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AB3TU.QT

The study explores factors that iaflusncs 
teaching success or teaching effectiveness la 
Kenya* It Is argued th t the toucher's role 
in the education*! process Is not only the 
concern of his fellow educators but also that 
of the public* The issue often beoonoe 
controversial and even sensitive when pupil 
performance la crucial national examinations 
is examined* The failure of pupils to perform 
well on examinations end even a display of 
undesirable behaviour in public is always blamed 
on the teacher* Better performance on the 
examinations and good behaviour on the port of 
the pupils contrawlse are features that ere 
oredited to the teueber*

These factors bring in the Issue of 'good9 

end 'bad' t*aehers9 'effective' and 'ineffective 
teachers 'coupetent' and 'inoomptent' teachers9 

'successful' and 'unsuccessful' teachers and 
whatever teres that one finds convenient to apply 
What la important is that whichever terms 
educ tors and the public use in fudging teaching 
performance9 relatively little reliable 
information is available regarding its nature



changing dynamics of the modern classroom 
and problems relating to the status of their 
profession that adversely affect their 
performance*

With these limitations an attempt is made 
in the study to define an effective teacher in 
terms of his perfoimance in the pre-service 
teacher education courses* his ability to 
change pupil classroom behaviour through the 
pupil gain-score and how the teacher is rated 
on the rating scale* Various independent 
variables are marshalled to test their relationship 
with teaching effectiveness* These covered the 
teachers soeio-eoonoaie background* pre-service 
school factors* teachers' college factors and 
fisld factors*

It is pointed out in the review of 
literature that many studies particularly in 
the developed countries exists in which 
intensive researches have already been 
carried out in the field of 'teaching 
effectiveness'* but few have yielded reliable 
information* In the developing countries 
many of the conclusions made in this area 
have been baaed on generalisations that



xxiii

Proceeding to the major part of the study, 
an analysis is made of the procedure through 
which teachers in the sample were recruited*
Zt is concluded that in a majority of secondary 
schools in the Itepublic, there is inadequate
information regarding career opportunities for

and
secondary school leaverSf/hence secondary school* 
leavers have no clear information of job 
opportunities and the kind of qualifications 
required for job placement* Zt ia also seen that 
judged by the sample of teachers in the study, a 
majority of secondary echool*leavers usually 
aspire to join other professions or secondary 
school teaching and only land into primary 
teaching after fad ling to be absorbed in other 
professions* A related factor and which affects 
the teaching profession adversely is that 
comparing with secondary sohoo 1 -leavers who join 
other professions, those who are recruited into 
the teaching profession are those who are lees 
successful on the EACE examination*

An examination is further made on the 
organisation of teacher preparation courses in

are not based on empirical studies, and on the
whole the field has not been fully explored*
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primary teachers' colleges as they affect 
the quality of teachers they produce* It is 
concluded that academic and professional 
courses in the colleges are hapharzardly 
organised and are not very much related to the 
student-teachers' careers as future primary 
teachers* The assessment of student teachers 
in the colltges, particularly on the teaching 
praotice is generally unreliable*

In the analysis of data, three important 
statistical tools are applied* First was the 
use of SCAB computer programme that yielded 
simple means* To test variables that appeared 
significant on the analysis of simple means, 
a cross-tabulation of means on the same programme 
was used to yield more information regarding 
relationships between the significant variable*
An XDS3 computer programme was further applied 
to test relationships between the various 
variables and their predictive effect* This 
programme provided the estimate regression 
coefficient, the standard trior of the regression 
coefficient, the student's t statistic, partial 
correlations, coefficient of the dependent variable 
and the multiple correlations*



XXV

In exam ining college performance on the 
basis of simple—means and cross—tabulation of 
means and the regression analysis, the most 
powerful factor reflected in teachers' 
performance is the type of division obtained 
on the EACE examination and related to it is 
the teacher grade i.e. whether he is a PI or 
P2. This is further supported by the statistical 
analysis of the pupil-gain score and the ratings 
on the rating scale. Another important variable 
that is important in predicting teaching 
effectiveness appears to be the location of school 
in which the teacher is teaching, i.e. whether 
the school is rural or urban. Though in some 
cnees personal factors like sex, age, religion, 
fathers' and mothers' educational and economic backgrou 
factors show some scattered relationship with 
teaching success, these do not appear constant.
This too applied to teachers' school background 
factors and college factors like| pre-service 
teaching experience, the type of colleges 
attended and external examination in preparation.
It is therefore recommended that^ifnistry of 
Education continues with its current policies 
of using achievement on the EACE as an important 
criterion for recruiting teachers for primary



school teaching for as long as the system of 
education is going to remain examination • 
oriented* This, however, should be 
supplemented with other selection procedures 
like interviews to recruit student teaohers 
with the right attitudes and aptitude for 
teaching.



CHAPTER ONE

1ATUUE OF THE STUDY

STATaH 1JT 01' PriCBL i .

The teaching profession is an occupation in 
which ernes performance is not onij the concern oX 
his fellow educators but also of those in other 
professions and the public at largo. It is not 
uncommon for the parents to unleash their 
indignation against teachers' inefficiency when 
children fail an examination like the Certificate 
of Primary Education (C.P.E.). One parent whose 
son had not been selected for Form I in January 1973 
remarked to ne in an oral interview that;

'These days primary school teachers do not 
teach properly. They spent most of their 
tine doing private reading or drinking or 
supervising their own private business. They 
seem to forget that we pay fees to enable then 
to earn their salaries in order that they 
teach our pupils. Many forget that these 
pupils' future and that of their families, 
dependson their success on an examination like 
the C.P.E.*

These kind of sentiments are often shared by officials 
in the educational circles. The Beecher Report of 
19^9 observed}

'the lack of trained staff throu hout the 
school and the poor quality of what trained 
staff there was, had combined to impose in
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schools a mediocre level of performance*
The great mass of those who completed 
standard ¥v tested in an examination, 
achieved results so closely alike that 
proper selection for admission to the 
secondary schools was almost impossible. '1

The Kenya Education Commission Report of 196% 
remarked that 'unless steps were taken to iqpgrads 
the proportionately high numbers of P3 teachers 
(Primary School Leavers) , these would continue to

pdetermine the standards of the primary school*'
As selection procedures for secondary school got 
stiffer the more Is the mature of the teachers in 
the primary school system and their teaching 
questioned*^

It is not only pupil performance in the 
examinations that often throws the teachers' job 
in doubt* Occasionally when pupils expose seme 
undesirable behaviour outside the school compound, 
questions that are comuonly asked are, 'where do 
these pupils learn and who are their teachers?' 
little or nothing is said about their parents*

These and other related questions bring in 
the index of having to classify teachers into 
'good* and 'bad* teachers, 'effective* and 
'ineffective* teachers, 'competent' and'incompetent'



3
teachers* 'successful' and 'unsuccessful' 
teacherst and many other terns that are conveni
ently used. Indeed teachers* level of performance 
is an issue that has been raised world over Is 
usually accentuated by educational researchers 
who have tried to evaluate teachers' oharacteriati-

4cs that contribute to their pupil achievement.

It seems reasonable to assume that successful 
or affective teachers are those who are skilful in
developing understanding of the world in which nan 
lives* insightful with respect to the ways and means 
of stimulating intellectual appetites* and oapabls 
of patience* understanding* and sincere feelings 
for others which nay pave the way for an enlightened 
and productive society. Poor teaching* contrawise 
would seen to be a significant cou&butor of its 
unfortunate share to the perpetuation of ignorance* 
misunderstanding* and intellectual stagnation.^

It would appear generally as if the lay public 
and professional educators agree that the 'success' 
of an education programme is determined to a largo 
extent by teaching.** The identification of qualified 
and able teaching staff* therefore constitutes one 
of the nost Important of all educational concerns, 
dence* obtaining capable teachers is an intrinsic 
interest and obligation of the primary educational
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system in Kenya. If competent teachers can be 
obtained, the likelihood of attaining desirable 
educational outcomes is substantial* It is 
pointed out that schools nay have excellent 
material resources in the form of equipment, 
buildings and textbooks, and although curricula 
may be appropriately adopted to community 
requirements, if ths teachers are misfits or are 
indifferent to their responsibilities, the whole 
programme is likely to be ineffective and largely 
wasted*

The focal importance of the teacher is Indeed 
not new to educational thinking* but despite the 
recognition and lip-service accorded to 'effective 
teaching', relatively little reliable information 
is available regarding its mature and the oharaetexw 
istice which contribute to it* 'What constitutes 
effective teaching?* is a provocative and recurring 
question* Unfortunately, no universally acceptable 
definitive answers have been or can be given to 
this complex question*

Am discussed above, it may be said that teaching 
is effective to the extent that the teacher acts in 
ways that are favourable to the development of basic 
skills, understanding, work habits, desirable 
attitudes,value Jsdgsnests end adequate personal



5
adjustment of the pupils* Alt even such *n 
operational definition is very general awl abstract 
and la not easily translatable into terms relating 
to specific tee.ch.er behaviours*

Undoubtedly there have been both good 
poor teachers since the beginning of nan's social 
life* Soate of the really notable teachers like 
Socrates and Plato have been immortalised by 
history; and the number of competent teachers in 
the schools today probably is sizeable* nut little 
definitive work has been done to define what cakes the 
affective*

Granted that parents and nest educators do 
have some idea of what constitutes effective teaching j 
the conceptualisations, however, are usually vague 
and far removed from specific observable behaviours 
cf teachers* Frequently the ideas are highly 
individualized with very little agreement existing 
among different persons even with regard to such 
hazy abstractions*

Educators seen to be in wide disagreement 
with respect to factors contributing to effective 
teaching* Those associated with certifying teachers 
like the Inspectorate and the Institute of Education 
in Kenya believe good teaching to be a result of 
the teacher*8 training in a certain college or
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possess a good academic background. Little
surprising that teachers* academic background
features highly in the recruitment of teachers.
Sons believe it to be a natter of the teacher's
•dynamic personality' which is diversely defined.
And some are convinced it is revealed in the
discipline the teacher is able to maintain in the 

7classroom. '

Disagreement and ambiguity with respect to 
the description of effective teaching are to be 
expected* and cannot be entirely avoided* because 
effective teaching undoubtedly is s relative matter. 
A person's concept of an 'effective* teacher would 
seem to depend first on his cultural background* his 
past experience and the value attitudes he has comm 
to accept and second* on the aspect of teaching 
which may be foremost in his consideration at any 
given time.6

Answers to the question* 'What is an affective 
teacher like?' also may vary to a degree with the 
particular kind of teacher one chooses to consider. 
One might hypothesise that eves if it were possible 
to agree upon a generalized definition of effective 
teaching which would be acceptable to a number of 
different cults al backgrounds* and if one's 
thinking could be objectified to the point where
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effective teaching could be described on a 
factual basis, affective teachers of different 
grades and different subject natters still night 
▼ary considerably in personal «wri social 
characteristics and in various domains of 
classroom behaviour*

One very important reason way effective or 
ineffective teachers cannot be described with any 
assurance is the wide variation that exists in 
tnaks performed by teachers and in value concepts 
of what constitutes desirable teaching objectives* 
Btill another condition contributes to the 
existing confusion in the understanding and 
description of effective teaching* The validity 
of various assumptions and opinions regarding 
teaching cannot be readily studied because there 
is so little understanding and no adequate 
descriptions, or seasonss of general classes of 
behaviours and personal qualities which characterise 
teachers* Adequate descriptions of major teacher 
characteristics which sight provide a basis of 
studying the relationships of teacher behaviour to 
the varying objectives of teaching and concepts of 
teaching have not been developed*

Constraints to teaching effectiveness

Even if an objectively designed instrument
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were available to measure prisary teaching 
effectiveness with b o m  asount of precision, there 
are a n u n b r  of constraints that would nake it 
difficult to put such an instrument in operation 
effectively. Zt is noted that within a given 
teaching situation there are usually numerous 
activities which oust take place in a United amount 
of tine. Jackson points out that 'an elementary 
school teacher engages in as many as a thousand 
interpersonal interchanges each day. Shore are in 
addition a number of activities that have to take 
place within numerous students in a United amount 
of tine in the elementary classroom* Some kind of 
injustice therefore is done to the primary teacher 
to judge him pupils' achievement in isolation of 
some of the multitude of activities he engages in.

The curriculum to which primary teachers and 
their pupils are exposed in Kenya, is the standardi
sed one handed down from central planning agencies 
based largely in the urban areas. Zt is usually 
assumed that what will work in one setting will 
automatically work in another. The following 
comments which were made by a teacher in India have 
relevant implications to the Kenya situation.

•I told ay students that 1 did not know who
sent our curriculum and they did not know why
they were to study my subject but that they
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just had to study and I had to teach* For 
ten jeara I was there end no one once 
consulted me about my teaching* I was just 
handed the curriculum and told to teach it* *10

Schools do not generally take into account the 
social environments from which children come* It 
is not considered that the social settings of haste 
and class importantly shape the cognitive and 
conceptual patterns that the child brings to school* 
Children come to school with a store of knowledge 
and with well - developed styles of learning* It is 
observed that this kind of curriculum is bound to 
lead to high rates of failure on standardised 
materials and depresses the learning climate in the 
class room and creates mutual distrust a ong teachers 
and students* The teachers cone to perceive that 
children with lowly backgrounds are so lacking in 
culture that they cannot achieve academically* The 
children ere apt to regard the teacher and his 
subject natter as foreign and hence legitimate targets 
for indifference and even hostility* Such destructive 
emotions absorb energies which would otherwise be 
available for learning*^

Coupled with this problem of the curriculum 
that appears alien is the factor of the rapidly 
changing dynamics of the m o d e m  classroom* As 
Rargaret Head points out|
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'Teachers who have sever heard of a radio 
until they were grown up have to cope with 
children who have never known a world without 
television* Teachers who struggled in their 
childhood with a buttonhook find it difficult 
to describe a buttonhook to a child bred up 
among zipper* to whom are to be breached bj 
sipping then open rather than ^umblingly 
feeling for mysterious buttons —  the 
children when we bear, rear and teach are 
not only unknown to us and uni,Ike any 
children there have been la the world before, 
but also their degree of unlikeness itself 
alters fron year to year* *12

These reaarks made in relation to the American 
Society have sone bearing on the Kenya teacher today* 
The primary teacher is continually facing core 
heterogeneous classes than perhaps his counterparts 
a decade ago*

The primary teachers' task is made more 
difficult when he has to face a large and unruly 
class which he cannot control* In a large class, it 
is easy for the herd instinct to become dominant* 
Children are then capable of acting in a way in 
which they would never have dome as individuals* To 
combat this rowdiness the teacher often adopts a 
false identify, assumes a cloak of power and 
authority in order to mask his true personality*
No possible good can came of falsehood* Anxiety 
can destroy the possibility of learning* It has its 
own dynamics and when those become ;he dynamic of the 
classroom, the purposes of education are not well 
served* An Indian teacher reflecting on the problem
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of crowdedneas states;

•As teachers we are conscientiously trying 
to educate everybody, but how can we do it 
with allrOf then? How can you handle in 
one room all these children of such 
different abilities end backgrounds? It 
used to be that we bad to select groups and 
the teacher could maintain standards. Now 
just anyone cones. They aren't interested 
in learning. Wouldn't it be better to use 
our meagre resources on those few who are 
In s position to profit in what we have to 
teach? '1 3

This situation is continually overwhelming the Kenya 
primary teacher with the recent Presidential 
Announcement of Free Primary Education from class 
one to four.

Some of theee classroom dynamics are intensi
fied by Kenya's examination oriented system, ihere 
Is alwsys the esqpeotation of producing demonstrable 
results - a high production of passes even If this 
most be achieved by using rote learning methods in 
preference to more substantial binds of education. 
This is characterised by the dominant use of the 
Indian published examination - oriented books for 
drilling instead of the officially recommended 
books. Primary schools have had to use these books 
not, so largely, because they appear up to date, 
since they are continually revised to include all 
the past Uertificate of Primary Education questions, 
but because primary schools are frequently attacked
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by parents and administrators for not doing their 
job wall enough or in the right way if many pupils 
do not enter high school. The All Indian Council 
discussing a similar problem observes that 'the 
affect of examinations on teaching is apparent 
where major decisions are based primarily on 
examination performance of students. An Indian 
teacher is usually under great pressures from students 
parents and even educational administrators to 
prepare the student for the type of the official 
achievement exarination to be given.

Apart from the classroom dynamics, there is 
the constraint of the social status of the primary 
school teacher. Sines the times of the ancient 
Greeks and Homans the teaching profession has remained 
a humble, and despised occupation. l‘he primary 
teacher among the ancient Greeks was a man who had 
gone down in the world, a political exile, a wanderer 
without land of his own whom poverty had reduced to
teaching t

•He's either dead or else he's teaching 
somewhere' some wag says about someone who was 
v missing.^

This contempt of the teacher stemmed from the 
fact that teaching was a poorly paid job and it was 
a profession that required no special qualifications.
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This situation has hardly changed even^/the so— 
called developed countries. Belok la his study 
of AO student teachers at the Arizona State 
University in the U.S.A. about peoples* perceptions 
about the teaching profession, reports 70% 
unfavourable peer-group reactions about the 
teaching profession. The following reactions 
were typical;

'You look like a teacher.'
•You're sick-.'
•The boys just laugh and say that I an really 
out for mj Mrs. degree ; '
•fly friends were surprised at the idea just 
is'nt for me, but, I keep disagreeing with 
then.'
•Frankly when I told some of friends that I 
intend, d to boeone a teacher, I gathered they 
didn't think very highly of ns. 
frost of then are majoring in such things as 
engineering, accounting, foreign languages 
and business. They all had the game thinr 
to say about teaching. They stated that if 
for any reason they were to fail, they could 
always fall back to teaching. that which they 
failed. All that indicated that I was taking 
an easy major. I don't think so. Lay be 
I'm dumb huh?*16

Primary teachers in Kenya perhaps find tkaaselves 
in no different position in relation to their 
classroom behaviour. Thorndike and Hagen in their 
study of the charactei’istics of men who remained 
in or left teaching concluded that 'teachers are 
conscious of lack of respect as a source of
dissatisfaction with teaching. * The study furtherthat
points out^the major sources of dissatisfaction
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and frustration of those still in teaching ?s being 
low salary, school eonaunity interference, discipli
nary problems, difficulty in working with principals 
or supervisors, lack of opportunity for promotion 
and lack of intellectual stimulation. The teachers 
interviewed explained that the role of the teacher 
is less respected than it has been in the first

These constraints make it nonsense to talk 
about a teacher*s goodness or effectiveness. Any 
objective instrument to measure effectiveness will 
have to cone to terns with all these factors*

It is not being suggested that this study 
will provide solutions to some of the limitations 
discussed above* What is, however, important to 
note is that no single instrument designed to 
measure teaching success in a given country or 
situation can bo replicated for use elsewhere* 
Perhaps Hyan presents an objective approach to this 
problem whan he argues that

•What is important in understanding problems 
of teacher effectiveness is to map out certain 
patterns of teacher characteristics and a 
specified criteria of the concept of teacher 
effectiveness that needs to be considered*
This makes it possible to Judge how well 
specified patterns of teacher characteristics 
conform with a selected set of educational 
objectives* This makes it convenient to 
identify teachers who demonstrate these 
characteristics to a considerable degree* It 
should be possible to study the relation of 
such patterns to various conditions of teaching, 
teacher training, home background and the 
like*'18
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For the purpose of this study an 

'effectIt s  teacher* is

One who has demonstrated high teaching 
ability during the pre-service course i.e. 
has scored a good teaching grade or nark 
well above the average during the teaching 
practice, demonstrated a good understanding 
of educational principles, thus scored a 
high nark above average in the education and 
method paper during the pre-service course 
and in academic subjects*

)
able to neks an out standing change of pupils' 
learning behaviour in the subject natter he 
tsaohea through the pupil gain score.

)
who displays desirable behaviour that would 
amfcanre learning, i.e. have good pupil 
relationship, has well planned and organised 
lessons, presents subject natter systematica
lly and has positive professional factors*

This definition of teaching effectiveness has 
sons obvious limitations. Teaching effectiveness 
is actually a social behaviour which implies that 
in addition to the teacher, there mast be learners 
or pupils who are in communication with the teacher 
and with each other and who presumably are influenced 
by the behaviour of the teacher* It should also be 
noted that the relation between the teacher's 
behaviour and pupils* behaviour may be of a 
reciprocal nature} mot only do teachers effect pupil 
behaviour, hut pupils may influence teachers* 
behaviour as well* This raises questions that this 
study has little success in answering; relative to 
what aspect of teacher behaviour actually do influence 
the behaviour of learners and how does it operate to
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produce their effects? These are issues that 
would merit another study.

TEE VABIABLES

Qm the basis of the above general definition 
of vdxat constitutes effective teaching, this study 
sets to explore primary teachers* characteristics 
that influence, teaching effectiveness. This 
entails examining teachers' characteristics like 
intellectual background, social factors professional 
factors and other related factors that affect their 
performance in the pre-service course, their ability 
to change pupil learning behaviour and their ability 
to demonstrate desirable behaviour that would enhance 
pupil learning. These factors lead to a consideration 
of Dependent and Independent variables.

Dependent Variables

These will include i-
Tsachers* performance on the Education and 
Method leper and in academic subjects.
The Teaching Practice Overall Grade,
Pupil Gain Score,
Bating of Teachers by the headmaster, the 
educational inspectors or advisors and by 
the researchers.
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Independent Variables

The study examines a wide variety of teacher 
characteristics and background factors that could 
have some influence on teaching success. The 
factors to he examined will be as follows t

Achievement on the East African Certificate 
of Education (E.A.C.E.)

Division I 
Division II 
Division III 
E.A.C.E Pass 
Fail

The type of school that the teacher attended

High Cost School 
Medium Cost School 
Low Cost School

Preference for further educations whether 
wanted to continue with higher education

Job aspiration while still at school 
Primary School teaching 
Secondary school teaching 
Other Career

Pre-service Teaching Experience 
Primary Teachers' College that the teacher 
attended, e.g. Siriba, Xagumo, Eregi, Kaimosi, 
Thogoto,etc.
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Oracle of Teacher
Grade Z (FI) teacher 
Grade IX (P2) teacher

Xn-servioe job aspirations, that is whether 
or not the teacher wishes to remain in the 
teaching profession*

The type of examination the teacher might 
be preparing*

i

The type of school the teacher is teaohing 
in* That is whether it is a rural school or 
an urban school*

Teachers' sex*
Hale or female

Parents' educational background, whether the 
parents attended school and to what level or 
standard?

Parents' occupation

whether the parents are self-employed or 
whether they are employed in some kind 
of Job*

Religion

Catholic
Protestant *-
Itusllas*
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Teachers* Age*

Indeed many other iaportant variables can
be marshalled to determine their influence on
teaching effectiveness, but it is not possibls
in a limited study of this nature to undertake
that kind of exercise* Even with this
selected small number of variables, one would
tend to be quite cautious about the conclusions
the study might amerce with, since as already
pointed out, it is difficult to control for
such factors as pupils* educational and social
backgrounds, the curriculum, the status of the
teaching profession and many other related factors*
The merit of a limited study such as this is that

it
s few variables are singled out to mske/possibls 
to undertake a research of a complex subject*
It is hoped that another research centring on 
other variables would complement the findings 
of this study*
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Figure I gxuam&ritiea the Independent and 
Dependent Variables that are to be related in 
this study.

ImUpudent Jependent Variables

Achievement |
Type of School atttinV.-.d

Preference for further education

Job aspiration when at school 

Pre-service Teaching Experience |

Primary Teachers' College

Grade of Teacher

Type of rhcanination in 
preparation

EDUCATION
METHOD,
ACADEMIC
SUBJECTS,

ard

t e a c h i n g
PRACTICE

GAIN
SCOBS

Future Job aspiration

Type of sohool, rural 
or urban

Parents Educational 
Backgrounds

Parents* Occupation

Sex of TeaoherwTj
Religion

Teachers
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rationale regarding the Independent
Variable*

The above Independent variables were not 
arbitrarily selected.. First their application 
is relevant to researches or this nature that 
have already been undertaken in areas or education. 
•Secondly their selection was important to assess 
generalisations that are aade or assumed about 
their Influence on effective teaching by 
educationists ns veil as noxobers of the public.

teachers* sex differencei

The subject of differences between the sexes 
is one of permanent interest both to research 
workers and the general public. A number of reasons 
can be advanced for this interest. One is that the 
organisation of society requires that sen and women
play some what different roles, and It is desirable

\

that the shaping of these roles be based cm dependable 
knowledge about masculine and feminine characteristics. 
For instance in the designing of the school system, 
decisions about aspects like co-education have to 
be mads. The seeond source of continuing Interest 
in sex differences is the desire to promote better 
relationships between the sexes. If the family is 
to oontinue as a basic social institution **»*< if men 
and women are to work in harmony la *11 complex
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undertakings! it is important th* t the social 
needs and abilities of ths two sexes be

I Qunderstood. *

Pertinent with the teaching career, there 
are issues like differences in Bale and female 
intelligence which have as yet to be solvedj yet 
in terns of educational achievement tests, sax 
differences is not an inportant factor. Researchers 
in special ability tests have shown feminine 
superiority on verbal fluency (though not on 
vocabulary or verbal comprehension) manual 
dexterity and rote memory. They have also shown 
masculine superiority on spatial relationships, 
problem solving and mechanical aptitudes. 20 la 
personality studies there has been consistent 
evidence sf male aggressiveness, while females have 
shown emotional Instability, affectionate and 
tenderness! characteristics that are often associated 
with women. In this respect one would tend to assume 
e reflection of these charset eristics in their 
school performance.

Zt is, however, unfortunate that not many 
intensive researches have been undertaken even in 
the so-called developed countries to establish 
differences or similarities in teaching behaviour.
One of the pioneers in this area was K. Wicknan2* 
and since then several studies have been undertaken
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to support or reject Vickman's findings* The
nost intensive was that by J*E* ftorsh and ii*M*

22Flenderleith* These two reported that 
'elementary school teachers and women teachers 
in particular were more severe in the hjmrii itig 
behaviour problems than Bale teachers** In a 
related study, T. Jr-ersona2^ notes the effects of 
sex roles* He observes that 'the largely female 
primary school teaching cadre allow an extension 
of the diffuse solidarity of parent - child 
relations into the olassroom*' He notes thot such 
effects become more muted in later school grades 
as the curriculum becomes more complex and 
performance demands more specialised and 
stringent knowledge*

Age is an important variable that is 
commonly usrd in many educational res -arches*

ph
J. Havinghuret notes that *older persons are 

able to function efficiently through their stored- 
<9 experience and knowledge in spite of their less of 
physical strength and skill* What the older 
person accomplishes is determined by his self 
concept, hie aspirations and by the society around 
him which encourages him in certain activities and 
discourages him in others*' £*A« Jerome*^ has
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demons rated that 'the performance of people 
in situations where they need to learn is 
poor in older people than in younger ones*
Creativity is also known to decline with age*
The data on the relation of intelligence test- 
scores to age show decreases with age in scores 
on tests that require speed and perception, while 
tests which allow aecusmlated experience such as 
vocabulary show increasing scores with age•' ̂

Many of the researches on teaching end age 
have largely focused an the students rather than 
teachers* Of particular importance have been 
those on a teacher's characteristics that f.ain 
hi* the positive sentiments of the learners*
These attributes centre after the early school 
grades especially on aspects of content 
competence, the degree to which the teacher is 
a master of his subject matter and particularly 
how they affect learners'respect for the teacher*
Age is among the characteristics that would

.. 2 
contribute to a learner's sentiments* C*JE. Bidwell
focused on student age and that of the teacher and
the school grade level and the complexity and
apecialisatlon of the school curriculum* Ha noted
that the older the student body, the more salient
vili be the sentiment of respect while the teacher's
age in itself will be less likely to foster respect*
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Older students as they become mors sophisticated 
and critical also may be less likely than the 
younger ones to respect the teacher by virtue of 
his office or age* The more complex the 
curriculum and the more advanced its content* 
the mors central to respect in the teacherb 
mastery of his subject matter* This phenomenon 
la partly expected because the students have 
become a knowledgeable audience* partly because 
the specialised and rigorous demands of the 
curriculum and students tend to reduce the 
salience of other teacher's social identities* 
From these considerations it follows that the 
lower the school grade* the younger the students 
the more elementary the curriculum or the less 
specialised the content taught* the greater the 
likelihood that any teacher will have substantial 
personal influence on students moral commitments*

The use of religion as a variable in 
©omparative studies in education has not 
attracted many studies partly because of the 
increasing trend to make schools public and 
generally it is a very sensitive area* One of 
the rare studies was that of a* a* itamaey28 in 
Milch he studied undergraduate academic
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performance and arrived at a conclusion that 
'differences in academic performance were 
strongly related to, among other things, 
religions affiliation and region of residence.'
X* Miller^ pointed out that ' socio-economic 
status of students families was not so salient 
a determinant of certain attitudes as were 
ethnlo and religious factors.* J • L. Lehmann^ 
pointed out that 'first year college students from 
parochial high schools mostly Catholic, were more 
authoritarian and dogmatic in their thinking than 
those from public or other private schools.*

Socio-economic factors.

This has been a very important variable 
in many educational researches. Until recently 
many of the investigations into the patterns 
associated with educational attainment in Africa 
have closely paralleled findings from the so-called 
developed countries. Children of better educated 
parents are said to performJtotter academically 
on the national selection examinations. The most 
exercised with this view has been Philip Foster 
in his study in Ghana.^ A related study was 
undertaken by him and RemL Clignet In nnd
Ivory Coast.^ Others have included Arnold 
Anderson, Mary Jean Bowman and Jerry B. Olson in 
Kenya^ and Janice Currie in Uganda.^
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Indeed ample evidence exists frost 
industrial societies which would lead one to 
suspect that children of lower socio-economic 
backgrounds might perform less well on tests 
of academic achievement. The variables included 
in studies of this nature are sore consistently 
correlated with test performance than any other 
•due tional measure.

Evidence from the leas industrialized 
societies, however appear equivocal. M. £• Bacchus^ 
finds that among a self selected group Guyana 
children sitting for an examination to allocate 
secondary school places, children of white-collar 
workers receive almost double their "share" while 
children of farmers or manual labourers receive 
less than half. H. K. Hanley^ in his study in 
J amaica finds that although pupils from the lower 
occupational backgrounds perform poorly they 
perform worse on l.^» tests and tests of verbal 
ability than they do in Mathematics* Jonathan 
Silvey^ in a Uganda study, reports a narked 
tendency for sons of high socio-economic parents 
to perform better on test of mental alertness, 
though ha later assorted that parental education 
was not related to scholastic achievement 
performance in any meaningful way. Currie reports 
an almost random correlation between parental
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aocio i t e o n d c  status and Uganda secondary school
performance in the years 195** 1959 and 196*.

higherKurphree reporting iron Zimbabwe finds ̂performance 
from children of illiterate homes than from the 
children of the sore privileged, dome random 
correlations have been reported from Kenya both 
at secondary and the primary levels. Alexander and 
Sissons go so far as to surest that *the influence 
of socio-economic status on academic achievement 
aay be smaller in the lesser developed. 
societies. '^ 8 Stephen P. Heynemann^ concludes that 
•there is no relationship between any of the measures 
of child's socio-economic background and his total 
academic achievement score on the national Primary 
Learning deamination in Uganda. • The correlation 
between academic achievement and paternal education 
attainment was only .07$ between achievement and 
maternal attainment .02; with the number of m o d e m  
possessions reported in each pupil's homo only 
•03t with paternal occupation only .06. It is 
concluded that 'the fact that a child comes from a 
privileged background in which his parents have 
received more formal education, on which his 
father has a better paying more secure income ... 
does not necessarily mean that a child will score 
better on a test of academic achievement.' Family 
socic - economic background is to be applied in this
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study to gauge whether or not it has any impact*

Teaching Laroerionce;

It is a common assumption that teaching 
experience is an important factor in teaching 
effectiveness* The longer the period of teaching 
the more efficient the teacher is expected to be*
It is perhaps on this kind of assumption that 
the Kenya Ministry of education now insists on 
pre-service teaching experience as a pre-requisite 
for entry to primary teachers' colleges* It has 
been, however, a factor extensively used in 
educational researches* This has been particularly 
so in the United States* host of the studies have, 
however, failed to yield very concrete information 
on whether or not teaching experience is an important 
factor in predicting teaching behaviour* For 
instance H* D* Bowers and Bober S* Boar410 failed 
to identify relationship between change in teachers' 
or pupils' behaviour and training programme though 
they noted that the best adjusted teachers became 
■ere effective following training, but the less 
well adjusted teachers became less effective*
£* £* Hawkins and S* Stoops^ concluded that 
'training and years of experience appear to have 
no significant advantage or disadvantage over either 
formal or informal evaluation for measuring teacher 
competence* •
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small or Large Teachers' Colleges

A  number of reasons have been advanced on 
whether or not teachers' colleges should be 
small or large* It has often been stated that 
small colleges have the following advantages:

(1 ) Small colleges offer greater opportunities 
for individual tuition and close personal 
contact. These are easier to arrange.

(ii) Teaching practice is easier to arrange for 
s small nuaber of Btudents.

(iii) Teachers who need teaching practice in the 
lower classes of the primary school could 
be given in their vernacular.

(iv) Teachers who know their tribal traditions 
can be trained to teach in their own 
regions and this can more easily foster 
the Idea of adaptation.

Against these advantages small colleges are said 
to suffer very serious disadvantages. These are:

(1) The contacts of the student are with a 
very limited number of adult ninds.

(ii) Teacher education calls for specialist
knowledge of child development* teaching 
method!* school management and organization



as well as the various subject disciplines 
and any centres with a staff of less than 
five* as the ease with the snail colleges 9 

would be unable to provide a balanced 
curriculum. Ideally the staff should ba 
in the region of 15-20. which obviously 
necessitates a large college*

(iii) Most of the snail colleges do not afford 
a large library of general and professional 
books that can be read by students with
the result that there is nuch oral teaching 
copying from blackboards and other passive 
tools of education*

(iv) A teachers* college should be a place at 
which one develops one's character and 
intellect* and this is nost possible when a 
stuoent is a member of an adult community of 
students with self-governing societies of 
its own* Half of his education would cane 
from the striking of mind against Bind* from 
service rendered to a debating society or 
football team* and from the social life which 
is normally engendered more quickly in 
colleges with a fairly large community.

(v) In the small colleges it is very difficult 
to find time for the staff to engage in 
research work* yet if students are aware that
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theysuch work was going on/would take research 
attitudes into their teaching and realise 
that education is a life long process.
There are still many research problems 
awaiting study by the staff of large 
colleges which can usefully secure the use 
of activity methods, the effect of family 
background on the pupils' class, performance, 
the unreliability of the primary school 
examination, a controlled study of the 
teaching net hods and many others.

(vi) A teacher education curriculum can hold out 
the possibility of optional courses so that 
a student is partly responsible for the 
choice of his own course of study, but such 
flexibility is only possibls if ths staff 
is reasonably large.

(▼ii) Beall colleges store easily encourage tribal 
jealousy, narrowness of outlook,loyaltise 
engendered to denominations which might 
be valuable in themselves, but which could 
prevent the development of s professional 
commitment to the service of education in 
the whole country. Such loyalty is less 
likely to develop if teachers' colleges are 
of s reasonable size and contain a good
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cross-section of the national community 42

For these reasons it became necessary in the 
early sixties to embark on a policy of 
consolidating teachers' colleges* Refering to 
this policy the then Kenya Minister of Education 
in the late sixties* Sr* Kiano stated;

'Since teachers are the backbone of the 
whole educational system* their education 
is perhaps the most vital factor affecting 
our future*
I have already mentioned some of the 
failings of the past systen but what of 
the future? On independence we inherited 
some 36 teachers' colleges many of which 
were small* isolated* understaffed* narrow 
in outlook both educationally and socially 
although eminently successful in their own 
context* Our independent Government 
considered that these colleges did not 
and could not effectively portray the 
outward looking future* Some changes 
thus became necessary* Administratively 
end as funds became available they were 
amalgamated to the present 26 larger and 
more efficiently ran teacher training 
colleges* It is ny intention that this 
number should be further amalgamated to 
some sixteen large colleges of about five 
hundred students in which students from all 
over the country will be educated* As it is 
important that Kenya becomes one nation* we 
regard the mixing of students at the teachers' 
training colleges level vital* '43

This statement set a stage for further consolidation 
of teaeher education facilities* In the 1970 - 74 
Development Plan it was proposed that the 
government was to pursue a programme which would 
bo aimed at increasing enrolments and consolidating



the existing primary teachers' colleges* The
number of primary teachers' colleges was to be
reduced fro* 24 to 17 with each college having
an enrolment of approximately 480 students*
The reduction in the number of colleges was
to enable government realise substantial long
run economies through the operation of larger

44but more efficient units* This has been 
achieved with all but two of the seventeen 
colleges enrolling more than 400 students* There 
have bean some plan to Increase the number of 
teachers* colleges to about 20 enrolling about 
720 students each.

Tvne of Primary Schools*

Primary schools in Kenya are categorised 
into three* There is the class A schools which 
are largely schools in the rural areas* The 
Education Commission of 1964 in reference to a 
majority of these schools noted that*

'Outside the urban areas* the majority of schools are of the mud and wattle type, 
with thatohed roofs, and erected and 
maintained by the local community at their 
own expense*•• The standard of these 
buildings is often good but the Commission 
found far too many of these buildings of 
the semi-permanent type that were in a 
shocking condition* Such buildings inevitably 
hamper the teaching, depress the spirits of 
the children and sap the enthusiasm of the teachers* In addition, classrooms were found 
without sehool furniture ••• children



squatted on the floor and wrote on logs 
or earth ridges* Such furniture as existed 
was often so crudely made and unsuitably 
designed as to offer great impediments in 
the way of modern teaching methods, *45

The next category of schools are the 3, the 
former Asian schools and category Otthe former 
European schools* Also in these two categories 
are some new schools built after independence 
largely in the urban areas* These schools normally 
have a high teaoher - student ratio, facilities 
are good and adequately supplied* As a matter of 
fact sany are better equipped than average 
government maintained secondary schools in the 
rural areas* An opposition spokesman once 
referring to these schools observed;

• •• *The Government of Kenya was behaving 
as if it was one of the richest countries 
in the world* Nearly all facilities and 
teaohers were used as if there was no 
educational problem* Schools in towns had 
set themselves far too high standards - 
large play fields, expensive uniforms*•• 
architect designed buildings all which cost 
far too jauch,*'46

Job Aspiration:

This is an important variable in determining 
teaching activities* A teacher's perception of 
his career and his aspiration to remain in 
teaching or join another profession is bound to 
influence his teaching activities.
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Academic Examinations*

Rational Fnd international examinations 
have been the most important channels through 
which primary teachers have largely promoted 
themselves or advanced ladders of upward socio
economic mobility* Until quite recently it has 
been the official government policy that primary 
teachers are upgraded from one grade to another 
through successful performance on examinations*
This has encouraged teachers to devote a greater 
part of their time studying for Rational Examinations*

Performance on the E»A*C»E*t grade of teacher end 
the type of secondary school he teacher attended 
will be discussed in the succeeding chapters*

OBJECTIVE ABU oIGRliTICiJFCi. Ci' IHE STUDY

Arising from the foregoing variables the study 
set 8 out to examine the following problems*

(a) Vhat is the effect of the teachers' 
perfoxmance on the East African Certificate 
of Education on teaching effectiveness?

(b) How effective are the following teachers' 
school background factors on teaching 
effectiveness*
(1) The type of second-ry school attended.
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(11) Job aspired to pursue when at secondary 

school,
(c) How effective ere the following teachers' 

personal background factors on teaching 
effectiveness,
(I) Parents' educational factors,
(II) Parents' econonlo factors,
(ill) Sex of teacher,
(iv) Religion,
(v) Age; , .

(d) What is the Influence of the following teachers' 
oollege factors on teaching effectiveness?

(I) Pre-service teaching experience,
(II) Type of college attended,
(ill) Grade of teacher!

(e) How far do the following field factors influence 
teaching effectiveness?

(I) The type of Job that the teacher aspires 
to Join,

(II) If the teacher is preparing for an 
examination!

(ill) The type of school in which he is 
teaching*

It is important to state that a major drawback 
to the improvement of teaching in the Kenya primary 
schools had been lack of understanding of teaching



effectivenosj and ays of evaluating it* There is 
therefore the need for|

(a) The accumulation of evidence permitting 
extent!on of understanding of intellectual» 
personal and social attributes of persons 
who teach in the primary schools and perhaps 
contributing to the development of a teaching 
effective theory and to the improvement of 
teacher education*

(b) procedures for appraising certain characteristics 
before or during pre-service training to help
in the improvement of teacher selection and 
assignment* It is regret ably noted that the
criterion for recruitment of students in 
teaching today is the consideration of 
intellectual factors only*

Hence the Major purpose of the study growing out of 
these needs may be stated as follows*

(I) The identification and analysis of some of 
the patterns and background factors which
® ay categorise or characterise teachers, with the 
intention of inproving end understanding, 
teaching effectiveness*

(II) The estimation of certain patterns of 
teaching effectiveness and personal qualities
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of teachoro* Aaouninr that characteristic 
patterns of teaching effectiveness might 
be identifiable, a second purpose - of the 
study is to develop materials which flight 
aid in predicting such patterns.

(iii) Comparison of teaching success characteristics 
of vaious groups of teachers. Ihia is a third 
aim of the study* It is to compare certain 
characteristics of teaching effectiveness of 
teachers classified according to individual 
faotora such as academic back -round, professi
onal background, grade experience, sex, family 
background, type of school, kind of college 
attended and other related factors*

Cae obvious limitation of the significance 
of this study is that in the application of the 
results and conclusion reported in the study, it 
is important to note that one is dealing with 
inductive inferences from empirical data and 
therefore, that* firct generalisations are 
appropriate only when made to populations which are 
essentially similar to the population employed in 
the study, second all conclusions are necessarily 
approximate rather then exact which by their very 
nature, are characterised by some degree of 
unreliability and are probability estimates rather



than statements of certainties, and third as is 
trae of all predictions of human behaviour, greater 
confidence can be placed in the conclusions when 
the/ are applied to individual cases*

REVIEW OF RELATED UTEkATUHE

In setting out the problem relevant literature 
has alread/ been reviewed above* However, at this 
stage further attempt is being made in order to 
illuminate further the problem*

UTEKiVTUiiE OH KENYAi- Success in teaching is 
an area that has not attracted much stud/ though 
much has been said about the low qualit/ of 
entrants to primary teacher education as an 
indicator of the poor standards of teaching in the 
primary schools*

In the African Education Commission Report of 
1949^? the public is said to have complained about 
teachers (T4) (Primary School Leavers), who were 
said not to equal the demand made on them, because 
their schooling and subsequent training were 
inadequate* This referred to grade IV teachers 
(T4) who had one /ear's training after an 
incomplete and largely unsuccessful primary school 
course* It was suggested that the/ should receive 
eight years schooling followed by a two /ear 
teaching course* The shortness of their oourae 
coupled with the diffioulty of recruitment were
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said to result in the inoompetency *

of this group of teachers in their profession*
The Commission voicing concern on the quality of 
education in the primary schools, noted that 
'the laok of trained staff throughout the sohool 
and the poor quality of what trained staff there 
was, had combined to impose in the schools a 
mediocre level of performance* The great mass of 
those who completed standard V, tested in an 
examination, achieved results so closely iire 
that proper selection for admission to the 
secondary schools was almost impossible*' The 
Commission arrived at this conclusion after a 
general survey without a scientifically designed 
instrument* Other factors whi<di could strongly 
influence teacher's effectiveness were not 
considered*

The first Teacher Education Conference of 
195648 was preceded by a brief survey of primary 
teacher education by Krs* E* ft. Williams, then 
Principal of Whitelands College, England* A 
survey which was largely confined to the study of 
the curriculum of primary teacher education as a 
way of improving the quality of instructions in 
the primary schools, did not examine other faotors 
such as the calibre of students recruited in 
teacher education, their aspirations which could
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also affect the quality of instruct ions. The 
study was carried out in a couple of weeks 
during which Mrs. Williams had to visit many 
primary teachers' colleges, a factor that limited 
its effectiveness. It was however, the first study 
of its kind in the area of teacher education.

The Kenya Education Commission of 1964^  was 
the first survey of educ tion in Kenya after 
independence. It dealt with the whole educational 
system. In a number of paragraphs, however the 
quality of entrants in primary teacher education 
as an index of improving the quality of instruction 
is analysed. The report emphasised the need to 
raise the standard of the recruits to achieve this 
end. Though this aspect of the report has been 
adopted, the recommendation was based on assumptions 
and not on empirical research.

£. Stabler in his book published in 1968 
examines the development of education in Kenya 
since Uhuru.^® It discusses the various aspects 
of education and devotes one chapter to the education 
of primary school teachers with particular reference 
to Kaguao Teachers' College. A full text of s lesson 
that was observed during students* teaching practice 
is described to illustrate how poorly students 
teach. No attempt is, however, made to show some



of the factors that seem to predict this poor 
performance in the teaching practice.

The Kenya Institute of Education**1, in a 
second study of the education of teachers, adopted 
a Bonewhat empirical approach into the problen of 
teacher education. A working committee visited 
many primary teachers* colleges as well as 
primary schools. Through a questionnaire 
discussion, it sought opinions of students, tutors 
and teachers on the physical conditions of teachers' 
colleges, the curriculum, staffing of colleges and 
then organization and administration. This became 
the theme of the second teacher education conference 
held in Hairobi in 1968. The conference expressed 
the fact that a majority of entrants to teachers' 
colleges are of low calibre, particularly the 
primary school leavers, (P3). She conference 
however, did not disouss student teaching 
effectiveness during the pre— service course or 
speculate on their future teaching effectiveness.

In s study of Curriculum Development ir 
Kenya,^ a British team under the chairmanship of 
Gordon S. Bessey produced the Bessey Report having 
examined all aspects on curriculum development in

Kenya. In one paragraph entrants to primary
teacher education are discussed. The Commission
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suggests that with the rapidly increasing number 
of pupils in secondary schools of all kinds, 
colleges could cease to recruit teachers below 
P2 level in 1973 and eventually aim for PI or 
higher before the end of the decade* This 
recommendation pressuposes a high correlation 
between academic achievement and teaching success*

i&LAT-J) LIT&HATUrtE OUTSIDE KEKIA

Many of the publications are confined to 
articles in Journals, a number of which seem to 
reflect personal opinions though a good number 
are based on empirical researches*

A study of Educational Policy and Practice^ 
showed considerable concern over the quality of 
student teachers reoruited only after six years of 
schooling who it was noted impaired the quality 
of teacher education and recommended an abolition 
of such a system in Eastern Africa* But the 
quality of the teachers was not related to their 
teaching effectiveness*

Oradusson^ in his article based 
on aome general survey describes admissions to 
colleges as a Jumbled arrangement between the best 
and the worst* He states that there is a wide 
margin in ability, skill inclination and advocates



Iiebara; seens to furnish evidence to show 
that in comparison with entrants to other professi
ons, intending teachers manifest relatively low 
levels of ability and attainment. But within the 
range represented among the entrants to teaching, 
there is little evidence to suggest that measures 
of general ability are all substantially correlated 
with subsequent effectiveness in teaching.

between
Worcester reports'^ a low correlation/acadenic 

achievement and teaching effectiveness. He shows 
that a student's level of attainment at school 
provided a better forecast of his teaching effecti
veness than his subsequent level of achievement in 
college or university.

