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ABSTRACT
The purpose of this study was to establish fadgtdghgencing participation of students of
refugee status in university education in Kenyae $pecific objectives of the study were:
To identify factors that influence participationrefugee students in university education
in Kenya, to determine socioeconomic factors infltieg participation of refugee
students in university education in Kenya, to dshbacademic background factors
influencing participation of refugee students inivensity education, to determine
psychosocial factors influencing participation efugee students in university education
in Kenya and to identify the challenges faced ie tmplementation of the WTK
university scholarship programme for refugees ami@nvention.
The study employed a case study research desigtaegeted all the 26 undergraduate
students of refugee status in the WTK scholarshggqamme in 2013, one university
member of staff from Nairobi, Kenyatta, Moi, MassntWuliro, African Nazarene, Jomo
Kenyatta and Egerton universities. One educati@ffadder from WTK, UNHCR and
Refugee Education Trust were also targeted. Tlad tatgeted respondents were 36 and
32 of them which was 89% participated in the studhe study used interview method as
the main data collection method which was suppldetety document analysis and
observation methods. Reliability of the instrumevas tested using the test- retest
method and found reliable.
The findings of the study reveal that despite beaifpred university scholarships
students of refugee status still face a numberocfogconomic challenges relating to
finance like high cost of housing and family baakgrd like poverty. The study also
reveals that the majority of them lacked parentaioeragement and support in their
studies because most of them had illiterate parefte study established that
participation in the university of students of gée status was negatively affected by
their past education background. It was also foilvad there were psychosocial factors
negatively influencing participation of studentsrefugee status in university education
which included trauma, fear of victimization antergion of bitter memories of their past
experiences. Other key findings of the study wai the WTK university scholarship
programme for students of refugee status was fasormge challenges which included
inadequate funds and lack of awareness of refugmees by many departments in the
universities. The study concludes that various aammnomic, psychosocial, and past
academic based factors influence participationtwdents of refugee status in university
education. This is despite having the scholarship.
Based on the findings the study recommends thageef organizations should engage
universities more and form structured partnershipaddress issues affecting refugee
students in the university. The study also reconmdedhat universities should charge
students of refugee status the same fees chardgéehi@ns besides allowing them to live
in university hostels. This will help bring in morefugee students in the university.
There is also need for holistic approach to refuggecation besides encouraging peer
couching and peer counselling. The study suggéstsat similar study but drawing the
sample from students of refugee status who havessped themselves or are sponsored
by other organizations can be done for furtheraede

xii



CHAPTER ONE
INTRODUCTION

1.1Background to the Study

Education has been recognized as a very importaatbasic service that should be
provided to all human beings in the world and coneatly was declared a human right
by the United Nations in the 1948 universal detianaof human rights. Human rights
are universal and inalienable; the entitlementallopeople everywhere in the world, an
individual cannot voluntarily give them up nor takem away (Article 1 of the Universal
Declaration of Human Rights, (UDR, 1948). It theref means that education should not
be denied to anyone regardless of their conditistatus, race, nationality, religion,

among others.

The role that education play in personal develogmpromoting respect for human
rights, understanding tolerance and economic graftémy country has made it an item
of agenda in many international conferences. Famgpte, the World Conference on
Education for All (EFA) in 1990 at Jomtien (Thaithn the Dakar World Education
Forum 2000 and the Millennium Development Goals @&)D(UNICEF, 2007).

According to World Bank (2009) Education is the keythe world development. This

means that education will play a key role in actmgwall MDG and EFA goals.

Another key role of education is that of protecti@uucation offers physical, cognitive
and psychosocial protection to all children andngpeople in the world (Nicolai and
Triplehorn 2003). It does this by providing oppaities for counselling services,

avenues for students to express themselves thradgldrama, music and sports. This



way education restores hope, dignity and a sensswhalcy to the affected refugee

students which is very important in their lives.

The United Nations High Commissioner for RefugdgSIKICR) and Save the Children
(2000), the World Refugees Commission (WRC, 20@¥serves that provision of
productive post primary opportunities is importéot growth and development of the
youth. This is because it will contribute in pedmelding in the world by keeping the
youth out of military service and terrorism accoglito USAID (2009). According to
UNHCR (2011), education is vital in helping in aysa$ of peace messages. Therefore it

should be studied up to the highest level an inddiai can for a peaceful world.

Due to its importance, relevant education shoulanlaele available and accessible to all
individuals including taking all necessary measuceseach the most marginalized and
vulnerable individuals (UNICEF, 2007). Some of #hawarginalised and vulnerable
individuals include the refugee students in anyhef Kenyan universities because they
are among the minority groups in all the Kenyanvarsities. According to INEE

minimum standards for education (2010), all indiMts should have access to quality
and relevant education opportunities and no indi@idshould be denied access to
education for whatever reason through all stageshifihood and beyond. For the
education acquired by the refugee students inhestsity to be relevant and of the right
guality, they should be able to participate ineducational activities in the university.

Thus an attempt should be made to find out theofacthat may affect their active

participation in educational activities in the ugnisity.



This is why major stakeholders in refugee educatiave from time to time carried out
studies to establish the challenges that refugaedests face in the university. For
instance a study carried out by Dryden-Petersotil@Dconcludes that refugee students
face socioeconomic challenges like lack of finahmaources due to donors’ resistance
to support university education for refugees. Adany to this study, donors’ resistance
to support university education for refugees ia assult of arguments by Psacharopoulos
(1985) that the economic rate of return for higa@ucation was much lower than those
for primary education. According to Lewis and Braliy (2011) this argument has given
major world donors like the World Bank and the UNRIQustification to shift their
educational financing towards primary education. &mample the World Bank support
for tertiary education dropped from 5lpercent o tbtal education aid in 1992 to
7percent in 2000 (World Bank,2009) while in the USIRI education Budget of 2010
primary education accounted for 27percent and pastary activities which included
tertiary scholarships ,vocational scholarships,osdary education and vocational

training accounted for 20percent (UNHCR, 2009).

Another study carried out in the United Kingdom (U#und out that poverty was
among the socioeconomic factors affecting educatiashievements of young refugee
students in UK (Willot & Stevenson, 2007).The stutycluded that refugee and asylum
seeking children in the UK are more likely to berlg in poverty than any other minority
or ethnic group partly because their parents haveght to work. This might hinder their
participation in university education because theght lack additional study materials
like books and writing materials or even fail to ehé¢heir transport costs among other

hidden costs of education.



In Canada Kanu (2008) identified a number of acadepackground based factors
hindering refugee students’ participation in ediocetl activities in Manitoba. These
factors included limited English language profi@gnacademic gaps due to disrupted
schooling and difficulties with academic skills dikcritical thinking, note taking,

academic writing among others.

Refugee students also encounter psychosocial agaliein the university which hinder
their participation. According to Mc Brien (2005kyzhosocial factors influencing
refugee students’ participation in education ineludvercoming their traumatic
experiences, acquiring a sense of safety and e seinself and expectations of new
culture. Janjusevic (2009) identifies psychosopiablems resulting from non physical
loss like loss of trust, dignity, belonging, valuasd self identity as affecting refugee

students in the university.

In Africa, Bayham (2007) identifies socioeconomiactbrs like lack of financial

resources and high cost of university educationaa®ng the factors influencing
participation of Liberian refugee students in Ghanauniversities. According to the
study Liberian refugee students were charged higiternational fees hence affecting
their participation in the university education. $@f them dropped out of the university

because they were poor as they were not allowedogmpnt opportunities in Ghana.

Access to higher education in Africa has remaireed partly due to the economic rates
of return arguments with fewer than 3percent ofahgible age group having access to
higher education (Altbach, 2007 in Dryden-Peter20hl). In some countries it is even

lower with only 0.4percent in DRC accessing higkducation (World Bank, 2000).



What this means to refugees is that their uniwersducation will receive very little

attention in these countries.

In Kenya the United Nations High Commissioner f@fiyees (UNHCR) has been trying
to improve access to university education amonggess through the Albert Einstein
German Academic Refugee Initiative Programme (DA$dholarships in partnership
with Windle Trust Kenya (WTK) as the only implemiggt partner (UNHCR, 2009).
WTK which started its operations in Kenya in 19785 bbeen the implementing partner of
the DAFI scholarship since 2005. However very fédudents are able to access these
scholarships because they are few as is illustiayeithe 2011 and 2012 DAFI selection

process by the WTK in table 1.1.

Table 1.1 DAFI Successful candidates 2011 and 2012

Year Males Females Total Male Female Total

selected selected selected applicants applicants applicants

2011 9 3 12 133 26 159
2012 3 4 7 139 28 167
Total 12 7 19 272 54 632

Source: WTK (2013)

WTK also receive funding from other donors to sissefugees pursue higher education.
However the major challenge faced in the implementaof the WTK scholarship

programme is donor resistance to fund universitycaton for refugees. The donors are
only willing to invest less in university educati@mompared to basic education. This

limits resources for university education.



The table below shows the number of WTK scholarsleipeficiaries and the universities

where they are admitted as at April 2013.

Table 1.2 WTK undergraduate refugee beneficiariesn Kenya 2013

University Female Male Total
Africa Nazarene 0 1 1
Egerton 0 2 2
JomoKenyatta 3 2 5
Kenyatta 1 0 1
Masinde Muliro 0 2 3
Moi 0 1 2
Nairobi 2 12 14
Total 6 20 26

Source: WTK, (2013)

It is very clear from the DAFI selection procesdable 1.1 that the UNHCR and WTK
are not able to meet the rising demand for higldercation among refugee students in
Kenya. Even when they offer the limited scholarship the few deserving refugee
students, still there are other direct and indireasts as well as academic gaps and
psychosocial issues that refugee students facéenuniversity once enrolled. These
socioeconomic, academic and psychosocial challahgeésefugees students encounter in
their studies influence their participation in usisity activities. They vary from one

region, country or institution to another.

Therefore they should be investigated in Kenyaivarsities so that stakeholders are
aware of the unique challenges that refugee stadewct in these universities. This is
because even when the fees are paid refugees hiage unique challenges like the

hidden costs of education, where they live while session or on vacation and

6



psychological issues among others. There is neddvistigate these factors because

merely going to school does not mean learning (Wwéznya report 2011).

This study will investigate the factors influencipgrticipation of refugees in education
in Kenyan universities using students in the WTHKdarships program as the case. This
is because according to UNHCR, WTK is the only argation that assists refugees to
access university education in Kenya (UNHCR, 20@9is also important to note that
university education for refugees in Kenya is oéairinterest to stakeholders because
Kenya is among the countries with highest numbereé@igees in the world (UNHCR
2011), therefore it is important to find out thepopunities and the challenges that

refugees have in Kenyan universities.

1.2 Statement of the Problem

Despite the efforts by the UNHCR and WTK to ensefegee students access university
education in Kenya, refugee students still do rastigipate fully in university education

even when enrolled.

This study sought to establish the factors thduarfce refugee students’ participation in
university education in Kenya once they enroll asthblish the challenges faced in the

implementation of the WTK university scholarshipgramme for refugees.

1.3. Purpose of the Study

The purpose of this study was to find out the fexctofluencing participation of students
of refugee status in university education in Kengparcase of students in the WTK

scholarship programme.



1.4 Objectives of the Study

The objectives of this study were:

i. To determine socioeconomic factors influencing ipguation of refugee
students in university education in Kenya.
ii.  To establish academic background factors influengarticipation of refugee
students in university education.
iii.  To determine psychosocial factors influencing pgstition of refugee students
in university education in Kenya.
iv.  To identify the challenges faced in the implemeatabf the WTK university

scholarship programme for refugees.

