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ABSTRACT

The purpose of this study was to evaluate impathefree primary education policy
on quality of education in public primary schoalsMombasa County, Kenya. The
study was carried out within Mombasa County, Kefyae research design employed
was descriptive survey design. The target populatmmprised of 88 public primary
schools within Mombasa County, distributed withine tfour old constituency
boundaries of; Mvita, Changamwe, Likoni and KisauFiere are a total of about
1645 teachers, deputy head teachers and head teathi@ose schools. Out of the 88
public primary schools, a sample population of @mpry schools were picked
through stratified random sampling and the entd® &achers, deputy head teachers
and head teachers in those schools were selectaehthcensus sampling technique.
The data collection instruments used included; tpm@saires, interview schedule,
observation schedule and content analysis of dooten&he reliability of these
instruments was determined using test retest tqabniSpearman Rank Correlation
Coefficient as well as piloting. Validity of the gstrtument was determined through
seeking expert opinion from the supervisor and rolbeturers. Analysis of the data
was done using Statistical Package for Social 8sisn(SPSS) software and data
presented in form of tables among others. The stiadyd out that with the
implementation of the FPE policy, access to primaducation had increased
tremendously. However, with increased enrolment ecaslong some quality
challenges. Increased enrolment did not come aleitly increase in number of
teachers and increase in school infrastructure nMbae, though not adequately, the
policy has been lauded for increase in provisionteaiching and learning materials
such as textbooks. Based on these findings, thiy secommends the need for the
government to allocate additional funding to emptogre teachers to reduce pupil
teacher ratio, improve on schools infrastructurehsas classrooms so as to create
conducive learning environment and avail more uttional materials among others.
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CHAPTER ONE
INTRODUCTION

1.1 Background of the Study
World over, Education is perhaps the most importaintall human rights. It is

prerequisite to many rights guaranteed in the UsaleDeclaration of Human Rights
(UDHR), (Article 26 in the UDHR). For both develap@and developing countries,
Primary education is the first stage of compulsesiycation offered by the countries
system of education. It is preceded or comes &by class, pre-school, pre unit, or
nursery education, and eventually lower and uppengry schools which are later
followed by secondary education (Lewin, 1999). lorth America, this stage of
education is usually known as elementary educadioth is generally followed by
middle school. In the United States of America (yS2ducation is very much a part
of daily lives with more than one in every four peoin the U.S. aged 3 and older

enrolled in school in 2000 (American Recovery amihRestment Act of 2009).

In the USA, 76.6 million students in various leagniinstitutions in the year 2000
consisted of ; 5.0 million enrolled in nursery seh@rekindergarten (preK)), 4.2
million in kindergarten, 33.7 million in elementagchool, 16.4 million in high
school, 14.4 million in college (undergraduate) @ million in graduate school
(Journal of Embassy of USA in Japan, 2000).

This is as compared to 101.5 million students inoes learning institutions in the
year 2012 which consisted of; 49.5 million studeamisolled in public elementary and
secondary schools. Of these students, 34.6 milliere enrolled in prekindergarten
(preK) or nursery school through grade 8, and ilBon were enrolled in grades 9
through 12. An additional 5.3 million students dla@ in private high schools, in fall
2012, a record 21.6 million students enrolled inekitan Tertiary colleges. Total
undergraduate enrolment in degree-granting postsecy institution, increased to
21.0 million in 2011/2012 while graduate studemt'solment increased to 4.1 million
in fall 2011/2012 (U.S. Department of Education,tibi@al Centre for Education
Statistics. 2012).

In brazil, enrolment rates in early childhood amdnary education among three-year-
olds rose from 21% in 2005 to 32% in 2010 (far etbe Organisation for Economic

1



Co-operation and Development (OECD) average of 66%h)jle those rates among
four-year-olds increased from 37% to 55% duringgame period (below the OECD
average of 81%). Enrolment rates among five-yeds-ohave also increased
substantially, from 63% in 2005 to 78% in 2010—maldser to the OECD average of
88%. Some 92% of six-year-olds in Brazil attendedlyechildhood or primary
education in 2012. This is a clear improvement @05, when only 83% of six-
year-olds attended that level of education, buk fstils short of universal primary
education for six-year-olds found across OECD coesit (Katarzyna Kubacka, 2012)

In Africa, over the past decade several countnesib-Saharan Africa have abolished
primary school tuition fees as part of renewednapts to revive their education
systems which have been in decline, and even sdfferduced enrolments after the
initial growth following independence. Whereas Ire teighties and early to mid-
nineties, cost-sharing had been a policy promoted iniernational financial
institutions such as the World Bank, the direct ardirect costs to parents of their
children’s education became obstacles to theind#iece and continued enrolment.
The inability of parents to afford such costs tell girls disproportionately, typically
being the first to be pulled out or allowed to da of school (Sifuna, 2005).

In Malawi, Free primary education was introduced Gatober 1994 following

announcement in June by the newly elected Goverhbrenght into power through
the first multi-party elections since Independefldgomeka, 2002). In the first year
of Free Primary Education (FPE), enrolments ina@dasy over 50% from 1.9m in
1993/4 to about 3.2m in 1994/5. Net enrolmentsrgod=PE had been 58% for girls,
increasing to 73% by 1996; and 58% also for boys,dmly increasing to 68% by
1996. Gross enrolments increased from 67.9% in /1989 158.1% in 1999/2000.
Male and female gross enrolment rates were comjeanali999/2000: at 157.9 and
158.3%, respectively (UNESCO, EFA Global Monitoridgit, 2002).

Zambia also started offering free primary education the year 2002. The
Government declared that education would be frealigpupils’ from grades 1 —.7

Before introduction of free primary education innizia, Net enrolment rates fell
through the late1990s, from 70.4% in 1996 to 6511%2001. Even with the inclusion
of children in community schools, geared toward ninest vulnerable, such as AIDS
orphans, the net enrolment rate was 68.5% in 2B0d children in the intake year,



aged 7, in 2001 it is estimated that 55.6% wereemoblled in schools. During the
same period, gross enrolment rates also fell, f8&10% in 1996 to 76.9% in 2001
(World Bank, 2003). In the first year of FPE, 20@&mary enrolments grew by 7%
compared with only 2% in the prior year, and gressolment increased to 81%,
whereas in prior years it had ranged between 78786 The net intake rate declined
in this first year of FPE, and the net enrolmené iacreased by 1%, indicating that
the enrolment gains were likely to be of childramtside the official school-going

ages. The Zambian government through Zambia Ministreducation indicated that
enrolment in both primary and secondary schoolge@r 2012 stands at 7.8 million
children compared to 7.6 million in year 2011. Setary schools have 1.9 million

students while primary schools have 5.9 millioniufZambia Government Ministry

of Education, 2012).

Tanzania introduced Free primary education in 20&hely as part of the Poverty
Reduction Strategy (PRS) process, having been pocated into the Education

Sector Development Programme, which has providedrdmework for partnerships

with the international development community sint®e appraisal in early 1999

(World Bank, 2001). A gross enrolment ratio of 98961980 had declined by the
early 1990s to below 70%, and in 1999/00, the yedore FPE was introduced, the
gross enrolment rate was even lower, 63%, the neilraent rate reaching only

46.7%. There were severe shortages of classroasksdinstructional materials and
teachers’ housing, as well as insufficient numlzérseachers to cater for the school-
aged population (Sumra, Suleman, HakiElimu, 2002).

In Uganda Universal Primary Education (UPE) wasomticed in January 1997.
Education was seen as an important foundation e@fRbverty Eradication Action
Plan of which the Education Sector Investment Rnogne (ESIP) was a key building
block. Gross enrolment in 1995 was 74.3%. Primarolenent in 1996 was 2.7
million. By 2000/1, gross enrolment had reached .8%5 indicative of the

considerable number of over and under-age pupitgled. By 2002, this had risen to
7.2 million pupils (Government of the Republic oj&hda, Ministry of Education and
Science report, 2003).

Kenya began a campaign for free primary educatfter andependence in 1963. In
the 1963 elections, when the Kenya African Natiodaion (KANU) became the



ruling party their manifesto committed the partyoftering a minimum of seven years
of free primary education. In the 1969 election ifesto the party again re-echoed its
commitment to providing seven years of free primagucation. In 1971, a
presidential decree abolished tuition fees for fhistricts with unfavourable
geographical conditions since these were said tkerttze populations in these areas
poor. A second presidential decree on 12 Decen®é&3 dluring the celebration of the
“Ten Great Years of Independence” claimed to hanmidiht the country close to
achieving “universal free primary education.” Theedtive provided free education
for children in standards I-1V in all districts dfhe country. It went further and
provided a uniform fee structure for those in stadd V-VII in the whole country.
The fee charged was Kshs. 60/- per child per anrfubsequent directives went
further and abolished school fees in primary edanafl he total enrolment figure for
standards one to six increased from 1.8 millionl8v3 to nearly 2.8 million in
January 1974/5 (Ministry of Education, 2003).

However due to increased number of student anddatkcilities to manage such big
number, the management of school started chargiiditg levy, which was even
higher than the school fee. Many of the childrenowiad enrolled dropped out,
following the introduction of the building levy. €hhigh dropout rates were a
response, not only to the very high levies, bub &isthe quality of education that was
being offered following the government interventidie poor quality was in terms
of congestion in classrooms and untrained teadirgstry of Education, 2003). In
1973, the teaching force stood at 56,000, out odrwH2,600 were professionally
unqualified. In 1974, an additional 25,000 teaclweese needed for the new classes.
By 1975, the number of unqualified teachers stao#0z2000, out of a teaching force
of 90,000 teachers. With such a teaching environjiegh dropout rates in primary
education became inevitable. Overall, the effectgokernment intervention in
primary education and the implications arising ofuit made primary education much

more expensive than before (Ojiambo, 2009)

Following failure of previous attempts to introducee primary education a renewed
effort was established in the year 2003 by a nesldgted government of National
Rainbow Coalition (NARC) which used FPE as onehef tampaign platform to win
the election. This entailed the abolition of toitifees, which contributed to increased

costs of education to parents and accounted larfgelyhe decreasing primary and
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secondary school enrolments in the 1990s. Followhigyannouncement, enrolments
increased from about 5.9 million in 2002 to abou® Willion pupils by 2004,
resulting in a gross enrolment rate of 104% congavigh 87.6% in 2002 (MOE,
Education Statistical Booklet 2003-2007). The avai primary Gross enrolment rate
(GER) was 114.7% in 2007 (116.9% for boys and 1%2.tbr girls). The
improvement in enrolment is attributed to introdoict of free primary education
policy in 2003. The national primary school Net @nrent Rate (NER) was 92% in
2007. Coast province, which Mombasa County is gaati 81% NER which was
below the national average (MOE, School MappingaD&011).

The national Gross Enrolment Ratio (GER) at primawel rose from 88.2% in 2002

to 110.0% in 2009. The GER for girls increased fi@®nb% to 107.2% while that of

boys increased from 88.9% to 112.8% over the saeneg A GER of over 100%

shows that children outside the national primanyost age are enrolled in primary
school, mainly as overage children for the prima&agucation cycle. The Net

Enrolment Ratio (NER) has also been on an incrgasend between 2002 and 2009
as shown in Table 1.2 below. The NER increased frgm3% in 2002 to 92.9% in

2009, which means that 7% of eligible age childvegre not accessing primary
education in 2009. There are wide regional disgarite.g. the 2009 NER for North
Eastern Province was 35.5% as compared to 92.9%naldy. This means that North

Eastern province is unlikely to meet the MDG targét100% access in primary
education by 2015 (MOE, Education Statistical BebR003-2007-EMIS 2009).

Total primary school enrolment is expected to gedva stable rate during the period
from 2010 to 2015 following the stabilization ofettimpact of FPE which began in
2003. Enrolment in public primary schools is setirtorease from about 8 million
pupils in 2009 to 9.2 million in 2012 and 10.5 moil by 2015. Total primary school
enrolment (public and private) increased from Yiaml pupils in 2009 to 10 million
in 2012 and is expected to increase to 11.5 mikipr2015 (MoE, Policy Framework
for Education Paper 2012).

The projected number of public primary school tesishas required using a PTR of
40:1 was expected to increase to 221,296 in 20ttording to the Teachers Service

Commission (TSC) secretary general, teachers’ apertat primary education is



estimated at 80,000 (the Standard newspaper, Ap2013). Private primary schools
enrolment is expected to increase from 793,683Ipupi2007 to 967,722 pupils by
2015. Assuming a class size norm of 50:1, the requnumber of public primary
school classrooms in 2015 is projected at 229,248,from 193,000 in 2007.
Automatic progression/transition of pupils from ogeade to the next and from
primary school level to secondary education is pseg (MoE, Policy Framework for
Education Paper 2012).

Mombasa County is one of the 47 counties in Kemygated at the Kenyan coast.
Recent changes to the learning system have maaanyrieducation free but myriads

of challenges have hampered achievement of queditigation.

Quality education is the sixth goal of Education &l (EFA), and after a period of
focus on access and implementation of free pringhycation in Kenya, there is
increasing attention being paid to quality of feskication on offer. There are several
ways of assessing quality, some based on empieicalence, others on intuitive
judgment and perceptions. What is clear accordingsearch is that how well pupils
are taught and how much they learn have an impath® kind of interest they will
have in schooling (Fehrler, Michaelowa & Wecht@pQ7).

Achievement is an indicator of educational qualitgyever, achievement results can
be interpreted meaningfully only in the contextlué system that produced them. To
comprehensively understand and evaluate the qualigducation, it is important to
examine all the aspects of school quality and thgswn which environmental factors
both inside and outside the school community mégcafjuality indicators.

1.2 Statement of the Problem
Introduction of the free primary education policyKenya in the year 2003 followed

a political promise made by the National Rainbowalion (NARC) during its
campaign trails of 2002 and it was not an idea wmught through. Despite the
initial applause received by the initiative followsi increase in access to free primary
education, myriads of challenges have also beeartexpmaking it difficult to sustain
the desired quality educational benchmarks.

There is clearly a lot of similarity across diffetecountries’ on the effects of

introducing free primary education. What is inditgile is that abolishing tuition fees
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overcomes some of the obstacles to attending schsalan be attested by the gross
and net enrolment rate increases shown in varitudies. According to data from
Policy Framework for Education Paper of April 2012 National Gross Enrolment
Ratio (GER) at primary level increased from 91.224999 to 109.8 % in 2010. The
Net Enrolment Rate (NER) increased from 68.8 % 999lto 91.6 % in 2007 to
92.5% in 2008 and further to 92.9% in 2009.

This consistent increase in enrolment of pupilshait increase in number of
teachers, instructional materials as well as schabfastructure has paused a
challenge to quality of education by underminingneoquality benchmarks such as;
ideal pupil teacher ratio, pupil classroom ratiapip textbook ratio and pupil toilet

ratio among others.

These emerging challenges have called for the tetake stock of the successes and
failures of the FPE programme. Meanwhile, theré& iany previous study known to
the researcher carried out on impact of FPE paityguality of education in public
primary schools in Mombasa County. An importantgjoa to address is whether
this increased quantitative access has been rdalitbout decrease in quality. This
study therefore will act as an important initis¢sttowards finding an answer to this

critical question.

1.3 Purpose of the Study
The purpose of the study was to evaluate the impfaitee primary education policy
on quality of education in public primary schoaidMombasa County Kenya.

1.4 Objectives of the Study
The study was guided by the following objectives:

1. To examine how implementation of free primary ediacapolicy has impacted
on pupil enrolment and influenced quality of edigratn public primary schools

in Mombasa County.

2. To find out how implementation of free primary edtion policy has impacted on
teacher pupil ratio and influenced quality of edimain public primary schools

in Mombasa County.



3.

To establish how implementation of free primary @tion policy has impacted
on provision of instructional materials and quabtfyeducation in public primary

schools in Mombasa County.

To assess how implementation of free primary edecgiolicy has impacted on
adequacy of school facilities and quality of ediarain public primary schools in

Mombasa County.

1.5 Research Questions and Research Hypothesis

The study was guided by both research questionsemadrch hypothesis as shown
below.

1.5.1 Research Questions
The study was guided by the following research tioes.

1.

How has implementation of free primary educatiodigyoimpacted on pupil
enrolment and quality of education in public prignaschools in Mombasa

County?

