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ABSTRACT 

The aim of this study was to gain an in-depth insight on communication of sexual matters to 

upper primary school pupils. This was done by exploring the perceptions of a sample of 

adolescents aged 12-15 years and their parents, teachers and key informants, on communication 

of sexual matters in Muguga educational zone ofKiambu County, Central Kenya. 

The study was guided by the following question: What are the perceptions of parents, teachers 

and upper primary school pupils of Muguga educational zone on communication of sexual 

matters to pupils? What sexuality information is communicated to pupils of upper primary 

sch Is in Muguga educational Zone in Kiambu County? And what the differ nee ar m 

communicating sex matters to boys and girls in upper primary school in Muguga cducati nal 

zone? 

This qualitative study, guided by a communication model generated data thr ugh en11 

structured, and unstructured interviews. The study participant \\ re purp i el amp! d. Th 

interviews were audio-taped and note taken 

fram work analysis appr ach. ·1 hi in l\' d id~ntif ·in, 

charting, mapping and intc'l'rctin , th mdin . P rti i mt 

hint 1 ie v. 

h fin 

n·1!)'7cd u ·ing tlP 

thc;m, tic li: m~' ork, ind ing, 

n c;l\t \\':sot wine.: l t It rc.: 
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child is thought to be getting sexually active. However, initiating discussions on sexuality is 

challenging to all parties concerned. The study further revealed that the involvement of all actors 

in the education sector is more or less limited to giving warnings with an aim of instilling fear 

into the young adults on the dangers and risks of irresponsible sexual behaviours. This aims at 

promoting abstinence and chastity among the young adults. There is however little or no adult

child discussion and no clear explanation of what the adolescents are expected to do. Some 

parents as well as teachers revert to beating their children as a strategy of ensuring that they 

adhere to the norms. Basing on the fact that the adult-pupil communication on sexual matters is 

basically a one way process, it is possible that adults are not responsive to the pupil's sexual 

changes and needs. 

Th findings provide insight on communication of sexual matter , which might ntribute t 

informing the development process of promotion of moral interventi n that may uddrc 

adolescent morality in Kenyan youth. Basing on these finding , it is b iou that par nt , 

teachers and other actors in the education sector need support to enhance their competenc and 

skills to improve their communication on sexual matters to ·oung adult . f ~ tcring 

this change is to influence their attitude and practice toward h ving m n.:: dialogu n -c ualit 

relat d i sue with th adole cent childr n. 



CHAPTER ONE 

1.0 INTRODUCTION 

Communication is the process of transmitting information from one person to another and 

sharing an understanding (Keyton, 2011 ). The word communication is derived from the Latin 

word, communis, which means common. This underscores the fact that unless a common 

understanding results from the exchange of information, there is no communication. The 

clements in the communication process, that is, the sender and the receiver; determine the quality 

of communication, since the sender initiates the communication, by encoding the idea through 

selection f words, ymbols or gestures with which to compo e a me ag whil the re iv r i 

the individual to whom the message is sent. A problem in any one of the e 1 ment an r duce 

communication effectiveness (Keyton, 2011). Effective communication of e.·ual matt r hould 

start early, before puberty, and before young people de eloped pattern of e. ual beha\ i ur. The 

preci e age at which information should be proYid d d p nd n th ph ·i al m ti nal and 

intellectual development of young pcopl a w 11 th ir h:vd of umh:r t nding, • nd o 'I -

cultural c ntext . What i c c mmum 1.:. th • r 

c Jll1tnunicat d dcp nd on \ ho b pr vidin th 

in h t cont • t, w II \\h t th · un n 

hi •h I • 1 
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201 0) the question of young teenagers receiving any form of sex education arises as well as how 

they learn about sexual matters. According to Nduna, Jama and Jewkes (2001), parents find it 

very difficult to talk about sexual matters to their children who, as a result, have little option but 

to seek information elsewhere. This raises the question how sex education is perceived especially 

by parents who are saddled with the responsibility in the socialization of their young children. 

1.2Statement of the problem 

Adolescent sexual behaviors and fertility in Kenya have undergone changes over time. Sexual 

behavior among the adolescents today differs from those of their counter-parts in past traditional 

ettings. Due to the collapse of the traditional mechanisms of socialization, controlling and 

checking sexual behavior during adolescence, ignorance is the term on which their behavi r can 

be explained. on temporary adolescents are bereft of sexuality knowledge and thi incapa itatc 

them from making informed and responsible decisions on sex matter . A maj rity of ung 

people in Kenya today are sexually active by the age of ten and premarital e. i comm n am ng 

those between 12 and 24 years of age. It has been estimated that t\ third of all HIV and ID 

infections worldwide have occurred among those aged I 

dolescents are infected with HIV b au 
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(Durkin, 1995). Children and adolescents need accurate and comprehensive education about 

sexuality to practice healthy sexual behaviours as adults. Early, exploitative or risky sexual 

activity may lead to health and social problems such as unintended pregnancy and sexually 

transmitted infections including HIV and AIDS. This study explores how girls and boys are 

exposed and communicated to on sexual matters in Kenya and particularly in Kiambu County 

today. 

1.30BJECTIVES OF THE STUDY 

1.3.1General objective 

The general objective of this study was to explore the gender perspectives on approaches to 

communication about sexual matters to primary school pupils in Kiambu County in Central 

Kenya today. 

1.3.2 'pecific objectives 

1. To describe the perspectives of parents, teachers and upper primary pupil of Muguga 

educational zone on communication of sexual matters and to pupil . 

2. To determine how sexuality information is communi ated t pupil f upper nmar 

schools in Muguga educational zone in Kiambu ounty. 

3. To analyze the diffi renee in communi ti n t bo ~ • nd lir\s in upp r 

prim ry ch ols in ugug du ti 

lA lu til aticulofth~ tud 

bl m to l lth 

ri n n n m 



gap thus existed on methods of communicating sexual matters to boys and girls as they 

approached adolescence and later adulthood. This is due to the changes in life styles that may not 

be addressed fully or properly. 

This study was germane to gender and sexuality debates in two ways, first, it was a contribution 

to the theoretical knowledge about social cultural contexts of communication on sexual matters 

drawing on a local Kenyan case in Muguga Education Zone. Second, this study is an attempt to 

increase available knowledge in the field of sexuality and socio-cultural issues in sexual 

education in Kiambu and other regions of similar characteristics of urban influence in Kenya. 

This study has potential practical utility. From the knowledge generated and obtained from this 

study, it is hoped that this knowledge, created through the study may contribute information that 

c uld drive the formulation of policy for a more effective implementation of the xual ducati n 

among adolescent and pre-adolescent primary school pupils. Policy maker within the 

government and nongovernmental organizations GOs) focusing on e ualit ducati n and 

sexual health may embrace some of the recommendations from this stud and impl m nt them 

1.5 Definition of Term 

dol . nee according to th World H lth rg ni • ti n 

b twc n 1 0-1 year . I r purp 
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Sex education is a lifelong process of acquiring information and forming attitudes, beliefs and 

values about one's sexual identity, development, reproductive health, interpersonal sexual 

relationships, intimacy, body image and gender roles (Mosher et al 2005). In this study sex 

education refers to the passing on of information on sexual matters to pupils. 

Gender perspective is the evaluation of a situation or facts especially from a gender point of 

view. In this case, the perspectives refer to ways of evaluating the communication of sexual 

matters from the point of view of boys and girls of upper primary in Muguga educational zone. 

ppcr primary chool pupils in this study refer to pupils of both middle and upper primary i.e. 

from tandard 4-8. 