1.5 Research Questions

The study attempted to answer the following questio

I.  Are there socioeconomic factors influencing paption of refugee students in
university education in Kenya?

ii.  What are the academic-background factors influgnqgbarticipation of refugee
students in university education in Kenya?

iii.  Are there psychosocial factors influencing refugstidents’ participation in
university education in Kenya?

iv.  Are there challenges facing the implementation leé bf the WTK university

scholarship programme?



1.6 Significance of the Study

This study may be beneficial to agencies and orgdinins dealing with refugee and, or
their education as they may be able to identify s@ifithe barriers that affect students of
refugee status in their studies at the univer$ifyK can use this study to improve their
university scholarship programme as well as adwoéat more funding. Through this
study donors may understand the consequences ayimgltheir remittances to the
programme as well as understand the plight of edagthus increase their speed at
which they remit their donations and increase fa@nsupport to university education

for refugees.

The universities may also find this study usefutéaaese it is likely to help them
understand the diversity of the students that thaye as well as how to assist them
participate fully in university education. Besideslping them understand the unique
needs of students of refugee status, this study leglp universities understand
specifically the psychosocial, financial and acadeneeds of students of refugee status
and try as much as possible to address some @& Hasers. Since tertiary education for
refugees is an issue of concern currently, othaplacs and researchers might benefit
from the findings of this study as they are likétyfind useful information as well as
appreciate the research design used. They ardilk@boto replicate this study and either
improve, approve or disapprove the findings. Thelgtis also important as it has added

to the country data on university education fougefes which is very limited.

Students of refugee status might also benefit ftiois1 study due to increased awareness

of the issues affecting them by stakeholders ingeé¢ education as a result of this study.



When more stakeholders like donors are aware ohdezls of these students, it may
translate to more resources being factored outelo teduce some of the challenges that
they face at the university. Students may also fitdmecause their parents and guardians
are likely to understand and play their roles difety to assist them excel in their

studies based on the findings of this study.

1.7 Limitations of the Study

The study was limited by the following: The facathhe responses of the respondents
were not controlled by the researcher as they wetidled to their opinions. There were
also some respondents who feared to participatetalube sensitivity of the refugee
issue. In some universities the researcher hadltowf a slightly longer than usual
approval process which delayed the study besidpssing extra financial constraints to
the researcher. There was also little awarenessfugee issues in the universities and no
university had captured data of students of refigjatis in their system. To overcome
most of these limitations and obtain reliable, aatal responses, the researcher kept
assuring the respondents of respect for their opsiconfidentiality and anonymity. The
respondents were also informed that the study waslyp for academic purposes and

would not be used in any way to their disadvantage.

1.8 Delimitations of the Study

This study was carried out among undergraduategyeefistudents who are beneficiaries
of WTK scholarship programmes. As at June 2013 there admitted in seven Kenyan
universities namely: Nairobi, Kenyatta, Moi, Afriddazarene, Jomo Kenyatta, Masinde

Muliro, and Egerton universities. The other respond were Deans of students from the
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seven universities and one education officer eaom fthe WTK, UNHCR and the
Refugee Education Trust (RET) who are key stakedisldn refugee education. The

study focussed on social economic, academic anchpsgcial barriers.

1.9 Basic Assumptions of the Study

The study made the following assumptions:

That the respondents were able to explain somehef factors that influence
participation of refugees in university educatiorkienya.

That the affected population was aware of the ssakecting them and their
solutions and should be given an opportunity taestatem the way they see and
understand them.

That the UNHCR, WTK, RET and the Kenyan universitigere able to cooperate

and provide the needed information.

1.10.Definitions of Significant Terms

Refugee studentefers to a person studying in the university réigss of their age who

is in refugee status as recognized by the UNHCR.

Participation refers to the act of gaining access, being rethered the processes of

being actively involved in various university edtioaal activities.

Barriers refer to conditions or factors that influence inn@hent of refugee students in
various university activities. These barriers vaither be socioeconomic, academic or
psychosocial.Socioeconomic factorsrefer to conditions prevalent in a group that

influences participation of students of refuge¢ustan education.
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Academic factorsrefer to school background related conditions pgextain a refugee

student limiting their educational participationtive university.

Psychosocial factorgefer to psychological conditions prevalent in fugee influencing

their educational participation in the university.

Post secondaryrefers to education levels beyond secondary lewvklsh include middle

level colleges and universities.

Acculturation stress refers to pressure due to difficulties in acadeskils which one is

hiding because majority of the students are conmpétethose skills.

1.11 Organization of the Study

The study was organized in five chapters. Chapteg was the Introduction and
comprised of the background of the study, statenoérthe problem, purpose of the
study, objectives of the study, research questisigsjficance of the study, limitations of
the study, delimitations of the study, basic asdionp of the study, definition of
significant terms and organization of the studyafikr two was the literature review
which was discussed under the following; introduttithe concept of tertiary education
for refugees, socio economic, academic and psycadséactors affecting refugee
students in Kenyan universities, challenges facedthe implementation of WTK
scholarship programme, summary of literature reyigieoretical framework and
conceptual framework. Chapter three which is treea@ech methodology is discussed
under the following sub headings: introduction,essh design, target population,
sample size and sampling procedures, researchunmstts, validity of the instruments,
and reliability of the instruments, data collectiggrocedures, and data analysis
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techniques, chapter four dealt with data analypigsentation and interpretations.
Chapter five dealt with the summary of the findingsnclusions and recommendations

of the study.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction:

This chapter focussed on literature review unterfollowing subsections: The concept
of tertiary education for refugees in Kenya, soeo@nomic, psychosocial and academic
challenges facing refugee students in Kenyan usitves, challenges facing the
implementation of the WTK scholarship programmertfugees, Summary of literature

review, theoretical framework and conceptual framew

2.2 Socio-economic Factors Influencing Participatio of students of refugee status in

university education

From the literature reviewed there are many soocioemic factors that influence
participation of students of refugee status in arsity education. Some of these factors

are discussed below:

2.2.1 Poverty

The Kenyan government policy of encampment forgeés does not allow refugees to
work in the country (UNHCR, 2009). It allows them live in the camp where they
depend on UNHCR for their basics of life. Due toklaf means of livelihoods and self
reliance majority of urban refugees are poor. Pgwairthe family will affect the refugee
student in the university in many ways .For exantipdestudent may miss class to engage
in paid part time jobs to earn extra money to supgwir families and themselves. A

good example is that of African refugee studentManitoba who were engaged in full
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time jobs from 4pm to midnight or from 11pm to 7a@®to support themselves or other

family members (Kanu, 2008).

Poverty will make refugee families live in the sleinvhere living standards are low but
very high crime rate. The youths are likely to egg@n drug abuse and drug trafficking
as well as prostitution to get some money (Kanu820In these slums education
materials may be destroyed or stolen and the paretite student may be injured thus
interfering with their university education becausey will be under medication or
taking care of their injured parent. Poverty wil@make some refugee students who are
lucky to have scholarships share their stipend whthrest of the family members thus
sacrificing the money they would have used to bagi®educational materials like the

books, calculators, among others. This will aftbetr studies in the university.

According to Willot and Stevenson (2007) one of tbgues affecting the educational
achievements of young refugee students in the Urifimgdom (UK) is poverty. The
report concludes that refugee and asylum seekifidreh in UK are more likely to be
living in poverty than any other minority or ethnggoup .This is partly because the
refugee parents have no right to work. In the Ursig of Minnesota in America high
poverty rates among refugees is one of the fadtwas affect their education in the
university (Smidt, 2012). In Switzerland, due teithhigh poverty rates refugee students
face funding problems in higher education despéeirtg the same rights as nationals

(Moret, 2006).
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2.2.2 High Cost of Higher Education

University education is costly in most universitiasthe world including Kenya. Many
universities in the world have two types of feeshwthe refugee students paying the
higher international students fees. An examplehes Wniversity of Nairobi and Jomo
Kenyatta University of Agriculture and Technology Kenya where refugees pay as
international students (WTK, 2012). This is trughaother universities in the world like
in Australia and UK where refugees pay higher thationals in the university (Willot &
Stevenson, 2007). Some universities in Ghana disoge refugees international fees

(Bayham, 2007)

2.2.3 Parental Levels of Education:

The level of education of the refugee studentsep&r determines the education success
of students (Hanushek & Luque, 2003).This is beeaubkighly educated parent will be a
role model for the student and the student will dmeouraged to work hard in the
university as the parent is likely to create comgeidearning climate at home. This will
increase their participation. On the other handeh@fugee students whose parents have
low level education are likely to lack role modalsd conducive, study environment that

could be created by the parents. This is likelgiffect them in their studies.
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2.3 Past Academic Background Based Factors influencinBarticipation of students

of refugee status in university education:

There are various factors that influence partiegpabf refugee students in university
education as a result of their past educationgtdracind. Literature review has revealed

some of the following:

2.3.1Limited English Language Proficiency:

This is perhaps due to lack of enough time to pradhe language skills and concepts
due to being in conflict situations. A study by Wiland Stevenson (2007) also identified
this as a challenge and called it language skiseva major factor preventing access to
higher education among refugees in the UK .The gedustudents with language
difficulties may fear to speak out in class forrfed being mocked by their colleagues
Kanu (2008). IRC (2006) also confirms that refugeaths face academic difficulties as

a result of language problem in America.

According to Janjusevic (2009) refugee studentsffower education background have
difficulties in learning the official language dfe host country which in turn affect their
studies. The study observes that trauma experiebgetefugee students may cause
academic dysfunction that interferes with languageuisition. Language problem will
hinder the participation of refugee students incadion because language barriers slow
the integration of refugee students in the univeigie. Another study carried out in the
University of Minnesota, USA by Smidt (2012) foundt language problems affected
academic achievements of refugee students in thegnsity. As a result refugees had to
attend English as a second language (ESL) couitheinfirst year.
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In Switzerland language difficulties is also idéeti as one of the factors affecting
refugee students, education. Therefore intensivguiage course is among the integration

package which they receive when they are granfegee status (Moret, 2006).

2.3.2 Academic Gaps due to Disrupted Schooling:

Refugee students do not have a continuous schooyicig .Their education is disrupted
many times as a result of war, migration amongrathallenges (Kanu,2008). Willot and
Stevenson (2007) observe that due to interruptedagibn refugee students spend a lot
of time trying to catch up. They spend a lot ofdion the basics of the subject in order to

catch up with others which constituents an acadehmadienge.

2.3.3Acculturation Stress

Refugee students may have difficulties with acadeskills like: academic writing,
critical thinking, note taking, organizational $&jl among others (Kanu 2008).This is
possibly because the concepts and skills wereangiht well in earlier stages due to war
and migration. . This will affect their participati in university education. They will shy
away from activities that may reveal their ignorand their academic progress will be
slow. They may remain dull in class and may feddnt responsibilities in the

University.

2.4 Psychosocial Factors Influencing Participatiorof students of refugee status in

university education:

Refugees experience psychosocial challenges whighdeh their educational

achievements in the University (Mc Brien, 2005).fyhmclude overcoming their
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traumatic experiences, acquiring sense of safety semse of self, adjusting to the
expectations of the new culture while being ablerdétain cherished values of the
homeland. Brien (2005) observes that after 5 y&@sercent of refugees from war
affected backgrounds retained stressful memorighefvar and their flight from their
homeland and 80percent had serious concerns a@useparation with missing family
members .They know children abducted to be childiexs for rebel fighters, subjected
to rape and other sexual assaults while in refugeeps among others. If there are no
services or programs to deal with these traumasy tearning achievements at the

University are affected.

