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ABSTRACT

Orphans and Vulnerable Children (OVC) live in cimgtances with high risks and whose
prospects for continued growth and developmensarneusly threatened. Intended realization of
OVC interventions have not been attained as ttseséli a large number of primary school going
OVC who are not in school. Fewer NGOs are alsoliain OVC education projects compared
to other OVC areas of interest. The research ssualyjectives were to assess whether; financial
management, project scope and monitoring and ev@atuafluence the implementation of OVC
education projects in Mt. Elgon Districthe study adopted a descriptive survey design. The
target population were 24 NGOs which are direatiyoived in OVC education projects, the
study population involved 6 NGO personnel from e&dtBO who is directly involved in the
OVC education project, at least one of; programmaénager, programme officer, project
manager, project officer, project assistant anceld officer, were selected and interviewed. A
total of 144 NGO OVC education project officialsreeelected. Study district was conveniently
selected. Purposive sampling was used to selgubmdents until the sample size was realized.
Data was collected by use of structured 5 poimrtikcale questionnaires. Data collected was be
analyzed using Statistical Package for social sisisncomputer package in descriptive statistics.
The study revealed that access to funding was arnpapblem in implementation of the OVC
education projects, a fact showed by 52% of thepsasnorganizations. The results also showed
that the NGOs involved in OVC education projectaypla big role in incorporating
professionalism amongst their staff as 88% agreezbhtinuously train their project staff. The
scope of the OVC education projects by NGOs alseived positive results as most agreed to
having a project scope that is 81% said the sc@mespecific, 79% measurable, 68% achievable,
41% realistic and 63% time bound. 72% of the progtaff strongly agreed to the fact that the
NGOs involved in OVC education projects value thenitoring and evaluation process while
79% conduct constant follow ups to the projectsytlmve closed. The research thus
recommends that Governments, donor agencies, N&t@spther stakeholders be involved in
participatory approaches to resource mobilizatiat tould support the funding of several local
research to create a resource rich environmenthichathe NGO work should lead to pressure
for performance and self evaluation. As an areafuwther research, the research also
recommended finding out the factors which influertice donor funding to OVC education
projects and which may give the required infornmatio stakeholders for them to strategize how
best to implement many more education projects Waild benefit the OVC and possibly
reduce their absenteeism and dropout numbers ftbooss.
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CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

Children of the world are innocent, vulnerable alegpendent. They are also curious, active and
full of hope. A vulnerable child is one who is Ing in circumstances with high risks and whose
prospects for continued growth and developmentsar®usly threatened, (Yates, 2004). This
includes children that are emotionally deprivedt@umatized. Most of these children lack

access to basic needs due to high levels of pgvefates, 2004). The OVC are more prone to

different forms of abuse and exploitation due tirthulnerable circumstances, (Yates, 2004).

Childhood in Kenya is largely defined by the falsatt over 50% of Kenyans live in absolute
poverty, which means that many children — 8.6 onillchildren — live below the poverty line.
Children affected by HIV/AIDS are vulnerable longfbre their parents die. Girls, in particular,
assume caring responsibilities for their ailing gras besides parenting for their siblings.

(National Bureau of Statistics — Basic report oriilveeng in Kenya April 2010)

Addressing the needs of orphans and vulnerablarehil (OVC) and mitigating negative
outcomes of the growing OVC population worldwideikigh priority for national governments
and international stakeholders that recognizedhisn issue with social, economic, and human
rights dimensions (Nangula, 2005). In the USA, @g®% of ninth-grade OVC students in cities
with the highest dropout rates repeat ninth grad#® \who find that their academic skills are
insufficient for high school-level work. Over otl@rd of all dropouts are lost in ninth grade.
Unfortunately, many students are not given theaestipport they need to make a successful

transition to high school and are lost in ninthdgraNangula, 2005).

In New Delhi, India, nearly one third of the statasl union territories have seen an increase in
the dropout ratio from 1.2% to 4.3% of OVC in prinaducation level despite an overall
increase in enrolment two years after the RighEdocation (RTE) was implemented (Van der
Brug, 2004). This comes at a time when fund aliocahas been doubled. Listing out steps
which the states should ensure for efficient im@atation of RTE, the Education Ministry said
textbooks and uniforms should be provided at thginmeng of the academic year along with
school related grants like teacher grant, maintemanants and also stressed on implementation

and monitoring of admission of children from disadiaged groups and weaker sections, while



demanding that a grievance redress mechanism sbheybdit in place in each school, (Van der
Brug, 2004).

In Ghana, 16.3% of children under the age of 15ehat/least one parent dead (excluding
children with parental status missing), 6.6% ofldriein under the age of 15 are not living with
either parent and are included in the vulnerablkegmy (Ghana Demographic and Health
Survey, 2008). When figuring out the numbers ofdren orphaned by AIDS, the Ghana AIDS
Commission reports that the HIV/AIDS rates in Ghana 2.7%, resulting in 270,000 orphaned
children by the disease, all under the age of I¥afta Demographic and Health Survey, 2008).

Currently it is estimated that there are over 2ilian Orphans in the Kenya, 47% are orphaned
as a result of HIV/AIDS and many more remain vudiidée due to several other factors. 20% of
the Kenyan population is 6years and younger; arib 48 the population is below 15years.

(National Bureau of Statistics — Basic report orilveeng in Kenya April, 2010)

The 2010 Kenya Demographic Health Survey found 2:@8% of boys and 1.9% of girls under
age 15 are double orphans. This proportion jum@bébd for both boys and girls under age 18
who reported one parent or both parents dead. 04,20e number of orphans in Kenya was
estimated at 1.8 million. Since then the number dtaadily grown to the 2.4 million in 2010.

The rise in the number of OVC is due to HIV/AIDSngamic, estimations in 2009 say 1.2
million OVC due to AIDS. (Kenya Demographic Heaghrvey, 2010)

The Kenyan government provides leadership for thi€ @esponse. The OVC response is based
in the Kenya OVC Secretariat under the Departmér@holdren’s Services of the Ministry of
Gender, Children, and Social Development (MOGCSD)e multi-sectoral National OVC
Steering Committee was established to advise thergment on OVC issues in policy, practice,
and implementation; and to monitor OVC programmivigmbers include key ministries such as
health, education, and finance; the National AID®I &8TI Control Program (NASCOP);
National AIDS Control Council (NACC); and developmiepartners. It is chaired by the
Permanent Secretary of the MOGCSD. The steeringritiee meets regularly to review and

advise the government on OVC issues.

The National OVC Steering Committee carried outapiB Assessment, Analysis, and Action
Planning (RAAAP) Process for OVC in 2004. Kenya wag of the first countries to carry out
RAAAP. It was an effort to quantify the OVC situati, and it eventually led to the development
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of the National Plan of Action (NPA) for OVC, 2007-20Ithe NPA includes policies and
guidelines on OVC interventions in Kenya. It tocdveral years to develop NPA, which was
finally published in 2009. The policies and guideb provide a strategic framework for the

OVC response by program developers and implementers

One of the key findings of the RAAAP assessment thias civil society organizations (CSOs)
play an important role in supporting community-lshsesponses to OVC. Nevertheless, many
vulnerable children were still not being reachedchiyrent programs. These findings were the
basis for establishing a comprehensive strategy (i identifies OVC not being supported
through NGOs and (2) provides their families, andsome cases foster families, with a cash
subsidy. This strategy is referred to in the NPA®@V/C. The first priority area in the plan is
strengthening the capacity of families to protew aare for OVC at the household ley@raft
National Policy on Orphans and Vulnerable Childr&fQOHA, November, 2005)

Among The 7 Priority Strategic Areas (PSAs) ideatifthat form the basis of this NPA include;
to ensure access for OVC to essential serviceyydimg but not limited to education, health
care, birth registration, psychosocial support Eg#l protection. Many of the MVC have not
been able to access basic education due to thetpoittanasio et al, 2011). The Government
of Kenya is committed to achieving Education Fdir(EFA) and the attainment of Millennium
Development Goals (MDGs). With the significant ease of primary school enrollment
following the introduction of Free Primary Educati¢FPE) in 2003, many OVC have either
enrolled or returned to school. (Children on themBReport 2004, UNICEF)

The U.S. President’'s Emergency Plan for AIDS RelREPFAR) is another major source of
funding for OVC and provided nearly $50 million f@VC in 2010. With these funds, the
government provides other OVC services such asrfredical services for children below five
years; free primary school, including scholarsfimsOVC; and legal support for inheritance
(Timothy et al, 2012). Approximately 60% of vulnkla children in Kenya receive some kind of
support funded by PEPFAR. These funds support camtyauand family-based service
provision but does not support the expansion ditutenal care, (Timothy et al, 2012).

The World Bank, DFID, and the government provideding through the Total War against
AIDS (TOWA) project. TOWA supports a range of sees offered by NGOs to children at the

community level, sometimes complementary to thaseiged through the CTP. Many children



receive support through very small community- aanhify-based initiatives. These efforts are
not included in national data collection and plgitgnothy et al, 2012).

According to UNAIDS Resource Needs Model, typica¥@® Programs are clustered into;
Assistance with school related expenditures: Scheed, uniform, feeding programmes, books
and supplies, and special support service as poovisf sanitary pads for vulnerable female
pupils; Basic health care costs: Immunization, irmihealth care, sexual and reproductive health
care for older children; Home support: Bed netsthas, blankets, food, income support, income
generating activities; Vocational training and Couamity support: Identification of orphans in
community, training for community workers, outredoh street children, (Children on the Brink
Report 2004, UNICEF).

Of the thematic areas on OVC projects outlined,jguts in line with child development
(education and vocational training) have receivbed teast attention compared to child
protection, survival and economic empowerment @it on the Brink Report 2004, UNICEF).
This is also testament to the recently releaseehreb results conducted in Kenya by UWEZO
which revealed that only 11% of primary school gpahildren (both OVC and non-OVC) could
actually read and write.

According to various research outcomes conductegaiious European and African countries
around the world, key challenges facing various $@©the provision of OVC services include:
Limited resources- Most organizations are highlpatelent on external donor funding, the
number of OVC in need of support is too high compato available resources, non-
prioritization of child protection concerns in déyement, maintaining the required quality of
care for children, sustainability of the programbew donor funds are stopped, inadequate
participation of households, some partners supgast one or two children within a household
which is discriminative and also shortage of trdimeersonnel, no clear policy guidance in
children work, low involvement of community and gomment structures in the care and support
for the OVC, local political interference in theemdification and provision of care to the
community and insecurity in the program areas, e@mustant migration of OVC from project
area, Poor networking leading to duplication aviees. (POLICY Project, 2005). Executive
Summary: OVC RAAAP Initiative Final Report. Rapidothtry Assessment, Analysis, and
Action Planning (RAAAP) Initiative. On Behalf of Phans and Other Vulnerable Children in
Sub-Saharan Africa. USAID).

The various challenges faced by OVC with regarddocation in the Kenya revolve around;The

OVC experiencing negative health, social and dgarekntal outcomes resulting in poor school
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attendance and educational achievement, they $¢ruggconcentrate during lessons due to
stress, a lack of adequate resources to meet lthsic needs of food, shelter, education and
health care that would keep them in school, thgaeggnce higher levels of stigma and bullying
at school, they are at a greater risk of abusenaistteatment by peers, teachers and guardians
and last but not least, they have poor psycholbgind physical well-being. (Children on the
Brink Report 2004, UNICEF).

With the target of achieving Millennium Developmé&al (MDG) on Education For All (EFA)
by the year2015, various OVC programmes have beléadrout to ensure the OVC also attain
education. These education programmes operater@a phinciples; enrolling OVC who had not
been enrolled to school even after attaining tlygiired school going age, returning OVC who
had previously been enrolled to school but droppetddue to various reasons and retaining
those OVC already in school, (UWEZO, 2012, OVC R8po

After Free Primary Education (FPE) was introduae@003, the Net Enrolment Ratio increased
from 77% in 2002 to nearly 85% in 2004 and the @etage of children dropping out of school
fell from 5.4% to just over 2%. Despite FPE beinglace, 1.5 million children are still out of

school,(KIHBS 2005/6:47)Access to FPE by OVC remains low. Nationally,yo?8.2% OVC

of primary school going age attend school. Thiegsivalent to about 549,000 OVC attending
primary school out of the estimated 1,950,000 is #ge bracke(KIHBS 2005/6:47)

Research from the Kenya Institute for Public PolRgsearch and Analysis (KIPPRA) shows
that the survival rate of OVC from Class One tosSl&ight is below 40%, while those who
survive from Class One to university is 1.69%IHBS 2005/6:47)

Many OVC still remain unreached and this is thesosafor further appeal, to address the plight
of OVC. According to the NPA on OVC, OVC intervaemis are clustered into four thematic
areas; first are interventions relating to childvetal (access to food, health, clean water,
hygiene), secondly are interventions relating tddcllevelopment (education, psychosocial
support, social welfare and support), third aremventions relating to child protection (birth
registration, adoption, guardianship and fostee)cand lastly are OVC interventions relating to
child participation (capacity building, income gesieng activities - IGA). (UWEZO, 2012,
OVC Report).



