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ABSTRACT 

The purpose of this study was to establish the school factors which influence 
secondary school students’ discipline in Kinangop District, Kenya. The study 
was guided by five objectives which included; identification of major 
discipline problems in public secondary schools; establishing the extent to 
which the head teachers work experience influence students discipline; 
investigating the influence of peer group pressure on discipline among 
secondary school students, establishing the influence of school size on 
students’ discipline and determining the influence of teachers’ supervisory 
role on students’ discipline. 

The researcher developed research questions to gather information in order to 
meet the objectives of the study. Related literature of the study was reviewed. 
The study was based on the Erikson theory on psychological stages of 
development which argues that at adolescence stage, life gets more complex as 
one attempts to find his own identity, struggles with social interactions and 
grapples with moral issues. The researcher applied descriptive survey research 
design. Data were collected by use of self administered questionnaires and 
analyzed based on descriptive statistical method. A pilot study was conducted 
to test the reliability of the instrument and was found suitable. 

The study findings revealed that there were major discipline problems among 
students in Kinangop District, such as truancy, theft, defiance, lateness and 
immoral relations. In the study, it was revealed that head teachers with long 
experience were capable of handling discipline problems with ease unlike the 
less experienced ones. The findings further revealed that peer pressure 
influence was deeply entrenched among students and largely contributed to 
students’ indiscipline. The sizes of the schools as well as the involvement of 
teachers were found to have direct relationship with the students’ discipline in 
Kinangop district.   

In view of the above, there is need to strengthen and enforce the school rules 
and regulations, strengthen guidance and counselling department, train the 
head teachers, deputy head teachers, teachers and prefects and arm them with 
news skills of countering new trends of student’s indiscipline. This would go a 
long way in reducing occurrence of indiscipline cases hence creating a 
conducive learning environment for the students. The study further concludes 
that the school administrators and the teachers on duty should remain vigilant 
all the time and seal all the loop holes that can be exploited by sly students. 
This helps a lot in curbing indiscipline problems long before they occur. It also 
enables the teachers to handle discipline issues consistently. Further there is 
need to deploy well qualified head teachers to secondary schools because 
experienced head teachers consults widely and have developed ability to 
foresee discipline problems before they emerge. They also put in place 
administrative structures that would deter them. Peer counsellors are crucial 
because they teach others the positive aspects of behaviour. They enlighten 
their fellow peers on the dangers of negative peer influence and how to choose 



xiv 
 

friends wisely. School size also is an important factor that contributes to 
students’ indiscipline in schools. Thus proper administrative mechanisms need 
to be put in place to check indiscipline irrespective of the school size. 

Taking the limitations and delimitations of the study, the researcher made the 
following suggestions for further research: a research should be done on 
whether there are any other factors that influence students’ discipline in public 
secondary schools. There is also need for research to be carried out on how 
discipline in private secondary schools compares with discipline in public 
secondary schools. A research also needs to be conducted on how supervision 
can be enhanced to counter the ever rising indiscipline cases in secondary 
schools.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the study 

Discipline is an important component of a human behavior as it directly 

defines the character of a human being. It is a product of acceptable values in 

the human society that one subscribes to and quite often it regulates human 

conduct and his/her relations with others. Some school’s success growth and 

development is largely determined by the discipline standards of its 

stakeholders. According to Otieno (2012) discipline is a system of guiding the 

learners to make reasonable decisions. He further observes that good 

management of discipline saves substantial resources and time for the 

stakeholders. Wango (2010) defines discipline as the training especially of the 

mind and character aimed at producing self control, ordered behavior and 

skillfulness.  

Koutseline (2002) defines student indiscipline as any student behavior that 

deviates from school expectations. These expectations may vary from school 

to school and also depend on societal perceptions of ideal behavior as 

understood in different cultures. In a school situation, indiscipline can be a 

serious obstacle to learning, and this has become a major concern of the 

educators and the public. Tattum (1989) observed that American public 

educators, parents and students regard a school as successful when discipline 

prevails. Sound discipline is necessary if the school has to implement the 

curriculum effectively and achieve maximum performance. This attitude has 
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been evident in public opinion polls that consistently rank school discipline as 

one of the biggest problem facing America public schools.  

 Recent data from the National Centre for Educational Statistics in America 

indicate that students twelve to eighteen years of age were victims of about 1.4 

million nonfatal crimes at schools, including about 863,000 thefts and 583,000 

violent crimes of which 107,000 were considered serious. According to the 

Institute of Education Sciences (2004) more than one – quarter of public 

schools reported various forms of indiscipline either on daily or weekly basis. 

These indiscipline cases included bullying, acts of disrespect for teachers, 

verbal abuse for teachers, racial tension, widespread disorder in classrooms, 

undesirable gang activities and undesirable cult or extremist activities. 

Alongside this, the issue of school size has become of great interest to 

educators and policy makers (State Board of Education, 2000). The demand 

for safer schools and the need to help all students reach high achievement 

standards have increased. Therefore, school size appears to have considerable 

impact on both students’ achievements and discipline in the school. Hence 

smaller size schools seems to invite more personal attention, less anonymity 

for students, better attention to individual needs and a more caring 

environment (Endya ,2007). 

Evidence from various studies reveals that a common pattern of discipline 

problems prevail in schools both in developed and developing countries. In 

many African countries, studies attribute discipline problems in schools to 

unconducive home environment, negative peer pressure, lack of parental 
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guidance, mass media, weak school leadership and of late, championing of 

child rights by human rights activists (Magana, 2009). Indisciplined students 

pose a great challenge for teachers in their fundamental bid to educate children 

effectively. This consequently undermines the role of school as a socializing 

agent (Koutseline, 2002).  

According to Jordan (1995) noisiness, vandalism, smoking marijuana and 

drinking alcohol were the most prevalent forms of indiscipline in Zimbabwean 

schools. However it was found that there are more tardiness, truancy and 

vandalism in schools dominated by whites while more noisiness, marijuana 

smoking and drinking of alcohol is quite common in schools dominated by 

children of the black people. Mukama (2005) attributed this widespread 

disorder in schools to peer influence. He argued that when a child begins 

school, he or she moves from the family environment and begins to relate 

more to his or her peer group. This is the phase where the young people feel 

accepted and where they feel free to speak of things that are important to 

them. Such groups have a considerable influence on the behaviour and 

attitudes of the individual, since they participate in their activities in order not 

to be rejected. Thus peer group is a source of great influence during the time 

of adolescence. 

 According to Zindi (1995) parents in Zimbabwe seem to be in favour of 

schools using corporal punishment to instill discipline amongst students. The 

school administrators are empowered to use the cane (Statutory instruments 65 

of the Constitution of Zimbabwe, 1992). Once they do so, they should keep a 
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record of the type of offence and how the punishment was administered (Zindi 

1995). To date, this has not changed much. According to Chemhuru (2010) the 

modes of punishment have not changed despite the growing consensus that 

punishment breaks children’s fundamental human rights. It is permissible to 

punish students through the use of the whip, labour or suspension in a way that 

is compatible with societal norms and values. 

 Despite such measures, Bell and Bolam (2003) observe that there is a 

consensus between scholars and policy makers that there has to be education 

reforms that would result to substantial changes in the roles of head teachers  

in enhancing discipline. They further observed that school leadership and 

management as vested in the senior staff in the schools and especially head 

teachers is regarded by policy-makers and practitioners alike as a key factor in 

ensuring a schools’ success. Thus head teachers should be supported and 

trained to raise educational standards as well as the students’ behavior. 

Kenya has faced cases of indiscipline as documented by Mbiti (2007). Some 

of the discipline problems experienced by Kenya secondary schools include 

truancy, bullying, destruction of school property, physical violence by students 

on teachers and other students, alcoholism, abuse of drugs and substances, 

absenteeism among others. Therefore, there needs to be a very close 

monitoring and supervision of students’ activities in schools by both 

administrators and teachers to curb the negative behaviours. According to Too, 

Kimutai and Kosgei (2012) the school principals have a responsibility of 

removing administrative constraints that may prevent teachers from 
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maximizing their efforts in rendering services to students. This is because 

teachers play a crucial role in ascertaining whether or not the desired 

educational results are achieved as well as maintaining high standards of 

students’ discipline. Hence teachers are key stakeholders in the management 

of schools.  

Where there is supervisory gap, chaos and anarchy descend. This can be 

attested by the fact that young promising and innocent lives have been lost in 

Kenyan schools when arsonists who are highly suspected to be fellow students 

burnt down school facilities as it happened in Le-Pic Secondary School Riruta 

in Nairobi where four lives were lost (Olick, 2012).   In Kirinyaga County, 

more than one thousand students from three secondary schools were ordered 

out of the learning institutions after they destroyed property worth millions of 

shillings. According to the area District Education Officers (DEO), the 

students were protesting against the decision by the government to extend the 

third term to recover the time lost when the teachers were on strike (Marete, 

2012).  

Mwalala (2008) in his study in Taita Taveta District, found out that ineffective 

curriculum supervision by headteachers, mass media and negative community 

influences were the causes of  indiscipline in secondary schools. However, 

these studies have mentioned little aboutsschool factors that influence 

discipline. Therefore, this study intends to investigate school based factors that 

influence discipline among students in public secondary schools in Kinangop 

District. 



6 
 

1.2 Statement of the problem 

Despite the efforts by the stakeholders to instil discipline in schools, such as 

strengthening of Board of Management to deal decisively with this problem 

and training of administers and teachers through workshops, indiscipline has 

persistently remained a big problem. Information from the DEO’s office 

Kinangop district (2012) shows that three dorms in Njabini Boys and one 

dorm in Njabini Girls secondary schools were burned down. Students were 

highly suspected to have been involved. In Mt. Kinangop Secondary School, 

19 students had been suspended for organizing a night walk-out and 

harassment of junior students. An investigation shows that scanty studies have 

been done on discipline, based in this region. This study intends to bridge this 

gap by focusing on the school factors that influence students’ discipline in 

public secondary schools in Kinangop District, Kenya. 

