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ABSTRACT

Like in many African countries, access to secondahycation in Kenya has been a challenge
primarily due to cost of schooling. In responses Kenyan Government introduced subsidized
secondary education in 2008 to ensure that all djeal children access secondary education
regardless of their socio-economic backgrounds. |&Vhiational statistics estimate that
secondary school Gross and Net Enrolment Rates inaveased since secondary education was
subsidized, they cannot be relied upon since thayemglize and tend to obscure school
participation inequalities across the regional diei Specifically, conflict-prone areas generally
experience low access to secondary schooling owongdisrupted livelihoods and financial
obstacles accompanying conflicts. However, sineeptiovision of secondary school subsidy in
2008 no empirical study, to the best of my knowdetigs been conducted to investigate whether
access to secondary school in conflict-prone atessbeen enhanced.

The overall research objective of this study iddétermine the effect of subsidized secondary
education on secondary school enrolment and attecelan the conflict-prone area of Kerio
Valley in Elgeyo-Marakwet County. In order to ackdethis objective, a survey of sixty
households with children of secondary school age(ll years) was conducted through the use
of snowball sampling technique. Also, secondarypaskchiead Teachers and Marakwet District
Education Officers were purposively selected asiki@ymants. Data was collected through face
to face interviews from all the respondents usingsgionnaires and interview guides. Key
informants’ data were thematically analyzed usingcriesoft Word Tables while data from
households were coded and entered into SPSS ftysia

The study found that household characteristics sashhousehold size, income, parents’
education, and number of children of secondary sthage influenced secondary school
enrolment. It also found that secondary school Bnemt in the households was fairly low and
most of those enrolled failed to attend school tady mainly due to lack of school fees. It was
further observed that the Pokot-Marakwet confliohitibuted partly to households’ inability to
meet school fees. Despite provision of subsidiegedrslary education, school fees for both Day
and Boarding secondary schools were still high aotlifar apart; about two times the amount of
subsidy provided by the Government. Overall, howethe study established that secondary
school enrolment and attendance levels in moshefsampled households have gotten better
since secondary education was subsidized in 2008.

The study concludes that household characteristetermine whether or not a child goes to
school in the sampled households. Secondary sgasbtipation in the households is low with
the main reason being lack of school fees. Theysalgb concludes that the inability to meet
secondary school fees is partly linked to the &fe€ Pokot-Marakwet conflict such as disrupted
livelihoods and aggravated poverty. The study vithvas the subsidy provided is inadequate in
comparison to the high cost of other school itenet by the households. Nevertheless, the
subsidy is seen to have a potential to improve scd¢e secondary education in the sampled
households. To improve the effectiveness of saksidiecondary education in Kerio Valley, the
study recommends the Government and other keyhstiglezs to look for ways of increasing the
annual capitation grant, ensure timely disbursemehtfunds, and combat Pokot-Marakwet
conflict.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the Study
It is evident that human capital is the real wealth nation and a workforce that can adapt to the

fast changing global dynamics is critical for pdyereduction and sustainable development
(Kenya Institute for Public Policy Research and Ksia-KIPPRA, 2007). World Bank (2005)
indicates that secondary education is importanhuman capital development as it ensures
acquisition of knowledge and enabling skills neaegdor civic participation and economic
success. Globally, investing in secondary educasotihought to have a direct impact on the
effort to realize Millennium Development Goal (MD@ - Universal Primary Education.
According to United Nations Educational, Scientifiand Cultural Organization-UNESCO
(2005) increasing the provision of and access torsgary education serves as an incentive for
primary school completion because there is an asme motivation for graduation from primary
school when a student has a realistic opportunitgantinue with studies in secondary school.
Indeed, Clemens (2004) observes that no countryablaeved over 90 percent primary school
net enrolment without having at least 35 percenbsdary school net enrolment. Consequently,

governments worldwide have invested heavily in sdeoy education.

Demand for secondary education is increasing rapidAfrica. Verspoor (2008) attributes this
expansion in demand to the recognition that brepkiway from low growth equilibrium will
require African economies to invest heavily in setary education. Despite this recognition,
access to secondary education in Africa is stdhallenge to some households due to high cost
of schooling coupled with other factors that limghildren from enrolling and attending
secondary school (Lewin 2008; Glennerstdr al. 2011). For instance, UNESCO (2011)
estimated secondary school Gross Enrolment Rat&®RJ@GESub-Saharan Africa (SSA) at 39.6
percent, against 70 percent global secondary scBB&, with many of those enrolled attending

school irregularly and/or failing to complété€Conversely, North America and Western Europe

! Secondary school Gross Enrolment Rate is defiretha total number of pupils in secondary schoghareless of age,
expressed as the percentage of the official secprsghool-age population. Kenya'’s official secorydsechool-going age is 14-
17 years.



have achieved universal secondary education witR @fove 100 percent. It is indisputable that
the low secondary school attendance in Africa hagative consequence on the region’s

competitiveness and economic growth.

Since independence the Government of Kenya (Gok)doanmitted itself to improve access,
equity and quality in education through variousig@es and programmes. The re-introduction of
Free Primary Education (FPE) in 2003 increased gmynschool enrolment rate to over 95
percent but, in comparison, less than 50 percemuafified children continued to secondary
school (Ministry of Education, Science and TechggiMoEST, 2005). It is documented that
the low transition rate from primary to secondach@l was due to high cost of secondary
education borne by households (Onsoetual. 2006; MoOEST 2005; Oketch and Rollerston
2007). In response, the Government introduced didesl secondary education programme in
2008 to ensure that all children who are acadelyicplalified for secondary education gain
access regardless of their socio-economic backgs(@hba, 2009). Under the programme, the
Government meets tuition fees of Kshs. 10,265 petent per year for all children enrolled in
public secondary schools while households covetsca$ lunch, transport, uniform, and
development projects. In addition, households wftitdren in boarding schools are also required
to meet boarding expenses (Ministry of Education=M2008). The national secondary school
fees guideline indicate that school fees in dayoséary schools have been reduced by 77
percent and in boarding secondary schools (Distnick Provincial) by 9.7 percent (Ohba 2009;
MoE 2008). As a result, statistics from the MoEwlibat more students have been able to enrol
in secondary school. For instance, the transit&e from primary to secondary school increased
markedly from 59.6 percent in 2007 to 64.1 perae@008, further increasing to 66.9 percent in
2009, 72 percent in 2010 and 74 percent in 2012o04Atingly, secondary school enrolment
increased from 1.2 million students in 2007 toih.2008 and further to 1.5, 1.7, 1.8 and 1.9 in
2009, 2010, 2011 and 2012, respectively (GoK 20idznyi 2012). Figure 1.1 shows secondary
school enrolment nationally from the year 2007 @42



Figure 1.1: National Secondary School Enrolment (207-2012)

2

=
1]
\

=]

e

[
S

[=
0]}
[t
s

‘( ) !..‘i
m = [N
k

Enrolment {in Millions)

o o] 0
N I W

o

Year

Source: GoK (2012), Ndanyi (2012)

While it is appreciated that subsidization of set@y education in Kenya has improved
secondary school enrolment nationally, estimatsedan national level data may fail to capture
enrolment and attendance variations that existimwithe country. For instance, some regions
more than others are affected by calamities sugioasrty, floods and conflicts which in effect
influence access to secondary education in thesssai herefore, it is important to understand
how subsidization of secondary education benebtssbholds in such challenging contexts. The
interest of this study is on whether or not sulzgidisecondary education enhances secondary

school enrolment and attendance in conflict-praeas

Conflict is a complex and dynamic concept, but @ynbe defined as a clash between individuals
or groups arising out of difference in interestseds, understanding, beliefs or values (Dal Bo
and Powel, 2007). Although conflict is not alwaysiacterized by violence, it may escalate and
result to it if not controlled in tim@.Literature indicates that conflict affects attagmh of
secondary education more than primary schoolingulise secondary education requires more
specialized resources which may not be accessiloiegl conflicts (Shemyakina 2006; Swee
2009). Specifically, Holmes (2010) explains thregys/in which conflict affects attainment of

2n this study, the term conflict is used to referiolent conflict including livestock rustlingiuil conflict, armed rebellion, and
interstate conflict.



secondary education. Firstly, it disrupts livelidsaand creates or exacerbates poverty making it
difficult for households with competing prioritie® fund children’s secondary education.
Secondly, the delivery of secondary education sesvin conflict-prone areas is often disrupted
and as a result households have to disproportiyni@ence schools out of their own pockets in
order to keep them functioning. Thirdly, few chédrattend secondary school in conflict-prone
areas owing to fear of attacks, displacement aodesits’ recruitment into armed conflicts.
Therefore, in this context of disrupted livelihopdsigh rates of poverty and economic
difficulties households may be unable to meet séapneducation costs. UNESCO (2010)
suggests that such households may benefit fromndacy education subsidies which offer
important potential to offset school costs andaacdincentive for secondary school enrolment and

attendance.

Being a notoriously conflict-prone area, Kerio \égllin Marakwet District, Elgeyo-Marakwet
County is the focus of this studyThe conflict in Kerio Valley is between two neighlsing
communities; the East Pokot of Baringo District wdre purely pastoralists and the Marakwet
who are agro-pastoralists (Cheseeehl.,2012). The major and immediate causes of the iconfl
are livestock rustling and intense competition lforited water and pasture during periods of
drought which culminate in violent confrontation @& two communities struggle to control
these scarce resources for their own use. Othe¢orathat cause and maintain the conflict
include proliferation of illicit firearms, increaddevels of drought-induced poverty, inadequate
policing and state security arrangements, and dsmimg role of traditional governance
(Kipkebut, 2007). Hitherto, the conflict remaingaic but escalates during drought periods

despite many attempts to address it.

The Pokot-Marakwet conflict has led to loss of $ivand property, devastated families,
aggravated poverty and jeopardized livelihoods tmfusands of people living in Marakwet

District (Kipkorir and Welbourn, 2008). It is estated that over the period 1999-2009, thirty two
thousand people were displaced, one thousand twdréd human lives were lost and more than
three hundred thousand livestock were stolen froarawet District (Chesereét al., 2012).

3 Although we have a County system in Kenya todagstnstatistics still exist within the context ofoRinces, Districts,
Divisions, and Locations as most County governmangsstill in transition. As a result, most of tii@ta/statistics used in this
study are from the District level.



Under these unsecure circumstances, most of thalleahousehold resources are channelled
towards security-related matters such as purchhsggirts at the expense of food, health and
education (Weiss, 2004). As a result, access tonskry education has particularly been
affected in Marakwet District whereby, accordingMarakwet District Education Officer, only
46 percent of all children of secondary school img2012 were enrolled in secondary schbol.
What remains unexplored however is whether suleidigecondary education introduced in
2008 has influenced secondary school participatiderio Valley amid conflict and its related
impacts. It is against this background that theenirstudy was proposed to investigate the effect
of subsidized secondary education on secondaryoseinoolment and attendance in the conflict-
prone area of Kerio Valley. This is based on thenpse that provision of secondary school
subsidies is an incentive for secondary schoollereot and attendance in conflict-prone areas.
In this study, secondary school attendance is ohted by the actual number of days a child
attended or missed school in the previous schaat tehile enrolment is determined by the
actual number of children admitted and fully re@atdn secondary school register and the
number of those who dropped out or never enrollée two are differentiated because a child
might enrol in school but attends irregularly.

The County of Elgeyo-Marakwet is located in RiftIdg region of Kenya and comprises what
were previously Marakwet and Keiyo administrativestbcts. Currently, the County’s total
population is estimated at 369,998 people while gbpulation with primary and secondary
education is estimated at 71.3 percent and 10.6eperrespectively (GoK, 2011). Marakwet
District itself has a total population of 187,128ople with more than half (67 percent) of the
population living in absolute poverty, and deperigddhelow 15 and above 65 years) forming 50
percent of the total population. Marakwet Distatdo has a youthful population with 71 percent
of the total population estimated to be under theaf 25 (GokK, 2011). It is imperative therefore
to develop and mould this youthful population fbe tbetterment of the District and Kenya in
general through provision of quality education.

4 Although the official secondary school age in Karg 14-17 years, this study found out during ps-that the Pokot-
Marakwet conflict and its related impacts delaycgthentrance in Kerio Valley and thus most childemplete secondary
education when they are 21 years old. In effeet sécondary school age for the current study i81lyears.



Table 1.1 shows primary and secondary school ermievels in Marakwet District from 2002
to 2013. Primary school enrolment increased fron®3& pupils in 2002 to 53,888 in 2008 and
further to 58,474 in 2013. This increase in enroltreould be attributed to FPE programme re-
introduced in Kenya in 2003. Equally, secondaryostienrolment increased from 4,323 pupils
in 2002 to 7,722 in 2008 and to 9,772 in 2013. 3éeondary school enrolment between 2002 to
2008 shows that the number of children in secondahool in Marakwet District has been
increasing even before secondary education wasdszdxd in 2008. This could be attributed to
the provision of secondary school bursaries by @evernment, individuals or private
organizations to children from poor households (iWj@nd Orodho, 2003). The annual increase
of 18 percent in secondary school enrolment betvwaf)8 and 2004 in particular could be a
ripple effect of the FPE programme re-introduced?@®3 which ensured that many children
completed their primary education in 2003 and fitadsto secondary school in 2004. With
regard to secondary education, the 14 percent ammeraase in enrolment between 2007 and
2008 could be attributed to the fact that househwldre motivated to send children to secondary
school because they expected to benefit from ttieduaction of subsidized secondary education
in 2008. However, table 1.1 also shows that theas an annual decrease of 2 percent in
secondary school enrolment between 2008 and 2009.could be attributed to the existence of
other factors including conflict, student pregnaniegiscipline cases, and high cost of books,
uniforms and other secondary school items not @a/ey the subsidy which hindered qualified
children from going to secondary school.

Table 1.1 also indicates that, compared to prirsahpol enrolment, secondary school enrolment
in Marakwet District remained lower with a slightreual increase of 1-2 percent. Limited
number of secondary schools in the District andh lugst of secondary schooling could explain
this disparity. For example, there are only 32 sdaoy schools in Marakwet District compared
to 177 primary schools. Also, while primary educathas been free since 2003, the high cost of
secondary education amidst high poverty levelsha District may have hindered secondary

school enrolment.



Table 1.1: Marakwet District Primary and SecondarySchool Enrolments (2002-2013)

Year | Primary School Enrolment Secondary School Enrolment Proportion of
Total Percentage Change| Total Percentage Change| Secondary to Primary
per Year per Year School Enrolment per

year (Percent)

2002 43,936 -| 4,323 - 10
2003 47,567 8| 4,618 7 10
2004 49,244 4| 5,457 18 11
2005 50,459 3| 5,937 9 12
2006 52,896 5| 6,192 4 12
2007 53,451 1| 6,802 10 13
2008 53,888 1| 7,722 14 14
2009 55,866 4| 7,568 -2 14
2010 56,282 1| 8,989 19 16
2011 57,431 2| 9,621 7 17
2012 58,088 1] 9,337 3 16
2013 58,474 1| 9,772 6 17

Source: Marakwet District Development Plan (2008-20) DEO-Marakwet District (2013)

Topographically, Marakwet District is divided intbree zones namely the Highland Plateau,
Marakwet Escarpment, and Kerio Valley. While therMavets are generally regarded as agro-
pastoralists, little crop-farming (of mainly drouglesistant crops) takes place in Kerio Valley
since it is a semi-arid area. Therefore, thosedvin Kerio Valley are largely pastoralists who

keep livestock (cattle, goats and sheep) whileghasthe Highland Plateau and Escarpment
practice small scale crop-farming and keep dairgsiock.

1.2 Problem Statement
Secondary education is significant for developmerndenya. First of all, it has both private and

social benefits hence a critical tool for genematiopportunities of social and economic
transformation (World Bank, 2005). Additionally, jrovides a vital link between primary
education and world of work on one hand, and furtreening on the other thus making it key in
the preparation of human capital development andigion of life opportunities (Onson=t al.,
2006). However, the education sub-sector has ¢y facing a challenge of access due to high
cost of secondary education (Kiveu and Mayio 209gru and Orodho 2005). Coupled with
high poverty levels, some households either havéeen enrolling their children in secondary
school or fail to sustain continuous attendancehofe enrolled. The Kenyan Government
responded to this by subsidizing secondary edutatiall public schools from 2008.



The principle underlying provision of subsidized@edary education is that it lowers secondary
school costs and by extension increasing chancenmiment and attendance. For instance,
national statistics estimate that the Gross and Beblment Rates (GERs and NERs) for
secondary school in Kenya have been increasingstenly since the introduction of subsidized
secondary education in 2008 (GoK, 201d}he GER rose from 42.5 percent in 2008, to 45.3
percent and 47.3 percent in 2009 and 2010 respécivhile NER increased from 28.9 percent
in 2008 to 35.8 percent in 2010 (GoK, 2012). Thesemates, though important, cannot be
relied upon to clearly understand the effectivenetssubsidized secondary education on
secondary school enrolment and attendance in adsaacross the country. This is because
national level estimates overly generalize and t®endonceal secondary school enrolment and
attendance inequalities across the regional diwdéeng to existing social, economic and
political conditions.

To be specific, literature shows that conflict-pgoareas typically experience low secondary
school enrolment and attendance when compared cuittflict-free areas due to significant

financial obstacles resulting from conflict sitwats (Wharton and Oyelere 2011; UNESCO
2010). Conflict, for instance, disrupts livelihosdurces such as farming and trading activities,
reduces productivity and income, and leads to ddgsoperty. As a result, it intensifies poverty

and thereby constraining households from meetirgdinect and indirect costs of secondary
schooling. For this reason, provision of secondadycation subsidies is thought to encourage
access to secondary education in conflict-pronasaby offsetting cost of schooling. However,

since the introduction of subsidized secondary atioig in Kenya no empirical study, to the best
of my knowledge, has been conducted to specificailyestigate whether secondary school
enrolment and attendance in conflict-prone areag ha&en enhanced. Therefore, it is not clear
how effective subsidization of secondary educat®mvhen it comes to improving secondary

school enrolment and attendance in conflict-pramas In order to unearth this, it is necessary
to conduct a study in a conflict-prone area andcestigate the effect of subsidized secondary

education on secondary school enrolment and attereda

® Secondary school Net Enrolment Rate is definetti@sotal number of pupils in the official secongdachool-age expressed as
a percentage of the total population in this agaigr



This study is an attempt to contribute to fill tigigp in knowledge by investigating the effect of
subsidized secondary education on secondary semoolment and attendance in Kerio Valley,
Elgeyo-Marakwet County. As explained above, cotdlicm Kerio Valley due to livestock
rustling and competition for scarce resources fatistaccess to secondary education in the area.
Most studies done in Kerio Valley including Kipkeh@007), Katam (2012) and Pkalga al.
(2003) focussed on the impacts of conflict on etlanabut no study, known to me, has
investigated the effect of subsidized secondarycaiiion on secondary school enrolment and
attendance in the area since the programme wasluded in 2008.

1.3 Research Questions
The overall research question that this study sbtghanswer was the effect of subsidized

secondary education on secondary school enrolrmehaendance in the conflict-prone area of

Kerio Valley. To answer this broad question, thikofeing specific questions were developed:

()  What are the characteristics of the householdseinokvalley?
(i)  What are the secondary school enrolment and atbeedavels in the households?

(i)  In what ways does the conflict affect secondarypstknrolment and attendance in Kerio

Valley?
(iv)  How do the households benefit from the secondangattbn subsidy?

(v) To what extent does subsidized secondary educatifinence secondary school

enrolment and attendance in Kerio Valley amidsfledrand its related impacts?

1.4 Research Objectives
The main objective of this study was to determime effect of subsidized secondary education

on secondary school enrolment and attendance isdh#ict-prone area of Kerio Valley. This

study was guided by the following specific objeesy

(i) To determine the characteristics of the househal#®rio Valley.
(i)  To establish secondary school enrolment and atimedavels in the households.

(i)  To identify the ways in which the conflict affecsecondary school enrolment and

attendance in Kerio Valley.

(iv)  To determine how the households benefit from tlversgary education subsidy.



(v) To investigate the extent to which subsidized sdaoneducation influences secondary

school enrolment and attendance in Kerio Valleydstnconflict and its related impacts.

1.5 Justification for the Study
Conflict frustrates access to secondary educatidgierature associates this with disrupted

livelihoods, insecurity, high levels of poverty addflection of available resources to security
matters during conflicts (Holmes 2010; Wharton @nelere 2011). At the same time, Betal.
(2011) argue that people with at least secondancatn are more likely to have socio-
economic resilience during conflicts through finglialternative livelihoods, adjusting to social
disorder and displacement. It is therefore necgdsarevery country to ensure that its citizens,
especially those in conflict-prone areas, attacosdary education.

Given the financial difficulties accompanying cocif$, provision of subsidized secondary
education is considered crucial in promoting acdessecondary education in conflict-prone
areas. It is held that subsidized secondary educasi likely to make secondary schooling
affordable and in turn promoting enrolment andratéace. However, since the introduction of
subsidized secondary education in Kenya in 200&nmavn study has been done to determine
whether secondary school enrolment and attendanmeniflict-prone areas has been enhanced as
a result of the subsidy. It is hoped that the nedefindings, conclusions and recommendations
of this study will provide useful insights and gnalwork for future research on the relationship
between subsidized secondary education and segosdhpbol enrolment and attendance in

conflict-prone areas.