How has implementation of free primary educatiotigyoimpacted on teacher
pupil ratio and quality of education in public pany schools in Mombasa

County?

How has implementation of the free primary educatmolicy impacted on
provision of instructional materials and quality @ducation in public primary
schools in Mombasa County?

How has implementation of the free primary educatmolicy impacted on
adequacy of school physical facilities and quatifyeducation in public primary

schools in Mombasa County?

1.5.2 Research Hypothesis
The study was guided by the following research hiypsis:

Ho.

There is no relationship between implementatibrir@e primary education
policy and pupil enrolment and qualityf education in public primary

schools in Mombasa County Kenya



H1l. There is relationship between implementatiorreé forimary education policy
and pupil enrolment and quality of education irblpu primary schools in
Mombasa County, Kenya.

Ho.  There is no relationship between implementatibriree primary education
policy and Low teacher pupil ratio and qualityeofucation in public
primary schools in Mombasa County Kenya

H1l. There is relationship between implementation afefrprimary education
policy and Low teacher pupil ratio and qualityeafucation in public
primary schools in Mombasa County Kenya

Ho.  There is no relationship between implementatibrir@e primary education
policy and provision of instructional materialsdaguality of education in
public primary schools in Mombasa County Kenya

H1. There is relationship between implementation afefrprimary education
policy and provision of instructional materialsdaquality of education in
public primary schools in Mombasa County Kenya

Ho.  There is no relationship between implementabbriree primary education
policy and adequacy of school physical faciliteesd quality of education in
public primary schools in Mombasa County Kenya

H1. There is relationship between implementation i&ef primary education
policy and adequacy of school physical facilitesl quality of education in

public primary schools in Mombasa County Kenya

1.6 Significance of the Study
The study highlights on various challenges thasarfoom the implementation of the

free primary education policy in public primary sos in Mombasa County, Kenya.
It looks at various aspects of educational qualitgd how it has been impacted on by

implementation of the FPE policy.

It offers suggestions and recommendations thatseitk to solve educational quality
crisis resulting from the implementation of theefigrimary education policy in public
primary schools in Mombasa County as well as ofhdalic primary schools across
the country. It directly or indirectly offers valbig information to various education
sector stakeholders such as Ministry of Educatiomri#e and Technology, Kenya

National Examinations Council, Teachers Service fsgion, Kenya National



Union of Teachers, Kenya Primary Schools Heads @aton, United Nations

Children's Fund among others.

This study offers reference material for futureeseshers in the field of education

guality and also gives suggestions on possiblesdgduture research.

1.7 Basic Assumptions of the Study
The study was carried out under the following assuptions.

1. It was assumed that there are factors that affecstandard of quality education
in public primary schools in Mombasa County Kenya.

2. That the sample identified will be a representati¥¢éhe whole population under
study.

3. That all the respondents will give honest and fultmesponses during their

interaction with the researcher and or the reseéasthuments.

1.8 Delimitations of Study
The scope of the study was limited to the publimpry schools in Mombasa County.

The County has got 88 public primary schools. Theur@y is made up of six
Constituencies; Changamwe, Kisauni, Likoni, JomMyali and Mvita. However,
Nyali and Jomvu are new constituencies curved duKisauni and Changamwe
constituencies respectively and have not beenrettto educational map, therefore;
this study used the old constituency boundarieshvhiso factors the two new ones
under its ambit. The old constituencies have goyimg number of public primary
schools. Changamwe constituency has 19 public pyimschools, Kisauni
constituency has 24 public primary schools, Likawinstituency has 17 public

primary schools and Mvita constituency has got @8lip primary schools.

The study discusses four variables that impactuality of education following the
implementation of the FPE policy. The variablesude; Enrolment, Pupil Teacher

Ratio, Instructional materials and Schools infracture.

1.9 Limitations of Study
The study encountered some challenges during dertaking. Mombasa County is

substantially vast, covering both mainland and thland of Mombasa. It was
challenging for the researcher to traverse thereerntounty. Owing to that the
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researcher opted to work with minimum acceptabiepa of 10%. Of the 88 Public
primary schools in Mombasa County the researchrapkal only 9. The number may
not be sufficient to generalize the findings to thetire county. However, the
researcher tried to ensure balanced and equitaplegentation of the population by

employing varied sampling techniques.

Some of the respondents were uncooperative and mettened the questionnaires,
pegging the return rate to 83%, further comprongisire generalizability of the study
results. The reduced return rate may have beenilocot@d to by suspicion on the part
of the respondents. The researcher tried to allagd fears by attaching letter of
transmittal to every questionnaire explaining tinat research was intended for purely

academic purpose.

Some of the schools under study never kept redorgsast years making reference to

old data such as school roll impossible.

1.10 Definitions of Significant Terms
Teacher Pupil Ratia This is the average number of pupils (studgms)

teacher at a specific level of education invam

school/learning institution per year.

Pupil Enrolment: Refers to number of pupils or student in a legyn
institution in a given grade or level of educatio
regardless of age. Typically such data is cadiectt the

beginning of a school-year.

Instructional Materials : These are class requirement, such as teachieg aid
audio visual materials, chalks, textbooks ardr@se
books among others used by teachers to dedivigject

content to learners.

School Infrastructure: Basic physical and organizational structuresdee for
the operation of an educational institutionlsas
classrooms, desks, chairs, laboratories, playurgls
and libraries among others.

11



Public Primary School: An institution in which children receive thedirstage
of compulsory education known as primary or
elementary education and is managed by governatent
subsidised or no cost.

1.11 Organization of Study

Chapter one covers introduction and backgroundhef study, statement of the
problem, purpose of the study, objectives of thalt research questions, research
hypothesis, significance of the study, basic assiomg of the study, delimitations of

study, limitations of study and definitions of siigant terms.

Chapter two covers introduction, concept of quadithucation, theories on quality of
education, the concept of free education and aingdle inherent, factors affecting
educational quality; both theoretical and empirilti@rature, conceptual framework

and summary of literature.

Chapter three covers introduction, research desigsearch methodology, target
population, sample population, sample size and Earselection, data collection
instruments and procedure, validity and reliabildf research instruments, data
analysis techniques, ethical considerations andatipaalization of variables.

Chapter four covers data analysis, presentatiorb iarerpretations. Some items

include; correlation and hypothesis testing results

Chapter five presents summary of research findirdjscussions, conclusions,

recommendations and suggestions for further researc
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction
Chapter two covers Concept of quality educatioapties on quality of education, the

concept of free education and challenges inheraators affecting educational
quality; both theoretical and empirical literatucenceptual framework and summary
of literature.

2.2 Concept of Quality Education.
The goal of achieving UPE has been on the inteynatiagenda since the UDHR

affirmed in 1948 that elementary education wasdartade freely and compulsorily
available for all in all nations. This objective svaestated subsequently on many
occasions, by international treaties and in Unidations conference declarations.
Most of these declarations and commitments aratsilbout the quality of education
to be provided (UNESCO, EFA Global Monitoring Retp@005).

The concept of ‘quality education’ has been difidco define. Debate on quality of
education has focussed on learning achievemerdgyaiete of curriculum to the
labour markets and/or the social, cultural andtjgali environment in which the
learner finds him/herself as well as conditionsledrning including teachers and
facilities. The notion of quality of education shago beyond students/pupils results
and look at determinants of such results inclugingvision of teachers, buildings,
equipments and curriculum among others. From thguraent, the quality of
education comprises three interrelated aspectslityguaf human and material
resources available for teaching (inputs), quatityteaching practice (process) and

quality of results (outputs and outcomes), (Ngwéregtch and Ezeh, 2008).

In the year 2000, the Dakar Framework for Actiortldeed that access to quality
education was the right of every child. Its expahdefinition of quality set out the
desirable characteristics of learners (healthy,jvatgd), process (competent teachers
using active pedagogies), content (relevant cua)cand systems (good governance

and equitable resource allocation). This is teaghind learning process that brings
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the curriculum to life and determines what happartee classroom and subsequently

the quality of the learning outcomes.

When discussing quality education for all learnérss important to understand that
there is a difference between education and sampoktducation is defined as “the
development of desirable qualities in people” ofirse; there is no agreement about
the end of “desirable qualities” and what these, dm& understanding of these
educational purposes is a prerequisite to any lddtatonsideration of quality.
Schooling, on the other hand, is about providing service of education, i.e. of
educating young people through institutionalisedd amniversalised organised
learning. While the universal provision of “basidueation” has been considered a
major improvement for the individual and societytle early 20th century, both in

today’s context and in its interpretations it rensaneavily contested, (Harber, 2004).

According to UNESCO (2005), the Education for AEFA): Global Monitoring
Report (GMR) 2005 - The Quality Imperative (EFA: @M two principles
characterise most attempts to define quality incatdan: the first identifies learners'
cognitive development as the major explicit obpetof all education systems. The
second emphasises education's role in promotingesahnd attitudes of responsible
citizenship and in nurturing creative and emoticsh@elopment. Quality determines
how much and how well children learn and the extentwvhich their education

translates into a range of personal, social anéldpmental benefits.

UNESCO, in its report ‘The World of Education, Tgdand Tomorrow’, identified
the fundamental goal of social change as eraditatd inequality and the
establishment of an equitable democracy. Conselyyénteported that ‘the aim and
content of education must be recreated, to alloth lbor the new features of the
society and the new features of democracy’. UNIGERpproach to quality
emphasizes desirable dimensions of quality as iiteshin Dakar Framework, which
in its paper ‘Defining quality in education’ higghts the five dimensions as; learners,
environment, content, process and outcomes. Tadyshainly focuses on the input
aspects of quality of education which in turn iefheces all other dimensions of

quality. These include aspects like; pupil enrolmeupil teacher ratio, provision of
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instructional materials as well as school physitadilities/infrastructure among

others.

2.3 Theories on Quality of Education
There exist several theories on education andilegrithough three theories will be

discussed, this study will be guided by the SoCiaginition Learning Model/Theory.
This is because the social cognition learning motiglds to depict existing

educational set up in Kenya which both curriculussdd and teacher centred.

2.3.1 The Social Cognition Learning Model /Theory

This theory asserts that culture is the prime dateant of individual development.
Humans are the only species to have created cudnceevery human child develops
in the context of a culture. Therefore, a childarhing development is affected in
ways large and small by the culture - including ¢h#ure of family environment - in
which he or she is enmeshed. The core principleBhef Social Cognition Learning
Model are that: Culture makes two types of contrdms to a child's intellectual
development: Children acquire much of the contdriheir knowledge through their
culture. The surrounding culture provides a chilthwhe processes or means of their
thinking. In short, according to the Social CogmitiLearning Model, culture teaches
children both what to think and how to think (Mill005).

The Impacts of Social Cognition Learning Model earhing include:

Curriculum: - Since children learn much through interactioasricula should be
designed to emphasize interaction between leaamer$earning tasks.

Instruction: - With appropriate adult help, children can offerform tasks that they
are incapable of completing on their own. With timsnind, scaffolding - where the
adult continually adjusts the level of his or hefghin response to the child's level of
performance - is an effective form of teaching. fiadding not only produces
immediate results, but also instils the skills segy for independent problem
solving in the future.

Assessment:- Assessment methods must target both the levattofal development
and the level of potential development. What cleildcan do by their own is their
level of actual development and what they can db Wwelp of others is their level of

potential development. Two children might have teame level of actual
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development, but given the appropriate help fronadult, one might be able to solve

many more problems than the other (Ormrod, 1999)

Champions ofSocial Cognition Learning Model /Theory
Bandura:ln 1963 Bandura and Walters broadened the so@atileg theory with the

principles of observational learning and vicarigesforcement. Bandura provided
his concept of self-efficacy in 1977, while he tefii the traditional learning theory
for understanding learning. According to his aniglyshe social cognitive theory
explains how people acquire and maintain certainaberal patterns, while also
providing the basis for intervention strategiesr(@ara, 1997).

Glanz, K., 2002:Glanz indicates that Environment and situation plevthe
framework for understanding behaviour. Situatiofen® to the cognitive or mental
representations of the environment that may atigeérson’s behaviour. The situation
is a person’s perception of the place, time, pladeatures and activity (Glanz et al,
2002). The three factors environment, people anttavieur are constantly
influencing each other. Behaviour is not simply tasult of the environment and the
person, just as the environment is not simply #sult of the person and behaviour
(Glanz et al, 2002).

Criticisms on Social Cognition Learning Model /Theoy

Biological Criticism

It has been argued that because social cognite@ryhplaces so much emphasis on
cognitive abilities such as modelling and formixgectations, it ignores biological or
hormonal determinants. Some psychologists argué¢ bihaogical or hormonal
processes can largely shape the way people reasbmake decisions regardless of
past experiences or cognitigRosnot, C. T. (Ed.) (1996).

Innate Criticism

It has been argued that social cognitive theorprigs innate genetic differences and
differences in learning ability. For instance, @shbeen argued that some people may
be innately better at learning some skills tharexhAdditionally, some people with
learning deficiencies may not be as good at obsgrand modelling behaviour.
Social cognitive theory has been criticized foragng these differences (Freud, Lisa
2010).
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2.3.2 Humanist Theory

For the humanists, learners are at the centre ehfimg making’ which implies a
relativist interpretation of educational qualitydl€ation, strongly influenced by the
learner actions is judged central to developingabiential of a child. The notion that
acquisition of knowledge and skills requires théivac participation of individual
learners is a central link between humanism andstooctivist learning theory.
Humanism rejects standardized, prescribed, extgrdafined or controlled curricula.
They are seen as undermining possibilities of i@ to construct their own meanings
and for educational programmes to remain responswveindividual learners’
circumstances and needs. The teachers role is thateof a facilitator than an
instructor. Social constructivism, while acceptthgse tenets, emphasizes learning as
a process of social practice rather than the resutidividual intervention (UNESCO,
EFA Global Monitoring Report, 2005).

Some of the proponents of humanist theory incl@ha] Rogers, Abraham Maslow,
John Holt, Arthur Combs and Malcolm Knowles. Themary purpose of humanism
is to produce self actualised autonomous persoreanhthile, critics of humanism
fear that people could be prone to over indulge tritically seek self actualization.
Instead of seeking to better themselves peopleinsigad accept their actual selves
as ideal self and refuse to grow thinking that thaye reached self actualization by
lowering their standards. Humanist theory is saitnbke some generalization about

human nature that are not widely accepted as caenple
2.3.3 Constructivism Theory

This is a philosophy of learning founded on thengse that, by reflecting on our
experiences, we construct our own understandirtgeofvorld we live in. Each of us
generates our own "rules” and "mental models," tvlwe use to make sense of our
experiences. Learning, therefore, is simply theess of adjusting our mental models
to accommodate new experiences. Constructivismryhemlains how knowledge is
constructed in the human being when information e®rmto contact with existing
knowledge that had been developed by experientesad its roots in cognitive
psychology and biology and an approach to educd#tianlays emphasis on the ways
knowledge is created in order to adapt to the wd@Reich, 2009). The guiding

principles of Constructivism are that: Learningaisearch for meaning. Therefore,
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learning must start with the issues around whialdestts are actively trying to

construct meaning. That, Meaning requires undedgtgnvholes as well as parts and
parts must be understood in the context of wholégrefore, the learning process
focuses on primary concepts, not isolated factat,Tin order to teach well, we must
understand the mental models that students useetceige the world and the

assumptions they make to support those models. fiwadly that, The purpose of

learning is for an individual to construct his artown meaning, not just memorize
the "right" answers and regurgitate someone els@aning. Since education is
inherently interdisciplinary, the only valuable way measure learning is to make
assessment part of the learning process, ensujmgvides students with information

on the quality of their learning. (Meyer, 2009)

The Impacts of Constructivism theory on learning ar

Curriculum: - Constructivism calls for the elimination of astlardized curriculum.
Instead, it promotes using curricula customizedth® students' prior knowledge.
Also, it emphasizes hands-on problem solving.

Instruction: - Under the theory of constructivism, educatorsut on making
connections between facts and fostering new uratedstg in students. Instructors
tailor their teaching strategies to student resesrd encourage students to analyze,
interpret, and predict information. Teachers atdg heavily on open-ended questions
and promote extensive dialogue among students.

Assessment:- Constructivism calls for the elimination of gemdand standardized
testing. Instead, assessment becomes part ofdh@ng process so that students play

a larger role in judging their own progress (Reb09).

