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ABSTRACT

The purpose of this study was to investigate tls#itirtional factors influencing
performance of the students in CSEE in public séapnschools in Morogoro
Municipality, Tanzania. After analysis this studyncludes that most of
Morogoro Municipality secondary schools, as indedatby respondents,
experienced poor academic performance due to mbmos facilitation. This was
indicated in the analysis showing a mean of 1.% ifistitutional factors that had
a profound impact on academic performance of CSiEEorogoro Municipality
public secondary schools were (a) Teacher includemonstrations in class, (b)
The provision of learning and teaching resourcélsence your performance, (c)
Teachers experience can influence performanceHédd teachers supervision
influence performance, (e) Availability of enougacilities in institution, (f)
Effectiveness of school facilities and availabilttiystudents' affair personnel. It is
very similar with Lyons, 2001 where the researclvetd that there was an
explicit relationship between the physical chanasties of school buildings and
educational outcomes, as in this study studentgatet that they much needed
enough facilities to improve on their performanthe study used Ex post facto
research design. The study adapted a theory defreed the System’s theory
input-output model developed by Ludwig Von Bertélgnin 1956. The
researcher’'s target population was 100 teacher8, stbdents and 24 head
teachers from 24 public secondary schools. A sarsigke representative of the
study population was selected using simple randamp$ing and purposive
sampling. This study used two instruments namelystjonnaire and interview
schedule. To enhance content validity, the reseait&d the research instruments
appraised by the research supervisors who were sgegcialist in education
administration at Nairobi University. In order tstablish the reliability of the
instrument, the data obtained from the pilot stwdgs coded and entered.
Cronbach's Alpha was then computed using SPSSmidst probable problems
in the study were privacy and confidentiality oéthrespondents. The collected
data was first edited by the researcher. This wa® dby collecting questionnaires
per day and assigning them numbers and codes. ddditcted was analyzed
guantitatively using Statistical Package for Socsdience (SPSS v20). The
computed data was analyzed using descriptive ttatiShe statistics calculated
included frequencies, means and percentages. Thee \das presented in
frequency tables, bar graphs and pie charts. acaptd the major findings of this
study where schools facilities seems to be the majstitutional factor
influencing students’ poor CSEE performance thedysttherefore highly
recommends stakeholders, board of governors andmihestry to reconsider
funding schools to pave way for development. ittifar suggests that a
comparative study to be done on both private aralipsecondary schools in
Morogoro Municipality, Tanzania to clearly come wpth the key factors.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the study

Teaching and learning is the purpose of all esthbti schools in the world. More
importantly is that teachers and learners shouldptoperly accommodated to
facilitate the teaching and learning that goes morany institution. This is the

essence of the school plant and facilities (Ali2804).

For the last decades the world has seen new fofnrgesnational cooperation
forming around the pledge for education for all A&knitiatives. In spite of the

fact that this initiative is a well intentioned neoto resolve the world’s education
challenges, others have called for a rather regjiand national approach to

solving educational challenges, particularly inigédr(Strutt and Kepe, 2010).

Damien (2010) claimed that school institutionaltéas tend to be the space
interpretation and physical expression of the stleaamination performance of
students. Considering the relationship betweeneamadresources and students'
academic performance, teacher's qualification amelq@ate facilities may be
determinants of assessing academic performancdudérgs (Damien, 2010).
Maicibi (2003) adds by agreeing that human factage come to be the most
important resource arguing that when the right ¢tiaand quality of the human
resources is brought together, it can manipuldteratesources towards realizing

the organizational goals and objectives.



One of the major dilemmas in educational creatamfay is the teacher excellence
puzzle: while there is clear indication that teaalpaality is a key determinant of
student learning, little is known about which d@Brobservable characteristics of
teachers can account for this impact (Rockoff, 2@idkin, Hanushek, and Kain
2005; Aaronson, Barrow and Sander, 2007). In pdei¢ there is little evidence
that those individualities most often used in tgrend salary decisions, namely
teachers’ education and practices, are essentigéésher quality. Practically the
only attribute that has been shown to be more tegdbaextensively associated
with student achievement is teachers’ academidsskileasured by scores on

accomplishment tests (Wayne, 2003; Erteal. 2004; Hanushek, 2006).

Oladele, Ayodele, Oluyide and Alawode (1993) fouiét lack of qualified
teachers, lack of well equipped library and pafema guardian guidance
influence attitude of students towards learningtrinctional materials and time
allocation are other important factors affectingudeints' performance in

Agricultural science in secondary schools (Oladetia|.,1993).

In the similar vein, Ashien (2003) established tlzak of concern and lack of
qualified teachers and instructional materials soeme of the factors affecting
students' performance in senior secondary schoadlifiCate Examination in

principles of accounting. This means that, all éhictors are important in order

to improve the performance of students in accogntin



In Africa especially in West Africa, the break-dovaf 2009 results in West
African Senior School Certificate Examination (WASS and National
Examination Council (NECO) indicated a mass failaceoss the 36 states of the
federation. From the analysis in 2009, it was rdedrthat in Ondo State which is
the focus of the study less than 2% of the candgdatho sat for the examination
made five credits and above in NECO and WASSCE enfdil95% of the
candidate made credit passes in English Languagde Mathematics (Alimi,

Olatunji, Akungba-Akoko and Ondo, 2012).

In Tanzania, the need for educational reform theéts the demands of the 21st
century workplace cannot be over emphasized. Theat® must produce
graduates who can generate knowledge, think cedgtand solve the kinds of
complex social and economic problems they will fatesociety. In this era of
global communication and collaboration, Tanzaniastmproduce professionals
who can work together to address the needs of areasingly complex,
technological-driven economy. The educational systan no longer afford to
produce graduates who are self reliance. Ratherzalaa must engage in the
kinds of reforms that will develop students’ lifalp learning, critical thinking,
problem solving, and collaborative working skillshese of tomorrow’s

‘knowledge workers’ (UNESCO, 2010).

The Secondary Education Development Programme EDE 1) in 2010 in
Tanzania was a continuation of SEDP |, which waplémented between 2004

and 2009, building on the national goals of seconé@aucation provision. The

3



programme vision, as reflected in the Educatiort@daevelopment Programme
(ESDP) 2008 - 2017 document, is to continue to hgwgraded and coherently
planned, managed and monitored education sectoondary education sub-
sector inclusive, that will develop human capital arder to boost economic
growth and eliminate poverty. As in SEDP |, the rdes, reforms and
interventions reflected in the SEDP Il will contento improve learning outputs
and outcomes through teacher capability improvemesrtd promotion of

teaching and learning environments. These impronéneill lead to increased
achievement and competencies of learners and teachiich in turn will also

reflect efficient and effective output/outcome etendary education (Ministry of

Education and vocational training, 2010).

Unfortunately, issues of student performance, ¢uaif teaching, and students’
lack of readiness for jobs in science and technokorg widespread in Tanzania.
Data gathered during the study show a lack of hummah material resources
throughout mainland Tanzania and Zanzibar (Markstvi, Frank and Maregesi,

2010).

Tanzanian Prime Minister Mizengo Pinda, reporte@®i1 the Results of Form

Four examination which is summarized in table 1.1:



Table 1.1 Performance of schools CSEE 2008-2011

Total students Failures Passed
Year N N % N %
2008 320,598 51,295 16.3 269,303 84.7
2009 340,890 93,745 27.5 247,145 72.5
2010 351,214 174,202 49.6 177,011 50.4
2011 339,330 146,929 43.3 181,880 53.6

The table above retrieved from NECTA (2011) showst tstudents are
performing poorly with only few getting high marksrom this it is therefore
good enough to say that public schools in Morogbtanicipality, Tanzania

perform poorly despite the presence of teachers.

In order to fulfill role in the provision of edudan, the Tanzanian’s Prime
Minister urged Members of Parliament, leaders,ees; parents, guardians and
students to begin education from home, school aolfege so that the

improvement of the quality education can be arahinethe country.

Morogoro Municipality in particular (own experiercesecondary schools,

irrespective of ownership it is expected to functim compliance with the



achievement of the national education objectives. tlis end, students are
expected to perform brilliantly in the final exaration as this determines the
guality of output of secondary schools. Howeveeg, dhitput of a single student is
determined by a lot of factors mainly institutiorales, in this research factors
like teachers passion to educate and remain wigh stiudent to the end of
education career seems to be a major factor, makntkle research will tend to

guery on this how influential it is to students nmunicipal council. Head of

schools’ supervision is another seemingly factoesgha person is expected to
supervise both teachers and students to make lseir@cademic goal expected is

realized.

In Morogoro municipality there are about 24 pubiecondary schools but
education has been seen having a poor performhosdhis research will seek to
know how learning and teaching, including schoalliites seems to be the major
factors behind student’s failure. Again studenty'sonnel is another key factor to
be analyzed since it involves individual studenewlt comes to achievements. It
is against this background the researcher seekadw the institutional factors

influencing performance of students in public se@og schools.
1.2 Statement of the problem

Morogoro Municipality in particular, secondary sol& irrespective of
ownership is expected to function in compliancehwite achievement of the

national education objectives. To this end, stuslemé expected to get grade A,



(division one) in the final examination as thisetatines the quality of output of
secondary schools but as indicated on table 1ré #teows there is a problem that

needs to be searched and realized.

