learners in the ACEcentres
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Source:Lang’ata and Kibra Sub Counties - Adult Educatidfic® (September 2012)

From the above graph, there were only 3 ACE cerntrashad enrolled both male and female

learners, 2 ACE centres had enrolled only malenkxarwhile 4 ACE centers had enrolled only

female learners.

From the study, it was established that though soeméers had provisions to enroll both male

and female learners, there were cases where adidtlearners were uncomfortable being in the

same classroom with adult female learners.

The two sub counties had more female learners mhiae learners. There were a total of 301

learners out of which 104 were male and 197 fenihg;is 35% male and 65% female.
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4.2.2 Enrollments of the learners in the ACE centrg visited by age group

Figure 4.6: Enrollment of the learners by age group
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From the above graph, majority of the youngestlea were male while majority of the oldest
learners were female.

Majority of the male learners were in the age grotip4 — 41 years while majority of the female
learners were also in the age group of 31- 41 yadrs

Guadalupe ACE center had the majority of the yoshégarners while People for Jesus ACE
center had majority of the oldest learners.

In all the ACE centers visited, there were no naalelt learners of the age group of 42 years and

above.
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Karen Social Hall had a unique case was nho ledrelenw the age of 26 years old and no learner

above the age of 41 years old.

4.2.3 Attendance Rate of the Leaners in the Centrassited (over a period of one month)

Table 4.1: Attendance rates

Female Male Total Attendance rate

A E A E A E Female | Male | Total
1. | Guadalupe 12 19| 7 11 19 30 63% 63%  63%
2. | Karen Social Hall | 8 15| 21 27 29 42 53.3% 77.7% 69%
3. | Makina Mosque 42 52| O 0 42 52 80.9% O 80.9%
4. | Maarifa KALA 25 25 | 1 1 26 26 100% 100% 100%

5. | PCEA Lang’ata 11 291 O 0 11 29 100% 100%  100%
6. | People for Jesus 31 37 O 0 31 37 83.7% O 83.7%%
Total 129 | 177| 29 39 158| 216 72.9% 74.3% | 73.1%

Key: A — Attendance E- Enroliment

Source:Learners Registers from each of the ACE centrestégeer 2012)

From the table above, there were 2 ACE centres avhdendance of the learners was 100%
while the other 4 ACE centers were above averays. rate of attendance was attributed to the
learners’ own commitment to attend classes to learn

With reference to PCEA Langata, it is importantnime that the enrollment were all female

whose attendance was 100%. While in Maarifa KAl#g bnly male learner enrolled there, also
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had 100% attendances in the midst of 25 femaledesr This was attributed to the learner’s

individual commitment to learn. This is a good cation of determination to learn despite being

of the minority sex in the class.

The reasons given for lack of 100% attendance dszlthousehold demands, especially for those
learners who were mainly house wives and demandseatvork place for those leaners who

were employed.

4.2.4 The ACE centres’ learning environments

In the formal settings of education service pransione would expect learning environments
with adequate classrooms and other facilities fotha learners including a library. This is not
the case in the ACE centers in Lang’ata and Kiluta Gounties. All the centers visited had other
non-learning activities going on throughout the dag one would hardly notice that there were
teaching and learning services for adult learneesein. In these centers, there were designated

sections and hours for learning to enable othéviaes in those centers to be carried out too.

One of the respondents did say tliehe Karen Social hall doubled up as the ACE laam
center; meaning that meaningful learning can oalet place when there are no activities going
on in the Social hall. In addition, the teacherdnarge at this center does not have an office and

uses a section of the learning area as the officerera table and a chair were placed”

Another respondent did report tH&m Makina Mosque, there is a designated sectionddult
learners while other activities for the Mosque wbalso go on as usual. Though in this center,

the teacher in-charge has a good office with cotafde chair and a table.”
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In terms of furniture, the learners had adequas&rsland benches for use, but the same furniture
was often used for other activities by other grogpho were not necessarily learners); the

furniture was not just for the learning purposesdisio for other functions in such centers.

The book storage facilities, especially for usetlhy teachers in charge of the centers were in
good condition though were not very safe givenfdot that other persons using the center for
other non-learning activities would easily comeseldo such storage facilities.

In addition, there were no physical fences spec¢dithe ACE center as is usually the case in

many primary and secondary schools.

The teachers’ in-charge of the centers also didrtepat they continued to face challenges with
resource mobilization in their efforts to improveetlearning environments. Their main concern
was that even the communities leaving around tloesgers seemed not to be making direct
contributions towards improving the learning enmiments. This was attributed to the fact the
community around the centers consisted of residerdsly whose children were either in

primary or secondary schools and hence did nottlseeneed to commit to support the ACE

centers.

While the learners and the teacher in-charge ofctrdgers do expect support from the Non-
governmental organizations, they have not beentalijet any material support. The learners on
the other hand are not required to pay any feearsvthe improvement of the learning

environment. This essentially means that withooaricial support from the government and
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other non-state agencies to the ACE centers, innpgdteir learning environments will continue

to remain a challenge.

The Chiefs in these areas are aware of the exsteinthe ACE centers and often play the role of
dissemination of information to the people in neéddult literacy to enroll in the centers. Sadly

though, they are not playing any role towards thprovement of the learning environments.