Some of the proponents of constructivism theorjuithe:

Bruner JeromeConstructivism was influenced by the earlier th&oad research of
Lev Vygotsky, and Jean Piaget. His theoretical &amrk supports the belief that
learners construct new ideas or concepts basedeasiing knowledge. The process
of learning is active and involves transformatidnirdormation, deriving meaning
from experience, forming hypotheses, and decisiaking.

M.L. Bentley: Constructivism is undoubtedly a major theoreticafluence in
contemporary science and mathematics educationeSoould say it is the major

influence. In its postmodernist and deconstrucsibfarm, it is a significant influence
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in literary, artistic, history, and religious edtioa. Constructivism seemingly fits in
with, and supports, a range of multicultural, feistinand broadly reformist programs
in education. Although constructivism began as aomth of learning, it has

progressively expanded its dominion, becoming armhef teaching, a theory of
education, a theory of the origin of ideas, andheoty of both personal knowledge
and scientific knowledge. Indeed constructivism hasome education’s version of

the “grand unified theory”.

The major Critic of Constructivism Theory, Philliggaised constructivism for its
emphasis on learners’ active participation andhitightened recognition given to the
social nature of learning. The bad side of constristn lies in its tendency towards
epistemological relativism (including individual cirsocial community relativism),

which seems to be the major challenge that cortstists face (Other critics with

similar criticism as Philip include; Fox, 2001; aBdbb, 1996).

Vygotsky (1962), among others, criticized the betwanist approach as being too
narrow, specialized, isolated and intrapersonal siandpoint. Likewise, the

information-processing approach of the 1960s and@d049was criticized as being
overly reductionist in its analogy of computer amdnd (Mayer, 1996). Both

approaches failed to reflect either the active dflthe learning agent or the influence
of the social interactive contexts in everyday edional settings. Their mechanistic
underpinning by an orderly, predictable, and cdlatibte view of the universe proved

inadequate to capture the active and social charsiits of learners (Phillips, 1995).

2.4 The Concept of Free Education and Challengesherent
Education in its general sense is a form of legmimwhich knowledge, skills, and

habits of a group of people are transferred frora generation to the next through
teaching, training, research, or simply throughodigtacticism. Generally, it occurs
through any experience that has a formative efbecthe way one thinks, feels, or
acts (May, S. and Aikman, S. 2003). Free educaters to education that is funded
through taxation, or charitable organizations rathean tuition fees. Although
primary school and other comprehensive or compulgolucation is free in many
countries, it excludes provision of textbooks anaiember of administrative and

sundry fees. In Kenya, despite the governmentretiowards the realization of
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Education for All (EFA), it continues to experienaenumber of challenges. These
include gender disparities, high poverty levels,adfer supply and quality,
HIV/AIDS Pandemic and Inadequate financial resosir(@NESCO, EFA global
monitoring report - 2005)

2.5 Factors Affecting Quality of Education

2.5.1 Enrolment of Pupils in Public Primary Schoolsn Kenya
The Government of Kenya, like many in sub-Saharaicd introduced free primary

education (FPE) in 2003 with the aim of providimguersal access to education to all
children. FPE is one of the Millennium Developmeabals (MDGs). Existing
evidence shows that the FPE has increased enrotatestand provided opportunities

to many children who had previously been exclugethfschool.

Primary school enrolment increased from about 5iiom in 2002 to about 7.2

million pupils by 2004, resulting in a gross enrelm rate of 104% compared with
87.6% in 2002 (MOE, Education Statistical Bookl€l02-2007). The national
primary Gross enrolment rate (GER) was 114.7% i@720116.9% for boys and
112.4% for girls). The national primary school Netrolment Rate (NER) was 92%
in 2007. Further, it is projected that public pripnachool enrolment will increase
from 7.5 million pupils in 2007 to 10.5 million 2015 (School Mapping Data MOE-
2011).

According to Ohba (2009), the increase in enrolnmanta result of FPE had huge
consequences for schools. From 2003 to 2008, tpelaton of students attending
primary school expanded by an additional 2.3 mlljupils, a national increase of
39%. This has put huge strains on the quality oication in schools. First, the influx
of students created a massive teacher shortagele Wie number of students
increased, the number of teachers dail. The government claims it has no more
teachers to provideAs aresult, teachers were overwhelmed and overworkksss€s
were manageable at 40 or 50 students, but someesldmve now expanded to over
100 students.Especially in the case of rural areas, class samettipled due to the
number of older students that started their edocath 2003 who had missed the

opportunity before.
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The impact of Free Primary Education (FPE) on eneoit and achievement of the
universal education has come with their own setlddllenges. The Free Primary
Education (FPE) policy has got limited successaising overall enrolment rates in
some instances. A study by (Jesse, 2011) docunaesitmificant decline in demand
for public schools, and an enrolment shift towandgie schools, particularly among
wealthier, more educated households. In additioa,provision of quality education
remains a challenge. This was highlighted by aneseidy by Uwezo (2010) which
found disappointing levels of learning among priynsehool children. The continued
and consistent dominance of private schools ilKiGEE has further raised concerns

about the rising disparity in quality between palaind private schools.

As students from richer households increasinglylenr private primary schools,
designing policies that address the achievemerg gapublic primary schools will
overwhelmingly benefit students from poorer housghdhat are unable to access
private schools. The improvement of public schooéldy is a leading issue for
developing countries, as many of them are appragchniversal primary education.
There is much evidence suggesting that educatistersys in developing countries are
deficient and lack basic inputs (Alubisia, 2005heTe is also a hypothesis that FPE
has expanded differences in quality of educatiomvéen primary schools. Most of
the primaries that faced high increases in enrolme&me also ones that did not have
the infrastructure to support it. Schools in weelttareas that could have absorbed
more students did not experience high enrolmenaums the children living in those
surrounding areas could already afford educatidrerdfore, poorer schools were
faced with more challenges, leading to a largerlityudisparity between schools
(Sawamura, and Sifuna, 2008).

Table 2.1 Primary School Gross Enrolment Ratio by gnder 2002-2012 (%)

Gender/ 2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012
Year

Boys 88.9 105.0 108.0 109.9 109.3 110.7 112.2 112.8 112.9 113.1 113.0

Girls 87.5 100.5 101.6 104.4 105.5 104.4 10/7.3 107.2 106.9 107.5 107.8

Total 88.2 102.8 104.8 107.2 107.4 107.6 109.8 110.0 109.9 110.3 110.4

Source: MOE, Education Statistical Booklet 2003-2007; EMI$99, EMIS 2000,
EMIS 2001, EMIS 2002, EMIS 2009, EMIS 2010, EMIBL2EMIS 2012.
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Table 2.2 Primary Schools Net Enrolment Ratios by Bgions, 2000-2009 (%)

Year/ 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
Region

Nairobi 26.0 40.9 27.3 37.7 38.3 40.1 32.9 46.2 46.2 60.8
Central 78.7 81.7 85.6 83.9 81.6 87.4 83.0 82.5 83.5 83.7
Coast 49.4 56.2 55.7 63.5 70.3 74.2 71.8 80.8 82.4 82.6
Eastern 79.3 84.9 89.6 90.4 91.5 94.3 95.3 98.3 98.4 98.6
N. Eastern 154 15.3 17.0 21.6 19.6 23.0 22.6 27.5 31.9 35.5
Nyanza 80.0 91.0 89.4 95.8 96.6 97.8 97.8 98.3 98.5 98.7
R Valley 69.5 74.6 81.3 83.1 86.6 86.6 90.8 97.8 98.0 98.2
Western 76.8 89.4 93.7 95.3 98.2 96.8 96.8 99.0 99.3 99.5
National 67.8 75.1 77.3 80.4 82.1 83.2 86.5 91.6 92.5 92.9

Source MOE, Education Statistical Booklet 2003-2007; EMBE®9, EMIS 2000, EMIS 2001, EMIS 2002, EMIS 2009.

The introduction of free primary education in 20088s received with mixed reactions across the cguiNESCO, (2005). The government’s

task force reported that the implementation of gregram was faced with a number of glaghgllenges that required to be addressed.

22



Many schools had an overwhelming increase irrolerent while others witnessed
mass exodus. Average class sizes rose from 40 whil@ the facilities remained the
same.The increase in both Net and Gross enrolment rates shown in tables 2.1
and 2.2.

According to Chuck, (2009) Over enrolment of thadsints in schools where the
structures meant to offer the comfort of the clagBng are not even half of the
student’s attendant is the nature of the classroaftes introduction of the free
primary education. This implicates on the deliverly quality education by the
teachers in the class. An uncomfortable studenit mal’er gain quality education
whatsoever, an excessively filled class will nat geality of education from a single
teacher no matter what and a congested class enérnbe suitable for offering
quality services to the student. A study by JesX¥¥lY) indicated thatncreased
number of students and failure by the governmertiite more teachers to balance
with the increase is what has created poor perfocemaamong the students and
eventually a big shift by many students from publtools, to private school where
they can get a personalized attention and subsdygrality education and better

performance in national examinations.

The any age admission policy had resulted in erentnof many overage pupils who
are unable to cope in class with younger pupilsn&of these pupils were previously
working as maids or others are married. Such pefopdeit difficult to follow rules

and obey teachers resulting in indiscipline caSesne of the pupils are admitted to

class one without going through the nursery okihdergarten (UNESCO, 2005).

2.5.2 Pupil Teacher Ratio
According to (Boy, 2006) over enrolment has caupedr performance in public

primary schools in Kenya. The reality of teacheymg to teach over 100 pupils has
become too common in public schools and has ra®dern about academic
standards and therefore questions the effectivesiegablic schools. Teachers have
complained of increased pupil teacher ratio. Mamyary schools are understaffed as
a result of the free primary education program. sThinerefore affects their

performance (Too, 2005). The problem of high studeacher ratio is not unique to
Kenya.
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Private schools continue to administer periodic tiomous assessment tests and
regular examinations to achieve good academictgessince the introduction of free
primary education in public schools student assessnespecially in continuous
assessment tests have stopped. This can cleatbirexghy these schools continue to
perform poorly. Large classes make it impossibiedachers to administer and grade
their work and provide feedback on performance.chees working morale has

remained low in public schools in Kenya due to lmmpensation (Jesse, 2011).

In education, two widely-advocated reforms arenigiieachers locally, on short-term
contracts, rather than centrally through a civivg® system, and School-Based
Management (SBM). Both reforms have been implenteirtemany countries over

the past decade. The introduction of free primahycation has raised primary school
enrolment in many developing countries. Howeveg thsulting overcrowding of

schools, as well as the influx of new students Witle or no preparation, poses new
challenges to policymakers. One method of lowetirggpupil-teacher ratio, versions
of which have been used by many governments, isireo low-paid local contract

teachers to supplement government-salaried teacHewsever, there are concerns
that these teachers may be less experienced, lesisated and therefore less
effective (Chuck, 2009).

Over enrolment of students has sometimes led tpedate and ineffectual attempts
by the Kenyan government to hire partially traineduntrained teachers to seal the
gap, but it has not born any fruits. In most schptilere is a widespread failure with
respect to teachers and the teaching professionng@nce it emerged that in some
schools the Teacher pupil ratio was 1:70 which veasbeyond the recommended
maximum rate of 1:40. Such a high ratio has gotoisr challenges (Okwach &
George, 1997). Teachers find it impossible to p#gnéion to all learners, especially
the slow ones. Also teachers were not able to gelequate assignments to the
pupils, as they could not cope with the marking &athing workload (UNESCO,
2005).

The recommended pupil-teacher ratio for public prynschools in Kenya is 40
(Teachers Service Commission, 2005). However, dyshy Ministry of Education

(2010), showed that Pupil-teacher ratio in pubticnary schools in Kenya was 46.78
in 2009, this is also according to a World Bankargppublished in 2010. This is an
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increase from 43 pupils to one teacher in 2007hasvs by Ministry of Education

School mapping data 2007 published in 2011. Tegchkind learning has been
compromised by large classes and shortage of teacRapils hardly get attention
they deserve and therefore do not learn much. Begulpil interaction is minimal as
teachers can only move along with brighter pumsving out slow learners. It was
also noted that teachers were giving fewer assighthan before to avoid huge work
load (UNESCO, 2005).

Primary school pupil-teacher ratio is the numbepwbils enrolled in primary school
divided by the number of primary school teacheistdiically, Kenyan schools have
had two types of teachers: those hired as civitesgs through the Teachers Service
Commission (TSC) of the Ministry of Education, aRdrent-Teacher Association
(PTA) teachers hired locally and informally by lbsghool committees. For civil-
service teachers, who have long constituted themagority of teachers, promotions,
transfers, and disciplinary measures are decidedigh the TSC, rather than by more
locally accountable bodies. Hiring and promotioms &ased heavily on formal,
objective criteria, such as educational qualifmasi and experience. These teachers
are represented by a strong union, have civil-serprotection, and receive wages

and benefits considerably above market levels (fiyiof Education, 2006).

In the year 2012, enrolment of primary school aeifdstood at 8.1million. Recently,
a research on the efficacy and quality of FPE &edfindings clearly spelt out that a
high number of class eight pupils could not corddtiau single sentence in English

(Republic of Kenya Ministry of Education, 2012).

The teacher student ratio in the modern free pudslimary schools is a crisis that was
either not anticipated, not planned or was ovekéadoby the free primary education
planning commission. The influx of student in aagrhing institution means need for
increased number of teachers. For pupils to gelitguseervices from their teachers,
they ought to be a manageable number in classramrtha their needs can be
attended to by one teacher at ago. However, tlsibbeen witnessed in the current
Kenyan free primary education setting, where thelmer of students is too big to be
handled in a single classroom by a single teacheis demeans the quality of

education in the whole free primary school educati®oy, 2006).
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2.5.3 Adequacy of Instructional Materials
The quality of education offered in a school isedetined by the level of material

inputs allocated to the school and the efficienayhwvhich these materials are
organized and managed to raise student achiever®eavision of instructional

materials including text books was identified a® &y achievement of the FPE
programme, particularly through reducing the castlbn of education on parents and
thus leading to an influx of pupils to school. Hawg private schools provide better
facilities to their pupils and teachers for instantibraries and computer facilities
among others. On the other hand in public primahosls provision of instructional

materials were not commensurate with the rapicese in pupil enrolment. It should
be noted that, free primary education in publicostt has stretched teaching and

learning facilities as a result of high influx aéw pupils (Sifuna 2003)

While the government has waived tuition fees andviples textbooks, other
classroom materials such as exercise books, wmtiagprials and other stationery are
still the parent's responsibility. This is becaube government is faced with
budgetary constrains as it tries to strike a badmetween funding the all important
education sector without compromising on otherascivhich also need investment
(Boy, 2006).

Though every pupil is entitled to free writing madés e.g. pencils, pens and exercise
books under the FPE programme, this has not bedinaé. It emerged that textbooks
were being shared in the ratio of one textbookite pupils. Sharing of textbooks
affected their accessibility to the books whilehatme and many have to do their
homework early in the morning the next day wherschool (Okwach & George,
1997).

Textbooks are an important resource in teachingleaching. With the introduction
of FPE in 2003, the Ministry of Education providedist of approved textbooks in all
subjects. Schools following the 8-4-4 curriculumrevexpected to choose from the
approved list of books. Approval is made basedherécommendations of the Kenya
Institute of Education, which is a government agembarged with curriculum
development in all public learning institutions endhe Ministry of Education except

universities. Government policy on pupil-textboe@kio stipulates that lower primary
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(grades 1-4) should have a ratio of at most 3:llemMapper primary should have a
ratio of at most 2:1 in all main subjects. The pogxtbook ratios in Science,
Mathematics and English in both lower and uppempry grades were examined in
all schools (Ngware, Oketch and Ezeh, 2008).

Curriculum is a statement of the goals of learnthg, methods of learning, etc. The
role of teachers is to help learners to learn. meexhave to follow the curriculum
and provide, make, or choose materials. They maptagupplement, and elaborate
on those materials and also monitor the progredsnards of the students and finally
evaluate students Materials include textbooks, ovided audio tapes, computer
software, and visual aids among others. They infteehe content and the procedures
of learning. The choice of deductive versus indigctilearning, the role of
memorization, the use of creativity and problenvisgj, production versus reception,
and the order in which materials are presentedaliranfluenced by the materials
(Too, 2005).