The Government of Kenya introduced subsidized sd#mgneducation programme mainly to
ensure that all qualified children gain accesseiwordary education regardless of their socio-
economic backgrounds. It is important therefordind out whether the programme promotes
access to secondary schooling in all areas regardlietheir socio-economic differences. The
current study focuses on a conflict-prone areai@nfindings will provide a policy feedback on
whether subsidized secondary education enhancesssado secondary schooling in areas
affected by conflicts. This information will be dskto the Kenyan Government in formulating

appropriate and effective policies for financing@edary education countrywide.
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The study is also significant because it focuseshamseholds as unit of analysis. Literature
argues that it is important to focus on househaldmatters related to schooling because the
decision of whether or not to send a child to sthedargely determined by the household
(Becker 1964; Onsomet al. 2006). Most of the studies done in Kenya on subsdiisecondary
education, including Akaranga (2011) and Mayio &inku (2009), have focused on secondary
schools as unit of analysis as well as the mainceoaf data collection. These studies fail to
provide sufficient information on the effect of sitdized secondary education on secondary
school enrolment and attendance at the househadd le
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction
This chapter presents a critical analysis of théstexy relevant theoretical and empirical

literature to the study proposed. The goal is ®nidy existing gaps of knowledge that the
current study seeks to fill. To do this, the chapsedivided into parts. The first part reviews
theoretical literature on secondary education ®dbes, conflict and subsidized secondary
education. The second part examines theories thaa@plicable to the current study while the
third part presents the existing empirical literatuFrom the reviewed literature, a conceptual

framework that guides the present study is pregente

2.2 Theoretical Literature Review

2.2.1 Secondary Education Sub-Sector
Kamens et al. (2006) explains that historical forces account Worldwide variations in

secondary education systems, curricula and institat structures. Depending on the system
adopted in a country, schools offering secondarycation may be called secondary schools,
high schools, middle schools, gymnacea, vocatisohbols or lyceums (Cuadra and Moreno,
2005). Some countries also distinguish between ruppe lower secondary school levels. While
the onset of upper secondary education typicallykenahe end of basic schooling, lower

secondary school seeks to maintain and strengtiereducational aims of primary schooling
and hence increasingly recognized as part of bedicatiorf. In Kenya, secondary education

lasts for four years and has recently been proptwsbd part of basic education (GoK, 2012).

Until recently developing countries paid less diteanto secondary education. World Bank
(2005) argues that this was because the power althyeelites ensured that higher education
received a substantial funding while the intermslocommunity persuaded governments to
invest heavily in primary schooling hence rendersggondary education an afterthought. In

contrast, secondary education in developed cousnligs often been recognized as subsidiary to

® Literature reports that in 2011 lower secondarycation was basic and compulsory in about 80 pércéithe countries
worldwide (UNESCO, 2011).
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higher education and this has influenced how itmanaged. Currently, however, secondary
education is emerging as the cornerstone of tramsfiional process of education worldwide
(Glennersteret al., 2011). Literature indicates that governments haadized that secondary
education can significantly contribute to natioeabnomic performance and has human capital
threshold effects that help attract foreign investim(Verspoor, 2008). Secondary education is
also essential in transmitting values, attitudes aRills necessary for civic participation,
contributing to better health and nutrition, recgccrime rate, creating opportunities for social
mobility and reducing dependency on social suppagrammes (LeVinet al.,2004).

World Bank (2005) explains that less-developed toeshave intensively attempted to improve
secondary school access, with most of them offesewpndary education at a greater level than
more-developed countries did when they had highecomnparable Gross Domestic Product
(GDP). For instance, Goldin (2002), cited in WoBdnk (2005), shows that in 1990s a lot of
less-developed countries had better secondary b@BBs than most countries in Europe in
1950s when the latter had higher GDP per capitanEeo, less-developed countries continue to
experience low secondary school participation sittoey have failed to promptly widen
secondary education opportunities as compared toe-oheveloped countries (World Bank,
2005). UNESCO (2011) argues that Africa, in patdcucontinues to be the lowest in the world

in terms of secondary school participation.

2.2.2 Factors Influencing Access to Secondary Eduaan
Literature outlines a diversity of factors thatligince access to secondary education. According

to Onsomuet al. (2006) these factors can be grouped into houseldidvidual, school and
community characteristics. At the household ledet, instance, the level of education of the
household head is one of the factors that deterrtheeprobability of enrolling a child to
secondary school. According to Besli al. (2004) educated household heads may have more
economic power than uneducated household headshemce more ability to allocate more
household resources to their children’s educathaiditionally, educated parents are argued to
be better informed on the benefits of secondarygation thus more likely to send their children
to secondary school.
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Another household characteristic that determinehila’s access to secondary education is the
number of children of secondary school age in theskhold. Gebreselassie (1998) explains that
while it may be expected that many children of seleoy school age in a household would
compete for resources and thereby decreasing ltkelihood of participating in schooling, the
chances of accessing secondary education mayraisease with an increase in the number of
secondary school age children in the householdrég3atassie (1998) argues that the existence of
another child in the household implies releasehef ather child to attend school as the other
stays back to offer labour and generate incomeustas the one in school. The impact of the
number of secondary school-age children in the éooisl has been interrogated further in this
study so as to provide clarity. Household incomeelles also outlined as another household
characteristic that influences a child’s accessdoondary schooling (Onsonat al., 2006).
Households with high income levels can invest maoretheir children’s education but,
considering the opportunity costs for any long temaestment in education, low income
households are likely to compel their children iinexr engage in paid employment or help at

home.

At the individual level, characteristics such asdgr of the child influence access to secondary
education. According to Holmes (1999) boys havééigchances of participating in secondary
education than girls in patriarchal systems bec#usexpected returns for girls are lower than
for boys. Other factors including retrogressiveiga@cronomic and cultural traditions, religious
values and practices such as Female Genital MotilgEGM) and early marriages undermine
girls’ participation in secondary education. Furthere, scarcity of important amenities such as
water, firewood and other daily household requinetsieespecially in Arid and Semi-Arid Lands
(ASALSs), raise the opportunity costs of girls gotagsecondary school. The situation of the girl-
chid is further worsened by poverty, insecuritysisd abuse, pregnancy, distance to school and
child-headed households (Keriga and Burja, 2009).

At the school level, quality of the secondary sdhenad cost of schooling are some of the key
characteristics that influence access to secongldungation. School quality is often determined
by the state and availability of educational faies as well as student-teacher ratio. According to

Manda et al. (2003) low quality secondary schools discourageemqar from enrolling their
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children. Moreover, secondary education costs wiake the form of tuition fees, boarding

expenses, uniforms, books, transport and contdhsatfor development projects deter access to
secondary education (Holla and Kremer, 2008). HaneRavanello and Othieno (2008) argue
that secondary school participation rely more cstuced cost of education than on improved
quality of education services. Noteworthy, accessdcondary school is also determined by

student’s performance in primary school examinaf@nsomuet al.,2006).

Community characteristics such as location of hbokkeresidence and availability of secondary
schools have also been outlined as factors thateinée access to secondary education. Brock
and Cammish (1997) state that residing in farmneg&reduces the likelihood of participating in
secondary school because the opportunity costludo$ attendance are higher due to farm
employment opportunities or child labour needs @iné. On the other hand, Ngwaee al.
(2007) argues that most of the urban populatiocoiscentrated in informal settlements where
inadequacy or non-existence of secondary schoohstrictures may compel children to paid
employment in order to supplement household incokeeording to Maglad (1994) absence or
limited number of secondary schools in the neighbood negatively affects enrolment and
attendance due to the costs incurred to attendndistecondary schools. Long distance to
secondary schools is particularly a greater bafnemsecure areas since it erodes parents’

confidence in sending their children to school (farand Burja, 2009).

2.2.3 The Effect of Conflict on Access to SecondaBducation
In addition to household, individual, school andmeounity characteristics, literature

acknowledges that situational factors such as imbnflorsen access to secondary education and
are responsible for regional inequalities in seeopdeducation attainment (Dabalen and Paul
2012; Fredriksen 2009). Although conflicts varytieir nature, they intensify secondary school
drop-outs and repetition, lead to drastic decréasdtendance rates, and results in wastage. In
theory, scholars have discussed various channetsigh which conflicts affect access to
secondary education. First, conflict may reduceeetgd returns to secondary schooling since
education is unlikely to be viewed as a value-enlmghcommodity in a conflict-prone area.
Shemyakina (2006) attributes this to conflict-inddeconomic slump which could shrink job

opportunities that require skilled labour or se@mydschool level of education. Low returns to
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schooling, Shemyakina (2006) maintains, could disage households from sending children to

secondary school and instead they would channelrdsources to ventures with more proceeds.

Conflict disrupts household livelihoods, detersastment, reduces productivity and leads to loss
of property. This in effect intensifies the likeddbd of poverty by unexpectedly reducing
financial resources available to many householdsddorcing them to withdraw their children
from secondary school due to inability to pay sdtiees (Dryden-Peterson, 2009). Additionally,
in an attempt to maintain their existing level ohsumption, children of secondary school age in
conflict-prone areas may be forced to work rath@ntattend school. Holmes (2010) notes that
in a context of economic difficulty, households #&es concerned with secondary education,
especially if they have to pay for it, as basicdsesuch as food, security and health are of

outmost importan ce.

Conflict may also lead to destruction of schoolsl aducational infrastructure, displacement,
death of students and teachers, closure of scHoolan indefinite period and problems in
harmonization of school calendars (Dabalen and, R&1R). Sometimes, displacement of people
may result in the use of school facilities as @reind haven of safety (UNESCO, 2010).
Consequently, teaching may not resume in thesgutishs and children would have to travel to
schools elsewhere or drop-out of school completédyiga and Burja (2009) add that insecurity

affects teacher-student ratio as teachers arg likaransfer to schools in safer regions.

Lastly, conflict threatens children’s security Beyt travel to or from school and while attending
classes. This may induce households to keep thidren away from school or send them away
to relatives in more secure places. Shemyakinag@dds that conflict may have specific

gender impacts. For instance, girls may be forcedrop-out of school to avoid sexual assaults
and harassment on their way to or from school.ikes, female students may be withdrawn
from school much earlier and married off to lifethurden from their families.

2.2.4 Rationale for Subsidized Secondary Education
Subsidized secondary education is a governmentegtraof reducing secondary school costs

borne by households so as to improve equity of ssct@ secondary education by all children

regardless of their social and economic backgroy@isetch and Somerset, 2010). Various
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mechanisms exist of delivering education subsidieddwide. For instance, school vouchers are
used in Chile, Sweden, Netherlands, Pakistan amgjlBdesh while a combination of loan and
vouchers are used in Brazil. Learning tax credit aducation savings account is used in United

Kingdom and Canada respectively (World Bank, 2003).

According to UNESCO (2008) little was known abowtueation subsidies in developing
countries until recently when subsidized seconeéaitycation programmes were adopted in Latin
America and Asia. These programs include Mexica@gResa (education, health and nutrition
program); Brazil's Bolsa Escola (scholarship fun@hile’s SUF (unitary family subsidy);
Hondura’'s PRAF (family allowance program) and Chinaompulsory Education Law (World
Bank, 2005). Recently, some African countries hamplemented Free Secondary Education
(FSE) policies with the aim of improving secondachool enrolment rates. For example, Ohba
(2009) states that Rwanda introduced a nine-yearc baducation programme in 2006 by
extending free education from primary to lower sty school, Uganda implemented

universal secondary education in 2007, and Zanmibiaduced upper basic education.

Kenyan Government in particular introduced subsidisecondary education in 2008 in which
all public secondary schools, on behalf of theudsnts, receive an annual amount of Kshs.
10,265 per student for tuition expenses. At thartyegg of every academic year the Ministry of
Finance (MoF) releases funds to the MoE'’s bank aucéor all students enrolled in public
secondary schools in the country that year. Witloity eight hours of receipt, the MoE is
required to disburse the funds to the bank accoahtthe various public secondary schools
countrywide as per the number of students enrdhethose schools (Otieno and Colclough,
2009). Once they receive the funds, secondary $dmesd teachers are required to issue an
official receipt of Kshs. 10,265 to each studemttfee payment of tuition fees. Each student is
also required to endorse the tuition fund receibgdsigning a receipt which will then be
submitted to the MoE by the head teachers. Secygrst&iool audits are carried out annually by
the MoOE to ensure that the money received is uggmtoariately (MoE, 2010). In some
instances, however, the MoF releases the fundastalments and thus the MoE is forced to

disburse the funds to schools in instalments ak wel

17



Literature gives three main reasons for subsidizagondary education. Firstly, Armitage and
Sabot (1987) argue that access to secondary edncdtould not be determined by the ability to
pay school fees because market imperfections prepear households from borrowing to
finance education expenditure. Instead, governnmgatvention is crucial to safeguard against
inequalities in access while at the same time viglge parents the cost burden of secondary
education. This will also allow households to canswther needs such as health, food and post-
secondary education and training. In addition, \Wdhank (2008) points out that despite the
increase in primary school enrolment and completades as a result of FPE, many children are
unable to access secondary education due to fimadgifficulties. In an attempt to minimize the
financial barrier of accessing secondary educatiorgny governments have subsidized
secondary education. Bray (2002) also observesst@indary education should be subsidized
because it has both private and social returns.

2.3 Theoretical Framework

2.3.1 Classical Liberal Theory of Equal Opportunity
The theoretical underpinning of this study borrdveswily from the work of Rousseau (1762).

His Classical Liberal Theory of Equal Opportunityoposes that social mobility will be
promoted by equal opportunity to education. Thethasserts that human beings are born equal
in the sense that they have equal moral and pallitights, and individual’'s socio-economic
background should not jeopardize social equalitjosg as society rewards people according to
their merits. It follows from this belief that satiinstitutions, including educational institutions
should treat people equally. They should providergwerson with a chance to advance
according to individual talents and efforts regasdl of his or her socio-economic background.
The theory states that institutions of educatioouth remove barriers of any nature that could

prevent qualified students from developing theloam talents.

This theory is relevant to the current study beedugh cost of secondary education coupled
with destabilized household livelihoods and incqmmevent children in conflict-prone areas from
enrolling and attending secondary school. As altesuelligent students from conflict-prone

areas may not take advantage of their inborn talaethce denying them the opportunity for

socio-economic upliftment. However, removal of fisal barriers through subsidization of
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secondary education is viewed as an effective egfyabf promoting equality of access to
secondary education in the society. Subsidizatfieoondary education is thought to enable all
qualified children to access the kind and amourgeabndary education that suits their inherited
capacities regardless of whether they live in aonfbr non-conflict contexts. This theory
however fails to recognize that universal provisidreducation subsidies in a country is likely to
benefit wealthy households more than the poor amdeffect increasing inequalities in
educational access between the poor and the we@lihgtro-Lealet al., 1999). Poor or
disadvantaged households may require tailored pnogres that could enable them to catch-up

with their wealthy counterparts.

2.3.2 Household Production Function Approach
Another theoretical framework that this study adops Household Production Function

Approach developed by Gary Becker (1964) but wiooggn is traced to the works of Margaret
Reid (1934). The initial ideas of this approachestaat a household consumes only commodities
that it produces, and the production of each comiynotequires an input of market
goods/services and an input of time. The commadipeoduced, rather than the market
goods/services and time, are the source of utiBgcker (1964) extended these ideas of
Household Production Function Approach to the stfdgroduction process of education in the
household. Beckerian approach observes that withén household production framework,
child’s education is an investment and hence a codim desired by the household. For
instance, households send their children to scivitbl the belief that they will bring benefits in
the form of higher earnings once they completertbéucation. Even so, the approach indicates
that household decision to send a child to schodetermined by the present value of expected
future returns and cost to the household of edougahie child.

This approach observes that although there coulahbaptimal investment in educating a child,
household financial constraints could mean thas tbptimum is unobtainable for some
households. To explain this further, Becker (1984Jes that since the direct costs of education
(such as school fees) are incurred before the lenstich as higher earnings) are recouped,
some households may not have the resources toopaghiooling and in effect unable to send

their children to school. Moreover, households nhaye other basic and immediate needs
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including food, health, security, clothing, and &ratompeting for the household income. Such
households, as Gurmu and Etana (2011) assert, otaafford to send children to school if the

purpose of guaranteeing optimum future benefitsatiegly impacts the present welfare of the
household. Under such circumstances, the approaghes that education subsidies would be

attractive to the households.

This approach is relevant to the current study beealthough households in Kerio Valley may
be motivated by expected future returns to edutat@ children, financial constraints may
prevent them from enrolling their children in sedary school. These financial constraints are
mainly attributed to the frequent Pokot-Marakwenftiots which have deepened poverty levels
in Kerio Valley. The conflicts have also forced bkehiolds to reorient their available income
from education to security-related expenditureshsas purchase of guns. Due to these financial
constraints, households are unable to meet costeaaindary education which in effect limits
them from sending their children to secondary sthHowever, the provision of subsidized
secondary education is expected to lower the dastlwcation and encourage households to send

their children to secondary school.

2.4 Empirical Literature Review

2.4.1 Effects of Conflict on Secondary School Ennglent and Attendance
Conflicts vary widely in their nature, intensityyrtion, range of contributory factors, and the

ways in which they can affect education. Severnadiss show that conflict has a negative effect
on school enrolment and attendance, but this effegarticularly larger in secondary school
level. A study by Swee (2009) found that although ¢onflict in Bosnia did not have significant
effect on primary school enrolment and attendaacigrge number of children in secondary
school dropped out. He explained that since secgndducation requires more specialized
resources and expertise than primary schoolings ltkely to be more affected by economic
hardships associated with conflicts.

In 2011, Save the Child conducted an in-depth suareong 300 youth in Eastern Democratic
Republic of Congo on factors that hinder accesgotmal and non-formal education. The
respondents stated that the prevailing conflictthe area disrupted household livelihood

strategies such as farming which in effect conteduo low household income. For example, the
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study reported that households in the area couidafely access their farms and thus unable to
generate income from selling farm produce which kduave otherwise been used to pay
secondary school fees. Furthermore, displacemepeable and looting of personal property led
to collapse into total poverty. As a result of laflsecondary school fees many secondary school

children dropped out of school or attended irredyla

Bird and Higgins (2009) conducted a qualitativedgtin Northern Uganda. They found out that,
compared to the rest of the country, the Northegion lagged behind in secondary school
enrolment. This was as a result of the confliciweein the Ugandan Government and Lord’s
Resistance Army coupled with a series of Karamajeettje rustling which impeded economic
activities and undermined people’s livelihoodshe Northern region. In this region of Uganda,
cattle-keeping is an important component of peapligelihoods and cattle are often sold to pay
for health care, food and education. Due to theewspdead poverty caused by the conflicts
households in the region were unable to enrol tbleildren in secondary school. A study by
Wairagu (2007) in Turkana District established tfraguent raids of Turkana’s cattle by the
Pokot led to overnight poverty in the District. Asresult, households were unable to meet
secondary school costs therefore contributing wodecondary school enrolment and attendance
in the District.

In Eastern Colombia, Rodriguez and Sanchez (20889 Municipal Level data and regression
analysis to investigate the impact of armed confiic school drop-out rates. While controlling
for gender, migration, socio-economic status artterovariables, they found that secondary
school children from municipalities exposed to diehfvere more likely to drop-out of school.
They established that pressure to join militantugg and insecurity contributed to low
secondary school attendance and high drop-out. fdtasever, secondary school enrolment and
attendance levels of children from wealthy housagholere relatively uninterrupted by the
conflict because the households could afford ssfhools and their children were unlikely to be

recruited by militant groups.

Using Municipal level data to investigate the imipat 1992-1998 Tajikistan civil conflict on
school enrolment and attainment, Shemyakina (2@36blished that conflict has gendered

effects on secondary school access. The study shthaeexposure to Tajik conflict had little or
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no effect on boys’ secondary school enrolment tad & large negative effect on girls’. The
study concluded that households facing uncertasugh as conflict are more inclined to
investing on secondary education for boys rathan tgirls. However, different findings were
reported by Akresh and De Walque (2008) study iraR¥a. While studying the effects of the
1994 Rwandan genocide on schooling, the researcbstablished that secondary school
enrolment and attendance for boys was more affebiad girls’ because boys were more likely

to be drawn into the conflict.

One of the objectives of the present study wasei@rdhine the ways in which the conflict
between Marakwet and Pokot communities affectedrsdary school enrolment and attendance
in Kerio Valley. It is hoped that the informatiooliected will provide a basis of determining
whether provision of secondary school subsidy reefieial to households in meeting the costs of
secondary schooling and in effect promote enrolmeamd attendance. Though the studies
reviewed above provide insights into understandmogv conflict affects secondary school
enrolment and attendance, it is important to undeds that the effects of conflict vary
significantly with the context, intensity, and lehgf the conflict. The present study specifically
sought to establish how conflicts related to lieektrustling and competition for scarce
resources affected secondary school enrolmenttseralance in Kerio Valley.

2.4.2 Benefits of Secondary Education Subsidy to eeholds
One of the core objectives of subsidizing secondadycation is that school costs met by

households will be lowered and hence secondaryasidumcwill be affordable and accessible to
all eligible children. Several empirical studiesrédeen undertaken to determine whether this
objective has been realized. For example, Mohar@®d1) conducted a survey to assess the
socio-economic implications of subsidized secondadycation programme in Mandera West
District in Kenya. He found out that 63 percentbifparents interviewed agreed that removal of
tuition fees assisted needy students, who woulck hafierwise been locked out, to enrol in
secondary school. In the same year, Akaranga (26dd9rted that removal of tuition fees
enabled households in Butere District in Kenya $e the money meant for tuition to pay for
other secondary school items not covered by thaeidubAs a result, the study indicated that

households were able to send more than one chdddondary school at a time.
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While tuition fees have been abolished in publicoselary schools, the household burden of
educational expenses other than the tuition shoatde overlooked. In order to determine the
extent to which the removal of secondary schodiawifees benefited poor households in
Makueni District in Kenya, Ohba (2009) establishieel costs of other secondary school-related
items borne by the households. Through a fieldesuma Makueni rural markets, the researcher
established the average costs of school uniforagdd bags, school stationeries and games Kkits.
The study reported that the average direct corttabuyper household for a child’s first year of
public day secondary school was Kshs. 11,681 af$.K&3,095 for public boarding school. For
continuing secondary school students, the survesnated the costs of compulsory items for a
public day school student at Kshs. 6,743 and K&4gl3 for a boarder. The study concluded that
household contribution required to send a childublic day secondary school has been reduced
as a result of the removal of tuition fees, butdehold’'s contribution for a public boarding

school is still high for majority of households.