4.2.5 Teaching and Learning in the ACE Centres
Adequate teaching and learning materials, teachegrapedness and adequate learning time are
some of the critical factors for quality learning.the ACE centers that were visited during this

study, there were inadequate teaching and leamatgrials.

Whereas the teachers’ in-charge of the centersheacequired teaching and reference materials
with them, not all the learners had the necesssagling materials. There were learners who only
had exercise books for writing with no text boolaktfor reading purposes. Even though in the
past the government had supported the provisisoofe teaching and learning materials to the

centers, these materials were inadequate therebigiimg quality learning.

Each of the centers only had one teacher who veastlé overall person in-charge of the center
while at the same time conducted the lessons. Wassnevertheless not a major concern to the
learners because their enroliments were low andehéimere would be no rational for more

teachers in the specific centers.
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However the major concern was the level of prepass of the teacher and the capacity to
deliver quality learning that responds to all tiieedse needs of the learners. The learners came
from different backgrounds with different levels literacy hence require different levels of
attention which they hardly received. They weréhef opinion that even if the teacher is just one
for every center, the teacher should be able tdleahe various diverse learning needs of all the

adult learners enrolled in those centers.

There are government approved syllabus and bo@ksgthide the teaching and learning in the
ACE centers and of which the teachers use to peegparemes of work, lesson plans and lesson
notes. However, the interest of the majority of tearners was not whether the syllabus is
followed to completion or not, but their wish wasdnsure that they are supported to be able to
read, write, perform basic numeracy and acquirddsskor personal, social and community

development.

In terms of the learning hours, the learners didregate the flexibility of the timings which
allowed them to learn either in the morning, middayvening hours, thereby enabling them to
attend to other personal activities such as houdedimres or Income Generating Activities. On
the other hand there are those learners who wad Wwished to be in class for longer hours but
the schedule in the places of work would not altbem.

Below is the learning schedule in each of the A€Rters visited
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Table 4.2: Learning hours

Name of the ACE Centre Learning Schedule
Guadalupe 8 am -4 pm
Karen Social Hall 2pm-4pm
Makina Mosque 9am -4 pm
Maarifa KALA 9am - 12 pm
PCEA Langata 2pm-5pm
People for Jesus 10 am -2 pm

4.2.6 Supervision and support to the ACE centre teders

Whereas it is expected that the Quality Assuranug &tandards Officers (QASOS) in the
Ministry of Education are to supervise and provagtethe job support to the Adult Education
Teachers, this is not the case. The study establigtat the Sub County Adult Education officers
are the ones charged with the responsibility ofesuiping the work being under taken by the
adult education teachers in the various ACE centetke study site. While there are QASOs
who have a role to ensure that there is provisioquality education based on government set
standards, the QASOs did not have a direct rolsupporting the Adult Education Officers. It
was reported that occasionally, the Directorat@duilt Education would send a team from their
headquarters to go and conduct monitoring of AChters in the school. The monitoring
exercise would include verifying whether the teashare conducting lessons guided by the
syllabus and any challenges faced by teacherslsveaddressed by team from the headquarters

during the visits.
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4.2.7 Remuneration of the ACE centre teachers

The teachers in-charge of the ACE centers are gmef of the Public Service unlike the
primary and secondary school teachers who are gmegdoof the Teachers Service Commission.
During the study, it was noted that these teackhdmsre mainly in Job Group E (as per the
government schemes of service) and were paid saladmmensurate to other civil servants of
the same job group but performing very differemicdions under other various Ministries in
government. The general view among the respondesdsthat the salaries were low and hence

the teachers were not feeling motivated enouglomparison to the tasks they performed.

4.3 Management of ACE Centres in Lang’ata and KibraSub Counties

4.3.1 Composition of the ACE Centre committees

The Ministry of Education guidelines, issued throuthe Directorate of Adult Education
stipulates that the composition of the managememingittees in the ACE centre should include
the Chairperson, Vice-chairperson and Treasurdyeatlg learners, while the secretary should be
the Teacher in-charge of the centre and is alsgorernment representative in that committee.
Three other members of the management committdeargers taking into consideration gender

compositions. In total, the committee should therebe composed of at least seven persons.

All the ACE centres in Lang’ata and Kibra Sub Coemthat were visited during data collection

had the management committees in place and thendspts were able to mention the names of
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the members of the committees. It was confirmedtti@teacher in-charge of the centre was the

secretary of the committee and was also the custaafithe records for the centre.

In two of the centres, the committee members wkreted by the learners through voting while
in all the other centres they had decided to sélest representatives to the committee through
consensus with an example of basic criteria beiwgngthat one must be actively involved in the
centre activities. The consensus method was pessiblthese centres mainly because the

enrollments were very low.

4.3.2 Capacity of the ACE centre committees to cayrout their functions

Among the key functions that should be carriedlmuthe ACE centre management committees
include developing centre plans and budgets andeimmgntation of the centre programmes. The
committee members are also expected to work witlerostakeholders and mobilize resources
for their centres. In addition, they should be ablattend to the learners concerns and address
the issues that they can and refer other issueetddult Education Office or other government
offices as may be appropriate depending on theessslhe committees further have a role to

work with other stakeholders and mobilize illiteradults to enroll for literacy classes.