Miskel, & Wayne, (2009) argue that materials havedalen curriculum that includes
attitudes toward knowledge, attitudes toward teagland learning, attitudes toward
the role and relationship of the teacher and stiyd@erl values and attitudes related to
gender and society. Materials have an underlyistructional philosophy, approach,
method, and content, including both linguistic @attural information. Choices made
in writing textbooks are based on beliefs thatwingers have about what language to
use and how it should be taught. Writers may usertain approach, for example, the
aural-oral approach, and they may choose certdivitaas and select the linguistic

and cultural information to be included.

Improper planning of the free primary schools hemulted to inadequacy of teaching
and learning materials in the public primary scBodWlost of the teaching and
learning materials in free primary school educatwe provided by the government
through a set budget that is scheduled for eacbosdbr either a year or for a term.
Increased rate of corruption and misappropriatibsuzch facilities has rendered the
quality of service delivery in the public primargh®ols impossible (Arenstrop,
2004).
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2.5.4 Physical facilities/Infrastructure
Lack of physical facilities in public schools remsia major impeding factor to the

achievement of overall effectiveness in public steoAccording to (Too, 2005)
Second enrolment has also overloaded school fasilitike with the number of
teachers, the number of classrooms has not inareasesspondingly to the increase
in students. Classrooms that were built for 30 el to sit comfortably are now
packed with three times the number of students. sShoetage of desks forces two or
sometimes three students to squeeze onto a snmadhb&he learning environment
has become uncomfortable, encouraging studentsdonie distracted. In some cases,
the number of classrooms is not enough, so classexsto be held outside on the field
while teachergonduct them with megaphone®ffices and other schoolrooms have
been converted to classroorf@ the children. Facilities have been much more

difficult to maintain and have led to deterioration

According to UNESCO, the minimum pupil or studelsissroom space should be 1.5
square meters per pupil with one-seater desk, wivimhld translate to 67.5 square
meters for a room expected to hold 45 students. Wheistry of Education
recommends a 7.5m x 6.0m classroom (Governmenea& 2000). This translates
to 45 square meters or about 1 square meter pler icha room with 45 children.
Currently, the Ministry is working on a standardsgroom area of 61.9 square meters
for 40 pupils with a one-seater desk. This will @are relatively well with the
UNESCO standards of 1.5 square meters per pupdréd@awded classrooms, too few
trained teachers, insufficient schoolbooks and feilets, often without separation
between boys and girls: these are some of the gmablfacing primary school
students in Sub-Saharan Africa (Alubisia, 2005).nnber of studies have shown
that many school systems, particularly those inamrlind high-poverty areas, are
plagued by decaying buildings that threaten theltiheasafety, and learning
opportunities of students. Good facilities app@abé¢ an important precondition for
student learning, provided that other conditions present that support a strong
academic program in the school (Ohba, 2009).

Sanitary facilities in schools equally play an inpat role in learning environment.
Adequate and clean sanitary units contribute tosjohygical well being of the

learners. The Ministry of Education has set theimimnm standards for the provision
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of toilets as part of the school sanitation fai@st the minimum number of toilets in a
school is 4 for the first 30 pupils, thereafteratia of 25:1 and 30:1 applies for girls

and boys, respectively (Government of Kenya, 2000).

According to School Mapping Data MOE, (2011), NatibPupil Toilet Ratio (PToR)
for boys in public and private primary schools 002 was 38 pupils per 1 toilet and
22 pupils per 1 toilet respectively while that trls was 32 pupils per 1 toilet and 19
pupils per one toilet. The PToR for boys rangednfra maximum of 68 pupils per
single toilet in former Coast Province to a minimom23 pupils per single toilet in
former Central Province. Former Coast province atgsmrded the highest PToR for
girls at 57 pupils per a single toilet while CehtPaovince recorded lowest of 19
pupils per single toilet. It is important to nokat Mombasa County which was part of
the former Coast Province is affected by theselehgés. Going by the Ministry of
Education standards, the average pupil-toilet saitiogovernment schools, is above

the benchmark.

If education system is to promote effective leagnamd prevent learning breakdown,
it is imperative that mechanisms or infrastructuaes structured into the system to
break down existing barriers. Such mechanisms rdaselop the capacity of the
system to overcome barriers which may arise, ptelarriers from occurring, and
promote the development of an effective learnind saching environment. Decent
facilities make additional contributions to teach&rork. The arrangement of space
has immediate and far reaching consequences fondgga ability to effectively and
efficiently accomplish daily activities, the format of social and professional
relationships, and the sharing of information amiwdedge. Spacious classes are
required for easy movement and interaction betweepils and teachers during

teaching and learning (Aduda 2005).

According to studies by UNESCO (2005), School istinacture is the key to the
delivery of quality services to the students. Thelementation of free primary
school in Kenya has got it all wrong on the infrasture. Little or nothing has been
done to ensure that the influx of student is hathdlea bigger capacity. The Kenyan
free primary school scenario has seen high numbstudent enrolment but below

per infrastructure to offer such numbers the gua&ducation that they need.
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2.6 Conceptual Framework.
Figure 2.1 Conceptual framework

Independent Variables Dependent variable

Enrolment

A 4

How level of Enrolment affects
quality of education

Pupil Teacher ratio

How ratio of teachers to pupils
affects quality of education

A 4

Quiality of public
education

How instructional material
availability and adequacy affects
quality of education

Instructional Materials T
|
|
|
|

Physical facilities/infrastructure |

I

How availability, adequacy and
status of school infrastructure
affects quality of education

= School levy charged
= School management

Moderating Variables

2.7 Summary of Conceptual Framework

Enrolment: The Government of Kenya, like many in sub-Sahar#ic# introduced
free primary education (FPE) in 2003 with the aifrpmviding universal access to
education to all children. This is one of the Millegum Development Goals (MDGS).
The enrolment of children in primary schools hasatjy been enhanced by non
payment of schools fees and element of mandatanyapy education. The influx of
children in primary schools is increasingly comprsing the quality of education in

public primary schools in Kenya.

Pupil Teacher ratio: The recommended pupil-teacher ratio for public pmyn
schools in Kenya is 1:40. The reality of teacheysg to teach over 100 pupils has
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become too common in public schools and has rag®uwern about academic
standards and therefore questions the effectivenfegsblic schools. The increasing
number of pupils in public schools and constant Inemof teachers in schools affects
guality of education in public primary schools. eTheed to increase the number of
teachers to match the increase of pupils in schoadsbeen the issue of discussion
since introduction of free primary education in 20@0 is therefore apparent that
without increasing the number of teachers to meetnieeds of pupils the quality of

primary education is in jeopardy.

Instructional Materials: The quality of education offered in a school isedetined

by the level of material inputs allocated to thead and the efficiency with which
these materials are organized and managed to pasés achievement. With high
enrolment and few instructional materials qualify eslucation in public primary
schools in Kenya has been undermined. Increasedbewai pupils in public school

requires an equally increased number of instruatiomaterials such as textbooks.

Physical facilities/infrastructure: Lack of physical facilities in public schools
remains a major impeding factor to the achieverogwowverall effectiveness in public
schools. A number of studies have shown that mehgd systems, particularly those
in urban and high-poverty areas, are plagued byyleg buildings that threaten
pupil’'s health, safety, and learning opportunitie§ students. The increased
infrastructural challenge determines that qualityeducation that can be offered in
any public primary school. There are set guidelioeavhat infrastructure should be
available in schools and how each can be compaitfdtihe number of learner’'s
enrolment. Lower quality of physical infrastructuse lack of the same, can greatly
hamper the decline or challenges to the qualitgdiication offered to the primary

school children in public primary schools.

2.8 Summary of Literature
Like in most developing countries, quality educatis one of the key national

development goals of the Kenyan government (Rethe,&012). Indeed, because of
the FPE policy, more marginalized children couldvrgm to school. They do not have
to pay for their tuition, and can receive free bexiks and school supplies from the

government. This policy increased access to educaspecially for children from
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marginalized families. However, increased enrolmdrdve been blamed for larger
class sizes and declining teacher morale (Swamadh Sifuna, 2008). Despite
increased access to education, there is growinguityein academic performance of
children from rich and poor backgrounds. The stattgmpts to evaluate the free
primary education policy and its effect on qualdl education in public primary

schools in Mombasa County Kenya.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
The methodology section gives details regardingpitteedures used in conducting

the study. Pertinent issues discussed in this sedticlude the research design,

sample size, sampling procedure, methods of ddieection and data analysis.

3.2 Research Design
In this study, the researcher considered desceinvey design as the most suitable

research design. The term survey can be used tgndés any research activity in
which the investigator gathers data from a portba population for the purpose of
examining the characteristics, opinions or inteamdiof that population (Altheide, &

Johnson, 1998). A descriptive design is selectecalme of its high degree of
representativeness and the ease with which a oeszarould obtain the participants’
opinion. (Schervish, 1996: 218). In this study, theearcher obtained views of the
respondents with regard to the free primary edangtolicy and its effect on quality

of education in public primary schools in Mombasaufity Kenya. The focus of this

study was on variables relating to quality of ediorain public primary schools in

Mombasa County Kenya.

3.3 Target Population
The study targeted public primary schools in Monab@sunty. The County has got 6

Constituencies namely; Mvita, Changamwe, Jomvu Kikoni, Kisauni and Nyali.
However, the newly demarcated constituencies dpeltyf Jomvu kuu and Nyali,
have not yet been reflected in the new educatiop toalepict the exact number of
public primary schools in those constituencies. réfuge, this study used the old
education map that shows public primary schoochenfour old constituencies.

The County has 140 primary schools. These inclusi2grivate primary schools and
88 public primary schools. Of these public primaghools; 19 of them are in
Changamwe constituency, 24 in Kisauni Constituerddy,in Likoni and 28 public
primary schools in Mvita. The table below shows tmastituencies in Mombasa
County, the number of public primary schools infeaonstituency and number of
teachers in those public primary schools. The stadyeted the head teachers, deputy

head teachers and teachers in public primary sshodhe County.
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Table 3.1 Mombasa County Public Primary Schools Stestics

Constituencies Number of teachers In Number of public

public primary schools primary schools

Changamwe 416 19
Likoni 284 17
Mvita 420 28
Kisauni 525 24
Total 1645 88

Source: County Education offices Mombasa - Mombasa Municmancil (2013)

3.4 Sample Size and Sampling Technique
The study used stratified random sampling to ohttaéntarget public primary schools

used for the study in each constituency. This abse there are varying numbers of
primary schools in each constituency and there weasl to get fair representation of
schools in the entire county. According to Mugeadd Mugenda (1999), a sampling
fraction of between 10-30% of the total populationa simple random sampling
design is considered representative. Using thisciilie of getting the sample size, the
researcher used 10% to get a sample representatbom each of the four
constituencies. The researcher arrived at threegoyi schools in Mvita constituency,
two primary schools in Likoni constituency, two mpary schools in Kisauni
constituency and two primary schools in Changamwasiituency. The above
process of sampling to get a 10% sample represemtaif schools in each

constituency is as presented in Table 3.2.
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Table 3.2 Sampling Technique

Constituencies Number Public Sample % Sample Size/number
primary Schools of schools

Changamwe 19 10% 2

Likoni 17 10% 2

Mvita 28 10% 3

Kisauni 24 10% 2

Total 88 9

Further, simple random sampling technique was tsedrive at Kikowani, Makupa
and Majengo Primary schools in Mvita constituen®hikaadabu and Mtongwe
primary schools in Likoni constituency, Kengelendavitopanga primary schools in
Kisauni constituency and Miritini and Mikindani prary schools in Changamwe
constituency. To arrive at the number of teachersbé used to respond to
guestionnaires the researcher employed census isgni@thnique to choose all the
teachers, deputy head teachers and head teache$ time nine public primary
schools in the four constituencies. The reasonufing Census sampling design is
because 203 is a manageable number of respondehibafurther resample was to
be done to get any smaller number than the proviEl®] the number may note
adequately represent the 88 public primary schaolshe County. The sample
selected, comprising of; schools, head teachemitddiead teachers and teachers are

shown in Table 3.3.
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Table 3.3: Sample Population (Size)

Constituencies Targeted public Targeted Targeted Targeted Total
primary schools head deputy head teachers

teachers teachers

Mvita Kikowani primary 1 1 7 9
Makupa Primary 1 1 14 16
Majengo Primary 1 1 18 20
Likoni Shikaadabu Primary 1 1 18 20
Mtogwe Primary 1 1 25 27
Kisauni Kengeleni primary 1 1 20 22
Mtopanga Primary 1 1 31 33
Changamwe  Miritini 1 1 19 21
Mikindani 1 1 33 35
Total 9 9 162 203

Source: County Education offices Mombasa - Mombasa Muaidouncil (2013)

3.5 Data Collection Instruments
The study used questionnaire, Interview schedulservation schedule and Content

analysis of document as data collection instrumeptgstionnaire was the main data
collection instrument for this research and it wasosen because it helps the
researcher to collect large amount of data in laaggas within a short time thus
saving time for the study (Orodho, 2003). Althoutje major disadvantage of the
guestionnaire is that illiterate respondents arablento interpret and respond to the
guestions as required, the case was different im study as all the targeted

respondents were literate and were able to understad answer the questions in the
guestionnaire accurately. The questionnaires aoedlaboth open-ended and closed
ended questions which were based on the reseaedtigns and objectives of the
study. Interview schedules were used with the hesthers and also contents
analysis of school documents such as school enndémend Kenya Certificate of

Primary Education (KCPE) mean scores over the ywars requested from the head
teachers.

3.6 Data Collection Procedure
The researcher obtained letter of introduction frilv@ University of Nairobi and a

research permit from the Mombasa County Educationecibr. With these

documents, the researcher booked appointments twéhhead teachers of each
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selected primary school, which was followed by e-yisit to those primary schools
on the respective appointment dates. The quesii@snaere then administered to the
relevant respondents. The researcher ensured @libhcton the appointment dates,
this helped to reduce inconveniences to the resguad hence increasing the
response rate. The researcher sought some timéneaithteachers to administer some

interview questions.
3.7 Validity and Reliability of Research Instrument

3.7.1 Validity of Research Instruments
A research instrument is said to be valid if it sw@@s what it is supposed to measure

(Kombo & Tromp, 2006). In order to pre-test valdivof the instruments and to
perfect the questionnaire items, concept and wgslircontent validity of the

instruments was used to measure the degree to whechems represented specific
areas covered by the study. According to Orodh0@3phe validity of an instrument

is measured by its repeated reviews by expertdialddests.

To validate the instruments, the researcher checkbdther there were any

ambiguous and poorly prepared items. The instrusneete tested to ascertain their
validity and suitability in collecting the requirethta. The draft questionnaires were
given to the supervisor, other lecturers and freetadappraise the items sustainability
in obtaining data according to the research ohjesti Feedback from the supervisor,
lecturers and friends was used to make necessamgctons to the instruments to be

used for final data collection.

3.7.2. Reliability of Research Instruments
Mugenda and Mugenda (1999) explained that religbi§ a measure of degree to

which a research instrument yields consistent tesuldata after an accepted number
of repeat trials. The test-retest technique of meag the reliability of the research
instruments was used to eliminate biasness. Theareser conducted a pilot study to
test and retest the instruments for reliabilityr piboting, the researcher used Khadija
primary school situated within Kisauni constituen@ye school was chosen for its

close proximity to researchers’ residence as pédebto ease the pilot test process.

The following steps were followed: The questioneaiwere administered to the Head
Teachers, Deputy Head Teachers and Teachers inijghadmary school. The
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responses were recorded manually. The same ingttarnaeere administered to the
same respondents within a span of two weeks ance#ponses were again recorded
manually. The spearman rank correlation coefficigas used to compute the extent
to which the contents of the questionnaires aresistent in eliciting the same
responses every time it was administered. Instrasngiming a correlation coefficient
of above 0.8 were used for the study as it assofredore reliability. The purpose of
the pilot study was also to check whether the goestems will cover enough range
of data required, test whether there will be amntdiable ambiguities in the structure
of the questions in order to make improvement.tRi&da collected was analyzed and
the results used to modify the instruments befoeeactual study got underway. This

led to evaluation and improvement of the instrureent

3.8 Data Analysis Techniques
Data collected was analyzed using quantitative guralitative methods. Quantitative

data was analyzed using statistical packages malsscientists (SPSS 20.0) to obtain
descriptive statistics such as frequencies andeptages (Best and Khan, 2002).
Qualitative data was analyzed using a combinatioth@matic and content analysis
techniques. Under thematic approach, informatiors warted out, classified and
categorized under major themes identified. Basetherproject findings, conclusions
and relevant recommendations were made. Data wesemtied using tables among
others.