1.3 Purpose of the study 

The purpose of the study was to investigate the school factors influencing 

students discipline in public secondary schools in Kinangop District. 

1.4 Objectives of the study 

The research confined itself to the following objectives: 

1. To identify the major discipline problems in the public secondary 

schools in Kinangop district. 
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2. To establish the extent to which the head teachers’ work experience 

influence students’ discipline in public secondary schools in Kinangop 

district. 

3. To investigate the influence of peer group pressure on discipline among 

public secondary schools students in Kinangop district. 

4. To establish the influence of school size on students’ discipline in 

public secondary schools in Kinangop district. 

5. To determine the influence of teachers’ involvement on students’ 

discipline in Kinangop district. 

 

1.5 Research questions 

The study was guided by the following research questions: 

i. What are the major discipline problems in public secondary schools in 

Kinangop district? 

ii. To what extent does the head teacher’s work experience influence 

students’ discipline in public secondary schools in Kinangop district? 

iii. What is the influence of peer pressure on students’ discipline in public 

secondary schools in Kinangop district? 

iv. What is the influence of the school size on students’ discipline in 

public secondary schools in Kinangop district? 

v. To what extent does the teachers’ involvement influence students’ 

discipline in public secondary schools in Kinangop district? 
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1.6 Significance of the study 

The findings would provide valuable information to the Ministry of Education 

as well as to the Teachers Service Commission. The Ministry of Education 

may use the findings to influence management of discipline in secondary 

schools while the TSC may use the findings to influence deployment of head 

teachers in the country. Also, the findings may be used in teacher training 

institutions to provide the trainees with a bearing on what should be done to 

enhance discipline of learners who come from different backgrounds. 

Specialists working with the KIE may find the findings useful while 

formulating the syllabi for the learners in secondary schools. The findings may 

also stimulate the need to strengthen guidance and counselling departments in 

secondary schools to help the students cope with challenges of adolescence. 

1.7 Limitations of the Study 

School administrators may not be ready to divulge full information about their 

schools freely for fear of exposing weaknesses that might impact negatively 

on their image. The researcher was not in a position to control the attitudes of 

the respondents and this might have affected the research findings since they 

might have given socially accepted answers in order to avoid offending the 

researcher.  

1.8 Delimitation of the Study 

Delimitation refers to the act of deciding what the limit of the study is. It 

addresses how the study can be narrowed in scope. The study was carried out 
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in Kinangop district and covered only public secondary schools. The area has 

8 private secondary schools which were not sampled and would otherwise 

give a clear comparison on how they deal with indiscipline cases. The study 

considered views from the headteachers, teachers and students since they are 

the ones who are directly involved in discipline matters. 

1.9 Assumptions of the study 

In this study the researcher had the following basic assumptions:- 

i. The headteachers and teachers would provide reliable information on 

indiscipline issues in their schools. 

ii. The teachers were trained and committed to identify and deal with 

indiscipline problems in schools. 

iii. The head teachers were faced by discipline challenges in running 

public secondary schools. 

 

1.10 Definition of significant terms 

The following terms have been given operational meaning for the purpose of 

this study: 

An administrator refers to a person charged with the responsibility of 

coordinating people in an organization towards the achievement of common 

goals. 

Curriculum refers to a course of study offered in a school. 
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Discipline refers to the state of physical or mental orderliness in a learner as a 

result of desirable learning externally imposed by rules punishment and 

rewards. 

Indiscipline refers to a situation whereby a student behavioral pattern is 

contrary to the laid down conduct in a school. This behavior is manifested by 

boycotting classes, bullying, drug abuse, sneaking out of school and rioting. 

Involvement refers to cause somebody to take part in an activity. 

Influence refers to the ability of something to have an effect over something 

else so that a change is seen or felt. 

Peer refers to a person who is equal to another in rank, status, class, village or 

age. 

Peer Pressure refers to the external demand to accept group discussion and 

behavior which interferes with individual thought and reasoning in order to 

identify with the group. 

School factors refer to attributes that influence students’ discipline in school. 

School size  refers to degree of largeness or smallness of o school.  

Teacher  refers to a male or female with the relevant academic or professional 

qualification employed by the TSC to teach on full time basis. 

Work experience refers to knowledge or skill acquired from doing things. 

 

1.11Organization of the Study 

The study is organized in five chapters. Chapter one consists of the 

background of the study, statement of the problem, purpose of the study, 
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objectives of the study, research questions, significance of the study, 

assumptions of the study, limitations and delimitations of the study and 

definitions of significant terms. 

 Chapter two consists of the summary of literature review under subheadings: 

school factors, theoretical framework and the conceptual framework. Chapter 

three consists of the research methodology and also includes the following: 

introduction, research design, target population, sample size and sampling 

procedure, research instruments, instruments validity and reliability, data 

collection procedures and data analysis techniques. Chapter four comprises 

data analysis and presentation of the findings, while chapter five consists of 

the summary of the findings, conclusions and suggestions for further research. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction  

The purpose of this section is to review relevant literature on the school 

factors influencing students discipline in public secondary schools in 

Kinangop district. The chapter is organized under the following subheadings; 

types of indiscipline cases, influence of the headteacher’s work experience on 

students’ discipline, the teachers’ supervisory role, peer group influences, size 

of the school influences, summary of literature review, theoretical framework 

and conceptual framework. 

2.2 Types of indiscipline cases in secondary schools 

Karuri (2012) define indiscipline as the act of lawlessness and disorder or 

going against societal norms. Burudi (2003) explains that indiscipline can be 

regarded as a situation whereby individuals do not conform to the set 

boundaries especially in institutions like a school. The behaviours that conflict 

with desirable learning, can also be referred to as indiscipline or unwanted 

behaviour (Leach 2003). For a long time, indiscipline has been a common 

place feature of school life with its causes embedded in the social, cultural, 

historical and economic contexts of the time. 

Ndirangu (2010) rightly recorded that instances of indiscipline could assume 

many forms such as lying, stealing, playing truant or running away from 

home. Neaves (2009) also gave the types of indiscipline cases as use of 



13 
 

obscene language, skipping classes, missing of class regularly, stealing other 

peoples’ property, beating others in school, causing strikes and unrest and 

drinking alcohol in school and at home.  Ireri (1992), claims that indiscipline 

problems in secondary schools include all forms of disrespect, unruly 

behaviours, shouting/noisemaking, rudeness, laziness, insolence, grumbling 

and bullying. 

In America, a publication by the legal services for children (2003) stated 

various types of pupil discipline in schools. These include causing physical 

injury, violence upon another pupil, possession of controlled substances as 

alcohol, robbery, stealing school property, engaging in habitual profanity, 

vulgarity, committing sexual assault to staff and making terrorist threats 

against the school authority. Karuri (2012) other indiscipline cases includes 

sleeping in class, failure to do assignments, failure to do duties like mopping 

the dormitories and sweeping of classes and dressing wrongly while in school. 

Pregnancy among girls is also a major form of indiscipline as much as 

defiance of authority. 

2.3 Head teacher’s  work experience and students’ discipline  

Discipline in the school is the function of the administration.  Therefore, the 

general school discipline is dependent upon the head teachers administrative 

and leadership skills, since they are in charge of all the school matters. 

Chaplain (2003) states that the head teacher along with senior management 

team are charged with strategic planning, including determining the direction 

of the school in terms of behaviour.  He/she is supposed to be proactive in the 
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development of an effective behaviour policy, and ensure that their staff  have 

appropriate professional development support and resources to support the 

policy at all levels. 

Monitoring and maintain the behaviour policy, being present around the 

school, being sensitive to the concerns and difficulties of the students are all 

part of head teacher’s functions. Without experience, exposure and adequate 

knowledge the head teacher might disappoint the students’ and these might 

lead to students’ indiscipline. He/she sets the tone and the morale of the 

school, and they have a remarkable influence over the students.  Thus, he/she 

has a very important role to play in maintaining the discipline of the school. 

2.4 Peer group pressure and students’ discipline 

Peer pressure has been one of the school factors that influence students’ 

discipline in schools. The behaviour formation and behaviour modification 

among the students is largely influenced by peer pressure and have modelling 

provided by their colleague students. Peer pressures occurs when an individual 

experiences implied persuasion to adopt similar values, beliefs and goals to 

participate in the same activities as those in the peer group. Kibera and 

Kimokat (2007) asserts that students in school belong to peer groups which 

exert great influence on their activities, interests, discipline and academic 

success. 

They further assert that within the peer groups in schools, youth learn positive 

values of co-operation, responsibility and other good habits. On the other 
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hand, peer group pressure could also contribute to the acquisition of negative 

habits such as alcohol drinking, immorality and violence. Kiiru (2004) argues 

that peer pressure influences the use of substances under the false impression 

that some drugs stimulate appetite for food, increase strength and give wisdom 

as well as courage to face life. Thus if a student would associate with a group 

that practise such things, the students discipline will be negatively affected 

because bad company corrupts good morals 

Bwoginda (2011) observed that, young people are eager to participate in 

shared activities and to exchange ideas and opinions with their friends. This 

leads to the formation of stable friendship groups and the development of 

mutual togetherness. During adolescence stage, secondary school students are 

challenged with demand for personal needs and social pressures. This forces 

them to identify with a peer group. Failure to conform to the group norms 

could lead to isolation, resulting to loneliness. This can lead to the affected 

student feeling desperate and depressed leading to indiscipline in the school. 