5 7K. Hesieh*’"  reasons out that the unsatisfactory 
quality of teaeher education is the low calibre of 
those admitted to courses. He points out that the 
major factor affecting the quality of entrants in 
primary teacher education is thtt of motivation.
3« stresses that unless suitably qualified students 
corns forward, the quality of teacher education, 
and hence that of education generally would be 
imperilled. He slab seems to measure the quality

the use of some fora of aptitude teste and guidance*
The article d o c s  not, however, relate student
quality to effective teaching.



at education in tern* of students* academic 
background and other factors such as students' 
aspiration which could also strongly affect 
the quality of instructions are not considered*

Phillips-*® considers the selection of students 
as a way of improving the quality of education* To 
adult the beat candidates to colleges of education, 
he recommends the need for research into pre-college 
teaching intelligence testing, academic success, 
personality assessment and interview*

fates'^ does not only summarise views expressed 
in the International Conference on the problems Of 
teacher education, but refers to researches undertaken 
in the quality of entrants to teacher education, the 
organisation of teacher practice, tho examination 
and assessment of students# He points out that s 
good deal of research has been carried into motivation, 
interests, attitudes end personality traits of students 
who enter teaoher education institutions, but many 
of these researches have proved disappointing in 
that they have not proved to be sufficiently 
conclusive to serve as e guide to the recruitment 
of students*

Tates, however, showed that the qualities of 
many Who coma forward for training as teachers are 
depressingly low* They show a low level of



motivation, a restricted range of interests, 
a tendency towards convergent thinking, 
towards dogmatism and somewhat authoritarian 
attitudes* He concluded that generally, research 
that might be relevant to the problems of 
recruitment and selection in relation to teaching 
effectiveness remains largely inconclusive*

Encyclopedia of Educational Research,^ 
refers to a review of literature on teacher
effectiveness between 1900 and 1952 in which it
is concluded that 'no single, specifio observable
teacher act has as yet been found whose frequency
or percent of occurrence is invariably and
significantly correlated with student achievement*'

Anderson, and Hunka,^ discuss studies which 
have used predictor or criterion variables and 
conclude that such type of research has reached a 
doad end* Attempts to build a theory of teaching 
from a statistical description df what is happening 
fail to prescribe what should be happening* Even 
examples of the best of teaching may not provide 
a theoretical basis for the most effective teaching*

Medley, and Mitsel,®^ concluded that 'much 
of the work on teacher effectiveness must be 
discarded as irrelevant either because the 
criteria of teaching effectiveness has been invalid

•  *7  *
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or because no objective measures of teacher 
behaviour have been used*' After discussing 
assumptions underlying collections of classrooms 
observational data and limitations of studies 
utilising rating scales, they note that 'more 
statistical methods will help to identify 
relationships between teaching behaviours and 
their effects**

Fattu,6^ after reviewing research on 
predictor criteria and teacher effectivenesst 
concluded that 'such research has failed to 
substantiate links for such characteristics as 
intelligencev age, experience, cultural background, 
socio-economic background, sex,marital status, 
scores on aptitude tests, job interest,, voice 
quality and special aptitudes* * There were slight 
positive correlations between scholarship and 
teaching effectiveness, although no particular 
course or group of courses has shown to be a 
predictor* Professional knowledge has proved to 
be a more successful predictor of teaching 
performance*

f j tBiddle, and Ellena, in a study they declared 
that 'there is a need for agreement about the 
effects that the teacher is to produce in order 
to determine the components of teaoher affective-
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ness*' They distinguish between the research 
component of teacher effectiveness (in which 
relationships between teacher characteristics and 
behaviours and pupils' output measures are 
determined) and the criteria component (which is 
a question of selecting out components considered 
to be desirable)* They specify the collection 
of observational data as the most direct method of 
learning about teaching*

Koskenniemi^ reports on his efforts to 
locate predictors of teaching success from a study 
of 48 male and 24 female students in elementary 
education in Finland* The project started with 
entrance to teacher preparation and followed the 
subjects through their first three years of 
teaching* Data - gathering techniques Included, 
a special rating instrument which was employed 
during two full days of observation* Although 
Koskenniemi found it necessary to report to the 
Finish Government, which sponsored the research, 
that 'his results did not justify selecting and 
rejecting teaoher applicants on the basis of scores 
on the instruments used,' he did report a number 
of relationships* For example (1) positive 
educational attitudes increase with tTraining 
(2) the same attitudes correlated with social
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class at ths beginning but not at the end of 
training and are not correlated with academic 
success (3) the predictive efficiency of profiles 
based on the entrance examination showed no simple 
correspondence with measures of teaching success 
and (4) no relationship was found between 
adjustment to and co-operation with the supervisor 
of student teaching and success in practice 
teaching* He also reported that teachers with 
exceptionally poor in-service records have a larger 
number of traits *hich they hold incommon but 
which are not shared by teachers who do exception
ally well* One consequence is that negative 
development is easier to predict than positive 
development* host of the unsuccessful teachers 
appeared to lack sensitivity to and understanding 
of children's thinking and attitudes and to exhibit 
low capacity for effective structuring of 
instructional situations, whereas no corresponding 
similarities in the most efficient teachers were 
discernible* The study did not utilise pupil gain 
score to Judge teacher effectiveness*

££P* B* Renee carried out one of the most 
outstanding studies in ths area of primary teachsr 
education in East Africa* dutimba Teachers Collegs 
was a case study of the problems of teacher
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education in Tanzania, because like ether 
colleges in the country it ie regional*

The Methods of study Included a statistical 
analysis, observation and participation by the 
researcher in the actual teacher training* For 
the purpose of collecting data, a group of 118 
students was used of whoa 15 were women students* 
Data was collected on age, preparatory training, 
level of literacy among the students* parents, 
social background, tribal origin, results obtained 
in the various subjects at the examination on 
completion of their first term, all these collected 
by means of a questionnaire* Lessons given at 
college by tutors and by students while on teaching 
practice were observed* In order to penetrate 
further into the students' social background;their 
way of thinking, attitudes, their aillieu, and their 
expectations of the future| use was made of 
compositions and autobiographies, for which 
intructions were kept as vague as possible* This 
had the advantages of cutting down disortion by 
the researcher* What emerges from the study is 
that there is a remarkable positive correlation 
between students' academic achievement and their 
performance in teaching practice* As figure II 
illustrates, he concludes*-

1* That those who failed the Cambridge School 
Certificate (£*A.C*S*) have on the average
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unsatisfactory results except for Swahili 
and Health Science*

2m The average results of the G*C*E* group 
nay be termed weak*

3* Only the Division III and Division II groups 
obtained satisfactory and good results 
respectively*

4* The claeswork of some 40% of the Division II 
group is above average that of almost all of 
the students in the 'failed' and G*C*£* groups 
evaluated by the tutors as unsatisfactory or 
weak*

From these reasons Dr* Renee concluded*

'••• not only is it apparent that the 
qualifications based on the results of the 
final form IT Secondary Examination provide 
a fairly trustworthy future career at the 
T«T*C* but also and very clearly that those 
who actually fail this examination must be 
considered unsuited for a teachers' 
training course*'6?

One obvious limitation of this study is that 
the group for the women students was rather low 
and could possibly distort some of the findings* 
While the study was confined to primary teachers' 
performance during their in-service course, this 
research will take a longitutidal approach and 
assess primary teachers' teaching effectiveness 
in the pre-service and in-service career*
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Figure II*

General achievement of different admission 
groups; average marks per subject.



Turnbull compared 181 students who had 
pre-college teaching experience with 570 students 
who were without such experience. It appeared 
that prior teaching experience was an advantage 
for a final teaching nark but was a disadvantage 
academically. It was inconsequential to attainment 
in a theoretical study of education as 'students 
with no previous teaching experience got as much 
out of the theoretical part of the course as the 
others. * This study did not take a longitudinal 
approach.

Payne^ compared head teaohers' assessment 
of students' success as teachers with their high 
school pass and college academic record. The 
author concluded that though there were 
exceptions, there was a relationship between good 
scholarship and becoming a good teacher in the 
school situation.

Nisbet^0 carried out a post-war follow-up 
of teachers for a period of twenty years after 
they qualified, questionnaires were sent out to

lr

220 teachers. The questionnaire sought to elicit 
opinions as to the advantages and disadvantages 
•f teaching as a profession and to discover the 
professional experience of these teachers. As

68



far as could be seen the status of the teaoher's 
present ocoup&tlon, though linked to Intelligence, 
was unrelated to his college attainment, nor was 
there anj link between his present attitudes and 
his college assessment*

Collins^1 carried out investigation of 115 
graduate teachers* Hatched pairs of students 
were compared, the only difference permitted 
being that one member of each pair had a final 
teaching mark of C or better whereas the other 
member had a final teaching mark of C or below*
She obtained head teachers1 estimates of the 
teaching competence rfon 58 teachers assessed by the 
college as good,/on 57 assessed as weak* Biserial 
correlation between final teaching mark and present 
head teachers' assessment was *57 which, after 
allowance was made for the different sample size, 
it fell to *34* Collins also found that three 
times many poor as good teachers did not take up 
teaching* The data was as shown in ' Table I*
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Tabic It Professional Progress of a group of 
graduate teachers (fron C a i i ^

College Final 
Teaching Hark

Left
Teaching Weak Average,,,Jiood

3 - and below 18 14 IP .. ■14
3 - and above 6 2 21 28

Wiseman and Star^2 followed a croup of 248 
entrant# to a variety of training colleges and one 
education department of a university through the 
training courses and obtained9 among other data 
their head teachers' estimates of their teaching 
ability after five years' teaching experience*
The only pre-admittance data for thia group were 
entry qualifications in terms of '0* and 'A'
G*C*E« passes* All college final examination narks 
were available for both practical and theory* In 
a numb< r of factor analysis of the dates9 a common 
factor of 'attainments at college' was obtained 
which had loadings from entry qualification 
varying fron *45 to *27* The correlation of final 
teaching assessment during training with 
subsequent assessment varied widelyv i.e* for the 
head teacher's estimates of current teaching ability 
the correlation was *14 to *20 and for the level 
of responsibility of the teacher's present post 
varied from *08 to *34* The lack of agreement
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between college assessments and the head 
teacher's reference data was specifically 
notedi 'One common factor is that in headmasters' 
assessment of the teachers not one of the college 
assessments loaded greater than *18 and *13 of 
the 17 loadings*'

R* Startf^ on a sample of 722 students who 
graduated at the school of Education of the 
University of Manchester, information was obtained 
on the final assessment of professional and teaching 
subjec competencies. While in the field information 
was obtained about teachers' overall teaching 
competence through head teachers' rating* The 
teachers were also asked to respond to a 
questionnaire regarding their experience in the 
teaching profession*

I
The headt-teacher rating was on a seven 

point scale. The scale suggested was outstanding 
(scores 7)t very good, good, above average, a v e ra g e ,b e lo w  

average, rather weak (1 score)* On the 
recommendation of the head teachers, three judges 
with considerable education experience and with 
high academic qualifications were asked to rate 
the teachers in toe Gestalt manner a s  to the 
competence of the individual being assessed*
Reliability of the judge raters was ascertained



through retesting.

Ths study concludes that student performance 
in the college examinations does not reflect the 
effectiveness of student selection procedures, 
thus interviews and preferences. Simple 
correlations and factor analyses showed that the 
teaohing nark awarded by the college had a slight 
but significant relationship with the head teacher's 
assessment. It is concluded that the prediction of 
teaoher professional competency by college staffs 
in the fora of the final practice teaohing 
assessment was of little value, Just as the 
assessment of practical teaohing mark was not 
predicated by such staff from their interview and 
selection procedures. Student with the poorest 
qualifications on admission did not obtain ths 
lowest college assessment or present competence 
ratings. There was no evidence to show that teaohing 
ability improved with age.

Start refers to the final teaching mark and 
the teacher's reference as pragmatic existing 
criteria of evaluating teachers' teaching effecti
veness though he doubted their validity. This 
study did not utilise pupil gain score in

evaluating teaoher competence.
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Lawton studied two groups each of forty 
fire students, and found coefficients of 
correlation of *70 and *82 respectively between 
teaching ability (grades) and total scores 
obtained from measurements of academic attainment 
and ratings of voles, appearance, lucidity of 
expression, brightness, interest in current affairs, 
interest in games, ability at games; leadership, 
sense of humour, kindness tact, industry and 
determination* The ratings were made after the 
students had been in college for at least a year; 
some were made by hostel tutors, some by members 
of the studentmand some as a result of an 
interview with an experienced tutor* Lawton points 
out that thess results encouragt the belief that 
if these traits could be assessed with the sane 
reliability prior to admission as was possible 
afterwards, it would afford a fairly reliable 
means of predicting ultimate success or failure 
as a teacher*

He continues that the high correlations 
between marks awarded on successive practices 
throughout the college career leads to the 
conclusion that an estimate of teaching ability 
based on even a brief pro-college testing 
period conducted under the usual training college and
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school practice condition night furnish the 
best single criterion on which to judge 
applicants for adaission in the colleges*

Wright^ examined the possibility of 
using Psychological Tests in Selection of 
potential teachers* Although he does not 
appear to have oome out with any definite 
conclusionsf he does nevertheless cake sane 
Interesting and stimulating suggestions* He 
found that when the teaching nark was correlated 
with perfomance in College subjects, the 
correlation between the teaching mark and 
Psychology was the only one which exceeded 
three tines its probable error, and thinks it is 
tempting to interpret this as meaning that either 
students who are more successful in Psychology art 
for the same psychological insight that enables 
then to score in Psychology enables them to handle 
pupils more successfully* He further suggests 
that suocess in teaohing may be the result of 
the interplay of a number of mental qualities, 
intellectual} temperamental and soholastio 
aptitudes* He stresses the need for selecting 
students on the basis of personality because he 
perceives teaohing as arduous task which makes 
heavy demands upon the physical and emotional 
resources of the person who undertakes it*



Unless the prospective teacher gives evidence 
of superior personality integration, there is 
a reason to fear that, following many years of 
service, the teacher may become emotionally 
warped*

4

Kemp, ?** studied the measuring of teaching 
efficiency at the primary school level as 
indicated on teaching practice and noting scores 
on certain personality factors such as fluency, 

association, cheerfulness, perseverance^ 
co-oper- tion, agreeableness, nervous tension, 
general pressure for activity, masculinity- 
feminity on Educational Psychology test results 
and intelligence ̂ he found differences between 
the best and worst teachers on only two variables 
namely intelligence v^uotient and results in the 
Educational Psychology test* He did, however, 
find that the general trend was for the better 
teacher to be more self-confident tolerant and 
dominant while the poorer ones tended to be unco
operative, over critical and socially passive*

Shannon*?? studied 782 elementary and secondary 
school teachers (U.S.A*)| of these 430 were very 
good teachers and 352 were very weak teachers*
He found that the elements of merit which
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contribute most to suoesss in teaching are 
teaching skill* personality and pupil-teacher 
relatione* On the other hand the elements of 
demerit which contribute most to failure are 
lack of teaching skill* poor personality and 
unwholesome pupil-teacher relations*

Lovell,78 on a sample of students* data 
was obtained on the performance in the Teaching 
Practice and a questionnaire* The study arrive! 
at some of the following conclusions* In a 
population of men students* highly selected for 
intelligence relative to a general population* 
there is little relationship between teaching 
ability and the actual level of intelligence* In 
a population of men and women students whose ages 
varied from 20 to 35 years* there was no significant 
relationship between teaching ability and age* It 
does not appear that a Grammar School education 
affects teaching ability in primary and Secondary 
Modern Schools either favourably or adversely*
It does not appear that the passing of a formal 
academic type of examination affects the standard 
of teaching ability* As far as married men with 
their children are concerned* it seems that the 
sere possession of children does not affect 
teaching ability in any way* Among men students, 
pre-college teaching experience affects the
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teaching marie slightly if the experience l*> 
between four and twelve months* Though the 
study utilises most of the variables to be used 
in this study and establishes no relationship 
with teaching ability* it does not in any way 
invalidate this study* Its findings were based 
on teaching practice performance while this study 
will also evaluate teachers during their in-service 
work* This study further differs from Or* Lovell's 
study since it assesses ability from pupil-gain 
score and through headmasters' and supervisors' 
rating of the teachers*

•w
Heynemen 7 argues that survey from industrial 

societies has cast note of the empirical skepticism 
into the presumed relationship between the 
characteristics of teachers and the academic 
performance of the pupils* Focusing on the Uganda 
case* he notes that the quality of a teacher in 
the &iglish Language is a consistently significant 
correlate of pupil academic achievement*

He adninstered a detailed questionnaire to 
teachers in 67 randomly selected schools in Uganda* 
He elicited information from each teacher personally 
by visiting every school* Their responses were 
tabulated and combined for each school* ths rational# 
being that if pupil achievement scores were to be 
affected by teacher characteristics* they would
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be affected not jnst by their P7 teacher, 
but by the character!atica of all the teachers 
at any given school. In table 2 the Been school 
fceacher characteristics and their correlations 
with nean school achievement, jare shovn.

from this he concluded that *the auopnt 
of training teachers receive, teaching status 
grades, teaching experiences, parental 
schooling and the frequency of English 
spoken in the childhood h « e  have no 
significant impact upon achievement of the 
primary school.* He notes that if the school* 
group effect of teachers upon acadenic 
achievement is taken as the criterion, the 
quality of Uganda teachers is better expressed 
by their level of English Langua, e ability 
than their training, their experience or 
parental schooling.
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Table 2s

S&f, .fibaracterist^ca
and their correlations with mean 
school achievement

1 • 1

Total years of school

67

Teaching status grade _____
Frequency of English in 

the childhood home

Teaching Lxperinece W\O•

— --------- --- 0-307----



66

One would tend to be auspicious of 
Heyneaen's conclusion since the correlation 
index is generally (0.307) and further he bases 
his findings on a single instrument* that of the 
questionnaire and* moreover* the pupils are not 
involved*

DATA COLLECTING PROCEDURE

Sample:

A random sample of 129 primary teachers who 
completed their East African Certificate of Education 
(E.A.C.E.) in 1969 and completed their teaching 
courses in 1971 were randomly selected* Zt was 
important that this study had to be centred on this 
group of teachers because it was necessary to take 
a longitudinal approach in order to obtain more 
reliable information. These teachers had been 
exposed to some common academic and professional 
Conditions* This included the E.A.C.E;* examination 
and the Education and Method Paper. Part of the 
information on their school background of a number 
of teachers in the sample was obtained through the 
Tracer Project of the Institute for Development 
Studies and from the Ministry of Education. To 
limit a wide variety of variables F3 teaohera and
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P2 Kenya Junior Secondary Examination (K.J.S.E.) 
teachers were excluded. The recruitment of P3 
teachers had been discontinued, and P2 (K. J.S.E.) 
teachers were recruited in very small numbers.

To obtain more information about teachers' 
background, their evaluation of the teaching 
course they received and their views about 
teaching in the primary sohools, teachers responded 
to a questionnaire shown in Appendix B. The 
questionnaire was validated by Professor F.F. Indire, 
Head of the Department of Educational Foundations 
and the then Dean of the Faculty of Education and 
a long experienced teacher and researcher,
University of Nairobi; Dr. J. 0. Perry, Senior 
Lecturer, Department of Educational Planning, 
Administration and Curriculum Development whose 
Ph.D. thesis was on teaching effectiveness.
Dr. G. S. Eshiwani, an experienced researcher in 
Mathematics and Lecturer in the same field and 
Hr. H. C. A. Somerset, a Senior Reeearch Fellow 
with the Institute for Development Studies and 
has specialised in educational research. All the 
four rated the questionnaire aa good.
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These vers held with a number of government 
officials. The most intensive was held with the 
late Hr* P. M. Kariithi who was by then in-charge 
Of teacher education and was largely concerned 
with the recruitment of students for primary 
teaoher education. He furnished information 
regarding the selection procedures followed by 
the Ministry of Education in recruiting teachers 
for primary teaching. Literature on how secondary 
school leavers choose their career was widely 
read.

Eer/frraaqce ifl teacher, edupat.^a

1. Education and Methods Scores and Academic 
subjects.

This would largely be regarded as a measurement
of concomitant of the teaching effectiveness
criterion. It is a criterion that is commonly
employed in many researches on teaching 

80effectiveness. Indirect evidence has tended 
to support the use of assumed concomitants of 
teaoher behaviour such as attainment in a child 
development course or teaching practice. The 
teacher training curricula, of which suoh courses 
ere a part are predicted on the assumption that
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understanding of course content and apprenticeship 
behaviour are related to teacher classroom 
behaviour*

The .education and Methods Paper is set by 
the Examination section of the Ministry of Education 
and is based on a syllabus provided by the Institute 
of Education* The paper is moderated by some 
experienced educators in the country* It normally 
covers topics on Ghild Psychology* the Primary 
School Curriculum and Teaching Methods* School 
Organisation and Administration* Until recently* 
this paper was marked internally by the colleges* 
Little can be said about the reliability and 
validity of this paper other than by plainly
stating that it is set by a wide range of

%
experienced educators* Preparation for this 
paper and its role in teaching effectiveness will 
be examined in the text* A sample of the paper 
is shown in Appendix C* At the time of the study 
academic subjects were set and marked internally 
by the colleges*

Teaching Practice

Teaching practice is a universally used 
instrument by educators to evaluate student 
teachers' potentiality as future teachers* The 
grades are usually obtained through college
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tutors' observation of student teachers while
they are on their teaching practice on college
designed items* Depending on a student's
performance, he is awarded grades from A* to
£| £ representing all fail and ▲ excellent
performance in a lesson* The final grade is
reached by averaging the observation of different
tutors moderated by an external board of
examiners* The role of teaching practice in
evaluating teaching effectiveness will be discussed
further in the text* It should be noted that
teaching practice is commonly used in many studies

82on teaching effectiveness*

Most colleges assess their students on some 
designed instruments similar to the one shown in 
Appendix C* The reliability and validity of 
teaching practice assessment will be discussed in 
Chapter three* Teachers' teaching practice grades 
were obtained from the colleges directly and also 
from the Ministry of Education, the Examination 
Section •

To understand how various courses are 
taught at primary teachers colleges and the 
preparation and the supervision and grading of
students while on teaching practice the writer

\

has frequently visited Thogoto Teachers' College 
for the purpose, and has actually participated
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1b  the supervision and assessment of students' 
lessons. He also was a tutor at Kalmosi Teachers' 
College before joining the University.

foam Sep,r*
It is widely held by many in the field of 

prediction research that the most satisfactory 
measure of a criterion of teaching success is one 
derived from the product of performance.®^ That 
Is, judgements and assessments based upon the 
observation of behaviour in process is merely 
Incidental and are of little value as compared 
with measurements of ths product.

It should be pointed out that in employing 
products for the measurement of teaching success, 
details of the actual performance in process 
usually are ignored. Interest seems not to be 
centred in the behaviour per se that contributes 
to production rather in the final outcome in the 
form of effects of behaviours. The behaviour of 
pupils are considered to be the product of teacher's 
efforts and as such as a suitable criterion 
measure of teacher behaviour.

The chief disadvantage in the use of products 
as criterion for measuring teaching success is ths 
difficulty of adequately controlling external
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factors in order to prorido reasonable 
assurance that the hypothesised product Is truly 
a product of the criterion behaviour rather than 
that of a wide range of uncontrolled conditions 
occuring before and during the criterion behaviour*

In the employment of behaviour products for 
criterion measurement the more usual situation 
is one in which the product under consideration 
may be assumed to be a product not only of the 
criterion performance, but various uncontrolled 
factors as well* It involves the estimation of 
teachers* behaviour from its presumed product, 
consisting of pupil achievement in some specified 
subject matter, measured at the end of exposure 
to the teacher* Factors in addition to the teacher 
that might contribute to pupil achievement such as 
text-books, prior learning, previous teaching, 
hone influence, ability to study, emotional 
adjustment and such like factors their 
differential effects on different pupils are not 
taken into account in such research designs*

Despite these limitations, the product 
criterion as a measure of predicting teaching has 
been most widely applied* This is one of the iteme 
that has been frequently used in the Wisconsin 
studies conducted by Barr at the University of
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Wisconsin over several deoadea on teaching 
effectiveness* It is applied in this study 
with all its limitations to strengthen the 
three ether dependent variables namely the 
Education and Method Score and scores in academic 
subjects* the teaching practice grade* and 
teachers rating by the headmasters* supervisors* 
and the researcher*

Basically pupil-gain score involves 
administering a pre-test to a given class before 
teaching and a post-test after teaching* The 
gain difference between the pre-test and the 
post-test is calculated to assess a teacher's 
success* It judges the teacher's ability to 
change pupil behaviour from the pre-teaching 
situation to the post-teaching situation*

In designing the tests* frequent discussions 
were held with primary teachers at the Government 
Bead Primary School* With their consultation 
some topics from the 1967 Primary School Syllabus 
were selected* These ranged from classes 3 to 6 
in the subjects* Mathematics* English* Geography* 
History and Science* 7or convenience it wae 
decided that classes 1 and 2 be excluded because 
in these classes subjects are less sharply 
defined) and class 7 because of the G*P*S*
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examination pleasure and the presence of many 
repeaters who would most likely distort many 
findings# Each subject teacher at the 
Government Hoad School designed a ten item test 
on the selected topics# The validity of the 
tests was introduced by modifying the item tests 
according to the past C.P.E# examination questions# 
A  pilot survey of the pre-test and post-test was 
carried out in one urban primary school and one 
rural school#

Test of Reliabilityi

To establish the test-reliability9 the split 
halves method was used# This method unlike the 
Test-retest method was considered more efficient# 
The Test-re-test has the weakness of having 
performance during the re-testing influenced by 
memory of the respons s pupils gave during initial 
re-testing and also having responses influenced by 
discussions of the test items among the pupilst 
particularly the items that might have proved 
difficult when the test was first administered#

The difficulties associated with the 
determination of these two methods could be solved
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bp the split - halves method. This involved 
a split of eaoh of the testB shown in the 
Appendix 0 into two reasonably equivalent 
halves* The independent sub-test were then used
as a source of two independent scores needed for

*

reliability estimation* The method used in
splitting the tests was to score the odd - numbered

» * .

items and the even numbered items separately* The 
correlation between scores on the odd and even 
numbered items was calculated. The Julian C.Stanley 
Method for estimating the split half reliability 
was applied* On all tests the reliability 
coefficient has to be above*50*

analysis

This was a powerful tool for test improvement* 
Zt was useful in indicating which test item could 
be too easy or too difficult and which could 
discriminate clearly between the better and poor 
examiners* All the tests were revised according 
to the results of the item analysis* Most items 
were revised to give a discrimination index above 
0.30.85

£aas&r..gEppg,ftt;j,oa apd

In determining the teacher classroom 
behaviour to be considered in observation and 
assessment% a first attack employed by the study
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oonsiated of collecting characteristics of 
teacher behaviour that could constitute teaching 
success* Reports of such characteristics were 
submitted by persons closely associated with 
teaching and being based upon first hand knowledge 
of acts of teachers in specific situations* The
procedure followed in investigating these

• *

characteristics involved collecting analytical 
reports of what the respondents considered 
to be especially successful or effective classroom 
behaviour of unnamed teachers* The reports were 
provided by teacher supervisors* college tutors* 
primary school teachers* headmasters* and student 
teachers* Special reference was also mads to

* V • . *

Prof* F* F* Indire's study on the qualities of a 
86good teacher* The participants were asked to 

think of the primary teachers with whom they had
closely associated* They bad to list characteristics

• * • •

of the teachers they thought demonstrated
« e • • • •

characteristics of successful teaching and those 
they thought did not*

c • • • • *'

The characteristics of successful teaching 
were divided into five categories* These included 
Teachers* Personal characteristics for example 
stimulating pupils and holding their attention 
and interest* cons cent ious , panctual * calm* 
controlled, not emotional* confident, stable and
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relaxed* The second group of item was of 
Teacher'8 Relationship with pupils* for example* 
being impartial, treating all pupils equally* 
allowing; pupils to explain themselves* being 
approachable* recognising individual differences 
being flexible)adapting activities to pupils* 
maintaining class as centre of activity* kind and 
friendly^ freedom of pupils to express themselves* 
The third category covered Professional and 
Community factors* for example relationship with 
staff members* parents and other administrators* 
interest in outside class activities* The fourth 
category included Planning and Organising of 
lessons* thus cloar lesson aims, evidence of well 
planned class procedures* The fifth group covered 
the presentation of subject matters use of speech 
audibility* voice tone* originality* demonstrating 
unique devices to aid instruction; drawing examples 
from various fields* criticisms of other 
authoritios, giving provoking assignments*

These characteristics were to be rated on 
m six point scale i.e* outstanding or superior* 
five points) strong, four points; average, three 
points; below average* two points) weak, one 
point; and unable to observe* zero points*
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The teaching analysis sheet is shown in Appendix 
B modelled on the Stanford Teacher Competence 
Appraisal Guide (Stanford University).

It was felt that this approach of the 
identification and description of significant 
teacher characteristics was basically more sound 
and valid than the frequently enployed procedure 
of asking educators or others to name the traits 
or qualities they believe to be desirable for 
teachers. Needless to point out that) the 
employment of this approach, with its emphasis 
upon actual behaviour, neither circumvents nor 
denies, the importance of value judgements and 
description of observed behaviour; doee present 
an effort to determine the bases of value 
judgemon.s to objectify descriptions of teacher 
characteristics and to provide an operational 
frame of reference for the assessment of teaching 
success.

The reliability of the lesson observation 
instrument consisted of studying the items with 
my research assistant, who was doing his M.Ed. 
degree in primary education and had been teaching 
in a primary teacher^,. college for a period of 
three years. In hie exercise as a tutor he had 
bean involved in observing primary student teachers
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during their teaching practice* Training in 
observing teachers started with the two of us 
having a correlation index of 0*54, it continued 
until it consistently remained between 0*73 and 
0 *80.

After establishing the reliability index for 
our observation, the exercise of observing the 129 
teachers started* It was, however, felt that it 
was necessary tn engage the headteachers and 
education supervisors into the rating exercise*
This replicated and systematic observation 
particularly on the part of the researcher had 
the advantage of avoiding the influence of personal 
biases relative to the individual teacher's 
behaviour* A somewhat weak attempt at self 
ratings by the teachers was attempted on* It was 
hoped that the oelf-rating approach could provide 
useful Information data, because the criterion 
behaviour involved was not very complex and the 
self ratings were based upon some clearly and 
operationally defined characteristics*

DATA UresapasrAIlOH

This consists of various steps* First is 
the analysis of the recruitment of students for 
primary teacher education, their general background, 
academic and economic reasons for joining the
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teaching profession, and the quality of the 
teachers recruited into primary teaching all of 
which could have effect on teaching effectiveness* 
Second is the examination of the academic and 
professional courses offered in primary teacher 
colleges including the teaching practice, the 
assessment of student teachers in the colleges and 
how they influence teaching effectiveness* Then there 
Is the examination of pupil-gain score and the 
analysis of the teaching behaviour in accordance with 
the rating scale*

In the analysis of data, three important 
statistical tools are applied* First was the use 
of the 304B computer programme that yielded simple 
means on each of the independent variables in relation 
to the dependent variable* Second was the cross- 
tabulation of means of the variables that appeared 
significant on the analysis of simple means* This 
was to test their relationships* And third an 
XD83 computer programme was applied to test 
relationships of the various variables and their 
predictive effect to teaching effectiveness* This 
programme provided the estimate regression coefficient, 
the standard error of regression ooeffioient, the 
student t statistic, partial correlation ooeffioient 
of the dependent variables and the multiple
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correlations. For the purpose of this study 
the regression coefficient, the student t test 
and the multiple correlation were applied.
Finally an attempt was made to summarise teachers* 
views on the problems of teacher education «nd 
the teaching profession in Kenya,

i
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CHAPTER TWO

M H B i m M .  OP PKJHAKT -TEACH KS

poem a

All the teachers in this study vers 
recruited for primary teaching directly fron 
school* They applied to enter the profession 
together with students who joined other professions* 
Before taking the East African Certificate of 
Education Eras 1 nation, Form IT students select 
their future career on Fora A* This was drawn 
up by the Kenyanisation of Personnel Buerau of 
the Ministry of Education in consultation with 
the Heads' Association*

The for* is divided in a number of sections* 
Parts I, H  and X deal with personal details of the 
school leaver* Part X deals with the applicant's 
personal factors* Such as name, home and school 
address, date of birth, religion and citisenship*
In section IX, the house maater/aistress is 
requested to give his or her personal forecast of 
the applicant's possible performance on the East 
African Certificate of Education, and in the last 
section, the headmaster/kistress gives an 
assessment of the applicant's personal characteristics 
and makes comments on the applicant's probability 
of continuing with higher education*
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Fart II through VIII offer the applicant 
broad optlone of careers among which he has to 
•hoo8ev ranking his choices numerically* Each 
part is further divided into subsections9 
indicating specific training or employment 
options* Having ranked his main options in 
parts II to V T U v the student is also asked to 
rank his specific options within each of the sub
section group*

Form A is accompanied by the Careers Guide for 
Kenya and Helping you to choose a Career prepared 
for the Kenyan! sat ion of Personnel Bureau by the
Ministry of Economic Planning and Development*

*

Some problems that seem to have faced the 
applicants are that not all the training 
courses offered on Form A are described in the 
Guides* Horeover9 while the nature of the courses 
listed is e&erally clear if the applicant consulted 
the Guide, the sccupations they lead to are not 
so clear* Nor is it made: consistently clear whether 
the successful completion of a course normally 
leads to the offer of an appointment In the 
relevant occupation* Part V does not make clear 
whether it is to be treated as an application for 
employment or an application for the training 
course* Parts VI to VII are particularly confusing* 
This is so mainly because within a given part there



is often a mixture of options sobs of which 
describe an occupation while others refer to 
an employer, as if these were mutually exclusive 
occupations* Occupations in the .East African 
Comuunity are somewhat similarly split between 
Parts VI and VIII with the added problem that the 
form lists only five of the seventeenCorporations 
of the Community*

The form does not make clear to the student 
that under the system of selection, there is little 
chance of being considered for any but his first 
major choice* Nor is it made clear to him that, 
even within a particular set of options, grouped 
together as one of the parts of the form, his 
chances of acceptance may depend as much on his 
having made of good blind guess at how many 
others would apply for that particular course, 
school or job as on his own abilities and 
accomplishments* He has to rely on verbal • often 
inevitably innacur- te information and hearsay on 
how the system of placements works in practice 
and has to make a choice that reflects not his 
preferences but his inevitablity and partial 
understanding of the supply and demand situation 
in each of the options put before him* The guides 
provide rough guessesr for they do not print the
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nunber of secondary school leavers who got 
jobs in some specific area in the previous 
years and hov many chances remain open*

The classification of jobs on the font 
could present an Immense problem to the applicant 
Some of the sections contain occupations as unlike 
as accountant and probation officer, while 
occupations in the engineering field are found 
in three different sections* This was bound to 
pause difficulties among the students in thinking 
about characteristics that several jobs could 
have in common and ascertaining whether these 
characteristics appealed to then or not*

Turning specifically to the part dealing 
with teaching* Part III, an applicant ia given 
three major groups of tenohersi SI teaching, PI 
teaching and domestic science teaching{ P2 
teaching la ommitted* No difference ia mode to 
the applicant on when he qualifies, he ia to ha 
recruited for SI or PI eince in both casea a 
Division II Certificate is an entry requirement*

CAREKR GUIDANCE FACILITIES

What emerges from this description of Form A 
is that secondary school leavers face serious ̂ 
problems in selecting their future career*
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There is lack of informed guidance with regard
to the range of jobs available) the precise
requirements of each in terms of academic
qualifications* personality traits and training
and future prospects for promotion and self
improvement* In many schools careers' masters
do not have this information* or if they do*
they lack first hand experience of what they
talk about* There are no reliable aptitude or
vaoation&l tests to guide these naters mistresses 
in

giving meaningful advice to the students*

Though* thorough researches have as yet 
to be carried out in this area to assess the 
effectiveness of career selection programmes 
in secondary schools* one survey made of the 
1969 form 4 school leavers cohort of whom teachers 
in this study were part* yielded very interesting 
information* In a questionnaire students were 
asked to say what sources they had used to get 
information about the Job they wanted to do 
after they had finished their formal education*
The exact wording of the question was as follows:

Have you talked to anybody* or read any 
books or pamphlets to get information 
about this Job? 90
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If yesi please explain briefly what 
you did?

From the answers to this question it became 
clear which school had effective guidance 
programmes and which did not. Of the schools in 
the sample only four had very comprehensive 
programmes. Students referred to general talks 
from their career masters to talks from outside 
speakers about specific job opportunities9 to 
reading the Kenya Careers Guide and various 
pampheltsv and to having individual interviews 
with their c a r e e n ' masterss

'Our careers master talked to me about italaining in detail what qualifications 
skills are needed and also the pay.*

'Talked to Career's Master. Head Careers 
Guide. Listened to careers talk by 
Registrar of the Training Cchool.'
'Applied for the job on Form A'2
In the same study a further three schools are

said to have had fairly effective programmes.
Generally the careers' master gave general talks
and made careers' literature available, but
either talks from outsids speakers or individual
interviews were lacking.^ The remaining fourteen
schools of the sample, at least two thirds of the
samplef had either ineffective guidance programmes
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or no programs at all* In sane of these schools
pupils had access to prospectuses mailed to the
school by various training Institutions but in
others not even this material was available*
In one school it is noted* the careers' programme
which consisted of a talk by the headmaster*
was described by one pqpil in the following way|

'The headaaster gave us a talk about the 
goodness of teaching* Then he told us 
who waB fit to be a te>cher* and X was 
chcsen*'

Judging frcm responses in the questionnaire in that 
study* only one third of the schools in the sample 
had a functioning careers' guidance programme*
This proportion it is noted* was probably fairly 
d o s e  to the figure for Kenya Secondary schools 
as a whole* An interesting factor emerging from 
the study is that there is a strong relationship 
between school type and quality, and the 
effectiveness of the careers' guidance programme 
as summarised in tables 3 and 4. As many as five 
of the nationals itohment and high quality local- 
catchment schools have effective guidance programmes* 
compared with only two of the ten medium and low
quality local schools and none of the five Harambee

«

schools* As will be seen later in this study* few 
if any of the pupils from high quality schools are 
recruited for primary teaching; which implies that
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Table 3» Proportions of Pupils influenced by

a majority of primary teeche: a are people who
are not very informed about careers in other
fields.

Careers1 Guidance Service in leaking; 
Career Choices.

School Type and Quality

National catchment 27.7%
Local catchment

High quality 21.0%
Medium quality 10.0%
Low quality 7.7%
Harambee 4.4%

Table 4j School Type and quality, by Careers*
Guidance Effectiveness

School type and quality Careers very Guidance
effective/fairly ineffective

effective non-existent

National catchment 2 0
Local catchment

High quality 5 1
Medium quality 1 4
Low quality 1 4
Harambee 0 5

mm •
Total

_____ 7
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The ineffectiveness of the career guidance 
problem is aggravated by the information provided 
by employers and career masters. It is noted 
thet in adoreaeing students about employment 
both teachers and employers seem to be preoccupied 
with stressing the difficulties of the unemployment 
situ tion and with emphasising the need for fomrth- 
form leavers to set realistic educational and 
career goals.** Little is said about students' 
traits related to various jobs* Nor is much said 
about a rational relationship between the number
of places available in each course and the number*
of applicants, and similarly between the intellectual 
demands of a course and the calibre of those who 
apply. Seme accurate ratio of applicants to 
places for any course seems to be determined as 
much by rumour and fashion as by any other factor.

This is the situation that faced the 1969 
School Certificate (EACL) leavers. In all;there 
were 16,550 citizens who finished form IV in 
December 1969. It was estimated that about 14% were 
to be offered places in High Schools and another 
21% in other government training courses. A further 
27% were to be absorbed into the labour market in 
technical, clerical or skilled Jobs. The 
remaining 38% were to find self-employment, work
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in family enterprises, agriculture, or in 
semi-skilled work, enter privately run 
training courses or would be unemployed. The 
breakdown excluded 2300 private candidates 
for the Cambridge School Certificate (£ACE).^ 
The detailed breakdown for job opportunities 
was as shown in table 5*
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Table 5* Job Opportunities for Porn IV
leavers \<%£±

M Vacancies

I Form V 2*3QQ_____
11 Three Tear Course

1* Teaching (Secondary) 510

2* Technical Training 450
3« Agricultural 230

4. Medical % o

111 Two Tear Course
1m PI Teacher 8 3 0

2« Agriculture 410
3* Technical 390
4« Social _____ 20-. _

XV Direct ?Snlonpnt 4,450-------
T Miscellaneous Employment

* f w s**

or unemployed 6 .2 3 0

Source) flaTelopnent flap. 1970 - 19W. Halrobi.' 
Goverruaent Printer̂  1969*
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With this rough information students in 
this study indicated their future career 
aspiration as illustrated in table 6,

Table 61 Students,', future, earner aspiration

Further Education Job Aspiration

HSC NO HSC TOTAL PRB1AST
TEACHING

SEC.SCHOOL 
TEACHING

OTHER
JOB

TOTAL

38 91 129 19 59 51 129

From table 5 it is clear that Form V 
secondary school teaching, and primary school 
teaching provided more opportunities for the 
Form IV school - leavers in 1969* Thirty-eight 
students in the sample aspired to go on with 
further education though 91 did not wish to* 
Turning to career aspirations, it is d e a r  that 
primary teaching is very unpopula r with most 
school leavers* Only 19 teachers in the whole 
sasple selected primary teaching as their first 
career despite the fact thrt this area provided 
more opportunities for employment* Secondary 
achool teaching was fairly popular and other 
Jobs had s strong appeal for these teachers* 
This indicates t h a t a c & e r s  are definitely
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following a profession they did not opt for, 
which means many young people are singled out 
for the teaching profession against their 
will* This idea of dumping students into 
teaching against their will is bound to have 
some effect on their dedication to the 
profession and subsequently to their teaching 
effectiveness*

SCHOOL TYPE

An attempt was made to examine the background 
of the teachers in the study in relation to the 
type of school they attended* As shown in 
table 7 a majority of the primary teachers are 
recruited from medium and low cost schools* 
Students from high cost schools are not very 
much attracted into primary school teaching* As 
discussed earlier, these schools together with 
those of national catchment have more efficient 
career guidance programmes* Students in these 
schools have a clear perception of conditions 
of service for primary teaching* That many are 
not attracted to the profession it reflects 
very poorly cn the terms of service in primary 
teaching* let in terms of secondary education 
these students are more expossed to a much
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wider curriculum th t can perhaps make them 
more efficient teachers than those who go 
through schools of median or low cost* These 
schools tend to attract teachers of high calibre 
because they are established and well known*
Their standards of physical equipment are high*
These schools are of two kinds, low-cost and 
high-cost* Selection for entry is extremely 
competitive and is based mainly on performance in 
the selection examination, the Certificate of 
Primary Examination (C«?*E*)* There is a quota 
for each area of the country* Over the years they 
have achieved consistently excellent results in 
•ehool Certificate (LACE) and other external 
examinations* They generally charge very high 
fees*

The low cost or low catchment (medium) by 
contrast, usually draw most of their intake from 
a fairly small area, and very often a majority
of the pupils are of one tribe* These schools

%

are maintained by the government and all charge 
relatively low fees* Selection for entry is 
severe, but not as severe as the high cost or 
national schools. In most districts places are 
available in local-catchment schools for 10-15% 
of ths pupils sitting the secondary school selection
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a University degree and as many as three-quarters
will hold a teaching certificate of some kind.

science
They at least have a^laborstory and a library. 
Government maintained local-catchment schools 
provide education for the bulk of Kenya's secondary 
pupils particularly at the fourth form level.

Within the low cost schools are 'Harambee' 
Secondary Schools. These are not'maintained 
schools'. They were built by local self-help 
initiative in response to the shortage of places 
in government maintained schools. They offer s 
two - year or four year education course9 leading 
to the Kenya Junior Secondary Examination, K.J.S.E. 
or the East African Certificate of Education in 
the fourth year# They teach the same courses as 
maintained schools# except that because of 
shortages of equipment and specialist teachers 
they tend to concentrate on subjects which can 
be taught from a text hook such as Health Science# 
Bible Knowledge# History and Geography. The intake 
is non-selective. Any pupil with a hare pass in 
the selection examination can be assured of a place 
in most Harambee schools providing he cun find 
the fees. Compared with government schools,

examination. Teachers in local-catchment schools
art for the most part well qualified. In a typical
school nearly half the teachers are likely to hold
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most Hr.rambee schools arc poorly staffed* A 
good school Bay have a trained SI or PI teacher 
as its headmaster and perhaps one other trained 
Kenyan teacher* If the school is fortunate* it 
may also have one or two overseas volunteer 
teachers* The other teachers have at best a 
second division or third division School Certificate 
(SACK) pass as their only qualifications though 
they are now increasin^attracting untrained 
teachers with Higher School Certificate (EAACE) 
qualifications* Harambee schools are also nearly 
always badly equipped* Some of the better schools 
now have snail libraries and rudimentary laborato
ries. At the fourth form level* Harambee school 
enrolments make up a mush smaller proportion of 
total enrolments because many Harambee schools have 
not yet reached form four* and beoause dropout 
is heavy*

Table 7» Teachers and the type of schools 
attended.

Total national catchment Local catchment Harambee

129 27 65 37
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GENERAL BACKGROUND FACTORS 
Sex

As shown in table 8yof the 129 teachers,
74 were male, 55 were female, a thing that seems 
to point to the domination of the teaching 
profession by men teachers*

Table 8» Teachers and their general background

Hale
Teachers

Women
Teachers

Total

74 55 129

Catholics Protestants Muslims Total

65 64 0 129
Fathers* Education and Employment

Total No Educa
tion Primary

Education
SecondaryEducation

HigherEducation
Formal

Employment
Informal
Employ

ment

129 53 76 0 0 38 91

Mothers* Education and SanloTment

Total No Educa
tion

Primary
Education

Secondary
Education

Higher
Education

Focmal
Eaploymen ' Informal tEaploy- 

ffient

129 84 45 0 0 6 123
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Looking at religion as a factor one is 
atruok by the absence of Muslin teachers in the 
schools* Efforts would have to be Bade to 
encourage Muslins to take more interest in 
education since the number of Muslin ptq>ils is 
increasing and is beginning to form a high propor
tion of population in schools*

In looking at fathers' education and 
employment it is clear, that a good proportion of 
the fathers had sane primary education 76, while 
5? had no education* None of the fathers had had 
secondary or higher education* Given this kind 
of background it night be concluded that fathers' 
influence on these teachers in the selection of 
careers night not be quite significant* This is 
supported by the fact that only 38 of the fathers 
were employed in some kind of formal employment 
requiring trained skills* Ninety-one of the 
teachers' fathers are engaged in informal 
employment like working on the farm or running 
some business*

A Majority of the mothers, 84, had no 
education while 45 had primary education* Only 
6 are engaged in formal employment while 123 
are engaged in informal employment • With this
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kind of background one would perhaps safely 
dismiss mothers' influence on the teachers' 
selection of career* Zt should, however, be 
noted that parents with this kind of background 
would always encourage their children to become 
teachers since this is a career most of them 
cues familiar with*

SCHOOL C S H T m C A J S  ( DaCE) a c h i e v e m e h t

Much attention in the study was paid to 
School Certificate (EAC£) grade since it is used 
as an important criterion for selecting students 
for teaching* Subjects that were taken by the 
teachers in the sample are shown in table 9*
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Tabl« 9« Points obtained In each subject
on the E«A»c«E«.

