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ABSTRACT

This study focuses on the morphosyntactic erroramtten Kiswabhili that result from the
influence of Sheng and non-target structures. Theysattempts a morphosyntactic analysis
of Sheng and non-target structure to determiner thdiluence on Standard Kiswahili
proficiency of form three learners. The main ohjexbf the study was to identify the Sheng
morphosyntactic structures, provide linguistic dgdon and explore communication
strategies used by learners in their attempt tairatlinguistic competence. A detailed
typology of these morphosyntactic deviations isegivand their source and implications on

the national examination discussed.

The study was guided by Interlanguage theory apqgs®d by Selinker (1972). Sheng
morphosyntactic structures were analysed usingfileesuccessive steps of error analysis
theoretical model of identification, descriptioxptanation, evaluation and recommendation.
The sample of the study consisted of 368 learnexwm from nine schools from the eight
divisions of Nairobi County namely; Central, Dagtiye Embakasi, Kasarani, Kibera,

Makadara, Pumwani and Westlands

The sample population was obtained through purpbsefd stratified sampling. The data
comprised of oral and written compositions by fahmee students from nine schools. The
scripts were marked and oral compositions tranedriihe errors obtained from the written
and oral compositions and the identified errorsikattable to Sheng interlanguage were
analysed and categorized into five grammatical grates. Errors related to noun classes
were also analysed and the correct Kiswahili Stehdarm given. The frequency and

distribution of errors was determined subject te five grammatical categories and in
conformity with the objectives of the study.

Statistical distribution of Sheng morphosyntactitustures obtained from the corpus
generated by the learners were presented. Martitestaf the psycholinguistic processes as
put forward by Selinker was assessed in terms @if tfistribution and frequency. A brief

comparative assessment of Sheng and pidgin was tdotetermine whether Sheng can be

classified in the same category with pidgin.

On the basis of the findings of this study, Shemgphosyntactic structures were found to be
a prevalent feature in the written and oral compss of form three learners. This is a major

hindrance to the attainment of curriculum goalse Tihdings from the analysis revealed that



the oral and written form three compositions haagous Sheng-related morphosyntactic
errors that hinder the attainment of the objectiveshe prescribed Kiswabhili syllabus. In
light of these findings, several recommendationgewmade, among them formulating

school- based language policies that will encoutgadard Kiswabhili proficiency.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Kiswahili is learnt and taught as a second languagg in the multilingual and multiethnic
setting of Kenya where indigenous languages shasatglinguistic diversity (Whiteley
1974). Kiswahili is compulsory at the primary artendary school levels. It is examined at
the end of the four-year secondary school courskisira key determinant in the course
placement in the higher institutions of learnints teaching is based on a prescriptive

syllabus.

Mbaabu and Nzuga (2003) state that the term Sheagblend of two words derived from
Kiswahili and English. Kiswahili contributesh while English contributegngto form the
term Sheng. Kaviti (2013) concurs with Mbaabu byirsg that Sheng is a blended form
derived from the compounds ‘&hili and_Engjsh. Three suggestions have been advanced to

explain the origin of Sheng.

One claim suggests that Sheng emerged from a camplétilingual and multicultural
situation coupled with housing problems that wersvalent in Nairobi’'s middle class estates
in the early 1970s. Mbaabu (2003: ii) supports itk by arguing that Sheng was started by
the urban youth as a secret code to communicate@rtimselves. Inadequate housing
among the urban dwellers curtailed their freedom p@rsonal privacy. This compelled the
youth to take advantage of the multilingual sitoatito secretly pass messages amongst
themselves while keeping the adults in the darlgufrg from this perspective, Sheng is a
code created by young people as a badge of idealdp designed to exclude adults. It is
used as a shibboleth to distinguish those who lgetorthe group and those who do not. Its

growth is attributed to the need by young peopteafoalternativdéingua franca.



The second postulation was put forward by Abdulazid Osinde (1997). They claim that
Sheng originated from the deviant behaviour ofybath living in the near-slum estates of
Nairobi’'s Eastland’s areas. Since the wider comiyudid not approve of their behaviour,
they devised a code of communication that was wtaedable only by its members, known
as wakora in Kiswahili. This group conducted its illegal lesss under the immunity

provided by Sheng’'s incomprehensibility among ttleeomembers of society.

The third suggestion was advanced by Brian Tetl®84). He postulates that Sheng is an
amalgamation of various Kenyan languages, broulgbtiaby a communication need by the
ethnically heterogeneous urban youth. Kenya haghlguforty-two languages that are

extensively used in various socio-cultural settingsis claim tends to classify Sheng under

pidgin, an idea that has been disputed by sevesahrchers.

Sheng has not attained the full status of a langulag to the following deficiencies. It has no
recognised dictionary or group of dictionaries, ethembody standardized spelling. This is a
resultant feature of its amorphous linguistic dwoe, it has no recognized record of
grammatical forms and rules which guides its usagd it has no standard system of

pronunciation.

Sheng has borrowed heavily from Kiswahili morphatady and syntactical elements.
However, its grammar is different from that of Stard Kiswahili as illustrated by the

following example:

Atakamu
/a-ta-ka-mu/

He/She will come.



{a-} is a personal pronoun morpheme in reference tthilek person singular.td-} is a tense
marker.Kamuis a verb root derived from the English lexemeome. The English sound /k/,
which manifests as c in English is not found in wasili phonology and is therefore,
substituted with /k/ in order to conform to the Wahili grammatical rules. A person who is
not familiar with Kiswahili grammar can easily benvinced that #gakamuis a Kiswabhili
lexeme since the formulation does not contravene Kiswahili grammatical or syllabic
structure rules. Another characteristic of the Kikili pronoun of the third person singular is
the absence of an overt marking that suggests rotopical reference to masculinity or
femininity. The Kiswahili morphemea{} is an equivalent ohe or shein English which
clearly defines the gender of the subject. Thia dear compliance to Kiswabhili phonology.
Chai (2000) asserts that the Standard languagenistamed through the elaboration of its
functions. It inculcates literacy in that writing ieasy and the rules of correctness are
envisaged through the education system. It is filois1point that we wish to present a brief

historical background of Kiswahili in Kenya.

During the colonial era, African languages werecpthsecond to English in the order of
importance. Africans were taught a minimal gramnoaserve the interests of the colonial
administration. These included rendering manuariaal, religious or technical services.
Moreover, the administration went ahead to propasesducational system in which the
language of instruction was vernacular. English d@smed too complex and sophisticated
for Africans (Chimerah 1998) Africans reacted shar the enactment of vernacular
schools and other restrictions. They, thereforeated the “independent schoolghere the
medium of instruction was to be English. To theine, move by the colonial administration to
use only vernacular in African schools was to naimthe local people in relative ignorance

for better subservience to the British. The langueanflict was born.



Shortly after Kenya joined the ranks of free nagioknglish was adopted as the Official
Language and Kiswabhili thHengua franca.Eleven years later, in 1974, Kiswahili became the
national language. This meant that the languageasbfuction in all institutions of learning
was to be English. However, in lower primary classaching could be done in Kiswahili in

urban centres, or in indigenous languages in tred settings.

In 1985, the Government of Kenya made Kiswahilobanpulsory and examinable subject in
secondary schools. The decision gave Kiswabhili naordess the same status as English. As a
result, students and teachers had to redouble éfimirts to study Kiswahili. The subject
received a boost after the enactment of the newstitotion in August 2010, in which
Kiswahili was elevated to the level of an officiahguage alongside English Language. This

leap reinforces the importance of Kiswabhili in bttle education and political arena.

It is a Bantu language that is spoken by an estichéifty million people and is the most
widely understood language in Africa after Arabit.is used as dingua francaby an
ethnically diverse people living in East and Cdmifaica. The standard variety here means a
superimposed variety of Kiswahili that serves astional medium of discourse primarily in
education, administration and science (Chai 2000r2)he education system, it serves as a
language of instruction in primary one to threeuiban areas. It is taught as compulsory
subject in both primary and secondary level. Ttamaard form, however, is under threat
from degeneration and encroachment from other laggsi in contact. This is done through
juxtaposing its morphemes with those of a varidthast languages, as well as code mixing

and code shifting which affect its standard.

Sheng morphosyntactic structures can highly affieetstudent’s competence in Kiswabhili,

which is an examinable subject by the Kenya Nati&xamination Council.



In this chapter, we have examined the variousofadhat contributed to the emergence of
Sheng as postulated by various researchers. Tudg adopted the term errors as a departure

from the standard norm.

1.2 Statement of the Problem

In recent years, linguists and stake holders inetthecation sector have expressed concern
over the falling standards of Kiswahili performannehe national examination, a view that
was echoed by the then Minister of Education tite Mr. Mutula Kilonzo as he was
releasing the 2012 Kenya Certificate of Seconddncation results

While the use of Sheng as a communication code iniially confined to the urban
environment, its use has spread to the rural adeasto increased social mobility and
interaction. There are two varieties of urban yoclles, Sheng and Engsh. While Sheng
bases its structure on grammatical structure ow#di, Engsh matrix language is English.
Sheng is however, more widespread while Engshnfireed to the affluent areas of Nairobi.
This widespread use of Sheng has raised signifitagtistic and pedagogical questions
associated with the attainment of Kiswahili pradioty. Most of the linguistic difficulties of
L2 learners that are brought about by the interfezeof L1 have been investigated, but the
area of the influence of Sheng morphosyntacticcaires on Standard Kiswabhili remains
unexplored. It is for this reason that the studygét to investigate the influence of morpho-
syntactic structures of Sheng and non-target streston Standard Kiswabhili.

The widespread use of Sheng in the informal socmtexts by urban youth as a
communication code has been studied and elabobgtedsinde Ken (1986) who proposes
possible sociolinguistic dynamics, which have dbated to its emergence. Some linguistic
insights have been explained from the perspecfiveultilingual environments in which the
origin and characteristics are discussed in relat®m the diglossic relations among ethnic

languages, Kiswabhili and English.



Sociolinguistic studies in multilingual environment Wardhaugh (1986), Farsold R. (1990),
Pride and Holmes (1972) and others have identifiede switching and code mixing as

critical communicative phenomena in language cdrdiigations.

The emergence of Sheng and its formation procedsesiot entirely fall within this

framework although its origin is premised in theistinguistic domain. Other attempts to
characterise Sheng have sought explanations frgmigation and creolization processes in
which linguistic features such as phonological,idak and syntactic features of speech

undergo simplification, modification and elaboratio

Closely related to sociolinguistic studies so faed are learner- oriented studies of Ellis
(1985), Hatch (1969), Adjemian C. (1976) and Tordqd®77) and others who sought
psycholinguistic explanations within second languagquisition theories into how learners
acquire, control, modify and internalize linguistiata exposed to them. Studies seeking the
characterization of Sheng from the sociolinguistipsycholinguistic perspectives separately
have given inadequate treatment to the phenomeinge the relationship between Sheng

and the languages from which it is derived is nsingple one of language transfer.

It is worth noting that Kiswahili occupies an impant place in the lives of Kenyans. Its
sociological role and academic importance cannaiveelooked. According to Session Paper
Number 1 of 2005, education is an investment in d&uroapital and a key determinant of
economic growth. World Bank Working Paper Numbefl ¥2007) further observed that
secondary education and training is one of thef&etprs for increased economic growth and
social development. It is a tool for economic grlow&iven its importance on the overall
grading in K.C.S.E (Kenya Certificate of Secondiducation), it is evident that Kiswabhili
exerts influence on the life of an individual aslivees on the social development of a nation.

Majority of the learners however, face challengeshie attainment of the minimum entry



grade to lucrative careers as evidenced by theviollg K.C.S.E results for the last five

years.

Table 1: K.N.E.C Report on candidates’ overall perdrmance in Kiswahili, 2005-2009

MWAKA KARATASI WATAHINIWA| ALAMA YA ALAMAYA ALAMA
JUU WASTANI |TANGANISHO

2005 1 259,301 40 20.25 6.37
2 80 34.04 10.61

3 80 37.57 14.01

Jumla 200 91.89 26.00

2006 1 241,272 40 15.31 7.68
2 80 40.60 11.80

3 80 48.48 14.63

Jumla 200 104.39 29.00

2007 1 272,905 40 15.80 6.42
2 80 32.22 11.91

3 80 43.49 13.12

Jumla 200 91.51 27.00

2008 1 304,314 40 14.20 7.18
2 80 29.18 11.43

3 80 31.17 13.64

Jumla 200 74.55 32.25

2009 1 335,118 40 15.40 6.93
2 80 29.03 11.96

3 80 32.72 13.11

200 77.15 32.00

Source: K.N.E.C 2009, Examination Report.



Despite the efforts made to ensure the attainn@ncurriculum goals, pre-research
observation has revealed that learners have cadtitu make grammatically Sheng- related
errors that hinder their proficiency. The finding®re corroborated by reports from the

Kenya Examinations Council and print media.

The occurrence of Sheng morpho-syntactic structimethe Kiswahili interlanguage of
learners and its obvious effect in the attainmeft Kiswahili proficiency remains
understudied in the existing literature. This stunlyestigated the prevalence and nature of
Sheng morphosyntactic structures in the Kiswaloitirfal expressions of learners and their
effect on the attainment of curriculum goals. TWi&s done within the psycholinguistic and
sociolinguistic parameters. An assessment of fecebn the performance of Kiswahili tests

was done. The study was premised on the interlayggtieeory and error analysis theory.

1.3 Objectives of the Study

The study was designed to address the followingatives:

1. To identify Sheng morphosyntactic structures in twmposition of form three

learners.

2. To provide a linguistic description of the ideradi Sheng-relate influences.

3. To explore the communication strategies used byné&ra and establish their

relationship with the production of Sheng and nanget structures

The first objective was premised on the fact tleat fnvestigations have so far been carried
out to identify and consequently describe the attarestics of Sheng related structures. This
study applied Error Analysis procedure in whicls ihypothesized that errors are systematic,
consistent devices characteristic of the learderguistic system at a given stage of learning

and therefore can be identified from the corpufooh three learners.



The second objective implies that by giving a lisga description of the identified Sheng
related structures, it will be plausible to deterenithe effect of their occurrence on the

written composition of form three learner and Kisilidanguage proficiency in general.

The third objective stipulates that there is somle, which needs to be investigated, between
the communication strategies employed by the leara@d the quality and quantity of

Standard Kiswabhili output.

This study recognises that learners experiencelgmabin their written expressions because
of superimposition of Sheng related morpho-syntastiructures. It is hoped that the
linguistic challenges investigated in this studyll vee used to guide informed classroom

practice and preparation of appropriate teachintgnah

1.4 Hypotheses

Having provided an overview of pertinent issuesaficern in which the problem of Sheng
and non target structures in Standard Kiswahili peeceived, the considered working

hypotheses for this study were as follows:

1. Sheng related structures are prevalent in thiétew composition of form
three learners and are idetti@aTheir characteristics differ significantly fno

those of Standard Kiswalhili.

2. A considerable number of Sheng related erroeslanby students in their
compositions are linguisticalliescribable and they effect significantly the

learners attempt to attain StaddKiswahili  proficiency.

3. Learners use communication strategies iaradabridge the linguistic gap

created by inadequate input or socioldgoaironment.



Learners whose written Kiswahili compositidraere few Sheng related
structures are perceived as approximating thett&gdge They were expected to
rely on communication strategies that are dire@lgted to the structures of

Standard Kiswabhili.

1.5 Rationale of the Study
This study can be justified on the grounds of éigvance to applied linguistics. Occurrence
and frequency of nontargetlike Sheng- related mmgmtactic structures in the Standard
Kiswahili expressions of learners suggest that §hwas lexico-semantic properties whose
communicative reality should be investigated andcdbed. This can only be done by

critically examining the morphosyntactic structuoésSheng prevalent in Kiswahili corpus.

The fact that learners affix morphemes that amen§hrelated to Kiswabhili expressions raises
an interesting question about active morphologmracesses in both Sheng and Kiswahili.
According to the theories of language learning byadken (1982), Dulay H. & Burt M.

(1974), Lightbrown (1985) and others, learners aeganguage from the input they receive.
They need comprehensible input in order to usetdhget language competently since as
Robin (1964:223) puts it, the acquisition of thetsgtic component constitutes an important
aspect of grammar, which in turn facilitates comioation and social interaction.

Interference of Sheng and related non-target strestin Kiswahili syntax therefore has an

effect on the communicative function of the leashé&anguage.

In this regard, Kiswabhili learners who have notrbexposed to adequate comprehensible
Kiswabhili input will employ specific communicatiostrategies in which Sheng- related
morpho-syntactic structures feature prominentlyer€fore, the study of the characteristics
and nature of Sheng- related morpho-syntactic &tres in Kiswahili constructions is

important.
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The study is also justified on pedagogical grousitise teachers of Kiswahili will benefit

from a linguistic theory on teaching methods arsbueces that are available to them.

An in-depth investigation of the influence of Shengl related structure on the written work
of secondary school learners has not been donarsinfparticular, no effort has been made
to establish the role of Sheng in hindering effectpedagogical process. This study has
provided concrete information on learner behaviaur,aspect of high utility to the teacher
and educationists in general in the planning ofagedical strategy. Ayot (1984) argues that
a classroom teacher needs to identify problem dredlse use of evaluative tests. It is based
on the results of that evaluation that pupils ai@dgd and decisions made on the type of
instructional practice to be employed. Studies, cwhhave been done to investigate the
morphosyntactic structures of Sheng in Kiswahilie gew. This study is, therefore,

significant as it provides additional informatiom the understanding of difficulties

experienced by learners whose linguistic envirorisiare diverse. The findings of this study

are expected to provide corrective feedback tolagg teaching practice.

Finally, practical investigation would contribute the quest for solutions to the poor
performance in Kiswabhili language examinations @mo®ls, and that it would present a
worthwhile contribution to language teaching in anbesides acting as a reference point to

other researchers.

Error analysis procedure used in the data analgsiseneficial in determining remedial
strategies since it identifies errors and gaphé dcquisition process, leading to improved

performance.

Kiswabhili plays a central role in the lives of Kems. It facilitates social interaction as well
as to ensures upward mobility in the employmentasesince entry to most tertiary and

higher institutions requires a good pass in theguage. Having been elevated to the status of
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an official language in the new constitution, th@nslards of Kiswahili need to be guarded.
Through this study, practical and fact-orientedoremendations on pedagogical practices

will be provided.

1.6 Scope and Limitations of the Study
This investigation was essentially a synchroniagtas it focused on present day use of
Sheng-related non-target-like Kiswahili by learneYouthful urban learners mainly use
Sheng and its morphosyntactic structures are disshable from that of SK. However,
increased social mobility and interaction due tgpriaved infrastructure has witnessed
increasing use of Sheng by the youth in the rureds Although the study focused on the
urban learners as a major source of data, pateofdata was collected from a sample of
learners from peri-urban schools. The populati@rdfore gave a representative sample of

the Kenyan youth

As the statement of the problem shows, the studylinated to the investigation of morpho-
syntactic structures of Sheng and related morphmdbgorocesses which contribute to
communicative effectiveness or non-effectivened® results from the study of the influence
of morpho-syntactic structures of Sheng and relatattarget structures on SK. may not be
necessarily generalized to encompass other levddsguage like phonology and semantics.
Due to language dynamicity, what has been preseatedanalysed in this study is not

exhaustive.

The study was conducted among form three studentsne secondary schools. The study
limited its population to only one level-form thrésarners. Such a group offers an ideal
population for study since it is relatively unifor®®ome of the selected schools obtained their
student population from within the district thaethchools are located. Mixed schools were

selected in order to overcome gender bias. Whavastnot possible to get a mixed school of
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the said category, a girls and a boy’s school werposely selected to constitute the data of
the study. A case in point is Dagoretti Divisionext a girl's school and a boy’s school were
chosen. Purposeful sampling procedure was useceléztsthe schools from each of the
Nairobi County divisions namely: Central, Dagoreimbakasi, Kasarani, Kibera, Makadara,
Pumwani, and Westlands. Nine teachers, one fronh eahool provided information on
Sheng prevalence and pattern of use among stutteotsgh filling a questionnaire. The

study addressed these parameters while retainengijectives of the study.

1.7 Definition of Terms

Code The particular dialect or language that a persamosés to use on any

occasion. Sheng is an example of a code used flomemication.

Code mixing Juxtaposing elements from two or more languagesliaects. An
example of code mixing is where Sheng users a&hahili prefixes

to an English lexeme to make it an acceptable Sthemd.

Code switching Alternating use of two or more codes in the santesersational event.
Thus, code-switching is the use of more than amgulstic variety in a
manner consistent with the syntax and phonologgaah.Wardhaugh

(1986) identifies two types of code switching:

0] Situational where language used changes accordmng t

situations of the conversant.

(i) Metaphorical code switching where a code changesriiing

on the formality or informality of the situation.

The two situations were not considered differemtlthis study.
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Communication strategy Systematic attempt by the learners to express @odie

Copula verb

Error

meaning in the target language in situations withee appropriate

target language rules have not been formed.

A special type of verb that connects the subjée sentence with the
complement. Copular verb relates other elementslaafse structure.
Examples of copular verbs in Kiswahili arg, si, and ndi. The

following sentences demonstrate their usage:

1. Mwanafunzini mwerevu. /mw-anafunzi ni mw-erevu/

2. Kiatu hiki si changu. /ki-atu hi-ki si ¢ h-angu/

3. Huyu ndiye aliyechaguliwa. /hu-yu ndi-ye a-li-ye-chagu-iw
a/

Deviation from standard language norms. Consigerfallowing Sheng

example that deviates from the Standard Kiswabhili:
Hizo ni uwongo. /hi-zo ni u-w@o/

The demonstrativhizois an error in Standard Kiswabhili.

Embeded language Other languages that only make lexical and phrematribution to the

First language

Gender markers

frame already set by the matrix language (Ogecb220
One’s native language or mother tongue.

For the purpose of this study, the term is useefer to the morpheme

that refers to masculinity or femininity.
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Interlanguage

Learners

Matrix language

Multilingual

Pidgin

Semantic shift

Sheng

A cohesive linguistic system that is distinct frdmoth the source

language and target language.

Form three students who provided the data for tilngys

The dominant language that provides the gramuadatiame of the
second language or code. Kiswabhili is the matrhgleage for Sheng.

It is more active and frequently used.

Use of more than two languages. Sheng arose framulélingual
environment where its speakers are proficient iswkihili and mother

tongue.