Willot and Stevenson (2007), identifies emotiongbgort needs as one issues of concern
by refugee students in UK .This is because thezauamet emotional and mental health
support needs of refugees because they have expediesome form of conflict ,crisis,
trauma and abuse. Lack of services and programgadble them release their emotions
will mean that those emotions will be present ienthand thus will affect their
educational achievements. Many organizations obsetiat refugee students have low
esteem, lack confidence, and are insecure andufedruthorities. These fears extend to
those attempting to provide support to them suclmadical, educational and welfare

providers. This will negatively affect their studi/the university.

2.5Challenges Facing the Implementation of Universityscholarship Programme for

Refugees

There are a number of challenges faced in the mmgxation of university scholarship

programme for refugees. For example donor resistamdund university education for
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refugees is a challenge because it limits resouimesefugee education. According to
UNHCR (2011) securing funding for post primary eahimn is very difficult due to

limited resources available for post primary edratvithin major donors’ budget. The
number of scholarships available depends on tlmiress available. The following table
shows the number of beneficiaries of WTK scholgshprogramme from 2010 to 2013

and how it changes depending on resources:

Table 2.1 WTK scholarships beneficiaries in Kenyaiversities 2010-2013

Year Female Male Total
2010 12 54 66
2011 10 46 56
2012 10 44 54
2013 05 22 27

37 166 203

Lack of enough resources is a constraint to WTkhag have to look for ways of dealing
with the high number of qualified students who nifss scholarships. Supervision of the

programme will also face challenges as a resutiarfequate resources.

2.6 Summary of the Literature Review

From the studies reviewed it is important to paat that the refugee students in tertiary

institutions all over the world encounter a numbgbarriers in their university studies.
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These barriers differ from one country or universit another. The study by Yatta Kanu
(2008) of university of Manitoba identified a numbef barriers for African refugee
students in Manitoba and grouped them under thlewolg categories: Academic

challenges, economic challenges and psychosoa#iealges.

Willot and Stevenson (2007) categorized the issfie®ncern among refugee students in
UK into three categories. The first category is magh of those that were cited by the
organizations, the second category is made up adeththat were cited by individual
respondents like poverty, high cost of educationpg others. The third category was
the shared findings which comprised of what theividdal respondents and

organizations shared.

Smidt (2012) identifies institutional oppressiokelidiscrimination based on class, gender
and race as challenges encountered by refugeenssudehe University of Minnesota. In
Africa Bayham (2007) identifies poverty and higrstof higher education as some of
challenges facing refugees in the University of &haA study by Janjusevic (2009)
concludes that refugee students encounter probtkmasto experience of trauma as a
result of physical and non physical loss. Accordm@ NHCR (2011) donor resistance to
fund university education for refugees is the memallenge facing implementation of

university scholarship programme for refugees.

From the studies one can clearly see that theyeabet refugee students in the university
encounter barriers which affect their studies. €hearriers differ depending on which
country or university they are in. Bearing in mitingt these studies were carried out in

different regions, countries and or institutionsganay be justified to conclude that the
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challenges that refugee students encounter inrttvensity are unique and depend on the
region, country or the institution that they areThis therefore means that it is important
to find out the specific challenges that refugeefin Kenyan universities. Since there is
no other study that has been carried out in Kenyawversities to establish these barriers,
and how effective the WTK scholarship programmasswell as the challenges facing

the programme, then this study is very important.

2.7. Theoretical Framework:

This study was based on the principles of the &irat inequalities and (in) security
theory by Duffield (2001). This theory argues tiratreased violence in the world is a
product of the highly exclusionary contemporaryfdmmational economy’ and ‘polity’

where large geographical parts of the world aregmalised. He observes that the
locking out of many groups of people out of the dféga of economy increases the
likelihood of entry into illicit activities like eme and violence. This theory links

conflicts to poverty.

This theory was suitable for this study becauseflicts in the world bring about
refugees. If these refugees are empowered throogfersity education, their economic
opportunities will be enhanced and chances of tpamicipating in illicit activities to
earn a living will be reduced as they are likety tave stable employment hence

reducing conflicts in the world.

University education for refugees might also enablem to participate fully in post
conflict reconstruction of their countries in thentext of building back better (Buckland
2005). These graduates are likely to respect huigats and fight marginalization of all
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kinds through the right channels as university atloo inculcates in them respect for
human rights and core values of good governancehadmie vital in reducing conflicts in
the world. Therefore university education for redag is a protective factor not only to

the individual but also to the world.

2.8 The Conceptual Framework

The variables in the study were conceptualizechen donceptual model shown below.
The conceptual model shows the independent vasatile dependent variable and their
interaction. The independent variables are theouarfactors influencing participation of

refugee students in university education whiledbpendent variable is the participation

in university education.

Figure2.1: Factors Influencing Participation of &gfe Students in University Education
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The conceptual model in figure 2.1 shows the im&ationship between the various
factors or challenges, the process of refugee stsdearticipation in university

education and the output which is the participatidbsence of these challenges will
positively influence the process of refugee pagsation in university education and the
output will be effective participation as indicatieg better performance, higher retention,
and higher enrolment and access rates. Preserlcesaf factors will negatively influence
the process of participation and the output willpoer participation as indicated by poor

access, poor performance and low retention rate.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter dealt with research methodology whwels discussed under the following
subheadings; research design, target populationplsasize and sampling procedures,
research instruments, validity of the instrumentgliability of the instrument, data

collection procedures and data analysis technique.

3.2 Research Design

The research design for this study was a caseg.stiréswell (2007) defines case study
as an in depth exploration of a bounded systemeftample an activity, event, process or
individuals) based on extensive data collectioningebounded means being unique
according to place, time and participants charaties. Newby (2010) describes a case
study as a detailed analysis of an individual ¢iistance or event that is chosen either

because it is typical or because it is unusuakcabse something worked well.

Case study design was suitable for this study secdis flexible, in depth and detailed
as well as permit use of multiple methods to coltietta. This design also enabled the
researcher to provide a detailed account of theipechallenges while taking into
consideration the participants experiences (Mc aMilland Schumacher, 2010). The
design was sensitive to participants needs anceigle researcher to gain insights into

the whole issue of university education for refuggelus it was suitable for the study.
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3.3 Target Population

According to Mugenda and Mugenda (2003) target [adjmn is a complete set of
individuals, cases or objects with some common iakée characteristics. This is where
the sample is drawn from. The target population fiois study was all the 26
undergraduate students of refugee status in Keogarersities under WTK scholarship
programme 2013, 7 Deans of student from the uniesswhere these students of
refugee status are and an education officer eaom fthree key stakeholders
(organizations) in higher education for refugeesnglis sampling was used to sample all
the respondents for this study. Purposive samplas used to sample the three
organizations. WTK was chosen because it is impieimg the scholarship programme,
UNHCR was sampled because it is the United Natmency that protects refugees. The
Refugee Education Trust (RET) was chosen becaeyeassist students of refugee status
access university education in other countries fiicA but has they have an office here

in Nairobi.

3.4. Sample Size and Sampling Procedures;

According to Ary (2006) when the number of unitéae small, comprehensive sampling
or census is used. This study used all the 26 Waiolarships students, all the seven
Deans of student each from Nairobi, Kenyatta, Jéfeayatta, Africa Nazarene, Moi,
Masinde Muliro and Egerton. Through purposive samgplthe following key
stakeholders were selected and contributed oneomdspt each: UNHCR as the UN

agency in charge of refugees’ education, WTK assgiansoring organization and RET
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as an organization that also deals with higher &tilore for refugees in other countries but

with an office in Nairobi.

Therefore the total respondents for the study érsetudents, 7 Deans of students and 1

education officer each from UNHCR, WTK and RETatbmg to 36 respondents.

3.5 Research Instrument

This study used interview schedules as the mainument of data collection. Document
analysis and observation were also used. Intervem@ssuitable for this study because
they provide in depth data and offer an opportufity the interviewer to clarify the

guestions in a friendly atmosphere. The interviewan obtain very sensitive and
personal information from the respondents by hoaast personal interactions between
the respondent and the interviewer. Additional iinfation can be obtained by probing
guestions. However they were time consuming ancemesige (Mugenda and Mugenda,
2003). There was an interview schedule for studeatganizations and university

members of staff from the seven universities.

3.5.1 Validity of the Instrument.

Validity is the ability of an instrument to measwrat it purports to measure. It is the
degree to which the results obtained from the amalyf the data actually represents the

phenomenon under study (Mugenda and Mugenda, 2003).

To ensure validity the researcher ensured thainteeview schedule constructed were

strictly based on the objectives and research munssfor the study. The instruments
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were revised and improved to ensure content vglithtough consultation with the

supervisors.
3.5.2 Reliability of the instruments:

Reliability is the measure of the degree to whialesearch instrument yields consistent
results of data after repeated trials (MugendaMuadgenda 2003). Test retest method was
used to establish reliability. The interview schedwas administered twice to five
undergraduate students at Kikuyu campus of uniyeasiNairobi within a period of 10
days. The responses were tallied and scored per iteboth tests each case was treated
differently. To check the consistency in the ansmére results of the two tests were

correlated using Pearson product moment coeffiderrelation (r).

Correlation [ =ydx.dy
Vydx® ydy?
> is the symbol of summation, d is deviations from thean, x are scores of the first test,
y are the scores of second test
A correlation coefficient of 0.75 which was obtainevas adequate to judge the
instrument reliable because if the value obtairedrom 0.5 to 1 the instrument is

reliable. Then the researcher made some correatioamsomalies which were detected.
3.6 Data Collection Procedures

A letter of clearance was obtained from the depamtnof administration and planning,
school of education, clearing the researcher to Natonal Council of Science and
Technology (NCST).The NCST then issued the reseansiith a research permit upon

application. The researcher visited the Executiveeddor of Windle Trust Kenya to
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inform him of the intention to carry out the resdarStudent respondents were then
informed of the impending research by a WTK officiaa a phone call, short message
and email and assured themooihfidentiality besides introducing the research&hen
the researcher went through the students fileeen¥TK office and obtained some data
about the respondents. Then the researcher obttieedontacts of the students which
included their emails, mobile numbers and theirioter universities. There after the
researcher introduced himself to the students girquhone calls, short messages and
email messages to each student creating rappstyiag and discussing confidentiality

issues with them.