Points 1 2 3 4 5 6 7 8 9 Total
Did x

si
English

lot
t
2 0 0 6 3 9 36 39 28 6 129

History 2$ 0 0 5 5 3 18 20 15 38 129
£/Knowledg<»34 0 4 19 6 10 23 17 8 8 129
Swahili 86 0 0 1 0 4 5 7 6 20 129
Maths 29 0 0 1 1 8 21 19 17 33 129
Geography 10 0 0 12 6 9 30 24 17 21 129
Science 65 0 0 3 6 6 23 8 8 10 129

i
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In looking at table 9, it is clear that 
because English is a compulsory subject it is 
taken by most of the candidates* No candidate 
In the sample obtained a distinction pass* Half 
of the candidates obtained a general pass* This 
reflects very poorly of this subject since it is 
a medium of instruction in many of the primary 
schools* Somerset in his study of the C*P*E* 
examination has revealed that candidates' 
performance on this examination is very much 
influenced by the quality of instructions they 
have received in the English Language*^ The fact 
that the examination is taken in English implies 
that pupils should be thoroughly instructed in this 
subjeot* Judging teachers' performance in this 
language on the Sohool Certificate Examination 
(EACE) one is tempted to conclude that even 
School Certificate (EACE) teachers might not be 
giving very effective instructions in English*

About 1/5 of the teachers in the sample 
did not take History in their examination* For 
the 2/5 who sat the subject, none had a distinction 
pass in it* A few obtained a poor credit in the 
subject while about 35 obtained a general pass*
A  very good proportion, 38 failed the subject 
and it is not rare to find such teachers preparing 
pupils for an examination in the subject*
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Religious Knowledge though not taken by 
1/3 of the candidates it was perhaps the best done 
by teachers in the sample* Five candidates obtained 
distlnotion passes and a fairly high proportion 
obtained good credit passes* Only a small 
percent age,7 failed the subject* Yet this is a 
subject that is not given much emphasis in the 
higher classes of the prinary school due to 
examination pressures*

Swahili another non-examinable subject in 
prinary schools was not taken by many of the 
teachers in the sample{ only 43 teachers entered 
for it* Of the forty threevnone obtained a 
distinction paae in the examination* Only 10 
obtained credit passes* while 13 obtained average 
passes* A very large number* 20, failed* The faet 
that many of the teachers in the sample did not 
sit for this subject and that the subject is 
generally poorly done has a number of implications 
on national planning* It might be asserted that 
government efforts to make Kisw&hili a medium 
of instruction in the schools and a national 
language will take some time because competent
teachers who are an important instrument in

this
promoting/policy are not available in sufficient 
numbers*



Mathematics which until very recently was 
not compulsory for all the candidates sitting 
for the Hast African Certificate of Education in 
Kenya was not taken by 29 of the teachers in 
the sample* This is serious since Mathematics is 
n  C .P .S *  examinable subject in the primary schools* 
One is tempted to conclude that some primary teachers 
are called upon to teach this subject when they 
have not had substantial grounding in it* None of 
the teachers obtained a distinction pass in 
Mathematics* Only 31 teachers scored credit passes* 
and 36 mere passes; 33 of the teachers failed the 
subject* With recent government stress on teaching 
of this subject;the quality of teachera in the 
ayBtem does not reflect very favourably on this 
kind of policy*

Geography generally appears to be a very 
popular Bubjeot* with only 10 teachers ' 
not taking it in the E .A .C *E *  examination* Though 
no teacher scored a distinction pass, the subjeot 
was generally, well done; 57 of the teachers obtained 
credit passes while 41 obtained passes; 21 of then, 
however, failed*

A very disturbing feature appears to be the 
high number of teachers in the sample who did not 
take any of the science subjects. Physics, Chemistry,
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or the two combined and Biology in their 
examination, 65 of them* As in other subjectŝ  
no teacher obtained a distinction pass though a 
very good number obtained credit passes, 58, Host 
of these were generally in Biology. It is clear 
that despite government stress on the teaching 
of Science, Kenya's school system is still arts 
oriented. Performance on the science subject will 
continue to be poor for as long as science teachers 
will not be forthcoming from the school system. 
From this it is clear that teachers who in their 
own school days did not take a science subject or 
loathed the subject are called upon to teach it. 
This does not reflect very favourably on the future 
of the subject with this quality of teachers.

Examining performance on the E.A.C.E. 
examination generally, it can be conduced that 
those recruited in primary teaching are those who 
did not perform highly. Few if any obtained 
distinction passes. A good proportion are those 
who did not even sit for subjects they are called 
upon to teach. It will be noted here that in 
■set prim- ry schools; teachers do not specialise in 
subjects of their interest. A counter argument 
could be that since many of the teachers, operate 
above the level of their pupils' knowledge, 
performance on E.A.C.E. examination might not be 
an important factor. Poor performance on the
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Examination, however, reflects a weak knowledge 
of the subject and is bound to have an adverse 
effect on the quality of teaching*

£.,A,C,E. ASPIRATIONS

It is not through subject performance 
analysis that one gets the impression that primary school 

teaching attracts the least able performers* In 
looking at the breakdown of teachers in the sample 
per division as shown in table 10, it is apparent 
that the profession does not attract many of the 
Division one and two* The profession largely 
attracts third division passes*

Table 10 1 &At.C,. i JP^rfo.xmaftce. £er^vj..s>oa

Division Z II III E.A.C.E* Fail Total
Number 1 28 66

pass
34 0 129

In trying to relate E*A*C*E* performance 
and career aspirations a number of interesting 
points seem to emerge* As shown in table 11, 
the single Division one, E*A*C*E* pass did not 
prefer primary school teaching* Only 4*2% of 
the Division U  preferred primary teaching* A 
fairly high proportion 29*2% of these however,
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preferred to join secondary school teaching.
A lev percentage 11.0% of the Division III

teaching
preferred primary/and still a good percentage 
31% preferred secondary school teaching* A fairly 
high number of the EAGE^ 15*8% preferred joining 
the primary teaching profession! a high number 
28*9% preferring secondary school teaching* More 
of the Division II opted to join other jobs*

Table lit Performance aj^J^b
^.ectatkqai

Division Primary Secondary Other
Teaching Teaching Job

I 0% 100% 0%
II A.2% 29.2% < H . W
III 11.1% 31.1% 35%

E*A.C.&. 15.8% S8.9% 34%

Pail - - -

What seems to emerge from Table 11 is 
that there is some strong relationship between 
students' academic performance in the E*A*C*E* 
examination and their preference for the primary 
teaching profession* Students who arc academically
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strong do not normally choose primary teaching 
as their first career* A lower percentage of 
the Division two; 4.2% selected primary teaching 
as their first oareer while 41*7% of then chose 
other careers, while 11.1% of the Division III 
chose primary teaching, a higher proportionj35# 
chose other careers* While a fairly noticeable 
percentage of the E*A*C*E* pass, 15*8% chose 
primary teaching as their first career, 34.2% of 
them wanted to Join other professions*

Though primary teacher education is beginning 
to attract more applicants who obtained a
Division two or better due to the changed job

these
opportunities, usually/tend to be applicants

7whose performance in the £*A*C*£* has been low*
This is reflected in table 12*
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Zable 12 1 S.A.C.j.. Performance- oi ^tuderibs who

isi&e* to A9.79

Division Number Percentage Aggregate points

I 1 0.9 21.0

II 24 21*8 29.8

III 45 40.9 ; 37.2

E.A.C.E 58 34.5 53.5

Fail 2 1.8 53.5

Total 110 99.9 166.4

That the teaching profession attracts recruits who 
are less successful in their E.A.C.E. examination 
is hast seen when a comparison is made with 
students who enter other professions*
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Table 131 S.A.C.E. Performance and flecrultment 
into Public Sector Training (Kean

Type of draining 1965 1966 1967 1968

Teacher Training 36.1 $4.1 34.2 38.1

Agricultural 32.3 35.5 30.6 30.4

Medical 29.5 33.7 32.7 30.7

Secretarial 30.3 34.8 34.2 33.5

Other 25.3 26.7 26.7 37.2

Total 33.0 34.1 32.9 32.3
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Table 14* Performance of School - Leavers
doing different types of Jobs

Type of Job done 1965 1966 1967 1968 '

Sub-profeasion&l 
of Technical 31.6 35.3 34.9

Teaching 41*8 42.5 41.5 42.3

Secretarial or 
Clerical 36*9 36.7 35.5 39.2

Uniformed forces 34.3 31.0 38.5 34.8



122

From table 13 and 3A it ie clear that agricultural 
and medical courses recruit the ablest students 
of those that join the public sector training. 
School leavers who enroll for teacher education 
and secretarial training each year are relatively 
poor in their level of performance* Judging by 
different groups of professions it was generally 
concluded thati-

•Th* sub-professional category tends to 
recruit slightly better school leavers than 
other job categories* The school leavers 
who join uniformed forces are the second 
best and followed by school leavers going 
into clerical and secretarial types of jobs* 
Teaching has consistently been attracting 
school leavers who perform rather poorly in the E*A*C*E* This fact taken together with 
the fact that teacher education attracts least able public sector training courses* 
does not augur well for the quality of our 
education at the elementary level*'8

E* B* Castle making the same observation concluded
'In any discussion of the education of young 
teachers it oust be borne in mind that 
almost every training college student is a 
failed candidate for the academic high 
school or for the University* He does not 
therefore enter the college with the most 
appropriate aspirations, for he starts his 
training for a difficult career wishing he 
were elsewhere*'9

In the resent yearsv the situation has 
considerably improved, as job opportunities in 
other professions have become scarce and with 
the general improvement of the conditions of the 
teaching profession*
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CHAPTER THREE

PRS-SEBTIUE TEACHER EPPCATIOM

TEACHING IN THE COLLEGES,

Acadmic and Professional oub.iects

▲ majority of primary teachers la this 
sample having been recruited into teaching still 
wishing they had been elsewhere am already discussed 
in the previous chapter, are exposed to a pre-service 
teaching course which does not appear all that 
challenging. As illustrated by teaohing at Thogoto 
Teachers' College, the composition of the curriculum 
is entirely based on the future task of the students 
in the primary school with its traditional programme. 
The subjects taught include, English, Kiswahili, 
Education, Agriculture, Science, Mathematics,
History, Geography, Physical Education, Health 
Science, Arts and Crafts and Domestic Science. 
Students are ejected to study all the subjects.
The general trend is that subjects are divided 
into academic studies and methods. Each tutor is 
given the discretion of assigning some periods to 
methods and others to academic work in each subject.

In terns of content, teacher education in 
Kenya has a Western and even distinctly Anglo-Saxon
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character and all efforts to African!se it have 
had very little effect* Those changes which 
have been effected concern almost exclusively 
Geography and History which are indeed entirely 
African centred*

In teaching since didactics of subjects are 
often taught by non-pedagogues, they are hardly 
integrated into didactical and educational 
principles*. At the same tine the frequently 
justified suspicion th*>t after all the secondary 
school has provided too little insight and ready 
knowledge to serve as a basis for primary teaching; 
gives rise to the wish to shift the accent from 
nethods to academic subjects*

Vith the modern trend of stressing activity 
in teaching one would expect lessons to be presented 
in a more practical way than tsilking and listening 
only* The teaching staff generally tend to be 
convinced of this axxl the general trend is now 
towards a certain degree of student activity during 
a lesson* Academic requirements, however are that 
a wide range of subjects be treated* Much of this 
oannot be left to private study* Textbooks are 
often lacking or are not suitable* huch of the 
subjeot matter is therefore incorporated in the 
notes taken by the students during the lessons*
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Classroom discussions present difficulties* 
Occasionally students are encouraged to discuss 
matters they know too little about, with the 
result that there is no time at all for fruitful 
discussions. Usually the tutor initiates some 
discussion after lengthy explanations.

Generally teachers' courses look too academic 
and tend to be irrelevant to the future task of 
the primary school teacher* This is perhaps 
d e a r l y  shown by a critical examination of the 
study of Education*

This subject includes psychology, pedagogies 
and didactics, and school organisation and management* 
The books widely used include A. G* Hughes and 
£• H* Hughes.Learning Teaching. London; Longmans* 
and J. Farrant, Principles of Education. London, 
Longmans* A glance at these texts, the contents 
show that the accent falls on genetic child 
psychology, and the related pedagogic practice*
There are also elementary booklets like those by 
A. J. Udo, An Introduction to Teaching* Accra; 
Longmans, 1965 and H. J. Berne, The Teacher and His 
R a i l s . Oxford University Press, London; 1%5*

K

Host of the texts commonly used are Farrant 
and Hughes* These have no bearing on the Psychology 
of African children or the African pedagogical
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situation. In most of tho colleges for sometime^ 
the subject has been handled by expatriate 
teachers who lack both the time and the enthno- 
graphical knowledge necessary to gain good 
insight into the African family life.

Farrant in particular puts a lot of emphasis 
on school practice. A considerable number of 
pages are devoted to teaching aids. On one of 
the pages he observes;

'The most common excuses made for not 
using teaching aids are that they are 
difficult to obtain and expensive to 
buy. Both of these objectives can be 
overcome on your own. A few simple 
materials, a moderate imagination and a 
lot of care are all you need to set up in 
business as your own visual aids procedure.'1

A list of simple materials is given and it 
would seem as if these exactly are the things that 
many colleges have at their disposal. Host primary 
schools can certainly not afford to buy such s 
set of strictly necessary things not even one set 
for the entire staff.

Farrant entitles his book 'Principles and
Practice of Education in Africa.' That the book 
should have been especially written for Africa is 
hard to believe. In the preface, this particular 
purpose of the book is even hardly mentioned, 
except in the sentences;
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•Throughout Africa education la looked 
upon aa one of the vital Beans of claiming 
the freedom that so many nations have 
struggled for and have attained* '2

What is not clear is whether or not Education is 
only a vital subject in Africa, but not in other 
continents*

Referring to child study, Farr ant has the 
following to say;

'Research in this area has been done by 
child psychologists in Europe and America 
and so-called "noma" are available for 
children of every age* But in Africa, such 
research is still inadequate for accurate 
conclusions to be drawn. However, by using 
smaller samples same idea of the typical 
African child at different ages can be 
gained but you will have to do it 
yourself.'3

All the same the author proceeds to discuss 'the 
childsf physical and mental development on the 
basis of the 'norms' discussed above and proceeds 
to give the following outline of its mental 
maturation*

'Up to 1 year, co-ordination begins, way of 
speech prepared*
1 - 2  years, ready to relate meaning to words* 
3 - 6  yearn, ready for memorization*
6 - 1 1  years, ready for skills requiring good 
co-ordination such as reading and writing*
11 - 16 years, ready for reasoning in concrete 
terms*
16 - 21 years, ready for abstract thinking*
21 years and over, ready for everything.*
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It should be pointed out that here the 
African child is gratuitously supposed to pass 
through the stages which were established 
outside Africa.41, One nay wonder whether the
author himself had not better taken the advice 
he gives to the college students, namely to study 
the African child before writing a text book for 
these sane young people. In fact he lets the 
natter rest for ever in the chapter like he 
Development of Pei*sonaiity' in which the African 
child is not mentioned anywhere.

He further mentions the qualities of a good 
teacher. These include, physical energy, 
perserverance, responsibility, initiative, self 
control, decisiveness, sincerity, humour, loyalty, 
leadership) dress and speech. Hughes and Hughes on 
this point stay far more down to earth and almost 
exclusively lay stress on the art of teaching.
E.B. Castle, Principles of Education for Teachers 

|jl Afy-irtOj Oxford University Press, Nairobii 1965 
has something to say about respect for truth, 
earnestness in word and deed, sense of humour, 
studiousness. He must be intelligent, cultured, 
religious, have plenty of self-restraint, self-control, 
intiative, love, tact, patience and he must be open 
to the spiritual, cultural, political and social
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problems of his time. Nothing is said about 
the didactic requirements he oust meet*

All these seem innocent enough, even though, 
it might be said that it would be a good thing for 
the foreman la the factory, the agricultural 
advisor and all parents to possess such qualities* 
Oddly enough nothing is said about these things 
in manuals for other types of vocational training*
And if education means social intercourse, the 
teachers do not at all occupy such an exceptional 
position in this process* Not so it seems to be 
only the teacher who has to be so fully conscious 
of the moral requirements he must meet* It is very 
unhealthy to saddle anyone with such an ideal.
Very important would be to let the teacher understand 
his profession and his duty*

As regards the examination in this subject 
teachers in this sample sat for a paper officially 
set by the Ministry of Education for the first 
time* Raphaels was given to short questions of 
the multiple choice* Questions with pre-formulated 
answers were generally given with only four choices* 
Perusing the answers one notices some choices that 
are so silly, th t even laymen could reject them 
outright* A certain degree of intelligence, or at 
least common sense renders the chance of underlining
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the correct answer* In other words it means 
that by blindly picking any of the four answers, 
one stands a 25% chance of hitting upon the 
right answer. A little common sense and 
recollection of one's own experience at school 
gives the next 25%; and so it is not difficult 
for somebody possessing a certain amount of 
general education though a layman in the field of 
pedagogy to pick on the correct answers even 
without any preparation.

In thiB respect one wonders if it is really 
necessary to devote such elaborate lectures to 
the subject covered by the examination questions 
in the course of training. Common sense and a 
little maturity apparently provide as much insight 
and perspective as special instruction.

Despite the improvement in the quality of 
entrants in primary teacher education, thus a 
majority now with secondary school background, 
academic courses generally reflect the tradition 
of a majority of entrants having had only primary 
education. In all the subjects they have been 
designed almost wholly as a means of furthering 
the students' own intellectual development• What 
is not realized is that the content of what primary 
teachers are destined to teach is usually basic and
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simple* Therefor* what is required in such studies 
is guidance in framing appropriate syllabuses and 
scheaes of work and suggestions as to the viable 
Methods of teaching* What is superimposed on such 
structure is an attempt to introduce sane higher 
latitude courses of academic study not with the 
aim of extending the students horlson in the 
content or subject matter that they will subsequ
ently be called upon to teaoh, but for the purpose 
of giving them an insight in the promotion of their 
future e&reer* This ie particularly the oase with 
graduate tutors* This is beginning to have an 
unfortunate effeet of making students see their 
teaching course as a meana of their academic 
advancement* What is important is that teachers 
in thiB study were not exposed to clearly outlined 
syllabuses in all the subjects except education*

In looking at other subjects what was olear 
is that the English Language was a subject given 
m lot of emphasis* Students were expected to have 
m good command of the language| they had to know 
its grammar syntax, phonetics and the method of 
teaching it as a subject thoroughly* This implied 
that in practically all the colleges a lot of time 
and energy had to be given to English* i£ven if 
erne considers that when entering collegej the students
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had already had at least nine years of hngliah 
and had been accustomed to using the language ** 
secondary school* it did not appear a luxury for 
eolleges to devote such time to the subject*

Kisvahili* which is becoming fairly popular* 
end which is now a language officially need in 
Parliamentary proceedings* is not given as much 
emphasis as &igllsh* It is given an average of 
three periods a weak* As observed in the previous 
chapter* moat of the stucents are exposed to the 
language for the first tine in college* In the 
light of the present policy of making it a national 
language* and considering the fAct that students 
are not familiar with the subject* one would have 
expected that more time is devoted to it*

She time allocated to other subjects seems 
to hav# been patterned to that of the secondary 
schools* These are generally allocated three 
periods a week* Turning to the question of 
eontant generally as pointed out before* there 
appeared to be no clearly 3 outlined syllabuses 
though the Ministry of i&ducation guides tend to 
diotats that tha Kenya Junior Secondary examination* 
the East African Certificate of iducation* 
examination syllabuses he followed* This gives
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individual tutors the opportunity to work out 
their own syllabuses. In a subject like History 
most topics covered would include the history of 
3uropet the history of Africa with stress being 
laid on the history of Hast Africa. History 
tutors are also expected to deal with current 
issues. While in secondary schools these topics 
are effectively taught because at least students 
have text books in these areas and also teachers 
are specialised in their subjects, in colleges 
this appears to be the contrary. Texts are scarce 
and most of the tutors handling such subjects are 
unqualified, since a number were promoted to 81 
status from PI through the crush programme 
instituted by the Ministry of Education after 
independence. Surprisingly examinations are 
patterned to the East African Certificate of Education 
Examination 'Ordinary* and'Advanced' levels.

Geographical studies are comprehensive.
Though they generally depend on the background of 
the tutor taking the subject. Topics like the 
economic geography of the whole world are discussed 
with special emphasis on Africa and East Africa, 
Physical Geography is also treated at length.
Lack of teaching aids makes itself felt more 
acutely here than in most other subjects.
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Generally students resort to Baking their own 
visual aids* The use of most geographical tools 
is unknown to the students* In this subject 
too examination questions reflect those 
questions asked in official external examinations* 
One of the nost disturbing question is the little 
emphasis given to local studies in the teaching 
of the subject*

Mathematics covers geometry, algebra, 
arithmetic and respective teaching methods 
though a recent shift i« on new mathematics.
This is allocated a little more time*

Science subjects arc the most poorly taught* 
In most colleges, the three sub-divisions. Physics, 
Chemistry and Biology arc not normally made* Most 
oolleges have no laboratories and what might be 
described as laboratories arc always pathetically 
lacking in equipment*

But with much of the first term work centred 
on acadonie work and little on pedagogues, students 
find themselves thrown befors the primary classes 
in the second term, hardly having seen s primary 
school lesson in practice exoept when they go out 
to collect schemes of work from regular teachers in 
the schools they will practice*
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With this kind of preparation, students' 
classroom practice is more of their recollections 
of their own school days than what they acquire 
in the colleges* They are inclined to model 
their behaviour on one or more of their former 
teachers* It is inevitable that they observe 
or try to remember the way in whioh their own 
teachers behaved in the classroom* This factor 
alone seriously limits the use of the teaching 
practice grades ae a predictor of effective 
teaching*

T e a c h in g  P r a c t i c e .  S u p e r v is io n

As regards the supervision whioh might be 
expected from the staffs of the schools where 
students teachj neither the head teacher nor the 
class teacher, in a majority of cases,put in an 
appearance at any of the lessons* Furthermore 
since the students follow the dormal time-table, 
the regular teachers do not have a heavy teaohlng 
load, so they are available for supervision* It 
is not a secret, however, to state that the regular 
teachers often take a holiday during the teaching 
practice* The students bitterly complain about 
this laok of interest for supervision and criticism*
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One who is familiar with teaching practice 
supervision will, however, notice some ambivalent 
attitudes in students for this need for supervision* 
Students are normally aware that they have completed 
four years of secondary sc ool and are training as 
PI or P2 teachers* When the greater bulk of the 
primary teachers in the schools had only seven or 
eight years of primary education though this 
situation is improving* The students criticism of 
these simple primary teachers is often ruthless or 
else gives some evidence of infinite arrogance* 
Usually many of the PI and P2 students secretly 
feel too good for primary teaching at the outset*

This ambivalent attitude which implies that 
the students seek advise on the one hand and on 
their hand reject it, by no means improves their 
position when at their practising schools* Pupils, 
particularly those in the upper classes are well 
aware of the fact that they are confronted with an 
as yet unqualified and inexperienced teacher, and 
often the student teacher soon notioes that his 
pupils speculate on this* This factor often 
makes his classroom experiences very tense* 
Generally as a result of these attitudes, student- 
teachers often do not know how to act in an 
expected situations, how to answer unprepared
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questions, they are put of! by irrelevant remarks
and are too intent on keeping order* As yet they 
lack imagination and they are often unable to 
conoentrate on what they are trying to teach 
and the children's response at the same time*

The absence of 'individual' contact with 
the pupils is striking. For the short period he 
has to stay in the schools he does not yet know 
his class and is obliged to address his pupils with 
'you on the middle bench' or point them out with 
his finger except for the bright pupils who are 
often known by name.

Often pupils need individual help in 
exercises but hardly any of the students go further 
than supervision. They largely walk round the 
classroom crossing out wrong answers, and adding 
a tick if the answer is right. This can hardly 
be called correction since true correction implies 
individual attention.

▲t Thogoto College each student is assigned 
the task of observing one child or a group of 
ohildren with special attention to psychological 
implications of child development. • This is done 
during the teaching practice and students are 
expected to hand in a report of their findings to 
the supervising tutor. This task is useful enough
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but the fulfilment of it remains artificial so 
long as the student does not of hie own a c c o r d  
find children's faces in their inifinitive 
variations of expressions fascinating. Little 
8urprisingv that many students infromt of their 
classess give an impression of softness and of 
being aloof. This attitude prevents them from 
making the best of their own personality. Students 
hardly attempt to play with pupils at break or 
during the games hour.

The transmission of knowledge is quite 
perturbing. Possibly as a result of the quality 
of the students recruited for primary teacher 
education, most of whoa are normally failures as 
discussed earlier, most student teachers are not 
completely familiar with what they must teach. The 
general impression ia that the knowledge gained at 
college in academic content and methodology is 
insufficiently digested to be transmitted. The 
following description is typical of the lessons 
students present on Teaching Practice.

'... Several student teachers, lessonxbooks 
in hand, watched the car stop and the visitors 
get out. They seemed anxious to get their ordeal over and led their examiners to their 
classrooms explaining hurriedly the subject of the next lesson. flavid, one of the student 
teachers, had written the aim of the lesson



140

in his notebooks "To elicit eoal fields 
in Great Britain and industries near them*. 
His college tutors had obviously persuaded him of the advantages of visual aids for 
he proudly unfurled a homemade map of Great 
Britain showing the major coal fields, and 
their nearby cities. He then produced from 
an alumihfam pail a seemingly endless supply of objects from sticking plaster to a 
transistor radio and followed this with 
pictures of still more objects. When the 
class was satisfied that these were some of 
the things that British factories made,
David proceeded to pin rectangular cards on 
his map, each card carrying a symbol of the article manufacturerd in .each city. All 
this was done with great vigor and David 
was obviously determined both to tell and 
show his class what he wanted them to know. 
But in his enthusiasm he forgot to "elicit 
the coal fields" and when the lesson ended 
the children knew that knives and forks came from Sheffield and ships from Glasgow, but 
not much more.
Like moat teachers whether old or young, 
student teachers talk too much. One young 
man delivered a forty-minute lecture on 
Christopher Columbus and encouraged "Class 
participation" in a curious way. He would say, for example, "Christopher Columbus 
visited Portugal.* Then he would repeat 
the line except for the last word and the 
class would supply 'Portugal" in chorus. 
Similarly, when Columbus was having his 
troubles with a dispirited crewi "Ve are 
going forward. Ve are g o i n g . A n d  the 
class roared its word of assurance. Both 
the lecture and the chorused responses 
were disconcerting to the children in 
adjoining classrooms. '5

Often student teachers find themselves pinned 
to their didaetie principle that they give a very 
incorrect and artificial atmosphere in the olass.
The didactic dogmatism often tends to turn students 
lessons into awkward undertakings. For instance it
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appears to be an unwritten rule that each 
lesson in Geography, History, Heligions Knowledge 
and Science starts with a sort of short lecture 
after which the main points are written on the 
board followed by a series of questions or a 
filling in exercise* Though students are warned 
against some of these dull practices while at 
college most of the students were possibly taught 
in this way when they were at primary school; 
they now see their older colleagues do the same 
and continue with the method even when there are 
enough textbooks available for the subjects* A 
similar attitude is to be observed with the use 
of the teaching aids* The college staff stresses 
the importance of this point to the extent that 
it becomes a form of indocrination and often 
their tue becomes meticulous*

Teaching Practice Assessment

Since the headmasters and class teachers of 
the practising schools do not participate in the 
supervision of students classwork they do not 
assess students' lessons* This is largely left 
to the college tutors* Host of the colleges have 
a teaching practice guide and grading form 
similar to the one appended* Normally these guides 
includes*
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<•>

Content
Rapport with pap 11a 
Uso of aide*

(b)

Varied teaching techniques
Ability to ooaounioate e imply and effectively*

( e )  ftUMffffRffltl q j SiPiJATfRl 
Dieeipline 
Relations with olass 
Enthusiasm and llrelineea of manner 
Giving praise

(d) Teeafiitar

Questioning
Initiative and imagination 
La a non material 
deposition
Use of teaching aids 
Organisation of practical work 
Voice and appearance*

<e) cMLftrgttt

Students9 knowledge of subject matter 
Harking and displaying of pupils' work 
Ability to secure and retain children's 
attention



Clarity and audibility of voice 
Appropriateness of vocabulary 
Degree of ohildren'o activity
Appelaranee
Punctuality.

students art assessed and raded an a point 
five seals A to B and is normally extended to a 
13 point scale by the use of plus or minus 
sub-grades* Despite the use of the grading and 
assessment guide* tutors' assessment remain largely 
impressionistic and not analytio* There are a 
number of factors that the assessors do to take 
into consideration* such as sis# of olass« typo 
of school* for instance at Thogoto soma students 
practice in City Schools which have better 
facilities* Tutors normally have no consensus 
opinion cm the criteria they apply in evaluating 
a lesson* for have the colleges got a standardised 
ssale for evaluating students in the whole Republic* 
There is s wide diversity of assessment patterns 
among tbs colleges which means that different 
colleges reward different behaviours* The 
comparability of the practical teaching assessment 
element in the various colleges is therefore seriously 
doubtful*
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A oonnon problem with all Teaching Practice 
assessment is the role of the tutor as an advisor 
and belper» The assessment role develops 
anxiety in the student which normally limits 
his willingness to risk experimentation* Student 
anxiety Is often generated by tutors' eontradiction 
about what they expect in students' lessons* This 
subsequently lends students to manipulate tutors* 
One student remarked, 'If the tutor normally talks 
about aids you give t en to him and if another 
always speaks of nature corners you also give 
them to him*'

Proa what hue been pointed out above, the 
assessment of teaching practice, lacks validity 
thus, it does not aa ess what it purports to 
assess* Instead of reflecting the whole range of 
a students' teaching ability, it reflects a 
strictly limited number of teaching skills 
observed during a limited number of teaching 
displays in artificial conditions* The student's 
performance is inextricably linked with the 
discipline, nature and organisation of the 
practising school and with the previous learning 
experiences of the student teacher and of the 
Children* Purther assessment by grading is not 
reliable thus, it is not reproducible* A student 
assessed at, say, C+ after observation of a
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sane grading by a different observer after a 
subsequent series of observation lessons* Lesson 
assessment is largely subjective* Assessment by 
grading pressupposes a general teaching ability*
It is highly questionable whether such a general 
ability exists* All tutors could be familiar with 
the student who performs very well with a group of 
able academic pupils but fails with a class of 
non-academic cliildren* Individual colleges in Kenya 
assess different behaviours and qualities in their 
students*

These problems about the preparation and 
assessment of teaching practice do not nullify the 
use of teaching practice grades to evaluate teachers' 
effective teaching* Primary teaches'colleges 
attempt to introduce some reliability in their 
assessment by a continuous supervision and assessment 
of students on at least three block teaching 
practices* Final grades for student teachers are 
reached by consensus opinion among the college 
teaching staff together with an external 
examiners' board*
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EVALUATION OF ?liS TEACHING COURSES

Though the approach in teaching in the 
colleges ie patterned to that of secondary 
schools, there is a remarkable difference in 
the marking of the scripts* Generally tutors 
in the colleges tend to be generous in their 
marking as the table 15 illustrates.

Comparing; the two tables one notices a 
marked difference. While distinction passes are 
a rare feature in School Certificate Scores, they 
are quite common in the evaluation of teachers 
in the colleges. Even in a subject like Education 
and method which is commonly set, marking tends 
to be quite generous; thirty-five of the teachers 
in the sample obtained distinction passes. Students 
are so much over-marked that those who weakly 
passed a subject at E.A.C.E. or never took it all 
obtained very high passes in their college 
performance. Since the colleges have tended to 
adopt secondary school syllabus one would 
expect their marking system to reflect and 
measure a student's academic potentiality 
efiectively. This should particularly be the 
oase since teachers' promotion in this country 
is based on their achievement on official 
examinations.
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SIMPLE AHALXblS 0? MEANS.

An analysis of simple means was made of 
the performance in E«A.C*E» examination and in 
Teacher Education Courses in a sample of subjects 
taken in the two examinations* This was done on 
the basis of the independent variables outlined 
in the first chapter*
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Table 151 A Comparison of and
Teacher Education Assessment

£.A.C.£. Eralluafion

Points 0 1 2 3 4 6 7 8 ?
History 25 0 0 5 5 3 18 20 15 38
Religious
Knowledge 34 1 4 19 6 10 23 17 8 7
Kiswahili 86 0 0 1 0 4 5 7 6 20
Maths 29 0 0 1 1 8 21 19 17 33
Geography 10 0 0 12 6 9 30 24 17 21
Science 

Teachers' Col

65 0 0 3 6 6 23 8 8 10

Ed. Methods 0 19 16 24 22 18 20 7 3 0
Maths 0 31 17 13 14 14 15 14 6 5
Geographer 5 19 19 12 23 13 12 13 12 1
History 3 20 18 11 20 16 16 11 12 2
Science 0 24 19 18 20 16 16 10 2 4
Religious
Knowledge 5 27 14 15 19 15 13 14 5 2
Kiswahili 4 19 24 19 20 10 13 15 7 8

—



Table 16* Sex and Performance In K.A.C.K.
and Teacher Education

Subject Male
.

Female
History E.A.C.E.(61) 7.1 (4J) 7.5 (104) 5.9

T.E. (74) 4*1 (55) 4.1 (129) 4.1
. V

/̂Knowledge S.A.C.E.(34) 5.2
j

(61) 5.8 (95) 5.5
T.E* (74) 4.0^ (55) 3.5 (129) 3.8

Kiawahili E.A.C.E.(31) 8*4 (12) 6.6 (43) 7.7
*.*. (74) 3.4. (55) 4.5-|

Mathematics e.a.c.e*<59) 8.0 (41) 6.6 (100) 7.4
U .  (74) J.7 (55) 4,4 412914.0

Geography E.A.C.E*(64) 6*1 (45) 7.1 (119) 6.5
T.E. (74) 4.0 (44) 4.Q (129) 4^>---

Science E.A.C.E.(41) 7.4 (23) 5.4 (64) 6.6
T.E. (74) 3.8 (55) 3.8 (129) 3.8

Ed* & Methods X.*. (74) 3.7 (55) 4.0 (129) 3.8

Teaching Practice (7*0 5.0 (55) 5.1 (129)*5.0

* In all the tables the number in brackets
represents the number of teachers
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Table 17* Teachers* Age and Performance on
the E.A.C.E. and Teacher Education

Age in leare 
Subject*

20-23 24-27 28 - 33 TOTAL

History E.A.C.E (11)6.0 (62)7.4 (31)6.9 (104)7.3
T.E. (11)3.8 (75)3.9 (43)4.7 (129)4.1

R/Knowledge E,A,C«E, (11)7.1 (55)5.2 (34)5.6 ( 95)5.5
T.E, (11)J.7 (75)3.4 (43)4.4 (129)3.8

Ki swahili E.A.C.E. (5)6.0 (25)7.4 (13)8.2 (43) 7.7
T.E. (11)4.8 (75)3.9 (43)3.6 (129)3.8

Mathematic* E.A.C.E. (11)8.5 (60)7.2 (29)7.5 (100)7.4
T.E. (11)4.8 (75)4.0 (43)3.7 (129)4.0

Geography E.A.u.^. (9)6.8 (71)6.1 (39)7.2 (119)6.5
T.E. (11)4.3 (75)3.8 (43)4.3 (129)4.0

Science E.A.C.E. (7)6.2 (42)6.5 (15)6.8
\

(64)6.6
T.E. (11)4.7 (75)3.6 (43)4.0 (129)3.8

Ed, it Methods T,E, (11)3.3 (75)3.7 (43)4.2 (129)3.8

Teaching . 
Practice

T.E. . (11)6.1 (75)4.8
1

(43)5.0 (129)5.0
1 1s
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Table 18* Teachers* heliKioua Background and
Performance on the E.A.G.... and
Teacher Education

History S« A»C*E. 
T.E

H/Knowledge E.A.C.E.
l«l»

Kiswahili K.A.C.E.
T.E.

Mathematics E.A.C.E.

Geography

science

Teaching
Practice

T.E.

E.A.C.E.
T.E.

E.A.C.E. 
T.E.

T.E.

(52) 7.3 
(65) 3.9
(48) 5.6 
(65) 3.3
( 22) 7.2.

(65) 3.7
(50) 6.6 
(6») 3.7

(60) 6.5 
(65) 4.0

(32) 6.3 
(65) 3.0

(65) 3.6 

(65) 4.3

(52) 7.3 
(64) 4.4

(47) 5.1 
(64) 4.3

(21) 8.1

(64) 4.0

(50) 8.3 
(64) 4.2

(59) 6.6
(64) 4.1

(32) 6.9
(64) 4.6 

(64) 4.1

(64) 5.8

(104) 7.3 
(129) 4.1

(95) 5.3 
(129) 3.8

(43) 7.7 
(129) 3.8
(100) 7.4 
(129) 4.0

(119) 6.5 
(129) 4.0

( 64) 6.6
(129) 3.8
I
(129) 3.2 

(129) 5.0

Ed* & Methods T.E.
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Proa table 16 it is seen that sex is not 
remarkably powerful in determining teachers' 
performance in the teacher education courses*
There are however minor differences on Kiawahili 
where the female teachers obtain 4*5 points while 
the male teachers obtained only 3*4 points* This 
is also the case on Mathematics on which they score 
4.4 points while their male counterparts score 3*4 
points* An important factor however* is th^t 
assessment in teacher education is somewhat 
misleading since many of the teachers who had not 
taken subjects like Mathematics, Science and 
Kiswahili are rated high*

Age does not appear to be a very powerful 
factor in determining teachere* performance in 
teacher education as shown in table 1 7 * though 
the 24 - 27 age group tends to perform a little 
highly on Religious Education) 3*4 points* All 
the groups perform well in Education and Methods 
paper* Younger teachers 2 0 - 23, fair rather 
poorly on Teaching Practice getting 6*1 points as 
opposed to the other groups which centra around 
5*0 points*
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Religious background aa a factor 
determining effective teaching in table 18 is 
not strikingly significant* On the general 
performance there is very little difference 
between the Catholics and Protestants* The 
Catholic group ,however, are slightly better than 
the Protestant counterparts on Religious 
Education on which they score 3*3 points as 
compared to 4*3 and in Science where they score 
3 points aa compared to 4*6 and on Teaching 
Practice in which they obtain 4*3 points while 
the Protestant group score 3*8 points*
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Table 19« gathers* Educ tion and Perforate* ?n
and Teacher Eduction

Subject Ho
Education

Primary Total

History E.A.C.E.(40) 7.5 (64) 7.3 | (104) 7.3
T.E. (52) *.2 (77) 4.2 (129) 4.2

Religious
Knowledge E.A.C.E,i(3G) 5-3 (5?) 5.5 ( 9?) 5.5

T.E. !(52) 3.9 (77) 3.7 (129) 3.7

Kiawahili E.A.C.E. (1 1 ) 8.0 (32) 7.4 (43) 7.7
T.E, (52) 4.0 (77) 3.7 (129) 3 .8

Hathematics EAtiE 1
(38) 8 .2 i(62) 6.9 (100) 7 .2

T.E. (52) 3-9 (77) 4.0 (129) 4.0

Geography £.A.C.E(47) 6.6 (72) 6.5 ( 1 ^ )  6.5
T.E. (52) 4.1 (77) 3.9 (129) 4.0

Science E.A.C.E.(2J) 6.9 (41) 6.4 ( 64) 6.6

T.E. (52) 3.6 (77) 3.9 (129) 3 .8

Ed.* Methods-.E. (52) 4.1 (77) 3 .6 (129) 3.8
Teaching
Practice T.E.

I
(52) 5.0 (77) 5.0 (129) 5.0 .

Table 19 indicates that fathers' education 
is not an important factor influencing teaching 
performance.
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Table 20t Mothers' Education and Performance
on E.A.C.E. and Teacher Education

Subject
1

No
Education r

Primary Toted

History E.A.C.E. (71) 7 .3 (3 3 ) 7 .9 (104) 7 .3

T.E. (84) 4 .2 (4 5 ) 4 .1 (129) 4 .2

Beligious
Education E.A.C.E..(59) 5 .4 (3 6 ) 5 .6 ( 95) 5 .5

T.E. (84) 3 .7 (4 5 ) 3 .9 ( 129) 3 .7

Kievahili E.A .C .eU ^ )  7 .8 ( 9) 7 .3 (43 ) 7 .7

T.E. (84) 3 .7 (4 5 ) 3 .8
•

(129) 3 .8

Mathematics EACE (69) 7 .5 (31 ) 7 .3 (100) 7 .4

TE (84) 3 .9 (4 5 ) 4 .0 C129) 4 .0

Geography E.A.C.E«j(79) 8 .6 (40 ) 6 .2 (119) 6 .5

T.E. (8 4 ) 3 .8 (4 5 ) 4 .4 !129) 4 .0

Science E.A.C.E..j(39) 6 .5 (2 5 ) 6 .7 : 64) 6 .6

T.E. (84) 3 .8 (4 5 ) 3 .8 129) 3 .8

Ed.& Methods T.E. :S4) 3 .9 (45) 3 .8 129) 3 .8

Teaching
Practice T.E. :s4) 4.9 > 5 )  5 .2 (jl29) 5 .0

Mothers' educational background has no 
significant influence on a teachers' performance.
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Table 21» Fathers' Employment and Performance
on E.A.C.E. and Teacher Education

Subject Formal Informal Total

History S.A.C.E*(26) 7.9 (78) 6.9 (104) 7.3
T.E.

Religious
(38) *.5 (91) 4.0 (129) 4.1

Knowledge E.A.C.E, (24) 5.7 (71) 5.4 (95) >.5
T.E. (38) 4.2 (91) 3.6 (129) 3.8

Kiswahili E.A.C.E, (12) 7.3 (31) 7.8 ( 4J) 7.7
T.E* (38) 3.7 (91) 3.9 (129) 3.8

Mathematics EACE (38) 6.3 (62) 7.3 (100) 7.4
TE (38) 3.9 (91) 4.0 (129) 4.0

Geography EACE (38) 6.8 (81) 6.5 (119) 6.5
TE (38) 4.1 (91) 4.0 (129) 4.0

Science E*A*C*E*
T

T.E*
(18) 6*0 (46̂ 1 6.9 ( 64) 6.6
(38) 3.4 (91) 4.0 (129) 3.8

Ed*& Methods T*E* 

Teaching

(38) 3.7 (91) 3.9
*

(129) 3.8

Practice T#E# (38) 5.1 (91) 5.0 (129) 5.0 ____

Fathers' employment is not an important 
variable in interpreting a teachers performance 
in the pre-service teaching course*
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Table 22« Mothers1 î aplo.vment and Performance
OR the and Te t her Mucation

Subject

Religious

TE

T.E.

T.E.

Teaching
Practice

Formal
|

Informal Total

(4) 4.6 (100) 7 .3 (104) 7 .3

(4) 4 .0 (125) 4.2 (129) 4.2

(5) 5.6 ( 90) 5.5 (95) 5.5
(4) 5.0 (125) 3.7 (129) 3.8

(6) 5.1 ( 37) 7.7 (43) 7.7
(4) 3.0 (125) 3.9 (129) 3.8

(6) 8.1 (94) 7.3 (100) 7.4
(4) 4.0 (125) 4.0 (129) 4.0

(5) *.3 ( U 4) 6.6 (119) 6.5
(4) 4.4 ;i25) 4.o (129) 4.0

(6) 6.4 : 56) 6.6 ( 64) 6.6
(4) 5.4 :i25) 3.9 (129) 3.8

(4) 3.4 025) 3.9 :i29) 3.8

(4) 6.8 0125) 4.9 :i29) 5.0_______

Slight differences occur in performance with 
those teachers whose mothers are in formal 
employment and t oae in informal employment. This 
is likely to be due to the small sample of those 
in the formal employment.
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* * ! •  23* grot acoondoxy Attended
1  pn

attended is not etrongly reflected la hia or her 
perfoxsance la the teaohlng course*
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Table 24i Aaplr tion for Further Education and 
Performance on the EACH and Teacher 
Education

H. S. 0. NO H.S.G. TOTAL
History E.A.C.E. (26 ) 7 .6 (78) 7 .2 (104) 7 .3

T.E. (38) 4.1 (91) 4 .2 (129) 4 .2

Religious
Knowledge E.A.C.E,(24) 3 .9 (71) 5 .7 ( 95) 5 .5

T.E. 0 8 )  3 .7 (91) 3 .8 (129) 3 .8

Kiswahili E.A.C.E ,(12) 8 .5 (3 D  7 .7 ( 43) 7 .7

T.E. (38 ) 3 .9 (91) 3 .8 (129) 3 .8
'

Mathematics EACE (29) 6 .7 (71) 7 .8 (100) 7 .4

TE (28 ) 3 .3 (91) 4 .2 (129) 4 .0

Geography E.A.C.E, (36) 6.2 (83) 6 .7 (119) 6 .5

?.-j. (38 ) * . 6 (91) 3 .8 (129) 4 .0

Science K*A.C.L, (18 ) 6 .7 (48) 6 .5 (64) 6 .6

T.E. (38) 3 .8 (91) 3 .8 (129) 3 .8

Ed.fi; Methods T.E. (38) 3 .7 (91) 3 .9 (129) 3 .8

Teaching
Practice T.E.

«
:38) 5 .0 (91) 5 .0 (129) 5 .0

A teacher's academic aspiration while still at
*4 < ■

school is not very much reflected in his teaching. 
There is however some slight difference in performance 
on Mathematics whore those who aspired to join H.S.C. 
obtained 3*3 points while the non-H.S.C. group obtained
4.2.points. borne difference also occurs in performance
in Geography in which the non-H.S.C. group score 3.8 
points while the H.S.C. group only scores 4.6 points.
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Table 25* Job Aspiration and Performance on the 
E.A.C.L. and Teacher Education

Subject*
Teaching

History EACE (14) 8.1 
TE (19) 4.7

Heligioua
Knowledge EACE(15)5*2 

TE (19)5.6

Kisvahili EACE(B) 8.8
TE (19)3*3

Mathematics

TE (19)5-0 (59) 3.9

Teaching 
Practice TE :i9) 3.8 <59) 3.9

iioh
thing

, Other 
Job

Total

6.9 (*X) 7.4 (1G4> 7.3
4.4 (51) 4.0 (129)4.1

5.5 (56) 5.4 (95) 5.5
3.9 (51) 5.6 (129)5.8

7.5 (12) 7.4 (45) 7.7
4.1 (51) 5 .6 (129)5 .8

7.6 (59) 7.4 (100)7.1
3.9 (51) 5.6 (129)4.0

6.5 (47) 6 .6 (119)6.5
4.1 (51) 5 .8 (129)4.0

6.5 (26) 6.7 (64)6.6
4.1 (51) 5.4 (129)5.8

3.9 (51) 5 .8 (129)5.8

3.9 (51) 5.8 (129)5.8

Job aspiration does not appear to have a 
significant impact in performance in pre-service 
courses. It is noted th t teachers who opted for 
primary school teaching perform rather highly on 
Kiswahill, 3 -3 points as compared to other groups. 
They however perform rather poorly on Mathematics*
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Table 26s Pre-College Teaching Experience »rfl
Performance on the E.A.cTi:T *ryi
Teacher Education

Subject Teaching
Experience

No
Experianct

Total
i

History EACE (16) 8.0 (80) 7.1 (10J-) 7.3
TE (22) 3.0 (107) 4.4 (129) 4.1

Religious 
Knowledge EACE (22) 5.0 (73) 5.5 (94) 5.5

TE (22) 3.* (107) 3.8 (129) 3.8

Kiswahili EACE (15) 8.2 (28) 7.6 (43) 7.7
TE (22) 3.1 (107) 3.1 (129) 3.8

Hat hematics EACE (21) 7*9 (79) 7.3 (100) 7.4
TE (22) 3.3 (107) 4.1 (129) 4.0

Science EACE (21) 6.5 (43) 6.6 (64) 6.6
TE (22) 3.2 (107) 3.9 (129) 3.8

Geography EACE (21) 6.4- (98) 6.5 (119) 6.5
TE (22) 4.1 (106) 4.0 (129) 4.0

Ed.& Methods TE (22) 3.3 (107) 3.9 (129) 3.8
Teaching 
Practice TE

i . .
(22) 4.9 (107) 5.0 (129J 5.0

Teaching experience has very little influence 
on performance in college courses. There is not much 
difference between teachers who had experience and those 
who did not have pre-service teaching experience.
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Table 27* Type of College and Performance In
and Teacher Education

Subject Large
College

Medium
College

Small
College

Total

History EACE (31)7.6 (65)7.2 (8)5.6 (104)7.3
TE (41)4.2 (83)4.2 (5)3.4 (129)4.2

Religious
Knowledge EACE (24)5.8 (63)5.4 (8)4.5 (95)5.5

TE (41)3.6 (83)3.9 (5)3.2 (129)3.8

Kisvahili EACE (15)7.8 (23)7.7 (5)5.2 (4 3)7 .7

TE (14)3.8 (83)3.8 (5)4.0 (129)3.8

Mathematics EACE (32)6 .8 (63)7.8 (5)5.9 (100)7.4
TE (41)3.4 (83)4.3 (5)3.6 (129)4.0

Geography EACE (39)6.5 (75)6.6 (5)5.3 (119)6.5
TE (41)4.4 (83)3.9 (5)2.8 (129)4.0

Sfeienoe EACE 1(18)6.9 (43)6.4 (5)7.0 (64)6.5
TE j(41)2.8 (83)4.3 (5)4.6 (129)3.8

Ed.& Methods TE (41)3.5 (83)4.0 (5)3.8 (129)3.8
Teaching
Practice TE (41)4.8 (83)5.2

J_________
(5)3.2 (129)5.0
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Table 281 Grade of Teacher and Performance in 
the E.A.C.E. and Teacher Education

I
Subject P I Teachers P2 Teachers Total

History EACE (7 5 ) 7 .5 (2*> 7 .5  I (1 0 *)  7 .5

TE (95) 4 .0 (3 4 )* 4 .6 (129) 4 .2

Religious
Knowledge EACE (75) 5 .5 ( 29) 5 .2 (9 * )  5 .5

TX (95 ) 5 .8 (54 ) 5 .7 (129) 5 .8

Kiavahili EACE (50 ) 7 .6 (15 ) 7 .9 (45) 7 .7

TE (95 ) 5 .8 (54) 4 .1 (129) 5 .8

Mathematics EACE (71 ) 7 .5 (29) 7 .9 (100) 7 .4

TE (95 ) 5 .9 (54 ) 4 .2 (129) 4 .0

Geography EACE (87) 6 .2 (52 ) 7 -5 (119) 6 .5

TE (95) 5 .8 (54) 4 .7 (129) 4 .0

Science EACE (45) 6 .6 (19 ) 6 .5 (64) 6 .6

TE (95) 4 .0 (33) 3 .6 (129) 5 .8

Ed«& Methods TE (95) 5 .7 (55) 4 .2 (129) 5 .8

Teaching
Practice TE (95 ) 4 .9 j(55) 5 .5

J_________
(129) 5 .0
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The else of a teachers' college seems to have 
scattered influence on performance in the teaching 
course as shown in table 27* Those in small 
colleges seem to fair on veil in some subjects 
and rather poorly in others* This could be due to 
their small sample* It is, however, remarkable 
that those in large colleges score better points 
in Science, this could be due to the recent moves 
to provide veil equipped laboratories for the 
consolidated colleges*

The teaching grade as a variable portrays a 
consistent and clear picture on tho performance of 
teachers in the pre-service teaching courses as shown 
in table 28* Though the differences between the two 
grades of teachers is small the FI teachers have a 
relative superiority over the F2 teachers*

SL rtMiS

From the simple analysis of means it does not 
appear as if it is easy to discriminate the 
performance of the various groups of teachers in 
the sample* For this reason a cross-tabulation of 
means which is a slightly more powerful statistical 
analysis was attempted to test the results on 
variables that tended to be significant*



Table 29* Division •nd -Lducotion Methods Paper

Points 1 2 3 4 5 6 7 6 9

Division 1(1)100 0 0 0 0 0 0 0 0

11(9)32.1 (5)17.9 (3)10.7 (5)17.9 (3)10.7 0 0 (3)10.7 0

m ( 3 ) 4 . 5 (10)15.2 (16)24.2 (14)21.1 (8 )1 2 . 1 (9)13.6 £6)9.1 0 0
EACE (6)17.6 
PASS (1)2.9 (5)1*.7 (3)15.7 (7 )20.6 (11)32.5 (1)2.9 0 0

Pail 0 0 0 0 0 0 0 0 0

Total(19)14.7-------------- 1_______
(16)12.4 (24)18.6 [22)17.1 <:18)14.0<I [20)15.5 (7)5.4 (3)2.5 0

Total

( 1)100

0
( 129)100

* In all cross-tabulations; un-bracketed figures are perceotages.
They have been approximated therefore they do not emactly add to 
a hundred percent.