The respondents did report that there are capaaps among the ACE centre committee
members. One of the key issues in this regard agarct that the learners who are members of
the committees were first enrolled in the centréh ¥he priority of seeking basic numeracy and
literacy skills and knowledge and hence joineddbeamittees with very minimal capacity (and

no capacity at all among some of the learners)scharge the functions of the committee.
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As for the teachers in charge of the centres, amol ave also the secretaries to the committees,
they had to acquire management skills on the jalutih the committee meetings. None of them
had undergone substantive training on the manageofethe centres. The teachers had only
undergone induction on the curriculum, syllabus sathing methodologies organized by the

Directorate of Adult Education.

All the teachers interviewed did report that thegrevin dire need of capacity building sessions
on leadership and management. In addition, the atieermembers required capacity building
sessions on documentation and information storage.

The learners on the other hand also proposedhkaessons they undertake should go beyond
the basic numeracy and literacy but should alsodeel to equip them with skills and knowledge

on leadership and management.

4.4 Participation of the learners in the managemendf the ACE centres

Participation of adult learners in the managemérm@E centres is paramount and such their
voices should be heard right from the start oftshtions until the point of decision. All such
decisions being made from the onset will affectrtlearning and hence should be made in the

best interest of the learners.

During the study, 71% of the learners interviewedicated that their views are well represented

during the committee meetings due to the fact tiey good representation in the committee and
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that the committee members held regular consultatwith them. In Makina ACE centre for
example, the learners reported that they hold ntprittass meetings to deliberate on their
affairs. Some learners also reported that they umeally given an opportunity by the
management committees to decide when they waeptto thereby allowing for flexible learning
hours either in the morning, in the afternoon othie evening. Other learners reported that they
are involved in setting group norms, deciding oa thass room arrangement, monitoring the
attendance of all learners and mobilizing othertadn need of literacy skills to be admitted to

the centres.

In those centres where the learners are involvelhs, they further have an opportunity to
discuss the affairs of the centre while undertaljraup IGA activities where often the members

of the management committee are present.

4.4.1 ACE Centre Committee meetings

In all the centres, visited, the respondents dmbrtethat they conducted monthly meetings and
sometimes ad hoc meetings depending on the isdue dddressed. The agenda for the meetings
were largely in regards to learners needs and tisalisseminate information from the
Directorate of Adult Education. The times duringieththe meetings are held during the month
also depended on the availability of the learndns wre members of the committee. Noting that
the learners came to the centres with a key obgdi learning, the committee meetings lasted

for very short times to allow the learners to aftelasses.
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Some learners who are not part of the ACE centnengittees also freely attended the committee
meetings and participated in the deliberationss Was due to the fact that the meetings are held
within the classrooms (where learning takes place) occasionally, during the times when the
meetings are scheduled, the learners present atethige were sometimes fewer hence the

possibility of being included in the committee negs.

It was also reported that it is through the ACEteegommittee meetings that the views of the
learners are considered while making decisionsamnthe centres are to be run and how lessons
are to be conducted. During such meetings, theh&an-charge of the centre played a more
facilitative role while the other committee memb@sho are learners) had all the available time

to make their views listened to and deliberated on.

4.4.2 ACE centre Plans

It is a requirement by the Ministry of Educatioratlall the ACE centres should have plans that
are developed through a participatory approach thighinvolvement of learners. This study did
reveal that the ACE centres had plans but nothallléarners were aware that their centres had
plans.

About 56% of the learners interviewed were awaag tieir centres had plans while 44% did not

know whether there were plans in the centres.
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Figure 4.7: Number of respondents that were awaréhiat the centres had plans

B Aware M Not aware

Among those who were aware that their centres Hadsp 88% knew how the plans were
developed with many of them saying that they cangether as learners, discussed their needs

and developed the plans for their centres; andéhesmce directly involved.

Interestingly only 77% of those who said that theyl been part of the team that came together
to develop the plan had seen the final versiorheirtplans. This was attributed to the fact that
the plans are kept by the Teacher in-charge ofctrdre who is also the secretary to the
management committee. About 12% of those whore \a@rare that the plans existed did not

know how the plans were developed.

However there were no plans specific to improving tonditions of the centres as is expected
by the Ministry of Education. During an interviewssion at the Directorate of Adult Education
office, the reason for lack of Improvement planthatcentres was given as partly due to the fact

that currently there are no government fundingcailmons that should go directly to the centres
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which would have required that the ACE centres sulamimprovement plan before receiving

the funds.

In addition, there was an element of apathy amdmgcdentre management committees with
sentiments such aghat even if they had the improvement plans, thesgonent and non-
government agencies are yet to demonstrate suffiatentions to providing financial support

to enable the ACE carryout the activities in thgprovement plaris

4.4.3 ACE centre Budgets

The ACE centres are expected to have the plansogather with budget as one document for
ease of use during resource mobilization and imeteation of centres’ programmes. When
asked about the availability of the budgets for ¢katres, only 43% of the learners knew that
their centres had budgets among whom an overwhgl8t& knew how the budgets had been
developed and had seen the copies of the budgetgave the reason for this to be the fact that
they did actually attend a meeting for developimg ¢entre’s budget. In Makina ACE centre for
instance, the learners reported that they had ¢ogether and discussed the items in the budget.
The components in the budget included the key iiesvto be undertaken, the specific resources
required for the activities, the cost descriptioti’e amounts to be spent and the sources of

finance.