An emergent functionally and specialized linguistiariety which
exhibits extensive simplification in its grammaratises as a medium
of communication between speakers of different U=ggs,
characterized by grammatical structure and lexgcaitent originating
in differing sources, by unintelligibility to speats of the source
language and by stability. It emerges as a diffesgstem from that of

its antecedent parent languages or lexifiers (M&005)

When aword acquires a different meaning while dropping dhiginal
meaning, or when it changes in the circumstancassaise (Makori

2011)

A mixed code used by urban youth in communicatiod aentity-
formation. It is an evolving hybrid language whicexhibits
immeasurable creativity, innovativeness and coigaigeits lexicon

(Makori 2011)
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Slang

Standardization

Standard language

Stable code

Sociolect

Source language

A kind of a language occurring chiefly in casspleech, made up
typically of short-lived coinages and figures okeph. It is a variety
used by the lower classes of society marked byrnméd, casual and

simplified linguistic expressions (Mazrui 2005).

A deliberate attempt to prescribe norms to lagguasers by removing
variability and arriving at a variety that is suipgposed on the users
and stating that it is the correct way to use guage (Chai 2000).
Any interference by Sheng structures is therefaredntravention of

the rules and is regarded as non-target-like proasentence.

A dialect of language that has been given eithgall®r quasi-legal
status. It is a superposed variety of a languagehvberves as a
national medium of discourse primarily in educati@dministration
and science ( Byron 1976). It is usually taughgchools and is used in

the media.

Languages whose grammar and lexicon are stablethign study,
Kiswahili and English are stable codes while Shiangonsidered as

unstable code

A variety of language spoken by a group of pedplex particular

social class or age which is intended to serveceabkpurpose.

Lexifier language from which a language gets l@gicon. Sheng
source languages include kikuyu, luo, English armima among

others.
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Syllabus

Target language

Teacher

A plan that states exactly what students shoeédnl in a particular

subject as stipulated by the curriculum.

A language that one learns in order to attairfiggemcy. The target

language in the context of this study is Standasivihili.

For the purpose of this study, the term refera teained professional
employed to guide and direct learning experiendestudents in an

educational institution.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

According to Mugenda & Mugenda (2003), conductinditerature review involves the

systematic identification, location and analysisdoEuments containing information related
to the research problem being investigated. In \oéthis statement, this section focuses on
literature that was found relevant to the studyew& of various researchers are highlighted
and similarities and differences to this reseatobms. Theories that guided this research

because of symbiotic complementary relationshipaése discussed.

Many researches have been done on Sheng in theviasly years. Ogechi (2005) attests to
this by saying that there are some areas that havebeen attempted. Most of these
researches focused on the origin of Sheng, itstifume and its lexical formation processes:
no study has been done so far to quantify the enfte of Sheng morphosyntactic structures
on performance in Kiswahili tests in secondary stfi0As Miguda-Attyang (2003:39) puts

it, if Sheng negatively influences Kiswabhili anddtish, then it should be discouraged, and

the best place to do this is in school.

With regard to Kiswahili, researches that have besmied out are those that have to do with
instructional practices and the attitude of sctwliowards Kiswahili. However, several
researches have been carried out on second langugqgssition. The most notable one is the
study by Mwaniki (2001) which focused on the iraaduage of Kikuyu learners and which,
like this study, employs error analysis technighivaniki’'s study, however, focuses on
aspects of English syntactic categories. This sadbpted an interpretative approach whose

underlying principle was to classify deviationsterms of psycholinguistic origin and to
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analyse the resultant deviation structures thaBaeng related with a view to assessing their
effects on Standard Kiswabhili. The following seatipresents a review of literature on the

study.

2.1 Literature on Sheng

In an attempt to put Sheng in its proper perspectitbaabu & Nzuga (2003) advance the
view that Sheng derives its lexicon from all thegaages used in Kenya regardless of
whether they are of African, Asian or Europeaniaridhe following examples attest to this

fact:

1. Dwazi meangoolishness or stupidity (from Kiswabhili wordi§iwaa},which refers to a

person, who is slow in grasping things or acting.)

2. Baikais used to name a tightly fitting short, origityalVorn by professional bicycle riders
but currently worn by sportswomen and men (fromBhglish word biker” which

means a person who rides a bicycle, especiallyuntam bike)

3. Saikoromeans old or outdated (from Luhya waddsakhuluwhich meansld man).

4. Budameans boss or father (from the Asian wBrtldhawho is an anciergageand

philosopher)

5. Aleimeans ‘to go’ (from the French woatler meaningto go

6. Giringo means stranger, intruder, non-member (from a LAirerican wordgringo,

which means foreignej.

7. Thogsmeans ‘your father’ (from a Kikuyu wottloguomeaningyour father)

Sheng grammar is different from that of Standarsidghili as illustrated in the following

examples:
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8. Fathee hizo ni uwongo.

[fathe: hi-zo ni u-wo/
Father cl.10- demonstrative Cigp lie
9. Kibenje kina mamumu za yson
/ki-bere ki-na ma-mumu za sony i: /
Lady’s handbag cl. 7-has cl.6-money cl.10-ass-forpolice officer.

The two sentences show that Standard Kiswahili moarkers are largely ignored in Sheng

constructions. The following is also notable:

Example (1) fathee/is derived from the English noun fathémizo/ is a demonstrative used
in reference to the class ten nouns. This has bgeth in discord witliwongq which is from

class thirteen nouns.

Example (2) is constructed with morphemes from éhseurces: Kiswahili, Kikuyu and
English. The wordibenjeis a cl. 7 noun derived from the Kiswahili wdkibeti. Kina is a
Kiswabhili infinitive verb compounded fromk{} - which is a class seven prefix and the root
{na}. Mamumuis sourced from the Kikuyu wotkdmumumeaning numerous bank notes. The
noun class four markern{a} (for plural) is affixed onmumuto imply plurality. The
associative Za (of’) is sourced from KiswahiliSonyiis derived from an English word
soldier There is no concord between the possessndumuand the possesseonyiof the
noun phrasenamumu za sonypolice officer's money). This is because the acefform of
the associativeais for noun cl. 10 and, is, therefore, approprieitee possessemamumus

a cl. 10 noun. Such discords are a common chaistatesf Sheng sentences.

20



Another important feature of Sheng manifests itselhorphological structures. Morphemes
are fixed at the verb initial before juxtaposing thxisting Kiswabhili root with an English

verb derivative.

The following examples testify to this fact.

10. Atakamu

la-ta-kamu/

She/he will come

{a-} is a personal pronoun morpheme in references tthttieperson singular whiletd} is a
tense markef-kamu} is a verb root derived from the English éame —comeThe syllables

of the verb come have been modified in order tdawon to the rules of Kiswahili grammar.
Mbaabu and Nzuga (2003) focussed on Sheng lexerhey. dispute claims that Sheng is a
Creole on the ground that Sheng has no native spgakhe emergence of Sheng was not
motivated by a need for a language of inter-grooqmmunication as does pidgins that give
rise to Creole. Also, the vocabulary and grammaSioéng cannot be described as simple.
This is because Sheng speakers are competenkeiasatwo languages, a mother tongue and
either Kiswahili or English. Kaviti (2013) concunsth this view and states that it is the norm
for city dwellers to have competence (in varyingme) of at least three languages — an

ethnic language, Kiswabhili and English.

These views enriched this study since the researehgaged in research on language
interference. The grammar and vocabulary that thescribe as not so simple formed the
researcher’s main elements of analysis. In ordestablish what Sheng is, it was important
to refer to the socio- linguistic situation thaepeded its emergence. The authors’ preamble

and collection of Sheng vocabulary was a valuabsource and has greatly benefited this
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study. One of the shortcomings of Mbaabu and Nzughidy is the brevity of the definitions

given and its inclination to the semantic aspe@uéng.

Miguda-Attyang, J. (2003), investigates the at&tuof Sheng as an emerging language
among the people of Nairobi. The study reveals thatattitude towards Sheng is largely
negative. Sheng speakers are thought of as incemipét both Kiswahili and English.
Another very important observation that Miguda nsisethat Kiswahili has a very important
role as a national language and the lingua framcatHfe Kenyan population. Its role in
unifying the forty two stable codes, Webb & Kembar& (1992) in Kenya cannot be
underscored. It is with the same concern that skations that Kiswahili is taught as a
subject and pupils must pass in it at both primand secondary school national
examinations. The researcher’s view calls for atwal step in the education sector. One
such step is an in-depth examination of the eft#cEheng on Standard Kiswahili; and
mother tongue interference. It is on the basi$isf$tudy that recommendations will be made
on how to improve on the teaching and learning @sec The point of divergence is that
Miguda-Attyang’s study is in the field of sociolimgtics whereas this study is in the field of

applied linguistics.

Mazrui, A. (1990:179) poses a challenge by clainthmegf there are local variations based on
the ethnically predominant group of the respectoealities. The Sheng of predominantly
Kikuyu Bahati, therefore, would be expected to havegher proportion of Kikuyu linguistic
items than, say, the Sheng spoken in Majengo, thargh both are situated in Nairobi. The
same trend of the predominant language contribwgregtly to the linguistic items in Sheng,
he says, would apply to the Sheng of the predoniydmo location of Kaloleni or
Makadara. In this study, the researcher’'s samplgulption is derived from the eight

divisions of Nairobi County, which have differentheic orientations. The population

22



therefore is a representative sample of the urlvahperi-urban youth as well as areas of

different language predominance.

The phonological and morphological studies thatehbgen carried out concur that though
Sheng borrows heavily from Kiswabhili and sparinfiiyn other local and foreign languages,
it is modified to fit into Sheng morphosyntacticustture. The studies, according to Ogechi
(2002), do not explicitly show how Sheng structaomforms to or differs from Kiswabhili-
type concord. He identifies other languages thihirfahe same league with Sheng referring
to them as urban youth languages. These are Is@mdtd sotsitaal in South Africa, Indoubil
in Ivory Coast, Pidgin English in Nigeria, Luyaaye Uganda, Kiswakinge in Tanzania,
Lingala ya Bayankee in Congo and Camfranglas in€aon, among others. He claims that
some of these languages are used for wider comuationc besides their sociological
function. Their fluidity, however, remains a bigatlenge even to researchers. Sheng is an
unstable code just like the above mentioned cotles.idea of publishing in Sheng faces a
lot of challenges since the rise of new lexemed vahder the previous publications
redundant. Nevertheless there are few publicatibat mainly targets the youth. A case in
point is the Kwani publications. It starts in urkeneas before spreading to rural areas. By the
time it gets to the rural areas, further distosi@amd modifications will have been made. It is
this view and the information on the historical depment of Sheng that guided the

researcher on the sample choice.

Bure, (2006) argues that there is need to connglettiae young generation and with what the
target audience understands best. If heeded, thisment can have negative effects on
written and spoken Kiswahili since as Friedman Rogvl (1980) puts it, students come with

different varieties of language due to their baokgd.
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In his study, Mazrui posits that Sheng has statt®eloping its own peculiarities. Apart from
the predominantly up-country Swabhili features whaety no regard to nominal class concord,
or which will not abide by the linguistic norm o$age, Sheng is acquiring its own identity

(Mazrui 1995:176)

Although the views of the above-mentioned scho&es not directly related to this study,
they play a significant role in providing backgraumformation and revealing the gaps that

need to be filled.

2.2 Literature on Interlanguage and Error Analysis Theory

This study was guided by Interlanguage theory apgwed by Selinker (1972). The five
successive steps of error analysis were used iratladysis. The term interlanguage was
elaborated by Selinker (1972) as the separateititigisystem, which is hypothesizable from
the observed output (target like and nontargetlidelearners’ attempted production of the
target language. According to Selinker (1975:14the learners’ language need not
correspond with the target language since its éaslumanifests characteristic differences.

He observed that this learner language is a dynaamiable and is constantly changing.

Nemser (1971b) and Dickerson (1975) studied theanya and variable characteristics of
learner language and concluded that the observetihody in change results to a series of
interlocking systems. Elsewhere, Corder (1981:8@pduced the notion of developmental
continuum while Bickerton (1975) and de-Camp (19%hye used the term ‘linguistic

continua’ to refer to interlanguage as dynamic sadable. They suggest that the learner

language should be viewed as being ordered, hlgcalcand systematic.

Corder (1971b) and Selinker (1972) have indicdted learner language employs specific

communication strategies, which correspond to thokenatural languages. Pragmatic
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approach takes into account a considerable nunfbssues, which do not generally receive
much attention in the formal linguist’s descriptiohsentential syntax. It is clear that every
day human interaction is characterized by the pymniateractional rather than transactional
use. Language is used to establish and maintailals@tationships and to enhance peer
solidarity. This is what Ekman and Friesen (196%)ards as interactional function. Sheng

origin and development has a strong interactioaéler than transactional attributes.

In this study, the use of Sheng related structapsears to be consistent with stipulations
made by Corder P. and Selinker L. that focus onatttéeve psycholinguistic processes of
interlanguage. Dulay et al (1972) elaborate themegsses as the subconscious process,
which learners use to organise the language inmgreing to the rules in order to construct,
understand and generate sentences. This is whatyBail al (1972) summarises as the
creative construction hypothesis and it was releiraguiding the investigation in this study.
Kiswahili learners creatively construct meaning8ieng related structures in which they
communicate while generating new sentences. ltthvasbjective of this study to identify
the underlying morphological processes that unglettie production of Sheng- related

morpho-syntactic structures.

The Sheng related structures that learners genarata product of the social environment
and their creative potential as well as the natfr¢éhe linguistic input. According to this
theory, the multilingual environment provides ahrisource of linguistic input and the
learners creatively organise this input to geneméaningful sentences according to their
needs. In this respect, Krashen (1981a) proposas lvehterms as comprehensible input as an
important aspect in the interaction process sihg@roduces communicative activities in the

attainment of language proficiency.
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By making use of insights and principles explicisfated in the interlanguage theory , this
study was able to provide principled explanatiante ithe active Sheng formation process,
which in turn guided approaches that can be apptigtie teaching of Standard Kiswabhili.
The five successive steps of error analysis, namegntification, description, explanation,
evaluation and correction were used in analysimgdata. This study employed the Error

Analysis approach as espoused by Corder (1971)

Corder (1971) contends that error analysis is lgrgenfined to the study of expressive
errors, spoken or written. He suggests the abaedieps in error analysis. Identification is
the first stage, which has to do with correct rettign of error. This stage is purely a
linguistic activity. Description of error is essily a comparative process. The data to be
compared are the erroneous forms and the correusfdn this respect, Sheng interlanguage
has been compared to the Standard Kiswahili andatieas of differences highlighted.
Explanation of errors is about accounting for whg &iow errors come about. It is at this step
that we determine the causes of errors by examitiisgcommunication strategies that the
form three Kiswahili learners employ since explaomatis largely the field of
psycholinguistics. Evaluation is the effect of tbeplained errors. It is on the basis of

evaluation that corrective measures are suggested.

Error analysis sprang out of contrastive analybisory. Between 1940s and 1960s,
contrastive analyses were conducted, in which amgliages were systematically compared.
Researchers at that time were motivated by thepprisof being able to identify points of
similarities and differences between native langsaand target languages. They contrasted
and compared two languages in order to establishatbas of similarities and differences

(Lado, 1957; Lee, 1968).
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Contrastive analysis was a more restrictive appraacrror analysis. Its treatment of errors
rested on comparison of the learner’s native lagguand the target language. Researchers
however, noticed that a great number of errors werteaccounted for. This observation
revealed a gap between theory and reality and getlam for more comprehensive theories
like Interlanguage Theory. This has brought thetiplel origins of learner theory to our
attention, a theory that has succeeded in elev#ti@gtatus of errors from undesirability to

the relatively special status of being researchtwor

Richards (1971) contends that learner errors aretwaf types: those resulting from
interference from the mother tongue which are reteito as interlingual errors and those
which result from the process of of learning andndo exhibit any influence from the first
language. The latter are called intralingual. Téeosd category of errors can be made by any
learner, irrespective of his first language. Shextgted errors fall within the second category

as they don’t originate from first language intesfece.

Lado (1957) views the difference between two laggs as constituting learning difficulties.
Similarities were hypothesized to constitute easknguage learning. Corder (1981) refers
to this interlanguage as transitional dialect idesrto emphasize its dynamicity and
variability. He postulates that any spontaneousedpeintended by the speaker to
communicate is meaningful, in the sense that siygematic, regular and consequently is, in
principle, describable in terms of a set of rukbst it has a grammar (Corder in Richards
1984). From his perspective, Sheng is a language sdcial group. Corder refers to such
codes as social dialects. Sheng was equated wil @Gdrder refers to as idiolect, some sort
of a mixture of dialects. The following diagramustrates the formation of an idiolect, which

is observable in Sheng usage:
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Sheng Interlanguage Formation

Set of rules
of language
A

Set of rules Set of rules
of languag of language
C B

Sheng Interlanguage

(#yuted from Richards C. 1974:159)

From the diagram above, we can see that Shenggsesséeatures drawn from overlapping
languages. Like any idiosyncratic dialect, Shergrgnar is unstable, the usual verification
procedures required in the construction of a ptpjegrammar are not readily available, and
when they are available, they keep mutating. THeviing example of a Sheng noun attests

to this fact:

The word for a girl has changed over time fronic to dameto manziand finally tototois.
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The point of divergence between what Corder reti@iss idiolect and Sheng is that some of

the rules required to account for them are pasdictd an individual.

Languages differ significantly in their form; meagiand grammatical structures however

closely related they are.

In his attempt to elaborate the characteristictarlanguage, Bourke J.M (1988) explains
that interlanguage is characterized by idiosyncrtims. This forms deviate from the target
language norms. This is what has been regardedratarget like constructions in this study.
Selinker (1969) used the concept of interlanguagester to the linguistic system, which is
hypothesize-able from the observed output of L@nagited production of the target language
norm and a dialect whose rules share characterigtictwo or more languages. This is
irrespective of whether these languages share nrle®t. This is what Nemser (1971 b)
regards as approximative system. He defines imguage as a deviant linguistic system
employed by the learner in an attempt to attairfigency in the target language. This
approximative system varies in character in acaudawith proficiency level (Richards

1974)

This study, like Selinker’s, is focused on a mirgual environment. Another important
feature of Selinker's observation is the commumicastrategies. These are ways in which
the learner uses his linguistic resources to conicaten Corder (1967) suggested that
linguists study the process of language acquisdaimh the various strategies that learners use.
These strategies were of interest to this studyesas Ravem (1968, 1970) put it, description
and analysis of learning modalities and strategigishelp in the development of teaching
procedures that make optimal use of learning. Belin1972) terms the strategies as
psychological processes, which are central to lagguearning. They involve simplification

of TL in order to perform a wide range of commuticd and expressive functions.
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According to Wardhaugh (1986:56-60), these stratemivolve reduction of morphology and
syntax as well as omission of function words, capaind plural markers. It makes the target

language easier to use. These processes are assgiddelow.

2.3 Strategies of Communication

2.3.1 Language Transfer

Language transfer refers to the use of what thenéeknows as a means of organising the
target or second language data. The learners hggisththe target language rules by drawing
on the corresponding source language data andréwops knowledge comes in handy in

tackling the task. The learner can add, deletestgule, or transpose forms to make the TL
more consistent with those of native or sourceuaggs. At times, a learner imports a native
word or expression, untranslated, into his targagliage. Torone et al (1977) refers to this

process as “language switch”

As P. Corder expresses it, this hypothesis is dube similarities that languages share. This
strategy was found to be the most common with Shesggs despite the fact that Sheng
lexemes are drawn from a variety of source langsiageme whose morphological systems

differ significantly.

2.3.2 Transfer of Training

According to Selinker (1972), some rules, items smolsystems arise from identifiable items
in training procedures. Teachers and particuldméyytoung teachers can inadvertently impart

defective rules or deviant constructions in thearhers.

If a learner is taking part in formal instructiosome errors result from misunderstanding
caused by faulty teaching or poor gradation of hearitems. As an example of this, Jack

Richards (1974) suggests that many teachers orrialatelace special emphasis on the
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present continuous form in English. Their purpaseéoi counteract the fact that if a learner
possesses no equivalent of form in their motheguenthey may be inclined to use it less

frequently than they should.

This extra emphasis may have the undesired etieanaking the learner overuse the
continuous form, at the expense of the simple pte$¥ith regard to Sheng and Kiswahili, to
reach a conclusion of this nature requires a véfgrdnt data elicitation technique. It also

calls for a lengthier period and an in-depth stafithe learner’s sociological environments.

2.3.3 Overgeneralization

Generalization is a fundamental learning strategwll domains, not only in language. It

covers instances where the learner produces ardestraicture based on his experience with
other structures in the target language (Simotw@92). The learner allocates items to

categories and based on these categories; thesteanstructs rules, which predict how the
different items will behave. The partial masterytbé target language rules gives rise to
items which reflect, not the structure of targeigaage, but generalizations. The learner
therefore applies rules of TL to inappropriate feremd contexts. This phenomenon may be

evident in phonology, morphology, syntax and leri¢Bichard, 1970).

Overgeneralization reduces the necessity of concdnds relieving the learner of
considerable effort of learning the TL rules. Theads to a deviant structure. Most Sheng
speakers use a prefixn@-} to imply plurality in wrong contexts.nja} is a class six plural
marker morpheme and therefore it should be prefoedlass six nouns. This rule is largely
extended to other noun classes by Sheng speakedemaenstrated by their usage in
Kiswabhili compositions. This is due to wrong asstions that a noun can always be made

plural by adding a Kiswahili plural markemia4.
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According to William Littlewood (1984), sometimésese predictions are wrong due to the

following reasons:

(a) For some reasons, the rule does not apply tophsicular item, even though the
learner has allocated it to the appropriate catedine learner must therefore realise
that there are exceptions to the general rule.

(b) The item belongs to a different category, whichcarered by another rule. The
learner must, therefore, either reallocate the itena different category, which he
knows, or must construct a new category and rule.

In either case, the initial error was due to oveegalization of the rule, which caused the

wrong prediction.

2.3.4 Strategies of Second Language Learning

Second language learners construct rules from dite tthey encounter and gradually adapt
and try to fit these rules to the target languagstesn. The learner applies simplification of
target language in order to perform a wide rangeasimunicative functions. Jain (1969)
points out that those learners reduce the targgukge system for the purpose of learning. If
the reduction diverges widely from the target laages the learner’s second language
performance data are marked with errors of divknsds. He contends that reduction is best

effected through generalization.

2.3.5 Strategies of Second Language Communication

This is a totality of the learner's performancespeaker, when faced with some difficulty
due to communicative ends outrunning communicatimeans, uses communication
strategies. In such cases, the learner can adjinstr ¢he message or his communicative
resources by adopting a risk avoidance strategyheorcan expand his communicative

repertoire through a risk taking strategy. Faerod Kasper (1983) while expounding on
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communication strategies, agree that it is a piathytconscious plan for solving what an
individual perceives as a problem in reaching di@aar communicative goal. The learner
does this in an attempt to avoid making mistakéss $trategy manifests itself in the form of

word coinage, approximation, circumlocution, litdranslation, or language switch.