After the researcher was satisfied that all wad heskalled students through their mobile
phones and booked appointments. The students vilerged to suggest the meeting
places. Some students from Kenyatta and Masindé&duhiversities were on vacation
in the camps and after it became evident they wooldbe available for interview, |
booked appointment and interviewed them over thenphThen the next step was to
book appointments with university members of sthaff.some universities the process
was unnecessarily longer than usual and | wasedeatter a lengthy clearance process.
Some of the targeted respondents were not wilbngatrticipate in the study and referred
me to other officers. Finally data was collecteghirthe organizations (UNHCR, WTK,
RET). Note taking was the main method used by #searcher to record all the
interviews; however computer web cam recording wsed to record interviews with
some respondents from the organizations. Persdis&reations by the researcher in the

cause of data collection were made to collect amtht data. Interview schedule for
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students and that of university officials is at@dhat appendix 2 and 3. The interview

schedule for UNHCR, WTK and RET is attached at agpe4

3.7 Data Analysis Technique

According to Mugenda and Mugenda (2003), data amalig the process of bringing
order, structure, and meaning to the mass of irdtion collected. In this study data from
the field was cleaned up and edited by readingutjitoand listening to recorded
interview severally. This enabled the researchebadamiliar with the data available.
The data available was categorized according tocesu Then the data available was
carefully coded under each objective. It was theantgjfied and fed into the computer
using the Statistical package for social scien@&RSS 16.0) and then analysed using
descriptive statistics tools like percentages,desgry table distribution. Some qualitative
data which were not quantifiable were grouped thealdy and a general narrative given
to describe the results. Quantitative data wereedcahd fed into the computer SPSS
(16.0) and analysed using frequency table distobst percentages, bar graphs and pie
charts. Some charts were drawn using computer @nougie Microsoft Office Excel 2007

and then copied to the relevant Microsoft word isactf the report.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND DISCUSSION

4.1 Introduction

This chapter dealt with data analysis, presentaiuhinterpretation of the findings. The
study aimed at establishing factors influencindgipgoation of students of refugee status
in university education in Kenya. After the anasysf the respondents and the contextual
data, the chapter presents the findings and tleepirgtation of the research findings for
each of the objectives in the study. Each objectivahe study is categorized and

discussed as one theme.

4.2 Respondents Response Rate

The study comprehensively sampled all the 26 unddtmte students of refugee status in
Kenyan universities sponsored by the WTK scholarginogramme in seven universities
in Kenya. 24 students out of 26 students which V@& @ercent participated in the study
by answering questions in an interview with theeegsher. The study also sampled seven
members of staff from each of the university whitiese students are admitted and five
out of seven which was 71percent participated m ¢tudy by a way of answering
guestions in the interview. One education offi@ach representing WTK, UNHCR and
Refugee Education Trust (RET) participated in tihedg which was a 100percent
response rate. In total the study targeted a saai@é respondents and out of these 32

responded to the study.
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Table 4.1 Respondents response rate

Respondents by

category Expected Actual Percent %
students 26 24 92
university staff 7 5 71
organizations 3 3 100
Total 36 32 89

This table shows that the average response ratidostudy was 89 percent which was

judged acceptable for the purposes of the studhdéyesearcher.

4.3 Demographic data of the Respondents

This section presents the personal attributes efréispondents to help shed some light

about them and also in the understanding of comtietkte study.

4.3.1 Students of refugee status

The study sought to establish the gender of stgdafntefugee status in each university.

The findings are represented in table 4.2.
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Table 4.2 Gender of students per university

University Male Percent% Female Percent% Total Percent%
Nairobi 12 50 4 13 54
Egerton 1 4 0 1 4
Africa 1 4 0 0 1 4
Nazarene

Masinde 2 8 0 0 2 9
Muliro

Kenyatta 0 0 1 4 1 4
Jomo 2 8 3 13 5 21
Kenyatta

Moi 1 4 0 1 4
Total 19 79 5 21 24 100

The table shows that there is a great gender digpath only 21percent of the students

in the WTK programme being female. This could polgsibe because females are

affected more by any emergency than men. The fgsdaiso imply that there are fewer

girls than boys completing secondary schools incdraps. Therefore efforts should be

made in emergencies to access and address isatedigbourage the girls to access

education. Girls may be discouraged to completér théucation during emergency

situations by cultural factors like early marriaged domestic chores, financial based

factors like the fact that educating a girl is maepensive that educating a boy

(Psacharoplous &Woodhall 1985). This means thaefepoor families will enrol their

daughters in secondary schools thus few will quabfgo to the university. For the few
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girls who manage to sit for their final secondachi®l examinations, the examination is
very competitive and girls do not perform bettartiboys due to stereotypes. According
to INEE minimum standards (2010) effort should badm to include everyone in
education including those who are marginalisedefugee girl is marginalised first by
being a girl in a patriarchal society, secondlybeyng a refugee and thirdly by accessing
university as a refugee which is denied resouncdaviour of basic education due to the
social rates of return arguments. Educating thiechitd in an emergency context is very
important in reduction of conflicts in the world as addresses the deep rooted
inequalities in the society which are sources offlatts. According to UNICEF 2007 all
measures should be taken to reach the most masgidadnd vulnerable individuals in
education. Therefore a more aggressive affirmasiggon is required to bring many

women students of refugee status to the univeesitication through the programme.

The study also sought to find out the students &gkele 4.4 shows the findings.

Table 4.3 Age of students

Age bracket Frequency Percent%
21-25 14 59
26-30 8 33
31-35 2 8
Total 24 100

The findings from table 4.3 reveal that 8 percehthe students are over age (over
3lyears) in the programme. This can be explainethbyfact that most of the students

had interrupted secondary schooling and they hadotdahrough university bridging
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courses and diploma courses in order to gain gcetiibn for degree courses. These
students face a number of challenges in the untyefor instance those with families
depending on them will be affected in the univgrbiécause he has to provide for them

in addition to his studies. This will interfere Wwihis studies.

The study also sought to establish the level oflystof the students. The findings are

represented in table 4.4

Table 4.4 Students level of study

Level of study Frequency Percent %
First year 2 8
second year 11 46
Third year 7 29
Fourth Year 4 17
Total 24 100

The above findings show that a majority of #tadents’ respondents are in their
second academic year. This means that they wererierped enough to respond to the

study.

The study further sought to find out the time imangethat the students had lived as

refugees. The findings are shown in table 4.5
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Table 4.5 Number of year students have lived as &fugee

Years Frequency Percent %

6-10years 2 8

11-15 years 6 25
16-20 years 3 13
21-25 years 13 54
Total 24 100

Data on the number of years these students have sgerefugees indicated that the
majority (54percent) of them have lived as refugees period of 21 to 25 years. If this
is compared with the age of the majority 14 or €&8pnt) of the students in figure 4.1
which was 21to 25 years then it becomes very easyntlerstand that the majority of
these students have spent most of their time ageet. This means that donors and other
stakeholders in refugee education should take eefigifuation on a case by case basis,
understanding that there are temporary and pretlacefugee situations. Higher
education for this group of refugee youths is vitad integration, resettlement and
repatriation which are identified by UNHCR (2009 durable solutions for refugee
situations. Higher education for this group of gefa youth is also a protective factor as it
will contain peace messages and help prevent them éngaging in conflicts, terrorism

and keeping them out of military (USAID 2009).

The study also sought to establish the number afsy¢éhat the students had lived in

Kenya as refugees.
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Table 4.6 Number of years students have lived asftgees in Kenya

Years Frequency Percent %
Up to 5 Years 5 21

6-10 yrs 0 0
11-15yrs 6 25

16-20 yrs 4 17

21-25 yrs 9 37

Total 24 100

From the findings above there is a group that hesllin Kenya for less than 5 years.
Most of them have not gone through the Kenyan dthcaystem like their counterparts
in Kenyan refugee camps who used the Kenyan cluntulhe language background of
this particular group is Arabic. Most of the mensbef this group had inadequate English
language skills and had to do English languagegbrgicourses which were planned by

WTK after poor performance in their courses.

The study sought to determine the origin of thelstus and the findings are represented

in table 4.7 below.
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Table 4.7 Country of origin of refugee students

country male female Total Percent %
Somali 12 2 14 59

South Sudan 5 2 7 29
Rwanda 0 1 1

Congo DRC 1 0 1

Uganda 1 0 1

Total 19 5 24 100

The above findings reveal that the majoritylef students in this programme originate
from Somalia. This is probably because the majaftyefugees in Kenya are of Somali
origin (UNHCR 2011).This group has little problemeagrating in the city because of the
presence of many Kenyan Somalis in Eastleigh wippat them to settle in the city.
The study findings found out that they are targdtgdhe Kenyan police for bribes and
criminals who mostly pose as police officers and tbem. The study found out that
whenever there was terrorist attack in the cityliceomounted a major operation in
Eastleigh and during such operations they onlygeze the Kenyan identity card. This
interferes with their studies because some of thkim classes as they choose to stay in

door for fear of arrest or exhortation.

The study further sought to establish the campgevtiese students were residence. The

findings are discussed in table 4.8 below.
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Table 4.8 Students camp of residence

Camp of residence Frequency Percentage %
Djibouti 5 21
Hagadera 4 16
Kakuma 5 21
Dagahaley 2 8
Ifo 4 17
Urban 4 17
Total 24 100

Table 4.8 indicate that a majority of the studershe from Djibouti camp in Djibouti. It

should be noted that most of these students deskctiteir nationality as Somalia. These
students have language background of Arabic whicimostly used in Somalia and
Djibouti. This presents them with English languaddls inadequacy challenges when
they are admitted in Kenyan universities. Many loénh had done English language

bridging course.

4.3.2 University members of staff

The university members of staff were asked to @@iche number of years they had

worked in their university. The findings are presehin table 4.9
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Table 4.9 Experience of university members of staff

Frequency Percentage %
Experience
0-4 years 2 40
5-9 Years 2 40

1 20
Over 15 years

5 100

Total

The majority of university members of staff had et in their universities for over five

years. This means they are competent enough tesemtrtheir universities in this study.

4.3.3 Organizations’ respondents

When the organizations’ respondents were askechdecate their experience in the

organization, they responded as shown in table 4.10

Table 4.10 Experience of organizations’ respondés

Frequency Percent %
Experience
1-4 years 1 33.3
11-15 years 1 33.3
overl6 years 1 33.3
Total 3 100

The data shows that the majority of the respondagtisworked in their organizations for
over 11 years dealing with refugee education isstikerefore they were experienced
enough to share their opinions and that of thegapizations on issues concerning

university education for refugees.
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4.4 Socioeconomic factors influencing participatiorof students of refugee status in

university education

Data collected from the study indicated that thame conditions that are prevalent in
refugee students due to their family backgroundgiadoclass, economic level,
communities where they come from and the enviroinadrere they are living which

influences their participation in university eduoat

This section discusses some of these social ecarfacstdrs which were identified by the
students, university members of staff and the mesnbé the organizations as factors
influencing participation of students of refugeatgs in university education. First the
section presents factors identified by studentioviedd b those identified by university
staff and finally those identified by the organieas (UNHCR, WTK and members of

the staff).
4.4.1Socioeconomic factors identified by the students

Data was gathered from the students to identifysih@ioeconomic factors influencing
their participation in university education. Theyene asked to discuss their family
background in terms of financial resources, patemtaguardian educational level and
how this affects them in their studies. They wdse aequired to comment on the stipend
that they get from WTK and whether they share thvhe members of their family, how
they raise extra money to meet the deficit andudisother socioeconomiballenges that

they face in the university. The findings and thisiterpretations are presented in the report

below.
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When the students were asked to describe theidyfdrackground in terms of resources

they responded as presented in the table below:

Table 4.11 Family Background of students in termsfdinancial resources

Resources Frequency Percent %
Middle income 1 Z
Low income 6 o5
Very low 17 71
Total 24 100

From the findings in table 4.11 the majority of tsteidents (71percent) described their
family background in terms of resources as very. I@wis is possibly due to the fact that
most of them are from refugee camps where thegrmarand guardians are not supposed
to work in Kenya but instead depend on UNHCR’soratiThese findings concur with the
findings of Willot and Stevenson (2007) who fouhdttthe majority of refugee youths in
UK come from poor family background. Smidt (201B&ocaindicated that poverty of the
family was a major factor determining the achievetaeof refugee students in the

University of Minnesota.