Nevertheless, according to Johnstone and Roger (1981) and Nasibi (2003) 

peer groups can be positively used to enhance discipline in schools. Teachers 

could initiate some activities that could enhance peer group experiences 

positively, such as conduct activities that encourage students to work and learn 

together, encourage students to support and accept others, assign students 

responsibility for the welfare of their peers among others. Nasibi (2003) 

asserts that students’ peer counsellors can be constructively used to influence 
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the behaviour of age-mates positively. This is because the youth find it easier 

to open up to their age-mates. 

2.5 School size and students’ discipline 

Munyasia (2008) asserts that the larger the school, the more complex the task 

to be accomplished, and the more complex the task of maintaining the 

students’ discipline. This is collaborated by Stockard and Mayberry (1992) 

who argued that behaviour problems are so much greater in large schools that 

any possible virtue of larger size is cancelled out by the difficulties of 

maintaining an orderly learning environment. 

In a smaller school, it is possible for an administrator to know all the students 

by name as well as have a face to face contact with all the teachers and support 

staff regularly. This personal contact creates an opportunity to have a strong 

grip of the personnel and the whole school at large. This yields obedience 

which is a strong virtue of discipline. Small schools have lower incidences of 

negative social behaviour than do large schools. This is because students in 

small schools are involved in a greater variety of activities and that they derive 

more satisfaction from their participation than students in large schools. 

Therefore they are less likely to participate in anti-social activities leading to a 

more learning conducive environment. A school teacher in a large school must 

exercise better planning and delegation in order to ensure that no area is 

neglected. Further, there is a much greater sense of belonging among students 

in small schools than in large ones. This develops a more strong sense of 

patriotism to the school and hence fewer indiscipline incidences compared to 
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larger schools. Feeling of alienation from ones’ school environment is both 

negative a thing in itself and is often found in connection with other 

undesirable outcome. Alienation affects confidence, self-esteem and 

responsibility for self direction. This means that smaller schools can be more 

relatively stable than big ones. 

One key feature of small schools and units is that everyone’s participation is 

needed for clubs, teams and student government to have an adequate number 

of members.  Rutter (1988), Stockard and Mayberry (1992) claims that staff 

and students generally have a stronger sense of personal efficacy in small 

schools and units. Students take more of the responsibility for their own 

learning and learning activities. The learning needs of the students, not the 

organizational needs of the school, drive school operations. This enhances the 

orderliness of a school environment (Berlon 1989, and Rutter 1988). Karagu 

(1982) recommended that large schools would be more effectively managed 

by administrators with more than 10 years experience and higher academic 

qualifications. For discipline to be instilled and maintained in such schools, 

delegation is highly recommended by allowing teachers to participate more in 

the organization and administration of the school. 

2.6 Teachers’ involvement and students discipline 

Teachers play a greater role in inculcating values and instilling effective 

discipline in their students, (Teachers Image Volume 9 2004). The head 

teacher is the overall organizer, co-ordinator and supervisor of all the activities 

in the school and being responsible for improving and maintaining high 
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training of students in terms of discipline and learning standards. In case of 

indiscipline in their school, the bulk stops at their door. The deputy head 

teachers are responsible to the head teachers for guidance and counselling of 

students as well as ensuring that proper discipline is maintained in the school. 

He/she is very effective with full backing from the head teachers’ office. 

Otieno (2012) argues that discipline in school is a system of guiding the 

students to make measurable decisions. At the classroom level it means the 

control of a class to achieve desirable behaviours. Thus good management of 

discipline saves substantial resources and time for stakeholders. Therefore 

there is a general consensus that the class and subject teachers are bestowed 

with the responsibility of maintaining proper discipline in classes and the 

whole school in general and instil the appropriate moral values to the learners. 

The teacher(s) on duty oversees the students activities in the course of the time 

allocated while the dormitory masters/mistresses where applicable sees to it 

that there is order in their areas of jurisdiction. Raichena (2006) observed that, 

good discipline should produce obedience and self-control. A student should 

be able to control himself/herself and do the right thing at the right time, place 

and in the right manner. Effective teachers should know that students need to 

enjoy firm and fair discipline. For their effectiveness to be felt, teachers should 

begin each day with a positive attitude, have a good class control, let the 

school activities be learners-centred and keep a record of major issues that 

arise in their areas of jurisdiction. To enhance the effectiveness of the teachers 
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in their supervisory role, the head teacher and his/her deputy need to lead from 

the front. 

2.7 Summary of literature review 

This review has discussed and examined secondary schools students’ 

discipline and the school factors that contribute to students’ discipline. These 

include types of indiscipline cases; head teacher’s work experience, peer 

group pressure, school size and influence of teachers’ supervisory role on 

students discipline in public secondary schools.  Nasibi (2003) observed that 

to educate a person in mind and not morals is to educate a menace in society. 

Hence discipline is part of moral education which is important in the 

development of one’s culture. 

 Scanty studies have been done to determine the interplay of school factors 

influencing students’ discipline in Kinangop District. Therefore this study 

intends to fill this knowledge gap hence the justification of this study. 

2.8 Theoretical framework 

The theoretical framework of this study is based on Eriksons theory on 

psychosocial stages of development which was developed by Ericson (1968). 

He argued that at adolescence stage, life gets more complex as one attempts to 

find his own identity, struggles with social interactions and grapples with 

moral issues. Most secondary school students are at this stage which is a 

volatile stage of human development and this may cause indiscipline 

(Cheptile, 2011). This is because if one is unsuccessful in navigating this 
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stage, he experiences role confusion and upheaval (Harder, 2012). This theory 

is applicable in this study because students in public secondary schools are 

very much exposed to all sorts of behaviours in the society. Therefore, in an 

environment where leadership and guidance is not effectively offered, the 

discipline of the students becomes greatly jeopardized leading to uncondusive 

working and learning environment. Thus, this study intends to investigate 

whether major discipline problems, head teacher’s work experience, peer 

group pressure, school size, and teachers’ involvement are factors affecting 

discipline in public secondary schools. 

2.9 Conceptual framework for the study.  

The conceptual framework (Figure 2.1) of the study presents the 

interrelationship between independent and dependent variables in the study 

that influences students’ discipline. 

 

 

 

 

 

 

 
Figure 2.1: Conceptual Framework  
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The major yardstick to measure a performing, orderly and good school is the 

degree of discipline of its students. The degree of discipline is determined by 

interplay of the various school factors that influences it, which includes the 

head teacher’s work experience, peer influence, school size, teachers’ 

involvement and how indiscipline cases are handled or managed. When all the 

stakeholders and especially the students are sensitized about the need of 

observing sanity and sobriety in schools, less discipline problems are 

encountered. This enhances orderliness and creates a conducive learning 

environment that boosts students’ performance. 

 

 

 

 

 

 

 

 

 

 

 



22 
 

                                                CHAPTER THREE 

                                         RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter has dealt with the description of the methods that would be used 

to carry out the study. It is divided into eight sections. These are research 

design, target population, sample size and sampling procedure, research 

instruments, instrument reliability, instrument validity, data collection 

procedures, and analysis techniques. 

3.2 Research Design 

Orodho (2003) defines research design as the scheme outline or plan that is 

used to generate answers to research problems. The research design in the 

study was the descriptive survey. According to Best (1970) in (Cohen and 

Manion 1994), descriptive research is concerned with conditions or 

relationships that exists; practices that prevail; beliefs, points of view or 

attitudes that are held; processes that are going on; effects that are being felt or 

trends that are  developing. At times, descriptive research is concerned with 

how, what is or what exists and is related to some preceding events that have 

influenced or affected a present condition. 

The choice of this design was dictated by its effectiveness to secure evidences 

concerning existing situations, identifying standards with which to compare 

present conditions in order to determine how to take the next step having 

determined where we are and where we wish to go. The researcher aimed at 
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collecting information from the respondents on their opinions in relation to 

school factors influencing discipline among students in Kinangop District. 

3.3 Target population 

The target population for the study was all the public secondary schools in the 

district. There are 20 public secondary schools, hence 20 head teachers, 220 

teachers and 2430 students in Kinangop District,(DEO office 2012). The 

respondents were expected to be literate enough to read, comprehead and fill 

out the questionnaire without much difficult. 

3.4 Sample size and Sampling Procedures 

According to Mugenda and Mugenda (2003) a sample is a small group of 

people obtained from the accessible population. They also define sampling as 

the process of selecting a number of individuals for a study in such a way that 

the individuals selected represent the large group from which they were 

selected. This study used different sampling techniques for each category of 

targeted population. Selection of the schools and the head teachers was by 

census technique due to their small number. Mugenda and Mugenda also 

suggest that a sample size of 30 percent of the target population is 

representative enough to allow for generalization. Therefore, 30 percent of 

teachers and 30 percent of the students were sampled. Each school received a 

questionnaire for the head teacher and for the sampled teachers and students. 
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3.5 Research Instrument 

The researcher made use of self-administered questionnaire to obtain 

information from all selected respondents. This is because the instrument can 

be used for a large population simultaneously and can also provide the 

investigator with an easy accumulation of data.  It also gives respondents 

freedom to express their views and make suggestions. The questionnaire for 

the head teachers, teachers and students was in two parts. Part one was used to 

gather demographic data such as age, sex, academic qualification and 

administrative experience. 

Part two was used to gather information on the school factors that influence 

discipline in secondary schools in Kinangop district, Nyandarua County. 

Questionnaires had both open ended and close-ended questions. The closed 

questions were used because they dealt with facts and were less time 

consuming, while open-ended questions were used to give detailed 

information on the school factors influencing discipline in public secondary 

schools in Kinangop district, Nyandarua County. 