Some learners though had seen the budgets of titeesebut did not know how they were

developed. Some of them gave reasons that theylfthexdocuments already developed when
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they were admitted and an opportunity had not riserthem to be part of the team to develop
the subsequent plans and budget for the centredidbiridicate that they were ready and willing

be part of the team to do develop the future bugdfyettheir centres.

Even though some learners did participate in theeldpment of the centres’ plans and budgets,

they did also have limitations in terms of theiilllskand knowledge in planning and budgeting.

4.4.4 Utilization of budgets by the ACE centre comittees

When asked about budget utilization, 50% of thep@adents did report that the management
committees did utilize the budgets well and theyeg@xamples as being the evidence of
purchase and availability of furniture, teachindefrning materials and books. In Maarifa ACE

centre for instance, the learners reported that thene together to determine how the budget is
to be utilized. In addition, in cases where the AC&ntres engage in Income Generating
Activities (IGAS), the learners were directly inveld in the purchase of the items required to run

their IGASs.

However 50% of the respondents did indicate they there not aware whether the budgets were
being utilized and the reason given was mainlytdute fact they do not contribute any monies
hence are not bothered with following up how theldmis are utilized. During the interview

session at the Directorate of the Adult Educateriollow up was made on this issue and the
response was that in the recent past, the govemiaehnot given any funding to the centres

while at the same time the learners do not payfeey to the centres and hence there would be

72



hardly any budgets to be utilized beyond the cbations the learners make towards their own

IGAS.

4.4.5 Involvement of the learners in the implement&on of the ACE centres programmes
Whereas all the ACE centre committee members apeated to be the team that leads the
implementation of all the programmes in the centtesas reported that for all maters to do with

teaching and learning, this was a sole responsilofithe teacher in-charge of the centre.

It was also reported that for issues to do wittbine Generating Activities (IGAS) the learners
did identify the activities by themselves; mobitizéhe resources and took charge of the
implementation. This was largely because the 1G&As2ghem quick monetary returns and hence
was more motivating than attending lessons to aeqliieracy and numeracy skills. All

respondents did confirm that there were at leastesexamples of IGA in the centres. The main
examples of the IGAs outlined by the responderthided making beads, sewing clothes, table
mats, and door mats; providing cleaning servicespaaparing food and selling. However it was
not possible to ascertain the number of learners are specifically engaged in what type of
IGAs in each of the centres since the only recées in the centres was the enrollment and

attendance of the learners.

4.4.6 Accountability in the management of ACE cengs
For the purposes of ensuring that the managemetiteofentres is effective and efficient, the
committees should be more accountable to the lemraed other stakeholders; this would

require regular reporting on progress being madaearcentres based on their plans and budgets.
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This study did establish that the teachers in aharfythe centres were expected to submit
monthly returns to the Adult Education office whittey all did. However, the returns were
mainly on the enrollment and the attendance ole¢bheers. There were no returns made on the
financial position of the centres; with the maiasen being given that teachers in-charge of the
ACE centres do not receive any money from the karfor teaching and learning purpose while
at the same time they had not received any funttimg the government during the current

Financial Year.

As for the money that the learners contributed HBmtselves towards the IGAs, they felt that
these were their own contributions towards thein@ativities and hence there was no need to
submit such records to the Adult Education OffiCleere were also no reports that are specific to
the status of implementation of the plans and bisdigence making it very difficult to determine

whether the centres were making progress or not.

4.4.7 Access to Information in the ACE centres

From all the centres visited, there was none tisgti@yed information publicly in the open. With
a specific focus on the enroliments, attendancee§gpmance details of the learners; plans and
budgets for the centres. None of such informati@s wisplayed in the open, not even in the
notice boards. The specific dates for which ACEtesd activities are to be undertaken were also
not displayed publicly. Such information is onlywen upon enquiry from the teacher in-charge
of the centre. This implies that even the learnbtemselves are likely not to access the
information for their use anytime they need it, natess the teacher in-charge of the centre is

available.
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4.4.8 Benefits of the learners’ participation in tle Management of the ACE centre

During the study, there were various perspectivigengin terms of the benefits of learners’
participation in the management of the ACE centres.

From the adult education teachers’ point of viesgrhers’ participation in the management of
the centers was seen as a good move towards imgroldss room management since the views
of the learners are considered on how they wantldss to be run and managed.

The learners did also say that they are able toendigkisions on what they want to learn and
when to learn, even though this was guided by yHalsis and the centre’s learning hours. The
teachers also found it very useful that the leamegre able to identify the key areas that they
wanted to be taught on thereby making the lessare mesponsive to the learning needs of the
learners.

The Education officials and NGO representatives wiak part in this study did also confirm
that when the learners participate effectivelyha management of the ACE centres an avenue
for them to discuss their problems and finding 8ohs by themselves is therefore availed. They
did further agree that ultimately there is a higelihood that the priority needs of learners will
be the main basis for decision making and in ting laun, there would be increased ownership of
the centres by the learners.