It was Corder (1967) who advocated the recognitibthe importance of errors in language
learning process. He suggested a shift from théystdi teaching towards that of learning.
According to Corder (1967:23), we interpret leash@rrors as evidence that they are in the
process of acquiring language and that for those attempt to describe his knowledge of
the language at any point in its development, ithis errors which provide the important

evidence. Corder pointed out that the learnerarerare significant in three ways:

(a) To the teacher — after a systematic analysis, hededermine the level of every
learner and the knowledge that is still to be taughce they show the learner’s

progress.

(b) To the researcher — they provide information atbetway a language is learnt and
acquired, what strategies and procedures the leamploys to discover the content

of a new language.

(c) To the learner — he can make hypothesis aboutatenof the language he learns.

Corder points out that those errors are eviderfckearning strategies employed by the
learners. This study identified the strategiesugtothe analysis of the errors that were made

by the learners.

Selinker (1972:150) regards the errors as a dekiedéearners use in order to learn. They are

systematic and are a positive factor indicativeeafner’s level of language proficiency.
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2.4 Literature on Testing as a Means of Evaluatio

Testing is a formal way of asking questions to &ebether the goals as specified in the
curriculum have been achieved. Done objectivelycaih serve as a method of evaluating
understanding and as a basis of improving perfocmgMcphillimy and Gordon, 1985).
Claessen and Stephens (1986:150) made the follo@bsgrvation, which greatly benefited
this research:

“Evaluation is a necessary, though controversiatfice in language teaching. It is
based on the results of evaluation that studsetgraded and decisions made on the

next level of the educational ladder.”

This observation influenced the researcher to usesaand an oral task as an evaluating
technique to assess whether students are makingpaogress in the realization of the

stipulated curriculum goals.

Claessen and Stephen (1986) further agree thamgeshables the teacher to monitor the
learner’s progress on a day-to-day basis and ashkist /her to discover the prevalent
problems immediately. This enables the teacher akemadjustments in his/her teaching
methods and to provide the necessary instructi@ssistance to the needy students.
According to the two scholars, tests provide anoojymity to demonstrate the acquired skills
using the target language to consolidate whatebamers know. This exerts influence on the

ongoing teaching and learning process.

Hann (1984), Peacock (1986), and Pearson (19Bayede that writing is a productive skill.

It is an activity that creates language outcomenamifestation of language that enables
students to formulate their thoughts and to refl@etwhat they mean. Going by these
statements, it is evident that the importance sisteannot be underrated. This explains why

this study administered Kiswabhili composition tesishe subjects.
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Although the work cited does not specifically death morphosyntactic errors, they offer
valuable insight into the process of second languagrning and offer a theoretical base on
which our study is founded. This study has bengfitem the diversity of approach used by

various researchers whose works we have cited.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.0 Introduction

In this chapter, description of the characteristitshe population involved and methods of
data elicitation are given. Steps taken in condgcthe research are also provided. The
primary research, which was the source of data,agaslucted through the use of oral tests
and written compositions. The research took a esestional design since the linguistic
environment of the selected Nairobi schools wastiraedly heterogeneous. This was
important because the study was trying to estalttishinfluence of Sheng morphosyntactic

structures on Standard Kiswabhili.

3.1 Research Design

The research consisted of both library and fiekkagch. The library research was aimed at
reviewing literature about Sheng interlanguage amdr analysis theories. Field research
included a case study of secondary schools drasn the eight divisions of Nairobi County
and involved getting responses from secondary dcHanguage teachers through
questionnaire, administering a Kiswabhili writtemgaosition and oral tests to the subjects of
the study. A pre-study research was done to cadlgnirely Sheng corpus. This was done in
the domain of youth interaction, mainly during game some of the targeted areas. The
Sheng lexemes aided in the identification of shstngctures in the written composition of
form three learners. Teachers of the respectiveadsiwho were in daily interaction with the
students were able to positively identify Shengttires. A Sheng dictionary by Ireri and
Kibande (2003) aided in the identification proce¥te research took a cross-sectional

design.
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3.2 Target Population, Sampling and Sample Size

A purposeful sampling method was used to get alptipn of three hundred and sixty eight
learners from nine schools. The schools were petpcaselected from each of the Nairobi
County divisions. This provided a population whtisguistic background is heterogeneous.
The sample population was form three students ewen mixed secondary schools and two
single gender schools (one boy and one girl sch@p)nion about Sheng usage was sought
from the eight Kiswabhili language teachers from tégpective schools. Form three students
were the most appropriate since they were in thaulienate class, with only a couple of
months before they could enter the terminal cldssre/they were expected to show the level

of proficiency attained in Standard Kiswabhili affeur years of learning it in high school.

Form three and four classes are looked upon asrseenels in the structure of 8-4-4 system
of education. They receive intensive practice Irtred three Kiswabhili papers namely 102/1,
102/2 and 102/3. The intensity is evidenced bynareiase in the number of lessons per week
from five in the lower forms to six in form threadfour. The class also coincides with the
adolescence stage of maturation when the youthShiseg extensively as a code of identity

and adult exclusion.

The level of schooling and age are important véembecause as Labov (1972) puts it, there
is a notable difference in the linguistic behavibetween the ages and generations. Mixed
schools were selected in order to overcome gendsr m Dagoretti Division, one boy and
one girl's school were purposely selected as tlpresentative sample for the division.
Stratified sampling method was used to select twdents of average ability from the seven
schools and one student from each of the singldagesthools. This was done by the use of a

merit sheet.

37



The Kiswahili teachers from each school assisted#isearcher by providing the merit sheet
and in the identification of the two average studemho participated in the oral task. In
multiple stream schools, a score sheet was usgeléot ten learners from the upper bracket,
twenty learners from the middle bracket and temnle@ from the lower bracket. The only
problem faced was that in one of the schools, netuelents than the projected number

wanted to participate in the study, apparently \hihhope of monetary gain.

3.3 Data Collection Methods

Tests and a questionnaire were used as data @biniteechniques in this study. The test
consisted of one essay question selected fromna flour- level composition paper. This was
done in order to ensure compliance with the objestof teaching Kiswahili as prescribed in
the 1992 Secondary School Syllabus. The composgigestion had been approved by the
secondary school teachers who had received trainitige marking of paper 102/1 during the
pilot study. This was done to ensure that it camforto the objectives of teaching at that

level.

The test was administered in the student's resgeatlassrooms and supervised by the
respective Kiswabhili teachers for fifty minutes.ig s usually the approximate time allocated
to each composition question by The Kenya Natidiedminations Council. The written

production task was as follows:

Kwa maneno yasiyopungua 400, Kamilisha insha ifgathyotangulizwa:

Siku tuliyotarajia kwa hamu na ghamu ilikuwa imafikNiliamka haraka haraka kama
mwehu na....

(In not less than 400 words, complete the followdngnposition:

The day | had longed for had finally arrived. Ikeaup hurriedly like a mad man....)
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This type of composition belongs to the categoay th regarded as creative writinggha za
Kiubunifu) in the Secondary Schools Kiswabhili Syllabus andieant to test the creativity of

the student beside the usual language proficiendyraastery of language rules.

The two average students were given five minutel éagive a description of qualities of a

friend they love. The title of the oral task wada@kws:

Rafiki nimpendaye (My dear friend)

The oral composition was recorded, coded and {edascribed. The reason for selecting a
composition is because it is the best aspect glulage testing that can reveal the students’
competence in the target language. The two-langoamgke gauges the student’'s knowledge
of grammar, vocabulary and registers. The testtquewas typed on an A4 paper. The

supervising Kiswahili teachers were also askedllta fjuestionnaire.

3.4 Research Procedure

The learners were issued with the question papsirestructed verbally to read the question
keenly. They were given five minutes to read tharirctions and the question. This was in
order to ensure they understood the question veftirb commencing. Fifty minutes were
allocated to the writing task. The test was adnene in conditions similar to those in
regular examinations and the supervising teacherimgiructed to answer any question that

the learners asked. They were also required tas#iffension if the learners manifested any.

The oral production test was administered shofftigrahe writing task in a separate room.
The two participating learners were given cleatrirgions. They were encouraged to ask
questions if they had any and advised to talk @irthatural manner since the results of the

task would not be used to ridicule them. The sarneqaure was followed in all the schools.
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The oral compositions were recorded in a tape akd The recorded data was later

transcribed and subjected to the analysis procedure

The last step of data collection was the intervéelvedule. Eighteen Kiswabhili teachers from
the respective schools were given a questionnaaeh eo fill. The purpose of the

guestionnaire was to seek the views of Kiswahdcteers who are in constant touch with the
learners and whose views represent the real litigiguation on the ground. The preference
for questionnaire as an appropriate data colledgohnique was based on time being limited
and at the convenience of the respondents singeatbe allowed to fill the questionnaires at

their convenient time. A flexible deadline was festthem.

3.5 Data Analysis

After the expiry of the fifty minutes, the answeripts were collected, marked and analysed
according to Corder (1981) error analysis technidue recorded narrative was transcribed
and the Sheng interlanguage subjected to errorysieakechnique. Error analysis is
essentially a methodological tool for diagnosis @&vwdluation of the language acquisition
process. It follows definite steps of analysing emoal data (Corder 1973:253-294). These

steps are outlined in Theo van Els and others (1884

(1) Identification — recognition of Sheng related esror
(ii) Description — comparing errors with the Standardhto
(i)  Explanation — accounting for the errors in termgheir source.
(iv)  Evaluation — determination of the effect of thegers.
(v) Prevention/Correction — giving recommendations.
The five successive steps provided the methoddioggnalysing how Sheng interlanguage

structures interfere with competence in Kiswahili.
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This method was selected because the study wal bas interlanguage theory, which
employs error analysis technique. The respectiaehiers and the researcher marked and
rated learner's performance based on the total eunob errors committed. The Sheng

nontargetlike related structures were recorded withgefollowing categories:

(a) Tense markers

(b) Concordial prefixes

(c) Verbal and nominal extensions

(d) Interrogatives

(e) Auxiliaries
Errors from each category were recorded in coluamd the frequency of their occurrence
determined. The percentage of Sheng influencecaksilated based on the total number of
errors in each category. The following list of nocllasses in Kiswahili was used in the
identification of Sheng-related discord and nomgea structures in the above grammatical

categories:

41



TABLE 2

List of Noun Classes in Kiswahili

Number noun class Examples
1 a mtu, panya, hg’'ombe
2 wa watu, panya, ng’ombe
3 u mti, mkono, mto
4 [ miti, mikono, mito
5 li tunda, tawi, duka
6 ya matunda, matawi, maduka
7 ki kiti, kiatu, kijiko
8 Vi viti, viatu, vijiko
9 [ dawa, nguo, shule
10 Zi dawa, nguo, shule
11 u ua, ukuta, uzi
12 Zi nyua, kuta, nyuzi
13 u ukaidi, ukatili, udhalimu
14 u ukaidi, ukatili, udhalimu
15 u ugonjwa, uwele
16 ya magonjwa, mawele
17 ya mate, manukato, maziwa
18 ya mate, manukato, maziwa
19 [ chai, asali,
20 [ chai, asali
21 ku kucheza, kulala, kunywa
22 pa panajengwa
23 ku kunajengwa
24 mu mnajengwa

(Adapted from Wamitila 2006)
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Standard Kiswabhili has twenty-four noun classess@sn above. Noun class system is a
characteristic that is typical of Bantu languagdknouns are divided into classes. The class
of a noun is signalled by prefixes attached to weebal or nominal stem. Possessive
pronouns, demonstratives, verb object and objezfix@s, and other sentence elements co-
referential with the noun are assigned a prefix t@mindexes the class of a noun. The
grammatical properties of one element in a sentemeedetermined by the referred noun.
Failure to adhere to this principle, as does Sheagses a grammatical discord. According to
Ud Deen (2005), this variety of Swabhili (Sheng)s @ reduced agreement system and a

reduced noun class system compared with Standaxgakili that is taught in schools.

The results from the questionnaires were usedfamiative evidence in explaining some of
the findings. The data obtained was analysed us@sgriptive statistics and presented in a

tabular form. The data was then interpreted to nieestated objectives.
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CHAPTER FOUR

DATA ANALYSIS PRESENTATION AND INTERPRETATION

4.0 Introduction

This chapter contains the analysis of the colledath and findings. The analysis will be
presented in the sequence of the five successegs sbf analysing empirical data in
conformity with the error analysis technique. Thetfpart contains the identified errors that
are attributable to Sheng interlanguage. This wasedby examining the learners’
performance in the oral production tests. The feeqy and distribution of errors was
determined subject to the five grammatical categgorstated in chapter three and in

conformity with the objectives of the study.

The second part presents the statistical distobutif Sheng morphosyntactic structures
obtained from the corpus generated by the leariiatdes, a graph and a pie chart were used
to present qualitative data and the descriptiomvioét is shown in the figures is provided.
Manifestation of the five psycholinguistic processes put forward by Selinker was assessed
in terms of their distribution and frequency. Tresealed how and to what extent the learners
applied specific mechanisms such as generalizatmas simplification in their attempt to
attain proficiency in the target language. Thedwihg sample was derived from the oral

task:

4.1 Oral Composition Test

Narrative sample A

Rafiki nimpendaye anaitwa Risper. Yeyebaisteyangu tu sana. Sisi
hukaa na yeyeity. Tunamainteresthe samena ndio maana tuko tu
hivi (demonstrating with the use of hands). Yeyedame poa na

hujirespect Ni damemzuri tena sanava ushow Hajiachiliiachilii
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vile. Aliclear chuo last year lakini bado besteyangu.Sisi hufanya
mambo mengi pamoja kama vile kwenclaurch Piatunaendanga

mabash.

Nakumbuka kwanza siku moja tulikuwa tumeerutsh fulani na
yeye naa ... bash ilikuwa podjdonjo, yaani ilishika tu sana
Tulibanjuka tu sanana watu walikuwatu mob llipofika saa ya
kwenda home niligundua kuwa doo yangesanywaN!ililia tu sana
kwa sababu sikuwa nagine ya kunifikishangdaome.Besteyangu

aliniconsolena kuniambia nisijali kwa sabalatanisort.

Tuliishia mtaana akanilipiamotii mpakahome Sijui ningefanya nini
kama sikuwa na rafiki kama yeye. bitstewa nguvu tu sana. Tukiwa
pamoja sisi huwa natra kibao Kuna wakatishotheeyake alideady
na paro wangu wakanikubalia nimpelelghags as in hata mapero

wetu wanajua sisi nhabeste.

Tangua &liye chuo hatuonani mara nyingi, lakini nikiendaidi

lazima nimtafute tupigstra.
English Translation

My friend’s name is Risper. She is a true friend are live together
in the city. We have common interests and thathg we are like this
(demonstrating their closeness). She is a nice witb respects
herself. She is humble and morally upright. She meted her
secondary education last year but she is still ngnél. We do many
things together such as going to church. We alsotoygarties

together.

I remember one time when we had gone for a partyiamwas so
interesting. There were many people and we reallycdd. When it
was time to go home, | realized that my money heaénbstolen. |
cried a lot because | did not have any money far fave. My friend

consoled me and assured me that she will sortgtongfor me.
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We left and she paid my bus fare. | do not know twhaould have
done if she was not with me. She is a friend ind&ed tell a lot of
stories when we are together. At one time, herdyransther passed on
and my parents allowed me to accompany her forabun her
grandmother’s rural home. Even our parents knowwleaare friends.
We do not meet often now that she is out of schablwhen | go for
the half term break, | have to look for her so tivat canshare our

experiences.
The correct Standard Kiswahili form of narrative sample A

Rafiki nimpendaye anaitwa Risper. Yeye ni rafikngua wa dhati.
Tunaishi naye mijini.Hulka zetu zinafanana sana dakésha
ushabihiano wao kwa kutumia mikono). Yeye ni msialmwema na
anyejiheshimu. Hana maringo na pia hahusiani ovywyoo na
wavulana kimapenzi. Alimaliza masomo yake ya sjalgpili mwaka
uliopita lakini yeye bado niafiki yangu. Mambo tunayofanya pamoja

ni kama vile kwenda kanisani. Pia huwa tunaendakami pamoja.

Nakumbuka siku moja tuliyokuwa tumealikwa katikeakau fulani,
karamu iliyofana sana. Walioalikwa walikuwa weng tulicheza
densi sana. Ulipofika wakati wa kwenda nyumbarigaiidua kuwa
pesa zangu zimeibwa. Nililia sana kwa sababu sikoavaela zingine
za kutumia kama nauli. Rafiki yangu aliniliwaza kanihakikishia

kuwa atanisaidia.

Tuliondoka kule na akanilipia nauli ya kwenda mpakgumbani.
Sijui ningefanya nini kama sikuwa na rafiki kamgeeNi rafiki wa
maana sana. Tunapokuwa pamoja huwa tunasimuliasa vingi
sana. Nyanyake alipoaga dunia, wazazi wangu walmisu kwenda
naye matangani. Hili ni dhihirisho kuwa hata waza®tu wanajua
kuwa sisi ni marafiki wa chanda na pete. Tangu atipliza shule
hatuonani mara nyingi, lakini nikienda nyumbani kwkizo fupi

lazima nimtafute ili tupige soga.

Narrative Sample B
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Rafiki yangu anaitwa Peter. Yeyg murio wa mi sanaTumepitia
mengi na yeye.Tulikuwa na yeyaima na mambo mengi tulikuwa
tunayafanya pamoja. Baada ya mtihani yeye alipedeka wazazi
wake boarding lakini haikumbambaAliniambia kuwa huko hakuna
raha na alitaka kujday schoal Alianzakuwachanganyia parwake
eti chuohicho wasee huwekwe matichana pia kunanahomoParo
wake walimtoa huko na akakughuleni yetuUrafiki wetu ulibamba

na tunasikilizandu sana.

Wakati mwingine sisi tunaendantaa pamoja na nimsee mimi

hushowkitu siwezishowmtu mwingine ...as inni mtu wa maana
sana. Ukimzoea yaani ... aahgepend. Anakaa poaAnaishi ndani
ya majiyaanihananga parasha mob, ameiva, ako.jgimasomo ni

mchopi,mabuku tu ni zakeHizo stori zingine ako poa.

Nimewahi kumjaribuli nione venyeanawezaluu nikiwa kwa shida.
Nilimwambia siku moja kuwa nitajiua kwa sabamaperowangu
wananitesdu sana Alijaribu kunishauri nisijitie kitanzi kwa sababu
eehh ... Aliniambia hakuna mtu han@aproblemkatika dunia hii.

Vile alinionea vile watu wengine wananashida, mimi niliamua
kuachaParo wangu na wao wanajuana na pia hutembeleana. Tukiwa
chuo sisitunachoppamoja. Mchezgenyetunapenda sana nij, hiyo

ni rugby. Kuna wakati nilikuwamrude sana kwa walimu na yeye
akanishauri niache hiyo tabiAna stra tu kibaoWakati mwingisi

huwa pamoja.

Nakumbuka kuna wakati mwingine tuliendash pamoja lakini
tukachelewa kurudhome.Tulipokuwa tunarudi tulikutana naasee
wa mtaa wakatusakanyia kavangwe ka .tdjdalituwekaweka na
kutuambia tupote€langu siku hiyo tuliamua hakuhapi. Hayo ndio

ninaweza kusema kuhubesteyangu.
English Translation of Narrative B

My friend is known as Peter. He is a very closerfd. We have gone

through a lot. We used to be in the same primanpaicand we used
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to do things together. After the primary schoolelewis parents took
him to a boarding school but he did not get on wed# told me he
was not happy there and wished to join a day schechuse the
boarding school was boring. He lied to his pareh&t the teachers
were beating them thoroughly and that there wedémces of
homosexualism. His parents agreed to transfer himm there to our

school. Our friendship intensified and we get alqoge well.

We usually go for outings together and he is onmsgrewhom | tell
things that | cannot tell anyone else ... becaesss fa very important
person. If you get used to him ... you will getlitee him. He lives
well. He is humble and an introvert by nature. fudges, he is too
studious. He is okay in all those other storiesnd¢e put him to test
because | wanted to know what he would do when iratrouble. |
told him that | wanted to commit suicide because payents were
mistreating me. He advised me not to attempt becaah ... there is
no single person in this world who has no problehpetended to

have changed my mind about the idea.

Our parents are friends and they usually visit esitier. We study
together while at school and the game that wenikst is rugby. He
counselled me at one time when | was rude to theh&rs. He has

many stories and we are usually together.

| remember one time we had gone for a party. Welaetin going
back home and on our way home, we met with badlpespo beat
us up and took our money. From that time, deeided never to go

out again. That is all | can say about my friend.

The correct Standard Kiswabhili form of narrative B

Rafiki yangu anaitwa Peter. Yeye ni rafiki yanguaaTumepitia
mengi pamoja. Tulikuwa na yeye katika shule ya gnsia mambo
mengi tulikuwa tunayafanya pamoja. Baada ya mtilvemidarasa la
nane alipelekwa na wazazi wake katika shule ya bvekini

haikumfurahisha. Alinifahamisha kuwa kule hakun&aana kwa
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hivyo alitaka kujiunga na shule ya kutwa. Aliwadanga wazazi
wake kuwa huko wanafunzi huchapwa na walimu na fuazawengi
ni mabasha. Wazazi wake walimtoa huko na akajk&athule yetu.

Urafiki wetu ulizidi kuimarika na tunapendana sana.

Wakati mwingine sisi huenda kutembea pamoja. Niamtbaye mimi
huambia mambo ambayo siwezi kumwambia mtu mwinfjinentu
mwema na wa kupendeka. Ni mtulivu na hana mashan@apenda
kusoma sana. Nilimjaribu wakati mmoja ili nione &veeza kufanya
nikiwa kwa shida. Nilimwambia kuwa nilitaka kujikava sababu
wazazi wangu wananitesa. Alinishauri nisifanye biikwa kuwa
hakuna mtu ambaye hana shida hapa duniani. Niliarkuacha.
Wazazi wetu pia ni marafiki na hutembeleana. Tukskaleni sisi
husoma pamoja. Mchezo ambao sisi hupenda sana hezocwa
raga. Kuna wakati nilikuwa mjeuri sana hasa kwaimali lakini yeye
alinishauri niache tabia hiyo. Wakati mwingi sisuia pamoja

tukipiga soga.