1.1.1 NGO Involvement in OVC Education Projects

Most of the organizations providing OVC serviceKenya are non-governmental organizations
(78.3%). The rest include governmental (8.7%), qiBv not for profit making (4.3%), Faith
Based Organizations (4.3%) and multilateral orgation (4.3%), (USAID/ Population, Health,
and Nutrition Information (PHNI) Project (2005).UgAProject Profiles: Children Affected by
HIV/AIDS. Fourth Edition. USAID).

In the report released by UNESCO on global OVC @ognes run by agencies other than the
respective Governments, education projects hatedst number of representative organizations
at 45% (UNAIDS/UNESCO/UNFPA/UNIFEM, 2004)

The other programmes attracted more interest fromod and agencies alike as; food and
nutrition projects at 60%, child economic strengihg projects at 55%, health projects at 65%
and children rights and protection at 70%. Thisigtates to the dismal performance of OVC
development in schools and later in life (USAID/pBation, Health, and Nutrition Information
(PHNI) Project, 2005).USAID Project Profiles: Chigth Affected by HIV/AIDS. Fourth Edition.
USAID).

The OVC programs are funded by various donors. dheslude foreign donors (91.3% - 21
organizations), Community (13%- 3 organizationspv&nment (21.7%- 5 organizations) and
local donors (25%) (USAID/ Population, Health, aNdtrition Information (PHNI) Project,
2005).USAID Project Profiles: Children Affected BYV/AIDS. Fourth Edition. USAID). Some
of the foreign donors funding the sampled orgaronatinclude USAID/PEPFAR, World Vision
(UK, US, Finland, Canada and Germany), DFID, ILOyWf Bank, UNICEF, Save the Children
Finland, SOS Kinderdorf International, Trocaire, IBEM, SIDA, Kindernothilfe, Child Aid,
Hope, Ireland Aid, ILO/IPEC, Common Wealth Educatibund, Edukans Foundation, Royal
Netherlands Embassy, United Churches of Canad@atth government (USAID/ Population,
Health, and Nutrition Information (PHNI) ProjectO@5).USAID Project Profiles: Children
Affected by HIV/AIDS. Fourth Edition. USAID).

The government ministries funding OVC programs udel the Ministry of Foreign Affairs,
Ministry of Health and Ministry of Home Affairs (Nianal Bureau of Statistics — Basic report on
wellbeing in Kenya April, 2010). The local commue# participate by providing donations in

cash and in-kind as well as sponsoring childremanous level of education. Other donors are



the local corporate as East African Breweries (EABEoundation and the Safaricom
Foundation. Funds from the above mentioned donogsused to enhance such OVC care
programs as child protection, health, child righntsl legal protection among others. It is through
these funds that organizations work towards achgewbjectives targeting the OVC (National

Bureau of Statistics — Basic report on wellbeinglenya April, 2010).

Research on children and HIV/AIDS demonstrates #dlaication can contribute to significant
improvements in the lives of orphans and vulneraligdren and their families (2010 Kenya
Demographic Health Survey Report). Learning opputies (both formal and informal) can
provide students with chances to develop age-apptep gender-sensitive life skills and also
offer sexuality education interventions. Schoola banefit individual children and, by serving
as information resource centers, also meet thedbroaeeds of families and communities
(UWEZO, 201,2 OVC Report). Despite these obviousefies of education, millions of
vulnerable children lack the education they requaefulfill their potential. The HIV/AIDS
epidemic continues to lower educational outcomescfaldren by reducing their abilities to
enroll in schools and experience learning and a&einent (UWEZO, 2012, OVC Report).

NGOs involved in educational OVC projects do supgediiorts to reduce educational disparities
among school-age children in high-HIV prevalenceaarto enhance children’s long-term
resilience and development and reduce HIV risk ((A@E2012, OVC Report). Even in high-
prevalence settings, careful analysis is needadrgget populations and areas with the greatest
disparities, and interventions with the greatestepiial to reduce disparities should be
prioritized. Interventions should be designed tgkimo account the unique needs of those most
likely to fall behind, with the recognition of thgarticular vulnerability of girls (UWEZO, 2012,
OVC Report).

OVC education programs should be based on globat peactices and evidence-based
interventions and prioritize the following educatimterventions: Ensuring children have a safe
school environment and complete their primary etlooaPromoting access to early childhood
development (ECD) programs, Ensuring personnelterehild-friendly and HIV/AIDS- and
gender-sensitive classrooms, Strengthening commgrungichool relationships, including
partnering with out-of-school programming, Considsupporting post-primary school
programming and especially the transition for giilem primary to secondary school and



Implementing market-driven vocational training onlyhen previous lessons learned are
integrated into intervention designs (UWEZO, 20Q¥C Report).

Despite these areas of strength, reports haveifiéenseveral areas of need: Coordination of
national OVC response, including enhancing clarapd understanding of roles and
responsibilities of various actors; Data on the O¥uation in the country to inform
programming, including improving data gathering,ndocting a situation analysis, and
strengthening monitoring and evaluation (M&E) syste Harmonization of guidelines related to
OVC; Capacity of OVC program implementers and servproviders; Dissemination of
information and strategies, including tRational Plan of Action(Children on the Brink Report,
2004, UNICEF)

There are several additional concerns specificadllated to the Global Fund: Lack of
understanding of Global Fund mechanisms and presessiong OVC stakeholders; Need for
improved relationships between Global Fund and lkenstakeholders; Capacity gaps among
principal recipients, sub-recipients, and OVC sketéers at all levels, which will require further
training in technical areas (OVC), program managem®&I&E, and Global Fund rules,
processes, and mechanisms; Insufficient share obablFund grant money going to civil
society, particularly considering the fact thatilcsociety implementers offer the majority of
OVC services at community level; Need for improwdata on OVC to support advocacy for
prioritization of OVC within Global Fund proposahé implementation processes; Insufficient
gender mainstreaming; and Failure to address agmgfgpprogramming for OVC in Global
Fund grants (Children on the Brink Report, 2004 |CBF).

This research was thus meant to bridge the knowlegdg in trying to understand what should
be done to engage more NGOs and other interestéidsan ensuring OVC can benefit fully

from the education programmes and get to live uph® societal expectation of productive
adults, despite their shortcomings in life.

1.2 Statement of the Problem

After the ethnic clashes in Mt.Elgon region thagtéal between 2006 and 2008 that resulted in
thousands of deaths and tens of thousands displdee®VC left behind do not seem to have
been benefitting from the OVC projects rolled outthe Government in partnership with other

partners in ensuring that all OVC benefit from #urication programmes. This has been shown



by the large number of school dropouts and lowditg levels in the region (National Bureau of

Statistics — Basic report on wellbeing in KenyayiA[2010).

Most of the organizations providing OVC serviceskianya are NGOs at (78.3%). The rest
include government run institutions (8.7%), privatet for profit making (4.3%), FBOs (4.3%)
and multilateral organization (4.3%). It was alsited that these donor institutions did get their
least involvement in OVC education projects at 45%ay below the rest of the OVC projects
despite it being responsible for the developmentg@eOVC, (POLICY Project, 2005, Executive
Summary: OVC RAAAP Initiative Final Report. Rapidohtry Assessment, Analysis, and
Action Planning (RAAAP) Initiative. On Behalf of Phans and Other Vulnerable Children in
Sub-Saharan Africa, USAID).This was also notedh@ UWEZO report 2013 on literacy and

numeracy which revealed that only 11% of primatyosdchildren could read and write.

The following are the existing data gaps on OVQsKenya according to the NPA-OVC 2012
report: Generally, the main question on the repomvhich are the most effective models of
delivery in terms of having the greatest impact?algaps in Food and nutrition projects is the
Number of children receiving support by type ofritignal support and agency, in Shelter and
care projects the data gap is Number of OVC stayinthe institutions and Number of OVC
staying in the streets, data gaps in Child pratecprojects are; Actual ranking of problems
facing OVC by sex and age, Number of OVC in chdtddur and nature of the labour involved
in, Number of OVC sexually abuse, Number of OVG@éficked and Number of children in early
marriage, FGM, etc. data gaps in Health care pt®jecWhat is the role of children in the
transmission of HIV and AIDS and STIs given thevatence of early/teenage sexual debuts in
Kenya today? Data gap in Psychosocial care proie¢tswhat extent have abused children been
provided with adequate psychosocial care? Therboisever no one specific data gap in
Education and training projects, (NPA-OVC, 201 om).

While some valuable research has been conductgdMih in Kenya, significant gaps remain.
The lack of vital strategic information is hindegipolicy makers and program leaders from
making well-informed decisions about the path fadv@NPA-OVC 2012 report). However, with
limited resources available to divide between pmogning and research, a reasonable balance
should be found to answer key questions withoutifszing support for critical services (NPA-
OVC, 2012, report).



This research thus sought to bridge the knowledgeand provide strategic information on the
factors influencing the implementation of OVC edimaprojects in Mt. Elgon District that have
led to fewer NGOs getting involved in OVC educatipimjects which has translated to low
numbers of OVC in primary school classrooms in tagion thus limiting OVC education
projects from achieving their EFA objective.

1.3  Purpose of the Study

The purpose of this research was to bridge the ledye gap and provide strategic information

on the factors influencing the implementation of ©¥ducation projects in Mt. Elgon District.

1.4  Objectives of the Study
The objectives of the study were:

1. To assess how monitoring and evaluation or follqug affect the implementation of
orphaned and vulnerable children education projedist. Elgon District.

2. To assess how the scope of the education proj#etdsathe implementation of orphaned
and vulnerable children education projects in Mgof District.

3. To assess how finance affects the implementatioorptianed and vulnerable children

education projects in Mt. Elgon District.

1.5 Research Questions
The research questions were:

1. How does monitoring and evaluation or follow upfeetf the implementation of orphaned
and vulnerable children education projects in Mgof District?

2. How does the scope of the education projects affectmplementation of orphaned and
vulnerable children education projects in Mt. Eldistrict?

3. How does finance affect the implementation of orngth and vulnerable children

education projects in Mt. Elgon District?

1.6  Significance of the Study

Assembling the relevant available data on OVC ir place, and acknowledging the gaps that
still exist in our knowledge, will assist policy kexrs and program implementers to make
evidence-based decisions about how best to diuecliig and program activities and maximize
positive outcomes for OVC.
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With the magnitude and negative consequences ofgteving number of orphans and
vulnerable children (OVC) notwithstanding, therénisufficient documentation on “what works”

to improve the well-being of these children. Withona information about the cost and
effectiveness of interventions, donors, policy-ntakand programme managers can make better
informed decisions regarding the allocation of searesources for OVC as well as coming up
with effective tailor made projects to effectivediem out loopholes thus ensuring OVC benefit

with the programmes.

This research study would thus benefit the OVCgqyothakers in terms of pointing out issues
affecting the OVC education projects.

1.7 Limitations of the Study

Amongst the limitations of the study was a laclenbugh research to have been carried out on
the particular research question area which madkfficult to borrow the opinion of other
scholars on the issues to be addressed by theckspeaestions. However, enough information to
warrant continuity of this research was available.

The available data was also heavily quantified reg &xpense of quantitative aspects of
vulnerability. Community perceptions on the variogaasons of vulnerability did not appear in
the official documentation such as the sample sw@rvand censuses mainly due to their
guantitative biagNPA-OVC, 2012, repojt

Other limitations of the study included limited #nn carrying out the research which made it
not look into other extraneous factors. However tinee given was enough to obtain the
expected results. Limited finances for researchamachot look into other extraneous factors.

However the finances available were enough to plitee expected results.

1.8  Delimitations of the Study

The research was conducted amongst 144 projedt aitafion governmental organizations
involved in education projects for orphaned anchetdble children in Mt. Elgon District. The
study was limited to studying the factors influemgcithe implementation of orphaned and
vulnerable children education projects by nongowemtal organizations involved in education

projects for orphaned and vulnerable children in BAgon District
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1.9 Basic Assumptions of the Study
The assumptions in this study were that; the samptresented the population, the data
collection instrument had validity and was measyitime desired constructs and the respondents

answered questions correctly and truthfully.