3.6 Validity of the instrument 

Validity is the degree to which empirical measure or several measures of the 

concept accurately measured the concept (Orodho, 2005). In this study 

Piloting was used to validate research instrument to determine accuracy clarity 

and suitability of the instrument. The questionnaire was pre-tested using a 

sample of 2 head teachers, 8 teachers and 40 students. Based on the analysis of 
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[∑x2 – (∑x)2/N] [∑y2 – ∑y)2/N 

the pilot study results, rectifications were made to the research instrument. 

Schools used for piloting were not included in the main study. Constant 

validity was established through consultations and discussions with the 

research supervisors.  

3.7 Reliability of the instrument 

Reliability refers to precision, consistency and accuracy of the research 

instrument. It is therefore the degree of consistency that the instrument 

demonstrates (Best and Khan, 1998). The test cannot be valid if it is not 

reliable. The split half technique was used to establish the coefficient of 

internal consistency of the research instrument (Nachmias and Nachmias, 

1996). The method involves splitting the items in the questionnaire into two 

halves – odd and even items. Here, scores on the odd-numbered items are 

correlated using the Pearson’s Product Moment Correlation Coefficient 

obtained between the two subsets. 

r = ∑x y – (∑x) (∑y) /N 

 

Where, ∑xy =Sum of cross product of the values of each variable  

 ∑x = Sum of x 

∑y = Sum of Y 

N = Number of parts of scores 

∑x2 = Sum of x2 
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1 + r 

∑y2 = Sum of y2 

(∑x)2 = Square of ∑x 

(∑y)2 = Square of ∑y 

The Spearman Brown Prophecy formula will be used for the two to 

compensate for the fact that only half is used. The reliability coefficient for the 

full test was:- 

Re =   2r 

Where, r  = reliability 

Re  = reliability coefficient obtained by correlating the scores of the    odd-

numbered statements with the scores of the even-numbered statements. The 

closer a value is to 1.00 the stronger the reliability. Validity and reliability 

tests of the instruments were undertaken after the pilot study. Reliability was 

computed using Pearson’s correlation co-efficient between the scores of the 

odd-numbered statements with the scores of the even-numbered statements 

after which spearman’s Brown Prophecy formula was applied. Reliability was 

0.9 and hence reliable. 

3.8 Data collection procedure 

The research permit to conduct the study was sought from National Council 

for Science and Technology. Thereafter, the researcher visited the area District 

Commissioner (DC) and District Education Officer (DEO) for clearance. A 

letter was written to all head teachers requesting for permission to undertake 
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the study in their schools. Schools involved were visited and the researcher 

introduced himself to the respondents of each school who were informed of 

the study. The participants were assured of confidentiality. Respondents were 

issued with questionnaires which they were expected to fill the same day.  

3.9 Data analysis 

The researcher edited the filled questionnaires first to inspect the data pieces 

and identify those items wrongly responded to, spelling mistakes in the 

responses and any blank spaces left unfilled by the respondents. Then the 

items were classified, scored and totalled. Descriptive statistics were used to 

analyse the response. Analysis of the data was accomplished by use of 

appropriate tables and figuress. The report was then compiled and edited by 

researcher before the final presentation. 
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CHAPTER FOUR 

DATA ANALYSIS, INTERPRETATION AND DISCUSSION 

4.1 Introduction 

This chapter focuses on data analysis and interpretation of research findings. 

This section starts with response rate, demographic information then 

presentations of the research questions. Research objectives were; identify the 

major discipline problems in public secondary schools; establish the extent to 

which the head teacher’s work  experience influence students’ discipline; 

investigate the influence of peer pressure on students’ discipline; establish the 

influence of the influence of the school size on students’ discipline and to 

determine the influence of teachers’ supervisory role on students’ discipline. 

4.2 Questionnaire return rate 

This study was done in 18 public secondary schools in Kinangop  district. 

Questionnaires were administered to 18 head teachers, 60 teachers and 657 

students.  Out of these questionnaires, those successfully collected were from 

16 head teachers, 51 teachers and 650 students indicating an overall of 88.9% 

success.   This indicates that the questionnaire return rate was good because it 

was above the recommended 80% by Mmaduakonam (1998) and hence 

deemed adequate for the study. 
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4.3 Demographic information of the respondents 

This section covers the demographic information of the respondents namely 

the head teachers, teachers and students. 

4.3.1 Demographic information of head teachers 

Demographic information of the head teachers was based on their gender, age, 

and academic qualifications. 

4.3.1.1 Head teachers by gender 

The head teachers were asked to indicate their gender. The findings are 

presented in Figure 4.1 

Figure 4.1 Distribution of head teachers by gender. 

 

Data on the gender of head teachers indicated that majority are male while the 

rest are female. The data indicates that most of the schools are headed by male 

head teachers thus there is an imbalance of gender in deployment of head 

teachers  

Head teacher by gender

Male Female33.3% 

66.7% 
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4.3.1.2 Age of the head teachers 
 

The head teachers were asked to indicate their age in order to investigate the 

age bracket of  head teachers. The findings are presented in Table 4.1 

Table 4.1 Age of head teachers 

Age Frequency % 

36 – 45 yrs 11 69 

Over 45 5 31 

Total  16 100 

 

Data in table 4.1 shows that majority of the head teachers are aged between 36 

and 45 years, while the rest are aged over 45 years. None were under the age 

of 35 years. This indicates that most secondary schools in the district are 

headed by relatively middle aged head teachers who require refresher courses 

in order to enhance administrative and supervisory skills in dealing with 

students’ discipline.  

4.3.1.3 Academic qualifications of the head teachers 

The head teachers were asked to indicate their academic qualifications. This 

was to find out whether the head teachers were trained hence the right skills 

and knowledge. The findings are presented in the Table 4.2 
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Table 4.2 Academic qualifications of the head teachers 

Qualifications Frequency % 

B. Ed (Arts) 13 81 

B. Ed (Sciences)   3 19 

Total 16 100 

 

The data showed that most of the head teachers are B. Ed (Arts) degree 

holders while the rest of the head teachers are B. Ed (Sciences) holders. 

According to the data therefore head teachers in the district have met 

prerequisite academic qualifications.  

 

4.3.1.4 Distribution of the staff based on gender 

All the head teachers’ responses showed that most of the teaching staff were 

male. Having a staff dominated by males is a weakness in most of the school 

in Kinangop district. This is because students cannot be handled equally in 

terms of discipline issues. There are some complicated discipline issues 

touching on girls which can prove difficult to male teachers. This can 

influence students discipline negatively in the sense that some issues take 

longer to solve due to shortage of female teachers. 
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4.3.1.5 Experience of the head teachers 

Head teachers were asked to indicate their experiences as heads of schools. 

This was in order to find out whether schools were run by experienced heads 

or not. Findings are represented in Figure 4.2   

Figure 4.2 Experience of head teachers 

 

Data on the experience of head teachers indicates that majority of the head 

teachers have headed secondary schools for a duration of 6 – 10 years, while 

the rest  have been head teachers for a duration of between 11 – 15 years. The 

findings therefore showed that majority of the head teachers have not been in 

the headship for long while only a few had an experience of over ten years. 

Thus more seminars are required to train head teachers on discipline issues. 
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4.3.1.6 Experience as deputy head teachers 

In order to establish the administrative experience of the head teachers, they 

were asked to indicate their length of service as deputy head teachers. This is 

because, in secondary schools, the head teachers are the once entrusted with 

the discipline department hence the experience gained by the head teacher on 

the students’ discipline as the deputy head teacher play a significant role on 

how to handle students’ discipline. The administrative experience of the head 

teachers as deputy head teachers is as indicated in Figure 4.3 

 
Figure 4.3 Experience of the head teachers as deputy head teachers. 
 

 

Figure 4.3 shows majority of the head teachers served for 7 to 10 years as 

deputy head teachers before becoming head teachers hence meeting the TSC 

policy on headship qualifications. This means that many of them managed to 

gain a lot of experience on how to handle students’ discipline. However, some 

respondents served as deputy head teachers for a period of less than 3 years 
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before becoming head teachers implying that the TSC policy on appointment 

of head teachers was ignored. 

4.3.1.7 In-service training of head teachers and discipline  

The head teachers were asked to state whether they had attended in-service 

courses on discipline. In their response all the head teachers indicated that they 

had attended workshops and seminars which enabled them acquire new skills 

of handling students’ discipline in their schools hence influencing them 

positively.  

4.3.2 Demographic information of teachers 
The demographic information of the teachers was based on age, gender and 

academic qualification. 

4.3.2.1 Distribution of teachers by age 

The teachers were asked to indicate their age in order to relate their ages and 

work experience. Their responses are presented in the Table 4.3 

Table 4.3 Distribution of teacher by age 

 
Age F % 

Below 25 yrs 3 5 

26 – 35 yrs 17 35 

36 – 45 yrs 23 45 

46 – 55 yrs 8 15 

Total 51 100 
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Data on the age of teachers indicated that some of the teachers were between 

ages 36 – 45 years, while others were between ages 26 – 35 years. The rest 

were between ages 46 – 55 years and a few below 25 years respectively. These 

findings showed that relatively younger teachers had been absorbed in the 

teaching career either through TSC recruitment or employed by the boards of 

management. However the findings revealed that majority of the teachers in 

the area of study were between 36 and 45 years. 

4.3.2.2 Teachers by gender 

Teachers were asked to indicate their gender in order to determine the majority 

in the teaching staff in the area of study. The findings are presented on Figure 

4.4 

Figure 4.4 Distribution of teachers by gender 
 
 

 

Findings on the gender of the teachers indicated that majority were male while 

a few were female. These findings reveal that there is an imbalance between 

the male and female teachers in the area of study.  
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4.3.2.3 Teachers’ academic qualifications.  

Teachers were asked to indicate their academic qualifications. Findings are 

presented in Figure 4.5 

Figure 4.5 Teachers distribution by academic qualifications 

 

The data showed that majority of the teachers are B. Ed degree holders. The 

others hold professional qualifications such as diploma, post graduate degree 

and approved trained status. The rest were untrained teachers. The findings 

reveal that majority of the teachers in public secondary schools in the study 

area have met the required professional qualifications for their job.  