When the students were asked whether their stipeaslenough for their upkeep, the
majority of the students were of the opinion tlin stipend they receive was not enough.
When the researcher wanted to know whether theyestmeir allowances with their

families, they responded as shown in table 4.18vzel
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Table 4.12 Number of students sharing their stipenavith their families

Stipend Frequency Percent %
Share stipend 19 79
Do not share stipend > 21
Total 24 100

The findings show that the majority (79percentsfdents share their stipend with their
family. This is due to the poverty affecting th&milies. This poverty could be because
their parents are not allowed to work in Kenya thuthe Kenyan encampment policy for
refugees. The policy allows refugees to live in¢henps under the UNHCR and they are
not allowed to apply for work permit. This will makthem consider their children’s

stipend as another source of income to supplerhent/NHCR ration. Understanding the
circumstances that their parents or family membegdiving in, these students are more
than willing to assist. Thus they are ready to dehgmselves some educational
necessities in order to assist their families amd ts how poverty influences their

participation in university education. Asked whethigey share their stipend with their
family members, one student responded “I changehsixsand shillings into US dollars

and send to my family members regularly and youwktioat's a lot of money in my

country”. Another one added “ My brother alwayslsahe whenever there is some
school, medical, or other costs disturbing therthencamp”. These findings concur with
the findings by Kanu (2008) in Manitoba about ef$eof poverty on refugee students.
This was also observed by Willot and Stevenson {2@Gho concluded that refugee
youths in UK are more likely to be living in powethan any other members of minority

group which affect their educational attainment.
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The students were also expected to respond on lewfamily financial levels affected

their studies. They responded as shown in tabl& 4.1

Table 4.13 Students’ responses on how family finaiat level affects their studies

Effect Frequency Percent
No Family financial support 16 67
Skip School Necessities to Assist them 15 63
Positive: | get some financial support 7 29

The findings reveal that some students (29 pergegriyent get financial support from
their family. These are probably the students wbme from well to do family. They
could also probably be coming from families thavén@o do all they can to see their
children acquire higher education. These familess lsigher education as a very precious
asset to bring them out of their current poor lifbese findings illustrate that even in
emergency context parents and the communities mergé prioritise education and are
ready to do all they can to ensure their childreneas education because education
determines their future (Buckland 2005). Viewedemms of future we can state here that
higher education is a very important service tasass poverty reduction which reduces
dependency on humanitarian aid of the affected commes. This broader look of
education underscores the fact that education ry waportant for post conflict
reconstruction of the affected countries. They Wilve enough human resource and will
be able to achieve the millennium development g¢EI®G) and education for all
(EFA). It will be difficult to achieve these goalathout university education because

there is interdependence between all levels of e
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When the students were asked to describe theingapechanism given that the stipend

was not enough, they responded as shown in tlide 4al4 below

Table 4.14 Students’ coping mechanism

Frequency Percent %
Coping mechanism

Borrow from friends 21 88
Share rent 12 50
skip meals 14 58
Borrow from family and relatives 18 75
Volunteering Jobs 1 4
Hiring their services to other students 10 42
Strict Budgeting 9 38
Minimizing Travel 7 29

The findings show that the majority which is 88 qat of them borrow extra money
from friends. This is probably because of the ptwkvel of their family members and
the fact that majority of the students supportrtifemilies thus difficult to borrow from

them. This technique of borrowing from friends e extent can be a risk factor
because it may expose the students to people whontmaduce them to illegal trade and
other crimes. It may also affect the participatadrthe girl child in university education

because it is likely to expose them to men who mwayt to take advantage of their
vulnerability thus interfering with their participan in education. It is also important to
note that Kanu (2008) observed that refugee stsdentManitoba were engaged in
crimes like prostitution in order to survive in scih due to poverty. Therefore these
students need to be guided on how to relate webkeliriends who assist them financially

in order to achieve maximum success in their usiteeducation.
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To understand how the educational level of theiawe guardian affect participation of
students of refugee status in the university, thdents were asked to describe the level
of education of their guardians and indicate howafiects them in their university

education. The findings are reported in table 48kbw.

Table 4.15 Parents or guardian level of education

level of education Frequency ceat %
llliterate 10 42
Primary 7 29
High school 5 21
College 2 8
Total 24 100

The findings above show that a majority of theiaglians as indicated by 42 percent
were illiterate. This is probably due to their fieéal background and the fact that some
most of them have lived as refugees for a long.tixsked to indicate how this affected
them 75percent of the student responded thatatt#fl them negatively as observed by
Hanushek & Luque (2003). They indicated that thelyrebt assist them in career choice
nor supervise their performance among others inutheersity. One student responded
“My mother who is an illiterate discourages me agaicontinuing with university
education but my father who has been to high scbaocburages me to continue with
university education.” Another student adds “Thpseents who are illiterate think that
secondary education is the end of education andderowhat you are doing in the

university.” This calls for a concerted effort biyet organizations assisting students of
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refugee status in the university to bridge the bgpgetting more involved with what
these students are doing in the university to leritte gap left by their parents. These
organizations could also target their familieshe tamp for awareness of their roles as

parents of these students.

When the students were asked to identify otheofacffecting them due to their status

they identified them as shown in table 4.16 below:

Table 4.16 Other factors affecting students

Frequency Percent

Factor

Cultural Factors 14 58
Documents required 17 71
Police Harassment 14 58
Adjustments into Urban Life 6 25

From the findings in table 4.4.6 above most stusl@entified documentations required
due to their status as a major factor influencimgirt studies. These include the pupils
pass, Movement pass, refugee alien card amongsotfilevement pass has a short expiry
period and is only issued in the camps. Therefdnennit expires in the middle of the
semester one has to travel to the camp to renethis. interferes with students studies
bearing in mind that the office is opened on a geday once a month besides other
logistics “All these documents interfere with our studieg Imovement pass is the worst.”

observed one student who complained that travetlinthe camp was very expensive. Another

student added “My movement pass expired while | praparing for my continuous assessments
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and exams. | was seriously affected because | dvagb tto the camp to apply for it because |

feared police harassment.”

4.4.2 Socioeconomic factors identified by universitmembers of staff

The members of staff identified most refugee sttsless coming from a family
background of little financial resources, low leyarental education and in some cases
separated from the rest of the family members. Fioendata all the members of staff
interviewed were aware of students of refugee statuheir respective universities but
observed that it was very difficult to know themh®& they were asked to explain the
financial related factors influencing participatiohthese students in the university, they

responded as shown in table 4.17 below:

Table 4.17Financial Related factors identified by universitymembers of staff

Frequency Percent

Factor %
High Cost of university Education 5 100
Changes in Prices of Essential commodities 3 60
High Cost of Housing 5 100
High Cost of Medical Care 3 60

Data findings reveal that all the university mensbef staff identified high cost of
university education for a refugee as a major faatfluencing their participation in
university education. This is because in most @& timiversities sampled students of
refugee status are classified as internationalestisdhence paying 20percent more than

what Kenyan students pay. This is in agreement thighfindings of willot & Stevenson
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(2007). This was also the same practice in Ghamgr(an 2007). However this is in
contravention with the United Nations Convention tbe Rights of the Child (1989)
which requires countries to ensure equitable acte$sgher education for all children
and youths affected by conflicts. The Kenyan ursitezs should be able to differentiate
between refugees and international students whadoniKenya for the sole purpose of
studying. These refugee students should be alldwadcess education as a basic human
right just like Kenyans because we do not know wbegice will return in their countries.
“We charge them 20percent more, when we regiss&udent as coming from another
country the system automatically charges 20penteme” said one respondent. But from
the feelings in the field Kenyan universities setenbe aware that refugee students need
favourable treatment in fees payment because nfodiemn were saying that a fully
registered refugee student should pay like Kenydimgrefore it's upon the refugee
organizations to advocate more and insist on regg the students as refugees in

addition to their nationalities in order to benefit

When the university respondents were asked toifgeamily related factors influencing
participation of refugee students in the universibey responded as indicated in table

4.18.

Table 4.18 Family related factors identified by unversity members of staff

Frequency Percent

Factor %

Poverty 5 100
Parental level of education3 60
Other 2 40
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The findings from table 4.18 indicate that all t@versity members of staff identified
poverty as a major factor influencing participatioh students of refugee status in
university education. Some of the reasons whicly there giving were university fees
payment problems and the fact that majority of gets live in the camp. This concurs

with the findings of Kanu (2008).

4.4.3Socioeconomic factors identified by organizations

From the data collected all the respondents werarea of students of refugee status
other than those in the WTK scholarship programrfiéeir responses on the
socioeconomic factors influencing participation offugee students in university

education are presented and discussed below:

Table 4.19.Financial related factors identified bythe organizations

Factor Frequency Percent %
Expensive tuition and related fees 3 100
House renting 1 33
Donors reneging on sponsorship 1 33
Payment of International Fees 3 100
Stipend not enough 2 67
No Access to Loans and Bursaries 1 33
Very few donors 3 100

Some members of the organization identified doeoeging on sponsorship as a factor
affecting participation of refugee students in @msity education. Donors may withdraw

their sponsorship due to donors’ change of poliogrement in fees, and extension of
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study period among other reasons. In case thisdmspgnd is brought to the attention of
UNHCR, that particular student can be assisteaioptete their education subject to the
availability of funds among other consideration®nbr resistance to fund university
education for refugees has been identified by Leamid Brannelly (2011) as a major
factor influencing participation of students ofugée status in university education. This
is because it denies higher education for refugfgmfinancial resources that are required.
Higher education is very important for refugeesamse it will contribute to good
governance, social and economic development ofr tieeuntry after war, thus
contributing to conflicts reduction in the worldh@ contribution of higher education to
the process of democratization in fragile statesvusrwhelming due to the various
processes of interaction between students in higlecation (Lewis &Brannelly 2011).
Therefore supporting university education for refeg is supporting the process of

democratization in the world.

When the organizations’ respondents were askeddeatify family related factors

influencing refugee students in the universityythesponded as presented in table 4.20

Table 4.20 Family background related factors idenfied by organizations

Factor Frequency Percent
Cultural factors 2 67
Resettlement 1 33
poverty 3 100
Assuming family responsibilities 2 67
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From the data findings above some members of thanarations identified resettlement
to a third country as a factor that influencesipgation of refugee students in university
education. Once one is resettled that is consideidipout and one is removed from the
scholarship. Students are not supposed to applsesattiement during the period of the
scholarship and in case one applies they live mstamt fear of being discovered which
may interfere with their education. One responddasgerved “resettlement is a very big

blow but if that is what the student wants we supfgeem”.

