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ABSTRACT

In spite of the government efforts in the fight mga drug and substance abuse in
Kenya, the problem is still rampant among secondssiyool students. The
purpose of the study was to investigate administatrategies adopted by head
teachers in curbing drug and substances abuse biic pgecondary schools in
Nairobi County, Kenya. To assess the effectivernédbe head teachers’ use of
the school curriculum as a strategy for curbing D&Aong students of public
secondary school in Nairobi; to determine the ¢iffecess of the head teachers’
use of Guidance and Counselling sessions as &gyr&r curbing DSA among
students in public secondary schools;to estabh&heffectiveness of the head
teachers’ involvement of school community in cughidSA among students in
public secondary school in Nairobi County;to deteenthe effectiveness the
head teachers’ use of school rules as a strategycurbing DSA in public
secondary schools in Nairobi County; to determimavhthe head teachers’
strategies used to curb DSA are influenced by heaather characteristics
classified as age, gender, qualifications and eepee; to establish how the head
teachers’ strategies used to curb DSA are influgihgethe school category.

Literature relating to administrative strategiesl amirbing DSA in schools was
reviewed. The study employed descriptive surveyigiesThe study sample
consisted of 35 head teachers, 35 heads of guidarteounselling departments
selected by purposive sampling followed by 420 eiisl selected using simple
random sampling. Permission to collect data wasglsodrom the National
Council for Science and Technology. Data was ctilg by use of two sets of
guestionnaires for head teachers and students raedviews conducted with
heads of Guidance and Counselling. Content validitthe research instruments
was ascertained by a team of experts in Educatiddalinistration and through
piloting of the test items while reliability of thestruments was ascertained by a
test-re-test technique and a coefficient of stgbiif 0.875 obtained using the
Pearson’s product moment formula. Descriptive a#f a& inferential statistics
were used to analyze data and the results presentaloles graphs and pie charts.

The findings show that school curriculum is usectudo DSA however content
on DSA in the curriculum was inadequate.Co-curdcuctivities (sports, drama,
music and poems) were more effective in curbing @Adance and Counselling
was the most preferred strategy for curbing drugsatand all schools visited had
a guidance and counselling teacher. The findingsvsthat majority of the head
teachers and teacher counsellors lacked the skills counselling drug
abusers.Teacher counsellors also doubled as subgetdters hence lacked time
for counselling students. Therefore the benefit<G6E strategy have not been
fully harnessed. On school community, lack of caapen especially from
parents frustrated the head teachers’ strategiearto DSAwhile the community
protected drug dealers and sometimes sold druggutdents.Therefore school
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community as a strategy for curbing DSA was noedive. The findings also
indicate that head teacher characteristics sucagas gender, qualification and
experience influenced their choice of strategigsctobing DSA and that school
category also influenced the choice of administeasitrategy used to curb DSA.

The study concluded that the administrative stiategdopted by head teachersto
curb DSA are not effective and that no one stratesyy successfully curb drug
abuse in secondary schools.Head teachers shoula ca@bination of strategies
on different DSA situations.The study recommendsctntent on DSA in the
school curriculum should be beefed up to includeses, types and effects of
DSA and additional time provided to teach drug ab&sirther, head teachers and
teacher counsellors should be in-serviced to etpgm with skills for counselling
drug abusers.Headteachers should collaborate wiitar stake holders in the
community like parents, law enforcers, governmeagegngies, NACADA, NGOs
and FBOs so as to fight drug abuse from the suaptiydemand side. Given that
expulsion and heavy punishment was highlighted lajonty of head teachers
and students as a possible strategy to curb DSAMihistry of Education could
review its policy on punishment and expulsion esglgcas far as war against
drug abuse in schools is concerned.
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CHAPTER ONE

INTRODUCTION
1.1Background to the Study
Drug and Substance Abuse among the youth is a nchjallenge facing the
Kenya education sector. It creates social-econdmidships, breeding misery
which increases crime, violence and a drain irai#icted strata of the society. A
survey conducted by the United Nations Office oudd and Crime UNODC
(2010), the war against drug abuse is far fronT @vel that drug barons are so
powerful and ruthless that they are able to holchasom any one standing in the
way of their evil trade irrespective of his/her pios of authority. Countries like
Peru, Bolivia, and Colombia have large plantatioiscocaine, while opium
poppy a flower like plant from which heroin is prm#d grows illegally in
Pakistan and Afghanistan (Golden crescent) andndr@ambodia, Thailand and
Laos (Golden triangle) (UNOD, 2010). Drug abuseaigylobal problem that
threatens the political, economic, and social &tgband security of many
countries; affecting management of schools andupisrg education programs
(United Nations, 1998; and National Agency for Caigp against Drug Abuse

Authority (NACADA), 2006).

Balding (2005) in a national survey conducted irgland revealed that up to 53
percent of 14- to 15-year-olds are more likely avdr been offered and taken

drugs. The opium war of 1839 between Britain anth&hvas triggered by drug



trade (Matzigulu, 2006). In 1992, the then UN s&my general Boutros Boutros
Ghali lamented the escalation in drug abuse amoagauth and emphasised that
the war against Drug and Substance Abuse (DSA)ldhmufought by all nations
(United Nations, 2000). He called on all UN memlstates to enact drug
trafficking laws that would significantly reduceetlglobal illicit drug supply and

demand (UNODC, 2010).

A drug is a substance (other than food) which, wtaken, alters the state and
functions of the body (UNODC, 2008). Drugs can &keh through the mouth,
injection, nostrils or as ointments and pessaigeéu,et al 2008 and Ndirangu,
2004). The term is generally used in referencegolestance taken for therapeutic
purpose and as well as abused substances. Drug abtise use of any legal
(social) or illegal drug or substance when it irideental to health and wellbeing,
for physical or psychological reasons. Studies hstvewn that factors such as
prolonged or traumatic parental absence, harsliptise, and failure to communicate
on an emotional level, and parental use of drugg leed to or intensify drug abuse
among young people (WHO, 1993). Prevention of Dand Substance Abuse among

the youth should employ knowledge about factomlyikto influence their behaviour.

The school is the first large-scale socializingamrigation of which the child becomes
a member. Unlike in the family, its members are tigasnrelated (Hansen, 1992).
The element of social heterogeneity, coupled wgHarge size, makes the school a

secondary social group. Therefore, whereas thelyfaisiessentially an informal

2



socializing agent, the school combines formal &l@sm teaching) and informal
(peer group influence) processes of socializatibme school uses methods like
suspension, expulsion, official mention and rewaslsnodes of behaviour control.
The school therefore becomes the best place fay alouse intervention and control

(Khanyisile, 2005).

In the United States, the Safe and Drug-Free Ssh@agram has reported great
success as a federal initiative which has been tseatrengthen programs that
prevent the use of alcohol, tobacco, drugs, an@nez in and around the nation's
schools. The program identified a number of wayshich schools could address
the problem. Suggestions included monitoring drigg within the school,
establishing clear guidelines and penalties foges&nforcing policies against
sales and usage, implementing a comprehensive mtaygntion curriculum (for
kindergarten through 2grade), and networking with community agencies and
leaders for support and advice (Martinez, 2004)ctsAof indiscipline among
student have been blamed on use and abuse of drubégeria leading to
establishment of comprehensive drug abuse educatidrprevention plan, which
involves students, teachers, parents, and other bexsmof the community
(Odejide, 2006). Lack of morals and deterioratiegrhing standards and strikes
in schools have been blamed on drug abuse by stideimbabwe (Siringi,

2003).



In March 2009, UN member states committed to elation or significant
reduction in the global illicit drug supply and dand by 2019 (UNODC, 2010).
However the world drug report (2011) has indicateithimal success in DSA
reduction as drug peddlers become more sophidficatel more countries get
involved not only as transit points but as drugstoners (UNODC, 2011). Drug
peddlers are reported to be targeting schoolseasghime markets; a trend that is
worrying considering the fact that drug addictioeates an enabling environment
for violence as it gives the abuser a false sehggeatness and power (Mungai,
2007). The mythology behind drug abuse world owes helped fuel the menace
among students, who believe that drugs enhance ithé@pendence, courage,
alertness and class performance (Gitau, 2007). Adugever is not the case as it
leads to rebellion, theft, and bullying among studeposing a great challenge to
school administration and has been named as otihe ohajor causes of strikes in

schools and colleges (Ng’ang’a, 2003; Poipoi, 1999)

The role of the head teacher is to develop strasetiirough the use of school
curriculum, staff personnel, student personnelpstiinance, school plant, and
the school community for effective management diosts (Okumbe, 1999; and
Obiero, 2006). Through the secondary school cuurmy content on DSA is
taught in Biology, Religious Education, Social Edtion and Ethics and Life
skills. The general objective for teaching the D®fic is to create awareness

and deter the use of drugs by students (KIE, 20@22808). Informal curriculum



is also used in the fight against Drug and Substakouse through the use of
sports, plays and musidhe power of sport is far more than symbolic and co
curricular activities such as drama, clubs, debated public lectures are used to
create DSA awareness in schools (Matsigulu, 20@6Muraguri, 2004). In 2002,
at the Olympic Aid Round Table Forum in Salt LakeyCthe then UN Secretary
General, Koffi Annan stated that “Sport can plapke in improving the lives of
individuals and the whole community”. He encouhgéke holders to involve
the youth in sports from an early age to enhancspamsibility and
professionalism (UNODC, 2011). A variety of spoai® available for Kenyan
youth, both at school and community levels and Rkhaistry of Education
recommends that all students should participatgports, clubs and societies for
their well being and to reduce idleness that l¢gadBSA (Republic of Kenya,

2006).

Guidance and counselling has been instrumentalhen fight against DSA

according to (Chand, 2008 and Mungai, 2007). Muiig@07) further noted that
individual counselling, group counselling, peer mseiling, mentoring, and role
modelling are used to help students overcome dowge Through counselling
and mentoring, students are taught the dangersséf &hd how to overcome peer
pressure to smoke or drink (Botvin, 2000). Republickenya (2008) indicates
that head teachers and teachers are involved wemptien, control and mitigation

of DSA through formal and non formal curriculum.€erbtudy also emphasizes



role modeling where students learn responsible \nehdrom their teachers.
Further more, the teachers’ code of ethics and wcindrohibits smoking and

drinking in the presence of students (Republic ehya, 2005).

The community around the school can negatively asitively influence the
behaviour of a school. Drugs and substances am teolstudents with the
knowledge of some parents (Wangai, 2001). NACADBOE&) and Muma (2006)
recorded that the most common source of alcohoduwmed by students was the
community in the vicinity of the school and thatugs enter schools at the
beginning of the term, as students carry them alwitly their personal effects.
Head teachers should use parents’ day, annualajeneetings, prize giving days
to sensitise parents on dangers of DSA and eheiir tsupport in combating the
drug abuse menace. Furthermore they should invaspected persons, leaders
of faith based organizations and role models indbmmunity to discuss DSA
during such occasions (Ndirangu, 2004 and Kimo@il®. Members of the
community need to report suspected drug dealethdopolice and provincial
administration for apprehension while parents sthdad keen to note behavioural

changes in their children and seek help at théesadpportunity.

Wangai (2001) suggested strategies geared towardsmanity involvement
where parents, religious leaders, provincial adstiation, play an active role in

drug prevention programmes. Maithya (2009) empleasithat community



members, starting with the family should instil mlovalues among the youth to
help them become useful members of society. Thizaged on the fact that, in
traditional African society, upbringing of childremas a communal role and not
only that of the immediate family (Maithya, 2009chool heads have power by
virtue of their positions to enhance disciplinesichools by punishing students
caught engaging in drug abuse, enforce school,rinsgect students’ belongings

regularly and act on information about drug abusitugients (Eshiwani, 1993).

Despite all the efforts, DSA is still rampant arifitets school administration with
chronic cases of indiscipline, academic undera@ment, socially unacceptable
sexual adventures, health complications, massieadd@ropouts and sometimes
death among student victims (Ndirangu, 2004 and dfin2010). This study
investigates the effectiveness of strategies usedhdad teachers, recommend
areas for modification or suggest more effectivéhoes of dealing with the drug
menace. NACADA (2006) and Munyoki (2008) statedt thaudents staying in
towns had a higher risk of having abused drugs ewetpto those in rural areas
and that students in Nairobi County had the highestalence in consumption of
inhalants,miraa and tobacco. Ease of availability was cited bya®i(2007) as
one of the reasons behind this trend given thatynpaiblic secondary schools in
Nairobi County are day schools and students aoemtact with drug peddlers on
a daily basis. Other causes cited were the cosntapoiature of the city, influx

of illegal immigrants, the refugee problem and sllif® coupled with poverty



(Republic of Kenya, 2009).

Makokha (1984) and Ndetei (2004) showed that Dma) Gubstance Abuse was
prevalent among secondary school students in Naaod began as early as
before age 11 years while in primary school. Sgiateused by head teachers to
curb DSA such as guidance and counselling, role eftind, diagonal
communication and punishment have not reduced D®#&hwis still rampant
among learners (Republic of Kenya, 2008). Drug Snlstance Abuse has been
associated with escalating incidents of rape, stisdeinrest, burning of schools,
massive school dropout and dismissal academic peaface (Republic of Kenya,
2009). Studies show that some head teachers anbdetsalack the skills and
knowledge for tackling DSA problems while othersigehat the DSA problem
exists among their students (NACADA, 2008). Membmrthe society are of the
view that DSA problems among students should bidddcat school (Ndirangu,
2004). Teachers need to understand the environarenind their institutions,
identify the characteristics of drug users, andvknygpes of drugs used by their
names and sources, and trends in drug abuse (NACARD@6) in order to tackle

the drug abuse menace.

Studies by Ng'ang’a (2003); Ngesu, Ndiku and MasgX#08); and Maithya
(2009) established that guidance and counselling weful in controlling onset

of drug abuse among students and could also beingéé rehabilitation stage.
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Ng'ang’a (2003) recommended strategies that woatdhlatively handle students
in the drug abusing stage. Nge=tual (2008) concluded that no one strategy could
successfully curb drug abuse in a school envirohm&hey concur that a
combination approach that deals with awarengss;ention and intervention on
abusers and follow up was the best way to deal B8 in schools. It is for such
reasons that this study has been conceived withiranof suggesting the most
appropriate strategy or combination of stratedgimes tvould work to curb DSA in

different school categories.

Imbosa (2002) established that drug use and abgsars in the student
population as result of a complex range of factoctuding parental engagement
in substance abuse, depression, anxiety, learnfiigutties and low self-esteem,

all of which are beyond the scope of the programmesn place by the schools
to address the problem. These findings have in foambed the basis for this
study, which will seek to explore the role of tleh@ol community as a strategy
for curbing drug abuse among students in Nairobur@p Khanyisile (2005)

argues that there is official ambivalence towandssgance use in Kenya. Alcohol
and tobacco are a cause of ill-health, but ard gh the two substances being
a source of tax-income; the brewing and use ofgeous alcoholic drinks is
mainly illegal, yet the production and use of algloh drinks on an industrial

scale is extensive and legal.



Khat (Miraa) is a drug whose abuse results in dependencehgdbovernment
treats it as a valued export commodity competinghwiea and coffee in
importance. According to Khanyisile (2005), thisaicontributing factor to drug
abuse by Kenyan youth. The above studies showeddnaus factors contribute
to Drug and Substance Abuse among school learneds require a multi
disciplinary approach to tackle the problem. Theeezcher is will explore the
strategies for curbing the DSA menace which, if do¢cked, could have grave
repercussions on the youth of Kenya, attainmene¢dafcational goals, and the

growth and development of the Nation.

1.2 Statement of the Problem

Drug and Substance Abuse is rampant among studerstescondary schools in
Nairobi, a trend that is fuelled by proximity toudr peddlers, high levels of
poverty, ease of availability and slum life whiclake many students vulnerable
to the allure of drugs (NACADA, 2006; and RepubdicKenya, 2008). Kenya
Governments’ attempt to curb Drug and Substances@ls evident with the
establishment of an inter-ministerial drug contobrdinating committee (1995),
the drug master plan (1999), and establishment ACADA (2001). Others
include the National strategy on prevention, cdnémod mitigation of DSA in
Kenya 2008-2013 (Republic of Kenya, 2008), polioguiments, Sessional papers

and enactment of alcoholic drinks control act 2010.
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As a policy strategy to curb DSA, the Ministry ofli€ation established DSA
departments in every district, infused DSA in tisa®l curriculum (KIE, 2002;
2008) and established Guidance and Counselling rolepats in all schools
(Republic of Kenya, 2008). Head teachers also usend, sports, music, and
resource persons to further create DSA awarenessa@ri, 2004; Matsigulu
2006; and Mungai, 2007). Studies by Ng'ang’a (2008)vamanga, (2003)
Muraguri, (2004) Matsigulu (2006), King’endo (200Kjungai (2007), Munyoki,
(2008), Maithya, (2009), Kimori, (2010) exploredhet aspects of DSA but none
explored head teachers strategies in curbing tblelgm. This study investigated
the effectiveness of head teachers’ strategies tsedirb Drug and Substance

Abuse in public secondary schools in Nairobi CouKignya.

1.3 Purpose of the Study
The purpose of the study was to investigate thectiffeness of head teachers’
strategies used to curb Drug and Substance Abugehbiic secondary schools in

Nairobi County, Kenya.

1.4 Research Objectives
The study was guided by the following objectives;
i) To assess the effectiveness of the head teachees’ofi the school
curriculum as a strategy for curbing DSA among stisl of public

secondary school in Nairobi.
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i) To determine the effectiveness of the head teachsesof Guidance and
Counselling sessions as a strategy for curbing @2&%ng students in
public secondary schools.

iii) To establish the effectiveness of the head teacimm@vement of school
community in curbing DSA among students in pub&candary school in
Nairobi County.

iv) To determine the effectiveness the head teacheesbtischool rules as a
strategy for curbing DSA in public secondary sckanlNairobi County.

v) To determine how the head teachers’ strategies tsemirb DSA are
influenced by head teacher characteristics claskifais age, gender,
gualifications and experience.

vi) To establish how the head teachers’ strategies tseclrb DSA are

influenced by the school category.

1.5 Research Questions
The study sought to answer the following researastions;

i) To what extent is the head teachers’ use of sctwwiculum effective in
curbing Drug and Substance Abuse in public secgngahnools Nairobi
County?

i) To what extent is the head teachers’ use of gumlaama counselling
sessions effective in curbing DSA among studentpuhlic secondary

school in Nairobi County?
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i) How effective is the head teachers’ involvementhef school community
in curbing DSA among students in public secondatyosls in Nairobi
County?

iv) How effective is the head teachers’ use of scholasras a strategy for
curbing DSA in public secondary schools in NairGounty?

v) To what extent does the head teachers’ charaatsrief age, gender,
qualifications and experience influence their ckadt strategy in curbing
DSA in secondary schools Nairobi County?

vi) To what extent does the school category influeheechoice of strategy
used by head teachers to curb DSA in public seagrstdools in Nairobi

County?

1.6 Null Hypotheses

From objective (v) and (vi), the following null hgfheses were formed

Hol: There is no significant relationship betweaadh teachers’ characteristics
and strategies used to curb DSA in secondary sshaoén the characteristics are

classified as age, gender, academic qualificatiandg,experience.

Ho2: There is no significant relationship betweehaols and strategies used by
head teachers to curb DSA when the schools arsifiéesas National, Provincial,

and District.
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1.7 Significance of the Study

The findings of the study could help the MinistrfyEeducation (MOE) to better
understand the current situation and accordinglkemehanges to address the
factors that contribute to drug abuse in secondahools. The findings could
also be used by the Government in setting up m@&a Bpecialised intervention

and rehabilitation programmes in the country wistuelents could find help.

Kenya, like many other developing countries, isthwith the social problem of
high rates of drug abuse. The challenge to the (hovent is that the percentage
of drug abusers, especially the youth increasedyydaspite Government efforts
to curb the problem. Drug and Substance Abuse nbyt threatens the life of
individual students. The current study may be usafaontributing to the general
body of knowledge in this area and provide the midéty of schools to

contribute to the fight against DSA in the country.

The DSA problem among students and in the courdrg whole keeps evolving
in terms of the nature, drug language, distributiegthods and intake methods.
Head teachers may use these findings to assesff¢laveness of strategies used
to curb DSA and where necessary, modify to enh#mgie effectiveness or come

up with new strategies that address current trenttsee DSA world.
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The Government, school administrators and teacbeutd use the findings to
identify factors hindering effectiveness of stragsgfor curbing drug abuse and,
where possible, eradicate the problem. This woelg in promoting a drug-free
school environment and better academic performatices improving the

standards of education in the country.

Curriculum developers may utilise the study findinng enhance content on DSA
and increase time allocation in the syllabus fackeng Drug and Substance
Abuse. The teachers’ training colleges could ugefitidings to include lessons
on DSA in the teacher training curriculum to enlerloeir awareness of the

subject so that they can critically talk about D@RBen handling their subject.

The findings may be used as basis for formulatieny theories that help explain
students’ behaviour and the best approaches oflihgnduch scenarios in
schools. Finally, the findings of the study may ddda pool of knowledge in

Educational Administration and provide data fother research.

1.8 Limitation of the Study

Best and Kahn (2000) observed that limitationsthose conditions beyond the
control of the researcher that may place restnstion the conclusions of the
study and their application to other situations. on€ealing of important

information to avoid painting a bad picture of tlemives or their school was a
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probable limitation anticipated by the researchear.overcome this limitation,
respondents were assured of confidentiality. Anolihgtation is that drug abuse
is a criminal offence and school administrators aealcher counselors could
withhold or modify crucial information that the ezscher needs for fear of
further interrogation. This limitation was addresd®y designing some items in
the questionnaire with a Likert scale where respoisl select the most
appropriate response. During the interview, somestjons were rephrased. The
researcher also reassured the respondents thstutheaimed at investigating the
strategies used by head teachers and was not agbess/estigating Drug and

Substance Abuse prevalence in respective samphewlsc

1.9 Delimitation of the Study
The study was restricted to 68 public secondarypaishin Nairobi County and
delimited to responses from head teachers, Headdumfance and Counselling

Departments, and students of public secondary $€hoo

1.10 Assumptions of the Study

This study was carried out on the assumptions that;

i) Drug and Substance Abuse is a major problem affg@dministration of

public secondary schools in Nairobi County.
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i) head teachers are capable of identifying studebtssiag drugs and

substances in their schools

iii) head teachers have put in place strategies forruESA in schools

iv) the researcher will get honest answers from respusd

1.11 Definition of Significant Terms

Addiction refers to the state of being mentally and physycdépendent on a

substance.

Administrative strategy refers to a course of action that the head teactagr
take to curb Drug and Substance Abuse in the schoolrelation to
administrative tasks of the head teacher such lasoscurriculum, and school

community relations.

Curbing refers to check or restrain a person from doingetbimg.

Curriculum refers to planned activities to enable studentguiae desired

knowledge, skills and attitudes in the school wrealpower them to resist DSA.

Drug and Substance Abuseefers to the administration of any drug in a manne

that diverts from approved medical or social pagexithin a given culture.

Drug refers to any natural or synthetic, licit or iiticubstance that is used to
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produce physiological or psychological effects umman beings or higher order
animals. Drugs of abuse include alcohol, cigaretsesl bhang, Miraa, cocaine,

heroine and prescription drugs.

Guidance and Counsellingrefers to a process of helping individuals underdt
themselves and make informed decisions affectiamth

Head teacher refers to the head of a schoagchool administrator, or the
Principal; these terms have been used interchahgeakhis study and refer to

the same person.

Hard drugs refer to those drugs that depress, stimulate budiaate humans;

also known as illicit drugs like heroine, cocainandrax and bhang.

School community refers to individuals or groups that have an irgerer
influence on happenings in the schoolhey include; parents, local

administration, BOG, community living around théasal.

Strategy refers to a plan, or a well thought course ofaaxctior curbing DSA

among secondary school students.

Province/County refers to an area of jurisdiction headed by PrafCounty
Director of Education. The two terms have been uséerchangeably in this

study and refer to the same area.
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1.12 Organization of the Study

The study is organized in five chapters. Chaptex deals with the research
problem and its clarifying components including theckground to the study,
problem statement, research objectives, hypothésettions, delimitations, and

assumptions of the study. Chapter two carriesveewe of literature on drug

substance abuse among students in public secosdhopls from a global and
regional perspective, national level and narronedrdto DSA among students in
Nairobi County. It includes the head teachers’ tegig@s in curbing DSA

highlighted as; curriculum and instruction, guidanand counselling, school
community relations and head teacher position powesummary of literature

review is presented followed by Theoretical andoemtual framework. Chapter
three discuses research methodology covering i@dsemsign, target population
and sample size. Research instruments, reliakaliig validity of the research
instruments are discussed followed by the procefluralata analysis. Chapter
four, deals with data analysis, presentation arn@rpnetation. Chapter five
presents a summary of the study findings, conchssiand recommendations

based on study findings and suggested areas thefustudies.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter presents the relevant literature veste on Drug and Substance
Abuse and strategies adopted by head teacherarlng the problem. Historical
facts, literature on drug abuse among studentsaiiobregionally, in Kenya and
Nairobi County are examined. Literature on the rofeschool curriculum,
Guidance and Counselling, school community in aygldDSA; and head teacher
and school characteristics that influence the @&ait strategy used have been
reviewed. Literature on the extent and effectsjrofy abuse on students has also
been explored. Theories upon which the study ihamc have been explored

followed by a conceptual framework linking the stu@riables.

2.2 Historical Perspective of Drug and Substance Alse

A drug is any natural or artificial chemical thatuses changes in the body or
mind or both when taken into the body. Drug usasld as man. History tells
that the Chinese used opium as a cure for dyseftefyre the 18 century.
European countries (Britain and Holland) were kndem@xchange opium grown
in their colonies for tea and silk from China (UNOD2007 and Matzigulu,

2006). In 1839, war broke out between the Britisth the Chinese, which came to
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be known as the opium war. This war was caused lipa refusal to buy

India’s opium from Britain after discovering itsragers (United Nations, 2003).

The Government of Kenya declared war against DS#enearly 1990'’s, with the
establishment of the Anti-Narcotics police unit 1883 and the enactment of
stringent laws to counter trade and consumptionllicit drugs (Republic of
Kenya, 2008). In August 1999 the Government relkadee report of the
presidential commission on Devil worship which viiaked to devil worship. In
March 2000 the Kenya police seized 4.8 tones (woftKshs. 980 million) of
Hashish. In 1999, 436 acres of Bhang were destrayédt. Kenya forest. The
Interpol (International Police) has been reportedending about 60 percent of

its budget fighting drug related crimes (Repubfi&Kenya, 2008).