4.3.3 Demographic information of students 

Demographic information of the students was based on gender, age, class and 

performance. 
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4.3.3.1 Students by gender 

Students were asked to state their gender in order to identify whether there is 

equal access to education in the area of study. The responses are as indicated 

in Figure 4.6 

Figure 4.6 Students by gender 

 

The data shows that there are more boys than girls accessing education in the 

area of study. Therefore there is need to enhance accessibility of education to 

the girl child in Kinangop District.  

 

4.3.3.2 Students distribution by age 

Students were asked to state their age. Their responses are as indicated in 

Table 4.4 
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Table 4.4 – Students by age 

Age F % 

Below 15 years 82 12.5 

16 – 18 years 460 70.8 

19 – 21 years 108 16.7 

Total 650 100 

 

The data shows that majority of the students are aged between 16 – 18 years 

followed by those of between 19 – 21 years. A few were aged 15 years. This 

implies that majority of the students in public secondary schools in Kinangop 

district are the correct age for secondary school students.  

4.3.3.3 Distribution of students’ responses by classes 

Respondents were also asked to state their classes. They responded as shown 

in Table 4.5 

Table 4.5 Distribution of students’ responses by classes 

 
Class  F % 

Form 1 54 8.3 

Form 2 163 25 

Form 3 108 16.7 

Form 4 325 50 

Total 650 100.00 
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The student responses were also analysed by classes. Majority of the students 

were form fours. They were followed by form twos. The rest were form three 

and one classes respectively. The data showed that discipline issues cut across 

all the classes in secondary schools thus the necessary attention should be 

accorded across the board.     

4.3.3.4 Performance in the previous exam of the respondents 

Student respondents were asked to state the grade they obtained in their last 

examination. Table 4.6 shows distribution of grades by students in their last 

examination.  

Table 4.6 Distribution of grades in the previous examination done 

 
The findings show that majority of the student respondents attained a mean 

grade ranging from A- to C–. However a few had a mean grade of D+ and 

below. The data showed that in some schools in the study area, there are weak 

students who need extra attention to enhance their ability by creating a 

friendly learning environment and at the same time there are strong students 

who can perform well in national examinations. 

Grade F % 

A – A- 27 4.2 

B+ – B- 244 37.5 

C+ – C- 325 50 

D+ – E 54 8.3 

Total 650 100 
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4.4 Analysis of the research questions 

Data presented in this section was as a result of analyzing the research 

questions which were set to help attain research objectives 

From these objectives, the research questions are restated and evidence linked 

to their testing as presented in the subsections that follow. 

4.4.1 Major discipline problems in public secondary schools 

The head teachers, teachers and students were asked to state whether major 

discipline problems were experienced in their schools. Their response was as 

indicated in the Table 4.7  

Table 4.7 Head teachers, teachers and students responses on major 

discipline problems 

Head teachers  F                   % Teachers  F       % Students  F                  % 

Yes                    5                33.3                  10       20                      135            20.8 

No                    11                66.7                  41       80                 515            79.2 

Total                16                 100                  51     100                 650             100 

 

The data shows that some of the head teachers, teachers and students 

confirmed that major discipline problems were prevalent in the schools in the 

area of study.  

In order to understand the most prevalence indiscipline cases in the schools, 

the head teachers, teachers and students were asked to state the major 
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indiscipline problems in their schools. Findings indicate that truancy, immoral 

relationships, defiance to teachers and prefects, late coming, theft, poor time 

management, noise making and sneaking were common challenges in most of 

the public secondary schools in the district. Other indiscipline cases cited were 

use of obscene language, drug and substance abuse, unprofessional 

interactions between teachers and students, funny dressing styles, visit to 

video halls, wearing ornaments and finger painting. This was as indicated by 

Neaves (2009) and Ireri (1992) who mentioned the various types of 

indiscipline cases experienced in secondary schools as use of obscene 

language, skipping classes, laziness and rudiness. 

The head teachers and teachers were also asked to mention whether there were 

mechanisms put in place to deal with indiscipline problems facing the schools. 

Their responses are as indicated in Table 4.8  

Table 4.8 Ways of dealing with discipline problems 

 
From the findings all the head teachers and majority of the teachers who 

responded indicated that discipline mechanisms have been put in place to 

complement the administrators in handling indiscipline problems. Such 

Head teachers            F         % Teachers           F           % 

Yes                              16        100                            38         75       

No                               0            0                             0            0 

No comment                0           0                            13         25 

Total                            16       100                            51         100 
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mechanisms may help in curbing most of the indiscipline cases. However 

some of the teachers declined to comment. 

4.4.1.1 Affected class (es) by indiscipline problems 

The researcher sought students input on which class (es) are mostly affected 

by indiscipline cases in Kinangop district and their responses are as indicated 

in Figure 4.7  

Figure 4.7 Affected class (es) by indiscipline problems 

 
 
The data shows that indiscipline cases were most prevalent in form two and 

form three. At this level, these students are at adolescent stage which is very 

volatile and requires a lot of guidance and counselling (Harder, 2012). Form 

one class members may not be very much exposed to the secondary school 

environment while the form four members are relatively mature and may be 

preparing for their final examinations hence may not have time to engage in 

indiscipline to a higher degree. 
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4.4.2 Head teachers’ work experience and discipline. 

The researcher sought to determine whether the head teachers’ work 

experience had any influence on student’s discipline. The findings are 

presented as follows. 

4.4.2.1 Head teachers’ work experience and discipline  

The head teachers and teachers were asked to indicate whether head teachers’ 

work experience had any influence on students’ discipline. All the responses 

given showed that head teachers’ work experience had an influence on 

students’ discipline. They indicated that as one advanced at work he tended to 

consult widely and develop ability to foresee discipline problems before they 

emerged and put in place administrative structures that would deter them.   

This collaborates Chaplain (2003) who indicated that head teachers are 

charged with strategic planning which included determining the direction of 

the school in terms of behaviour. 

 Students were also asked to mention whether head teachers work experience 

influenced their discipline. The responses given are indicted in Table 4.9 

 

 

 

 



44 
 

Table 4.9 Students response on head teacher’s work experience and 

discipline 

Students F % 

Yes 515 79.2 

No 81 12.5 

No comment 54 8.3 

Total 650 100 

 

The findings showed that majority of the students indicated that head teachers’ 

work experience do influence students’ discipline while there are those who 

said that head teachers work experience did not influence students’ discipline. 

However a few students declined to comment. From these findings, the 

students said that long experience helps the head teachers to learn the students’ 

mind, identify the indisciplined ones and help them change their wayward 

behaviour. Therefore long experienced teachers should be appointed to head 

secondary schools to be able to deal with indiscipline. 

Further, the students said that head teachers’ work experience help the head 

teachers adopt better methods of handling discipline problems as well as 

training the heads become good role models to their students. This enables the 

head teachers set high standards of discipline for their institutions, thus 

impacting positively to the students’ behaviour. 
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4.4.2.2 Involvement of other personnel in solving students discipline 

problems. 

Both the head teachers and teachers were asked whether the head teachers 

involved other personnel in their schools. The responses given indicated that 

head teachers involved other personnel in solving indiscipline problems such 

as the class teachers, disciplinary committee counsellor teachers and board of 

management. 

4.4.2.3 Head teachers’ in-service courses and students’ discipline  

The head teachers and teachers were asked whether head teachers workshops 

and seminar courses influenced students’ discipline. All the response indicated 

that head teachers in-service courses influenced students’ discipline positively. 

4.4.3 Influence of peer pressure on students’ discipline  

The researcher wanted to find out whether peer pressure influences students’ 

discipline in public secondary schools. 

4.4.3.1 Opinion of head teachers, teachers and students on peer pressure 

influence on students’ discipline  

Their responses are as indicated in Table 4.10  
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Table 4.10 Head teachers, teachers and students opinion on peer pressure 

and discipline 

Head teachers  F      % Teachers  F       % Students  F          % 

Yes                   16    100                  51     100                 569       87.5 

No                     0       0                    0        0                  81        12.5 

Total                16    100                  51     100                 650       100 

 

From the findings, the head teachers, teachers and students agreed that peer 

pressure influence affected students’ discipline. However, a few of the 

students indicated that students’ discipline was not influenced by peer 

pressure.  

In addition all the head teachers and teachers said that the department of 

guidance and counselling was involved in dealing with influences of peer 

pressure on students’ discipline.  

4.3.2 Peer influence and students’ discipline 

Head teachers and teachers were asked to say whether they had put in place 

measures to curb negative peer influence. The findings are presented in Table 

4.11 
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Table 4.11 Peer influence and students’ discipline 

 

The findings showed that the head teachers had put in place measures to curb 

negative peer influence. Majority of the teachers confirmed that the same had 

been done in their schools. However there are some teachers who declined to 

comment. Proper measures put in place should go a long way in reducing 

indiscipline cases in secondary schools. 

4.4.3.3 Peer groups and discipline 

The students’ responses confirmed that there have been peer groups existing in 

secondary schools in the area of study. The students agreed that those peer 

groups could affect their discipline either positively or negatively. Meanwhile, 

all the head teachers indicated that there were deviant behaviours exhibited by 

students which were as a result of peer pressure in their schools. This was 

confirmed by a majority of the students who said that there were indiscipline 

problems caused by peer pressure, while a few of the students indicated that 

there were no indiscipline problems caused by peer pressure in their schools. 

This is collaborated by Kibera and Kimokat (2007) who asserts that students 

in schools belong to peer groups which exert great influence on their activities. 