1.10 Definition of Significant terms

Child: one between ages 1 — 17 years
Education: mode of learning meant to attain literacy
Evaluation: systematic determination of a subject’s merit, Wand significance using

criteria governed by a set of standards.
Finance management:science of funds management or the allocation sétasand liabilities
over time under conditions of certainty and unadetya

Human resource: set of individuals who make up the workforce ofoaganization

Implementation: the carrying out, execution, or practice of a plan

Monitoring: to be aware of the state of a system

NGO: legally constituted corporations that operate imhejently from any
form of government.

Orphan: child with only one biological parent or none.

School dropouts  school going children who have been forced outsdiool by various
issues as poverty, illness.

Scope: the sum of all project products and their features.

Vulnerable child:  child whose welfare is exposed to risk factore tludeath of its parents, is
living with chronically ill parents, comes from axtremely poor family,
is living in households that have taken in orphanss physically or

intellectually disable.
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1.11 Organization of the Study

Chapter One looked into the background of the styssues of OVC in the country and in
other parts of the world as well as got to intragltiee main research problem statement, research
objectives, and significance of the study, scopeitations and assumptions of the study as well
as definitions of significant terms. Chapter TwoHKed into the research literature review and
gave more information with regard to the independ®miables, and also provided a schematic
conceptual framework. Chapter Three provided pergls within which the research was
conducted in terms of the research design, targpulption, sampling size and technique,
research instruments used and how the data waged@und analyzed. Chapter Four showed the
guestionnaire response rate, OVC project distrdoutf the respondents as well as findings on
the objectives of the study.Chapter Five providesl Summary of the findings, the conclusions

and recommendations of the study based on thetolgsof the study.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter reviews on the factors influencing O¥@iication projects in Mt. Elgon District
and Kenya as a whole as well as the various intgives that have been put in place by NGOs
and the Government. It also provides the ideologigk regard to OVC projects showing the

correlation between independent, intervening amedéent variables based on this study.

Addressing the needs of orphans and vulnerabledrehil (OVC) and mitigating negative
outcomes of the growing OVC population worldwideikigh priority for national governments
and international stakeholders that recognizedhign issue with social, economic, and human
rights dimensions, (Nangula, 2005). Assembling fblevant available data on OVC in one
place, and acknowledging the gaps that still exisiur knowledge, will assist policy makers and
program implementers to make evidence-based dasigibout how best to direct funding and
program activities and maximize positive outcommschildren and their caretakers, (Nangula,
2005)

2.2 Number of OVCs, NGO interventions and Knowledg&aps

The major challenge in service provision is tha ttemand for services is far greater than
available resources and capacities, (Herzog, 2@dressing the needs of OVC and mitigating
negative outcomes of the growing OVC population ldwide is a high priority for national
governments and international stakeholders achesglobe that recognizes this as an issue with
social, economic, and human rights dimensions. (e et al, 2004)

The 2010 Kenya Demographic Health Survey found 2:3% of boys and 1.9% of girls under
age 15 are double orphans. This proportion jum@bébd for both boys and girls under age 18
who reported one parent or both parents dead. 04,2he number of orphans in Kenya was
estimated at 1.8 million. Since then the number dtaadily grown to the 2.4 million in 2010.

The rise in the number of OVC is due to HIV/AIDSndamic, estimations in 2009 say 1.2
million OVC due to AIDS. (Kenya Demographic Hea8hrvey, 2010)

The OVC database that was launched in Septemb@r\284 seen as a key step toward having a

better understanding of the magnitude of the OV@ugattion and support coverage information
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gaps. But the variance in the way vulnerabilitgdégined has continued to obscure the number of
OVC and their needs based on their specific forimgutmerability, the real cost of supporting
them, and the effectiveness of that supp¥d.country definition of OVC stands and the exact
number of OVC is not knownCfuver et al, 2011)

Reports of OVC numbers in different organizatiohevs a disparity in the actual OVC numbers
in Kenya; UNAIDS: 1.4 million orphans, NACC: 2.4 lii@n orphans; 1.2 million due to AIDS,
UNGASS report: 500,000 children living with HIV, UGEF: 1.9 million OVC.With 28% of all
children categorized as OVC, and 1,546 OVC sergiganizations across the country, this lack
of information is hindering policy makers and pragr leaders from making well-informed

decisions about the path forwa(@luver et al, 2011)

Major gaps in the OVC population knowledge basdushe inadequate data on: magnitude and
characterization of the OVC population, effectiveheand impact of OVC interventions and
drivers of children’s vulnerability and effectivaeterventionsHowever, with limited resources
available to divide between programming and re$gagcreasonable balance can be found to

answer key questions without sacrificing supportfitical services(Cluver et al, 2011)

Dropout rates are high, especially for girf€luver et al, 2011). Children are often forced to
leave school due to the need to provide family imeoGirls particularly are often forced into
early marriage, early motherhood or to stay at hame raise siblinggCluver et al, 2011). In
many poor communities, school fees for tuition,itsam pads, textbooks, lack of food security,
uniforms and supplies force children to drop ousdifool as these expenses can easily consume

a substantial percentage of a poor family’s inco{@&bal education fund, 2012, Kenya report)

In the short term, the greatest impact of reseantlhhcome from filling the most fundamental
gaps in information: How big is the problem and wiaes it affect? Are current programs
working, and if not, what will? What will it cosbthave a positive impact? These “building
blocks” will be useful both independently and imtmnation to make evidence-based decisions

for the allocation of human and financial resour¢€tuver et al, 2011)
2.3 Conceptual OVC Models of Care

Two models of OVC care are widely identified. Theme the “Circle of Hope” and “5x5

models” used by HACI and CARE respectively. Thertd& of Hope” model is a child centered,

15



community development model with focus on the clafdthe centre of comprehensive care

interventions. (Gosling, 2005).

The integrated approach has four strategic objestwhich orientate Plan’s work with children
in a world with HIV: Building awareness (destignzatiion); extending the life of the
parent/child relationship; preparing the family fioansition, and ensuring the child's future,
(Simbaya et al, 2009). This approach aims to redbeevulnerability of children and ensures
that children and their families are protectedjdbaseds such as access to health and education
are met, and children continue to receive the earé support needed to realize their full
potential”. (Gosling, 2005). One of the key berseff HACI is expanded health care,

psychosocial support and early childhood develograsmong others (Garcia et al, 2008).

HACI has operated as a continent-wide entity frod@122to 2007, working in nine countries
(Cameroon, Ethiopia, Ghana, Kenya, Malawi, MozaméjgSenegal, Uganda, and Zambia) to
assist OVCs and address the causes of child viitier§Gosling, 2005). HACI-initiated OVC
activities and best practices still continue innPllarough the USAID funded Breaking Barriers
project in Kenya, Uganda and Zambia. HACI has redcmore than two million OVC in the

nine OVC program countries.

5x5 Model has five areas of intervention which e individual child, the caregiver/family, the
child care setting, the community and the Natigraicy, (Regalia et al, 2011). Like the “Circle
of Hope” model, the individual child is the primatyeneficiary of all early childhood
interventions, (Gosling, 2005). According to thisodel, its implementation mandates the
measurement of impact on children’s physical, secrmwtional, and cognitive development
using validated and culturally relevant tools amdlicators, (Gosling, 2005). These data,
combined with standard health and nutrition indicatata, contribute to the knowledge base of
approaches and interventions that have proven e tiae most meaningful impact on the
development of a child, (Baird et al, 2011). Thiedal has five areas of impact namely health,

child rights/protection, economic strengtheninggd@nd nutrition, and child development.
2.4 Non-governmental Organizations involvement in ¥C projects

Most of the organizations providing OVC service&Kanya are non-governmental organizations
(78%). The rest include governmental (9%), privadefor profit (4%), faith-based

organizations (4%) and multilateral organizatio®o}4
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2.4.1 What are the OVC services provided and wherare the gaps?

While some valuable research has been conducte@\WD in Kenya, significant knowledge
gaps remain. With almost 300 OVC care and supgodrams in place in the country, and over
2 million OVC and increasing, this lack of infornmat is hindering policy makers and program
leaders from making well-informed decisions abohe tpath forward, (Nangula, 2005).
However, with limited resources available to dividetween programming and research, a
reasonable balance should be found to answer kegtiqus without sacrificing support for

critical services, (Nangula, 2005).

In the long term, the greatest impact of reseamm$ ¢come from filling the most fundamental
gaps in information: How big is the problem and wihaes it affect? Are current programs
working, and if not, what will? What will it cosbthave a positive impact? These “building
blocks” will be useful both independently and imtmnation to make evidence-based decisions

for the allocation of human and financial resoulice®VC projects, (Pinto et al, 2004).

Local NGOsand other civil society organizations @3% or community-based organizations
(CBOs) play an important role in championing thghts of children affected by AIDS and in
holding governments accountable to commitments noadieir behalf, (Huemann et al, 2007).
They often have the advantage of working quicklg #exibly and tend to be well suited to
working with marginalized groups. This work incledeonducting assessments of vulnerable
children to identify priority needs, making refdsraor directly providing services, and
monitoring service delivery. NGOs in their capaatgo champion for marginalized populations

and act as watchdogs for government accountabli@VC, (Huemann et al, 2007).

International NGOssupport the host-country respdosevulnerable children at all levels to

strengthen the care management system (Huemann2&0g). Larger international NGOs are

also a channel for technical and financial resaitoesmaller NGOs and CBOs. The balance
between larger and smaller organizations can dfeeruneven, however, resulting in usurped
local ownership and bottlenecks to effective dittion of resources at the local level. At the
same time, funneling large amounts of resourcesmaller local NGOs before they have the
absorptive and technical capacity can also undernhical ownership. A balance between

smaller and larger CSOs is required (Huemann 08I7)
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Faith-based organizations (FBOs)are defined ad-fafluenced NGOs. FBOs are often
structured around development and/or relief serdalevery programs and can be local, national,
or international. Such organizations play a centskd in the civil society response to children in
the epidemic, (Kirby et al, 2005). They have a urignd powerful ability to mobilize resources
and faith communities at the local level for thenéfe of children. FBOs are also central to the
spiritual elements of response to the epidemic tféen undergird emotional and social

responses for individuals and communities, (Kirbgle2005).

Government actors include publicly funded minisgtréad departments at the national, regional,
and local levels. They contribute to the welfaral gotection of children and families by

developing large-scale and long-term governmentesgdl policies and action plans, (Africare
Innovations in Education, 2006). They coordinatke agtors in the response to vulnerable
children, provide public benefits and services, eoliect and manage official data. Government
actors have the authority to ensure the safe aniabte delivery of essential OVC services and

to provide safety nets that alleviate poverty, {@dre Innovations in Education, 2006)

Services provided to OVC by the NGOs in Kenya carclassified under 6 categories of care
and support, with most organizations providing suppcross multiple categories (Children on
the Brink Report 2004, UNICEF). Many of the institens provide food and nutrition,
addressing a very basic need. The least offeradsfaf support are education and vocational
training as well as psychosocial development (Ceandn the Brink Report 2004, UNICEF).

The NGOs play an important and crucial role in deeent of the society in developing
countries. They often hold an interesting role inaéion’s health, economic or social activities,
as well as assessing and addressing problems Innadibnal and international issues, such as
human, political and women'’s rights, economic depeient, democratization, inoculation and

immunization, health care, or the environment (Grab, 2008).

NGOs’ activities highly depend on the cultures amyironments which they are working in.
Some NGOs face increasing competition from the gbeivsector and certain member states.
Therefore, the role of the NGO in the developingldias not always as effective as possible.
(Lewis, 2009)

(Willetts, 2002), distinguished NGOs as operaticrad advocacy NGOs. Literature reveals that

NGOs categorization is still under development awery researcher has his/her own category.
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As a whole, NGOs are considered as thd &ctor,” while the government and the private

sector are the®land 2 sector, respectively (Mostashari et al, 2005).

It is difficult to categorize NGOs by their specifactivities; many NGOs perform a variety of
activities and often shift the balance of the atés they pursue. However, in broader terms,
most NGOs can be classified into two groups: opmrat and advocacy NGOs. Operational
NGOs have to mobilize resources, in the form adificial donations, materials or volunteer labor
in order to sustain their projects and programsvosdcy NGOs will carry out much the same
functions but with a different balance between ti{gvilletts, 2002; Mostashari, 2005).