The government, parents and other stakeholdersluca¢ion have continued to
condemn the poor academic performance of studen@GSEE examinations in
Morogoro Municipality. NECTA (2012) indicated thaait of the 456,137 students
who were tested for CSEE in 2012, 240,903 got ZEhis poor performance is
worse in public schools than in private schoold/iorogoro Municipality that is

why the researcher concentrated on public schoBlsvate schools tend to own
private development of their institutions whereythdon't seek government’s
intervention on the growth or facilitation of thecheol. Public schools

management belongs to the government. The scheeksfands to maintain their
operations from the government which has a higltggeage of failure due to

political factors.

It is against this background that the researclorglst to investigate the
institutional factors influencing performance otudents in public secondary
schools. Many researches have been done on immtaiittactors but little has
been done in relation to availability school fa@ in public secondary schools

in Morogoro Municipality.

This study sought therefore to investigate theugnfices of resources (facilities,

head teachers supervision, teacher qualificatiahhead teacher characteristics)



on students’ performance in public schools. Thelys@iso sought to investigate

the influence of provision of learning and teachimgcesses.
1.3 Purpose of the study

The purpose of the study was to investigate thetimienal factors influencing
performance of the students in CSEE in public séapnschools in Morogoro

Municipality, Tanzania.
1.4 Research objectives
The objectives that guided the study were;

i) To establish the influence of teaching and learmegpurces on students'
performance in CSEE in public schools in Morogororitipality.

i) To assess the influence of head teachers’ chaisicteron students’
performance in CSEE in public schools in Morogororitipality.

iii) To determine the influence of the head teacherngémiision in teaching
and learning process on students' performance BEQS public schools
in Morogoro Municipality.

iv) To establish how school physical facilities inflaes students'
performance in CSEE in public schools in Morogororitipality.

v) To examine the influence of teacher-student ratation students'

performance in CSEE in public schools in Morogororitipality.
1.5 Research questions

The research questions were;



i) To what extent does teaching and learning resourntkgence students'
performance in CSEE in public schools in Morogonaniaipality?

i) To what extent do the head teachers’ charactesistituence students'
performance in CSEE in public schools in Morogorongipality?

i) How headmasters' interventions on teaching andnilegr process
influence students' performance in CSEE in pubditosls in Morogoro
Municipality?

iv) How do school facilities influence students' perfance in CSEE in
public schools in Morogoro Municipality?

v) To what extent do the teacher-students’ relatiorfiienced students'

performance in CSEE in public schools in Morogororniipality?
1.6 Significance of the study

Ministry of Education is the major policy maker eéducation platform and with
this study finding and the recommendations it ipdtbto bring some significance
to the ministry in mainstreaming the allocation fafnds for institutional
developments of secondary schools. The MinistrfEdfication and Vocational
Studies may utilize the findings to eliminate tlaetbrs that are associated with

the institutional factors influencing students’ foemance in CSEE.

This study may also to form the basis for relevanticulum modification by the
Tanzania Institute of Education to enhance goodfopeance. Again the

principals/headmasters may be informed of poss#vipervision activities to



improve performance in examinations practiced imZBmia Meanwhile the
teachers may realize the change in management tangdositive impact on
improving students’ performance in final examinaio Other expected
beneficially are the board of governors (B.O.G.)ewhthey liaise with the
headmasters they would be able to develop strategiemainstream teacher-
student relationships. The data from this study foay basis for other for other
scholars with the same area. To the society, dsearch findings may add

knowledge in the education management field in dara

1.7 Limitation of the Study

Research is the complex process, which involve aflghallenges and limitation

either before or during the research process .itéetiumber of limitations | had

to resolve in order to ensure the objectives of rtiksearch were realized with
maximum efficiency.

The first limitation was finance constraint sinde tscope of the study was in
Morogoro Municipal Council, Tanzania therefore thesearcher sampled a
represent/group which reduced printing cost. Agaimre was another constraint
where the researcher had to catch up with stugsmd¢e it was closing time and
had to convince the heads to allow him to have raerview with some few

students whom were purposively selected due to.time

10



1.8 Delimitation of the Study

The study investigated the institutional factordluencing performance of
students in public secondary school in Morogoro Mipality, Tanzania. The
study searched how human and physical resourcesedefactors influenced
students’ performance of CSEE in Morogoro Munidigalonly. The study

findings of this study do not represent total infiation of all schools in
Morogoro Municipality but a sample of the totalget population. Again it does
not represent views of all schools in Tanzania fart of the Nation which is
Morogoro Municipality which is in Central Tanzanighe study was conducted in
24 randomly selected public secondary schools inrolglaro Municipality

between April and May 2013 without considering tiyxge of school whether day

or boarding.

1.9 Assumptions of the study

With the background of the study the researcharmasd that even if not all the
schools had the same trend in performance they hadtpoor performance in
previous years meaning all the schools in Morod@d poor performance. Again
even if not all the students performed poorly Ihatytdidn’t stop the collection of
information since they were included in the saméosts. The researcher
assumed that all the required respondents wouldaveslable during data

collection time.

11



1.10 Definition of significant terms

Academic performancerefers to the percentage of enrolled students cetmnpgl

educational levels

Influence refers toan action of driving to positive achievement of metary

students

Institutional factors in this study refers to those aspects that ardinvithe
boundaries of the selected institutions that aseirasgly influencing academic

achievements of students

Students’ performancerefers to how well a student meets standards getbyu

local government and the institution itself.

Passion for teachingas per this study refers tbe very strong feeling of an

educator on his/her job of teaching and makingesttslachieve their goals.

Physical facilities as used in this study refers to schdahp facilities, school

plant projects, school buildings, common schoollitaes and the grounds.

Public schoolsrefers to institutions that are run by governmemtréndering

services to all kinds of students of an area dpnat

Supervision according to this study refers to overseeing thekwar tasks of

another

Teaching and learning Resourcesrefers to the equipment, facilities and

materials available for education.

12



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter comprised of theoretical frameworkchiadopted the system theory
input-output model developed by Ludwig Von Bertamdly in 1956, conceptual

framework that focused on the linkage of independemiables and dependent
variables. Later the chapter gave a literatureergvof other researches on the

same topic in line with research objectives.
2.2 Learning and teaching resources on students at@mic performance

Studies by Betts, Zau, & Rice, 2003; Ferguson &d,&P96; Wayne & Youngs,
2003 shows positive effects of advanced degreefie wthers shows negative
effects (Ehrenberg & Brewer, 1994; Kiesling, 198d)learning and teaching
resources on students performance. Monk and Kitg94) indicated that there
are both positive and negative effects of teachesféld preparation on student
achievement. According to these arguments learamd) teaching is meant to

achieve the goals of a learner in an institutiositpcely.

Recent studies in the USA on the widespread phenomeof out-of-field
teaching, Ingersoll (2003) portrays a severe sanavhere almost 42% - 49% of
public Grade 7-12 teachers teaching science anthematics actually lack a

major or full certification in the field (1999- 20Gdata). In Israel, according to a

13



recent survey (Maagan, 2007), these percentagesvarehigher for elementary

teachers — 42% in mathematics and 63% in scieri@5¢2006 data).

There is debate in the USA between those who derfudinckrtification (Darling-
Hammond, 1999; Darling Hammond, Berry, & Thorens@001) and others
(Goldhaber & Brewer, 2000) who argue that pupilstedchers who hold full
certification achieve similarly to those who stualyder teachers with temporary,
“emergency”’ credentials. These authors also argakerelaxing requirements for
certification is a way of attracting academicalyeinted college graduates to
teaching and a way to recruit a more diverse pdatamdidates needed for a

diverse student population.

If less effective teachers are more likely to ledlve professions, this may give
the mistaken appearance that experience raiseleteaffectiveness. Selection
bias could, however, also work in the opposite \eaymore able teachers with

better opportunities to earn may be more likelietove the profession.
2.3 Head of schools characteristics on students atsamic performance

Head of schools with a considerable amount of lepeéxperience and who have
specialized in some way in the subject in whichytheganage contribute most
substantially to the overall performance of studerit may therefore prove
worthwhile to investigate the possibilities of tséorming the teaching profession
into a more attractive one (financially) to theswlividuals with measures

designed either to encourage very experienced éesath remain in the teaching
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force or to attract individuals specializing in f@ular subjects or in the education
of those subjects to join the teaching force. Ialdebe need to encourage and
convince these teachers to teach in weak performistgrically black school is

considerable (Armstrong, 2009).

RAND researchers examined the relationship betwegcher quality and student
achievement by analyzing five years of math andingpastandards tests and other
records from students in elementary, middle, agth schools in the Los Angeles
Unified School District (LAUSD). The data linkeddividual students to their
classroom teachers each year, allowing the resef@cto examine student
progress from year to year and across classroothbyldifferent teachers. The
RAND researchers then compared these data wittheeapecific information,
such as LAUSD teacher licensure test scores forteashers and other measures
traditionally assumed to indicate teacher effectess, such as degrees obtained

and years of experience (RAND, 2009).