Head teachers                   F   % Teachers               F          % 

Yes                                   16       100                              38          75 

No                                     0            0                                0            0 

No comment                     0            0                               13          25 

Total                                16       100                               51         100 
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4.4.3.4 Defiant behaviour as a result of peer pressure 

The head teachers and teachers were also asked to mention some of the 

deviant behaviours which were as a result of peer pressure in secondary 

schools. 

The findings revealed that truancy, coupling, visits to video halls and drugs 

substance abuse was the most prevalent deviant behaviours which were as a 

result of peer group pressure. Others include wearing of ornaments, finger 

painting, wearing of earrings, poor dressing styles and unhealthy relationships. 

Both the head teachers and teachers concurred that these indiscipline problems 

had been enhanced by the new trends in education whereby students had been 

subjected to a lot of freedom and the teachers had been left almost powerless 

in dealing with students’ indiscipline. 

4.4.3.5 Use of peer groups in improving students’ discipline 

The researcher sought opinions from students on how peer groups can be used 

to improve discipline. In their responses, students said that well behaved 

students can be appointed as peer counsellors so that they can teach others the 

positive aspects of behaviours. They can be used to advise their peers and 

educate them on the importance of being disciplined. They further said that 

peer counsellors can enlighten their fellow peers on the dangers of negative 

peer influence and how one can choose his or her friends wisely. This is 

confirmed by Nasibi (2003) who asserts that students’ peer counsellors can be 

constructively used to influence the behaviour of age mates positively. 
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4.4.4 Size of the school and students’ discipline 

The researcher wanted to find out whether the size of the school influences 

students’ discipline. 

4.4.4.1 School size and discipline  

The head teachers, teachers and students were asked to indicate whether the 

size of their schools had any influence on students’ discipline in their schools.  

The findings are presented in Table 4.12 

Table 4.12 School size and discipline 

Head teachers   F       % Teacher   F     % Students   F        % 

Yes                    11      83.3                  36   70                  135     20.8 

No                      5       16.7                  15    30                  515    79.2 

Total                  16    100                  51    100                  650    100 

 

The findings revealed that while majority of head teachers and teachers 

indicated that the school size had influence on the students’ discipline, a few 

did not agree. This is because it is difficult to handle large number of students 

especially when they are from diversified background.  The findings also 

indicated that a few students believed that the school size did influence the 

students’ discipline while the rest indicated that school size had no influence 

on students’ discipline. 
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 4.4.4.2 Class size and students’ discipline  

 Teachers and students were asked to state whether the class sizes had 

influence on students’ discipline in their schools. Their responses are shown in 

Table 4.13  

Table 4.13 Class size and students’ discipline head teachers. 

Head teachers  F       % Teacher  F       % Students  F           % 

Yes                   11      83.3                38      75                 135       20.8 

No                     5       16.7                10      20                 515       79.2 

No response      0         0                3        5                  0              0 

Total                16      100              51      100                 650       100 

 

The findings show that majority of the head teachers said that class size 

influenced the students’ discipline. The majority of the teachers indicated that 

the class size influenced discipline in their schools while a few said class size 

did not influence students’ discipline. Some of the teachers declined to 

comment. Also, a few of the students said that class size influenced students’ 

discipline in their schools while majority indicated that class size did not 

influence students’ discipline. The head teachers and teachers said that large 

classes were challenging to control compared to small classes. They further 

said that the class teachers had to consistently monitor their classes in order to 

maintain the required discipline standards. 
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4.4.4.3 School size and head teachers’ and teachers’ work  

Majority of the head teachers said that the size of their schools affected their 

work which also impacted on the students’ discipline negatively while of the 

head teachers indicated that school size did not affect their work. Similarly, 

majority of the teachers said that big schools affected their work and hence 

students’ discipline, while a few indicated that school size did not affect their 

work. Some of the teachers declined to comment. All the responses from the 

head teachers and teachers indicated that regardless of the size of their 

schools, they had put in place mechanism to deal with indiscipline problems in 

their schools. Majority of the students indicated that their school had ways of 

controlling students discipline while a few of the students said there were no 

mechanisms of controlling discipline in their schools. 

4.4.4.4 School size and discipline 

The head teachers and teachers were asked to state how school size affects 

students’ discipline in their schools. 

All the head teachers and teachers were in agreement that big schools were 

more complicated to manage in terms of students’ discipline than in small 

schools. The findings indicated that as the schools grew in terms of 

population, the indisciplined students take time to get noted and in some cases 

they are hardly noted until when it is too late. This is because the indisciplined 

students are said to hide in numbers. The findings also indicated that in big 

schools, the head teachers and teachers take long to know their students by 
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face and also by names. This was said to create room for wayward students to 

engage in misconduct without getting easily noted. This is in complete 

contrast with small schools, whereby due to their small numbers, students get 

easily known by the head teachers as well as the teachers and therefore 

chances for them to engage in indiscipline without getting noted is very slim. 

The findings further revealed that, students in big schools unlike in small ones 

exhibited diversified individual differences. Sometimes, this made it very 

difficult for head teachers and teachers to handle some of the students’ 

misconduct. They indicated that this was even made more complex by the 

different backgrounds that the students came from. 

4.4.5 Teachers’ involvement and students’ discipline 

The researcher wanted to find out whether teachers’ involvement had any 

influence on students’ discipline. 

4.4.5.1 Supervision and discipline values 

The head teachers, teachers and students were asked to say whether teachers 

play any role to inculcate discipline values when they are on duty. Their 

responses are as indicated in Table 4.14  
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Table 4.14 Supervision and discipline values 

Head teachers   F     % Teacher  F      % Students   F        % 

Yes                    16     100                38        75                 569      87.5 

No                      0         0                10        20                   81       12.5 

No response       0          0                 3        5                  0          0 

Total                 16          100                 51       100                   650     100 

 

Then findings indicated that all the head teachers believed that when teachers 

are on duty, they have an important role in discipline inculcation into their 

students. Majority of the teachers said that teachers play an important role in 

inculcating discipline values in students in their supervision role.  The findings 

further indicated that majority of the students said that teachers play an 

important role in inculcating disciplines values. This is colabollated by 

Raichena (2006) who assert that good discipline should produce obedience 

and self control. This indicates that supervision is an important ingredient in 

maintenance of high discipline standards in secondary schools.  

4.4.5.2 School administrators and discipline 

On this research question, the researcher wanted to find out whether the school 

administrators had any role in improving and maintaining discipline among 

their students. Their responses are as indicated in Table 4.15 
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Table 4.15 School administrators and discipline 

Head teachers  F        % Teacher   F         % Students   F        % 

Yes                   16         100                 51       100                  596     91.3 

No                     0            0                   0           0                   54       8.3 

No response      0            0                   0           0                    0          0 

Total                16          100                   51      100                  650     100 

 

The findings indicated that all the head teachers, teachers and majority of the 

students believed that the head teachers and their deputies had an important 

role in improving and maintaining students’ discipline. The findings further 

revealed that all the head teachers and teachers indicated that class teachers 

played an important role in shaping the students’ discipline in their classes. 

They all said that class teachers had a lot of time to interact with the students 

put them under them hence their big role in influencing their discipline. This 

was confirmed by majority of the students who indicated that their class 

teachers played a major role in solving indiscipline problems in their classes. 

4.4.5.3 Teachers’ involvement and students’ discipline 

The researcher wanted to find out from the head teachers, teachers and 

students whether teachers’ supervisory role had any influence on students’ 

discipline. 

All the head teachers said that teachers’ played an important role in 

influencing students’ discipline. Majority of the teachers concurred with the 
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head teachers, while a few declined to comment. All the students indicated 

that teachers’ supervisory role played a major role in influencing their 

discipline. The findings showed that teachers on duty, dormitory and club 

patrons, counsellor teachers and game teachers who enforces school rules 

accordingly helps a lot in curbing indiscipline problems long before they 

occur. Class teachers and teachers on duty who constantly supervises their 

students are able to handle students discipline consistently. Their commitment 

to duty determines their effectiveness in curbing indiscipline in their schools. 

The findings further revealed that constant supervision of students enables the 

teachers to have authority and control over them as well as keeping the 

students alert hence influencing students’ discipline positively. The findings 

also revealed that teachers acts as student’s role models and have a duty to 

offer guidance and counselling to them. Their presence is also very 

fundamental since students have someone to forward their problems to which 

if left unchecked could lead to mass indiscipline in secondary schools. 

Therefore, the analysis of the findings indicate that there is a significant 

relationship between  the head teachers’ work experience, peer group pressure, 

school size and teachers’ involvement and discipline of students in public 

secondary schools. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This section focuses on summary of the study, conclusions, recommendations 

and suggestions for further research. 

5.2 Summary of the study 

The purpose of this study was to examine on the school factors that influence 

students’ discipline in public secondary schools in Kinangop district in Kenya. 

The specific objectives of this study were; to identify the major discipline 

problems; to establish the extent to which the head teachers work experience 

influence students’ discipline; and to investigate the influence of peer group 

pressure on discipline among students. The study also aimed at establishing 

the influence of school size on students’ discipline; and lastly the study 

determined the influence of teachers’ supervisory role on students discipline in 

secondary schools.  

The study used the descriptive research design to gather both qualitative and 

quantitative data. The total population considered in this study were all public 

secondary schools in Kinangop district. Research instruments reliability was 

ensured through test – retest method.  The researcher then sought permission 

from all relevant authorities. 
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Questionnaire for head teachers, teachers and pupils were developed and used 

to gather pertinent information from the respondents. The questionnaires 

sought information on demographic data and on the research questions. Once 

the data was collected, analysis was done using frequencies, percentages, table 

and graphs. Reliability was computed using Peason’s correlation co-efficient 

between the scores of the even-numbered statements after which Spearman’s 

Brown Prophecy Formula was applied. Reliability was 0.9 and hence reliable.  