A study by Kiveu and Mayio (2009) in Ndivisi Divam in Bungoma District in Kenya,
established that regardless of the introductiosulifsidized secondary education in the country
many households in Ndivisi Division were unablesénd their children to secondary school. The
study reported that some public secondary schdwsged higher fees on the items they were
allowed to levy than what the MoE recommended. Ssewendary schools also introduced other
costs including remedial teaching fees, motivatieas, and welfare fees which were non-
existent prior to subsidized secondary educatioajolity of the Head Teachers interviewed in
the study attributed the introduction of extra sedstirregular payments and severe delays in the
release of funds from the MoF. Due to these exisds; the study concluded that most household

did not benefit from provision of secondary schaabsidy.

The above studies shed light on the extent to whigvision of secondary school subsidies
benefits households, which was one of the objestiok this study. Although Ohba (2009)
examined the costs of other secondary school-celiéens borne by households, these costs
were based on market analysis done in MakueniiBistr 2009. It is pertinent to note that prices
of goods and services change with time and spauwd, h@nce the current study sought to

establish the amount paid for these items by hadehn Kerio Valley in 2013. Also, the
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studies reviewed including Akaranga (2011), Ohk@09), and Kiveu and Mayio (2009) were
conducted in conflict-free areas whereas this studyg interested in conflict-prone areas. It is
crucial to know whether the situation in conflicbpe areas is the same as established in
conflict-free areas.

2.4.3 Subsidized Secondary Education and Second&ghool Enrolment and Attendance in
Conflict-Prone Areas

Given the intermittent disruption of household likeods and income, households in conflict-
prone areas are likely to face significant finaholiastacles which limit them from sending their
children to secondary school. To this end, emgdieséence shows that provision of secondary
education subsidies can be an appropriate stratggymoting secondary school enrolment and
attendance during conflict and in post-conflict. &aurvey by Bailey (2009) in conflict-affected
region of North Kivu Province in Democratic Repabbf Congo, showed that prior to the
introduction of secondary education subsidies dvalf of secondary school children had
dropped out of school due to financial difficultiddowever, secondary school enrolment and
attendance rates soared immediately Concern Watklwa Non-governmental Organization,

subsidized tuition and examinations fees for eaatient.

Another study was done by Holmes and Jackson (2007ierra Leone on the effect of
secondary school subsidy on girls’ enrolment artdngance. The conflict in Sierra Leone,
which ended in the year 2000, hindered girls’ sdaoy school enrolment and attendance and in
response, the government contributed approxim&&$ 77 per student per year. This amount
covered tuition and school materials costs. Holares Jackson (2007) found that the secondary
school subsidy led to reduced absenteeism and alrbpates of girls in secondary school.
Similarly in Cambodia, Pavanello and Othieno (20@8gblished that the increased use of cash
transfers conditional on sending girls to secondsgiyool following the Cambodian conflict
resulted in increased secondary school participdto girls by 30-40 percent. However, a study
by Vaux and Visman (2005) in conflict-prone aredsEast Timor revealed that removal of
tuition fees did not significantly improve seconglachool enrolment and attendance. They
found that indirect costs such as meals, transpod, school uniforms continued to prevent

children from enrolling or staying in school.
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One of the objectives of this study was to invedgghe extent to which subsidized secondary
education influenced secondary school enrolmentaéiethdance in Kerio Valley amidst conflict
and its related impacts. The reviewed studies peowi basis for understanding the link between
secondary education subsidies and secondary sehoalinent and attendance in conflict-prone
contexts. However, the kind of secondary educaidrsidies provided vary from one country to
another in terms of amount, what they cover and ttfevfunding programme is implemented.
These variations could determine the extent to Mhite subsidies can influence school
enrolment and attendance. The focus of this stualy solely on subsidized secondary education
in Kenya. This study also acknowledged the infl@eatother funds such as bursaries on access

to secondary education in Kerio Valley.

2.5 Conceptual Framework
Dependent Variable: The dependent variable in this study is secondary doboemiment and

attendance. Enrolment is determined by the actwalber of children of secondary school-age in

the household admitted and fully recorded in seapndchool register, and the actual number of
those who dropped out or never enrolled in secgnsianool although they belong to secondary

school-age group. Attendance is operationalizeith@sctual number of days a child attended or
missed school in the previous school term. Thidysfocuses on both enrolment and attendance
because a child might enrol in secondary schooékhibit low attendance.

Independent Variables: While the independent variables in this study asnynas shown in
Figure 2.1, the variable of interest is subsidizedondary education. Subsidized secondary
education is operationalized as the full cost afoselary education less tuition fees that a

household with a child in public secondary scheakiquired to pay.

The conceptual framework that guides this studgaistured in the schematic Figure 2.1. The
arrows show the flow through the framework and tedationship between variables is
understood by following the arrow to the next b&ased on the theoretical and empirical
literature, areas affected by conflicts experieilogesecondary school enrolment and attendance.
As shown by the first box in the middle left corneonflicts including those related to livestock
rustling and competition for limited water and pastare likely to disrupt household livelihoods
and income, lead to loss of property, increase fpvevels, and cause insecurity and death as
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indicated in the second box in the middle left @rThese effects of conflict could in turn lower

the ability of the household to meet secondary gkchosts as shown by the box in the centre.
Inability to meet secondary school costs is likelyprevent the household from sending children
to secondary school and hence contributing to leeosdary school enrolment and attendance

among households in conflict-prone areas.

Provision of subsidized secondary education, fetaince in form of tuition waiver, as shown in
the top left box, is expected to enhance secondahpol enrolment and attendance even in
conflict-prone areas. Subsidization of secondarycation is expected to lower the cost of
secondary education and in effect enable householdseet secondary school expenses as
shown by the box in the centre. Subsidized costembndary education is likely to motivate
households to send their children to secondary adchence increasing secondary school
enrolment and attendance. It is also held thatawéity of other funds to the households such as
bursaries from government, individuals or privatgamizations as shown in the top right box,
could enhance secondary enrolment and attendano®nfiict-prone areas. Like secondary
education subsidies, these funds could lower tlse alosecondary education, enhance household
ability to meet secondary school costs and as @trpgomote secondary school enrolment and
attendance. However, the effectiveness of secondathool subsidies and these other
complementary funds depend on their implementgtimtess as shown by the box connecting
the dropping arrows from the two top boxes. Forngxa, delayed release of subsidized
secondary education funds from the MoF or MoE ntagd secondary schools to impose extra
levies on households for the purchase of urgenglgded learning materials. In this case, the

subsidy is unlikely to benefit the households iretimgy secondary school costs.

Literature reviewed acknowledges the existencetloéroindependent variables that could also
influence secondary school enrolment and attendascghown by the box in the bottom right
corner. The variables are categorized into two ggourhe first inner (dotted) box contains
variables which determine secondary school enrairaed attendance by influencing the ability
of the household to meet secondary school costsselwariables include household income
level, household size, parents’ education leved, ttve number of children of secondary school-

age in the household. The second inner (dotted) j@sents variables which determine
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secondary school enrolment and attendance diretitiyput necessarily influencing the ability of
the household to meet secondary school costs. Mattbles include availability of secondary
schools, child’s performance in Kenya CertificafePosimary Education (KCPE), and child’s
gender.

Figure 2.1: Conceptual Framework of the Study
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“Tuition Waiver *Bursaries from Government,
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Source: Author’'s Conceptualization

To summarize this chapter, the findings from theligs reviewed elucidate the questions raised
by this study. It is evident that conflict contriba to low secondary school enrolment and
attendance. It is also clear that households iflicoprone areas could benefit from subsidized
secondary education as it reduces school costdhemdby acts as an incentive for secondary

school patrticipation. Critics, however, argue tthespite provision of secondary school subsidies

27



indirect costs such as meals, transport and salmaiédrms which households are required to
meet continue to deter access to secondary eduocafiberefore, though not devoid of

limitations, the findings from the studies reviewexkate a foundation for the current study
which focuses on the effect of subsidized seconé@dncation on secondary school enrolment

and attendance in the conflict-prone area of Keatey.
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CHAPTER THREE
METHODOLOGY

3.1 Introduction
This chapter presents the research methodologythieaturrent study employed. A research

methodology is significant in any study becauséiniks theory with practice. Mugenda and

Mugenda (1999) observe that a research methodadlieggribes clearly and accurately the
procedures followed in conducting a study. Thesecguiures not only guide the researcher
throughout the study but also help other reseascimeunderstanding one’s study, particularly
where replication is desired. In this chapter, tinethodology of the current study is discussed
under the following sections: research design,\stite, population and sampling procedure,
data sources and data collection methods, andcadatgsis procedure.

3.2 Research Design
According to Kombo and Tromp (2006), a researchgtless the structure of the study that

shows how all the components of a research progdate in addressing the research questions.
This study employed both quantitative and qualitatiesearch strategies in order to obtain rich
data and a better understanding of the researdilgono Quantitative strategy was mainly used
to collect hard data (involving numbers), while lipaéive strategy involved gathering of in-
depth information which was used to complement datained through quantitative approach.
Bryman (2008) suggests that the choice of a reBesirategy is determined by the nature of the
research questions posed. The research questiotigsirstudy point to both qualitative and
guantitative strategies. For example, the secosdareh question which sought to establish
secondary school enrolment and attendance levetieohouseholds did not require detailed
explanations and hence a quantitative approachused. On the contrary, the third research
guestion which sought to identify the ways in whicbnflict affected secondary school
enrolment and attendance required detailed respowsdch the researcher could only get
through the use of qualitative approaches.

This study used a descriptive survey design. Anjasee survey design is defined by Kombo

and Tromp (2006) as an attempt to collect data facsample of a population in order to answer

guestions concerning the current status of the lptipn with respect to one or more variables.
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This research design was appropriate to the presteiaty which sought to determine and
document the effects of subsidized secondary eduncain secondary school enrolment and
attendance in conflict-prone area of Kerio Vall@he aim was to establish whether or not
secondary school enrolment and attendance in Kéaitey has improved as a result of the

introduction of subsidized secondary education068

3.3 Study Site
Kerio Valley which is a semi-arid area in the R#alley region of Kenya is a branch of the

Great Rift Valley system formed about ten millioreays ago. Figure 3.1 shows the
administrative Districts through which the Kerio g sub-system traversésThey include

parts of West Pokot District, East Pokot portiorBafingo District, the lower parts of Keiyo and
Marakwet Districts, and the southern part of Tuekddistrict with Kerio River serving as a
convenient and official boundary between the Ditdri Kerio Valley is therefore inhabited by

the Pokot, Marakwet, Keiyo and Turkana people.

Figure 3.1: A Physical Map Showing Kerio Valley Digicts
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" While Kenya has recently been sub-divided in teof€ounties, literature still describes Kerio \éallsub-system in terms of
the administrative Districts, rather than Counttlat it transverses.
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The width of the Valley is approximately twentyddahetres in the South and forty kilometres in
the North while the area is about six thousand mk#ometres with a population of two
hundred thousand people. It is bordered on the &kestide by the Elgeyo-escarpment, to the
East by the Tugen hills and further North by thatiThills. Kerio Valley is considered one of the
low agricultural potential areas in Kenya with arei@ge rainfall of less than 250 millimetres per
annum and high temperatures of over 30 de@mdsius. Livestock (cattle, goats, sheep, camel
and donkeys) rearing seems to be the major econactiiaty for the people of Kerio Valley. In
addition to livestock, some people plant drouglsistant crops such as millet and sorghum in
small scale. Mangoes, pawpaw and green grams lkaeatty been introduced in some parts of
the Valley though their success depends entirelyhenamount of rainfall in the given season.

The vegetation cover of the area is mainly acacia.

The Pokot-Marakwet conflict mainly takes place he Marakwet side of Kerio Valley and this
made Marakwet District an appropriate research fsitethis study. This study was therefore
conducted in Kerio Valley in Marakwet District, Elgo-Marakwet County. The conflict is
between the East Pokot of Baringo District andNfagakwet in Kerio Valley. One of the major
causes of the conflict is competition for scarcéura resources such as pasture and water.
While most of Marakwet land is endowed with soméewrvaources (owing to a few Kerio River
tributaries) and pasture, the East Pokot terriioryBaringo District is usually bare and dry
characterised by limited pasture and water (NCQX)1). Therefore, given that livestock is their
main livelihood source, the East Pokots are corageby the harsh climatic conditions to
venture into Marakwet land across the Kerio Riversearch for pasture and water for their
livestock. The Marakwets who perceive such actisraa invasion of their territory respond
violently fending off their “intruders” thus effagtly precipitating a conflict which culminates
in a full scale ethnic conflict (Cheserekal.,2012). This cycle of conflict is repeated overdim
and more so during drought periods. Livestock mugtis another main cause of the Pokot-
Marakwet conflict as the communities attempt taaels their herds after droughts.

The Pokot-Marakwet conflict has led to human deathsplacement, loss of property and
livelihoods, and increased poverty and impoverighim@nong the Marakwets (Kipkorir and
Welbourne, 2008). GoK (2008) states that the coinfias forced Marakwets living in Kerio
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Valley to migrate to other parts of the Districtrgmved safer. As a result, Kerio Valley is
reported to have the lowest population densityhm eéntire Marakwet District of less than 100
persons per kilometre square, as compared to aageef 118 for the whole District and over
200 in other parts of the District considered saMCCK (2001) and GoK (2008) report that
plunder and destruction of property induced by Buokot-Marakwet conflict have had other
ripple effects such as increased secondary schop-alt rates due to the inability of most
households to meet school fees. Against this gettue@ sought to determine whether provision
of secondary school subsidy has enhanced secosdaogl enrolment and attendance in Kerio

Valley in Marakwet District, Elgeyo-Marakwet County

3.4 Population and Sampling Procedure
The unit of analysis for this study was the housglivo which case the household head was the

target respondent. It is held that the householdegnain decision making body even in matters
related to education hence interviews with houstthelads were preferred. Taking into account
the nature of the households (the society beinglipaal) the male heads of households were
given priority whenever they were available. Howeva the absence of the male head, the
spouse was interviewed. There were however houselin@daded by female following either the
death of male household head, divorce or separafithrere both the male head and the spouse
were absent, the eldest member of the householdnte&asiewed. The target population for the
study comprised households with children of secondschool age (14-21 years). The
identification of households that fall into thedgat population was done with the help of village

heads who knew all the households in the area.

The study used both probability (random) and nabpbility (non-random) sampling

techniques. This was done in three stages desdoided.

Stage one: Sampling of Locations

Marakwet District has seven administrative Divisiptwo of which (namely Tot and Tunyo) are

within Kerio Valley. Tot Division was purposivelyekected since unlike Tunyo Division it is the

epicentre of the Pokot-Marakwet conflict. Literayrovides that Tot Division which is near the

borders of West Pokot, Baringo and Marakwet Dittrias shown by Figure 3.2, provides a

common market place for exchange of goods and cerbetween the two communities and
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represents a common place of interaction and dyli&eot for conflict emergence (Kipkebut,

2007). It is estimated that over 90 percent of toaflicts between Pokot and Marakwet

communities occur in Tot Division (Kipkorir and Welurn, 2008).

Figure 3.2: A Physical Map Showing the Administratve Divisions of Marakwet District

4
/
\
i TIRAP

Source: Marakwet District Development Plan (2008-20

Tot Division has five administrative Locations nalgn Kaben, Mokoro, Endo, Koibirir, and
Murkutwa. However, it was realized that the resear¢time and money) available for data
collection were limited and could not allow the eascher to obtain data from all the five
Locations. Therefore, only two of the five Locatowere selected for this study. To eliminate
selection bias, a simple random sampling procedvass used to pick two out of the five
Locations. With simple random sampling, each of fihe Locations had an equal and known
non-zero probability of being selected (Mugenda Biugienda, 1999). To get the two Locations,
a number was assigned to each of the five Locatibesnumbers were written in small pieces of
paper, folded and put in a container shuffled. fdsearcher then picked two numbers from the
container at random, one at a time, and the Logatiorresponding to the numbers picked were

the ones from which the study sample was drawn. itmabers picked corresponded to

Murkutwa and Mokoro Locations.

The sample size for this study was sixty househdtigyenda (2008) states that when the target

population is known, statistical theory provideseaommendation on how to compute the most
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appropriate sample size. However, where the tgrgetilation is unknown, like the case was in
this study, the researcher is required to concéiptuthe phenomenon under study and set the
most reasonable sample size to ensure that akke®wf variations are captured. Literature also
suggests that the minimum acceptable sample sigende on the type of the research, and
ordinarily a researcher would require a minimuntlofty respondents in a survey research; a
sample size less than this would provide too ldégéa to be practical (Kombo and Tromp, 2006).
Although this study employed a survey design, amenended sample of thirty respondents was
found to be too small to be broken-down and thea @atalyzed in sub-groups, and hence a
sample of sixty households was considered the apstopriate. For example, secondary school
enrolment was analyzed under various householdysulps including households of different
income levels, household sizes, and parents’ educktvels among others. Therefore, a sample
of sixty households was considered optimum bec@dusas neither too small to allow analysis
of the sub-groups nor too large for the data taddkected within the limited budget and time. As
shown in Table 3.1, thirty households were dravamfreach of the two sampled Locations to

ensure that each Location was adequately represeanégjual proportion.

Table 3.1: Number of Sampled Households per lcation

Name of the Sampled Administrative Location Numbeiof the Households Interviewed
Murkutwa 30
Mokoro 30
Total Sample 60

Source: Survey Data (2013)

Stage Two: Sampling of Households

A snowballing sampling technique was used to iderthirty households from each of the
sampled Locations. Snowball sampling technique eomsidered appropriate because there was
no sampling frame and it was realized that it wdodtime consuming exercise to identify the
target population and draw a sampling frame fortthe Locations. Under snowball sampling
technique, the first household interviewed in eholkation was identified with the help of a
village head, and after the interview the househw&$ requested to refer the researcher to
another household which belonged to the targetlptipn. The process was repeated until thirty
households were interviewed in each of the samipbetions. However, the main shortcoming

of this sampling procedure was that a household likal/ to refer the researcher to another
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household with similar characteristics as the mesione. As a result the sampled households
were unlikely to be representative of the targgtedulation and the study findings may not be

generalized to all the households with childrensetondary school age in the study area
(Bryman, 2008).

Stage Three: Sampling of Key Informants

The key informants in this study comprised the H&adchers of all the five secondary schools
in Tot Division, District Education Officer (DEO) d/larakwet District, and Education Officer

in charge of secondary school section in the Ristifhese key informants were purposively
selected on the basis of their expertise on istheestudy sought to address, such as subsidized
secondary education programme. Head Teachers Wsarethee managers of school funds and
custodians of school records and hence were ablerdeide information on the effect of
subsidized secondary education on secondary semoolment and attendance in Kerio Valley.
However, in the absence of a secondary Head Teather Deputy Head Teacher was

interviewed.

3.5 Data Sources and Data Collection Methods
The study used both primary and secondary sourtefata. Primary data on the effect of

subsidized secondary education on secondary semoolment and attendance in conflict-prone
area of Kerio Valley was collected through a sureéyouseholds with children of secondary
school age and key informant interviews. Primariadeom the households and key informants
were gathered through questionnaires and intergeimtes, respectively. These data collection
instruments had questions designed to determineth@hesubsidized secondary education
influences secondary school enrolment and attemdanconflict-prone area of Kerio Valley
(see appendix 1 and 2). Secondary data was obt&ioed books, government publications,
academic journals, reports and theses. This edtaitdical review of the existing relevant
literature on subsidized secondary education andnelary school enrolment and attendance in

conflict-prone areas.

The study applied the following criteria to collgetmary data.
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Pre-Test of Data Collection Instruments

The study began the process of data collection wigire-test of the survey questionnaire and
Head Teacher’s interview guide. The pre-test wagedmn &' of June 2013 in Tunyo Division
(Kiptumbur Location) in Kerio Valley before moving the actual study site which was Tot
Division. Tunyo Division was a preferred site fdmet pre-test because it is one of the
administrative Divisions of Marakwet District withiKerio Valley and share nearly similar
experiences with Tot Division. Six households am& secondary school Head Teacher were
selected for the pre-test. According to Mugenda dhagenda (1999) pre-testing of data
collection instruments is important because vaguestions are revealed hence providing the
researcher with an opportunity to rephrase theteresuntil they convey the intended meaning
to all the respondents. It also helps to improweitistruments by exposing inconsistencies and
errors which can then be restructured to addressstiady objectives. In the process of pre-
testing, it became evident that secondary schoel iagKerio Valley was 14-21 years in
comparison to the national (official) secondarycsithage of 14-17 years. This is because the
effects of the conflict between Pokot and Marakwath as displacement, insecurity, and
poverty delayed school starting period for mosidten. As a result, it became necessary to
adjust the secondary school age from 14-17 to 14eats (see appendix 1). The questionnaire’s
pre-test also showed that some respondents dichav@ enough information on subsidized
secondary education programme and also on thenadtgecondary school fees guideline.
Questions related to these aspects were addeck tkethinformants’ interview guide with the
aim of obtaining more information from the Head dleers and DEO as it was considered their
responsibility to inform households on mattersadaeation.

Household Survey

The first household survey started dh & June 2013 and ended on thé" bf June 2013. A
survey guestionnaire was used to gather quanetaiiv qualitative data on the specific research
guestions. The researcher obtained data from @@onelents through face to face interviews
guided by the survey questionnaire. The intervievese basically carried out in Markweta
language which is spoken by Marakwets in Kerio &allTherefore, the questionnaire was
translated into the local language (that is, Matiay@as it was administered to the respondents.

Since she did not engage research assistantsesbarcher herself did the actual interviewing
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and filling of the questionnaires. The questionemicontained both open and closed-ended
guestions. While the closed-ended questions haetqed responses, open-ended questions
enabled the respondents to give as much informati®npossible. The questionnaire also
comprised questions which required the use of ®ngliservation techniques. Of particular

interest to the researcher was to observe anddehermain materials used to make the walls,
floor, roof and windows of the main residential keu This information was important in

determining the household characteristics. Otheeontations that could not be captured by the

guestionnaire were also noted.