Moral degradation refers to the act of being morally upright i.e. pertaining to or concern d with 

the right conduct as is expected by the society 

e uality information in this study will refer to th br ader ntext f ad 1' cen 

reproductive knowledge encompassing puberty, emotion l m turit · gender r 1 s :md ~.· ual 

health. 
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CHAPTER TWO 

LITERATURE REVIEW AND THEORETICAL FRAMEWORK 

2.1 Introduction 

For most parents in Africa, one of the challenges in child upbringing is answering a child's 

question on sexual matters. (Kiragu, 2001). A lot of children also find it uncomfortable having 

conversations about sexuality with their parents as well as with most of the other adults around 

them. This is because the subject is a taboo. Parents have traditionally not been in the forefront 

of sexual socialization of their children. In many traditional African societies, sexual 

socialization of children was done by communities and families through ceremonies at puberty. 

xamples of this can be found among the Polo of ierra Leone, the Zulu of outh Africa, the 

Igbo of Nigeria the Krobo of hana, and the Gikuyu of central Kenya as d cum ntcd in writing 

by Me all 1995, ox, 1998, Huber, 1963,andKenyatta, 1965,re pectively. 

This research aims at finding out what today's Kenyan young adole cent fr m upper primary 

schools and their parents, teachers and other key players in the education tern talk about 

sexuality and how they discuss it. The difference on ho\ nt i lizcd n e, ual 

matters makes it imperative to under tand exp ri n 

intcrg ncration I c mmunication on 

P cinlly parent 

ith youn • ult 

in in 

tl in i th thi n 

1~ mili and on 'rning 

) un • 1 lull 

th th upil t n n h n 1 m l th 

n n u lit · th nt 

pl rt n in 



educating the youth about sexuality especially during initiation practices. There has never been 

silence on issues of sexuality in African cultures as indicated below. 

Despite considerable exposure to Christianity, the kgatla society of Bondo District, for example, 

manifested striking openness and importance attached to the sexual matters in the1930s 

(Schepera, cited in Deli us and Glaser, 2002). Standards of decency were observed in speech and 

dress and discussion of sexual behaviour was not veiled in deliberate obscurity. The sexual 

relations between men and women were spoken about to the youth freely and with little 

embarrassment or mystery. Sex was considered a normal aspect in human life. From an early age 

children were familiar with copulation and some of their play consisted of games with a definite 

sexual character. This made it very easy to guide and communicate sexual matt r to pr -pub rty 

children and adolescents. imilarly among the Pedie & Petje f ekhukhunc land, in n rthcrn 

Transvaal of outh Africa, parents basically ignore forms of sexual play among young children 

(Deli us &Glaser, 2002). The children often sleep in the arne r om ' ith their parent· and 

become exposed to sexual activities between their parent . Ho\\ever the n et f pubert in 

traditional African societies calls to attention ho\ to cop ' ·ith d ~.:. ualit ' th, t uld 

rc ult in undesirable outcom s, such as pr marit l prcgn n . 

In 11 <.1 r to communic tt m ttl r u lit in t itil ntl 

initi ni n r m ni 

n iti n r m ·hil II\ 

n It ith i 
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(Gyepi -Garbrah 1985). Boys and girls were initiated into the age grade and age set institution 

between 14 and 1 7 years of age through circumcision rituals and other rites of passage. Boys, 

further learned how to defend their societies and execute other social responsibilities while girls 

were inducted into household chores, social duties and roles. Learning was both theoretical and 

practical, sometimes entailing the test of perseverance of excruciating experiences such as ear 

piercing, whipping, and hard work. Age-sets underscored the importance of marriage and 

procreation and gave support to their members and emphasized values that controlled pre-marital 

sex and pregnancies. 

Kenyan ethnic communities organized and conscripted young people to age sets and socialized 

the youth with the desire to approximate the ideal individual as perceived by the community, 

r lative to its envir nmental conditions (Akong'a 1988). Informal ocial educati n wa in ul atcd by 

the parent • peer , iblings and other community agents while traditional formal ducati n wa ' provided 

in seclusion by experienced and trusted men and women during the rite of pa age. uring uch 

occasion • boys and girls of relatively the same age were respecti\ el expo ed t the 

hi tory, respon ibilities relating to family life -including se. edu ation- and the c ret of u 

or daughter , pouse, parent or as a memb r of community g n rall uring thi tim , in traditional 

formal context, the society n ured a g n ration of it • ommon d' of 

ethic , value and b li fr m which th y " ul ri~: n ~: ~ .1s • daptt; I 

rn rnh r o the community. 1 .u~: 111 I .md s ida I 

ntr I, 

., 
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n thin • 11 
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Traditional notions and mechanisms restricting and controlling the sexual behavior among 

adolescents in Kenya have become obsolete and superfluous due to the changing life styles. 

Data abounds on indiscriminate sex and the attendant consequences among adolescents in 

Kenyan primary schools (Dorcus Njeri, on students perception of sex education in public 

secondary schools in kikuyu division, Kiambu county [undocumented report]). Contemporary 

adolescent sexual behavior can be evaluated from the backdrop of collapsed traditional moral 

codes and mechanisms that controlled and checked sexual behavior Child supported Agency 

( A, 2004); dereliction of responsibilities by parents while other supportive family actors 

(grandparents, uncles and aunts) have become evanescent (Kioli, 2010). The society has had to 

contend with ill-advised peers and a sexualized media entre for African Family tudi 

( 'AI· '' 2006). 1 here thus exists a lacuna of knowledge on pertinent i u f e, uality am ng t 

contemporary adolescents, while the knowledge they have rna be fallaciou and inac urate. 

onsequently, the adolescents are increasingly at the risk of being infected \ ith c. uall 

Tran mitted Diseases ( TDs), /HIV 1 AID , teenage pregnancie a orti n ·ch ol dr p ut and 

early maternal deaths. According to the C A (200 ) el v~.:n p r ~.:nt f · h ol girl in Ken a 

drop out of primary and secondary ducation nnu lly dut: t p1 'lfi< n • \\ hil' o c.:r oo o f 

nbortion and rdat d c 

by ntrc for I i ·u 
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had undergone physical initiation, both boys and girls participated. Girls would visit boys' huts known as 

thingira and would hang out with them overnight, but actual sexual intercourse never occurred because 

the girls tied a leather apron around and between their legs to effectively protect their private parts. They 

would also on other occasions wear skirts tied with a special knot by the grandmother in such a way that 

she (grandmother) would know whether it had been tampered with (Kenyatta, 1965). 

The idea was to teach boys and girls values of self-control, giving rise to morally upright people. 

Fondling between boys and girls was also allowed during such occasions but not sex, and virginity was 

highly valued before marriage. Any young man who rendered a girl pregnant or forced a girl into sex was 

everely punished by the tribal council and made a social pariah. Any girl who became pregnant before 

marriage among the Kikuyu would be subjected in disrepute and marriage as a second or third wife. 

2.2 hallenge faced by parent a they communicate exual matter to their children 

'I he controversy surrounding communication and teaching about exual matt r in 

raged the world over. Different schools of thought impose their attitudes and perception, t ward 

sexuality and the communication and education on sex matters in primar chool but ' ith little 

if any consideration of the views and needs of youth in d nami oci t . Thi d 'nnmi m ha 

pr pagated divergent perceptions ranging from r actionary to lib r l th ught. on 'cquentl th 

youth have been left at cro sroads regarding i u h i 

or in rm tion n xu lit tl Jll nd th~t sour s, : s oth rs, 

r th 1 than th m ·lvc d ·bat th ir I u . 

ltu 
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2.3 Challenges and Misconception about sexual matters. 