Table 30« . S » _ 4 . 0 * * a  Pivisiop and Performance in r.atheaavlca

Points 1 2 3 * 5 6 7 8 9 Total

Diri I (1)100 0 0 0 0 0 0 0 0 (1)100
II (8)28*6 (2)7.1* (4)14.3 (1)3.6 (2)7.1 (5)17.9 (3)10.6 (1)3.6 (2)7.1 (28)100
III (17)25.8 (9)13.6 (6)9 .1 (8)12.1 (10)15.2 (5)7.6 (7)10.6 (1)1.5 (3)4.5 (66)100

EAUK
lass (5)14.7 (6)17.6 (3)8.8 (5)14.7 (2)5.9 (5)14.7 (4)11.8 (4)11.8 0 (34)100

Fail 0 0 0 0 0 0 0 0 0 0
Total (31)24.0 (17)13.2 (13)10.1 (14)10.9 (14)10.9 (15)11.6 (14)10.9|( 6)4.7 (5)3.9 (129)100



Table 31* E.A.O.S. Division and gerfo

Points 0 1 2 3
4  1

5 _ • ..... 7 8 9 Total

Div. I 0 (1)10 0 0 0 0 O 0 0 0 0 (1)10 0

II 0 (8)28.6 (*)1*.3 (2 )2 1 .* (6)21.4 (3)0.7 (1 )3 .6 (0 (3)10.7 (1)3.6 (28)100

III (4)6.1 (8)1 2 . 1 (11)16.7 (8)1 2 . 1 (11)16.? (7 )10 .6 (3)4.5 (7 )1 0 .1 (7 )10 .6 0 (66)100
EACE
PASS (1)2.9 (2)5.9 (4)1 1 . 8 (2)5.9 (6)17.6 (3 )8 .8 (8)2J.5 (6)1 7 .6 (2)5.9 0 ( }I100

Fail 0 0 0 0 0 0
°

0 0 0 0

Total(5)3.9 (19)1*.? (19)14.7 (12)9.3 (23)17.81(13)10..1(12)9.3 (1 3 )10 .1 (12)9.3 (1)3.6 (129)100
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Table 34: EA.CE Division and Performance in

I

R
H

Points ©

Div. I 
II

0
O

111(4)6.1 

0EACE
Pass

0

0 0 1 4 .3  

(10) 15.2

Fail 0

Total(4)3.1

0
;5)17.9 

:i0)15.2

5)14.7 (8)23*5

Religions Knowledge

( 1)100

(8)28.6
(9)13-6

(2)5.9

19)14.7(23)18.6 (20)14.7

0
(4)14.3

0
<2)7.1

(11)16.7(3)4.5
(5)14.7 (5)14.7

(20)15.5<10) 2 .8

0
(3)10.7
( 7) 10.6

( 3)8 .8

(13)10.1

0
0

(3)4.5
(2)5.9

(5)3.9

8

0
0

(5)7.6

(2)5.9

(7)5.4

0
(2)7.1
(4)6.1

(2)5.9

0

(8) 6 .2

JJptal

0
(28)100

( 66)100

(34)100

0

(129) IOC

i



Teaching Practice
Table 35* MOE division and Performance in

I
Points

1
1 2 ,  1 .  1

!
5 6 7 8 9 Total

1 Div. I 0 0 0 (1)100 0 0 0 0 0 (1 )100
£ II 0 0 1 4 .3 (2)?.l 0 (7 )2 5 .0 0 (1 0 )3 5 .7 (5 )1 7 .9 0 0 (28)100

1 III ( 5 )7 .6 (1 1 )1 6 .7 0 (1 7 )2 5 .8 U ) 1 .5 (1 6 )2 4 .2 (1 0 )1 5 .2 ( 1 )1 .5 ( 5 )7 .6 (66)100
fiACE
Pass (2 )5 .9 o 0 (1 0 )2 9 .4 (4 )1 1 .8 (6 )1 7 .6 (8 )2 3 .5 0 (4 )1 1 .8 (34)100
Fall 0 0 0 0 0 0 0 0 0 0
Total : 1 1 )8 .5 : i 3 ) i o . i 10)0.0 ( 35) 2 7 .1 p >)3 .9  ' |3 2 )2 4 .3 2 3 )1 7 .8 ( i ) o ;e ( 9 )7 .0 129)100
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In looking at table 29 it is d e a r  that 
student performance in the E*A*C*E* is strongly 
reflected in their performance in teacher 
education* The one student teacher who attained 
a Division I scored one point in the Education 
and method paper* Nine out of 28 of the Division 
II , (32*1%) scored one point and a fairly good 
proportion score 2 to 5 points in the paper and the 
number tapers off towards an eight, only 3

r .
(10*7%) of the students obtaining this point* On 
the contrary of the 66 Division III only 3 (4.5%) 
of the students obtain one point* They are 
evenly distributed between moat of the points*
This too applies to those who obtained an E*A*C*E* 
pass* Only 6 (17*6%) obtain one point* Interest 
is focused on the fact that 11 out of 34 (32*4%) 
score six points* Judged by performance in this 
paper one is led to conclude that performance on 
E*A*C*E* is an accurate predictor of performance 
on Education and Method paper*

This appears to be soawehat reflected in 
student performance in Mathematics* It will be 
clear from table 30 the one student with a 
Division I scores one point in this paper* A 
good proportion of the Division II, 8 out of 28, 
(28*6%) score one point and the rest are evenly 
distributed out* A fairly high percentage of
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the Division III, 25*8% obtained one point and 
the rest evenly distributed out* It is remarkable 
that with the EACE pass only a few (14,7%) obtained 
one point* Many tend to distribute out evenly 
in the lower points*

An examination of performance in Geography in 
table 31« there is the obvious trend of an EACE 
grads influencing performance* The one Division I , 
the Division II) a very good percentage (28*6%) 
obtain..one point and most score between 2 to 5 
points* Division III passes are generally 
evenly distributed out* Those with EACE pass 
tend to concentrate towards the lower grades*

Performance in Geography too seems to 
confirm the influence of the SACE grads on teaoher 
performance in teaoher education*

Performance in History in table 52 too 
rsfleots achievement in the EACE Examination*
The only one Division X scores one point and 
23% of the Division II coops one point* This 
is high as compared to only 10*6% of the 
Division three and 14*7% of the EACE pass*
Similarly 21.4% of this Division obtain two 
points, unlike 15*6% and 8*8% of the last two 
groups* It is also quits remarkable that none 
of the Division II actually fails in this subject*
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Performance in the Soience subjects in table 
33 too tends to point to the influence of EACE 
examination. About 32.1% of the Division 11 score 
one point. It is quite remarkable that those who 
obtained an EACEV about 26,3% obtain two points.
The one Division one scores three points.

Performance in the Religious Education in 
table 34 does not ieem to shown much difference 
though those with EACE pass tend to perform 
better. On the overall, Division II tend to be 
better than the EACE Division,

In looking at table 35 it is quite clear that 
performance on EACE has some influence in the way 
teachers are graded on their Teaching Practice, 
Although the only Division one teacher obtained 
credit four, it is remarkable that four out of 
twenty eight teachers with Division II9 thus 14,3%, 
scored distinction one on Teaching Practice as opposed 
to 7*6%o f the Division III and 3*9% of the EACE 
passes, A fairly siseable number of the Division 
XI however, 16,7% obtained distinction two, A 
majority of the Division II scored up to seven 
points and none fails{ while 7,6% and 11,8% of 
the Division three and EACE passes respectively 
fail their Teaching Practice 8nd are therefore 
refered. It appears from this table that achievement 
on EACE is an accurate predictor of teaching practice.

An attempt was further made to test how this 
phenomenon is reflected in the teacher*s grade.



Table 36s
Educution/Methoda Paper and In
Mathematics

Education and Methods

Grade Points

Points 1 2 3 4 5 6 7 8 9 Total
PI (12)12*6(15)16*0(20)20.6(19)2.0

f ! i ■
(6)18*2 (1)3.0 (4)12.1 (3)9.1

(11)12.0 (9)9.5 (6)6.5 (3)3.2 (0)0.0 (95)100
p2 (7)21.2 (11)33.3 (2)6*0 (0)0.0 (0)0.0 (34)100
Total (18)14.1 (16)13.0^24)19.0(22)17.1 (18)14.1 (20)5.3 <8)5.5 (3)2.3 (0)0.0 (129)100



Mathematics

Grade

Points 1 2
l i

5 1 4

Points 

5 6 7 J B _____ , 9 ....

j

Total

PI (25)26.3 (11)11.6 (10)10.5(9)9.5 (12)12.6 (11)11.6 (10)10.5 (2)2.1 (5)5.3 (95)100 1

P2 (5)15.2 (6)18.2 (3)9.1 (5)15.2 (2)6.1 (4)12.1 (4)12.1 (4)12.1 (34)100

Total (30)23.4 (17)13.3 (13)10.2(14)10.$ (14)10.9 (15)11.7 (14)10.9 (6)6.7 | 6)4.* (129)100



Geography

Table 37* TefreMpp; Grade and Performance In
Geography and History

• Points 1 2 3 | * VJ1 o\ 7 8 9 Total

PI
P2

Total

Nil
( * H . 2  i (16)6.9 
(1)3.3 (2)6.1 
(5)3.9 (18)14.1

(15)19.8
(4)12.1

(19)14.8

(10)10.5
(2)6.1
(12)9-4

(17)17.9(10)10.5 (5)5.5 
(6)18.2j(3)9.1 (7)21.1
(23)18.0(15)1.2(12)9.4'

(7)7-1
(6)18.2
(13)10.2

(10)10.5
(2)6.1

(12)9.4

(1)1.1
(1) 3.3
(2) 1.7

(95)100
(3*0100

(129)100
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Table 3g» Tqachin* grade and Perforaance in (ell^iou*
Knowledge and Klawahlll

I t j  
__  : m i i 2 3

Points
4 5 6 7 8 9 Total

p i

P2
%

Total

(*)9.2

(1)3*0

:5)3.9

(21)22.1

(5)15.2

:26)20.3

(7)7.*

(7)21.2

<14)10.9

(13)13.7

(2)6.1

(15)11.7

(13)13.7

(6)18.2

(19)14.8

(10)10.5

(5)15.2

(15)11.7

(9)9.5

(4)12.1

(15)10.1

(13) 13.7 

(1)3.0

(14) 10.9

(4) 4.1

(1)3.0

(5) 3.9

(1)1.1

V f t ’i

(3}2:7

(95)100

(34)100

(129)100
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‘•‘able jgi Tjf.aching._G.rade and Performance in Science and TeacM"ff Pm

S c x o n c e

Grade

i J 2 5 4

Points

5 ______ 1 * .. .7 8 ___$ ___ . Total
PI
P2
Total

(19)20.0 (10)10.5i.
(4)12.1 (9)27.2 
(23)18.0;(19)14.8

(14)14.7
(4)12.1
(18)14.1

(15)15.8
(5)15.2
(20)15.6

(11)11.6
(5)15.2
(16)12.5

(12)12.6
(4)12.1
(16)12.5

(8)8.4
(2)6.1
(10)7 . 8

(2)2.1
(1)2.9
(*)1.6_

...... 1 —
(4)4.a (95)100
fio )o.d (34)100

(4)3.1(129)100

Teaching Practice

(25)26.39
(10)30.3
(35)27.3

< 1 )1 . 1

(4)12.1
<j5)3.9

(26)27.4
(6)18.2
(38)25.0

(15)15.8
(6)24.2
(23)18.0

(1)1.1
(1) 8.9
(2) 1.0

(6)1.3
( ? ) M
(9)7.0

(95)100
(34)100

(129)100
. _ -1

PI (9)9.5
P2 1(2)6.1|
Total (11)8.6

(12)12.6
(0)0.0
(12)9.4

0
0

0
0

.
.

.
0

0
0
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la looking at the teaching methods paper 
in tabls 36j it is clear that the FI teachers 
are relatively superior to the P2| (18*2%) of the 
P2 score a distinction one while 12*6% of the PI 
manage to score it. Pros distinction two to credit 
fourv PI teachers fall in these categories with a 
relatively high percentage. They are fewer on 
credits five and six and the percentages of the 
two groups decline on the passes and on the failure 
grade. The dif ferences between the two groups do 
not show out quite distinctly on their scores in 
Mathematics. This seems to he the case in table 
Geography in table 37 though a greater proportion 
of the PI grades fall in the distinction and pass 
groups. In History the PI grades are generally 
stronger than the P2 teachers j 13,8% of the groiqp 
obtain distinction one as compared to their 
colleagues» 15.2%. From distinction two they obtain 
14.7% against 9.1% of the P2.credit three 9*3% whileI
P2 only 6.1$v on credit four they obtain 17*9% end 
their numbers decline on the credit and pass level 
while the P2 numbers increase on these scores. No 
significant differences emerge on the Science 
subjects in table 39 and on the Religious Studies 

in table 38. -This is also the case in Kiswahili.
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la teaching praotioc in tabic 39 a very 
negligible number of the P2 Manage to aoore 
credits. Only 6.1% of the P2 score distinction 
one, while 9*3% of the PI score this distinction 
two* A majority of the two groups obtain weak 
credits and passes*

ANALYSIS Oi Ĥ LAJIOMSHIPS*
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Table 401 Correlationsbetween the Independent
Variables and, Scores in Education 
and Methods ___

Independent Regression t Multiple
Variables Coefficient- - ion

Sex 0.26 1.26 0.39
Age 0.46 2.28 0.35
Religion. 0*24 1.38 0.39
Fathers' Education 0.01 0 .32 0.40
Mothers' Education 0*01 0.13 0.40
Fathers' Employment 0.14 0.28 0.40
Mothers' Employment 0.00 0.06 0.40
Type of Secondary

School 0.04 0.82 0.40
Further Education 0.02 0.38 0.40
Job Aspiration 0.00 0.16 0.40
EACE Division 0.17 2.08 . 0.36
Pre-College Teaching 0.80 1.94 0.37
Type of College 0.1$ 1.0? 0.39
Grade of Teacher 0.50 1.25 0.39

Multiple correlation naan 0*40.
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Table 41* Correlations between the Independent
Variables and Scores in Kathenaticg

l
Independent
Variables

Regression
Coefficient

t
Statistic

Multiple

Sex 0.46 1.30 0.38
Age 0.06 0.64 0.39
Heligioa 0.29 1.19 0.38
Fathers' Education 0.00 0.06 0.39
Mothers' Education 0.01 0.19 0.40
Fathers' iiaploysnnt 0.34 1.04 0.38
Mothers1 riaployxaent 0.38 0.69 0.39
Type of Secondary

school 0.06 0.26 0.39
Further Education 0.79 1.65 0.37
Job Aspiration 0.09 0.91 0.39
EACE Division 0.36 1.13 0.38
Pre-College Teaching1 0.17 0.67 0.39
Type of College 0.17 0.55 0.39
Teaehing Grade 0.15 0.53 0.39

Multiple Correlation 0*40*
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Table 42, Correlatiopa between the Independent
Variable* and Scores, Jjl Ĉ QfirapJg

Independent
Variables

Regression
Coefficient

t
Statistic

Multiple
Correlation

Sex 5.17 0.80 0.36
Age 0.09 0.80 0.36
Beligion 0.00 0.05 0.37
Fathers' Education 0.01 0.38 0.37
Mothers' Education 0.26 1.00 0.36
Fathers' Employment 0.42 1.19 0.36
Mothers' Employment 0.00 0.10 0.37
Type of Secondary

School 0.00 0.05 o.J7

Further Education 0.74 1.66 0.34
Job Aspiration 0.07 0.79 0.36
EACE Division 0.00 0.12 0.37

V I
Pre-College Teaching5 0.08 0.49 0.37
Type of College 0.61 1.68 0.34
Grade of Teacher 0.01 0.50 0.37

Mean Correlation 0.37*



Tablt 491 Correlations between the Independent
Variables and Scores In History

Independent
Variable

Regression
Coefficient

t
Statistic

Multiple
Correlation

Sex 0.00 0.03 0.45
0.64 2.19 0.41

Religion 0.49 1.63 0.43
Fathere* Education 0.27 1.54 0.43
Mothers' Education 0.00 0.19 0.45
Fathers' Employment 0.26 0.96 0.44
Mothers' Eaploynent 0.07 0.31 0.45
Type of Secondary

School 0.01 0.43 0.45
Further Education 0.12 0.70 0.45
Job Aspiration 0.02 0.37 0.45
EACS Division 0.29 1.08 0.44
Pre-College Teaching 1.66 2.86 0.38
Type of College 0.00 0.04 0.45
Grade of Teacher 0 .1 5 0.55 0.45

Multiple Correlation Mean - 0.45
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Variables and Scores in Science

441Table Correlationsbetween the Independent

Independent Regression t Multiple
Variable Coefficient Statistic JorrelatioDu

Sex 0.06 0.65 0.60
Age 0.01 0.39 0.60
Religion 1.51 4.29 0.51
Fathers* Education 0.36 2.20 0.58
Mothers* Education 0.13 0.89 0.60
Father's* Employment 0.04 0.45 0.60
Mothers* Enployment 0.26 0.74 0.60
Type of Secondary

School 0.00 0.14 0.60
Further Education 0.16 0.99 0.60
Job Aspiration 0.34 2.26 0.60
EACE Division 0.15 0.98 0.60
Pre-College Teaching 1.25 2.41 0.58
Type of College 1.96 3.86 0.53
Grade of Teacher 0.49 1.23 0.58

Multiple Correlation Mean « 0.60.
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Variables and Scores oft Religious 
Kqowled&a

Table Congelations between the Independent

Variable Regression
Coefficient

t
Statiatie

Multiple
Correlation

Sex 0.03 0.34 0.43
Age 0.62 2.17 0.38
Religion 0.98 2.31 0.38
Fathers' Education 0.02 0.42 0.43
Mothers' Education 0.03 0.34 0.43
Fathers' ftaploynent 0.79 1.68 0.40
Mothers' ifcployment 0.32 0.67 0.42
Type of Secondary

School 0.29 1.79 0.40
Further Education 0.12 0.73 0.42
Job Aspiration 0.10 0.99 0.42
EACE Division 0.50 1.42 0.41
Pre-College Teaching 0.42 1.14 0.42
Type of College 0.29 1.21 0.41
Grade of Teacher 0.7J 1.23 0.41

Multiple Correlation Mean • 0.4-3
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Table 4ft Cor relations be tween the Independent
Variables and Scores in Klawahilj,

Variable Regression
Coefficient

t
Statistic i

Multiple
Correlation

Sex 1.32 2.19 0.36
Age 0.06 0.68 0.37
Religion 0.49 1.52 0.35
Fathers' Education 0.00 0.28 0.37
Mothers' Education 0.02 0.30 0.37
Fathers' Employment 0.04 0.39 0.37
Mothers' Employment 0.69 0.92 0.35
Type of Secondary

School 0.18 1.35 0.35
Further Education 0.05 0.45 0.37
Job Aspiration 0.001 0.35 0.37
Pre-College Teaching 1*04 1.70 0.34
Type of College 0.10 0.66 0.37
Grade of Teacher 0.00 0.25 0.37

Multiple Correlation Mean • 0.37*
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Table 471 Correlations between the Independent
Variables aad Scores on Teaching

Variable
i
egression
oefficient

t
Statistic

Multiple
Correlation

Sox 0.13 0.76 0.42
Ago 0.09 0.89 0.42
Holigion 1.40 3.38 0.27
Fathers * Education 0.03 0.62 0.43
Mothers' Education 0.07 0.61 0.43
Fathers' aaploynont 0.01 0.21 0.43
Mothers' 2&ploy»on1i 0.17 0.33 0.43
Type of School 0.01 0.44 0.43
Further Education 0.05 0.50 0.43
Job Aspiration 0.16 1.44 0.41
EACE Division 0.16 0.89 0.42

1
Pro-College Teaching 0.34- 1.12 0.42
Type of College 0.02 0.40 0.43
Grade of Teacher 0.03 0.29 0.4J

Multiple Correlation Mean ■ 0*43
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Judged by the regression coefficient in 
table 4 0  the inportant variables determining 
performance in E ducation and methods paper, 
include sex (0.26), age (0.46), the EACE 
Division (0.71), pre-college teaching 0.80 and 
the teaching grade 0.30. In terms of the t test 
and the multiple correlation however the 
significant variables are age with a t test of 
2.08 and a multiple correlation of 0.35j the EACE 
Division with t test of 2.08 and a multiple 
correlation of 0.36 and pre-college teaehig with 
t of 1.94 and a multiple correlation of 0.37* It 
is important to note that the insignificant variables 
have little or no influence on the mean multiple 
correlation which is 0.40.

Though the regression coefficient points 
to some relationship between some of the 
independent variables in Hat hematics in table 4i, 
it is clear from the t test and the multiple 
correlation that there is no significant relations 
between them. None of the t statistics reaches ths 
critical value of 1.91 and most of the multiple 
correlations cluster around 0.40.

The independent variables, fathers' employment, 
show a regression coefficient of 0.4i, t statistic
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of 1.19 and multiple correlation of 0.36 in table 
42. Teachers* iiducational Aspiration while at 
school records a regression coefficient of 0.74* 
t statistic of 1.66 and a multiple correlation of 
0.34| the type of college records a regression 
index of 0.61, t statistic of 1.68 and a multiple 
correlation of 0.34. None of them reaches a critical 
statistic of 1.91# therefore they cannot be said to 
be significantly related to the nean scores in 
^ieocraphy.

The important variables that are related to 
the mean score in History in table 43 include age with 
a regression coefficient of 0.45, a t statistic of 
2.19 and a multiple correlation of 0.43 ̂ f at hers • 
education with a regression of027» a t of 1.34 and 
multiple correlation of 0.43• and pre-oollege 
teaching experience which gives a regression 
coefficient of 1.66v a t stctistio of 2.86 and a 
multiple correlation of 0.38* The only significant 
variables thut are interpreted to have an effect 
on performance in History are age whose t statistic 
la above critical value of 1.91 and pre-college 
teaching which is 2.86.

Significant relationships emerge on the mean 
scores in Science in table 44. Religion has



regression coefficient of 1.51 and a very 
significant t statistic of 4*29 is recorded and a 
multiple correlation of 0*51* Fathers' education 
background has regression coefficient of 0*36, a t 
statistic of 2*20 and a multiple correlation of 0*58* 
Other significant variables include Job Aspirations 
in which the regression coefficient is 0.34 and the
t test is 2,26 and the multiple correlation is

is
0*58* Also quite significant/the type of college 
the teacher attended with a regression coefficient 
of 1*96| the t statistic 3*86 and the multiple 
correlation being 0*53*

The significant variables predicting 
performance in Religious Knowledge in table 45 appear 
to be age with a regression coefficient of 0*62 and 
a t statistic of 2*17 and multiple correlation of 
0*38* and religion with a regression coefficient of 
0*98 a t statistic of 2.31 and a multiple correlation 
of 0*38. Some variables, fathers' employment, type 
of school, RACE Division, pre-college teaching 
experience type of colloge and the teachers grad* 
are significant but their t statistic does not 
reach the critical level*

Sex appears to be the only significant 
variable predicting teachers' scores in Kiswahili in 
table 46 with a regression coefficient of 1 *32, t
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Religion is an important variable that 
correlates with performance in teaching practice 
in table with a regression coefficient of 1.40, 
t statistic of 3*38 and. a multiple correlation 
of 0.27*

Based purely on the simple analysis of 
means, it is apparent that* a teacher's general 
background factors suoh as sex, age. religious 
affiliation* his family background)thus whether 
his parents have formal education or whether 
they are formally employed have no significant 
influence on his performance in teacher education 
courses. This is also true of such factors as the 
type of seoondary school attended, his educational 
and job aspirations} whether he had pre-college 
teaching experience and the type of college attended. 
The only powerful factor that is strongly reflected 
in college performance is the nature of the Division 
obtained on the KACE. Closely allied with is the 
teaching grade. This is clearly demonstrated by 
the cross-tabulation of means, though not well 
reflected in the regression analysis.«•

statistic of 2.19 and a multiple correlation of
0.56.
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PUQ'JNOTLS

1* J. Farrant, Principle of Lduoatleiu. Londons 
Longman11966 p. 185.

2. Ibid.

3. Ibid. p. 20.

4» Ibid. p. 61.

5. £. Stabler, op. eit. pp. 6? • 68*



CHAPTER FOUR

7?̂ am m jM
Pupil gain score was considered in this study 

as one of the factors determining a teacher's 
effectiveness. As already pointed out before, it 
is widely held by many in the field of prediction 
research that the scat satisfactory measure of 
teaching success is one derived from the product 
of performance. It is generally asserted that 
judgements and assessments based upon the 
observation of behaviour in process is merely 
incidental and are of little value compared with 
measurement of the product.

This assertion ie in general conformity 
with the public judgement of a teacher's effective
ness in examination oriented systems of education. 
It is common knowledge that here in the Republic 
of Kenya, teachers' popularity with the masses 
that of their schools is very much judged by pupil 
performance on the examination.

It is in the light of this that an attempt 
was made to relate all the independent variables 
with Pupil Gain Score to ascertain factors that 
tend to have a strong influence on it.
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a m p  aî yoig os,,.na,-a s

Table 43 (a)» Teachers* Characteristics and 
the Gain Score

Characteristics Gain Score Total

Sexi Male (74) 28.9 (129)29.3
Female (55) 29.8

Ages 2 0 - 2 3  years (1 1 ) 2 7 .2

24 - 27 years (75) 29.4 (129)29.3
28 - 33 years (43) 29.6

Religion Catholio (65) 30.5 (129)29.3
Protestant (64) 28.0

Fathers*
Educations No Education (5^) 30.9 (129)29.3

Primary Education(76) 28*3

Mothers'
Education: No Education (84) 30.8 (129)29.3

Primary Education^) 26.4 (129)29.3

Fathers *
Employment»Formal Employment (58) 26.4 (129)29.3

No Employment (91) 30.5

Mothers*
Employments Formal Employment (6) 2 5 .6 (129)29.3 j

Informal Employment (123)29.5
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Table 48(b)* Teachers1 Characteristics and
the Gain Score

Gharactttistic* Gain Score Total
Type of High Cost (27) 28.2
school» Medium Cost (65) 31.2 (129)29.3

Low Cost (37) 26.7
Educational
Aspiration* H.b.C. (38) 28.8 (129)29.3

No H.E.C. (91) 29.9
Job
Aspir tiont Primary School

Teaching (19) 29.0
Secondary School
Teaching ( ^ )  28.2 (129)29.3

Other Job (51) 30.6
Teaching
Experience* Experience ( £ )  24.8 (129)29.3

No Experience (107)30.2
Type of
College* Large College (91) 29.7

Medium College (83) 29.7 (129)29.3
Small College (5) 23.8

Grade of
Teechersi FI (95) 32.1 (129)29.3

P2 (34) 20.1

Future Job
Aapir tion* Primary Teacher (82) 25.2 <129)29.3

Other Job (47) 36.4
Examination in
Preparation* No Examination <9 ) 27.8 (129)29.3

EACE 0 Level (37) 25.2
EACH Advanced (83) 31.9

Location
of School* Urban (39) 31.7 (129)29.3

Rural 1(90) 28.2
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What emerges from table i±q 1b that 
teachers' sex age, religion, fathers' education 
have very slight influence on pupil gain score* 
Mothers' education, fathers' employment and 
mothers' employment however have some significant 
influence of about 5*0 points* Zt is seen that 
teachers whose mothers had no education have a 
pupil gain score of 30*8 points while those with 
primary education have a score of 26*3 points*

The type of secondary school attended also 
seems to be an important factor* Though there does 
not appear to be a very remarkable difference., 
between teachers from the three groups of schools* 
What appears true is that teachers who attended 
medium cost secondary schools are relatively 
superior* A plausible interpretation of this 
feature could be that in medium cost schools there 
Is generally a stronger emphasis on examinations and 
usually these are schools which perform better on the 
East African Certificate of Education therefore 
the teachers approach their teaching with better 
pupil performance in mind* The high cost-school 
teachers, generally perform well as a result 
of the kind of school facilities and education 
they were generally exposed to* Those from low* 
cost are limited by the kind of teaching they
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received in their schools* Educational and 
job aspirations have very little impact on 
pupil Gain 3oore*

It is anomolous that teachers who joined 
the teaohing profession with some teaching 
experience are generally poorer, though this 
could be as a result of their small sample*
That they, however, perform generally poorly 
throws a number of questions on the use of 
experience as a basis Ibr recruiting students in 
the colleges, a policy that the Ministry of 
Education is currently following* This points 
to the need to consider other factors than the 
use of experience as a criterion*

It is quite noticeable that teachers who 
had their pre-service courses in small colleges 
score very low on the pupil gain score* This 
probably was due to their small sample.

What seems very remarkable is that PI 
teachers perform very highly as compared to the 
P2 teachers* This is largely due to the fact that 
they are teachers who perform very well on EACE 
examination, scoring a Division I or II or III*
A majority of the P2 scored an EACE Certificate*
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This points to an important factor of 
recruting teachers according to their performance 
on tho Form IT examination* It is, however, 
important to point out that by the very fact 
that teachers are classified into classes 
this tends to influence their performance) 
classifying teachers as P2 tends to malce them 
assume a somewhat inferior position*

It is also quite interesting that teachers 
who intend to remain primary school teachers 
perform most poorly* While those who still nurse 
hopes of joining other jobs perform very well a 
difference of 11*1% points* The latter are 
usually holders of hotter EACE qualification*

Teachers preparing for the EACE Ordinary 
Level Examination are generally poor on their 
performance* It ie not surprising that it is so* 
Usually they are those who obtained an EACE pass* 
Their counterparts preparing for the EACE Advanced 
Level are much better* Usually these are teachers 
with Division Z to III* This seems to support the 
contention that has been emerging in the study 
that performance on the EACE seems to be strongly 
related to effective teaching*
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The table seems to indicate that in 
urban sohoole there ie a higher degree of 
efreotive teaching as compared to rural sohools* 
This is not quite unexpected* Usually teachers 
in urban schools are of ouch higher calibre 
than teachers in the rural schools*

What has emerged from the simple analysis 
of neans is that student academic achievement on 
EAOE is a stronger determinant in effective 
teaching than any other variable* This is 
deaomstrated by the fact that PI teachers tend to 
perform much better than P2 teachers* This seems 
to be supported by the analysis of pupil gain scoro 
in relation to the type of division obtained on 
the EACE and a further analysis of teachers* grads 
in relation to the groups of scores in ths 
cross-tabulation.

CB033-TABULATIQK OF MHAKS

Table 49 brings out very interesting 
information* What appears remarkable is an absence 
of the bivision III and EACE in ths higher ranges 
of the Pupil Gain 3oore* These seem to cluster in 
lover ranges of ths gain mean* From the table f 
0% of ths Divisions I and IX score between $ - 10 
narks as compared to 3% of Division III and 14*7$
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Of EACE out of a aeon percentage of 3*7%* The 
same kind of pattern is repeated in the range 
of 11 - 15 marks. Divisiona 1 and II are 
represented by 0% while Division III and EACE 
have 7*3% and 29*3% respectively out of a mean 
percentage of the whole group of 11*7#* 4
m a jo r i ty  of the EACE fall within this category. 
Division II begin to appear from the categories 
of 16 - 20, but they are in relatively smaller 
numbers than the Division III and EACE* The 
Division II increase in proportion with rise in 
the ranges and their numbers are sustained up to a 
range of 66 —  70 marks; while the Division III 
and EACE taper off with the rise in the ranges of 
marks* Division III decline to 0% at the range of 
5 6 - 6 0  while the EACE drop at 0% at the range 
of 46 - 50.



Table 4.91 EACE Division and .Pupil Gain Score

Range 0 - 5 6 - 1 0 11 - 15
*

1 6 - 2 0 2 1 - 25 2 6 - 3 0 31 -  35
Div. I (0)0 (0)0 (0)0 (0)0 (0)0 (0)0 (0)0

11 (0)0 (0)0 (0)0 (2)7.2 (1)3.6 (1)3.6 (3)16.7
III (0)0 (2)3 (5)7.5 (9)13.4 (12)18.1 (16)24.1 (9)13.5

RACE (0)0 (5)14.7 (10)29.3 (5)14.7 (5)13.6 (4)11.7 (2)5.8
Total (0)0 (7)5.7 (15)11.7 (16)12.4 (18)14.1 (21)16.3 (14)11.0

Range 3 6 - 4 0 41 - 45 4 6 - 5 0 51 - 55 5 6 - 6 0 6 1 - 6 ! 5 6 6 - 7 0 Total
iiiv. I a  )100 (0)0 (0)0 (0)0 (0)0 (0)0 (0)0 (1) 100

11 (2)7.1 (8)28.5 (3)10.8 (2)10.8 (2)7.2 (2)7.2 (2 )7^ (28) 100
III (6)9.0 (5)4.5 (3)4.5 (1)1.5 (0)0 (0)0 (0)0 (66) 100

EACE (2)5.8 (1)2.9 (0)0.0 (0)0.0 (0>0.0 (0)0.0 (0)0.0 (34) 100
Total (11)8.7 (12)9.3 (6)4.7X <3 )3 .2 (2)1.6 (2)1.6 (2 )L ,6 (129) 100

|
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from table 51• it is apparent that PI 
teaohers are relatively superior t0 the P2 
teachers* It is noted that 15*2% or the P2 teachers 
have a gain score of 6 - 10 points* The
percentage rises to 27*3# on 11 - 15 point as 
coopered to 7*4# of the PI teachers in the same 
category* There are differences on practically 
all the point groups* It is noted that on J.6 - 20, 
11.6% of the PI teachers and 15*2% of the P2 fall 
in this category, in the 21 - 25 gr,upj there are 
13*7% of the Pis and 15*2% of the P2 teachers|
26 - 30 category there are 17*9% PI teaohers as 
compared to 12*1% of the P2 teachers* From the 
31 - 35 category P2 teachers tend to decline in 
percenta e* In this categoxy fall 12*6% of the 
PI teachers while only^ °* the P2 reach this 
level* On the 36 - **6* fall 9»5% of the PI group 
and 6*6% of the P2* The P2 group of teachers 
deoline sharply on the range of 41 - 45 points*
While 10*5% of the PI teaohers fall in this group 
only 3*0% of the P2 teachers manage to reach this 
level* The PI teaohers however appear in all the 
ranges though in reduced numbers. There are 6*3% 
in the 46 - 50 rangei 4.2% in the 51 - 55 range,
2*.1% in the 56 - 60 range) 2*1% in the 61 - 65 
range and 1*1% in the 66 - 70 range* What is clear 
is that a majority of the P2 teachers fall in the
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l0v ranges and decline on the higher ranges* 
The PI group on the other hand appear in the 
higher range points*
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The urban and rural factors also tend to 
influence the pupil gain score in table 51 though 
the pattern is not all that constants It is seen 
that 2*6% of the urban teachers and 6»8£ Of rural 
teachers fall in the 6 - 1 0  range* A slightly 
higher percentage of rural teachers fall in the 
next category of 11 - 15 points, 15*6% as compared 
to 2*6% of the urban group* More urban teachers 
17.9% fall in 16 - 20 range while 10*0% of the 
rural teachers fall in this category* The same 
percentage fall in the 21 - 25 tango while 12*2% 
of the rural teachers reach this group* In the 
2 6 - 5 0  range fall 13*8% of the urban teachers 
as compared to 17*8% of the rural teachers* There 
is a small difference on the 31 - 35 range| 10*2% 
of the urban group and 11*1% of the rural teachers, 
A significant difference appears on the 3 6 - 4 0  
range* It is noted that a slightly high percentage 
of 13*8% of the urban teachers fall in this 
category as compared to 6.7% of the rural teachers* 
On the 41 - 4*5 range fall 7*8%of the urban 
teachers and 10*0% of the rural teachers* The 
percentages of the two groups decline from the 
4 6 - 5 0  range* In this range there are 5*1% 
urban?4,4% ruralj in the 51 - 55 fall 5*1% urban ? 
2*2% rural* While on 56 - 60 are 2*6% urban and



1*1% rural| 2,2% of the rural group fall in the 
6 1 - 6 0  range while 2*6% of the urban appear in 
the 66 - 70 range* On the whole this appears to 
be a nixed picture*

• 210 -
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Table t vocation of School and Pupil Gala Score

Range 0 - 5 6 - 1 0 11 - 15 1 6 - 2 0 2 1 - 2 5 2 6 - 3 0 31 - 35
Urban
Rural
Total

(0)0*0
(0)0.0
(0)0.0

(1)2.6
<6)6.8
(7)5.4

(1)2.6
(14) 15.6
(15) 11.0

(7)17.9
(9)10.0
(16)11.7

(7)17.9
(11)12.2
(18)15.1

(5)13
(16)17.8
(21)15.8

(4)10.2
(10)11.1
(14)10.9

Rangei 3 6 - 4 0 41 - 45 4 6 - 5 0 51 - 55 5 6 - 6 0 61 - 65 6 6 - 7 0 Total
Urban.
Rural

.
Total

(5) 13.8
(6 )  6 .7

(11)8.6

(3)7.8
(9)1.0
(12)9.3

(2)5.1
(4)4.2
(6)4.7

■' —

(2)5.1
(2)2.2
(6)3.1

(1)2.6
(1)1.1
(.2)1.6

(0)0.0
(2)2.2
(2)1.6

(1)2.6
(0)0.0
(1)0.8

(39) 100 
(90) 100 

(129) 10O
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The analysis of the pupil gain score seems to 
support the general conclusions reached in the 
previous chapter* A teacher's general background 
factors namely sex, age and religion have
negligible effect on his performance in the

isclassroom* 11^ however seen that mother's education, 
and her employment have some slight effect on the 
pupil gain score* The type of secondary school 
attended too has some slight effect* Zt is 
however anomolous that teaching experience has no 
significance on a teacher's effective teaching yet 
it is currently being used as a criterion for 
entering the teaching profession* Two powerful 
factors emerge as the most important determinants 
for teaching effectiveness, these include the 
teachers' grads in the teaching profession and 
the nature of division obtained on the EACE 
examination* • Two further variables appear as 
significant determinants t£ effective teaching 
these include the teacher's future job aspiration 
if offered chances and the location of the school 
in which one teaches* Tnis is further reflected 
in the regression analysis

ANALYSIS OF RELATIONSHIPS.
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Table 521 Correlation* between the Independent
Variables and irlipll Gain Scox̂ e

Variable Regression
Coefficient

t
Statistic

Multiple
Correlation

Sex 14.44 1.68 0.67
Age 0.00 0.04 0.68
religion 1.72 0.66 0.68
Fathers' Education 6.48 1.68 0.67
Mothers' Education 0.21 0.19 0.68
Fathers' Eaploynent 10.89 1.36 0.68
Mothers' Enploynent 1.54 0.36 0.68
Type of Secondary

School 1.41 0.91 0.68
Job Aspiration 4.6? 1.49 0.68
EACE Division 52.52 5.71 0.56
Pre-College Teaching 6.00 0.94 0.68
Type of College 00.08 0.14 0.68
Grade of Teacher 12.60 1.11 0.68
Future Job Aspiration 4.00 0.79 0,68
Examination preparing 1.62 0.88 0.68
Location of School 3.80 0.80 0.68

Multiple Correlation nean - 0*68
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The SAGE Division n e u  to be a very 
significant variable predicting performance on 
the pupil gain score with a regression coefficient 
of 52*52 and a t statistic of 5*71 and a multiple 
correlation of 0*56* Equally important is sex 
with a regression coefficient of 14.44v fathers' 
education with a ooeffioient of 6.48v fathers*
employment of 10.89, pre-college teaching 6.00,
* • .. > \ ••
grade of teacher 12.60, future ^eb aspiration 
with 4*00, and location of school with 3*60 
regression coefficients, though a t statistic 
is below the critical level of 1*91*



c h a p t e r f i v e

At already noted, an intensive study wan 
made of the literature covering the function of 
the teaeher as seen from various educational 
view points, and of previous researches undertaken 
in the areas of human personality# In obtaining 
estimate of teacher classroom behaviour, systematic 
observation and immediate assessment of on going 
teacher behaviour by the researcher was employed# 
With all the attractiveness of Judgement of 
teaoher behaviour from its products for example 
pupil change and perhaps of the collection of 
pupil opinions about their teacher's behaviour, 
the disadvantages of such approaches seemed to 
outweigh their advantages#

The instrument on which ratings were based 
as already stated was a modification of the 
Stanford Teacher Competence Appraisal Guide# In 
this study five major areas of a teacher's 
characteristics were mapped out# These include 
s teachers personal characteristics for instance 
stimulating pupils and holding thslr attention 
and interest, conscentious, panctualjcalm, 
controlled, not emotional, confindent, stable,



relaxed and many others. The sec ,nd group of 
characteristics embraced teachers' relationships 
with pupilst for example treating pupils equally, 
gives pupils opportunity to explain themselves, 
being approachable, being able to recognise 
individual differences, flexible and adapting 
class activities to pupils' interests, maintaining 
the class as centre of activities, being kind and 
friendly and giving pupils the freedom to express 
themselves. The third major category included 
teachers' professional and community factors for 
instance a teacher's relationship with other staff 
members,parents and educational administrators, 
interest in outside class activities. This 
category unfortunately was not observed by the 
researcher due to the shortage of time spent in 
many of the primary schools. The fourth category 
of teaching characteristics focused on the 
planning and organisation of lessons, clear lesson 
aims, evidence of well planned lesson and class 
procedures. The fifth category dealt with teachers* 
presentation of the subject matter. This included 
the use of good speech, good expressions, 
audibility, voice tone, originality, demonstrating 
unique devices to aid instruction, drawing examples 
from various fields, criticisms of other authorities.

- 21# _
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giving thought provoking questions and 
•zeroises*

In ratin; these characteristics the raters 
were to rate teachers on a five point seals an 
already discussed in chapter I, i*e* five points 
for outstanding, or superior characteristics, 
four points for strong characteristics9 three 
points for average performance9 two points for 
below average performance 9 one point for weak 
and sero for characteristics that were not 
observed, thus where the observer was not able to 
observe sons particular behaviour*

An attempt is made here to evaluate the 
scores given in relation to the independent 
variables discussed in the previous chapters*
In the analysis^HM will stand for the headmaster/ 
headmistress* EA for the educational administrator, 
a* for researcher and TE for teachers' self- 
evaluation*

PE3E0NAL CHAHAGTEHISTIOS

fimas.;P¥na
it

In table 53/i* clear that a majority of the 
teachers are rated as average in their personal 
characteristics* It is also noted that the
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headmasters rated male teachers as being 
strong! four points on this variable. Though 
the headmasters were not trained observers one 
would tend to go by their assessment since in a 
majority of cases they have had to stay with the 
teachers in the sample for a longer period than
the researcher or the educational administrator.

the
One also notes^fact that the teachers tend to 
be critical of themselves and see themselves as 
being Just average.

Teachers' age does not appear to be an 
important variable affecting a teacher's 
personality. A majority of the teachers are 
rated average, though younger teachers ,20 - 23 

years,tended to rate themselves as being strong, 
4.0. From the table it is clear that the 
researcher tended to rate the teachers a little 
more strictly than the headmaster and the 
administrator. The older teachers are generally 
critical about themselves rating themselves 
generally as being average.