The number of countries involved in drug trade lasreased to alarming
proportions and consignments seized by Interpol aifeér security apparatus
worldwide continue to perplex many. New trends mduction, transportation,
consumption and drug trade have continued to em@ipODC, 2011). The
education sector has been severely affected asjaityaf the youth in many
countries are found in schools and colleges. Adogrtb Ndetei (2004), HIV and
AIDS will physically kill the youth, while drugs ahn substance abuse will

psychologically, behaviourally, and physically khiem.
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2.3 Global and Regional Perspective of Drug Abusev@ng Students

Drug control has been on the global agenda for mimma a century (UNODC,
2008), and dates back to the Hague convention @2 (@NODC, 2007). In
March 2009, United Nations member states committedelimination or
significant reduction in the global illicit drug gply and demand by 2019
(UNODC, 2010). According to the world drug repofdODC (2007), about 200
million people in the world use drugs each yeahweroin and cocaine being the
most abused drugs in Europe and Asia. In South Fmethe most abused drug is
cocaine and in Africa, the most abused drugaisnabis sativgUNODC, 2007).
Cases of rebellion, truancy, bullying, poor acadep@rformance and violence in
schools world over have been linked to Drug ands&ure Abuse among

students (United Nations, 2000).

In 1988, the then UN secretary general Peres @eéCuwhile addressing the UN
Security council noted that drug related crimes tethed alarming proportions.
He said; drug abuse and drug trafficking had alyeddimed millions of lives,

and all nations of the world were vulnerable (Kengdo, 2007). Every member
state was instructed to be vigilant and collabovatd each other in fighting the
vice. Head teachers in America and the United Kamgddentified a number of
ways in which schools could address the problemgg8stions included

monitoring drug use within the school, establishohear guidelines and penalties
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for usage, enforcing policies against sales andgejsamplementing a
comprehensive drug prevention curriculum (for kimg@eten through 12th grade),
and networking with community agencies and leaderssupport and advice

(Martinez, 2004).

In Africa, the drug problem is part of the largeckl problem that affects Sub-
Saharan African (SSA) nations which have been toamed from transit points
in an international drug network to consumer caaesti(Affinity, 1999). Three
decades ago, in a workshop on alcoholism and dddgctzon in Africa held in
Nairobi Kenya, poverty, moral decadence and lactgaafdwill among the leaders
were found to be major hindrances to the fight @gfadrug related crime in many
African countries (Olatuwara and Odejide, 1974)wdwer the situation is not
different today as indicated by Odejide (2006) whdher blamed inability to
decisively deal with drug abuse in many African mioies and schools on

rampant corruption and involvement of organisedetsin the drug trade.

2.4 Extent and Effects of Drug Abuse in Secondary Schools in Kenya

Drug and Substance Abuse is one of the major piigladth problems in Kenya.
Its prevalence is estimated to be highest amongiyacadults of ages 15-29
(Republic of Kenya, 2008). However studies havewshthat children become
drug dependants having suffered exposure to dmays their abusing parents.

Such children have a high propensity to become @ddjcts long before their
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teenage

(Munyoki, 2008). Drug abuse cuts across gendee aacl Nationality and Kenya
is fast becoming a “narcotic state” (Republic oinka, 2008). Surveys conducted
indicate that there is an increase in the numbeadaiicts especially in Nairobi,

Mombasa and Malindi (Republic of Kenya, 2009). Té&egort shows that Kenya is
an important transit point for drugs and substantemn sources in South

America, to export destination in Europe and USA.

The inquiry conducted by the Kenya National Assgndslect committee into

students unrest found that some of the strikesransl experienced in Kenyan
schools in the year 2008 where school property @estroyed, and students’
lives lost were caused by Drug and Substance Abosmng students (Republic
of Kenya, 2009 and Ngigi, 2010). Kaguthi (2004)whkd that drug abuse was on
the increase and the worst affected schools argetho big towns, noting that

Nairobi was worst hit. The study further explairtadt many public secondary
schools in Nairobi County are day schools and stisdend drug peddlers
intermingled freely on a daily basis. Students asoess drugs during school
outings as they are left to interact freely wittoga from other schools and
members of the public (NACADA, 2006). The abusedofigs causes major

health, academic and discipline problems and isabrtke greatest challenges for
head teachers in public secondary schools thatreeqomprehensive strategies to

curb.
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2.5 Curbing Drug and Substance Abuse in SecondarycBools

Drug and Substance Abuse in secondary schools irolNas fuelled by the
Influx of illegal immigrants, refugees, and lacktmfht security along the borders
coupled with poverty and slum life (Kaguthi, 2004Reports from the Mathari
Mental Hospital indicate that drug abuse is onghef main causes of mental
illness among the youth, and that the populatiosemiondary school students in
rehabilitation centres was increasing (Ngigi, 20Hnsen (1992) recorded that
drug abuse causes thrombosis, heart disease, Girenosis, impotence,

barrenness, cancer and ultimately death.

Dangers such as these have informed Governmerght fagainst DSA by
establishing Drug and Substance Abuse departmentgvery district and
incorporating subjects with content on DSA in tkhaol curriculum among other
sensitization programmes which schools undertake cteate drug abuse
awareness (Republic of Kenya, 2008; KIE, 2002 a@d82 In the 1990s, the
Government introduced self help groups referreastalcoholic anonymous (AA)
and narcotics anonymous (NA) where individual dadylicts could seek help
without the fear of victimization (KIPPRA, 2006).hése groups have been
instrumental in providing support to addiction aedovery victims in all parts of
the country but more so at the coastal towns of Baga and Malindi (KIPPRA,

2006). NACADA has established a toll free helpl{d492) which members of
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the public can use to seek help on Drug and Sutstahuse.

On January 1M 2011 while launching the form one selection precethe
Minister for Education Prof. Sam Ongeri furtherredted the establishment of a
unit to help curb drug abuse in schools; the uraswo incorporate assistance
from the anti narcotics police unit in dealing wiiSA in schools (Daily Nation,
January 11, 2011). The Minister suggested incorporation @& folice unit on
the basis that they had crucial information andeegnce in dealing with drug
related crimes and would be key in informing dexisi on the best strategies for
curbing the menace. Police have also been usednierida and United Kingdom
to reinforce implementation of drug abuse prograsimeschools (Botvin, 2000;

and Maithya, 2009).

A study by KIPPRA (2006) suggested that Governnmeggncies, sports and
leisure clubs, parents, teacher counsellors anththenust work together to curb
drug abuse. Key areas of intervention accordinthi® study were; prosecuting
those involved in peddling drugs, sensitizing stugdeon dangers of DSA,
involving the community, media in the campaign a@tehtifying and eliminating
sources and channels of supply. The study alsoestgd) strengthening of
guidance and counselling and tightening and impvisurveillance and

inspection in schools.
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Ndetei (2004) studied the association between anbstabuse and the socio-
demographic characteristics of students in 17 pwggcondary schools in Nairobi.
The findings showed that alcohol and cigarettesewasmmonly abused and
began as early as before age 11 years. This studiief recommended

community involvement and parental guidance in assing Drug and Substance
Abuse. Cheloti (2009) in a study on principals’ mgement styles and students’
unrest in Nairobi found that DSA affected admirastbn of schools in Nairobi

and had led to strikes by students that were pregated and very destructive.
The study emphasised the importance of curbing dbuge in schools in order to
reduce students’ unrest. A study conducted by Kijua1976) showed that, if

society was to address student behaviour that leadsrikes, concerted efforts
have to be made to curb drug abuse among stud¢etse the current study to

fill the gap.

The dilemma as recorded by Makokha (1984) was gbate head teachers and
teachers expressed lack of sufficient knowledgegm@vention and management
of Drug and Substance Abuse among students. A shydiWACADA (2007)
indicates that there is a shortage of drug abusensadlors, treatment and
rehabilitation services and lack of knowledge amtirggpeople on such services.
NACADA (2008) show an upward trend in consumptidrboth licit and illicit

drugs by students. This study is conceived out led heed to establish
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comprehensive strategies to deal with Drug and t8nbs Abuse in secondary

schools.

2.6 Strategies used by Head Teachers to Curb Drugnd Substances Abuse in
Schools

The head teacher implements educational systemgmaugdures in a school,
takes care of students’ welfare and provides adieenvironment for teaching
and learning (Mullins, 2005). They spell out thengaiand objectives to be
achieved in the school and strategies to direcvidal efforts (Kombo, 1998). A
strategy is a tactic for doing something, or a gparachieving a goal (Fowler and
Fowler, 1988). According to studies by Mungai (2p@id Ouru (2009), there is
need to demystify the counselling process and ealligeachers with basic
counselling skills in order to make counsellingvesss accessible to the learners.
The studies emphasised the need for teachers ® dawositive attitude when

counselling students.

Eneh and Stanley (2004) explained that majoritgrfgs and substance abuse
among the youth starts in school, and thereforestt@ol population is the best
place for early detection, prevention and manageémérDrug and Substance
Abuse. Kaguthi (2004) and the NACADA team surveyedg abuse among the

youth aged between 10 and 24 years and found hbamgjority of the students
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who abused substances were in secondary schoolsiraversities but did not
explore strategies for head teachers to contrsl phoblem, hence the need for
this study. A survey by preventive health education youth involvement in
drugs and responsibility in prevention showed tBétpercent of respondents
believed that DSA is a matter to be dealt with bgchers (Ndirangu, 2004).
King’endo (2007) studied the incident and extentliefg abuse among secondary
school students in Nairobi, 64 percent of the headhers interviewed disagreed
that drug abuse was rampant in their schools, w2llepercent did not know
whether students abuse drugs or not. This showdisisiaimer that compromises
strategies used to curb DSA as some head teaclals no effort to use them

while DSA continues to affect learners.

This study takes an approach where it exploresesfies used by head teachers
such as curriculum and instruction, guidance anghselling, school rules and
school community relations, exploring the use ofgap religious organisations,
Ministry of Education policies on DSA, local adnstration, PTA and BOG to
curb Drug and Substance Abuse in schools. Theysalgb expects that the
schools’ administrators have put in place otheatstgies apart from those

investigated in the study.

2.6.1 Effectiveness of School Curriculum as a Stregly used to curb Drug and

Substance Abuse
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The school environment provides the standardsnagaihich young people test
behaviour, and school staff serve as highly inftis@rrole models by which
adolescents and pre-adolescents judge themselwss {G81; and Pillai, 2008).
Time spent in sports and other co-curricular atéigi provides additional
opportunity for the development of relationshipshwadvisers and coaches. This,
in turn, provides a unique opportunity to engagesatuable prevention efforts
(Matsingulu, 2006 and Muraguri, 2004). Many educsatecognize that Drug and
Substance Abuse among students are significanielmmo the achievement of
educational objectives. Furthermore, Governmengmneies and local school
districts frequently mandate that schools providalth education classes to
students, including content on Drug and Substaniasé (Botvin, 2000; and

Republic of Kenya, 2008).

In the United States, the Safe and Drug-Free Sehgram is a comprehensive
federal initiative funded by the U.S. Departmentoiucation, which is designed
to strengthen programs that prevent the use ofhalgcdobacco, drugs, and
violence in and around the nation's schools. Ireotd receive federal funding
under this program, school districts are expectedldévelop a comprehensive
education and prevention plan, which involves sttsleteachers, parents, and

other members of the community (Martinez, 2004).
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In Kenya, a multi-disciplinary approach has beeedu® infuse DSA content in
the school curriculum. The Kenya Institute of Ediaradeveloped the life skills
syllabus with an aim of equipping learners with Wiexige, skills and attitudes to
cope with social pressure and relate well with pthembers of the society (KIE,
2008). Life skills has its bases in the Bandura's so@alrding theory which
assumes that drug use is functional; that it isafigdearned through modelling,
imitation, and reinforcement; and that it is infheed by an adolescent's
cognition, attitudes, and beliefs (Bandura, 198®je curricular include teaching
of generic personal self-management skills andasaogkills. The subject is
compulsory, but not examinable and is taught froamnt one to Form four.
However, much emphasis has been given to topies dmmunication, self
esteem, conflict resolution, stress managementy peessure, relationships,

anxiety, assertiveness and violence among others.

There is no proper emphasis given to DSA. Drug alsisnerely mentioned as a
part of sub-topics in the main syllabus topics likelf esteem, anxiety and
violence (KIE, 2008). Within the Form four Relig®education syllabus, alcohol,
other drugs and their effects are covered as daub-under the topic ‘Christian
approaches to leisure’ (KIE, 2002) while in biologlye effects of drugs on the
brain is mentioned in Form four under the topic-@dination, response and
irritability’. This study explored the effectivereesof the secondary school
curriculum as a strategy used by head teacherso@SA.
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Awareness campaigns by NACADA, religious leadeligjaal psychologists and
role models in society have also been stepped ugoine schools to support
information gained in class room lessons (RepubfiKenya, 2009). It is clear
that schools have become the major focus of drugahrohol abuse education
and prevention activities for youth around the wWat they offer access to large
numbers of youth during the years that they typichegin to use drugs and

alcohol (Botvin, 2000).

Kabiru (2009) found that topics in the school ccuum were helping students
deal with DSA problems. Majority of the teacher8%@ reported that the
curriculum was not effective in dealing with DSAIS study will establish views
of head teachers, teachers and students in Naobnty on the effectiveness of
the school curriculum. Mutsotso (2004) found thestching social education and
ethics to students equipped them with lifelonglskib deal with peer pressure
and a sense self worth which were thought to bef&etprs in controlling onset
of drug abuse. Muraguri (2004) indicated that themand for academic
excellence had forced school heads to overlookucoetilar activities in order to
concentrate on examinable curriculum. The studywsldothat the move had
increased stress levels in students causing theangage in drug abus&his
study will further explore the extent to which corgcular activities are used by

head teaches to curb DSA in schools.
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On the contrary, Hansen (1992) found that the @gilof Drug and Substance
Abuse is complex, and prevention strategies thigt pgmarily on information
dissemination are not effective in changing behavia American schools. In
the UK, policies and programmes like the Nationahkhy Schools Programme
in England have been developed to boost informatissemination to students in
order to empower them to resist Drug and Substahcse (Buckley and White,
2007). While studies by Hansen and Buckley weredooted in US and UK
respectively, this study explores the Kenyan sibmaiand seeks to establish
whether the knowledge imparted to students throtlghschool curriculum is

effective in empowering them to resist Drug ands$ace Abuse.

2.6.2 Effectiveness of Guidance and Counseling asS#rategy used to curb
DSA

Guidance as an educational construct involves tkaperiences that assist each
learner to understand and accept him or herself liaedeffectively in his/her
society. It comprises a range of processes desitgnedable individuals to make
informed choices and transitions related to thelucational, vocational and
personal development (Chand, 2008). The Ministrfedéication (1977) defines
guidance as a process concerned with determinirdy @oviding for; the
developmental needs of learners through publiaitest peer counselling, group

and individual counselling. This aims at helpingliimduals both as part of a
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group and at the personal level. According to MABE88); Nasibi (2003); and
Wangai (2001), schools’ guidance and counselingadeyents should be headed
by head teachers and senior teachers. Accordistutbes by Mungai (2007) and
Ouru (2009), the notion of guidance and counsellisigmiss-understood by
learners, parents and the general public who dateststakeholders in education
sector. The counselling process therefore neelle ttemystified to make it more

effective in curbing DSA

Schools invite officials from NACADA, Ministry of Ealth and Ministry of

Education to conduct awareness campaigns so asirtp @SA (Republic of

Kenya, 2008; NACADA, 2008; Gitau, 2007). The studighes to establish how
head teachers use guidance and counselling asatgstrto curb Drug and
Substance Abuse in schools. Mungai (2007) fountetacational guidance and
counseling is effective dealing with social and gislogical problems including
drug abuse. Further more, the study indicated pleat counselling, mentoring,
group counselling, and role modelling are meansadping students overcome
drug addiction. Her study was however conductellyeri and Mbeere districts
of central Kenya. This study sought to establislguidance and counselling

strategy is effective in curbing DSA among urbardstts in Nairobi County.

A study by Ouru (2008) asserted that guidance progres can only meet the
needs of the students if they are developmentalgntive and remedial rather
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than crisis oriented. This study went out to chbolw frequent head teachers in
Nairobi County conducted drug abuse counsellingisas in schools. Ouru’s
study was conducted in Nyamira which is a ruralntguthe current study is in
schools in an urban environment of the city of Nkir Mentoring and
accommodative leadership styles have successfabiy lised in some schools in

dealing with social problems like Drug and SubstéaAbuse (Chand, 2008).

Kin’gendo (2007) found that peer counselling byirtea fellow students and
rehabilitated youth was effective in some schodfangai (2001), asked school
heads to identify student drug abusers for guidamoe counseling and
rehabilitation before they become unmanageable lregin to influence other
students. The social influence model that targetdescent drug-use believes and
resistance skills has so far proved that Drug awostnce Abuse can be tackled
successfully using guidance and counselling (Bo®@00). These programs have
been used world over and have shown significanh@és in students’ drug use,
attitude and behaviour. They employ strategies sashrole-playing, group
feedback, peer counselling, and mentoring to reslammlescent attitudes about

drug use (Botvin, 2000; and Republic of Kenya, 2008

2.6.3 Effectiveness of School Community Involvemeim Curbing DSA
Wangai (2001) reported that members of the commuarbund the school can

negatively or positively influence the behaviouraotchool and that, drugs and
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substances were sold to students with the knowlefigeme parents. Ndirangu
(2004) cautioned parents against taking a low |@rafinile DSA consumes the
youth. NACADA (2006) and Muma (2006) found that thest common source
of alcohol was the community in the vicinity of teehool supplying about 42 -
55 percent of the total alcohol consumed by stigdeftey further showed that
drugs enter schools at the beginning of the tesnsfadents carry them along with
their personal effects. Some are for personal uséewthers could be for sell to

fellow students.

Botvin (2000) emphasized that school heads shodioptastrategies geared
towards educating learners on dangers of drug atoupeevent indulgence and
enable them avoid high-risk situations where they likely to experience peer
pressure to smoke, drink, or use drugs. Wangabl(RP@alled for concerted
efforts between the police, local provincial adrsiration, the community around
the school and parents to eliminate drugs fronstimol environment. The study
further called on Head teachers to use parents’alayual general meetings, prize
giving days to sensitise parents on dangers of R84 elicit their support in
curbing DSA. They should involve respected persand role models in the
community to discuss DSA during such occasions.ji@el€2006) explained that
drug policies that are skewed towards formal cédmr@asures may not encourage
community participation. Well-coordinated civil $ety participation is necessary

in the control of drug problems in schools and ifnicda as a whole in order to
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achieve a balance between supply and demand redwftorts.

2.6.4 Effectiveness of School Rules as a Strategy Curbing DSA

School rules are a set of written instructions g&tparameters of the day to day
operations of students in a school (Odhiambo, 20B8)e are developed and
implemented by Head teachers and teachers witkis¢hool environment. Head
teachers have legitimate power by virtue of théfice to enforce desired course
of action in their schools and expect obedienceu(@e, 1999). A survey by
NACADA (2006) and Kimori (2010) hinted that mostuds enter schools at the
beginning of the term, as students carry them alwitly their personal effects,
further more; some members of school community gleev drugs and disguise
them with ordinary flowers. This study went outdioeck if head teachers have
used their position power to develop and enfordesrin the school that could
deter DSA, like inspecting students’ belongings ahdcking school compounds
regularly for any suspicious plants punishing ocleding students found in

possession of drugs and substances.

Hansen (1992) suggested that head teachers shawundiléite rules that deter
students from engaging in Drug and Substance Ablisey should use rewards

to reinforce good behaviour and punishment to detgrcompliance to school

37



rules on DSA. (Obiero, 2006). Cheloti (2009) fouhdt DSA was a leading cause
of strikes and violence in schools. This argumead further been reinforced by
the drug and alcohol theory which states that alca@onsumption facilitates
aggressive behaviour and increases the risk ofghtie victim of a violent act
(Giancola, 2000). Obiero (2006) and Eshiwani (198I8p emphasised the need
for head teachers to exert their position powerdirecting students’ efforts
towards discipline and good academic performancbkier@ (2006) further

showed that head teachers should use punishmespgrssion and to curb DSA.

2.7 Head Teacher Characteristics That Influence theChoice of Strategies
Used to Curb DSA

The study explored factors that may directly infloe strategies used by head
teachers to curb Drug and Substance Abuse in sthaddead teacher
characteristics such as age, gender, academidigatabins and experience were

examined.

2.7.1 Influence of Head Teachers’ Age and Gender oBhoice of Strategies
Used to Curb DSA

Studies done by Mokiru (2003), Misuro (2004), Gde{2006) and Ouru (2008)
showed that principals’ age had an effect on th#itudes and could influence
their preferred choice of action on school isstié® studies found that principals

aged between 35-47 years had a positive attitudartts provision of guidance
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and counselling as a corrective strategy. Accgrdio Ouru (2008), older
principals were less ambitious, have no interestreoognition, and are less
motivated to take corrective action on studenhtss gives students under them
lee way to abuse drugs and substances.

Gender of the principal also influences their attés. Studies by Brenner (1987)
on female head teachers approach to administraiiod management of
secondary schools showed that male principals le&dved that their leadership
at any level was God given hence could not be teshurhey believe that men
have always been and will always be leaders. Stiittdes are the root causes of
indiscipline and chaos as male principals are dmgito embrace new strategies
of curbing DSA. (Ouru, 2008). Buto (2002) obserubat female principals
believe in dialoguing whenever a problem arosénegchool. Perhaps this is due
to their social role as mothers in the society. dosv, King’endo (2007) found
no inter-relationship between the head teachersdgeand levels of DSA among
their students. This researcher went out to estahether the head teachers age

and gender influence their choice of strategy tobog DSA.

2.7.2 Influence of Head Teachers Academic Qualifitans and Experience on
Choice of Strategies used to Curb DSA

According to Ouru (2008), all aspects of school emstration require careful and
consistent development so that programmes may mdsimothe unique needs of

its clients. He further argues that Principals’ austrative and teaching
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experiences play a pivotal role in determining rtregtitude and approaches as
well as their problem solving techniques in theasth A study by Sisungo,
Buhere and Sang, (2011) found that headship of nsleeg school require
knowledge and experience in managerial skills. Qb@n{1999) noted the
importance of qualification and experience in emvag head teachers’ expert

power, credibility, confidence and decisivenessianagement practice.

Ouru (2008); and Oside (2003) consent that heach&a with many years of
experience in handling students had a better utadelisig of their students and
their roles as principals better. Mutisya (2000 &shiwani (1993) support this
scholarly view and add that schools which have leagving and experienced
administrators have less discipline problems. Gh€R909) concurs and wrote
that education opens the mind of an individual tategic thinking, better

problem solving approaches and better planning aitew of reducing cases of
indiscipline among students. Mwende (1995) howeleks long teaching

experience to settled families and minds hencetyhd concentrate on school
maters. This study will establish whether teachgqredence and qualifications

influences the choice of strategies used by hestha to curb DSA.

2.8 Influence of School Category on Head Teacher€hoice of Strategies
used to curb DSA
The school plays an important role in primary prdgien of DSA through
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education provided on various subjects. AccordiagKabiru, (2009) school
environment and the classroom climate are majorabkes influencing the
effectiveness of education for drug abuse prevensitategies. Some of the
characteristics of schools that relate to succésshange include quality
leadership, teacher morale, teacher mastery ofst®ol environment and
resources (UNODC, 2004). School factors such ast¢heol category and type;
whether it is boys only, girls or mixed; or boamlinday school, National,
Provincial or District school have an impact on tiead teachers’ attitude and

students’ behaviour.

Gitau (2007) indicated that drug abuse among théhy&nows no gender; but
emphasised that boys were at a higher risk dueeo pressure and that boys have
an intrinsic tendency to experiment on nearly amghHead teachers in such
schools should aim at using school curriculum teat# awareness and
counselling to control behaviour. King’endo (20@nd NACADA (2006) found
that drug abuse prevalence was higher in boys’ dshtollowed by mixed
schools and less drug problems were reported s gzhools. This study sought
to confirm these findings and asses the extenthicwschool category influences
the choice of strategies used by the head tead¢berarb Drug and Substance

Abuse in schools.

2.9 Summary of Literature Review
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While recent research studies on DSA in Kenya hpaiel key attention to
Mombasa City and Malindi, little has been done iairbbi. Yet Nairobi is the
country’s’ capital city, hosting most of the youthschools and colleges. It is also
a transit point for most drugs to other parts @& World. A survey conducted by
the Government revealed that a high number of dagredary school students are
in contact with traffickers on a daily basis (Reliubf Kenya, 2009). The survey
also indicated that most students in Nairobi commenflow cost slum areas
making them highly vulnerable to the allure of dtugffickers who entice them
with promises of some cash rewards. King’endo (200Yd NACADA (2006)
found that drug abuse prevalence was higher in’ls@y®ols followed by mixed
schools and less DSA were reported in girls’ schoBurthermore, King'endo
(2007) showed no inter-relationship between thallieachers’ gender and levels
of drug abuse among their students, hence the fozeithis study to establish

whether such a relationship exists.

Mutsotso (2004) and Imbunya (2009) found that gylfacontent on DSA was
contained in non examinable and elective subjéatdife skills, social ethics and
Christian Religious Education and that head teachesferred to concentrate on
examinable subjects due to competition with otlodosls and clamour for high
grades in national examinations, hence the neethi®istudy to find out whether
life skills, which is also a non examinable subjectaught in secondary schools.

Makokha (1984) found that head teachers lackedicgerit knowledge on
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prevention and management of Drug and SubstanceséAlaunong students.
However the study was conducted in two boys’ schaoNairobi hence need for
this study to fill the gap. NACADA (2007) and Mur(2006) noted that there is a
shortage of drug abuse counsellors, treatmentemabilitation services; and lack
of knowledge among the people on such servicesehtrecneed for this study to

establish the effectiveness of strategies usecehy keachers to curb DSA.

Republic of Kenya (2008) revealed an upward trendansumption of both licit
and illicit drugs by students. This study is coneei out of the need to fill the
existing gaps hence establish the effectivenessratiegies used by head teachers

to curb Drug and Substance Abuse in secondary hoblairobi County.

2.10 Theoretical Framework

The study is based on the social resistance skidlery as proposed by Gilbert
Botvin in (1970) and the drug and alcohol theonéaggression by Geen (1990)
and Berkowitz (1993). The social resistance skhisory argues that social and
psychological factors are central in promoting ¢tinset of cigarette smoking and
later, drug and alcohol abuse. The social resistdéineory holds that drug abuse
result from pro-drug social influences from pe@ersuasive advertising appeals,
and media portrayals encouraging drug use, alonky @{posure to drug-using

role models. The causes of drug abuse cited instidy, centre on some of the

above psychosocial factors. Based on this theosgdhteachers need to adopt
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strategies that help students recognize and défalsecial influences to use drugs

from peers and the media in order to control th& P&blem.

School administrators’ strategies should be aimeddacating the learners on
dangers of drug abuse through syllabus and coeclari activities, to prevent
indulgence. This relates with social resistancer@gghes that train students on
ways to avoid high-risk situations where they afely to experience peer
pressure to smoke, drink, or use drugs, and acdju@enowledge, confidence,

and skills needed to handle peer pressure (Ba2@o0).