(Rahman, 2003) studied NGOs and their managemantiges scenario in developing countries
focusing on the South Asian Association for Regid@aoperation (SAARC) countries, namely:
India, Pakistan, Bangladesh, Sri Lanka, Nepal, Makland Bhutan. He found that the NGOs
are not being managed well in SAARC. However, recgg the large number of NGOs that

work in developing countries is difficult due taetlack of clear official statistics.

An introduction to NGO management and its roleremlhas been provided by (Mostashari,
2005). The main focus of most NGOs are spannechdraomen and children rights, health and
feeding the poor people in Iran. Recently, (Nikklehal., 2010) studied the role of NGOs on

women engagement in capacity building programsan. |

A UNICEF, 2011, report on global programming chadjes in addressing OVC education
projects revealed that education services for O¥&ugually delivered by small community and
faith based groups with limited capacity and difftg in scaling up. Government ministries
responsible for children and social welfare tentdécsmall, poorly funded, politically weak and
also poorly staffed to fulfill the requirements exped by international partners. Scaling up
demands wider knowledge of, quantification of, aqphlity assurance for existing, usually
disconnected, service providers for whom littleiovadl or international guidance exists and of
which national and district governments may, irt,fbe unaware. Report also revealed that the
hardest to reach vulnerable populations are siillaccessing services — According to the report
conducted in 11 high-prevalence countries, onlgstimated 15% of orphans live in households

receiving some form of academic assistance, (UNIEENC, 2011).

The report also outlined that children without cgwers, who are abandoned or residing in

institutional care are still not receiving adequatsources, attention and support, that most
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interventions are not adequately costed, many akent for granted, with little recognition or
reinforcement of the best practices, there is atlthck of monitoring and evaluation of national
responses to OVC, and that the USG, DFID and tlob@blFund expect results to specify the
number of children affected by AIDS. This distimctiis impossible to make in practice and
probably an obstacle to accountable programminglaeicthere is need to find a way to monitor
needs and progress for children affected by AlID8$aut creating systems that force AIDS-
related exclusion and associated resentment agrda((UNICEF — OVC, 2011).

2.5 Educational Funding for OVC education projects

Educational funding refers to the money that i®cted for education. In a perfect world,
education would be fully funded (Missy, 2Q08iowever, sometimes there is not enough money
to go around, and other times, funding is put thi® wrong place. It is important to understand
problems with educational funding because there adten initiatives you can vote on or

measures you can help pass to change educatiomtihéu(Missy, 2009

Funding is a major challenge for NGOs because thase is servicing needs of the community;
there is little focus on making a profit. NGOs’ ¢pare to generate enough funding to maintain
services, re-invest in their communities, and pfevemployees with an up-to-date education and
training to service their clients. NGOs are facathuwnaintaining funding to continue servicing
their communities (KAACR Annual Report, 2007).
According to KAACR Annual Report, 2007, one of theessing challenges expressed by the
NGOs was inadequate funding and dependency omekt@onor funding. This sometimes leads
to sudden disruption of programs when the fundsnateavailable. Insufficient funding also
impacts negatively on the capacity building of teatealing with OVC in terms of the number
of trainings and the number of participants trainkdwas noted during the key informant
interviews that some OVC program personnel use then resources to make follow up visits
to children placed in foster care (KAACR Annual Rep2007).
Non-profit organizations are different from for-fito organizations, (Lindkvist, 2004).
Organizational performance measures are limitedthe non-profit world. In for-profit
organizations, the bottom line is the primary foémsmeasuring the health of the organization.
In a non-profit organization, the focus is more loow well they meet their mission when
servicing the community. Non-profit organizationsishdevelop financial goals in addition to
services measurement to ensure the organizatifmaiscially healthy and meeting the goals of
their mission, (Lindkvist, 2004).
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The Kenya Government has become a defined souréending for non-profit organizations
(Kenya Integrated Household Budget Survey-KIHBS58)0The problem with government
funding is that non-profit organizations are chadled when government funding policies
change and budgets are cut. Non-profit organizationust become more creative with
maintaining funding felt by agencies when policyacges and budget cuts are experienced.
NGOs are considered as silent providers, with titereést of the public and private wellbeing at
heart. Many such organizations face various probland issues on a day to day as well as long
term basis(Kenya Integrated Household Budget Survey-KIHBS8520)

For most NGOs, the crucial relationship is thatretiavith the Funder, and not the end-user,
(Lindkvist, 2004). The input and say of the endrusaninimal. Funding is received to address
core issues such as youth or minority ethnic groupsalth, eradication of poverty, safer
environment, crime prevention and little on eduwai development, (Lindkvist, 2004). NGOs
have to brilliantly satisfy the needs of the funfigrattending to these issues and projects. A vast
number of these organizations receive funds inrci@eneet the urgent needs of the community
and OVC education falls well below the rest in pleeking order, (Lindkvist, 2004).

Non-profit organizations rely on volunteers, commyrgroups, and citizens to assist their
organizations. In addition to government fundingn4profit organizations are dependent on
external stakeholders to make donations, (Lindk2i804). Although this funding is essential to
the organization, external stakeholders exercigmifgiant influences on the organization's
operations (Akingbola, 2006). One of many challengen-profit organization are faced with is

the different perceptions stakeholders may havéi@iorganizations.

Not enough to go around; Governments, both natiandl state, have only a certain amount of
money available through taxes and other types adnre. All the money that a state or nation
has must be divided among all of the state's domatobligations. Depending on where you

live, there might not be enough money to fund eteng on the list, and education has often

gotten the short end of the stick (Missy, 2D09

Who is making decisions; when lawmakers decide hmwh money goes to specific schools or
educational programs, they might not always beyfulformed. Some lawmakers have other
programs or organizations that they would likeuod above schools, so they will campaign to
have more money put into other programs. Unlesdatvenakers are fully informed about how

important educational funding is, schools might E=s money. Overcoming this problem is a
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matter of making sure the right people are makavgs| and that those making laws are informed

(Missy, 2009.

Year-to-year changes; Year-to-year changes in timber of OVC attending school, the needs
(special needs or regular needs) of those stua@awtshe number of teachers available mean that
even if schools get the same amount each yearathatint isn't always enough. Teachers may

have enough money one year to plan classroom @esivbut may not have enough the next year

because they have more children (Missy, 2009

Technology changes; Technology changes at a fast, g® items purchased with educational
funding one year might be outdated in a couple edry. However, lawmakers and others in
charge of educational funding don't provide moreyeplace technology as often as the money
is needed. Some might believe that since the stasved money for computers five years ago,
they don't need more computers. However, the tdoggdias changed so much in that time that
students using older computers aren't benefitinghash as they would be if they had newer
ones (Missy, 2009).

There are many challenges NGOs face when provigihgational services to OVC. A crucial
issue faced by the NGOs is that the money genethtedgh the office not being adequate to
cover the expenses of the end result, (Turner ,eR@3). Commercial aid is sought for to
overcome this issue, through grants, sponsorshigsother means. In the recent past, funding
from local establishments and governmental autiesrihas stipulated certain conditions when
working with specific groups, thereby posing a hbgeden for these organizations.

As the cost of meeting the needs rises, the endisis#dso not in a position to meet the extra
expense. Looking at this issue in an intellectuay vt is obvious that it will be devastating to go
ahead with such projects. Though it is not viablea well established company to take up such
a project, it is expected for NGOs to work in sachenvironment, (Garcia et al, 2008).

A growing concern NGOs have is where the full destot met by the funder, thereby leaving
the organization to weigh the pros and cons, armddewhether to accept or turn down the
money provided, due to the fact that reduction wids will lead to a reduction of quality
delivered, (Save Children UK, 2007).

Another important challenge a non-profit organiaatiaces is in relation to costs of overheads in
delivering such services, (Turner, et al 2003).tQuoiten this is looked at with mistrust by the

funder, as they expect all finances funded by thendeliver the end result, not taking into
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consideration the other factors that are equallgartant to deliver the goods, (Turner, et al
2003). Thereby, their belief in restricting fundewid restrict cost. What they fail to realize 1s, i
reality the efficiency and program quality is undered.

Another growing concern NGOs face is the difficuity finding funders for non-profit
organizations, (Chishimba et al, 2006). Governniesmta corporate organizations shun away
from these sectors, and are also very criticalagdrlooking at them with a caustic eye. This in
turn incapacitates the OVC projects from achievihgir objectives thus in a negative, less
attractive light, (Chishimba et al, 2006).

If funders or other support organizations couldat®ea more lucrative environment for these
non-profit organizations to operate, and if thegrgaut a more intellectual approach to funding,

better results could be achieved by these orgaoimt(Turner, J.R. and Miller, R., 2003).

2.6 Financial Influence on Human Resource Managemé(HRM) in OVC Education
Projects in NGOs

Funding in a project directly affects HRM in 3 wayscruitment, training and retention, (Legge,
1995; Keenoy, 1999; Winstanley et al, 2000; Fraetial, 2006). HRM is a core process in all
organizations affecting the way they acquire and bsman resources, and how employees
experience the employment relationship, (Legge 519%®enoy, 1999; Winstanley et al, 2000;
Francis et al, 2006). HRM is of strategic impor&@rno all organizations, contributing to the
success of the organization, (Pfeffer, 1998; HdseélB95), and helping to create competitive
advantage, (Amit et al, 1999).

Mike Hobday’s, (2000), study of the effectivene$pmject-based organisations in managing
complex products and systems gives example of aegtenfrom a top-down-perspective.
Hobday reports that the project-based organizatierstudied had created a “high pressured
work environment that had left little space forrf@l training or staff development”, and a “lack
of incentives for human resource development”. I8e argues that project-based organizations
can breed insecurity over career development becaluthe dispersion of technical leadership

across projects, (Mike Hobday’s, 2000).

(Allen et al, 1995) and the famous study of the iBlamproject-based company Oticon (Eskerod,
1995; Larsen, 2002) point to changes in careectstres in project-based organisations. Other

researchers identify problems with staffing andouese allocation (e.g. Clark et al, 1992;
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Engwall et al, 2003). One of (Midler's, 1995) magoncerns in his case study of the
projectification process in NGOs is the difficulty maintain the long-term technical learning
process when the organizational structure promsitest-term objectives. Midler also points to

the need for changes in people assessment ana naeragement.

Some challenges of HRM in some project-based orgéions include; Lack of adequate
planning for HRM; Administrative approach to undarsling HRM; Lack of clear distinction
between staff and line HRM roles; Given the ceiteal HRM processes (e.g., selection,
compensation), project managers may not possessredgauthority for human resource
management; Limited and unclear delegation; Prajemagement and HR competencies must
be developed in relation to the strategic diredtiohPBOs; Leadership crisis given the workload
of project management activities; Succession ptanand career development plans, especially
for project management careers; Lack of adequatepéance of young staff employees by
project members; Transferring knowledge from exgreréd to young employees; Retention of
knowledge workers; Internal/external recruitmenprapches; Limited resources that result in

high stress; Safety issues; and Work-family andateassues. (Beer, 1997).

According to (Huemann et al, 2007);“Managing byjects”, specific characteristics of HRM in
project-based organization include; Temporary matofr projects;Dynamism;Project-portfolio
resource and role demands;Specific managementanvant;andSpecific considerations for the

wellbeing of employees and their families.

NGOs mostly carry out temporary projects and pnograEvery time a new project or program
starts or an old one finishes the human resounségrwation of the parent organization changes.
Thus not only will the organization require HRM gtiaes in the parent organization, it will need
to apply practices specific to the temporary orgamon that is the project. This creates the need
for new HRM practices like assigning personnelrmexts, assessing, developing and rewarding
their work on projects, dispersing them on progmnpletion, and linking project assignments to

careers (Huemann et al, 2007).

At any time a project based organizations holdofgio of different internal and external
project types (Gareis, 2005). A person can worklifferent projects at the same time, maybe
even in different project roles. This can creatke rmmonflict at an individual level (Rau et al,
2002). The organization also needs HRM practiceadsign people to several projects or

programs, and to smooth the demands between m@edtprograms.
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The ideal Project Oriented Company (POC) has aifspetanagement culture expressed in the
empowerment of employees, process-orientation eathwork, continuous and discontinuous
organizational change, customer-orientation, artdioréing with clients and suppliers (Gareis,
2005). Therefore specific competences and skilks reveded by project personnel to work
together in projects. This may require the POCdopa training and development practices to
develop employees capable of working in the progestironment, which in turn may require it

to adopt specific HRM practices in these areas neat¢o the management paradigm adopted.

In the dynamic work environment where the HR camfagion is constantly changing, the
challenges of ensuring employee well-being andcathireatment is important but may be
overlooked (Huemann et al, 2007). The temporaryreadf the work and the dynamic nature of

the work environment can create specific pressoimesmployees.