Throughout the household survey, the researcheragasmpanied by the village head who
introduced her to the respondents. Interviews eadlprogressively until sixty households were
interviewed from the two sampled administrative &b@ns. The respondents were generally
receptive and cooperative. At most, interviewing drousehold took up to forty minutes and
sometimes less especially where the respondenstrae level of education and found it quite
easy to answer the questions. Questions on housetlpkenditure required the respondents to
estimate the amount spent or refer to receipth@y were available) and this was found to be
time consuming. The maximum number of responddr@gdsearcher interviewed in a day was

ten and the minimum was five.

Key Informant Interviews

Qualitative data from the key informants was ca#écthrough guided face to face interviews.
The key informants for this study included the H&adchers of all the five secondary schools in
Tot Division, DEO of Marakwet District, and Eduaati Officer in charge of secondary school
section in the District. These identified individsizhad expert knowledge on the issues of
subsidized secondary education and secondary sehoamlment and attendance in conflict-prone
area of Kerio Valley and were interviewed to suppat data obtained from the households.
Key informant interviews started on 1 of June 2013 and ended on®2df June 2013. One
interview guide with separate sections was useabtain information from the key informants.
The first section applied to all the key informanise second section applied to the District
Education Officers, and the last section appliedh® secondary school Head Teachers (see
appendix 2). The researcher did the actual inteivig and at the same time took down the notes
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as the interview progressed. The researcher atsaded explanations to clarify questions which
did not seem clear to the informants. This enabiledresearcher to collect relevant information
and the study to proceed as scheduled. Each ietertook an average of thirty minutes to
complete. Overall, all the key informants were carapive and some gave additional information

on the subject area of this study.

3.6 Data Analysis Procedure
Given the diversity of data collected, the studgduboth quantitative and qualitative methods of

data analysis. During the field work, all completagestionnaires were checked daily and data
cleaned to ensure completeness, consistency andaagc The key informants’ notes were also
reviewed to verify that relevant information wasorled. Since the closed-ended questions in
the questionnaire were pre-coded, we only had tie ¢be open-ended questions in preparation
for data entry. This was done using Microsoft Wiadles where responses were sorted based on
emerging themes and subsequently coded (La Péli2l)20nce coding was complete, the data
was entered into Statistical Package for Sociagr®as (SPSS) for analysis. Frequencies were
ran and reviewed after every stage of data entigie@ntify and correct any possible coding and
data entry errors. Key informants’ data was alstesiointo themes and coded using Microsoft
Word Tables. This information was interpreted iawiof the study objectives and was used to
supplement data collected from the households. itatiaé data from the households and key
informants was used to expound on some of the gaam components in the study where

necessary.

The first stage of analysing data from the hous#hatvolved generating descriptive statistics
including percentages and frequencies based onraheirements of the study objectives.
Measures of central tendency such as the arithms@n were used on quantitative variables
including age, number of secondary school-age @mnldand household income. The second
stage involved carrying out various statisticaltde® assess the relationship and differences
between variables of interest. In particular, Asayof Variance (ANOVA) was done to assess
the differences in mean ages between female ané ragpondents. Cross-tabulations and Chi-
square tests were used to establish relationslefpgeln independent variables (such as parents’

education level and household income level amohgrejy and dependent variable (secondary
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school enrolment). The Chi-square tests involvednmarison of frequencies rather than
percentages and the significant level was se0&t 0 herefore, if the computed Chi-square value
was greater than 0.05 then there was no relatipristiween the variables tested. However, if
the calculated Chi-square value was less or egu@lQd5 then there was a relationship between
the variables tested. It is important to note thatChi-square value often depends on the number
of rows and columns in the contingency table urmersideration and hence degree of freedom
(df) had to be calculated. Frequency tables, ctalsglations, and charts developed through
SPSS and Microsoft Excel were used in presentafiaiata.

Problems Encountered During Data Collection

Though the study was completed as per the expestb@dule, several problems were
encountered during data collection. One of the npaoblems encountered was poor means of
transport in the area. Due to poor infrastructy@rt{cularly roads) and terrain, there was only
one matatu (Public Service Vehicle) in the entio¢ Division. This matatu served the main road
between Tot shopping centre and Eldoret town. édus leave Tot shopping centre at midnight
and arrived at the same destination at six in tlemi@g. It was therefore not available for short
distance. There were few motorcycles (commonly kmas boda boda) which operated on
limited routes within Tot Division depending on assibility of market centres and condition of
the terrain. These motorcycles were expensive amdenthe researcher was at times forced to
walk for long distance in order to reach the resjamts. At worst was when the researcher had to

pay expensively for the motorcycle to take the aedeer from one secondary school to another.

Another problem was the fact that the Locationsensgparsely populated and the households
were scattered far apart. This was because thelictomfetween Pokot and Marakwet
communities had forced some households to reldoatee Marakwet escarpment and highlands.
Therefore, it was a time consuming effort to gethe targeted households. Some households
were also hidden by acacia grasslands which cleiaetl the area and a lot of time was lost in

tracing these households.

Due to the sensitivity of the topic some responsleainost broke-down to tears during the

interview especially due to the traumatizing expeces they faced as a result of the Pokot-

Marakwet conflict. Most of the respondents had kb&tir livestock, farms, properties, family
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members and had turned to abject poverty. Some waragated how their husbands left them
because they could no longer bear the devastafilegt® of the conflict. Sometimes the

researcher was forced to temporarily halt the unter and counsel the respondent. Another
problem was on how to collect data on householé&sosdary school expenditure. Some
households did not have receipts and had to ettt amount paid for various secondary

school items. These expenditures were thus takestasates and not definite figures.

On the positive end, there was great cooperatiawstl by the local administration and the
community at large. Most of the respondents werenof the study and this may be partly
because the researcher carried out the study atbershme time cattle rustlers were reported to
have stolen livestock from the area. There weredvewsome respondents who were sceptical
about the aims of the study. The researcher haxptain clearly that the study was purely for
academic purposes and that it could as well bromg Iterm benefits in the area since it was

focusing on a contemporary issue in the community.
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CHAPTER FOUR
STUDY FINDINGS AND DISCUSSION

4.1 Introduction
This chapter presents the findings of the fieleta@sh according to the objectives of the study as

outlined in chapter one. Among the issues preseinetlide basic characteristics of the
respondents, household characteristics, and segosdaool enrolment and attendance levels of
the households. Effects of conflict on secondahostenrolment and attendance and benefits of
secondary education subsidy to the householdslswgpeesented. This chapter also presents the
influence of subsidized secondary education onrsiary school enrolment and attendance in
the conflict-prone area of Kerio Valley. Where agprate, figures and tables have been used to
illustrate the study findings and assist in analysi

4.2 Basic Characteristics of the Respondents
This section presents the basic characteristitheofespondents. As discussed in chapter three,

the household heads were the target respondenthwgiven the patrilineal nature of the
Marakwets, were the male heads of the householdwekkr, where the male head was absent
the spouse was interviewed and where both the heald and the spouse were absent, the eldest
member of the household was interviewed. The cheniatics of the respondents that were
investigated include their sex, age, position mtlbusehold and marital status. It is vital to gtud
these attributes of the household head (respontbexguse they have significant influence on

the decision to enrol or send a child to secondahyol.

4.2.1 Sex
As shown in Figure 4.1, out of the sixty respondenterviewed, 62 percent were male while 38

percent were female. This shows that male respdsdeere more than women respondents
because, as explained earlier, the target resptsdene male heads and their spouses were only
interviewed when the male heads were absent. Tiwere however households headed by

female following the death of male household hedi®rce or separation.
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Figure 4.1: Sex of the respondents

Female
38%

Source: Survey Data (2013)

4.2.2 Age

There was a variation in terms of age of the redpots. The youngest respondent was 27 years
while the oldest was 65 years. As shown in Tablk 4he age bracket with the highest
percentage (36.7 percent) was found to be 41-5&y&his was followed by the age bracket 51-
60 years (26.7 percent). The study further estaddishat 21.7 percent of the respondents fell
within the age bracket of 31-40 years while thos® were above 61 years accounted for 10
percent. There were few respondents (5 percent) fethdoetween age 21 and 30 years. The
mean age of the respondents was 48 years. Thisabedithat parents with children of secondary
school age in the sampled households were of malge Analysis of Variance (ANOVA) tests
further revealed that there was no statisticatiyicant difference between the age of male and
female respondents [F(1,58)=0.031, P=0.861].

Table 4.1: Age of the Respondents

Age (Years) Frequenc Percent
21-30 3 5.0
31-40 13 21.7
41-50 22 36.7
51-60 16 26.7
61 and above 6 10.0
Total 60 100.0

Source: Survey Data (2013)

4.2.3 Position of the Respondent in the Household
The study sought to find out the position of thepandent in the household. It was established

that over half of the respondents (52 percent) iateers of the secondary school age children,
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mothers were 35 percent, and oldest siblings adeduor 10 percent while grandparents were 3
percent. This shows that most children of secondahpol age in the households interviewed
lived with their parents. The study established #@me children stayed with their relatives
(grandparents or older siblings) because theirmisreere either dead, separated/divorced, or
unable to pay secondary school fees. Further pgobire found that many children in Kerio
Valley had lost their parents due to the conflietieeen Marakwet and Pokot communities. One
of the key informants affirmed that the Murkutwa 9dacre of the year 2003, which is linked to
Pokot-Marakwet conflict, left many children in Ker/alley orphaned. The study observed that
a high proportion of the secondary school age oldvho stayed with their relatives faced
school fees problems. Most of the relatives of¢hdsldren revealed that it was difficult to raise
secondary school fees because they also had toexgatses of their own children. This implies
that most children of secondary school age whoestayith relatives were likely to miss school
or drop out due to lack of school fees. Figure gh@ws the distribution of the respondents in

terms of their position in the household.

Figure 4.2: Position of the Respondent in the Houbkeld
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Source: Survey Data (2013)
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4.2.4 Marital Status
Marital status of the household head has a sigmfiénfluence on the children’s secondary

school enrolment and attendance. As shown in Téldea vast majority (76.7 percent) of the
respondents were married while 1.7 percent wergesih further 10 percent revealed that they
were divorced or separated while 11.7 percent atdat that they were widowed. Overall, unlike
those who come from married families, children ofgke parents are likely to drop out of

secondary school or attend less due to lack of@ddiees. One of the key informants stated that
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drop-out cases in Kerio Valley were higher in sgaghrent households owing to inability to
meet secondary school costs, especially when thenpéacked stable source of income. This
was because many single parents generally hadrhigggonsibility of providing the family with
basic needs. Conversely, children of secondarydage from married families are expected to
enrol and attend school regularly because it ist @dsier for two parents to raise secondary
school fees, especially if both parents have staolerces of income. Probing more, we
established that all the single-parent househokle Wweaded by females owing either to death of
male household head, divorce or separation. Al-8@nand Peasgood (1998) argue that the
socio-economic status of female-headed householdgny African societies is lower than that
of male-headed households due to the unequal asmesen have to factors of production such
as land and financial capital. This implies thatikenchildren from male-headed households,
those from female-headed households are unlikegntol or regularly attend secondary school
owing to financial problems. Table 4.2 summarizies findings of the marital status of the

respondents.

Table 4.2: Marital Status of the Respondents

Marital Status Frequenc Percent
Single 1 1.7
Married 46 76.7
Divorced/Separated 6 10.0
Widowed 7 11.7
Total 60 100.0

Source: Survey Data (2013)

4.3 Household Characteristics
One of the objectives of this study was to deteertime characteristics of the households in

Kerio Valley. Household characteristics are theidastributes that make up a family unit in
terms of behaviour and role performance, and alemtify one household from the other.
Ngware et al. (2008) argue that household characteristics alaek to secondary school
enrolment. The household production function apgnohy Becker (1964) is often used in
economics of education to show that household clexiatics are vital determinants of whether
or not a child goes to school. The study souglitet@rmine whether household size, number of

secondary school age children, parents’ level afcation, household income, distance to the
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nearest secondary school, and household asseticsigtly influenced a child’s access to

secondary education in Kerio Valley.

4.3.1 Household Size
The number of people living in a household varieaf one household to the other. The biggest

household had 12 members while the smallest hac®bars. The mean household size was
found to be 7 members. As shown in Table 4.3, is watablished that 78.3 percent of the
households interviewed had 5-9 members, 13.3 pel@@h4 members or less while those who
had 10 or more members comprised 8.3 percent didheeholds. These findings show that the
sampled households had fairly few members whicHdcba attributed to the Pokot-Marakwet
conflict that led to displacement and deaths otifamds of people in Kerio Valley (Cheseatk
al., 2012).

Table 4.3: Household Size

Number of members Frequenc Percent
4 and below 8 13.3
5-9 47| 78.3
10 and above 5 8.3
Total 60 100.0

Source: Survey Data (2013)

A Chi-square (% test of significance was conducted to find oué thssociation between
secondary school enrolment and household size.ntiliehypothesis was that household size
does not affect secondary school enrolment. Atifsegimce level (p) of 0.05, the Chi-square
value was found to be 6.773 with a significanceslef 0.034 and a degree of freedom (df) of 2
(see Table 4.4). Mugenda (1999) informs that forektionship between variables to be
significant, the calculated significance value mioistequal to or smaller than the alpha value;
meaning that there are only 5 chances (or less)obdiDO that the relationship between the
variables is out of chance or error. The calculaigmhificance value is less than the selected
alpha value of 0.05 hence the null hypothesis wpcted. The study concluded that there was a
significant relation between secondary school eneoit and household size. For example, 7 out
of 8 households with 4 or less household membedsatiaheir children enrolled in secondary
school compared to 1 out of 5 households with 1Mhore household members (see Table 4.4).
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Therefore, households with fewer members wereyikelenrol their children than those with

more members, a result which has also been four@hlaydhuryet al. (2006) in Ethiopia.

Table 4.4: Secondary School Enrolment by Househol8ize

Household Sizg Number of people)

School Enrolment 4 and belov 59 10 and abov Total
Yes 7 21 1 29
No 1 26 4 31
Total 8 47 5 60

X?=6.77,p=0.034,df = 2
Source: Survey Data (2013)

One possible explanation for this finding is thatgke household size overstretches scarce
household resources hence decreasing income deaitaineet education inputs not covered by
secondary school subsidy such as, school unifamaissport, and boarding expenses. Indeed, a
respondent from one of the households with moren th@ members argued that paying
secondary school fees was tough because they adstohmeet the basic needs, such as food and

clothing, of all the household members.

4.3.2 Number of Children of Secondary School Age 4121 years)
The study sought to establish the number of seecgrgtzhool age children in the households.

Most of the households (61.7 percent) had 2-3 skrgnschool age children while 25 percent
indicated that they had one child of secondary schge. A few households (13.3 percent) had 4
or more children of secondary school age (see T4ld& The mean number of secondary

school-age children in the households was 2, vihédaminimum was 1 and maximum was 5.

Table 4.5: Number of children of secondary saol age (14-21 years)

Number of Children Frequenc Percent
1 child 15 25.0
2-3 children 37 61.7
4 and above children 8 13.3
Total 60 100.0

Source: Survey Data (2013)

At the probability level of 0.05, a Chi-square testealed that the number of secondary school
age children in a household significantly influeticeecondary school enrolment®622.729,
p=0.000, df =2). For instance, all the 15 householith 1 child of secondary school age had
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their children enrolled in secondary school whitdyol household out of 8 that had 4 or more
secondary school age children had its childrenlkaran secondary school (see Table 4.6). This
may be explained by the fact that a large numbeeobndary school age children puts pressure
on material and financial resources, and incretisedirect cost of schooling hence lowering the
chances of school enrolment. Most of the respomsdafiirmed that having many children of
secondary school age was challenging in terms etingesecondary school costs. Some of them
disclosed that it was even more difficult to haverenthan one child enrolled in boarding
secondary school due to high boarding fees. Thtemdrary to Gebreselassie (1998) findings in
Ethiopia that the larger the number of secondanpaskcage children in the household, the greater
the probability that they are enrolled in secondsaigool. The results of the Chi-square test are
illustrated in Table 4.6.

Table 4.6: Secondary School Enrolment by Number ddecondary School Age Children

Number of Children of Secondary School Age (14-21ears)

School Enrolment 1 child 2-3 childrer 4 children and abo Total
Yes 15 13 1 29
No 0 24 7 31
Total 15 37 8 60

X?=122.729, p = 0.000, df = 2
Source: Survey Data (2013)

4.3.3 Parents’ Education Level
Parents’ education level is thought to have a &gant implication on child’s secondary school

enrolment status. The study sought to find out bodinents’ education levels because the
decision to send a child to school may be infludnag either parent or both (Becker, 1964). On
the highest level of education attained, the stasealed that the highest percentage of fathers
(21.7 percent) had completed primary educatioripicdd by 16.7 percent who had tertiary
training. Only 11.7 percent of the fathers had sdeoy education, and another 11.7 percent of
them had no formal education while 8.3 percent Unagersity education. However, 8.3 percent
of the fathers were deceased. With regard to methiee highest percentage (38 percent) did not
complete primary school, none had university edanaand only 11.7 percent had tertiary
training. Akin to fathers, only 11.7 percent of imets completed secondary education. Mothers

without any formal education were 15 percent (sebld 4.7). Overall, fathers were more
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educated than mothers hence suggesting that tlsisawaral community where emphasis on

education might be lopsided in favour of men.

Table 4.7: Parents’ Education Level

Father’'s Education Level Mother’s Education Level
Education Level Frequenc Percen Frequenc Percent
None 7 11.7 9 15.0
Primary Incomplete 8 13.3 23 38.3
Primary Complete 13 21.7 10 16.7
Secondary Incomplet 4 6.7 4 6.7
Secondary Complete 7 11.7 7 11.7
Tertiary Training 10 16.7 7 11.7
University 5 8.3 - -
Not Applicable 5 8.3 - -
| Don't Know 1 1.7 - -
Total 60 100.G 60 100.0

Source: Survey Data (2013)

When Chi-square tests were conducted, as could beea expected, the study established
significant relationships between school enrolmantd education levels of both parents
(Father's: X=15.557, p=0.049, df=8; Mother's:%14.543, p=0.013, df=5). For instance, out of
7 fathers that had no formal education, only ond Ak his secondary school age children
enrolled in secondary school while 4 out of 5 fasheith university education enrolled all their
secondary school age children in secondary schodlthe same situation applies to the mothers
(see Table 4.8). This implies that the more educdlte parents, the more likely are their
children to be enrolled in school and the longeirtktay in school before dropping out, a result
which has also been found by Onsoatwal. (2006) and Chaudhumst al. (2006). This could be
associated with the positive relationship betweamiags and educational attainment; low
parents’ education level is associated with lowdatwld income which in effect can be a barrier
to children’s access to secondary education (Bedil., 2004). Unlike less educated parents,
more educated parents may also impart positiveegadund attitudes towards schooling on their

children.
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Table 4.8: School Enrolment by Parents’ HighedEducation Level

Father's highest level of education
School Primary |Primary |Secondary|Secondar|Tertiary [Univer | Don't
Enrolment|{NongIncompletgComplete |IncompletgComplete|Training |sity  |N/A|Know |Total
Yes 1 2 5 3 4 8 4 1 1 29
No 6 6 8 1 3 2 1 4 o 31
Total 7 8 13 4 7 10 5 5 1 60
Mother's highest level of education
School Primary Primary Secondary [Secondary |Tertiary
Enrolment [None Incomplete  |Complete |Incomplete [Complete |Training |Total
Yes 2 8 4 3 7 5 29
No 7 15 6 1 0 2 31
Total 9 23 10 4 7 7 60

Father's: X= 15.557, p = 0.049, df = 8; Mother's?% 14.543, p = 0.013, df =5
Source: Survey Data (2013)

The Chi-square tests, however, indicated a higigeifcance between mother’s education level
and school enrolment (p=0.013) than between fatHewvel of education and school enrolment
(p=0.049)° This is probably attributed to women’s crucialerah socialization of their children.
The assumption is that educated mothers have atwasformation on child development and
therefore understand the benefits of secondaryagiduncon the development of the child.

4.3.4 Household Income Level
Households were asked to estimate their monthlgl toicome. This is because household

income level is assumed to determine householdlgyaln afford to pay secondary school fees
and other basic needs. As stated in Table 4.9, ba#rof the households interviewed (55
percent) stated that their total monthly income Waks. 10,000 or less, followed by 20 percent
who stated their monthly household income to besk4/0,001-20,000. Only 16.7 percent said
their household monthly income fell within Kshs.,@01-40,000 bracket while 5.6 percent
revealed that their monthly income was Kshs. 40,00fhore. A few households (3.3 percent)
indicated that their monthly household income wetsvieen Kshs. 20,001 and 30,000. The study
further established that the maximum and minimummtimy household incomes were Kshs.

48,000 and Kshs. 800 respectively, while the meaunséhold monthly income was Kshs.

8 There is only one chance out of 100 that the icelahip between mother’s education level and chilsécondary school
enrolment is out of chance while there are 5 chswoce of 100 that the relationship between fathed'scation level and child’s
secondary school enrolment is out of chance.
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13,968. These findings imply that there was a Viaman household income levels with majority
of the sampled households having relatively lowneas. Low income levels of the households

could be attributed to constant conflicts and #et that the area is of low agricultural potential.