Religion is not an important factor in 
determining teachers' personal characteristibs; the 
headmaster, the administrator the researcher 
and the teachers themselves rate teachers' 
personal characteristics as being average with

- 2 1 8 -
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minor differences in the points* The 
administrator, however rates Catholic 
teachers as being strong*
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Tablt 53* General Baofr;round M S l S L i M i

HH EA R TE..

oexi Hale (74)4.0 5.4 3.1 3.0
female (55)5.3 3.4 3.3 3.0
Total i129)5.* 3.4 3.2 3.0

Ages 2 0 - 2 9 (11)3.* 3.4 3.2 4.0
2 4 - 2 7 (75)3.* 3.4 3.2 3.0
28 - 3J (*3)3.* 3.3 3.1 3.0

Total (129)3.* 3.4 3.2 3.0

Religion*
Catholic (65)3.* 4.0 3.3 3.0
Protestant (6*)3.* 3.2 3.1 3.0
Total ;i29)3.4 3.4 3.2 3.0
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Table 54: Family Background Factors and
Teachers' Personal Characteristics

HM EA R TE

Fathers'
Education: No Education(53)3.4

Primary 
Education (76)3*4

Total (129)3.4

Education

Total

Fathers'
Employment: Formal

Employment
Informal
Employment
Total

Mothers'
Education: No Education <84)4.0

[45)3.3
(129)3.4

I

38)3.3

(91)4.0
(129)3.4

Mothers'
Employment: Formal

Employment (6) 4*0
Informal
Employment (123)3.4
Total (129)3*4

3.4

3.4

3.4

3.3

3.4

3.4

3.3

3.4
3.4

S3.2

5.4
5.4

3.2

3.2

3.2

3.2

3.0

3.2

3.1

3.2
3.2

3.0

3.2
3.2

3.0

3.0

3.0

3.0

3.1

3.0

3.1

3.0
3.0

3.3

3.0
3.0
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Table 55* ■iecondary School factors and
TeacheraJ Personal ^teacterigtlcg,

HM KA B TE

Type of Geo*
School* High Cost (27)3.5 3.3 3.0 3.1

Medium Cost (65)4.0 4.0 3.3 3.0
Low Cost (57)3.3 3.2 3.1 3.0

Total (129)3.4 3.4 3.2 3.0

Educational
Aspiration* H«S.C. (36)3.4 4.0 3.2 3.0

No H.S.C. (91)3.4 3.3 3.1 3.0
Total :i29) 3.4 3.4 3.2 3.0

Primary Teaching (19) 3.3 3.4 3.2 3.0
Secondary
Teaching (59) 3.4 3.4 3.2 3.0

i #
Job
Aspiration* Other Job (51) 3.4 3.4 3.2 3.0

Total 129) 3.4 3.4 3.2 3.0
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Table 56» College Factors and Teachera* 
2*JT?.OMk Gharacte.riat,^

1

. HH EA j R TE
l ............. .. . — ------ -

Teaching
Experience t Experience (22 4.0 3.2 3.2 3.1

Ho
Experience(107)3.4 3.4 j 3.2 3.0

Total (129)3.4 3.4 j 3.2 3.0

Type of
Colleges Large Collegi1(41)3.8 4.0 3.3 3.0

Medium
College (83)5.4 3.3 j 3.1 3.0
Snail College (5)4.0

i 3.4 3.0 3.0
1

Total (129)3.4 3.4 i 5-2 3.0
Grade of 1
Teacher* PI 1(95)3.0 4.0 3.0 3.0

P2
1
j(34;3.1 3.0 3.0 3.3

Total (129)3*4
' ___________________ !________

3.4 3.2 3.0
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; iMMtfi gMttMJMuiaUai,
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—
ai Ek R jJS----J

Future Job
Apimtiom Primary 

Torching (82) 3.2 3.2 3.0 3.2
Othar Job (4?) 4.0 4.0 4.0 2.1

Total i;i29) 5.4 3.4 3.2 3.0
imagination

in
Preparation* SAOE 0 Lerol (37) 5.4 3.0 3.0 3.2

BACK A Loral (83> 3.0 3.4 3.4 3.0
Wo
-hcanination (9> 5.4 3.4 3.2 3.0

Total <;i29) 3.4 3.4 3.2 3.0

Location of
Primary
schools Urban i; 39)4.0 4*0 4.0 3.0

aural (90)5.4 3.3 3.0 3.0
Total i129)5.4 3.4 3.2 3.0
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Table 54 shows that educ tional background 
is not a prominent factor in judging a teacher's 
personal characteristics* It is however noted 
that both the administrator and the headmaster 
rate teachers on the stronger aide of average*

Teachers whose mothers have no education 
are rated by the headmaster as being strong* 
Fathers' employment background has little 
influence on teachers' characteristics, though 
the headmaster rates teachers whose fathers have 
informal employment as being a little stronger* 
Bothers* employment background is not a very 
important faotor in determining teachers* 
personal characteristics* The headmaster, however 
seems to rate teachers whose mothers have some 
formal employment as being strong 4*0 points*

In table 55 though the four groups of 
observers are in general agreement that the 
type of school has little influence on teachers' 
personal characteristics i*e* that they are on 
the whole average,it appears that both the 
headmaster and the administrator rate teachers 
who did their secondary sohool education in 
medium coat second vry schools as being strong*
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Teachers' future higher educational 
aapiration le not reflected in their personal 
characteristics, though the administrator rates 
teachers who aspired to go for higher education 
as being strong* Teachers' job aspiration while 
at Secondary School has no influence on their 
personal characteristics*

Table 56 shows that teaching experience 
has little effect on the teachers' personal 
characteristics, though the headmaster rates 
teachers with teaching esqperience strong*

Apparently the type of college has very 
little influence on the teachers' personal 
characteristics* It is, however, observed that 
the headnasters seen to detect the fact that 
teachers from small colleges appear to be more 
tolerant in their personal characteristics* These 
characteristics are more easily imported in a 
small college than a large one, due to the fact 
that since the student population is small tutor- 
student personal relations are much better 
established*

From this table it is d e a r  that teaohers 
grads is a powerful factor in the assessment of 
teachers' personal oharacteristicsi FI teaohers
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are rated 4*0 points both by the headmaster and 
the educational administrator* The researcher 
rates them on the stronger side of average*

In table 57 future job aspiration and 
teaehers1 personal characteristics presents a 
very interesting picture* The headmaster, the 
administrator and the researchers are all 
agreed that teachers who aspire to join other 
careers have more positive personal 
characteristics towards teaching than those 
who feel they will continue as primary teachers*
The teachers themselves, however rate themselves 
very low 2.2 points • indicating that they are 
below average*

The impact of teachers' preparation for 
external examination is not particularly 
significant though the administrator rates 
teachers preparing for EAGE as being strong*

It is noted in the same table thut the type 
of sohool in whioh the teacher teaches has a 
marked influen e on his personal characteristics*
The headmaster, the administrator and researcher 
rate urban teachers as being strong in their 
personal characteristics* This is largely influenced 
by the number of pupils per class they teach who 
are generally fewer than those in the rural schools*
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Table 56* SACK Division and Teachers 
Personal Characteristic*

Total

Dir. I (0 )0 .0
ll!(0)0.0

1 1 1 (0)0.0
JSACI (0)0.0 

?otal(0)0.0

( 0 ) 0 .0
( 1) 3.6
(5)7.6
(5)14.7
(11)8.5

( 1) 10.0
(2)7.1
(39)59.1
(20)58.fi
(62)48.1

( 0) 0 .0
( 22) 78.6
(19)28.8
(9)26.5
(50)38.8

aagfl&MWA. .^te^stratog
Div. I (0)0.0

IZ
III

Total

(0 )0 .0
(0 )0 .0

SACS (3)8.8
(3)2.3

( 0)0.0  |(0 ) 0.0  ( 1) 10.0 
(0)0.0 <6)21.4 (15)53.6 
(4)6.1 (32)48.5 jC30)45.5 
(8)26.5 (17)50.0 (6)14.7 
(13)10.1(55)42.6 (51)39.5

Dir. I <0)0.0 (1)10.0 
II (12)42.9(8)28.6 

III <5)7.6 ^12)18.2
EAGE (2)5.9 (1)2.9 

Total |(19)14.7:22)17.1

Researches
DIt . I  [0)0.0 [0)0.0

IZ [0)0.0 [0)0.0
III [1)1.5 [14)21.2
EACE [5)14.7 11)32.4

( 0 ) 0 .0
(6)21.4
(30)45.5
(15)44.1
(51)39.5

( 0 ) 0.0
(7)25.0
(33)50.0
(11)32.4

Total (6)4.7 [25)19.4 (51)39.5

( 0) 0 .0
(2)7.6
(19)28.8
(16)47.1
(37)28.7

( 0 ) 0 .0
(13)46.4
(16)24.2
(7 )2 0 .6
(36)27.9

(0 )0 .0 ( 1)100
(3)10.7(28)100 
(3)4.5 <66)100
(0)0.0 (34)100
(6)4.7(129)100

( 0 ) 0 .0  ( 1)100 

( 7 ) 25. 0 ( 28)100 

( 0 ) 0 .0  <66)100

( 0) 0.0
(7)5.4(

(34)100
129)100

(8)28.<

( 1)100( 0) 0.0 
(0 )0 .0  
(0)0.0 
( 0) 0.0 
( 0 ) 0 . 0 ( 129)100

(28)100
( 66)100
(34)100

j}0) 10.0 ( 1)100
[28)100

(2 )3 .0 j(66)100 

(0)0.0 <34)100 
(11)8.5(129)1001
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In the simple analysis of msansv grads of 
teacher and therefore the fiACE division and the 
location of sohool appear somswhat significant 
A cross- tabulation of neans was carried out to 
test their significance*

It is deaonst rat ably clear from table 28 
that what a teacher scored in School Certificate 
(EACE)«very much influences his teaching 
effectiveness. Judged by the headaaster*s rating 
on personal characteristics of the teaoherf the 
one Division 1 Is rated average while 7.1% of 
the Division II arc rated average* It la important 
that 78*6% of the Division II are rated strong 
on this variable* Only 28*8% of the Division 111 
reach this point while only 26.2% of the RACE are 
rated strong* It is also important that 10*7# 
of the Division II are rated as outstanding 
while 4.2% of the Division III reach this point* 
bone of the EaCE group is rated outstanding*

The same kind of pattern ia demonstrated la 
the rating by the administrator. On his scale 
8.8% of the EACE are rated w*ak while 26.2% of 
the sane group is rated below average* He rates 
21*4% of the Division II# 48.2% of the Division III
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and 50% of the EACE aa being average* The one 
Division I is rated strong while 53*6% of the 
Division 11,45*5# of the Division III and 14*7% 
of the EAOE reach this point* It is quite 
striking that while 25# of the Division II are 
rated outstanding none of the two other grades 
are rated so*

A somewhat similar pattern emerges when one 
examines the ratings of the re a a archer; 1*5# of 
the Division III are rated weak while 14*7% of 
the EACE cohort are rated as weak* Considering 
the below average group 21*2% of the Division III 
are rated weak while 32*4% of the EACE fall in 
the same category* He further rates 25*0% of
the Division II, 50% of the Division III, 32*4%

■»

of the SACE as average* tyiite remarkable is the 
fact that 46*4% of the Division II are rated 
strong* In comparison only 24*2% of the Division 
III and 20*6% of the EACE reach this point* Out 
of an average of 27*9% of the entire group* Most 
pronounced is the fact that the one Division I is

Z'

rated outstanding, while 28*6% of the Division II 
fall in this category* Only 5*0% of the Division 
111 are rated outstanding and none of the EACE is 
ranked outstanding*
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Teaohers' self-evaluation presents a 
somewhat different picture* Teachers tend to be 
quits critical of themselves* It is noted that 
42*9% of the Division II teachers consider 
themselves and others as being weak* While only 
7*6% of the Division III and 4*7% of the EACH 
hold similar views* She one Division I considers 
himself and other teachers as being average*
28*6% of the Division II also seem to think so 
while only 18*2% of the Division III and 2*9% of 
the EACE hold same views* The Division III and 
EACE generally think themselves as average* This 
is in the proportion of 45*5% and 41*1% 
respectively* Only 21*4% of the Division III 
consider themselves and other teachers as being 
average* In considering the rating of teachers on 
the strong scale only 7*1% of the Division II teachers 
consider themselves as strong* While 28*8% and 
47*1% of the Division III and EACE respectively 
consider themselves so* None of the groups 
oonsider themselves as outstanding* What seems to 
emerge is that though Division II teachers are 
rated high they rate themselves low* Inversely* 
while the Division III and the EACE teachers are 
rated low* a majority of them tend to rate 
themselves as being average or strong*
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Table 59* Teaching graae and teacher** 
personal characteristic!

!'
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Bating in table 59 tends to show that PI 
teachers are superior! only 6.3% are rated by 
the headmaster as being below arerage while 
15.2% of the F2 are xated sov 4-5.3% of the PI 
are rated average while 57*6% of the PI fall in 
this category. It is significant that 42.1% of 
the PI are rated strong while 27*3% of the 
counterparts reach this level. Hone of the letter 
group is rated outstanding though 6.3% of the Pi 
are rated as outstanding.

A similar pattern is reflected in the 
ratings of the administrator. He rates 12.1% of 
the P2 as weak} 5.3% of the PI are rated below 
average as compared to a fairly high proportion 
of 24.2% of the P2. A high percentage of the two 
groups are rated average 40.0% of the PI and 
51«5% of the P2* Similar to the rating of the 
headmaster 47.4% of the PI are rated strong while 
only 16.2% of the P2 are rated so. None of the P2 
are rated as outstanding as compared to 7*4% of 
the PI teachers.

This picture is supported by the rating of 
the researcher. He rates 1.1% of the PI as weak 
and 13*2% of the P2 teachers. He further rates 
14.7% of the PI as below average as compared 
to 33*3% of the P2. A fairly high proportion

I
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of the two groups 42*196 of the FI and 33*3%
of the P2 are rated average* A slightly
lower percentage than that of the administrator
»nd the headmaster 30*5% of the FI and 18*2% ©f the F2
are rated strong* He rates 11*696 of the P I as
outstanding while none of the F2 teachers reach
this level*

In teachers* self-evaluation it appears as 
if the PI teachers are more critical of themselves 
than the F2 teachers{ 16*896 as compared to 9.1% 
of the P2 rated themselves as weak| 22*1% as against 
3*0% consider themselves as being below average*
Higher percentages of the two groupe 39*0% and 
42*4% respectively rate themselves average* While 
21*1% of the FI rate themselves as strong 46*3% 
of P2 rats themselves so* None of the two 
groups rate themselves as outstanding*,
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Table 601 The Type of ochool and Teachers*
Personal Characteristics

1
Grade

Headmaster

—  
Point i1

— 1----- — 2— 3 A.... 5
Urban (0)0.0 (2)5.1 (17)43.6 (19)48.7 (1)2.6 <[39)100
Ru~a} (0)0.0 (9)0.0 (45)50.0 (31)34.4 (5)5.6 (90)100
Total

i
(0)0.0

Adninl
(11)8.5

strator

(62)48.1 (50)38.8 (6H.70 .29)100

Urbai (0)0.0 (4)10.3 (1 2 )30.8 (21)53.9 (2)5.1 39)100
Rural (3)3.3 (9)10.0 (43)47.8 (30)33.3 (5)5.7 ■90)100
Total (3)2.3

Resear

(13)10.8

cher

(55)h2.6 (51)39-5 (7)5.4C .29)100

Urban (0)0.0 (2)5.1 (17)43.6 (15)38.5 (5)12.8 (39)100
Rural (6)6.7 [23)25.6 (34)37.8 (21)23.3 (6)6.8 (90)100

Total (6H.7

Teacher

!25)19.*

1 Self-Eu

(51)39.5

'aluation
(36)27.9 (11)8.5* 129)100

Urban
i l 

(1)2.6 (7)8.0 (21)53.9 (10)2 5 .6 (0)0.0 (39)100
Rural (18)20.(M15)16.8 (30)33.3 (27)30.0 (0)0.0 (90)100
Total (19)14.‘7[22)17.1 (51)39.5 (37)28.7 (0)0.0 (129)100
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The type of school in table 60 aeons to be 
n powerful factor Influencing a teacher's classroom 
behaviour* It is seen that the headmaster rates 
3*1% of the teachers teaching in urban areas as 
being below average while rating 8*3% of the 
rural teachers so, A fairly high proportion of 
the two groups are rated average! 43*6% of the 
urban teachers and 30*0% of the rural teachers*
What is however nost significant is that while 
48*7% of the urban teachers are classified strong 
only 34.4% of the rural teachers fall in this 
category* A very snail percentage of the two 
groups is considered outstanding! 2*6% of tho 
teachers in urban areas and 3*6^>f the rural 
teachers*

The administrator's rating presents a similar 
situation* He ratea 3.3% of the rural teachers 
as weak* There is no difference in his classifi
cation of the below average teachers; 10*3% of 
the urban toaohers and 10*8$of tho rural teachers 
are rated below average* A high percentage of the 
rural teachera are rated average; 47*8% while 
30*8% of the urban teachers fall in this 
category* A very high proportion of tho Urban 
teachers 33*9% and 33*3% of the rural teachera 
are rated strong* There ia however no difference 
on the outstanding level* 3*1% of the urban group
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and 5*7% of the rural teacher* are rated 
outstanding.

The researcher*» rating brings out low 
ratings though there is a significant difference 
between the two groups. He rates 6.7# of the 
rural teachers as weak. While 25.6% of this 
group is considered below average, only 5.1% 
of the urban group fall in this category. The 
urban group is however rated a little higher on 
the average level, 45.6% while 37*8% of the 
rural group is rated so. There is a significant 
difference on what he considers strong. While 
38.5% of the urban teachers are rated strong 
only 23.3% of the rural teachers reach this level* 
There is also a significant difference between 
the two groups in the outstanding rating, 12.8%, 
of the urban teaohers are rated outstanding as 
compared to 6.8%i>of the rural teachers.

Turning to rating by the teaohers themselves 
It is seen that many of the urban teaohers do not 
rate themselves as weak| 2.6% as compared 20.0% 
of the rural teachers. There is Just a small 
difference on the below average rating, 18.6% of 
the urban teachers and 16.0% of the rural 
teachers hold these views. A very high proportion 
rate themselves averags 53.9% of the urban while
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<
33*3% of the rural teachers rate themselves so* 
A small difference exists in their rating as 
strong* 25*6% of the urban teachers and 30*0% 
of the rural teaehers*
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Table 61iCorreXatlonsB«tween Independent Variables 
(a) and Rating of Teachers' Characteristic!

Variable Regression; t 1Multiplei -CflflXIloieat Statistic Correlation
HM EA HM

---  r
EA HI EA

Sex 0.00 0.00 C.61 0.03 0.53 0.62
Age f 0.00 0.00 0.08 0.78 0.54 0.62
Religion 0.00 0.03 0.65 1.38 0.53 0.61
Fathers' Education 0.01 0.00 1.44 0.22 0.52 0.62
Mothers' Education 0.02 0.02 1.16 1.19 0.53 0.62
Fathers' Employment 8•o 0.06 0.66 1.55 0.53 0.61
Mothers' Employment 0.02 0.00 0.69 0.17 0.53 0.62
Type of School 0.00 0.00 0.32 0.89 0.53 0.62
Further Education 0.00 0.03 1.16 1.17 0.53 0.62
Job Aspiration 0.00 0.03 0.01 0.72 0.54 0.62
SAGE Division 0.00 0.44 1.81 4.39 0.52 0.53
Pre-College Teaching0,08 0.00 1.76 0.09 0.52 0.62
Type of College 0.00 0.01 0.34 1.05 0.53 0.62
Teaching Grade 0.00 0.00 0.50 0.37 0.53 0.62
Future Job 
Aspiration 0.23 0.00 3.16 0.04 0.47 0.62
Examination 
in Preparation 0.00 0.00 0.69 0.23 0.59 0.62
Location of School 0.04 0.00 1.40 0.59 0.52 0.62

Multiple Correlation mean HM
Multiple Correlation mean EA

0,54
0.62
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Table 61*

0 »  Sfifl '., £kmS*V*a&&L

Variable Regression t Multiple

R TE B TE 1 R TE
flex 0.05 0.05 1.29 1.02! 0.64 0.60
Age 0.00 0.01 0.71 1.05 0.64 0.60
Religion 0.00 0.65 0.07 0.0? 0.64 0.60
Fathers' Education 0.00 0.02 0.36 1.41 0.64 0.59
Mothers' Education OwOO 0.01 0.50 0.64 0.64 0.60
Fathers* Employment 0.02 0.00 0.90 0.12 0.64 0.60
Mothers' Employment 0.09 0.06 1.04 0.84 0.64 0.60
Type of School 0.00 0.52 1.82 1.38 0.64 0.59
Further Education 0.00 0.00 0.08 0.50 0.64 0.60
Job Aspiration 0.00 0.00 0.84 0.47 0.64 0.60
EACB Division 0.49 0.34 5*79 3.13 0.58 0.55
Pre-College Teaching P.00 0.00 0.21 0.19 0.64 0.60
Type of College 0.08 0.01 1.45 0*83 0.64 0.60
Teaching Grade 0.01 0.04 0.41 0.85 0.64 0.60
Future Job 
Aspiration 0.14 0.23 1.94 2.35 0.63 0.57
Examination. in preparation— r 0.01 0.00 0.9* 0.00 0.641 0.60

Location of School *>.25 0.07 2.68 1.34 0.61 0.59

Multiple Correlation Bean H ■ 0.64
Multiple Correlation mean TE » 0.60



iron table 61) the EACE division is a 
very significant variable for predicting teaching 
characteristics. A regression coefficient of 
0.44 is recorded with the education administration 
0.49 with the researcl^and 0.34 with the teacher* a 
self evaluation. A t statistic of 4.39 in 
relation to the administrators rating, 3*79 with 
the researcher and 3*13 with teacher's self- 
evaluation. The multiple correlation is 0.33*
0.58 and 0.55 respectively. Another very 
important variable though whose regression 
coefficients ere generally low, HW 0.23* 2A 0.00 
Researcher, 0.14 and teachers self evaluation 
0.23; the t statistic, 3.16 HMt 1.94 the 
researcher and teacher's evaluation at 2.35 is 
that of the teacher's future aspiration. The 
multiple correlations are 0.47 HU, 0.62 EA, 0.63 
fi and 0.57 TS. The location of the school is an 
important variable in the ratings of the 
reaearoheri a regression coefficient of 0.25 
is recorded and a t statistic of 2.68 and a 
multiple correlation of 0.61.
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RELATIONSHIP WITH PUPILS

A i i a a g f t ^  m a a  a s m

Table 621 General Background Factors and 
Teachers* Relations with P m  dll

HM EA R 9E
Sexi Hale (74) 4.0 3.4 3.0 3.0

Female (55) 3.3 3.4 3.0 3.0
Total i129) 3.4 3.4 3.0 3.0

Agei 20 - 23 yrs, (11) 3.3 4.0 3.0 4.0
2 4 - 2 7  ■ (75) 3.* 3.4 3.0 3.0
28.- 33 " (43) 3.4 3.3 3.0 3.0

Total (129) 3.4 3.4 3.0 3.0

Religiont Catholic (65) 4.0 4.0 3.0 3.0
Protestant j(64) 3.3 3.3 3.0 3.0
Total (^29) 3.4 3.4 3.3 3.0
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Table 63* Family Background Factors and 
Relationship with Pupil*

HM * fi TS .
Fathers'
Educations No Education (55 > 3.4 3.4, 3.0 3.0

Primary
Education (76) 5.4 3.4 3.0 3.0

Total (129) 3.4 3.4 3.0 3.0

Mothers'
(84) 3.4Educations No Education 3.4 3.0 3.0

Primary
(45) 5.3 3.1Education 3.4 3.0

Total (129) J.4 3.4 3.0 3.0

Fathers1
Laployments Forsrl

ifcploynent (58) 5.4 3.4 3.0 3.0
Informal
rmployment (91) 3.4 3.4 3.0 3.0
Total (129) 3.4 3.4 3.0 3.0

Mothers'
&sployment: Formal

Employment (6) 3.0 3.4 2.0 3.0
Informal
Employment (123) 5.4 3.4 3.0 3.0
Total

L
(129) 3.4 5.4 3.0 3.0



Table 64* Type of Secondary School. *aotorg_
and Teachers* Relationship with i uplift

HM EA R TE
Type ofSecondary
School* High Cost (27) 3.5 3.4 3.0 3.0

Medium Cost (65) 4.0 4.0 3.0 3.0
Low Cost (37) 3.2 3.3 3.0 3.0

Total (129) 3.4 3.4 3.0 3.0

Educational
Aspiration* H.S.O. (38) 4.0 3.4 3.0 3.0

Ho H.S.C. (91) 3.3 3.4 3.0 3.0
Total (129) 3.4 3.4 3.0 3.0

Job
Aspiration* Primary Teaching(19)3.3 3.4 3.0 3.0

SecondaryTeaching (59) 3.4 3.4 3.0 3.0
Other Job (51) 4.0 3.4 3.0 3.0

Total (129) 3.4 3.4 3.0 3.0



Tabl* 65s Soiled iaotorw M d  Teaohem* 
ifrlaUonehlp with xupili

•/.

an £A —. S TS
Teaching
experiences experience (22) 3 .2 . 3 .2 3 .0 3 .0

No ^experience C107)  > .4 3 .4 3 .0 3 .0

Total :i2 9 )  j .4 3 .4 3 .0 3 .0

Biae of
Colleges Large College (41) 4 .0 4 .0 3 .0 3 .0

ttediun College (83) 3 .3 3 .3 3 .0 3 .0

Ceall College (5 )  4 .0 3 .4 3 .0 2 .4
Total (129) 3 .4 3 .4 3 .0 3 .0

Grade of
Teachers PI (9 5 ) 4 .0 * .0 3 .0 3 .0

P2 (54) 3.0 5.0 3 .0 3 .0
Total (129) 3 .4 5.4 3 .0 3 .0
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T « b U  66. Fi«ld F«Btor« n d  Taaahar*'

M a t M  »ith tiUllM
j ....HU__i .M _ | R ..JSM..

Job —  ■ ~
Agpi ration* Primary Teaching

------------------------- ,

(82) J.l 3.1 3.0 3.1

Other Job (*7> 4.0 4.0 3.4 2.2
Total 1129) 5.4 3.4 3.0 3.0

iocaalmtlon EACE 0 Level (37) 4.0 4.0 3.5 3.0
la

(83) 4.0Preparation* 2ACE a Level 4.0 3.0 3.0
-xaainatio M9> 3.4 3.2 3.0 3.0

Total ;i29) 3 .4 3.4 3.0 3.0

location of
School* Urban (39) 4.0 4.0 3.0 3.1

Rural <W) ?•> 3.3 3.0 3.0

Total C ■29) 3.4 3.4 3.0 3.0

\

/



In table 62 teachers are rated average on 
sex differences on their relations with the pupils* 
The headmaster, rates male teachers as being strong 
on this variable*

Both the headmaster and the administrator 
rate teachers on the stronger side of average* 
the administrator rates young teachers as being 
strong* The younger teachers Bee themselves as 
being atrong;4*0 points* Tbs researcher 
however rates as average the whole group*

The headmaster and the administrator rate 
Catholic teachers strong, 4*0 points though the 
researcher rates them average . Tae two groups
of teachers rate themselves average at 3«0 points.

On fathers' employment, the headmaster rates 
the two groups of teachers on the stronger side Of 
average, 3*4 points ( Table 63 ) while the researcher 
and the teachers generally agree on average, 3*0 
points* A similar pattern emerges when mothers' 
education is examined*

. Fathers' employment background presents a 
similar picture with fathers' and mothers ' 
educ tional background* The researcher rates 
teachers whose mothers have formal employment as
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Like in the ease of teachers' personal 
characteristics, teachers who went to medium schools 
are rated strong by the headmaster and the 
administrators, 4,0 points in table 64* The 
researcher, however rates then as average and the 
teachers oonsider themselves so*.

The headmaster rates teachers who aspired 
to continue with higher education as strong (4*0 
points)* The rest of the observers rate the two 
groups average 3*0; though both the headmaster 
and the administrator rate then on the stronger 
aide of average*

No strikin;: feature is presented when 
teachers' Job aspiration is considered except 
teachers who aspired to Join other professions are 
rated strong by the headmaster.

Table 63 does not also reflect any striking 
feature when experience is considered* This gives 
the impression that whether or not a teacher has 
experience does not affect his relations with 
the pupils*

being below ̂avcirag# 2*0 points and the
headmaster^considers then average* This could
be due to their snail sample of six*



Those trained in small colleges too score 
4^0 points| this oouldhowever be due to their 
small sample* The PI teachers are rated by both 
the headmaster and the administrator as being 
strong 4*0 points*

A very interesting picture emerges from 
table 66* Teachers who aspire to join other 
professions are rated as strong by both the 
administrator and the headmaster* The researcher 
rates them on the stronger side of average, 3*4 
points* This group, however sees itself as being 
below average 2*2 points*

It is cloar from the same table that 
teachers preparing for the Advanced level 
examination are rated strong by the headmaster 
and administrator, 4.0 points* The researcher 
rates them average*

The table further shows that teachers 
teaching in urban areas maintain good relations 
with their pupils than those in the rural

It is significant in the same table that
teachers trained in large colleges are rated
strong on their relations with their pupils*
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schools. Both the headmaster and the 
administrator rate them as strong, ^*0 
points. As already pointed out this could 
largely be due to the fact that here classes 
are small making it easier for the teachers 
to maintain good class relations.

CftQSS-TABULATIOH
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Table 67* RACK Divlaion and Teachers1 
Relationship with hiT)lli

Dirision

1

Dir. I(0)0.0 (0)0.0

Points 

4

;o)o.o

i t

11(0)0.0 (0)0.0 £4)14.3 
111(1)1.5 (4)6.1 (37)56. 
EACE(1)2.9 (12)35.3]( 13)38.2 
Total(2)1.6 (16)12.4!C54)41.9

Administrator
Dir. I(0)0.0 (0)0.0 |(0)0.0

11( 0) 0.0  ( 0)0.0 

111(1)1.5 (3)4.5 
EACE(3)8.0 (8)23.5 

Total(4)3.1 (11)8.5

( 1 ) 100. 0 ( 0 ) 0 .0

(14)50.0(7)25.0

;i)100.0 (0)0.0 (1)100 
;i7)60.7 (7)25.0 (28)100 
19)28.8 (5)7.6 (66)100 
(7)20.6 (1)2.9 ( J 100 

44)34.1 ’13)10.1(129)100

Total

( 1)100

(7)25.0 (14)50.0(7)25.0 (28)100 
(31)47.0(31)47.0(0)0.0 (66)100
(15)44.1 (7)20.6(1)2.9 (34)100
(53)41.1 (53)41.1(8)6.2(129)100

archer
Dir. I(0)0.0 (0)0.0 (0)0.0 I (1)100.0(0)0.0 ( 1)100

11(2)7.1 (0)0.0 (5)17.9 ( 7)57.1(4)14*3(28)100
111(8)12.1 (2Q)30.3(23)34.8(14)21.2 (1)1.5 <66)100

EA0E(8)23.5i(10)29.4(11)32.4 (5)14.7 (0)0.0 <34)100
Total(18)14.0(30)23.3<39)30.2( 7)27.9 (5)3.9(|L29)100

Sga^hergl 8ê ..r ara^atiofl 
Dir. 1(1)100 (2)0.0 £0)0.0 : (0)0.0 (0)0.0 j (1)100

11(13)46.4(7)25.0 (6)21.4 (2)7.1 (0)0.0 (28)100
111(5)7.6 (7)10.6 (28)42.4 (26)39.4(0)0.0 (66)100

EAC£(3)8.8 (7)20.6 (14)41.2 (9)26.5 (1)2.9 (34)100
Total(22)17.1(21)16.3(48)37.2 (37)28.7(1)0.8(129)100
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In considerin'1; teachers* relationships 
with pupils in table 67 it is seen that 1*5% of
EACE teachers are rated as weak by the
headmaster while he rates 6*1% of them as being
below average. He considers 14*3% of the
Division II as average while 56*1% of Division III
are rated so and 38.2% of the LACE* It is
significant that he rates 60*7$ of the Division
II as strong. Only 20.8% and 20.6% of the
Division III and EACE respectively reach this
point. It is also noticeable that 25*0# of
the Division II are rated as outstanding.
Comparatively only 7*6% of the Division III end
2.9% of EACE are rated outstanding. From the
evaluation of the headmaster therefore Division II
teachers are much more positive in their approach
to pupils. This is somwhat supported by the
fact that the one Division I is rated as strong.

Turning to the rating by the administrator 
it is seen that 1.5% of the Division III are 
rated as weak and 8.8% the EACE are rated so.
A small proportion of 4.5% of the Division III 
and 23.5% of the EACE are rated below average 
out of a total of 8.5%* A significant proportion 
of these two groups are rated as averags) 47.0% 
of the Division III and 44.1% of the EACE. In 
comparison only 25*0% of the Division II fall
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in this category# The one Division I is rated 
strong while 50% of the Division II are rated 
so* It is however very important that 47*0% 
of the Division III fall within this category*
What is also quite outstanding is that 25% of the 
Division II teachers are rated prominent while 
a small proportion of 2*9% of the EACE fall in 
this category* From the rating of the 
administrator therefore it is clear that the type of 
grade that the teacher obtained on the School 
Certificate Examination (EACE) is very much 
reflected in their relationships with the pupils*

A somewhat similar picture is reflected in 
the researcher's assessment* From theao ratings 
7*1% of the Division II teachers are rated 
weak* while 12*1% of the Division III teachers 
and 23*5% of the EACE out of a total of 14*0% 
are rated so* In comparison with the assessment 
of the headmaster and the administrator, it is 
significant that s higher percentage of the 
teachers are rated as weak* He rates 30*3% of 
the Division III teachers and 29#4% of the EACE 
teachers ae being below average* He further 
rates 17*9% of the Division II as average* 
Comparatively a high percentage 34.8% of the



Division III and 52*4% of the EAC2 out of the 
total percentage of 50.2%  are rated average.
The one Division one is rated strong while a 
very high percentage 57*1# of the Division II 
are rated so. Considering the Division III and 
EACE only 21.2% and 14.7% respectively reach 
this point. The researcher further rates 14.3% 
of the Division II outstanding while only 1.3% 
of the Division III are rated so. It is therefore 
clear that Iron the rating of the researcher 
the kind of grade that the teacher obtained Is 
strongly reflected in the teachers' relationship 
with pupils.

Looking at the teacher's self evaluation; 
it is generally clear that teachers tend to he 
critical of themselves. The one Division I 
teacher considers himself and the rest of the 
teachers as wsak| 46.4% of ths Division II hold 
similar views. ▲ fairly small proportion of 
the Division III and EACE 7.6% and 6.8% 
respectively seem to hold similar views. Further 
23.0% of the Division II consider themselves 
and other teachers as below average. On the part 
0(L the Division III only, 10.6% rate themselves 
so and 20.6% fall in the same category. Both

-*5* -
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the Division Illund the strongly consider
themselves average, in the proportion of 42*4% 
and 41.2% respectively. Only 21.4% of the 
Division II support similar views. A fairly 
high proportion of the two groups 39.4% and 
26.5% respectively rate themselves strong.
Only 7*1% of the Division II share similar 
views. A small percentage 2.9% of the J2A0B rate 
themselves outstanding. As pointed out before 
teachers who are rated high seem to be more critical 
of themselves.
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Table 681 Teaching Grade and Relatione 
with the Inpile*

Grade Points
ilonrtm-'-ster

(38)40*0' (11)11*6PI
P2

( 1 ) 1.1

(1)3.3
(4)4*2
12)36.4

-ot.l(2)1.6 <16)12.5

(41)43.2
(13)39.4
(54)42.2

(6)18*2
(44)34.4

i Administrator

PI
P2

(1)1.1

(3)9.1
TotaJL(4)3.1

PI
P2

(4)4.2
(7)21.2
(11)6.6

Researcher

5 :<11)11. 
(8)21.2 

Tot alj( 19)14.1

20) 21*6

10)30.3
(30)23.4

(38)40.0
<15)45.5
(55)41.4

(45)47.4
(8)24.2
(3)41.4

(28)29.5
(11)33.3
(39)30.5

(2)6.6

(13)9.4

(95)100
(34)100
129)100

(7) 7.4
( 1)3.0

(8) 6.3

(95)100
(34)100
129)100

(30)31.6 (6)5.3 
(5)15.1 (0)0.0
(35)27.3 :6)3.9

PI
P2

Total

Teachora1 oelf valuation

;i9)20.0
;3)9.i
22)17.21

(14)14.7 (34)35.79 (28)29.5

(95)100
(34)100
129)100

(6)18.2
20) 15.6

(15)42.4
(49)37.5

(9)27.3
(37)38.9

(0)0.0

(1)3.0

( 1) 0.8

(95)100
(34)100
;i29)100
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The headmaster rates 1,1% of the P i  * '
toachors as weak in table 68 while 3*5% of the 
P2 are rated so* While rating only 4.25bf the 
PI aa below average he rates a considerably high 
number of the P2, 3*>*4%t . . average*
While the percentage rises to 40% on the strong 
variable with the (PI), the P2 group drops to 
18*2%* It is significant that 11*6% of the 
PI are rated outstanding*

The administrators rating reflects a 
similar pattern* 1*1% of the PI are rated below 
average while 9*1% fall in the same category*
It is notioeable that he rates only 4*2# of the 
PI below average as compared to 24*2%  of the P2 
teachers* A very small difference emerges on the 
average score, 40*0% and 45*5% respectively* A 
fairly high percenage 47*4% of the PI are 
considered strong while only 21*2% of the P2 are 
rated so* Though the percentage for the two 
groups drops on outstanding level| it is 
noticeable that 7«4# of the PI reach this level.

The resoaroher appears more critical than 
the headmaster and the administrator. He rates 
11,5% of the PI as weak and 21,2% of the P2 fall 
in this category. The percentages rise on the
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below average gradet 21*6% of the PI are 
rated below average as compared 30,3% of the 
P2. There la only a marginal difference on 
the average score 29*5% of the PI and 33*3% 
of the P2. Noticeably 31*6% of the PI reach 
the strong level as compared to 13*1% of 
the P2* fhere Is a slight difference on the 
outstanding level* 5»3% of the PI group and 
3.9% of the P2.

A good percentage of the PI teachers 
20*0% rate themselves as weak while only 9*1% of 
the P2 consider themselves so* The difference 
is narrow on the below average score9 14.7% 
of the PI and 18*2% of the P2. Generally high 
proportions rate themselves as average 35*8% 
of the PI and 42*4% of the P2* This appears to 
be the case with strong score* 29*5% of the PI 
teachers and 27*3% of the P2 teachers.
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Table 691 J.rpe of school and lupil 
Helatlona

T
School

Headmaster

Points

Total
Urban
Kural
Total

( 0 ) 0 .0

( 2 ) 2 .2

(2)1.6

(1)2.7
( 15) 16.8

(16)12.4

(16)41.C|( 19)4.8 
(38)42, 
(54)41.7(44)34,

(3)7.7 ( 39)100

3(10)11,1(90)100
1( 13) 10. 1( 129)100

Administrator

Urban
iiural
Total

(0 )0 .0

(4)4.4
(4)8.1

(2)5.1
(9)10.0

<11)8.5

(16)41.0(19)48.^(2)5.1 
(37)41.) (34)37*3(6)6.7 
(53)41.3(53)41.i(8)6.2

iiesoarchcr

Urban
iiural
Total

(10)25.2(9)23.1|(12)30.7(6)15.4 (2)5.1 
(9)10.0 (21)23.^(27)30.0(30)33.3(3)3.3 
(19)15.1(30)23.3(39)30.^(36)27.4(5)3.9

Teachers* Self ^Valuation

Urban
Iiural
Total

( 0 ) 0 .0

(22)24.
(7)18.0

t(
(22)17.1(21)16.

(39)100
( 90)100

(129)100

( 39)100

(90)100
( 129)100

(20)51.3(12)30.8(0)0.0 (39)100 
14)15.^(28)31.1 (25)27.8(1)1.1 |(90)100 

(48)37.2:07)28.7(1)0.8 (129)100
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Table 69 on the type of school end pupil 
relations reveal* a number of features* It is 
noted that the headmaster rates 2.2% of ths 
teachers teaching in rural schools as weak* A 
higher percentage of this group is rated below 
average 16*8% as ooupared to only 2*7% of those 
teaching in urban schools* 'There are however 
minor difference* on the average scale | 41*0% 
of the urban group nod 42*2% of the rural group* 
An important difference is however noticed st the 
level of strong and outstanding, while only 6,7% 
Of the urban teachers art rated strong* 27*6% 
of the rural teachers are rated so* On the 
outstanding level there are 7*7% of the urban 
teachers as compared to 11*1% of the rural 
teachers*

The administrator's rating is strongly 
related to that of the headmaster* Be rates 
4,4% of the rural teacher# as weak* He further 
rates 10*0% of this group es being below average 
as compared to 5*1% of ths urban teachers* Ho 
difference exist# on the average scale* 41% of 
each group fella in this category* A fairly 
pronounced difference however exista on the 
strong scale* It le seen that while 46*7% of ths 
urban group are rated strong Only 97*8% of the
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rural teachers happen to reach this level*
Minor differences exist at the outstanding 
scale, 5*1% urban school teachers are rated 
outstanding while 6*7% of the rural teachers 
are rated that way*

The rating by the researcher remarkably 
departs from that of the headmaster and 
administrator* He rates a fairly high percentage 
of urban teachers as weak^25*2%  as compared 10*0% 
of the rural group* There is however no difference 
between those who are rated below average 23*1% 
of the urban group and 23«3% of the rural group* 
There is also hardly much difference on the 
r tings he makes on the average scale 50*7% of 
the urban teachers and 30*0% of the rural teachers* 
A significant departure from that of the _ . 
researcher and the other two assessors is noted 
at the strong scale* It is seen that while 
33*3# of the rural teachers are rated strong ; 
only 15*A of the urban teachers reach this level* 
Minor difference exist at the outstanding level, 
5*1% of the urban group and 3*3% of the rural 
group*



Aural teachers tend to over assess 
themselves on this variable. It is seen that 
24.4% rate themselves as weak and 13*6% rate 
themselves as being below average while 18.0% 
of the urban group consider themselves weak.
A very high percen age of the urban group̂  15*3% 
rate themselves as average while 31 of the 
rural group do that. On the strong scale it is 
seen that 30.8% of the urban group and 27.8% of 
the rural teachers rate themselves strong. Both 
groups avoid rating themselves outstanding.

t m ” ™ ™  nv aCTAUQMllIPS
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Table 70* Correlations Between the Independent
(a) Varieties and Ratinr of Teachers1

Relations with jnoils

Variable Regression
Coefficient

t
Statistic

Multiple
orrelation

/JOEL EA.... m EA...i in EA—

Sex 0.06 0.03 1.58 1.21 0.58 0.57
Age 0.00 0.02 0.0A 1.50 0.59 0.57
Religion 0.01 0.00 0.70 0.31 0.59 0.57
Fathers' Education 0.02 0.06 1.29 2.34 0.59 0.58
Mothers' Education 0.00 0.00 0.25 0.54 0.59 0.58
Fathers' FiaploymentO.OO 0.03 0.17 1.14 0.59 0.57
Mothers' ESaploymentO.02 0.00 1.00 0.04 0.58 0.58
Type of School 0.0 0.00 0.67 0.38 0.59 0.58
Further Education 0.03 0.00 1.15 0.49 0.58 0.58
Job Aspiration 0.00 0.00 0.68 0.03 0.59 0.58
FACE Division 0 .32 0.13 3.38 2.14 0.52 0,56
Ire-College
Teaching 0.00 0.00 0.16 0.04 0.59 0.58

Type of College 0.00 0.00 0.52 0.16 0.59 0.58
Grade of Teacher 0.02 0.32 1.06 0.29 0.58 0.58
Future Job
Aspiration
Examination

3.08 0.28 L.60 3.00 0.57 0.53

0.00 0.00 ).22 0.48 0.59 0.58in preparation
Location of 
School 0.15 0.00 2.20 0.45 0.56 0.58

Wean Multiple Correlation - HK 0*59
Wean Multiple Correlation EA 0,58



Table 70 Correlations between the Independent
(b) Variables and Hating of Teachers1

Relations with Pupils.

Variable Regression
Coefficient

R TE

t
Statistic C

R TE

Multiple
orrelation

R TE

Sex 0.05 0.01 1.07 0.52 0.57 0.56
Age 0.00 0.01 0.04 0.77 0.55 0.56
Religion 0.00 0.00 0.34 0.21 0.55 0.56
lathers' education 0.00 0.01 0.66 0.92 0.55 0.56
Mothers* Education 0.00 0.00 0.40 0.23 0.55 0.56
fathers * Employment 0.06 0.00 1.17 1.17 0.55 0.56
Mot he rs * Employment 0.56 0.01 2.01 0.3€ 0.53 0.56
Type of School 0.00 0.02 0.05 0.74 0.56 0.56
Further .education 0.01 0.00 0.59 0.59 0.55 0.56
Job Aspiration 0.01 0.01 0.74 0.93 0.55 0.56
SACS Division 0.34 0.29 2.68 2.61 0.51 0.52
Pre-Collego Teaching 0.00 0.09 0.17 1.27 0.55 0.55
Type of College 0.05 0.05 1.23 0.96 0.55 0.55
Grade of Teacher 0.03 0.32 0.59 1.99 0.55 0.54
Future Job
Aspiration 0.25 0.37 2.07 2.74 0.53 0.52
Examination
Preparing 0.05 0.01 1.37 0.70 0.54 0.56
Location of
School ! 0.25 0.10 2.53 1.47 0.52 0.55 1

Mean Multiple Correlation of R - 0*56 
Mean Multiple Correlation of ST • 0.26



la table 70 ' father*' education 1* *
significant variable in determining the rating 
of the teaohers by the administrator* Though 
the regression coefficient 1* 0*06 the t 
statistic 1* 2*34 and the multiple correlation 
is 0*55. The most powerful factor however is 
that the Ea CE division in which the regression 
coefficient for the HM, EA, B and TE is 0*32, 
0*13,0.34 and 0*29 respectively while the t 
statistic is 3*3^t 2*14, 2*66 and 2*61* 'The 
multiple correlation on the other hand is 0*32 
for the HM, 0*36 for EA, 0*31 for B and 0*32 for 
the TE* Teachers' future job aspiration is also 
a very significant variable, particularly, with 
the EA, K.and TE. Its regression coefficient is 
0*28 in the case of the EA, 0*23 for the B and 
0*37 for the TE* The t statistic is in the 
order of 3*00, 2*07 and 2*74 while the multiple 
correlation is 0*33 for the EA, 0*33 for the B 
and 0*32 for TE* Grads of teacher is important 
in the Teachers' Self Evaluation* A regression 
coefficient of 0*32, a t statistic of 1*99 and a 
multiple correlation of 0*32* A vary significant 
variable particularly with the HM and the researcher 
is th* location of the school with a low regression 
coefficient of 0*13 for tho HM and 0*23 for B* A 
t statistic of 2*20 and 2*33 respectively and a
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multiple correlation or 0.56 for the fin 
and 0.52 for the H,
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Table 71* General Backrround Factors and
Professional and Community inspect a

BM EA B TE

^exi Kale C7̂ >3.3 3.0 0 3.0
Female (55)3.1 3.1 0 3.0
Total (129)3.2 3.0 0 3.0

Age* 20-2J years (11)3.3 3.0 0 4.0
24 - 27 years (75)3.2 3.0 0 3.0
28 - 33 years (*3)3.» 3.0 0 3.0
Total (129)3.2 3.0 0 3.0

fieligion* Catholic (65)3.4 3.2 0 3.0
Protestant (64)3.0 3.0 0 3.0
Total

1____________________________

(129)3.2 3.0 0 3.0



Professional and Cmronltr Aapecta
Table 721 PajallT Baitoround Factora aod

m  .. BA R ss...
Father*'
Educations No Education (52)3.} 3.0 0 3.0

Primary
Education (77)3.2 3.0 0 3.0
Total (129)3.2 3.0 0 3.0

Mother* •
(84)3.1Educations No Education 3.0 0 3.0

Primary
Education (45)3.4 3.1 0 3.0
Total (129)3.2 3.0 0 3.0

Father*•
ijnployment i FormalEmployment (38)3.3 3.0 0 3.2

InformalEmployment (91)3.2 3.0 0 3.0

Total (129)3.2 3.0 0 3.0
Mothers1
.Employments FormalEmployment (6) 3.4 3.2 0 3.0

Informal
Employment 023 )3.2 3.0 0 3.0
Total (129)3.2 3.0 0 3.0



Professional and Community Aspects*
Table 73* Secondary School Factors and

[. m Ek R TE
T;pe of
Schools High Cost (27)3.3 3.0 0 3.0

Medina Cost (65)3.4 3.2 0 3.0
Low Cost (37)5.0 3.0 0 3.0
Total (129)3.2 3.0 0 3.0

Educational 
Aspirations H«S«C* (38)4.0 3.2 0 3.0

No H.S.C. (91)3.1 3.0 0 3.0
Total (129)3.2 3.0 0 3.0Job

Aspirations Primary
(19)3.0Beaching 3.0 0 3.0

Secondary
Teaching (59)3.4 3.0 0 3.0

Other Job (51)3.2 3.0 0 3.0
Total (129)3.2 5.0 0 3.0
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Table * ?4* College Factors and Professional 
and Comemnity Aspectg

HM EA a TE
teaching
Experiences Experience (21)5.2 3.0 0 3.0

r. No Experience (108)3.2 3.0 0 3.0

Total (129)3.2 3.0 0 3.0

size of 
Colleges Large College (41)3.* 3.0 0 3.1

Hediua College (83)4,0 3.2 0 2.2
Snail College (5)3.0 3.2 0 3.0
Total 129)5.2 3.0 0 3.0

Grade of 
Teachers PI (95)3.3 3.1 0 3.0

P2 (33)3.0 3.0 0 3.0

Total 029)3.2 5.0 0
J__

3.0

C
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Professional Aspects
Table 75« £1*14 Factors and Coimnunity and

Toft
Aspirations Primary Teaching

Other Job
Total

Examination in
Praparationt EACE 0 Level

SACK A Level

(82)3.2
(♦7)5.2
129)3.2

(37)3.1
(83)3.5

Ko Lxamination( 9)5.2

Location ofSchools

Total

Urban
Rural
Total

(129)3.2

5.0
5.0
5.0

0
0
0

3.0 0

5.1
3.0
3.0

3.3
3.0
3.0

0
0
0

0
0
0

3.0
3.0
3.0

3.0
3.0
3.0
3.0

3.0
3.0
3.0
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In table 71 sex does not appear to be an 
important factor in determining teachers' 
professional and community factors* Both the 
headaaater and the educational administrator 
rate the two groups of teachers as being 
average on this particular variable* The 
researcher was unable to observe this particular 
characteristic*

The teacher's religion does not have much 
influence on the teacher's professional character
istics* Table 72 s ovs that fathers'
educational background has no effect on teachers' 
professional characteristics* The two groups 
of teachers are rated average, 3 points*

Mothers' educational background does not 
very much influence teachers professional 
characteristics, though the headmaster rates 
teachers whose Bothers have b ob s primary education 
on the higher aide of average* Fathers' employment 
too does not feature much In determining teachers' 
professional characteristics* Mothers' employment 
background has no effect on teachers' professional 
charaoteristics though teachers whose mothers are 
formally employed are rated on the higher aids 
pf average* This could be probably due to the 
esallneaa of their number*
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In table 73 teachers in the three groups of 
schools are rated average though the headmaster tends 
to rate teachers who went through the high cost 
and medium cost schools on the higher side of 
average, 3*3 end 3*4 points respectively.