Nakumbuka wakati mmoja tulikuwa tumeenda kwa karpamoja
lakini tukachelewa kurudi nyumbani. Tulipokuwa tush tulikutana
na wezi walioniibia mkoba wangu wa pesa. Walituehapa
kutuamuru kuondoka. Tangu siku hiyo tuliamua hatitéki tena

anasa. Hayo ndiyo ninayoweza kusema kuhusu raiigyy.

4.2 Examples of non—target like sentences obtained frothe oral test

In this section, the common errors that were madstidents were identified, described, and
explained in conformity with the first three sucsige steps in error analysis approach, which
this study adopted. Some of the sentences, pheasgsvords identified as having Sheng

morphosyntactic structures were as follows:

Sheng: 11.  Yeye ni beste yangu.
/ jeje ni beste yu/
She/ he is friend mine
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Besteis a Sheng word sourced from the English word best.used in Sheng construction to
refer to a dear friend, probably to imply that fiend one has is chosen from among many

and is, therefore, the best.
Standard Kiswabhili:  Yeye ni rafiki yangu.

Sheng: 12. Tuna mainterest sawa.
/tu-na ma-interest sawa/
1% pl-has cl.6/16/17 -interest same.

The Kiswahili plural marker ha} has been juxtaposed with the word interest whiad h
been sourced from English. The prefixndg} can be used as a nominal marker of class six,

sixteen and seventeen nouns.

Standard Kiswabhili: Tunashabihiana kwa mambo mengi.

Sheng: 13. Tunaendanga mabash.
/tu-na-end-ana ma-bafl/
1% pl. pres-Go- Hab cl.6/16/17 party.

The suffixngahas been used as a habitual tense marker amo@hémg users. The correct
morpheme for the habitual tense in Kiswahili luf and notnga Bashhas been sourced

from English. It is a colloquial term for a party.

S.K. habitual marker is usually a prefix and nsu#ix as presented in Sheng constructions.

Standard Kiswabhili;: Huwa tunaenda kwa karamu.

Sheng: 14. llishika tu sana.
fi-li- @-ka tu sana/
Cl.4/9/19/20. pas. hold very much.

The wordshikais a Kiswabhili verb which means to hold. It hagbeised metaphorically to

mean the party in reference was very interesting.
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Standard Kiswabhili: llifurahisha sana.

Sheng: 15. Doo yangu imesanywa.
/do: ja-nu i-me-sa-w-a/

Money mine -cl.9/19/20. Past par-collected.

Doo has been sourced from the English ‘dough’, slamgrfoney. In S.K. the word initial of
the adjectivengu should have beerz@}. The prefix {-i} attached to the verb should also
have beenfi-} in order to have a concord between the noese-referred to aslooand the

verbsanywa

Standard Kiswahili: Pesa zangu ziliibwa.

Sheng: 16.

Sikuwa na pesa ingine ya kunifikisha  homu.
Isi-kuwa na pesa nine ya ku-ni-fik-2-a homu/
Neg. £'sin. be and cl.4//9/19/20. another money of c12sin.reach home.

The early morpheme in the adjectimegine should have been {zi-} singeesais a class ten

noun. The noun home has been sourced from English

Standard Kiswabhili: Sikuwa na pesa zingine za kkistia nyumbani.

Sheng: 17. Tuliishia mtaa.
tu-li-i B—i-a m-ta:/
1% pl.past- vanished cl. - estate

The wordishia is an equivalent ofanishand is not normally used to imply walking or going

to town. In Sheng constructions it is used to inguyng to a particular place.

Standard Kiswahili: Tulielekea mjini.

Sheng: 18. Alinisot.
/a-li-ni-sot/

1% past.£sin.sort.
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Sort is a verb sourced from English. When used 8itimething’, it is means to deal with a
problem successfully, or to organise somebody oresbing successfully. When used in the

Sheng context, the word means helping one outpoblblem.

Standard Kiswahili: Alinitatulia tatizo langu

Sheng: 19. Yeye ni muriu wa mi.
lieje ni muriu wa mi:/
Pro. 3% sin-he cop.is manfriend of poss-mine.

Muriu has been sourced from Kikuyu. The word meaas and the wordmi has been

truncated from an English wordring'.

Standard Kiswabhili: Yeye ni mshirika wanguYeye ni rafiki yangu wa dhati.

Sheng: 20. Tulikuwa na yeye raima.
/tu-li-kuwa na jeje raima/
1% pl. past -be with "8 sin-him/her primary.

All the words in the sentence are basically Kiswatords apart fronraima whichhas been

coined from the English word “primary”.

Standard Kiswabhili: Tulikuwa na yeye katika shudenysingi.

Sheng: 21.  Alianza kuwachanganyia pero wake.
/a-li-anz-a ku-wat@BapgaZ-i-a  pero wa-ke/
1% sin.past.start cl.21."8pl. mix parents his/hers.

The surface morpheme for the wanalwachanganyias Kiswahili but the intended meaning
is not what is conveyed by the word. Its real megns mix but it has been used to imply

cheat cheating?erois a truncated form of the worgdrents”.

Standard Kiswahili: Alianza kuwadanganya wazazievak
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Sheng: 22. Anaishi ndani ya maji.
[a-na-ifi ndani ya mai/
2" sin-present live  inside of water.

The surface structure is Kiswahili which means ttet person lives under water but the

intended meaning is different. The words are m&adescribe a humble person.

Standard Kiswahili: Yeye ni mnyenyekevu.

Sheng: 23. Mabuku tu ni zake.
/ma-buku tu ni za-ke/
Aug.cl.6 -books only cop.is cl.10.lnesb

The morphemerha is augmentative form in Standard Kiswabhili. It Heesen however used

in Sheng to show the extensiveness of his readidgtee intensity of his/her love for books.

Standard Kiswabhili: Anapenda kusoma vitabu.

Sheng: 24. Tunapenda mchezo wauj.
/tu-na-pend-a nmElezo wa ru@/
1% plu-pre- love cl.3- game of rugby

The word rugby has been truncated.

Standard Kiswabhili: Tunapenda mchezo wa raga.

The following table presents the distribution o8 morphosyntactic structures that were
identified from oral tasks. The total number ofgsa@rrors in each school were calculated

and the statistics given.
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TABLE 3

Distribution of morphosyntactic errors in Kiswabhili oral compositions in nine schools

School No. of learners Total errors
A 2 12
B 2 14
C 2 16
D 2 24
E 2 11
F 2 12
G 2 13
H 2 15
I 2 28
Total 18 134
Grand mean 2 14.66

Column one contains letters that represent the c@tdool. As indicated in the second
column, each school presented two students of geeghility. They acted as a representative
sample of that particular school. The total nundfeé8heng related errors is shown in column

three irrespective of their origin or nature.

4.3 Classification of errors into syntactic categorie

After identifying the errors as exemplified by thbove oral test, the errors were classified
into five syntantactic categories. They were thescdbed and where plausible, an

explanation was given in compliance with the eanalysis technique. These categories are

as follows:
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4.3.1 Tense Markers

In Standard Kiswabhili, every indicative utteranoatains a tense. A tense locates an event on
the axis of time. It determines whether an eveprésent, past or future. On the other hand,
aspect describes the ontology of events. It gimésination on whether the event should be
viewed as accomplished or unaccomplished, durativeon-durative, telic (having an end) or
atelic, (Kearns 2000). In Kiswahili, the tense asgppect markers are important factors in the

interpretation of the envisaged message (CotiniaMarl989; Kangethe 2002, 2003a).

As observed from the learner’s corpus, Shisngarasitic upon Kiswabhili in so far as tense
and aspect is concerned. This may be because @ddhthat Kiswahili is the Sheng’s matrix

language.

Shenguses the tense-aspect marker {-naver other tenses in describing future events. In
S.K. grammar, {-na-}describes an event happening at speech time (Vaifh@P9;
Mohammed 2001), but more recent studies point teenuses of {-na-} (Kangethe 2003Db).
Indeed,na @n describe an event in the past or future whed ase& Sheng tense marker. The
morpheme {-li-} describes past events, among other things, white}{is used in reference

to future events. This is a conflict between ten€emsider the following example:

Sheng: 25. U-na-ish-i-a lini?
/u-na-i@-i-a li-ni/?
2 sin- you pre- vanish int.  when?
S.K. Utaondoka lini?

{-ta-} is a SK future tense marker. In the above Shemgstruction, it has been substituted
with {na} which is a present tense markkshia is a S.K. verb which means to get finished.
The verb has been used symbolically in Sheng tonnoe@s stay at the referred place has

ended. The learner in this case has applied geretiah as a second language learning
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strategy through simplification of tense-aspectaysby using {pa-} instead of {ta-} or by

replacing other tenses.

Sheng: 26. Alinishoo anakamu.
/a-li-ni-@o: a-na-kamu/
3".sin-past 1'sin -shoo % sin- Pres- kamu

S.K. Aliniambia angekuja.

The tense marker fa-} is never used in a reported speech to show aamattiat will be
undertaken in future. The correct morpheme in sactase is {-nge-} and therefore the
correct form should have been as shown above. Alstethat the Sheng speakers use the

verb shooto meantell. No explanation so far has been advanced to expasnshift in

meaning.
Sheng: 27. Tunaendanga chuo ngware.
/tu-na-nd-a-a t@A-uo nware/
1 pl. us —pre-go hab. CI.7 -school early
S.K. Sisi huenda shuleni mapema.

{-nga} is often used in Sheng construction as akeaof habitual tense. Traditionally, {-Hu-
is used as a verbal prefix and as such an earlpimeane. It is therefore, never used as a
Suffix. The origin of {rga-} is not clear, but it may have been sourced fromajrtee Bantu

languages.
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TABLE 4

The following table shows the S.K. tense-aspect niars

Tense morpheme Meaning Example in a sentence

{-li-} Past Tulienda karamuni.

{-hu-} Habitual Vijana_hyenda kucheza densi.
{-na-} Present Mwalimu araila nyama

-{ta-} Future Mimi nitanwambia aende.
{-me-} Present Perfect Amasimulia kisa kizuri.

{-nge-} Conditional Angé&uja ningemcharaza.
{-ngali-} Conditional Ungdimpata ungalifurahi.

{-ki-} Conditional Tukimdanganya atakasirika.
{-a-} Unmarked Twaja nyumbani kukujulia hali.
{-ku-} Negation, past Shule ya bweni haikumfuratash
{-ja-} Negation, present perfect Mwanafunzi huyydsmma vizuri.

(Adapted from Ud Deen K. 2005)

57




TABLE 5

The following table shows the tense/aspect markeos Sheng

Tense morpheme | meaning Example in a sentence

{-li-} past Tuliendabash.

{-nga-} habitual Mayouth wanabanjukanga
{-na-} present Bodi anamanga nofu.
{-ta-}/{-na-} future Mi nina/tamshow apotee.
{-nge-} conditional Angecome ningemuweka.
{-ki-} conditional Tukimchanganyishia atakonda
{-ku-} negation, past Boardingaikumbamba.

{-ja-} negation, present perfect Mmbusihuyu hgasomavipoa.

4.3.1 Concordial Prefixes

Noun classes in Standard Kiswabhili are partly d=dirby the formal marking of the class
prefix and, in part, by the agreement markers dhataffixed to other syntactical structures in
the sentence. These structures are in the fornogbimemes that are embedded on pronouns,
possessives, verb stems, interrogatives, adjecvesdverbs. The grammatical properties of
one element in the sentence are determined by tbbsanother. The following table

illustrates the Standard Kiswabhili concordial pxef.

58



TABLE 6

The Standard Kiswahili concodial prefixes

Noun class| Adjectival prefix | Pronominal Example of usage
prefix
a {m-} {m-} M vulana_nmmefu anakula.
wa {wa-} {wa-} Wavulana waefu wanakula.
u {m-} {m-} M _ti mfupi umekatwa.
i {mi-} {mi-} Mi__ti mifupi imekatwa.
li Zero Zero Tunda bivu limeliwa.
ya {ma-} {ma-} Matunda_maivu yameliwa.
ki {ki-} {ki-} Ki__ti kibovu kimetupwa.
Vi {vi-} {vi-} Vi_ti vibovu vimetupwa.
[ Zero Zero Dawa kali imemezwa.
zi Zero Zero Dawa kali zimemezwa.
u {m-} {u-} U _kuta_nrefu umebomolewa
zi {-nd-} {n-},{ k-} Kuta n_defu zimebomolewa
u {mw-} {u-} Ukaidi mwingi umeshutumiwa.
u {mw-} {u-} U _kaidi mwingi umeshutumiwa.
u {ma-} {u-} U gonjwa_nbaya umegunduliwa,
ya {ma-} {ma-} Magonjwa_mdaya
yamegunduliwa.
ya {ma-} {ma-} Marashi_ m@ya yanauzwa.
ya {ma-} {ma-} Marashi m@ya yanauzwa.
i Zero Zero Chai moto imenywewa.
i Zero Zero Chai moto imenywewa.
ku {ku-} {ku-} Ku imba kuzuri_klisifiwa.
pa {pa-} {pa-} Pahali pema panapendwa
ku {ku-} {ma-} Ma hali kwema kunapendwa.
mu {mu-} {ma-} Mahali mumo mna joto.
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ousce: Kenya Secondary School Education Syllab88ZL

As a norm, Kiswabhili sentences have to conformhi above characteristics by taking the
underlined prefixes depending on the class of teadhnoun. Subject and object are
obligatory elements of clause structure in the aeftsat they are required for the
complementation of the verb. Given the use of diqdar verb in a particular sense, the

sentence is incomplete or erroneous if one of thémaents is omitted or wrongly placed.

The Sheng database collected was found to be iambef of some of these rules. The

following examples obtained from the written tetsést to this fact:

Sheng 28. Chali mnoma
/ tBali m-noma/
Cl.1- boy cl.1- tough.

S.K. Mvulana hatari

In Standard Kiswahili, the nouchali, which belongs to the class one nouns, should gake

prefix {m-}. The plural of this noun phrase is:

Sheng: 29. Ma-chali wa-noma
/ma-t@ali wa-noma/
Cl. 6. Boys cl.2. tough.
S.K. Wavulana hatari

This does not comply with the rules of Standars\W&hili since it should have been:
Wachali wanoma.

Noma which means “tough” in Sheng, owes its originnfran artificial colonial currency,
which was used in a certain sisal plantation aruldcoot be spent outside this plantation.

The currency was particular to this plantation lseathe administration wanted to confine
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the workers in their respective working places. Woekers hated the currency since it tied

them to the plantation.

Sheng: 30. Kamanzi hako kalinilenga
/ka-manzi ha-ko ka-li-ni-lga/
Dim.cl. (extinct) inconsequential girl dem- that cl.

(extinct) turned me down.

The noun markeka in kamanziis used as a pejorative dimunitization of the nowsmzi
(girl). Ka prefix is also used to give a derogatory meaniiige demonstrativeakoandkain
the verbkalinilenga also serve the above-mentioned purpose in Shelnig. dontravenes
Kiswahili grammatical rules since it uses a nounrkema that is nonexistent in Standard
Kiswahili. Kiswahili expresses diminutive implicati through noun class sevehi (n

singular andvi in plural). The correct form in Standard Kiswalsitiould have been:

Kisichana hicho kilinipuuza.

{Ki} is dimunitization of the noumsichana(girl), so too is the demonstratitcho andki in

the verbpuuza

Sheng:31. Aliendesha  mdogomdogo a-ki-elekea  kwa bash.
/a-li-end-e-a m-dogo-m-dogo a-ki-elekea  kwa [Ma
cl. 1. Drove cl.1. small cl.1 sin. Smalllcltowards at party.

The wordmdogois only used in Standard Kiswabhili as an adjectinel not as an adverb as
used in the above example. Reduplication of thedwondogo mdogads only meant to
emphasize the slowness. The prefig {in the ‘adverb’dogois only used with class one and
three nouns. In terms of semantic categories, dass(a) nouns are classified as animates
while class three (u) is a class of plants. Thepédated construction is therefore a resultant

feature of Sheng that is regarded as an erroraindaird Kiswabhili.
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Sheng:  32. Mimi ni m-noma tu sana.
/mimi ni m-noma tu sana/
Pro.1. is cl.1. tough just  very.

Nouns in Standard Kiswabhili are classified accaydio the prefixesMiambishi awalj they
take in a sentence or in a phrase. The noun typi@aictions as a subject, object and as

complement in a prepositional phrase. Considefdalh@ving examples:

(a) Mtoto dikunywa maziwa.

(b) Watoto_wéikunywa maziwa.
The subject -mtoto and watoto - must always be used with the prefia}{and {wa}
respectively. This can only change if the subjscintended to communicate a pejorative
sense in which case the prefix will bki{ and {vi} in singular and plural respectively or
augmentative in which case the singular will take prefix {i} and the plural will take the
prefix {ya}. The use of a different prefix in this kind of iuation initiates a discord. The

following example was derived from an oral text:

Sheng: 33. ...na-penda maneno z-ake
/na-pend-a ma-neno z-ake/
Cl. 1. lsin-like cl.6/17/18 word cl.10his/her’s

Zakeis a S.K. possessive used in reference to classdans. In this contextakeis used

with a class five nourmaneno The correct form should have been:

S.K. ...napenda maneno yake

This instantiated a concord in Standard Kiswahdittwas attributed to Sheng interference.

Demunitation was also found to be rampant among&hsers. This was mainly common in
reference to class one nouns, which refer to aminidie non-existing noun class agreement

marker ka is placed as a word- initial in the possesskemgu and as a suffix in the
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demonstrativefiakaas an indicator of the pejorative diminutive. Th&age is obsolete and
is only found among some Kenyan Bantu languagesagpearance in the written and oral
task was attributed to Sheng interference. It WedeéStandard Kiswahili grammar because it

uses a noun class which is extinct in Standard &lehv

Reduplication of the worchdogoin the phrase aliendeshadogomdogo kuelekea mahali pa
sherehds only meant to emphasize the slowness. Thexpfet} in the adverb roodogo s
only used in connotation of singulars of animatege(i ya A-WAand class 6 nounsdeli ya
U-1). The reduplicative construction is therefore amrein Standard Kiswahili since it has
been used as an adverb rather than an adjectivethér example of a discord associated

with word order is apparent in the following exaeipl

Sheng: 34. Ni-li-muuliz-a ni aje -na-zub pa-le.
/ni-li-mu-uliz-a ni &e a-na-zub pa-le/
1. Pas.3. laskcop. isint. how 3. perplexedc. there.

The correct form should have been:

Nilimuuliza ni kwa nini anazubaa pale.

The Kiswahili word zubad has been truncated, a characteristic that wasdoio be

common in Sheng.

A discord was also apparent in the following exasspl

Sheng : 35. Hi-zo visanga Zilljalha.
/hi-zo vi-saa zi-li-Bu-likan-a/
Cl.10 dem. those cl.8 incidences cl.10 .pastetdmewn.

The sentence has a novsangaas its head. Since the noun has the vi-prefix éamnclass

eight, the correct agreement prefix on the pregediemonstrativénizo (those) should have
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been hivyo (those) of noun class eight to complhétandard Kiswabhili rules. Instead, it is

given a noun class ten prefix.

Visangahas been coined from a Standard Kiswahili wasd, which means incidences. The
word has been inflected by adding a syllabiga) which has no significant meaning in
Sheng when used with a noun. In both the writtesh @mal tasks, the habitual marker {hu-}
was substituted with {-ngajwhich surfaces as the word end morpheme in Sheng

constructions.

Sheng: 36 Ananibaiyanga hizo feqii
/a-na-ni-bga-na hi-zo mi-fegi/
Cl.1. & he/she pr. ig¥.cl.1.2 buy hab. CI.10 those cl.4 cigarretes.

The early morphemes are all sourced from Stand@dahili but the vertbaiyais derived
from an English wordbuy” which has been modified to fit the Kiswahili tygeammar. The
morpheme {-ngh has been used in Sheng to imply habitually. Thendgted Kiswabhili
surface morpheme of the demonstrative should be mtass fourhiyo (that) and not the
noun class ten-prefixed demonstratiézo. The {mi-} prefix wrongly identifies the
headword’s class as five. The correct term forltbadword isigarain Standard Kiswabhili.

Fegiis a derivative from an English slafag, a word used for cigarette.
4.3.3 Verbal and Nominal Extension

The most common morphological structure of Shermytha obtained non-target structures is
the affixation of Kiswahili morphemes to roots thate derived from a variety of host
languages. An example is the wan@-theederived from the English word mother amaa-
shotheekourced from a Kikuyu woraskoshy meaninggrandmother{ma-} is derived from

a Kiswabhili class five plural marker. In this caseatheeandshotheehave been inflected.

This has been done by an extension of the vowele: 1.
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Another example that was used in the written tassonko Its origin can be traced to a
Kiswahili word Wazungumeaning white people. Whereas in Standard Kiswéielisingular
and plural morpheme should have been{and {wa} respectively, in Sheng the morpheme
was substituted with zero morphemesmonkoand {ma-} in plural to formmasonko The
voiced fricative /z/ was substituted with the voéss /s/ possibly for ease of pronunciation as

does /ng/ and /K/.

Another common characteristic of Sheng and in roget structures is the affixation of an
infinitive ‘to’ to roots from donor languages. Thefinitive is manifested as an early
morpheme {ku-} in Standard Kiswabhili. Examples obnds that were subjected to this

phenomenon are:

Sheng: 37 Kustei
/ku-sta: /
to stay

Sheng: 38 Kudans
/ku-dansi/
Kudansis used interchangingly witkubanjukawhich is a synonym adansi.

to dance

Sheng: 39 Kudema
/ku-dema/
to eat

Sheng: 40 Kujipanda
/ku-Bli-pa-na/
To organise oneself up

Sheng: 41 Kuchop
/ku-tBop/

To read hard

il The term in Sheng means to sort oneself out.
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Sheng: 42 KuchangamKa
/kut@a-namk-a/
To hurry up

Although these verbs were assigned the right pramainprefix of class twenty one nouns,
the root word was borrowed from a variety of solasguages. Where a Kiswabhili word was
used, the original semantic properties of the wweate altered to give a totally different
meaning. The worduchangamkas a Kiswabhili word, which means to become jowal

happy When used as a Sheng lexeme, it meant to huroy tgpbe fast in what one is doing.

Kujipanga is another example which loses its original megnivhen used as a Sheng
lexeme. In Standard Kiswahilkupangameans to arrange. It was used in Sheng to imply
getting oneself out of a fix. The acquisition ohew meaning renders the original Kiswahili

meaning redundant in as long as it was used asiagShord.