Resistance skills programs as a whole have gepdra#in successful in the UK.
A comprehensive review of resistance skills stugeslished from 1980 to 1990
reported that the majority of prevention studie8 p@&rcent) had positive effects
on drug use behaviour, with fewer studies havingtnaé (26 percent) or negative
effects on behaviour (11 percent) (Botvin, 200d)e Thost popular school-based
drug education program based on the social infleetheory is Drug Abuse

Resistance Education, or Project DARE. The core BARrriculum is typically

provided to children in the fifth or sixth gradesdacontains elements of
information dissemination and social influence @aghes to drug abuse
prevention. The DARE curriculum uses trained, umifed police officers in the

classroom to teach the drug prevention stratediesine with this theory, the
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Kenya Ministry of Education has established drugitid units enlisting the
participation of NACADA and the anti narcotic paianit to help curb DSA

among students (Republic of Kenya, 2008).

The limitation of the social resistance skills aggmh is that it assumes that young
people do not want to use drugs but lack the skillsonfidence to refuse. For
some youth, however, using drugs may not be a maftegjielding to peer-
pressure but may have instrumental value; it may,.ekample, help them deal
with anxiety, low self-esteem, or a lack of comfortsocial situations. For some,
use of drugs especially alcohol makes them feelvgroups. The theory also
assumes that if youth are not exposed to drugg} dsing role models and pro-
drug social influences, then they are unlikely é@dime drug abusers. But studies
have shown that exposure to drugs may occur ipiteatal stages of a child pre-
disposing them to a high propensity to Drug andsfarice Abuse in their youth

and adult hood.

The study is also anchored on the alcohol thegnieposed by Geen (1990) and
Berkowitz (1993) which argue that alcohol consumptproduces aggressive
behaviour in the abusers and that despite this letdge; youth and adults are
bound to the behaviour. Geen’s (1990) major prenssthat the elicitation of

aggression is dependent on the interaction of “amknd variables” such as

genetics, physiology, temperament, personalityjasaaltural expectations and
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exposure to violence. This theory proposes the rieedtervention programs
aimed at modifying key risk factors so that alcolsohsumption will be less
likely to engender aggression. Berkowitz's (1998dry postulates that the desire
to behave in an aggressive manner is the resuftspthological damage that

alcohol produces in the abuser.

The alcohol theories may be used to explain belawwb students witnessed in
secondary schools in Kenya where DSA has beerdliage one of the major
causes of violence and strikes as recorded inesumyi (Kinyanjui, 1976; Mungai,
2007; Kin’gendo, 2007; and Cheloti, 2009). The tations of the theory are that
it is more biased towards one single outcome ashaltabuse; “aggression” and
does not explore other effects that arise from D&#a result, it emphasises the
need to help students identify risky situationg timgght facilitate expression of
intoxicated aggression and not strategies to cusi.OFurthermore, there is the
problem of directionality. That is, does alcoholisa aggression or do aggressive
individuals tend to drink more? The theory has besed by Giangola (2000) to
explain alcohol related aggression in college sttaleDespite these limitations;
the study portrays a compelling relation betweemwlal and aggression and is

appropriate for this study.

This theory has been used to supplement the smsatance skills theory and

lays emphasis on the fact that, despite the comkmonviedge of the negative
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effects of DSA among students and other usergrinealence rates are still high.
This calls for more concerted efforts and well ciioated strategies on the part of
school heads. These theories therefore guidedtdldy by way of examining the
Drug and Substance Abuse in secondary schoolsinniN&ounty and analyzing

the strategies used to curb the problem.

2.11 Conceptual Framework

The conceptual framework is a concise descriptibrihe phenomenon under
study accompanied by a graphic depiction of theomaariables of the study

(Mugenda, 2008). It is the perspective or the delenses through which the

researcher views the problem. It conceptualizesniee-relationship between the
two study variables; in this case, administratiseategies used to curb DSA
(independent variable) and levels of drug abuseihols (dependent variable) as

shown in Figure 2.1.
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Figure 2.1
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The conceptual framework shows the Head teachdmirastrative strategies in

curbing DSA among students. In this study, thelle¥®SA is conceptualised as
an outcome of head teachers’ administrative stiedegThe head teacher
characteristics and the school category influeheestrategies used to curb DSA.
The school curriculum, guidance and counsellingsises are used to create
awareness and shape students’ behaviour. Schad pldy to deter abuse of
drugs and substances. The school community iswedah initiating intervention

programmes, enacting and enforcing drug traffickawgs, teaching moral values
to students and, reporting cases of traffickersamders within the context of the
DSA mitigation process so that the levels of Drugl &Substance Abuse in

schools is reduced.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1. Introduction

This chapter discusses the methodology used iratoly and synthesizing the
study data. The elements discussed are; reseasgndearget population, sample
size and sampling technique, research instrumargisument validity, reliability

of research instruments, data collection procedamnesdata analysis.

3.2 Research Design

Kombo and Tromp (2006) define a research desigheastructure of the research
or the “glue” that hold all the elements in a r@skgroject together. The study
adopted a descriptive survey design the natumalistirvey designMugenda
(2008) explains that descriptive design studiesused when examining social
issues that exist in communities. This design wasnted appropriate for this
study since Drug and Substance Abuse is a somélgm which has permeated

the society and all students are at a potentikl ris

Descriptive survey design was selected becausdlotvsa the researcher to
describe characteristics of particular individwala group (Kothari, 2004). In this
case, this study has described the strategies mséead teachers to curb DSA

such as the school curriculum, guidance and coungseschool community
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involvement and school rules and their effectiven@s curbing Drug and
Substance Abuse in secondary schools in Nairobnolt is also used when the
researcher intends to collect both quantitative gulitative data as was the case
for this study. Naturalistic survey implies the gees of gaining insight into the
general picture of a situation, by observing studsiables in their natural set up
(Borg and Gall, 1996). In this study, head teaclstrategies used to curb DSA
were observed, studied and explained through imess in their natural

environment, which is the school.

3.3 Target Population

According to the list obtained from the Provinditector of Education’s office,
(2010) Nairobi County has 68 public secondary sthd® Boys, 20 Girls’, and
29 mixed schools. The student population is 30&lbthe 68 Principals, 68
heads of guidance and counselling and, all theesiigdformed the target

population of this study.

3.4 Sample Size and Sampling Technique

Best and Kahn (2000) define a sample as a smalboption selected for
observation and analysis. Fifty percent of the std)dhe head teachers, heads of
guidance and counselling department and 50% ofsthdents were used as
recommended by (Mugenda, 2008). Stratified samplvas used to classify

schools into; girls only, boys only, and mixed salsp mainly because single-
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gender schools are likely to have different expex@s on the problem of drug
abuse hence adopt different strategies to curbptbblem compared to mixed
schools as observed by (Imbosa, 2002). Disciplisgstems are also likely to be
different and to have an impact on the patternrafydabuse in both categories.
This is more so because most single-gender schoelsoarding while the mixed
schools are mainly day schools (Kaguthi, 2004).tHarmore, Boys are
genetically different from girls and this may indloce the way they respond to

strategies for curbing drug abuse (Mokiru, 2003).

The summary of the target population and sample per school category is
shown in Table 3.1.

Table 3.1

Target Population and Sample Size per School Catego

School Target Sample Head HOD Form1l Form2 Form3 Form4

type  pop size teacher 2C

Boys 19 10 10 10 30 30 30
Girls 20 10 10 10 30 30 30
Mixed 29 15 15 15 45 45 45
Total 68 35 35 35 105 105 105

The Table shows the study population and the saof@ehools, head teachers,

HOD’s Guidance and Counselling and students athpéarclass.
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Selection of SchoolsSimple random sampling was used to select 50%aif ea
category; giving a total of 10 boys’ schools, 1Asjischools, and 15 mixed
schools. A national school was purposively inclutgethe category of boys’ and

girls’ schools since there is no mixed nationalosdiin Nairobi County.

Selection of Head TeachersAfter selecting 50% of schools in the county, hé t
head teachers of the selected schools were includége: study using purposive
sampling; hence a total of 35 principals.

Selection of H.O.D Guidance and CounsellingAll the heads of guidance and
counselling departments in the 35 selected scheele included in the study by
purposive sampling because they are responsiblegiading students and
counselling those with DSA problems in schools.

Selection of StudentsTo calculate the sample of students, the formuteriged
by Sounders, Lewis, and Thornhill (2007); and Muwgeri2008) was used. The
formula was preferred because it gives a fair igmtation of students per class
and gender.

n=p% X q% X [z/e %] 2, where;

n is the minimum sample size required if thgeampopulation is greater than
10000.

p % is the proportion in the target populationrestied to have the characteristic
(assume 50% if unknown).

g % is the proportion estimated not to have theadtaristic (1-p)

z is the standard normal deviation at the requi@adidence level
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e % is the level of statistical significance.

Substituted as; 50 x 50 x [1.96/5]2 = 2500 x [0]2922500 x 0.154 = 385
students. The total number of students was divatadng the 35 schools to give
11 students per school, who were further selectegaptionately from Form 1, 2,
3, and 4. Therefore three students per class jpated in the study in the selected
schools. They were selected through simple randampbng by asking students
in each class to pick papers. Only 3 of the papatsa ‘YES’ which allowed the
bearer to participate in the study; while the testi a ‘NO’. In cases where the
school had more than one stream, each of the Hiuekents was selected from
different streams. For mixed schools, gender balgnwas observed by first
stratifying the class then selecting 50% of eaclndge by simple random

sampling. The total number of students used ingtudy was 420.

3.5 Research Instruments

This study used questionnaires and structureadvietes to collect data.
Questionnaires: Kombo and Tromp (2006) contend that questionnasess be
used to gather data over a large sample and amaadle effective for collecting
data in descriptive survey design hence were deemest appropriate for this
study. Orodho (2005) further explains that questaores capture information on
people’s attitudes, opinions, habits and otheret@$ of education or social
issues. Therefore were found fitting for this stadyit seeks to explore strategies

for curbing drug abuse habits in schools. Furtheranthe attitude of students
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towards different strategies is important when gsia the effectiveness of the
strategies, making questionnaires most appropiatestionnaires were prepared

for school principals and students.

Principal’'s Questionnaire had three sections; section “A”, sourced general
information from the principal, section “B” gathdrenformation on strategies for
curbing DSA in secondary schools, factors influagdhe strategy used by head
teachers and the effectiveness of the strategess lwg head teachers to curb DSA
in schools. Section “C” sourced information on &xtent and effects of DSA on
school administrationStudents’ Questionnairehad three sections; section “A”
sourced general information from the students,i@e¢B” gathered information
on strategies for curbing DSA in secondary schaold factors influencing the
strategy used by head teachers to curb DSA in $slaval section “C” sourced

information on the extent and effects of DSA onasdfadministration.

The Interview Guide: According to Kombo and Tromp (2006) interviews
provide in-depth information about cases of inteteshe researcher. They allow
the researcher to gain a detailed understandirtgeotopic under study and are
useful for studying sensitive topics. This instrumhevas found suitable for the
study due to its sensitive nature. The interviewdguor heads of guidance and
counselling departments contained questions orthallresearch objectives and

were administered to the heads of guidance andsetling departments. This
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instrument helped the researcher to gather mooenvation through probing and

following information trails.

3.6 Validity of the Research Instruments

This is the quality of the data gathering instrutn@nprocedure that enables it to
measure what it is supposed to measure (Best ahd, R&00; Sounders, 2007).
The test items in the instruments were testeddatemt validity. Content validity
is the extent to which questions in the instrumgmtwide adequate coverage of
the investigative questions (Sounders, 2007). Eseitems were also presented
to three research experts in educational admitistreand the supervisors to
further assess whether they were ‘essential’, tilskfit not essential’, or ‘not
necessary’(Kothari, 2004). Their feedback and reuwemdations were
incorporated in the final instruments. The teshgewere also piloted to ascertain
the validity of the instrument. Through the pilatudy, ambiguities in the
guestions asked were done away with and new questieemed relevant were
introduced for example; question 8, 13, 14 and ZFewintroduced in the
principals’ questionnaire, before the actual studg carried out. Irrelevant items
on the questionnaires and interview were discaetebothers re-worded to elicit
the required response. For example; question Gincipals’ questionnaire and
guestion 5 in students’ questionnaire were re-ward€est items in the

guestionnaires were re-arranged to flow in linéhwite objectives of the study.
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3.7 Reliability of the Research Instrument

Reliability measures the stability of a researcbtruiment across two or more
attempts. Mugenda (2008) define reliability as @asure of the degree to which
research instruments yield consistent results ta dfer repeated trials. To test
for reliability of the instruments, a test-re-tésthnique was used. A sample of
six schools, two from each category, was used ®&ability testing. The
developed instruments were administered to thene. fEisponses were scored.
The same instruments were administered to theipals; teacher counselors and
students after a period of two weeks keeping aliainconditions constant
(Kothari, 2004). The responses were scored. Theesdoom both testing periods
were then correlated to get the co-efficient ob#itg using the Pearson’s Product
Moment formula as follows:

Y- (v— ¥y

b=
VIE(x — X1y — 721

x = the score for independent variable
v = the score for dependent variable
X the mean score for independent variable

% the mean score for dependent variable

Source: Elifson, Runyon and Haber (1990).

This shows the relationship between the independmamiable (x) and the

dependent variable (y). In this case, administeatsirategies such as school
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curriculum, guidance and counseling, school comiguimvolvement are the
independent variables while the level of DSA is thependent variable. The
numerator of the equation is the co variation gf grd (y) and determines the
sign of the correlation coefficient. A negativdusof a correlation means that
the relationship is inverse hence an increase envamiable leads to a decrease in
the other variable and vice versa. The denomingtioivs the square root of the
product of the standard deviation of (x) and (yd ashows how closely or
otherwise the two variables are related (Haber,yBanand Elifson, 1990).
Values of + or - 0.8 or more indicates high degreeorrelation and can be used
to judge the instrument as reliable or consistbhigenda, 2008). The reliability
test on the principals’ questionnaire yielded scofe0.91 and the students’
guestionnaire yielded a score of 0.84. The religbiscore for the two
guestionnaires was 0.875 indicating that researstiuments were reliable hence

were used to collect data for this study.

3.8 Data Collection Procedures

A permit to conduct research was sought and oldaien the National Council

for Science and Technology. The researcher madeirgpgents with principals

of sampled schools on when to administer questioesdo the principals and
students and also when to conduct interviews wids of departments for
Guidance and Counselling. The class teachers a@ust the researcher to

administer the students’ questionnaire since mioteostudents are minors. Since
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the subject of drug abuse is sensitive, the prailsjpHOD Guidance and

counselling and students were reassured of cortfadiy of their identity.

3.9 Data Analysis Techniques

Data collected was edited for accuracy, uniformapd consistency and then
arranged to enable coding and analysis. Data walyssad using descriptive and
inferential statistics assisted by the StatistRatkage for Social Science (SPSS).
Quantitative data was analysed using descriptatssits and presented in tables,
while some were changed into frequency tables,hgagnd pie charts. Responses
from open ended questions and interviews were d¢rdoesi and organised into
themes and reported in narratives. In analysingamses from principals’ and
HOD Guidance and Counselling on; the role of schmwhmunity in curbing
DSA and challenges encountered by head teachensrlimmg DSA, hypothetical
names were used to conceal the real identity ofesmapondents. For females,

Mary was used and Nelson and Jonah were used fi@sMa

Inferential statistics used to analyse data inadudkei square test and Pearson
correlation. Coefficient of Correlations was usedhypotheses Hol to determine
the relationship between head teacher charactsriafid strategies used to curb
DSA and Ho2 to determine the relationship betweehosl category and

strategies used to curb DSA. Coefficient of cotrefes ranges between 1 and-1.

Correlation coefficient value of less than 0.5 wbuhean a less significant
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relationship between the 2 variables while valugs5 would mean very
significant relationship between the 2 variablesA negative correlation
coefficient means that the relationship is invefee example if the number of
DSA counselling sessions increase, then the lefdxSA should decline and the

value of correlation will be high but negative.

The chi square tesfy?) of independence was used to test the hypotheses
developed from objective (v) and (vi). AccordingEbfson (1990) the chi-square
(x?) test of independence is used to evaluate groupreifces when the test
variable is nominal, dichotomous, ordinal, or gredpinterval. This test is
suitable for this study as most of the data is aiemous, nominal and ordinal.
Two variables are independent if, for all cases, dlassification of a case into a
particular category of one variable (the group afsle) has no effect on the
probability that the case will fall into any partlar category of the second
variable (the test variable). When two variables ardependent, there is no

relationship between them.

The acceptable level of significance for 1y test of was 0.05 at 1 degree of
freedom. Levels of significance found to be gre#tan 0.05 implied that the null
hypothesis is rejected, on the contrary, if theelesf significance was less than

0.05 then the null hypotheses were accepted.

60



A five point Likert scale ranging from ‘strongly 1@’ to ‘strongly disagree’ was
used to gauge the effectiveness of school curmcuéund the effectiveness of
school community involvement in curbing DSA. A weigd mean score was
used to interpret the results. A mean score of55vwAas taken to mean that the
students agreed with the statement. A mean sca3eldb 2.6 was taken to mean
mixed reactions from the students. A mean scor2.®fto 1 was taken to mean

the students did not agree with the statement.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter consists of analysis, presentatiod arierpretation of data

collected. The study investigated the administeastrategies adopted by head
teachers in curbing drug and substances abuse biic pgecondary schools in

Nairobi County of Kenya. Data was collected fromaHeteachers, heads of
Guidance and Counselling Departments and studehtsampled schools.

Findings from head teachers were presented filktwied by those from the

students. Findings from heads of guidance and @&dlimg departments on every

research question were presented last.

Data on the demographic information of the studgpomdents was presented
first, followed by a descriptive analysis and dssion of data on the general
perspective of the drug abuse in secondary schaeolgering information on
causes, types and effects of DSA on school admatish. It was followed by
descriptive analysis of data obtained from studyedives 1, 2 and 3 on
administrative strategies used by head teachewaurto DSA. Hypotheses Hol,
Ho2 and Ho3 relating to objective 1, 2 and 3 westdd using chi squarg?) test
of independence and the results presented andsadladyfter every objective. This
was followed by analysis of Ho4 and Ho5 in respafcbbjective 4 and 5 on
factors influencing strategies used by head teacher
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4.2 Instrument Return Rate

The study sought information on head teacherstegji@s in curbing DSA in
schools. Questionnaires were administered to schotipals, and students of
sampled schools. Heads of departments for guidamze counselling were
interviewed. A total of 490 instruments were admsti@med in 35 secondary
schools out of which 466 were satisfactorily respahto. This represented 95%
total instrument return rate. Thirty five questiaimes were distributed to the head
teachers and thirty one (31/35) were satisfactaitg consistently filled. This
represented 88% response rate. The research aldoated twenty eight out of
targeted thirty five (28/35) interviews with thedus of guidance and counselling

departments. This represents 80% response rate.

Four hundred and twenty questionnaires were digithto students in thirty five
schools. Four hundred and seven (407/420) questimmwere found to have
been satisfactorily and consistently filled and eversed for the study. This
represents 96% student questionnaire responssinate some head teachers and
teacher counsellors were unavailable and 4% ostilndents’ questionnaires were
not satisfactorily completed. According to Hartmamd Hedborne (1979), 50%
response rate is adequate, 60% is good and 70%oce ® very good. The
response rates were deemed satisfactorily as thee wnore than 70% as
recommended by (Hartman and Hedborne, 1979); andinings presented are
based on the feedback obtained from those sources
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4.3 Head teachers’ Demographic Information

The study sought background information from headchers on their age,
gender, qualification and their duration of servicetheir present schools. The
researcher believes that these parameters haveflaance on head teachers’
decision making process including the choice of iathtrative strategies they use

to curb drug abuse in the schools.

4.3.1 Distribution of Head Teachers by Gender

Garba and Garba (2010) explains that gender influetes people’s attitudes,
social roles and responses to situations and add$at females are
understanding; kind, soft but firm in nature. Their male counterparts are
more often aggressive, decisive and quick in deasi making. The study
sought the distribution of head teachers by geraher further explore if their
gender influenced the choice of strategies theyl usecurb DSA. The results
showed that 58% of the head teachers were male \{#®%) were female. This
was the case because head teachers of all boysblsciwvere male while a
majority of the head teachers in mixed schools weate. However the difference
was considered small hence ignored leading tossanaption that the head
teachers were fairly distributed across both gended thus the responses were

not biased towards one gender.
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4.3.2 Distribution of Head Teachers by Age

An individual's age determines the precision angour with which a person
performs tasks hence influences the head teacluwaling with students’
discipline problems such as Drug and Substance eAl{@airu, 2008). Head
teachers aged between 35 and 47 were energeteff@aative administrators than

their younger and much older counterparts (Our0820

The study sought to know the age of the head teacral the influence on their
choice of strategies in curbing DSA. Table 4.2 shdie distribution of head
teachers’ by age.

Table 4.2

Distribution of Head Teachers by Age

Age Frequency Percentage
25-34 years 4 12.9
35-44 years 8 25.8
45-54 years 13 41.9

Over 54 years 6 194
Total 31 100

As illustrated in Table 4.2, a bigger proportiontioé head teachers (41.9%) were

aged between 45 to 54 years; 25.8% were aged betdteand 44 years; 19.4%
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were over 55 years while 12.9% were aged betweerarb 34 years. The
responses show that the head teachers in the weemydistributed across all age
groups and therefore could provide desired respomsethe study questions
especially on the influence of head teachers’ agehe choice of strategy and

thus the findings do not have any age bias.

4.3.3Distribution of Head Teachers Buration of Service in the School

The head teachers’ years of service enhance therierpe and understanding of
student’s behaviour. Problems like substance almaskto behaviour changes in
learners and can easily be detected by experiemead teachers who understand
their school environment. The head teachers werefibre asked to indicate how
long they had served as head teachers in theiecggp schools. Table 4.3 shows

the results.

Table 4.3

Head Teachers Duration of Service in the Schools

Duration (Years) Frequency Percentage
Less than 5 3 9.7
5-10 21 67.7
11-20 7 22.6
Total 31 100
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From the analysis, 9.7% of head teachers had lre#reir schools for a period
less than 5 years. A further 67.7% had been irstheols for a period between 5
and 10 years while the remaining 22.6% for a pemddll-20 years. This
indicates that majority of the head teachers (90.8& been in the schools for a
much longer period than 5 years. This period wassidered long enough for an
administrator to develop a strategy implement it grossibly evaluate its
effectiveness. Hence the head teachers in the sdmsphools were found to be fit
to respond to questions on administrative stratedm curbing drug and

substances abuse in the selected schools.

4.3.4Distribution of Head Teachers Byademic Qualifications

Sisungo (2011) stated that education enhances rtfeeipncy, operational and
conceptualization skills of an individual. For teegasons, the highest academic
gualification of head teachers interviewed was &bugy order to find out how
they had influenced the choice of strategies imiaigr DSA. This is shown in the

Figure 4.2.
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Figure 4.2

Head Teachers’ Highest Academic Qualification

Acadenmuc Qualifications of Headtechers

17(55%)

BEd BSc BA MEd MSc

The results show that majority of the principalS%g9 had MED; 29% had BED;
6% had MSC; 6% had BSC while the rest 3% had BAhas highest level of
academic qualification. These findings show thaadhéeachers of schools in
Nairobi were highly qualified at least up to fictgree ( BED) and beyond and
should be very competent to handle student beheali@nd discipline problems

like DSA by virtue of their academic qualifications
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4.4 Demographic information of Heads of Guidance ah Counselling

Departments

The role of guidance and counselling is to equiyments with knowledge and
skills that help them make useful decisions. Thedh&f guidance and counselling
departments in the selected schools were interdeiide interviews were
conducted at a place of their own choice and caeweer within the school

compound.

4.4.1 Duration of Service of HOD Guidance and Courdling Departments
The heads of guidance and counselling departmeeits asked to indicate how
long they had served in that capacity in their eeipe schools; as this would

influence their responses on study questions. Tallshows the results.

Table 4.4

Duration of Service of HOD Guidance and counsellig

Duration (Years)  Frequency Percentage
Less than 5 5 17.9
5-10 16 57.1
11-20 7 25
Total 28 100
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From the analysis, 17.9% of G& C teachers had loeémeir schools for a period
less than 5 years. A further 57.1% had been irstheols for a period between 5
and 10 years while the remaining 25% for a peribiile20 years. This indicates
that majority of teachers (82.1%) had been in ttleosls for a much longer
period than 5 years. This shows that they undedstioe school environment, the
characteristics of their respective catchment aesdas the general behaviour of
students in the schools hence could effectivelpaed to the research questions
on administrative strategies used to curb Drug &wmtbstance Abuse in the
selected schools. The heads of guidance and cdéingsdepartments indicated
that they were involved in dealing with Drug andoStance Abuse cases in the
schools and were very informed on administrativategies adopted to curb

drugs and substance abuse in secondary schools.

4.5 Students’ Demographic Information

The research sought the demographic informatiorthef students, and their

schools. The information was to enable the researdb understand the

distribution of sampled students as far as thed, @gnder and the categories of

schools they were drawn from.

4.5.1 Students’ Distribution by Gender
Students’ gender has an influence on their developemt and behaviour

regarding the abuse of drugs. Erambo, Mutsotso ané&abuka (2011) argue
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that both male and female students are equally vubrable to substance abuse
and that understanding gender and substance abusewd make it possible to
develop prevention programmes. The students were lked to indicate their
gender. The findings showed that 54% of the students $aanfor the study
were boys while 46% were girls. These findings stioat the students were fairly
distributed across both genders and thus the respoare not biased on one

gender.

4.5.2 Distribution of Students by Age

According to Erambo, Mutsotso and Kabuka (2011gsalgetween 13-14 years
was the key age group when students first expetinvéh substances and begin
to form a habit with substance abuse by ages betwléel6 years. These
according to the researchers’ observation are gles when most students are in
secondary school hence the study also inquirecagigegroupf the students.

Table 4.5 shows the students’ distribution withia age brackets.
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Table 4.5

Distribution of Students bgge

Age (Years) Frequency Percentage
13-14 years 83 20.4
15-16 years 156 38.3
17-18 years 130 31.9
Over 19years 38 9.4
Total 407 100.0

As illustrated in the Table 4.5, 38.3% of the studevere aged between 15 to 16

years; 31.9% were aged between 17 and 18 years%2@ere aged between 13-

14 years while 9.4% were over 18 years. The schotry age into standard one

according to the Ministry of Education is 6 yearsdan the absence of any

interruptions, such pupils join form one at the af@4 years and complete form

four at the age of 18 years (Republic of Kenya,52@8d 2006). However the

early starters, late starters and those who regasses for various reasons may

complete a little earlier or later than age 18 geaspectively. The responses

show that the students in the study were distribatzoss all possible age groups

likely to be found in secondary schools and thesfihdings do not have any age

bias.
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4.6 School Characteristics

Eshiwani (1993) stated that the school category drasmpact on students’
discipline and performance and that some Natiomad arovincial schools

performed well academically due to high discipliBackley (2007) indicated that
girls are fairly conservative while boys are moggr@ssive and exploratory.
Students in day schools are more open to extemgiience than their

counterparts in boarding schools (Kaguthi, 200ddsa (2002) found that head
teachers in boys’ schools used more aggressiveegiea like punishment and
suspension to curb DSA. This study sought inforamaton the schools from

which the students were drawn from and whethead &n effect on the choice of

strategies used by their head teachers.