Table 4.9: Total Household Income per Month

Income (Kshs.) Frequenc Percent
10,000 and below 33 55.0
10,001-20,000 12 20.0
20,001-30,000 2 3.3
30,001-40,000 10 16.7
40,001 and above 3 5.0
Total 60 100.0

Source: Survey Data (2013)

As would be expected, Chi-square test revealedttigalevel of household income significantly
improved household’s secondary school enrolmenhags (X=18.311, p=0.001, df=4). This
relationship has also been found by Al-Samarrai Reasgood (1998) in Tanzania and Onsomu
et al. (2006) in Kenya. For example, as shown in Tabl®4all the 3 households with Kshs.
40,001 monthly income and above had all their séapn school age children enrolled in
secondary school while only 8 out of 33 househalith Kshs. 10,000 monthly income and
below had all their secondary school age childreroleed in secondary school. One of the
possible explanations is that with higher incomdyoasehold can invest in child’s secondary
education because the income can be shared amamg hmasehold needs. Contrary, children
from low-income households have lower chances dahgydo secondary school because
households are less likely to meet school-relateisc One respondent stated that it was mostly
those with salaries who were able to pay secomstdrgol fees since they had better income than
other households in the area. Further analysis stiawat only 28.3 percent of the sampled
households stated salary as their main sourcecoimme, 41.7 percent stated farming while 16.7
percent stated casual labour. Charcoal burningsafithg of illicit brews were each stated by 5
percent of the households while small business -féff) and construction work
(masonry/carpentry) were each stated by 1.7 pemetite households. Additionally, children
from low income households are likely to engagepaid employment to supplement the

household’s income instead of going to school.
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Table 4.10: School Enrolment by Household Income

Household Income (Kshs.)
School
Enrolment| 10,000 and beloy10,001-10,00(20,001-30,00{30,001-40,00{40,001 and aboy Total
Yes 8 9 2 7 3 29
No 25 3 0 3 0 31
Total 33 12 2 10 3 60

X?=18.311, p=0.001, df = 4
Source: Survey Data (2013)

4.3.5 Distance to the Nearest Secondary School
Literature argues that availability of secondaryasals is an important determinant of secondary

school enrolment (Maglad, 1994). In this study, rakpondents were asked to estimate the
distance from their household to the nearest sergrathool in Kilometres (Kms). It is evident
from Table 4.11 that more than half of the housgsdb6.7 percent) were more than 2Kms
radius from a secondary school while 43.3 percesrewvithin 2Kms from a secondary school.
On average, the distance from the sampled househwld secondary school was 2.4Kms. This
shows that secondary schools were somewhat awaitabthe households and this fact was
confirmed by the researcher through observatiomesof the key informants affirmed that many
Day secondary schools, such as Tot and Mogil, vestablished in the area following the
introduction of subsidized secondary education00& The aim was to ensure availability of

secondary schools to accommodate the increasedanwhbhildren enrolled.

Table 4.11: Distance to the Nearest Seconda®ghool

Frequenc Percent
Within 2 Kms 26 43.3
More than 2 Kms 34 56.7
Total 60 100.G

Source: Survey Data (2013)
The study hypothesized that there was a relatipnglgtween the distance to the closest
secondary school and household’s secondary scimoolngent. This hypothesis was confirmed
by findings of Chi-square test conducted£X7.106, p= 0.000, df=1Jor instance, 21 out of 26
households located within 2Kms of a secondary dcaomlled all their children in secondary
school while only 8 out of 34 households locatedertban 2Kms from a secondary school had

all their children enrolled (see Table 4.12).
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Table 4.12: School Enrolment by Distance to the Neast Secondary School

Distance to the Nearest Secondary School
School Enrolment Within 2 Kms More than 2 Km Total
Yes 21 8 29
No 5 26 31
Total 26 34 60

X?=17.106, p = 0.000, df = 1
Source: Survey Data (2013)

This result implies that secondary school age ofsiildrom households located far away from
secondary schools had higher probability of non@pegnrolled in secondary school, a result
which has also been found by Gerter and Glewwe&LBBPeru. This can be explained partially
by the fact that there is a high opportunity cdstime and money spent to travel to a distant
school. Some key informants also stated that, beiognflict-prone area, parents in Kerio Valley
were reluctant to send their children to schooldriam home due to fear of attack; especially if

those schools were located in East Pokot.

4.3.6 Household Assets
Household assets which can be classified into phl<inancial, human or social categories are

the prime source and measure of productivity intrhosiseholds. For instance, household assets
can be utilized directly or indirectly to gener#tte household’s means of survival. Furthermore,
household assets are argued to determine accsssvioes such as education (Al-Samarrai and
Peasgood, 1998). This study sought to determinghghéousehold assets influenced secondary
school enrolment in Kerio Valley. Some of the hdwdd assets considered by this study were
livestock, land, television, bicycle, motorcycldygme, and radio. In terms of livestock, 57 out of
60 households interviewed stated that they ownastock (that is, cattle, goats, chicken, and/or
sheep). The remaining households (3) indicated #flatheir livestock had been stolen by
livestock rustlers and that they could not purchafeers owing to rampant insecurity and
financial constraints. In determining the value likstock that the households owned, the
households with livestock were required to statetifpe of livestock they kept, their number,
and average cost of each type of livestock in tlomial market. As shown in Table 4.13, 52.6
percent of the households had livestock valued &isK 50,000 or below while 31.6 owned
livestock worth Kshs. 50,001-100,000. Those who eaviivestock valued at Kshs. 100,001-
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150,000 and Kshs. 150,001-200,000 were each repeesdy 7 percent. Only one household
(1.8 percent) owned livestock worth Kshs. 200,00&kmve.

Table 4.13: Average Value of Livestock Owned by thelouseholds

Livestock Value (Kshs.) Frequenc Percent
50,000 and below 30 52.6
50,001-100,000 18 31.6
100,001-150,000 4 7.0
150,001-200,000 4 7.0
200,001 and above 1 1.8
Total 57 100.0

Source: Survey Data (2013)

This data suggests that most households had festtick (valued at Kshs. 50,000 or below) and
this confirms what one respondent said:
“We have no livestock...most of them have been stbjerPokot livestock
rustlers...if you talk to people in this area theyll tell you that they had to
purchase other livestock because Pokot took alhem...some of the families

cannot afford to purchase and hence have no lickstsome fear to restock
because it will attract livestock rustler§Respondent3s, Yjune, 2013).

A Chi-square test computed to establish whetheaethas a relationship between the value of
livestock owned and secondary school enrolmentcatdd that there was no significant
relationship (X¥=6.340, p=0.175, df=4). For instance, while ovelf bathe households with an
average livestock value of Kshs. 50,000 or lessdemtbndary school age children who were not
enrolled in secondary school, also the householidhwhad over Kshs. 200,000 livestock value
had secondary school age children who were notlledrdgsee Table 4.14). This confirms
Chernichovsky (1985) findings in rural Botswana utontrary to Rankin and Aytac (2006)
findings in Turkey that secondary school enrolmentlated to the value of livestock owned by
the household. The expectation would have beerthiatigher the value of livestock owned by
the household the higher the chances of enrolingeicondary school because the household
could sell some of the livestock to meet secondahpol fees. However, one explanation of the
Chi-square results could be that ownership of mlargstock means higher demand of child

labour hence affecting children’s secondary scleooblment.
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Table 4.14: School Enrolment by Value of LivestockOwned

Value of Livestock Owned (Kshs.)
School 50,000 and 50,001- 100,001- 150,001- | 200,001 and
Enrolment below 100,000 150,000 200,000 above Total
Yes 14 10 0 29
No 16 8 28
Total 30 18 57

X°=6.340,p=0.175,df = 4
Source: Survey Data (2013)
The other assets that households reported to owa l@ed, television, bicycle, motorcycle,
phone, and radio. Some households indicated tkegtdtvned more than one of these assets and
this is why there were a total of 63 responsesitiesipe study’s sample size of 60 households
(see Table 4.15).

Table 4.15: Other Assets Owned by the Houselasl

Assets Number of responses ( Percent (% Percent of Cases (%)
Land 6 9.5 17.1
Television 3 4.8 8.6
Bicycle 2 3.2 5.7
Motorcycle 4 6.3 11.4
Phone 32 50.8 91.4
Radio 16 25.4 45.7
Total 63 100.0 180.0

Source: Survey Data (2013)

About half of the households (50.8 percent) ownexdbite phones while radio and motorcycles
were owned by 25.4 and 6.3 percent respectiveluriher 9.5 percent of the households owned

private land, 4.8 percent had television while@Ecent had bicycles.

With regard to land, most of the households st#tad all their lands were communally owned
except for 9.5 percent of them who had bought peivand outside Kerio Valley. It was also

reported that those who had private land were densd wealthy since they could sell part of it
to generate income. Households which owned prilatds were also said to use it as collateral
for borrowing loans/credit hence easily accessiraney for meeting secondary school costs.
Overall, ownership of the physical assets showthenTable 4.15 was believed to determine

household ability to pay school fees since theydbe disposed off whenever need arose.
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4.3.7 Other Household Characteristics
Apart from the aforementioned characteristics, othetors such as the materials used to build

the main residential house, and the main sourcdighiing and cooking fuel in the households
were important in understanding the characteristicshe households. On roofing materials,
about 46.7 percent of the households had grasshthahile 53.3 percent had iron-sheets.
Regarding the walls, 73.3 percent had stone and Btudercent had stone and cement while one
household (1.7 percent) had bricks as their mailh waterials. About 68.3 percent had earth as
their floor material while 31.7 percent had cemém. window materials, majority (90 percent)
had wooden windows while only 10 percent had glaiselows. Regarding the main source of
lighting, lantern lamp and firewood were each ubgdd6.7 percent while tin-lamp and solar
were each used by 3.3 percent of the householtithéhouseholds used firewood as their main

source of cooking fuel (see Table 4.16).

Table 4.16: Type of Housing Materials and MairsSources of Lighting and Cooking Fuel

Variable Name Frequency Percent
Roof Material

Grass-thatched 28 46.7

Iron-sheet 32 53.3

Total 60 100.Q
Wall Material

Bricks 1 1.7

Stone-Mud 44 73.3

Stone-Cement 15 25.0

Total 60 100.Q
Floor Material

Earth 41 68.3

Cement 19 31.7

Total 60 100.0
Windows Material

Wood 54 90.Q

Glass 6 10.0

Total 60 100.0
Main Source of Lighting

Tin Lamp 2 3.3

Lantern Lamp 28 46.7

Solar 2 3.3

Firewood 28 46.7

Total 60 100.Q
Main Cooking Fuel

Firewood 60 100.G

Source: Survey Data (2013)
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These findings indicate that the main housing ngefor majority of the households were iron-
sheet (roof), stones and mud (wall), earth (floand wood (windows). As such, most of the
main residential houses of the sampled househatds semi-permanent. Furthermore, the main
sources of lighting in the sampled households Viieeevood and lantern lamp while firewood
was the main (and possibly the only) source of ocapkuel. These findings could be attributed
to the fact that most households were of low-incdewel, as earlier discussed, and could not
afford to build permanent residential houses or bygensive lighting/cooking fuel. Being a
semi-arid area, iron-sheets were popular roofintereds due to scarcity of grass for thatching.

4.4 Household Secondary School Enrolment and Atteiaghce
It was one of the objectives of this study to els$alsecondary school enrolment and attendance

levels of the sampled households. This informati@s considered necessary because although
secondary education is subsidized countrywide tbkoPMarakwet conflict is thought to
jeopardize access to schooling in Kerio Valley. Shely thus sought to establish the number of
secondary school age children in the householdswére in secondary school at the time of the
study and their attendance patterns. It also dedemformation on those children who were not
in secondary school although they belonged to skrgnschool age (14-21 years). While the
target households were those with children of sgapnschool age in Kerio Valley, regardless
of whether at the time of the study the childremremenrolled in secondary school or not, it was
observed that all sampled households had at leaelitichin secondary school during the study

period.

As Table 4.17 shows, nearly half of the householtesrviewed (46.7 percent) had one child in
secondary school, 40 percent had two children wtl@ercent had three children enrolled. Only
a few (3.3 percent) had four children in secondstiyool. Therefore, the highest and lowest
numbers of children enrolled in secondary schoothat time of the study were 4 and 1
respectively while the mean was 2 children. Comgbaee households with 1-2 children in

secondary school, households with 3-4 were few aishbbecause it was expensive to send
many children to school at once. This confirms @anlier hypothesis that households with many
children of secondary school age face difficultypaying school fees and hence are unlikely to

enrol all their children at once.
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Table 4.17: Number of Children of Secondary $mwol Age in Secondary School

Number of Children Frequenc Percent
1 28 46.7
2 24 40.0
3 6 10.0
4 2 3.3
Total 60 100.0

Source: Survey Data (2013)

4.4.1 Frequency of Secondary School Attendance
Regular school attendance is a necessary conditioa learning process and a means of

completing school with a good education while clicagthool absenteeism is associated with
school drop-out. In determining the secondary schtiendance levels of the children enrolled,
respondents were asked to indicate whether therehilenrolled failed to attend school in the

previous school term (equivalent to three montlssatathe time of the study. A vast majority

(78.3 percent) indicated that the children faile@ttend school in the previous school term while
21.7 percent stated that the child/children did fadtto attend school. This suggests that most
children of secondary school age from the samptagséholds did not attend school regularly

hence leading to loss of learning hours which cewientually affect their school performance.

To further gauge the level of absenteeism, the ¢twalds whose children failed to attend school
in the previous school term were required to stlaenumber of days that the children missed
school. Table 4.18 presents the average numbeaysf mhissed per child in a household. About
44.7 percent of the respondents stated that tHdrehi missed school for an average of 7 or
fewer days, 25.5 percent stated an average of @¥4 while an average of 15-21 days was
indicated by 21.3 percent of the respondents. Ayesaf 22-28 days, and 29 or more days were
each stated by 4.3 percent of the respondentsmdan number of days missed per child was
found to be 11. This means that there was leartimg wasted of not less than a week in the

previous term which could lead to poor academiégperance and ultimately school drop-out.
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Table 4.18: Average Number of School Days Misd per Child in a Household

Number of Days Frequenc Percent
7 days and below 21 44.7
8-14 days 12 25.5
15-21 days 10 21.3
22-28 days 2 4.3
29 days and above 2 4.3
Total 47 100.0

Source: Survey Data (2013)

4.4.2 Reasons for Secondary School Non-Attendance
In an attempt to establish the reasons for secgnsizZrool non-attendance, households were

asked to state why their children failed to attesathool in the previous school term. Most
respondents suggested multiple reasons for secprsgaiool non-attendance and this is why
there were 53 responses despite only 47 responddatsaid that their children missed school
in the previous school term. A large majority (7@&rcent) of the respondents attributed the
non-attendance to lack of school fees. This wdsvi@&d by a distant 11.3 percent who quoted
sicknessl/illness, and indiscipline was stated by fercent. The reasons that children had to
work/help at home and insecurity/conflict were eatdted by 1.9 percent of the respondents (see
Table 4.19).

Table 4.19: Reasons for Secondary School Non-Atteadce

Number of Responses ( Percent (%9 Percent of Cases (%0)
Lack of school fees 42 79.2 89.4
Sickness/lliness 6 11.3 12.8
Had to work/help at homg 1 1.9 2.1
Conflict/Insecurity 1 1.9 2.1
Indiscipline 3 5.7 6.4
Total 53 100.¢ 112.8

Source: Survey Data (2013)

These findings suggest that despite the introdnatiosubsidized secondary education in 2008,
lack of school fees was still a major reason faoséary school non-attendance in the sampled
households. One of the respondents stated thahhiswas sent home frequently due to lack of
school fees. The respondent further explainedttieasame child had initially been enrolled in a
Boarding Secondary School but since they couldatfiard the school fees in that school the

child was transferred to a Day Secondary Schoa. Adusehold, however, still faced difficulties
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in raising the school fees required in the Day sthién addition, all the key informants
confirmed that lack of school fees was the mainseanf secondary school non-attendance in
Kerio Valley. Most of them stated that low agricutil potential combined with frequent
conflicts exacerbated poverty levels in Kerio Valleence rendering many households unable to

meet school costs. For instance, one of the secpsdhool Head Teachers argued:

“Most children from this area lack secondary scHeek because of high poverty
levels in the households. Most of them are oftem lseme to collect school fees
and they end up staying home for more than two sv@diey then come back with
a little amount, stay in school for a while, an@yhare sent home agairi. (KI5,
19" June, 2013).

Another secondary school Head Teacher stated:

“Poverty levels in the households are so high teame students in Form one
have fees balance of up to Kshs. 20,000. If the lsach a fee balance in Form
one, how much fee balance will they have when ge¢yto Form four?”(Kl4,
18" June, 2018

A number of the key informants, however, felt thaime parents had apathy with regard to their
children’s education. One of them revealed that esdimancially capable households evaded
payment of school fees, especially for girls, beseathey lacked interest in their children’s

education and career development. Interestinglgthen key informant stated that some parents
interrupted their children’s learning process byndading that the child (especially girl-child)

should go home and help parents in planning s@&siahts such as weddings. Related to this
finding, the DEO of Marakwet District estimated ttihe secondary school enrolment gender
parity in the District was 0.97 in favour of boys perfect situations gender parity ratio is 1:1).

This could be attributed to lack of awareness ampaignts on the importance of secondary
education to the child’s and family’s future. Anetmotable reason for school non-attendance
reported by the households was indiscipline. Soféh@® Head Teachers argued that a few
children, mostly boys, were reluctant to learn &edce they either overstayed school holidays
or sneaked out of school. When this happens, théreh involved were suspended from school

because such behaviour was not tolerated.
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4.4.3 Secondary School Non-Enrolment
We also sought to establish whether there weram@ml who were not enrolled in secondary

school at the time of the survey although they hgdal to secondary school cohort. About 51.7
percent of the households indicated that they hédren of secondary school age who were not
in secondary school while 48.3 percent statedathaheir children of secondary school age were
in secondary school. This shows that the sampleddimlds were almost halved between those
which had some secondary school age children whe wet in secondary school and those
which had all their children of secondary schodiar in secondary school. Households which
had children of secondary school age who weremsecondary school were requested to state
the number of these children in the household. dihewas to determine the level of secondary
non-enrolment in the household. Majority of thepasdents (87.1 percent) said that they had
one child who was not enrolled, 9.7 percent stdbed they had two children while only 3.2
percent reported that they had three children cbsgary school age who were not in secondary
school. This suggests that only a few children ftbehouseholds interviewed failed to enrol in

secondary school and this could be attributedegtiovision of subsidized secondary education.

The study further sought to find out whether thiédecn who were not in school had enrolled in
secondary school before. About 54.8 percent ohtheseholds indicated that their children had
never enrolled in secondary school while 45.2 pdrsaid that their children had enrolled but
dropped out. In an attempt to ascertain why sontaeothildren had never enrolled in secondary
school, households which indicated that their ¢kiddhad never enrolled were asked to explain
why this was the case. Some of the respondentsdawnultiple reasons for secondary school
non-enrolment and this explains why there wereespaonses despite only 17 households which
indicated that their children had never enrolleds@tondary school. Some respondents (42.1
percent) revealed that the children of secondanpalcage were still in primary school. About
26.3 percent stated that the children were noegosdary school because they had performed
poorly in KCPE examination while 21.1 percent irdéd that the children failed to enrol due to
lack of school fees to join Form one. Responderfits indicated that the children failed to enrol
because they were pregnant prior to joining seagnstzhool and those who said the children did

not to complete primary schooling were each reprtieseby 5.3 percent (see Table 4.20).
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Table 4.20: Reasons for Never Enrolling in SecondgrSchool

Number of Responses (| Percent (% Percent of Cases (%)
Did not complete primary school 1 5.3 5.9
Poor KCPE performance 5 26.3 29.4
Lack of school fees to join Form g 4 21.1 23.5
Child is still in primary school 8 42.1 47.1
Pregnancy 1 5.3 5.9
Total 19 100.G 111.8

Source: Survey Data (2013)

As discussed in chapter three, one of the reastygswany children of secondary school age in
Kerio Valley were still in primary school was due the Pokot-Marakwet conflict. Conflict
effects such as displacement, insecurity, mortalapd overall disruption of household
livelihoods delayed primary school enrolment forsnohildren and by extension resulting in
late secondary school enrolment. One of the villagads who accompanied the researcher
during the field study avowed that owing to the ftioh between Pokot and Marakwet
communities it was normal for the households toehsecondary school age children who were
still in primary school. The study also observedttpoor KCPE results discouraged many
children from enrolling in secondary school. Fostance, the DEO reported that out of all the
candidates (11,216) who sat for KCPE examinatio@dh2 in Elgeyo-Marakwet County, only
69 percent (7,709) achieved the pass mark (2500600 marks) required to join secondary
school. However, some children who did well in KC&Eo failed to enrol to secondary school
due to pregnancy or lack of school fees. There werertheless a few children who failed to

complete primary schooling mainly due to lack dénest in education.

The study also sought to determine the main rea®omopping out from the households which
had enrolled their children in secondary schoabrag point in time. One respondent suggested
multiple reasons for dropping out and this explaihy there were 15 responses despite only 14
households which stated that their children hagpked-out. About 40 percent of the respondents
stated lack of school fees as the main reasonefmrslary school drop-out, 26.7 percent stated
indiscipline while pregnancy was mentioned by 2@ceset. Insecurity and lack of interest in

education were each stated by 6.7 percent of porelents (see Table 4.21).
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Table 4.21: Reasons for Dropping Out of Secoady School

Number of Responses ( Percent (% Percent of Cases (%0)
Lack of school fees 6 40.0 42.9
Pregnancy 3 20.0 21.4
Conflict/insecurity 1 6.7 7.1
Lack of interest 1 6.7 7.1
Indiscipline 4 26.7 28.6
Total 15 100.G 107.1

Source: Survey Data (2013)

Generally, these findings suggest that lack of etfees was the main and constant reason for
secondary school non-enrolment/drop-out and neamdénce among the households sampled. It
also implies that even in the presence of secorstdrgol subsidies the sampled households still
faced difficulties in paying school fees. One of tlnexpected observations was that only few
households directly linked conflict to school ndteadance and non-enrolment. We however
conclude that households’ inability to pay scha@d could have been partially related to the
effects of Pokot-Marakwet conflict. In additionethlead Teacher of one of the boys’ secondary
schools confirmed that indiscipline among the baoys a major reason for school drop-out.

What the schools considered indiscipline includadhsbehaviours as sneaking out, failure to

attend school without permission from the schoohiadstration, and violence.