The origin of the worckudemawhich means to eat in Sheng is unknowichop on the
other hand was derived from the English wattbp meaning to cut something into small
pieces using a sharp object like a knife. The wgaithed some metaphorical meaning where
reading and obtaining knowledge from books was gt chopping up something with a

sharp tool. In this case, semantic considerationsrimle the syntactic.

Other words that attested to this inflectional @attincluded nouns as can be seen in the

following examples:

ii2 The verb means to hurry up.

66



Sheng: 43 Mathee
/ma-the: /

Mother

Sheng: 44 Bestee

/beste: /

A friend
Sheng: 44 Paroo

/paro: /

Parents

4.3.4 Interrogatives

The interrogative word in a simple interrogativeeBf) sentence takes up either the sentence
final or the sentence initial (Ogechi 2005: 17)eTbllowing copula sentence was obtained

from the oral test:

Sheng: 45 Ni aje?
Ini afle/
Ni vipi?

This is a Sheng copula sentence. The speakersy ait@mpt to simplify conversation can
explain the absence of overt copula as an effazage conversation and comprehension. This
also implies that the learner was using simplifaratas a communication strategy. This was
found to be a common characteristic of ShemMj.vipi is a typical Sheng greeting. It has
Kiswahili surface morpheme but defies Standard ldisiv grammatical rules. Ideally, the
interrogative sentence should have been used adjective such as in the phrase:

Ni viatipi?

Which ek
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The morpheme\{i} that has been used as a word initial to form a@erriogativevipi is a
marker of class eight nouns and cannot be used amyhother unless it is in a pejorative

diminutive form.

The question can also be used as an adverb as fallibwing examples:

Sheng: 46 Aliimba aje?
/a-li-imb-a arle/
Aliimba Vipi?

Cl.1 he/she pas-sing int. how

How did he/she sing?

Sheng: 47 Alitembea aje?
/a-li-tembe-a ael?
Alitembea Vipi?
Cl.1 3% Him/her pas-walk int. how

How did he/she walk?

The Morpheme {a} can represent a he or a she sttaadard Kiswahili has no mark for

gender distinction.
4.3.5 Auxiliaries

Auxiliary verbs are used to refer to the set ofbgesubordinate to the main lexical verb
(Mohammed 2001). In S.K, auxiliary verb accompargimverb to express a special aspect
of an action denoted by the latter. These verbsareised in the same way in Sheng. There

are instances where Shemmits a tense-aspect marker like in the followirgraple:

Sheng: 48
Asha niinvaite kwa bash yake.
/a-Ba-ni-invaite kwa bt ya-ke/
sin.he/she aux ver.already cl.1. me invite  at party
his/hers.
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S.K.  Amekwisha kunialika kwenye karamu yake.

Note that Kiswabhili lacks an overt gender markifige above Sheng example complies with
this characteristicfa} is an embedded morpheme which can be used tosergra male or a
female.shais a remnant of an auxiliary vekwisha (already) which refers to a state of
existing or an action completed before the pointinme indicated in the context. The tense
marker {meg for present perfect is missing in the Sheng contitbn. This omission while

describing present perfect events is almost systeinaShengliscourse. The presence of

{-sha-} appears sufficient to locate the eventustion at a time prior to speech time.

Although the trend is more prevalent in Sheng,as lalso been attested to in Kiswahili,
especially the spoken form. It is, however, notrecr in as far as Standard Kiswahili is
concerned. This could be a case for cognitiveciefficy- achieving optimal results with

minimum effort (Ud Deen, 2005).

Invaite is a verb root sourced from English. No modifioathas been done on it and it has

been used to perform the same semantic functiam Easglish.

Bashis a Sheng lexeme, which means party and denlmepresence of a lot of good food

and music.

The figure below is a graphical presentation offleguency of the occurrence of the errors

related to the five syntactic categories.
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FIGURE 1

The Distribution of Sheng sentences in each of tisyntactic categories
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CHAPTER FIVE

DATA ANALYSIS, DISCUSSION AND PRESENTATION

5.0 Introduction

This chapter contains samples of written compasstiand the identified errors that are

attributable to Sheng interlanguage as obtainead tiee corpus generated by learners.

The common errors that were made by students wiergified, described and explained in
conformity with the first three successive stepiiror analysis approach, which this study
adopted. Tables, graphs and a pie chart were ospesent quantitative data. Interpretation
of the information that is presented in a graphfcam and in the tables is also given. A
transcription of the written composition was doneKiswahili and its English translation

provided.

5.1 Written Composition Tests

Sample A

Siku Njema Huonekana Asubuhi

Siku tuliyotarajia kwa hamu na ghamu ilikuwa imefikNiliamka
haraka haraka na kuelekea bafuni. Niliamka haratalanisihate.
Siku hiyo ambayo ilikuwa ni ya kuelekeawambaddamu yangu
ilikuwa ni kuogelea katika bahaghumb.Tulijitayarisha sisiwote,
wazazi wangu na ndugwenzang.Tulipomalizana na kila kitu
kitakachojihusisha na safari yetu, baba alijitole@a maombi ya

safari njema. Siswvotetulikuwa na furaha sana.

Siku hiyo ilionekana itakuwajema kama ilivyokuwa asubuhi.
Tulifunganyavirago zetu na kuanza kuambua nyayo zetu kuelekea
kwenye steni Hapo tulipoanza kutembea kakaniaris akaanza

kutusimuliastori moja ambayo kila mtu alifurahia.
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Tulipofika kwenyestenj wazazi wetu walikatdiket mara moja na
kisha tukajitosa kwandae. Ndae tuliosafiria ilikuwa yamastarehe
ambayo kila mtu alifurahia na kila mmogkaanzakusinzia kwa

sababu tulikuwa tumeamkeywaresiku hiyo.

Punde si pundedaeilianza safari kama saa kumi na moja asububhi.
Wakati huo ndio wakati tulikuwa tumezokaamkangali kutekeleza
shughuli zetu za kila siku. Mimi wakati huo ulikuwea kujitayarisha
kuelekeachua Kila moja akaamkana tukaanza kusemezana kuhusu
safari yetu tuitarajiavyo. Tulisafiri kwanasaa saba hivi kisha
tukawasili kenye mji mmoja unaitwa Mtito Andei. T8Huka kutoka
kwenye ndae ili tukipate chakula chetu na kukata kiu. Tulikula
chakula kilikuwa poa sana na kisha safari yetu ikaendelea kama

mpango. Baada yadakadhaa tuliwasili mjini Mombasa.

5.2 Examples of Non-target like Sentences fromehWritten Test

Shengsyntax or word order is not significantly differdndm Kiswahili syntax, but there are
some notable divergences as shown by the follonexgmples obtained from the
composition:

Sheng: 49 Hiyo ni finje nilikuwa nayo peke

/hi-jo ni fine ni-li-kuwa na-oj pekee/
Dem- that cop.ver-is fity 1.pas. have it only.

In the above sentence, the relative pronoambayo(that which) has been omitted. This
might be an influence from local African languagéiscould also be interference from

English. The word order does not follow the S.Kargmatical rules.

S.K. Hiyo ndiyo noti pekee ya shilingi hamsini agdnilikuwa nayo.

Sheng:50 Niliamka haraka haraka nisihate.
/ni-li-amk-a haraka haraka ni-si hate/
cl.1.sin- | woke adv. fast fast cl.1-dinegq. left.

S.K. Niliamka harakaharaka ili nisiachwe.
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Sheng: 51 ...kuelekea mwambao.
/ku- eleke-a mwambao/

...cop.verb. heading towards verb- Mombasa.

S.K. ... kuelekea Mombasa
Sheng: 52 Tulipomalizana na la ki kitu ...
/tu-li-po-mali-zan-a na kila  ki-tu/

1plu- us pas- rel-when ver. finish inf-rec. caomijth everything

Note that in S.K. the suffixation of the morphemar{-a} implies reciprocation and therefore
involvement of two or more people. The ungrammditicén this construction results from

the lack of appropriate antecedent.

S.K. Tulipomaliza kufanya kila kitu.

Sheng: 53 Tulifunganya virago zetu
ftu-li-fup-a@-a v-irago z-etu/.

1% plural- pas. tied  cl. 5-load  cl8- Adj.msu

Class nine possessive prefix {za-} has been usethdex a cl. 8 nounvirago).This is
contravening the Standard Kiswahili grammaticaksulThe Standard Kiswabhili version of

the above sentence is:

S.K. Tulifunga virago/mizigo vyl/yetu.

Sheng: 54 Kariz a-ka-anz-a ku-tu-simulia r to
/kariz: a-ka-anz-a ku-tu-simuli-a stori. /
Karis cl.1.% -started inf.  to cl2-1 pl-tell us story.

Karis is a name of a person. The name, however,beas truncated to give it Sheng

characteristics. The word story has been derived fan English verb story.

S.K. Kariuki akaanza kutusimulia kisa.

Sheng: 55  Tulipofika kwenye steni, wazazi
wetu walikata tiketi ...
ltu-li-po-fik-a kwefle steni, wa-zazi
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w-etu wa-li-kat-a tiketi. /

1% pl. past. arrive at bus stop, cl.1l.parents
adj. ours ¥ pl. cl.2.pas-cut ticket.

Steniandtiketi have been obtained from the English words busesiag ticket respectively.

S.K.  Tulipofika kwenye kituo cha basi, wazazuwlilipa nauli.

Sheng: 56 ... tu-ka-ingia kwa ndae...
/tu-ka-igi-a kwa ndae/
...1 plu-ten pas-got  into vehicle

The nounndaerefers to avehick. It has possibly been obtained from Hyundai, Whica

renowned vehicle manufacturing company.

S.K. Tuliingia ndani ya gari.

Sheng: 57 Ndae tuliosafiria ilikuwa ya mastae...
/ndae tu-li-o-safiri-a i-i-kuwa ya ma-
starehe/

Vehicle 1 plu-we pas. rel.pro- travel was cl6.83bas.is cl.6.comfort.

The relative pronoun {—o-} has been wrongly usedhwa cl. 9noun vehicle. The correct
morpheme should have been {-lo§tareheon the other hand has a zero plural morpheme

and therefore the prefix {-ma-} should have beesesib.

S.K. Gari tulilosafiria lilikuwa na starehe.

Sheng: 58 ... tulikuwa tumeamka ngware siku hiyo ...
/tu-li-kuwa tu-me-amk-a pware siku hi- jo/
...3 pl-we pas.aux. were 3pl-we pre. Per-ha#tem early day that.

Ngwareis a Sheng term sourced from Kikuyu.lt refers tbira that wakes up early. It is

metaphorically used in the Kikuyu context to refern person who wakes up early.

Sheng:59  ...tulikuwa tumezoea kuamkanga...

/tu-li-kuwa tu-me-zoe-a ku-amkyat
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...cl.2.3% plu- pa- aux. is cl.2-we pre.per was used ingkab.

The suffix {-nga-} is a Sheng habitual tense markete correct S.K. marker is {hHuthat

surfaces as prefix and not as a suffix as it appieathe above example.

S.K. ...tulikuwa na mazoea ya kuamka/ sisi huamka

Sheng: 60 ...kujitayarisha kuelekea chuo...
/ku-ji-tayari- -a ku-elieke-a t@-uo/
...cop.ver-prepare cop. cop. Ver-head cl.7-agsle.
...prepared oneself to head to college.

Chuois a S.K. noun that refers to a college or a usitgrlt cannot therefore be used to refer
to a secondary school as it has been done in thveaxample. Note that Sheng users do not
put distinctions between all the levels of educatibhey use the terr@huoto refer to any

institution of learning, from the elementary let@lthe highest institution.

S.K. ...kujitayarisha kuelekea shuleni.

Sheng: 61  Tulisafiri kwa masaa saba ...
ftu-li-safiri kwa ma-saa saba/
cl.2.3% plu-we pa- travel for cl.6-hours seven...

Saais a cl. 9 noun which has a 0 plural marker. la tontext, it has been given a cl. 16
plural marker. The S.K noun should have besa. This is an application of a

communication strategy referred to in this studgeseralization.

S.K. Tulisafiri kwa muda wa saa saba....
Sheng: 62 Chakula kilikuwa poa sana...
/tB-akula ki-li-kuwa poa sana/

Cl. 7- food cl. 7 -pas.is cool very.

Poais a general term used by the Sheng users toteefarything pleasant or good.
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S.K. Chakula kilikuwa kitamu sana....

Sheng: 62 Baada ya nda kadhaa...

/baada ya nda &a:/
Prep- after  of cl.9 -minutes several...

The termdakikahas been truncated to obtain a woda

S.K. Baada ya dakika kadhaa....

The Standard Kiswabhili version of the above writteomposition should have been as

follows:

Siku Njema Huonekana Asububhi.

Siku niliyotarajia kwa hamu na ghamu ilikuwa imefikNiliamka
haraka haraka na kuelekea bafuni. Niliamka kwa karaili

nisiachwe. Hiyo ilikuwa siku ya kusafiri kuelekearivbasa. Hamu
yangu ilikuwa kuogelea katika bahari yenye maji ghumuvi.
Tulijitayarisha sote. Tulipotayarisha vyote vitakahitajika safarini,

baba alijitolea kuomba kwa ajili ya safari. Sotdijawa na furaha.

Siku yenyewe ilionekana kuwa njema. Tulifunga dragetu na
kuanza kuambua nyayo zetu kuelekea kwenye Kkituo belsa
Tulipoanza kutembea, kakangu Kariuki alianza kunusia kisa
kimoja ambacho kilimfurahisha kila mmoja wetu. pafika kwenye
kituo cha basi wazazi wetu walilipa nauli na tukagia kwenye gari.
Gari tulilosafiria lilikuwa la kustarehesha na litifurahisha kila
mmoja wetu. Kila mtu alianza kusinzia kwa sababilikuwa

tumeamka mapema siku hiyo.

Punde si punde gari lilianza safari mwendo wa saakna moja
alfajiri.Hizo ndizo saa ambazo tulikuwa tumezoearkla ili kuanza
shughuli zetu za siku. Huo ndio wakati niliotumigityarisha ili
kuelekea shuleni. Kila mmoja aliamka. Tulianza kggzumza kuhusu
tuliyoyatarajia katika safari yetu. Tulisafiri kwenuda wa saa saba

hivi kabla ya kuwasili kwenye mji mmoja uitwao MitiAndei.
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Tulishuka kutoka kwenye gari ili kupata chakula amahana na
kuweza kukata kiu. Tulikula chakula kilichokuwaakiti na kisha
safari yetu ikaendelea kama ilivyopangwa. Baadadgkika kadhaa

tuliwasili mjini Mombasa.
Sample B

Siku tuliyotarajia kwa hamu na ghamu ilikuwa imefikNiliamka
harakaharaka kama mwehu na kuelekea bafditipiga koga kwa
haraka na kujianda bila kupoteza muda, ili nisieh&l kwani muda
haungojangiyeyote.Huu ulikuwa kama ndoto kwangu, lakini ilibidi
kuamini, kwani nilikuwa nimepitgoa katika masomo yangu yani
na tulikuwa tunaenda kupeveheti zetu zkutuwezesha kupata kazi

ambazo zilikuwa za ndoto zetu.

Hata kama wahenga walivyonena, mbio za sakafushiiukingoni,
nilizinduka kama gari la mashindano kuelekea hukaleni, kwani
nilikuwa na furaha hata kuliko mfalme, kwani kipaetio moyo ni
dawa. Nilishukuru Mola kwa kuniwezesha kukamilistttolangu,

kwani wahenga hawakutuchana kwa mifupa ya ngifipsaena ya
kuwa Mola hamwachi mja wake. Pia niliwashukuru wazsangu

kwa kunisaidia kimaisha kutatumaloto zangu zenaisha.

Katika yuni nilikuwa nimesomea kuwa daktari, kwa hicho ndicho
niliona kuwa kingenifurahisha, kwani ningeokoa rhais ya
waadhiriwa wengi hospitalini. Nilielekea kituoni ravbasi nkutegea
tegeabasiiliwasili na bila kupoteza muda niliingia na kuketi kitako
huku nikisubiri kufika chuo ili nipewe chetambalo nimekuwa

nikishughulikia kwa miak@ne. Kwani Mola astabhili sifa.

Wengi walinidharau kwa kuwa tulikuwevasoti. Mi sikufa moyo
kwani nilijitahidi na kung’ang’anang’ang’ana na rsiaaka mchwa,
ili niweze kubadilisha maisha yangu. Ndipo niliamkuwa Mungu
humsaidia mtu anayejisaidiaHapo basi pakatokepingu mmoja
aliyeona mateso yangu na kuniona kuwa na akili. eYendio

alinisomesha maisha yangu yotewa.

77



Nilipofika chuo nilipata sherehe la uwezo wetu ukielea, nilifurahi
kwani nilifika salama salimin, kuwa ni bora kuche& kuliko
kukosa.Tulipatiwa chetizetu zakufungulia maishaetu zakibinafsi.
Baada ya haydulisherekeakwa mlo naziki na wazazi wetu kwa
ushindi wetu. Kwani hayo ndiyo siku nilikuwaimetegeakupata
chetiyangu ile ingeniwezeshautatua ndoto yangu ya kuishi maisha

poa.
Non-target like structures obtained from sample B.
Sheng: 63 Nilipiga koga
/ni-li-pig-a koga/
cl. 1.T'l pas- beat koga.

This is an idiom that is often used to refer tchbag by Sheng speakers.

S.K. Nilioga

Sheng: 64 ...muda haungojangi yeyote.
/muda ha-ual-ai je-j-ote/
...time neg- cl.11. does not wait hab.  anyone.

Note that {nga} and {ngi} are Sheng’s habitual tense markers as discussext oral task.
As opposed to the S.K. where the habitual markesésl as a prefix, the morphemes are used

as suffixes in Sheng.

S.K. ...muda hungoiji yeyote.
Sheng: 65 ...masomo yangu ya yuni.
/ma-somo yayu ja juni/

...cl. 16 -education  poss.cl.f-inine cl.16 -of university

The Sheng lexemani has been sourced from English; however, it isdated by Sheng

users to obtainni. This is the application of simplification as a aoomication strategy.

S.K. ...masomo yangu ya chuo kikuu.
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Sheng: 66 Cheti zetu za...
JERT z-etu zal
Cl.7- certificates poss.cl.10 -ours ass. for....

Chetiis a cl.7 noun whose plural marker morphemevis To conform to S.K. grammatical

rules, the possessivetushould have beeryetuand the associatishould have beevya.

S.K. Vyeti vyetu vya....

Sheng: 67 ...na kutegeategea basi
/...na ku-teg-e-a-teg-e-a basi.../
...conj-and inf.ver- trap trap bus.

The verbkutegeatege& used in the Sheng context to imply waitinggomething with a lot
of expectation. This is a very different meaningnir what is conveyed by the surface

morphemeKutegeais a prepositional form of a vetbgain S.K. which means to trap.

S.K. ...na kungojea basi....
Sheng: 68 ...kwa kuwa tulikuwa wasoti.
/kwa kuwa tu-li-kuwa wa-soti/

...because aux-ver. is cl. 2.1 -pl-we pas-augtil-pl-poor.

S.K. ...Kwa kuwa tulikuwa fukara.
Sheng: 69 Mi sikufa moyo....
/mi: si-ku-fa m-ojo/

Cl. 1 -sin.l cl.1- neg-die heart.

Mi is a truncation of a personal pronommmi which refers to the first person singular.
Truncation or aposcope is a common characterisnong Sheng users. In this case it
involves a loss of a segment or segments at theoketite word. The syllableni has been

lost.

S.K. Mimi sikufa moyo
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Sheng: 70 ...kung’ang’anang’ang’ana maaisha ka mchwa.
/kug'apa’-an-ag’'an’-an-a na maisha ka  t@wa/
...cop-struggle struggle with cl.17-life  like cl.1- ants.

The wordkama-like in English has been truncated to form a nexenee ka. The verb

ng’ang’anahas been reduplicated. Reduplication is usually lseSheng speakers to show

emphasis or the intensity of an action.

S.K. Kung'ang’ana na maisha kama mchwa.
Sheng: 71 Hapo basi pakatokea jungwjam
/ha-po  basi pa-ka-tok-e Blunu m-moja/

Loc- there then cl.22-pre.emerde ira white  cl. 1'3one.

The nounjungu has been sourced from Kiswahili. The correct Kiswvaérm for a

white man ismzungu This has been modified to suit the interest adri§hspeakers.

S.K. Hapo basi pakatokea mzungu mmoja....

Sheng: 72 Tulipatiwa cheti zetuka#ungulia...
/tu-li-pat-iw-at@-ti ze-tu za ku-fgu-li-a/

' plu-we pas-was given cl. 7-certificate cl.10 -pbgurs cl. 10-ass- of
opening.

Chetiis a cl. 4 noun. In the context of the above ser@ethe correct possessive adjective

should have beevyetuand the associative should have begnin Standard Kiswalhili.

S.K. Tulipewa vyeti vyetu vya kuanzishia maisha.
Sheng: 73 ...maisha zetu za kibinafsi.
/mai@a ze-tu za ki-binafsi/

cl. 16/17-life cl.10 pos-adj-ours  cl. &8s- of personal.

S.K. ...maisha ya kila mtu kibinafsi.

80



Sheng: 74 ...tulisherekea kwa mlo na ziki....
ltu-liRerekea kwa m-lo naziki/
...cl. 2- we pas-celebrate art.-by ¢hdd and music.

Tulisherekeahas a missing syllablee The correct Standard Kiswabhili verbkissherehekea
Simplification strategy has been applied by theakpeby truncating itZiki has been sourced
from S.K. word Muziki whose origin is English wordusic. It was modified in the above
construction in order to show intensity. The easillable (mu) has been deleted and

unvoiced fricative /s/ replaced with a voiced /z/.

S.K. ...tulisherehekea kwa vyakula na muziki.
Sheng: 75 ...ndoto yangu ya kuishi maisha poa
/ndoto  @-agu ya  KkuBi makla poa/.

...c1.10 -dream cl.1- pos-ming-at cop-living  cl. 16-life

cool.

Poa means good or pleasant in Sheng. In Standard Kiyvpoa means cool. A shift in

meaning may have originated from the English slang.

S.K. ...ndoto yangu ya kuishi maisha mazuri.

The Standard Kiswahili version of the above isdi®is:

Siku tuliyotarajia kwa hamu na ghamu ilikuwa imafikNiliamka
harakaharaka kama mwehu na kuelekea bafuni. Nilioga haraka
na kujiandaa bila kupoteza muda wowote, kwani mibdavezi
kungoja mtu yeyote. Hii ilikuwa kama ndoto kwangkirii ilinibidi
kuamini kwa sababu nilikuwa nimefanya vyema katiggomo yangu
ya chuo kikuu, na huu ulikuwa wakati wa kukabidhiyati vyetu vya

kutuwezesha kupata kazi tulizotumainia.