In achieving a work life balance, Employees caul findifficult balancing their workload in the
face of peaks in project work, especially agaimgiradictable demands from customers. This in
turn creates problems in managing their work-lildabce. Recent research has shown that
companies have problems in grasping the work andtienal situation of the individual,
(Soderlund et al, 2006), and multi role assignmehtg may lead to burn out for younger
employees or to manage the damaging consequencesleofoverload and role conflict,
(Huemann et al, 2004; Zika- Viktorsson et al, 2006)

Temporary projects bring a degree of uncertaintyefoployees who cannot be sure what kinds
of projects they will be assigned to or colleagthesy will work with. (Noe et al, 2004) suggest
that both tasks and roles, and managers and coevgrkre core aspects of employee work
experience. From an organizational and manageesaspective, failure to address the role
conflict of project work may damage efforts to metavorkers as both can cause job
dissatisfaction and in extreme cases physical, gdggical and behavioral withdrawal and
voluntary turnover. It can also impact on the orgation’s initiatives to improve the work

environment with staff working away at client’sesit (Lindgren et al, 2006).

There is a need to link project assignments toeradlevelopment, both from an organizational
and individual perspective. The organization needdevelop staff for its future projects, but if
staff members do not feel that their project aswgmts offer them the development

opportunities they aspire to, they may look elsawlfeluemann et al, 2007).
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When it comes to considering the effects of HRMcpcas, the organizational or managerial
perspective dominates and the effect on individtmployees can be marginalized. Failure to
consider the specific requirements of HRM in prbjegented companies may mean theorists
overlook these issues, and fail to consider effguisitive and negative, of project-oriented work
practices in individuals (Huemann et al, 2007). ldger, we have also observed that project
work does seem to be inherently more interestiag tloutine work. Project-oriented companies
have greater success of retaining their employeesydoroject work than those doing routine

work.

2.7 Monitoring and Evaluation influence on OVC eduation projects

2.7.1 Why is Monitoring and Evaluation Important?

Monitoringis the systematic collection and analydignformation as a project progresses.

It is aimed at improving the efficiency and effeetiess of a project or organization. It is based
on targets set and activities planned during taemhg phases of work, (Bresnen et al, 2005). It
helps to keep the work on track, and can let mamagé know when things are going wrong. If
done properly, it is an invaluable tool for goodrmagement, and it provides a useful base for
evaluation. It enables the researcher to determimther the resources they have available are
sufficient and are being well used, whether theacayp they have is sufficient and appropriate,

and whether they are doing what they planned t¢Rlesnen et al 2005)

Monitoring involves establishing indicators of efficiency, effectiveseandimpact; setting up
systems to collect information relating to thesaligators;collecting and recording the
information;analyzing the information and sing theformation to inform day-to-day

management as it is an internal function in anygataor organization. (Bresnen et al, 2005)

Evaluationis the comparison of actual project impagainst the agreed strategic plans. It looks
at what the researcher set out to do, at whathiagg accomplished, and how they accomplished
it. It can be formative(taking place during thes|df a project or organization, with the intention
of improving the strategy or way of functioning thle project or organization). It can also be
summative(drawing learning from a completed projectan organization that is no longer

functioning), (Bresnen et al, 2005)

Evaluation involves Looking at what the project or organization intethde achieve — what

difference didit want to make? What impact did @&nvto make?Assessing its progress towards
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what it wanted to achieve, its impact targets;Lagkiat the strategy of the project or

organization. Did it have a strategy? Was iteffexin following its strategy? Did the strategy

work? If not, why not?Looking at how it worked. Wenere an efficient use of resources? What
were theopportunity costs of the way it chose tok®dHowsustainable is the way in which the

project or organization works? What are theimpiaad for the various stakeholders in the way
the organization works, as an evaluation lookdsfatiency, effectiveness and impact? (Bresnen
et al, 2005)

What monitoring and evaluation have in common & they are geared towards learning from
what you are doing and how you are doing it, byusieg on: Efficiency tells you that the input
into the work is appropriate in terms of the outpitiis could be input in terms of money, time,
staff, equipment and so on. When you run a pr@eadt are concerned about its replicability or
about going to scale, then it is very importangéb the efficiency element right. Effectiveness is
a measure of the extent to which a developmentranogne or project achieves the specific
objectives it set. Impact tells you whether or wbiat you did made a difference to the problem
situation you were trying to address. In other vgorglas your strategy useful? Before you decide
to get bigger, or to replicate the project elsewhgou need to be sure that what you are doing
makes sense in terms of the impact you want teeaeh(Cunningham et al, 1999)

Good monitoring and evaluation design has five comepts: Clear statements of measurable
objectives for the project and its components whbich indicators can be defined, A structured
set of indicators, covering outputs of goods andises generated by the project and their
impact on beneficiaries, Provisions for collectoigfa and managing project records so that the
data required for indicators are compatible witlstexg statistics, and are available at reasonable
cost, Institutional arrangements for gathering,ly@iag, and reporting project data, and for
investing in capacity building, to sustain the M&Ervice and Proposals for the ways in which

M&E findings will be fed back into decision makin@unningham et al, 1999)

Cunningham et al, 1999, suggest the importance ohitdring and Evaluation in projects
because as; Evaluate and demonstrate the succéesmbject; Monitoring allows you to make
a transparent and objective evaluation of whethergroject has been a success or not. The
implementation of a Monitoring and Evaluation Plaiti provide the project manager with the
information required to evaluate and demonstratstaieholders the success of the project.

Communication of project outcomes and succes$uadamental requirement of all projects.
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If you don't do it, you won't know if you have seecled; without a well thought out Monitoring
and Evaluation Plan project managers will not He &ttell whether the project has achieved its
objectives. This significantly undermines the vahii¢he project — what value is a project if you
cannot objectively assess whether it was succésSiakeholders (management and funders, in
particular) not receiving a clear evaluation of Huecess of the project will lose confidence in
the project. This will result in loss of projectedibility, stakeholder support and possibly
withdrawal of involvement in the project. Inadequatonitoring and evaluation will result in a
perception of project failure — and, as percepbenomes reality, a project that cannot clearly
demonstrate success will always be in danger ofghgten as a failure.

Helps manage the project; monitoring project inttice provides important information to the
project manager on how well the project is meetiagbjectives. The information gained from
evaluating the monitoring will tell the project neager where the project is going to plan and

where it is not, and if action is required.

If you don't measure it, you can't manage it; radkecting the correct monitoring data will mean
the project manager may be ‘flying blind' when nging the project. Without the relevant
monitoring data the project manager will be makimgnformed decisions raising the threat of

making wrong decisions and endangering the project.

Evaluation and monitoring systems can be an effeatiay to: Provide constant feedback on the
extent to which the projects are achieving theialgioldentify potential problems at an early
stage and propose possible solutions, Monitor ticessibility of the project to all sectors of the
target population, Monitor the efficiency with whithe different components of the project are
being implemented and suggest improvements, Eathatextent to which the project is able to
achieve its general objectives, Provide guidelifeeghe planning of future projects, Influence

sector assistance strategy.

Relevant analysis from project and policy evaluatcan highlight the outcomes of previous
interventions, and the strengths and weaknessiiofimplementation, Improve project design.
Use of project design tools such as the log fratogidal framework) results in systematic
selection of indicators for monitoring project merhance. The process of selecting indicators
for monitoring is a test of the soundness of progjectives and can lead to improvements in

project design, incorporate views of stakeholders.
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Awareness is growing that participation by projeeneficiaries in design and implementation
brings greater “ownership” of project objectivesdaencourages the sustainability of project
benefits. Ownership brings accountability. Objesesivshould be set and indicators selected in
consultation with stakeholders, so that objectaed targets are jointly “owned”. The emergence
of recorded benefits early on helps reinforce osimigx; and early warning of emerging problems
allows action to be taken before costs rise, asd 8how need for mid-course corrections. A
reliable flow of information during implementati@mables managers to keep track of progress

and adjust operations to take account of experi@@&®). (Cunningham et al, 1999)

It also provides the only consolidated source dbrimation showcasing project progress, it
allows actors to learn from each other’s experisntelilding on expertise and knowledge, it
often generates (written) reports that contribatéransparency and accountability, and allows
for lessons to be shared more easily, it revealstakes and offers paths for learning and
improvements, it provides a basis for questioning gesting assumptions, it provides a means
for agencies seeking to learn from their experisr@ed to incorporate them into policy and
practice, it provides a way to assess the cruriklbetween implementers and beneficiaries on
the ground and decision-makers, it adds to thentiete and development of institutional
memory and it provides a more robust basis forimgifunds and influencing policy.
(Cunningham et al, 1999)

Cunningham et al, 1999, thus stress that a laanadffective monitoring and evaluation system

in a project reduces the effectiveness and relgtihe success of the project outcome.

2.8  Project Scope influence on OVC education projés

2.8.1 What defines a project scope?

The Project Scope pertains to the work necessargletiver a product. Requirements and
deliverables define the project scope, and it itscat that the stakeholder is in agreement with
the information discussed in the proposed planb(iriet al, 2004).

Key Concepts of a Project Scope include; Scopenplgndoes not occur after only one planning
session, the scope baseline consists of the pregage statement, work breakdown structure
(WBS), and WBS dictionary, a collaborative appro&hhe most effective method for scope
planning and all stakeholders must understand tpes baseline to minimize ‘scope creep’

during project execution. (Ekstedt, 2002
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Project scope is the part of project planning thablves determining and documenting a list of
specific project goalgjeliverablestasks, costs and deadlines. The documentati@npobject's
scope, which is called @&cope statementerms of referere orstatement of work’explains the
boundaries of the project, establishes resportsgsilifor each team member and sets up
procedures for how completed work will be verifigad approved, (Dubois et al, 2004). During
the project, this documentation helps the projeant remain focused and on task. The scope
statement also provides the project team with duee for making decisions about change
requests during the project.

Scope planning is a critical step to define thejgmio scope including requirements and
deliverables to establish the scope baseline. Topes baseline includes the project scope
statement, WBS, and WBS dictionary. Tools and teghes to define the scope of work may
include interviews with subject matter experts,ifstorming sessions, and workshops. (Dubois
et al, 2004)

Project scope includes requirements and delivesallgch are defined by the WBS and WBS
Dictionary. Deliverables are outputs of the workfpemed to achieve the product, service, or
result. Requirements are the features and chaistoterof the project scope and may address
project objectives, deliverables, product desigt tasting, (Ekstedt, 2002).

It is critical to a project's success that you defithe project scope and requirements. This
minimizes scope creep during project execution.jeetoscope is typically defined by
stakeholder and scope inputs including the prajberter, scope of work, scope statement and
requirements documentation. (Engwall et al, 2003)

It is natural for parts of a large project to chamdpng the way, so the better the project has been
"scoped" at the beginning, the better the projeatrt will be able to manage change. When
documenting a project's scope, stakeholders sHmeilds specific as possible in order to avoid
scope creepa situation in which one or more parts of a ppbgnds up requiring more work,

time or effort because of poor planning or miscomimation. (Engwall et al, 2003)

2.8.2 The Scope Statement

The Scope Statement is an essential part of anggbrand is used to outline the results the

project will produce and the terms \ conditions emahich the work will be performed and
includes; (Engwall et al, 2003Project Scope Justification;lt is critical thatuyistify "how and

why" your project came to be. Clearly describe ltheiness need(s) it addresses as well as the

scope of work to be performed. It is important tir@ss how the project will affect and be
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affected by the other related activities.Projecbgc Objectives; Objectives are concrete
statements describing what the project is tryingdieve.