The head teachers were thus asked to indicate dtegyary and type of their

schools respectively. The results are as showiguré& 4.3.
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Figure 4.3

School Category

School Category

12(40%)

3(10%

Boys BoysDay Gils GilsDay Mixed Mixed
Boarding Boarding Boarding  Day

In terms of school category, more head teacher®)4@ere drawn from mixed
day schools; 19% were drawn from boys boarding @shd5% were drawn from
girls’ boarding schools; 13% were drawn from gidsly schools while 10% were
drawn from boys’ day schools. The remaining 3% @erof head teachers were
drawn from mixed boarding school. This was in pmipo to the categories of

schools since Nairobi County has only one mixeddiaog school.

Head teachers were further asked to indicate {he @y their schools. The results

are as shown in Figure 4.4.
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Figure 4.4

School Type

School Type
16(51.6%)

13(41.9%)

National Provincial District

The results show that more head teachers (51.6%)patticipated in the study
were drawn from provincial schools; 41.9% were drafnom district schools

while the rest 6.5% were drawn from national schdmiNairobi

As shown in the preceding section, the head teaclieacher counsellors and
students possessed characteristics which were dieappropriate for the study
given their interaction with students on the sub@icDSA. The study findings
therefore do not possess any age and gender laast#te respondents; (head
teachers, HOD Guidance and counselling, and thiests) were fairly distributed
across possible ages and gender. The resultstadsothat there was input from
all categories and types of the schools in Naif@biunty and can be generalized
in the public secondary schools in Nairobi County.
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4.7 Extent and Effects of Drug and Substance Abuse Schools

The rampant abuse of drugs and substances by sfudea major threat to the
functionality of the education sector and the vewistence of the society
(Kin’'gendo, 2007). DSA has negative effects on studperformance (Kimori,

2010) and discipline (Kinyanjui, 1976). The studyught to identify strategies
used by head teachers in curbing DSA and theircefeness. However, the
researcher further sought information on the gdneesspective of Drug and

Substance Abuse in secondary schools in Nairobntaa order to put the drug

abuse problem in perspective. Information on theerexof DSA, types of drugs
abused, causes of drug abuse and effects of DSA@mecondary school
students was collected analysed and presented.rédudts are presented and

discussed in the following sections.

4.7.1 Seriousness of DSA Problem in Schools

Information on levels of DSA in schools was sougtorder to establish

effectiveness of strategies used to curb the pnob@uestions to this effect were
posed to head teachers and students. The heactiteagbre asked to rate the
seriousness of the Drug and Substance Abuse prahl¢ne schools. Figure 4.5

shows the results obtained.
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Figure 4.5

Head Teachers’ View on Seriousness of DSA in Scheol

Seriousness of DSA problem in schools

. e,
Non Existent | #= 2(6%)

Prefer Not To Say bo

Not Seriou | T —————— ) (7]0()
Serious | IEES==— 7(230)

The results show that majority (71%) of the heathers indicated that the DSA
is not serious while 23% indicated that it is sesioSix percent of the head
teachers who patrticipated in the study indicateat IDSA was non existent in
their schools. The students were also asked tathatseriousness of DSA in the

schools. Figure 4.6 shows the results obtained.
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Figure 4.6

Students’ View on Seriousness of DSA in Schools

seriousness of the drug problem in schools

No Reply ;i 32(7.9)%)

Prefer Not To Say » 67(16.5%)
Not Serious ——_184{45,2%}

Serious P‘ 124 (30.4%)

The results show that a higher percentage of tindests (45.2%) indicated that

the DSA is not serious while 30.4% indicated thas serious. Sixteen percent of
the students who participated in the study prefenat rate the seriousness of the
DSA while 7.9% gave no response. The researchexdnibte variation in the
percentage of responses between head teacherstahehts and wondered
whether some head teachers preferred to deny egéstd drugs in the schools to
protect the school image. The findings disagred Wimori (2010) where head
teachers and student indicated that student wergrabdrugs with 83% and 72%

respectively responding to the affirmative.
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The students were also asked whether they hadtaken drugs and from the
sampled schools, majority of them (326) represgn8f.1% indicated that they
have never taken drugs while 81 representing 1@Bf#te students indicated that
they had taken drugs. The students who indicatedtltiey had taken drugs were
asked to state their reasons for engaging in douge The responses are shown

in Table 4.6.

Table 4.6

Students Responses on Reasons why they Take Drugsl &ubstances

Drug Frequency Percentage
Experimenting and Curiosity 76 93.8
Influence from friends 25 30.8
Fun 12 14.8

Table 4.6 shows that majority of the students§%93 indicated that they started
taking drugs and substances so as to experimentoanaf curiosity; 30.8%
indicated that they took drugs due to influencarfrtheir friends, while 14.8%
indicated that they started taking drugs for furhisT shows that lack of
information on dangers of drugs is leading caus®$A among students and

head teachers should endeavour to empower studgéhtthis information.
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4.7.2 Commonly Abused Drugs and Substances

Kaguthi (2004) and Kin’gendo (2007) explained tdatigs and substances are
abused because they are cheap and readily availlidy indentified alcohol,
cigarettesMiraa and bhang as the most abused drugs due to thaiallity.
Head teachers were asked to name the drugs commbaded by students in the

schools. The results are shown in Table 4.7.

Table 4.7

Head Teachers’ Responses on Commonly Abused in tBehools

Drug Frequency Percentage
Bhang 21 67.7
Alcohol 18 58.1
Miraa 19 61.2
Capsules 6 19.4
Cigarettes 24 a4
Tobacco 8 259

The head teachers indicated that the most comnaimlged drugs and substances
were cigarettes as indicated by 77.4% of the headhers followed by bhang as
indicated by 67.7% of the head teachers, theaa as indicated by 61.2% of the

head teachers and alcohol as indicated by 58.1tMediead teachers. Other drugs
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and substances abused include: tobacco as inditated5.9% of the head

teachers and capsules as indicated by 19.4% diethe teachers

Similarly, the students were asked to name thegitiugt were commonly abused

by students in the schools. Table 4.8 show thdteesu

Table 4.8

Students’ Responses on Commonly Abused in the Sch®o

Drug Frequency Percentage
Bhang 356 87.5
Alcohol 313 76.9
Miraa 318 78.1
Cigarette 2417 60.7
Tobacco 25 6.1
Ethanol 21 5.2
Cocaine (Unga) 18 4.4
Heroine 1 2.7

81



The students indicated that the most commonly abuleg was bhang as
indicated by 87.5% of the students; followedrbyaa as indicated by 78.1% of
the students, then alcohol as indicated by 76.9%hektudents and cigarettes as
indicated by 60.7% of the students. Other drugs @uizstances abused include:
tobacco as indicated by 6.1% of the students; ethaindicated by 5.2% of the
students; cocaine as indicated by 4.4% of the stsdend heroine as indicated by
2.7% of the students. Cocaine and heroine areesgrgnsive dugs and this could
explain the reason why a small percentage, (4.4&02ar%) were abusing them.
Findings from the head teachers and students shatthte most abused drugs
were cigarettes, bhang, alcohol @vidaa. On the variation in the responses, the
researcher observed that some students may hawvechesuflaging bhang in
cigarettes or some head teachers could not dissingoshang from cigarettes.
These findings agree with the findings of a bagefinrvey conducted by Kaguthi
(2004) and Kin’gendo (2007) that further explairiedt commonly abused drugs
were bhang, cigarettes and alcohol and to explaa these substances were

cheap and readily available.

4.7.3 Factors Contributing to Drug and Substance Abise in Schools

World Health Organization (1993) showed that fagteuch as prolonged or
traumatic parental absence, harsh discipline,ailo0 communicate, and parental
use of drugs may lead to or enhance drug abusegymmg people. However

students in their adolescent stage may take druggalpeer pressure or for fun.
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Head teachers were asked to list the main caus#isigfabuse among students in

Nairobi County. The findings are presented in Tabt

Table 4.9

Head TeachersResponses ofractors Contributing To Drug and Substance

Abuse

Cause Frequency  Percentage
Peer pressure 26 83.9

Poor parenting 17 54.8
Large amounts of pocket monies 8 25.9

Ease of access to drugs and substances

27 87.1
/Availability
Lack of awareness 9 29.0
They know they will get away with it 13 41.9

The results show that ease of access and avayatildrugs and substance is the
main cause of DSA as indicated by majority of teadhteachers (87.1%). This is

of great concern as the country continues to regunease in the rate at which
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drugs and substances are peddled in the countryasrsdich infiltrating school
going youth. Peer pressure was cited by 83.9%ehtad teachers as leading to
DSA among students; 54.8% of the head teachers pder parenting as another
major cause of DSA; 41.9% of the head teachersatell that students know that
they will get away with DSA since the head teachesse been barred from
expelling students and corporal punishment is fitdd by the children’s Act
(2001). Other causes were said to include lackn@raness as indicated by 29%
of the head teachers and large amounts of pocketes@as indicated by 26% of
the head teachers. These findings agree with Mai(BQ09) that peer pressure is

one of the leading factors that contribute to D8Achools.

Similarly, the students were asked the causesugf dbuse and the results are

shown in Table 4.10

Table 4.10

Students Responses dractors Contributing to Drug and Substance

Cause Frequency Percentage

Peer pressure 393 96.6

Family background 122 30.0
Poverty ! 1.7
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Large amounts of pocket monies 224 55.0

Lack of proper guidance 156 38.3
Indiscipline and youthful rebellion 137 33.7
Stress and depression 18 4.4
Lack of information/ignorance 81 19.9

The results show that peer pressure is the maisecati DSA as indicated by
majority (96.6%) of the students. This shows thatients need information that
could help them resist peer pressure. This may comierms of lessons or
guidance and counselling sessions. Large amourgsaiiet monies was cited by
55.0% of the students as leading to DSA among staf&8.3% of the students
cited lack of proper guidance as a factor contifguto DSA. This calls on

parent’s cooperation to give students moderate gtationey that caters for their
basic school needs; 33.7% of the students indictdtadindiscipline and youth
rebellion contributed to DSA and 30.0% of the stideindicated that family

background contributed to DSA. Other causes weid #&a include lack of

Information/lgnorance as indicated by 19.9% of tbeidents; Stress and
Depression as indicated by 4.4% of the studentgamdrty as indicated by 1.7%

of the students.
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The head teachers and students were of the viavpéea pressure was a leading
cause of drug abuse; other key contributing facteese large amount of pocket
money, indiscipline and rebellion and poor parentifihe findings of this study
disagree with Makokha (1994) which stated that eafsavailability was the

leading cause of DSA in secondary schools in Na@aunty.

4.7.4 Profiling Drug and Substance Abusers

The researcher sought from head teachers how tHemtified Drug and
Substance Abuse cases in the schotdsing people go to great length to conceal
their abuse of drugs (Gitau 2007). Studies by Makok1994) and NACADA
(2006) stated that some head teachers could natifidestudents who abuse
drugs. The study sought to know how the head teagtientify students engaged
in Drug and Substance Abuse. A number of indisatdrDrug and Substance
Abusers were listed for the head teachers to chivose The results are shown in

Table 4.11
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Table 4.11

Indicators Used by Head Teachers to Identify Drug#®\busers

Indicators Yes No

f % f %
Absenteeism 27 87.1 4 12.9
Violence 31 100.0 0 0
Red eyes 19 61.3 12 38.7
Slurred and heavy speech 26 83.9 5 16.1
Poor class performance 31 100.0 0 0

All the school principals responded that Drug antés$ance Abuse led poor class
performance and violence as indicated by 100% headher response. Head
teachers also identified students who abused dangssubstances because they
were prone to absenteeism and had slurred speb@hwés recorded by 87.1%
and 83.9% of the head teachers respectively. An@B&% of the head teachers
indicated that red eyes were one of the indicaddl®SA amongst the students.
Burnt fingers, smell of alcohol, cigarettes and ridheon the students and

withdrawal from others in the school activitiesrgstent cough, and diarrhoea
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and blurred vision were other observable signs.tlids matter, the study noted
that all the head teachers had visible methodsidentify drug abusers among
their students, however the researcher noted hieahighlighted symptoms could
be caused by factors other than DSA; hence heaihdes need to investigate

further.

4.7.5 Best Strategy that Head Teachers should usedurb Drug and

Substance Abuse

Okumbe (1999) and Eshiwani (1993) concur that lteadhers have legitimate

power to enforce discipline and obedience of theidents. They should authorise
inspection of students’ belongings at the beginrohghe term and randomly to

control the school of drugs. Students were askedttions they would want the

head teachers to take against students abusing.dfaple 4.12 shows the

responses obtained.

Table 4.12

Students Views on Best Strategy that Head Teachestould use to curb Drug

and Substance Abuse

Action Frequency Percentage
Involving parents/ guardians 247 60.7
Guidance 105 25.8
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Counselling 373 91.6

Expelling notorious cases 62 15.2
Guidance and counselling 278 68.3
Strict School rules 61 15.0

144 35.4

Creating good relations with students

The results show that students had varied suggesstio the best strategy which
the head teachers should use to curb Drug and &wdestAbuse in the schools.
Counselling was the most preferred action with mgjef the students (91.6%)
indicating preference for this intervention whilecambination of guidance and
counselling was preferred by 68.3% of the studefitss could be interpreted to
mean that guidance and counselling is the mosepesf strategy to curb Drug
and Substance Abuse and head teachers should endéaenhance counselling
services in the schools. Involving parents/guarslizvas preferred by 60.7% of
the students while 35.4 % showed that a good osldietween head teachers and
students could be used to curb DSA. Other suggestédns were guidance
which garnered support from 25.8% of the studeunssng strict school rules
which had the favour of 15.0% of the students; @asipns which had support of
19% of the students and expelling notorious caseshahad the favour of 15% of

the studentsHowever, expulsion and heavy punishment can oalgdnctioned by
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the Board of Governors with permission from the gty of Education. Heavy

punishment on the other hand has been banned thed€hildren’s Act, (2001).

4.7.6 Effects of DSA on Discipline of Students

Individuals learn to use substances to manipulatetiens and behaviour and
slowly discover that drugs can affect feelings aactions (Gitau, 2007).
According to Republic of Kenya (2009), Ngigi (20X0)d Cheloti (2009) DSA is
the leading cause of strikes and students’ unmesseccondary schools. Head
teachers were asked to state effect of DSA on staddiscipline. The results
show that all of the head teachers (100%) indicdiatiDSA had negative effects
on discipline of students. When the same questias posed to the students, the
results show that 99% of the students indicatetiD$A had a negative effect on
discipline while 1 % indicated that it had no effea discipline among students.
These concurrence shows that DSA is a root causgisaipline problems in

schools.

Head teachers were asked to state the disciplisescarising from DSA among

students. Table 4.13 shows the responses.
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Table 4.13

Head Teachers’ Response on Discipline Cases AssteiaWith DSA

Effect Frequency Percentage
Defiance and disrespect to school 16 52.6
authorities
Misuse of school fees 5 16.1
Run ins with teachers 23 74.2
Dropping out of school 7 22.6
Stealing 19 61.3

27 87.1

Absenteeism

The results show that DSA has a number of effeatshe discipline of the
students. Absenteeism and run-ins with teacherggadeas the main effect of
DSA on students’ discipline as indicated by 87.1%@ &4.2% of the head
teachers respectively. Stealing as named by 61{3#tedhead teachers as being
manifest as a result of DSA; 52.6% indicated defaand disrespect to school
authorities. Other indiscipline cases as a resulDSA were dropping out of
schools as indicated by 22.6% of the head teadraamisuse of school fees as
noted by 16.1% of the head teachers. These reshdts that DSA directly affects
the administration of schools and is a problem thast be addressed with speed.
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The students were also asked to state the diseiplises associated with DSA.

Table 4.14 shows the responses.

Table 4.14

Students Response on Discipline Cases AssociatedmMIDSA

Effects Frequency  Percentage
Rebelliousness 308 76.7
Laziness 62 15.2
Arrogance 87 21.4
Bullying others 289 71.0
Lack of respect to teachers and students 121 29.7
Rudeness 176 43.2
Being rowdy 265 65.1
School unrests 242 59.5
Lack of commitment to learning 366 90.0
Leads to stealing 283 70.0
Mischievousness in class 42 10.3

The results show that DSA has a number of effeatshe discipline of the
students. Lack of commitment to learning emergethasnain effect of DSA on
students’ discipline with 90.0%. Rebelliousness wasned by 76.7% of the
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students as being manifest as a result of DSA;% lifidicated bullying other

students was observed as a result of DSA while%0r@licated that DSA leads

to stealing. Sixty five percent of the studentsicated that abusers of drugs and
substances usually became rowdy; 59.5% indicastdXBA led to school unrests
and 43% indicated that there was observed rude@®¢ssr indiscipline cases as a
result of DSA comprised of lack of respect to teashand students as indicated
by 29.7% of the students; arrogance as cited M4P2Df the students; laziness as

noted by 15.2 % and mischievousness in class asl gt 10 of the students.

4.7.7 Effects of DSA on Student’'s Academic Perfornmee

Time spent by students in sourcing, concealing aodsuming drugs could
account for ultimate poor performance in class. gebaf drugs causes poor health
leading to absenteeism and academic decline imdear(Munyoki, 2008) and
(NACADA 2006). A study by Kimori (2010) found th&SA affects students’
performance due to mental iliness and lack of cotmagon. School principals
were asked to state the effect of DSA on acadeetiopnance of students. Table

4.15 lists the responses given.

93



Table 4.15

Head Teachers’ Responses on Effects of DSA on Studle Academic

Performance
Effect Frequency Percentage
Lateness and Absenteeism 20 64.5
Persistent sickness/Laziness 12 38.7
Not completing assignments 29 93.5
Time wasted during suspensions, 28 90.3
expulsion, punishment
Lack of concentration 21 67.7

13 41.9

Shunned by other students

The responses show that DSA has a number of effeetdhe Academic
performance of the students. Inability to complassignments emerged as the
main explanation for students’ poor performancanasscated by 93.5% of the
head teachers. Time wasted during suspensions|sepuwand punishments was
named by 90.3% of the head teachers as a reaspndoperformance by student
drug abusers; 67.7% indicated lack concentratiortlass as leading to poor
performance; these, the researcher attributedetdattt that drugs have a lulling
effect on users that leads to general malaise (NB&A2006; Gitau, 2007; and

UNODC, 2010). Lateness and absenteeism from sclasl cited by 65% as
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leading to poor performance. An additional 41.9%hef head teachers indicated
that abusers of drugs and substances are shunnedhby students thus no
teamwork leading to poor performance while 38.7%ha&f head teachers noted
that persistent sickness and laziness as a refsDISA led to poor performance
among the abusers., students were also asked t® tha effects of DSA on

students’ academic performance. The results anershotable 4.16.

Table 4.16

Students’ Responses affects of DSA on Student’s Ateamic Performance

Effect Frequency Percentage
Lateness and Absenteeism 346 85.0
Laziness 54 13.3
Not completing assignments 279 68.5
Time wasted during suspensions, 389 95.6
expulsion
Inattentive in class 248 60.9

67 16.5

Unfriendly to other students

The students’ responses show that DSA negativelgctad the Academic

performance of the students. Time wasted duringpensons, expulsion was
named by majority (95.6%) of the students as hatheggreatest effect. Lateness
and absenteeism followed with 85.0% while 68.5%caied that drug abusers

had a tendency of not completing assignments lgadoor performance. Poor
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concentration in class was cited by 60.9% as aecdois poor performance.
Another 16.5% of the students indicated that alsusedrugs and substances are
unfriendly to other students; the researcher oleskthat this could lead to poor
performance due to lack of team work during studiad revision. Thirteen
percent of the students stated that laziness assaltrof DSA led to poor

performance amongst abusers.

4.7.8 Effects of DSA on Student’s Well-being

Eneh and Stanley (2004) reported that drug abusesesathrombosis, heart
disease, liver cirrhosis, impotence, barrennessceraand ultimately death.
Hansen (1992) and Gitau (2007) further explained ithdividuals use substances
to manipulate emotions and behaviour but slowlgaler that drugs can affect
feelings and actions and slow down their motor fimming. Abuse of drugs

causes health, discipline and academic problensgéondary schools (Munyoki,
2008) and (NACADA, 2006). Reports from Mathari rerhospital in Nairobi

indicate that DSA is one of the main causes of aleliness (Ngigi, 2010).

Head teachers were asked to indicate the effed®S#f on students’ wellbeing.
All the head teachers (100%) indicated that DSA meghtive effects on students’

wellbeing while students had varied answers as showigure 4.7.
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Figure 4.7

Students’ Views of the Effects of DSA on Student®/ellbeing

Effects Of DSA on Students Health

8 (2%)
'i 36 (9%)

H Positive
E No Effect
i Negative

373(89%)

The results show that majority of the students (B#8dicated that DSA had a
negative effect on the Wellbeing of students. Npercent of the students
indicated that DSA had no effect on students’ wetily while 2% indicated it had

a positive effect on students’ wellbeing.

Head teachers were asked to indentify health pnobie students associated with

DSA. The responses obtained are listed in Tablé. 4.1
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Table 4.17

Principals’ Response on Effects of DSA on Studentigellbeing

Effect Frequency Percentage
Coughing 17 54.8
Untidiness 30 96.8
Mental Disorders 25 80.6
General weakness 17 54.8
STls 7 22.6

18 58.1

Lack of sleep

The results show that DSA has a number of effegtthe health of the students.
Untidiness and mental disorders emerged as the coastnon negative effect of
DSA on students’ wellbeing as indicated by 96.8%l &0.6% of the head
teachers respectively. Lack of sleep was named88y &f the head teachers as
being manifest as a result of DSA; 54.8% indicagmheral weakness and
coughing was common among drug abusing studente \2Bi6% indicated that
DSA leads to sexually transmitted infections inahgdHIV.

The students were also asked to indentify healbiblpms in students associated

with DSA. The responses obtained are listed in §4hl8
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Table 4.18

Students’ Response on Effects of DSA on Studenigellbeing

Effect Frequency Percentage
Poor eating habits 241 59.2
Coughing 273 67.1
Untidiness 387 951
Bad breath 289 71.0
Hallucinations 137 33.7
Mental Disorders 376 92.4
Injuries after fights 308 75.7
General weakness 344 84.5
HIV AIDS 86 21.1
Cancer 95 23.3
362 88.9

Lack of sleep

The results show that DSA has a number of effeatghe wellbeing of the

students. Untidiness and mental disorders emergélddeamost common negative
effect of DSA on students’ wellbeing as indicated 95.1% and 92.4% of the
students respectively. Lack of sleep was namedBl§98 of the students as being

manifest as a result of DSA; 84.5% indicated gdneeakness was observed as a
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result of DSA while 75.7% indicated that DSA leadsinjuries due to fights

occasioned by being rowdy. Seventy one percenh@fstudents indicated that
abusers of drugs and substances had bad breaif @Tdicated that DSA led to
coughing and 59% indicated that there was obseposnt eating habits. Other
health effects indicated were cancer as cited b$%3of the students and HIV

AIDS as noted by 21.1 % of the students.

The researcher however observed that the 31% &ndi% of the students who
indicated presence of cancer and HIV AIDS may hbeen influenced by
secondary information since the two were medicalddmns which students
could not accurately observe. The study observedl tte head teachers’ and
students responses were fairly close and that pathes agreed that DSA had
serious but diverse effects on the health of tlenkers. These study findings
agree with those of a study by Ngesu, Ndiku, andeéda (2008) who found that
drug dependence had serious health effects onelesaamd explained that while
bhang andmirra affected the abusers instantly, alcohol and citgsdtad slow

but far reaching health effects including liverkosis and lung cancer.

4.8 Effectiveness of the Secondary School Curricutwin Curbing DSA
The first objective of the study was to assess dffectiveness of the head
teachers’ use of the school curriculum as a styateg curbing DSA among

students of public secondary school in Nairobi.riGufum is all that is planned to
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enable the students acquire and develop the de&inesvledge, skills and
attitudes. The Kenya education curriculum is brgadlassified into formal
curriculum, comprising of subjects taught in clasggrmal which comprises co-
curricular activities and the non-formal curriculuhat comprises those learning
experiences that occur as a result of interactiith wole players in the school
environment. Sports, drama and music are used dwida opportunities for
educating students about dangers of DSA in a mumlsand in-formal way by
use of well choreographed themes (Muraguri, 2004 Muatsigulu, 2006).
Student’sbarazasprovide opportunities for students to interact ffyegith school

administrators and discuss topics of concern sadb3A (Cheloti, 2009).

Teacher competency in handling drug abuse casesruisial in enhancing
effectiveness of the head teacher strategies. ®heewt of the school curriculum
is used to create awareness on types, causes faots eff DSA. The secondary
school syllabus contains subjects like life skilat address DSA in some topics
like self esteem and violence. The subject is cdsguy though not examinable
hence it is not treated seriously by teachers amodests as they tent to
concentrate on examinable subjects. Christian RelgEducation and biology
also have some content on DSA which impart knowdetiglearners on dangers
of DSA within the formal class room set up (KIE,020and KIE, 2008). Kabiru,

(2009) revealed that prevention programmes foringrBSA, should be planned,
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comprehensive and have sufficient intensity so @ashe¢lp learners acquire

intended skills and attitudes.

Objective one of the study was to assess the etdemhich school’s curriculum
is used by school administrators as a strategurio DSA in the public secondary
schools. Head teachers, HODs of Guidance and cllingseepartments and
students were asked to indicate the areas of alurnt used in curbing DSA,
whether life skills is taught to students and tffeativeness of school curriculum
as a strategy for curbing DSA. The findings hagerbpresented in the following

sub sections.

4.8.1 Areas of Curriculum Used to curb DSA

The study used a Likert scale to get the viewhefhtead teachers and students on
areas of curriculum usage as a strategy to curb DdS&condary schools. In this
section a 5 point Likert scale was used to segksight into the nature and usage
of the various aspects of the school curriculum igmdisage by head teachers in
curbing DSA. A rating of “Strongly Agree” had a seoof 5 assigned to it;
“Agree” was assigned a score of 4; “Neutral” wasigised a score of 3;
“Disagree” had a score of 2 assigned to it; “Stigrigisagree” was assigned a
score of 1. A weighted mean score was used topirgethe results. A mean score
of 5-3.5 was taken to mean that the students agutbdthe statement. A mean

score of 3.4 to 2.6 was taken to mean that theemtadvere not sure or neutral. A
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mean score of 2.5 to 1 was taken to mean the swdka not agree with the

statement.