Niliamka haraka haraka na kujivurumisha kama garinhashindano

kuelekea shuleni licha ya wahenga kusema kuwa wmdisakafuni
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huishia ukingoni. Nilikuwa na furaha kushinda yaahmfe kwani
kipendacho moyo ni dawa. Nilishukuru Mola kwa kwzesha
kukamilisha masomo yangu. Kweli wahenga hawakunhehava
mifupa ya ngisi waliponena kuwa Mola hamwachi mjakev Pia
niliwashukuru wazazi wangu kwa kuniwezesha kutimdmo yangu

katika maisha.

Nilikuwa ninasomea taaluma ya utabibu katika chukul. Hiyo
ndiyo ilikuwa furaha yangu kwa kuwa ningeokoa maisya
waathiriwa wa magonjwa mbalimbali katika hospitahlilielekea
kwenye kituo cha basi ili kusubiri gari. Bila kupad muda niliingia
kwenye gari na kuketi kitako huku nikisubiri kufikdauoni ili
nitunukiwe cheti ambacho nilikuwa nikishughulikiwak muda wa
miaka minne. Kweli Mola astahili sifa. Wengi watiharau kwa
kuwa tulikuwa fukara. Sikufa moyo na nilijitahidarka mchwa ili
niweze kubadilisha maisha yangu. Hili lilinifanyaigmini kuwa
Mungu hamwachi mja wake anayejitahiBalitokea mzungu mmoja
aliyenifadhili kwa sababu ya werevu wangu. Yeygendiliyenilipia

karo yote ya chuo kikuu.

Nilipofika chuoni nilipata sherehe za mahafala eridelea. Nilifurahi
kwa kuwa nilifika salama salimini. Nilijiliwaza kaw ni bora
kuchelewa kuliko kukosa. Tulitunukiwa vyeti vyeya kufungulia
maisha. Baada ya hayo tulisherehekea ushindi wet karamu na
muziki, sisi pamoja na wazazi wetu. Hiyo ndiyau sikliyokuwa
nimengoja kwa hamu kubwa kwa kuwa ningepata chethagho

kingeniwezesha kutimiza ndoto yangu ya kuishi raaiséizuri.
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TABLE 7

The Distribution of morphosyntactic errors in Kiswahili written composition in nine

schools

School Number of students Total No. of errors (Norarget structures)
A 41 407
B 31 372
C 52 572
D 38 468
E 41 369
F 34 374
G 44 440
H 39 468
I 48 528

Total 368 3998

Mean 41 444

The above table represents the analysis of theatataned from the sampled population of
form three learners from nine secondary schools. fiflst column represents the schools in
which the data was obtained. The schools were éeteNo particular attribute or pattern

was used to code the schools. The second columtiosnthe number of learners who
participated in the writing task from each schddie third column presents the total number

of non-target structures obtained from the writtesk in each school.
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FIGURE 2

lllustration of the distribution of the five psycholinguistic processes

The following pie chart is an illustration of theygholinguistic strategies that the learners

used in their interlanguage.
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The above pie chart shows the frequency of the fisyecholinguistic processes. Language
transfer was the most frequently applied strategsh v percentile frequency of 55%,
followed by overgenerralization with a percentileequency of 22%. Strategies of
communication was third with 10%, learning stratégd a low of 8% followed by other
unspecified strategies with a percentile frequesfc3® and finally transfer of training with 2

percent.



5.3 Analysis of grammatical errors related to nourclasses

In this section, the actual grammatical errorsteeldo noun classes, committed by learners,
has been described. Under each error, a corrautiogiven. Errors are presented according
to noun classes. Attempts have been made to exgbane of the errors where it is plausible

to do so.

Sheng has a reduced number of noun classes. Thetign of prefixes used in the
concordial agreement between lexical categoriessantence indicates a movement towards
using fewer noun classes — especially for the pkaad thereby simplifying the noun class

system. This is an application of communicatioatsigy of simplification.

5.3.1 ErrorsinCl. 1/2

This class is generally considered as the livirgsslor animate class ( Gichohi, 1999) It
contains the names of living things and their Codiad agreement markers. In S.K. they are
a in singular andva in plural. For those nouns that have the same fosth in singular and
plural as those in class nine and ten, learnedeteio use concordial agreement markers for
cl.9 and 10. Learners seemed not to realize thah swuns belong to classl and 2

semantically and due to their form, they treatemhttas nouns in cl.9 and 10. For example:

Sheng:76 Dogi ile ilibweka.
/dogi: i-le i-li-bwekal/.
Cl.1-dog cl.9/19-that cl.9/19-bark
S.K. Mbwa yule alibweka

That dog barked.

Sheng: 77 Dogi zile zilibweka
/dogi: zi-le zi-li-bweka/
Cl.2-dog cl.10-dem-those cl.10-gaerk
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S.K.: Mbwa wale walibweka
Cl.2-dog cl.2-those cl.2-pre-backs
Those dogs were barking.

Nouns referring to human beings and which haveand 8 pronominal prefixes which dde
in singular andvi in plural were given concordial agreements formol 7 and 8 instead of
those of cl.1 and 2. Such nouns belong to cl. 1 zaseémantically and as such all prefixes

should conform to that rule.

Sheng: 78 Kiziwi kinatoki
/ki-ziwi ki-na-toki/
Cl.7-deaf cl.7-pres-talk
S.K.
Kiziwi anaongea

Cl.7-deaf-person cl.1-prestal

A deaf person is talking.

Sheng: 79 Viziwi vinatalki
IVi-ziwi vi-na-talki/
Cl.8-deaf cl.8-pres-talk
S.K. Viziwi wanaongea

Cl.8-deaf person cl.2-pres-talk
Deaf people are walking.

Another error was when learners replacedkthePrefix with Mw- on a human noun that has
cl. 7 prefix. The idea here was an attempt to nglah a noun to take the form of a majority

of human nouns in cl.1. Examples amevalimu, mwanajeshi and mwokozi.

Sheng: 80 Mwongozi amejijaza.

/m-wongozi  a-meRli-Baz-a/
Cl.1-leader cl.1"3-pas-part-work hard

Jazais a Standard Kiswabhili verb which means to fitlid used in Sheng constructions to

imply working hard on a particular task or puttioig a feigned bravery.
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S.K. Kiongozi amejizatiti.
Cl.1-leader cl.1!%pas-par-work hard
The person worked extremely hard.

Learners added a cl. 6 markeng} to a noun to make it plural in case of a noun tizes not
change in form whether in plural or singular. Tivas particularly so in animal nouns. This
seems to be a tendency to provide a plural fornthefnoun and an influence from some

Bantu languages that do not classify nouns thair ref human beings together with other

living beings.
Sheng81. Makondoo  zilichinjwa
/ma-kondoo  zi-liRin@-w-a/
Cl 6pl- Sheep cl.10- pas-slaughter.
Kondoo  walichinjwa .
Sheng: 82. Tulimanga makuku

/tu-li-maa ma-kuku/

Cl.1-us- pas-eat cl.6-dd@in
Tulikula nyama nyingi z&iu

Mangais a Sheng word which means to eat. Its souraakaown. Kuku on the other hand is
a Standard Kiswahili noun for chicken. The erroatthas been committed is attaching a
prefix ma on the nourkukuto act as a plural markeiKukuis a cl. 1 noun which has a zero
plural marker. The construction therefore goes regjahe Standard Kiswahili grammatical

rules.

Sheng: 83. Mabrathee walinishow niwangojee.
/ma-brathe: wa-li-niglo: ni-wago @-e:/
cl.6.brothers cl. 2 pas. ask . cl1%] cl.2 3% them wait.

Kaka zangu waliniambia niwangoje.
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Sheng: 84 Mango’mbe zilikulwa.

/ma-a'mbe zi-li-ku-lw-a/
cl.6-cows cl. 10-pas-eat

Ng’ombe walichinjwa na nyama yao kuliwa.
The verbkula is a monosyllabic verb that takes the passivensita {-iw-}. The passive
form was presented by learners as {-lw-} instead-of-}. The above construction also
implied that the cow was eaten whole without haviegn slaughtered. The construction is
therefore erroneous. S.K. verbs are conjugatedti&@ironumerous meanings. Such is the case
of {-liw-a} which is a monosyllabic verb and whose passive faas presented by learners

as {dw-a}

At the same time, learners went ahead to use tsssoncordial agreement markers even

after committing the error discussed above.

Sheng: 85 Makondoo  zilichinjwa

/ma-kondo:  zi-litBn B-w-a/
Cl.6-sheep  cl.10-pamaghter

Kondoois a class one/ two noun which does not chanderin whether singular or plural. It
has therefore been prefixed with a morphemma}{which is a class six plural marker thus
initiating a discord.
S.K. Kondoo walichinjwa
Cl. 2-Sheep cl.2-pas-glaar

Sheep were slaughtered.

Sheng: 86 Madogi zilibweka usiku
/ma-dogi zi-li-bwek-a  usiku/
Cl.6-dog cl.10-pas-bark cHiight

S.K. Mbwa wa- li bweka  usiku
Dog cl.2-pas-bark night
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Dogs barked at night.

Another error was to adehato cl. 2 nouns that have the same form in plura singular
with the aim of making them have a plural form. ©ndiormal circumstances, these nouns

have no plural marker. Human nouns however takarticfe kina/ akina to denote plural.

Sheng: 87 a) wamathee b) masistee
a) /wa-mathe:/ b) /ma-siste:/
Cl.2-mother cl.6-sisters
S.K. S.K.
Kina mama kina dada
P/par mother p/par Sister
Mothers Sisters

Shengseems to have a prosodic pattern of its own. Rirptefers endings ir//and/e/, as in
the above example of words borrowed from Englslother and sister respectively.

Generally, the endings irande give Shenga clear pitch.

Other learners used the plural markea- for nouns whose plural marker w8e- . For

example:

Sheng: 88 waizi walifinywa naniga mpaka waka-konfess.
Iwa-izi wa-li-finy-w-a naniga paka wa-ka-konfes: /
cl.2.thief cl.2pas.pressed private part pr.uh# pas.confess.

S.K. we-zi walifinywa sehemu zao za siri mpaddakiri makosa.

Thieves’ private parts were pressed so hards iftaide them to confess
what they had done.

The above error can be explained as follows: Indlsli /a/ is a lower vowel whildi/ is an
upper vowel. When the two vowels come togethely Hre deleted and a close mid vowel /e/

takes their place. The above phenomenon is cleadp from the following figure:
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Kiswahili has five cardinal vowels. These are fa/, /i/, /o/ and /u/ which can be described as

follows:

/al open unrounded lower vowel.

/el open unrounded mid-front vowel.

/il high unrounded front vowel.

/o/ half rounded mid-back vowel.

/u/ high rounded back vowel.

Source: Mohandmi. A. (2001:2)

Learners wishing to maintain cl. 2 marker on thaimalo not follow this phonological

requirement.

Another error was to use the concordial agreememken for class three on the determiners:

Sheng: 89 mtoi ule alilia

/m-toi u-le a-li-li-a/
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Cl.1-child cl.3-that l.lcpas-cry

S.K.

Mtoto yule alilia

Cl.1-child cl.1-that cl.1-pas-cry

That child was crying
Sheng: 90 Msae ule anaendanga church

/m-sae u-le  a-na-endsa tlu:trl/

Cl.1-old man cl.3-that cples-go-hab church — loc.
S.K.

Mzee yule huenda kanisani

Cl.1-old.man cl.1- that cl.1-pres-go church-loc

That old man is goes to church.

Note that the verlanaendangahas been given a double tense marker namely &mepr

continuoug-na} and the Sheng habitual marKenga}.

The noun class marker for many nouns in class ®d ithis is the same marker for nouns in
cl.3. The difference is only notable on the agreetrmarkers. In this case, learners did not
distinguish nouns that belong to cl.1 on the basitheir noun markers. This explains the
reason why learners used class three agreemenéersark the determiner. This is a case of

not distinguishing between mechanical and sematdgsification of Kiswabhili nouns.

Learners put /hto precede the cl. 3 marker on the determineadyraliscussed above. They

did this perhaps to provide a syllable made upooSonant and a vowel.
Sheng: 91 Mtu ule alijan ndae ya watu tano.
/m- tu u-le a-li-pand-adae ya wa-tu tanol.

Cl.1-person cl.3-that cl.1 —pas-clib védiof cl.2 -person O five
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S.K.

M-tu yu-le aliabiri gari la watu watano.
cl.1-person cl.1-that cl.1-pas-board viehad cl.2-person cl.2-five.
That person boarded a five-seater vehicle

In S.K., the numerical adjectivegno} should carry a prefix {wa} having been determined
by the nourwatuwhich is a cl. 2 noun. The learners simplifiedsthy eliminating the prefix
and adapting a zero morpheme on the numerical tagjefdano}. This is acharacteristic of

class ten nouns.

Learners used concordial agreement marker for ah the possessives. This error is only in

the singular form. Note that nouns in cl. 9 do cfzinge in form whether singular or plural.

Sheng: 92 Bodi yetu anasomanga

/bodi y-etu a-na-somsa/

ClL.1- teacher cl.2-our cl.lgpread-hab.

Note the double tense marker on the \emasomangdread).There is no marked distinction
in Standard Kiswabhili between reading and studyiftge intended meaning can only be got
from the context. Going by the above example; thia characteristic that has also been
adapted by Sheng speakers. Bodi is a word usetiendgSto refer to a teacher. Its origin is

not unknown.

S.K.
Mwalimu wetu husoma
Cl.1-teacher cl.2-our cl.1-habeea
Our teacher goes for studies.
Sheng: 92 Mtoi yao analianga

/m-toi j-ao a-naaljf
Cl.1-child cl.9-of.them ZTlpres-cry-har.
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S.K.

Mtoto wao hulia

Cl.1-child cl.1-of.them cl.1-har-cry

Their child is crying.
To a lesser extent, a few learners used class doocordial agreement markers on the
determiner for animal nouns that have the same forsingular and plural. This could be an

influence from nouns that do not have a singularkera Under normal circumstances, they

will take cl. 5 concordial agreement markers whsaduin their singular form.

Sheng: 93 Samaki hiyo ilinuka  vipoa.
/samaki hi- jo i-li-nuk-a  poBa/
Cl.2-fish that-cl.4 cl.4ppamell cl.8- nice.
S.K.
Samaki hao walinukiavizuri.

Cl. 2- fish that- cl.2. cl.2-pasall cl.8-nice.
Those fish smelt nice.

In S.K, the noun fish has a common semantic featitie human beings. This is because
they are all animate, hence acquiring the prefia{ The learners did not distinguish a bad
smell from a good smell. In S.Kvalinuka refers to a foul smell while alinukia refers to a

sweet smell. In this context the learner wantedrtply that the cooked fishes had a nice

aroma.

Some learners added the class two agreement makerguantifiers that do not take

concordial agreement markers. The aim of the stsdems to maintain cl. 2 agreement

marker {wa-}.
Sheng: 94 ...mastudent wasaba
/ma-student wa- saba/
...Cl.6-students 2edeven
S.K.
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...wa-nafunzi saba
...cl.2-student seven

...seven students.

Sheng: 95 wa-nyama wa sita
/wa{Zama wa- sita/
cl.2-animal Zbix
S.K.
wa-nyama sita
cl.2-animal @. six
Six animals.

{Wa} is a concordial prefix which has been inappro@iya applied as a plural marker. In
Standard Kiswahili, the numerical adjective six slo®t take a prefix. It therefore should

have beemsita.

Other learners failed to put concordial agreemeatkers on quantifiers that required them.

This was a case of not mastering those quantifieristake agreement makers and those that

do not.

Sheng: 96 mtu tano
/m-tu @-tano/
Cl.2-people @ —five

S.K.

Wa-tu wa-tano
Cl.2-people cl.2-five
Five people.

Others added cl. 2 agreement markers on adjectiatsdo not require them. Cl.1 and 2
nouns are animates and therefore most descriptijgetaves take therfi-} and {wa-} prefix

in singular and plural respectively. This rule doed however apply on borrowed words
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since they do not follow a concept of agreementichethe following nominal phrase

construction is erroneous:

Sheng: 97 mpleya msupaa
/m-pleja m-supa.: /
cl.1.pleya cl.ltstanding
S.K.
mchezaji @-hadar

cl.1-player stainding

An outstandingy#a

Sheng: 98 wa-playa wa-hodari
lwa-playa wa-hodari/
cl.2 -player .Ztoutstanding
S.K.
wa-chezaji @-had

cl.2 -player outstamg

Outstanding players.

5.3.2 Errorsin Cl. 3/4

Nouns that are found in this class are those tefgr rto inanimate things. They take a
concordial prefix of {i} and {i} in singular and plural respectively. Learnersdisé 6 noun
markers to indicate plural of some nouns in théssland at the same time maintained cl. 4

prefix, which is a plural marker, ending up witm@un that is double marked for plural:

Sheng: 99 mamiti

/ma-mi-ti/
Cl.6-cl.4-tree

S.K.
Mi-ti
Cl.4-tree

Trees
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Sheng: 100 magamu
/ma-gamu/
Cl.6-game
S.K.
Michezo
Cl.4-game
Games

Other learners apart from committing the error nosr®d above went on to use cl. 10
concordial agreement markers. Note that cl. 1®mposed of nouns in their plural form. It
can be argued that the use of cl. 10 agreement rakas in a bid to provide plural

agreement markers. The students ended up usivg timg ones:

Sheng: 101 mamiguu zangu zinadunga
/ma-mi-gu: z-gu zi-na-du-a/
Cl.6.cl.4.leg cl.10.my cl.pfe.ache
S.K.
Miguu yangu inauma
Cl.4-leg cl.4-my Llpre-ache

My legs are aching.

Other learners tended to retain class three makette noun along with cl. 10 agreement
markers. The learners were not sure of the pluaker on the noun, which is cl. 4 noun

prefix, or perhaps thought thatuziki(music) is in cl. 9.

Sheng: 102 Muziki zao zinabamba
/mu-ziki z-ao zi-na-bamba/
ClL.3.music  cl.10.of.them cl.10.pre.makgpy

An upper vowel /u/ has been inserted after /m/s Hais been from the English word music.
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S.K.
Miziki yao naifurahisha
Cl.4-music cl.4-of.them cl.4-preakm.happy
Their music makes one happy.

Learners used cl.4 markers on the noun cl. 7, bxednclass agreement markers with cl. 4
agreement markers. As you will notice from the epkmbelow, some cl. 4 agreement

markers are the same as those of cl.9, hence, eiligom why this type of error was

committed.

Sheng: 103 Misosi hiyo nyingine ilifuata
/mi-sosi hi-jo @-igine i-li-fuat-a/
Cl.4-food that-cl.4 cl.9-other l.4epast-follow

The head noumisosihas been completely divorced from its StandardvKisli equivalent

which ischakulaand which is a cl. 7 noun.

S.K.
104  Mitihani hiyo mingine ililetwa
/mi- tihani hi-jo nine i-li-let-w-a/
Cl.4-exam that-cl.9 |.9eother cl.9-past-bring

Those other exams followed.

Other learners failed to use cl. 4 agreement marker numerals and interrogatives that

qualify the head nouns, making such nouns to apgeaouns in cl.10.

Sheng: 105 mi-ezi tano

/mi-ezi tano/
Cl.4-month five

S.K.
Mi-ezi mi-tano
Cl.4-month  cl.4-five

Five months.
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Sheng: 106 Miaka ngapi?

/mi-aka na-pi? /
Cl.4-year how. many
S.K. Miaka mingapi?

Cl.4-year cl.4-how.many
How many years?

Some learners used class four concordial agreenemis when the head noun was in
singular form. They seemed not to have masterechwieise cl.3 or cl.4 noun prefix. It is
also worth noting that class four concordial agreets are the same as those of cl. 9. It can,
therefore, be argued that learners were treatingso cl. 3 as nouns in cl. 9. The difference

is only observable in the concordial prefixes #ua used in the two classes.

Sheng: 107 Boli ile yangu imededi
/boli i-le y-au i-me-dedi: /
Cl.3-ball cl.4/9-that 1.429-my cl.4/9-perf-torn
S.K.
M-pira u-le w-angu u-me-toboka.
Cl.3-ball cl.3-that cl.3-my cl.3-pgrérforated.

The ball that belongs to me is torn.

5.3.3 Errorsin Cl. 5/6

Nouns in this class take the §li-and {yg@ concordial prefixes. Errors collected in these

classes were as follows:

Learners made nouns in cl. 6 to take cl. 10 conabetyreement markers. In doing so, they

were trying to provide plural agreement markerstbay ended up using the wrong ones.
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Sheng: 108 Maisha zao zinabamba
/ma-isha z-ao zi-na-bamba/
Cl.17-life cl.10-of.them cl.10-good
S.K.
Maisha yao ni mazuri
ClL.17-life cl.6-of-them cop.is .@&igood
They live a good life.

Other learners treated some nouns in cl.5 andaslt®ough they belong to class nine and ten.
These are nouns that are not marked in their sangatrm and whose plural is marked. The

singular form was treated as a noun in cl. 9 amglidral form was treated as a noun in cl. 10.
This could be attributed to inconsistencies in nolassification in Kiswabhili, thus causing

confusion between semantic and phonological ciaasibn of nouns:

Sheng 109 kabila hiyo ilishamauli
/kabila hi- jo i-l@ambuli-a/
Tribe that-cl.9 .Epast-attack
S.K. Kabila hilo lilishamloaul
Tribe that-cl.5 cl.5-past-attack

That tribe attacked.

Sheng: 110 kabila hizo zilishambuli
/kabila hi-zo zi-lilambuli-a/
Cl.5- tribe that-cl.10 cl.10-past-attack
S.K.
Makabila hayo yalishambulia
Cl.6-tribe those-cl.6 cl.6-past-attack

Those tribes attacked.
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{Kabila} (Tribe) does not have a singular marker; this makéo be treated like a cl. 10 by

Sheng users.

Another error was where some learners used a noudlaiss six but used concordial

agreement markers of class nine. This was espgsialior collective and mass nouns:

Sheng: 111 Matokeo iliparashwa jana

/ma-tokeo i -li-pard@-w-a jana/
Cl.6-results cl.9-pawmounce yesterday

S.K.