Some beliefs and misconceptions regarding sexuality may influence communication about sexual 

matters and expected behaviour change. It is commonly believed among some societies that 

young people are by their nature promiscuous and that giving them information about sexuality 

would make them more sexually active (Friedman, 1993). However there is no empirical 

evidence to support such beliefs. On the contrary, adolescents need to be aware about their body 

functions and consequences of early premarital sexual intercourse so as to make informed 

decision about their sexual behaviour. However, most young men experience pressure from their 

peers and parents to prove their manhood in their early adolescence (Twa-Twa 1997). This is a 

reflection of the masculinity ideology, which refers to beliefs about the importance of men 

adhering to culturally defined standards for male sexuality and behaviour. th r traditi nal 

beliefs about sexuality are reflected in prohibition of boys 'never to act like girl '· a Y ung man 

i expected to be physically tough even if he is not big; or 'men are alwa read for ·' 

Religious convictions may positively influence adolescent e. ualit ·. In me ci ~tie , f r 

in ·tance, it is b lieved that AID is a punishment fr m G d in ~:: it i ~ ntr, t d thr ugh ~. unl 

relationships. If someone, including adol c nt i c nfinncd t t u!krin' tl m AID then it 

indicated that he/. h mu t h vc br k ·n mmitt~ l . in. Su h sklc.: )t r cs 

ut youn • p lple 

ult • 1 til l 
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2.4Culture and communication on sexual matters 

Culture and communication are inseparable, because culture not only dictates who talks to 

whom, about what, and how the communication proceeds, it also helps to determine how people 

encode messages, the meanings they have for messages, and the conditions and circumstances 

under which various messages may or may not be sent, noticed, or interpreted. In fact, our entire 

repertory of communicative behaviors is dependent largely on the culture in which we have been 

raised. Culture, consequently, is the foundation of communication. And when cultures vary, 

communication practices also vary (Samovar et al, 1981 :24). 

Many adults have difficulty acknowledging adolescents as sexual beings and therefore, 

ad lc cent cxuality is viewed as something that needs to be repressed. Thi applic acr mo t 

·ocicties and cultures worldwide. Families and parents tend to deny young pe pi inft rmuti n 

about sexual matters and reproduction. For example in India and icaragua par nt and childr n 

reported that they did not talk to each other about sexual matter (Ge rg & Ja \Val , 1 5· , 

Zelaya, Marin, Garcia, Berglund, Liljestrand & Per son, 19 7 . ft n parent and famil 

members do this with the belief that they are prot ting ·oung pt: pl fr m inform ti n that th ~ 

b li v may lead to sexual exp rim nt tion . In m t p pit: 'ho op nl 

cornmunic t a out ·u li ti ~ • n l it! : t k s likd t t, II 

nn m in nl thni ' UJ • In 

. 
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prized in some ethnic groups as evidenced by the dowry paid for the bride. Among the Kikuyu, 

an impotent husband may provide another sex partner for his wife. Among the Nandi, a married 

woman can continue to have sex with her former lover or other members of her husband's age 

set. In contrast, the Maragoli regard extramarital sex as adultery. Therefore, the sexual culture 

shock in urban areas comes not only from contact with Western ideas and media, but also from 

interaction with diverse traditional value systems. (Lema, Rogo, and Kamau, 1996) 

The majority of young people are sexually active by the age of twelve and premarital sex is 

common among those aged 15-24. WHO (1995) estimated that half of all HIV and AIDS 

infections worldwide have occurred among those aged less than 25 years Many adolescents are 

infected with IIIV because of physiological vulnerability, peer pressure, their tendency to engage 

toward ri k taking behaviour, inability to negotiate safer sex practices and difficultie in 

acces ing health information and services ( AHR, 2000). However adole cent ' kn wlcdg n 

reproductive function and sexuality is generally poor. A great number of youth are at ri k with 

respect to HIV and AIDS. Sexual behaviour in the earl adolescent group is du t earl 

maturation, its accompanying sexual feelings more permi ietal attitude and th mas 

media messages (Durkin, 1995). Therefore, it is imp rtant r hil r n t btt in inD rmati n 

about s xuality b fore they reach adol c nc . 

urr nt int 1 cnti n pr ram t r nd mmuni .ui m )( 1 lilt\: I 

Ill l uth ' < ull h" 1\ 
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There is scarcity of literature on communication of sexual matters to adolescents by either 

parents or any different categories of family members in the sub- Saharan Africa. (Gage, 1998). 

2.6.0 THEORETICAL FRAMEWORK 

This study used perspectives from interpersonal communication as elaborated in the Rommetveit 

and Blankar communication model (Rommertverit &Blankar 1992). The theoretical perspective 

m communication view was necessary in this study because it is the medium through which 

children are socialized into adulthood. Communication is the 'vehicle' by which parents, 

teachers, key informants and children develop a relationship. It is generally the means by which 

individuals gain social competence. 

2·6.1 Rommetveit and Blankar communication model 

The Rommetveit and Blankar communication model represents a dialogical per pcctivc f 

communication (Blankar, 1992) was adopted for this study. This model pro ided n t nly a 

framework for understanding the nature of communication on sexual matter t 

school pupils, but also an insight on the strengths and \ ·eakn in th mmum 

'l h model has six key elements of th commum ti 
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Figure 1: Rommetveit and Blakar communication model 
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ource: Blakar, 1992 
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employ vague language to transmit their message. This may partly be due to the embarrassment 

associated with parents, teachers, key informants or pupils' communication on sexual matters. 

The Rommetveit and Blakar model is appropriate for this study because it describes 

communication as a two way process, whereby the sender and the receiver are concurrently 

playing both roles of the receiver and the sender. It encompasses the social and situational 

aspects of the act of communication as well as the individual communicants' processing, for 

example the encoding and decoding of messages. 

Relevance of the theoretical framework: 

The Rommetveit and Blakar communication model (Blakar, 1992) provides a useful framework 

for di cu sing the nature of the communication in this tudy. According to thi model, 

communication can best be understood as a two way proce with a c ntinuou chang in th 

roles as sender and receiver. Although the model it elf is not a pre cripti nc, but imply 

meant to be a tool for description and analysis of interpersonal communicati n, it c n titutes a 

valuable point of departure for throwing light on adult-pupil c mmuni ti n n e. ual matter . 

An obvious weakness with the communication a de rib d b · pan.:nt and n:·pring i la 'k r 

real and meaningful two-way communication. nd h lkn • th , .. JU n~ of 
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The Rommetveit and Blakar model also emphasises the social and cultural context of the 

communication. Differences in contexts of adolescents and adults may contribute to less 

effective communication, and contextual constraints as well as cultural and social factors may 

contribute to complicating and producing barriers which effectively hinder effective and 

meaningful information exchange. 



3.1 Introduction 

CHAPTER THREE 

METHODOLOGY 

This chapter describes the study methodology and design, description of target population and 

sampling procedures. It also explains the research instruments, pilot study, data collection 

procedures, methods of data analysis and presentation, limitations to the study, and ethical 

considerations. 

3.2 Research design 

A d criptivc research design was used in this tudy. Thi allowed the r carchcr to gath r 

information, summarize, present and interpret it for the purpo e of clarifi ati n ( r th , 2002). It 

involved description of the state of affairs as it exist [as the target populati n gav a pr nt 

tate of affairs by stating what is happening on the ground] kombo & Tromp, 200 ). The 

descriptive survey design was chosen for the stud because it focu ed nth mi per pe ti f 

b ys and girls who receive information on sexual matt r diff rentl '. 

3.3 Stud it 
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THE STUDY SITE, KIAMBU COUNTY 

Figure 2: A map of Kiambu County with the arrow pointing at Muguga Educational Zone 
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3.4.0 Target population 

The target population in this study was comprised of the pupils from public mixed primary 

schools classes 4-8 in Muguga educational zone. This age is where puberty starts, and 

communication on sexual matters is necessary. Parents, teachers and key informants of these 

pupils were also incorporated in the research as they are the main communicators of sexual 

matters to these pupils. 