The study indicated that 75.3% of the respondents said there were no major 

indiscipline problems while 24.7% of the respondents indicated there were 

major indiscipline problems which included truancy, immoral relations, 

defiance to teachers and prefects, theft, poor time management, noise making, 

drugs and substance abuse, use of obscene language and misconduct between 

teachers and students. All the respondents indicated that they had put in place 

methods of dealing with these indiscipline problems in their schools.                                                        

5.3 Findings of the study  

5.3.1 Major discipline problems in public secondary schools in 

Kinangop district 

The findings showed that schools in the area of study experienced major 

discipline problems. According to the opinion of respondents, these problems 

include: truancy, immoral relationships, defiance, theft, poor time 

management, noise making and sneaking. Other indiscipline cases cited were 

use of obscene language, drug and substance abuse, funny dressing styles, visit 
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to video halls, wearing of ornaments and finger painting. The study further 

revealed that the form two and three classes were the most affected classes by 

indiscipline cases. Schools had put in place measures which helped in curbing 

most of the indiscipline cases. 

5.3.2 Head teachers’ work experience and discipline 

The findings showed that head teachers work experience had enormous 

influence on students’ discipline. Experienced head teachers tend to consult 

widely and develop ability to foresee discipline problems before they emerged 

and put in place administrative structures that would deter them. 

Further, they are able to learn the students’ mind, identify the indisciplined 

ones and help them change their behavior. Thus, experienced head teachers 

tend to set high standards of discipline for their institutions, thus impacting 

positively to the students’ behavior. 

5.3.3 Peer group pressure and students’ discipline 

The findings showed that there existed peer groups in secondary schools in the 

area of study. According to the opinion of the respondents, there were negative 

behaviors exhibited as a result. These include: truancy, coupling, visit to video 

halls and drugs and substance abuse. Other includes wearing of ornaments and 

earrings, poor dressing styles and unhealthy relationships. To solve the 

problem of negative peer influence, the findings revealed that well behaved 

students can be appointed as peer counselors so that they can teach others the 
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positive aspects of behavior and enlighten them on the dangers of negative 

peer influence and how one can choose friends wisely. 

5.3.4 School size and students’ discipline 

The findings showed that big schools were complicated to manage in terms of 

students’ discipline than in small schools. This is because in big schools, 

indisciplined students take long to get noted until when it is too late. They also 

take long to get known facially or by names. This creates room for wayward 

students to engage in misconduct without getting easily noted. The findings 

further revealed that in small schools, students get easily known and therefore 

chances to engage in indiscipline without getting noted is very slim. To solve 

the problem of big numbers, the findings revealed that proper mechanisms of 

consistent monitoring need to be put in place in order to maintain the required 

discipline standards. 

5.3.5 Teachers’ involvement and students discipline 

The study showed that teachers’ involvement in monitoring of students 

discipline is very crucial. Teachers’ presence among the students is a boost to 

good discipline since they do inculcate into them the right values of life. 

Enforcement of school rules by teachers help in curbing indiscipline problems 

long before they occur. Further, constant monitoring of students enables the 

teachers to have authority and control over them. This help in keeping the 

students alert hence influencing students’ discipline positively. The findings 

further revealed that teachers acts as students’ role models and have a duty to 
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offer guidance and counseling. Their presence is fundamental since students 

have someone to forward their problems to which if left unchecked could lead 

to mass indiscipline. 

5.4 Conclusion 

This study concluded that there were a number of major indiscipline problems 

in secondary schools in Kinangop district which needed to be given some 

attention. The head teachers’ work experience influenced students discipline a 

lot. All the head teachers, teachers and majority of students who took part in 

the study concurred that long experience for the head teacher was a pre-

requisite to good discipline. 

Peer group influence was found to be contributing to students’ indiscipline. 

All the head teachers, teachers and majority of students were in agreement on 

this issue. The study therefore concludes that there needs to be strong 

supportive peer group activities that could influence the students positively. 

The counselling and guidance department needs to be strengthened too. 

The study further concluded that school size is a factor that contributed to 

students’ indiscipline in secondary schools. It was therefore recommended that 

proper mechanisms need to be put in place to check indiscipline irrespective of 

the school size. 

Lastly, the study concluded that teachers’ involvement should enhance 

students’ discipline as well. Thus supervisory gaps should be avoided by all 
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means. This offers effective ways of dealing with students’ problems before 

they explode. 

5.5 Recommendations 

Based on the findings it is recommended that tough measures needs to be put 

into place in order to minimize the occurrence of the major discipline 

problems in the region. The head teachers and teachers should work hand in 

hand with boards of management and the ministry of education in order to 

raise the discipline standards in the area. Indiscipline should be fought 

ruthlessly to stop it from spreading among students in secondary schools. This 

can go a long way in impacting positively in the academic performance in the 

region. 

The Teachers Service Commission should make sure that well experienced 

and qualified head teachers are the ones who are deployed to secondary 

school. This is important because qualified head teachers do offer robust 

leadership hence minimal indiscipline problems in their schools, since they are 

able to foresee discipline problems long before they occur and offer prompt 

solutions. This leads to discipline and academic stability leading to realization 

of the national goals of education. 

Head teachers need to strengthen guidance and counseling department in their 

schools. Counselor teachers need to be appointed and trained in order to help 

students cope with challenges of life which are as a result of peer pressure. 

Peer counselors need to be appointed and also trained in order to equip them 
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with the relevant skills to become effective counselors in their schools. 

Guidance and counseling sessions should be set aside and adhered to strictly. 

School administrators should actively involve teachers in management of 

students’ discipline. This enhances teamwork in the management of students. 

Their active involvement would keep students on their toes all the time hence 

help in maintaining the desired discipline standards. This helps in detecting 

and curbing indiscipline elements as they arise. 

Prudent management of big schools should involve establishment of strong 

administrative structures which includes departments run by qualified heads of 

department. In consultation with the head teachers, they should be given 

power to implement school policies with an aim of improving efficiency in the 

management of the schools. This would lighten the school administrators’ 

work hence enabling them deal with emerging discipline issues, thus 

impacting positively in the behavior of the students. 

5.6 Suggestions for further research  

Based on the limitations and delimitations of the study, the researcher makes 

the following suggestions for further research. 

1. A research needs to be done on whether there are any other factors that 

influence students’ discipline in public secondary schools. 

2. A study should be carried out on how discipline in private secondary 

schools compares with discipline in public secondary schools. 
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3. A research needs to be conducted on how supervision can be enhanced 

to counter the ever rising indiscipline cases in secondary schools.  
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APPENDICES 

APPENDIX I 

LETTER OF INTRODUCTION 

UNIVERSITY OF NAIROBI, 

P.O BOX 30197(00100), 

NAIROBI. 

 

TO 

THE PRINCIPAL, 

…………………… Secondary school, 

P.O Box …………….., 

South Kinangop. 

 

Dear Sir/Madam, 

RE: REQUEST FOR ASSISTANCE ON FILLING RESEARCH 

QUESTIONNIARE 

I am a postgraduate student pursuing a master of education degree in the 

University of Nairobi in the department of Educational Administration and 

planning. I am conducting a research on “School factors influencing 

students’ discipline in secondary schools in Kinangop district, Kenya”. 

The questionnaire is basically for research purpose only. Please respond to all 

the items and do not put down your name or of your school anywhere on the 

questionnaire. 

 
Your’s faithfully 
 
 
Kimani Joshuah Wainaina 
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APPENDIX II 

QUESTIONNAIRE FOR HEADTEACHERS 

This questionnaire is designed to gather information about the “school factors 

influencing students’ discipline in public secondary schools in Kinangop 

district”. Your responses will be used for the purpose of this study; hence do 

not identify yourself or school. Please indicate the correct options as correctly 

and honestly as possible by putting a tick [٧] on one of the options. For the 

question that requires your opinion, use the spaces provided. Please respond to 

all questions. 

SECTION A: Demographic Information 

1. What is your age? 

 Below 25               [  ]             26 - 35 years       [  ]    

36 – 45 years         [  ]    Over 45 years      [  ] 

2. What is your gender? 

Male      [  ]    Female    [  ]   

3. By means of a tick indicate your academic qualification? 

M. Ed          [  ] B. Ed [  ] MA/MSC    [  ]   B.Ed (Science)[  ] 

Untrained    [  ]    BA (BSC) PGDE  [  ]SI                 [  ]  

  Diploma     [  ]    

Any other specify …………………………………………………. 

4. What is the majority sex in your staff? 

Male ………………………………Female …………………………… 

5. What is your teaching experience before headship?……. years. 

By means of a tick, please indicate how long you have been a head teacher 
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Below 5 years        [  ] 6 – 10 years    [  ]11 – 15 year [  ]16 – 20 year   [  ] 

Over 20 years         [  ] 

6. How long did you serve as the deputy head teacher? 

Nil [  ] Less than 3 years  [  ] 3 – 6 years [  ] 7 – 10 years [  ] 

Above 10 years  [  ] 

7. (a)Have you ever attended any in-service course? Yes       [  ] No        [  ] 

Specify………………………………………. 

SECTION B 

Part I – Major discipline problems in public secondary schools 

8. Are there any major discipline problems in your school? 

Yes [      ]    No [    ] 

 9. Do you have ways of dealing with these problems? 

      Yes [      ]    No [    ] 

  10. Do you have a written set of rules and regulations in your school? 

 Yes [      ]    No [    ] 

  11. How do you deal with major discipline problems in your school? 

Part II - Head teacher’s work experience influence on students’ discipline. 