Principals or head of schools are the most infiaémersonnel in education
performance of students. These are primarily tieds of good performance in
the whole administration; supervising teachers also visiting classes. Again
they manage all the new and old physical structusghin an allocated

administration to put up and monitor. Head of s¢h@ve also entitled to value
and analyze the importance of a given structuraality within an institution in

regard with students performance. This group isefloee entitled to making the

institution achieve the required standards of etioicdo students.
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2.4 Head of school intervention on improving CSEE @rformance

The Ministry of Education depicts administrationas attempt, through second
party intervention, to ascertain, maintain and iower the quality of work done

(Olemboet al.,1992). It involves the aspects of supervision, Whace aimed at

upholding the efforts of personnel in line with theals of the institution. If head
of schools execute their administrative roles wiblére will be clear remarkable
efficiency in the work carried out by the inferioiSupervision as a service to
teachers, both as individuals and in groups, asans of offering specialized

help in improving instruction Olivia (1976) concaplization.

It is through intervention that teachers are guided influenced to strive towards
the desired educational goals and objectives. bheroffor the teaching and
learning process to function efficiently, there miuse a proper system of

supervision (Mbiti, 1974).

Ngala (1997) suggests that head teachers neegénvsse teachers by ensuring
that: lessons are planned early; lessons are wsteactwith an interesting
beginning; revision of previous knowledge and teashuse of voice variation
and summary of major points at the end; teachees hackups/teaching aids
properly; teachers have a good relationship wigr tstudents and teachers follow
up the curriculum strictly. Okumbe (1999) considesgpervision as an
administrative strategy aimed at stimulating teaghewards greater pedagogic

effectiveness and productivity.
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Educational institutions aim at imparting learnaith knowledge that develops
them mentally, emotionally, socially and spirityalapart from equipping them
with economic skills for full participation in thdevelopment of the society
(Maranya, 2001). It is, however, prudent to notat tihe greatest strength of any
school is its personnel, the human resources. Beaatombine their relevant
skills, experiences and positive attitudes towahgsoccupation, in order to raise
the quality of the schools’ academic performanchi¢in and reputable standards

(Mbiti, 1974). This combination is achieved throughtructional supervision.
2.5 School physical facilities on students’ academachievement

Lackney (1999a) argued that school buildings weiigcal to the teaching and
learning process. Lackney also took the viewpdiat tthe factors responsible for
student achievement were ecological — they actgether as a whole in shaping
the context within which learning took place. Theygical setting — the school

building was an undeniably integral part of thelegal context for learning”.

The physical factors that had a profound impacttlmn teaching and learning
process were (a) full-spectrum and natural lightifing the reduction and control
of noise, (c) the location and sighting of scho@l,optimal thermal conditions,
(e) school size and class size, and (f) the bugldiandition (Lackney, 1999a).
Research had shown that there was an expliciioaktip between the physical

characteristics of school buildings and educatiooalcomes (Lyons, 2001).
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School facilities and the classroom must be flexiehough to accommodate

changing learning patterns and methods.

Educators and policymakers should be concernedtdbeuelationship between
student learning and achievement and school fasilfTACR, 2003). Educators
and policymakers must also be concerned about #wdthh security, and
psychological issues (TACR, 2003).Buckley et alD0%a) noted that a good
school facility supports the educational enterpri®esearch had shown that good
light, clean air and small, quiet, comfortable, esafe environment were very
important for academic achievement (Buckley et daD04a; Earthman and

Lemasters, 1996; Lackney, 1999a; Schneider, 2002).

According to Chan (1996), students respond to geod poor learning
environments by expressing positive and negativeudés. With a positive
attitude towards their learning environment, stusldearn with high motivation
and undoubtedly are able to demonstrate betteoesince. When educators
disregard the improvement of learning environmehgy ignore the physical

difficulties of learning (Chan, 1996).

In a study by Frazier (1993) indicated that peapdee influenced and affected by
their environment. Therefore, there were no exoegtito children being exposed
to the environmental conditions in school facibtiéFrazier, 1993). Deferred

maintenance on school facilities could cause aéve@reblems and create an
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environment that affected the health and moralb®students and the staff of the

school (Frazier, 1993).

There was a growing research literature that had the belief that there was a
relationship between student achievement and thdittons condition of school
buildings (Hunter, 2006). The United States Departmof Education (2000)
found that the environmental conditions in schoolghich included the
inoperative heating system, inadequate ventila@mowl, poor lighting, affected the
health and learning as well as the morale of stisdand the staff. Other research
studies and literature had focused on lack of sei¢abs, school safety, and class

size (Hunter, 2006).
2.6 Summary of literature review

Many research have been done on students’ perf@emnariine with institutional
factors, in search of failures of students in tHeial examination despite the
presence of the resources. Like Darling-Hammon@91®arling Hammond,
Berry, & Thorenson, 2001) and others (Goldhaberr&vr, 2000) clearly argue
that pupils of teachers who hold full certificatiaohieve similarly to those who
study under teachers with temporary, “emergencygdentials. Therefore this
study would want to argue the same after analyzinigrmation given in a

municipality like Morogoro where the percentagelaf failures is high.

Again researches have insisted on teacher cetiifitaand experience in

improving students achievement meanwhile they Hafteit as a gap when the
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researcher realizes the way a teacher feels atbarhi$ job, students and the
environment working in to improve the performandetime students. This is
realized where Adrian, (2001) states that teachezsalso evangelists trying to
convert minds rather than souls of students. Thagtwthers to share their joy
and passion, believing it to be good for them. Hetioues by arguing that good
teachers never retire, they may become "emeritustusually they eschew titles,

preferring simply to carry on, ignoring the passaighe years.

To crown it all, Tanzania in the background of wtedy has shown a poor
performance of some of its students having beercated by the minister for
education and vocational studies to the publis therefore gives the researcher a
reason to seek information on the institutionaltdes influencing students’

performance of CSEE in public secondary schoolManogoro Municipality.
2.7 Theoretical framework

The study adapts a theory derived from the Systeéh@ery input-output model

developed by Ludwig Von Bertalanffy in 1956. Theahy, according to Koontz

and Weihrich, (1988) postulates that an organizgdrprise does not exist in a
vacuum; it is dependent on its environment in whidk established. As adapted
in this study, the students (Inputs) are admittéd the secondary schools, with
different admission points, from different soci@oaomic backgrounds and are
from various school backgrounds, when they get th# secondary education

system, the management of the school transforms theough the process of
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teaching and learning and the students output es $kerough their academic

performance.

The inputs, the processors and the generators cHionttion well in order to
achieve the desired outcome Robbins (1980). Sal€Ed8i7) in agreement with
Robbins (1980) argued that all systems must wolkaimony in order to achieve

the overall goals.

According to the input-output model, it is assuntkdt the students with high
admission points, high social economic backgroumtl good school background
will perform well if the secondary schools facéis are good, the teachers and the
management of the school is good which may not\#viee the case and this is
the shortcoming of this theory. According to Osod a@nen (2005), the
interrelationships among parts of a system haveetanderstood by all parties

involved.

2.8 Conceptual framework

The conceptual framework presented on figure 1 shibw various determinants
of institutional factors that influence student&€rfprmance in public secondary
schools. The framework shows that the variablesirgeglinked; none of them
operates in isolation. Teachers’ characteristiosyipion of teaching and learning
resources, head masters' supervision, and schgsicph facilities together with
appropriate student personnel serve to determmeénttuence of performance of

students in public secondary schools.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter assisted in giving and overview ofrtiethodology approach of the
research where it begins with a view if researctigie target population, sample
size and sampling procedure, research instrumelatis, collection procedure
validity and reliability of instruments, ethical maiderations and data analysis

techniques.

3.2 Research Design

The study used Ex post facto research design. Amp@st facto research is
defined by Borg and Gall (1996) as the research itheestigates the possible
cause and effect relationship between the indepgndeiable(s) and dependent
variables(s). The researcher searches back infamgossible factors seemingly
associated with a certain phenomenon. In this stiegching and learning
resources, teachers’ characteristics, head teadh&ssention, school physical
facilities and appropriate students’ affairs on tdas influencing poor

performance on students in Morogoro Municipalityevthe search factors.

3.3 Target Population

The researcher’s target population was 480 teach80® students and 24 head of

schools from 24 public secondary schools in Moroddunicipality.
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3.4 Sample size and sampling procedure

A sample size representative of the study populatvas selected using simple
random sampling and purposive sampling. A represieet sample, according to
Gall and others (1996) gives results that can beemgdized to the study
population the sample selected from three categaideaching staff, students

and Head of schools.