3.4.1Sampling techniques and Sample size 

Multi-staged sampling procedure was applied in this study. The peri- urban counties boundering 

the capital city Nairobi, where there is urbanization influence are: Kiambu to the North and East; 

Machakos to the outh and Kajiado to the West. The method applied mathematical calculation of 

10-30% [where 10-30% of the total area can be con ider d for re earch](K thari 2004) ac ptcd 

by the social science research, Kiambu ounty was randomly elected. 

Educational zones rather than political boundaries were used in the selecti n f the tud 

Kiambu is divided into five educational districts name! : Githunguri, hika, Kiambu, iku •u 

and Limuru. Through sample random sampling, \ •hich inYol\'e rand ml • pi kin 1 an name· 

rom a list of the five Districts, kikuyu ducation l di\'i i n" 
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Muguga educational zone has fourteen (14) public mixed day primary schools. These are: 

Fairlawns, Gatwanambu, Kamuguga, and Muguga, kahuho, Kanjeru, Ngurionditu, Muguga 

Model, Utafiti, Nderi, kerwa, Kanyanjara, Nduma and kandegwa primary schools. The study 

applied 30% [,i.e. 30% of 14 schools is 4.2 which to the nearest is four schools] four schools 

namely: Kanjeru, Kandegwa, Gatwanabu and Fairlawns was randomly selected. 

The study sample was drawn from the four sampled schools. 10-30% (Kothari 2004) of the 

Population of the target classes standard 4-8 was selected making a target population of 1 0 pupils 

per school to be interviewed. Out of the four schools another 16 pupils (8 girls and 8 boys) from 

each school was selected for a focus group discussion. They were put into different strata; two 

Pupils (one girl and one boy) were selected from each stratum. Ther wa a cparat 11 u group 

discu sion con isting of eight (8) girls and eight (8) boys in each gr up. F cu gr up di · u · i n 

require 6-8 pupils to give each a chance to participate. A group \ ith more than eight m mb r i · 

too large for effective discussion. To recruit the pupils for the Focu r up i cu · i n th li t f 

pupils was provided by the class teachers, the names \ ·a b rand 

any names of a pupils but confirming form the cl 

minor. 
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informants acted as representatives, 5 from each school. The researcher employed purposive 

sampling to reach the 20 representatives. Since different schools have different key players e.g. 

sponsors, PTA members, church leaders etc, the researcher worked with whoever key player 

available in any school. Hence the purposeful sampling. 

3.5.1 Data collection Instruments 

Interview guides were used on all the target samples. There were focus group discussions with 

the pupils. In-depth interviews schedule was administered to both the pupils and the school 

representatives, while unstructured interviews were applied to the teachers. 

3.5.2 Data collection procedure 

Data collection was carried out from eptember to ctober 2013. 1 hi involved ·emi ·tnt turl!d 

in-depth interviews in both nglish and Kiswahili [Kikuyu a local languag in the tud area 

was occasionally used]. Interview guides for both pupils and adult erved a pnmar ref r nc 

during the interviews. They contained an outline of theme and ub th me 

th int rview. The preliminary thematic guide \ ·~.:r devel p d b th 

ubj ct d to a p er review t valid t th ont nt b th~.: fin I it~.: -up. 
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Most of the parents were interviewed at home and all the pupils were interviewed at schools. The 

teachers and key informants were consulted to choose venues where interviews were held and 

the language preferred during the interviews to reduce inconvenience. This allowed them to be 

interviewed in privacy and in a comfortable setting. For all those interviewed in school, the head 

of the school or a responsible teacher assisted in identifying a suitable and quiet place for us to 

hold the interview. Each interview lasted about twenty minutes and was audio taped. Permission 

to record the interview was obtained from each individual participant at the time of the interview 

after establishing rapport. The transcribing of the interviews commenced during the data 

collection and was completed a month later. Field notes were simultaneously taken during the 

interview. 

3.6 Data analy i . 

ata obtained from the interviews were transcribed. Tran cription of the audi -r c rdcd 

interviews was done with care to preserve the core content of the dial gue. Principle · drm n 

from the framework analysis approach (Ritchie and p ncer, 1994 were u ed t anal th 

data. This process involved several stages. First the r arch r re d through the trun. ript of 

each interview many times in order to b familiariz d \\ ith th~.: c~.:nt l i u~.: . Thi \ a don , t 

individual participant lev I th n at th r the \\ hl)l . 'l his • Is 
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The content of information was retained and a hyper link established to make it easy to return to 

the transcript to explore the point in more detail or to extract the text for verbatim quotation. In 

this way the data was ordered within an analytical framework which was grounded in 

respondents own accounts. The files displayed the range of views described by respondents, 

which made it possible to compare the contrast 'within' and 'between' cases. 

3.7.0 Verification of results 

Verification is the process of checking, confirming, making sure and being certain of the study 

findings. In qualitative research verification refers to the mechanisms used during the process of 

re earch to incrementally contribute to ensuring reliability and validity and thus the rigor of the 

tudy (M r e et al, 2002). 

espite the flexibility inherent in qualitative inquiry in thi study interview guide wer u d t 

grant consistency in the data collection. During the data collection e ·erci ·e, feed back t the 

participants was provided to crosscheck and clarify\ hether there ear her' under·tanding of a 
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data were related in a consistent way. This is to mean, there was a logical continuation in the 

themes identified in the focus groups with that of individual interviews. The focus groups were 

designed to an opportunity where views were not only expressed but challenged and debated 

upon by group members. It was observed that debating was minimal in various discussions. As a 

result, most statements were made almost as they would have been individual interviews. This 

may have deprived the study of a wealth of information which would have been uncovered in a 

good debate. 

A second step in data verification involved comparing the responses in individual interviews 

with the pupils, teachers, parents and other key informants in the educations system. The 

interviews are self reports, but comparison of all reports enabled the researcher to gain a picture 

of communication of sexual matters that reflects of interaction. 

There was also the issue of external validity or tramferability that aro e and n cd t 

answered. As explained in chapter two, the goal of qualitati e re earch i, not generuliz d 

findings (Merriam 1998). Rather, there is empha i on obtaining rich de ·cripti n f u 

phenomenon. This notwithstanding, limited generali ability c n b rgucd for. hi c.r1 b ba.ed 

on th diver ity of respondent and th me obt in d . ' l hi ' tu i t bt~ in d , 
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Some of the families had either parent who was living away from home. These parents lived in 

other towns but paid their families regular visits, while other pupils lived with their grandparents 

permanently. In light of this background, it stands to reason that the participants were sufficiently 

diverse. 

3.7.2 Sampling: 

Since the purpose of sampling in a qualitative research is to gain insight of the issue being 

explored, purposeful sampling was used in the study. This helped to identify the information on 

sexual matters communicated to upper primary pupils by all informants. This study also 

collected data on what was communicated as well as what was not talked about and the reasons 

for failure of interaction. However it was realized that participants with apprehen ion about 

talking ab ut sexual matters were mo t likely to turn down r que t to parti ipat in the tudy. 

1 his implies a risk of only or mainly obtaining participant who had a fav urabl attitud 

towards the issue. 

3.8 Limitations of this tudy 
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It was difficult to access sufficient peer reviewed literature from Kenya relevant to this study. 

However, it is possible that a bulk of research work is at operational level and hence not 

published in peer reviewed journals or there is no much research done to address the aspects of 

communication on sexual matters in Kenya. Therefore I expanded the scope of the literature 

search and included other available research from a number of countries in the African region 

and some developed countries. Where necessary, some unpublished research reports from Kenya 

have been referenced. 

These limitations should be considered in light with the strengths of the study. This study in 

contrast to much of the existing literature in Kenya, explored perceptions of sexual 

communication within a semi-urban setting- Muguga. econdly this was a qualitative study, 

conducted in a real etting and drawing on the lived experiences ofth tudy parti ipant . 