The objective should be written at a lower levégwaing it to be evaluated at the conclusion of a
project to see whether it was achieved. Using 8ART) method will assist in creating a well-
worded objective: - Specific, Measurable, Attaim#dBthievable, Realistic and Time-bound
(SMART). (Engwall et al, 2003)

Product Scope Description; Scope Description is fdaures and functions of the products,
services, and/or results your project will produlteis important to mention that the Project
Scope is more work-oriented, (the how's,) while ded Scope is more oriented toward
functional requirements, (the what's.).Service Atapce Criteria; Acceptance Criteria are the
standards required to satisfy the quality expemtatand gain acceptance of the service delivery.
This can be summarized as the process and critereccepting completed services, or results.
The Acceptance Criteria forms the basis for thgdetdQuality Plan. Some criteria that should
be considered: target dates, major functions, égpaaccuracy and efficiency, development
costs and running costs. (Engwall et al, 2003)

(Engwall et al, 2003) Constraints define the vasioestrictions that limit what, when and how
the project will achieve the goal as well as howcmachieving it can cost. There are three types
of project constraints: Technological - relate te tsequence in which individual project
activities must be completed, Resource - relatéhéolack of necessary resources which may
force parallel activities to be performed in seqeeand Physical - caused by contractual or
environmental conditions. The primary purpose iglentify the possible causes of delaying the
completion of the project.Project Assumptions; Aaptions are statements that we believe to be
true and how you will address uncertain informatasyou conceive, plan, and perform your
project. Assumptions are identified to add potémisk to a project even though they may turn
out to be false. Assumptions can impact any pat pfoject life cycle, so it is important to
document and analyze them. (Engwall et al, 2003)

Effective scope management requires good commuoniced ensure that everyone on the team
understands the scope of the project and agreesexaetly how the project's goals will be met.
As part of project scope management, the team esdubeild solicit approvals and sign-offs from
the various stakeholders as the project proceedsiriag that the finished project, as proposed,

meets everyone's needs. (Engwall et al, 2003)
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Research on OVC also demonstrates that educatiolecarage significant improvements in the
lives of OVC. Schools not only benefit the indivedwhild, but can also serve as important
resource centers to meet the broader needs of coiti@su Schools can provide children with a
safe, structured environment, the emotional supportl supervision of adults, and the
opportunity to learn how to interact with otherldnén and develop social networks. (Children
on the Brink Report 2004, UNICEF)

The 2012 taskforce report on the re-alignment & #ducation sector to the Constitution
identified various challenges and gaps in the Karggstem and raised a pertinent question; “Is

the education system and its institutions and puognes fit for purpose?”

Set up a Central OVC Database to capture among efisential data, information on all OVC
service organizations by geographical and servinemage, and numbers of OVC by gender,
age, and geographic area will help policy makeds @ogram leaders in NGOs in making well-
informed decisions about the path forward, thusingathe OVC education projects a success by
enrolling, returning and retaining OVC in schoatsass the country. (Guo et al, 2012)

Assembling the relevant available data on OVC ie place, and acknowledging the gaps that
still exist in our knowledge, will assist policy ke&xs and program implementers to make
evidence-based decisions about how best to diwecliig and program activities and maximize

positive outcomes for children and their caretak@ssio et al, 2012)

Despite having various programmes in place by ¢hevant institutions to put in check the huge
number of OVC who are still not benefitting fronet®VC education programmes, there are still
challenges the NGOs involved face and which imptae OVC Education programs from

making their intended impact resulting to schoolpduts or absenteeism.
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2.9  Conceptual Framework

Project scope; specific,
measurable, attainable,
realistic, time boun
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resource- technical
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projec
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Monitoring and evaluation;
follow up on projects —

Independent variables Moderating variables Dependent variable
Figure 1; Conceptual Framework

From the figure, the independent variables incltite project scope, whose indicators to the
implementation of OVC education projects include tbcope being measurable, specific,
achievable and realistic to help achieve the oljjest the other independent variable is financial
management whose indicators touch on human rescuamnagement and finally monitoring and
evaluation whose indicators include follow ups madleing and after projects closure.
Intervening variables are the inclusion of policyakers from the Government and other

stakeholders.

2.10 Summary of Literature Review

This literature review has given more informatioithwegard to OVC factual figures in the
country. It has also explained in detail the vasimmdependent variables covered in this research
study being the issues affecting NGOs effectiveaotpn OVC education projects that result in
Successful implementation of OVC education projabi®ugh reduced school dropout and
absenteeism. Finally, it provides the conceptuainBwork explaining the different variables of

the research study.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the methodology which waglusaundertaking the research. The chapter
details the target population, research desigrg dallection methods, instruments and analysis

employed in the research. It also presents a tabteperationalization of variables.
3.2 Research Design

The two broad methods of doing research are qasimgtand qualitative research methods. This
study was based on gquantitative method as it wasetned with the observable issues affecting

implementation of OVC education projects by NGOsisBtudy adopted a descriptive survey.

Survey is defined as an “attempt to collect datamfrmembers of a population in order to
determine the current status of that populatiorh wéspect to one or more variables” (Yin,
2009). It is claimed to be the best available meéttmsocial scientists interested in collecting
original data for the purpose of describing a papah which is too large to observe directly.
(Mugenda and Mugenda, 2003)

Orodho, 2005, argues that descriptive study is @orexd with finding out who, where, when and
how something is done. This kind of study makesaisame variables across all respondents. It
is envisaged that the descriptive survey enableddbearcher to make an analysis of the factors

influencing the implementation of OVC educationjpots in Mt. Elgon District.
3.3  Target Population and Sample Size

NGO Coordination Board has registered 24 NGOs tiyr@avolved in OVC education projects

in Mt. Elgon District. To enhance the study, thadst population involved 6 NGO personnel
involved in the OVC education project, at least ofifgorogramme manager, programme officer,
project manager, project officer, project assistand a field officer, were selected and had

guestionnaires issued to them, bringing the stughufation to 144.
3.4  Sampling Procedure

Kombo and Tromp, 2006, state that, it is not pdedib study the whole population to arrive at a
generalization. This justified the need to haveam@e. A sample is a small proportion of the
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population for observation and analysis. AccordimgKothari, 2006), a sample unit may be a
geographical region, a district, village or an itasion. The researcher can choose one or all the

units.

A total of 144 NGO officials directly involved imé OVC education projects from the 24 NGOs
were surveyed. Mugenda and Mugenda, 1999, recomthabdvhere the target population is so
small, that a selected sample would be meanindlessyhole population should be studied. The

sample technique used to identify these personasglpurposive sampling technique.
3.5 Research Instruments

The data collection instrument was a 5 point lilsedle questionnaire. Kombo and Tromp, 2006,
argued that, questionnaires when used have an tagdpaim administration since a large number

of respondents can be involved to provide infororatvith an easy accumulation of data.
3.6 Validity of the Research Instruments (pilot stdy)

According to Mugenda and Mugenda (2003), validstyaimeasure of relevance and correctness.
It is the accuracy and meaningfulness of inferemd@sh are based on the research results. Data
collection techniques must yield information thatniot only relevant to the research questions
but also correct. For the purpose of this studg tésearcher will consult monitoring and

evaluation experts and the university supervisor.
3.7 Reliability of Research Instruments

According to Mugenda and Mugenda (2003), reliapiigt a measure of the degree to which a
research instrument yields consistent results ¢a déter repeated trials. Appropriate venues
friendly to interviews will be selected to improwa the quality of the sessions. To increase the
reliability of the research instruments, the reslear employed split-half technique whereby the
guestionnaires were administered to two groupss @il evens and the results compared. This
ensured the reliability of the research instrumexstshe two results were compared to measure

the consistency of the scores obtained.
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3.8 Data collection Procedure

The researcher used primary sources to collect @aeresearcher administered questionnaires
to the respondents on the factors influencing imgletation of OVC education projects in Mt.
Elgon District.

3.9 Data Analysis Techniques

After collecting the data, the researcher proceseedraw data to correct problems identified
such as incomplete information to eliminate unusalalta. The data was then coded to enable its
analysis using statistical packages for socialmege. The data was analyzed using content

analysis for open ended questions a method whishgported by Kombo et al, 2006.

For closed ended questions, the five point Likedles was used where each response was given
a numerical score to refer to. The respondent cloyse of the five levels of agreement
depending on its degree of favorableness. The numbiated the value to be assigned to each

possible answer with the least scoring 1 and thst favorable 5.

The results were presented in tables, proportioispercentages. Descriptive statistics such as
frequency distribution tables, percentages and@tmms were used to analyze and present the
data. Data presentation was done by the use oémpages and frequency tables. This ensured

that the gathered information was clearly undeigtoo
3.10 Ethical Considerations

Sarantakos, 2005 p.16) states that “ethical stalsdane an integral part of any research design”.
The researcher will rely on ethical issues as ifledtby Mugenda and Mugenda, 2003, while
undertaking this study. The research followed the=d principles of ethics which include:
respect, beneficence and justice. The participasie informed of the purpose of the study
before the information was sought from them thusf@aning to the principle of voluntary and
informed consent.
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3.11 Operational definition of Variables

This section identifies indicators that were usedmteasure the dependent and independent
variables. This study used qualitative and quantéandicators to measure the relation between
the dependent and independent variables. Analysithe relationship using the identified

indicators was objective.
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3.12 Operationalizaion Table

Table 3.1:  Operationalization Table
Objectives Variables Indicators Measurement scale nalysis
To assess how monitoring an®ependent variable: Whether monitoring and | Ordinal Correlation
evaluation or follow ups to thelmplementation of OVC evaluation of projects is
rolled out education projectseducation projects carried out
affects the overall
implementation of the project
by NGOs.
Independent Variable: SchopRecord of class attendance Ordinal Correlation
Dropout
To assess how the scope of tHeependent variable: Specific Ordinal Correlation
education projects affects thémplementation of OVQ Measurable
overall implementation of theeducation projects Achievable
project by NGOs Realistic
Time bound
Independent Variable: SchopRecord of class attendance Ordinal Correlation
Dropout
To assess how finance affects tHeependent variable:Full project implementation, Ordinal Correlation
overall implementation of thelmplementation of OVQ premature termination,
project by NGOs education projects human resource
management; recruitment,
training, retention
Independent Variable: SchopRecord of class attendance Ordinal Correlation
Dropout
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

The purpose of this research was to examine therfamfluencing the implementation of OVC
education projects in Mt. Elgon District, Westereriga. This chapter presents analysis and
findings of the study as set out in the researcthau®logy. The results are presented on the
factors influencing the implementation of OVC edioma projects in Mt. Elgon District based on
the research objectives. The specific areas predeint this section include: questionnaire
response rate, OVC project distribution of the oesfents as well as findings on the objectives

of the study.
4.2 Response Rate

The researcher self-administered 144 questionndoethe different NGO project officials
working on the various OVC education projects in Elgon District in the 24 identified NGOs
in the region. The study was conducted wherebyréisearcher travelled to the local offices
housing NGOs involved in OVC education projectsha region around the Divisions in the
District namely; Cheptais, Kapsokwony, Kaptama &agsiro. The project officials were first
of all called to confirm their availability in ordeto administer the questionnaires. Six
respondents were chosen from each OVC educatigacpia each of the 24 NGOs. Information

was obtained from 144 respondents; hence the redterwas 100 percent.
4.3  Background information of the service provisiorby NGOs

Background information of the NGOs help to distispuwhat OVC education projects the
various NGOs are involved in the region includimgyision of; school fees and grants, uniform
and shoes, construction of learning structures famditure provision, feeding programmes,

counseling and vocational training as well as ctegry and books.
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Table 4.1: Number of NGOs providing OVC education pojects

No. of NGOs involved Percentage

OVC education project
School fees and grants 4 17
Uniform and shoes 3 12.5
Construction and furniture 1 4
Feeding programmes 7 29
Counseling and vocational 6 25
training
Stationery and books 3 12.5
TOTAL 24 100

From Table 4.1, it can be noted that the major GddQcation project provided by NGOs is the
feeding programmes at 2§ perhaps addressing a basic human need of the @/R=p keep
them in school, followed closely by provision ofcabional training and counseling services,
perhaps to bridge the psychological gap betweenaffected OVCs and the non-OVCs in
schools.

Services such as school fees and grants, unifodslanes as well as provision of stationery and
books do receive an average attention from NGO8#8stwdonstruction of buildings and provision
of furniture attract the least attention of NGORisIcould be due to the relatively high financial

outlay involved in construction.
4.4 Influence of Financial Management in implementgon of OVC Education projects

Financial management was amongst the objectivéiseo$tudy as it was outlined to have great
influence in the implementation of the OVC educafmwojects by the NGOs. This is majorly due
to the financial outlay demands by the projectschdirectly influence the establishment of
human resource engaged in the projects. Variogmnsgs were achieved as shown in the tables

that follow;
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The following table outlines the responses on wéethe finances available are sufficient for the
OVC education projects;

Table 4.2: Distribution of responses on whether théinances available are sufficient for
the OVC education projects

5 point likert scale rating Frequency Percentage
Strongly agree 27 19
Agree 46 32
Neutral 23 16
Disagree 34 23
Strongly disagree 14 10
Mean 28.8
Standard deviation 2.74

As shown in Table 4.2, the responses were showmgusi5-point Likert rating scale whose

numerical values in ascending order ranged from-3-ith decreasing strength of their level of

agreement as indicated by their strongly agreedreé-2; Neutral-3; Disagree-5 and Strongly
disagree-5. They were required to make their clsoazto whether the finances available are
sufficient for the OVC education projects.