4.5 Academic background based factors influencing partipation of students of
refugee status in university education

There are a number of challenges that studentsefufgee status face in Kenyan
universities due to their past educational backgdourhis section discusses some of
these academic based factors affecting participatib refugee students in university
education due to their past educational backgramdefugees. The section begins by
presenting and interpreting the factors identifigdstudents, followed by those identified

by university members of staff and finally thosdentified by organization

4.5.1Academic background based factors identified by suents

To identify these factors students were asked szridee their secondary schooling and
how it affected them in the university, describe English language proficiency of most
students of refugee status they have interactet aitd how inadequate language
proficiency hinders participation of students ofugee status in university education.
The majority of the students (58percent) descriltkeeir secondary schooling as

interrupted. Their opinions on how it affected thare reported and discussed below.
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When students were asked how their secondary edanda&ckground affected them in
the university,67 percent said that their secondary educationgvaakd affected them
negatively in the university. This is because itswd poor quality due to inadequate
gualified teachers in the camps and the fact thadtraf them had interrupted education
due to migration and war. Syllabus was not covdeaying them with a number of
academic gaps as they entered the university whibtbcts them especially where
knowledge of those past concepts is needed. Opemrdent indicated that sometimes
before their lecturer had indicated that one cowrsieh they were doing in Business was
based on a mathematics concept that they were segpo have done in secondary
school which he had never done. “Mathematics cascape never taught well in the
camp because of lack of teachers which affectsrususiness and Mathematics related
courses” answered one respondent. These findingsucawith the findings of Kanu
(2008) in his study on identifying the needs andibes of African refugee students in
Manitoba who found that refugees experienced problm their studies due to academic

gaps in their earlier levels of study.

The students were also asked whether they wereeagiasther refugee students in the
university and if so, to describe their languagefiprency. The findings are discussed

below.

The majority of students were aware of other sttglehrefugee status outside the WTK
scholarship programme. When they were asked toribesthe English proficiency of

those other students as either Very good, goodpfgioor they responded as follows:
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Table 4.21Fluency of English language of other refugee students

Frequency Percent %
Fluency
Good 7 29
Fair 13 54
Poor 4 17
Total 24 100

From the findings in table 4.21 the majority regmeted by 54percent of students of
refugee status described the fluency of Englislydage of other students of refugee
status as fair. This means that it is true studemtsefugee status in Kenya public
universities have difficulties in English languaghich is the language of instruction in
the university. Some of the students who had stuisiecampus outside Kenya had done
bridging courses in English language. Languageessffect refugee students to the
point of even dropping out of the university. Orspondent informed the researchers “I
know of a friend at catholic university of East isk (CUEA) who was unable to cope
with English language and note taking in the ursitgrand was planning out of the

university.

Another student added “I failed in communicatiorilskcourse which required a lot of

good English language background”. These findingheneffects of inadequate language
proficiency skills on refugees agree with the firgh of willot and Stevenson (2007) who
found out that language challenges affected acime$sgher education among refugee

students in UK.
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When asked how language problems affected studémefugee status in the university

the students gave the following reasons as pres@mtable 4.22.

Table 4.22 Effects of Inadequate Language skills astudents

Effect Frequency Percent
Failure to grasp major lecture concepts 17 71
Integration challenges in the university 13 54
Note taking challenges 11 46
Poor performance in Exams 22 92
Failure to ask questions in class 15 63
Fear leading group presentations 11 46

The findings show that the majority of the studamfsresented by 92 percent identified
poor performance in exams as the major effect afl@équate language skills in the
university. This is probably because they have lprob with understanding the
instructions and concepts taught in class. Estimedts(2012) also found out that
language related problems affected academic aaghiemes of refugee students in the

University of Minnesota, USA.

4.5.2 Academic background based factors identifiedy university members of staff

To identify academic background based factors @mfting participation of students of
refugee status in university education, the respotsd were asked to describe the
academic background of most students of refugeeisstand explain the academic

background based factors they thought affectecetbieglents in the university.

All the university members of staff were of the mpin that the academic background of

students of refugee status affected them negatinghe university.
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The findings reveal that all the university membefsstaff described the academic
background of students of refugee status as thatoof academic background. They
observed that the education offered in the campsofidow quality as very few teachers
and education officers are found there besidesileguin a hostile environment. These
finding agrees with Janjusevic (2009) who found thatt refugee students from lower
education background experienced challenges inr thidies due to their lower

education background.

4.5.3 Academic background based factors identifiedy organizations

From the data collected all the members of the rorgéions identified inadequate
language skills and academic gaps due to intemugiducation as the major past
education based factors that influence participaind refugee students in university
education. Some respondents indentified systemsdotation as a factor influencing
participation of students of refugee status. Thigue especially of the group of refugee
students coming from other countries because #ystems of education are different

from the Kenyan 8.4.4 systems of education that #enyan University.

4.6 Psychosocial factors influencing participatiorof students of refugee status in university
education

Students of refugee status have passed and mayirgetgrough very difficult situations
in their live which may hinder their participation university education. This section
discusses some of the psychosocial factors inflngnparticipation of students of
refugee status in university education. The sectimsents and interprets the findings

from the students, university staff and the orgainans.
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4.6.1 Psychosocial factors identified by students

To find out whether students feared victimizatiord aliscrimination in the university,
they were required to respond on whether theiustatas known by their friends in the

university. Their responses are reported and dssclibelow.

The findings show that the majority of the studgiii®) represented by 75 percent have
never shared their status with any friend in thevensity. This is because students fear
victimization and discrimination that the tag oirizpa refugee carries. It should be noted
that even when some of them share their status twitin friends, it's when done when
they can't avoid it as one of the respondent saghared my status with my friend when
he accidentally saw my refugee alien card and ftbat time the news that | was a
refugee spread” asked whether he had encounteredoam of discrimination in the
university as a result of revealing his statusahswered, “No! Unless indirectly when

some students asked me to explain why we likedifighin our country”

To find out whether they feared victimization andcdimination from members of staff,
the students were asked whether there was any mewhhmiversity staff who knew

their refugee status. The findings are presentddietussed below.

The findings indicate that the majority of the stnts 70 percent have never shared their
status with any university member of staff. Thisbiscause of fear of victimization,
discrimination and exploitation as one student olese “| fear to be exploited, if these
members know about your status they will exploit oy taking advantage of your

situation.” Another student added “I would onlydikther students and members of staff
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to know me as an international student from (tlmantry) and nothing more than that,

because if they know they might keep reminding ihiags that | would like to forget.

From the findings it is therefore clear that studenf refugee status fear victimization
and discrimination in Kenya and thus would likeréonain anonymous in the university.
This makes it very difficult for the various unigéy offices like the dean of students’
office to assist them which influences their papgétion in university education. The
above finding concur with the findings of willot &istevenson (2007) who observed that
refugee students fill insecure and are fearfulveineauthorities who may be attempting to

help them

The study sought to establish whether studentsebigee status still retained bitter past
memories. When they were asked to indicate thamiap on whether they retained bitter past

memories, they responded as discussed below.

The findings indicate that a few (21percent) of shadents still retain bitter memories of
their past experiences. These are probably a fethesh who are not resilient enough.
One of them responded. “Sometimes when | remembat Whave gone through, | stop

reading! If | am asleep | scream and woke up, bezafiwhat | have withessed”

Another one adds.

“Whenever | perform poorly in the university | remeer my father who was my
encouragement and the way he was killed in the wihis clearly shows that some of
these students have bitter memories of their pgstreences concurring with MC Brien
(2005) who found out that several years later sttsgdgom war affected background still

retained stressful memories of war.
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To find out howrefugees’ past experiences affected their uniyessitdies, they were asked to

indicate how their past experiences affected thémir responses are reported below.

The findings reveal that the majority of the studdie7percent) are positively affected by
their past experiences in their university studidfiey indicated that their past
experiences encouraged them to work hard in liferder to come out of their difficult

circumstances. One of them responded, “My past rexpEes have given me coping

skills to tackle many challenges in the university”

The researcher also wanted to know whether theestsd individual vision and
determination influenced their university partidipa. Therefore the students were

required to indicate what inspired them to withdt#me challenges they encountered.

From the findings the majority (17) represented7fiypercent of the students indicated
that the desire to improve their life through edigrainspired them to withstand most of
the challenges that they faced in the universitye Gtudent responded, “Improving my
future through education inspires me to withstahdhe challenges, | want first class

honours degree in this university in order to takeparents out of the camp.”

Therefore it is clear that higher education is gyveportant service for the refugees as
they see it as a means out of their present diff@tcumstances thus the deep desire for
this very important service give them the copindliskto withstand most of the

challenges they face in the university.

4.6.2 Psychosocial factors identified by universitgtaff

When asked to explain the psychosocial factors theyght affected students of refugee

status in the university, the members of staff oesied as reported and discussed below.
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Table 4.23 Psychosocial factors identified by univsity staff

Factor Frequency Percent
Trauma 5 100
Fear and mistrust 3 60
Isolation and Loneliness 2 40
Integration and Adjustment Pressures 5 100

Table 4.23 indicates that 40 percent of the respotsdidentified isolation and loneliness
as a factor influencing participation of studentsedugee status in university education.
This is due to separation from parents, relatifresnds and the feeling of rejection. This
exerts a lot of emotional pressure on the studedtimterferes with their studies as also

observed by willot & Stevenson (2007)
4.6.3 Psychosocial factors identified by organizains

The members of organizations identified the follogvfactors reported and discussed in

table 4.24 below

Table 4.24 psychological factors identified by orgaizations

Factor Frequency Percent %
Trauma 3 100

Fear and Mistrust 2 67
Integration Pressures 3 100
Assuming Family Responsibilities 2 40
Family Separations 3 100
Uncertainty over future 1 33

60



From the findings some members of the organizat@8hgercent identified uncertainty
over future as a factor influencing participatidrstudents of refugee status in university
education. This is because students are not cestaiiheir continued learning because
their scholarship is subject to availability of fl&) they are not certain of getting jobs
because of lack of work permit and also not certdivhen they will go home. These

findings concur with the findings of Stevenson (2P0

4.7 Challenges facing the implementation of WTK undersity scholarship

programme

University education for refugees s very importaecause it will empower refugee
youths to participate in post conflict reconstraotof their county because in the spirit of
building back better and right based approach, luwg local people in the
reconstruction of their own country after war igywenportant. However there are very
few organizations willing to intervene and asseftigees access university education in

Kenya. One of them is the Windle trust Kenya whiersf university education.

Scholarships for refugees among other programmeeeftire this study sought to
understand the opinion of the respondents on thbectges facing the implementation of
the Windle trust Kenya University scholarship paogme for refugees. The findings are
presented beginning with students followed by ursitg members of staff and finally the

organizations.

4.7.1Challenges identified by students of refugee status

When students were asked whether the stipend igeded on time, they responded as
discussed below.
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The findings indicate that the majority (83perceot)the students responded that the
stipend was not delivered promptly when due esflgdiathe first quarter of the year.
When the researcher wanted to know how they suivigdering such delays, they

responded as shown in table 4.25

Table 4.25 students’ coping mechanism when stiperttklays

Coping mechanism Frequency Percent
Skipping meals 15 63
Walking 10 42
minimizing travels 8 33
Borrowing from friends 22 92
Hiring their services 14 58
Borrowing from family and relatives 10 42
Personal savings 6 25
other 1 4

Table 4.25 indicate that the majority (92perceritjhe students survived by borrowing
from friends when their stipend delayed. This mayerifere with their university

education because they are likely to be assistquebple who may lure them into crimes
or take advantage of their vulnerability. This isisk factor and they need to be guided
on how to relate with these people who finance thecause not all of them have good

intentions.

To establish other challenges facing the implentemaof the WTK university
scholarship programme, students were further redquto give their opinion on the
challenges facing the implementation of the WTKvensity scholarship programme.