3.9 thical Consideration . 

1 his study was conducted in conformity with the ethical guidelines and appr val r the Mini ·tr 

of ducation cience and Technology. Permission t carry out th tud wa ' ught from the 

education admini trators. eacher , key informant nd n.: nd~:nt \\ n.: in! rm d f the 

int nd d r arch project and r que t d to t kt: p rt , . lunt ril_: , 1 d ' t:I : s ur f 

confidentiality o th ir in onn, ti n nd i ntity. m 
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Participants were assured that confidentiality would be maintained and their anonymity protected 

both during data collection and management of the data generated. To achieve, this no reference 

was made to individual participants' names nor were names requested for or noted anywhere 

during the interviews. Parents, teachers, key informants and other participants were also made 

aware that they were not expected to demand for details about the interview from the pupils after 

the interview. 



4.1 Introduction 

CHAPTER FOUR 

RESEARCH FINDINGS AND DISCUSSION 

In this chapter the results of data analysis are presented according to the themes in the research 

questions and objectives stated in chapter one. The results reflect the content analysis of the 

Participants' accounts of their perceptions on communication on sexual matters. Some of the 

responses which the researcher felt were exemplars of the typical or deviant views have been 

reflected in the text. 

The chapter presents social-demographic characteristics of the sample, the perceptions of sex 

education, communication on sexual matters, sexuality information communicated, views on 

frcqu ncy of c mmunication on sexuality, factors influ ncing c mmuni ati n n c uality, 

barrier to communication between parents/teachers and other player· and the pupil , uggc ti 11 • 

for improving this communication and finally the summary of ke finding . 

4.1.2 ample characteristic 

'I his study was carried out among a sample residing in uguga due ti nal z ne thi i · an ar ·a 

Wh re the sample school are in similar en ir run nt r g rdle th~.: '~.: gr plm:. l • nd p liti nl 
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Table 1: Respondents' Social-demographic characteristics 

..... 
School Study Educational Employment No. of Geog.Location Religion 

1- Participants status siblings 

I<ANJERU Pupil Son- class 4 Pupil 6 Kanjeru Christians 
14vrs 
Parent Mother-8 Housewife (4tn 

child) 

Class teacher Teacher TSC* 
Certificate 

Key Church Elder ACK* 

1- informants 
l<ANDEGWA Pupil Class 5 Pupil (1st Zambezi Christians 

Daughter- born) 

13yrs 
Parent Father Businessman 3 Nderi Christians 

Class teacher Diploma TSC* 

Key Sponsor D.E.B* 

1- informants 
GATWANABU Pupil Class 8 Pupil Last Kingeero Christians 

born 
t- --

Parent Mother Teacher 2 
~ Seconda.!l._ -TSC* Class teacher ~ 

Key G& person NG * 
,._ informants 

FAIRLAWNS Pupils Class 7 Pupil 200 born KARl* Mtg;lim · 
Father Gov. 4 

.;;.__ 

Parent 
employee 

Graduate TSC -
Class teacher Chri ·tian 

Key Chairper on Retired ct · .~ msttan 

informants Gender club teacher 

*T -Teachers Service Commission, *ACK-Anglican Chur h of Ken: 

*D ·B- District ducation Board * niz ti n 

• K nya Agricultural Research In titute. 

II n ith n mmuni tion 
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4.3 Sexuality information sources for pupils 

The study sought to find out the sources of information about sexuality among primary school 

pupils. Their responses referred to both the origin of the information in terms of location and the 

people from whom the information was obtained. In general, the main sources of information 

mentioned by the pupils were teachers, mothers and social media. Other sources were friends, 

church siblings father and social clubs. Each of the sources had their attributes, with credibility 

and trust being a crucial factor in choice of source. 

everal pupils identified teachers as their source of information on sexuality. Their sci nee 

teacher were especially singled out a the source of information n exual matt r . Th 

di cussions took place within classrooms meaning that the informati n wa , c ntaincd in the 

chool syllabus. 

Teachers seem to have gained the respect of pupils as good communicat r , a on girl in 

standard 8, 14 years noted: 

'I will prefer to ask my teacher. he know a lot and c n k cp my c rct 

th r pupils were of th oul om hin n th ubj t. 'I hc. • hdd th 
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'I asked a question to my teacher once. He said he couldn't provide an answer at school. 

He told me to come home for an answer. I could not go to his house because it was too 

far away' (Standard 6 Boy, six years) 

4.4 Sources of information on sexuality outside schools 

Many pupils spoke favourably about their mothers as sources of information on sexuality: 

A boy in standard 4, for instance, said; 'I will rely on my mother, she gave birth to me, and she 

knows best' most pupils also felt that mothers were truthful: 'I trust what my mother says, for 

example television is real but your mother can never lie to you' -(Standard 6 Girl, 14 years) 

By this he meant that his mother will give him the correct information on sexual matters but the 

information from television could be contradictory. 

Another boy said he could easily approach his mother but not his father: 

'Yen before you ask a question to your father, the expression on hi face would make you 

afraid ... but you can easily approach your mother and a k her what you need t know on 'ual 

matters (-standard 5 boy-14 year ) 

Many pupils believed that communicating on sexual matters was regarded a a natural dut b 

mothers. orne of the mothers said that mothers talked to their children and eYen e.· tend d it to 

other children in their neighbourhoods. One of the resp ndent , f:l r e. ·ample aid: 

'I talk about sexuality to my childr n. I am not limited t 

child passing or a child in the n ighb urh d nc.: d 

h sitat to give it' (M th r 2) 
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Many pupils believed that communicating on sexual matters was regarded as a natural duty by 

mothers. Some of the mothers said that mothers talked to their children and even extended it to 

other children in their neighbourhoods. One of the respondents, for example, said: 

'I talk about sexuality to my children. I am not limited to my children only. If 1 find that a 

child passing or a child in the neighbourhood needs such information, l would not 

hesitate to give it' (Mother 2) 

The respondents did not generally speak favorably about fathers with regard to their potential to 

communicate effectively on sexual matters. Some respondents and informants indicated that 

fathers either did not care, or were ignorant and hostile. One pupil said; 

My father is very strict. If 1 should ask him questions on sexual matters, he will think 1 

have been have been manner less ... 1 will ask my mother or grandmother' ( tandard 4 

boy, 12 years) 

Many pupils said they received information on exual matter fr m telcvi i n fr m watching 

advertisements, especially on I IIV I AID and soap opera . A c ncern wa · expn.: cd that 

feedback cannot be received using this media. There is a relation bet\ een u 'e f t lc i ' i 11 and 

parents as sources. Parents admitted on discussing with their pupil what the wat hed t gether 

on television: If 1 find something interesting [on e. ual matt r ) n telc\'L ion, 1 call all 111 

ddition lly m th pupil \ h in thi i I th t th~ t Lt. inc l 
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parents and other adults are rebuffed. Nevertheless, the pupils were skeptical about the quality of 

information from friends and peers as a girl explained: 'Friends will tell you what they have 

heard from others. Everyone has his own views. In the end you don't know who is right' 

(standard 4 girls, 13 years) 

A few pupils preferred to contact with peer educators. Peer educators presented information to 

them during education sessions after school. Mentor clubs did not exist in most of schools 

attended by the pupils in the study. 

lder brothers and sisters are also sources of sexuality information for their younger siblings. 

Mo t resp ndents con idered older sibling to suitable for th role of educator bccau th y 

had recent experiences of puberty and other related issue on sexual matt r,. Th' pupil wh 

mentioned discussions with brothers and sisters revealed that th felt much m r c 111[! rtabl 

talking about sexual matters with their siblings than ' ith their parent , teacher or religi u 

leaders. 