Some key informants also suggested that pregnasssamong girls in secondary schools were
increasing hence exacerbating school drop-out rnatdserio Valley. For instance, the Head
Teacher of one of the girls’ secondary schoolsedt#ttat on average there were 3-4 pregnancy-
related drop-out cases per year. On the other Hhed)EO estimated secondary school drop-out
cases related to pregnancy in Marakwet Distridbe¢ol0-20 per year. Lastly, cultural practices
such as male and female circumcision were statexbine key informants to contribute towards
lack of interest in secondary education among obildn Kerio Valley, which in effect led to
high school drop-outs rates. After circumcision,oag key informant reported, boys and girls
assumed to be ready for marriage hence droppingfadhool. This information is consistent to
Ondiek (2010) findings in Kuria District in Kenyhat after circumcision boys and girls dropped
out of school because they believed they were matoough to marry and start a family. One

key informant in Kerio Valley reported:
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“Circumcised boys and girls undergo attitudinal ctges and reject formal
education...perceiving themselves as adults andadshas institutions for
children.” (K18, 21%" June, 2013).

4.5 Effects of Conflict on Secondary School Enrolnm and Attendance in Kerio Valley
The importance of context within which the househisllocated and its influence on access to

schooling need not be emphasized. This study wasdban the premise that households in
conflict-prone areas typically have low access ¢égosdary education owing to significant
financial obstacles brought about by conflict. Bsumportant therefore for this study to identify
ways in which the Pokot-Marakwet conflict affecteetondary school enrolment and attendance

of the sampled households in Kerio Valley.

4.5.1 Main Causes of Pokot-Marakwet Conflict and te Affected Household Activities
In an attempt to understand the basis of the atrifktween Pokot and Marakwet communities,

respondents were asked to identify the main caofsée conflict. As shown in Figure 4.3, about
60 percent of the respondents identified livestagtling as the main cause of the conflict, 30
percent stated competition for limited resources] @ percent stated proliferation of firearms
while only 2 percent mentioned poverty. This is sistent with Kipkebut (2007) findings in his
study on understanding the phenomenon of Pokot#wat conflict in Kerio Valley. The
respondents who stated livestock rustling as thie weuse of the conflict, argued that this was
so because the Pokot needed to create wealth jamgparide price, secure food, and restock
their livestock after devastating drought effectsiler the Marakwet raided in vengeance to
recover their stolen livestock. Some of the respotsl who stated competition for limited
resources explained that during dry seasons Pokat are purely pastoralists migrated to
Marakwet lands along Kerio River in search of pastand water and this fuelled conflict
between the two communities. Respondents who nreedipossession of firearms disclosed that
the porous borders between Kenya and its neighb(pagicularly Somalia, Ethiopia, and
Uganda) made it easier for livestock rustlers tondisearms which they used in their raiding

expedition.
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Figure 4.3: Main Causes of Pokot-Marakwet Conflict
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Source: Survey Data (2013)

Respondents were further asked to indicate thditast(year) that Kerio Valley was affected by
Pokot-Marakwet conflict. All the respondents iniewed stated that the conflict still existed by
the time of the study (2013) but in small scalepixing frequent livestock rustling and devoid
of loss of human life. This was affirmed by thee@axher given that during the study period
livestock rustling was reported to have taken placene of the villages in Kerio Valley. When
the respondents were asked whether in 2013 theiatoaffected their household normal
activities, only 5 percent stated that the conflitfected their normal activities while 95 percent
said that their normal activities were not affectBeéspondents who stated that their household
normal activities were not affected in 2013 werd&edsto state the last time (year) their
household’s normal activities were affected by ttanflict. About 82.5 percent of the
respondents stated that their normal activitiesevedfected by conflicts which occured in 2003-
2007, 15.8 percent stated 2008-2012, while 1.8gmtrsaid that they had never been affected by
the Pokot-Marakwet Conflict. This implies that masiuseholds were affected between the year
2003 and 2007 and this affirms our earlier hypathdsat the intensity of the Pokot-Marakwet
conflict has reduced. Most of the key informantsilaited this reduction in intensity of the
conflict to peace awareness and sensitization c@gmpacarried out by local leaders in
collaboration with Non-Governmental Organization8!lGOs) including World Vision
International and Catholic Peace and Justice Comioms(CPJC). Some key informants also

reported that shared resources such as school#) kceatres, and roads had been established
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along the Pokot-Marakwet boarder to curb the hostiand tension between the two

communities.

The study further sought to identify the househoddmal actitivities affected by the conflict.
Most respondents inteviewed gave multiple respomsdhis question and so there were 260
responses despite only 60 respondents interviesolit 22.3 percent of the respondents stated
that livestock keeping was affected by the confiicop farming was mentioned by 21.5 percent
while schooling was stated by 18.8 percent of #spondents. Some respondents (15.4 percent)
reported that trading activities were affected,21gercent stated family social life while 7.7

percent mentioned human life (see Table 4.22).

Table 4.22: Household Activities Affected by PokoMarakwet Conflict

Number of Responses ( Percent (% Percent of Cases (%)
Crop Farming 56 21.5 94.9
Trading 40 15.4 67.8
Livestock Keeping 58 22.3 98.3
Schooling 49 18.8 83.1
Family Social Life 37 14.2 62.7
Human Life 20 7.7 33.9
Total 260 100.0 440.7

Source: Survey Data (2013)

The respondents were also required to explain heset activities were affected by conflict, to
which most of them gave multiple responses (sedeTdl23). Regarding crop farming, 55.4
percent of the respondents explained that farmatigines were abandoned, 26.8 percent stated
that crops were destroyed and harvest looted, &l dercent said they had to postpone their
farming activities. On trading actitivities, 85 pent of the respondents said that markets were
closed, followed by 7.5 percent who stated thapsheere burnt and stock looted and 5 percent
reported that transportation of goods was disrupmted to insecurity. Few respondents (2.5
percent) said that they had to postpone their nadictivities due to the conflict. All the
respondents who reported that the conflict affediegstock keeping said that their livestock
were stolen. In terms of family social life, 75.@rpent of the respondents stated that their close
family members were displaced, 18.9 percent arghatitheir houses were burnt and property
destroyed while 5.4 percent disclosed that theilfas broke-up as a result of the conflict. Of

the respondents who said that the conflict affeti@ehan life, 95 percent stated that their close
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family members were killed while 5 percent statbdt ttheir close family members sustained
permanent body injuires due to the conflict. Widgard to schooling, 42.9 percent of the
respondents argued that the conflict resulted fircdity of raising school fees and 34.7 percent
said that the conflict led to school non-attendashee to fear of attack. A few respondents (14.3
percent) stated that the conflict disrupted delivarlearning services while 8.2 percent reported

that schools were closed due to insecurity.

Table 4.23: Effects of Pokot-Marakwet Conflict on Hbusehold Activities

Activity Affected |How The Activity Was Affected Frequency Percent
Crop Farming Postponed farming activities 10 17.9
Abandoned farming activities 31 55.4
Crops were destroyed and harvest looted 15 26.8
Total 56 100.0
Trading Postponed trading activities 1 2.5
Shops were burnt and stock looted 3 7.5
Markets were closed 34 85.0
Transportation of goods was disrupted 2 5.0
Total 40 100.0
Livestock KeepingLivestock were stolen 58 100.0
Total 58 100.0
Family Social Life [Family members were displaced 28 75.7
Houses were burnt and property destroyed 7 18.9
Family was broken-up 2 5.4
Total 37 100.0
Human Life Family members were killed 19 95.0
Family members sustained permanent body injur 1 5.0
Total 20 100.0
Schooling School non-attendance due to fear of attack 17 34.7
Disrupted delivery of learning services 7 14.3
Difficulty in raising school fees 21 42.9
Schools were closed 4 8.2
Total 49 100.0

Source: Survey Data (2013)

These findings were further confirmed by some kd#grimants in which one of them reported:

“...the conflict upsets economic activities of tpeople. Some people have
abandoned their farms along Kerio River due to ausgy. Due to this they are
not able to raise enough income for school, food ather household needs...”
(K16, 19" June, 2013).
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Another key informant argued:

“...many households lost their relatives, assetd anonomic activities due to the
conflict...the problem of school fees payment addogl non-attendance are
partially because of the effects of the conflic¢KI8, 21% June, 2013).

4.5.2 Conflict and Secondary School Enrolment and teendance in the Households
In identifying the ways in which the Pokot-Marakwetnflict affected secondary school

enrolment in Kerio Valley, the respondents weretfiasked whether the conflict affected
secondary school enrolment of the children in th@useholds. About 66.7 percent of the
respondents stated that secondary school enrolmastaffected by the conflict while 33.3
percent reported that it was not affected. Of #tspondents who stated that the conflict affected
secondary school enrolment, 50 percent said tleathiidren dropped out of school, 35 percent
explained that the conflict delayed children’s antre to Form one while 15 percent stated that
the children failed to enrol in secondary schoohassult of the conflict. Among the respondents
who indicated that the conflict did not affect sedary school enrolment, 35 percent said that
they did not have a child of secondary school agihetime of the conflict while 30 percent
stated they had adequate funds to pay their chilsliecondary school fees during the conflict
period. A further 20 percent of the respondentsldsed that the conflict effects they
experienced were too minute to affect school enealn10 percent said they transferred their
children to schools in safer places, and 5 perstated that they were not affected by the

conflict.

The study also sought to establish whether thelicomafffected secondary school attendance in
the households. Most of the respondents (60 perstated that the conflict affected secondary
school attendance in their households while 16régmt argued that the conflict did not affect

secondary school attendance. Some respondents f2B8nt) however stated that they were
either not affected by the conflict or did not hav@ldren of secondary school age at the time of
the conflict. Of the respondents who stated that tonflict affected secondary school

attendance, 83.3 percent reported that their @nldnissed school for 30 days or more, 13.9
percent stated that their children missed schoollfbdays or less while 2.8 percent said that

their children missed school between 15 and 29 days result of the conflict. This means that
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most children from the households whose schoahdtétece was affected missed a lot of learning

hours which could lead to poor school performance.

In determining how the conflict caused secondartyost non-attendance, households whose
children missed school during the last conflictsegie were asked to identify the reasons why
this happened. Some respondents suggested muléptons for school non-attendance and
hence there were 107 responses to this questigitelesly 36 respondents who acknowledged
that the conflict affected secondary school attendan their households. As shown in Table
4.24, 31.8 of the respondents stated that the icomdid to inability to pay school fees while
respondents who stated that the conflict led tpldcement and those who mentioned that the
conflict led to insecurity were each represented8ypercent. Some respondents (6.5 percent)
pointed out that boys missed school because theg imgolved in defending the community
during the conflict period while 3.7 percent sandttthe children missed school because their
school items such as uniforms and books were lolumihg the conflict.

Table 4.24: How the Conflict Caused Secondary Schibdon-Attendance

Number of responses (| Percent (% Percent of Cases (%)
Inability to pay school fees 34 31.8 94.4
Displacement 31 29 86.1
Insecurity/fear of attack 31 29 86.1
Boys went to defend the commun 7 6.5 194
School items were burnt 4 3.7 11.1
Total 107 100 297.2

Source: Survey Data (2013)
These findings indicate that Pokot-Marakwet confiitfected secondary school enrolment and
attendance in most of the households interviewexda Aesult, low secondary school enrolment

and attendance observed in some households coplarthg linked to the effects of the conflict.

4.5.3 Gendered Effect of the Conflict on Secondargchool Enrolment and Attendance
Some studies such as Shemyakina (2006) arguedhgict has a gendered effect on secondary

education attainment. We thus sought to determimetiver the conflict in Kerio Valley affected
access to secondary school for girls and boysanstime way. Of the respondents interviewed
36.7 percent stated that the conflict affected sdany school enrolment and attendance for both

girls and boys similarly while 63.3 percent disagtevith this assertion. Of the respondents who
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disagreed, 76.3 percent argued that boys’ secorsitdugol enrolment and attendance was more
affected while 23.7 percent stated that girls’ é&nemt and attendance was more affected by the

conflict.

Of the respondents who said that secondary scimwolnreent and attendance for boys was more
affected, 69 percent explained that this was bexaogs dropped out of school during conflict
period to protect the community. Another 31 pera#rihese respondents argued that boys failed
to attend school during conflict period due to fehattack as livestock rustlers targeted to Kill
boys owing to their responsibility of protectingetcommunity. One key informant confirmed
this by stating that it was culturally the role lmbys and other male members to protect the
community during conflicts and hence the boys weoge likely to miss school. Furthermore, a
cross tabulation of sex of the respondents, whaeatghat girls’ and boys’ secondary school
enrolment and attendance were not affected similbgl gendered effect of conflict showed that
both male and female respondents agreed that bmysiiment and attendance was more
affected. For instance, 14 out of 20 male respaisd@md 15 out of 18 female respondents stated
that secondary school enrolment and attendancbdygs was more affected than for girls (see
Table 4.25).

Table 4.25: Sex of the Respondent by Gender&dfect of Conflict

Who is More Affected by Conflict
Sex of the Respondent Boys Girls Total
Male 14 6 20
Female 15 3 18
Total 29 9 38

Source: Survey Data (2013)

Of the respondents who stated that girls’ enrolmamd attendance was more affected by
conflict, 55.6 percent said that girls dropped otitschool due to fear of attack while 44.4

percent stated that girls dropped out because wmye raped and impregnated during the
conflict. Of the respondents who stated that th#lwb affected secondary school enrolment and
attendance for both boys and girls the same wap, gé&rcent argued that all schools were closed
and teachers transferred during the conflict pehedce no children could go to school. About
27.3 percent of the respondents stated that bogsgats were displaced or killed during the

conflict. A further 22.7 of the respondents saidtthousehold livelihood sources were destroyed

69



during the conflict and so both boys and girls dowbt go to school due to lack of school fees.
Another 4.5 percent of the respondents stated kbt boys and girls lost their parents/sole

breadwinners and this lessened their chances nfgoisecondary school.

These findings suggest that boys’ secondary salmmalment and attendance was more affected
by conflict than for girls. This confirms AkreshdiDe Walque (2008) findings in Rwanda that
enrolment and attendance for boys was more affettiadg conflicts than for girls because boys
were more likely to be drawn into the conflict.idt however contrary to Shemyakina (2006)
findings in Tajikistan that conflict had little oo effect on boys’ secondary school enrolment but
had a large negative effect on girls. This couldatigbuted to the fact that conflict effects vary
with context. For instance, in Marakwet community$® were directly involved in the conflict
as it was culturally their role to protect the coomity and hence were more affected and tended

to miss school more than girls. This might not e ¢ase in Tajikistan.

4.5.4 Household Socio-Economic Status and ConfliEffects
All respondents interviewed were asked whetherRbkot-Marakwet conflict affected wealthy

and poor households in the same way. The aim watetermine if the conflict influenced
secondary school enrolment and attendance of ehildor wealthy and poor households
similarly. Some respondents (36.7 percent) statatl hoth wealthy and poor households were
equally affected while 63.3 percent disagreed with assertion. Of the respondents who argued
that wealthy and poor households were not affesiedlarly, 92.1 percent said that poor
households were more affected compared to a distéhtpercent who said that wealthy
households were more affected by the conflict. Al&du4 percent of the respondents who stated
that poor households were more affected explaimed, tunlike poor households, wealthy
households easily relocated to safer places andehescaped negative impacts of the conflict.
Some respondents (42.9 percent) said that wealtusdholds had alternative sources of
livelihood and were able to bounce back after weflect unlike poor households. A few of the
respondents (5.7 percent) mentioned that contapobr households, the wealthy had savings

which sustained them during the conflict period.

All the respondents who reported that wealthy hbakks were more affected by the conflict

than their poor counterparts argued that wealthysbbolds had more property to lose during
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conflict and this implied more harm. One of thep@sdents argued that, unlike poor households,
it was more painful for wealthy households to Itiseir property during conflict since they had
invested a lot of time and money to accumulate th&lnthe respondents who stated that the
conflict affected both poor and wealthy househatiwilarly argued that livestock rustlers
attacked anyone they met during their raiding eikpedregardless of whether they were rich or
poor. As could be expected, these findings sugtestpoor households were more affected by
the Pokot-Marakwet conflict. This confirms Bied al. (2011) findings in Northern Uganda that
wealthy people were more likely to have economailience during conflicts than their poor
counterparts because they could easily find altermdivelihoods and adjust to displacement.
The assumption therefore is that secondary schemticgpation in poor households was likely to

be more affected by conflict than in wealthy houdés.

4.6 Benefits of Secondary School Subsidy to Houséti® in Kerio Valley
Given the disruption of household livelihood sogrcéamily social life, and schooling by

conflict in Kerio Valley, we sought to determine ether the sampled households benefited from
subsidized secondary education programme introdtecadl public secondary schools in Kenya
in 2008. In order to determine if the children fraghe sampled households qualified for the
secondary school subsidy, respondents were fils¢daso indicate the type of secondary
school(s) the children attended. It was observat ¢hildren from 45 percent of the households
were enrolled in Public Boarding Secondary Schadtie children from 43.3 percent of the
households were enrolled in Public Day Secondaho8ls. Households which had children in
both Public Boarding and Day Secondary Schools csegh 11.7 percent of the sampled
households. There was no household that had a chitdhildren in Private Secondary School.
This suggests that secondary school children frimtha households sampled qualified for
subsidized secondary education. A further discussiith the DEO of Marakwet District
revealed that many households in Kerio Valley ditl enrol their children in Private Secondary
Schools mainly because they could not afford scieet charged in these schools. The DEO
also added that secondary school subsidies madiyzaeents to enrol their children in Public

Secondary Schools.
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In determining whether the households sampled kabwout subsidized secondary education
programme, respondents were asked if they wereeatiiat Public Secondary School costs were
subsidized in Kenya. Majority of the respondent8.39percent) stated that they were aware
while only one respondent (1.7 percent) was notrawh was further observed that of the
respondents who stated that they were aware girtgramme, 91.5 percent understood that the
programme was a Government’s initiative to lowecoselary school fees while the rest (8.5
percent) thought the programme was a Government'saby scheme for poor children. This
misconception could not only influence school ememt by shaping a household’s perception of
the benefits accrued from subsidized secondary agdunc but also hinder households from

playing their role in the programme’s implementatio

4.6.1 Average Cost of Secondary Education Incurreldy the Households
Classical Liberal Theory of Equal Opportunity by UBseau (1762) argues that the main

assumption of education subsidies is that schosiscwill be lowered and hence majority of

households will afford to send their children ttv@al. In establishing whether this assumption
applied to the households sampled, all househokl® asked to estimate the cost of other
secondary school items (non-tuition) that they wesguired to meet per child per annum. The
aim was to determine the extent to which the reholvaecondary school tuition fees benefited
the sampled households in Kerio Valley. Table 4sh6ws the average cost of some of the
compulsory secondary school items (Boarding and )Daentified by the respondents

interviewed. The cost of each item has been rounofédo the nearest tenths for easier

calculations.
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Table 4.26: Cost of Public Boarding and Day $endary Schools per Child per Annum

Boarding School Items Average Cost (Kshs.)|Day School Items  |Average Cost (Kshs.
School Uniform 2,170School Uniform 2,100
Books/stationery 7,58(Books/stationery 5,820
Transport 3,52(Transport 0
Games Kit 1,620Games Kit 1,500
School Shoes and bag 1,900School Shoes and b4 1,790
Development projects 860 Development project 600
PTA fee 1,920PTA fee 1,560
Remedial Fee 1,91(Remedial Fee 1,250
Blanket 440Lunch 3,660
A pair of sheets 520Rent 2,500
Bucket 110

Towel 190

A pair of Slippers 100

Utensils (spoon, plate, mug 150

Total Cost 22,99( 20,78(

Source: Survey Data (2013)
From these findings, the total average cost th&basehold paid per child per annum was
slightly higher for a child in Boarding than forchild in Day Secondary School (less by Kshs.
2,210). Overall, it implies that the average seemyndschool costs for both Boarding (Kshs.
22,990) and Day (Kshs. 20,780) Secondary Schoais stél substantially high; about two times
the amount of subsidy (Kshs. 10,265) provided lgyKlenyan Government. This is contrary to
Ohba (2009) finding in Makueni District that sireecondary education was subsidized in 2008,
average fees for Public Day secondary schools haga reduced to less than Kshs. 15,000 per
child per annum. One likely explanation for thefelénce between Ohba (2009) result and the
current study’s finding could be that although dreh in Day Secondary Schools in Kerio
Valley did not pay boarding expenses officiallyjyso of them had to rent rooms near their
schools in order to reduce the amount of time spenily travels to and from school. It was
also observed that given conflict incidents in ldevialley the children were forced to rent rooms
near their schools to avoid being attacked on tivay to or from school. Thus, rental fees added
to the cost of evening meals increased the sclead ihcurred per child per annum. There were
however a few children who walked to and from sd¢tema hence did not incur any transport or

rental costs. It is important to note that the dfssecondary school items presented in Table 4.26
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is not conclusive since there were some items pecsonal emolument and sanitary necessities

which the respondents did not mention or regarcbagpulsory.

4.6.2 Challenges Faced by the Households in MeetiBgcondary School Costs
The study further sought to find out if the houddlointerviewed faced any challenges in

meeting the secondary school costs outlined ablelgority of the respondents (90 percent)
reported that they faced challenges in meetingsth@ol costs while only 10 percent said they
did not face any difficulty. Of the respondents wieported that they faced challenges in
meeting the school costs, 35.2 percent said itheaause of inadequate household income while
20.4 percent stated that it was due to unstableceswf income. Harsh climatic conditions were
stated by 29.6 percent of the respondents whil#icimsecurity was mentioned by 9.3 percent.
A further 5.6 percent of the respondents explaitied they had many children in secondary
school and it was thus difficult to meet all thethool costs at once. We sought to establish why
the 10 percent of the sampled households did wetday challenge in meeting secondary school
costs. Half of the respondents (50 percent) stdtatithey had stable sources of income, 33.3
percent said they had few children in secondaryaclwvhile 16.7 percent stated that they

received external financial assistance from eithktives, Government or NGOs.