Teachers were selected because they are direatisented with the academic
achievements of students and they know how stugemterm in classes, students
were selected because they are directly affecteddbyutional factors while head
of schools were sampled because they are pariigutasponsible for both
students academic performance and with administrand human resource, they
have the responsibility of resourcing schools fettdr learning. The sample
selection of this study was by use of probabiliyngling technique especially
simple random sampling and purposive sampling. dstrocase teachers and head
of schools are known to have busy schedules tmextfeavailability in schools
therefore this study sampled them purposively mdgpending more on printing
the research questions. This was done in ordeollect focused information,

typical and useful information to reduce cost antet
3.5 Research instruments

These were the tools used by the researcher taradhe required information of

the study. The tools consisted of variables theated items that were searched
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for in the field /secondary schools. This studydus@&o instruments namely

guestionnaire and interview schedule
3.5.1 Questionnaire

Self-administered questionnaires and semi strudtumstruments were used to
collect data from students. McMillan and Schumac(#001) recommend a
guestionnaire if the researcher knows that theormdgnts will be in position to
answer the questionnaire. Closed ended and scedet iwere carefully used
because of generating information of influence,ilifates response since the
guestions are multiple choices and data can be@ated easily. The scaled
items, according to Macmillan and Schumacher (208llgw fairly accurate

assessments of opinions. Similarly it has the tgbib solicit information from

several respondents within a short time (Gupta4200

The research questionnaire in lickart scale wheted sections a, b, ¢, d each
section was independent where section (a) focuseithe teaching and learning
(b) Head masters’ supervision (c) School facilitiéd) Appropriate student
affairs. (c) Teachers’ characteristics. The quesiaires were administered to
both students and teachers by the researcher thiagebare more information in

regard with students’ achievement.
3.5.2 Interview guide

Face to face interviews were carried out with teachof schools to cross check

the response from the questionnaire. This was dedign that way got more
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specific and truthful answers. These helped caphifcemation, not provided by
the questionnaires. The method used was interviendegto capture the
respondents’ views. Kothari (2004) preferred thetimd because of its flexibility

and ability to provide new ideas on the subject.
3.6 Validity of the research instruments

Mugenda & Mugenda (1999) define validity as theusacy and meaningfulness
of inferences based on the research resultshénse the ability of instruments to
measure what they are intended to measure. Thg gaetl content validity. To
enhance content validity, the researcher had seareh instruments appraised by
the research supervisors who are also specialigtducation administration at
University of Nairobi. Their contributions and s@gfjons were made use of and
ambiguous questions were clarified and new questitbrat may have been

forgotten added.

A pilot study was conducted. Ten Morogoro publicselary schools were
involved in the pilot study which were later notclimded in the major data
collection. The 10 schools are as per Mulusa (198® says that piloting should
involve 10% of the total sample. Due to the finah@nd time constraints the
researcher opted to do the piloting with schoaddd Were next to his home area to
avoid inconveniences. The collected data was ctbamed later identified

irrelevant items on the instruments. Irrelevanimgewere later revised and

removed with new items to fit the required findingé the study. Also the
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researcher reviewed literature to come up withvese questions that were fitting

the study to give out required information regagdio the topic.

3.7 Reliability of the research instrument

Mugenda & Mugenda (1999) define reliability as aaswge of the degree to
which a research yields consistent results or afiéa repeated trials. In order to
establish the reliability of the instruments, thatadobtained from the pilot study
was coded and entered in SPSS version 20. Crosbalgdiia was then computed
using SPSS. Reliability of the study was to ingst the relationship between:
institutional factors and the academic performawbéch were measured using

the Cronbach’s Alpha.

r - is the mean inter-item correlation

N = Number of items in the scale

A co-efficient of 0.80 or more implies that there a high reliability of data
(Mugenda, 2008). The study used 0.80 as a benclk meardetermine the
reliability of questionnaire used whereby eachafales r-value was measured and
gave a value each starting with; Teaching and legrresources which had a r-

value of 0.85, Head of schools' characteristics hadvalue of 0.98, Head of
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schools' intervention had a r-value of 0.87, Sclpdyisical facilities had a r-value

of 0.75 and Teacher-students’ relations last wittvalue of 0.99.
3.8 Data collection procedures

Before administering the questionnaires to theardpnts the researcher sought
permission first from the Tanzania’s Prime Mini&ermnffice of regional
administration and local government, which was tgdnvithout hesitate. He later
visited the Municipality for a confirmation of tigo ahead letter from the Prime
minister’s office which was later delivered to tward administration officer of
Morogoro municipality and was directed to use tempt letter from the office to
the; educational officer of secondary schools amal iead of schools. having
completed the permission process the later adrenedthis questionnaires and

conducted the interview.
3.9 Ethical consideration

The most probable problems in the study were pynaaad confidentiality of the
respondents. Many teachers and Head of schools atdiest uncomfortable to
release information on particular aspects like agad performance of students.
However the respondents were assured of the caortiiédiey of their responses by

the researcher.
3.10 Data analysis

Data analysis refers to the examining of what heenbcollected in a survey or

experiment in making deductions and inferences.initolves uncovering
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underlying structure, extraction of important vates, detecting any anomalies
and testing any underlying assumptions. It alsolves scrutinizing the acquired
information and making of inferences (Kombo & Tran3®06). The collected
data was first edited by the researcher. This wa® dy collecting questionnaires
per day, assigning them numbers and codes, thaniotgthem to ensure the data
was clear and precise. Data collected was analguedtitatively using Statistical
Package for Social Science (SPSS v18). The commatdwas analyzed using
descriptive statistics. The statistics calculateduded frequencies, means and
percentages and standard deviations. The data ieasrped in frequency tables,

bar graphs and pie charts.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter reports the findings of the study Hase the methods discussed in
the previous chapter. Its purpose is to analyzeséin@bles involved in the study.
Data from the respondents was collected and ardlygzevestigate institutional
factors influencing students’ performance in cexdife of secondary education
examination in public secondary schools in MorogMuanicipality, Tanzania
collected was both qualitative and quantitative alhinvolved the use of
frequencies, percentages and mean. Data was prddentuse of tables and bar

graphs.
4.2 Return rate

Table 4.1 indicated the rate of return of the unstents after data collection which

had earlier been administered by the researcher.

Table 4.1 Return Rate

Category of Questionnaires Returned Return rate
Respondents issued

Students 150 150 100%
Teachers 100 100 100%
Head of schools 24 18 75%
Total 274 268
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A total of 150 questionnaires were given out tadenis 100 were given out to
teachers while 24 to head teachers which was titeotianalysis. Out of these
150 questionnaires were returned by students, }0@#&chers while 18 were
returned by head of schools. This gave a respatseof 100%, 100% and 75%

respectively as shown in table 4.1.

According to Mugenda and Mugenda (1999) a 50% mspoate was adequate,
60% good and above 70% rated very good. This impleat basing on this
assertion; the response rate in this case of 9wa&8%overy good.

4.3 Demographic information of respondents

In order to achieve the main purpose of this stutlg researcher found it
paramount to find out the demographic informatidntlee respondents. The
demographic information of the head schools inaudgender, age, location
highest profession position and number of yeath@ir current positions. This is

discussed and analyzed on table 4.2.
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Table 4.2 Demographic Information of teachers and éad of schools

Demographic Information Frequency Percent
Gender
Female 33 28%
Male 85 72%
Total 118 100%
Age
25-35 yrs 47 39.8%
35-45yrs 51 43.3%
45-55yrs 20 16.9%
Total 118 100%
Respondents location
Urban 61 52%
Rural 57 48%
Total 118 100%
Respondents position
Head masters 12 10%
Head mistress 6 5%
HODs 53 45%
Teacher 47 40%
Total 118 100%

Respondents years in current

position

Below 4 yrs 24 20.3%
4-7 yrs 60 50.8%
7-12yrs 20 16.9%
Above 12 yrs 14 12%
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Total 118 100%

The demographic of the studied respondents was rslooweach as variable to
determine the differences in experiences and psafealism of the teachers and

the head of schools.
Gender

From the statistics shown on table 4.2, the stodyd that majority 85 (72%) of
Morogoro Municipality secondary schools teacherd &ead of schools were
male. Though women tend to be gent and highly cagmpd all over the world to
take over management and leadership in variousiqogbkttors, Morogoro has

indicated a lesser failure in women inclusion irvee delivery.
Age

Further, the demographic analysis indicated thajontya 51 (43.3%) of the
teachers and head of schools were aged betweeb §8ats. Age is the key
informant for experience which tells how much oras @o or deliver; having
found in this study that majority of teaching stafé in the age group 35-45 years
indicates that not their failure but the institmi@b factors themselves that the

study seeks to know.

Respondents’ location
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Regarding respondents location, the study findstgswys that majority 61 (52%)
of the teachers and heads of schools were fronuth@&n areas. Morogoro is a
Municipality and since this study concentrated amo®ls in urban it was
therefore expected a realization of exposed teached heads of schools that
have lots of professional training to contain Ak teachers and students in their

allocated institutions.
Respondents’ position

This variable measured the number of professionalorogoro municipality of

which Head masters were more than head mistresses
Respondents’ years in the current position

The researcher also went ahead and identified niegbrity 60 (50.8%) of
teachers and heads of schools had an experieneerbfbetween 4-7 years. This
variable was used in this study to measure persoegponsibility in their
positions in line with positive delivery of qualigducation to available students.
According to this study it is therefore enoughtloe research to say that Heads in
morogoro public schools have not been at their Worla period of time to have
at least three CSEE candidates leave thereforsttigy recommends the ministry
of education and vocational studies to reconsideremexperienced Heads

recruitment.

According to this study’s findings few 14 (12%) Heehad stayed in their current

positions for/more than 12 years, but 10 of therd baen in the position in
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between 4-7 years. This variable was trying todont the bridge between years

in current position and heads profession.

In this tabulation on table 4.2 the researcherridaund that what he expected
from the respondents regarding their age and ydagperienced turned negative
since there was no teacher had experience of tepdbiv classes till y have
completed their CSEE. In Tanzania CSEE is sat afteacademic period of four
years nationally, for a head to have a good expeeiavith students performance
must have lead students from the first year tdfdleth year may be for at least 8
years. The study also realized that most of schadidorogoro more are manned
by male heads having that only 6 schools accortlinghe study had female
heads. Again this can have a negative effect stagmrformance in CSEE since

in education it is required a total inclusion otlbgenders.
4.4 Learning and teaching resources on students’ ademic performance
This variable focused on both teachers and studdugh responses of the

variables were analyzed descriptively. And each tloé items interpreted

independently.