4.4 th r ource f . uali informati n f r pupil 
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were receiving the right information from these sources outside their families, especially from 

radios. Paternal aunts were mentioned as one of the reliable sources that some parents claim had 

enough experience in communicating sexual matters. 

Table 2: Other common sources of communication on sexual matters 

Fathers Mothers Daughters Sons Total 

Radio 2 3 3 2 10 

Teachers 2 2 2 3 9 

Friends 1 4 2 7 

Magazines 1 2 1 1 5 

Seminar 2 1 3 

Older ibling 2 1 3 

Aunts 1 1 1 3 

U-ncle 1 2 3 

N~ighbour 1 2 3 

Grandmother 2 2 

rganiz d 1 1 

outh group 1-

a ·ti iti · 

l'ot.tl 14 9 16 14 53 

.... 
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Pupils who participated in the Focus Group Discussions were asked where pupils of their age 

obtained sexuality information. They reported that some pupils received this information from 

their mothers and teachers-- principle sources. One girl stated: 'Your mother will have the 

patience to listen to you but not your father' (FGD 1, girl aged 14). In focus group 2, a boy had 

this to say: mothers are always free with their children ' (FGD2, boy aged 15). The word 'free' in 

this context means that mothers are easy to get along with. On the other hand, fathers were 

described as people with whom communication was difficult. This supports the finding made in 

the individual interviews. This point was emphasized in FGD two where one participant said: 

We [pupils} may fear our fathers would beat us up'. Television and video shows were mentioned 

as sources of information, but had a limitation of luck of feedback. A girl in FGD four put it this 

way: ne participant said: 

Television for example will not further. A programme on ·exual matter may run for 

some time, like for half an hour. After the programme, no further explanation· c:an be 

sought'. (FGD 1, girl aged 15) 

The pupils, however, said that they were hesitant to a k question from adult in general becau e 

they were uncertain of their reactions; 'It is not ea )' to a k qu tion on ·exual m liter · bl!cau\'e 

}ou are not sure about the answer you will rec iv , 1 t.opl woul Ht. Jh c t th 1t omerhing 1s 

u rong ... '- · 2, boy ag d 15 
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primary pupils was avoided in most families as parents believed that teachers were responsible 

for explaining these issues. Furthermore, some parents held the notion that their children were 

too young to know about 'these things'. 

Parents experienced discomfort when talking to their children on sexual matters. This resulted to 

the use of vague terminology in interaction as highlighted in a latter section, more fathers still 

expressing more discomfort than mothers. Fathers considered it 'awkward' to talk about sexual 

matters with their children. The belief that children will initiate sexual activities as a result of 

communicating sexual matters to them was shared by a majority of parents. The majority 

favoured open communication with their children on sexual matters. They asserted that the 

information would protect them from moral decay a a result of inad quate in[i rmation on 

sexual matters. 

There was a general outcry from the study participants that communication on e. ual matter. 

should be provided more regularly, preferably on a dail ba is and hould b initiated at an earl , 

age. The study revealed that despite this concern, the 

on t of puberty or when a parent is provok d by th~.: hild n~.: ti 
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teachers, parents and church elders on puberty were wet dreams, pubic and armpit hair, breaking 

of the voice and why girls menstruate. When talking about puberty, personal hygiene was among 

the key issues discussed. Parents were more worried about their daughters getting pregnant than 

their sons impregnating girls. They readily referred to their daughters when this issue was 

discussed. A mother who participated in the study observed: 

You see, the problem we have is that we are more interested in girls than the boys. I have 

talked to the boy once when these changed began. However, we talk to girls constantly. It 

may be a problem with us [parents] because we focus more on the girls, mainly due to 

their vulnerability. (Mother 5). 

In general, parents initiated conversations when they observed behaviour and events which they 

felt could be inimical to the well being of their pupils. Body and biological changes at puberty 

are often used by parents to initiate conversation . The parent , pecially m thcr wh 

participated in the study, mentioned that they called their on and daughter fi r c nv r 

when they began to notice physical changes in their children. 

A father, who admitted talking infrequently about sexuality said he uld n t fail t n tic· , hen 

his children (especially his son] reached pube cence. He id in p rt : ··r he 

are things you cannot hide, so what pr v nt you fr m t, lkin 

m par nts relied n th r W ith thc.:i hil h~.:n . 'I I visil n 
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The triggers explained above seem very important because it broke the reluctance of some 

parents to initiate conversations, especially those who believed that their children were too young 

to talk about sexuality. The existence of these clues in the environment therefore allows 

discussion on communication on sexual matters, which would have otherwise been difficult if 

not impossible. In spite of these clues, sexuality was still considered as sensitive to the extent 

that the pupils, parents, teachers and church elders had reasons for not communicating. One of 

the mothers gave the following comment: 

'When you talk to children about sexual matters, it would draw their attention. You can 

only bring up the subject when you have evidence that they [children] are behaving in an 

improper manner. (Mother 3) 

Intere tingly her daughter would consider it impolite to ask question on exuality from h r 

mother. he would rather wait to be approached first ; he observed: 'I cannot a k my m thcr 

about sexuality out of nothing. If she begins talking about it, then 1 can a k. then i c h may 

think I'm a bad girl'-(Girl 3).Therefore neither this mother nor her daughter would initiate a 

conversation on sexual matters. This is in spite the fact that the daughter wanted an wer and it 

but her mother would have wished to present information h ppr pri, t for her 

daughter's age. In certain instances, th children in i ted n m h:: priv, . • , nd this pr , id d a 

cu t mothers. Boy al o pres nt d qu ti n t their . r nt "h n the: nl ti c i pulct tal 

ch ng 
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Hmm, sometimes it is difficult. You may wish to drag your feet a little but if you don't 

[talk about sexual matters] and your children may become wayward. If this happens, it is 

mothers who are blamed. We are always being blamed by society for bringing up 

wayward children that result to a rotten society. So you cannot afford to be quiet.' 

(Mother 7) 

The feelings of discomfort about discussing sexuality were dealt with by using of vague 

language. The assumption is that the pupils would understand the language. Pupils were told to 

'be careful about girls or boys ' or 'stay away from them, ' which meant they must avoid sexual 

intercourse. These are a collection of phrases used for sexual intercourse itself, for example, the 

negative thing, go to bed, climbing the bed, go near a woman, and touching a girl. In some 

cases, parents explicitly stated that the use of direct words which refer to sexual activity must be 

avoided when talking to pupils. They believed that their children would under tand the c 

expressions. n the other hand some parents supported th u e of unambigu u langu gc: lt 

would take the grace of God even for adults to under land [vague expre sion }, tell th ~ 111 ;11 

black and white' (Mother 3) 

In the words of a father below children may ha e a differ nt frame 

parents with regard to exuality: 
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The data suggested that communication on sexual matters was more embarrassing when third 

parties are present. A boy said he felt inhibited talking about sexual matters to his parents, 

teachers or even church leaders in the presence of others. One mother also mentioned that her 

strategy was to talk to each of her children one at a time and not together. 

4. 7 Gender and communication on sexual matters 

The pupils related to their mothers, fathers. Female teachers, male teachers and church leaders of 

different sexes differently. Mothers reported that they took an active interest in the lives of their 

children. They were in charge of the daily needs of the children such as food and clothing. They 

also provide emotional support for their children. Consequently, mothers and their children 

developed a closer bond than fathers. The pupils were willing to turn to moth r :{1 r in~ rmati 11 

on sexual matters than fathers. A mother had this to say on the role of father : 

'The Bible says that the man is the head of the house. He must ee to the training f th 

children in all matters, including sexual matters. Howe er, with all r p t to ou, men 

do not make time for their children and wives. o if you are married t a man like that 

you have to take up that responsibility' (Mother 4) 

The pupils who participated in the study did not vi w t !king b ut ~.: . u l m. tkr n n~.:g·Hi\ 

xp rience. Most of th m said that th y wcr gl d t • t th m 
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4.8 Perspectives on Responsibility for communication about sexuality 

One of the thorny obstacles in meeting the sexuality information needs of the pupils was about 

who should bear the communication responsibility. Both teachers and parents were mentioned as 

those responsible for communicating sexual matters to the pupils. This view was expressed by 

the pupils and their parents. 