Generally teachers* educational aspiration 
does not influence teachers* professional 
characteristics much though the headmaster rates 
teaohers who aspired to continue with their 
education as being strong 4,0 points.

Teachers job aspiration plays a minor role 
in determining teachers' professional characteristics,

i

though the headmaster rates teachers who aspired 
to become secondary teachers as strong.

Table 7^» indicates that teacher's teaching 
experience has no impact on their professional 
characteristics. It also appears clear that 
students trained in larger colleges are rated cn 
the higher side of average. Those trained in 
smaller colleges are rated strong in their 
professional characteristics by the headmaster,
4.0 points.

Grads of teachers does not seem to have ouch 
impact on their professional characteristics though 
tbs headmaster tends to rate PI teachers as being



a little higher than average.

In table 75 it is seen that a teacher's 
future job aspiration does seen to influence 
his professional characteristics*

The examination the teacher is preparing 
for does not also very much determine his 
professional characteristics. In the sane table 
it is, however, seen that the type of school in 
which the teacher teaches has some effect on his 
professional characteristics* It is clear that 
the headmas er rates urban teachers aa being 
strong on his variable>h.O points* The educational 
administrator too seems to think that these teachers 
are a little above average 3.3 points*

CR O t^ A D U IA T IO H  OP ft,AMS

A cross - tabulation is further made to
\ ,

test the variables the EACE Division, grade of 
teacher and location of the school*
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Table 76* EACE Division and Professional 

and Community Factors

Division

Headmaster

Points

Toted

Dir.I 
II

III
EACH

Total

Div.I
II

III
EACE

Total

( 0 ) 0 .0

(1) 3 .6

( 2 ) 3.0

(5 ) 1 4 .7

( 8) 6.2

( 0 ) 0.0

( 7 ) 2 5 .0

( 0) 0.0

(7)25.0
(1)100. ( 0) 0 .0

( 6 ) 9 .1  (j 30 )4 5 .5  

( 6 ) 17 . 6 (1 2 ) 3 2 .4  

( 1 9 ) 14 . 7 (4 9 ) 37.2

Administrator
(0 )0 .0
( 1 ) 3 .6
(4 )  6 .1
( 5 )  1 4 .1
( 10) 7.8

( 0 ) 0.0
( 6 ) 2 1 .4

( 1 0 ) 1 5 .2
(8 )2 3 .8
(2 4 ) 1 8 .6

( 1)100 

( 28)100  

( 66)100 

(7 ) 2 0 .6  1(4 ) 1 1 . 8 ( 34)100  

39 ) 3 0 . 2 (14 ) 1 0 . 9 ( 129)100

(11 ) 3 9 . 3 (2 ) 7 .1

(2 0 )3 0 .3 (8 )1 2 .1

(1)100. 
( 8 ) 2 1 .4  
( 30 )4 5 .3  
(1 5 )4 2 .3  
(5 4 )4 0 .3

0) 0 .0  

12 )4 2 .9  
(21)31.8 
(6)17.6
39 ) 3 0 .2

Teachers' Self Evaluation

Div.I
II

III
EACE

Total

1)100
9 ) 3 2 .1
7) 10.6

(2 ) 5 .9

( 0) 0 .0
( 6 )  2 1 .4
( 10) 15.2
( 7 )  2 0 .6

’1 9 ) 1 4 . ^ ( 2 3 ) 1 7 .8

( 0) 0.0
( 9 ) 3 2 .1
( 2 5 ) 3 7 .9
(17)50.0
( 51 ) 3 9 .5

( 0 ) 0 .0
(4 ) 1 4 .3

0) 0 .0
1) 3.6
1 )  .1 5

:o)o.o
2)  1.6

( 0 ) 0 .0
( 0 ) 0.0

( 2 4 ) 3 6 . 4 (0 )0 .0  
(8 ) 2 3 . 5 ' (0)0.0
( 36 ) 2 7 . 9 (0 ) 0 .0  ( 129)100

( ( 1)100 
( 28)100 
( 66)100 
( 34)100 

( 129)100

( 1)100
( 28)100
( 66)100
( 34)100
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Looking at teachers' professional and 
community factors in table 76 no outstanding 
pattern seens to emerge. Considering the 
rating of the headmaster it is seen that 3*6% 
of the Division II v 3*0% of the Division III 
and 14*7% of the EACB are rated weak* A fairly 
high percentaget 25*0% of the Division II are 
rated below average while only 9*1% of the 
Division III and 17*6$ of the SACS are rated so* 
A very high proportion, 45*5% of the Division II 
and 32*4% of the SACS fall in the same category* 
Considering category four, it is seen that 
39*3# of the Division II are rated strong while 
30*3% of Division III and 20.G% of the SACS are 
rated so* What is however important is that 
while only 7*1% of the Division II are rated 
outstanding 12*1% of the Division III and 11*8$ 
of the EACE are rated so*

Turning to the rating of the administrator 
a somewhat similar picture appears to emerge, 
3*6% of the Division II are rated as weak, while 
6*1% of the Division III and 14.7% of the SACS 
fall in the same group* He rates 21*4% of the 
Division II below average, 13*2% of the Division 
III and 23*3% of the EACE are rated so* The one 
Division I is rated average while 28*6% of the
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Division II, 45.5% of the Division III and of the 
EACE and 42.3$ are rated so. A very high percentage, 
42.9% of the Division II are seen an being strong* 
Only 31.8% of the Division III and 17.6% of the 
EACE reach this level. The four groups of 
teachers decline very sharply on the outstanding 
category. Only 3*6% of the Division II reach thin 
point while 1.3% of the Division III fall in the 
sane category.

Teachers' self-evaluation also presents a 
mixed picture. The one Division I rates himself 
as weak on this variable while 32.1 %  of the 
Division II, and 10.6% of the Division III and 
3.9% of the EACE hold similar views. Further 
21.4% of the Division II, 13.2% of the Division
III and 20.6% of the EACE rate themselves as

*

being below average. A very high proportion 
30.0% of the EACE, 32.1% of the Division II and 
37*9% of the Division III rate themselves average. 
There is a tendency for the Division III and EACE 
to rate themselves high (strong) 36.4% and 23*5% 
respectively, while only 14.2% of the Division II 
hold similar views. None of the groups rate 
themselves as outstanding.
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Table 77* Teaching Grade and Professional 
and Co-unity Aspect*

Grade
Headmaster

PI
P2

(3)3.2
(6)18.1

Total(9)7.1

PI

(13)13.7 
(6)18.2

(37)39.0
(11)33.1

Points

(32)33.7
(7)21.2

(19)14.6 ,48)36.7 (39(50.5

(0)0.0

P2 (7)21.2
Total (7)8.1

PI

(7) 7.3
(8) 24.2
(15)18.8

(17)17.9 (39)41.1
(13)39.4 (6)18.2
(30)32.6 (45)29.7

T>aoh.r»‘ i,vqcfctj._on

:i7)17.9
P2 p)9.1 
OtalI2)3.8

Total
(10)10.5 (95)100
(4)12.1
(14)10.9(129)100

(32)33.7 
(0)0.0 

< 32)2 .8

(34)100

( 95)100

(34)100
( 129)100

(16)16.8 1(55)36.8 
(7)21.2 j( 16)38.5 

(23)18.0 1(51)39.8

(27)28.31 (0)0.0 
(8)24.a (0)0.0

(35)27.31 (0)0.0

(95)100
(33)100

;i29)100
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The headmaster rates 3*2% of the FI 
teachers as weak and 18*1% of the F2 are rated 
so. 13.7% of the FI are rated below average 
while 18.2% of the F2 are rated so* High 
percentages of the two groups are considered 
average^ 39*0% and 30# respectively. While 33«7% 
of the PI teachers are rated strong, 21.2% of the 
F2 teachers reach this level.

The administrator rates 21.2% of the F2
as weak, and 7 .3% of the FI as being below
average. A noticeably high percentage of P2
group 39.4# are rated average while 17«9% of the
FI are considered so. A very high percentage of*
the PI, 41.1% are rated strong while only 18.2#
of the P2 are rated so. While none of the P2 are 
rated outstanding 33*7% of the FI fall
in this category.

On teacher's self evaluation it is noted 
that the FI teachers tend to be more critical of 
their performance than the F2 teachers. It is 
seen that 17.9# of the FI rate themselves as weak 
as compared to 9.1% of the F2$ 16.8# of the PI 
see themselves as being below average as compared 
to 21.2% of the P2. A fairly high proportion of 
the P2 (48.5%) considered themselves as average 
as compared to 36.8% of the FI. There is however.



• nail difference on teachers' rating 
of strong* While 28.4% of the Pi rated 
themselves as strong 24* 2% of the P2 
rated themselves so*
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Table 78» Type of School and Professional
and Community Aspects

Type of School
I I

Headmaster
Points

Total

Urban <2)5*1 
Rural <7)7*8 
Total (9)7.1

(2)5.1 14)35.9U3)33.3<8)20.5 (39)100

Urban
Rural
Total

(17)18.9j34)37.8426)28.9(6)6.7 <90)100 
(19)14.7 48)37.2< 39)30.2il4)10.9(129)100

Adinĵ nji atrator

:i)2.6 (4)10.3
[11) 12. 2(20) 22.2

[13)8.2 (24)18.61

Teacher*e Self

Rural

15)30.5
37)41.1
52)40.

1) 2.6 

1 ) 1 .1  

3 34)30.2(2)1.6

<18)46.2 
21)23.3

(39)100
( 90)100

(129)100

Urban (3)7.7 (5)12.8 <21)53.9(110)25.6^0)0.0 (39)100
(26)28.9(0)0.0 (90)100 
(136)27.9(0)0.0 (129)100

;i6)17.8(16)20.0<30)33.3 
Total (19)14.7i23)17.8<51)39)5'

i



On professional and conmuniby factors, 
the headmaster rates 5*1% of the urban teachers 
and 7«8% of the rural teachers as weak) 18*9%
of the rural teachers are rated below average 
as compared 5.1% of those in the urban areas.
Snail differences exist on the average scalej 
95*9% of the urban teaohers and 31*8% of the 
rural group are rated average. There is also a 
minor difference at the strong scale. 33*9% of 
the urban group and 28.9% of the rural group are 
rated average. An outstanding difference is 
recorded at the outstanding scale where 20.5% 
of the urban teachers are rated outstanding and 
only 6.7% reach the same level.

A related picture is brought out in the 
administrators rating. He rates 2.6% of the 
urban teachers and 12.2% of the rural teaohers 
as being below average. No pronounced difference 
is noted at average scale. He rates 35*9% of the 
urban teachers and 37*8% of the rural teachers as 
average. A remarkable difference is noticed on 
the strong scale where 46.2% of the urban teachers 
are rated strong as compared to 23*3% of the rural 
ones, asall differences are however recorded on 
the outstanding seals.



283

Rural school teachers continue to be 
generally more critical of themselves than the 
urban teachers* While 17*8% rate themselves 
as weak only 7*7% of the urban group consider 
themselves so* The same pattern is repeated 
on the below average scale; 20*0% of the rural 
teachers rate themselves below average as compared 
to 12*8% of the urban teachers* A fairly high 
percentage of the urban teachers rate themselves 
average* 53*9# while 33»3# of the rural teachers 
hold the same opinions* On the strong scale it 
is seen that 25*6% of the urban group «nri 
28*9% of the rural teachers rate themselves 
strong* None of the two groups rate themselves 
as outstanding*

a n a l y s i s  o f  HIPS

4t
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Table 79 (a)i Correlationsfletween the
Independent Variables and AatinrJI 

of i rofessional and Ooranmnity Aspects

i

1

Regression
Coefficient I

HM SA

t
Statistic 

HM EA

Multiple
Correlation

191 EA

Sex 0*18 0.03 1.87 0.98 0.40 0.52
Age 0*02 0.03 0.99 1.56 0.43 0.51
religion 0.20 0 .27 2.29 3.01 0.39 0.39
Pathere* Education 0.01 0*02 0.66 1.02 0.43 0.52
Mothers* Education 0.02 0.01 0.61 0.54 0.43 0.52
Pat here' Employnunt 0*2 0.01 0.56 1.17 0.43 0.52
Mothers' Efflployment 0.01 0.37 0.28 1.80 0.43 0.50
Type of School 0.03 0.02 1.21 1.22 0.42 0.52
further Education 0.08 0.13 1.27 1.60 0.42 0.51
Job Aspiration 0.00 0.00 0.02 0.18 0.43 0.52
EAOE Division 0.01 0.12 0.49 1.64 0.43 0.51
Pre»College Teaching 0.01 0.00 0.49 0.42 0.43 0.52
Type of College 0.00 0.02 0.46 0.84 5.43 0.52
Grade of Teacher 0.03 0.00 0.56 0.29 5.43 0.52
Future Job 
Aspiration 0.06 0.03 1.00 0.84 ).42 0.52
(Examination in
trepanation 5.00 0.02 0.14 0.95 0.43 0.52
(Location of School 0.27 0.14 2 .17  l . a i 6.39 0.50

Kean Multiple Correlation for an • 0,43 
Kean Multiple Correlation for EA - 0.53
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Table 79 (b)i Correlations Between the
Independent Variable? and fotiflg 
fef I rofeasipftal, afid .̂ oyamnity. Aspects

Variable degression
Coefficient

H TE

t
Statistic

R TE

Multiple
Correlation

— 8—  J L

Sen 0.00 0.27 ee 0.46
Age - 0.18 • 2.85 - 0.42
Religion • 0.00 - 0.39 mm 0.48
fathers* Education - 0.00 - 0.40 0.48
Mothers' Education - 0.00 0.37 - 0.48
fathers' Haployment - 0.05 1.09 e» 0.46
Mothers' Ilaploynent - 0.00 0.28 - 0.48
Type of School 0.00 - 0.07 ee 0.48
further Education - 0.00 - 0.35 m 0.48
Job Aspiration - 0.0? • 1.85 - 0.48
RACE Division - 0.15 e» 1.84 ee 0.46
Pre-College Teaching - 0.00 - 0.16 - 0.48
Type of College - 0.12 - 1.91 - 0.46
Grade of Teacher: - 0.05 - 0.78 m 0.48
future Job Aspiration • 0.02 - 0.61 - 0.48

i Examination in 
preparation - 0.00 0161 • 0.48
location of School - 0.02 - 0.68 ee 0.48

Kean Multiple Correlation for KA - 0.48
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Tram table 79 no variable la consistently 
related to the ratings in professional and 
eomounlty aspects* It is however* seen that with 
HM rating* religion has sons significant 
relationship with community and professional 
aspects with a regression coefficient of 0*20 
a t statistic of 2*29 and a multiple correlation 
of 0*39* The education administrator emerges 
with a regression coefficient of 0*27 * a t  statistic 
of 3*01 a multiple correlation of 0*47 on the 
same variable* According to T£* age is also 
important with a regression coefficient of 0*18 
a t statistic of 2*83 and a multiple correlation 
of 6*42* The typo of college too is significant 
with the same group* The regression ooeffioient 
is however low 0*03* but the t static tie is 1*91 
and multiple correlation of 0*46* The location 
of the sohool too appears important with ths 
headmaster with a regression coefficient of 
0*2 7* t statistic of 2*17 and a multiple 
correlation of 0*39*
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Table .(80* General Background Factors and Teachers1 

EAWffiMML and ^**££**1°** Bt

— aH~ Bk a TE
Sexi Male (7*)3.1 T.o" 2.2 3.0

Fesale (55)3.2 5.0 3.0 3.0
Total (129)3.2 3.0 2.4 3.0

Agei 20 - 23 years (11)4.0 3.0 3.0 4.0
2 4 - 2 7  years (75)3.1 3.0 2.4 3.0
28 - 33 years (*3)3.2 3.0 2.4 3.0
Total (129)3.2 3.0 2.4 3.0

Keligioai C&thftlie (65)3.3 3.1 2.4 3.0
Protestant (6*)3.0 3.0 2.3 3.0
Total (129)3.2 3.0 3.0 3.0



Table 81* family Factor* and Hanning and 
Qraanleatiun of heaaona

1
HM El S TE

father#'
Educations No Education 

Primary
(52)3.1 3.0 2.3 3.0

Education (77)3.2 3.0 2.1 3.0
Total

Mother#•
(129)3.2 3.0 2.1 3.0

Educations No Education (W93.1 3.0 2.1 3.0
Primary
Education (45)5.2 3.0 2.3 3.0

Total
father#'
Educations formal

(129)3.1 3.0 2.1 3.0

liaployment
Informal

(38)3.3 3.0 2.3 3.0

Employment ( 91)3.1 3.0 2.1 3.0
Total

Mothers'
Employment» formal

(129)3.2 3.0 2.1 3.0

employment
Informal

(6)5.2 2.1 2.0 3.0

Employment (123)3.2 3.0 2.1 3.0
Total (129)3.2 13.0 2.1 3.0
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Table 82 1 secondary School Factors and Planning 
and OrKanisation of L egsom

m EA: B TE
Type of 
School High Cost (2 7 )3 .3 3#0j 3 .0 3 .0

Medium Cost (6 5 )3 .3 3 .0 3 .0 3 .0

Low Coat (3 7 )3 .0 3 .0 2 .3 2 .3

Total (1 2 9 )3 .2 3 .0 2.4 3 .0

Educational
Aspiration* H.S.C. (3 8 )3 .3 3 .0 2.1 2 .0

No H.S.C. (9 1 )3 .1 3 .0 2.4 3 .0

Total (1 2 9 )3 .2 3 .0 2 .4 3 .0

Job
Aspiration* Primary

Teaching (1 9 )3 .1 3 .2 3 .0 3 .0

Secondary
Teaching (5 9 )3 .1 3 .0 j 2.4 3 .0

Other Job (5 1 )3 .2 3 .0 2 . 2 3 .0

Total (1 2 9 )3 .2 3 .0 2.4 3 .0
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Iabl« 831 Collet Pactora and Hanning and 

teSW^lP.^fiR 9f IjeflBQM

m Eij H TE
Teaching
Experience t I^xpcrienca (22)3*0 3.0 2.2 3.0

Mo Experience (107)3.2 3.0! 2.4 3.0
Total (129)3.2 3.0 2.4 3.0

size of
College) Large College (91)3.1 3 0 2.2 3.0

Medium College (83)5.0 3.0 2.4 3.0
Small College (5) 9.0 3.2 2.4 2.0
Total (129)3.2 3.2 2.2 3.0

Grade of
Teacher) PI (95)3.2 3.0 2.4 3.0

P2 (34)3.0 3.0 2.2 3.0
Total 029)3.1 3.0 2.4 3.0
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Tabl« 8*t &ej,a *>ctora and f «fl4
a i ^ ^ a t i o ^ o f  Ifl.u.goaft

£ | TO —
—

Job
Aspiration!

I
Prinary
Teaching (82)3.1 3.0 2.3 3.0

Other Job (*7)3.2 3.0 2.4 2.3
Total [129)3*2 3.0 2.4 3.0

Stamination 
in

Preparation! EACt 0 Level (37)3.1

.*

3.0

i

2.1 3.0
SAGE ▲ Level (83)3.2 3.0 2.4 3.0
No Examination ? )3«2 3.0 2.4 3.0
Total (129)3.2 3.0 2.4 3.0

Location of 
Sehool! Urban (39H.O 3.3 3.0 3.0

fiural (90)3.0 3.0 2.2 3.0

i
Total 129)3.2 3.0 2.4 13.0



Table 80 presents a very interesting
feature* Both the headsaster and the 
adaiaiatrator rate teachers' lesson planning 
and organisation as being average* The teachers 
rate themselves so| while the researcher 
considers women teachers' lesson preparation

i  *

as being average while those of the men teachers 
are considered below average^ 2*2 points* The 
researcher views lesson planning toad preparation 
as one of the moat pathetic aspects of teaching 
in the primary schools* Most teachers hardly 
appear with lesson plans in their schools* The 
much that one can see is a direct lifting of 
material from text books* There is however some 
hit of planning displayed by women teachers*
The younger group of teachers are rated strong 
on this item and they consider themselves so* 
Religion does not very much influence teachers' 
planning and organisation of lessons* Both 
the headmaster and the administrator rate the 
two groups of teaohers as being average*

In table 81 fathers' family background 
has very little or no impact on teachers • 
planning and organisation of lessons* On the 
whole the two groups of teachers are rated 
average* A similar pattern is repeated when
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mothers*educational background is considered*
In the same table both the researcher and the 
administrator rate teachers whose mothers have 
formal employment as being below average*

In table 82 teachers who went through 
high cost schools rate themselves as being 
average, 3*0 point, and are rated so by both the 
researcher and administrator* The headmaster 
rates them slightly above average* Those from 
medium cost schools however, are below average 
la the views of the researchers*

A teacher4s school aspirations are not very
.much reflected in his planning and organisation 

of lessons* Although much of the teacher's future 
Career aspirations are not reflected in the 
teacheis' planning and organisation of lessons, 
it is apparent that those whose initial intentions 
were to become teachers are consistently evaluated 
by the researcher, headmaster and administrator 
as being average* They interpret themselves so* 
Thoss who did not intend to become teachers ore 
seen by the researcher as being below average*

Teaching experience in table 83 is not very 
much reflected in the teachers' planning and



organisation of lessons* Students who trained 
in small colleges are few in the whole sample9 
a thing that night tend to influence their 
perfomanooy but it is quite clear that the/ 
were rated strong by the headmaster in their 
planning and organisation of lessons*

Teachers' grade is not very much reflected 
in the planning and organisation of lessons*

In table 84 on field factors9 teachers' 
future oarear aspirations do not influence their 
planning and organisation much, though teachers 
who wish they Joined other professions consider 
themselves below average on this item* It appears 
from the same table that teachers' preparation for 
the examination has some effect on their planning 
and organisation on lesions* Teachers who are not 
preparing for any examination are ranked a little 
above average by the headmaster and average by 
the researcher.

From this table it is clear that the type 
of school is a very powerful faotor affecting 
teachers' planning and organisation* Teachers in 
the urban sohools are rated strong by the 
headmaster* The administrator considers them 
to be a little above average and the researcher 
conaiders them average while he ranks those in 
rural sohools as being below average*
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Table 85i EACK Division and Planning wad

Division |

---- V-------- •------

Point i

— a------

s
i

Div.I (0)0.0 ;(1)100
—9------
(0)0.0

------9 ---—
(0)0.0 (0)0.0 (1)100

II (1)3.6 (4)14.3
III (1)1.5 (12)18.2
SACS <3)8.8 (6)17.6

5?otal (5)3.9 (23)17.8

A^lniatrator
biv.I (0)0.0 (1)100.0 

II <2)7.2 (7)25.0 
III (3)4.5 (10)15.2 

£AC£ |(5)14.7 (11)32.4 
Total (10)7.8 (29)25.5

(13)46.4(9)32.1(1)3.6 (28)100 
(25)37.9(24)36.4(4)6.11 66)100 
(18)52.9(5)14.7(2)5.9 (|34) 100 
<56)43.4(36)29.5(7)5.4(!l29)100

(0)0 .0 (0)0 .0 (0)0 .0  
(8)28.5 (9)32.1(2)7.1 
<35W.5(16)25.8(0)0.0 
(X2'56. 2 ‘6)17#6 (0)0.0
(55)42.6<33 >24.8(2)1.6(129

( 1)100
(28)100
( 66)100 
(34)100 

)100

bir.Z <0) 0 .0  ( 1) 100.0 ( 0 )0.0 (0)0.0  (0)0.0  ( 1)100
II <5)17.9 (11)39.3 (5)17.9 (6)21.4 (1)3.6 (28)100

III <14)21.2(22)33.3 (21)31.8(9)13.6 <0)0.0 (66)100
iiAG£ <9)26.5 (10)29.4 (12J3€>*2 ;3)8.8 (0)0.0 (34)100

Total(89)22.5 (43)33.3 (3a;28.7(18)14.0(l)0.8(b9)100

( 1)100DiT.I (1)100 (0)0.0 (0)0.0 (0)0.0 (0)0.0
I I  (1 4 )5 0 .0  (3)10.7 (5 )1 7 .9  (6)21.4 (0)0.0 {28)100 

III (1 0 )1 5 .2  (8 )1 2 .1  (2 4 )3 6 .4 (2 3 )3 4 .8 (1 )1 .5  (66)100 
2Aas (5 )1 4 .7  < 1 2 )3 5 .3 (8 )2 3 .5  <9)26.5 (0 )0 .0  (34)100 

(3 0 )2 3 .3  (2 3 )1 7 .8 < 3 7 )2 fl.7 C 3 8 )2 9 .5 a )1 .5 (1 2 9 )1 0 0
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As already pointed out planning and 
organisation of lessons in primary schools is
one of the most pathetic features of instruction.
In the view of the headmasters in table 85* they
noted that 3*6# of the Division II teachers are
weak on the planning and organisation of lessons,
the proportion of the Division III and EACE who
are rated weak was 1.5% and 8.8% respectively.
They further consider 14.3% of the Division II,
18.2% of the Division III and 17.6% of the EACE
as being below average. The one Division I falls
in the same category. A majority of the teachers are
rated average in planning and organisation of lessons;
46.4 of the Division II, 37-9% of Division III and
52.9% of the EACE. It is important that 32.1% of
the Division II and 36.4% of the Division III are
rated strong. Only 14.7% of the EACE reach this
level. A very small percentage is rated by the
headmaster as outstanding, 3.6% of the Division II,
6.1% of the Division III and 5*9% of the EACE.

Turning to the rating by the administrator a 
similar picture is presented. A small percentage, 
7.2% of the Division II, 4.5% of the Division III 
and 14.7% of the EACE are rated as being weak.
The one Division I is considered below average, a 
fairly high percentagê  25% of the Division II and 
32.4% of the EACE fall in the same category.



Only 15*2% of the Division III are rated below 
average. ▲ large peroentage of the teachers are 
rated average) this included 28,6# of the 
Division II, 5^.5% of the Division III and 52.4% 
of the EACE. It is however important that 36.2% 
of the Division II and 25*8% of the Division III 
are rated strong. Only 17«8# of the EAC3 reach 
this level* A snail proportion, 7*1% of the 
Division II are rated outstanding*

Hating by the researcher reflects a similar 
picture* though the ratings are strongly weighed 
in the weaker ranges of the rating scale* In the 
view of the researcher 17*9% of the Division II, 
21.2% of tbo Division III and 26.5% of the EACE 
are rated weak* The one Division I is rated below 
average and a very high percentage of the rest of 
the three groups* It is seen that 39*3% of the 
Division II, 33*3# of the Division III and 29*4# 
of the EACE fall in this category* Only a fairly 
high proportion of the Division III and EACE
teachers are rated average, 31*8# end 36,2# 
respectively* 17*9# of the Division II reach 
this level* It is however, significant that 
21*4# of the Division II and 8.3# of the EACE 
are rated strong* In addition 3*6# of the Division 
II are rated outstanding while the rest of the 
groups do not reach this level*



m

Teachers are quite aware of the fact that 
they do not generally plan their lessons* The 
one Division 1 is of the view that his colleagues 
and himself do not actually plan lessons* A very 
high proportion, 50.0%, of the Division II share 
similar views* It is however noticeable that a 
fairly small proportion of the Divisions III and 
EACE hold similar opinions, 15*2# and 14*7% 
respectively! though a fairly high percentage of 
the latter group 35«3% are of the view that 
teaehers are below average on the planning and 
organisation of lessons* 10*7% Of the Division IX 
and 12*1% of the Division III are of the same 
opinion* A proportion of 17*9# of the Division
II teachers rate themselves and their colleagues 
average* A very high percentage of the Division
III however, 36,4# rate themselves and their 
colleagues as average, while 23*3% of the EACE 
share the same views* The Division III teachers 
34*8#,further rate themselves as being strong 
while only 21*4# of the Division II rate themselves 
as average while 26*3% of the EACE rate themselves 
so* Only 1*3% of the Division III manage to reach 
the outstanding level*
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Table 86i Teaching Grada and P
Qrpimiaatlon of Leaaona

Grade Point a

Total

PI <2)2.1 jU7)17.9 (3a)40,o :55)54.7 5)5.3
18)54.6(5 15*1 (2)6*1P2 (3)9.1 (6)18.2

(95)100
(34)100

i'otalK5)3*9 (2 3)18 .0 (56)43.8(36)28.9(7)5.5 (129)100
IAdministrator

PI <5)5.J |U9)20.0
P2 (5)15.2 (10)30.3 

Total(10)7.8 (29)22.7

Hesearoher

144)46.
11)33.
55)43.

3:
3:
0 :

PI |(20)21.1 (33)34.7 (26)27.4(15)15.8 
P2 (9)27.3 1(9)27.3 <11)33.3; 5)15.2 

Total(29)22.7 (42)32.3 <37)28.9(20)15.1

PI (25)26.3 
P2 (5)15.2 

Total;30)23.4

25)26.3 
a  24.1
33*5.0

,2)2.1
,0)0.0
,2 ) 1.7

( 1 ) 1 .1
( 0 ) 0 .0
(1 )0 .8

;12)12.6 
(11)33.3 
(34)18.0

(28)29.5(29)30.5 
(8)24.2 ((10)30*3 
(36)28.1(39^29.7

( 1) 1.1
( 0 ) 0.0
( 1) 0.8

( 95)100
(34)100
129)100

(95)100
(34)100

( 129)100

(95)100
(34)100

( 129)100



The headmaster in table 66 rates 2*1% 
of the PI teachers and 9«1% of the P2 as weak*
There is no difference on the headmaster's 
rating of below average; 17*9% of the PI 
teachers are rated below average while 18*2% of 
the P2 teachers are rated so* He rates 40*0% of the 
PI teachers and 54*6# of the P2 as average* A 
significant proportion of the PI teachers 54*7% 
are rated strong while only 15.1% of the P2 
teachers are rated strong* There is very little 
difference between the two groups on the outstanding 
5*3% and 6*1% respectively*

The administrator's rating portrays a somewhat 
similar pioture9 3*3% of the Pi and 13*2% of the 
P2 are rated weak* Significant proportions are 
rated below average, 20.0% of the PI teachers and 
30*5% and P2 teachers axe rated so* A very high 
proportion of the PI teachers 46*3% are categorised 
as averags as compared to 33*3% of the F2 teachers* 
H# rates 26*3% of the PI as strong and 24*1% of 
the P2 are rated so. A very small proportion of the 
PI, 2.1% are rated outstanding.

The researchers rating does not seem to 
portray a significant difference between the two 
groups* He rates 21*1% of the PI and 27*3% of

- 300 , .
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the F2 as weak* It la significant that 3*»7% 
of tha FI are considered below average as 
conpared to 27*3% of the F2 teachers* He 
further rates 27*0% of the PI as average and 
33*3% of the F2 are rated so* There is eone 
snail difference on 'strong' rating 26*3% of 
the FI and 24*1% of the F2*

Teachers generally evaluate thonselves low 
on the planning and organisation! 26*3% of the 
FI and 13*2% of the F2 rate theaaelves as weak*
A high peroentage of the P2 i*e* 33*3% consider 
themselves as being below average and 12.6% of 
the FI share sinilar views* High percentages of 
the two groups 29*5# and 24*2# of the FI and F2 
respectively rate themselves average* There is 
no difference on their rating on strong! 30*3% 
of the FI and 30*3% of the ?2 rating themselves 
strong*
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Table 87* True of ochool and Planning and 
Organisation or Le^oatu

Urban
xoiral
Total

Type of School

Urban
Rural
Total

Urban
Rural
(Total

Headmaster

(0)0.0
(5)5.6
(5)5.9

(o)o.o

Points

(17)43.6
(23)25.6(39)43.3
(23)17.8(56)43.4

Administrator

(0)0.0
( 11 ) 2 .1
(11)8.2

(4)10.3 
(25)27.8 
(29)22. 5!

[19)48.7
36)40.0
55)42.6

(18)46.2
( 20) 22.2

(4)10.3
(3)5.3

(38)29.5 K7)5.*

Hosearc|j££

(4)10.0 ;i2)30.8 
(26)28.9 [31)34.4 
(30)23.2 (43)33.3

15)38.5
17)18.9
(32)34.8

[1)2.6
1)1.1

(2)1.6

(15)38.5
(22)24.4
(37)28.7

(7)18.0 (1)1.6 
( 11) 12. 2( 0) 0.0 
(18)14.0(1)0.8

'Teacher a1 > ell‘-hValuati< n

Urban |(1)2.6 18)20.5
Rural (29)32.2 (15)16.7 
Total (30)23.3 (23)17.8

(19)48.7 1(11)28.2(0)0.0 
(18)20.0 (27)30.0^1)1.1 
(37)28.7 ((38)29.5(1)0.8

(39)100
(90)100
129)100

( 39)100
( 90)100
129)100

(39)100
( 98)100

[129)100

(39)100
( 90)100
129)100
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Teachers in the rural areas in table 871 

seen to perform vary badly in their organisation 
and planning of lessons as seen by the headmaster.
He rates 5.6# as weak and 25.6# as being below 
average. There is however no significant difference 
on his average scale) 4$.6# of the urban and *3.3% 
of the rural teachers* A strikingly high number

t .

of urban school teachers cure rated strong 46.2% as 
contp ix'ed to only 22,2.%+ of the rural teachers*, 
further 10*3% of rural group are rated outstanding 
while only 3.3# of the rural teachers reach the 
same level.

A somewhat similar pattern is reflected in the 
administrator's rating. He rates 12.1# of the 
rural teachers as weak and 27.9% of them as being 
below average while 10.5# of the urban teachers fall 
in this category. A slight difference emerges on 
the average Bcalej 48.7# of the urban teachers 
snd 40.0# of the rural teachers are categorised 
as averags. A strikingly high percentage of the 
urban teachers sire rated strong 38*5# as compared 
to 16.9# of the rural group. Both groups decline 
sharply on the outstanding scale.

The researcher's ratings are generally low 
though they too reflect a significant difference 
between the two groups. He rates 28.9# of the 
rural teachers and 10.0# of the urban teachers
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as weak* A farther 34,4% of the paral teacher* 
and 30*8% of the urban ones are bated below
average* A fairly inport ant difference ia seen 
on the average scale* He rates 38*3% of the 
urban teachers and 24*4$ of the rural group as 
average* A slight difference too is seen on 
the strong scale, 18*0% of the urban teachers are 
rated strong and 12*2% of the rural teachers 
reach the sane level* The two <;roup8 decline on 
the outstanding scale*

Teachers' own rating does not present a 
systematic picture on this variable, though rural 
schools are a little nor# critical of themselves 
32*2% rate themselves weak while only 2,6% of the 
urban teachers think that wayj 20*$% of ths urban 
teaehers, however rated themselves below average 
while 16*7% of the rural teaehers held similar 
opinions* A high percentage of the urban teachers 
48*7% rats themselves average as compared to 
20*0% of ths rural teaohers* A small difference 
is noted on the strong scale; 28*2% of the urban 
teachers and 30*0% of the rural teachers 
respectively*

ANALYSIS OF RELATIONSHIPS
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TmbU 881 Gi.rre^t^on3Bgtweefi tftg Ifidepepdefi$.

(a) Pfl.
o;..^Bonyju

Variable
-

Regression
Coefficient

HM EA

t
Statistic

HM EA

Multiple
Correlation

HM EA

Sox 0*06 0.04 1.33 1.0« 0.48 0.43
AgO 0.24 0.00 0.36 0.31 0.49 0.44
Religion 0.14 0.08 2.36 1.6C 0.45 0.42
Fathers' Education 0.62 0.00 0.63 0.6* 0.49 0.44
Mothers' Education 0.00 0.00 0.25 0.2; t 0.49 0.44
Fathers' Employment 0.04 0.03 0.97 0.8J 0.48 0.44
Mothers' Employment 0.00 0.04 3•Os•o 0.49 0.44
Type of secondary 

School 0.03 0.00 1.65 0.4; 0.47 0.44
Further Education 0.00 0.00 •O3•0 1 0.49 0.44
Job Aspiration 0.00 0.01 0.68 0.9^ 0.49 0.44
EACE Division 0.01 0.02 0.62 0.0< 0.49 0.44
Pre-College Teaching 0.00 0.03 0.13 0.6* 0.49 0.44
Type of College 0.00 0.00 C .13 0.5< 1 0.49 0.44
Grade of Teacher 0.05 0.00 0.87 0.1C 0.48 0.44
Job Aspiration 0.02 0.02 0.75 0.6* 0.49 0.44
Examination in
Preparation 0.00 0.00 0.39 0.0C 0.49 0.44
Location of School 0.64 0.41 4.06 3.09 0.36 0.36

Mean of Multiple Correlation of HM » 0*49 
Kean of Multiple Correlation of EA - 0*44



Table 681 Correlations Between the Independent
(b) Variable*, and Ratings on Planning and

^ a n la a tA o iL .Si,
r -----------------------
Variable Regression

Coefficient
Jl - TB

t
Statistic

a

Multiple
Correlation

Sex 0.03 0.00 0.78 0.04 0.39 0.49
A«0 0.03 0.01 0.98 0.84 0.39 0.49
Religion 0.00 0.00 0.09 0.37 0.39 0.49
Fathers• Education 0.00 0.03 0.14 1.18 0.39 0.48
Mothers* Education 0.01 0.07 0.56 1.15 0.39 0.48
Fathers* Employment 0.01 0.08 0.47 1.15 0.39 0.48
Mothers* Employment 0.10 0.21 0.87 1.16 0.39 0.48
Type of Secondary 

School 0.02 0.10 1.20 2.21 0.38 0.48
Further Education 0.16 0.18 1.82 1.82 0.36 0.47
Job Aspiration 0.01 0.03 0.77 1.12 0.49 0.48
EACE Division 0.02 0.12 0.05 1.49 0.39 0.48
Pre-College Teaching 0.00 0.10 0.28 1.22 0.39 0.48
Type of College 0.60 0.00 1.20 0.23 0.38 0.49
Grade of Teacher 0.00 0.20 0.19 1.37 0.39 0.4Q
Job Aspiration 0.01 0.13 0*91 1.41 0.39 0.48
Examination in
Preparation 0.08 0.00 1.60

«

0.49 0.37 0.49
location of School__ A A Q » M -ZmI 6 1.68 0,35 0.47

Mean of Multiple Correlation of S? • 0*99 
Kean of Multiple Correlation of TE • 0*49
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la table 86 the location of the aehools
variable

appears very important in predicting teacher 
planning and organisation of lessons. This is 
particularly the case with the rating of the 
HM^EA and the researcher. With the three groupsi 
a regression coefficient of 0.64, 0.41 and
0.26 are recorded respectively. A very high t 
statistic of 4.06 is recorded in the case of the 
HK and 3.09 with the EA and 2.16 with the R.
In the three groups the multiple correlations 
are 0.36v 0.36, 0.33 respectively. According to
the teacher's self evaluation, the type of
• 4 -

secondary sohool that the teaoher attended is 
significant with a regression coefficient of 0.10, a 
t statistic of 2.21 and a multiple correlation 
of 0.46.
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Tabl* 89* G»noral Bacferpund factors an4 I’eaohere' 
Preaefitatiop,, <?J.

1 -  . .

HM EA H TE

Sex* Male (?4)3.4 3.3 3.2 3.0
Female <55)3.3 3.4 3.3 3.0
Total (129)3 .4 3.3 3.2 3.0

Agei 2 0 - 2 3  Tears (11)3*0 3.4 3.2 3.3
2 4 - 2 ?  years (75)3** 3.4 3.3 3.0
2 8 - 3 3  year® (*3)3.4 3.3 3.2 3.0

Total (129)3.* 3.3 3.2 3.0

Heligioni Catholio (65)3.4 4.0 3.3 3.0
Protestant (64)3.3 3.2 3.1 3.0
Total j( 129)3.4 3.3 3.2 3.0



Table 90» | g t t l  jU jjfll and. foaSkSSft*
^AgftX^jLon Of. Subject MattfiS

509

HM BA a TE
Tethers'
Education: Ho Education (55)3 .4 3.* 3.2 3.0

Primary
Education (76)3.3 3.3 3.3 3.0
Total (129)3.4 3.3 3.3 3.0

Mothers' 
Educations No Education (84)3.4 3.* 3.2 3.0

Primary
Education (45)3.2 3.3 3.2 3.0
Total (129)3.4 3.3 3.2 3.0

Fathers' 
Employments Formal

Employment (38)3.3 3.3 3.2 3.1
Informal
Employment (91)3.4 3.4 3.3 3.0
Total (129)3.4 3.3 3.2 3.0

Mothers * 
Employment i Formal

Employment (6)3.2 3.0 3.2 *.0
Informal
Employment (123)3.4 3.* 3.2 3.0
Total (129)3.4 3.4 3.2 3.0
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Tabl« 91* SfopflftVT school, thg.
Ereaent^ion of Snbject Matter

HM EA R TE
Type of 
School i High Cost (27)3*0 3.2 3.2 3.0

Hediun Coat (65)4.0 3.4 3.3 3.0
Low Cost (37)5.4 3.3 3.2 3.0
Total (129)3.4 3.3 3.2 3.0

.educational
Aspiration! H.S.C. (38)3.3 3.4 3.3 3.0

VO.H.S.C. (91)3** 3.3 3.2 3.0
Total (129)3.4 3.3 3.2 3.0

Job
Aspiration! Prinary

Teaching (19)3.3 4.0 3.2 3.0
Secondary 
Teaching 
Other Job 
Total (129)3.4

1*1
3.3

3.2
3.2
3.2

3.0
3.0
3.0



Table $2s College Factors and Presentation

Sf. SHfrtefttL

EA B TE

Teaching
Experiences Experience (22)5.3 3.1 3.0 3.0

No Experience (107)3.4 3.4 3.3 3.0
Total 029)3.4 3.4 3.2 3.0

Sise of
Colleges Large Collegei ' (41)4.0 4.0 3.4 3.2

Medium College (83)3.3 313 3.1 3.0
Small College (5)4.0 3.2 3.2 2.2
Total (129)3-3 3.3 3.2 3.0

Grade of 
Teachers FI (95)4.0 4.0 3.4 3.0

P2 (34)3.0 3.0 3.0 3.0
Total (129)3.0 3 .3 3.2 3.0
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Tabl« 93* Zleld Factor* and iroeentaoion 
of Sub.leet Matter

HM EA R ?K
Job
Aspiration* Pria .ry 

Teaching (62)3*3 3.1 3.0 3.0

Other Job (47)4.0 4.0 4.0 3.0
Total (129)3.3 3.3 3.2 3.0

Examination
in

Preparation* EACE 0 Level (37)3.0 3.1 3.1 3.1
SACK A Level (85)4.0 4.0 3.3 3.0
No Examination (9)3.9 3*4 3.2 3.0
Total (129)3.3 3.3 3.2 3.0

Location of 
School* Urban (39)9.0 4.0 4.0 3.0

Rural (90)3.3 3.1 3.1 3.0
Total (129)3.3 3.4 3.2 3.0



In tabic 69 teacher** sex differences is 
not strongly reflected in teachers' presentation 
of subject natter* Also their age has little 
inpact on their presentation of subject natter, 
though the headmasters rate teachers of ages

fill*©20 - 23 as being average while they^/rated a little 
higher by the administrator and the researcher*
Further their religions background does not seen to 
influence their presentation of subject natter in the 
elasaroon except the administrator tends to rats 
Catholio teachers strong*

From table 90 fathers' education background 
does not influence teachers' presentation of
subject matter* This seems to be the case when

E d u ca tio n
the mothers' /_ is examined* Fathers' Employment 
background too does not have impact on their 
presentation of subject matter* This ie similarly the 
case with mother^ employment factors*

Zn table 91 the type of school which the teacher 
attended has some impact on his presentation of 
subject matter* The headmaster rates teachers who 
passed through medium cost schools as being strong,
4*0 points and those in lew cost schools as a little 
above average* This kind of rating is also supported 
by the administrator* Their educational aspiration



d oes n o t  I n f lu e n c e  t h e i r  p r e s e n t a t io n  o f  

s u b je c t  n a t t e r .  Though t e a c h e r s '  jo b  a s p i r a t i o n  

d o es n o t  ap p ear t o  be r e f l e c t e d  much i n  t e a c h e r s '  

p r e s e n t a t io n  o f  s u b je c t  m a t t e r ,  i t  i s  q u ite  

re m a rk a b le  t h a t  th e  a d m in is t r a to r  r a t e s  t e a c h e r s  

who a s p ir e d  to  jo i n  p r im a ry  te a c h in g  a s  s t r o n g .

Exam ining t a b l e  9 2  i t  i s  i n t e r e s t i n g  t h a t  

t e a c h e r s  w ith  p r e - c o l l e g e  t e a c h in g  e x p e r ie n c e  a r e  

r a t e d  a s  a v e ra g e  w h ile  th o s e  w ith o u t i t  a r e  r a t e d  a s  

b e in g  a  l i t t l e  above a v e r a g e , 3» 4  p o i n t s .  P re 

c o l l e g e  t e a c h in g  e x p e r ie n c e  seem s t o  p o l a r i s e  some 

t e a c h in g  c h a r a c t e r i s t i c s  t h a t  a re  n o t  e a s y  to  

ch a n g e . I t  i s  re m a rk a b le  t h a t  t e a c h e r s  t r a i n e d  i n  

l a r g e  c o l l e g e s  a r e  r a t e d  s t r o n g , 4 . 0  p o i n t s ,  b y  

b o th  th e  a d m in is t r a to r  and t h e  h ea d m a ster w h ile  

t h e  r e s e a r c h e r  r a t e s  them  a s  b e in g  a  l i t t l e  above 

a v e r a g e , 3 « 4  p o i n t s .  P I  t e a c h e r s  a r e  r a te d  s t r o n g ,  

4 , 0  p o in t s  b y  b o th  t h e  a d m in is t r a t io n  and th e  

r e s e a r c h e r .

In table 93 those who aspire to jo i n  other 
professions are more competent in their presentation 
of s u b je c t  m a t t e r .  T h ey  are rated 4 . 0  p o i n t s .