Hypothesis testing was also used to analyze tha daltected. The SPSS Linear
regression analysis; Analysis of variance (ANOVAgswused to test the hypothesis.
The Probability value (p-Value) obtained was useddtermine whether to reject or
accept the null hypothesis. This was done byrgjatine null hypothesis and the
alternative hypothesis. Collecting and summarizimg data into a test statistic and
using the test statistic to determine the p-Valite result is statistically significant if

the p-Value is less than or equal to the levelighificance (0.05). If the null and

alternative hypotheses are expressed in terms mdpalation proportion, mean or

difference between two means and if the samples saze large, the test statistic is
simply the corresponding standardized score comdpassuming the null hypothesis
is true; and the p-Value is found from a table efgentiles for standardized scores.
However, we reject the null hypothesis if p-Valgddss than or equal to alpha. We

accept the null hypothesis if the p-Value is gre#itan Alpha. It is important to note
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that for this study the SPSS software automatiag@iyerates the results on whether to

reject or accept the null hypothesis by providing p-Value.

3.9 Ethical Considerations
The researcher presented an introductory letten tiee University of Nairobi and the

research authorization letter from the Mombasa @Go@ducation Director which
acted as a proof to the respondents that the sas genuine and that the research
is meant for education purpose only. This was beegome of the respondents might
fear that the information given could be used agfathem. The researcher also
promised the respondents to keep the data collexiefidentially at all times. The
researcher explained the significance of the stadguality of education in public

primary schools in Mombasa County, Kenya.
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Table 3.4: Operationalization of Variables

INDEPEDENT INSTRUMENT INDICATORS MEASURE SCALE TOOLS OF
VARIABLES USED ANALYSIS
ENROLMENT Questionnaire Gross Enrolment Rate (GER), Number Nominal SPSS
Interview schedule Net Enrolment rate (NER), Frequency Ordinal
Content analysis Enrolment Criteria Interval
of documents
PUPIL TEACHER Questionnaire Ratio of pupil to teachers, Number Nominal SPSS
RATIO Interview schedule Teacher work load, motivation, Frequency Ordinal
Syllabus coverage, Child
centred teaching, Classroom
control, pupil evaluation
INSTRUCTIONAL Questionnaire Pupil Text book ratio, Number Nominal SPSS
MATERIALS Interview schedule Availability of teaching aid, Frequency Ordinal
availability of libraries/resource
centres
PHYSICAL Questionnaire Availability and status of Number Nominal SPSS
FACILITIES/ Interview schedule classrooms, Pupil Classroom Frequency Ordinal
INFRASTRUCTURE Observation Ratio, Pupil Toilet Ratio
schedule Availability of Desks and
chairs.

40



CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction
The chapter presents Data analysis and interpratatitained through an interactive

process of data collection. The analysis and in¢agions are presented along

thematic areas modelled along the following redealygectives;

4.2 Response Rate

Table 4.1 shows the response rate to the questresrdistributed out to the
respondents.

Table 4.1 Response Rate

Responses F %
Responded 168 83
Not Responded 35 17
Total 203 100

According to the study, as shown in Table 4.1 ab®a% of the questionnaires
distributed were responded to while 17% were negturned to the researcher by

respondents.

4.3 Demographic Information of the Respondents
Table 4.2 shows gender of respondents in percentage

Table 4.2 Gender of the Respondents

Gender Frequency Percentages
Male 51 30.4

Female 117 69.6
Total 168 100.0

41



According to the study, 70% of the respondents Viemeale while 30% were male.
This is indicative of high percentage of femalecteas within Mombasa County
public primary schools.

Table 4.3 shows the age brackets of respondents

Table 4.3 Age of the Respondents

Respondents age brackets Frequency Percentage
(years)

Below 30 27 16
30-39 71 42
40-49 54 32
Above 50 18 11
Total 168 100.0

According to the responses as shown in table 408elrespondents below 30 years
of age were 16%, those with age between 30 and &@ wW2%, those with ages
between 40 and 49 were 32% and those above 50 yeses 11%. The study
therefore established that majority of the respatgl@eachers) fall between the age
brackets of 30-39.

Table 4.4 shows educational qualifications of gspondents

Table 4.4 Respondents highest educational Qualifitan

Respondents Educational Frequency Percentage

Qualifications

Masters 7 4
Degree 45 27
Diploma 91 54
Ordinary level (O’level) 12 7
Others 13 8
Total 168 100.0
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The study further sought to understand the edutatiaqqualifications of the
respondents. According to Table 4.4 above, it wasnd that majority of the
respondents hold diplomas representing 54%, thatbefiwst degree were 27%, those
with masters’ degree were 4%, and those with orglitevel qualifications were 7%.
Those with other unspecified qualifications suchiPaswere 8%. Overall analysis can
confirm that a good number of teachers have thessecy qualifications to teach

primary school pupils.

Further it was found that due to high increase nnoknent in the wake of Free
Primary Education (FPE) policy most schools hawegad efforts with parents to hire

some untrained teachers to reduce the teacheageort
Table 4.5 shows job position of the respondents.

Table 4.5 Job Position

Responses Frequency Percentage
Head Teachers 9 54
Deputy Head Teachers 9 54
Teachers 150 89.2
Total 168 100.0

The study targeted three groups of respondents.elyanteachers, deputy head
teachers and head teachers. All head teachers gmaydhead responded to the

guestionnaires while 150 teachers managed to rdgpahe questionnaires.

This implied that the study received a high nuniferesponses which is adequate to
be relied upon for this study.
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Table 4.6 shows employer of respondents

Table 4.6 Respondents on Employer

Respondents Employer Frequency Percentage
Teachers Service Commission 161 95.8
Other 7 4.2

Total 168 100.0

The study found from Table 4.6 above, that 96%hefrespondents were employees
of the Teacher’'s Service Commission (TSC) while rdmaining 4% were hired by
School Management Committees (SMC's) or volunteers.

Table 4.7 shows responses on respondents workierper

Table 4.7 Respondents Work Experience

Work Experience Frequency Percentage
0-4 Years 43 25.6
5-9 years 74 44.0
Over 10 Years 51 30.4
Total 168 100.0

The study further sought to check the respondent& @xperiences. The study found
that most of the respondents, with a high percentd@4% had 5-9 years of teaching
experience, 30% had over 10 years of experiencke\26P6 had between 0-4 years of
experience. It can be confirmed that the respondehibited adequate experience in

primary school education in Mombasa County, Kenya.
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4.4 Responses on Enrolment
Table 4.8 shows responses on effects of age digperipupil discipline

Table 4.8 Responses on whether age disparity in skaffects pupil discipline

Responses Frequency Percentage
Yes 137 81.5
No 31 18.5
Total 168 100.0

The offer of free primary education has seen veanynnumber of children get
enrolled in public primary schools in Kenya. Thadst found that this has resulted to
over age pupils enrolling in schools creating adgg disparity among the children in
a similar class. The study found that 82% of thgpomdents confirmed that age
disparity affects pupil discipline and in turn affed quality of education while 19%
indicated that such age disparity has nothing tevilo education quality. Further, the
study indicated that pupils with different age liets have different levels of
understanding and capabilities and therefore suchup presents a challenge for
teachers when delivering the subject matter, asriehe is required to use different

teaching methodology in the classroom for pupilthwlifferent ages.
Table 4.9 shows responses on whether high enrolaffatts quality of education.

Table 4.9 Whether high Enrolment affects quality ofeducation

Responses Frequency Percentage
Yes 144 85.7
No 24 14.3
Total 168 100.0

High pupil enrolment increases the class size besdot come with increased class
carrying capacity. According to table 4.9 abovey8& the respondent indicated that
high number of pupils in a single classroom camdase strain, stress on both the

teachers and pupils and eventually result in paality of education. Pupils will be
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uncomfortable sitting in a congested classroom. $haly found that congested

classrooms lead to poor ventilation, poor healith @oor concentration in class.

The teachers equally find it difficult to move anouthe classrooms to give
individualized attention to pupils. However, 14% thle respondents believe that
number of pupils in a classroom does not affectytedity of education.

Table 4.10 shows responses on how class size andliggarity affects quality of

education.

Table 4.10 Whether Class size or pupil age dispayitaffects Quality of Education

Very High High Fair Low  VeryLow

1 2 3 4 5 standard

Percentages Mean deviation
To what extent does
the number of pupils in
a classroom affect the

guality of education 75% 25% 0% 0% 0% 1.25 0.44
How would you rate
the effect of pupil age
disparity in class on

quality of education 69% 31% 0% 0% 0% 1.31 0.47

As indicated in table 4.10, the study found tha thte of enrolment has greatly
affected quality of education. The number of puplsrolled in schools is not
commensurate to available resources. Age dispafipupils has also been observed
to be a big challenge to offering quality educatiofhe study indicates that 75% of
the respondents believed that high pupil enrolnadfiects quality of education while,
69% of respondents indicated that pupil age dispariequally a challenge to the free

primary education quality.
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4.5 Teacher Pupil Ratio
Table 4.11 shows pupil teacher ratio in schoolgeti@d for study

Table 4.11Teacher pupil ratio in targeted schools

Constituencies Targeted public Number of Number of Teacher Pupil
primary schools Teachers Pupils ,
ratio
Mvita Kikowani primary 9 234 1.26
Makupa Primary 16 509 1:32
Majengo Primary 20 751 1:38
Likoni Shikaadabu Primary 20 765 1:38
Mtogwe Primary 27 1283 1:48
Kisauni Kengeleni primary 22 1020 1:46
Mtopanga Primary 33 1911 1:58
Changamwe  Miritini 21 783 1:37
Mikindani 35 1692 1:48
Total 203 8948 1:44

The statistics in table 4.11 was obtained throughtent analysis of documents at
various schools under study. The study obtainecarage teacher pupil ratio of
1:44. This average is above the recommended tegciparratio of 1:40. Further, it
was also observed that some schools had ratiqgasaki1:58 while others had as low
as 1:26.

Table 4.12 shows responses on whether pupil teaaheraffects quality of education

Table 4.12 Whether Pupil teacher ratio affects quatly of education

Responses Frequency Percentage
Yes 154 90.5

No 14 9.5

Total 168 100.0

The study sought to understand whether pupil teachi® affects quality of
education. The study found from table 4.12 aboa¢ 91% of the respondents
believed that high number of pupils compared to tmmnber of teachers affects

quality of education.
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Table 4.13 shows responses on whether pupil teaatieraffects syllabus coverage.

Table 4.13 Whether Pupil Teacher ratio affects Sydibus Coverage

Response Frequency Percentage
Yes 125 74.4
No 43 25.6
Total 168 100.0

The effect of teacher pupil ratio on syllabus cageris as shown in table 4.13. The
study found that 74% of the respondent believed high number of pupil and low
number of teachers has greatly affected the coeevégyllabus. A big class requires
more time to cover content as teachers cannotigdreidualised attention. However,
26% of the respondents believed that low numbéeadher and high number of pupil

cannot affect the coverage of syllabus.

The study found that different pupils have diffdré@arning capacities, therefore
putting many pupils with different levels and spe#dunderstanding compromises
guality learning.

Table 4.14 shows responses on whether Pupil teaatieaffects classroom control.

Table 4.14 Whether Pupil teacher Ratio affects Clasoom Control

Response Frequency Percentage
Yes 139 82.7
No 29 17.3
Total 168 100.0

Control of bigger classes often posses a challémdeachers. The analysis in table
4.14 found that 83% of the respondents believet piogil teacher ratio in public

primary schools have greatly contributed to thelehges of controlling classrooms.
However, from 17% of the respondents, there isimo between class size and the
capability to control a classroom. It can be conéd from the analysis that it is
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through a manageable number of pupils in a claasgihod teaching methods can be

employed and quality education can be attained.

The study further found out that mobilizing a bigss is more tiresome for teachers

thus making it even more challenge to control suclass.

Table 4.15 shows responses on how various enrolfaetars affects quality of

education.

Table 4.15 Rate of Effects of Various Enrolment Faors on Quality of Education

Very High Fair Low Very
High Low
1 2 3 4 5 standard
Factors Percentages Mean deviation

To what extent does
teacher workload affect
a quality of education 75% 25% 0% 0% 0% 1.25 0.44
How would you rate
the effect of syllabus
coverage on quality of

b education delivered? 69% 31% 0% 0% 0% 1.31 0.47
To what extent does
classroom control
affect quality of

c education 61% 33% 3% 3% 0% 1.47 0.70

The study found that there are many factors tHattfuality of education. As shown
on table 4.15, the study found from 75% of the oeslents that teacher workload
affects quality of education. High number of pujpils class that is supervised by one
teacher can lead to overwork and tiredness hemteireg the productivity of such a
teacher and hence reduced quality of educatiomenffo pupils. Furthermore, it was
confirmed from 69% of the respondents that highokenent of pupil in a class
reduces the speed at which a teacher can work dsvwavering a syllabus since not
every pupil has got the same speed of understaraidgoncentration. This therefore
reduces the speed at which the teacher can caveegired syllabus within stipulated

time.

The study found that challenges surrounding classral are eminent and according
to 61% of the respondents, such challenges affectquality of education. It was
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confirmed from the analysis that high number of ilsups a result of free primary
education has led to strained syllabus coveradigudiies in classroom management
and overall workload to the teacher as they havgite all pupils assignment and
homework and later ensure that they make all thegsgnments and award marks.

4.6 Instructional Materials
The study sought to understand whether instructioraderials are available and also

its effect on quality of education in public prigaachools. The analysis and finding

were as follows, starting with if public primarylemls had library resources.
Table 4.16 shows responses on availability of tibgin public primary schools.

Table 4.16 Availability of Libraries in schools

Response Frequency Percentage
Yes 36 21.4
No 132 78.6
Total 168 100.0

According to table 4.16, 79% of the respondentdicated that they had no library
facilities in their schools. Increased enrolmerd hreeant competing demands between
increasing teachers and availing instructional melte such as text books. The
analysis also found that 21% of the respondents ehadntrary opinion that that
availability of library does not affect the qualitf education in public primary

schools.

Table 4.17 shows responses on whether availalfitpstructional materials affects

quality of education.

Table 4.17 Whether Availability of Instructional Materials affects quality of

education.

Response Frequency Percentage
Yes 114 67.9
No 54 32.1
Total 168 100.0
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As shown in table 4.17, the study found from 68%hef respondents that availability
of instructional materials enhances attainmentuality education in public primary
schools. It was found that through provision of tlght educational materials pupil
are able to understand what they are being taugimn,be able to memorise their
studies and conceptualise the ideas given by teathers. Nevertheless, 32% of the
respondents felt that there is a very low or natr@hship between availability of
instructional materials and the quality of educati@he study indicates that the
instructional materials help pupil to understandotigh different procedures and
methods applied by their developers to ensure @iiziin good understanding of what

they are taught.
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Table 4.18 shows responses on effects of vari@isuctional materials on quality of education.

Table 4.18 Rate of effects of various Instructionamaterials on quality of education

Strongly Agree Moderate Disagree Strongly

Agree Disagree
1 2 3 4 5 standard
Percentages Mean deviation

a Textbook pupil ratio affects

quality of education offered in

schools 98% 8% 0% 0% 0% 1.08 0.28
b Availabilty and use of

teaching aid in a classroom

affects the quality of education

in schools 83% 6% 6% 6% 0% 1.33 0.83
c Libraries and resource centres

play a key role in determining

the quality of education in

primary schools 47% 17% 6% 25% 6% 2.25 1.42
d The relationship between use

of teaching aid and quality of

education is null 4% 4% 6% 36% 39% 2.14 1.22
e The importance of Instructional

Materials can be substituted for

by hard work and

determination to achieve high

performance 78% 17% 6% 0% 0% 1.28 0.57
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From table 4.18, the study found that instructionadterials affect quality of
education. The study found from 98% of the resisléhat availability and use of
teaching aid in a classroom affects quality of aedion in schools, 83% indicated that
availability of teaching aids in classrooms affeitis quality of education among the
pupils, while 47% strongly agreed that availabildy library and other learning
resources enhance the quality of education in pyirmahools. However, 78% of the
respondents still believed that lack of libraryaexes do not necessarily affect the
quality of education as willing pupil can perforrme@ when there is no library to

study.