The responses from the head teachers presentecarsdygsed followed by
responses of the students on the same issues. paczon is then drawn between
responses of the head teachers and students amgratéd as per curriculum

areas. The responses obtained from the head teaaieepresented in Table 4.19.
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Table 4.19

Head teachers’ responses on Areas of Curriculum Udeo Curb DSA

Question

The school curriculun
addresses DSA amor
students

DSA and other socia
problems are included i
the school time table

Teachers are competent
handling DSA in class

Sports are used in curbir
DSA in secondary schools

Drama is used in curbin
DSA in secondary schools

Music is used in curbing
DSA in secondary schools

DSA is tackled durinc
studentharazas

School rules are used
control DSA amonc
students

Strongly
Agree

25

17

13

"2

13

81

55

42

6

Agree

11

26

13

11

11

%

35

29

13

84

19

42

35

35

Neutral

Tm

17

13

%

55

42

16

23

10

Disagree

—h

14

12

%

26

45

39

Strongly

—h

Disagree
Mean Score

S

0 3.35
3 297
23 2.29
0 4.06
0 481
0 448
0 4.19
10 2.90
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On the Likert scale, the head teachers surveyegedghat the school curriculum

adequately addresses the problem of drug abusthaoks. This question posted a
mean grade of 3.35. However, they did not agrek thi¢ statement that DSA and
other social problems are included in the schawletitable as this statement
returned a mean score of 2.97. When asked to itedehether the teachers were
competent in handling DSA among students in cldeshead teachers disagreed,;
as the statement posted a mean score of 2.29.régmnse shows that the
teachers either lacked the prerequisite knowledgdrag abuse issues or feared

to discuss drug related issues.

The head teachers further indicated that sportuseel in curbing DSA in the
secondary schools with the statement having a rseare of 4.06. Drama was
also used in curbing DSA in secondary with theestent posting a mean score of
4.81 from the head teacher responses. The hedtketsaalso indicated that music
is used in curbing DSA in secondary schools wiik #tatement posting a mean
score of 4.48. The study findings agree with tho$eMuraguri (2004) and
Matsigulu (2009). A statement on studeriiarazasas a tool for tackling DSA
among students elicited a mean score of 4.19 shpthiat head teachers agreed
that they used the barazas to address Drug anda®ubsAbuse problems. A
statement on whether school rules are used toadetrels of drug abuse in
schools elicited mixed reactions from the headheexas it posted a mean score

of 2.90 showing that they were not sure about ffex&veness of school rules in
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tackling DSA problems or other strategies needduaktapplied to support school

rules.

The same statements relating to the nature ofcturn and its usage towards
curbing DSA when presented to the students yiettledfollowing responses as

presented in Table 4.20.
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Table 4.20

Students’ Responses on Areas of Curriculum Used t©©urb DSA

Question

School curriculum
addresses DS/
among students

DSA and other
social  problems
are included in the
school time table

Teachers are
competent in
handling DSA in
class

Sports are used i
curbing DSA in
secondary schools

Drama is used ir
curbing DSA in
schools

Music is used in
curbing DSA in
secondary schools

DSA is
during
barazas

tackled
student

School rules are
used to contro
DSA in schools

Strongly
Agree

T

201

41

40

257

209

113

46

41

S

49

10

10

63

51

28

11

10

Agree

—

138

38

a7

103

140

242

137

38

(4))
T o
= o
> @©
() R
Z (@]

% F % f

34 9 2 36

9 59 14 176

12 63 15 153
25 3 1 23
34 0 0 42
59 7 2 24
34 32 8 153

9 58 14 171

S

O

43

38

10

38

42

()]
20
2
o
(A
P9
23 6
93 23
104 26
24 6
16 4
21 5
39 10
99 24

Mean Score

4.13

2.41

2.43

4.36

4.19

3.99

3.00

2.34
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Results from Table 4.7 show that the students dgfest the school curriculum
addresses DSA among students, as this statemetedp@snean score of 4.13
while on the same scale, Table 4.6 shows thatéhd keachers interviewed were
of mixed views posting a mean grade of 3.35. Oncking other secondary
school syllabuses, the researcher confirmed thag Bnd Substance Abuse is part
of the science and social studies syllabus in tiragry school curriculum, while
at secondary school level, drug abuse is part®fChristian religious education
(CRE) and life skills syllabus. However a study Kgbiru (2009) found that
although topics on DSA were included in the schaatriculum, 83.8% of the
students in this study indicated that this had helped to curb Drug and
Substance Abuse in schools. The variation in thamseore could indicate that
the head teachers felt that the content on DSAarsyllabus was not adequate to

address the problem.

Both students and head teachers did not agreethatistatement that DSA and
other social problems are included in the schawletitable as this statement
returned a mean score of 2.41 and 2.97 respectiVelg convergence of views
could have been occasioned by the fact that DSAimfased as a topic within

existing subjects of the curriculum and could n@ear in the school time table.
On observing some school time tables, the reseafo@d that DSA did not

appear in the teaching time table. However lookihghe effects of DSA on the
students and education sector as a whole, it i®natpe that schools include
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lessons on DSA and other emerging issues in educatithe school time table

for the betterment of the learners.

Head teachers and students also indicated thae#uobers were incompetent in
handling DSA among students in class with the state posting a mean score of
2.41 and 2.29 respectively. This response showghibdeachers either lacked the
prerequisite knowledge on drug abuse or fearedusssicg DSA related issues
with students. There is therefore need to empowemtthrough seminars and
workshops specifically focusing on Drug and SubstaAbuse to boost there

confidence. NACADA (2008) and Ngesu (2008) conhat tmost head teachers
lacked the knowledge and skills that would helpmtheeal with drug abuse in

schools.

On co-curricular activities, students and head heex indicated that sports are
used in curbing DSA in the secondary schools whith gtatement having a mean
score of 4.36 and 4.06 respectively. Drama was a#d to be effective in

curbing DSA in secondary schools with the statenpm#ting a mean score of
4.19 from student responses and 4.81 from the bemcher responses. These
findings agreed with Muraguri (2004) who found tHeama was used to eradicate
DSA in secondary schools in Starehe and Kamukuwmstituencies of Nairobi.

The students also indicated that music is usedunbitg DSA in secondary
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schools with this statement posting a mean sco@3% while the head teacher
responses posted 4.48. Co-curricular activities $igorts, music, and drama offer
students an opportunity to learn in a non-formaywand more often from each
other. Schools therefore could engage studentsiter-iclass or inter- house
music and drama competitions and reap maximum heriebm the strategy,
instead of relying on the Kenya music and dramaivi@sorganized annually.
These findings agree with the finding of a studyMtsigulu (2006) on the role
Kenya music festivals in eradicating Drug and Sams¢ Abuse in public
secondary schools who found that music, poems di@madance brought out

DSA themes more clearly to the level where studentierstood better.

School administrators use sports as avenues toceettlieness and enhance
socialization among students. They also use wegkhmized themed sports events
and branded sporting kits with anti-DSA messagexdmplement the fight

against DSA. On the contrast, studies have showh gporting events usually
turn into ‘drugs markets’ and hunting grounds fouglpeddlers as indicated by
(Ciakuthi, 1999). The study indicated that soméhefstudents who were good in
sports were found to be users of drugs such asgblaexd that some of the after
sports celebrations were marked with drug abusthigncase, the administrators’
objective of using sports to curb DSA may becomenter-productive and

require more supervision.
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Classes of music performed during the annual Kenysic festival provide good
opportunities to emphasize dangers of DSA. Sinyiladhool heads encourage
composition of music with themes on anti DSA topsformed during school
events and entertainments days. Matsigulu (2006¢ws that music is one of the

best avenues of educating the youth on dangemugfabuse.

There were mixed reaction from the students on hévrestudentsbarazasis a
strategy for tackling DSA. This statement posteshean score of 3.00; but the
head teachers agreed with this statement by postingean of 4.19. The
divergence of views on this statement could be aawal with the general
preference of topics by students durbayazas Students barazas are open forums
that should be used by school authorities to doffdgvice, create awareness on
sources and dangers of DSA listen and answer guesthat may arise on the
topic. They should be used to sensitize studentegort cases of availability or

use of drugs to school authority through informaiams.

Information touching on DSA is sensitive and may &ehindrance to any
meaningful discussion on the topic during studelbdsazas(Ng’ang’a, 2003 and
Ngesu, 2008). More general and friendly topics hing on students welfare or
school facilities may dominate such sessions. Thedangs concurs with a study
by Cheloti (2009) which indicated that studentsf@r usingoarazasto highlight

their problems with the school administration; henmoay not be appropriate
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forums for tackling DSA. However, these findingsatirees with a study by

Mungai (2007) who reported that some school pralsi@nd teachers used the
information from studentsbarazasto penalize and discipline students. It is for
such reasons that the studerlisraza sessions are not appropriate forums for

discussing DSA matters.

The head teachers were asked whether school ndessad to control DSA in
schools. They were not sure as indicated by a rseare of 2.90. The students
disagreed with the statement that school rulesisee to control DSA in schools
and returned a mean score of 2.34. The generahdes that school rules are
punitive and not corrective. On further observatitime researcher found that
most schools rules; prohibit students from beingassession or abusing drugs
and further state that any contravention of the mobuld lead to expulsion from
school. However, students still smoke, drink ané oher substances in and out
of school in complete disregard to the stated rlilee head teachers on the other
hand cannot enforce the rule because it contravdimastry of Education policy
that prohibits school heads from expelling studersisd provisions of the
international Convention on the Rights of the CHGRC) of which Kenya is a

signatory.
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4.8.2 Life Skills Education as a Curriculum Based tgategy used to curb DSA
Life skills education is a program meant to impardwledge on practical aspects
of daily living and skills for individual survivgKIE, 2008). The Kenya Institute
of Education developed the life skills to equiprieas with knowledge, skills and
attitudes to cope with social and behavioral cimgiées, peer pressure and other
emerging issues facing students, as well as empifiem to function well as
members of the society. The subject is compulsiiyugh not examinable and
contains topics on communication, self esteem, l@bnfesolution, stress
management, peer pressure, relationships, anxasgertiveness and violence

among others.

Content on drug abuse is contained in life skijléabus from form one to four;
however, no proper emphasis is given to it as DSherely mentioned as a part
of the main syllabus topics. For example, in fome @nd two DSA is mentioned
in the topic ‘self esteem’ undeauses of low self esteeln.form three it is taught
in the topic on ‘anxiety’ as one of tleauses of anxietyn form four life skills
syllabus, drug abuse is mentioned within the tagicviolence’ as one of the

causes of violencIE, 2008).

The researcher therefore sought to know from thdestts how the subject is

handled in the sampled schools. A total 224 stidegiresenting 55.0% agreed
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that it was taught while 184 students representbd% were of a contrary
opinion. The student who indicated that there wdee skills lessons in their
schools were further asked how often the subjed teaght. The results are

shown in Table 4.21.

Table 4.21

Students Responses on Frequency of Teaching Lifeifik

How often Frequency Percentage
Once per week 108 48.2
Twice per week 76 33.9
Fortnightly 40 17.9
Total 224 100

From the students interviewed, a larger propor(&$h2%) indicated that the life
skills lessons were taught once per week; 33.9%cateld that the life skills

lessons were conducted twice per week and thel7e8% indicated that the life
skills lessons were conducted fortnightly. Thisufesould be interpreted to mean
that even in the schools where life skills weregtduthe subject is not allocated
adequate time. The researcher concluded that nobsibls preferred spending
time on examinable subjects hence deliberatelyriggdife skills. Furthermore,

the content of DSA in the life skills syllabus @otlittle and could not have an

impact on cubing DSA.
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The Ministry of Education and KIE could look intbet possibility of expanding
content on DSA or develop a syllabus on Drug ansg&unce Abuse, bearing in
mind the negative impact that drug addiction hastoents, the school and the
nation at large. Mutsotso (2004) concurs that nsa$tool heads preferred to
concentrate on examinable subjects due to clammuhifh grades in national
examinations and competition with other schoolgeisupport subjects are not
examinable. On the contrary, Imbunya (2009) fouhdt tChristian religious
education enhanced students’ fear of God and helpedh shun deviant
behaviour like DSA but indicated that it was ancele subject hence some

students did not learn it; and this compromisebetsefits in curbing DSA.

4.8.3 Responses from G/C Teachers on Use of Currlam in Curbing DSA
Guidance and counselling teachers were interviewbeéther the secondary
school curriculum was effective in curbing Drug éubstance Abuse in schools.
They indicated that the syllabus content on DSAthe Christian religious
education and life skills was inadequate adding thasome cases the subjects
were not taught since they are optional and nomréxable respectively. Mary,
the HOD Guidance and counselling in one schooledtahat, “DSA was
occasionally mentioned during school assembliesstumients were warned of the
dangers and effects of DSA and further advisedefain from them”. Some
HOD,s noted that content on DSA in the school cutum was limited. The

teachers further indicated that with the revisidérihe 8-4-4 curriculum over the
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years, subjects such as social ethics which extelyscovered DSA had been
removed from the syllabus. Other subjects that léacubstance abuse were
Christian religious education as indicated in adgtiby Imbunya (2009).
However, the researcher found that the subjectpi®mal in most schools in

Nairobi County.

The heads of Guidance and Counselling departmdsts iadicated that some
schools were using video shows which had DSA toprmd$ documentaries and
movies showing the dangers of DSA among youthwutthér create awareness
among the students, while others had adopted ®gyréhat limited the access of
students to information on DSA. They indicated tbate school administrators
were of the opinion that introducing the studewtsnformation on DSA would

arouse their curiosity and thus introduce drug esagthe school. The later
schools have generally adopted a zero-tolerancest ‘§ay no” answer to the

guestion of DSA.

4.8.4 Effectiveness of the Secondary School Curricum as a Strategy for
Curbing DSA

To summarise the extent to which head teacherstheseschool curriculum to
create DSA awareness, the head teachers and suderg asked to rate the

effectiveness of the school curriculum in contr@liDSA among students. The
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responses from head teachers are discussed folloywegsponses from students.
Table 4.22 show the results obtained from headerac

Table 4.22

Head Teachers Responses on Effectiveness of Secopdéchool Curriculum

in curbing DSA

T

v g g g g

Question >~ © © > B % O °
< o O = (] (4] D) = (O]

S T % S % 2 %

* % F % f % f % F %

Class RoomLessons 0 0O 10 32.2 12 387 9 290 0 O

Co-curricular 0O O 10 323 21 677 O 0 0O O
Activities
Schools Rules 0O 0O O 0 31 1000 O 0 0O O

* f denotes frequency

All the 31 head teachers indicated that the scleaaliculum played a positive
role in curbing DSA in schools, as 38.7% indicateat that classroom lessons on
DSA are fairly effective in curbing DSA in school82.2% indicated that
classroom lessons were effective while the resp%9are least effective. This
agreed with the findings from the Likert scale pdex to head teachers and
students on use of curriculum analysed in Tabl® 4id Table 4.20. However

these study findings disagree with those of Kal{#009) who found that the
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current school curriculum was less effective inlidgawith drug abuse problems

with 44% concurring while only 16% said it was etfee.

With regard to co-curricular activities, majory the head teachers (67.7%) felt
that these were fairly effective with the rest 32.8dicating that co- curricular
activities were effective in dealing with DSA prebi in schools. This implies
that co-curricula activities are more effective rththe formal curriculum when
used to curb DSA. This could be due to their infalnset up that allows students
and teachers to interact more freely than durimgh& class room lessons. All
head teachers rated school rules as being faifgctefe in curbing DSA; this
could be interpreted to mean that although rulehipiting DSA in schools had
been documented, some could not be enforced ascthrtyavene Ministry of

Education policies.

From the findings, co-curricular activities ranigher than the other two aspects
of the curriculum (class room lessons and schaelsjun their effectiveness as
strategies used to curb DSA in schools by schowlimdtration, with majority of
the head teachers (67%) indicating that they arky faffective and 33% showing
that they are effective. The researcher observattihie non-formal setting of co-
curricular activities encouraged sharing of infotima on DSA more freely
amongst students. Hence being more preferred ttietr dormal curriculum

methods like class room lessons. These findingseagrith Matsigulu (2006)
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concur that Kenya music festivals can reduce Dand Substance Abuse in
public secondary schools through music, poems, d@rand dance that brought
out DSA themes more clearly to the level where el understood better.
Muraguri (2004) also concurred that drama can fe#l s reduce DSA and co-
curricular activities were more preferred by studeas effective channels for
passing information on DSA to the students. On tbatrary, a survey by

NACADA (2006) disagree and stated that some stgdeste introduced to drug
taking during school outings as they interact fregith the public and students
from other schools. The researcher observed thatests should be closely
monitored during such outings so as to reduce cafsediltration of drugs and

substances. Teachers could also inspect studerasrival from school trips to

ensure that no drugs and substances are carreethstiormitories.

The students were also asked the extent to whih tthought various aspects of
curriculum were effective in curbing DSA in schaolhe results are shown in

Table 4.23.
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Table 4.23

Students Responses on Effectiveness of the Schoalr@ulum in Curbing

DSA

Effectiveness Frequency Percentage
Very effective 136 334
Effective 97 23.8

Fairly effective 66 16.2

Least effective 52 12.8

Not effective 56 13.8

Total 407 100

The students indicated that the school curriculuas wffective in curbing DSA
with the highest number of students (34%) sayirag this very effective, 23.8%
said it was effective, 16.2% said it was fairlyestive and 12.8% said it was leas
effective. Only 13.8% returned a “not effectivepesse”. These results could be
interpreted to mean that learners need more infooma&n Drug and Substance
Abuse to empower them in making decisions whenélrey encountered the
temptation and peer pressure to abuse drugs. Thestbe packaged in different
subjects of the school curriculum. Muraguri (20844 Matsigulu (2006) concur

that learners need to receive instruction on DSAlevkKabiru (2009) and
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NACADA (2006) disagree that class room lessons &ARxre not important in

curbing DSA.

4.9 Guidance and Counselling as a Strategy for Cuibg DSA

Objective two of the study sought to determine \Wwhethead teachers provide
guidance and counselling sessions to curb DSA hodas. The findings are

discussed in the following section. The aim of gmce and counselling is to help
individuals understand themselves and make infordesions. Guidance and
counselling provides benefits to students by adiings their intellectual,

emotional, social and psychological needs (Ouri)820Drug and Substance
Abuse is tackled through guidance and counsellingroviding developmental,

preventive and remedial programs to students. Heachers also use of trained
peer counsellors, guest speakers, and sometinesimgfstudents to professional
counsellors. Group counselling is also used eslhe®idnen addressing subjects
of common interest like DSA, while individual cowtigng is used to address

known cases of abusers.

The World Drug Report (2011) indicates that guidaaod counselling has been
used world over as first line intervention to Drargd Substance Abuse among the
youth (UNODC, 2011). Information on how guidancel aounselling is used as
an administrative strategy to curb Drug and SultgtaAbuse in secondary

schools was sought from head teachers, teacheiselbons, and students. The
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students were asked whether guidance and coumpsaléasions are offered in
their schools. Majority of them256 representing.982) said that guidance and
counselling sessions are not conducted in theiodshwhile 151 representing
37.1% indicated that they are conducted. The stsdemre further asked to
indicate the lessons covered during guidance andsatling sessions. Table 4.24
shows the responses by the students on the topiesed during guidance and

counselling sessions.

Table 4.24

Subjects Covered During G/C Lessons as Indicated tudents

Subjects Frequency Percentage
Sex Education 118 78.1
DSA 73 48.3
HIV& AIDS 132 87.4
School life relations 89 58.9
Stress management 68 45.0
Handling peer pressure 130 86.1
Environmental education 45 29.8

From the students who responded 88% indicated kh¥t and AIDS was

included in guidance and counselling and 87.4%ceted that handling peer
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pressure was taught during guidance and counselésgions. Further 78.1% of
those who attend indicated that the lessons covepds on sex education while
48.3% indicated that topics on drug abuse educatvene covered. 58.9%
indicated that school life relations was coveredrduguidance and counselling
lessons while 45.0% indicated that they were taagbut stress management and

29.8%, environmental education.

The general observation drawn from the findings evérat more time was
allocated to topics on HIV, handling peer pressangl sex education. When
students were asked whether guidance and courgsshissions were offered in
their schools, (63%) of them indicated that theyenmot offered; and from Table
4.25, counselling lessons cover several areas titharDSA. This shows that less
time is spend on Drug and Substance Abuse coumgelhd that more time was
needed to address DSA given its grave effects erifih of the students, school
administration and the education sector as a wh@igen the scenario as
indicated, time limitation was likely to compromiee effectiveness of guidance

and counselling strategy.

These findings differ with Kabiru (2009) who founthat guidance and
counselling sessions were not effective in curbD§A and that teachers
preferred more deterrent measures like suspensibexpulsion since drug abuse
was considered a very serious offence and conttiaverof school rules.

However, Kabiru conducted the study in Kirinyagatdct which is in a rural set
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up while this study is conducted in an urban setwiih different dynamics

affecting chid development.

The study sought from head teachers the frequehaomducting drug abuse
counselling sessions in the schools. Table 4.2%skbe results as provided by

the head teachers.

Table 4.25

Frequency of Drug Abuse counselling Sessions as Reted by head Teachers

Duration Frequency Percentage
Weekly 0 0

Monthly 0 0

Termly 3 9.7

As need arises 28 90.3

Total 31 100

The report shows that majority of the head teacli®@83%) conducted drug
abuse counselling only when need arose in the $emobonly 9.7% were able to

conduct it termly.

The study also sought from students the frequerficgoaducting drug abuse

counselling sessions in the schools the respomsaseorded in Table 4.26.
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Table 4.26

Frequency of Drug Abuse counselling Sessions as Refed by students

Duration Frequency Percentage
Weekly 294 72.2
Monthly 133 32.7
Termly 202 49.6
As need arises 158 38.8

The results show that the guidance and counsedisgions are mainly conducted
weekly as indicated by majority (72.2%) of the st while49.6% indicated
that this happens every term. Another 38.8% of gshelents indicated that
sessions dealing with DSA are conducted when nesdsain the schools while
32.7% indicated that drug abuse G/ C sessions ameucted monthly. The
researcher further interrogated two head teacherthie finding and found that
some students may have mistaken the weekly prilstipddress on parade as

counselling hence the difference in the head &atlhnd students responses.

The head teachers’ responses indicate that theypdoeave specific time allocated

to guidance and counselling and merely rely on oeoge of incidences to
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prompt a need for counselling. This scenario calidta the very nature of
guidance and counselling which should be a contisuprocess, and the
Government policy that requires that guidance andnselling departments
should be established in all schools with schoaldsebeing in charge (Republic
of Kenya, 2008). The findings agree with study ing$ by Ouru (2008) who
reported that in many schools, guidance and colimggirogrammes were crisis

oriented.

The head teachers were asked how often they iguiest speakers to discuss

DSA issues with students. The responses are asatediin Table 4.27.

Table 4.27

Head teachers’ Responses on Frequency of Guest Skes

Duration Frequency Percentage
Very often 8 25.8

Often 14 45.2
Occasionally 8 25.8

Rarely 1 3.2

Never _ -

Total 31 100
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Most head teachers in the sampled schools indi¢htadhey invited speakers to
discuss DSA with 45.2% indicating they did it ofer25.8% doing it very often,
and 25.8% doing it occasionally. Only 3.2% of tremadh teachers indicated that
they rarely invited experts to talk to studentsed3é findings indicate that head
teachers treat Drug and Substance Abuse in schveoys seriously and invite

speakers to educate students on the subject.

The students were asked how often the administratosite guest speakers to

discuss issues of DSA in schools. Table 4.28 shibavsesponses.

Table 4.28

Students’ Responses on Frequency of Guest Speakers

Duration Frequency Percentage
Very Often 65 16.0
Often 160 39.3
Occasionally 69 17.0
Rarely 67 16.4
Never 46 11.3
Total 407 100

The students indicated that the head teachers whited guest speakers
frequently were 39.3%; 16.0% indicated that thesgspeakers were invited very

oftenly; 17.0% of the students indicated that theesy speakers are invited
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occasionally; a further 16.4% indicated the gugsakers were rarely invited
while 11.3% indicated that head teachers did natenguest speakers to talk to
students on DSA. These findings show that headh&acwere utilising guest
speakers to guide students through knowledge empuwsve. The findings agree
with those of the head teachers since 72.3% o$tildents and 96.8% of the head
teachers indicated that guest speakers are intitedlk to students on DSA.
These findings disagree with Kaguthi (2004) and mdfisile (2005) as they
indicated that most schools could not afford fedémrged by professional
counsellors and guest speakers. Kaguthi (2004 dastt®ool heads to source help
from NACADA officials while Khanyisile recommenddtie use of role models
within the society to create drug abuse awarerfagshermore, there is need for
the Ministry of Education to develop a policy onugrabuse awareness and
possibly train and deploy personnel to districtelevto educate students on
dangers of DSA. These would work in collaborationthwGuidance and

Counselling teachers to curb DSA in schools.

4.9.1 Responses from Teacher Counsellors on G/C &tegy

Interviews were conducted with 28 heads of Guidamecel Counselling
departments in the sampled schools. Questions equéncy of counselling
sessions, effectiveness of G&C as a strategy, tmtiep involved and the
challenges they faced in carrying out counsellimgléarners were discussed. All

the heads of departments indicated that guidance avaommon practice and
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covered nearly all topics related to students’ life the school and in the
community while counselling was specific and base@ case to case basis. They
reported that guidance usually took the form o$gleoom lessons and topics such
as sex education, environmental issues, peer pegsddlV and AIDS

relationships among others were taught.

They further indicated that most cases requiringnselling were referred to the
G& C department by other teachers, the head teaphefiects or other students.
The counselling sessions were held in the staffrogardance and counselling
department offices, in the open (under trees) endthool compound, or in the
head teachers or deputy head teachers’ office. Jémsions were usually
conducted one to one but in some cases they invobtber parties such as
parents or guardians. This is in contradiction t@d) counselling practices as
recommended by Chand (2008) stipulating that pyivaas fundamental in the
counselling process. Peer counselling was cited&wpf the teacher counsellors
as being in use and appreciated by majority ofl¢laeners. They indicated that
peer counsellors included students who had suedbssivercome DSA in the

schools, senior prefects and those whom the schadl trained on basic
counselling skills. There were anti drug abuse glibhsome of the schools as
indicated by teacher counsellors and that the ligescwas yielding positive

results in anti drug abuse campaigns.
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4.9.2 Head Teachers’ Role in Guidance and Counseldj

The study inquired from the head teachers whethey twere involved in
counselling cases of DSA in the schools and furtieestate their role. The
responses show that 26/31 representing (84%) oi¢ld teachers were directly
involved in counselling drug and substances abasescin their schools. The
head teachers stated that students suspectedetigbged in Drug and Substance
Abuse were reported to them. The head teacherdbtrmines the appropriate
strategy to deal with the case. In some caseshelad teachers dealt with the
matter using their counselling skills and diagomaimmunication channels.
However some cases are referred to the school ebborss or recommend them
for rehabilitation as need arises. School headslaghlighted their responsibility
in enacting strict school rules and disciplinaryi@ts on students caught abusing
drugs. The schools where interviews were conduatece found to have strict
rules prohibiting use of drugs especially smoking drinking by the students and

penalties to those found contravening the rules.