From the table, majority of the respondents ingidathat they agree with the fact that the
finances available are sufficient for the OVC edigeaprojects. This constitutes 32% of the
respondents.19% agreed, 16% were neutral, 23%rdegvhile 10% disagreed. This drew a
stark difference in the response to the researdstmun as it showed that a relatively high
number of the OVC education projects did not hawf@csent funds for the respective projects.

41



The following table outlines the responses receoresvhether it is difficult for organizations to

secure project funding for the OVC education prigjec

Table 4.3: Distribution of responses on whether its difficult for organizations to secure

project funding for the OVC education projects

5 point likert scale rating Frequency Percentage
Strongly agree 21 15
Agree 52 36
Neutral 41 28
Disagree 27 19
Strongly disagree 3 2
Mean 28.8
Standard deviation 2.57

From the table, majority of the respondents indidathat they agree with the fact that it is
difficult for organizations to secure project fungifor the OVC education projects. This
constitutes 36% of the respondents. 15% strongtgealy 28% were neutral, 19% disagreed
while 2% strongly disagreed. This clearly showedt th was difficult for the organizations to

secure funding for the OVC education projects.
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The following table shows the responses obtainedvbather the NGOs have the required

facilities to undertake the OVC education projeotfruition;

Table 4.4: Distribution of responses on whether th&lGOs have the required facilities to

undertake the OVC education projects to fruition

5 point likert scale rating Frequency Percentage
Strongly agree 13 9
Agree 56 39
Neutral 10 7
Disagree 61 42
Strongly disagree 4 3
Mean 28.8
Standard deviation 2.94

From the table, majority of the respondents indidathat they disagree with the fact that the
NGOs have the required facilities to undertake @éC education projects to fruition; this
constitutes 42% of the respondents.This is in eshtio the 9% who strongly agreed, 39% who
agreed, 7% who were neutral and 3% who stronglygileed. The closeness to results between
those who agreed and those who disagreed poinitsgistical issues during planning of the

facilities meant for the various OVC education pobg.
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The following table shows the responses obtainedvbhether the NGOs offer training and

continuous improvement for capacity building amampgsject staff;

Table 4.5: Distribution of responses on whether theNGOs offer training and

continuous improvement for capacity building amongsproject staff

5 point likert scale rating Frequency Percentage
Strongly agree 37 26
Agree 88 61
Neutral 9 6
Disagree 8 6
Strongly disagree 2 1
Mean 28.8
Standard deviation 2.0

From the table, majority of the respondents indidathat they agreed with the fact that the
NGOs offer training and continuous improvement ¢apacity building amongst project staff.

This constitutes 61% of the respondents.26% styoagteed, 6% were neutral, 6% disagreed
and 1% strongly disagreed. This showed that the 8iG&ve considerable attention focused on

capacity building amongst their project staff inxexd in the education projects for OVCs.
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The following table shows the responses obtainedvibether the staffs involved in the OVC

education projects are competitively recruited,;

Table 4.6: Distribution of responses on whether thestaffs involved in the OVC

education projects are competitively recruited

5 point likert scale rating Frequency Percentage
Strongly agree 114 79
Agree 26 18
Neutral 3 2
Disagree 1 1
Strongly disagree - -
Mean 28.8
Standard deviation 1.33

From the table, majority of the respondents inéidahat they strongly agreed with the fact that
the staffs involved in the OVC education projeats eompetitively recruited. This constitutes
79% of the respondents.18% agreed, 2% were nedtr& disagreed while none strongly

disagree. This shows how highly professionalismegarded by the organizations involved.
4.5 Influence of the project scope in implementatio of OVC Education projects

Project scope was amongst the objectives of thetysds it was outlined to have great influence
in the implementation of the OVC education projduysthe NGOs. This is majorly due to the
fact that the scope dictates the direction whiah ghoject will follow in terms of the project’s
specificity, timeliness, measurability, and whetheris realistic and achievable. Various
responses were achieved as shown in the tablefotioat;
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The following table shows the results obtained dretiver the modernity’s set up in carrying out

the OVC education projects are specific;

Table 4.7: Distribution of responses on whether thenodernity’s set up in carrying out

the OVC education projects are specific

5 point likert scale rating Frequency Percentage
Strongly agree 59 42
Agree 81 56
Neutral 2 1
Disagree 2 1
Strongly disagree - -
Mean 28.8
Standard deviation 1.65

From the table, majority of the respondents indidathat they agreed with the fact that the
modernity’s set up in carrying out the OVC eduaatmojects are specific. This constitutes 56%
of the respondents.This was closely similar to 42P6 strongly agreed. 1% were neutral and
also disagreed by a similar percentage. This shdhatdhe project scopes were very specific to

their intended project objectives.
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The following table shows the responses obtainedfoether the modernity’s set up in carrying

out the OVC education projects are measurable;

Table 4.8: Distribution of responses on whether thenodernity’s set up in carrying out

the OVC education projects are measurable

5 point likert scale rating Frequency Percentage
Strongly agree 36 25
Agree 79 55
Neutral 14 10
Disagree 9 6
Strongly disagree 6 4
Mean 28.8
Standard deviation 2.11

From the table, majority of the respondents indidathat they agreed with the fact that the
modernity’s set up in carrying out the OVC eduaatprojects are measurable. This constitutes
55% of the respondents.25% strongly agreed, 10% weutral, 6% disagreed while 4% strongly
disagreed. This showed that the modernity’s seirotlie scope of the OVC education projects

are measurable.
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The following table shows results obtained on wlethe modernity’s set up in carrying out the

OVC education projects are achievable;

Table 4.9: Distribution of responses on whether thenodernity’s set up in carrying out

the OVC education projects are achievable

5 point likert scale rating Frequency Percentage
Strongly agree 10 7
Agree 68 47
Neutral 31 22
Disagree 23 16
Strongly disagree 12 8
Mean 28.8
Standard deviation 2.77

From the table, majority of the respondents in@dathat they agreed with the fact that the
modernity’s set up in carrying out the OVC eduaatmojects are achievable.This constitutes
47% of the respondents.7% strongly agreed, 22% meutral, 16% disagreed while 8% strongly
disagreed. This shows that the modernity’s setiouthe scope for the projects are indeed

achievable.
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The following table shows the results obtained dretiver the modernity’s set up in carrying out

the OVC education projects are realistic;

Table 4.10: Distribution of responses on whether # modernity’s set up in carrying out

the OVC education projects are realistic

5 point likert scale rating Frequency Percentage
Strongly agree 41 28
Agree 33 23
Neutral 37 26
Disagree 7 5
Strongly disagree 26 18
Mean 28.8
Standard deviation 2.8

From the table, majority of the respondents inéidahat they strongly agreed with the fact that
the modernity’s set up in carrying out the OVC eatian projects are realistic.This constitutes
28% of the respondents.This was followed by thoke wagreed at 23% and those who were
neutral at 26%. However, those who disagreed weétewhile those who strongly disagreed

stood at 18%. Despite the larger proportions whoeedy the result showed that a large
proportion of respondents did not buy into the idéthe scope’s modernity being realistic. This
shifts focus to the other stakeholders involvedédér the funders whose ideologies are usually

wholly adopted on inception of the projects.
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The following table shows the results obtained dretiver the modernity’s set up in carrying out

the OVC education projects are time bound;

Table 4.11: Distribution of responses on whether # modernity’s set up in carrying out
the OVC education projects are time bound

5 point likert scale rating Frequency Percentage
Strongly agree 49 34
Agree 63 44
Neutral 9 6
Disagree 17 12
Strongly disagree 6 4
Mean 28.8
Standard deviation 2.14

From the table, majority of the respondents indidathat they agreed with the fact that the
modernity’s set up in carrying out the OVC eduaatpyojects are time bound.This constitutes
44% of the respondents. 34% also strongly agreéde w% were neutral, 12% disagreed and
4% strongly disagreed. This showed that the motjesait out by the scope is indeed bound by

time.

4.6 Influence of monitoring and evaluation in implenentation of OVC Education
projects

Monitoring and evaluation was the last objectivetted study as it was outlined to also have a
great influence in the implementation of the OVQuation projects by the NGOs. This is
majorly due to the fact that projects have to bestantly monitored and evaluated, as well as
have follow ups on completed projects to ascersiio whether their primary purpose is still
being achieved long after its been passed ovehdobeneficiaries. Various responses were

achieved as shown in the tables that follow;

50



The following table shows the results obtained dretlver the organization and staff value the

monitoring and evaluation process;

Table 4.12: Distribution of responses on whether # organization and staff value the

monitoring and evaluation process

5 point likert scale rating Frequency Percentage
Strongly agree 72 50
Agree 55 38
Neutral 6 4
Disagree 9 6
Strongly disagree 2 1
Mean 28.8
Standard deviation 1.78

From the table, majority of the respondents indidahat they strongly agreed with the fact that
the organization and staff value the monitoring amdluation process.This constitutes 50% of
the respondents.38% agreed, 4% were neutral, 6&gréisd and 1& strongly disagreed. This

shows that most of the organizations did highlyardgd the monitoring and evaluation process.
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The following table shows the results obtained drether other parties (analysts and experts)

are involved in the monitoring and evaluation eiss;

Table 4.13: Distribution of responses on whether aer parties (analysts and experts) are

involved in the monitoring and evaluation exercises

5 point likert scale rating Frequency Percentage
Strongly agree 19 13
Agree 43 30
Neutral 29 20
Disagree 35 24
Strongly disagree 18 13
Mean 28.8
Standard deviation 3.93

From the table, majority of the respondents indidahat they agreed with the fact that other
parties (analysts and experts) are involved in rifenitoring and evaluation exercises.This
constitutes 30% of the respondents.13% stronglgeajr20% were neutral, 24% disagreed and
13% strongly disagreed. This showed that orgamimatinvolved in OVC education projects
place great emphasis also on wanting to imprové th@rove their approach by inviting

external analysts and advisors.
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The following table shows the results obtained drether the project staffs are trained on the

indicators to map out during the monitoring andleation exercises;

Table 4.14: Distribution of responses on whether # project staffs are trained on the

indicators to map out during the monitoring and evduation exercises.

5 point likert scale rating Frequency Percentage
Strongly agree 41 28
Agree 66 46
Neutral 17 12
Disagree 14 10
Strongly disagree 6 4
Mean 28.8
Standard deviation 2.25

From the table, majority of the respondents in@idahat they agreed with the fact tpadject staffs
are trained on the indicators to map out duringmimaitoring and evaluation (M&E) exercises
This constitutes 46% of the respondents. 28% slyagyeed, 12% were neutral, 10% disagreed and
4% strongly disagreed. This strengthens the faatt the organizations involved in OVC education
projects place great importance on staff developnasnwell as the monitoring and evaluation

process.
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The following table shows the results obtained dmether follow ups are done on closed

projects;

Table 4.15:  distribution of responses on whether flow ups are done on closed projects.

5 point likert scale rating Frequency Percentage
Strongly agree 42 29
Agree 79 55
Neutral 12 8
Disagree 2 1
Strongly disagree 9 6
Mean 28.8
Standard deviation 2.02

From the table, majority of the respondents inédahat they agreed with the fact that follow
ups are done on closed projects.This constitut8s 6bthe respondents.29% strongly agreed,
8% were neutral, 1% disagreed while 6% stronglaglised. This shows that the organizations

place great emphasis on ensuring continuity aredadnility of the projects.
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The following table shows the results obtained dretlver the organizations deal with issues

arising from M&E exercises conclusively;

Table 4.16: Distribution of responses on whether # organizations deal with issues

arising from monitoring and evaluation exercises aaclusively.

5 point likert scale rating Frequency Percentage
Strongly agree 73 51
Agree 68 47
Neutral 3 2
Disagree - -
Strongly disagree - -
Mean 28.8
Standard deviation 1.53

From the table, majority of the respondents inéidahat they strongly agreed with the fact that
the organizations deal with issues arising from M&€ercises conclusively.This constitutes 51%
of the respondents.47% also agreed while 2% wentraie0% neither disagreed nor strongly
disagreed. This shows that organizations involveal dith issues arising during monitoring and

evaluation exercises conclusively to avert anygmbissues that may arise for lack of the same.
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The following table shows summary of the responses the factors influencing the

implementation of orphaned and vulnerable child@WC) education projects;

Table 4.17: Summary of the responses on the factoisfluencing the implementation of

orphaned and vulnerable children (OVC) education pojects.