Other benefits that result from increased partiogpaof learners in the management of the
centres that were mentioned by the respondentsdead| improvement in the retention rates
since many learners will be willing to attend ckssvithout fail knowing that they are valued

and the views being taken into consideration alttme. Another benefit was the improvement
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on the enrollments in the centres since the learfes motivated and would be more keen in

mobilizing other potential learners to enroll.

4.5 Barriers to the participation of the learners n the management of the ACE centres

Even though the learners and other respondentaoatédged that the learners had an
opportunity to participate in the management of ¢aetres, especially through the ACE centre
committees, the extent of their participation wak affected by various factors. These factors

are discussed here below.

4.5.1 Literacy levels

The study did establish that literacy level is & kactor that affects the participation of the
learners in the management of the centres. Wheheatearners are the key members of the
management committees, some of them who had jgstfiag to know how to read and write,
were having challenges of communicating the righformation effectively. In such
circumstances it was upon the teacher in-chargatéopret the views of such learners during
committee meetings. In the event that the teaclakesia wrong interpretation, then there was
the likelihood of wrong decisions being made thahtnot address the concerns of the learners.

It was noted that the learners themselves were

4.5.2 Lack of ACE center management guidelines ahé centre level
In all the ACE centres visited, none of the leasnkad accessed a copy of the Ministry of
Education guidelines on the management of the A€iires. The learners relied on the teachers

on all aspects of the role of the committee antuoled their own ways of managing their affairs.
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However the challenge was that whenever there mesgtings, the learners over concentrated on
discussing their immediate personal needs at tperese of making decisions on the ways of
improving their learning environment and the acijiois of teaching and learning materials. The
learners did indicate that without the guideling®y decided on what to discuss during their
meetings since they did not know if there are otbsuwes that the Ministry of Education required
them to attend to, especially at the committeelleve

The representatives of the NGOs that were alsovietged during the study also did confirm
that lack of information, especially on governmetdcuments such as guidelines on the
operation of ACE centers is a hindrance to thenkear participation since it would be very

difficult for them to participate on what they dohave full information about.

4.5.3 Inadequate time for participation

All the learners, including those who are not ergptbdid report that they spent most of the time
to attend the classes whenever they visited theecand did not have adequate time to engage
in the management functions in the centre. TheyatBd indicate that committee meetings are
often held during learning hours due to no othezilable time where all the members could be

present all at the same time (except during legrmours). Inadequate time was therefore a
barrier to meaningful participation.

The learners who were employed reported that miogteotime they were required to be at the

place of work while some of the unemployed learrdidssay that the need to create time to

move from place to place in such of was a hindraRoe other unemployed learners the need to
attend to household demands, especially for thesdhamives did not leave them with any

sufficient time to participate effectively in theamagement of the ACE centres.
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For those learners who were engaged in small dmadeness they preferred to come to the
centres at the centre specifically and strictlyimyiclass hours leaving no extra time to be at the
centre while spending all the available time inmimg their businesses.

The teachers and the education officials did sugtyes it would be important to work on a
monthly schedule for ACE committee meetings thatndb interfere with the learning hours.
This they said would encourage more learners tanbee involved in the management of the

centres.

4.5.4 Participation in management not a priority f& some learners

The teachers in charge of the ACE centres did lsatydome of the learners w did not see their
participation in the management of the centres easgbone of their priorities. This fact was
confirmed by the education officials too who aldiserved that participation in the management
was not a priority to some learners due to the taetmain purpose for which they had enrolled
in the illiteracy programmes was to acquire Adu#ts® Education; and many opted to spend
time acquiring literacy and numeracy skills as cggub to engaging in management affairs
especially on those management aspects that rdgaiditional skills and knowledge that they
did not have, for instance developing plans andgbtsdfor the centres and monitoring the

implementation of the same.

4.5.5 Hindrance by other non-learning teams in theentres.
It was reported that given the fact that the AC&sses are held in the centres that have other
programmes with different management teams, thés mmanagement teams often take control

of almost all the activities in the centre leavithg learners with a very small component of
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management that is restricted to the ACE classrammmmittee as opposed to a centre

committee.

4.6  Avenues for improving the participation of thelearners in the Management of the
ACE Centres

During the field visits, it was widely acknowledgeddat much more can be done by the

Government and other stakeholders to improve theicgetion of the learners in the

management of the ACE centres. The learners theassghve suggestions which matched those

made by the Ministry of Education officials and tH&0Os. Among the ways that were suggested

include the following;

4.6.1 Development of new guidelines on the Managemef ACE centers in Kenya

The learners, the Ministry of Education officialsdasome representatives of the NGOs who
were interviewed during this study did recommenrat thew guidelines should be developed to
guide the management of the ACE centres. It had bsablished that a part from the provision
of how the ACE center committee are to be formbd, Ministry of education guidelines were

silent on the detailed functions and duration fbiclk the committee is to be in office.

It was suggested that the guidelines should bafgpen how the committee is to be established,
the criteria for membership, the functions and repg mechanism, the duration of office
bearers and measures to be taken to replace ae b#arer, should need arise, before her or his

term expires.
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It was further suggested that guidelines shouldienghat the membership, in addition, to the
teacher in-charge of the Centre, should also imcluépresentatives of the learners,
representatives of the sponsor of the Centre, septatives of the primary school heads in the
locality and representatives of the local Civil Bbog organizations who focus on adult

education.