Teachers were identified as responsible for communication because they were trained and had 

information on sexual matters. One girl said: 

I think it is the science teacher [who has to be responsible]. He normally teaches on the 

growth system of the body. But nowadays our religious and social skills [subject] include 

that. So the religious and the social skills teacher also teachers on sexuality' -(girl 7). 

Another girl similarly said: 

It is also the duty of the teacher. This is because they have the t pic in cia . Th y arc 

bound to do so. Also, because they are educated they may know the 1 uc better than 

parents. orne parents are not educated and so may not b very knO\ ledgeable ab ut 

such matters' (Girl 5). 

Parents backed the statement from the children above that the teacher " r the b t uited t 

communicate on sexuality. They said that teacher w re trained 

r productive health while parents v er not. '1 hi p r nt 
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Teachers were said to have a lot of time with children at school as compared to parents. Fathers 

are particularly away from home during the day and only came home late at night when the 

children were asleep. One boy noted: 

Some parents are busy. They leave very early in the morning and come back very late at 

night. Teachers live in the community and so can even monitor the movements of their 

pupils even at night. They are in a position to offer the best advice (Boy 1 aged 16years). 

4.9 Summary of key findings 

The key findings indicate that parents and teachers think that they have an obligation to provide 

sexuality information to their pupils in upper primary schools. Most parents and teachers do not 

normally discuss sexuality issues but rather authoritarian approach was usually used this is where 

the pupils are expected to comply to obey and comply to the norms without que tioning 

The general feeling among the study participants is that cxuality information h uld be pr vid d 

more regularly and should be initiated at an early age. The study also revealed that de pit thi 

concern, discussions on sexuality seem to be initiated at the onset of pubert or ,., hen pr ked 

by the child's negative actions. 

All participants proposed suggestions to improve their communi ati n n . ual mattt:r' m. inl 

by seeking and improving knowlcdg on cxualit rd t d i uc nd impr vin • mmuni ati n 

kill among all c nc mcd. 



CHAPTER FIVE 

SUMMARY CONCLUSIONS AND RECOMMENDATIONS 

5.0. Introduction 

This chapter will deal with the summary, conclusions and recommendations 

5.1 Summary 

The main research question for this study was to understand how sexual matters are 

communicated to upper primary pupils. The study did not examine the respondents' perceptions 

of communication as a construct but rather focused on various aspects of the communication 

proces between the pupils and their parents/teachers/key informants. What i of c n ern t thi 

study is the willingness of parents to take on this responsibility. A pointed ut b n > 

respondent; parents may be shy to discuss sexual matters " ith their children but teacher ha e a 

skill which can be useful in such a context. It could be argued that teacher can ea il take 11 

this responsibility and integrate sex education in the ongoing curri ulum. c\ rthd ~ gi ing 

the responsibility to teachers cannot ju tify exemptin p rent ' inv h t:m~.:nt. P r nt , a 11 ted b 

utra and colleague (1999), h v influ n n th thdt hildr 11 thn u •h 
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It is desirable that parents should assume a more active role of providing appropriate information 

on sexual matters to their children as early as possible, particularly in the absence of the 

traditional channels of socialisation. This is based on the premise that children and adolescents 

learn certain attitudes and behaviours early in life from adult role models such as parents 

(Carolyn et al, 2003). However, besides information, the adolescents also need communication 

and negotiation skills. This will empower them with important information and skills and enable 

them make informed choices, particularly when facing risky situations. 

Effective communication can take place if the receiver and the sender have a shared social 

reality. In this case, fathers would be well suited to provide sexuality information to their sons 

[and daughters]. Unfortunately, they seem to be playing a distal role in initiating communication 

on sexual matters. This leaves the mothers, who may feel uncomfl rtable talking to their n 

about specific male reproductive and sexuality issues although they may be able t addre 

general issues like IIIV risk prevention. 

The teacher admitted being assigned the responsibility of communicating e.·ual information t 

the pupils and stated that they do so as provided for by the syllabu e . Thi 

the guidance and counseling sessions . 
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programmes in Kenya. First, messages from parents are vague, and mainly focused on warnings 

about the negative outcomes irresponsible sexual behaviour. Many topics on the broader aspects 

of sexuality, including adolescents' sexuality, relationships and reproductive health needs are 

clearly not being discussed to pupils. Failure to provide the pupils with accurate information on 

these specific topics may place them at risk for negative outcomes, particularly if they seek such 

information from peers. 

In addition, not only do many different topics need to be discussed, teachers, parents and key 

informants need to adopt an open and receptive approach when initiating conversations or 

encouraging questions and responding to pupils questions. An open process of communicating 

sexual matters involves all communicators [adults] having adequate knowledge, being willing to 

li ten, talking openly and freely, and understanding the feelings behind any que ti n p cd by 

pupils. This approach to communication might not be widely accepted aero culture . I 1 

teachers, parents and key informants should be made to understand that ha ing open di cu ion 

with the pupils will not deprive them of imposing restrictions, like not returning h me fr 111 

school late. 

These implications are tentative and it is hoped that after an int n ention ph. ~.::, th r , ill b 

need for more research to illu trat our und rstanding 1 th int1ul:n l: n k. h r/p, r ntlk 
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Communication on sexual matters should be promoted through various mechanisms. Among 

which should be promotion of schools sex education programmes with homework assignments 

designed to be completed by both parents and pupils to enhance communication on sexual 

matters between parent and pupils. This will be possible as the atmosphere appears conducive 

with increased school enrolment through Universal and Free Primary Education (UFPE). 

This study revealed that all participants supported provision of sex education in schools. 

Involving the wider community in appreciating the significant of communication sexual matters 

to Upper Primary pupils and identifying interventions to enhance this communication since 

culture was identified as a barrier to communication. 

Providing adequate information and skills to enable parents overcome the communication 

barrier related to communication on sexual matters to upper primary pupil . Thi can be d n by 

involving parents in 'straight talk' programmes, seminar a well as guidance and un ·el ing 

sessions. 

stablished institutional structures, such as, the Parent-Teachers A o iation PT ) and ther 

Community-based rganisations ( BOs be fully utili d to nh n ommuni uti n on ~.-uul 

matters to upper primary pupils. 
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choir, sports teams and such like. These avenues could be suitable for communicating sexual 

matters to young adults. 

5.3.1 Recommendations for further research 

Further studies needs to be carried out on the perception of pupils in primary schools to the 

teaching of sex education as a subject needs to be carried out. An evaluation of the existing sex 

education curriculum in terms of content and methodology needs also to be carried out as well as 

an investigation into the possibility of a life skills approach toward the teaching of sex education 

in schools. 
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APPENDICES 

APPENDIX 1: INTERVIEW GUIDE FOR PUPILS 

How are you girls and boys? 

My name is Marie Kihanya, a teacher and a student the University of Nairobi, and I want 

to find out how much you know about sexual matters. I intend to carry out an interview 

on you, and 1 would be glad if you answered the questions as truthfully as possible and 

anything you find uncomfortable to talk about just let me know, and we will discontinue. 

Everything we discuss will be confidential. Anything you need clarification is 

welcomed. 

Thank you for your co-operation. 

1. Communication of sexual matters 

• What do you understand by sexual matters? 