The findings however show that 18% of the headhewc were not directly
involved in counselling drug and substances abusgess These principals
preferred to refer such students to teacher colnsebr call their parents to
handle the matter. Kabiru (2009) and Maithya (208®)the contrary found that
all head teachers who responded were involved ivingpdrug and substance

abuse in the schools. However it was observed Maithya and Kabiru
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conducted their studies in Machakos and Kirinyaridts respectively which
are rural districts in Kenya and that the differmsay have been occasioned by

city dynamics faced by head teachers in Nairobi.

The head teachers were further asked to give tanate of the drug abuse cases

they had handled in the previous term. Table 4t#fvs the responses.

Table 4.29

Number of DSA Cases handled by Head Teachers

Number of cases Frequency Percentage
Less than 5 21 67.7

5-10 6 194

11-20 3 9.7

Over 20 1 3.2

Total 31 100

The results show that majority of the head teac(@f<%) handled less than five
cases related to DSA while the rest 19.4% had led@nottween 5 to 10 cases, and
that 9.7% and 3.2% had dealt with 11-20 and ovec&es respectively. This
implies that all the schools surveyed had handied dbuse cases in the previous
term. This was interpreted that DSA was rampantesisome cases may have

gone un- noticed and /or the head teachers indichteserious cases only. These

131



sentiments were shared by Kimori (2010) who recdttat although the problem
of drug abuse among students is widely known, feachers and school
administrators would directly concede that theimasstudents are affected and go
to great length to deny their students involvementdrug abuse. This, the

researcher noted was a major hindrance to the dighinst drug abuse in schools.

The head teachers further stated that guidance candselling had helped
students make informed choices in relation to tedircation, career and personal
development. Head teachers stated that throughsetiing students were able to
set a career path, reshape their behaviours ampehiqeir attitude on drugs.
Through mentoring and role modelling the guidanog eounselling sessions had
helped students to overcome drug addiction. Thel heachers also stated that
peer counselling was useful in changing studene&fialbiour and adolescent
attitudes towards drug abuse. However they indicdimitation of time for
implementing counselling programmes, inadequatellsskin drug abuse

counselling and lack of finances for paying proi@sal counsellors and speakers.

4.9.3 Effectiveness of Guidance and Counselling asStrategy to Curb DSA

The study which sought to determine whether thel heacher uses guidance and
counselling sessions to curb DSA, a question oreffextiveness of the strategy
was asked to the head teachers and the studertse3ponses from head teachers
were discussed followed by responses from stud@&atse 4.24 show the results

obtained from head teachers. The head teachers ask®ed to indicate the
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effectiveness of guidance and counselling as daeglyato curb DSA in the
schools. Table 4.30 shows the results regardingridweng of the effectiveness.

Table 4.30

Principals’ Views on Effectiveness of G/C as a Sttagy for Curbing DSA

Effectiveness Frequency Percentage
Very effective 22 70.9
Effective 7 22.6

Fairly effective 2 6.5

Least effective

Not effective

Total 31 100

Majority of the head teachers (70.9%) showed thiddance and counselling was
very effective for curbing DSA in schools. Anott##.6% indicated that it was an
effective strategy while 6.5% were of the opinidrattit was a fairly effective

strategy for curbing Drug and Substance Abuse oas. These findings are in
tandem with Government policy as stated in theonali strategy on prevention,

control and mitigation of Drug and Substance AbR668-2013; that guidance
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and counselling departments should be establishatl schools to help deal with
students’ problems (Republic of Kenya, 2008). IttHar agrees with study
findings of Kabiru (2009), Ouru (2008), and Maith{2009) where 78%, 90%
and 87% of the principals respectively agreed thatlance and counselling is
effective in dealing with the problem of Drug andbStance Abuse and as a

strategy for enhancing discipline in secondary stho

The students were also asked to rate the effe@sgeaf guidance and counselling

as a strategy to curb DSA. The results were asanel in Figure 4.8.

Figure 4.8

Students’ View of the Effectiveness of Guidance an@ounselling

Very Effective Effective I don't Know Not Effective

The results show that a majority of the studen®46 indicated that counselling

was an effective strategy in the fight against D8Achools while 11% indicated
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that counselling was not effective, 24% said theydt know the effectiveness of
G&C in curbing DSA. These findings agree with theatl teachers’ views that
guidance and counselling is effective in curbingAD3Vaithya (2009) and

Khanyisile (2005) also concur and state that guwdaand counselling is effective

in helping students cope with peer pressure thgtdnge them to abuse of drugs.

4.9.4 Teacher Counsellors’ View of Effectiveness &/C in Curbing DSA

The teacher counsellors were also asked the eféedss of DSA guidance and
counselling, 100% agreed that it was the most gffestrategy in dealing with
drug problems as well as other students’ probldtasvever, 57% of the head of
G&C departments indicated that their departmentsew®t very effective in
dealing with DSA in schools. They attributed thesat number of dynamic school
environment issues. The study was informed thadande and counselling is a
non-examinable subject hence was given little aw®rstion by administrators,
teachers and students. The schools were said toewctate on examinable
subjects and thus little or no time and resourassyas the case in some schools,

were committed to guidance and counselling.

Of the teacher counsellors who were interviewedp 48dicated that the current
Guidance and Counselling departments could nottefidy attend to students’

needs, as the counsellors usually double up atdesmdn other subjects. They
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lacked enough time to devote to counselling stigjemtich they said is a lengthy
process requiring sufficient time and patience. iy, they indicated that

limitation of time hindered them from updating thestves on emerging trends
and patterns on DSA among the youths. They for @kanmdicated that they

were not able to keep track of the names used umests to refer to the drugs.
Lack of counselling rooms were also compromisirgrtefforts. They also stated
that some of the drug abuse problems were beyonttipals and teacher

counsellors’ competence.

The teacher counsellors however noted that G/C wase effective in
influencing behaviour change among female studetitan their male
counterparts. While all the head teachers and H@fsed that guidance and
counselling is effective in curbing DSA, 35% of teudents contradicted this
view and said the strategy is not effective. Althouthe number of students
contradicting is small, the researcher observed ithaould form a basis for

further study to establish the source of the digatyiews.

4.9.5 Challenges Faced by G/C Teachers in CurbingdA in Schools

The head teachers were asked to name the challdages guidance and
counselling as an administrative strategy useduid d©SA in schools. They

identified lack of proper training on drug abuseumselling. Study found that
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there was limited number of teachers who could caegly handle students with
DSA problems. Majority of the head teachers citaecklof support from other
stakeholders such as parents; who at times refissedoperate with the school
and withdrew their children before the counsellpmgcess was over. Ministry of
Education had not formulated clear policies thatldcenhance the department
and provincial administration at times failed tgoeghend sellers ofhang’aa,
muratina, Miraaand bhang operating in communities around thedclsomme of
the principal however lauded the support of thevimmal administration in this

mater.

The head teachers also cited the negative attdtigarents and students towards
guidance and counselling as a hindrance to theesacof the strategy. The
counselling component was made hard by the refafssiudents to open up and
the state of denial by parents who in turn blameéAR#ong students on head
teacher’s laxity and lack of competence in enfagaliscipline in the school. The
head teachers also indicated that the cost of @mgagofessionals in drug abuse
counselling was prohibitive yet this was a spes@iarea and training in general
counselling skills was insufficient. Inviting guesteakers was also expensive for
most schools due to limited funding from the Goweent. Some head teachers
also indicated that, drugs that infiltrated schamivirons came from the
community whom they had no control over. This stuthted therefore that
external help was necessary in dealing with thdlpro. They also lamented the
rapid change in trends in the drug world accomphbietop secrecy. This posed
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a great challenge as the language used by pedidrasers remained strange to
the teachers hampering identification of abusersl ancapacitating the

counselling process.

The Heads of guidance and counselling departmeets also asked to indicate
the challenges facing guidance and counselling wissd as an administrative
strategy to curb DSA in schools. They noted thatiain problem was stigma
and attitude towards counselling amongst the studemmunity. Some of them
indicated that any student who was sported at thumselling office was treated
with suspicion by fellow students and staff. Thisans that teachers should come
up with more innovative strategies to eradicatgnséi associated with seeking
counselling by demystifying the whole process tiglouopen discussions,
explaining the importance of counselling and alsifg the sessions in a

friendly place.

Another challenge was lack of proper training agotme guidance and
counselling teachers and workload assigned to timeother subjects. This left
limited time usually after lessons, in the eveningsarly in the morning. Day
schools could not benefit from such arrangementstiadents leave school after
lessons to return home. They also lamented thel reipanging language, drug
names and increase in supply of hard drugs in tmnwnity and affluence
associated with drugs. This implies that teachamsellors needed refresher

courses from time to time to remain competent atelant.
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4.10 School Community Involvement as Strategy for @bing DSA

School community is the catchment from which a stlivaws its strengths and
opportunities. The role of the community in thehtigagainst DSA is to alert the
school principal of any cases of drug suppliers asers, while the police could
regularise patrols around the school to ensuresdang not sold to students and
apprehend suspected dealers. The school commaralgo a source of cheap
labour and food supplies to the school (Wangai, l20MHowever the community
can be a threat to the survival of the institutaord weaken the administrative
structures of the school if the same communitythee proximity to the students

and the school to sneak drugs and substances keatimers.

The third objective of the study was to establidieter head teachers involved
the community around the school in curbing DSAha schools. Questions were
asked about key stake holders in the school contgnand how they have been
incorporated in the fight against drugs in the stholnformation on school

community relations was sought from the head taadchied the students.

The head teachers were asked whether the commanitynd the school
contributes to increase in DSA among students e dthools. The responses
showed that 94% agreed that the school communityribotes to increase in
DSA while 6% were of a contrary opinion. The samesiion was also posed to
the students. The results show that 368 studeptegenting (90%) were of the

opinion that communities around schools contribtgeincreases in DSA in
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schools while only 39 of them representing 10% wsra contrary opinion. The
researcher observed that the head teachers anstutients were of a similar

opinion that the community around school contributeincrease in DSA.

These results could be interpreted to mean thaesaembers of the community
supplied drugs and substances to students, andAtbahol was brewed and
bhang planted and sold to students from villagaghteuring the schools. In
some schools, the principals commented the praadir@ministration for raiding
alcohol dens and apprehending the suppliers, whilethers they specifically
blamed the community for not reporting the placed persons where students
were seen to visit and buy drugs and alcohol. Esearcher observed that the
local chiefs, church elders and pastors could piggificant role in tackling cases

of drugs and substances through church sermonpudiiid barazas

These findings agree with those of Wangai (20013ACKWDA (2006) and

KIPPRA, (2006) who found that the community arouhd school supply more
than 50% of drugs consumed by students in Kenyatlaidif the war against
drug abuse is to be won, the community must be lvedb KIPPRA (2006)

further explained that other sources of drug suppBre the police, fellow
students, and employees of the school. Munyoki §2@@d Kimori (2010) found
that in addition to alcohol, students abuse cigeseandmiraa which drew them

from school to provide labour in Miraa cultivatidorewing ofchan’gaaand sell
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of cigarettes and tobacco and that participatiording related activities was
responsible for 65% of all school drop outs in Hdp and Kisii, Embakasi, and

Kikuyu districts of Kenya respectively.

A study by Khanyisile (2005) argues that there is official aabence towards
substance use in Kenydiraa for example is a drug whose abuse results in
dependence, yet the Government treats it as advayport commodity competing
with tea and coffee in importance. According to Kyiaile (2005), this is a
contributing factor to drug abuse by Kenyan youthe study then concluded that
indeed the community greatly contributes to drugsabproblems in schools and that
if any strategies were to succeed in tackling theggroblem, it should arise from
Government policy however expensive it may be ambrporate members of the

community.

In Nigeria, a study by Olatuwara and Odejide (19%9dQnd that the local

community fuelled the drug supply in schools andt tthe same scenario was
replicated in other African countries. According@tatuwara and Odejide, abject
poverty caused most students to be vulnerable h®mantrary, this study found
that, a lot of pocket money given to some studémgtsheir affluent parents and
guardians was one of the major causes of DSA. dissgrees with the findings
of NACADA (2006) that high levels of poverty weresponsible for drug abuse
among studentsParadoxically, affluence is a cause of substancseabmong the

youth in most countries of the world as well as gty as recorded in studies by
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Corrigan (1996), in Ireland, Khanyisi{2005), in South Africa, Imbosa (2002), and
Ngesu (2008) in Kenya. According to Khanyisile (890 some youth from rich
families abuse substances because they can afferd, twhile some from poor

families abuse drugslue to frustrations.

4.10.1 School Community Participation in Curbing D&

The head teachers and students were given a nuohtstatements seeking to
establish how the school community participatesurbing DSA among students
in secondary schools. A rating of “Strongly Agréeid a score of 5 assigned to it;
“Agree” was assigned a score of 4; “Neutral” wasigised a score of 3;

“Disagree” had a score of 2 assigned to it; “Stigrigisagree” was assigned a
score of 1. A weighted mean score was used topirgethe results. A mean score
of 5-3.5 was taken to mean that the students agugtbdthe statement. A mean
score of 3.4 to 2.6 was taken to mean that theestsdvere not sure or neutral. A
mean score of 2.5 to 1 was taken to mean the swdkd not agree with the

statement.

The results are analysed, discussed and interpbetgidning with findings from
the head teachers followed by those of the studefable 4.31 show the

responses from the head teachers.
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Table 4.31

Head Teachers’ Views on the Role of School Commugitn curbing DSA

(O]
7: ) ) © g 7: § §
Statement SS S 3 & S 2
< < z & B35 §
=
f % f % f % f % f %
Students obtain drug supplii22 71 7 23 0 0 2 6 0 0 458

from community around th
school

The local community knov 7 23 23 74 1 3 0 0 O 0 419
drug abusing students

Drug peddlers are known k12 39 17 55 0 0 2 6 0 0O 4.26
local community

Poor parenting contributes - 13 42 17 55 0 0 1 3 0 0 4.35
DSA in schools

PTA and BOG are involver 9 29 15 48 2 6 5 16 5 0 3.90
in tackling DSA problems ir
the school

Local community is involvec 1 3 6 16 5 2.32
in tackling DSA problems ir
the school

The results show that the students obtain drug l&gpfrom the community
around the school as indicated by a mean score58f Zhe head teachers were
affirmative that the local community knows the snt$ abusing drugs and
substances. There was agreement that the drugepedalle known by local
community as indicated by a mean score of 4.26r paenting was also blamed

for DSA cases in schools as a score of 4.35 wate@o$he statement regarding
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whether the PTA and BOG are involved in tacklingAD@oblems in the school

elicited mixed reactions as indicated by a meamnesob3.26.

The students were given a number of statementangpéi establish how the
school community participates in curbing DSA amastgdents in secondary

schools. The results are shown in Table 4.32

144



Table 4.32

Students’ Views on the Role of School Community i€urbing DSA

Statement

Students obtain dru
supplies  from  the
community around the
school

The local community
know drug abusing
students

Drug peddlers are
known by local
community

Poor parenting
contributes to DSA ir
schools

PTA and BOG are
involved in tackling
DSA problems in the
school

Local community is
involved in tackling
DSA problems in the
school

Strongly

T

225

161

231

255

93

22

Agree

S

(63}
ol

40

57

63

23

Agree

—h

%

[EE
[EY
o

27

103 25

137 34

109 27

82 20

44 11

Neutral

—h

29

17

25

)

Q

o

@

B

a)
% f %
8§ 3 1
7 60 15
4 8 2
6 9 2

136 33 29 7

36

9 206 51

Strongly
Disagree

54

14

99

S

©

13

16

24

Mean Score

2.97

2.29

4.06

4.81

4.48
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The results show that the students were neutrallether student drug abusers
obtain drug supplies from the community around s$bkool as indicated by a
mean score of 3.35. They further disagreed thatab& community knows the
students abusing drugs and substances and thdtubepeddlers are known by
local community as indicated by a mean scor@.87 and 2.29 respectively. The
head teachers on the other hand agreedStedents obtain drug supplies from the
community, the local community know drug abusingdsnts and Drug peddlers
are known by local community. This divergent ofwseimplied that students go
to a great length to conceal information on DSAisTlhe researcher observed

could compromise the fight against DSA.

Both head teachers and students agreed that poentipg contributes to increase
in levels of DSA in schools with head teachers ipgsh mean score of 4.35 while
students posted a mean score of 4.06. Regardintharhthe PTA and BOG are
involved in tackling DSA problems in the schoolttbbead teachers and students
agreed as indicated by a mean score of 3.90 fat tezehers and.81 for students
They further indicated that the local communityinsolved in tackling DSA
problems in the school as indicated by a mean sobre48 but head teachers
disagreed with the statement and further indicéttedl the local community was
rarely involved in tackling DSA problems in the schas indicated by a mean
score of 2.32. The researcher observed that Gowstnpolicy on community

policing requires that members of the public shouw&port elements of
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lawlessness sited in their community to enable cpoliand provincial

administrators deal with the problem.

Given that the BOG and PTA are key stake holdetsermanagement of schools,
there is need for them to be actively involved imding solutions to problems
affecting the proper functioning of the schools.e3é findings disagree with
Ogachi (2002), who found that the community wasyvarstrumental and
supportive in assisting the school managementlimatters relating to resource
mobilization, discipline and financing school pragmmes. However Ogachi did
his study in Kajiado and Kisii counties which area rural set up as opposed to

this study conducted in the capital city of Nairobi

The students were asked about how they thoughst¢heol community could

minimize DSA in schools. Of the students’ respons&9 indicated that the
school community and the Government should worlettogr to ensure that drugs
and substances are eradicated from the societysilitents indicated that this
should be the main objective of the school comnyubécause by removing the
supply of the drugs and substances the schoolshwitidded of drugs. Students
indicated that school administrators, parents, B&&yrch leaders, Government
agencies and the provincial administrators neeliaise and work towards this

objective.
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The students were asked to indicate how parentsl @ssist in curbing DSA in

schools. From the responses, 64% indicated thahfsmneed to be more actively
involved in the upbringing of the students anddallup on them in school, at
home and in the society. This would go a long waynionitoring; guiding and

ensuring students get to know the dangers of D3#As Would also ensure the
parents are informed on the drugs issues amongr#isidHowever, 23% reported
that parents need to stop taking sides with thieildien when they are caught
being involved in DSA. They further explained thhis attitude encourages
students to engage in DSA as they have the baaKirigeir parents. The head
teachers also indicated that parents should dassairbing DSA in schools. All

the head teachers stated that there is need fenfsaio seek information on DSA
and discuss with their children. They also stateat the parents should stop

antagonising school administrators with regard Aproblem among students.

The study also sought the views of the studenteam PTA and BOG could be
involved in curbing DSA in schools. Of the totahgaed students 63% indicated
that the PTA and BOG could encourage and incorpatter stakeholders in the
schools community especially parents and Governmheagencies in curbing
DSA. They could use parents meetings and open tdagsnsitize parents on the
dangers of DSA and encourage them to cooperate saiiool authorities as
opposed blaming them whenever cases of DSA weeel ait the school. They
could also support the school to identify and iewirug abuse experts to speak
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during parents meetings to ensure that parentsnawledgeable in DSA matters.
Another 10% of the students indicated that the B&®@ PTA should authorise

severe punishment to students caught in DSA irs¢heols.

On the other hand, the head teachers indicatedthleaBOG and PTA should
attend meetings and encourage all parents to atbextings to foster interactions
between the school administrators and the paréntso doing, the parents may
use such forums to suggest strategies and criggigging ones with an aim of
improving them. Of the head teachers who respon@a#l indicated that the
PTA and BOG should persuade, encourage and mobile stakeholders in the
schools community especially parents and Governamhegiencies to participate
in tackling the Drug and Substance Abuse probleime Tiead teachers also
indicated that the BOG should help identify expexdsfacilitate drug abuse
awareness campaigns in schools. The head teackeesalso asked about how
they thought the school community could assist imimizing DSA among

students. All the head teachers indicated thasth®ol community should work
towards eliminating the supply of drugs to studesitece drug suppliers were

known by members of the community.

Head teachers were asked to name the challengestyntered in fighting drug

abuse in schools. They highlighted the presencdro§ barons in the school
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community indicating that this was complicatingithefforts to curb DSA. One

head teacher; Nelson said, “The flashy lifestylgeywed by the drug barons made
it hard to persuade and convince the studentitiigls were dangerous; as some
students viewed it as a lucrative business.” Anotiead teacher; Jonah said,
“Some students were associated with powerful draigpris, who used them as

drug suppliers.”

The head teachers blamed the Government for faitindecisively deal with the
drug problem in the society. These findings agmegls Khanyisile (2005) who
argues that there is official ambivalence towardssgance use in Kenya citing the
example of alcohol and tobacco being a cause aflgleliseases, yet remain legal
with the two substances being a source of tax-irgoime brewing and use of
indigenous alcoholic drinks is mainly illegal, ydte production and use of
alcoholic drinks on an industrial scale is exteasiand legal. It is such
contradictions that further complicate the fightaigt drug abuse in learning

institutions.

The KIPPRA (2006) shares similar sentiments whey fiound that most drugs
are taken in other places other than school. Tidysthowed that alcohol is taken
in a pub, while tobaccaniraa and inhalants are taken at home. lllicit druge lik

bhang, cocaine are either taken in private pla@@ ar in the bush, 24%. All
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these areas, the study notes, are outside thdigtio of the school. With these
findings, there is need for an in-depth study andtrategies the Government may

use to curb DSA in schools.

On interview with G/C teachers, they also indicateat it was part of the trend in
the community for young people to go partying amg tvas celebrated even on
national radio, television, newspapers and magazmwidach devoted substantial
coverage to such events where drugs and substamresabused. Such stories
were accompanied with photographs of youths smo@irgeing inebriated. Such
activities send confusing signals to the youths famther frustrate the efforts to

effectively deal with the problem.

One of the HODs of guidance and counselling inflstwhom the study chose
to call Mary indicated that “most of the drugs admlidvy students were sourced
from their school surrounding and that good comityurglations were important
in curbing DSA.” She said that their head teachemetimes used police,
provincial administrators and church leaders tbtfdrug problems in the school.
She further said that the head teacher called dhieepwhenever he felt that the

DSA case was more of a criminal activity and notssue of discipline.
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4.11 Influence of Head Teachers’ Characteristics ostrategies Used to curb

DSA

Objective five sought to determine how the headhess’ strategies used to curb
DSA are influenced by head teacher characterigtiassified as age, gender,
gualifications and experience. The results obtaifiesn objective 5 were

analysed using inferential statistics. A hypothds@l: There is no significant

relationship between head teachers’ characteristick strategies used to curb
DSA in secondary schools when the characteristesckassified as age, gender,
academic qualifications, and experien@eLikert scale of values ranging from 5-
1 was used to determine the most significant catimis. Correlations range
between +1 and -1. A correlation of O or anythingse to it would mean a

minimal relationship between the 2 variables. Ayaiwe value of a correlation
means that the relationship is inverse, that isdyg; when the value of one
variable increases then the other decreases. Alseirtase of this study, when

application of a strategy increases, the leve[3®A degrease and vice versa.

4.11.1 Hypothesis Testing
The following null hypothesis was used to test hiere was a significant
relationship between head teacher characteristics strategies used by head

teachers’ choice of strategies.
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Hol: There is no Significant Relationship between klad Teachers’
Characteristics and Strategies used to curb DSA iBecondary Schools When
the Characteristics are classified as Age, GendeAcademic Qualifications,

and Experience.

Head teacher administrative strategies such asjigponent, exclusion from
school, class room lessons, co-curricular actwjtgeiidance and counselling, peer
counselling, parental involvement, school ruleggdnal communication) were
measured against head teacher characteristicspragdhose found to be very
significant against each of the head teacher ctersiics have been discussed in
Table 4.36. The acceptable level of significanaettie (x2) test of independence
was 0.05. Levels of significance found to be gne#ttan 0.05 implied that the
null hypothesis is rejected; on the contrary, & thvel of significance was found
to be less than 0.05, then the null hypothesisagaspted.

A test of significance was performed on school iculum against age,
experience, academic qualification and gender. rE3elts are shown in Table

4.33.
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Table 4.33: Secondary School Curriculum against Heh Teachers’ Age,

Gender, Academic Qualifications, and Experience.

age Gender academic head teacher
qualifications experience

School chi test 40.532 40.532 40.532 40.532
Curriculum Pearson
Correlation -.625 -0.103 -.598 -.625
Sig. (2- 0.581 0.581 0.581
tailed) 0.581

Level of sig =0.05; Pr =0.067;df-1

Table 4.26 shows results on the differences in the use of schooi@lum as a
strategy across different ages, experience, qcatlifin and gender of head
teachers. The results show that the calculafedas 40.532, and the level of
significance was 0.581 which is greater than 0.0& acceptable level of
significance. Therefore, the null hypothesi$ol: there is no significant
relationship between head teachers’ characteristitk strategies used to curb
DSA in secondary schools when the characteristiekssified as age, gender,
academic qualifications, and experience was rgjedihis implies that the ages,
experience and qualification of head teachers arg significant in influencing
the use of school curriculum in curbing DSA. Howetlee head teacher’'s gender
was not significant in influencing the use of sdhaariculum in curbing DSA as

indicated by a Pearson correlation of -0.103. Thestrue reflection, since aspects
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of school curriculum such as class room lessonglarermined by the syllabus

and head teachers; whether male or female, haeemtool over the content.

A test of significance was also performed on gus#gaand counselling verses
head teachers’ age, experience, qualification amdler. The results are shown in

Table 4.34.

Table 4.34

Guidance and Counsellingagainst Head Teachers’head teachers’ Age,

Gender, Academic Qualifications, and Experience.

age Gender academic head teacher
qualifications experience

Guidance Chi test 31.000 31.000 62.000 62.000

and Pearson

counselling correlation -.625 -1.000 -.313 -.625
Sig. (2- 0.054 0.581 0.086 0.054
tailed)

Level of sig 0.05 level (2-tailed).df=1

Table 4.28 showg? results on the differences in the application ofdance and
Counselling strategy across different ages, expeeieand gender of head
teachers. The results show that the calculatedslefesignificance were 0.054,
0.054, 0.086 and 0.581 respectively for age, egpesd, qualifications and gender
and were greater than th&acceptable level of significance. Therefore, thé nu

hypothesisHol: there is no significant relationship betweesadh teachers’
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characteristics and strategies used to curb DSseoondary schools when the
characteristics are classified as age, gender, eauad qualifications, and

experience was rejected.

This implies that the age, experience, qualificatemd gender of head teachers
are significant in influencing the use of Guidaramed Counselling strategy to
address DSA at -0.625, -0.625, -0.313 and 1.0Qtertvely. However, the study
shows that gender of the head teacher is veryfggnt in influencing the use of
G/C as a strategy for curbing DSA as indicated lbyefficient of correlation of -
1.000. Ouru (2008) and Mungai (2007) concur witesth findings and reported
that female principals preferred Guidance and Celling strategy in dealing
with students problems while their male counterppreferred stringent measures

like suspension.