4.6.2 Induction of the ACE Centre Management Commites
The respondents, especially the Ministry of Educabfficials and the NGOs did observe that
there is need to have a structured government anoge of inducting the newly elected ACE

centre committee members for them to be able tenstahd their roles.

It was noted that because the ACE centres are riemuinber, the members of the committees
from each of the centers could be brought togeshére Sub County level for an induction all at
the same time, as opposed to conducting the irmhgin each of the centres. This was seen to
be a more cost effective way and would also proad@pportunity for members from different

ACE centres to share their experiences and exchdegs.

A partnership between the government and the NGibstire purpose of building the capacity
of the ACE centre committee members was also reamded. The representatives of the NGOs
who took part in this study did suggest that of@egovernment develops an induction package
for the committee members, then the NGOs could fymaached to support the induction

exercises.
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4.6.3 Forums for the members of the ACE center comititees

The learners did suggest that forums bringing togretommittee members from different ACE
centres should be organized on a quarterly basish# purposes of sharing experiences and
exchange of ideas, especially in regards to effectparticipation of learners in ACE
programmes. This was emphasized by adult educédachers who also recommended that
resources persons who are knowledgeable and haegiexce in leadership & management and
planning & budgeting should be invited to such fosuto speak to the adult learners in various

contexts.

4.6.4 Awareness creation on ACE programmes

All the respondents felt that there is need for enawareness creation on ACE programmes in
Kenya. It was noted that awareness creation exsrdmve been minimal and only done
occasionally through the Chiefs barazas and otbblippmeetings, where opportunity is never
sufficient. Other awareness creation exercises wenelucted during the International Literacy

Day (ILD) events held in September every year.

The Ministry of Education officials were for theinon that this required concerted efforts from

the government, Faith Based Organizations, NGOso#imel stakeholder. It was suggested that
intensive awareness creation exercises should ftucted every year in the months of January
and July. During such awareness exercises, matiyeofespondents did suggest that the focus

should be on the promotion of ACE programmes witipleasis on enhancing the participation
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of learners not only in the learning aspects bsi ather aspects such as management of all the

programmes in the centres.

4.6.5 Feedback mechanism

The learners did mention that many at times theyelad their views deliberated on by the
ACE committees and recommendations forwarded tavtimestry of Education but they never
get any feedback. An example that was given was“tha learners are not aware whether the
Minister of Education has ever received their resgu®r support with additional learning
materials”. They therefore suggested that in ordefeel encouraged and be motivated to
participate in the management of the centers, tlleee government should demonstrate a
commitment to implement the recommendations froelé¢larners and timely feedback should be

given to the leaners on the extent to which theegawent can address their needs.

4.6.6 Investment in the ACE programmes in Kenya
During the study, all the respondents were forwiasv that the government investment in the
ACE sub sector was inadequate. However none ofdgbgondents was able to mention how

much the government of investing in the ACE prograes in Kenya.

When probed further to establish how much the gowent had allocated for teaching and
learning materials for the ACE centres in the cgunbne of the respondents was aware and
they said that without the Ministry of Educationraghg with them such information, they will

never be able to know.
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One reason given for this state of affairs was thatACE sub sector’s budget information is

only available at the Ministry of Education headdgeis and is never shared with the adult
education teachers and the learners. The NGOseunpthrt also had difficulties with accessing

this information.

It was recommended that investment in the ACE esnlty government, non-government and
the private sector should be increased and thadeainvolved in determining the priority areas

where such investments should be made and thehement in the subsequent management of
such investments. In addition, the respondents fdidher recommend that the budget

information should be summarized in a manner tleg public can understand and the

information should be disseminated widely to trerers and other stakeholders.

4.6.7 Role of the Faith Based Organizations

The Faith Based Organizations (FBOs) are amonggtoeps that were mentioned by the
learners, the teachers’ in-charge of the centrdstaneducation officials; as being critical group
in the provision of ACE. In deed many of the cesterhere ACE learning takes place are
supported by faith based institutions. It was sstggethat the FBOs should continue with their
efforts of mobilizing illiterate adults to enroh ithe centers and also to support the participation

of the learners in implementing all the programmnethe centres.

4.6.8 Role of the Non-Governmental Organizations
The representatives of some of the NGOs who weeeviewed in this study did report that have
a role to work with learners and ensure that theltaeblucation teachers and the Ministry of

education is held accountable for the provisioMGE in Kenya. They did suggest the Ministry

83



of Education should work with them to design ancaedability framework for enhancing the

provision ACE services and the participation ofiesis in the same.

4.6.9 Role of the Media

During the study, it was noted that the media ie ohthe main actors that can promote the,
participation of the learners in the managemenAGE centers. The learners, the Ministry of
Education officials and the NGOs alike all did segg that the media should consider
conducting debates and news features that highiinghplight of adult learners both in terms of
learning outcomes and participation in the managemenot only the ACE centers but also the
ACE sub sector as whole. Through this the widerlipuhill be able to know the key issues

affecting the learners and will be able to suppdrére possible.
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CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS

In this Chapter, the summary of findings is presdnfollowed by the conclusion derived from

this study and the recommendations are presenteeatter.