In regard to this variable most of interviewed hdadchers’ said that they
attended classes and supervised their minors fnélguéo confirm effective

learning and teaching processes.
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4.5 Students opinion on learning and teaching prosses of teachers

With opinions from students themselves the researalould enrich his study
findings by letting them express what thought theg on learning and teaching
processes of their teachers. Teachers are thestledw®ool friend of students and
stand the key provider of education processes gryeinstitution around the
globe. He created some items that would address&hable and possibly give
him a positive answer to some of the major factdfscting CSEE performance

among students as summarized in table 4.3

Table 4.3: Descriptive statistics for students onekrning and teaching

processes

Adequacy availability N Min Max Mean
Rate how teachers express their skills 150 1 5 3.26
Rate the provision of learning and teaching resesi 150 1 3 2.07
Teachers experience can influence performance 150 1 4 3.08

Teachers salary has an influence on teachers
150 1 2 1.22
performance

When teachers include demonstrations when
148 1 2 1.45
teaching
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4.5.1 Rate how teachers express their skills

When students were requested to rate how teackpressed their skills in their
institution they said it was average with a mea.@6 as indicated on table 4.3.
without using kill and techniques in delivering edtion one cannot ascertain the
quality of service rendering to people, therefdrs used this variable to seek to
know from the students whether teachers use thareshskills in class which

would affect their positive performance of CSEE.
4.5.2 Rate the provision of learning and teachingaesources

Students also commented that on provision of legrand teaching resources
where they said that it was effective accordingher view with a mean value of
2.07. This variable was used to investigate thdawéity of items for studies like
textbooks apparatus and desks, of which it appedsdviorogoro municipality
schools are well equipped with the required equipgsbut students continued to

fail.
4.5.3 Teachers experience can influence performance

The researcher also wanted the student to agréethat statement that teachers
experience had an influence on their CSEE perfocmavhere they indicated that
they agreed with a mean of 3.08 as summarized ble #4.3. According to
students opinion teacher experienced was one ah#jer factors that influenced

poor CSEE performance among public schools in Mam@gecondary schools.

37



4.5.4 Teachers salary has an influence on teachgrsrformance

Majority of students from different public schoassMorogoro Municipality went
ahead to agree that teachers salary have an in#uen teachers performance
with an indication of a mean value of 1.22. Perfance of teachers was to be
measured since they are the key winners of goodiegrarom students.
According to this study they agreed that most atkers who had good salaries
would be seen at school performing their duties,tbase with low salary tends
to be not motivated and most of time seen drunksing alcohol which could

highly affect their daily lesson schedules.

4.5.5 When teachers include demonstrations when telaing

Majority of those answered the question whethertéaeher uses demonstration
while in class said yes showing a mean of 1.45hasve on table 4.3. Without

giving demonstrations there would basically beut@é since not every candidate
can understand all in words. For a good teacheititmately ascertain that his or
her class has understood a problem demonstratiant@eching technique has to

be used.
4.6 Teachers opinion on provision of learning andeiaching resources

In this study teachers were required to give tlosun opinions regarding the
provision of their learning and teaching processkgh stands to drive students
to their performance of CSEE and other determinans. There were several

variables that the researcher used to capturentbemation required; number of
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lessons attended to in a week, teachers have pmebleith students in
understanding problems, language triggers failarestudents performance and

others that are indicated in table 4.4.
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Table 4.4: Descriptive Statistics of teachers’ opinon on provision of learning

and teaching

N Min Max Mean

Number of lessons attended to in a week 90 1 3 251

Teachers have problems with students in
_ 95 1 2 1.36
understanding problems

Language triggered failure in students performanc 100 1 2 1.09

improvement of education 95 1 2 131
Teachers favorite subject 100 1 4 249
Teacher love for teaching 100 1 2 1.05
Commonly used language in teaching 90 1 3 2.06

Change of language would improve performance 90 1 2 1.26

Subjects taught mathematics 33 1 2 1.18
Subjects taught languages 33 1 2 1.70
Subjects taught social sciences 24 1 2 1.79
Subjects taught sciences 48 1 2 1.83

4.6.1 Number of lessons attended to in a week

From the findings on table 4.4 majority (90) ofentiewed teachers indicated a
mean of 2.51 which indicated that they had 5-tessbns per week thus to mean
if they would stay longer in schools they can pdevienough time to their

students in solving problems.
40



4.6.2 Teachers have problems with students in undg&anding problems

With a mean of 1.36 as indicate in table 4.4, (@&rhers who interviewed agreed
that they had problems with their students whenisglproblems. Though they
didn’t kinds of problems faced it is a clear viehat there is a trigger for failure

since without common understanding in an institutizere must be a failure.
4.6.3 Language triggers failure in students perforrance

On table 4.4 (98) the interviewed teachers agreeld fact that language triggers
failure in public secondary school in Morogoro Meipality with an indication
of a mean of 1.09. Having Maranya (2001) saying #ducational institutions
aim at imparting learners with knowledge that depsl them mentally,
emotionally, socially and spiritually, apart fromquepping them with economic
skills for full participation in the development tiie society then this can only

achieved when there is a common language usednmaaication.
4.6.4 Teachers favorite subject

A lot of teachers were of the opinion that a teashfavorite language also had an
influence on students’ performance. On table 4fuages had a mean of 2.49;
therefore the researcher realized that most tea@rerof arts subjects rather than
sciences subjects. It is known that the best stdpecboost a candidates marks
and performance are mathematics and sciences ®ibpet teachers from
Morogoro Municipality schools most of them love dbmg arts subjects

(history,geography).
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4.6.5 Teacher morale

Without morale for teaching one cannot perfectlivee services to students but
in Morogoro majority of teachers were of the opmtbat they loved teaching as a

career and hobby. This has an indication of a noédm05 on table 4.4.
4.6.6 Change of language in communication can impve performance

As indicated on table 4.4 majority (90) of the mitewed teachers were of the
opinion that by changing the commonly used langu@yeahili) in Morogoro
Municipality might change their poor performance tile whole process of

teaching and learning. This is indicated in tablewlith a mean value of 1.26.
4.6.7 Commonly used language in teaching

Language used in an institution matters a lot andbtcome of the students. In
this study majority of the interviewed teachers evef the opinion that the
language commonly used in schools at Morogoro Mpality was English with

a mean value of 2.06 as summarized on table 4.4.
4.6.8 Subjects taught

According to teachers opinion regarding the subjaaght 33 of them said that
mathematics and science subjects were one of tist negative influential of

poor performance since most of the teachers ddikeoteaching the subjects. In
most cases schools that do well have to ventuog ia mathematics and sciences
subjects which have lots of practical sessionsmFtioe studies finding teachers

have indicated that majority of them like teacharts subjects of which it shows
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that English has the highest influential on stuggoérformance since most of the

exams are set in English language.

4.7 Effect of Head of school characteristics on stients CSEE academic

performance

In the data collection students were requesteddaate their heads of school
performance on their supervision of learning preces how frequent the head

visits classes to supervise their progress. Thdteelseing shown in table 4.5

Table 4.5: Frequencies for influence of head of sobls characteristics

Valid Frequency Percent
quite often 17 11
Often 121 81
very often 11 8
Total 149 100

From the indications on table 4.5, a hundred andntyw one (81%) of the
respondents indicated that principals often supediitheir learning processes
while seventeen (11%) and eleven (8%) indicatedeqaften and very often

respectively as summarized on table 4.5.
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4.8 How head of schools supervision affect studeht€SEE academic

performance

To get more information on the principals capapilib ascertain his/her
performance in regard to students learning prosetbsgeresearcher went ahead to

ask students how they were supervised, and themdspts shown in table 4.6

Table 4.6: How head of schools supervise studentducation progress

N Min. Max. Mean Std.D

Checking time table 104 1 2 1.04 .193
Checking in for subject teachers 121 1 2 1.28 451
Checking lesson coverage 112 1 2 1.27 .445
Check syllabus coverage 101 1 2 1.33 471

Checking completion of homework; markil
93 1 2 151 .503
of exercise books

As indicated in table 4.6 majority of interviewedudents from Morogoro
Municipality secondary schools, in regard to hedd sohools supervision
indicated a mean of 1.04, 1.27 and 1.28 that thesd of schools would check in
for class timetable, lesson coverage and subjemth&¥s respectively. Other

indicated techniques used by the head of schoole we check for syllabus
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coverage and completion of homework; marking ofreise books with a mean

value of 1.33 and 1.51 respectively.

4.9 Head of school interview on supervision of tehtg and learning

processes

Majority of head of head of schools agreed on tedslsupervision and learning
processes in their institutions through the useeathing aid and checking the use
of teaching methods by the teachers. Others sad ttrey check teachers’
schemes on how they program themselves in deliye¢he required services to

the students.