From these findings, most of the sampled househfalded difficulties in paying secondary
school costs and this explains why lack of scheekfwas mentioned by many respondents as
the main reason for school non-enrolment and namdance. This result could be explained
partly by the unstable sources of raising secondeinpol fees which the households relied upon
(see Figure 4.4). For instance, 37 percent of theséholds mainly depended on small-scale
farming, but because Kerio Valley is prone to fregjudroughts and conflicts, most respondents
reported low annual agricultural output. MoreovEs, percent of the households depended on
casual labour while charcoal burning and sellingilldit brews were each depended by 5
percent of the households. Construction work (mgson carpentry), small business (off-farm)
and external financial assistance were each depebyge? percent of the households. These
sources were unreliable and unlikely to provideugihomoney to meet school costs and other
household basic needs. Salary which was relied lyyo83 percent of the households was the
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only stable source reported and hence explains sdme households had no difficulty in

meeting secondary school costs.

Figure 4.4: Main Sources of Raising Secoary School Fees in the Households
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Source: Survey Data (2013
In addition, unlike households which had few cheldrin secondary school those with many
children reported that they faced difficulties ire@ting school costs. This confirms our earlier
hypothesis that the higher the number of seconsiangol age children in a household the lower
their chance of going to secondary school. Ovetfadise findings indicate that secondary school
costs met by the sampled households were still. g both Boarding and Day Secondary
Schools the amount of fees that the households vesp@red to pay was approximately two
times higher the amount of subsidy provided by@wvernment. Therefore, given the unstable
sources of raising school fees mainly due to connstanflicts and droughts in Kerio Valley, the
sampled households generally faced difficultiesnieeting secondary school costs and hence
most of them reported that the secondary schoatidybnvas inadequate and insignificantly

beneficial.

4.7 Influence of Subsidized Secondary Education ddchool Enrolment and Attendance
Provision of secondary school subsidies is constleme of the apt initiatives in promoting

access to secondary education in conflict-pronasafBailey, 2009). Given the secondary school
costs met by the sampled households and challéaged, it was pertinent to determine whether
provision of subsidized secondary education infbgeh secondary school enrolment and
attendance in the sampled households. Some ofeomdents interviewed (33.3 percent)
acknowledged that the subsidy facilitated in segdthildren to secondary school while 61.7
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percent stated that the subsidy did not facilitAtéew respondents (5 percent) however said they
did not have enough information to tell whethenot the subsidy facilitated in sending children
to secondary school. This suggests that lack afriétion on how the funding operates could

hinder households from evaluating the programme.

All the respondents who said that the subsidyitatdd in sending children to secondary school
simply stated that the subsidy lowered the schostscthat the household was required to pay.
Some key informants further explained that cossemfondary schooling was extremely lowered
especially when the subsidy was accompanied byatidual bursaries provided to children

from poor households. However, of the respondeihis stated that the subsidy did not facilitate
in sending children to secondary school, 48.6 pegrciimed that the direct school fees that
households were required to pay were still highs T¥as followed by 40.5 percent who reported
high costs of other compulsory school items inalgdiext books and boarding essentials.
Another 5.4 percent of the respondents claimedrtbat levies including PTA and remedial fees
which increased the amount of fees paid by housdshishd been introduced in the secondary
schools. Delay in disbursement of subsidies andhiganany children in secondary school were

each stated by 2.7 percent of the respondents.

With regard to direct cost of secondary schoolkey, informants added that even with subsidies
most households in Kerio Valley were unable toadise school fees required due to high
poverty levels aggravated by conflicts and drougBmme key informants explained that the
subsidy provided by the Government was insufficiémt facilitate school enrolment and

attendance in conflict-prone area of Kerio Vallespecially because the area has historically
been marginalized. On the cost of other compulsohpol items such as uniforms and boarding
items, some respondents expressed that although hbesehold income remained constant
prices of these items had increased hence raibmgdst of secondary education. In relation to
delay in disbursement of subsidies, one respondegied that the Government sometimes
released the funds to schools towards the endeof¢lar thus forcing some schools to impose
extra charges on households. However, though tlael Heachers and the DEO agreed with the
households that there was delay in the releaselsidies, they disagreed with the argument that

schools imposed extra levies on the householdst Bfothe key informants argued that many
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parents, especially fathers, did not attend schuw®tings and hence lacked information on why

schools charged certain levies. For instance, egarkormant explained:

“There is apathy among some parents with regard dacation of their
children...there are those parents who are not@ioumissing parents’ meetings
and hence cannot get such information if they doattend the meetings’ (KI7,
20" June, 2013).

To expound this further, of all the respondenterviewed, only 18.3 percent stated that they
were aware of National Secondary School Fees Gna&l@NSSFG) while 81.7 percent were not
aware. Discussion with the DEO informed that NSSR®@ge given to all parents during school

meetings held at the beginning of each school y&ecording to Oketch and Somerset (2010)
the aim of distributing NSSFGs is to inform houddsahe amount of school fees paid by the
Government and the amount that the household igiresh to contribute. Therefore, when

parents are unaware of NSSFG recommendations treylikely to conclude that schools

imposed extra levies whenever there is a rise lho@ccosts. Nevertheless, there were a few
respondents who were aware of NSSFG and stiltattschools had imposed extra levies on the
households. As earlier indicated, PTA and remeeéie$ were some of the extra levies reported

by the respondents to have been introduced, eating@bout Kshs. 2,000 per child per annum.

Some of the respondents who argued that the suldgidgiot facilitate households in sending
children to secondary school felt that it facidtenrolment and attendance only in households
with certain characteristics. For example, sompaedents explained that the subsidy facilitated
enrolment and attendance in households with otheans of raising school fees including
bursaries and permanent employment. Others stht#dhe subsidy facilitated enrolment and
attendance in households with few children in sdeoy and those with children in Day
Secondary Schools as it was assumed that schoolréegired were low. Interestingly, some
respondents argued that the subsidy assisted ehilifom extremely poor households who
would have otherwise not enrolled in secondary sththese respondents therefore seemed to
suggest that the subsidy provided failed to fatd#itsecondary school enrolment and attendance
in households which did not belong to these categoSome respondents however stated that
other factors (non-financial) such as lack of matiion and interest hindered some children from

going to secondary school.
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4.7.1 Amount of School Fees and Decision to Sendifdren to Secondary School
In an attempt to establish whether it was the obsichooling or other factors that determined

access to secondary education in the househokjmmdents were asked if the amount of school
fees affected their decision to send children twosdary school. Almost three quarters (71.7
percent) of the respondents interviewed reported tiie amount of school fees affected their
decision to send children to school while 28.3 petcstated that school fees amount did not
affect their decision. When respondents were furtdsxed whether changes in the amount of
school fees affected their decision to send childeesecondary school, 68.3 percent agreed that
the changes affected their decision while 31.7 ggérsaid that changes did not affect their
decision. Some of the respondents who said thaaitih@unt of school fees did not affect their
decision to send children to secondary school @xgdbthat there were other vital factors such as
illness, pregnancy, insecurity, indiscipline, andhikability of schools which influence their

decision to send children to secondary school.

These findings imply that the cost of secondarycatan determined whether or not a child
went to secondary school in majority of the samgiedseholds. It also means that changes in
the amount of school fees met by the householdsfisigntly influenced children’s access to
secondary school in most of the households sampleslexpectation, therefore, is that provision
of secondary school subsidies has the potentiahftoence secondary school enrolment and

attendance in most of the sampled households.

4.7.2 Households’ Secondary School Enrolment and #&ndance Trends (2008-2013)
In determining the influence of subsidized secop@alucation programme on secondary school

enrolment and attendance at the household levahealrespondents were required to describe
how secondary school enrolment and attendance hadged in the household since the
introduction of the programme in 2008. As showirigure 4.5, over half of the respondents (58
percent) stated that secondary school enrolmentagi@hdance has been getting better, 28
percent said that it stayed the same while 8 péinndicated that it has been getting worse. The
rest of the respondents (5 percent) stated thgthiad never had children of secondary school

age prior to the year 2013 and hence this queditnot apply to them.
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Figure 4.5: Households’ Secondary School Enrolméand Attendance Trend (2008-2013)
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Of the respondents who stated that secondary seémoolment and attendance was been getting
better, 51.4 percent attributed this to the prowisof subsidies. Another 42.9 percent of the
respondents attributed it to other factors (othantprovision of subsidy) while 5.7 percent said
they did not know what to attribute this changeAtibthe respondents who attributed the change
to the provision of subsidies argued that secondatyool costs had been lowered hence
improving enrolment and attendance levels of thaskbolds. Among the respondents who
attributed the change in enrolment and attendamagthter factors, 53.3 percent credited it to
external financial assistance such as bursarie$uenblaisings while 33.3 percent attributed it to
adequate household income. A further 13.3 percénthe respondents acknowledged the
contribution of non-financial factors such as p#&semterest and strictness on their children’s
education. Of the respondents who indicated thedvrstary school enrolment and attendance
stayed the same between 2008 and 2013, 94.1 penckrdted that school costs were still high
and households could not afford to send childresdaool. A few respondents (5.9 percent)
stated, however, that they did not know why secondahool enrolment and attendance in the
households stayed the same. Lastly, of the resptsideho stated that secondary school
enrolment and attendance was getting worse, 80epettributed this to rise in commodity
prices (inflation) which rendered households unablmeet the cost of school items. The rest of
the respondents (20 percent) explained that thdyreny children in secondary school between
2008 and 2013 and it was thus difficult to raisk tak school fees required. Table 4.27

summaries these findings.
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Table 4.27: Explanation of Households’ Scho&nrolment and Attendance Trends

Variable Name Reasons Frequency Percent
Getting Better Subsidy 18 51.4
Other factors 15 42.9
| do not know 2 5.7
Total 35 100.0
Stayed the Same |Secondary school fees are still high 16 94.1
| do not know 1 5.9
Total 17 100.0
Getting Worse  |Rise in prices of commodities (Inflation) 4 80.0
Have many children in secondary school 1 20.0
Total 5 100.0

Source: Survey Data (2013)

4.7.3 Gendered Effect of Subsidized Secondary Edugan on Enrolment and Attendance
In an effort to understand gendered effects of igizesd secondary education, we sought to

determine whether provision of subsidies influensedondary school enrolment and attendance
for both boys and girls in the households. The oadpnts were first asked to indicate which

child (boy, girl, or both) they would send to segdary school in absence of secondary school
subsidies. Most of the respondents (86.7 perceat@d that they would send both children (a

boy and a girl) to school, 8.3 percent said thaytivould send a boy while 5 percent said they
would send a girl. Of the respondents who said tifi@y would send a boy, 80 percent argued
that, unlike a girl, a boy would take care of haggnts in future while 20 percent said that they
were sure that a boy would complete his educatemcé resources invested were unlikely to be
wasted. Therefore, Becker's (1964) assumption kmatsehold’s decision to send a child to

school is determined by the cost of education aqeb@ed future returns to the household was
supported.

Among the respondents who stated that they would segirl, 66.7 percent said that, unlike a
boy, a girl obeyed her parents while 33.3 percégied that a girl assisted in daily domestic
chores. This implies that in absence of subsideséholds are likely to send girls to secondary
school as a reward gesture while boys are likelyet@ent due to expected future returns (that is,
they will take care of their parents). This couldoamean that when faced with financial
constraints, households are likely to send boygetmndary school rather than girls. Respondents

who said that they would send all children to seleoyn school in the absence of subsidies either
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stated that all children were equal, secondary a&tut was important for children’s and
household’s future, or that they would send bothdodn due to the Government’s policy on

education for all.

All the respondents were also asked to indicatehvbhild they would send to secondary school
if secondary school subsidies were provided. Asldvdne expected, most respondents (98.3
percent) stated that they would send all childiesti{ boys and girls) while 1.7 percent said that
they would send a boy because boys would takeafatresir parents in future. Respondents who
said that they would send all children (boys antsgito school either stated that all children
were equal, secondary education was vital for obi or household’s future, or that they
would send all children due to the Government’'sigyobn education for all. These findings
generally imply that when secondary education sklized, school fees are likely to be lowered
and hence households need not to choose which, dialskd on gender, goes to secondary
school. Girls, however, seem to benefit more cagid their historical discrimination in access
to education. Most respondents, nevertheless, esiggththat they would only send all children
to secondary school if the amount of subsidy wadeseup to cover other items such as school

uniforms and stationeries.

4.7.4 Influence of Bursaries on Secondary School Esiment and Attendance
To acknowledge the influence of other forms of fical assistance on secondary school

enrolment and attendance, the study sought tolestatthether secondary school children from
the households benefited from any kind of bursasynfthe Government, individuals or private
organizationsGiven the high poverty levels in Kerio Valley, ibwld have been expected that
many households were beneficiaries of bursariesveder, of the sampled households, only
21.7 percent benefited from bursaries while 78.2¢x& did not. The main forms of secondary
school bursaries that were available to the hoddehancluded those from the MoE,

Constituency Development Fund (CDF), and World afisinternational. The DEO argued that
one of the reasons why few households benefitem foarsaries, especially those from MoE,
was that only children in Public Boarding Secondaciools were eligible for the bursary hence
leaving out children in Public Day Secondary Schogkcording to the DEO, the Government’s

assumption was that since secondary education wessdized, fees in Day Secondary Schools
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drastically declined compared to fees in Boardimgdddary Schools. Findings of this study
however differ with this assumption as it was fotinat the amount of fees in Day and Boarding

Secondary Schools were almost the same (see Talale 4

A further discussion with the Education Officer charge of secondary schools in Marakwet
District revealed that the amount of bursaries laté in the District was not enough to benefit
all eligible children who included partial or totafphans, vulnerable girls, and children with
living parents but with no source of income. TheHor instance, stated that in 2013 only 150-
200 secondary school children in the District bi#edffrom bursaries from MoE although there
were over a thousand applicants. Regarding CDFabess some respondents reported that
though their children were eligible for the bursalyey were not awarded. A few respondents
argued that CDF committee only allocated the biesdo their children or relatives even if they

were ineligible.

On the influence of bursaries on secondary schoméss, all the respondents who indicated that
the children benefited from bursaries said thatftimeling improved secondary school enrolment
and attendance. Some of these respondents (3&énpesaid that the bursaries reduced school
absenteeism in the household. The respondents tatexighat the bursaries assisted children to
join Form one and those who said the bursariesaugat secondary school retention were each
represented by 23.1 percent. About 15.4 percerth@frespondents argued that the bursary
enabled them to divert their available income tgimg school fees for the other children who

did not benefit from the bursaries. The implicatiointhese findings is that secondary school
enrolment and attendance levels were likely to lbeennmproved in households whose children

benefited from both subsidy and bursaries.

To sum up this chapter, the findings of this stugicate that household characteristics greatly
influence secondary school enrolment in the samptagseholds. In most households, lack of
school fees was found to be the major reason foorskary school non-enrolment and non-
attendance. It was also established that disrdptelthoods associated with the Pokot-Marakwet
conflict partly contributed to households’ inahjlito raise school fees, more so in poor
households. The study also found that despite gimviof subsidized secondary education,

school fees paid by households in both Day and dogrSecondary Schools were still high.
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This was because households were required to mestnous indirect costs including transport,
school uniforms, PTA and remedial fees, and bogrdikpenses whose prices were worsened by
inflation. However, other factors such as indiso] sickness, pregnancy, and parents’ apathy
were also found to hinder secondary school enrdi@ed attendance.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This study sought to determine the effect of subsitlsecondary education on secondary school

enrolment and attendance in conflict-prone aredeasfo Valley. The specific objectives of this
study were to determine the characteristics ofnibieseholds in Kerio Valley and to establish
their secondary school enrolment and attendancelslevAnother specific objective was to
identify the ways in which the Pokot-Marakwet cartfbffected secondary school enrolment and
attendance of the households. Lastly, the studgldoto investigate the benefits of and the
extent to which subsidized secondary educatioruemited secondary school enrolment and
attendance of households amid conflict and itdedlampacts. This chapter gives a synopsis of
the main study findings and draws conclusions awbmmendations based on the research

findings.

5.2 Summary of the Findings
Chi-square tests established that there was afisagmti relationship between various household

characteristics and secondary school enrolment&fparcent significance level. The findings
showed that compared to households with many holgehembers, households which had
fewer members were more likely to enrol all thecandary school-age children in secondary
school. It was also found that households with festldren of secondary school age were more
likely to enrol all their children in secondary scih than those which had many children of
secondary school-age. Similarly, Chi-square testvsldl that more educated parents were more
likely to enrol all their secondary school-age dheh in secondary school compared to less
educated parents. However, as compared to fatmeathers’ education level was found to have
a higher significance on their children’s secondastyool enrolment which could be attributed to
women’s vital role in socialization of their chitlr. Chi-square test also revealed that
households with higher income had higher chancesnadlling all their secondary school-age
children in secondary school than households vaith ihcome. It was also established that the
longer the distance between the household and ¢heest secondary school the higher the

chances of not enrolling all the children in seamydschool. It was however found that the value
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of livestock owned by a household did not influeschool enrolment. Overall, these findings
can be seen in the light of Beckerian approach4)L8ich holds that household characteristics

determine a household’s decision on whether oaratild goes to school.

Findings on secondary school enrolment and atteredahowed that the sampled households
were almost halved between those which had alt 8esiondary school-age children enrolled in
secondary school (48.3 percent) and those whichsbatk secondary school-age children who
were not in secondary school (51.7 percent) atithe of the study. Of all the respondents who
had secondary school-age children who were nagnredary school, 45.2 percent stated that the
children had enrolled in secondary school beforden®4.8 percent said that the children had
never enrolled. Respondents who stated that thé@rehihad enrolled in secondary school before
gave multiple responses as to why the children girdpout. Some respondents (40 percent)
stated lack of school fees, 26.7 percent statedaipdine while pregnancy was mentioned by 20
percent. Similarly, respondents who said that thklen had never enrolled in secondary school
gave multiple reasons for this. Some responder2d ([@ercent) revealed that the children were
still in primary school, 26.3 percent said that ¢hmddren performed poorly in KCPE while 21.1
percent stated that the children lacked schooltfe@gsn Form one.

The study further established that of all the resiemts who had children in secondary school at
the time of the study, 78.3 percent stated thatcthielren missed school in the previous school
term while 21.7 percent said that the children it miss school. Respondents who stated that
the children missed school gave multiple reasonshis. About 79.2 percent of the respondents
indicated lack of school fees, 11.3 percent staedkness while 5.7 percent mentioned
indiscipline. It was found that the children missschool for an average of 11 days in the

previous school term.

On effects of Pokot-Marakwet conflict, 66.7 percehthe respondents stated that the conflict
affected secondary school enrolment while 33.3 @perclisagreed with this assertion. Of the
respondents who argued that conflict affected s#gignschool enrolment, 35 percent stated that
it delayed entrance to Form one, 50 percent satlithed to school drop-out while 15 percent
disclosed that their children never enrolled inoselary school due to the conflict. Among the

respondents who argued that the conflict did nfgcafsecondary school enrolment, 35 percent
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stated that they did not have children of secondahnpol age at the time of the conflict. Another
30 percent stated that they had enough money taisuheir children in school during the
conflict period while 20 percent said that the etdeof the conflict were too minute to affect
secondary school enrolment in the household. A&urtlO percent stated that they transferred

their children to secondary schools in safer places

In terms of attendance, 36 of the 60 respondemisried that the conflict affected secondary
school attendance, 10 respondents argued thatdhifict did not affect secondary school
attendance while 14 respondents were either nettaid by the conflict or did not have a child
of secondary school age at the time of the conflibie respondents who said that the conflict
affected secondary school attendance cited sevags of how this happened. About 31.8
percent said that the conflict led to inabilityday school fees while displacement and insecurity
were each stated by 29 percent of the respondgfitsther 6.5 percent of the respondents stated
that boys failed to attend school during the cebfperiod because they had to defend the

community.

Interesting information was elicited on the bersefdf secondary school subsidy to the
households. It was learned that the average cbstshiic Boarding and Day Secondary Schools
met by the households per child per annum werkcstiisiderably high and not far apart. On
average, a household contributed Kshs. 22,990 &drild in Public Boarding Secondary School
and Kshs. 20,780 for a child in Day Secondary Stlpgs annum. We found that though
children in Day Secondary Schools did not pay biogrékees officially, some rented rooms near
their schools to avoid being attacked on their w@yr from school and also to reduce the
amount of time used in daily travel. Therefore taéfiees and cost of evening meals increased
the cost incurred in Day Secondary Schools. Majarftthe respondents (90 percent) disclosed
that they faced challenges in meeting the secorgtdrgol costs specified while only 10 percent
stated that they did not face any challenge. Antbegespondents who reported that they faced
challenges, 35.2 percent quoted inadequate housetedme while 20.4 percent stated unstable
sources of income. Harsh climatic conditions weedesl by 29.6 percent of the respondents
while conflict/insecurity was mentioned by 9.3 part Of the respondents who stated that they

did not face any challenge, 33.3 percent said tnmy few children in secondary school, 50
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percent said they had stable sources of incomeewi6l7 percent stated that they received

external financial assistance.

On whether the subsidy facilitated the househaldsending their children to secondary school,
61.7 percent of the respondents argued that th&dyutdid not facilitate while 33.3 percent said

it facilitated because it lowered school fees p&aDf the respondents who said the subsidy did
not facilitate, 48.6 percent reported that secondahool fees were still high while 40.5 percent
guoted high prices of other school items met byskbolds. Another 5.4 percent of the

respondents claimed that new levies introducedudisy PTA and remedial fees increased the
amount of fees paid by households.

When respondents were asked to describe housetmdddary school enrolment and attendance
trends since secondary education was subsidiz2@08, 58 percent stated that it was getting
better, 28 percent said that it stayed the samdevdmly 8 percent stated that it was getting
worse. Few respondents (5 percent) indicated tmathbusehold had never had children of
secondary school age prior to the year 2013 andehiéns question did not apply to them. Of the
respondents who said the household enrolment deddaince was getting better, 51.4 percent
attributed the change to the provision of secondahool subsidy while 42.9 percent attributed
it to other factors (including increased househiidome, external financial assistance, and
parents’ strictness on their children’s educatidmong the respondents who said the household
enrolment and attendance stayed the same, 94 .drnpetated that school fees were still high. Of
the respondents who stated that the householdmne@nbland attendance was getting worse, 80
percent attributed this to inflation which led tstly school items while 20 percent said they had

many children in secondary school in 2008-2013 maki difficult to meet all their school fees.