51 SUMMARY OF FINDINGS

The ACE centres in the study site had challengetotwith the learning environment and none
of them has a specific compound of their own; thesre inadequate teaching and learning
materials; low investment in the ACE centers andimal support by government to the ACE
teachers. All the ACE centres visited had the mamemt committees in place though with
capacity gaps among the committee members andafdhem had undergone any induction on

the management of the centres

In terms of the participation of the learners ie thanagement of the ACE centers, they were
involved especially through the committee meetiagd the learners were for the opinion that
their views were well represented during the corteaitmeetings. In addition, the learners were
aware of the existence of the plans and budgetthencentres with some of them having
participated in the development of the same. EY@udh some learners did participate in the
development of the centres’ plans and budgets, diteglso have minimal skills and knowledge
in planning and budgeting. In addition, these plase not those meant for improving the
conditions of the centres as is expected by theidttinof Education. The learners were also

involved in the implementation of the ACE centresogpammes especially the income
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generating activities while for the maters to ddéhwieaching and learning, this was a largely a
responsibility of the teacher in-charge of the omnOther key findings that touched on the
participation of the learners included accountabih the management of ACE centres, with the
major concern being lack of reporting on the finahpositions of the centres and also lack of

downward accountability from the Ministry of Educet to the learners.

In terms of the benefits of the learners’ partitipa in the Management of the ACE centre, it
was established that improved class room managemgved decision making, improvement

in the retention and enrollment were the main tssul

As for the barriers to participation, literacy lésdack of ACE center management guidelines at
the centre level, inadequate time for participatiparticipation in management not being a
priority for some learners and hindrance by othem-learning teams in the centres were the

main factors affecting meaningful participationtioé learners in the management of centres.

To be able to improve the participation of the hegis in the Management of the ACE Centres,
some of the suggestions made were; developmergvofgnidelines on the Management of ACE
centers in Kenya by the Ministry of Education, Intlon of the ACE Centre Management
Committees, Organizing regular forums for the memloé the ACE center committees for the
purposes of sharing experiences and exchanging;ideereness creation on ACE programmes

and maintaining a feedback mechanism among all si@keholders.
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5.2  CONCLUSION

From this study it is evident that there is papi@tion of the adult learners in the management of
ACE centres in Lang’ata and Kibra Sub Counties; éxav the roles of the learners who are part
of the management committees are limited to the ediate needs of the learners at the class

level as opposed to the broader expectation of giagall the programmes in the centre.

The representation of the learners in the ACE mamagt committees appears to be a trend for
the purposes of addressing the learners’ affaigpassed to being viewed as requirement by the
Ministry of Education; this is confirmed by the fathat none of the centers did have an
Improvement Plan that holistically provides for #fle priority needs of the ACE center,

complete with the key activities for the year arfsidget and roles of various stakeholders.

There are barriers to effective participation of #dult learners in the management of the ACE
centers but these can be addressed or managedstigigestions given on the ways of improving

the learners’ participation can be adopted by &lEAstakeholders.

The government, through the Ministry of Education ather ministries, the FBOs, NGOs, other
non-state actors and the private sector should neeh#heir partnership and promote ACE
programmes in Kenya not just in terms of learningcomes but also enhance the participation

of the adult learners.

Given the fact that some adult Kenyans are dliérate, it is important that the ACE sub sector

is given more attention in terms of policy reviewdaimplementation and also resource
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allocation. If the government can intensify itsoefé in mobilizing illiterate adults to enroll in
ACE centers, while at the same time mobilize ailldcan to attend school, the country can avoid
situations where a child gets to the age of eighyears old with no education. If at this point in
time all the illiterate adults are mobilized anggarted to attend adult literacy classes and all
children mobilized to attend basic education instins, then in a period of about five years
from now, the country might not need any ACE cestrenless in very exceptional

circumstances.

5.3 RECOMMENDATIONS

(i) The government guidelines on the establishment,position and functions of the ACE
center management committees should be reviewpdbtade for clear steps to be taken in
establishing the committees and their functionse guidelines should include the criteria to
be used in establishing the committee and the &ecy with which the committees should
meet every year.

(i) Whenever an ACE center management committee hasdstablished, it is prudent that the
members are inducted on their functions from thgetnThrough an induction exercise, the
committee members should be able to understand filn@tions and commit to carry out
such functions diligently. This is one of the waysvhich the management committees will
sustain linkages between their functions and thguent needs of the learners.

(@ihIn reference to the lessons learnt during tkiady, the possible areas of further research
include; The specific capacity gaps among the AGIhagement committee members; The
factors affecting the enroliments of learners im ACE centers; and The economic and social

benefits of integrating Income generating actigiiie the ACE centers.
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ANNEXES
Data Collection Tools

1. Learners’ Questionnaire

Date: Start time: End time:

Introduction

My name is Bonyo Elijah Don, - a student from thavérsity of Nairobi - currently carrying out
a study on Learners’ participation in the managam&ACE centers in Lang’ata and Kibra Sub
Counties. The report from this study will be suliedtin partial fulfilment of the requirement
for the award of a Master of Arts Degree in SoaglqRural Sociology and Community
Development)

You have been sampled as one of the responddandlly request that you allow me to have an

interview discussion with you for about 30 minutes.