Their responses are presented in table 4.26
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Table 4.26 Other challenges facing the implementain of the WTK university

scholarship programme

Challenge Frequency Percent
Slow release of documents by universities 20 83
Coordination of the Programme 8 31
Changes in prices of essential commodities andcasrv 10 43
Selection of beneficiaries 14 61
Difficulties in securing documents 16 70
Securing practical attachment 7 29
Harassment of students 10 43
Insufficient funds 17 46

Any other 9 38

From the findings in table 4.26 the majority of htedents (83percent) identified slow
release of documents like transcripts, invoices atfér administrative documents that
are required by WTK from the university as a majballenge. This is because they are
required to take their transcripts to the WTK evegynester which may not be possible

because in most cases universities give resulis foll academic year much later.
4.7.2Challenges facing WTK programme identified by univesity members of staff

The members of staff were asked to give their gpinon the challenges which they
thought faced the implementation of the WTK scheiigr programme. Their responses

are given below in table 4.27
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Table 4.27 Challenges facing WTK identified by uniersity staff

challenge Frequency Percent%
Supervision of Students 2 40
Poor links with many university departments 4 80
Identifying beneficiaries 2 40
Shortage of funds 5 100
Delays in Payment of fees 2 40
Awareness of Courses and Academic Changes 2 40

From the above findings all the members of universiaff identified shortage of funds
as the major challenge facing the implementatiorthef WTK university scholarship
programme. This is probably because of the few domalling to support university
education for refugees concurring with the findidgs Dryden-peterson (2011) who
concluded that lack of financial resources to suppigher education for refugees was as
a result of donor resistance to support univeesilycation for refugees in favour of basic

education

4.7.3 Challenges facing implementation of WTK progammes identified by

organizations

The respondents were asked to give their opinion abrallenges facing the

implementation of university scholarship programforerefugees.

The respondents identified the following challengeshown in table 4.28.
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Table4.28 Challenges facing implementation of WTKscholarships identified by

organizations

Challenge Frequency Percent %
Resettlement 3 100
Monitoring Performance 3 100
Frequent tuition fees increment 1 33
Strikes in Universities 2 67
Inadequate Funds for the Programme 3 100
Universities have different policies 1 33
Harassment of Students 1 33
Cultural Factors 1 33

Delays in Donor remittances 1 33

Table 4.28 indicate that all the respondents froendrganizations identified resettlement
to a third country as a challenge facing the im@etation of the program. This is
because resettlement is considered as a dropohe &eneficiary forfeits the scholarship.

“This is a chance wasted for another student” akeskone respondent.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1Introduction

This chapter presents the summary of the studycdhelusions drawn from the findings

of the study, recommendations based on the findingssuggestions for further research.
5.2 Summary of the study

This study sought to determine the factors infliregp@articipation of students of refugee
status in university education in Kenya and thdlehges that face the implementation of
the WTK university scholarship programme for refegeThis is because despite the
efforts put by WTK and the UNHCR to ensure thatdenis of refugee status access
university education, they do not fully participate university education when they
enrol. The objectives of the study were: To idgnt#ctors that influence participation of
refugee students in university education in Kertgagetermine socioeconomic factors
influencing participation of refugee students inivensity education in Kenya, to
establish academic background factors influenciagigpation of refugee students in
university education, to determine psychosocialtdiac influencing participation of
refugee students in university education in Kenya to identify the challenges faced in
the implementation of the WTK university scholapsirogramme for refugees as an

intervention.

Chapter two covers literature review which covesedioeconomic, past education and
psychosocial factors influencing participation @ddents of refugee status in university

education. It also covers challenges facing thelempntation of WTK university
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scholarship programme, summary of literature reyidheoretical and conceptual
framework for the study. Chapter three in this gtddals with the research methodology
used in the study. It covers the research desmyget population, sample size and
sampling procedures, research instruments, valafitthe instruments, reliability of the
instruments, data collection procedures and dafysis techniques. The study employed
case study research design in order to make detetmalysis of the issues of concern in
university education for refugees. The target patoh for the study was all the 26
undergraduate students of refugee status in Kengasersities sponsored by the Windle
trust Kenya scholarship programme as at June 20it8¢ educational officers from
WTK, UNHCR and Refugee Education Trust and sevembegs of university staff each
representing Kenyatta university, Nairobi universWasinde Muliro university, African
Nazarene university, Moi university, Jomo Kenyattaiversity of Agriculture and
technology and Egerton university. Interview scHednethod was the main tool for data
collection. The test retest method of ensuringditgliand reliability was used to make
sure that the instruments were valid and reliableen data was collected, categorized
thematically as per the objectives and each questlten coded and analyzed using

computer software called statistical software fmsial scientist (SPSS 16.0).

In chapter four data was analyzed and quantitatieéa presented in frequencies
distribution tables and percentages while someitatisak data was presented in narrative
form. The major findings of this study were thawedy; secondary school background
and trauma were major factors influencing partitgaof students of refugee status in
university education. The study concludes that idespaving been offered the

scholarship, students of refugee status still emimyu various socioeconomic,

67



psychosocial and past education background refatdrs at the university. The study
recommends that there is need for more donorsfugee education to increase their
budgetary allocations at the university level. dtsuggested that a similar study but
drawing the sample from students of refugee status have sponsored themselves or
are sponsored by other organizations can be caoigdChapter five dealt with the

summary of the study, conclusions drawn from thelifigs, recommendations and

suggestions for further research.

5.3Major findings of the Study

The major findings of the study are discussed urdeh objective below.

5.3.1 Influence of socioeconomic factors on refugestudents participation in the

university

The first objective of the study sought to identif\e socioeconomic factors influencing
participation of students of refugee status in arsity education in Kenya. The findings
reveal that majority of the students identified thbowing factors: poverty, parental or
guardian level of education, the many documentatioequired due to their status,
Cultural Factors like early marriage, police hanmaast, and adjustment into urban life.
The university members of staff identified the doling factors poverty, parental or
guardian level of education and financial relatedtdrs like high cost of university
education, high cost of housing for them as they rast allowed to live in university
hostels, high cost of medical care, changes inepriof essential commodities and
services like food and transport. The organizatiaentified the following financial

related factors: high cost of tuition and relafeds, house rent, donors reneging on
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sponsorship, payment of the higher internationak fby the refugee students, stipend
offered being not enough and inability to accessm$o They also identified the following
family background related factors: cultural faciaesettlement, poverty, the documents
required due to their status and some of them asgufamily responsibilities in the
absence of their parents or due to inability ofrtparents to perform those functions due
to the poor conditions that they live in. The fings from the study revealed that
presence of these factors negatively influencetqgieation of students of refugee status
in university education. The study revealed som¢heftechniques which students were
using to mitigate these factors. Some of thesentqales are risk factors because they can
easily lure the students into bad companies andevsitill into criminal activities which
reduces the anticipated socio benefits from unityeeslucation. The study also found out
that there were some administrative functions whach carried out in the camps
requiring their physical presence thus interfereith wiheir studies due to logistics
involved. They include the verification exercisegldhe application of movement pass

which can only be made in the camp.

5.3.2 Establishing the influence of academic backgund based factors on

participation.

The study found out that the majority of the studemere affected in the university by
the academic background based factors like: inaategianguage skills and academic
gaps due to interrupted, poor quality education ttey have gone through. These factors
were identified by all the respondents. The findingveal that some students performed
poorly in their examinations until the sponsor hadarrange for English language

bridging courses for the students concerned. Gthetents failed in university courses
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that required a lot of knowledge of English langeidige communication skills. Some
students who are in business and Mathematics detaierses indicated that they were
experiencing difficulties in some concepts req@rimathematics because mathematics
and science are not taught well in the camp ddadoof enough teachers. The findings
also reveal that a smaller number of students vamoecdirectly from Djibouti camp are
in addition to the above factors affected by thetesy of education. This is because they
do not use the Kenyan curriculum there like moghefr counterparts in Kenyan refugee
camps. For these students to be admitted in Kemgtitutions of higher learning their
certificates are equated to the Kenyan certifidatethe Kenya National Examination
Council (KNEC) with a disclaimer that KNEC is nasponsible for the authenticity of

the certificates.

5.3.3 Determining psychosocial factors influencingtudents’ participation in the

university

The findings of the study reveal that, there argclpssocial factors influencing
participation of students of refugee status in arsity education. Majority of the
students identified the following factors. Feawmftimization and discrimination because
majority of them had not shared their status witheg their friends or any university
member of staff, trauma and bitter memories assaltref past experiences because 26
percent of them still retained bitter memories ludit past experience, desire to lead an
independent and free life and uncertainty overrthgure because their sponsorship to
the next level is not guaranteed as well as empdoyrnopportunities being rare due to
lack of work permit. The findings also reveal tithe university members of staff

identified the following as psychosocial factorgeating students of refugee status in the
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university. Trauma due to their past experiences; &nd loss of trust of the member of
the university community, isolation and lonelinesgegration and adjustment pressures

in the university and urban life because majorityedugee students come from the camp;

The organizations identified the following factors;

Trauma, fear and mistrust of authorities, integratand adjustment pressures, pressure
due to family responsibilities and family separates well as uncertainty over future as

work permit is a challenge.

5.3.4 Identifying the challenges faced in the impfeentation of the WTK university

scholarship programme

The findings of the study show that the studenéntified the following as challenges
facing the implementation of WTK scholarship pragrae. Inadequate stipend and delay
in this remittance especially around Januaryyélggiirement of some documents like the
transcripts and invoices which are not releasethbyuniversities on time, coordination
of the programme, frequent changes in prices oérdid services and commodities
putting more pressure on the already not enouglersti, selection of the beneficiaries as
more qualified applicants apply for the scholarshjfficulties in getting the required
documents like pupils pass, harassment, securipyautical attachment and some donor

polices which cause delays.

The university members of staff identified the doling challenges. Supervision of
students as some of them may be doing other thvhgsh hinder their learning, failure to

involve many university departments in their woridaonly in most cases involving the
finance office, identifying beneficiaries of theogramme, shortage of funds leading to
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delays in fees payment and little awareness ofsssuand academic changes in the
university due to inadequate, structured commuinawith different departments of the

university.

The organizations identified the following challesg resettlement because it is
considered a drop out and a chance wasted for @nd#serving student, monitoring of
performance for students due to slow release om@ation transcripts and other
documents required from the university, unexpettaibn increase which may lead to
withdrawal of a donor besides the difficulties ajpkining the increase to donors who
had already drawing their budget, strikes in ursitezs which extend study period thus
interfering with their budget, different policies admission of refuge students in
different universities, harassment of students blice and other criminals, cultural
barriers hindering more women to join the programmadequate funds and delays in

donor remittances in to the programme.

5.4 Conclusions of the study

From the findings of the study it can be concludsdollows:

Despite being offered the university scholarship stoidy, students in the WTK
scholarship Programme still face financial relatbdrriers hindering their full

participation in university education because tifgesd that they receive is not enough.

Students of refugee status are charged highertifi@@sKenyan students in most public
universities in Kenya despite some of them livingkienya for over 21 years. This is
because universities register them as Internatistoaents thus charging them 20percent
more than their Kenyan counterparts. This negatigéects them in their studies.

72



Socio economic factors like poverty, parental lesfeéducation, higher cost of housing,
donor resistance to fund university education fefugees and some cultural factors

negatively influence participation of studentsefugee status in university education.

Past education background factors like academis gap to interrupted education and
inadequate language skills negatively influence ghdicipation of students of refugee

status in university education in Kenya.

Psychosocial factors like trauma, integration andjustiment pressures fear of
victimization and discrimination in the universityistrust of various authorities, and
uncertainty over future negatively influence papiation of students of refugee status in

university education in Kenya.