4.10 School physical facilities on students’ acadecachievement

This variable had eight variables; availability dibraries, laboratories,
classrooms, dining halls, dormitories, school busedoor games and fields
where students were required to indicate in numlaeid therefore they were

categorized with their presentations and interpi@iandependently as follows:

4.10.1 Number of available libraries in an instituton

A library remains a key facility in quality educati deliverance.
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Figure 4.1: School physical facilities on studentsicademic achievement
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According to the findings of this study most (81%§) Morogoro Municipality
public secondary schools students indicate th#teir schools they had between
1 and 2 libraries while 62% of them indicated tthagir schools had no library at

all as summarized on figure 4.1.

Meanwhile 7% of the interviewed students from Mamag Municipality

secondary schools responded that their schoolsahfaglire of between 2 to 3
libraries as summarized in figure 4.1. In many sabbraries are the best
motivators of students’ education advancement whpobvides students with

varieties of books to explore in.
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4.10.2 Number of available laboratories in an instution

Availability of laboratories in schools inspiredighstudy since they are very
important facilities especially during major exaations like CSEE that requires

total concentration from students.

Figure 4.2: Availability of laboratories
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From the findings of this study, 86 students oul®® interviewed indicated that
their schools had 1-2 laboratories while 43 of thedicated that their schools
had no laboratories and 4, 6 indicate 3-4, 5-6aetsgely as summarized in figure

4.2.

With the indication it is therefore most likely kaof laboratories stand to be a
factor leading to students’ CSEE failure in Moragddunicipality especially fail

in sciences. Hunter 2006 in his research studyddbat lack of science labs and
other facilities, affected the health and learmaisgwell as the morale of students

and the staff. This study therefore suggests tf@t,a better performance
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especially for practical sciences, schools shoubdige students with at least one

well equipped laboratory.
4.10.3 Number of available classrooms in an instition

A school is not complete without enough and cooded classrooms this drives

the force and energy to perform in a conducive remvnent required by scholars.
Figure 4.3: influence of availability of classrooms

availability of classroom
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From the findings of this study 68 Morogoro Munalipy students indicated that
their schools had 5-t0-10 classrooms while 45 stigdedicated that their schools
had classes 11-to-15 but 30 and 7 students indid&e20 and 21-25 respectively

as indicated in figure 4.3.

According to government policies, it is advices $ohools to build more classes
to avoid congestions. This is because the teacliérbes able to reach each
student and assist in solving problems again thdesits will access room for

sharing problems and maneuvering. On the same iquesin principals’
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interview schedule majority of interviewed prindgpavent ahead to indicate that
their schools had few facilities such as textbodiemching materials, funds

meanwhile few said that there were less sciencenaaithematics teachers and
arts textbooks. Lackney (1999a) indicated that schkize and class size, and the

building condition had impact on the teaching asathing process.
4.10.4 Number of available dining hall in an instiaition

Given that dining hall remains a key facility foedithy driven society like an
institution the researcher seek to know whetherliputecondary schools in
Morogoro Municipality had enough dining halls toldhéhe available students in

their institutions the findings were as indicatedfigure 4.4.

Figure 4.4: Availability of dinning hall on Students’ CSEE performance
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Majority 78 (98%) of the interviewed students iradeed that they had between 1

and 2 dining halls. Though 6 (8%) said they had 3 tining halls, 59 students of
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those interviewed indicated that their schools didffer such kind of a facility as

indicated in figure 4.4.

According to the United States Department of Edooa{2000) findings the

environmental conditions in schools, like inadegquaentilation, affected the
health and learning as well as the morale of stisdand the staff. Whether a
school is day or boarding, dining hall is the Hesility for teaching students on
hygienic matters and the way to stay in clean emarent while taking meals.
Again it's good to have somewhere students canesaad learn through each

other the best dinning etiquettes.
4.10.5 Number of available dormitories in an instiition

The researcher also found it wise seeking to kndwether these public schools
had at least one or two dormitories though the ystddin't categorized the

schools in day and boarding as summarized on figitre

Figure 4.5: Availability of dormitories

507

40

307

Percent

22 67

207

107

e I

T
none 1-2 3-4 5-6 above T
availability of dormitories

o0-

From the findings majority 40(41%) of the studeindicated that their school did

not have a boarding facility while only 15(14%)tb€ interviewed students from
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Morogoro Municipality schools indicated they had rendhan 14 dormitories.
Meanwhile, 21(22%), 18(18%) and 5(5%) indicated thair schools had 3-to-4,
1-to-2 and 5-t0-6 dormitories respectively summafryhis is indicated on figure

4.5.

This study realizes the importance of dormitorigpart of the necessary facilities
in an institution, TACR (2003) urged educators aoticymakers to be concerned
about the health, security, and psychological issoé their schools like
dormitories where students can relax and have gyivahis is highly supported
by this study since there is an indication of hpgrcent of schools in Morogoro

without a single dormitory.
4.10.6 Number of available school bus in an instition

To enhance study techniques and learning and teag@hnocesses its advisable for
a school to introduce a vehicle that would transgtrdents to various sites for

study, the students responses are shown in figére 4
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Figure 4.6: Influence of school bus on students C&eperformance
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From this study findings as summarized on figu& 80 students answered this
item where 55(69%) of them indicated that theirostt had no school bus while

25(31%) said they had 1-2 buses.

Meanwhile in teachers’ interview, few teachers cadied that study tours were
among the methods used to improve students’ pediocen Thus the findings of
this study indicates that schools without a schis tends to skip some of these
methods since going to different areas gives stisdemlear picture of what they

need in their education from the outside.
4.10.7 Number of available indoor games in an instition

Co-curricular activities are the best for interagtiand mind release of all
academic scholars therefore the researcher would twaunderstand how schools
value the available indoor games by seeking to kftom students whether their

schools had at least one. Their responses are shdvgare 4.7
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Figure 4.7: Influence of indoor games on CSEE perfmance of Morogoro

students
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On figure 4.7 shows that 39 (38%) of the intervidwdorogoro Municipality
secondary school students claimed that their sehiwad 1-2 indoor games while
31(30%) and 13(13%) indicated 2-3 and above 4 oisedy.17 (19%) of the
interviewed students from different schools of My indicated that had no

indoor games.

It is well known that for a better a healthy edimatthere should be a field to
facilitate students for co-curriculactivities that are best in socialization and
releasing tension among students. It's said thatystvithout play makes students
dull which means according to this study it canilgasfluence poor academic

performance. Also indoor games tend to minimizecatian monotonous.
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4.10.8 Number of available fields in an institution

In every institution there has to be enough spa@@tommodate school facilities
and playing grounds which are appropriate for gsttslehealthy growth and

performance in sports world.

Figure 4.8: Availability of fields
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When students were requested to rate the effeesgeaf the availability of some
of the school facilities on their performance, 87%) indicated how effective the
facilities was, 39(43%) of those who respondedh® question indicated that
schools was very effective on their academic paréorce this is indicated on

figure 4.8.

Meanwhile 3% indicated that it was less effectiVkis is summarized on figure
4.8. According to Chan (1996), students respondydod and poor learning
environments by expressing positive and negativieudés. With a positive
attitude towards their learning environment, stugldearn with high motivation

and undoubtedly are able to demonstrate betteonpeaince. Meanwhile, head of
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schools were interviewed on the same question wimejerity (70%) of them
indicated that their schools had not enough faedlito effectively boost students’
performance. This therefore indicated that the Beaduably meant that it's their
failure to facilitate students with the requirectifidies that would influence
students’ good academic performance. Also the tFaabn the ground gave their
opinions on the same and argued that most of ssheoMorogoro required
facilitation since they tended to be a threat ndy do students performance but

also on learning and teaching processes.
4.11 Descriptive statistics of factors influencingoor academic performance

The study further used means to determine the nsgpof the respondents on the
institutional factors that leads to poor performane Mororgoro Municipality
secondary schools according to each item of thguments. The researcher
therefore analyzed some of the key possible fadtoas would influence poor

performance in institutions according to the stgdybjectives.

Table 4.7: Descriptive statistics of factors influecing poor academic

performance
Mean N
Teacher including demonstrations in class 1.45 148
The provision of learning and teaching resourcéiaence your
2.07 150
performance
Teachers experience can influence performance 3.08 150
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Head teachers supervision influence performance 296 149

Availability of enough facilities in institution 1.54 145
Effectiveness of school facilities 215 150
Availability of students' affair personnel 1.29 147

From the findings as summarized on table 4.7, btheinterviewed 150 students
agree that the teachers’ experience influence ttaemic performance of
students with a mean of 3.08 also the same numdarated that the provision of
teaching and learning resources had an effect ensthdents’ performance
indicating a mean of 2.07. Meanwhile 149 studemdscated that the influence of
the head teacher’s supervision on the performahstudents was measured and
had a mean of 2.96. The effect of the school taslion the performance of
students had a mean of 2.15. According to a stodyg dby Lyons, (2001) research
had shown that there was an explicit relationshgtwben the physical
characteristics of school buildings and educatia#tomes. School facilities and
the classroom must be flexible enough to accomneoddianging learning
patterns and methods. Educators and policymakerddle concerned about the
relationship between student learning and achieména@d school facilities
(TACR, 2003). This will drive to coming up with @lgcy that would mainstream
development of institutions in Morogoro Municipglisecondary schools to

improve their current performance.
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CHAPTER FIVE
SUMMARY OF STUDY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the studycdnelusion drawn from the
findings of the study, recommendations based ofiticengs and suggestions for

further research.
5.2 Summary of study

The purpose of this study was to analyze the facthiat influence poor
performance of CSEE in public secondary school$/orogoro Municipality,
Tanzania. This is because Morogoro Municipality particular, secondary
schools, irrespective of ownership is expectedutwtion in compliance with the
achievement of the national education objectives. tlis end, students are
expected to get grade A, (division one) in thelfexamination as this determines
the quality of output of secondary schools but radicated on table 1.1 there
shows there is hidden a problem that needs to lsedirand realized. To capture
all this information and get the possible factoe #tudy was guided by five
objectives as follows; To establish the influence teaching and learning
resources on students' performance, to assesaflnence of head teachers’
characteristics on students’ performance, to deterrthe influence of the head
teachers’ supervision in teaching and learning ggemn students' performance,

to establish how school physical facilities inflees students' performance, to
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examine the influence of teacher-student relationsstudents' performance in

CSEE in public schools in Morogoro Municipality.