12. Do you think head teacher work experience has any influence on students’ 
discipline? Yes [      ]    No [    ] 

13. Do you involve other personnel in solving discipline problems in your 

school? Yes [      ]    No [    ] 
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14. Do you think head teacher in service courses/ training influences students’ 

discipline in secondary schools? Yes [      ]   No [    ] 

15. (a) Do you think there is any relationship between head teachers work 

experience and discipline? Yes [      ]   No [    ] 

(b)  Give reasons to your response_________________________________ 

Part III Influence of peer group pressure on students’ discipline 

16. Does peer pressure affect discipline in your school? 

Yes [      ]    No [    ] 

17. Do you involve guidance and counseling department in dealing with 

influence of peer pressure? Yes [      ]    No [    ] 

18. Have you put in place measures to curb negative peer influence on 

discipline in your school? Yes [      ]    No [    ] 

 19. (a) Is there any deviant behavior caused by peer pressure in your school? 

           Yes [     ]                                             No [    ] 

( b) What deviant behavior in your school is as a result of peer pressure? 

_____________________________________________________________ 

Part IV Influence of school size on students’ discipline 

20. Do you think school size has any influence on discipline? 

Yes [      ]    No [    ] 
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21. Does the size of your class influence students’ discipline? 

  Yes [     ]    No [    ]  

22. Depending on the size of your school, do you have mechanisms of 

containing indiscipline? Yes [      ]    No [    ] 

23. (a) Does the size of your school affect your work hence discipline of the 

students? Yes [      ]    No [    ] 

 (b) How does the school size affect discipline in your school? 

_______________________________________________________________ 

 Part V Influence of teacher’s supervisory role on students’ discipline 

24.  Do you think the teacher on duty play any role in inculcating discipline 

values in students? Yes [      ]    No [    ] 

25.  Do you think the school administrators have any role in improving and 

maintaining discipline among students? Yes [      ]  No [    ] 

26.  Do you think class teacher’s supervisory role has any influence on 

students’ discipline? Yes [      ]    No [    ] 

Give reasons to your comment. 

27.  (a) Do you think teachers supervisory role has any influence on students’ 

discipline? Yes [      ]    No [    ] 

 (b) Give reasons to your response _________________________________ 
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APPENDIX III 

QUESTIONNAIRE FOR TEACHERS 

This questionnaire is designed to gather information about the “school factors 

influencing students’ discipline in public secondary schools in Kinangop 

district”. Your responses will be used for the purpose of this study, hence do 

not identify yourself or school. Please indicate the correct options as correctly 

and honestly as possible by putting a tick [٧]on one of the options. For the 

question that requires your opinion, use the spaces provided. Please respond to 

all questions. 

PART A: Demographic Questions 

1. What is your age?   

Below 25 years     [  ]              26 - 35 years        [  ]    

36 – 45 years         [  ]    Over 45 years      [  ] 

2. What is your gender? 

Male      [  ]    Female    [  ]   

3. By means of a tick indicate your academic qualification? 

M. Ed          [  ]    B. Ed (Arts)  [  ] 

MA/MSC    [  ]     B.Ed (Science) [  ] 

Untrained    [  ]    BA (BSC) PGDE  [  ] 

SI                 [  ]     Diploma  [  ]    

Any other specify 

………………………………………………………………………. 
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6. What is the majority sex in your staff? 

Male ……………………………… 

Female …………………………… 

Equal …………………………….. 

PART B 

Part I – Major discipline problems in public secondary schools 

7.Are there any major discipline problems in your school? 

Yes [      ]    No [     

 8. Do you have ways of dealing with these problems? 

      Yes [      ]    No [    ] 

9. Do you have a written set of rules and regulations in your school? 

 Yes [      ]    No [    ] 

10. How do you deal with major discipline problems in your school? 

_____________________________________________________________ 

Part II - Head teacher’s work experience influence on students’ discipline. 

11. Do you think head teacher work experience has any influence on students’ 
discipline? Yes [      ]    No [    ] 

12. Does the head teacher involve other personnel in solving discipline 

problems in your school? Yes [      ]    No [    ] 

13. Do you think head teacher in service courses/ training influences students’ 

discipline in secondary schools? Yes [      ]   No [    ] 
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14. (a) Do you think there is any relationship between head teacher’s work 

experience and discipline? Yes [      ]  No [    ] 

(b)  Give reasons to your response 

_____________________________________________________________ 

Part III Influence of peer group pressure on students’ discipline 

      15. Does peer pressure affect discipline in your school? Yes [      ] No [    ] 

16.  Is guidance and counseling department involved in dealing with influence 

of peer pressure? Yes [      ]  No [    ] 

17. (a) Are there any measures put in place to curb negative peer influence on 

discipline in your school? Yes [      ]  No [    ] 

  (b) What deviant behavior in your school is as a result of peer pressure? 

_____________________________________________________________ 

_____________________________________________________________ 

Part IV Influence of school size on students’ discipline 

18. Do you think school size has any influence on discipline? 

Yes [      ]    No [    ] 

19.  Does the size of the classes influence students discipline in your school? 

  Yes [     ]    No [    ]  
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       20. Depending on the size of your school, do you have mechanisms of 

containing indiscipline? Yes [      ]    No [    ] 

        21 (a) Does the size of your school affect your work hence discipline of the 

students? Yes [      ]    No [    ] 

 (b) How does the size of the school affect discipline in your school? 

 ______________________________________________________________ 

Part V Influence of teacher’s supervisory role on students’ discipline 

22. Do you think the teacher on duty play any role in inculcating discipline 

values in students? Yes [      ]    No [    ] 

23. Do you think the school administrators have any role in improving and 

maintaining discipline among students? Yes [      ]  No [    ] 

24. Do you think class teacher’s supervisory role has any influence on students’ 

discipline? Yes [      ]    No [    ] 

Give reasons to your comment. 

25. (a) Do you think teacher’s supervisory role has any influence on students’ 

discipline? Yes [      ]    No [    ] 

 (b) Give reasons to your response 

____________________________________________________________ 

 

 



77 
 

APPENDIX IV 

STUDENTS’ QUESTIONNAIRE 

This questionnaire is designed to gather information about the “school factors 

influencing students’ discipline in public secondary schools in Kinangop 

district”. Your responses will be used for the purpose of this study, hence do 

not identify yourself or school. Please indicate the correct options as correctly 

and honestly as possible by putting a tick [٧]on one of the options. For the 

question that requires your opinion, use the spaces provided. Please respond to 

all questions. 

Section A 

Background information 

1. Your sex Male [     ]  Female [    ] 

2. Your age  [     ] 

3. Which class are you inF1 [    ]     F2   [    ]        F3 [    ]     F4 [    ] 

4. How many students are in your class? ________________ 

5. Which grade did you attain in your last examination? ____________ 

Section B 

Part I Major discipline problems in public sec schools 

6. Are there any indiscipline cases in your school? Yes [      ] No [    ] 

7. Is there any person who deals with indiscipline cases in your school? 

 Yes [      ]    No [    ] 
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8. Is the prefects’ body involved in solving indiscipline cases in your  

school? Yes [      ]    No [    ] 

9. Is there any form in your school which is mostly affected by  

indiscipline cases? Yes [      ]    No [    ] 

Which one ___________________ 

10. (a) Are there any major indiscipline problems in your school? 

 Yes [      ]    No [    ] 

(b) If any which ones? ______________________________________ 

Part II Head teacher’s work experience influence on students’ discipline 

11. Does the work of the head teacher affect your discipline? Yes [      ]   

No [    ] 

12. Does your head teacher’s period of stay in your school influence your  

discipline? Yes [      ]    No [    ] 

13. Does the head teacher involve other teachers in solving indiscipline  

problems  in your school? Yes [      ]    No [    ] 

14. Does your head teacher speak frequently about indiscipline cases in  

your school? Yes [      ]    No [    ] 

15. (a)Do you think head teachers work experience influence discipline of 

the students in your school? Yes [      ]    No [    ] 

(b) Give reasons to your response. ___________________________________ 

Part III Peer group influence on students discipline 

16. Are there any students peer groups in your school? Yes [      ] No [    ] 
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17. Do you think peer groups affects discipline of students in your school? 

     Yes [      ]    No [    ] 

18. Do you have guidance and counseling sessions in your school? 

     Yes [      ]    No [    ] 

19. Do you think peer group causes peer pressure leading to indiscipline  

 problems?      Yes [      ]    No [    ] 

20.  How can peer group be used to improve discipline in your school? 

 _______________________________________________________ 

Part IV School size influence on students’ discipline 

21. Does the size of your school affect students’ discipline? Yes [  ]No [  ] 

22. Does the size of your class affect the students’ discipline? 

Yes [  ]No [ ] 

23. Does your school have ways of controlling students’ discipline?  

Yes [      ] No [    ] 

24. What are the methods that have been put in place to control discipline 

in your school? ____________________________________________ 

Part V Influence of teacher’s supervisory role on students’ discipline 

25. Do your teachers play any role on the school’s discipline? 

  Yes [      ]No [    ] 

 

26. Does your class teacher help students in dealing with indiscipline 

cases? Yes [      ]    No [    ] 
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27. Does the head teacher play any role in shaping students’ discipline in 

your school? Yes [      ]    No [    ] 

28. Does the guidance and counseling department help students’ affected 

by indiscipline in your school? Yes [      ]    No [    ] 

29. (a) Do you think teachers should be involved in improving and 

maintaining discipline of students in your school?  Yes [      ] No [    ] 

(b) Why do you think that they should be involved? __________________ 

 

 

 

 

 

 

 

 

 

 

 

 



81 
 

APPENDIX V 

RESEARCH AUTHORIZATION FROM NCST 
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APPENDIX VI 

RESEARCH AUTHORIZATION FROM D.C
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APPENDIX VII 

RESEARCH AUTHORIZATION FROM D.E.O 
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APPENDIX VIII 

RESEARCH PERMIT  

 

 

 

 

 

 

 