4.7 Physical Facilities / Infrastructure

Table 4.19 shows responses on forms of classrotrottiges in public primary
schools.

Table 4.19 Forms of Classrooms (Structure)

Form of classrooms Frequency Percentage
(structure)
Permanent 138 82
Semi-permanent 29 17
temporary 1 1
Total 168 100.0

The analysis found that most of the classroomsparemanent as was presented by
82% of the respondents while semi-permanent classsowere said to be less as
indicated by 17% of the respondents. The study dotirat temporary classrooms

were fewer as presented by 1% (0.6%) of the resgied The study indicated that
most of the public government primary schools hedranent structures. However,
from observation it was established that most ef ctassroom were small in size
compared to pupils accommodated in them. Equaliyes were dilapidated and

lacked good windows or doors for conducive learr@ngironment.
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Table 4.20 shows responses on classrooms levehgiestions.

Table 4.20 Classroom Statuses (Congestion)

Status of Classroom: Frequency Percentage
(congestion)

Very congested 57 34

Congested 74 44

Not congested 37 23

Total 168 100.0

According to table 4.20, the study found that majoof schools had congested
classrooms. The biggest number of respondents, dieéated that most of the
schools have congested classrooms, 34% indicasgdptiblic primary schools in
Mombasa County have very congested classrooms 8b6l & the respondents
indicated that schools in Mombasa County do notehawngested classrooms.
According to the statistics and analysis, it cancbefirmed that public primary
schools are congested in Mombasa County and thidués to high number of

enrolment owing to free primary education.

The analysis further indicated that increased nundfeenrolment in the public
primary schools result to poor quality of educattbrough defying standard quality
benchmark. For example, according to UNESCO, theirim pupil or student
classroom space should be 1.5 square meters pérwtipone-seater desk, which
would translate to 67.5 square meters for a roopeebed to hold 45 students.

Table 4.21 shows responses on whether availabiitycondition of school
infrastructure affects quality of education.

Table 4.21 Whether availability and condition of plysical facilities/infrastructure

affects quality education

Response Frequency Percentage
Yes 142 84.5
No 26 15.5
Total 168 100.0
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According to table 4.21, availability and conditioh physical infrastructure affects
guality of education in Kenya. It can be confirméght 85% of the respondents
believed that condition and availability of physiaafrastructure contributes greatly
to quality of education. The study further foundtti5% of the respondents did not
find availability and condition of physical infragtture as a factor that can affect the
quality of education in public primary schools. dudy from the high number of
responses it can be confirmed that availability emdition of physical infrastructure
is vital to delivery of quality education. To ensumproved physical infrastructure,
the government of Kenya has been engaged integsiveldeveloping various
infrastructure in the public primary schools (Goweent of Kenya, 2000). The
Ministry of Education has set the minimum standdaisthe provision of toilets as
part of the school sanitation facilities: the migim number of toilets required in a
school is 4 for the first 30 pupils and thereatieratio of 25:1 and 30:1 applies for

girls and boys, respectively

Table 4.22 shows responses on rate of effectsrafusaschool physical facilities on
guality of education.
Table 4.22 Rate of effects of various Physical fdities/infrastructure on quality

of education

Agree  Agree Neutral Disagree Strongly
Strongly Disagree

1

2

3

4

Percentages

5

standard

Mean deviation

Status of classrooms
contribute to quality
of education offered
in schools

Pupil classroom ratio
affects quality of
education in schools
Pupil toilet ratio
affects the quality of
education in schools
Availability of desks
and chairs affects
pupil comfort, hence
quality of education

75%

69%

61%

47%

25%

31%

33%

22%

0%

0%

3%

28%

0%

0%

3%

0%

0%

0%

0%

3%

1.25

1.31

1.47

1.89

0.44

0.47

0.70

1.01
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The study found that physical facility availabiliffect quality of education. It was
found that status of the classrooms contributeetgunlity of the education offered in
the schools. According to the analysis, it was tbihat 75% of the respondents
believed that the quality of and status of the stlaem in which pupils learn,
determines the quality of education. The studydatid that there is a big difference
when pupil learns in a temporary structure with dginblowing everywhere as
compared to pupil who study in a quiet environmeith a permanent structure for a
classroom. The analysis further found that 69%hefrespondents believed that pupil

classroom ratio affect the quality of education.

The study further indicated that pupil toilet ratiffected quality of education with
61% of the respondents affirming it. 47% of thepmxlents believed that availability
of desks and chairs affects pupils comfort, heffilgetquality of education.

4.8 Correlation Results’

Table 4.23 shows correlation between dependeniraleghendent variables and
between independent variables themselves.

Table 4.23 Correlations

Quality of  Pupil Teacher Instructional Adequacy
education itEnrolment Pupil Ratio Materials of School

public Facilities
primary
schools
Pearso Quality of 1.000 .384 .553 .064 -.251
Correlation education in
public primary
schools
Pupil Enrolment .384 1.000 795 .593 -.175
Teacher Pupil 553 795 1.000 A71 -.139
Ratio
Instructional .064 .593 471 1.000 .622
Materials
Adequacy of -.251 -.175 -.139 622 1.000

School Facilities
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The study also analyzed the correlation betweeegaddent variables and dependent
variable. It also sort to check the correlation amahe independent variables
themselves. From the above table, it is evident thare is positive correlation
between Quality of education in Public primary salsand the independent variables
such as Pupil Enrolment (0.384), Teacher Pupil R#0i.553) and Instructional
Materials (0.064). This implies that an improvemeantthese variables will be
associated with significant increase in the lewdlQuality of education in public
primary schools. There is however a negative caticel for independent variable;
adequacy of School Facilities (-0.251). Despiterdievance of physical facilities on
the learning environment, the relationship is niotaly quantifiable. This indicates
that an improvement in the availability or adequaxfyschool facilities my not
necessarily be associated with an improvementdrewels of quality of education in
public primary schools. It can also be explainenrfithe view that a correlation is not

always causation.

4.9 Results of Hypothesis Testing
SPSS Linear regression analysis was conductedttthie hypothesis.
Hypothesis number one:

Ho.  There is no relationship between implementatibriree primary education
policy and pupil enrolment and qualityf education in public primary
schools in Mombasa County Kenya.

Data obtained through question 13 of the questioarf@able 4.9), regarding whether

FPE policy has impacted on pupil enrolment and atimical quality was used to

conduct linear regression analysis for the 1st thgms.

Table 4.24 shows Analysis of variance for the fingbothesis

Table 4.24 ANOVA for first hypothesis

ANOVA?
Model Sum of df Mean F Sig.
Squares Square
Regression 4,723 1 4,723 28.751 .000
1 Residual 27.271 166 .164
Total 31.994 167
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a. Dependent Variable: Quality of education in puptimary schools

b. Predictors: (Constant), Enrolment

From the analysis in table 4.24, a Probability eadfi 0.000 was obtained. This value
is less than 0.05; therefore we reject the nulldtlyesis and adopt the alternative

hypothesis.

Hypothesis number two:
Ho.  There is no relationship between implementatibrir@e primary education
policy and Low teacher pupil ratio and qualityeafucation in public

primary schools in Mombasa County Kenya

Data obtained from question number 17 of the qoestire (Table 4.12), on whether
FPE has impacted on pupil teacher ratio and affegtmlity of education was used to

conduct linear regression analysis for the secypothesis.
Table 4.25 shows Analysis of variance for the sddoypothesis

Table 4.25 ANOVA for the second hypothesis

ANOVA?
Model Sum of df Mean F Sig.
Squares Square
Regression 9.790 1 9.790 73.192  .000°
1 Residual 22.204 166 134
Total 31.994 167

a. Dependent Variable: Quality of education in puptimary schools

b. Predictors: (Constant), Pupil-Teacher Ratio

From the analysis in table 4.25, a probability eatd 0.000 was obtained. This value
is less than 0.05; therefore we reject the nulldtiypsis and accept the alternative

hypothesis.
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Hypothesis number three:
Ho.  There is no relationship between implementatibrir@e primary education
policy and provision of instructional materialsdaguality of education in

public primary schools in Mombasa County Kenya

Data from obtained from question 24 of the questaire (Table 4.17), on whether
FPE policy has impacted on instructional materdggcuacy and affected quality of
primary education was used to conduct linear regvasanalysis for the third

hypothesis.
Table 4.26 shows Analysis of variance for the tiygothesis

Table 4.26 ANOVA for the third hypothesis.

ANOVA?
Model Sum of df Mean F Sig.
Squares Square
Regression 130 1 130 .675 413
1 Residual 31.865 166 192
Total 31.994 167

a. Dependent Variable: Quality of education in puptimary schools

b. Predictors: (Constant), Instructional Materials

From the analysis in table 4.26, a p Value of 0.4/K3 obtained, which was higher
than Alpha value of 0.05, therefore we retain thk mypothesis.

Hypothesis number four:
Ho.  There is no relationship between implementatbriree primary education
policy and adequacy of school physical facilitaesl quality of education in

public primary schools in Mombasa County Kenya

Data obtained from question 30 of the questionn@ieble 4.21), regarding whether
FPE policy has impacted physical facilities avallgband adequacy and its effect on
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quality of education was used to conduct linearasgjon analysis for the fourth

hypothesis.
Table 4.27 shows Analysis of variance for the fodrypothesis.

Table 4.27 ANOVA for the fourth hypothesis

ANOVA?
Model Sum of df Mean F Sig.
Squares Square
Regression 2.015 1 2.015 11.158 007
1 Residual 29.979 166 181
Total 31.994 167

a. Dependent Variable: Quality of education in puptimary schools

b. Predictors: (Constant), Physical Facilities

From the analysis in table 4.27, a p Value of 0.8@% obtained. This value is less
than 0.05; therefore we reject the null hypothasd accept the alternative

hypothesis.

60



CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSION, CONCLUSION AND
RECOMMENDATIONS

5.1 Introduction

The purpose of this study was to evaluate the freeary education policy and its
impact on quality of education in public primarnhsols in Mombasa County Kenya.
The study explored the effects of Pupil Enrolmdmacher Pupil Ratio, Instructional
Materials availability and adequacy of School Rae# on quality of education in
public primary schools in Mombasa County Kenya.sTd¢hapter presents a summary
of the main findings of the study, discussion, dosions and recommendations that
reflect the answers to the specific questions fumgspble action and suggestions for

further research.

5.2 Summary of Findings
Findings of the study are discussed along respeotisearch objectives as below.

5.2.1 How has implementation of free primary educabn policy impacted on
pupil enrolment and quality of education in public primary schools in Mombasa
County?

The study found that since the introduction offtiee primary education policy, pupil
enrolment in public primary schools Mombasa Coumtg increased. According to
the analysis of the study it was found that 86%thaf respondents indicated that
increased enrolment has resulted in congestiorpupils in classrooms leading to
uncomfortable learning environment. Teachers egufiid it difficult to move
around the classrooms to give attention to puftsolment without age criteria has
resulted in overage pupils in primary schools r@sgilto indiscipline among pupils.
Such challenges have impacted on delivery of quatiucation. However, 14% of the
respondents believed that high enrolment of pupit®s not affect quality of
education. In an analysis to understand the etiégupil enrolment on quality of
education, the study found from 75% of the respatslevho affirmed that high

enrolment without proper facilities compromise eatignal quality.
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5.2.2 How has implementation of free primary education pécy impacted on
teacher pupil ratio and quality of education in pulic primary schools in
Mombasa County?

Teacher Pupil Ratio has been a challenge to theerdufree primary education in

Kenya. The study found that 91% of the respondehévwed that increased number of

pupils compared to low number of teachers affeatdity of education. An analysis

to understand how pupil teacher ratio affectedabyls coverage, found that 74% of
the respondent believed that high number of puaild low number of teachers
greatly affected coverage of syllabus, classroomtrob and thus compromising
educational quality. However, 26% of the responsldrglieved that low number of
teacher and high number of pupil does not affeetdbverage of syllabus. From the
literature review, there is a set benchmark of teagupil ratio which should be
followed when determining the number of pupil tsabuld be handled by a single
teacher. The study has found that the average @¢egulpil ratio in public primary
schools in Mombasa County is 1:44, which is abéxerecommended benchmark of

1:40. However, despite some schools having a cdtio58 others due to recent trends

of pupils pulling out of public primary schools senmave high ratio of pupil to

teachers of 1:26.

5.2.3 How has implementation of the free primary educatia policy impacted
on provision of instructional materials and quality of education in public

primary schools in Mombasa County?

Teaching requires different resources. Accordingthe study, it was found that
Instructional Materials necessary for ensuring stmaeaching and demonstration of
ideas to the pupils is very important as part dadlify education. Resources such class
text books and equipped libraries are some of riiy@rtance resource for learning.
The study sought to understand whether provisiosuoh facilities affected quality of
education. The study found from 79% of the respaotgjehat availability of library
resource in schools affected quality of educatitmien21% of the respondents had a
contrary opinion that that availability of librargjoes not affect the quality of
education in public primary schools. In an analysi§ind out whether availability of

instructional materials affect quality of educati68% of the respondents indicated
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that availability of instructional materials enhasattainment of quality education in
public primary schools. Nevertheless, 32% of ttepoadents felt that there is a very
low or no relationship between availability of ingttional materials and the quality
of education. Meanwhile, most respondents appegtittat FPE policy has come
along with provision of learning materials suchtast books therefore improving

learning to some extent.

5.2.4 How has implementation of the free primary educatia policy impacted
on adequacy of school physical facilities and qu#i of education in public

primary schools in Mombasa County?

School Physical Facilities are essential in deteimgi quality of education in public
primary schools. The study sought to understanchttadability and status of school
facilities in public primary schools and its impaxt quality of education. The study
found that 82% of the respondents indicated thairtschools had permanent
classroom structures, 17% of the respondents itelitteey had semi permanent
classroom structures while only 0. 6% (1%) had temalby classroom structures. The
study further sought to find out the status of slaem facilities, whether they are
congested or not and whether such status of tresrdams affects the quality of
education. The study found from high number of oesients, 44% that most of the
schools have congested classrooms, 34% indicagdldssrooms in public primary
schools in Mombasa County are very congested wW2@%& of the respondents
indicated that classrooms in public primary schaalsMombasa County are not

congested.
5.3 Discussion

The discussion presented in this section highligimsmplication of findings of the
study. As regards the first objective of studyveeather the FPE policy has affected
pupil enrolment and impacted on quality of educatidhe research findings
corroborates with previous observations in therdiire review. Statistics indicate
that that Primary school enrolment increased frwou& 5.9 million in 2002 to about
7.2 million pupils by 2004, resulting in a gross@ment rate of 104% compared with
87.6% in 2002 (MOE, Education Statistical Bookl€d02-2007). The national
primary Gross enrolment rate (GER) was 114.7% i@72(0116.9% for boys and
112.4% for girls). The national primary school Ngtrolment Rate (NER) was 92%
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in 2007. Further, it is projected that public prisnachool enrolment will increase
from 7.5 million pupils in 2007 to 10.5 million 2015 (School Mapping Data, MOE-
2011). However, as shown in enrolment statisticsappendix V, initial high
enrolments that characterised the onset of the $&@#ns to have slowed down and
stabilization has been realised. Some head teachens/iewed attributed recent
reduction in enrolment to persistent low academadfqrmances of public primary
schools with advent the of FPE policy. Some pardatge opted to transfer their
children to private schools.

According to Ohba (2009), the increase in enrolnmanta result of FPE had huge
consequences for schools. From 2003 to 2008, tipalg@ion of pupils attending
primary school expanded by an additional 2.3 mllfupils, a national increase of
39%, this included pupil of different ages in treem® classrooms bringing about a
bigger challenge of mental coordination, psychalagblend and also humiliation by
much older pupils in classes with pupils of youngee. The high number of
enrolment has put huge strains on the quality ofcation in schools. The influx of
students created a massive teacher shortage, amuhiger of pupils increased, the

number of teachers diubt.