Section |

Name of the ACE center

Location Division

Name of the respondent (Learner)

Age Sex Occupation Mobile phone Number

Section Il
(i)  Are you aware whether your center has a plan ®cthrent year (2012)?

Yes No
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(ii)

(iii)

(iv)

(v)

(vi)

(vii)

(viii)

(ix)

If yes, do you know how it was developed?

Yes No

If yes, please describe how it was developed?

Have you seen a copy of the center’s plan?

Yes No

Are you aware whether your center has a budgehécurrent year (2012)?
Yes No

If yes, do you know how it was developed?

Yes No

If yes, please describe how the center’s budgetdeasloped

Have you seen a copy of the center’s budget?
Yes No

Do you know how the center’s budget is used (@d)?
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Yes No

(x)  If yes, how did you know?

(xi)  In your opinion, do you think the center’s budgetvell used (utilized)?
Yes No

(xii)  If yes please explain. If no, please explain

(xiii)  Are there learners in you center who are part efnttahnagement committee?
Yes No

(xiv)  If yes, who are they? List their names

(xv)  How were they selected to be part of the manageteant?
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(xvi)  Please describe how these learners are involvigtimanagement of the center.

(xvii) Do these learners represent your views in the neanagt team?
Yes No
(xviii)  If yes, how do they represent your views?

(xix) Do you know the other members of the management téao are not learners?
Yes No

(xx)  If yes who are they?
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(xxi) Do these other members of the management teamltgaawluring decision making?

Yes No

(xxii)  If yes, please describe how the consultation issdon

(xxiii)  What are some of the benefits resulting from thigpation of learners in the management

the center?

(xxiv)  Are there issues that you think hinder the learfren® participating in the management of
the centers?
Yes No

(xxv) If yes, list some of these issues
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(xxvi)  How can these issues be addressed?

(xxvii)  What do you think should be done (and by whom)riprove the participation of learners in

the management of the centers?

(xxviii)  What do you think would be the additional benefaatcomes) of effective participation of

learners in the management of the center?

(xxix) Do you have any questions for me?

Thank you for your time
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2. Observation Checklist

The Checklist is to be used in each of the ACEameritited

Section |

Name of the ACE center

Location

Division

Date of the visit

Time of the visit

Section |

Item

Remarks

Is the Center’'s plan placed in t
notice board? What details does

have?

Is the Centers budget placed in {
notice board? What details does

have?

he

Is the Centers financial repaq
placed on the notice board? Wk

details does it have?

nat

Are the enrollment, attendance Tnd
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performance details of the learners

placed on the notice board?

Is the center's calendar of events

placed on the notice board?

Describe the condition of

center manager’s office

the

Describe the condition of

learning facilities

the

Describe the condition of

storage of the

learning materials

teaching

the

and
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3. Focus Group Discussion Guide

1. Do the ACE centers have plans and budgets? Hothayedeveloped?

2. Are the plans and budgets shared with the learrieys®, why? If no, why?

3. In your opinion, do you think the centers’ budgats well utilized?

4. Are there learners in you centers who are pati®@htanagement committee?

5. If yes, how were they selected to be part of theagament committee?

6. Please describe how these learners are involvidgtimanagement of the centers.

7. Do these learners represent the views of otheméearduring the management team
deliberations?

8. Are there other means that the management teantaisessult the learners during decision
making processes? If yes, please describe howotiguttation is done

9. What are some of the outcomes resulting from theiggaation of learners in the
management of ACE centers?

10. Are there issues that you think hinder the learfiens participating in the management of
the centers? What are some of these issues anddrothey addressed?

11.What do you think should be done (and by whom)rprove the participation of learners in
the management of the center?

12.What do you think would be the additional resutist¢omes) of effective participation of
learners in the management of the center?

13.Do you have any questions for me?

Thank you for your time
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4. Key Informants’ Interview Guide

(i)
(ii)
(iii)
(iv)
(v)
(vi)
(vii)
(viii)
(ix)
(x)
(xi)
(xii)

(xiii)

(xiv)

(xv)

(xvi)

(xvii)

Do the ACE centers have plans?

If yes how are they developed?

Do the ACE centers have a budget?

If yes how are they developed?

Is the plan shared with the learners?

If yes, why? If no, why?

Is the budget shared with the learners?

If yes, why? If no, why?

In your opinion, do you think the ACE centers’ batgyare well utilized? Explain.

Are the learners’ parts of the management comnfittee

If yes, how are they identified to be part of thamagement committee?

Please describe how these learners are involvttimanagement of the centers.

Do these learners represent the views of othendearduring the management team
deliberations?

If yes, how do you know?

Are there other means that the management teamtausessult the learners during
decision making processes?

If yes, please describe how the consultation isedon

What are some of the outcomes resulting from theigyaation of learners in the

management of ACE centers?
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(xviii)

(xix)

(xx)

(xxi)

(xxii)

(xxiii)

Are there issues that you think hinder the learnion participating in the
management of the centers?

If yes, list some of these issues

How can these issues be addressed?

What do you think should be done (and by whom)nprove the participation of
learners in the management of the centers?

What do you think would be the additional resulisuttomes) of effective
participation of learners in the management ofA& centers?

Do you have any questions for me?

Thank you for your time

103