Ma-tokeo ya-li-tangazwa jana

Cl.6-results cl.6-past-annoupesterday

Results were announced yesterday.
Some learners added cl. 6 markers to denote thal glrm of the noun, where it was not
required. Ordinarily, cl. 5 markers become redundsnd forms part of the noun stem. Such
nouns have to be learnt since they are not basedrate, which always applies. Therefore,
such mistakes can be attributed to learners’ ilarhave learnt such nouns or forgetting that
they behave exceptionally in their plural form. dithat the plural marker isr{e} instead of
default {ma}. This is phonologically plausible in Kiswahilila/ is a lower vowel while /iis

an upper vowel, when they come together they aletetband a close-mid vowsd takes

their place.
Sheng: 112 Mamimea b) mameno
/ma-mi-mea/ b) /ma-me-no/
Cl.6-cl.4-plant Cl.6-cl.5-teeth
S.K.

Mi-mea Me-no
Cl.4-plants cl.6-teeth
Cookers Teeth

100



Ji-na Ma-jina

Cl.5-name Cl.6-name
Name Names
Sheng: 113. Kimtu kilimanga sana.

/ki-m-tu  ki-li-maya sana/
ClL7.cl.1-person cl.7 pasas & lot.
The giant has eatdut a

Note that Sheng speakers use the noun markerdkifehote augmentive form. This is

defiance of S.K. rules which marks the same witHdr singular andma/for plural.

Ji-tu ma-jitu
Cl.5-giant cbént

To a lesser extent, learners tended to use clgi@ement markers. In this case learners were

attempting to provide a singular agreement markéehded up using the wrong one.

Sheng: 114 Something alikifanya kilijamisha.
/somethi a-li-ki-faZa ki-limRam-iz-a/
Cl.5-thing cl.1-pas-c{abj)-do cl.7-pas-annoy
S.K.
Ja-mbo a-li-lo-fanya li-li-udhi.

Cl.5-thing cl.1-past-cl.5(obj)-do cl.5-pasnoy

What he did was annoying.

5.3.4 Errorsin Cl 7/8

All the nouns in this class are inanimate. Theyagreement markeki/ and ¥/i in singular
and plural respectively. However, there are somsmsaavhich take a pronominal makKemn}

in singular and {vj} in plural. This happens whémey have a vowel stem. There are a

number of nouns whose pronominal markers arerksingular and /vi/ in plural but belong
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to class one and two due to their semantic ate®was discussed earlier in this chapter.
Learners had a problem of identifying their sen@amtoun classes. There were a few
instances when learners used cl. 6 markers toateliplural and thus preceded the normal

plural marker for class eight. This was a case afking plural twice on the same noun. For

example:
Sheng: 115. Nipasie maviatu zangu
/ni-pasie maat zanu/
Cl. 1%sin. I- pass cl6-cl.8-shoe cl.rhibre
S.K.
Ni-pitishie v-iatu vyangu
Sheng:116 maviatu
/ma-v-iatu/
Cl.6-cl.8-shoe
S.K.
Vi-atu
Cl.8-shoes
Shoes
Sheng: 117 Kiziwi kilimshoo dust.
Ki-ziwi ki-li-m- Bo: dust/
Cl. 7- deaf cl.7-comti1(obj) show dust.
S.K.

Kiziwi huyo alimwonyesheaantema kuni.

Show dust is a Sheng idiom that is used to impdy the subject was taught a lesson, or has

been made to undergo an unpleasant experience.

A second error that learners committed was to usand 10 concordial agreement markers

for nouns in cl. 7 and 8.

Sheng: 118 buku yangu ostkil
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/buku y-au i-li-lost/

Book  cl.9-my cl.9-pastlos
S.K.

Ki-tabu  cha-ngu  ki-li-pote-
Cl.7-book cl.7-my cl.7-paest

My book got lost.

Sheng: 119 Mabuku zangu zidtilo
/ma-buku zZ-gu zi-li-losti/
Cl.17-book cl.10-mine cl.10-pastqn
S.K.

Vi-tabu vy-angu Vvi-iiea
Cl.8-book  cl.8-my cl.8-past-lost
My books got lost.

A third error was where learners used wrong agreemmerkers on possessives. In doing
this, learners were attempting to maintain claseseagreement markers all through. As
earlier stated, Sheng has a reduced number of mtasses. This is a conscious or
unconscious application of the strategy of simgdifion. Under normal circumstances, when

/kil is preceded by a vowel, it is palletized to becdnd

Sheng: 120 kiatu kiangu kimededi
/ki-atu ki-gu ki-me-dedi/
Cl.7-shoe cl.7-my cl.7-peorrt
S.K.
Ki-atu cha-angu ki-me-raauk
Cl.7-shoe cl.7-my  L.7eperf-torn

My shoe is torn.

A fourth error is when nouns from cl.1 are put e diminutive form. When this happen;
they take the pronominal makers of cl.7 nouns. he@ used the obsolete marker to
denote the same. This is a common phenomenon afloeigg speakers when referring to

something that is inconsequential or when derogatin
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Sheng: 121 Kakeki hako kalinibamba

/ka-keki ha-ko ka-li-ni-bamba/
Cl.obs- cake dem. cl.23 -that cl. gizs.cl.1 1 -please.

S.K.
Kikeki hicho kilinivutia.

That piece of cake was sweet.

Another error that the learners made was to usegheement markers for either cl.1 or cl.3

for nouns in cl. 7 and 8. This was not howevemm@&mon error.

Sheng: 122 Kitabu ya Godi um@Akess
/k-itabu ya Godi i-na-tu-pre
Cl.7-book ass. of God cl.1Bgbre.-£cl. -encourage
S.K.
Ki-tabu cha Mungu Ki-na-tu-lan
Cl.7-book ass. god cl.7-prési2(obj)-encourage

The Bible is encouraging us.

Other learners tended to use cl. 1, 3 and 9 agmtemmarker on adjectives. This was a case of
the learners’ failure to remember that nouns in elaintain their agreement marker on all the

constituents of a sentence that they control:

Sheng: 123 Kindango mpya

/ki-ndajo m-pja/
Cl.7-earing  cl.1/3-new

S.K.
Kipini kipya
Cl.7-earing  cl.7-new
A new earring.

Sheng: 124 Kitu mbaya
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/Ki-tu m-baya/
Cl.7-thing cl.1-bad

S.K.
Ki-tu ki-baya
Cl.7-thing cl.7-bad
A bad thing.

5.3.5 Errors in CI. 9/10

Nouns in this class do not change in form, whetiegular or plural. This can only be

determined by the context within which the nounssd.

Some learners used cl.6 noun marker and its cort@greement markers on nouns in

cl.10 to imply plural form. They did this in a btd provide a plural marker on the nouns

which do not usually take a plural marker.

Sheng: 125 Mahao hizo zilijengwa before.
/ma-hao h-izo zi-li-j@-w-a before/
Cl.6-house those-cl.10 cl.10stgauilt long. ago
S.K.
Nyumba hi-zo zi-li-lengwa nEi
Cl.10-house these-cl.10  cl.16-gauilt long. ago

Those houses were constructed liomg &go.

Some learners maintained the correct form of ndansl. 10 but used cl. 6 concordial
agreement markers. The argument is as above, balythis time the error is only on

agreement markers:

Sheng: 126 Ghasia yatika

/ Xasia ya-li-kamu/
Cl.10-skirmish cl.6-pas-come

S.K.

Ghasia zi-li-zuka
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Cl.10.disturbance cl.10-pas-emaerg

Skirmishes erupted

Other learners used the cl.6 markers on the noly it maintained the cl.10 concordial

agreement markers.

Sheng: 127 Mashida hizo zao i (02}

/ma-Blida hi-zo z-ao zi-na-bo: /
Cl.6-problem those-cl.10 cl.10Hoém cl.10-pres-annoy

S.K.
Shida hi-zo z-ao zi-na-udhi

ClL.10.problem those-cl.10 cldfGthem  cl.10-pres-
annoy

Their problems annoy.
Other learners used cl.5 and 11 concordial agreemarkers for nouns in cl.9. Nouns found
in cl.9 and 5 are in singular form. It can be adytieat when a noun has no obvious noun

class prefix, learners failed to identify whichsdahey belong.

Sheng: 128 kalamu changu kililost
/kalamu tA-anu ki-li-lost/
cl.9.pen cl.7-my cl.7-pas.lost
S.K.
Kalamu y-angu i-li-pat
cl.9.pen cl.9-my cl.9-pas.tlos

My pen was lost.

Some learners used cl. 11 and 13 concordial agrgemerkers for nouns found in cl. 9 The
common characteristic with these nouns is that th@ye a /u/ pronominal prefix in their
singular form, however, the cl. 11 nouns changgslural to take a variety of prefixes. The
cl.14 nouns maintain the /u/ prefix both in thamgallar and plural forms. It is also worth

noting that ngware, (morning) and raha (joy) are abstract nouns (as nouns in class
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fourteen), and it can therefore be argued thamn&rarwere attempting to apply semantic

criteria to noun classification:

Sheng: 129 Ngware huo ulikuwa na ajev
hware hu-o u-li-kuwa na Breve/
Cl.9.morning that-cl.3 .Xlpas.aux. - being con.
and cold.
S.K.
Asubuhi  hi-yo i-li-kuwa na barid
ClL.9.morning this-cl.9 chdth cold

The morning is cold.

Asubuhican be used as an adverb to present the dimeoftone. In this contextasubuhi,

referred to asgwarein Sheng has been used as a noun.

Sheng: 130 Raha u-ka-m-chukua ma-juu juu

/raha u-ka-me2luk-u-a makluu Auu/

Joy  cl.14-narr.past-cl.1 (obj)-takesalp.
Juu has been given a cl.6 prefixn@. Reduplication of the worduu was used to show
intensity.
S.K.

Raha i-ka-m-chukua

Joy cl.9-narr.past-cl.1 (obj)-take

She/he was overjoyed.

Other learners used cl. 3, 11and 14 agreement nsdidenouns in cl. 10

Sheng: 131. Kumbukumbu ilipendekezwa
/kumbukumbu i-li-pend-eke-zw-a/
Minutes cl.4-past-propose

S.K. Kumbukumbu zilipendekezwa
Minutes cl.10-past-propose

Minutes were proposed.
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Another error that learners committed was to usd concordial agreement markers on the
quantifier -ingi (many) or substitute it with an English lexemm®b which is a numerical

adjective used to describe a crowd.

Sheng: 132. Mara mob
/mara mob/

ClL.10.time many

S.K.
Mara ny-ingi
Cl.10 cl.10-many
Often

Sheng: 133 ma njia mingi
/ma- ilia m-igi/

Cl.6.cl.10.way  cl.3-many

S.K.

Njia ny-ingi
cl.10.way cl.10-many

Many ways.

Form three learners used cl.6 concordial agreemarkers for nouns in cl.10 particularly on

verbs. This was a confusion of the plural agreemsarker for nouns in cl. 10

Sheng: 134. Mastarehe mgkamu
/ma-starehe ya-me-kamu/
Cl.6.comfort  cl.6-perf-come.
S.K.
Starehe zi-me-kuja
Cl.10.comfort cl.10-per. is-come

Comfort has come
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Other learners tended to use cl. 6 concordial ageeé markers for nouns in cl. 9, and which

do not take a plural marker.

Sheng: 135. Sahani kilidedi
/sahani ki-li-dedi/
Cl.9.plate cl.7-past-break
S.K.
Sahani i-li-vunjika
Cl.9.place cl.9-past-break
A plate broke.

The word dead has been derived from the Englisenhexdie which is used to describe the
loss of life of a living organism. Breaking of thpdate is likened to loss of life probably

because the plate was not going to be useful arggmor

Sheng: 136. Karatasi Ki-li-lost
/sahani ki-li-dedi/
Cl.9.paper cl.7-past-lost
S.K.
Karatasi ilipotea
Cl.9.paper  cl.7-past-lost

A paper got lost.

Karatasi in the context of the writing task wascuserefer to a certificate.

Some collective nouns are only used in plural fobut learners used cl. 9 concordial

agreement markers for such nouns:

Sheng: 136. Doo yangu ilisanywa
/do: y-gu i-li-sd@w-a/
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ClL.10.money cl.9-my cl.9-past-stolen
S.K.

Pesa Zz-angu zi-li-ibwa

cl.10.money cl.10-my cl.10-past-lost

My money got lost.

Sanywais a S.K. verb which refers to the act of collegtor putting things together in a heap

or bundle. Stealing has been equated with puttimg$ together.

Other learners used cl. 1 and 3 agreement méniéron adjectives only used for nouns in
cl. 9. Itis worth noting that nouns in class ond ¢hree are in singular form as nouns in cl.9e
and twenty. Cl. 9 agreement markers were used déoins in cl.1 and in cl.3 The only
difference is manifested in the plurals of the tlasses. Whereas in cl.1 the plural marker is

{wa-}, the class three markers is {mi-}.

The learner in this case having failed to identlifg right class for the noun {habari} assigns

the descriptive adjective {-zuri} an agreement neasirfm-} instead of {n-}.

Sheng: 137. Habari mzuri
/habari m-zuri /
Information cl.1/cl.3-good
S.K.
Habari n-zuri
Information  cl.9-good

Good information.

Some learners used cl.11 agreement markers forsriowh. 10

5.3.6 Errors in Cl.11/14

Nouns in cl. 11 and 14 were given cl. 9 concordigleement markers. The common

characteristic of nouns in these two classes istti@r pronominal marker is {u-}. Cl. 14
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nouns are however abstract nouns and their fornairenthe same in singular and in plural.
Note that nouns found in cl. 11 and 14 are in dengtorm as those in cl.9. The learners
failed to understand that sickness {U-gonjwa} bg®mo noun cl.13 and therefore assigned it

a concordial prefix {i-} which belongs to noun ctasine.

Sheng: 138. Usickness hatari ilikamu
/u-sickness hatari i-li-kamul/.
Cl.14-disease dangerous  cl.9-pastrge
S.K.
U-gonjwa hatari u-li-zuka
Cl.14-disease dangerous cl.14-pasirge

A dangerous disease emerged.

Sheng: 139 Uuzaji haramu ya ngoma ina
bruucha.
/u: zaBli haramu j-a noma i-na brukl /
chal.
Cl.14-selling illegal cl.9-of cl.3-raiecl.9-pres.have
trouble
S.K.
Uuzaji wa kanda ghushi za muumika atiza

lllegal selling of pirated music istbling.

Ngomais a term used by Sheng speakers to refer to mursi€. K. Ngomais a musical

instrument known as drum in English.

A noun in cl. 14 was given a cl.16 sixteen pluralrker {ma}.

Sheng: 140. Maugonjwa Zinazomtrable ni hatari.
/ma-u-goAwa zi-na-zo-m-trouble ni hatari/
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Cl.6-disease  cl.10-pres-cl.18I){B del.1 (obj)-trouble  cop.is
dangerous.

S.K.
Ma-gonjwa  ya-na-yo-m-sumbua ni hatari.

Cl.16/18-disease cl.16/18-pres-c&B{8cl.1(obj)-trouble are
dangerous.

The diseases that are troubling hémé#re dangerous.

Other learners used cl. 6 markers on the nouns iblcto denote plural for abstract nouns
that are not marked for plural. They went on to cisd0 agreement markers. They were not

able to distinguish between those nouns that arkeddor plural and those that are not.

Sheng: 141. Mauchaguzi ya ma-parliamentagian  ya-li-
fanyika /ma-u-tRBaguzi y-a  ma-parliamentarians ya-li-
fa-@ik-a/

Cl.6-cl.14-election  cl.6-of cl.6-parientaians cl.6-past-happen

S.K.
Uchaguzi wa wabunge uli
fanyika.
Cl.14-election cl.14-of cl.2-parliamentasancl.14-past-
happen

The election of parliamentarians took place.

Learners made nouns in cl. 14 to lose thg fharker in a bid to make it plural and went
ahead to use cl. 10 concordial agreement markdris makes their plural nouns share
characteristics of nouns in cl.10. Learners seenmdble to distinguish those nouns in cl.
11 and14 that lose thes{ marker to denote plural and find their plural InX0, and those

that find their plural form in cl. 14

Sheng: 142. Maugonjwa  zinatibiwa
/ma-u-goflwa zZi-na-tib-iw-a/

Cl. 6 disease  cl.10-pres-treat
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S.K.
Ma-gonjwa

Cl.6-disease

ya-na-tib-iw-a

cl.6-pres-treat

Diseases are being treated.

Some collective nouns in class thirteen and fourtd®at do not have a plural form were

assigned markers. Learners added on them classasiker and went ahead to use class six

concordial agreement markers. They failed to undeds that concordial prefixes are

inconsistent and are therefore not determinedysblethe form of the noun.

Sheng: 143. Maga yalimwagika.
/ma-una ya-li-mwag-ik-a/
Cl.6-cl.11-flour cl.6-pas-pour
S.K.
U-nga u-li-mwag-ik-a
Cl.11-flour cl.11-perf-pour

Flour has been poured.

Where a noun ought to lose cl. 11 marke# {to- be in plural form and find its plural in class

two and ten, learners added cl. 6 marker Jnaard used cl.6 concordial agreement markers.

This was a case of not knowing that count nounsclass eleven share the same

characteristics with those of ¢l.10 in their plui@m.

Sheng: 144. Maukuta
/ma-u-kuta
Cl.6-cl.11-wall
S.K.
Kuta
Cl.10.wall
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ya-li-bwag-w-a/

cl.6-past-bring.down

zi-li-bomo-lew-a

cl.10-past-bringvdo



Walls were brought down.

A noun that ought to take its plural in cl. 10 logihg its class eleven markar}{was made

to maintain that marker while it took class tenamndlial agreement markers:

Sheng: 145. Ubawa zake ni poa
/u-bawa z - ake ni poa/
Cl.11-wing cl.10-of it cop. good
S.K.
M-bawa z- ake zi-na-vuti-a.

ClL10.wing  cl.10-of.it cl.10gm-adj-attract

Its wings are attractive.

Other learners added class fourteen markgnd a noun found in cl. 14 that is not marked.

In doing so, they were trying to make such a naike the same prefix as other nouns in class

fourteen.
Sheng: 146. U wizi wa kusakanya
u -wizi wa ku-saka@a/
Cl.14-theft  ass. of pas. grabbing
S.K.
Wizi wa vitu
Theft of grabbing.
D-theft
Sheng: 147. U-erevu
lu-erevu/
Cl.14-cleverness
S.K.

Werevu

@-cleverness
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Some learners used class sixteen agreement mddten®uns in class eleven. Note that
nouns found in class sixteen are in singular fosnthase found in class eleven. Also singular
forms of some nouns in class eleven and some nauris13. are homonymous. This made
the learners think that some nouns found in cl.cab. be made into plural by being assigned
a class six concordial prefix. At the same timeytfagled to realize that majority of the nouns
in class eleven change in form when in plural. Aecan point isukuta} nauz which change

to kutaandnyuziin plural. Wimbotherefore should have changed hyifnbo}

Sheng: 148. Wimbo zilimbwa
/wimbo zi-li-imb-w-a/
Cl. 6 song 5ghas-sing
S.K.
Ny-imbo Zi-li-imb-w-a
Cl. 12 songs  cl.12-past-sing

Songs were sung.

Other learners removed thes-f marker on some nouns and went ahead to use cl. 9

agreement markers, making such a noun to behave litoun in its singular form:

Sheng: 149. Panga yake ililosti.
/panga y-ake i-li-losti/
Sword cl.9-of.him/her cl.9gpdost.
S.K.
U-panga w-ake u-li-pote-a

Cl.11-sword cl.11-of.hi/her cl.11-pasttlos

His sword got lost.
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5.3.7 ErrorsinCl. 21

This class contains nouns that are derived fronbs/efhey are given an infinitive prefix
{ku} to make them nouns. Nouns in this class have lampform, but in an attempt to use
them in a plural form, learners used class ten @ahal agreement markers. Learners failed

to understand that the prefixes have to agreetiwéthead noun.

Sheng: 150. Kucheza za tem zinafurahisha
/ku-chtRez-a za-tem zi-na-furali-s/
Cl.15-play cl.10-of.them cl.10-prmmake.happy
S.K.
Ku-cheza kw-ao ku-na-furahiash
Cl.21-play cl.21-of them cl.2fep-make.happy

Their playing is bringing joy.

In some instances, learners, used class nine atintagreement markers for nouns in class

fifteen.
Sheng: 151. Kucheka hiyo iliboo.
/ku-cheka hi- jo i- li-bo: /
Cl.21-laugh that-cl.4/9 |.4€9-pres-annoy
S.K.
Ku-cheka hu-ko ku-na-udhi
Cl.21-laugh that-cl.21 [.2&-pres-annoy

That laugh is annoying.

To a small extent, learners use a marker, sharedalsg three, eleven and fourteen on distal

determinethu-o.
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Sheng: 152. Kukosana huo

/ku-kosana hu-o/
Inf-collide.with.one.another that-cl/12
S.K.
Ku-kosana hu-ko
Inf-collide.with.one.another thatdl.
Those disagreements.
5.3.8 Errors in Cl.22/23/24

Learners made errors of mixing the concordial agere makers of these classes when
referring to the same place. Note that each cladenhas a different meaning. Cl. 22. refers

to a specific place, cl. 23 to a general place dass twenty four to an inside place. See the
following examples:
Sheng: 153. Pa-le ku-na siafu

/pale kuna siafu/

Cl.22-there cl.23-with safamis

S.K.
Pa-le pa- na siafu
Cl.22-there  cl.22-with safaritan
In that specific place, there are safats.
Sheng: 154. Kule mna mastudent
/ku-le m-na ma-student /
Cl.23-there cl.24-with cl.6 -student
S.K.
Ku-le ku-na wa-na-funzi
Cl.23-there cl.23-with cl.2-student
In that general area there are students.
Sheng: 155. Mle pana jumu
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/m-le pa-na Eumu/
Cl.24-there  cl.22-with -shoes
S.K.

M -le m-na vi-atu

Cl.24-there  cl.24-with cl.Bee

There are shoes inside.
A second type of error that learners tended to miakal these locative classes was to use
class four agreement markers on verbs. It is inambitio note that the only noun in this class,
{mahal} (place) is used only in the singular form; henstjdents had a tendency to use

class four agreement marker, which is a singulakeraSee the following examples:

Sheng: 156. Ha-po kw-ao i-li-kuwa waa.
/ha-po kw-ao i-li-kuwa wa:/

There-cl.22  cl.23-of.them cl.4-past-bel.8-war

S.K.

Ha-po p-ao pa-li-kuwa  vi-ta.
There-cl.22  cl.22-of.them cl.22-past-lo&8-war
At their specific place there was war.

Sheng: 157. Tulikoishi ilikuwa faa
/tu-li-ko-i @i i-li-kuwa fa:/
cl.2.  we pas-cl.23 live cl.4-past-be far.