T e a c h e r s  p r e p a r in g  f o r  A— l e v e l  e x a m in a tio n  

p r e s e n t  t h e i r  in f o r m a t io n  more s t r o n g l y  and a r e  

r a t e d  4 . 0  p o in t s  by  b o th  th e  a d m in is t r a to r  and
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G fiP SS» TABULa!1 I ON

The mô t powerful factors in teachers' 
presentation of subject natter in the analysis of 
neans appear to be the teachers' grade and 
division9 and the location of the sohool* A 
cross-tabulation is made of these three 
variables*

researcher. Teachers teaching in urban schools
are rated strong by the headmaster9 administrator
and researcher,
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Table 94» KACr. Division and Presentation 
of Subject Mat tar

Grade

Dir. I 
II 
III
EACE

Total

Div. I 
II 

III
SAGE

Total

:o)o.o
:o)o.o
:<»o.o
[3)8.8

[3)2.3

[0)0.0
[0 ) 0.0

[1) 1.5
[2) 5.9
[3) 2.3

( 0) 0 .0

(0)0.0

(5)7.6
(2)5.9
(7)5.4

Dir. I
XI

III
EACE

Total

Div.I
II

III
EACE

Total

(0)0.0  
(0)0.0 
(6)9.1 
( 6)17.<
(12)9.3

[0)0.0
0)0.0
6) 9.1 
1)2.9
7) 5.4

(0)0.0
(1)3.6
( 8) 12.1
11)32.4
20)15.5

teachers' uelf svauation

[ 1)100 
[7)25.0 
[9)13.6 
3)8.8 

(^0)15.5

[0)0.0 
[7)25.0 
[9)13.6 
[7)20.6 
[23)17.8

Points

(0)0.0 

(4)14.3 
(42)36.3 
(-8)47.1 
( 4)48.1*

(0)0.0 
(3)10.7 

|C 35)53.0 
21)61.8
59)45.7

•)100 
18)64.3 

(16)24.
10)29. 
45)34.9dl0)7

*2(3
►3(1

( 0)0.0 

(|6)21.4 
)4.5 
)2.9 

.8

Total

[1)100.0
[19)67.0
[23)34.8
[5)14.7
*>5.4

( 0) 0 .0
(7)25.0
28)42.4
13)38.2
48)37.2

(0)0.0
(11) 39)3{ 
(30)45.5
(12) 35.3 
53)41.1

< 0)0.0
< 6)21.4
41)1.5

0) 0 .0

)5.4(

( 1)100
28)100
66)100
34)100
29)100

[1) 100.0
[14)50.0
20)30.3
(9)26.5
44)34.1

0) 0.0 
6)21.4 

(4)6.1 
0)0.0 
10)7 .8

0)0.0
2)7.1
18)27.3
[12)35.3
[32)24.8

(0)0.0
(1)3.6
(0)0.0
( 0) 0 .0
(1)0.8

( 1)100

(28)100
( 66)100

(34)100
129)100

( 1)100
28)100
66)100
34)100
129)100

( 1)100
(28)100
( 66)100

(34)100
( 129)100



In looking at the rating by the headmaster
and teachers' presentation of subject matter,

thatin tfcble 94-, it is noted/8.8% of the EACE are 
rated as being below average. While none of 
the Division II are rated as being below 
average, 7*6% of the Division III and 5.9% of the 
EACE fall in this category. A small proportion 
of the Division II, 14.3% are rated average} a 
fairly high proportion of the Division III,
36.6% and 47.1% of the EACE are rated so. It is 
important that the one Division I and 24.2% of the 
Division II are rated strong; 24.2% of the Division 
III and 29*4% of the EACE fall in category. It is 
equally significant that 21.4% of the Division II 
are rated outstanding, while only 4.5% and 2.9% of 
the Division III and EACE respectively manage to 
reach this level.

burning to the assessment of the administrator 
a similar picture is presented. A small percentage 
of the Division 111,1.5% and 5.9% of the EACE are 
rated as weak teachers on their presentation of 
subject matter. The percentage however rises when 
the administrator rates the four groups of teachers 
on the category of below average, 9.1% of the 
Division II are rated as being below average.

- 517 -
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The percentage rises with the M C E  contingent, 
to 17.6%. Similar to the rating of the 
headmaster^ a fairly high percentage of the 
Division III, 53.0% and 61.8% of the EACE are 
rated average. Only 10.7% of the Division II are 
rated so; out of a total percentage of 45*7%.
The one Division I is rated as strong while a 
very high percentage of 67.0% of the Division II 
are rated so. The Division III and the EACE tend 
to decline sharply on this score; 34.8% and 
14.7% respectively are rated strong. Though all 
the groups decline on the variable outstanding, 
it is important that 21.4% of the Division II 
reach this level.

The researcher generally appears mean in the 
rating of the four groups of teachers than both 
the headmaster and the administrator. He considers 
9*1% of the Division III and 2.9% of the EACE as 
being weak. The percentage rises on the below 
average score. A small percentage of the Division 
II> 3*6% are considered below average| while 12.1% 
of the Division III, and 32.4% of the EACE respectively 
A fairly high percentage of the three groups fall 
in the average category; 25.0% of the Division II, 
42.4% of the Division III and 38.2% of the EACE.
It is significant that a high proportion of the
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four groups are rated at rone* The one Division 

I  end 30% of the Division IX are rated strong.

While 30.5% of the Division XXX and 2 6 ,?* of the 

BAC£ f e l l  in  th is category, as i s  the oase of the 

rating by the haadaanter and the adm inistrator, 

21 ,0* o f the Division XX are rated outstanding.

A sn ail percentage o f ths Division 1XX 6*1% reach 

th is le v e l.

An has been the oasa with other variables 
already considered, te chars are mere c r it ic a l e f 

themselves. The one Division X considers himself 

and other teachers as being weak on th eir 

present a Lion o f subject m atter. A good percentage 

e f the Division IX, 25,0% hold the same views, 

while 13.6% of the Division 1XX and 8,6% of the 

£AC£ are e f the sane opinion, A somewhat sim ilar 

pattern 1* repeated on the below overarm score,

25% of tho Division XX, 13,6% e f the Division XXX 

and 20,6% of the SACK rate themselves and others 

as being below evora e , A considerably high 

percentage of the three groups rated themselves 

and ethers as nvora, # ; 59.3% of the Division XX and 

45.5% o f the Division I I I  and 35.3% of the £AC£, 
Percentages taper o ff  considerably as they rat#  

thenaslvoe on the strong and outstanding categories.
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A very small percentage of the Division II9 7*X%« 
rated themselves as strong, while 27*5% of the 
Division III and 35*3% of the EACE hold the same 
views* The Divisions III and the EACE avoid 
rating themselves as outstanding^ while 3*6% of 
the Division II rated themselves outstanding*

What is important in considering teachers'
ofpresentation^subject matter as judged by the 

headmaster, the adninistrator and the researcher, 
the pattern that emerges is a strong reflection 
of their EACE grade. It is seen that the Division 
IX are relatively much stronger on this variable 
than the Division III and 2ACE#
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Table 95* Xfl.a.9:lixy; ^rnd^jmd fTMQjjtj&J&k 
ftf Subject natter

Grade

rfea.dmsmter

. 3

1---------
Points

4 5 c.I«t«l1 2

PI (o)o.o (5)5.3 (46)46.4 (36)35.8(10)10.5 (95)100
P2 13)9.1 <2)6.1 (2)48.4 (12)36.3(0)0.0 (36)100
Total (3)2.3 (7)5.5 £3)48.4 (4«)36.1(10)7.8 129)100

AdadLnlet rator

PI :»i.i (6)6.3 (39)61.1 (63)65.3 (6)6.3 (95)100
P2 ;2)6.1 (6)16.2 (21)65.6 (5)15.2 (0)0.0 (34)100
Total 13)2.3 (12)9.4 (60)46.1 (68)37.5 (6)6.7 <129)100

PI 16)6.3 (9)9.5 (35)36.8 (35)36.8 (10)10.5 (95)100
P2 Sp 6.1 (11)33.3(13)39.6 (8)24.2 (0)0.0 (34)100
Total © 5 .5 (20)15.6! 168)37.5 (43)33.6 (10)7.8 (129)100

Teachers* Self evaluation

PI 0 17)17.9 (15)15.8 (42)44.2 (20)21.1 (1)1.1 (95)100
P2 ( <j?)21.2 <11)33.3 (12)36.4 ;o)o.o (34)100
TotalC 21)15.6(^2)17.2 (153)61.6 (32)25.0 11)0.8 <129)100
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la table 95 the headmaster rates P2 teachers^
9*1% as weak* No significant difference exists
on the below average* In his rating between the
two groups} 5*5% of the PI teachers and 6*1%
of the P2 teachers are rated below overage* A
large propotion of tht two groups are rated average >
48*4%. This too eppoara to be the ease with his
rating of the two groups of teaohera on variable
strong* An important difference appears at
rating outstanding* 10*5% of the PI teachers are
rated strong while none of the P2 reaches the same level*
Generally in the rating of the headmaster there
does not app ar to be any significant difference
between the two groups of teachers*

This does not appear to be the case according 
to the rating of the administrator* He rates 1*1% 
of the PI group and 6*1% of the P2 as weak* He 
also rates 6*3% of the PI teachers and 18*2% of 
the P2 teachers as being below average* A greater 
percentage of the P2V 63*6# are rated average as 
compared to 41*1% of the PI teachers* A high 
proportion of the PI teachers are raced strong^
4-5*3# as compared to only 15*2% Of the P2 group*
Only 6*3% of the PI teachers are rated as outstanding 
and none of the P2 teachers are ratsd so*
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According to the researcher the PI teachers 
appear superior, though not as prominently as they 
do In the case of the administrator. The 
researcher rates 6.3% of the ?1 and 5 * 1% *»f the 
P2 as weak. Vhile only 9*5# of the PI teachers 
are rated below average, the P2 percentage rises 
to 33*5%. There is a minor difference on averagei 
36.8% of the PI and 39*4% of the P2 are considered 
average. There is a difference of twelve points 
on his rating as strong. 36% of the PI teachers 
are considered strong while 24.2% of the P2 teachers 
reach this level. In his assessment 10.5% of the 
PI reach the outstanding level.

Teachers' self-evaluation takes the already 
discussed pattern where PI teachers art more 
critical of themselves^ 17*9% of the PI group and 

12.1% of the P2 rate themselves as wsak| 15.8% 
of the PI and 21.2% of the P2 consider themselves 
as being below average. A greater percentage 
of the Plj44.2% view themselves as average while 
only 33*3% of the P2 consider themselves so. A 
slightly smaller percentage of the PI teaohers*
21.1% see themselves as being strong while 36.4% 
of the P2 feel so.



Table 96i ^e^o^ocbool, .an^.tbe, Px̂ fl.e»t?a.tAfl||
of Object K&ttir

Typ# I 13 >ol

2

J

3

Points

4

—

5 Total
Urbal>(1)2.6 (2)5.1 (25)59.0 U2)30.8

•
(1)2.6 (59)100

2or»l(4)4.4
Total(5)3.3

(5)5.6
(7)5.4

(39)43*3
(62)48.1

M l ^ a t r n t o r

Urbc si(0)0*0 (0) 0.0

Kar4(3)3.3 |(12)13.d(41)45*6
Total(3)2*3 |( 12)9.3

(18)46*2

(59)45.7

(2)5.1 (1^)38.5Urbaa(2)5.1 
airal(5)5.6 118)20*0(33)36*7 
Total(7)5.4 ;20)15.5(48)37.2

(33)56*7(9)10*0
(45)34.9(10)7.€<(129)100

(19)48.7(2)5.1
(29)32*2(5)5.6
(48)37.3(7)5.4

(14)35.9(6)15.4
(30)33.3(4)4*4

,» o

(39)100 
( 90)100 

(44)34.1(10)7.8(129)100

( 90)100

(39)100
( 90)100

( 129)100

Urbai*(l)2.6 ,

(4)10.3 (27)69.2(7)18.0 ((0)0.0 
aursOK 19)21*1(19)21.1(26)28*9(25)27.8(1)1.1 

ai(20)25.3(23)17.8(53)41.1(32)24.8(l)0.8Tot

( 39)100

(90)100

129)100
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la tails 96, the headmasters' rating does 
not soon to show very outstanding differences 
between the two groups of teachers* He rates 
<t*6£ of the urban teachers and A.4% of the rural 
teachers as average; 3»1# of the urban group and 
5.6% of the rural teachers are rated below 
average* Some significant difference emergesat 
the average level| 59*0% of the urban teachere and 
43.3# of the rural teachers are rated average* A 
sli-hfc difference ie noticed on the strong seal# 
with rural teaohers appearing e little superior 
36*7# as compared to 30*6# of the urban toachere*
*he rural teachers are much stronger on the outstanding 
scale 10*0# while the urban group only 2*6# reach 
the same level*

Some difference between the two groups is 
noticed in the administrator's rating* He rates 
3*3% of the rural teachers as weak and 13*3# as 
being below average* No difference emerges on the 
average scale where 46*2# of the urban group and 
43*6# of the rural group are rated average* He 
rates the urban group higher on the strong scale 
48*7# as compared to 32*2# of the rural group* No 
difference emerges on the outstanding 8calej5«l£ 
of the urban teachers and 3*6# of the rural group*
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Aooordia to the researcher only miaor 
diffe ranees emerge between the two groups* He 
ratea 5*1% of the urban teachers and 5*6% of tho 
rural teachers as weak* He further ratea 20*0% 
of the rural teachers as below average as compared 
to 3*1% of the urban teachersf 38*3% of the urban 
groups and 36.7# of the rural group are seen as 
being average* Further 35*9% of the urban 
teachers and 33*3% of the rural teachers are rated 
strong* The urban group tends to rise high on the 
outstanding scale> 13.4% as compared to 4*4% of the 
rural teachers*

Urban teaohers continue to be less oritical 
of themselves as compared to the rural teachers I 
while 21*1% of the latter group rate themselves 
weak only 2.6% of the urban group think themselves 
so* In addition 21*1% of the rural teachers rate 
themselves as being below average while only 10*3% 
of the urban group rate themselves that way. A very 
high proportion of the urban teachers consider 
themselves as average* 69*2% whils 28.9% of the rural 
teachers are of the same opinion* A slightly higher 
percentage of the rural teachers* however* rate 
themselves strong; 27*8% as compared to 18*0% of 
the urban te chers* The two groups avoid rating 
thsmselves outstanding*

ANALYSIS OF A£LA TI ON SHIPS
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Table 97* Cor-el at ions Between Independent 

(S) Vailafclee Bfld :<pJ&Bfiff, .pfl Jeaqttfjrftl
Present a.x on of Subject Matftjg

Variable HegresBion
Coefficient
HM HA

t
Statistic ( 
HM SA

Multiple
Jorrelation
HM £4

Sex 0.04 0.00 1.10 0.31 0.50 0.61
Age 0.00 0.00 0.42 0.89 0.51 0.61
Religion 0.00 0.01 0.33 0.90 0.51 0.62
Pathers* Education 0.00 0.00 0.31 0.38 0.51 0.62
Mothers' Education 0.01 0.00 0.46 0.53 0.51 0.62
Fathers* Employment 0.01 0.00 D.63 0.41 0.51 0.62
Mothers' Skployment 0.08 0.01 0.90 1.43 0.50 0.61
Type of Secondary

School 0.02 0.01 1.23 1.07 0.50 0.61
Further Education 0.00 0.00 0.26 0.50 0.51 0.62
Job Aspiration 0.00 0 .0 0 >.35 0.50 0.51 0.62
£A0£ Division 0.12 0.55 1.87 4.95 0.48 0.49
Pre-College TeaehingO.Ol 0.00 >.57 0.04 0.51 0.62
Type of College 0.00 0.01 >.28 0.85 0.51 0.61
Grade of Teacher 0.01 0.25 1>.36 2.14 0.51 0.60
Future Job 
inspiration >•21 0.01 ;!.29 0.74 0.47 0.62
jcanination in
3reparation >.00 0.00 b.04 0.14 0.51 0.62
vocation of School 0.04 0.08 ;.oi 1.75 0.50 0.60

Multiple Correlation Mean of HM - 0*51 
Multiple Correlation Mean of HA. - 0*62
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Table 97» Correlations Between Independent 
(b) ja^ablc.g. aflfl ,*<at iflgfi. IXaflAegt' 

Presentation of Subject Mattfljt

Variable Regression
coefficient

t 1
Statistic (

Multiple
Correlation

Seat
Sex 0.03 0.01 0.96 0.44 0.47 0.54
!«• 0.00 0.00 0.25 0.21 0.48 0.54
Religion 0.00 0.01 0.16 0.07 0.48 0.54
Fathers' Education 0.04 0.04 1.47 0.40 0.46 0.53
Mothers' Education 0.03 0.23 0.00 2.43 0.4? 0.51
lathers' uoployment 0.00 0.04 0.33 0.94 0.48 0.54
Mothers* Enployraent 0.02 0.86 0.39 2.75 0.48 0.50
Type of Secondary 

school 0.00 0.03 0.59 1.31 0.47 0.53
Further Education 0.00 0.02 0.18 0.67 0.48 0.54
Job Aspiration 0.00 0.00 0.39 0.08 0.48 0.54
EACE Division 0.22 0.27 2.32 2.61 0.44 0.50
Ire-college Teaching 0.00 0.01 0.24 0.67 0.48 0.54
Type of College 0.05 0.37 1.26 3.40 0.46 0.47
Future Job 
Aspiration 0.01 0.00 1.72 0.04 0.45 0.54
Exanlnation in 
Preparation 0.01 0.08 0.73 1.80 0.47 0.54
Location of School 0*08 0.13 1.27 1.73 0.46 0.53

Multiple Correlation Mean of 2 • 0*48 
Multiple Correlation Kean of SB • 0.54

»
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Xn table 97 the EaCE division is strongly
r e f l e c t e d  in the ratings of the £A, R and TE. The 
regression coefficient for the three groups is
0.33« 0*22 and 0*27 respectively and a t statistic 
of 4.93, 2*32 and 2*61 in the sane order. The 
■nltiple correlation is 0.49, for the EA;0.44 for 
the R and 0*30 for the TE. Other variables which 
appear significant are not refelcted in the ratings 
of the four groups. In the ratings of the TE 
Bothers* employment has a regression coefficient 
of 0.2 3, a t statistic of 2.43 and multiple 
correlation of 0.31. According to the same group;! 
too Bothers' employment is significant with a 
regression coefficient of 0.86 a t statistic of 
2.73 and a multiple correlation of 0,30. The 
teaohing grade is significant with the administrator 
and teachers themselves, with regression 
coefficients of 0.33 end 0.27 respectively, a t 
statistic of 2.14 and 2.12 and correlation 
coefficients of 0.60 and 0.31. Future Job 
aspiration is important with the headmaster having 
a regression coefficient of 0.21, a t statistic 
of 2.29 and a multiple correlation of 0.62.
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0YEflAift AYAaLJgJbtffl

a m p .  M m

T«bl« 981 0eiL,raJ .^obgroffla. Factory, and

S «X I Male (7“0 4 .o 3.3 3.1
Female (55)J.J 3.4 3.2
Total (129)3.4 3 .4 3.1

Agoi 2 0 - 2 3 (11)3*3 3.4 3.3
2 * -  2? (75)5.4 3.4 3.2
28 - J3 <43)3.4 3.3 3.1
Total (129)3.4 3.4 3.2

iteligiont Catholic (65)3.4 4*0 3.3
Proteatant (64)3.4 3.2 3.1
Total <129)3.4

1
3.4 3.1
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Tabic 99*

....

Fath.se*
iducatle** Mo Sducatioo (5 5 )3 .* 3.3 3.1

F rlia iT
Education (7M 3.* 3.9 3 .2

Total 0 2 9 )3 .* 3 .9 3 .2

Ho th an  9
/duoationi Me aduoatic* ( e * ) j . * 3 .9 3 .9

’̂ ducAtioa (*5 )3 .3 3.2 3 .0

Total (1 2 9 )3 .* 3.9 3.2

F a tte n 9
^tployaentt Foraal

T a p l c y m a t (33)3 .2 9*0 3 .1
laforaal
£aplo7neat (9 1 )3 .* 3.3 3 .2
Total 0 2 9 )3 .* 3 .9 3 .2

hothare*
LaployeeeSi Foroal

^oplojaeat (6 ) 3 .* 3 .0 3 .0

Iaforaal
usploynent 0 2 5 )3 .* 3 .9 3 .2

Total (12993.* 3 .9 3 .2



Table lOOt Secondary School Factors and Overall

• 532 *

-----------1------
an [ ea a

Type of
SchoolI High Coat (27)3.* |3.3 5.2

Medium Cost (65)4.0 U.O 5.0
Low Cost (37)3.2 5.1 5.0
Total (129)3.* p.* 5.2

Educational
Aspiration! H.S.C. (38)3.* 3.* 3.1

Ho H.a.C. (91)3.* 3.* 3.2
Total (129)3.4 3.* 3.2

Job
Aspiration: Primary 

Teaching (19)3.2 |*.0 3.0
Secondary
Teaching (59)3.* 3.3 3.2
Other Job p*3 3.2
Total 129) 3.* ?.* M
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Tabl« 101* &olleft« laotpjfl and Overall

- HP..
Teaching
ocperiencei Experience (22)3.2 3.0 3.0

No Experience (107)3.4 4.0 3.2
Total (129)3.4 3.4 3.2

Slse of Large colleges 
Colleget

Medium Colleges
(41)4.0 4.0 3*4
(83)3.3 3.2 3.0

Smell Colleges 
Total

(5) 4.0 3.2 3.2

Grade of
Teacher* FI (95)4,0 4.0 3.4

F2 (34)3.0 3.0 3.0
Total <129)3.4 |3.4

1
3.4
J____



7abl' 102i afld. Qve/^.^ate.t.lgl

.3 3 4  .

a
Job
Aspiration) Primary 

Teaching (82)5.1 3.1 3.0
Other Job (♦7)4.0 4.0 4.0
Total (129)5.4 3.4 3.2

Examination
in

Preparation! EACE 0 Level (37)3,2 3.0 3.0
EACE A Level (83)4.0 4.0 3.3
No
Examination (9 ) J.2 4.0 3.0
Total (129)3.4 3.4 3.2

Location of
oohooli Urban (J9)4.0 4.0 3.3

fiural (90)3.5 3.3 3.1
Total <|L29) 3.4 3.4 3.2
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la table 98 sen teachers are rated strong 
by the headmaster on the overall, Judged by 
general background factors in this table all the
teachers are rated a little above average*

*

Both the Catholics and Protestants are rated 
average though the administrator rates Catholic 
teachers as being strong*

further in table 99* fathers' and nothers' 
education background is seen to have no influence 
on the ratings* on fathers' educational backgroundj 
teachers are generally rated m little above average* 
though the adainistretor la inclined to rate 
teachers whose fathers are in formal employment 
strong* 4*0 points* As regards* mothers' employment 
background the two groups of teachers are rated 
average*

In table 100* teachers from medium cost schools 
are rated strong on the overall by both the 
administrator and headmaster* Job aspiration is 
not very much reflected in the ratings* It appears 
as if ths administrator rates thoae who aspired 
to Join primary teaching as strong* The headmaster 
too considers those who aspired to join other jobs 
as being strong*



Looking at table 101, those without 
pre-college teaching experience are rated a 
little above average by the heada&eter and 
strong by the administrator, PI teachers are 
rated strong*

In table 102, teachers who aspire to leave 
the profession are rated strong by the three 
observers. Teachers preparing for SAGE are 
rated strong by the headnaster and administrator,- 
and teachers in urban schools are rated strong*

336
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T«bl« 103i M . « R d . P y . ? j ^ A

(0 )0 ,0

(3)10.7
D ir .I  <0)0.0 (0 )0 .0

( 0) 0.0

(5)7.6 136)54.5 
SACE <1)2.9 (10)29.41 15)44.1 

Total <1)0.8 (15)11.6(54)41.9I T
^ n l a i a t r a t o r

M y . I
II

111

SAOE
Total

(0 )0 .0  (0 )0 .0
(3) 9.6 (0)0.0 
(1)4.5 (2)3.0
(4) 11.8(9)26.5 
(8)5.4 (11)8.5

^ - 'a r c h o r

(0)0.0  (1)100 

(24)85.7(1)3.6 
(21)31.8(4)6.1 
( 7) 20.6 (1) 2.9

(52)40.3(7)5.4 ;i29)100

(0)0.0 (1)100 (0)0.0 (1)100 
(1)3.6 (05)60.7 (9)32.1 (28)100 

(28)42.4 (35)50.0(0)0.0 (66)100
(15)44.1 (6)17.6 (0)0.0 (34)100
(44)34.1 (57)44.2(9)7.0 |129)100

( 1)100

(28)100
( 66)100

(34)100

Div.I <0) 0.0  ( 0 ) 0.0 <0) 0.0 ( 1)100 (0) 0.0  ( 1)100
II <0)0.0 i(2)7.1 (1)3.6 (17)60.7 (8)28.6 (28)100

III <2)3.0 (10)15.2 <35)53.0(19)28.8 <0)0.0 (66)100
EAOE <6)17.6<10)29.4 (14)41.2(3)8.8 (1)2.9 (34)100

Total (8)6.2 (22)17.1 (50)38.6(40)31.0(9)2.0 (129)100
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‘A m  general eases ament of these group* of 
teachers seen* to be in line with what has been 
discussed in relation to the grade of teacher 
and ease of the variable already outlined. In 
table 103, it is seen that on the overall the 
headnaater rates 2*9% of the EACE teachers as weak* 
He does not rate any ot the Division XZ teachers 
as being below average but puts 7*6% of the 
Division III and 29*4-% of the EACH in Shis 
category* A majority of the two last groups are 
lumped as avers e, 54*5% and 44*1% respectively* 
While only 10*7% of the Division II are rated 
average* He rates this group 83*7% rather highly 
on the variable strong| while rating 31*8% of the 
Division XXI and 20*6% of EACE as strong* The one 
Division I is rated outstanding; while 3*6% of the 
Division II and 6*1$ of the Division III and 2*9* of 
the EaOE are considered outstanding*

The administrator's rating somewhat portrays 
a similar picture* He rstes 9*6% of the Division 
XI as weakv and 4*3% of the Division XXI and 11*8% 
of the EACE are put in the same category* A fairly 
good percentage of the EACE are rated below average, 
26*3%, and a small proportion, 3*0%,of the Division 
III* He further rates s majority of the Divisions 
III and EACE an average, 42.4% and 41*1% 
respectively* Only 3*8% of the Division 11 are
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rated average* A high proportion of this 
group 60*7% however is rated strong* It la quite 
significant that 30*0# of the Division III reach 
this level | while only 17*6% of the EACE reach 
the sane level*

The researcher's rating also demonstrates 
a related pattern* He rates 3*0% of the Division 
III and 17.6# of the EACE ae weak* These 
percentages rise when the below average variable 
is considered. In this category fall 7.096 of the 
Division II, 13*2% of the Division 1X1 and 29*4% 
of the EACE* A majority of the last two grades are 
leaped in the average category 33*0% and 41.2# 
respectively, while only 3*6# of the Division II 
is considered so* A very high proportion of the 
Division 12^60*7% are rated strong, while only 
28*8# of the Division 111 and 8*8# of the EACE 
fall in the same category* He further rates 28*6# 
of the Division IX and none of the Division III 
and 2*9# of the EACE as outstanding* On the overall, 
the ratings generally tend to favour teaohers who 
performed highly Cm the EACL*



Tabl« 104i yflaglrtflF
it

!
Gradt

HaacLaaater

PI

P2
Total

.0 ) 0 .0 (5)5.3 

11)3.3 (|0)30.5 
1)0.6 (15)11.7

4
(3 9 )4 1 .1

(1 6 )4 6 .5

(55)42.2

1'oints

(4 5 )4 7 .4

(6 )1 6 .2

(

P I 4 )4 .1  (3 )3 .2  (2 9 )3 0 .5

P2 5)15-1  j[8)24.2 (1 5 )4 5 .5  

T o ta l(9 )6 .2  (1 1 )8 .6  (4 4 )3 4 .4

a a f e i s & g

P I 2 )2 .1  (12)12 .6  (37 )39 .0

P2 <6 )18 .2  (10)30 .3  (1 3 )3 9 .4  

Total(|8)6.3 (2P)17.2  (5 0 )3 9 .1

36)37.9
:4)9.1
[40)50.4

5 1 )3 9 .8

[51)53.7
[6 )1 8 .2

[57)44.5

(6) 6 .3  (95)100

(1 )3 .0  (34)100

(7) 5.5 [129)100

(8 )8 .4  (95)100 

(0 )0 .0  (34)100 

(8 )6 .3  (129)100

(95)100

(34)100

( 129)100
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from the ore rail evaluation in table 10** 
it appears as if FI teachers are rated high* The 
headmaster rates 5*3% of the P2 teachers weak*
He further rates* 30*3# as being below average 
while rating 5*3# of the PI teaohers in the sane 
category* He rates 41*1$ of the PX average* 
while A8.5% of the P2 are rated average* It is 
significant that 47.4% of the FI teachers fall 
In the category of strong while only 18*2% reach 
the same level* While 6*3% of the FI teaohers 
are ooneidered outstanding-, 3*0% of the P2 reach 
the same level*

tThe administrator*? rating reflects the same 
picture'4*1% of the FI and 1̂ ,1% of the P2 are 
rated weak* The percentage rises sharply with the 
P2 group to 24*2$ on the below average ratings as 
compared with 3*2% of the PI group* Similar to the 
rating of the headmaster; 45.5% of the P2 are rated 
average and 30*5# of the FI are rated so* A 
very high percentage; 53*7# of the PI are rated 
strong as oaapared to 18*2% of the F2 group* In his 
rating 8*4% of the PI reach the level of outstanding*

The researcher's rating portrays the same 
pattern though his percentage are much lower* He 
rates 2*1% oi ths FI and 18*2# of the F2 as weak*
He further rates 12*6£of the FI as below averago 
and 30*3# of the F2 fall in the same category* There



la no outstanding difference on the arerage 
level* The two groups are rated 39*0% and 
39*4# respectively* A high percentage of Pl> 
37*9% are rated strong as compared to 9*1% 
of the P2| 8*4% of the PI reach the outstanding 
nark as ooatpared to only 9*0% of the P2«



Table 105« Type of school and Overall ̂ valuation

Type of Sohool

Urban
R n ra l

Total

(0) 0*0 (2)5.1 (16)41.0
(1) 1.1 (13)14.4 (38)42.2

(20)51.3
132)35.6

(1)0.8 (15)11.6 (54)41.9 <52)40.3

(1)2.6

(7) 7.8
(8)  6.2

Urban
Rural
Total

(I) 2.6 (13)33.3 
(10)11.1(31)34.4
(II) 8.5 (44)34.1

(20)51.3
(37)41.1
(57)44.2

B»aaaroh»r

( 1) 2.6

(7) 7.6
( 8)  6.2

(1)2.6 (39)100
(6) 6.7! (90)100
(7) 5.4 (129)100

(4) 10.3 (39)100
(5) 5.6 (90)100
(9)7.0 (129) 100

(4)10.3 (18)46.2(14)35.9(2)5.1 I (39)100 
(18)20.0 (32)35.6(26)28.9(7)7.8 (90)100 
(22)17.1 (50)38.81(40)31.0(9)7.0 (129)100
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On the overall assessment in table 105#

the headmaster rates 1*1% of the rural school teoc

teachers as weak and further rates 14.4% of than

as being below average while he rates 5*1% of 
the urban teachers as being below average* Not 
ouch difference emerge a between the two groups 
on the average scale* He ratee 41*0% of the 
urban teachers and 42*2% of the rural teachers 
as average* A very significant percentage 
according to his rating of the urban group are 
categorised strong, 51*3% as compared to 35.6% of 
the rural group* Rural school teachers however are 
slightly better on the outstanding scale^ 6»7%j as ■ 
com pared to 2*6# of the urban teaohere*

The vane sort of pattern tends to emerge on 
the adninigt? tor's rating* He considers 2*6% of 
urban teaohere and 7.9% of the rural teachers weak* 
Further 2*€$ urban and 11*1% rural teaohere are 
rated below average* Not much difference is seen 
on the average scale) 33*3% urban and 34*4% of 
the rural teaohere* A eignificant difference 
however emerges on the strong seals| 51*3% of 
the urban teachers are rated strong while 41*1% 
of the rural teaohere are rated so* The urban 
teachers are also slightly better on the 
outstanding scale, 10*3% while the rural group is 
5.6%.



The researcher’s assessment seems to he 
in general line with the rating of the headmaster 
and administrator* He rates 2*6% of the urban 
teachers and 7*8% of the rural teachers as weak*
He also considers 10*5% of the rural teachers 
as being below are rage* Some difference between 
the two groups further merges on the average 
scale* He rates 46*2$ of the urban teachers and 
35*6% of the rural teachers as average\ 35*6% of 
the former and 28*9^of the latter are rated strong* 
There is only a minor difference on the outstanding 
scale* 3*1% of the urban teachers and 7*8% of the 
rural group are rated outstanding*

AHALT8IS OP HKLAJI0H8HIP8
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fable 106i Correlations between Ifldep_QadfnSL
(a) Variables and on Overall

Variable Regression . 
Coefficient

HM EA

t
Statistic 
HM EA

Multiple
Correlation
HM EA

Sex 0*00 0*00 0.54 0.40 0.57 0.67
Ae# 0*00 0*01 0*42 0.09 0.57 0.67
Religion 0.00 0*01 0.30 0.70 0.57 0.67
Pathere* Education 0*00 0.00 0.26 0.66 0.57 0.67
Mothers* Education 0,00 0*00 0.44 0.14 0.57 0.67
Fathers * Employment 0,00 0.00 0.23 0.22 0.57 0,67
Mothers' Employment 0,00 0.00 0*31 0.31 0.57 0.67
Type of Secondary
School 0,01 0.01 1.04 1.15 0.57 0.67

Further Education 0,00 0.01 0*22 0*48 0.57 0.67
Job Aspiration 0,02 0.00 1.59 0.71 0.56 0.66
EACS Division 0,12 0.50 2.25 4.39 0.55 0.60
Pre-College Teaching 0*01 0.03 0.44 0.93 0.57 0.70
Type of College 0*00 0.06 0.39 1.71 0.56 0.6$
Grade of Teacher 0*02 0.02 0.62 0.07 0.57 0.67
Future Job Aspiration 0*20 0.12 2.70 1.96 0.53 0.66
Examination in
Preparation 0*02 0.02 M * lv07 0.57 0.66

Location of School 0.03 0.09 f.16 1.76 >.57 0.66

Multiple correlation Bean of HM • 0*57
Multiple correlation naan of EA » 0*66



Tmblt X06i Sorrelatlone S«tween Independent
(b) Vflrlobi,e.a. aftd. nati^a .ofl .ftyerjfll

Variable Regression t Multiple
Coefficient Statietlo Correlatlc

* ■ R g

Sex 0.10 1.84 Q.65
Age 0.04 1.49 0.65
Religion 0.00 0.36 0.66
Fathers' Education 0.01 0.86 0.66
Kothere' Education 0.01 0.66 0.66
Fathers' deployment 0.01 0.07 0.66
Kothere' deployment 0.04 0.69 0.66
Type of Secondary 

Sohool 0.02 1.37 0.65
Further Education 0.03 0.94 0.66
Job Aspiration 0.02 1.19 0.66
EACE Division 0.37 0.49 0.66
Pre-Gollege Teaching 0.00 0.33 0.66
Type of College 0.06 1.36 0.65
Grade of Teacher 0.01 0.49 0.66
Future Job Aspiration 0.28 2.79 0.63
Examination in 
preparation 0.04 1.45 0.65
Location of Sohool 0.00 0.16 0.66

Multiple Cor elation Keen for & - 0*66



In terms of ths overall assssssent of 
teachers in table 106* ths three groups of 
raters ths 91v EA sad R Indicate that two 
important variables oan be relied on to predict
teachers behaviour* The first Is the RACE 
Division with a regression coefficient of .
0*12 for the HM* 0*50 for the EA and 0*57 for 
the R* The t statistic is 2*25. *.39 and 3**9 
respectively and the sultiple correlation i s  

0.55* 0*60 and 0*61 in that order* The nooond 
inport ant variable is the teachers* future job 
aspiration with a regression coefficient of 
0*20 for the HH, 0*12 for the EA and 0*28 for 
the H* The t etatistio is 2*70* 1*96 and 2.79 
respectively* The W  oor elation coefficient is 
0.53* while for the EA 0*66 and the B la 0*63*

Though in the proceeding tables in this 
chapter s number of variables have proved 
significant in predicting teaching behaviour, 
ths most consistent have been ths EACH division, 
teachers' job aspiration while in the field and 
ths location of ths primary school^ wtich the

teacher is teaching*



CHAPTER SIX

TEACHERS' VIEWS OH THE TEACHING 
PHOPESSIQI

In this chapter an attempt is made to 
summarise teachers' verbal views about the 
teaching profession* This is to supplement 
the statistical analysis already carried out 
in the previous chapters* It was considered 
that teachers' teaching activities can also be 
reflected in their ideas about their profession*
The questionnaire was limited to their views 
about the pre*serviee courses in teachers' 
colleges and their attitudes about the teaching 
oareer* Zt should be admitted that their views 
on pre*servioe courses are bound to be rather 
general since the questionnaire was administered 
some three years after they had left college*

Recruitment of Students

Teachers were generally critical about the 
recruitment procedures for students' entry into 
teachers' colleges* They were particularly critical 
about the Ministry of Education exclusive use 
of the order of merit*i*e* the merit list of 
the written EACH examination* They argued that 
this sort of selection procedure does not
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ensure for aptitude for teaching* Zt vac 
generally stated that acadenle attainment 
should not be the sole criterion| aptitude 
and general qualities of character had also 
to cone into reckoning* An attempt should be 
aade to assess these two aspects through sons 
Torn of interview or aptitude tests and colleges 
needsd guidance on techniques to be adopted 
in making such an assessment* An application 
of objective selection techniques was said to 
b# of paramount importance* Teachers pointed 
out the fact that many of the college staff 
did not participate in the selection procedures* 
Zt was noted that the tutors could gain much 
from the direct experience of applying ttese 
techniques in their entrance examinations*

Teachers further oast considerable doubts 
on whether prs-servics teaching experience as 
recently declared by the Ministry of Education 
was an important factor in the recruitment 
procedure* It was noted thet pre-service 
teaching could have pernicious effects in the 
aenss that it could kill the enthusiaai of the 
potential teacher* That pre-service teaching 
might not ba an important requirement for 
recruitment of primary teachers is somwhat
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supported by statistical analysis already
odiscussed in this study.

The College Curriculum

To a great extant teachers appeared very 
hostile to the kind of curriculum they were
exposed to while at college* It was considered

a
to be^ehunk of subjects studied to a very low 
level with no rational justification, no 
properly stated aims or objectives* More serious 
was that little or no attempt was aade to relate 
it to primary sohool teaching* There was not 
much emphasis on high academic achievement* The 
curriculum was further said to be crowded*
Because of its crowded nature, there was far 
too little time available for private reading 
beyond students' immediate teaching courses*

Some teachers, however, felt that some 
subjects had been interesting* A new subject 
like psychology was generally said to have been 
interesting if it was taught by tutors who knew 
the material well*

In the view of many teachers it seemed 
ironical that many lecturers in colleges 
were incapable of teaching effectively* They
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least practised what they taught* V/hlla they 
condemned students for craning, they approached 
their lessons in a sterile Banner* While 
stressing that child-centred approach should 
be the basis of teaching, they themselves did 
not practice it* Open discussions and arguments 
lacked in their lessons, because tutors tended 
to loathe the idea of haring their views openly 
scrutinised or criticised* As a natter of fact 
critieisn of their ideas was often treated as 
personal criticism end hence a challenge to 
the tutors authority* This was hardly tolerated* 
This meant that students therefore had to oomply 
and keep their opinion reserved* Coxnomity 
from students to an unrealistic and outmoded 
set of educational ideals seems to be the 
common practice in the primary teacher colleges* 
This seems to fit in on# observation that was 
made sometime back about i&glish colleges*

'Real open discussion and arguement was 
rape, if only because lecturers showed 
tine and time again that they &ere not 
really prepared to b«ve their views 

scru. tinised and sritisised. In fact
criticism of ideas was treated as personal 
criticism and as a challenge to the tutor's 
authority end hence it was often met with 
anger* Consistent disenters were considered 
to be rude and immature* The students 
response to this situation was hardly 
suprising, they adapted, becoming pliant 
and accommodating, keepia; their real 
opinions to themselves and resignedly 
accepting their passive role*'3
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Teachers were also critical about the 
decision of the Ministry of Education to 
introduce a national examination in teachers* 
colleges. Anxiety over these examinations has 
become apparent. The question whether the 
colleges are going to maintain their autonomy 
in terms of subject and examination affairs 
within the framework of the Kenya Institute of 
Education or they are going to become like 
schools directly under the control of the 
Ministry of Education preparing students for a 
common examination. Vhen pressed a little harder, 
teachers did not, hov/ever appear to be unanimous 
on the issue. Among a number of them, it was 
recordsd that given a high turnover of tutors 
and their inexperience in m o d e m  educational 
philosophy, a common syllabus was necessary as 
a guide and also to maintain some kind of national 
standards. Among others it was felt that external 
examinations would have the unfortunate danger 
of cultivating ground for eraaning and instead of 
producing mature teachers it would create examina
tion oriented teachers.

The Teaching Practice

The teaohing practice appeared to have 
toeen s highly valued part of the profession, even



though their experience in eohools had been 
rather i difficult. It wee generally felt 
that teaching practice was such more relevant 
to the teaching profession, though occasionally 
it tree poorly planned and directed. The teachers 
however felt they had received insufficient 
professional preparation for it. Further, 
oollsgc tutors did not visit their students as 
guides hut as exaniners, consequently their _ 
influence was not remarkable at all. A good deal 
of anxiety and hostility wee often generated 
by dlsagreenente between tutors about appropriate 
student behaviour. At tinea tutors had inadequate 
supervisory experience. The Criteria enployed in 
assessing stu ante varied not only fron college 
to college, hut fro* one tutor to another and it 
was difficult to determine any consistency between 
then. This beeane e burden to the tudeats.

^ti.tttdes towards the profession

Response to the questions whether or not 
the ter chars liked the teaching profession sane 
of the following answers were typicalf

'Among all the professions Z have seen, 
teaching is the best profession. Teaching 
enables a person to use his knowledge he 
gained while still at aohool and his 
products are very benefitial to our nation.1
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*1 wanted to becoae a teacher because 
thiaprofession does not interfere with 
other affairs like faming and it provides 
one with the opportunity to continue^ones 
studies*•
'I wanted to becoae a teacher because Z liked 
the profession*'

There were soae of the views of the few teachers 
in the sample who did not prefer the teaching 
profession before the pre-service teaching course, 
though they now tend to like it*

•Presently I really enjoy the teaching 
profession, though not quite much* A 
teacher’s work is enomous if one hss to 
compart it with the earnings from it* 
Tsachers work day and night without much rest*'
*1 now like the Job because X have found out 
that a teacher is one of the few people that 
leads our country to progress*'

'Now after teacning for soae years 1 find 
the Job quite interesting* *

'Nov I have developed much interest in the 
Job after some ye*re of teaohing*'
'It is a good Job because it is one of the 
most important ways of building our nation 
through fighting ignorance*
'But now I have developed much interest in 
the profession. This is all due to the 
experience of teaching in the field.'
'Honestly, I have had to take some interest 
in the Job, at any rate this profession is 
not particularly good for me.'
'I have had to develop some interest in it 
because I find it a Job through which one 
increases one's knowledge*'
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•Though I have taught for sometime, Z 
an at ill doubtful if ever I can make a 
▼ary good teacher, taaohing is not one 
of tha soot exciting jobs, but where 
alsa can Z go'?

Among tha reasons for haring liked tha 
profasaion or daraloping interest in it one 
can categorise materialist sot ires, like 
salary and holidays) idealistic aims like the 
profession providing opportunity for one to 
preserve one's knowledge acquired while still at 
school, nation building) and finally the 
profession providing chances for one to 
advance oneself academically*

One tends to be suspicious about some of 
the ideals like joining the profession as a way 
of fighting ignorance* Zt is quite doubtful 
whether such a statement means much to the 
teaohers* This., like for many people^in other 
professions sounds quite an ideal* The urge to 
preserve knowledge gained while still at school 
by becoming a teacher too throws some obvious 
doubt on the teachers attitude towards this 
kind of louded knowledge* What is it? This tends 
to make the profession sacred, a thing that is 
preoious and has to be safely guarded. The
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teachers appear quite convinced that the 
knowledge can only be preserved by having it 
passed to others* The attractive motives like 
perhaps appreciating the salary and the holidays 
seem to be more realistic than the noble ideals*

Uhat la however important about the motives 
for Joining the teaching profession, they oan 
only carry much more weight and be meaningful 
if the ohoice for Joining the profession had been 
completely Tree* As already seen in chapter two 
this is not usually the case in Kenya* One gets 
the impression that teachers who state that they 
had initially wanted to beoome teachers are 
quite suspect* That they have to say that they 
like the profession is largely an after thought* 
Many of the teachers having landed into a 
profession that they had not initially preferred, 
some kind of rationalisation is attempted* It 
would appear that neither ' in the motivation of 
the choice of the profession nor in the satisfaction 
expected in the work itself, does the element of 
enjoyment play a significant part* That many 
teachers consider teaching as a captive profession 
is illustrated in table 107*

From the table it is clear that primary 
sohool teaching is not a highly rated profession*
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It la ranked sixth by the PI teacher* end 
fourth by the P2 teachers* Zt is those who are 
in a better aoadenioally placed position that 
tend to rate the job rather lowv while the P2 
teaohers due to their ooaevhat low aeademlo 
position tend to regard the job rather favourably* 
It is therefore not aurprising that when asked 
if they were offered an alternative, a aajority 
of the PI teachers would have liked to quit the 
profession* A fairly high proportion of the men 
would prefer quitting the profession rather than 
the women teaohers*

About 40% of the teaohers regretted not 
having gone on with higher education* This seened 
to point to the fact that a large percentage 
of the teachers had reached the conclusion that 
for various reasons the education they had 
received was of second rate* Though many would 
have preferred to leave the profession so few 
of them had any career plans and so few have 
knowledge of other job that are readily available* 
Given the present position of the labour market 
for £ACE leavers, tsachers are quite aware that 
they will remain captive for eternity* Given 
this position the following remark ie quite 
relevant to the teaching situation in ths country*
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•For a long tine the teaching 
profession han been for many Africans a 
means to an and. rather than an end in 
itselft it provided an avenue to higher 
education. The African teaoher Joined 
the profession not out of any exalted 
sense of vacation, but rather out of 
necessity. At a tine when the general 
level of education was very low, teaching 
provided him with a means of rising above 
his brethren, even of gaining access to the 
world of the ruling power* Mow that 
secondary education is nore widespread 
teaching is no Ion er the only route to 
higher - education| it is no longer a 
direct or even certain route. Secondary 
education has become the first choice of 
many* Those who are unable to enter 
secondary schools, and so begin the long 
march which will ultimately lead them to 
the "promised land” turn to teaching as a 
less desirable alternative. Some of them 
use it as a spring-board, others stay on 
without dicing the adju tment necessary and 
so constitute a class of disgrunted 
teachers*
• •• In Kenya three quarters of those who
are training at the poat-Sohool Certificate 
level are either holders of Division 111 
Certificates or those who have failed the 
School Certificate* In effect, they are 
students who are disqualified for the sward 
of scholarships to higher education because 
of their poor academic record.'A

Zt is concluded in the seme study that the 
teaching profession in Africa, as perhaps elsswhero, 
embraces the following categories of peoples

(a) Those who are convinced that teaching 
is their calling and that they can best 
serve their country in that capacity.
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(b) Those who choose teaching and 
find satisfaction in it as 
oospred with other occupations*

(o) Those who cannot make good elsewhere, 
but because they have the nlnlaua 
academic qualification required join 
the profession from necessity rather 
than choice*

(d) Those who had secondary education, 
but hare been disqualified for further 
studies because of poor acadenic 
record*

(e) Those who have not been to secondary 
schools because of their nobility to 
pass the entrance examinations, or 
because of lack of opportunity to do 
so in the past *5

In general teachers were critioal about 
their conditions of work* They expressed the view 
that they were not well paid! nany felt that 
their salaries were lower than those paid to 
others with less qualifications outside the 
teaching profession* This feeling of injustice 
seemed to be responsible for their perpetual 
state of disaffection among them, and this 
tendency to make invidious comparisons with people 
outside teaohing gives them the ideas to discard 
the profession if offered alternatives* They were 
critical further about the low status accorded 
to them and teachers' colleges in comparison to 
people in other professions and institutions that 
train people for the various professions*
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They feel socially and educationally isolated*
They complain of the pauoity of promotion 
ptospects and the general lack of material 
benefits enjoyed by people outside the 
teaching profession and general upward mobility*
On the whole their conditions of service are not 
satisfactory and this source of grievance affects 
those who might be loyal to the profession*

Teachers' effectiveness and the public image 
of their profession not only depends on salary 
but in places they work* It warn noted that 
dilapilated buildings, broken furniture* leaking 
roofs and water»logged classrooms compare less 
favourably with the places where other professional 
members of the community practice their professions* 
As a result of necessity many schools in the 
rural area* it was further pointed out were sited 
as though they were meant to be prison camps* cut 
off from the main centres of population far 
from the comforts of advanced places,far from 
main roads* So isolated are some teachers that 
they have the difficulty not only in receiving 
school equipment as well as salaries* but also 
in obtaining food* Teachers as members of the 
community and professions* their status is 
determined by their material circumstances* as
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well as other factors like tho places Sf 
work and the buildings in which they dwell. 
The saterlal conditions under which they work 
are very hard thus depressing the status of 
the profession and teachers' commitment to 
their work.