However the head teachers’ qualifications were $gsificant with a coefficient
of correlation of -0.313 implying that head teachejualifications did not
determine their use of Guidance and Counsellirgjesyy to curb DSA. Guidance
and counselling helps students to understand tHeessend make informed
choices yet many students do not understand treegscand more often associate
it with punishment. Ngesu, Ndiku and Masese (2G@fprted that head teachers

need to enhance the G/C departments and demyséfgdunselling process so
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that students can be free to share their concetthscaunsellors. The researcher
also noted that most counselling teachers in theds visited were female. This
scenario may compromise the success of guidanceantselling due to gender
stereotype where boys associate counselling witales. More male teachers
need to undergo training in counselling in orderhtve gender balance and

variety of views toward solving problems such asADS

To determine if there is a relationship betweenosthcommunity and age,
experience, qualifications and gender of the headher, 3 test was performed

and the results are shown in Table 4.35.

Table 4.35
School Community involvement against head teachersAge, Gender,

Academic Qualifications, and Experience.

age Gender academic head teacher
gualifications  experience

School Pearson®  13.83 3.044 13.527 3.044
community 9
Pearson -1.000 -.661 -.313
Correlation -.661
Sig. (2- 0.07 0.081 0.054 0.086
tailed)

xz Is significant at the 0.05 level (2-tailed).
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Table 4.30 shows? results on the effects of head teacher charatitsrisn the

use of the school community in curbing DSA. Thaulssshow that the calculated
v* was 13.839, 13.527, 3.044 and 3.044 respectiveye @alculated level of
significance was 0.07 for age, 0.054 for head teaelperience, 0.081 for head
teacher academic qualifications and 0.086 for gerlewere greater than 0.05.
Therefore, the null hypothesis Hol: there is naisicant relationship between
head teachers’ characteristics and strategies tesezurb DSA in secondary
schools when the characteristics are classifiedags, gender, academic

gualifications, and experiengeas rejected.

The coefficient of correlation between the useabfo®l community as a strategy
against the age, experience, academic qualificatiamd gender of the head
teachers was -.661, -.661, -1.000 and -.313. Timpliés that the age and
experience of the head teacher are significanetarchining their choice of using
school community to curb DSA. This could mean tka¢ older and more
experienced head teachers were able to engagetibel community in finding

solution to drug abuse problems.

Academic qualification of the head teacher was wggpificant in influencing the
head teachers’ choice to engage the school comynnnitealing with drug abuse

problems. It posted a correlation coefficient of0dD. Interpreted further could
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mean that head teachers with higher academic opadidfns were able to
understand and form strategic relation with keyspealities in their school
environments. Such relations were useful in colmigldrug peddling from the
community to the school. However, the head teastgghder was less significant
in determining whether the principal involves sdhammmunity or not. Implying
that head teachers did not choose to use the schoohunity because they were

either male or female.

Interviews with the heads of G/C departments reackalhat the personal
characteristics have an effect on the adminiseeadivategies adopted by the head
teachers and in turn the school. Regarding inflaesicage and gender 17 G/C
teachers indicated that male, older head teaclhrsyéar and above) took a
casual approach with regard to dealing with drugd substance abuse among
their students. Having expelled and dealt with mdisgipline cases, they rarely
gave personal touch to the handling of DSA casbas droup of administrators
was said to adopt the iron hand tactics in dealuiitp the DSA problem and
would easily recommend for expulsion or suspensioyn student found to be in
possession of drugs. They however indicated thatle older administrators on
the other hand were said to be compassionate g@heutirug problem. They
treated students hooked to drugs with understaraBrihey would treat their own
children. They emphasized on soft approaches lienselling and guidance

before the hard approach of expulsion and suspensio
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On the other hand young female head teachers vagiets be apprehensive of
dealing with students especially boys involved itsA The G/C teachers
indicated that the young female head teachers aidvant to come into contact
with such boys because they appear rough, unkemgbtnaar-violent. These
female head teachers usually delegated casesdrétafl2SA to male deputy head
teachers or schools’ disciplinary committees. THheather indicated that for
young male head teachers the approaches were vandd some being

compassionate as they understood the DSA situatioong the students while
others took an iron hand approach as they felt theit authority was being

challenged.

4.11.2 Discussions and Interpretation of Hypothesidol

Chi square test of independence was used to texithgsis on head teacher
characteristics of age, gender, qualifications #&aching experience against
different strategies adopted to curb DSA. The hyjpotheses Ho4: There is no
significant relationship between head teachers’rattaristics and strategies
adopted to curb DSA was rejected. This implies timateed head teacher
characteristics influence the strategy they usecudb DSA in the schools.
However some strategies were found to be more feignt to head teacher
characteristics while others were less significartie full analysis has been
included in appendix 6. These findings agree wiith findings from descriptive
statistics which indicate that head teacher charistics influenced the choice of

administrative strategies used to curb DSA.
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Concerning the age of the principal, the findinglos study agree with Studies
done by Mokiru (2003), Misuro (2004), Gertude (20@&d Ouru (2008) who
indicated that principals’ age had an effect onrthttitudes and influenced their
preferred choice of action on school matters. Tiuelies found that principals
aged between 35-47 years had a positive attitudeartts guidance and
counselling as a corrective strategy. Accordinghse studies, older principals
were less ambitious, more pre-occupied with reteetrplans. They were less
motivated and would observe happenings in the dshwithout taking corrective
action. In this regard, where the older heads becdisinterested, TSC could use
staff balancing and succession management strategieensure that such
principals are deputised by young innovative pessmnunderstudy and support
them while preparing to take over upon their retieat. They could also ensure
that principals do not serve in one station for entbran ten years and especially

when the general performance of the school is seba declining.

On principals’ gender, these findings agree with skudy by (Ouru, 2008) who
argued that male principals are unwilling to embraew ideas or ways of doing
things as they believe they are naturally leaddméewwemale principals believe in
dialoguing whenever a problem arose in the schediaps due to their social role
as mothers in the society. On the contrary, théiriigs of this study disagree with
King'endo (2007) who found no inter-relationshiptween the head teachers’

gender and levels of drugs among their students.réle of gender in influencing
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decision making process was an area that neeth®funvestigations.

On principals’ qualifications and experience, thedyg findings are in tandem
with findings by Ouru (2008); and Oside (2003) wbond that handling students
for a long time makes the head teachers know sitedlents well and enhances the
understanding of their roles as principals beM¢hile Mutisya (2000) indicated
that schools which have long serving and experigragministrators have less
discipline problems. It is therefore imperativetttfee Ministry of Education and
Teachers Service Commission should scale up theimmm academic
requirements for heads of schools while also camsid the individuals teaching
experience. These would enhance efficiency andctefeness in school
administration and curb the incidences where factother than merit have been

used to promote teachers to headship.

4.12 Influence of School Categories on Choice ofr8tegies used to Curb
DSA

Schools in Kenya are broadly categorised into Matficschools, Provincial or
County schools and District schools. They are frtbategorised according to
their operational characteristics as; boys boardioys day, girls boarding, girls
day, mixed boarding, and mixed day (Ministry of Edtion, 2010). The school
category determines the form one entry behavioustafients; with national

schools taking the highest academic achieversvieldbby county schools and
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district schools respectively. The school plays ieaportant role in primary
prevention of DSA through education provided onios subjects (Kabiru,
2009). Gitau (2007) emphasised that boys have dnnsit tendency to
experiment on ‘nearly anything’ hence were at déigisk to abuse drugs due to
peer pressure. King’endo (2007) and NACADA (2006)rfd that drug abuse
prevalence was higher in boys’ schools followediyed schools and less drug

problems were reported in girls’ schools.

The sixth objective of the study was to establistetner head teachers strategies
used to curb DSA were influenced by the schoolgmte The head teachers were
asked how school categories influence the lev&l®A among students. Majority
of them 87.1% indicated that girls’ national sclsooégistered very few DSA
cases. This was due to stringent rules and regoktin these schools and the
selection of the students to join these schoolskvbnsured only bright students
joined these schools. Boys’' national schools did register any significant
difference with the other boys provincial and deitschools. The provincial and
district day schools especially the day schools &ddgher prevalence of DSA
due to the fact that students were in constantacbntith the community which
was cited as a major source of drugs consumedulosts. The study found that
there was little supervision, attention, and mamip by parents, who were

mainly busy working to meet the needs of the famili
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The teacher counsellors were asked in item 6 ofrttegview guide how school
categories influenced administrative strategiespsatb to curb DSA among
students. 87% of them indicated that there was aoked difference in the
administrative strategies adopted by the head &adctross the varied categories
of schools as the DSA problem is uniform acrosseheategories. 21% however
indicated that boys’ day schools administratorsewarced to adopt stringent
measures to check the inflow of DSA due to the éighteraction of the students
with the community who supply the drugs. Of thenpipals who responded, 57%
indicated that boarding schools usually conductkseon the opening day and
monitors students during school outings whereassdapols have to institute a
continuous monitoring process to ensure studentaadayet access to drugs in

and out of the schools.

4.12.1 Hypothesis Testing

The sixth objective of the study wasestablish how the head teachers’ strategies
used to curb DSA are influenced by the school @ategThe following null
hypothesis was used to test if there was a sigmificelationship between schools

and strategies used by head teachers’ choiceatégtes.

The following null hypothesis was used to test hiere was a significant

relationship between school category and head ¢egiathoice of strategies.
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Ho2: There is no Significant Relationship between hools and Strategies
Used by Head Teachers to Curb DSA, When the Schoofge Classified as

National, Provincial, and District.

Chi square tests were conducted on various stesteid their relationship with
school category. The study presents the resulsciodol category on preference
for school curriculum, guidance and counselling anddool community. Results
of other significant factors are indicated in apign6. The acceptable level of
significance for thdy?) test of independence was 0.05 at one degree eddrs.
Levels of significance found to be greater than50ithplied that the null
hypothesis is rejected; on the contrary, if theelef significance was found to be
less than 0.05, then the hypothesis was acceptesktiQn 6 on the type of school
and question 29 on strategies used to curb DSAheprincipals’ questionnaire
were used to calculate the correlation.

To determine if there is a relationship betwesstool category verses school

curriculum ay2 test was performed and the results are showalheT4.36.
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Table 4.36

Secondary School Curriculum versus School Category

National Provincial District
School Pearson 36.029 32.482 28.938
curriculum  chiy? ) )
Correlation -.441 -.661 -1.000
Sig. (2- 0.086 0.086 0.086
tailed)

+* is significant at the 0.05 level (2-tailed).df= 1

Table 4.39 shows? results on the preference by head teachers tosciseol

curriculum as a strategy to curb DSA in differemtegories of schools. The
calculated level of significance for the chi testsn0.086 which is greater than
acceptable level of 0.05 hence the null hypothe®&: there is no significant
relationship between schools and strategies usduebg teachers to curb DSA,
when the schools are classified as National, Poxafinand District. The Pearson
coefficient of correlation was -0.441 for nationd,661 for provincial schools
while district schools had -1.000. This means Htaiool category was significant
in influencing the choice to use school curriculimcurbing DSA. However,

district schools had a higher coefficient of caatieln at -1.000 implying that
school category was very significant in influencitige choice of strategy in
district schools than provincial and national sdeo®his was interpreted to mean
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that due to high levels of drug abuse experiencedistrict schools which are
majorly day schools; head teachers used every appty to discuss DSA with

students during lessons. Mutsotso (2004), Mura@004) and Imbunya (2009)
concur that various aspects of the school currroulre used to create DSA
awareness and to curb the drug menace. Howevergsiodts show that district
schools were utilising the strategy more than tfevipcial and national schools
respectively. For schools to reap full benefitsrfrthe strategy, they should utilise
all opportunities provided in the syllabuses. Or tther hand, KIE could

enhance content on DSA in the school syllabus aakent examinable to ensure

that it is taught in every school.

A test of significance was also performed on scheadégory and guidance and

counselling. The results are shown in Table 4.37.

Table 4.37

Guidance and Counselling versus School Category

National Provincial District
Guidance  Chi test 36.029 32.482 28.938
and Pearson . .
counselling Correlation -.441 -.661 -1.000
Sig. (2- 0.086 0.086 0.086
tailed)

v* is significant at the 0.05 level (2-tailed).df= 1
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Table 4.40 shows’ results on the choice by head teachers to useugcidand
counselling as a strategy to curb DSA in differegiegories of schools. The level
of significance for the chi test was 0.086 whiclgieater than acceptable level of
0.05 hence the null hypothesis Ho2: there is naifsgnt relationship between
schools and strategies used by head teachersld>&@#4, when the schools are
classified as National, Provincial, and Districtégected. The Pearson coefficient
of correlation was -0.441 for national, -0.661 fwovincial schools while district
schools had -1.000. This means that school categeag significant in
influencing the use of guidance and counsellingudo DSA. It was however
noted that school category was very significartla®00 in district schools. This
could be interpreted to mean that district schbalge more cases of DSA hence
the preference for guidance and counselling.

A test of significance was also performed on schocategory verses school
community to determine the level of significan®@e results are shown in Table

4.38.

Table 4.38

School Community versus Involvement School Category

National Provincial District
School chi test 36.029 32.482 28.938
community Pearson . .
Correlation -.441 -.661 -1.000
Sig. (2- 0.086 0.086 0.086
tailed)
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Table 4.41 shows that thé level of significance was 0.086 which is greatent
acceptable level of 0.05 hence the null hypothe&&: There is no significant
relationship between schools and strategies usdukhg teachers to curb DSA,
when the schools are classified as National, Poisfinand District is rejected.
The results show that school category was sigmfi¢a influencing the head
teachers’ choice to involve school community inbtig DSA in all categories of
schools. The results also show that there wered&devels of preference by head
teachers to involve members of the school communitgurb DSA in different
categories of schools. However head teachers imiadischools involved the
community more than those in provincial and nati@@hools as indicated by a
coefficient of correlation of -1.000. This impliethat some head teachers
preferred to involve parents, BOG, PTA and memizérthe community since
most of the drugs and substances consumed by ssudkene supplied from the
community around the school. These findings agrégk study by Ngesiet al
(2008) who reported that drug abuse problems wesmrx the teachers and
preferred that they should be dealt with outside gbhool. KIPPRA (2006) also
consented that schools alone cannot solve the phalgem and suggested other

stake holders in the society to join in the wariasfaDSA.

4.13 Other Strategies Used by Head Teachers to CuthSA
From literature on drug abuse in schools, headht¥acwere using other
strategies to curb drug abuse. The Head teachetiseo$ampled schools were
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given a list of strategies used to curb DSA andedsk rate their effectiveness.
The responses are shown in Table 4.39.
Table 4.39: Head Teachers Responses on Effectivenad Other Strategies

Used to Curb DSA

(O] Qo (O] (O] (O]
= 2 = = =
5 3B > 8 5 B g
Statement > g o = 90 ©@ O = o
2 5 0 g 5 8 5 2 %
* % f % f % f % F %
Diagonal 0O O 10 322 12 387 9 290 0 O

communication
Accommodative 0O O 10 322 21 677 0 O 0O O

management

Punishment 0O O 5 161 10 322 8 258 8 258
Exclusion 10 322 9 290 3 97 0 O 9 29.0
Inspection 0O O 5 161 11 355 10 322 5 16.1
School rules 00 0 O 31 100 0 O 0 O

*f denotes frequenc

The responses show that diagonal communication evsieildents discuss issues

affecting them and get feedback from school adrratisn was effective in
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dealing with DSA problems as it returned 32% effe;t39% and 29% fairly

effective and least effective respectively. Accondato/e management style was
also deemed effective as it allows student to yrdedcuss their problems with the
head teacher without victimization. This style ifows students to seek help
whenever they feel trapped in Drug and Substanaes@bExclusion of students
was preferred by 71% of principals possibly to iggetd of the problem from the
school but not necessarily from the student. Tlsearcher observed that while it
was against Government policy to expel studentsjesschool principals still

contravened the policy; may be due to ignoranceaknts or fear that their
children would not be accepted in other schoolgher stigma associated with
DSA caused them to remain silent. Ngesu (2008) wotihat drug abuse problems
are beyond the teachers and should be dealt witsideuthe school. KIPPRA

(2006) also consented that schools alone cannet g¢ble drug problem and
suggested other stake holders in the society to jjpithe war against DSA.

Kimori (2010) found that head teachers preferregetiing DSA cases to reduce

indiscipline and poor performance.

Punishment was effective in dealing with DSA asorded by 74% of head
teachers. This implies most schools punished stadenind with drugs; these
findings agree with Kabiru (2009) where 60% of tes&xrs interviewed named
punishment as the most effective method of deakiily drug abuse in schools.

However the researcher observed that while this fmaythe most preferred
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strategy of dealing with DSA cases, it was difftada implement as teachers are
prohibited by the children’s act (2001) from pumighstudents. Given the gravity
of the DSA problem, managers of schools need tesubmvith the Ministry of
education so as to come up with acceptable punistentbat would help curb

DSA.

4.14 Students’ Gender versus Their Attitude to Admiistrative Strategies

The study inquired how different genders of studeatsponded to the strategies
used by head teachers. A question was posed to tdaalders to indicate how
the students’ gender influenced their behaviourngbatowards DSA. They
indicated that male students were more prone tg dhuse and were more
resistant to administrative strategies aimed abingrDSA. Some head teachers
indicated that most boys perceived drug abuse anttavening school rules and
regulations as being heroic. On the other hanhafe students preferred to
remain discreet when engaging in drug abuse. Tite lgad a positive attitude
towards guidance and counselling as a strategyro DSA but preferred that
parents and the rest of the school community shootcbe made aware of their

indulgence in drugs.

The students were also asked to indicate thetudéitowards strategies used by
head teachers to curb DSA in the schools. Thetudé towards strategies was

cross tabulated against their gender the resudtsdrcated in Table 4.40.
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Table 4.40

Cross Tabulation of Gender and Attitude Towards Stategies as reported by
students

Question Attitude Gender
Male Female
f % f %
Attitude of students towards  Positive 69 31.7 147 77.8

strategies adopted by head .
Negative 21 9.6 8 4.2

teachers in curbing DSA in

Neutral 128 58.7 34 18.0
schools

Total 218 100% 189 100%

The results show that 32% of the male studentscaeld that their attitus
towards strategies adopted by head teachers wés@as comparison to 78%
the girls who indicated they were positive abowet skrategies. Ten percent of
boys indicatedhey had a negative attitude towards the strategiele only 4%
of the girls shared this sentiment. Fifty nine getcof the boys indicated tr
were indifferent to the strategies in contrast 8%lof the girls who shared tl

view.



These findings agree with Erambo (2011) who foumat the students’ gender
influenced the onset of drug abuse and furtheuanfted their response towards

intervention programmes with girls being more reisepthan boys.

4.15 Challenges Facing School Heads in Curbing DSA

The study sought from school principals and teacoemsellors the challenges
they faced in curbing DSA among students. The vYalg were some of the
challenges raised by majority of school principahs teacher counsellors. Lack
of proper training among teachers on ways of hagdDSA cases implied that
there was limited number of teachers who could caegly handle students with
DSA problems in most sampled schools. Majorityhe# head teachers also cited
lack of cooperation from other stakeholders suchaaents; who at times refused
to cooperate and withdrew their children from sdbdoefore the counselling

process was over.

Principals also indicated that some local proviha@ministrators at times failed
to apprehend sellers athang’aa, muratina, Miraaand bhang operating in
communities around the school. Some head teaclitex$ megative attitude of
parents and students towards guidance and countgselB a hindrance to the
success of guidance and counselling process asategt. The counselling

component was made hard by the refusal of studerepen up and the state of
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denial by parents who in turn blamed the drug abms¥dlem on the head

teachers’ laxity and lack of competence in enfagaiscipline in the school.

The head teachers also indicated that the coshgdgeng professionals in drug
abuse counselling was prohibitive yet this was ecsised area and training in
general counselling skills was insufficient. Inm@i guest speakers was also
expensive for most schools due to limited fundirgf the Government. Majority

of the head teachers indicated that most of thes @ogsumed by students were
supplied by the community whom they had no contneér. This study noted

therefore that external help from the Ministry afu€ation and the Government

was necessary in dealing with the problem.

Head teachers also lamented the rapid change mudréen the drug world
accompanied by top secrecy in drug trade. This p@sgreat challenge as the
language used by peddlers and users remained sttarige teachers hampering
identification of abusers and incapacitating thernvention process. This implies
that school principals, teacher counsellors andhtet® needed refresher courses

from time to time to remain competent and relevant.

The Heads of guidance and counselling departmeets also asked to indicate

the challenges facing guidance and counselling wissd as an administrative
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strategy to curb DSA in schools. They noted thatrttain problem is the stigma
and attitude towards counselling amongst the studemmunity. Majority of

them indicated that any student who was sportettheatcounselling office was
treated with suspicion by fellow students and stditiis means that teachers
should come up with innovative strategies to ewdicstigma associated with
seeking counselling by demystifying the whole psscthrough open discussions,
explaining the importance of counselling and alswifg the sessions in a

friendly place.

Another challenge was said to be lack of propenitng among the guidance and
counselling teachers and workload assigned to thesther subjects. This leaves
limited time usually after lessons, in the eveningsarly in the morning. Day

schools have even more limited time as teacherssamtents reside outside the
schools. The head teachers also stated that sitine drug abuse problems were
beyond principals and teacher counsellors’ competerThis calls for a

comprehensive ministerial policy to specificallyatiavith drug abuse problems in

schools.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of the researdmds, conclusions derived
from the study findings and the recommendationspialicy and practice. The

chapter also presents suggestions for further relsea

5.2 Summary of the Study

The purpose of the study was to investigate adinatige strategies adopted by
head teachers in curbing drug and substances abpsaélic secondary schools in
Nairobi County of Kenya. Five research objectivesdgd the study. Research
objective one sought to assess the extent to whechead teachers use the school
curriculum to create DSA awareness among studdrsildic secondary school
in Nairobi. Objective two was to determine whethlthe head teachers use
guidance and counselling sessions to curb DSA amstogents in public
secondary schools. Objective three went furtheedtablish whether the head
teacher involves the community around the schoolcunbing DSA among
students in public secondary school in Nairobi Ggunvhile objective four
established whether the head teachers’ strategiesrbing DSA among students
are influenced by the school category. Finally,ecbye five was to determine

whether the head teachers’ strategies in curbing @& influenced by their
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individual characteristics of age, gender, qudaiiicns and experience. The study
employed descriptive survey design. The target |atjom of the study was 68
secondary schools in Nairobi County, 68 PrincipéB&,heads of Guidance and
Counselling Departments and, 30745 students. Thwots surveyed were
selected using stratified sampling followed by dengandom sampling method.
The head teachers and the HODs Guidance and cbogsskre selected using
purposive sampling while the students were seleatsthg simple random
sampling. The sample consisted of 35 head teacBBreeads of guidance and
counselling departments and 420 students. Data ewmlected by use of
guestionnaires that comprised open ended questiothslosed ended questions.

Interviews were also conducted with heads of guidaand counselling.

Content validity of the research instruments waedained by a team of experts
in Educational Administration and through pilotiofjthe test items. Reliability of

the instruments was ascertained by a test-re-téebhique and a coefficient of
stability for head teachers’ questionnaire found&o0.91, while that of students
was 0.84 coefficient of stability. Permission tdlect data in Nairobi County was
granted by the National Council of Science and Tetdgy. A letter of

introduction was given in every school visited vefalata was collected. Data

was collected, analysed and presented as per shjegtives.
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5.3 Findings of the Study

The findings of the study were that head teacheesl waried strategies to curb
Drug and Substance Abuse in schools. Guidance and<elling emerged as the
most used strategy followed by school curriculund arse of guest speakers.
Other strategies indicated by students were usassémbly meetings; random
inspection of students belongings, expelling notasicases and public awareness
using posters. On strategies preferred by studeotsselling emerged as the
most preferred strategy followed by a combinatibrguidance and counselling,
involving parents/guardians and diagonal commuiunabetween head teachers
and students. Other strategies suggested werédhdtteachers should formulate
and enforce strict school rules which deter stugléram using drugs. Students
also suggested that teachers should carry out naridepections of students’
belongings and expel notorious cases. Howeverstingy found that expulsion
and heavy punishment can only be sanctioned byBt®d of Governors with
permission from the Ministry of Education. And ttegtavy punishment is against

the provisions of the Children’s Act, (2001).

Both formal and informal school curriculum is ugecturb DSA and that content
on DSA is contained in the life skills syllabus rfroform one to form four.
However no proper emphasis is given to this topidt & mentioned as a part of
the syllabus sub- topics. In form 1 and 2, it isntiened as one of the causes of

law self esteem. In form 3 it is taught as onehaf tauses of anxiety. While in
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form 4, it appears as one of the causes of violeRhlige findings also showed that
life skills lessons are not taught in many sch@é&26) because the subject is not
examinable and that some schools do not have faeskills syllabus. Co-

curricula activities (sports music and drama) walso used to curb DSA and
were found to be more effective than classroonolessThe researcher observed
that the non- formal setting of co-curricular aities encouraged sharing of
information on DSA more freely amongst students im@kt more effective in

curbing DSA.

Guidance and counselling sessions were offeredost sthools and most schools
had G/C department. However the sessions weretasigcuss subjects affecting
the life of a growing individual such as; HIV/ AlID$andling peer pressure,
school life relations, DSA, stress management, renmental education and
others; and as such, no specific time was alldcaaeDSA counselling in the
school routine. Findings from the study further whihhat majority of the head
teachers conducted Drug and Substance Abuse cbngsmily when need arose
in the school and only 10% were able to condugieit term. The study also
gathered that majority of the head teachers anché&sacounsellors lacked the
specialised skills in drug abuse counselling. Instrezhools, G/C teachers also
doubled as class room teachers with daily work loadce did not have enough
time to counsel students. Some schools lacked d&tlniooms for counselling

while some head teachers and teacher counsellaredfé¢ackling drug related
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issues due to their sensitivity and risks involvEde benefits of this strategy had
not been fully utilised in addressing drug related! other problems affecting
learners. On overall, guidance and counselling tvasnost preferred strategy by

both students (92%) and head teachers (80%).

On school community relations, the study found gtatients obtain drug supplies
from the community around the school as indicatgdibmean score of 4.58 in
Table 4.34 and that the local community knows teddters and students who
abuse drugs and substances. The study also fowtdptior parenting was
responsible for DSA cases in schools while the R BOG in some schools
were not involved in tackling DSA problems. Headdeers further indicated that
the local community was rarely involved in tackliBgA problems in the school
as indicated by a mean score of 2.32. In orderetotlge community involved,
there is need to create a forum where members efctmmunity could be
educated on DSA, types, causes and effects tonthieidual and society. This
could improve sharing of information between mermsharthe school community
and school administration. From the study findirtge,drug abuse problem is tied
to other social problems and evils in society tiedds of schools cannot solve the
problem without collaborating with parents, law @ckrs, Government agencies,
NGOs and FBOs to fight drug abuse from the suppty @emand side. The study

found that this strategy was not effective.
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School rules were also used to curb DSA and abalshvisited had a set of rules
that outlawed being in possession or abusing damglssubstances. All the head
teachers rated school rules as being fairly effeati curbing DSA as most of the
rules meant to curb DSA,; like punishment and expualsould not be enforced by
the head teacher since they contravene Governnodioy mn education and the

children’s Act, (2001).