As regards objective number two of the study, thdysconfirms that, indeed the FPE
has affected pupil teacher ratio and impacted alitguf education. It corroborates
with a study by Boy, (2006) who indicated that owsmwolment has caused poor
performance in public primary schools in Kenya. Tkality of teachers trying to
teach over 100 pupils has become too common inigu@chools and has raised
concern about academic standards and therefordiape®n the effectiveness of

public schools.

Further, increased number of pupils and low nundég¢eachers has led to violation
of the desired pupil teacher ratio. This was aarbtehighlighted by Okwach &
George, (1997) who indicated that in some schdbés teacher pupil ratio was 1:70
which was far beyond the recommended maximum fated@. Such a high ratio has
got its own challenges. Teachers find it impossiblgoay attention to all learners,
especially the slow ones. They were not able ¥@® gidequate assignments to the

pupils, as they could not cope with the marking seathing workload.
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Teacher pupil interaction is minimal in a big classteachers can only move along
with brighter pupils leaving out slow learners. Tdemerits of having a bigger class
size are evident where teachers are faced witkedavgrkloads. It was also noted that
teachers were giving fewer assignment than beforeavoid huge work load
(UNESCO, 2005).

According to Alubisia, (2005) teacher student ratiehe modern free public primary
schools is a crisis that was either not anticipated not planned or was over looked
by the free primary education planning commissiafiux of pupils in any learning
institution should have also meant increased inbrermof teachers.

On the third objective of study concerning FPE iotgan provision and adequacy of
instructional materials and its effect on qualifyeducation, the study confirms that
indeed there is a relationship. The relevance sifuictional materials in delivery of

the curriculum cannot be over emphasized. To sotteng this agrees with findings
in a study by Arenstrop, (2004); that instructiomaaterials have an underlying
instructional philosophy, approach, method, andemn including both linguistic and

cultural information. Such materials help pupilderstand areas of their study with

much more ease than only being taught in the class.

The study findings agrees with Sifuna (2003), whates that provision of

instructional materials including text books isntied as one of key achievement of
the FPE programme, particularly through reducing ¢bst burden of education on
parents through availability of study centres brdries in schools thus leading to one

improvement towards quality education.

On the fourth objective, regarding FPE policy impam Physical facilities
availability and adequacy and its impact on qualitgducation, the study found that
increased enrolment has made available schoolsinficture not adequate and thus
compromising on quality of education. Such fa@htinclude classrooms and toilets
among others wich require to meet some stipulatatard ratio. This finding agrees
with the study by (Too, 2005) that classrooms thate built for 30 students to sit
comfortably in, are now packed with three timesnheber of students. The shortage
of desks forces two or sometimes three studenssjieeze onto a small bench. The

learning environment has become uncomfortable, waging students to become
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distracted. A photograph in appendix XI confirm® thituation in public primary

schools in Mombasa County.

Alubisia, (2005) also confirms that lack of physidacilities in public schools
remains a major impeding factor to the achieveroéwowerall effectiveness in public

schools.

5.4 Conclusions
Based on the findings, the study concluded thafréee primary education policy has

succeeded in increasing access to primary educatich is one of the millennium
development goals. The FPE policy has enabled nmoor pupils who would
otherwise have been locked out of accessing bakicagion, which is viewed us a
basic human right under the UDHR of 1948. It isoalsportant to note that, the
policy has to some extent succeeded in provisiomstfuctional materials such as

text books.

However, the increase in access to primary edutatibich has been termed as a
major success of the FPE policy has turned ouetdsbown undoing. With increased
access came myriads of challenges arising from tigonadity bench marks. Among

those challenges discussed in this study includpil peacher ratio, pupil classroom
ratio, pupil text book ratio and adequacy and statfuschool infrastructure. There are
certain international guidelines on educationalligudbenchmarks that are set by
bodies such as UNESCO as well as the Kenya’s Mynigteducation. If such quality

benchmarks are not adhered to then quality of @ducatands compromised.

Further, most school heads interviewed confirmeat the funds allocated to them
were not sufficient to meet the school needs. Sinception in the year 2003, the
FPE programme had allocated Kshs 1020 per childypar and that amount has
never been reviewed upwards. The school SMC’saced to levy additional fees on
pupils to supplement the funds therefore beatiege§sence of the FPE policy.
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5.5 Recommendations
From findings of the study the following recommetiolas are made;

i.  That there should be clear enrolment criteria fgpils in standard one. This
should bear in mind age factor in admission smamvbid over age pupils or
adults enrolling with young pupils.

ii.  Public primary schools should adhere to the UNES®@@il teacher ratio of
1:40 in all schools. The government needs to reanore qualified teachers to
meet the short falls observed by the study. Thehes should be well
remunerated to sustain their motivation. Meanwtstaff rationalization may
be done by transferring teachers from schools mibine teachers to those with
extreme shortages.

iii.  The study recommends appropriate pupil classrotim o 1:40 to avoid over
crowding and congestion in classrooms. The stasdafdhe classroom size
should be as per approval by the Ministry of edocat The classrooms
should be made up of permanent structures withogpiate ventilations to
create a favourable learning environment for pupils

iv. ~ The Government should allocate sufficient finanaie$ources to purchase
adequate and recommended instructional materiale as text books and
other teaching aids. The funds should be relearetihely basis to facilitate
appropriate planning by school managements.

v. The government should put up additional modern ighy#frastructures such
as classrooms, toilet facilities, and librariegrieet the needs of more pupils
enrolled in schools. Such facilities school shdugdaccording to set standards
and benchmarks.

vi. Parents should be encouraged to take more proacties in matters

regarding their children education.

5.6 Suggestions for Further Research
Based on the findings and recommendations, oftteysthe researcher suggests the

following studies to be carried out;
i.  Due to resource and time constraints the resealichiged his study on FPE
policy impact on quality of education in public qary schools to Mombasa

County; similar studies may be conducted in puphicmary schools in other
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counties across the country so as to compare titgn§is. Other variables
affecting educational quality may also be factdaregd such studies.

High ratio of female to male teachers in publianary schools in Mombasa
County and its effect on educational quality.

A study on public primary schools transition rateMombasa County since
inception of the FPE policy.

Partnership and support from other agencies suciNas Governmental
Organizations should be encouraged to supplememergment’s effort
towards the FPE policy. Transparency and accodiiyabi the Ministry of
Education and public primary schools should be sobd in order to boost
private sponsors/donors confidence.

Trends in Academic performance in public primarlgais since inception of
FPE policy.

68



REFERENCES

Aduda, D. (2005)New Report Spells out the Future of Educatidne Daily Nation
Monday April, 2005 Nation Media Group Nairobi.

Altheide, D.L & Johnson, J. M. (1998}riteria for assessing interpretive validity in
gualitative researchin N. K. Denzin & Y. S. Lincoln (Eds.}andbook of
gualitative researclipp.485-499), Thousand Oaks, CA’Sage.

Alubisia, A. (2005). UPE Myth or RealityA Review of Experiences, Challenges and

Lessons from East Africkondon: Oxfam.

Arenstrop, R. (2004)Kenya, Lesotho, Malawi and Uganda: Impact of Ursabr
Primary EducationWashington, D.C: World Bank.

Bandura, A. (1997)Self-efficacy: The exercise of contrhlew York: Freeman.

Best and Khan, (2002hat is educational planning? Fundamentals of Etiooal
Planning No. 1Paris: IIEP-UNESCO.

Boy J. (2006).Free Primary Education and its Effects on Studeetfé*mance in
Bungoma DistrictAn unpublished research thesis, Moi University.

Boy, 2006) The Impact of Free Primary Education on PerformaméeTeaching
Stakeholders in Public Schools in Kenya Case of Public Schools in
Bungoma East Districtinternational Journal of Current Researdfol.2,
Issue, 1, pp.151-162, January, 2011.

Brooks, J. and Brooks, M. (1993). Search of Understanding: The Case for
Constructivist Classrooms, ASCD)

Chuck, A. (2009)Disparities in the System: The effects of Free BryjmEducation
on Quality of Education in Nairobi Public SchoolsSIT Kenya
Development, Health and Society, 20, 102-104.

Fehrler, Michaelowa & Wechtler, (2007)Education Administration: Theory,
Research and Practictlew York: Mc Graw Hill.

Financing University Education in Kenya Report to the Ministry of Higher
Education, Science and Technology (2009). All narmbbeyond 2008 are

projections.

69



Fosnot, C. T. (Ed.) (1996 onstructivism: Theory, Perspectives and Practice
Teachers College Press, New York.
Fox, R. (2001)Constructivism Examine®xford Review of Educatio27 (1), 23-35.

Freud, Lisa (2010)Developmental Cognitive Psychology, Behavioral Nedience,
and Psychobiology Prograntunice Kennedy Shiver: National Institute of

Child Health and Human Development.

Glanz, K., Rimer, B.K. & Lewis, F.M. (2002)Health Behavior and Health

Education. Theory, Research and Practice. San sisga Wiley & Sons.

Goal 6 of the Dakar Framework for Action (2000) \doEducation Forum. (2000).
Dakar Framework for Action - Education for All: nigg our collective
commitments in World Education ForuBakar, Senegal: UNESCO.

Government of the Republic of Uganda, Ministry afu€ation and Science (2003),
Evaluation of Impact of UPE Implementation, Finalra Report, for
Forthcoming Review

Government of the Republic Of ZambMinistry Of Education, Strategic Plan 2003
—2007,31 January 2003.

Harber, C. (2004) ofquality: primary education and developmertiarlow:

Longman.

Jesse Shapiro (201UPE Myth or Reality: A Review of Experiences, Gmges and
Lessons from East Africaondon: Oxfam.

Journal of International Cooperation in Educatiohl, 103-118.
Katarzyna Kubacka, (2012Fducation at a Glance 20120ECD Indicators
Visit:www.oecd.org/edu/eag2012.

Kinunda M.J (2001). UNESCO consultanfy Review Paper for Discussion on the
Development of the ESDP/PEDP/EFA Framework 20Q520Dar es
Salaam.

Kombo D. K. and Tromp D. L. A. (2006Proposal and Thesis Writing: An
Introduction Pauline Publications Africa, Nairobi, Kenya.

Kunje, D and Lewin, K. M. (2002),The Costs and Financing of Teacher Education
in Malawi’, MUSTER Discussion Paper No, 2, Centre for Inteomat
Education,University of Sussex.

70



Lewin, K. M. (1999), Counting the Cost of Teacher Education: Cost anali@u
Issues”, MUSTER Discussion Paper NoCEntre for International Education,

University of Sussex.

Ligomeka, Brian (2002);Malawi Education: Free primary education backfifes
AFRICANEWS.

M.L. Bentley, (2011) “Constructivism as a Referent for Reforming Science

Education’ in Larochelle et al.

May, S. and Aikman, S. (2003)Intigenous Education: Addressing Current Issues
and DevelopmeritsComparative EducatioB9 (2): 139-145.

Meyer, D. L. (2009)"The Poverty of ConstructiviSmEducational Philosophy and
Theory41 (3): 332-341.

Miller, Katherine (2005).Communication Theories: Perspectives, Processed, an
Contexts (2nd ed.New York, New York: McGraw-Hill.

Ministry of Education , Science and Technolegyfree Primary Education: Every
Child in SchoqlNairobi (2003).
Ministry of Education, (2006)Millennium Development Goals: Need Assessment

Report achieving Universal Primary EducatioiNairobi: Government printer.

Ministry of Education, (2007)Education Statistical Booklet 2003-200Nairobi:
Government Printer.

Ministry of Education, (2010)Curriculum-Based Establishmem\ Publication by
Chief Inspector of SchoolBlairobi: Government Printer.

Ministry of Education, (2011)Basic Report on Spatial Analysis of School Mapping
Data Nairobi: Government Printer.

Ministry of Education, (2011)Basic Standard Requirements for Registration of
Educational and Training Institutions in the Mitmg of Education Nairobi:
Government Printer.

Miskel, G. & Wayne, K. (2009)Education Administration: Theory, Research and
Practice.New York: Mc Graw Hill.

MoE (2010). Disbursement of 1st tranche of FPE funds into antal (tuition
account) —2009/2010 financial yeadairobi: Ministry of Education.

71



MOEST (2005) Education sector report. Nairobi: Ministry of Eduan, Science and
TechnologyRetrieved May 11, 2010

Mugenda and Mugenda (199®eadings in Research Method3uantitative and
Qualitative ApproachesAfrican Centre for Technology Studies, Nairobi,
Kenya
Mugenda, O.M and Mugenda, A.G (2003Readings in Research Methods:
Quantitative and Qualitative Approache&frican Centre for Technology
Studies, Nairobi, Kenya
Mukudi, E. (2004)Educationfor all: a framework for addressing the persisting
illusion for the Kenyan contextinternational Journal of Educational
Developmeng4, 231-240.
Ngware, Oketch and Ezeh, (2008yhat quality of education are children in urban
schools receiving? Evidence from NairoBPHRC working paper No. 39
Nairobi: APHRC

Ohba, A. (2009Does free secondary education enable the poor to gecess? A
study from rural KenyaCREATE Pathways to Access Monograph No. 21.
Brighton: University of Sussex.

Ojiambo, Peter Otiato (2009Quality of Education and its Role in National
Development: A Case study of Kenya's Educatioredbiins Kenya Studies
Review1, 1, 133-149.

Okwach, A. and George, O. (199&fficiency of primary education in Kenya:
situational analysis and implications for educatib reform Nairobi: Institute

of Policy Analysis and Research.

Olweya J. (2001)Education in Kenya: Eroding Gains. Kenya at Crossaés
Scenarios for Our FuturteNairobi. Institute of Economic Affairs Societyrfo
International Development.

Ormrod, J.E. (1999)Human learning(3rd ed.). Upper Saddle River, NJ: Prentice-
Hall.

Orodho (2003)rraining and turnover in the evolution of organipas. Organization
Science, 8(1): 84-96.

72



Reche et al (2012)actors contributing to poor performance in KCPEpuablic day
primary schools in Mwimbi division, Mara distrid€enya Int. J. humanities

and social sciences 2 (5).

Reich, K., eds. (2009)John Dewey between pragmatism and constructivism

Fordham University Press. p. 40

Republic of Kenya Ministry of Education. (2005essional Paper No. 1, A policy
Framework for Education Training and Research.

Republic of Kenya Ministry of Education. (201@2gntral Province Quality

Assurance and standards DepartméBCE Examination Results Analysis.

Sawamura, N. and Sifuna, D. (20Q&)iversalising primary education in Kenya it
beneficial and sustainable?

Schervish, M (1996] heory of Statisticg. 218.  Springer ISBN 0-387-94546-6

Sifuna D.N (2003).Free Primary Education: Every child in schooMOEST,
Nairobi.

Sifuna, D.N. (2005).The illusion of universal free primary education kKenya
Wajibu, 20(4).Retrieved May 5, 2010

Singer,D. J. D., and Willett,J.B. (2008pplied longitudinal data analysis: Modeling
change and event occurrendéew York: Oxford University Press.

Somerset, A. (2009Vniversalising primary education in Kenyghe elusive goal
Comparative EducatioA5, 233-250.

Sorobea BogonkoA History of Modern Education in Kenya, 1895-1@9&irobi:
Evans Brothers, 1992), 116

Sumra, Suleman, HakiElimu, (2002)nplementing PEDP: What are Voices from the
Community Telling 8?"A Reflection Paper for CARE International in
Tanzania.

Teachers’ Service Commission (2003tudy on teacher staffing norms. Nairobi

Ministry of Education Science and Technology.

Too, J .K (2005)Quality of free primary Education in Kenyahe Educator, School
of Education Moi University, Moi University Predsldoret.

Transparency International (2010he Kenya education sector integrity study report
Retrieved May 11, 2010 from http://www.tikenya.org

73



U.S. Department of Education, National Center falu&ation Statistics. (2012).
Digest of Education Statistics, 20(NCES 2012-001), chapter 3.

UNESCO, EFA Global Monitoring Unit (2002};he 2002 Education for All Global
Monitoring Unit ReportEFA -Is the World on TrackINESCO, Paris.

UNESCO. (2005)EFA global monitoring report 2005: Education forl Ahe quality
imperative Paris: UNESCO.

Uwezo (2010)Education Sector Report: Realizing Vision 2030 Go@hrough
Effective and Efficient Public Spendin{enya. Nairobi

World Bank (2001), Africa Regional Office, Tanzania-Primary Education
Development PrograniReport No. PID10068,

World Bank, Africa Region Kenya, Eritrea and Somalia Country Unit, Human
Development SectoUnit, Kenya Education Emergency Support Project,
Project Concept Documerftebruary 6, 2003

Yin, R.K. (2008)Handbook of Applied ReseardbA: Sage.