5.3 Conclusion
A number of conclusions can be drawn from the fgdi of this study. First, household

characteristics such as household size, incomepeaumf children of secondary school age,
parents’ education level, and distance to the is¢aecondary school significantly influence
secondary school enrolment in the sampled housghdiids also evident that most of the
interviewed households are of low income levelsvbfch over half had a monthly income of
Kshs. 10,000 or less. This could be because majofithe households depended on unstable
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sources of income such as subsistence farmingdpatiainst unreliable climatic conditions and
frequent conflicts. This finding explains why ladk school fees was stated by most of the
respondents as the main reason why children fadednrol or attend secondary school. It
implies that most of the sampled households steuggl raise school fees and thus require

considerable financial assistance.

Second, levels of secondary school enrolment atmhddnce of the households sampled are
relatively low in the view of this study. For instze, over half of the sampled households had
children of secondary school age who were not aosgary school at the time of the study. In

addition, over three quarters of the householdsivhiad children in secondary schools at the
time of the study, indicated that the children misschool in the previous school term. It is clear
that lack of school fees is a major reason for séapy school non-enrolment and non-

attendance in the households interviewed. Aparhflack of school fees, this study concludes
that other factors such as indiscipline, sicknpssgnancy, lack of interest, and parents’ apathy
curtail secondary school participation in the sadphouseholds. This implies that pragmatic

interventions should target a wide range of isse@ding to school absenteeism and drop-out.

Third, although the Pokot-Marakwet conflict stikists, its intensity is decreasing owing to
peace awareness and sensitization campaigns cauigd the area. It is the contention of this
study that with continued peace awareness campagndlicts in Kerio Valley will be

completely combated. Nevertheless, the conflicead#f secondary school enrolment and
attendance particularly for boys owing to theirtatdl role of protecting the community during
attacks. The conflict also aggravates poverty bsgtrdging households’ livelihoods, causes
displacement and insecurity, and claims lives oimpry care-givers thereby increasing
incidences of school non-enrolment and non-attetelaAccording to this study, most of the
sampled households have limited ability to meetosthcosts because of their disrupted
livelihoods. Poor households particularly are maiféected by conflict because they lack

alternative sources of livelihoods.

Fourth, information on subsidized secondary edanatvas not as widespread as respondents
admitted. This is confirmed by respondents who ¢idisubsidized secondary education was

Government’s bursary scheme for poor children. Timsconception could deter school
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enrolment by influencing household’s perception tbé benefits accrued from subsidized
education. It could also hinder the households fpdaying their role in the implementation of

the programme. Moreover, Day and Boarding Secon&atyools’ fees met by the sampled
households are substantially high and not far ap&e implication is that the subsidy provided
is inadequate in comparison to the high cost otmwtchool items met by the households.
Furthermore, since Government bursaries are onbrded to children in Boarding Secondary
Schools, children whose households cannot raiseosfbes required in Day Secondary Schools
may fail to go to school.

Fifth, provision of secondary school subsidies tfes potential to increase secondary school
enrolment and attendance in conflict-prone areashmigrant provided needs to be scaled-up.
Overall, secondary school enrolment and attend#&mecels in most of the sampled households
have increased since secondary school subsidy mwagled in 2008. Besides the provision of
subsidy there are however other factors that adcéoam this improvement. They include
increased household income, receipt of externanfiral assistance, and non-financial aspects
such as parents’ interest and strictness in th&idren’s education. Also, most households
interviewed would attempt to send all their childréregardless of children’s gender) to
secondary school with or without subsidy. This g®that most households sampled are aware
of the importance of secondary education. Howewgrls who have historically been

marginalized in terms of educational access sedpenefit more from subsidy provision.

5.4 Recommendations
The findings of this study have important implicas for the improvement of subsidized

secondary education programme and enhancement adnday school enrolment and
attendance in the study area as well as in Kenygemreral. They also provide directions for
further research.

5.4.1 Recommendations for Policy
This study recommends an upward revision of thatai@mn grant to students, especially in

poverty-stricken and conflict-prone areas, so ageep up with the rising inflationary rates.
Since 2008, the annual capitation grant has rerdainastant at Kshs. 10,265 per student while

inflationary levels have continued to rise hencedarmining the purchasing power of
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households. Given that the Government has the mardaensure education for all it should
look for ways to increase the grant, for instanggartnering with local or global organizations.

If possible, the grant should also cover other stltems such as uniforms, stationeries, and
games-kits while parents continue to meet boardimdj other remaining expenses. Government
bursaries, which are currently allocated to onlijydren in Public Boarding secondary schooals,
should also be allocated to children in Public Bagondary schools. This is because the amount
of fees paid in both Day and Boarding secondarpaishwere found not to be far apart (see
Table 4.26).

There is need for the Government Ministries conegrno facilitate effective and timely
disbursement of the grants to schools. This coelgadcomplished by eliminating or lessening
the bureaucratic procedures followed in disburse¢rakthe funds. It is crucial to note that delay

in disbursement of funds affects running of schmalgets and overall school functions.

In order to be effective, removal of secondary sthaition fees should to be supported by
investment in the provision of learning servicesl dacilities such as adequate teachers and
classrooms. The findings show that, perhaps duent¢cement in school enrolment and
inadequate learning resources, households werdaredqto fund development projects (for
instance, expansion of classrooms) and pay saléoieteachers employed by PTA. Lack of
enough teachers also compels the available onksltoremedial classes in order to cover the
syllabus. This evidently raises the cost of edocatnet by the households. We recommend that
the Government in collaboration with other key staiders should expand learning facilities,
recruit and post more teachers to cope with denaaldas a result reduce the cost of education
to the households. The Government should also affequate hardship allowances to attract and

reward teachers in difficult areas such as Keritieya

This study also recommends that a clear policyubsislized secondary education that defines
the roles and responsibilities of different stakdbos must be stipulated. Furthermore, an
intensive and sustained public information and caomication strategy to educate all
stakeholders on their various roles is needed. Bhlsecause involvement of all stakeholders
including parents, school management committee,tribisEducation Officers, and the

community at large enhances a sense of ownerseigftite contributing immensely to the
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success of the programme. Parents in particularldhm®e encouraged to attend school meetings

regularly for it is in these meetings that they metre information on the programme.

This study established that destabilised liveliradcompanying conflicts in Kerio Valley were
likely to render many households unable to raiseorsgary school fees. In response, we
recommend that this conflict should be fully conglohtThe study also shows that some attempts
including establishment of shared services suchkcheols, health centres, and roads along the
Pokot-Marakwet border have been made to curb thside between the two communities.
These efforts however need to be strengthened Ipfogmg multi-faceted interventions that
will deal with the root causes of the conflict agréatly bolster cooperation, interdependence and
betterment of the livelihood sources of the two ommities. For this to succeed, all key
stakeholders including religious organizations, oamity members, NGOs, and the

Government should collaborate in implementing atiies such as the following:

a) There is need for the Government, NGOs and relggarganizations to effectively sensitize
the communities on the importance of sharing sceeseurces such as water and pasture.
This can be done by organizing workshops for rgisawareness on the value of peace,
development and interdependence in this area. icomer water can be reduced by
establishing piped water projects and dams in K&fatley which can be used for both
consumption and irrigation. This will also faciliéathe introduction of productive irrigated
agriculture and so communities will not have to vigarely on livestock for their
livelihoods. Some crops such as cassava, pawpawgoea and green grams have been

found to grow well under irrigation in Kerio Valley

b) Given that the Pokot and Marakwet communities eulyedepend on livestock for their
livelihood, NGOs, Government, and community membsdreuld initiate better livestock
management and marketing projects in the area. fuglcts may include improvement of
breeds, treatment of livestock diseases, and inepnewt of livestock feeds especially
during droughts. This will minimise the number ofelstock that die due to drought or
diseases thereby reducing the need for livestosthimg. Land demarcation exercises can be
introduced alongside these projects in order ttaduhe high mobility rate which is known

to promote conflict. Demarcation of land will alsmake communities responsible for the
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management and use of their land thus minimisingflico arising from competition for

pasture and water.

5.4.2 Recommendations for Further Research
To further knowledge in this area, a need for aold#l research is necessary owing to the

emerging gaps that were outside this study’s scopes. study established that there was a delay
in disbursement of subsidized secondary educatiods to schools in Kerio Valley. A further
study is therefore required to investigate the adstriative and procurement systems that need to

be improved to ensure timely disbursement of fundse schools.

This study also found out that some efforts inahgdihe establishment of shared services such
as, schools, health centres, and roads along tket-Rtarakwet boarder have been made in an
attempt to combat the conflict between the two camites. It would be interesting to
determine the contribution of these projects towasthmping out conflict in Kerio Valley.
Further investigation of whether the schools eshbtl have influenced primary and secondary

school enrolment and attendance in Kerio Vallegi$® crucial.
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APPENDIX 1
Survey Questionnaire (Households)

Hello. My name is Margaret Cheptile and | am a studt the Institute for Development Studies
in University of Nairobi. | am carrying out a stusyn the effect of subsidized secondary
education on secondary school enrolment and atteeda conflict-prone areas. The findings of
this study will be used to write an M.A projectwbuld highly appreciate if you spare a few
minutes to answer the following questions. All mf@tion collected will be treated as

confidential. Thank you in advance for your coopiera

Section A: Questionnaire Log Book

1. Questionnaire Number
2. Date of Interview
3. Name of the Administrative Location

Section B: Respondent’s Background Information

4. Name of the responde(dptional)

5. Sex of the respondent 1. Male 2. Female
6. Age of the respondefih complete years)
7. Position of the respondent in the household
1. Father 2. Mother 3. Guardian 4. Other(Specify)

8. Marital status of the respondent
1. Single 2. Married 3. Divorced/Separate 4. Widowed
Section C: Household Characteristics

9. How many people live in this household? Female _ Male Total

10. Please, give the following details of the peoplely in this household.

Relationship with the Respondent| Sex(Insert Code) | Age (In Complete | Main Occupation

(Insert Code) 1. Male Years)
1. Respondent 2. Female
2. Spouse

3. Son or Daughter
4. Other(specify)
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11.What is the father’s highest level of education?
1. None 2. Primary Incomplete 3. Primary Complete
4. Secondary Incomplete 5. Secondary Complete 6. N/A
7. Other(Specify)
12. What is the mother’s highest level of education?
1. None 2. Primary Incomplete 3. Primary Complete
4. Secondary Incomplete 5. Secondary Complete 6. N/A
7. Other(Specify)
13.What is your (household head) total monthly incorfagrox.)Kshs.

14.What is the total monthly income for other membeifs the householdwhere

applicable)approx. Kshs

15. Do you own any piece of land? 1. Yes 2. No
16.1f YES, how many acre@pprox.)
17.What other property do you owitick all that applies)

1. Television 2. Bicycle 3. Motorcycle 4. Other(specify)

18. What livestock do you keegfick all that applies)
1. Cattle 2. Goats 3. Poultry  4.Sheep 5.0ther(specify)
19.1f you keep any of the above, how many of eachalohave?
1. Cattle __ 2. Goats __ 3. Poultry __ 4.Sheep __ 5.0ther(specify)
20.How much on average does each of the following icogbur local market®ocus on the

value of the livestock breeds common in this area)

A cow Kshs. A goat &sh
A chicken Kshs. A sheep Kshs.
Other(Specify)Kshs.

21.What is the main source of income for this housdhol

22.Type of the main residential houg@bserve and record)

Walls 1. Mud 2. Bricks 3. Stonegl. Wood/Timber 5. Othgspecify)
Roof 1. Thatched 2. Iron-sheet 3.Tile 4. Othe(Specify)

Floor 1. Earth 2.Cement 3. Ottspecify)

Windows | 1. None 2.Wood 3.Glass. 4. OthefSpecify)

23.What is the main source of lighting for this houseR
1. Tin Lamp 2. Lantern Lamp 3. Solar 4. Electricity 5. Other(specify)

24.What is the main source of cooking fuel for thisisehold?
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1. Firewood/Charcoal 2. Electricity 3. Other(Specify)

Section C: Household’s Secondary School Enrolmennd Attendance
25.How many children of secondary school age (14-2arg)efrom this household are
currently enrolled in secondary school? 1.Male 2. Female __ Total
26. Did the child/children fail to attend school in tlast school term? 1. Yes 2. No
27.1f YES, how many days in the last school term did/be miss school* NO proceed to
Qn. 29) 1. Childone __ 2. Childtwo __ 3. Child three __ 4. Other(specify)
28.What was/were the main reason(s) for non-atten®tick all that applies)
1. Lack of school fees 2. School is far 3. Sick/ill 4. Poor quality of schools
5. Had to work/help at home6. Pregnancy 7. Insecurity/conflict 8.0ther(specify)
29.How many children of secondary school age are N@®Tsaecondary school in this
household? 1. Male _ 2.Female __ 3. Total
30. Has any of them ever enrolled in secondary schodl?Yes 2. No
31.1f NO, why? 1. Did not complete primary school 2. Performed poorly in KCPE
examination 3. Lack of school fees 4. Other §pecify)
32.1f YES, When did she/he enro{fhdicate month and year)
When did she/he drop-o(iffdicate month and year)

33. What was/were the main reason(s) for dropping ¢tiaR all that applies)
1. Lack of school fees 2. School is far 3. Sick/ill 4. Poor gquality of schools
5.Had to work/help at home 6. Pregnancy 7.Insecurity/conflict 8.Other(specify)
Section D: Effects of Conflict on Secondary Scho@nrolment and Attendance

34.When was the last time that this area was affebiedhe Pokot-Marakwet conflict?

(Indicate year)

35. What was the main cause of the conflict?
36. Did this conflict affect your household’s normatigities? 1. Yes 2. No

37.1f YES, indicate which activities were affected:

Activity Affected Explanation (how the activity was affected)
1. Farming
2. Trading
3.
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38.1f NO to Qn. 36, when was the last time your hoasd’s normal activities were affected

by the Pokot-Marakwet conflichdicate year)

39.Indicate which activities were affected:

Activity Affected Explanation (how the activity was affected)
1. Farming
2. Trading
3.

40. Did the conflict affect secondary school enrolmerthis household? 1. Yes 2. No

41. Explain your answer

42.Did the conflict affect secondary school attendandhis household? 1. Yes 2. No

43.1f YES, how many days in a term did she/he mis®etHuring the last conflict episode?

44.How did the conflict cause school non-attendance@.ed to inability to pay school fees
2. Led to displacement 3. Led to insecurity 4. Other (specify)
45.What is the distance to the nearest secondary E(aqaprox.)KMs

46. In your opinion, do you think the conflict in therea affects the wealthy and poor
households the same way?l. Yes 2. No

47.Explain your answer

48.In your opinion, do you think conflict in this araffects secondary school enrolment for
girls and boys the same way?2. Yes 2. No

49. Explain your answer

Section E: Benefits of Subsidized Secondary Educan to the Household
50. Which of the following type of secondary schoolds) the children from this household
go to?(tick all that applies) 1. Private Boarding 2. Private Day 3. Public Boarding
4. Public Day

51.Are you aware that secondary education costs drsidimed in all public secondary
schools in Kenya? 1. Yes 2. No
52.1f YES, what do you know about the subsidized sdaoy education programme?

53.What informed your decision to enrol the child/dndn in private secondary school
while secondary school costs have been subsidizgdiblic schools?If child/children
attend private secondary school)
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54.Please specify the average costs of other secorsghgol items (non-tuition) that the
household is required to pay per child per ann{iinchild/children attend public
secondary school).

Average Cost (Kshs.) per Year
No. of Public Boarding Public Day School
Children | Item School
School uniform
Books/stationery
Transport

Games kit

School shoes and bag
Development Projects
Lunch

Boarding expensgspecify)
Other(Specify)

55.Please specify the average school fees paid byngsag@er child per yeaflf the

child/children attend private secondary schag$hs.

56. What is your main source of raising secondary stfess?

1. Farm proceed$Specify) 2. Off-farm proceedéspecify)
3. Bank Loans 4. Salary 5. Other(specify)
57.Do you face any challenges meeting the secondéugoscosts required by the school as
a household? 1. Yes 2. No

58. Please explain your answer
59.Are you aware of the National Secondary School Féesdeline (NSSFG)?(If

child/children attend public secondary school) 1. Yes 2. No

60.If YES, has the secondary school in which the cbiiddren attend introduced other
levies/items that are not recommended in the NSSEHGshild/children attend public
secondary school). 1. Yes 2. No 3. I Don’'t Know

61.If YES, specify the item and its average cost lidgoer annum
62.In your opinion, has subsidized secondary educatissisted your household to send

children to school? 1. Yes 2. No

63. Please explain your answer

Section F: Subsidized Secondary Education and Seatary School Enrolment and
Attendance in Conflict-Prone Areas
64.Does the amount of secondary school fees affect gaeision to take a child to

secondary school? 1. Yes 2. No
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65. Do changes in the amount of school fees affect geaision to send a child to school?
1. Yes 2. No

66. In your opinion, how has secondary school enrolna attendance changed in your
household during the last five years (2008-2013)?
1. Getting worse 2. Stayed the same 3.Getting better 4. Other(Specify)
67.Would you attribute these changes to the provisissecondary school subsidy?
1. Yes 2. No

68. Please explain your answer

69.Are any of the children in secondary school in thaisehold on bursary or external
assistance? 1. Yes 2. No

70.1f YES, has this assistance improved secondarya@datirolment and attendance in the
household? 1. Yes 2. No

71.Please explain your answer

72.1f you were faced with the choice of sending a girla boy to secondary school, which
one would you send under the following conditions?

Condition Response Explain
1.Without Secondary School Subsidyi1. Boy[12. Girl [13.Both
2.With Secondary School Subsidy | (11.Boy [12.Girl [13.Both

73.In your opinion, does provision of subsidized sel@y education encourage secondary
school enrolment and attendance in conflict-praeas? 1. Yes 2.No

74.Please explain your answer

75.What challenges do you face as a parent in theidmbd secondary education

programme?

76.What should be done to ensure children in confircihe areas access secondary

education?

THE END

THANK YOU FOR YOUR PARTICIPATION
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APPENDIX 2

Interview Guide for Key Informants
Hello. My name is Margaret Cheptile and | am a studit the Institute for Development Studies
in University of Nairobi. | am carrying out a stusyn the effect of subsidized secondary
education on secondary school enrolment and atteeda conflict-prone areas. The findings of
this study will be used to write an M.A projectwbuld highly appreciate if you spare a few
minutes to answer the following questions. All imf@tion collected will be treated as

confidential. Thank you in advance for your coopiera
Target Population
¢ District Education Officers

¢ Secondary School Head Teachers

Background Information (This section applies to all key informants)

1. Date of interview

2. Name of the respondent, designation, sex, ageleaetof education

3. The year that he/she first started working in #sa (School or District)
General Issues on Secondary Education in the AredThis section applies to all key
informants)

4. What are the main problems facing secondary educatithis area?

5. In your opinion, what is the current status of selay school enrolment and attendance
in this area?
6. Does the conflict between Pokot and Marakwet comtiasnaffect secondary enrolment

and attendance in this area? 1. Yes 2.No [Please explain your answer
7. Has there been any intervention put in place toteactonflict? 1. Yes 2. No
If YES, what was the outcome?
8. In your opinion, do you think the provision of subzed secondary education by the
Government of Kenya has benefited households s(tunflict-affected) area?
1. Yes 2. No [Please explain your answer

9. What is your view on the Government's implementatiof subsidized secondary
education?
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10.In your opinion, why do you think some households#nts do not have adequate
information on subsidized secondary education iogne and NSSFG?

11.Give some suggestions on how the implementatiosubkidized secondary education
programme may be improved.

12.What should be done to ensure that children in ltifrone areas access secondary
education?

District Education Officers

13.With the secondary school subsidy, do you thinkelee some children in this District
who still fail to enrol in secondary school? 1. Yes 2. No
If YES, why do you think some children fail to ehio secondary school despite the
provision of subsidized secondary educatigA8k for concrete figures on secondary
school enrolment levels)

14.What should be done to ensure that children whooateof secondary school in this
District are enrolled?

15.What should be done to ensure retention of alld@ivaso are currently enrolled?

16.What should be done to ensure that those currentiylled attend school regularly?

17.What can you say are the main challenges facingirttiementation of subsidized
secondary education programme in this District?

18.What can be done to improve the implementation ulfsslized secondary education
programme in this District?

19. Are there any other forms of financial assistangalable for secondary school students
in this District? 1. Yes 2. No [Of yes, please specify the type and the targeted
beneficiaries

20.1In your opinion, have these forms of assistanckieniced secondary school enrolment
and attendance in the District?1. Yes 2. No [Please explain your answer

21.1s there any other issue about subsidized seconddugcation that has not been
mentioned and you would like to discuss?

Secondary School Head Teachers

22.In your opinion, do you think subsidized secondedycation has influenced secondary
school enrolment and attendance in your school?1. Yes 2. No
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*Please explain your answgksk for concrete figures on the school’s enrolntewntls)

23.Why do you think some children fail to enrol oremitl secondary school despite the
provision of subsidized secondary education?

24.What challenges is this school facing in implemamtsubsidized secondary education
programme?

25.How does this school deal with these challenges?

26.What is your view on the argument that a delayhm telease of subsidized secondary
education funds by the Government forces schoolsnpose extra levies on the
households?Probe whether the school has introduced any detrees).

27.Indicate the average amount of school fees chapgedtudent per year in this school
(Kshs.) how much of this, on average, issbbold out-of pocket contribution?
(Kshs.)

28.Is there any other issue about subsidized seconddugcation that has not been

mentioned and you would like to discuss?

THE END

THANK YOU FOR YOUR PARTICIPATION
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