• Do you think it is necessary to discuss sexual matters? 

• Have you ever di scussed sexual matters with your par nt ? 

• Who do you think they are the best per ons to di cus exual matt r with? 

Why? 

2. Experiences of parents and pupils on communication of e ual matter 

3 

• Have you ever discussed with your parents on sexual matter ? an ou har ' ith 

me your experience on discussing sexual matters ' ith our parent ? 

• What issues did you discuss? 

• Where else do you get information on sexual matt r ? 

• In your own opinion where" ould you pr fi r to get infi m1 tion n ' ~ . u l 

matters? Probe for prefer nee, par nt t her nd thcr ur c . 

• What rol do }'OU play whil di 

nd r p r . p ti and diff renti . I 

• I IO\ do you di ll 
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4. Factors perceived to influence the communication process on sexual matters 

• Should parents talk to their primary school children on sexual matters? 

• Are there parents who do not talk to their children on sexual matters? 

What are the reasons? 

• What do you think encourages parents to discuss sexual matters with their 

children? 

• For those who do not discuss, what do you think hinders them? 

5. Frequency of interaction on sexuality 

• When do you decide to talk with any of your parents on sexual matters? 

• Who begins the discussion? 

• Do you think what you discuss with your parents on sexual matters 1s 

suffic ient/appropriate? 

6. on tent of parent adolescent communication on exual matter 

• What do you think parents discuss with their children on sexual matt r ? 

• What issues do you discuss with your own parents? 

• Who decides on what to talk about? 

• How do you compare the content of discussion with our parent ' ith 

information you get from school or friends? 

• In your view do you think these discussions giYe ·ou ad quat inf rm~ tion'. 

Probe for reasons. 

• Where do you hold such discussions? Ar ·ou mD rt bh.: "ith th 

7. hallenge /dilemma to par nt-pupil mmuni ntion n unl 

matt r 
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• School 

• Number of siblings 

• Order of birth 

• Geographical location of origin 

• Living with parents? 

Thank you for this important information 



APPENDIX 2; INTERVIEW GUIDE- PARENTS 

Thank you very much parents for availing yourselves. 

My name is Marie Kihanya, a parent, a teacher and a student at The University of 

Nairobi. I intend to carry out a research on how we as parents communicate sexual 

matters to our upper primary pupils in this area. I intend to interview each one of you 

at a time; my request is that we be as honest as possible. Confidentiality is assured 

and should you feel we need to discontinue be free to say so. Feel free to ask about 

anything you need clarified. 

1. Perception on communication on sexual matters 

• What do you understand by communication of sexual matters? What in your 

opinion does it cover? 

• What are your views on communicating sexual matters to your primary school 

children? 

• Do you think issues related to sexual matters should be discussed with upper 

primary school children? [Probe for reasons]. 

• Ilow do young people in this community get information on sexual matter ? [ 

those in school and those out of school] 

• What is your opinion on the accuracy of the information children arc getting 

on sexual matters? [Probe also for appropriateness]. 

• Are you aware of anyone in this family providing thi information n · xual 

matters to your children? [Probe for specifics and role ] 

• How do you ensure that your child gets correct informati n n e. ·ualmotter ? 

• What are the social barriers to effective communi ati n n e:u~ 1 matter ' t 

primary school children in this area? 

• What are the cultural barriers to effe tiv 

primary school children in thi ar a? 

2. (t p ri n • of parent on ommuni · tion un 
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3. Gender perspective and differentials 

• How do you discuss sexual matters with girls and boys? 

• What issues concerning girls do you discuss differently from those concerning 

boys? 

• Are these issues discussed by the same parent or are there issues handled by 

the mother while others are handled by the father? 

• Why is it important to discuss these issues separately? 

4. Factors influencing communication process on sexual matters 

• What in your view prompt discussion about sexual matters with children in 

primary schools in this area? 

• Are there issues your find easy to discuss? What are they? 

• Are there issues you find difficult to discuss? What are they? 

• In your opinion how can issues difficult to discuss be made easier? 

5. Frequency of interaction on sexuality 

• In your opinion when should children begin receiving information on exual 

matters? 

• From whom should this information be communicated? 

• How often do you think such discussions should be held with children? 

6. Content of communication of sexual matter between parent and young 

7. 

adole cents 

• What sexual issues are normally discussed with your children? 

• What determines the sexual issues to be discussed? 

• What aspects of sexual matters do ou feel c nfl m1 bl r difli ult 

discuss? 

• In your opinion how much infonn ti n n . ·u.l m, tt r sh uld primar 

school children b giv n? 

hall ng . /dil mma to p.lr nt- dol t: nt om numu: .thun on 't: u.l I m:ltct:r 
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8. Personal information 

• Relationship with the primary school pupil(s) 

• Gender 

• Number of children in the family 

• Order of birth of pupils participating in the study 

• Religion 

• Educational background 

• Geographical location of origin 

• Marital status 

Thank you for providing this important information 
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APPENDIX 3: INTERVIEW GUIDE- TEACHERS 

My name is Marie Kihanya, a teacher, a parent and a gender student at The University of 

Nairobi. I am here to find out our attitude as teachers on communication of sexual matters to 

upper primary pupils, our knowledge on sexual matters and our perception of appropriateness of 

the school curriculum to sex matters in primary schools in Kenya. Please let us be truthful in our 

interview and I assure you observation of confidentiality. 

1. Social-demographic characteristics 

I. 

1. What is your age? 

(a) 25-30years 

(b) 31-39years 

(c) 40-49years 

(d) 50-59 

(e) >60years 

2. Gender 

(a) Man (b) Woman 

3. Your m rita! t tu 

(b) married 

hahitin, ( •) oth r 

hri ti n 
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2. What is your professional qualification? (choose highest qualification attained) 

(a) Untrained teacher (b) certificate (c) diploma (e) Degree 

(g) other (specify) 

2. Attitude of teachers on communication of sex matters 

(f) Masters degree 

• . Is communication on sexual matters appropriate for pupils? Why? 

• In your opinion which pupils should receive this communication? Why? 

• What are some of the barriers to communication of sex matters in this area? 

• How do you rate the importance of communication of sex matters to upper 

primary pupils? 

• Ilow willing are you to teach sexual matters if officially introduced? 

• Who should communicate sexual matters to pupil in your chool? 

• hould exual matters be incorporated in primary school ? 

• hould teachers be at the forefront in communicating sexual matters? 

• Is the school curriculum is appropriate for communicating xual matter ? 

• Do you think boys and girls should b gi en inform ti 11 11 e. ual matter 

differently? 

• Why, and what outcom m your pmt n \ uld it h.' l:. 

• In your opm10n, bri fly mm nt n tl mmuni th n l ~.: . u.1l 
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APPENDIX 4: FOCUS GROUP DISCUSSION GUIDE 

How are you boys/girls. 

My name is Marie Kihanya. We are here to discuss issues on sexual matters. I would like us to 

be as truthful as possible, let say be open and not hold anything back or be shy to say exactly 

what we feel or think, if at any moment you feel you want to withdraw from the discussion, you 

are feel to do so. I assure you anything we discuss here will be confidential. I have guiding 

questions to guide us through our discussion? Everyone will have a chance to be heard. 

Any clarification before we start? 

1. What are sexual matters? 

2. With whom do you discuss sexual matters with? 

3. With whom would you like to discuss sexual matters with? 

4. What issues on sexual matters would you like discussed? 

5. Ilow would you like sexual matters discussed girls and boys separately or together? 

6. Who should decide how the discussion these matters? 

7. What should be your role in these discussions? 

8. Ar there topics you find difficult to discuss on xual matt r ? 

9. What hould be done to cnsur that th ~·. 

10. Wh t th r i su 

hi 1 hli •11t? 
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