74



APPENDIX I: LETTER OF TRANSMITTAL

ABDIRAHMAN MOHAMED ABDULLAHI
University of Nairobi

School of Continuing and Distance Education
P.O. Box 83732 - 80100.

Mombasa, Kenya.

Cell phone number: 0722614791

Email: Tutane2002@yahoo.com

Date..........covviiinnn.
Dear Respondent,
RE: RESEARCH QUESTIONNAIRE
| am a postgraduate student at the University afda pursuing a Master of Arts
degree in Project Planning and Management. As airaagent of my study, | am
undertaking a research study dn‘evaluation of free primary education policy
and its impact on quality of education in public pimary schools in Mombasa
County, Kenya'. The success of this study will largely dependyoar willingness
and cooperation to provide me with the requirednmiation to the best of your ability
and understanding.
| humbly request you to respond to the attachedtguenaire as honestly as possible
and to the best of your knowledge. The attachedtqmaire is specifically meant
for the purpose of this study and all responsed ba treated with absolute
confidentiality and anonymity.

Kindly, note that no name will be appended on athe questionnaires.

Thank you

Yours faithfully,

Abdirahman Mohamed Abdullahi
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APPENDIX II: QUESTIONNAIRE
AN EVALUATION OF THE FREE PRIMARY EDUCATION POLICY AND

ITS EFFECT ON QUALITY OF EDUCATION IN PUBLIC PRIMAR Y
SCHOOLS IN MOMBASA COUNTY, KENYA.

INTRODUCTION
You have been selected to participate in the studgn evaluation of the free primary

education policy and its effect on quality of eduma in public primary schools in
Mombasa County Kenya. You are requested to resfmadch question thoughtfully
and truthfully. There are no wrong or right anssv€¥our answer is the right
answer). All responses will be treated with utnamifidentiality and for the purpose

of this study alone. Please do not write your namgavhere on this questionnaire.

SECTION A
RESPONDENT'S BACKGROUND
Respond by putting a tick/) in the box next to your correct answer.

1 Gender
Male [ ]
Female [ ]

2. Age (in years)
Below 30
30 -39
40 — 49
50 and Above [ ]

— o

]
]
]

3. What is your Highest Professional Qualification?
Masters [ ]
Degree [ ]
Diploma [ ]
Secondary School [ ]
Others (specify) [ ]

4. What is your Job Position in this institutiosat up?

Head Teacher [ ]
Deputy Head Teacher [ ]
Teacher [ ]
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4. Who is your employer?
TSC [ ]
Other (specify) [ ]

6. What subjects do you teach?

7. How many years of teaching experience do you have?

0-4 years [ ]
5-9 years [ ]
Over 10 years [ ]
SECTION B

PART 1. ENROLMENT
8. What is the name of your school?

9. Which class do you head? (Please indicate betalasses 1-8 and specify the
stream or if none specify)

Yes [ ]
No [ ]
Explain



13. Does the number of pupils enrolled in a schadtéct quality of education in

public primary schools in Mombasa County?

Yes No

If yes, explain

14. To what extent would you rate the effects & fbllowing enrolment factors on

quality of education in public primary schools iroMbasa County?

Degree of effects Key: 1 - Very High; 2 — High; 3 fair; 4 — Low; 5 - Very Low;

Enrolment effects on quality of|1 2 3 4 5
education in public primary schools in
Mombasa County

To what extent does the number of pupils
in a classroom affect the quality of
education

How would you rate the effect of pupi
age disparity in class on quality pf
education

PART II: PUPIL TEACHER RATIO

15. How many pupils are enrolled in your school?

Boys [ ]
Girls [ ]
16. How many teacher colleagues do you work wityouar school?
Male [ ]
Female [ ]

17. Pupil Teacher Ratio affect quality of educationpublic primary schools in

Mombasa County?

True Fal
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Explain.

18. Does Pupil Teacher ratio affects syllabus cayein schools?

Yes No

19. Does Pupil Teacher ratio affect classroom odntr

Yes No

20. How would you rate the effects of the followitagtors on quality of education in

public primary schools in Mombasa County?

Degree of effects Key: 1 - Very High; 2 — High; 3 fair; 4 — Low; 5 - Very Low;

Quality of education in public primary | 1 2 3 4 5

schools in Mombasa County

To what extent does teacher workload affect
quality of education

How would you rate the effect of syllabus
coverage on quality of education delivered?

To what extent does classroom control affect
guality of education

PART Ill: INSTRUCTIONAL MATERIALS
21. What Instructional Materials do you use for ryolassroom instructions?
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22. How many pupils share a single Text book inrysubject area? (Please specify

ratio)

English; 1.
Kiswabhili; 1.
Mathematics 1.
Science 1.
Social Studies 1.
Others (Specify) 1.

23. Do you have library services in your schoal?
Yes NQ

24. Does Instructional Material availability affeqtality of education in public
primary schools in Mombasa County?

Yes No

Explain

25. How would you agree with the following statersem relation to Instructional
Material availability and their effects on qualibf education in public primary
schools in Mombasa County?

Degree of Effects Key: 1 — Strongly Agree; 2 — Agee 3 — Moderate; 4 —
Disagree; 5 — Strongly Disagree;

Instructional Materials effect on quality of educaion 112|345

Textbook pupil ratio affects quality of educatiorifeoed in

schools

Availability and use of teaching aid in a classroaffects the

quality of education in schools

Libraries and resource centres play a key roleeterthining the
quality of education in primary schools

The relationship between use of teaching aid andlitguof

education is null

The importance of Instructional Materials can bbssiuted for

by hard work and determination to achieve highgremince
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PART IV: PHYSICAL FACILITIES/INFRASTRUCTURE
26. What form of structure is your Classroom?

Temporary [ ] Permanent] ]| S$¢earmanent [ ] Nostructure[ ]

27. What is the status of your classroom (Capazity)

Very congested [ ] Congested|[ ]Notaestgd|[ ]Noclassroom|[ ]

28. What is the current number of toilet facilitfes boys in your school?

30. Does availability and condition of Physicalradtructureaffect quality of
education in public primary schools in Mombasa Gg2n

Yes No
If yes explain

31. What response would you give to the followitegesments concerning Physical
Infrastructure and their effects on quality of eahimn in public primary schools in
Mombasa County?

Degree of Effects Key: 1 — Strongly Agree; 2 — Agee 3 — Moderate; 4 —
Disagree; 5 — Strongly Disagree;

1 2 3 4 5

Status of classrooms contribute to quality
of education offered in schools

Pupil classroom ratio affects quality pf

education in schools

Pupil toilet ratio affects the quality of

education in schools

Avalilability of desks and chairs affec

pupil comfort, hence quality of educatiof

—
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32. What is your opinion on FPE policy and its effen quality of education in
public primary schools in Mombasa County Kenya?

33. What necessary strategies would you suggeastgmve FPE policy and quality
of education in public primary schools in Mombasaity Kenya?

Thank you for your cooperation and God bless
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APPENDIX III: INTERVIEW SCHEDULE FOR HEAD TEACHERS
THE FREE PRIMARY EDUCATION POLICY AND ITS EFFECT ON

QUALITY OF EDUCATION IN PUBLIC PRIMARY SCHOOLS IN
MOMBASA COUNTY, KENYA

SECTION A
1. Name of school............................. Location (Constituency..................
2.Gender ..o Age...coiiiiiiiie, (Optional)

3. Academic qualification ..........coooiiiiii

SECTION B
PART I: ENROLMENT

5. What is the number of pupils in your primary caol?

5. Do you consider age limit in admission to class?ne
Yes [ ]
No [ ]

7. What is the age difference between the youragesthe oldest pupil in your

SCNOO ? o e

8. Does age difference contribute to indisciplime i

SYo] 1[0 10 LT
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PART II: PUPIL TEACHER RATIO
9. What is the number of teachers in your school?

a) Male

b) Female

10. How would you rate Teacher pupil ratio in ysahool after implementation of
the free primary education policy?

11. Does Pupil teacher ratio affect quality of eatian in your school? Please explain

PART III: INSTRUCTIONAL MATERIALS

12. What instructional materials do you use in y&etrool?

13. Are instructional materials in your school aakzig?

Yes [ ]

No [ ]

14. Does provision of instructional materials affggality of education in your
school?

Yes [ ]

No [ ]
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PART IV: PHYSICAL FACILITIES
15. Are physical facilities in your school adeqrate

Classrooms Yes [ ]

No [ ]
Toilets Yes [ ]
No [ ]

16. What is the average number of pupils per ctagsur

SCRNOOI . . ————

17. Does adequacy of physical facilities affectldyaf education in your school?
Yes [ ]

No [ ]

18. What is your opinion on the free primary edigapolicy and its impact on
guality of education in public primary schools iroMbasa county?

Thank you and God bless you.
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APPENDIX IV: OBSERVATION SCHEDULE
NAME Of SCNOOI. ...t e e e e e e e e e e e e e e e e e e

(@0] 111 (U= o0
PHYSICAL FACILITIES

Classrooms

NUMDBEr Of ClaSSIO0MS... ... e e e

Condition of Classrooms (structure, status)

Toilets
Number of toilets: Boys [ ]
Girls [ ]

CoNAItION OF T0ITS ..ot e e e e e e e e,

INSTRUCTIONAL MATERIALS

Availability of required text DOOKS...........ocemmeeeeeeieiiiiiiiiiiie e

Avalilability of libraries and if equipped with remad books
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APPENDIX V; SCHOOL ENROLMENT & KCPE MEAN SCORES
SCHOOL ENROLMENT

School 2001 2002 2003 2004 2005 2006 2007 2008 200¢ 201p 011 2 | 2012 2013
ars

Mtongwe 644 1029 1131 1210 1070 1137 1067 1180 1204 1214 2831 | 1283

Shikaadabu | 1318 1263 1200 1206 1209 1213 1213 1218 10446 957/ 0 78] 755 765

Mikindani 700 850 1202 1255 1283 1314 1384 1410 1640 164y 0165 1657 1692

Miritini 1438 1505 1292 1179 1152 1089 949 819 830 783

Mtopanga 1911

Khadija 720 717 1021 1120 1052 1161 1291 965 903 905 816] 8 82| 744

Kengeleni 400 775 819 958 1003 1020 1020 1020 1020 102( 10201020

Kikowani 452 441 550 540 422 400 351 251 365 272 250 253 234

Makupa 755 755 761 769 774 775 713 713 713 461 503 521 509

Majengo 844 898 730 751

KCPE MEAN SCORE

School 2001 2002 2003 2004 2005 2006 2007 2008 200¢ 201p 0112 | 2012 2013
ars

Mtongwe 21356 | 216.98 | 259.12] 218.00 212.12 22483  221.01 3.689 | 203.81 | 231.57 193.26 174.53

Shikaadabu | 240.30 | 165.09 | 198.51| 201.69 175.64 187.64  204./3 1.5329 | 177.40 167.0 185.58 182.58

Mikindani 301.12 | 33456 | 295.12| 290.98 28148 279.01 282.55 0.626 | 238.79 | 239.79| 267.24) 243.6%

Miritini 230.15 | 242.0 248.0 221.0 214.0 197.0 187.( 173.0 1.018 | 154.0 149.68 168.32

Mtopanga 285.32 | 258.07 | 234.5 205.18 196.1Y 199.84  201.1710.73 226.32

Khadija 216.10 | 196.45 | 198.98| 200.21] 201.92 180.36  230.23 3.0%9 | 206.6 169.5 198.2 186.57

Kengeleni 254.26 | 241.86 | 253.63| 217.82 217.89 21345  228.53 1.299 | 222.20 | 233.42| 236.03] 231.11

Kikowani 232.1 241.73 | 228.38| 208.61 221.19 21837 27261 .9221 193.71 | 213.36 | 259.39] 230.55

Makupa 194.38 | 228.33 | 227.48| 232.68 223.19 213.68 2149 8.131 | 241.83 | 246.89| 220.87] 214.79

Majengo 195.83 234.4 198.11
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APPENDIX VI: LETTER OF INTRODUCTION

UNIVERSITY OF NAIROBI
COLLEGE OF EDUCATION AND EXTERNAL STUDIES
SCHOOL OF CONTINUING AND DISTANCE EDUCATION

DEPARTMENT OF EXTRA-MURAL STUDIES

Your Ref: Off Moi Avenue
Uni Plaza Building
Mombasa Campus
Our Ref” UONICEES/MEC/5/1 P.O. Box 83732-80100
MOMBASA, KENYA
Telephone: Mombasa 0202026100

28" March, 2013.

TO WHOM IT MAY CONCERN

RE: DATA COLLECTION

This is to introduce ABDIRAHMAN MOHAMED ABDULLAHI; student Registration Number
L50/70313/2011 is pursuing a MASTERS OF ARTS COURSE IN PROJECT PLANNING AND
MANAGEMENT at the School of Continuing and Distance Education of the University of Nairobi.

As part of his course, he is required to prepare a research project. He is therefore collecting data which is
related to his research topic: AN EVALUATION OF THE FREE PRIMARY EDUCATION POLICY AND ITS
EFFECT ON THE QUALITY OF EDUCATION IN PUBLIC PRIMARY SCHOOLS IN MOMBASA COUNTY;
KENYA.

The information he is gathering is purely for academic purposes and will be treated with utmost
confidentiality.

Any assistance extended to him will be highly appreciated.

Regards,

RESIDENT LECTURER - EXTRA MURAL CENTRE
MOMBASA CAMPUS
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APPENDIX VII: RESEARCH AUTHORIZATION LETTER

MINISTRY OF EDUCATION
Telegrams: “SCHOOLING”,
Mombasa COUNTY DIRECTOR OF EDUCATION
Telephone: Mombasa 2315327 | 2230052 MOMBASA COUNTY
When replying please quote o P. O. BOX 90204
MOMBASA
Ref. No.MC/ED/GEN/23/5 3" April, 2013

All Headteachers,
Mombasa County Primary Schools,
MOMBASA

RESEARCH ON THE FREE PRIMARY EDUCATION POLICY

Authority has been granted to Mr. Abdirahman Mohamed Abdullahi, a student of
Masters of Arts Course in Project Planning and Management at the University of
Nairobi, Mombasa Campus to carry out research in ocur Primary Schools in the
Mombasa County. The topic is: “An Evaluation of the Free Primary Education Policy
and Its Effect on the Quality of Education in Public Primary Schools”.

He is advised to carry out the research with the professionalism that it deserves. On
completion of the research, he is expected to submit a copy of the research report to
our office.

Kindly acc&?rd him the necessary assistance.

Abdikadig M. Ki

COUNTY DIRECTOR OF EDUCATION

SA COUNTY @OUNTY DIRECTOR OF EDUCATION
P. 0. Box 90204 - 80100

cc. : MOMBASA

All District Education Officers,
Mombasa County,
MOMBASA

Resident Lecturer,
Extra Mural Centre,
MOMBASA CAMPUS

Mr. Abdirahman Mohamed Abduliahi
MOMBASA
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APPENDIX VIII: WORK PLAN

ACTIVITY PERIOD

Writing research proposal and presentation Dece2®k? - May 2013
Piloting instruments May 2013

Data collection in the field June 2013

Data analysis and report writing June 2013

Presentation of draft report July 2013

Submission of final report July 2013
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APPENDIX IX: BUDGET ESTIMATE (KSHS)

Preparation of instruments 5000
Internet costs 5000
Travelling expenses 20000
Writing materials 4000
Draft report typing 5000
Report writing expenses and copies 16000
Report binding 4000
Total Cost 59000
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APPENDIX X: LIST OF PRIMARY SCHOOLS USED FOR THE RESEARCH

Kengeleni
Khadija
Kikowani
Majengo
Makupa
Mikindani
Miritini

Mtongwe

© © N o g s~ wDdPE

Mtopanga
10. Shikaadabu
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APPENDIX XI: PHOTOS

Old dilapidated toilets at Miritini primary school

Modern toilet facilities at Mikindani primary schidauilt by sponsors
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Modern classrooms at Mikindani primary school bhijtsponsors
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Old dilapidated classrooms at Miritini primary
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