To accomplish his goal the researcher was influgrnea theory derived from
the System’s theory input-output model developed.ioywig Von Bertalanffy in
1956. As adapted in this study, the students (B)pare admitted into the
secondary schools, with different admission point®m different social
economic backgrounds and are from various schatkdrsaunds, when they get
into the secondary education system, the manageaiethie school transforms
them through the process of teaching and learmmigtiae students output is seen
through their academic performance. The inputs, fmecessors and the
generators are expected to function well in ordeadhieve the desired outcome

and achieve the overall goals.

In this study, teaching and learning resourceschi&®’ characteristics, head
teachers' intervention, school physical faciliteesl appropriate students’ affairs
on factors influencing poor performance on studemt®&orogoro Municipality

were the search factors which was done using Ekfpoto research design with
a target of 480 teachers, 4800 students and 24 ¢feadhools from 24 public

secondary schools in Morogoro Municipality. Teasharere selected because
they are directly concerned with the academic aements of students and they
know how students perform in classes, students welected because they are
directly affected by institutional factors while dtk of schools were sampled

because they are particularly responsible for lstikdents academic performance
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and with administration and human resource, theyehthe responsibility of
resourcing schools for better learning. The reseapted using to use two
research instruments, a questionnaire and an iaterschedules where and head
of schools were interviewed by the researcher Him3&e tools consisted of
variables that created items that were searchednhance content validity, the
researcher had the research instruments appraygbe besearch supervisors who
are also specialist in education administratiobitzersity of Nairobi and A pilot
study was conducted that involved Ten public seaondchools; also reliability
of the study was to investigate the relationshifwken: institutional factors and
the academic performance which were measured ubmgCronbach’s Alpha.
The study used 0.80 as a bench mark to determeneettability of questionnaire
used. Data collected was analyzed quantitativelpguStatistical Package for
Social Science (SPSS v18). The computed data walyzaa using descriptive
statistics. The statistics calculated included dmwies, means and percentages
and standard deviations. The data was presentédqoency tables, bar graphs

and pie charts.

From the objectives used for the study findingsacheng and learning resources
in Morogoro Municipality came out as one of thetéas leading to poor CSEE
performance though it was not realized as the mfgjotor according to the
findings, head of schools' characteristics was alsasured and the study found it
also played part in students poor performance oflesits. Head of schools'
intervention was a variable used in this studyraslgective where according to
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the findings the study has realized that its nedddok played accordingly since
students needs ultimate supervision of the headeanhers. School physical
facilities was also another important variable tlvas considered in completion of
this study where according to the findings it wasrid to be the major factor that
influenced poor performance. Teacher-students’tiogla didn’t show high
influence on students performance since they needbdthe required institution

for better provision of their learning and teachprgcesses.
5.3 Major findings of the study

In this part the study summarizes major findingsf@sd according to each

objective used to collect data after analysis devis:

5.3.1 The extent to what teaching and learning reseces influence students’

performance

According to this study the research has realiz #thools from Morogoro
Municipality experience poor provision of learniagd teaching resources where
majority of head of schools agreed that they usteathing aid and checking the
use of teaching methods by the teachers. Othedstsat they check teachers’
schemes on how they programme themselves in delivéne required services
to the students. But also students commented osaime and indicated that they

relied on this basically being the reason why taesyin school.
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5.3.2 Influence of head of school’s characteristiaa students' performance

The study was also seeking to the influence of ledathools’ characteristics on
students’ performance and through the findingshdwsed that those heads that
had an experience of longer time in school and@&ciprofessionally had their
students and teachers performing well in theirintisbns. The findings also
showed that schools with various facilities thechesacher had master degree or

was pursuing a course as they indicated in theiradgaphic information.

5.3.3 Influence of headmasters' interventions on #&ehing and learning

process

Students in this study indicated that they hadrthead of schools intervening
their teaching and learning processes which engedrdahem to complete and
correct their assignments and homework. Studests sdid that this made their
teachers concentrate in classes and considergtuglres. On their opinion they
said it is good for a teacher to be monitor thraugtsince they remained the core

winners of their outcomes.

5.3.4 Influence of school facilities on students'ggformance

The major factor indicated by the respondents tmfheential was lack of enough
school facilities. Students, teachers and the eaiiministration of an institution
rely on the available facilities and with its adaquy there tends to conflict within
an organization since each element requires itscgethroughout the time within

the environment. In Morogoro Municipality secondasghools it has been
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realized that they lack enough facilities like leddories which are essential for
practical studies like sciences, again they tok Ewugh classes which are well

known to be called the school.
5.3.5 Influence of teacher-students’ relations ortgdents' performance

Teacher-student relation is very effective on penfance since every student
requires an understanding partner who can assgist th archiving good grades in
schools. Though in this study the influence was high there is need for
administration to insist on good relation to avsiddents claim on lack of people

to assist in difficult problems like sciences anatihematics.

Majority of head of schools agreed on teachers’esupion and learning

processes in their institutions through the useeathing aid and checking the use
of teaching methods by the teachers. Others sad ttrey check teachers’
schemes on how they programme themselves in dielgvéne required services

to the students.

Most (81%) of Morogoro municipality public secongachool students indicate
that their schools had between one and two libsanikile 62% of them indicate

that their schools had no library at all.

Forty five students indicated that their schoolsl lctasses between 11 and 15

others 30 and 7 indicated 16-20 and 21-25 respgtiv
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From the findings majority (61%) of the studentdioated that their school had
boarding facilities while only 39% of the studedtd not have boarding facilities

in the school.

Given that dining hall remains a key facility foedith driven society like an
institution 59 students of those interviewed intecathat their schools didn’t

offer such kind of a facility.
5.4 Conclusion

The study can be concluded that most of schools fagh physical facilities
challenges in education performance. This meanslests have come to
understand and realized the importance of theitiasilin an institution. The
physical factors that had a profound impact ontédaehing and learning process
were (a) Full-spectrum and natural lighting, (b)eTreduction and control of
noise, (c) The location and sighting of school9g, @gptimal thermal conditions,
(e) School size and class size, and (f) The buldiondition (Lackney, 1999a).
Research had shown that there was an expliciiorktip between the physical

characteristics of school buildings and educationétomes (Lyons, 2001).

This paper's most important finding shows that besicexpectations are self-
fulfilling. Taken as a whole, previous studies tiatestigated the relationship
between teacher expectations and academic perfoenfaave been inconclusive

and suffer from two flaws. First, by artificiallyanipulating teacher expectations,

63



experimenters may render their results externalsalid. Second, these studies

involve small samples that are not nationally repreative.

It can be concluded that Teachers experience dente performance. Further,
the same item had a dispersion rate (SD= 0. 64@)l ¢tfhe 7 items implying that

the respondents perceived the item in the same enamhis can be concluded
that teachers remain the key drivers of studergsfopmance since they are the
persons spending more hours with them. Also it ligighatters to the experience
of the teachers to manage and solve students’ pedormance and problems

triggering their education at the final examination
5.5 Recommendations from the study
Based on the findings the study recommends theviatig:

All the board members should consider consultraghing institutes to advance
teachers with more teaching techniques to impregehing and learning process

in class.

Efforts should be made by both the government ahérostakeholders in the
proper provision of facilities like libraries, conmer labs, laboratories which are
well known to the best facilities in improving ptaal sessions and conducive

learning environment in secondary schools.

The government through the ministry of educatind @ocational studies should

consider setting aside enough funds for schoatewelopment and growth.
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The Ministry of Education and Vocational Traininghould involve the

participation of community in the process of edigramainstreaming

All the stakeholders should be part and parcelhaf goodness of students’
performance since their performance is the keyeissitheir involvement in

education.

5.6 Suggestions for further research

The following are suggestions for further studies:

l. A similar study can be carried out in colled@sacademic purposes.

Il. Have a complete study on institutional and ex& factors that would

influence poor performance in Morogoro secondahpsts.

lll. A study can be also carried out to trace tbenparative study of both public

and private secondary schools in Morogoro Munidipal
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APPENDICES

APPENDIX 1:

LETTER OF INTRODUCTION

UNIVERSITY OF NAIROBI
SCHOOL OF EDUCATION
P.O. BOX 92

KIKUYU-NAIROBI.