S.K.

Tu-li-ko-ishi ku-li-kuwa mbali.
cl.2. ¥ -past-cl.23  cl.23-past-be far.
The general place we lived was far.

Sheng: 158. Homu ilikuwa na mahasol

/homu i-li-kuwa na ma-hasol/

Home-loc cl.4-past-be  with 6gbroblem
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S.K.

Nyumba-ni  m-li-kuwa na shida.

Home-loc cl.24-past-be with olplem

There were problems in the home.
As attested by the identified Sheng structuresis $tudy, the linguistic elements of Sheng
are sporadically obtained from a variety of hosiglaages and to some extent coined. It
exhibits simplification in its grammar and has dueed noun class system compared to the

above S.K. noun classes.

Sheng has a reduced agreement pattern. Ud Deeb)(@0€erves thaKiswabhili Sanifuhas a
richer agreement system and a richer noun clagersythan ‘Nairobi Swabhili’ -regarded as
Sheng in this study. He claims that ‘Nairobi Swalhs nine noun classes. He argues that
speakers of Nairobi Swabhili, use a full set of agnent markers when referring to a subject
of noun classes one and tWa-, wa); and “for the other classesi-f and {zi-} are the
agreement markers with being singular andi- being plural. This argument is presented in

the following table:

119



TABLE 8: Standard Kiswabhili and Sheng agreement mophology

Noun Standard Swalhili Nairobi Swahili (Sheng)

class
1 a- a-
2 wa- wa-
3 u- -
4 i- Zl-
5 li i-
6 ya- Zi
7 ki- i-
8 vi Zi
9 | i-
10 zi- zi-
11 u- -
15 ku- -

Sheng speakers apply simplification strategy as sethe reduction of noun classes.

It goes beyond morphological and syntactical comelt borrows its lexemes from virtually

all languages that form its linguistic environmehimera, R. (1998:) puts this into
perspective by stating that it is the enormous eaamgd varied source of its vocabulary that
makes Sheng a language of such unique vitality.eSofnthe words, however, are distorted in
pronunciation, a characteristic that is meant toaee secrecy among Sheng users or ease

communication.

Like a pidgin, Sheng syntax is ruled by that of @tn language, in this case, Kiswahili. The

traits of Sheng include extensive borrowing, lekiead syllabic modification, and an
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idiosyncratic sound system. This is also a commait ih pidgins and creoles. In the case of
pidgin, the dominant language is known as a supeestThis language contributes most of
the vocabulary. An example is Papua Guinea wherestiperstrate language is English. The
other minority languages that contribute to thegpicare called substrate languages. This is

comparable to the matrix language and embeddedidayes in the case of Sheng.

Pidgins arise when speakers of two or more distianguages merge the grammar and
vocabulary of the languages together. Typicallgytborrow words and grammar from the
source language. Pidgins are practical tools fopjeeto communicate about what they need.

Their grammar is therefore simplistic.

The analysis done in this study indicates cledr Sheng adheres to Kiswabhili phonological
and morphemic system. However, it is neither aipidgr a Kiswabhili dialect. More research
needs to be done to establish the identity of Sh8hgng manifests some characteristics that
make it different from pidgin. It is on the basistloese findings that this study regards Sheng

as a unique linguistic system.

Pidgin has been defined as a simplified form ofuilstic communication that is usually a
mixture of two or more languages, has a rudimenggaymmar and vocabulary expressing
social relationships and personal attitude. Bo#ratteristics are quite evident in the manner
that Sheng is used. However, the pidgin hypothedise origin of Sheng is controversial, not
only because the terms pidgin and creoles aremarsial in the academy, but also because
in the case of Sheng, it sprung up in areas whergligh and Swabhili were already
established angua francasand therefore there was no dire need for a comigeomedium

of communication, a view also shared by Mkangi &)98
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This is more the case, given the practice of cedétching and code- mixing that was and is
still rampant in the urban centres. Indeed, théowdhg example shows an instance of

Kiswabhili-English code- mixing as opposed to a idg

Sheng: 159 A-li-ni-shoo ni-come.
/alinis @o: nikamu/
Cl. 13 . she/he pas.show cl.1 si. | come.

He/she told me to come

The prefixes &-li-ni} are sourced from S.K. whikkhowis an English verb. This is also the

case with nendcome.

S.K. Aliniambia nije.

It is worth noting that since Sheng incorporatesreints from different languages, a claim
that it is a mere form of code switching is an ustlgement. It assumes that the speakers will
be fluent in all of the languages involved in thdtsh and there is no evidence to show that
Sheng speakers are also speakers of all the laegulagprporated in Sheng. | would further
submit that whereas Sheng is primarily an urbaottyeommunication code, code- switching
is common across the age, gender and regionaledivid addition, code- switching does not
have the same negative connotations that Sherg&ttThis was evidenced by the teachers’

questionnaire in which they expressed their didideeSheng.

The vocabulary of a pidgin language is typicallgimentary with few synonyms. It has little
ability to express subtle distinctions. In addititimere are usually no plurals. For example,
according to Hawaii Pidgin, ( Japanese-Englishipidgoken in Hawaii),

"Awl kain naim get"

Translation:

"It has several different names"

And

"Bat me-kam-taim, no, lito bit moa pei ap yo, no?"
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Means
"But when | came, pay had gone up a little, hait®"t

Sheng on the other hand lacks the sophisticatioquimed to meet well- rounded
communication demands. In his research, Mokaya rB8o&002) established that Sheng
borrows about 13% from English, 20% from Kiswalitid 67% from other sources. This is
indicative of its deficiency. The grammar of pidgiis usually simplified. Subject and verb
does not necessarily agree. It has a reduced tesgect markers just like Sheng, but whereas

some pidgin stabilizes with time and may evolve atCreole, Sheng remains unstable.

Pidgins may fade out or one group may adapt theldoguage of the other group. If the
various cultures continue to interact, the pidgmay develop into new language called
creoles, which are independent languages withhalldharacteristics of natural languages,
including grammar and adequate vocabularies. Shamgits part undergoes constant
metamorphosis and external influence. Its lexemeplon changing with time in order to
maintain secrecy among the users. Bhengsystem renovates its lexicon almost every five
years or so. For instance, the word for a hundtatings mutated fromhandq in the
seventies, tonasaj in the eighties, and finally wooor redin the nineties. Likewise, the verb
to eatchanged, for the same periods, frammyato sosi then todishi, and finally todema.
This constant evolution of terms exemplifies Sheshigsamism. Adjectives and adverbs have

been changing too through time.

When a language borrows, it is mainly in the affeeocabulary. Languages evolve and

rejuvenate themselves over time, if they do noh&ritand die altogether. New lexical terms
emerge as the technological and scientific landseaolves. Little wonder then, that lexical

paradigms are said to bpento new additions (Martinet 1980).
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5.4 The Future of Sheng

According to the findings of this research, Sherilg sontinue to be a big threat to Standard
Kiswabhili. This is because Sheng has diverse ssurtés lexicon and syntax. This makes it
to thrive despite the hostile societal environm#rat surrounds it. This is based on the
response obtained from the teachers’ questionnaineof a population of 18 teachers, 17 of
the respondents expressed a negative attitude devgreng. This position is justified by the
fact that teachers are curriculum implementers dhdrefore have the responsibility of

ensuring that the standard variety is taught.

No language is self sufficient, and therefore, ®aing from the host languages is an old
phenomenon .The main ambassadors of Sheng are yousigians and matatu touts who are
guite enthusiastic about the code. Beside, raditiosis that broadcast in Sheng are coming
up. A case in point is Ghetto Radio 98.5 F.M., wah@aptures a lot of attention from the
youth. Young and creative writers who use Shentpdéir art are also coming up. A case in
point is Kwani publications. Sheng is also proviade significant in the political arena since
it is popular among the youth electorate, partidylan the slum areas. This is evidenced by
Raphael Tujus’ (one of Kenya’s’ presidential aspiren the 2008 general elections) one
minute presidential bid in Sheng through his webske says:

“Saseni. Mimi naitwa Raphael Tuju au Rapho mkiperiatangaza kuvie hii seat

ya press hapa Kenya. Najitolea kuwa presso juukeataitoa hii inchi yetu kutoka

kwa siasa za tene na za ukabila. Kabila langu nemyia. Naelewa vipoa stori ya

kuwamtoimles na kulelewa na wazazi wasio masonkaelewa stori ya kudoze

bila kumanga na  Kkusota, nimepass  through hii life 0, s

naifeel...”(www.raphaeltuju.com)
The corporate world is also promoting Sheng ushgrigh their advertisement. Examples of

companies, which have embraced this approach, arde§s Bank witrmkopo wa sal@and

Kenya Commercial Bank witBankika na K.C.B.
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Sheng has no linguistic expert as does other lageguand, therefore, the users do not wait
for scholars to pass judgment on the efficacy & bHorrowed lexemes and rules. This
provides a platform for anybody who has pickeddakitems from anywhere to use them

and ultimately have them accommodated by the Sfrateynity.

It is the view of the researcher that Sheng isanpidgin and has no possibility of becoming
one. Its amorphous nature remains a big hindramds attainment of the status of pidgin. Its
emergence is also not prompted by a communicatioead since the speakers have a

common communicational code like Kiswabhili.
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CHAPTER SIX

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.0 Introduction

The focus of this study was to identify and invgste the origin of Sheng morphosyntactic
structures and demonstrate their influence on ewritStandard Kiswahili (SK). Since
morphosyntactic Sheng-related structures have d@nattributes to communicative
effectiveness or lack of it, we addressed thesanpaters while retaining the objective of the

study.

In this chapter, some conclusions pertaining toetfiect of Sheng morphosyntactic errors on
S.K. are made. The implication of these errors omraunication and the attainment of
curriculum goals are also discussed. Suggestiayerdang the solution to the problems are

also made, and recommendation for further studgrgiv

6.1 Conclusions

Sheng is an amalgamation of elements from varipasch communities of Kenya. It is used
in casual speech and is unstable and random.lttkee®rmal lexical expansion processes. It
is used by the youth as their preferred code ofmanication and as a badge of social
identity. It sources its lexical items from the iears Kenyan and foreign languages. Sheng
structure deviates from that of standard sourcguages namely, Kiswahili, English and

other indigenous and foreign languages. Like ottwanal languages, Sheng uses the normal
lexical expansion processes like coining, borrowitlgpping and reduplication to formulate

new words. Indeed Kiswabhili learners get Sheng tiriam diverse informal sources such as
radio and television programmes that target theéhyaudience. A case in point is the Nation

pullout Magazine that is sold alongside the Natiewspaper, one of widely read newspaper
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in Kenya. Kiswabhili acquired from these sourcessdnet necessarily conform to acceptable
norms of SK. It contributes additional variationttee Sheng interlanguage of the learners.
This study revealed that the acquisition of prefiady is influenced by extra-pedagogical
factors such as social mobility, increased userioit pnedia, and the growth of pop culture
particularly in urban centres, view that is colledded by Mwaniki, I. N. (2001) study. This

pattern of language use cannot be overlooked.

Sheng morphosyntactic structures are prevalentures in the written Kiswabhili

compositions of form three learners in Nairobi. TKéswabhili they use has many
grammatical errors distributed across the five @yt categories that were under
investigation. Their occurrence was taken to imghigit the governing rules of the target

languag¥ have not been fully acquiréd.

There was a significant difference in Sheng formsmf one locality to another. The
sociolinguistic environment of the learners broughout this variation since the process of
language learning is impacted upon by the surrowgngociety. This confirms the hypothesis,
that the use of Sheng —related morphosyntactictstres is directly related to the quality of
S.K. input and the sociolinguistic environment d¢fetlearner. The written Kiswabhili
compositions of Dagorreti Division had more Kikugadrced lexical items than those of
Kibera Division. Being conversant with the Kikuyanguage, the researcher was able to

identify such lexical items.

The learners produced much more target-like formthe writing task than in the oral task
where they were required to produce the languatfeowt prior planning. The settings were
also less formal, given that this is one area ibahot tested by the Kenya National

Examinations Council. This may be because the whital enough time while the speaker

lii The target language in this study is Kiswabhili.
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may purport to be under considerable pressureep ka talking during the time allotted to

him/her.

Deviations from the target norms were found to h@arin specific syntactic categories. A
big number of the sampled population had some problwith concordial markers, verbal
and nominal extensions and generalization of plaratkers. This trend, however, reduced
substantially in the corpus of form three studefrtam boarding secondary schools.
Simplification, reduction of noun class and discafdthe agreement markers were quite
evident. The Sheng interlanguage of the subjecttrgyed a varying degree of Sheng
interference depending on their social and geoggaplbackgrounds. The most common
morphological structure of Sheng is the affixatasrKiswahili morphemes to roots that were

drawn from local and foreign languages.

Inadequate exposure to Standard Kiswahili and ithguistic backgrounds of the learners
make them to evolve communication strategies inrctvt8heng- formation processes play a
major role. The process of assessment in a subjessentially the process of determining to
what extent the curriculum is realizing the eduwradi objectives. Since oral communication
in Kiswahili is not normally assessed at the natldavel, the realization of oral objectives in
the curriculum may not be feasible. The increasenber of errors in the oral composition

attests to this fact.
6.2 Recommendations

Sheng- related errors have a linguistic as wellaasociological bearing. It is therefore
important to take account of the linguistic envir@nt that surrounds the students if any
progress in the correction of Sheng-related eri®® be achieved. The educators should
therefore discourage the learners from particigatinthe discourse that is likely to influence

their language competence. Adirrgua francaand bearing in mind its importance in the
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political and commercial areas, Standard Kiswadtilould be guarded against proliferation
and interference of any nature. School administsattan come up with school based
language policies where certain days of the week dedicated to communicating in
Kiswahili and the students made to conform to iThe Ministry of Education should
encourage the culture of drama and speech congpetitiStandard Kiswabhili in order to give
the students opportunities for language practicd ganerally all stakeholders in the
education sector should assist in ensuring thaisége is as stipulated in the syllabus. The
knowledge of language form and structure, and tta¢ @ommunication ability should be
encouraged. It is worth noting that Standard KisWahoffered in approximately a hundred
universities across the United States and is affexe a subject of study in prestigious
universities such as Harvard and Yale (Rocha.199Bgrefore, its importance cannot be

underscored.
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APPENDIX A

WRITTEN TASK

The following test was given to 40 students of fornthree from each of the selected

schools in Nairobi.

Muda: Dakika 50.

Kiswabhili

Andika insha isiyopungua maneno mia mbili (200) Jaiza insha yako kwa maneno haya:

Siku tuliyotarajia kwa hamu na ghamu ilikuwa imefikNiliamka haraka haraka kama

mwehu na kuelekea bafuni... (Endelea)
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APPENDIX B:

ORAL TASK

The oral task given to two students from each schbo

Simulia kisa kifupi kuhusu rafiki umpendaye.
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APPENDIX C

DIVISIONS

The sample area: The eight divisions of Nairobi Prance where the data was

collected

Central Starehe

Dagoretti Ruthimitu , Dagorreti
Embakasi Embakasi

Kasarani Githurai

Kibera Kibera

Makadara Makadara

Pumwani Pumwani
Westland’s Kangemi
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APPENDIX D
TEACHERS’ QUESTIONNAIRE

Please answer the following questions fully anddstly by writing your responses in the
spaces provided. The response you give shall bd fweresearch purposes only. Your

response will be kept strictly and confidentially.

1. What is the linguistic situation of the communityat your school serves?

Do you think the sociolinguistic situation has amfluence on the students’

competence in Kiswahili? Explain.

Do the learners use Sheng when they lack a Kisiahih to explain their ideas? If

so what is your position on Sheng usage by theests@

There have been some frequent complaints about digiwcomposition questions
being poorly performed in our schools. What woutdi ysay are some of the reasons

for the poor performance?
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From your own point of view, do you think Sheng geséhas some influence on

Kiswahili composition?

What are some of the ways that you would use tb the use of Sheng and how

effective will they be in improving performanceKiswabhili composition test?
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Should students be allowed to speak in Sheng vimiéehool? Give reasons for your

answer.
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APPENDIX E

SHENG LEXEMES OBTAINED DURING PILOT STUDY

A number of Sheng lexemes were collected duringpilue study. This was done to test the
data elicitation instruments and also to have an§hedata bank which would aid in
identification of Sheng morphosyntactic structui®seng is presented in italics, Kiswabhili is

presented in normal font and English is presemntdabld italics

Nagoz/nduraSimu phone

Buda-babafather

Masa-Mamamother

Chopi-mtu mwerevea clever person

Fala- mtu mjinga an idiot

Mshake-mtu mshambsa village fellow
Mtoto/dame-msichana mremba beautiful girl
Kapiengasimtu mfupt a short person

Swa-somo la Kiswahih Kiswahili subject
Monster/nyokamwanafunzi wa kidato cha kwanzaform one student
Ancestorwanafunzi wa kidato cha nna form four student
Punchshilingi mia tane a five hundred shiliing note
Soo-shilingi mia moja a hundred shillings
Hansa/finjeshilingi hamsini fifty shillings
Mbao/blue shilingi ishirini- twenty shillings
Tengashilingi elfu moja one thousand shillings
Uwi-ukatili-brutality

1 metre-milioni moja one million shillings
Fegi-sigara-a cigarrete

Githaaimuda time

Doo-{esa money

Demasmlo- food
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Passegrasta a pastor

Kuwa majikulewa to be drunk
Kusepakuondoka/kuanza safato start a journey
Kuwa kulozendwuwa kubayabecoming bad
Kudampiwakuachwa-to be jilted
Kumadakumaliza to finish

Kudenkakula- to eat

Kumangakula- to eat

Kusonora/amenisanya/ wamenitokarbato steal
Kudungakuvalia to wear

Kuteikunywa pombeto become drunk
Kutantokukumbuka-to remember

Iza-pole slow

Haina ngonihana shidawith no problem
Daachdarasaa class

Hakuna mbricha molbxakuna shidano problem
Kuzuakukasirika to get annoyed

Zi-kukata/lo!- to express refusal
Amekrezika-amepata tabia mbova-acquire bad habits
Kindeshilingi kumi ten shillings
Nduthi/Bokopikipiki- a motor bike

Lobafanya vibayato misbehave

Aradheshilingi mia mbili two hundred shillings
Chapasura mbayaugliness

Kufantokukumbuka au kufikirito recall
Tenekitambolong ago

Mrui-mkatili- a brutal person
Mchiango/fek-kutoka chinaa Chinese

Ndombangt bhang
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Denge/rasa/haganakalio buttocks

Pokokahaba a prostitute

Antirada-mtu asiyeelewaone who is slow in understanding
Muthe/mathafithesabuMathematics

Wagwaanmoja one

Kunyitakuelewa to understand

Kukrekikuwa wazimu to become mad

Kuchanakula miraa to chew miraa

Kubafuliwakunyang’anywa msichana na mwanaume mwingiodose one’s girlfriend to
another man

Kukufiakupendamtu to love

Kuchapakuzeekato get old

Mbleniaimsichana ambaye si mremtaobeautiful girl
Kubondakuzeekato become old

Mkidi-mtoto mdogoa young child
Dendai/ndaranya/nguku/mamamsichanaa girl
Obb-inchokozi na mnyangan lier

Minya-pea give

Nyukapiga beat

Njopa/sangwerimaasaia Maasai

Sucnosantu anaye rina sané boastful person
Kori-shilingi tane five shillings

Fomumpang- a plan

Oxymonomjinga stupid person

Systershule a school

Tokaibia mtu steal from a person

Mokoro-mzazi parent

Kubanjukakukatika ngom&o dance
Kurombosakutingisha kiuno (kikg to shake one’s waist

Kimahumbila kujali- to be a don’t

146



Guilty-pesamoney

Idhaaampenzi hasaa wa kikéemale lover

Budakijana anayeonekana mzeeyoung perso who looks old
Kugenyakufariki- to die

Nangamsichana aliye na maringoboastful girl

Mengomtu aliye na kichwa kubwebig headed
Ndulelemsichana aliyevuti@an attractive girl

Haina ile-hamna shida yoyotee problem

Meda<chakula food

Kuchora gizakutofaulu to be unsuccessful

Madobamuziki wa zamani wenye asili ya Jamaikéassical music from jamaica
Gallis-mwanaume mwenye wapenzi wengipromiscuous man
Mandazichuptinnerwear

Zingiri-fala- a stupid person

Bonyaegopa fear

Sasuaibia- steal from

Cobrakiranja- a prefect

Morale-poa pogibu la salamugreetings

Park-mahali mtu anaishiones abode

Toka kijiko-enda mbide run fast

Pumpummtu mnenea plump person

Ferare-nauli- bus fare

Dondautingomatatu tout

Magoka/jabaamiraa-miraa

Mazguembaenisuli ya migudmascular legs

Kuteikulewa-to be drunk

Tenje/musteadio- a radio

Ovondoparachich ovacado

Ngwaremapemaearly
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Chelopaja thigh

Ndula/jumu-viatushoes

Ngepa-kofia-a cape

Tortoise-msichanagirl

Siakambio-race

Karao/ponye/ngairgpolisi- a police officer
Gora-serekali-government

Asharashilingi kumkten shillings

Sulelenjema good

Mututhcpombe beer

Banjukatika- danse

Toja-suruali ndefdtrouser

Boller/sonkotajiri- a rich person

Chiziwazimu madness

Para-uongo-a lie

Ng’athesafi pure

Raima-shule ya msingiprimary school
Skonimahali ambapo watu zaidi ya moja wana kagroup
Ngazakikundi cha watu wabaya gang
Aktiakuiba to steal

Kushangazauibia mtu kitu to steal from someone
Mhantrafiki- a friend

Ochamashambaniural home

Kuwaka-kulipwato be paid

Toi-pombeliquor

Mchpdahela money

Ant dosikitu ambacho hakihitajiki shulencontraband
Wabamaji- water

Tiabechaitea
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Chopkusoma to study

Digaga-miwa- sugar cane

Ndoto-uchi-nude

Mohi-msichanatady

Kutinga chuokufunga shuleto close school
Kuwahikupata kiu to get something

Kuinua-kwenda mahalto go to a place

Alei- kuondokato go

Kuhata msékumkosa mtulong to meet a person
Mtaani-nyumbari home

Nare-motofire

Mbleinamjinga a stupid person

Side mirror-nyonga hips

Kujengwakupatiwa kitu kwa wingito have in abundance
Rendewatu wanao penda kutembea paméj@nds who like walking together
rodakulewa-to get drunk

Ndovelfu moja-one thousand shillings steal

Sakanyaiba-
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