There are several challenges encountered in theemgmtation of the WTK scholarship
programme as an intervention assisting studentsefofgee status access university
education. Some of the challenges include shortdgands and delays in delivery to
students’ allowances caused by donor policy rel&sdes. The majority of the students
mitigate the effect of delays and the inadequacfunfls by borrowing from friends as
opposed to borrowing from family members. Then rffehould be made to guide and
counsel these students by the refugee organizatiamslp reduce any negative influence

that these people may bring to these vulnerabiegyesf youths.

The finding reveal that refugee organizations ave @ngaging universities in constant
structured communication to tackle the wider issaiéscting the refugee youths in the
university. Therefore universities should be trdads key partners not only on financial

matters but also on other areas like greater caxaarselling, helping students adjust in
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university and urban life, among others. This witeate more awareness of refugee
issues in the universities, increase the numbeadvibcates for refugee rights in the
university and create a refugee friendly environmerthe universities, which is vital for

their good performance.

Despite some officers in the universities willing assist students of refugee status,
identifying them is a challenge because the stgdieir to reveal their status. Therefore
to help them, universities should find a way oftoaipg their status in addition to their

nationalities which is the practice currently inghaniversities.

This study has proved that there are various soecio@mic, psychosocial and past
academic based factors influencing participation stdidents of refugee status in
university education in Kenya. Understanding of sthefactors is important to
stakeholders in refugee education and policy makensder to help in removing some of
them so that these students can participate fallyniversity education. The study has
also proved that there are many challenges fatiagniplementation of the Windle trust
Kenya scholarship programme for refugees as amnvartdon. Given that all these

barriers exist it's important for all stakeholdéwsvork together to end them.

5.5 Recommendations from the study

Based on the findings the study recommends theviatig:

Donors should change their policies and assist meliggee youths access university
education in Kenya as the study reveals that thegee situation in this country is not a
temporary situation. The majority of these youthsenspent between 21to 25 years as
refugees. If you compare this with the age of tlagomity which is between26 to 30, then
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one can conclude that these students have almest $ipeir entire life as refugees.
Therefore there is need for more donors to ass$isset youths access university

education.

Efforts should be made by the refugee organizatmsother stakeholders to reduce the
effects of the various financial, academic and pegocial factors hindering full
participation of students of refugee status in arsity education once they enrol because

merely attending university doesn’t mean learning.

Universities are key partners in refugee educasiod therefore should be engaged in
structured engagements by refugee organizationhiegoin tertiary education for
students of refugee status to change some of ploéizies in order to be more refugees

friendly.

Kenyan universities should charge students of edugfatus the same fees like Kenyan
students because they have not come to Kenyadasdle purpose of studying but have

been hosted by Kenyans because they have prohtetinsii country.

There is need for refugee organizations to idengifycontact person (Member of
University Staff) preferably from the office of Deaf students in every college or
campus where the students are admitted who beaalieg) as a focal person on refugee
student matters can also assist in guidance andsetimg of these students. This way

student can have a friend to confide to.

Holistic approach to refugee education is very ingodt. Therefore there is need for
refugee organizations to meet the needs of thgyeefistudents’ families by creating
opportunities for them to earn livelihood where gible because the findings reveal that
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family background related issues like poverty neght influence students’ participation

in university education despite the scholarship.

There is need for refugee organizations and, oveusities to access and intervene in
English language related challenges that the stadmay be facing due to their past

education background.

Efforts should be made by UNHCR and other refuggmamization to minimize loss of

study time of students attending to some adminiggassues that require their physical
presence in the camp like the verification exescised application of movement pass. In
case it is extremely necessary prior, special gearents should be made for the

students.

There is need to increase the number of girlsersttholarship programme.

There is need for students of refugee status to their students association, affiliate it
to the major students’ organization and create emess of the issues affecting them in
the universities. If they are not able to form divey need to identify an already existing
association or student leaders of the major stgtlassociation who can link them to the

university administration and address their isSt@® students’ perspective.

Peer coaching and pear counselling can help redogee of the challenges that face

students of refugee status in the university.

There is need for the WTK to increase the upke&pvahce offered to students in the

wake of increasing cost of living.
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5.6 Suggestions for further research

The following are suggestions for further studies:

I. A similar study can be carried out in middle legelleges offering certificates
and diplomas.
ii. A study on the effectiveness of the Windle trusivarsity scholarship
programme for students of refugee status.
iii. A similar study but drawing the sample from studeoft refugee status who
have sponsored themselves or are sponsored byatiarizations.
iv. A study can also be carried out to trace the beilaeifes of the WTK

scholarship programme and their contribution ingbeiety.
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Appendix 1: Letter of Introduction

Stanley Nkunja Arungu
University of Nairobi
P.O Box 30197
Nairobi
May 2013.

The Executive Director

Windle Trust Kenya

Dear Sir/f Madam

RE: PERMISSION TO CONDUCT RESEARCH:

| am a post graduate student at the University afdthi pursuing a Master of Education
(Education in Emergencies) degree in the departmefiducation Administration and
Planning. | am conducting research on the topiactdis influencing participation of
refugee students in university education in Kenya;case of students in WTK
scholarship programme. Kindly permit me to colldata from WTK. The information
provided will be used for academic purposes anddéetity of the respondents will not

be revealed.

Thank you.

Yours faithfully

Stanley Nkunja Arungu
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1

Appendix 2: Interview Schedule for students
(a) Which year of study are you in? 1 (), Il (I},(), IV (), other ()
(b) What is your area of specializa®io

(c) What is your age bracket in years? 15-20 )22 (), 26-30 (), 31-35(),
over 36 ().
(d) How many years have you lived as a refugee?
(e) What is your nationality?
() How long have you lived in Kenya?
(g) Have you lived in any other country(s) as aigee? Yes (), No ()
Name them.
(h) How can you describe your fluency in Englishgaage?

Very good (), good (), fair (), poor (), vergqr ()
() Apart from the first language, which other larage(s) are you fluent in?

2 (a) How did you know about the Windle Jtrenya scholarship programme?

(b) What does the scholarship cover?
(c) Is the scholarship enough?
(c) If not what other educational related expenaes not covered by the
scholarship?
(d) How do you raise the extra money?
(e) Are you aware of students of refugee statubout WTK scholarship in this
university?
(f) If yes how do they raise money for their stisfie
(9) What is your family background in terms of fntgal resources?
(h)Have your family ever asked you to share yowesid with them?
(g) How does your family background in terms ofowses affect your studies?
(h) What is your guardian background in terms afcational level?
() How does this affect your studies?
3. (@) How can you describe your secondary schg®li@ontinuous () or

disrupted schooling ()
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(b)How does this affect your studies at the ursirg?

(c)Have you ever been advised to improve your laggun the university? Yes (),
No ().

(f) How can you describe the fluency of Englishgaage of most students of refugee

status when they enrol in their first year at theversity?
Very good (), Good (), Fair (), Poor (), Verygnd ).

(HHow does language problem affect participatidnstudents of refugee status in

their studies?

(g) Have you ever attributed your poor performaiteany course to your past

educational background? Yes (), No (). xpl&in
4 (a) Does any student in this university know ofiystatus? Yes (), No ()
(b) Does any university lecturer/official knowaut your status?

(c)Do you still retain bitter memories of war?
(d)How does your past experience as a refigkeeence your university studies?
(e) Despite all the challenges what irespyou to move on?
5(a) Is the WTK financial support delivered promp#t the beginning of every
semester?
(b) If not how do you cope with the situationem there is delay?
(c) How can the way WTK monitors your prograsshe university be improved for

your benefit?
(d)What other challenges do you think face the en@ntation of the WTK university
scholarship programme for students of refugais?
6. What other challenge do you think affect youvarsity studies due to your status?
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Appendix 3: Interview Schedule with University Repesentatives.

. (@) Kindly tell me your position in this universiy

(b) How long have you worked in this university?

. (a) Are you aware of refugee students in this usig?

(b) What is the policy of this university on ref@geccess to university
education?

(c) How does this university assist refugee stugldnt access university
education?

(d)What is the university policy on admission diugee students?

. (a) What financial related barriers do you thinkugee students encounter in

this university.

(b) What family background related barriers affeefugee students in the

university?

(@) What do you think are the challenges relatedheir past education

background that refugees face in the university?

(b) How can universities try to address some aehearriers?

(&) What psychological experiences do you thinteaf participation of

refugee students in education in this university?

(b) Has any refugee student reported any form etranination in this

university?

(c) How can this university address these psychakdactors affecting

refugee students? Explain

6. (a) Are you aware of WTK university scholarshipgramme for refugees?
(b) What do you think are the challenges fat¢hrgimplementation of WTK

university scholarship programme for refugees?

Thank you for your responses and cooperation.
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Appendix 4 Interview Schedule with UNHCR/WTK/RET Representatives

1. (a) What is your position in this organization?
(b) How long have you worked in this organization?
(c) How long have you worked in Kenya?
2 (a) Are you aware of refugee students in Kenyawneausities?
3 (b) What is the policy of this organization oefugee’s access to university
education?
(b) How does this organization assist refugeesct®ss university education in
Kenya?
(c) What is the government of Kenya’s policy onugde students’ access to
university education?
(d) What are the Kenyan universities policies omiadion of refugee students?
(e) What requirements do refugee students reqairadmission?
() Are there targeted programmes to assist refiggedents in any university?

Explain?

4 (a) What financial related factors do you thiniteet refugee students in

universities?

(b)What family background related factors do yomkhaffect refugee students in
the university?

(c) Do refugee students share with this organinaiome of these problems?
Explain.

(d) How do you as an organization try to addressesof these factors?

(e) How else can these factors be addressed byotigignization or other

stakeholders?

5 (a) What do you think are the challenges thatigeé¢ students face in the
university due to their past education background?

(b) How do you as an organization address somieesktchallenges?
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6 (a) what psychological experiencesyda think may affect refugees in the

university?

(b) Do refugees share some of these experienchghistorganization? Explain.
(c) Has any refugee students reported any formigafrichination in university?
Explain
(d) Does this organization have a way of addresggyghosocial factors affecting
refugee students? Explain.
(e) How else can this organization and other stalkielhs address these
psychosocial factors?
(6) (a) Are you aware of WTK university scholarsfop refugees?

(b)What challenges do you think face the enmntation of the WTK
university scholarship programme for refugees?

Thank you.
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Appendix v: Research Authorization

REPUBLIC OF KENYA

NATIONAL COUNCIL F

20-2213471, 2241349, 254- 020-2673550 P.0. Box 30623-00100
787 , 0735 404 245 NAIROBI-KENYA
2215 Website: www.ncst.go.ke

Telephone:
WMobiie: 0713
Fa: 254-020-

= 4
When mnlvl g please quote
fic

secretary@

T/RCD/14/013/837 pate: 28" May 2013

RE: RESEARCH AUTHORIZATION

Following your application dated 14" May, 2013 for authority to carry out
research on “Factors infiuencing parficipaiion of f refugee siudents in University
Fdcation: A case of stu !mtc _in the Wmdle Trust I(enyz Scholnrvlnp
}"mgmmmc. % I

undertake research in

pon to the Viee Chanceilors of Seiecied 1 Universities and
'a before embarking on the res earch project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

\l\\ \)\\ ki\&_‘_\ \}\ (‘\ »ﬁ

. e
DR, M. K. RUGUTT, PhD, HSC.

DEPUTY COUN CIL SECRETARY

Copy to:
['he Vice Chancellor
Selected University

“ihe Mational Conncil for Science and Techmology is “ommitted (u the Pramotion of Science andd
Tachnology for Natic onal Development”
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