To the School Administrator,
Dear sir/Madam.
RE: RESEARCH

| am a Post Graduate student at University of Nmiparsuing a Masters Degree
in Education Administration, in the department @fuEational administration and
Planning. | am conducting a research lmstitutional factors influencing
Students’ Performance in Certificate of Secondary BHucation Examination

(CSEE) in Public Secondary Schools in Morogoro Mumipality, Tanzania.
I’'m kindly requesting you to respond to the questiaire attached as honestly as
possible. The information will be used for the pge of the study only while

your identity will be kept confidential.
| look forward to your honest participation. Thaydu in anticipation.
Yours faithfully,

Martin S. Mollel
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APPENDIX 2:
QUESTIONNAIRE FOR STUDENTS
Please answer appropriate answers also by ticking (

Section a: teaching and learning
1. Class | |

2. How do your teachers portray their skill on youademic performance
Poorly [ ] fairly[ | averag™ | good [ ] verygood [ ]
3. How effective do you think provision of learningdateaching resources on
your performance are?
Less effective |:| effectivel:|Very effective |:|
4. Do you have enough textbooks
If yes how many students per textbook
5. Is your lab science well equipped?
Yes no
6. How often do you do experiment?
7. Do you always have enough materials for experinfents
8. If yes above how do you agree with the effectiveradst

Strongly disagre{ | disagr{ | agreq | stronglydisagr{ |

Section b: head teachers’ characteristics
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Section b: Head teachers' supervision

9. Does your head teacher supervise your learningepsas?
Yes| | no| ]

10.How is it done?
By checking time tables
Confirm presence of class teachers %
Confirming the presence of subject teache||:|
Confirm syllabus point |:|
Confirming completion of homework |:|

11.How often does the head teacher supervise your workeand syllabus

Lessoftef | quiteoften|  Jften [ |veryoften [ ]

Section c: School facilities

12.Do you think your school have enough school faesitto effectively
influence your exam performance
Yes |:| nd:|

13.Kindly indicate some of the stated facilities inugyschool and how many are

they

Facility Availability Amount

Library

Laboratory
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Classrooms

dining hall

Dormitories

school bus

indoor games

Field

14.How effective do you think the school facilitielirence your performance

15.Less effectivd | eﬂ“ective:| very effective [ ]

Section d: Appropriate students’ affairs

16.Does your school have a student’s affair personnel?

Yes|:| nD

17.What would you say about its performance in regargbur performance?

Thank you for your cooperation.
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APPENDIX 3:

HEADMASTERS INTERVIEW SCHEDULE

SeXuii i AgE..oo

Location: Rural.............. [Urban................ooo .

Highest qualification........................ Professional status. ...............
P OSITION . .. e
Number of years you in current poSition.............oovovveiiiiiiiiieamee .

. Do you think the use of control to affect teachersstructional practices has
an effect to students performance.............cooviiiii i

. How effective do you think hiS iS...........ooiii i

. Do you consider inspecting students class perfocman.......................

. How do you manage to effectively make the teacheash the required grade
Of the STUAENES ... e e e e

. Which is the highest level of education of yourcteas ..........................

. Which is the [OWEeSL IEVEI ... o e e e e

. Does level teachers pose a threat to your stugmmfermance according to
Yyour ProfessionaliSm ... e e

. According to you do you confirm that students aelved in all practices of
teaching in your SChool ....... ...,

. Do you think the schools holds the required faesit for effective

PEITOIMANCE. .. .. e e e e e e e e e



10.Kindly state for me all the available facilitiesathyou think effectively boosts

performance of Your StUdENTS .........coiiiiiii e
11.Many have been said on the performance of Morogohmols do you agree

with the statement that they perform poorly comg@asgth other schools in

F A o T

What makes you think students perform poorly............cooceeeeiiiiinies

Thank you for your responses and cooperation.
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APPENDIX 4

QUESTIONNAIRE FOR TEACHERS

. Location: Rural.............. [fUrban............ooooeiiiiiii .

. Professional status (Trained or untrained).......

s P OOSIION . e

. Number of years you in the current position bebws [ |  5-10yf__ |

10-15yr [ ] 15-2C__ ] above 20 |

. Your highest level of education................c.ocoiiiiiiii i e

. Years of experience (kindly indicate).................

. What do you think should be done to improve stuslgmerformance in
Morogoro Municipal COUNCIl...........ccooii i

. How many lessons do you attend to in a week (kindtjcate your exact

[€SSONS) ...

10.How many hours do you think you spend teachingday

11.Do you have problems with your students.............ccooooiii i iiiienees

12.Does language trigger a failure in students

13.Do you think your teachers having certification lfies you to improve

students’ participation?
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Yes [ | no[ ]

If yes (8) what makes you think so

If no (8) what makes you thinks or what should bael

14.What is your favorite subject that you teach................cccceiiiin.
15.Do you love teaching the subject............coovii i,

16.To what extent do you make the students love asd {hee exam

Other (SPECITY) . e e
17.By which techniques do you make students learnasiee and understandable

(kindly indicate some of the techniques used)

18.How do you agree with that if a teacher have passith teaching improves
students performance Strongly disag] |  disagree[ ] neuf |
agred:| strongly agr{__ |

19.What is the commonly used language in teaching inekéorogoro
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20.Do you think there is a way the language can bexge to improve this
PEITOIMANCE. ... e e e e e e e e
21.Which subjects do YOu teaCh............uuuuiieeeeeeiiiiii e

22.What would you say on your schools’ teaching aadnimg resources

Thank you for your cooperation.
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APPENDIX 5:

Research permits

THE UNITED REPUBLIC OF TANZANIA
PRIME MINISTER’S OFFICE
REGIONAL ADMINISTRATION AND LOCAL GOVERNMENT

Telegraphic Address: “REGCOM™ Regional Commissioner’s Office,

Phones: 023 2604237/2604227 P.O. Box 650,
MOROGORO.

Fax No: 2600973

In Reply please quote:

Ref. No: AB. 175/245/01"A’/15 15th - February, 2013

District Administrative Secretary,
Morogoro.

Re: RESEARCH PERMIT
Please refer to the above mentioned subject.

I have a great honour to introduce to you Mr. Martin Saning’o Mollel.
researcher from University of of Nairobi and who is at the moment conducting
research in our region.

The title of the Research is “Institutional Factors Influencing Students
Performance in Certificate of Secondary Education Examination (CSEE) in
Public Secondary Schools in Morogoro Municipal, Tanzania’.

The permit is granted from March, 2013 to June, 2013 will cover Morogoro Region.

Please provide him with all necessary assistance to enable the accomplishment of this
important activity.

Thank you for your cooperation.

;A —
_/ Ramadhani Hangwa
For: REGIONAL ADMINISTRATIVE SECRETARY

Copy: Dr. Grace Nyagah
Chairman
Department of Educational Administration and Planning,
University of Nairobi,
P. O. Box 92,
KIKUYU - KENYA.

A Mr. Martin Saning’o Mollel,
Researcher.
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JAMUHURI YA MUUNGANO WA TANZANIA.
OFISI YA WAZIRI MKUU.
TAWALA ZA MIKOA NA SERIKALI ZA MITAA

OFISI YA AFISA TARAFA
MOROGORO MANISPAA
S.LP 681
MOROGORO.
24052013,

Kumb. Na.OAM/AFT/MMC-68.

AFISA ELIMU SEKONDARI

WAKUU WA SHULE WOTE

MANISPAA YA MOROGORO.

YAH: KIBALI CHA KUFANYA UTAFITI
Somo la hapo juu lahusika.

Ndugu Martin Saning’o Mollel ni mwanafunzi wa chuo kikuu Nairobi ambaye kwa sasa yupo katika
utafiti, Kiini cha utafiti ni Institutional Factors Influencing Students Performance in certificate of
Secondary Education Examination (CSEE) in public Secondary Schools in Morogoro
Municipality. Tanzania.

Kibali hiki kimetolewa kuanzia Marchi 2013 hadi Juni 2013.
Nimatumaini yangu mtampa ushirikiano wa hali ya juu.

Wenu,

/;(A saTIBU T T

stantey Fifi woROGORD

Kaimu afisa Tarafa,Morogoro Manispaa.

Nakala: Maafisa watendaji Kata wote- Morogoro Manispaa.
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TAWALA ZA MIKOA NA SERIKALI ZA MITAA

Anuani ya simu” MKUU WA WILAYA OFISI YA MKUU WA WILAY:
Simu Nambari: 2614096 S.L.P 681

Fax Nambari: 2613848 MOROGORO

Unapojibu tafadhali taja:

Kumb. Na.AB. 210/249/01/113: 18/03/2013

Katibu Tarafa,

Manispaa ya Morogoro,

MOROGORO.

YAH: KIBALI CHA KUFANYA UTAFITI
Somo tajwa hapo juu lahusika.

Bwana Martin Saning’o Mollel ni mwanafunzi wa Chuo Kikuu Nairobi ambaye kwa
sasa hivi yupo katika utafiti.

Kiini cha utafiti huo ni “Institutional Factors Influencing students Performance in
certificate of Secondary Education Examination (CSEE) in Public Secondary
Schools in Morogoro Municipal, Tanzania”

Kibali hiki kimetolewa kuanzia March , 2013 mpaka June, 2013.

Natumaini atapatiwa ushirikiano wa kutosha.

|5ileen

Tamary P.Isike
Kny: KATIBU TAWALA WILAYA
MOROGORO

Nakala: Bwana Martin Saning’o Mollel,
MTAFITL

Mkurugenzi wa Manispaa,

MOROGORO.
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