The study further found that the age and gendéreat] teachers influenced their
choice of strategies in curbing Drug and Substakimese. Majority of the G/C
teachers indicated that male, older head teachirsyéar and above) took a
casual approach with regard to dealing with drugd substance abuse among
their students. Having expelled and dealt with mdisgipline cases, they rarely
gave a personal touch to the handling of DSA caBes. group of administrators
were said to adopt the iron hand tactics in dealty the DSA problem. The
study found that such head teachers recommendxfarlson or suspension of

students found in possession of drugs.

The study also showed that gender of the head d¢eaghs very significant in
influencing the use of G/C as a strategy for cugbidSA as indicated by a
correlation coefficient of -1.000. However the headcher's gender was not

significant in influencing the use of school cuatiom in curbing DSA as
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indicated by a Pearson correlation of -0.103. Dpsee data showed that female
and older administrators were compassionate toestadwith drug abuse
problems. They preferred soft approaches like ogling and guidance before

the hard approach of expulsion and suspension.

The study found that the academic qualification teathing experience of the
head teacher were significant in influencing thetioice of strategies in curbing
DSA. Long term experience and higher academic ficediions enhanced their
proficiency and operational skills that were usefuproblem solving. Academic
gualification of the head teacher was very sigaificin influencing the head
teachers’ choice to engage the school communitgealing with drug abuse

problems. It posted a correlation coefficient aDaD.

School category was significant in influencing ttieoice of strategies used by
head teachers. However, district schools had aehigbefficient of correlation at
-1.000 implying that school category was very digant in influencing the

choice of strategy in district schools than proiah@and national schools. This
could be due to high levels of drug abuse expee@mt district schools which are
majorly day schools hence head teachers used epgortunity to discuss DSA

with students during lessons.
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5.4 Conclusions

The study concludes that indeed the problem of [mg) Substance Abuse exist
and that head teachers use various strategiesriboticer problem. Notably, the
study concludes that no one strategy can succhssfutb drug abuse in
secondary schools. Head teachers should use camobira strategies to curb

different drug abuse situations.

Secondary School Curriculum: Content on Drug and Substance Abuse in the
secondary school curriculum was found to be inadegqand could not equip
learners with sufficient skills and knowledge tbatld help them resist drug and

substances Abuse. Hence the strategy is not eféecti

Guidance and Counselling:

Majority of the head teachers and teacher counseldwked specialised skills in
Drug and Substance Abuse counselling. In most dshda/C teachers also
doubled as class room teachers with daily work loadce did not have enough
time to counsel students. Some schools lacked detlnooms for counselling
while some head teachers and teacher counsellaredfé¢ackling drug related
issues due to their sensitivity and risks involvétierefore the benefits of the

strategy have not been fully harnessed hencetridtegy is not effective

School Community Involvement: Head teachers involved members of the

school community in dealing with drug abuse prolddmt; lack of cooperation
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especially from parents frustrated the head teatb&ategies to curb DSA. Some
members of the community protected drug dealerssanaetimes sold drugs to
students. From the study findings, the drug abuebl@m is tied to other social
problems and evils in society that the head teacladilities. Hence school

community as a strategy used to curb DSA is nefoéffe.

School rulesmeant to curb DSA; like punishment and expulsionld not be
enforced by the head teacher since they contrav@oeernment policy on

education and the children’s Act, (2001) hencesthategy is not effective.

Head Teachers AgeThe study further concludes that the age of tteel heacher
is significant in influencing the choice of strayegsed to curb DSA. Younger
head teachers feared tackling DSA problems, middie between 35- 47 years
had a positive attitude and used more friendlytagjias like guidance and
counselling and co-curricular activities in curbiD§A, while the older principals

preferred autocratic methods of punishment and Isiqu

Head Teachers Gender:The gender of the head teacher also influences the
strategies used with female head teachers beiraygramodative to student abusers
while the male prefer to exclude them from schétdwever gender of the head

teacher was very significant in influencing the 0§&/C as a strategy for curbing
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but was not significant in influencing the use ehasol curriculum in curbing

DSA.

Head Teachers Academic Qualification and Experience: The study also
concludes that head teacher's academic qualifitagod experience were
significant in influencing their choice of strategi in curbing DSA. More
gualified and experienced teachers were able tatifggedrug abusers and apply
the most appropriate strategy to curb the problddatably, academic
gualification of the head teacher was very sigaiiicin influencing the head
teachers’ choice to engage the school communitgealing with drug abuse

problems.

School Category: The study further concludes that school categomys w
significant in influencing the choice of strategiesed by head teachers since the
school category determined the entry behavioueairers into different schools.
However, school category was very significant iflu@ncing the choice of

strategy used in district schools than provincral aational schools.

Finally, although head teachers are using diffestrategies to curb DSA, there
are internal and external factors that hinder tifiecgveness of some strategies
while in some cases fuelling the Drug and Substaingse. It is important that

these factors are addressed by relevant authofatidsead teachers’ strategies to

succeed. Most schools visited indicated finanamsistraints as a major hindrance
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to implementation of drug abuse prevention andgaiion programmes. Lack of
clear policy from the Ministry of Education, on haehools should deal with
student addicts continue to be a major challengéead teachers’ efforts in
tackling the problem. However the school remahesrhost appropriate place to
intensify war on Drug and Substance Abuse sincebawation strategies can be
applied purposively by different stakeholders téfedent Drug and Substance

Abusing students.

5.5 Recommendations

Based on the findings, the study makes the follgwetommendations;

1. The Ministry of Education could organise conferencehere school
administrators and Guidance and Counselling teaclan share their
experiences on handling DSA cases. Such confereoakl develop best
practices and standards which school administragamnsincorporate in their

strategies to curb Drug and Substance Abuse inogeho

2. The Teachers’ Service Commission should identify deploy Guidance and
Counselling teachers to schools based on studegmilggemn to enhance
counselling services to students. This would midgagainst DSA. They
should also enforce disciplinary action on teactetsxd drunk or smoke

while on duty.

187



3. Teachers Training Colleges, Universities, Kenyaudation Management
Institute previously (KESI) and Kenya School of ®avnment previously
(KIA) need to equip all school administrators ardahers with knowledge
skills and attitudes that enable them deal withgdamd Substance Abuse

cases in schools.

4. The study recommends that Kenya Institute of Culuim Development
(KICD) should beef up content on DSA in the seconpdahool curriculum
so that it can adequately be used to curb DSA. Téleguld provide
additional time in the syllabus for teachers tockedSA separately in
addition to that infused in other subjects.

5. Head teachers should:

a) Establish drug abuse prevention programmes anmdeatibers of staff
should be committed to the success of the progratogether with
the administration. Emphasis should be on inclusiball concerned

parties in planning and implementation of all pr&i@ programmes.

b) Ensure that school programmes on sensitizationyepten and
intervention are on-going, from Form 1 to Form 4 $tudents, and
should involve the teachers. This is because nfoteoprogrammes
like in-service for guidance and counselling teashas well as peer
counsellors are short-term and inconsistent. Alghmowshort-term

programmes may produce results; such results mapdre-lived.
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c) Relieve Guidance and counselling teachers of dadaamhing duties in
so that they concentrate on counselling studentsy Tshould
regularly undergo in- servicing and attend semimmer©SA in order

to be updated on current trends in the drug world.

d) Provide secluded and conducive rooms for counsgllio be

effective.

6. Parents need to participate in the fight againsA % schools instead of
denial or negative attitude towards the administeat They need to
internalise the fact that school administrators meell for their children,
and that specific interventions meant to curb D$Aoag the students can

only succeed with their support.

7. There is need for community to cooperate and wogether with schools by
inviting respected community leaders as guest sgeak talk to students in

the school and to ensure reduction in drug supply.
8. The Government should:

a) Use agencies like NACADA, NGOs, and FBOs to liaigth schools
in the fight against DSA by giving talks, suppoghabilitation
programmes, and distribute materials posters andpbkets that

educate youth on dangers of Drug and SubstanceeAbus
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b) Address the culture of impunity where students @ased with drug

barons threaten school administrators.

c) Support the judicial system to aggressively dedahwhe runaway
problem of drugs in Kenya by apprehending dealedsstapping stiff

penalties to them.

d) Address the security of teachers and head teavlerare threatened
by the drug dealers and cartels that use studengsigply drugs to

schools.

9. The print and electronic media also needs to hgealgtinvolved in the fight
against DSA. Some television stations, newspapetdsnaagazines tend to
portray drug abusers as successful, great and pdwkr addition, alcohol
and cigarettes should not be advertised throughmibéia because they lure

the youth and are misleading.

5.6 Areas Recommended for Further Studies
The study has identified a number of areas whictihéun studies can be conducted

on this subject.
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A comparative study of; administrative strategissdito curb DSA in rural
and urban secondary schools in Kenya. The stuaedgssary to explore

whether similar strategies are used in the diffesehool set ups.

A survey on effectiveness of peer counselling tdodDSA in secondary
schools in Kenya. The study could evaluate the Rmmmselling in

reducing peer pressure which is a major cause &.DS

To investigate the relationship between head teacheanagement styles
and levels of drug abuse in secondary schools my&eThe study would
shed light on whether drug abuse is a form of feelto school

authorities.
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APPENDICES

APPENDIX 1

LETTER OF INTRODUCTION
University of Nairobi
Department of Educational
Administration and Planning
P.O Box 30197

Nairobi.

The Principal

Dear Sir / Madam,

RE: PERMISSION TO COLLECT DATA FROM YOUR SCHOOL

| am a postgraduate student undertaking a DoctoPlafosophy Degree in
Educational administration at the University of i¢di. | am currently conducting
a research oiffectiveness of the head teachers’ strategies usamcurb drug
and substance abusé public secondary schools in Nairobi County Kenya

Your school has been selected to participate irsthey. My respondents will be
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sampled from all the classes in your school, ggidgind counselling masters and
the school Principal. Kindly allow me to collecttdahrough questionnaires. The
data collected will be strictly used for academicgmses only and the identity of
respondents will remain confidential. Thank youyour assistance.
Yours faithfully,
Selpher Cheloti
APPENDIX 2
PRINCIPALS’ QUESTIONNAIRE
This questionnaire is designed to gather genefatrnmation onEffectiveness of
the head teachers’ strategies used to curb drug amslibstance abusé public
secondary schools in Nairobi County KenyaAny information you give will be
used for purposes of this research only. Pleasaatlovrite your name or the
name of your school anywhere on this questionn&lease tick the appropriate
answer in the bracket [ ] provided and fill in thpaces provided for questions
requiring your opinion.
Section A: General Information
1. Please indicate your gender? Male [] Female []
2. What is your age bracket? 18-24 []25-348%-44[] 45-54[] over55][]
3. How long have you served in your present sta®na head teacher?
Lessthan5years[] 5-10years[] 1lly@lrs []over 20 years []

4. Please indicate your highest academic qualifinat
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S1[] BED[] BSc[] BA[]MED[] MSc [] PHDI ]Jany

other

5.What is your school category? Boys boardingdoys day [ ]
Girls boarding [ ] Girls day [ ] Mixed boarding][Mixed day [ ]
6. Please indicate the type of your school? Natipri provincial [ ] district [ ]

any other,

Section B: Strategies used to curb Drug Abuse in 8endary Schools

(). Secondary School Curriculum in curbing DSA

7. The following statements relate to aspects @fsthool curriculum used to curb
DSA in secondary schools. Use the following keyaie how effectively they are
used to curb DSA.

1. Strongly disagree 2. Disagree 3. Neutrad. Agree 5. Strongly agree
(a) The school curriculum addresses DSA among stade 12345
(b) DSA and other social problems are included@dchool time table 12345

(c) Teachers are competent in handling DSA amandesits inclass 12345

(d) Sports are used in curbing DSA in secondanpasis 12345
(e) Drama is used in curbing DSA in secondary stsho 12345
() Music is used in curbing DSA in secondary sdeoo 12345
(g) DSA is tackled during studebarazas 12345
(h) School rules are used to control DSA amondesits 12345

8. How effective are the following curriculum areasreating Drug and

Substance Abuse awareness?
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(a) Class room lessons

(b) Co-curricular activities

(c) School rules

(i) Guidance and Counselling as a strategy in cuibhg DSA
9. Are you directly involved in counselling drugdasubstances abuse cases in

your school? Yes[] No[] If yes, aths your role?

10. How many drug related cases did you handlkerpaist one term?
Lessthan5 [] 5-10 [] 11-20 [] @)V2:1) []
11. How often do you have drug abuse counsellingour school?
Weekly [ ] monthly [ ] termly T asneedarises [ ]
12. How often do you invite experts to talk to @nts about Drug and Substance
Abuse?
Veryoften[ ] often[ ] neutral ] rarely [ ] never [ ]
13. How effective is guidance and counselling agaegy for curbing DSA in
schools?
Very effective [ ] effective [ ] fairly effecte [ ] Least effective [ ] Not

effective [ ]
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14. Please list some of the challenges faced lmagae and counselling teachers

in curbing Drug and Substance Abuse among students?

(iif). School Community Involvement in curbing DSA
15. In your opinion, does the community arounddtigool contribute to increase
in DSA by students of this school? Yes|[ ] o N[ ]

(b) If yes, briefly explain how

16. The following statements relate to communitgtipgoation in curbing DSA in
secondary schools. Use the following key to inddicdne extent to which you
agree with the statement.

1. Strongly disagree 2. Disagree 3. Neutrad. Agree 5. Strongly agree

(a)Students obtain drug supplies from the commuamdyind the school 12345

(b)The local community know drug abusing students 12345
(c)Drug peddlers are known by local community 12345
(d)Poor parenting contributes to DSA in schools 12345

() PTA and BOG are involved in tackling DSA proivie in the school 12345

(g)Local community is involved in tackling DSA piems in the school 12345

204



17. How can the community assist the head teanhmamimizing DSA among

students?

18. What role do parents play in curbing drug abnsecondary schools?

19. How can head teachers use the BOG and PTA ribingu DSA among

students?

20. How can the community participate in curbingA@nong students?

21. What challenges do head teachers encounfighimg the problem of drug

abuse among students?

22. Please suggest possible ways of addressing thedlenges.
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Section C: Effects of Drug and Substance Abuse ortlsool Administration
23. How would you rate the drug abuse problem urgzhool?
Serious [] Not serious [ ] Prefer not to sgynpne existence [ ]

24. Please name the drugs that are commonly alysstddents in your school?

25. How has the school category influenced thel lel"BSA among students?

26. In your opinion, what are the main causes ofjdbuse among students in

Nairohi?

27. How do you identify students who have abuseds?

Drop in academic performance vyes[ ] no| ]

Absenteeism yels [ noJ ]
Violence sye] noj ]
Red eyes s g no[ ]
Slurred and heavy speech yes[ ] no| ]
Any other

28. The following are some strategies that heach&a could use in curbing
DSA in secondary schools. Use the following keintticate their level of

effectiveness.
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1. Not effective 2. Least effective 3. Fairly effiee 4. Effective 5. Very

effective

Punishment 12435
Exclusion from school 12345
School curriculum 1234
Co-curriculum activities 12345
Guidance and counselling 12345
Peer counselling 1 2435
Inspecting students belongings regularly 12345
Community involvement 12345
School rules 1245
Diagonal communication 12345
Accommodative management style 12345

30. Briefly explain how the following head teachgrasrsonal characteristics may

influence their strategy in curbing DSA among stide

a. Head teachers’ age

b. Head teachers’ gender

c. Head teachers’ qualifications

d. Head teachers’ experience
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31. How would you rate your knowledge and abilitytackling DSA problems in
the school? Excellent[] good [] fa[r] poor []

32. How does the students’ gender affect their elna change towards DSA?
33. How has DSA among students affected the diseipbf students in your

school?

34. How has DSA among students affected the pedoom of students in your

school?

35. How has DSA among students affected the wetigoef students in your

school?

36. How do you rate students’ attitude towardstegias used by head teachers to
curb DSA in relation to their gender?
37. Please suggest some strategies you would reenthrfor curbing DSA

among student?

Thank you very much for taking your time to fill this questionnaire.
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APPENDIX 3

STUDENTS’ QUESTIONNAIRE
This questionnaire is designed to gather genefatrmation onEffectiveness of the
head teachers’ strategies used to curb drug and satance abusdn public
secondary schools in Nairobi County Kenya.Any information you give will be
used for purposes of this research only. Pleaseotlavrite your hame or the name of
your school anywhere on this questionnaire. Pleé&gethe appropriate answer in the

bracket| ] provided and fill in the spaces provided for gigest requiring your opinion.

Section A: General Information

1. What is your gender? Male [] Female [

2. What is your age? 13-14 years [] 15-16 yg¢drs17-18 years [ ] Over
18years [ ]

3. Please indicate your class; form1 [drmf2 [] form3 []form4 []

Section B: Strategies used to curb Drug Abuse in 8endary Schools

(i).Secondary School Curriculum as a strategy in abbing DSA

4. The following statements relate to aspects @fstthool curriculum used to curb
DSA among students. Use the following key to raie leffectively they are used
to curb DSA.

1. Strongly disagree 2. Disagree 3. Neutrad. Agree 5. Strongly agree
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(a) The school curriculum helps to curb DSA amanglents

12345

(b) DSA and other social problems are includedhendchool time table 12345

(c) Teachers are competent in handling DSA amamdesits in class
(d) Sports are used in curbing DSA in secondarpaish

(e) Drama is used in curbing DSA in secondary slsho

() Music is used in curbing DSA in secondary sdeoo
(g) DSA is tackled during studentsarazas

(h) School rules are used to control DSA amongesitsl

12345

12345

12345

12345

12345

12345

5. Is life skills taught in your school? Yes N[ ] if yes, how many lessons

per week?

6. How effective is the school curriculum in cotiirg DSA among students?

Very effective [ ] Effective [ ] fairly effectie [ ] Least effective [ ] Not

effective [ ]

(i).Guidance and Counselling as a strategy in cuibhg DSA

7. Do you attend guidance and counselling sessiofes?[] No | ]

If yes, which topics are covered?

8. How often do you have drug abuse counsellingises in your school?

Weekly [ ] monthly [ Jtermly [ ] as need arises |[]

9. How effective is peer counselling in rehabiligtdrug abusing students?
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Very effective [] effective [] don'tknow [] noteffective []

10. How does students’ gender influence their belhasl change on DSA?

11. How often does the principal invite expertsai@& to you on DSA?

Veryoften[ ] often| ] neulrf | rarely [ ] never [ ]

(iif).School Community Involvement in curbing DSA
12. In your opinion, does the community arounddtigool contribute to increase
in  DSA among students of your school? Yds|[ No []

If yes, briefly explain how

13. The following statements relate to communitstipgoation in curbing DSA

in secondary schools. Use the following keyiridicate the extent to which
you agree with the statement.
1. Strongly disagree 2. Disagree 3. Neutrad. Agree 5. Strongly agree

(a) Students obtain drug supplies from the commyuaribund the school 12345

(b)The local community know drug abusing students 12345
(c)Drug peddlers are known by local community 12345
(d)Poor parenting contributes to DSA in schools 12345

(H PTA and BOG are involved in tackling DSA proivie in the school 12345

(g)Local community is involved in tackling DSA piems in the school 12345
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14. How can the community assist the head teanhmamimizing DSA among

students?

15. What role can the parents play in curbing drogse in secondary schools?

16. How can the head teacher use the BOG and PTéuto DSA among

students?

17. What challenges do head teachers encounfighimg the drug abuse

problem in schools?

18. Please suggest possible ways of addressing thadenges.

Section C: Effects of Drug and Substance Abuse orclsool Administration
19. How would you rate the drug abuse problem urgzhool?
Serious [] Not serious [ ] Prefer not to sgy [

20. Please name the drugs that are commonly allmysstddents in your school?
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21. What factors influence drug abuse among stsderitlairobi county?

22. Have you ever abused drugs? Yes [ 1] No []

If yes, what made you start using drugs?

23. In your opinion, what should the head teachena students who abuse

drugs?

24. Please name the strategies the head teachernaiseinimize DSA in the

school?

25. How has DSA among students affected the diseipbf students in this

school?

26. How has DSA among students affected the pedoom of students in this

school?

27. How has DSA among students affected the hedlgtudents in this school?
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28. What is your attitude towards the strategiespsetl by the head teacher in
curbing DSA in the school?

Positive [ | negative [ ] neutral |

Thank you very much for taking your time to fill this questionnaire.
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APPENDIX 4

INTERVIEW GUIDE FOR HEADS OF GUIDANCE AND COUNSELLI NG
DEPARTMENTS

How long have served as head of guidance and cingsgepartment?
How would you describe the drug abuse situatioyour school?
Which drugs are commonly abused by students?

What are the causes of drug abuse among studeyasiirschool?

How does the school category influence the lev@$A among students?

L T o

Briefly explain how the following head teacherstsmnal characteristics may
influence their strategy in curbing DSA among stide

a. Head teachers’ age
b. Head teachers’ gender

c. Head teachers’ qualifications
d. Head teachers’ experience

How effective are school rules in controlling DS#@ng students?
How does the school curriculum address DSA amamgdesits?
How much time is allocated to DSA issues in theosthime table?

10. How competent are teachers in handling DSA probl@msng students?

11. How has the school utilized sports, drama and, enusi creating DSA
awareness?

12. How often do you have drug abuse counselling sessioyour school?

13. How effective is DSA guidance and counselling ohéaweoural change among
male and female students?

14. How often does the principal invite experts to tallstudents about DSA?

15. How can the local community be involved in tackliD§A in the school?

16. How can the head teacher use PTA and BOG tacklB@y problems in the
school?
17. Of all the strategies used by the head teacheurirgy DSA, which is the most

effective? Please explain briefly.
18. What are the challenges encountered by head tesichemrbing DSA among

students?
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19. Please suggest possible ways of addressing theabusgg problems in schools.

Thank you very much for taking your time to respondto these questions
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APPENDIX 5

LIST OF PUBLIC SECONDARY SCHOOLS IN NAIROBI COUNTY

Dagoreti District

1. Dagoretti High

2. Dagoretti Mixed

3. Lenana School

4. Mutuini Secondary

5. Nembu Girls

6. Rithimitu Girls

7. Ruthimitu mixed

8. Precious Blood

9. Moi Nairobi Girls

10. Upper Hill School

Embakasi District

11.Dandora Secondary

12.Dr. Mwenje Secondary

13.Embakasi Girls Secondary

14.Kayole Secondary

15.Kayole South (Bondeni
Primary)

16. Peter Kibukosya

17. Embakasi Garrison Secondary

Kamukuniji District

18. Kamukunji Secondary

19.Our lady of Mercy Shauri
Moyo

20. Eastleigh High

21.Maina Wanjigi Secondary
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22.Moi Forces Academy
23.Uhuru Secondary

Kasarani District

24.Baba Dogo Secondary
25.Kahawa Garrison Secondary
26.Kamiti Secondary
27.Ruaraka Secondary

28.0ur Lady of Fatima Secondary
29.Ndururuno Secondary

30. Starehe Girls

Langata District

31.Karen ‘C’ Secondary
32.0lympic Secondary
33.Lang’ata High

34.Lang’ata Barracks

Makadara District

35. Aquinas High School
36.Buruburu Girls
37.Huruma Girls

38.Nile Road Secondary
39.Makongeni Secondary
40. Ofafa Jericho Secondary
41.Highway Secondary
42.0ur lady of mercy south B



Njiru District

43. Muhuri Muchiri Secondary
44.Drumvale Secondary
45.Jehovah Jireh

46.Ushirika Secondary
47.Ruai Girls Secondary
Starehe District

48. Starehe Boys Centre

49. Pumwani Boys Secondary
50. Pumwani Girls Secondary
51.St. Teresa Boys Secondary
52.St. Teresa Girls Secondary
53.Ngara Girls Secondary
54.Parklands Boys Secondary
55.Pangani Girls Secondary
56.Murang’a Road Secondary
57.C.H.H.U Secondary
58.Ndururuno Secondary

59. Jamuhuri high school

Source Ministry of Education (April 2010)
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Westlands District

60 Hospital Hill Secondary

61 Highridge Secondary

62 Parklands Arya Girls

63 Nairobi School

64 Kenya High,

65 State House Girls

66 St. George’s Girls

67 Nairobi Milimani Secondary

68 Kangemi Secondary



APPENDIX 6

PEARSON CORRELATION TABLES

Hol There is no Significant Relationship Between Hul Teachers Strategies
in Curbing DSA and Head Teachers Characteristics ofge, Experience

Qualifications and Gender.

Correlations Q1, Q2 Q3 and Q4 With 29

Strategy for Age Head academic  Gender
curbing DSA teachers’ qualifications
experience

Exclusion from  Pearson -.661 -.661 -1.000 313
school Correlation

Sig. (2- .000 .000 .000 .086

tailed)

N 31 31 31 31
Class room Pearson -.625 -.625 -598 -.103
lessons Correlation

Sig. (2- .000 .000 .000 .581

tailed)

N 31 31 31 31
Co-curriculum Pearson -.668 -.668 -441  -.338
activities Correlation

Sig. (2- .000 .000 .013 .063

tailed)

N 31 31 31 31
Guidance and  Pearson 506" 506 -.313  1.000
counselling Correlation

Sig. (2- .004 .004 .086 .000

tailed)

N 31 31 31 31
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Peer counselling Pearson -.668

Inspecting
students
belongings
regularly

Parental
involvement

School rules

Correlation

Sig. (2- .000
tailed)

N 31
Pearson
Correlation
Sig. (2-
tailed)

N 31
Pearson -.661
Correlation

Sig. (2- .000
tailed)

N 31
Pearson
Correlation

Sig. (2-

tailed)

N 31

-.668

.000

31
-.661

.000

31

31

*, Correlation is significant at the 0.05 leveltgled).

-441

.013

31
-1.000

.000

31

31

-.338

.063

31
313

.086

31

31

Ho2: There is no Significant Relationship between @&ools and Strategies
Used by Head Teachers to Curb DSA, When the Schoofge Classified as

National, Provincial, and District.

Correlations Q6 with Q29 Principals’ Questionnaire

Strat.egy for National Provincial District
curbing DSA schools  schools schools
Exclusion from Pearson -.661 -.661 -1.000

school Correlation
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Class room lesson:

Co-curriculum

activities

Guidance and

counselling

Peer counselling

Inspecting students

belongings
regularly

Parental
involvement

School rules

Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

Pearson
Correlation
Sig. (2-
tailed)

N

.000

31
-441

.000

31
-.668

.000

31
-441

.086

31
-.546

.051

31
-.334

31
-441

.086

31
-.542

31

.000

31
-.661

.000

31
-.668

.000

31
-.661

.086

31
-.671

.045

31
-.446

31
-.661

.086

31
-.616

31

.000

31
-1.000

.000

31
-.441

.013

31
-1.000

.086

31
-441

.013

31
-.678

31
-1.000

.086

31
-.312

31
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