Question Strongly Disagree Not Agree Strongly SD
Disagree sure/No Agree
response
FINANCIAL MANAGEMENT
1. Are the finances 14 34 23 46 27 2.74
available sufficient
for the OVC
education project(s)?
2. Is it difficult to 3 27 41 52 21 2.57

secure funding for
the OVC education
project(s)?
3. Do you have the 4 61 10 56 13 2.94
required facilities to
undertake the OVC
education project(s)
to fruition?
Do you offer training 2 8 9 88 37 2.0

and continuous

B

improvement for

capacity building

amongst project

staff?
5. Are the staff - 1 3 26 114 1.33
involved in the OVC
education project(s)
competitively
recruited?
TOTAL 23 131 86 268 212 11.58
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PROJECT SCOPE Strongly Disagree Not Agree Strongly SD

Disagree sure/No Agree
Response
1. Are the modernity’s - 2 2 81 59 1.65
set out in carrying
out the projects
specific?
2. Are the modernity’s 6 9 14 79 36 2.11

set out in carrying
out the projects
measurable?
3. Are the modernity’s 12 23 31 68 10 2.77
set out in carrying
out the projects
achievable?
4. Are the modernity’s 26 7 37 33 41 2.8
set out in carrying
out the projects
realistic?
5. Are the modernity’s 6 17 9 63 49 2.14
set out in carrying
out the projects

timely/time bound?

TOTAL 50 58 93 324 195 11.47
MONITORING & Strongly Disagree Not Agree Strongly SD
EVALUATION ISSUES Disagree sure/No Agree
Response
1. Do you value the 2 9 6 55 72 1.78

M&E process in a

project?
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2. Do you involve other 18 35 29 43 19 3.93
parties (analysts and
experts) during M&E
exercises?
3. Are the project staff 6 14 17 66 41 2.25
trained on the
indicators to map out
during M&E
exercises?
4. Do you carry out 9 2 12 79 42 2.02
follow-ups on closed
project months later?
5. Do you deal with the - - 3 68 73 1.53
issues arising during
M&E conclusively?
TOTAL 35 58 67 311 247 11.51

As shown in Table 4.17 above, the responses wengrsbising a 5-point Likert rating scale
whose numerical values in ascending order ranged fr-to-5 with decreasing strength of their
level of agreement as indicated by their codesngly agree-1; Agree-2; Neutral-3; Disagree-4

and Strongly disagree-5.

From the analysis above, majority of the resporslagteed with the fact that issues surrounding
financial management and human resource, projegesand monitoring and evaluation are

critical factors that influence the implementataffOVC education projects.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSION, CONCLUSIONS AND
RECOMMENDATION

5.1 Introduction

This chapter provides the summary of the findingmclusions and recommendations of the
study based on the objectives of the study. Theisp®bjectives of this study were firstly to
assess how monitoring and evaluation or follow tgoshe rolled out OVC education projects
affects the implementation of the projects by NG8&eondly to assess how the scope of the
education projects affects the implementation ef ¢éducation projects by NGOs and lastly to
assess how finance affects the overall implememtatf the project by NGOs. Finally
recommendations are given.

5.2  Summary of findings
5.2.1 Influence of financial management on the impmentation of OVC education

projects

From the findings, it was noted that the finanoealable to carry out the projects was sufficient
although it was also noted that it was difficult fbe NGOs involved with education projects for
OVCs to secure funding from their funders as welaaubstantial number of the institutions not

having the required facilities to undertake theguts to fruition.

As financial management also affects the humanuresoin the projects, most respondents
agreed to have a competitive recruiting plan ad waelsubsequent training and continuous
improvement of their project staff. This does playgreat role in ensuring quality service

provision by the project staff to ensure succesb®projects.
5.2.2 Influence of the project scope on the implemgation of OVC education projects

From the findings, it was noted that the NGOs papécial attention to the project scope as
unanimous positive responses were obtained on whete project scope was specific,
measurable, realistic, achievable and time boundould not be overlooked however of the
larger group of respondents who felt the scopengetit various OVC education projects were
not realistic.
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5.2.3 Influence of monitoring and evaluation (M&E) on the implementation of OVC
education projects

From the findings, it was worth noting that the N&i@volved in OVC education projects did

pay special attention M&E activities as they aleaght the help of field experts and analysts in

the process as well as training their project stafthe indicators to look out for and above all

trying to deal with issues raised during M&E exses.
5.3 Discussion

While a number of NGOs have achieved administragifieiency, most have inefficiencies here.
Many are new, small and without a guaranteed fuespecially when survival is majorly
guaranteed by donor funding. Such NGOs run a riskcamtinuity. When donor priorities

determine funding, it may deflect the NGOs fromitlehosen functions or bring the institution

to disrepute, Beer, 1997.

NGOs also have a difficulty in achieving replicétlyiland sustainability to their projects,
Brensen, 2005. Factors contributing towards a laclsustainability in NGOs include those
factors that are likely to enhance organizationtabiity such as; having a clear vision and
mission, finances, human resource capacities, aathgerial skills. Also worth noting is that
NGO concerns are largely short term which underpimes aspect of sustainability, Brensen,
2005.

Dwindling financial resources also constitute to®I@oes in the OVC sector this is largely due
to the economic recession as well as the politreaisformations of the land, Missy, 2009. This
is further fuelled by dependence on offshore dorforsfunding of projects which is not
sustainable in the long run and may end up in dapbn of roles whilst leaving out the more
important sectors in OVC education such as haviempml organizations providing school
uniforms and shoes neglecting construction of otesas and or feeding programmes, in line
with Missy, 2009.

There are numerous challenges to improving progresaddressing the needs of OVC,

Cunningham, 1999. These include challenges in #temal OVC response, challenges related
to Global Fund proposal development, and performassues. There is a lack of a standard,
comprehensive definition of OVC and need for bett@ia on gaps that influence OVC planning

and programming in Kenya. It is necessary to uadlerassessments to provide an evidence-
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based understanding of the OVC situation in Ketydjave a better definition of vulnerability
and OVC, and to improve programming, including namng and evaluation (M&E). In
particular, they suggested the need for an OV@#sdn analysis, Dubois et al, 2004.

It was not clear what agency should be providiragiéeship in which area of the national OVC
response. There are multiple entities: the Departré Children Services, OVC Secretariat,
OVC Steering Committee, NACC, and ICC. Coordinatemmong them is not clear to all
stakeholders, Ekstedt, 2002. Some respondents aveaee of the National Steering Committee
on OVC and recommended strengthening this body;twilsi chaired by the Permanent Secretary
of the MOGCSD. The Children’s Department was seem &ey player which should provide
more leadership in the OVC response. On the othed hthe NACC is seen as important for its

overall coordination role, Ekstedt, 2002.

Lack of effective coordination of the OVC responsas identified as a key weakness. Despite
the fact that some government leadership is ackeoiydd, several respondents pointed to the
importance of improving coordination structuress@l OVC services are provided by many
providers, but they are not coordinated, includdghe community level, Engwall, 2003. The
capacity to regulate the proliferation of OVC pras is not sufficient given that the quality of
services is often low, and service provision is mwoiform. Since the management and

coordination processes are too complicated, toaésaurces are reaching the children.

The National PolicyAct has many guidelines thatcheebe harmonized. Awareness raising and
capacity building are required for program and gcbptaff to know and understand the national

guidelines. Better coordination at national and camity level is also required.

There is also need to build capacity among prograplementers and service providers to reach
OVC more effectively, Yates, 2004. It is acknowledghat USAID has provided support to

build the capacity of NGOs. It was suggested tllagrosources of funding, outside the Global
Fund, are needed to build the capacity of NGOsdnage and implement Global Fund projects,
including appropriate reporting and M&E. Severapendents suggested applying a community
systems strengthening package to strengthen thy @thiNGOs to work with OVC.
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5.4 Conclusions of the study

Information dissemination within Kenya needs toitmproved. Even at higher levels, many
stakeholders did not know about relevant policasdelines and laws. Some respondents had
trouble identifying relevant OVC stakeholders. O\fffogrammed and project staff also
expressed a need to understand the national ohcié guidelines (NPA for OVC policies and
guidelines), as well as information on OVC stakdba, projects that are being implemented,

including those by NGOs, and results from OVC paogreviews and evaluations.
5.5 Recommendations of the study

Governments, donor agencies, NGOs, and other sillees involved in participatory
approaches to resource mobilization could supperfunding of several local research to create
a resource rich environment in which the NGO wdrtdd lead to pressure for performance and

self evaluation.

The Government should also create an enablinglspaiitical and economic environment that

enhances NGOs work by fully implementing the olilmas as required by law. There is also an
urgent need to develop a clear policy frameworlstakeholder participation and mechanisms to
ensure involvement by stakeholders thus creatirsgrese of owning of the projects by the

stakeholders.

5.6 Area for further studies

From this research, the area for further studiesldvbe to find out the factors which influence

the donor funding to OVC education projects andciwhnay give the required information to

stakeholders for them to strategize how best tdampnt many more education projects that
would benefit the OVC and possibly reduce theirealseism and dropout numbers from

schools.
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APPENDICES

APPENDIX I: TRANSMITTAL LETTER

ROWLAND STAKA
P.O. BOX 2706-0100
THIKA

30-8-2013

UNIVERSITY OF NAIROBI

SCHOOL OF CONTINUING AND DISTANCE EDUCATION
DEPARTMENT OF EXTRA-MURAL STUDIES

TO WHOM IT MAY CONCERN
RE: INTRODUCTION LETTER- RESEARCH: ROWLAND STAKA

The above named is a Post Graduate student atcti@olSof Continuing Education at The
University of Nairobi. In partial fulfillment of # requirements of the Master of Arts Degree
in Project Planning and Management, he is condg@imesearch offactors Influencing
Orphaned and Vulnerable Children (OVC) Education Projects in Mt. Elgon District”

for his research work. We request you to assistwiitin necessary information which forms
an integral part of the research project. The mftion and data required is needed for
academic purposes only and will be treatestiitt confidence

Your co-operation will be highly appreciated.

Thank you.
L50/72511/2012
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APPENDIX II: INFORMED CONSENT FORM

Good morning/afternoon/evening.

Thank you for taking the time to talk to me. My reams Rowland Staka of P.O. Box 2706,
Thika. You have been selected by chance to participatas research study entitletEactors
Influencing Orphaned and Vulnerable Children (OVC) Education Projects in Mt. Elgon
District” Your participation in this study is important arehtpletely voluntary. If you agree to

be interviewed, it is important that you be horeesd truthful in answering these questions.

I volunteer and without any element of force orrcamn agree to participate in the research.l
understand that for any information or questionsuabthe study, Rowland Staka can be

contacted. | have read and understood this cofsent

Respondent’'s Name Signature Date
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APPENDIX 11I: QUESTIONNAIRE FOR OVC EDUCATION PROJE CT

STAFF

A. BIODATA

Sex

Portfolio

OVC Education Programme involved in (tick respesiy;

1.
2.
3.

Period project(s) has been running;

Feeding programme

School fees and grants
Stationery and books

Training

Uniform and shoes

5. Sanitary towels

6. Construction andtfum

7. Counseling

8. Other

and Vocation

Question Strongly | Disagree| Not Agree | Strongly
Disagree sure/No Agree
response
FINANCIAL MANAGEMENT
1. Are the finances available sufficient
for the OVC education project(s)?
2. Is it difficult to secure funding for
the OVC education project(s)?
3. Do you have the required facilities
to undertake the OVC education
project(s) to fruition?
4. Do you offer training and
continuous improvement  far
capacity building amongst project
staff?
5. Are the staff involved in the OVC
education project(s) competitively

recruited?
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PROJECT SCOPE Strongly | Disagree| Not Agree | Strongly
Disagree sure/No Agree
Response
1. Are the modernity’'s set out in
carrying out the projects specific?
2. Are the modernity’'s set out in
carrying out the projects
measurable?
3. Are the modernity’'s set out in
carrying out the projects
achievable?
4. Are the modernity’'s set out in
carrying out the projects realistic?
5. Are the modernity’'s set out in
carrying out the projects
timely/time bound?
MONITORING & EVALUATION Strongly | Disagree| Not Agree | Strongly
ISSUES Disagree sure/No Agree
Response
1. Do you value the M&E process inja
project?
2. Do you involve other parties
(analysts and experts) during M&E
exercises?
3. Are the project staff trained on the
indicators to map out during M&E
exercises?
4. Do you carry out follow-ups on
closed project months later?
5. Do you deal with the issues arising

during M&E conclusively?
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MAP OF MT. ELGON DISTRICT

Map of Mt. Elgon, Kenya
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