Table 107* Kecruitnent Procedures for 

te&fJLjejLtPJ-M.

n _____P2_ _

In favour of EAOE results only (1*025% (8)20#
Not infavour of EACE results

only (57)60% (23)70%

Ho information (1*015% (3) 10%
Supplement EACE results with

interviews* aptitude tests
and others (95)100%( 5*0100%

-------- L _ ---------
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Tabic 108i Te;.ohara> vie w  on the CoUagg. 
Curriculum

. >eroentage

Crowded curriculum 75#
Subjects are of right number 20%
So specific infomation 5%
There should be specialisation 70%
So specialisation 30%
Bo information -
Lecturing be s method of Teaching 20%
Activity methods 60%
Bo information -
Liked Teaching Practice 85%
Did not like it 5%
Bo information

1
10%



364

Table 1091 Preatise of Selected Occupation! 
aa aaseaaed hr Tenchera

Occupation
PI P2

Hank

Dootor 1 1
Lawyer 2 2
Engineer 3 3
Diatrict Officer * 4
Secondary School Teacher 5 5
Primary School Teacher 7 6
Parmer 13 15
Bank Manager 6 9
Policemen 11 10
Trader/ohopkeeper 12 11
Joumaliat 9 7
Politician 6 8
Clerk 10 13
Carpenter 14 14
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Table 110i Teachera and Choice of Teaohlng

r
Male Female Male Sfemale

Would Join teaohlag (26)55* (21)60% (9)40* (9)75*
Do not know (3) 5* (4)11* (2)10* -
Choose another profesalon (36)60% (10)29% 11)50% (3)25*
Will reaaln a teacher (21)35* (21)60% (9)40* (9)75*
So specific information (3) 5% (4)11* (2)10% -
Prefer another career (36)60% (10)29* 11)50* (3)25*



366

y O O W T E S

1. In circular letter No. 8/10/14 of the 
29th October 1975 it wae stated that there 
would be no direct recruitment into 
Teachers' Colleges for P3* P2t PI teacher 
trainees in 1976. All new entrants would be 
required to hare prior teaching experience.

2. See ohapte% three to six •
3. T. Burgess* Dear Lord James. A Critique of 

Teacher EdueationwWmflutn "iooks, 1971 P* 54.

4. Field Rerort on the Survey of the Status of
PrpfesBion.in .Africa

(Confederation of the Teaching Profession) 
p. 2.

5« Ibid. p. 3*
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In the proceeding chapters an attempt was 
made to assess the various aspects of primary 
teachers' characteristics that can conveniently 
be applied to determine what can be described as 
an effective primary school teacher in the Kenyan 
context, for the purpose of the study effective 
teaching was seen in terms of a teacher's ability 
to perform well in the pre-service teachers' 
courses, his ability to change pupils' learning 
behaviour in the class in terms of the pupil - 
gain score and how he is rated on various attri
butes that are generally said to be qualities 
of a good teacher.«

Given the wide range of environmental 
conditions that exist in the Kenyan situation 
for both teachers and pupils, it appears rather 
futile that an exercise of this nature had to be 
carried out at all. The study tends to be one 
of the many exercises undertaken 'to blame the 
victim.' That pupils in the school have 
different achievement scores is not a thorough 
indicator of teachers' performance. Many 
reasons may help to explain such behaviour;
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differing abilities, differing parents' 
education and interest in schooling, 
differing abilities of their teachers, 
differing interests thenselres, how the pupils 
felt on the day of the test and so on* Nor is 
it fair to enphasise the influence of social 
environment at the expense of school services*
In order for one to assess the determinants of 
intellectual achievement or any kind of student 
performance, adequate accounts must be taken of 
both the social context enveloping the student 
and the teacher and the character of the school 
service to which they are exposed* Ideally, 
such an a a sen ament should be of a 'value added' 
nature* That is, we should like to determine what 
the child 'knew' before he cone to school, what 
he 'knew* when he completed school, and how 
much of the difference was the unique 
contribution of the school* In order to conduct 
such an ideal study, any researcher would need 
to control methodically for the possible influences 
of a host of out-of-school factors such as the 
pupils' innate intellectual capacity, family and 
home background and the neighbourhood environment. 
In the context of such a situation, is. it fair 
to blame the teacher alone for the failure of his
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pupils when he is only a victim of 
circumstances? After all in the primary schools 
of Kenya, the teacher is only with the pupils 
for a short period of the day about seven 
hours| is this sufficient to change pupil 
behaviour and attitudes?

■ These questions are fundamental, but they 
do not necessarily play down the role of the 
teacher as an important factorin shaping pupils' 
behaviour as it has already been pointed out|

'There are dedicated teachers who are 
determined that every last child in the 
olass will learn the material expected 
of him* There are uninspired teachers 
who are getting something across hut not 
much* There are loving teachers who 

bring lifestefing affection to miserable 
children of acrimonious families. There 
are unfeeling teachers who inflame 
ohildren by publicly humiliating them*
There are brilliant teachers who ccnvert 
e child's interest in almost anything into 
hard work on the very thing he needs most* 
There are idiots who destroy children's 
self confidence by convincing them that 
they do everything wrong;* There are saints 
who somehow civilise little demons that 
everyone else has) given up as hopeless*••'1

To accept this, is to say that there are some 
positive characteristics that pertain to effective 
olass teaching* In this study, various teacher 
characteristics emerge that determine what can 
he described as effective teaching* These were 
as follows!
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What ha« consistently emerged from 
statistical analysis in thiaotudy, is that 
performance An the EACE is a powerful 
predictor of tenohing effectiveness. There 
is a significant relationship between what a 
primary teacher obtains on the EACE examination 
and teaching effectiveness. Though pre-service 
teaching course due to its unrealiable 
evaluation might not be used as a powerful 
factor predicting teacher's effectiveness* 
there appeared to be some significant 
relationship between this variable and a number 
of elements that constitute effective teaching.
This was powerfully reflected in the Education 
and Methods or professional paper| a paper that 
was set centrally though marked internally by 
the colleges. Performance in the paper very 
much reflected the kind of Division that a 
teacher had scored on the EAC£ examination.

That the EACE division is indeed an important 
predictor of a student teachers' performance in 
this paper is strongly supported in the regression 
equation in which it emerges as the only powerful 
factor significantly related to scores in the
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Education and Methods paper,

Judged purely through the naan scores 
the EACE division is an important factor 
predicting performance in other subjects of 
the pre-service courses* Zt is reflected in 
performance in Mathematics, with the Division 
I and IZ performing better than the rest of 
the groups, in Geography, in History, in 
Science, though not in Religious Knowledge 
and to some degree in the Teaching Practice*
This is not, however supported by the regression 
equation in which much of the statistical 
analysis does not show vary significant 
relationships* Zt has to be pointed out \

that in all these subjects the tests 
might not have been measuring the same thing*
They were set and marked internally by the 
colleges and were not necessarily based on a 
common syllabus* Zn terms of means, however 
they give some indication as to the influence 
of the EACE division*

Judged also by the pupil gain score on 
means it is seen that the Division IZZ and the 
EACE fall in the lower ranges* A sizeable number 
of the Divisions I and II perform quite highly*
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This is strongly supported by the regression 
equation* So in terns of lap roving pupil 
knowledge in the classroom, the .■
SACS division is a powerful predictor of pupil 
class performance•

Looking at the rating of teachers by the 
headmaster, educational administrator and the 
researcher, the EACE division is an important 
predictor of teachers* personal characteristics, 
teachers' relations with pupils, teachers' 
presentation of subject matter in the classroom 
and in the overall evaluation of teachers* It 
does not, however correlate with their 
professional and community factors or in the 
way they plan and organise their lessons*

Grade of Teacher

This emerges as a second Important and 
powerful factor in predicting teaching 
effectiveness, PI teachers showed a relative 
superiority over the P2 teachers in the Education 
and Method paper and in a number of academic 
subjects both on the analysis of simple means 
and in the cross-tabulation of means and showed

scattered relationships with effective teaching
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la the regression analysis. According to the 
ratings *P1 teachers seemed to demonstrate more 
positive factors related to effective teaching*
It is not perhaps surprising that the grads of 
the teacher appears significant! this is largely 
because in the colleges student teachers are graded 
on the basis of their achievement on the EAOE 
examination*

ftftafl ,an<i Aiyaj, ocnqols

This appeared to be a third important
factor in predicting teaching effectiveness*
Teachers' teaching in the urban schools tended
to reflect more positive factors related to 
teaching effectiveness in the analysis of simple
means and a cross-tabulation of neans9vith
regard to the pupil gain-score and this was
further supported by the analysis of regression*
There was also a tendency to rate them higher on
the rating scale*

Future Job Aspiration

Though not consistently reflected in many 
of the analysis* it se^ed to be an important 
factor in predicting teaching effectiveness* It
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was quits significant in the pupil-gain score 
and in the regression analysis and partly in 
the ratings* It was seen that those who 
aspire to quit the teaching profession if 
offered chances, remarkably perform better than 
those who aspire to remain in the profession*
As disouased earlier there are teaohers who had 
slightly better results on the EACH exanimation*

Other Independent Variables

In a number of scattered oases, personal 
factors like sex, age, religion, fathers' and 
mothers' educational and eoonomio factors
displayed relationship with teaching effectiveness,

they
though /_did not appear constant* It can therefore 

be safely concluded that while in industrialised 
societies it is possible to disoern the effeot 
of socio-economic and family background on the 
behaviour of teachers, these have not yet become 
important factor in the less industrialised 
countries as partly demonstrated by the small 
sample of this study* Also factors of less 
importance included oollege factors like 
pre-service teaching experience, the type of 
oollege attended) a field factor like the type

\
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examination the teacher le preparing for*

Recruitment for Primary Teaqtes
Education
Zt le concluded from the study that the 

machinery through which students in secondary 
schools were recruited into primary teaoher 
education and in other professions were 
ineffective. Fox* A through which teachers in 
the study were oeleoted for primary school 
teaching lacked clear information on the nature 
of jot opportunities and the personal qualities 
required. As regards Career Guidance facilities, 
it is seen that there is a serious lack of 
informed guidance with regard to the range of 
jobs available, the precise requirements of each 
in terms of academic qualifications, personality 
traits and training and future prospects for 
promotion and self improvement • In a majority 
of the seoondary schools, careers' guidance 
programmee are ineffective because career 
naster/mietress have no first hand information 
and experience for job opportunities.

Despite this state of affaire, in examining 
career aspirations, it is concluded that primary 
school teaching is a very unpopular career for



376

a any of the school leavers. Only 19 teachers in 
this study out of a sample of 129 teachers had 
opted for primary teaching as their first choice. 
This meant that a majority of these teachers 
were selected for a teaching profession against 
their will. This has a negative effect on their 
teaching effectiveness.

A related factor is that there is a fairly 
strong relationship between students' academic 
performance in the EACE examination and their 
preference for the primary teaching profession. 
Students who consider themselves academically strong 
do not normally choose primary teaching as their 
first career. Consequently those recruited for 
primary school teaching are students who are less 
successful in the EACE examination this tends 
to have an adverse effect on the quality of 
teaching.

The Quality of Primary Teacher Education

From this study it is further seen that the 
curriculum in primary teachers' colleges appears to 
be a chunk of subjects poorly co-ordinated and with 
little relevance to primary school teaching. It is 
generally studied at a somewhat low level with no 
rational justification and no properly stated
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objectives* Academic courses arc not presented 
in a fashion that instils students* interest.

Teaching practice is poorly organised and too 
subjectively evaluated*

Inplicntlone on policy in Teacher EdgoaUMI

▲ nuaber of implications emerge from this 
study as regards governnent policies on sono 
aspects of prinrry teacher education in Kenya*
On the basis of the findings discussed above the 
following reoomnend rations are nadsi

(i) Arising from the atudyi the
governuent should continue with
its policies of using aohisvenents on
the EACE score as an important criterion for
recruiting teaohers for primary aehool teaching
for as long as the system of education is
going to rsuain examination - oriented*
As it has been elearly dsnoastrated in 
the study, achievement on the EACE is 
s powerful factor determining teaching 
competence* This is elear from the 
student olase performance and tbs 
rating of teachers* It is true to say 
that teachers who were most sue essful on 
the EACE are the least interested in the
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teaching profession. Anted by an 
excellent grade on the EACE examination, 
they continue feeling they should have 
joined a different profession! because of 
the low status of the teaching profession* 
Despite this they appear to be more able 
teachers than those who wore not very 
successful on the examination* This however 
implies that there should be informed 
guidance with regard to the range of jobs 
available, the precise requirements of each 
in terms of aoadesic qualifications, personality 
traits and training and future prospects for 
promotion and self-improvement for students 
while still at secondary school* Career 
masters should have this sort of information* 
They should have first hand experience to be 
able to give meaningful advice : to students*
It is however, importsnt that the order of 
merit list should not be the exclusive 
criterion for the selection of student 
teachers* Aptitude and general qualities 
of character should also be taken into 
consideration* This will be important that 
students recruited for teaching should have 
desirable attitudes towards the profession*
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It appears fro* the study that the current 
policy of insisting on teaching experience 
as a prerequisite for joining the 
profession should be re-examined further9 
for there is no proven evidence in this 
study and many carried out in other countries 
to establish that pre-college teaching 
experience is a significant predictor of 
effective teaching* It is even ironical 
that the Ministry of Education has to use 
qnequalified teaching as a prerequisite 
for joining primary school teaching when it 
has been amply demonstrated that unqualified 
teachers have a negative effect on the
education of the pupils they teach* This is 
perhaps an area that could be researched into further
further the fact that the Ministry will have
to emphasise1 people with desirable attitudes
towards the profession is reflected in the
close relationship between future job
aspiration and effective teaching* It is
seen that teachers who aspire to join other
jobs usually are the more academically ablet
but they tend to regard the teaching profession
as a captive profession* As much as they are
successful in classroom behaviour, the
profession needs people who combine academic
competence and dedication! not refugees in tbs
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profession*

(ii) Ths government will have to consider
seriously the lnplication of stratifying primary
schools and the uneven provision of school
facilities and their impact on society* Zt
has been seen in the study that the type
of school in which teachers teach has
remarkable influences in their classroom
behaviour* Zt has been already explained that
urban schools are better equipped and the
teacher student ratio is much lower than
that of the primary schools in the rural
areas* A number of them have better
facilities well shove government
maintained secondary school in the rural
areas* Some researches have demonstrated that
judged purely on performance in the national
examination* the C*P*i*, these schools perform

omuch better than rural schools* The most 
fundamental question is; are the urban schools 
better equipped end staffed because the 
urban communities can afford to pay for these 
facilities? This is not certainly the case*



President Nyerere remarking about this 
problem noted that|

'Our emphasis on money and industries 
has made us concentrate on urban 
development* We reosgniss that we do 
not have enough money to bring the kind 
of development to each village which 
would benefit everybody* Ve also cannot 
establish an industry in each village 
and through this means effect a rise in 
the real incomes of the people* For 
these reasons we spend most of our 
money in the urban areas and our industries 
are established in towns*

Yet the greater part of this money that 
we spend in the towns comes from loans* 
Whether it is used to build schools 
hospitals, houses or factories etc, it 
still has to be repaid* But is obvious 
that it cannot be repaid just out of money 
obtained from urban and industrial 
development. To repay tha loans we have 
to use foreign currency which is obtained 
from the sale of our exports* But ws do 
not sell our industrial products in 
foreign markets, and indeed it is likely 
to be a long tine before out industries 
produce for export ••• It is therefore 
obvious that the foreign currency we shall 
use to pay back the loans used in the 
development of the urban areas will not 
cone from the tovft or the industries* Where 
then shall we get it from? Ve shall get 
it from the villages and from agriculture* 
What does this mean? Zt means that the 
people who benefit directlv from development 
which is brought about by borr owed money 
are not the ones who will repay the loans* 
The largest proportion of the loans will 
spent in, or for, the urban areas, but 
the largest proportion of the repayment 
will be made through the efforts of ths 
farmers ••• We must not forget that 
people who live in towns can possibly 
become the exploiters of those who live 
in the rural areas*'5
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This long quotation is soli explanatory and
neado further elaboration*

(ill) The Ministry of Education should continue 
with it a ourrent policy of setting town Ml 
examinations for sonatina to 
•at aona connoa standards* It was aeon 
that it vis possible to utilise the 
eduction and net ho da paper to relate it 
to the various aspects of the teachers' 
characteristics* For instance in terns 
of the analysis ef naans it was generally 
assy to detect a relationship between this 
paper and the EACE division* This was 
further supported by the regression 
analysis* This was, however not generally 
the ease with papers which had be set and 
narked internally by the colleges themselves 
though in sane Mattered examples soon 
relations could be established* This 
should not just be confined to the aeadsmio 
and professional subjects* it should be 
extended to teaching practice as wall*

An attempt at this should be to construct 
'Attributes of Teachers' rating seals frcn 
statements on'ths 'good teacher* invited 
from s randon staple of staff Rt teachers'
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colleges* teachers at primary schools/ 
educational administrators as well as the 
University* Descriptive qualities can 
then be abstracted from these statements
and by consolidation of qualities an 
instrument of assessing students and 
teachers can be constructed to be used by 
all the colleges in the country to ascertain 
some kind of uniformity*

Also quite important is that is should not 
be Just a question of expanding colleges 
without giving them the necessary facilities 
for educating tenchers effectively* Despite 
the current policy of consolidation and the 
expansion of teachers colle^^^ibraries 
and laboratories in teachers^are lacking or 
are in shocking conditions* This perhaps 
explains the laok of difference in performance 
between students from different types of 
colleges* The current policy of training 
highly qualified tutors through the M*Ed* 
programme should also be emphasised and 
oxpended*



384

(It ) Effort* should be mads to make the
primary sohool system less examination - 
oriented* The strong relationship 
between tenchars' level of performance in 
the £AC£ examination and the pupil gain 
score emphasises the strong orientation 
of the school system towards examinations* 
Teachers see their major role in the 
school as that of assisting pupils to pass 
their examination and pupils too see their 
main aim of schooling as passing of the 
examination* Lip service has for long been 
paid to the idea of making the school achieve 
other endsv but little has been done to orient 
the school towards multiple goals* The sole 
emphasis on examination has created serious 
socio-economic problems and has been s 
problem whose solution is long overdue* Of 
course it is not a problem of the school 
alone but of the entire society and oalls 
for an entire socio-economic and political re
orientation*
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ittlat+d Area IQ? fttttdg

Imcpite of those important findlngSt 
this study cannot be considered totally 
conclusive by itself* As already stated9it 
was not quits psseible to control for the 
pupil variables in such aspeets as their 
socio-economic backgrounds which obviously 
could have same effect on the findings of 
this studyi and not all the possible teacher 
characteristics that obviously affect 
teaching were included*

An important area of further study could be* 
for example to approach a similar problem 
from the standpoint of the pupils or a 
combination of the two factors to svaluate 
the findings* This will have to be a vary 
elaborate study requiring a longer period 
and entailing considerable financial 
expenditure* In view ef the importance of 
the subject9 however9 a further study will 
not only he commendable but is most strongly 
recommended*
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MINIS FRY OF EDUCATION—CAREER FORM

APPLICATION FOR ADMISSION TO POST-SCHOOL CERTIFICATE COURSES
AND TRAINING

PART 1 Examination Number
Family/Sumamc Other Names . .

Centre Index No. i Year

School ..........................................................  Date of Birth..................... •— *9

Address . Religion

Citizenship Status
Home Address of Student ........  .......

Contact Address after December

Signature o f  Student

PART II Appi ication for Entry Into F ifth Form

Choice o f  Schools For Use nv Headmaster, H.S.C.
( Delete us applicable) 

Rejected,'Accepted Arts 
Science

Rejectcd/Acccpted Arts 
Science

Rejectcd/Acccpted Arts
Science

Date

(2)

(3) .....................

Choice o f  Courses (Arts or Science)

(1) ..... ............................................

Recommendation and comment on choice 
of Subjects by Fourth Form Schoolmaster

PART III
A pplication for Entry Into T eacher Training

Headmaster’s comments on Student’s 
Choice o f Outlet

lit) 3-ycar SI Course choice o f  College •

0 )

(2)
--------------- —  ----------------------------

th) 2-year PI Course choice o f  College

□
PART IV

(3) .......................... .....................
Domestic Science Course.

University College, Nairobi.

Application for Entry into Pri 
Sfrvicf Training Institutions

(a)  Agriculture
(I) Egorton College . .

Agricultural Engineering 3-ycar
c o u r s e ..........................................

Agricultural 3-year course 
Animal Husbandry 3-year course 
Range Management 3-year course 
Forestry 3-year course 
Farm Management 3-ycar course 
Dairy Technology 2-year course 
Agricultural Teaching 3-ycar

course . .

Number 
Course in 
Order of 
Choice



(2) Lmbu Agriculture Centre 
Agriculture 2-ycar course

(3) Aniin.il I Italih Training, Kahete.
Animal Health 2-year course 
Range Management 2-year course 
Artificial insemination 3-month 

c o u r s e .............................

(6) Health- Medical Training Centre, 
Nairobi
Registered Nurses 3-ycar course 
Radiography 3-ycar course 
Health Inspector 3-year course . .  
Physiotherapy 3-ycar course 
Pharmacy 3-year course.,  
Laboratory Technology "3-ycar 

course . .
Entomology 3-ycar course 
Dental Technology 3-ycar course

PARI V

(a) Engineering ............................ ..
Electrical .........................................
Mechanical
Architecture and Building . .
Quantity Survey ............................
Telecommunication and Broadcasting 
Railway

(b) Surveying . .  . .  . .
(r) Laboratory Technology

PART VI

PART VI!

(c) Secretarial
(1) Government Secretarial College,

Nairobi
Secretarial 1 -year course

(2) Coast Secretarial College,
Mombasa
Secretarial 1-year course

Application rort Direct Eniry 
R equiring T echnical T raining Courses

Application for D irect Entry Into 
Skilled and Semi-Skilled Office Work

Accountancy 
Personnel Management 
Finger-print T echnology 
Customs and Excise . .  
Weights and Measures 
Immigration 
Information Service . .  
Broadcasting . .
Library
Probation Officer 
Computer Programming 
Clerical

Application for Entry Into Poiicf 
and Armed Services

r
PART VTII

(o) Army Cadet 
Air Force Cadet 
Navy Cadet 
Amiy Clerk . .

(6) Police Cadet . .
Principal Officer Prisons 
Warder Clerks

X

Arpt ICATION for F mpeoyment in 
Private Sector

(a) Skilled Office Work
Accountancy 
Secretarial 
Banks . .
Clerical . .
Cashier . .  
Receptionist 
Switchboard Operator 
Book-keeper



(A) In im ic a l Work
I Icctrical...........................
Mechanical
Architectural or Building 
Telecommunications 
Machine Operator 
Salesman
W e ld e r s ...........................
Engine Shop Fitters 
Motor Industry Assemblies 
Engineering Machine Operator 
Engineering Tool Assemblies 
Engineering Turners

PART IX (To be completed by the Form/Housc Master/Mistress)
Insert ai .inst the subject. which the applicant has entered in the School Certificate examination the 

numerical grades (1-9) he/she obtains in the School Certificate Trial examination, or the subjects 
teachers’ forecasts.

SiintccTS
G r a d e s

Teachers’ Forecasts

English Language 
English I-iteraiurc 
Bible Knowledge
H istory..
Geography

inn:
Mathematics . .  
General Science
Biology......................... ..
Physics
Chemistry
Physics with Chemistry

t---

--------- *~

Comments

Date Signature
Form! House Master! Mistress

PA RT X (To be completed by the Hcadmastcr/Hcadmistrcss) 
Confidential Assessments:

A-=Vcry Good. B=G ood. C=>Fair. D =P oor. £■= Very poor.

A B C D E A B C D F.

1. Integrity............................
2. Leadership Ability
3. Ability to co-operate . .
4. Willingness to learn . .
5. Effort in School W ork ..

— 6. Efforts in games
7. Initiative

— — — —

... — 8. Health — — —

10. Overall character — — —

General Comments (mention positions o f responsibility held, power o f  leadership, initiative, 
breadth of outlook, special talents and failings, etc.)



| A  | B C D i
Suitability for H .ther School Certificate course 

< omments on applicant's choicc(s) of course (Arts. Science) end H.S.C.

■T"

Date

Address

Signo'ure HeaJ ,m uter ' l lc .nl,S tr e s s

School

. , ,  3 ctc in spaces provided in the margin, toindicate the " ^ ^ " n T g S tu r e r T e a c h e r
N B c o m ^ c h o ^ n . if^for ^ la " ^ ^ ^ r̂ Pi^ p t^ ^ u m b c rV irT th ^ ^ u u re P ^ ^ d ^ ^ P ®11 "• » « * «  2 *h‘E i s ^ r s ^ w i n s s s s ^  a - .... -  - -
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fOK't I

REPUBLIC OE KENYA

m  n y  a n i / .a i i o n
OF PERSONNEL BUREAU

,  A W  -*n,'s name -

K AJdrevs
i  \ - r  ,K e  .aC-t./enlYes'No)

A te

Sj (I'  M wha, lo c i did you leave secondary s c h o o l  (Indica.e your
&  appropriate box)

( Your postal address should he staled here)

answer by placing a tick in the

i: o State the name of the last secondary

Si roNPAKY S o  loot. LOR>1 __ I

| rj i. | III |~jv~| v | V11 1 1
school , 0.  altcndcJ »nJ »«<>■“

(date you left)

the following examinations:(name o f school)

, „„ ,h. .Object. Ih -Mch >00 — . «**"• — '
School Certificate ( Form IV) ..... ........ _ .....

Distinctions — — .......  —
PiMincttons ------------------- " --------

Credits
Credits

Passes

.I
..-4-

Passes

Grade
t irsde

from ........

after leaving secondary school, state the

(dale)
(name o f college or institute)a • t

IU) State the awards you

it '7 ji V
,ou obtained in college or vocational training msututc.

Class or Grade Awarded 
f

..

7. ,i What type of career are you looking for?

f,j) What do >0“
consider best qualifies you for such work?

-hr
r i .

8 Arc you in employment at the present time (Yes/No.) [P.T.O.
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bc,° W- >°“ '  P " - «  ° r  >as. job , .  <0 .he job before C ut

11 mployer's name -----------

Employer’s address ----

Nature of firm's business 

Title of the post you held

Description of the work you did

Salary you received per an n u m .....

Period of employment: from....

■I Employer’s name — .........— ....-....

Employer's address...... ....... ...............

(dare)
to

(dale)

Nature of firm’s business ................ —................-  ...... ........... ............ — .----------- — .... .......-*■—

Salary you received per annum—..................... -.............

Period of employment: from

i, i Em ployer's name

(dare)
to

Year occupation

(dale)

Periqd o f  employment

Apftmts signature_  ----------------------------------—  ...................“

Vmr: This form should be posted to:—

The M anpower Register,
Kenyanization o f Personnel Bureau.
P.O. Bos 12575,
Nairobi.

. pvchanee or Labour Orhce. 
or handed in at your nearest Employment E x ch an .

[iate .19__

'X
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APPENDIX B 

QUESTIONNAIRES

UNIVERSITY COLLEGE 
NAIROBI

SECONDARY SCHOOL LEAVERS' sirevkj 
QUESTIONNAIRE

Nane . , _ . . , School ________
Age _________ Sex _____ Tribe _______Fora
Father*s Naae ________________________
What name do you intend to use when you leave
school? _______________________________

1* Which DISTRICT is your home in? ________
Which DIVISION is your heme in? _ _ _ _ _
Which LOCATION is your hone in? __________
Which SUB-LOCATION is your hone in? --

2. Which subjects are you taking f°r School 
Certificate (tick ’’yes" or "no" for each 
subject).

Yes No First Column Yes No Second Column
□  □  English Lang. □  D  Hathenatics
□  □  English Lit. □  D Advance Mathematics
Q  Q  History p  pBilology
Q  Q  Bible _  £| Q  Health Science

Knowledge
□  □  Swahili Q  fl Geography
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Tes Ho Third Column
o P General Science
d □ Physical Science
□ D

Physics
n □ Chemistry*

List any other subjects you are taking i

1. 3.
2. *.

3. JJLSSl are NOT taking Mathematics for School
Certificate
(a) In which form did you last take Mathematics?

Q  Form I □ Form II
a Form III d  Form IV
Cl I never took Mathematics at 

secondary school at all*

(b) Why did you drop Mathematics? __________ **

** U. X?V..sre Jawing;, Aig,, of, the, acĵ ence. sub^jeotq 
liated_in .^third column iff R ation 2 
(OoPeral. Soie.nceti Physical Science a.xhysif,^ 
Chemistry) i
(a) In which form did you lest tfc&s General 

Science (or Physics and Chemistry)?
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u j. Form XXL i Form X

Form XXX Form I f

X never took General science (or pbyaica 
and 'heni£try)at oeoondary school.

(b) oj Vhjr did you drop General sslence (Or physic• 
and (jiiomietry)

5* How far would you like to be able to continue 
your education? Head each ehoioc carefully» and 
then put a tick in OITLT CITE box.

J X would like to complete M o o i  Certificate 
(0 Level) and then look for a Job.

X would like to oomplete Cohool Certlfioate 
and then take a training course (which 
course? M )

j  X would like to campleto High cbool Certificate 
(A level) and then look for e Job.

Z would like to complete High school Certificate 
and then take a training course (which course? 

_____________________________________________)

3 X would like to go to Ukilrwj ~Lty.
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6* M ar.ttL-g.°.¥l.4 *P, ftkft .i& teal
girtlftfl**! ra r.p *p : ^ y«**AUi

'..hi ch^ three principal subjects would you like to 
take/Hl«sher School Certificate (A level)?

7. Hew far do you think you will be rtble to continue 
your educ tlon?

Z will probably be able to continue as far 
as School Certificate (0 level) only*
Z will probably be able to complete school 
Certificatet and then take a training course. 
Z will probably be able to couplets Higher 
School Certificate (A level)*
Z will probably be able to couplet#
Higher School Certificate, and then take s 
training course.

X will probably be able to go to University.

8. ''.bon your education is coupleted and .you. start
looking for work what is ths job thet you would 
Ilk# to get ao.-t of all? (Describe the job 
fully) _________________________________
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9* Whet it it about this kind of work that 
Bakes you prefer it to other Jobs you have 
thought about? .

10* What qualifications (education and other
training) do you think you would need to got this Job*

11. Which particular subjects would you need to have 
studied (at school and/or slsewhers)7 .

12a What other characterlstieo (skills, personal 
qualities etc.) do you think you would nssd 
to do this job wall? —

(3* If you got this job, how much do you think 
you salary would bo (in shillings por nonth) 
after one year?

lb. Bars you talked to anybody, or read any bodes 
or phanpblets, to got information bout this 
job? Q  Too Q  »0
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If yes Please explain briefly what you did?

15* OX course we cannot always get the type of job 

we would prefer* How good a chare9 do you think 

you have of getting the job you want most?

I have a very ^ood chance of getting 

this job*

I have a fairly irood chance of getting 

this job*

X have only a small chance of getting 

this job*

I kill probably not be able to get this job.

If you think you will probably not get the job 

you would like most, or will you have only a 
snail chance, please explain why _______________

16* Minkin?; realistically, from your own experience 

and the experience of your friends, what kind of 

job do you think you are most likely to get 

when you finish your education? (inscribe the 

job fully) . .

□

□
□

□
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If the Job which you think you ars most likely 
to get when you finish your education is the 
sane as the Job which you want most (which you 
have already answered questions about), skip 
to question 22* If the Jobs are different, 
answer questions 1? to 21*

17* What qualifications (education and other
training) do you think you would need to dd 
the Job you are most likely to get? ______

18• What particular subjects would you need to 
have studied (at school and/or elsewhere)?

19* What other characteristics (skills personal, 
qualities etc) do you think you would need to 
do this Job well? _

20* If you got this Job, how much do you think
your salary would be (in shillings per month) 
after one year? ______________________

2 1 m Have you talked to anybody, or read any books
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or pamphlets, to gat information about this 
jjob? LJ A  No.

If yeai Please explain briefly what you 
did_____________________________

In the rest of thia schedule we ask: sons 
questions about you and your family. These questions 
are important because they provide background 
information concerning the choices about careers 
which students make.

22* During school term, sons pupils live away from
home to be closer to the school. Do you live 
at HOKE, or AWAY FROM HOME in school term?
(Put a tick in one of the boxes).
'i I live at HOHE in school term
□  I live AWAY FROM HOHE in school term. 

li-JTQtt live away from home in school term. 
where do you live? (Put a tick in one of the 
boxes).

I live with relatives 
- I live with friends
□  I live in school hostel
r] 1 board at the school
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‘j I live in a rented room near school.
I live somewhere else (where?)

23. What is jour religion? (Put a tick in one 
of the boxes).
Catholic Kuslia Protestant Other.

□ a a state which
denomination

24. (a) Is your father still alive? rj *es {_j No
If no i how old were you when he died? ______

(b) Is your mother still alive- q  Tea Q  
If not how old were you when she died?

25. What kinds of work does your father (or your 
guardian) do? Write down all the kinds of
work he does, and describe them as clearly as

»
you can. ______________________________________̂ _

26. Sid your father ever go to school?
Xes No I don't know if my father

1 -- ^ent to school.
If'yes'i How long was your father at school? 
r]_ He went to primary school for a few years. 

He finished primary school.
Q  He went to secondary school or teacher
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training college
I don't know how Ion; my father was at school.

27* Old your not her ever go to school?
Q  Tea •- j No |] I don't know if my

mother vent to school.
If'yes'i How long was your mother at school?
0  She went to primary school for a few years. 
Q  She finished primary school.
Q  She went to seoondnry school or teacher 

training college*
Q  Z don't know how long my mother was at 

school.

28. What kinds of work does your mother do? Write 
down all the kinds of work she does* and 
describe them as clearly as you can. ________
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PRIK/IvT T^\CHy.-£* jUESTIQHHAlRS

Tour co-operation it sincerely requested in 
filling out this questionnaire • The questionnaire 
seeks general information about the primary teaching 
profession and classroom procedure. The information 
given will not in any way affect your career and is 
to be used for research purposes only.

There is no RIGHT or WRONG answer to any 
question} ju t answer the questions as honestly as 
you can.

Naas Age Sex _
Marital status (Single/ttarried) __________________
Grads (FI* P2) ______________
Home District ___________________________ _

At which sohool did you take your seoond&ry education?

When completing your secondary education at this 
schoolt what were your school and career preferences? 
Indicate your choices in the order of preference 
(e.g* 1. H.S.C., 2. Accountant, 3# Secondary
School Teacher eto.).

le
2.
3 .

5 .



What reasons had you for selecting this carrier
first? _____________________________ ____

Vhat grade did you obtain in the EACE? Tick one box only*
Division Z 
Division II 
Division III 
E*A*C*E*
Failed.

Vhat were your aggregate number of points?

At which college did you take your teaching course?

Did you ever teach before entering this college?
Tes No

For how long did you teach? ______________

Vhat can you say about the present methods of
recruiting students into the teaching profession? ___
Which do you consider to be the most efficient methods 
of recruiting teachers?
What are your opinions about the curriculum of
teacher education? ______________________

Vhat could you generally say about; the preparation 
and assessment of teaching practice?
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What are your views about tha recent attempts to 
introduce national examinations in teachers? 
colleges? .

When did you complete your teaching course?

for how nany years have you been teaching? _____ 
What things do you like most and like least about 
the teaching profession?
Things you like most _______________________

Things you like least

Do you intend to remain a teacher for the rest of 
your lifetime or do you think you will Join another 
profession? (Tick one box only)

X will definitely leave(b}— 
sand Join another
profession

1 nay leave 
teaching and Join 
another profession*

Why do you think you will or may leave teaching?

(c)^ I will practically ramain a teacher* 

Why do you think you will remain a teacher?
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Supposing you became a school leaver again* what 
profession would you have liked to enter?

Which of the following examinations do you intend 
to sit for or have you already taken?
(lick one box only).

D  E.A.C.E.
London G.C.E.

Q  H.S.C.
^  G.C.E. Advanced.

Zf you have already sat for one of these examinations* 
what was your performance? ̂ __________________

In the light of your personal experience and 
experience with other teachers* what do you think 
of the following statements? (Tick one box only), 
(a) 'Host primary teachers in their general.

relationships with pupils* are impartial* 
treat all pupils equally* allow pupils to 
explain themselves* are approachable* recognise 
individual differences* flexible* adapt 
activities to pupils* maintain class as centre 
of activity* are kind and friendly etc.' 
Strongly agree 
Agree 
Disagree
Strongly disagree.

Q
D
0
a
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(b) 'Many primary teachers reflect the following 
characteristics in their teaching; stimulate 
pupils and hold their interestv are 
ooncientioust panctuel, calmv controlledv 
confident, stable and relaxed*'

□
a
D
□

Strongly agree
Agree
Disagree
Strongly disagree*

(o) 'Lessons in the primary schools are well 
planned and organised*'

^  Strongly agree 
D  Agree 
^  Disagree 
^ Strongly disagree*

(d) 'Many teachers in the primary schools present
their subject matter very well, they use good
expressions in their speeoh, are audible,
demonstrate originality, draw examples from
various fields when teaching and give provoking 
assignments.'

n
□
□
D

Strongly agree
Agree
Disagree
Strongly disagree*
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(•) 'Teachers generally maintain good
relationships with their collogue members of 
staff, parents, and take interest in outside 
class activities*'

□ Strongly agree
D Agree
D Disagree
D Strongly disagree*

Did your father ever go to school?
□ Tes
□ SO

□ SO information
If 'yes' How long was your father at school?

D -  4

Primary education
D Secondary education
□ Higher education

What job does he do?

Did mother ever to to school?
□ Tes
□ So
D So information

If 'yes' How long was she at school?
a Primary education
a Secondary education
0 Higher education

What job does she do?
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In terms of •professional status*, how does 
primary teaching rank with other professions like 
accounting, clerical, agricultural assistant etc* 
Hank primary teaching in relation to other jobs 
(e*g* 1* Accounting, 2* Surveyor, 3* Veterinary 
surgeon etc*)*
1*
2*
3.

5.
6*
7.
6*
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TEACHING ANALYSIS SHEET

Tour oo spsration is sincerely requested 
in rilling out this questionnaire* The 
questionnaire seeks information on the general 
olassroon procedure in the primary schools of 
Kenya, and the information given will not in any 
way affect a particular teacher's career and is 
to be used for a research purposes only* The 
outline below is just a guide since it is reckoned 
that in rating an individual teacher's teaching 
characteristics you would also take your general 
experience with him/her into consideration*

TEACHER________________  GRADE _ _ _  SEX _ _ _

PERIOD OP TEACHING _____ CLAES ____ SUBJECT ______
LENGTH OP OBoEPYATIOH __________ OBSERVER _ _ _ _ _

SCHOOL ___________________ D O  □ □ □ CL
0 1 2 3 4 5

£4S5.2Sg .fc°5„°5ijr.

1* Teacher's Personal character* 
lstics e*g* stimulating pupils 
and holding their attention 
and interest, conscientious, 
panctual, calm, controlled, not 
emotional, confident, stable, 
relaxed etc*



*11

2. Teacher's relationship with pupils e*g* 
impartial Treats all pupils equally* allows 
pupils to explain themselves* Being 
approachable* recognises individual 
differences* flexible* adapts activities 
to pupils* maintains class as centre of 
activity* kind friendly* freedom of pupils to
express themselves* etc.

f t  & 5  h  fc  5

3. Professional and community factors e*g*
relationship with staff members* parents* and 
other administrators! interest in outside

01,88 8 h a 3 a a

4* Planning and organisation of lesions e*g* 
clear lesson aims* evidence of well planned 
class procedures etc* 0 1 2 3 * 5

□  d a  a a a

3. Presentations of subject matter e*g* use of
speech (good expressions, audibility* voice
tone) originality (demonstrating unique
devices to aid instruction) drawing examples
from various fields* critioiams of other
authorities* giving provoking thou ht - 
assignments*

0 1 2  3 * 5
d o d o a a
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6. Overall evaluation.
Tour general impression about the teacher

0 1 2  5 4 5
D D □ □ D Q

7, General Remarks,
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AfPENSU C* THE 1971 TEACHER EXAMINATION p a p k kR 
KENYA INSTITUTE OF EDUCATION 

EDUCATION AND METHODS EXAMINATION, 1971 
FOR PI, P2 AND P3 STUDENTS

Time: 1!J hours.

Candidate’s Examination No...........
NAME ...................... .................
COLLEGE......................................
Instructions to Candidates
1. Write your examination number in the space provided above.
2. Write your name and College in BLOCK CAPITALS in the spaces 

provided above.
3. Answer all questions. Please note the alternatives to Question 7:—

Question 7A: to be answered by those concentrating on Lower
Primary work (mainly P3).

Question 715: to be answered by those concentrating on mainly
Upper Primary (mainly PI, and P2).

4. If you put a tick in a square and then you wish to change your 
answer shade the square completely and then put your tick in the 
square which you think is the correct one.

FOR OFFICIAL USE ONLY

No. Boss. Actual
1 20
2 10
3 10 -
4 20
5 10
6 . 10
7 20

Total



A N S W ER  A L L  T?fE Q U E S TIO N S

(Jl'ESTION I. Here are 20 words or plirases, each with three possible 
explanations. Put a tick against the explanation which you think 
is educationally the best. (20 Marks)
1. An acquired characteristic :

(a) a quality that has come to a child from his parents Q
ib) a quality that has come to a child by accident
(c) a quality that ha? come to a child from his experiences

2. Adolescence :
(a) the period between childhood and adult life
(b) the state of being grown up
(c) the period of later childhood Q

3. Auditory :
(a) related to speaking
(b) related to hearing Qj
(c) related to feeling Q

1. Child-centred (teaching) :
(a) teaching that makes the child rather than the 

teacher feci important
lb) teaching that has children’s needs always in mind 
<c) teaching that secs the world always from a 

child's viewpoint
5. Corporal (punishment) :

in) on the body Qj
(b) with a stick
(c) very severe [j

6. Correlate (subjects or topics) :
(a) set topics side by side for helpful comparison 
(hi arrange topics in the most helpful order 
(c) develop helpful relations between topics

7. Diagnostic :
(a) to discover what is wrong
(b) to remedy mistakes ' Q]
(c) to test by trial and error

8. Diphthong :
(a) a sound made up of two vowel-sounds
(b) a sound made up of two consonant-sounds 
(e) a group of two letters expressing one sound
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?). Direct Method (of language teaching) :
by means of trnnslntion

(b) !.y means of the mother-tongue 
(c> by means of the language learnt

10. Deminors:
< i! a game to hell) children recognise cause and effect 
(1 ) a game to licit) children perceive differences of 

shape and texture
(c) a ga nc to encourage recognition of likenesses

11. Idiom :
(a) a peculiar form of expression
(hi a form of expression peculiar to a language
(e) an irregular sentence-pattern

I?. Inference :
(a) pressure which someone brings to bear
(b) a conclusion which someone draws
(oj an obstacle which someone puts in the way

in. Intelligence Quotient :
(a) the difference between mental age and chronological 

ago multiplied by 100
(b) clvonologieal age expressed as a percentage of 

mental age
(cl menial age expressed as a percentage of 

chronological age
14. involuntary :

(a) against line’s will 
(h) not intended 
(cl on purpose

lb. Legible :
(a) able to be road
(b) able to read
(c) in one’s own handwriting

16. Papier r.r.iohc :
(a) pulped paper used for modelling
(b) spoilt papers in an election
(c) absorbent paper used for duplicating.

17. Phonic Method (of teaching reading) :
(a) one that stresses the sounds of written syllables
(b) one that stresses the sounds of written letters
(c) one that stresses the shapes of written words

18. Picture Sequence :
(a) the ordeixpf events shown in a picture
(b) the arrangement of pictures in logical order 
(e) a story told by pictures arranged in order

□ □
□
 

□ 
□
□
 

□
□
□
 

□
□
□
 

□ 
□ 

□ 
□
□
□
 

□
□
□
 

□
□
□
 

□
□
□
 

□
□
□
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1t». Ilesponse:
i;i i an action caused by a stimulus
(b) an echo-answer 0
(ci a correct reply 0

20. Hell (of a school) :
(a) all the children who have applied for admission 
(*>i rP. the children who are present on a given day 
<cl all the children who have been admitted and

have not yet left 0
OI'ESTIO’V 2. Choose the best words or phrases to complete the follow

ing sentences:—  <10 Marks)
1. lie has written a good ........  for his elaas’s

work in Geography next term
(a‘ syllabus 0
<h) curriculum 0
(d record of work 0
(dl scheme of weak j

2. ....... is an important part of reading readiness.
(a> discrimination fit shape ;
(hi discrimination of colour
(c) discrimination of sounds
(d) discrimination of textures 0

3. The basic fault behind a rambling and inconclusive lesson
is usually ... '
(a I vagueness of presentation ,
ihl vagtumss in application
(<:! vagueness in introduction i
(d) vagueness of aim I

4. Children should be trained when they meet a new word 
in an inti naive reading lessor.
(a) to say it quietly to Ih •i.tselves 0
(b> to commit if to memory 0
(cl to put up the:i hands and r.slc its meaning 0
(ill to write 't out in their vocabulary note books i '

5.........appears to i»c the most successful method
of 2nd language teaching.
(a i The phonetic metric d 0
(hi The direct method 0
(c) \ssirnilntior. ;
(di Translation 0

6. For work in .... you would not normally
use Kngli.sh-medi.tim teaching.
fa) the study of African history 0
tbl the study of African languages 0
(ci courses for a degree 0
wli secondary school mathematics 0
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7. Children should ...in primary art classes. :
(a) he given complete freedom to express themselves
tl>) be trained to copy tlieir model accurately
(cl be encouraged to be creative
(di be encouraged to compete with each other

S. Teachers can and should use for the social
trainirg of their pupils, 
la) group work 
tbi private study
(e) choral speaking
(d) extensive reading
It is important that children should he helped to under
stand die......... of what they are doing.
(a) methods 
(hi materials
(c) result 
fdt purpose

10 Good projects arc planned............
(a) by the Children
(b) with the children 
<c) for Uw children
(dl in advance of the children ■ *T•YgQIIKSTIOX 3. Choose those answers which are educationally

(10 Marl
1. A good thing to try with a lower primary child who was £ 
s'ow to road would be
,(u> flannelgraph pictures
(b) picture sequences
(c) flash cards
(d) extierionce charts

2. For which of the following would group methods rarely 
be used in an upper primary class?
(a) reading
(b) dictation
(c) project work
(d) conversation practice

T The noun classes are usually taught early in a Swahili 
course because
(a) they arc the most important part of Swahili grammar
(b) you cannot learn Swahili without being taught them
(c) it is important to speak correctly as soon as possible, 

and this knowledge helps the children to do so
(d) the children have usually picked up bad Swahili 

habits and it is important to correct these as soon 
as possible

□
n
□

□

□
nun 

□□□□ 
g

ljg
d 

|
« 

‘ 
□□□□ 

□□□□
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•1 Here are four good reasons for keeping a record of work. 
Which is the host?
In) to guide your own work in the following year 
Hi) to help you hock what your children have learnt 

and fill in gaps later
(cl to keep the In idmaster informed of what your class 

has done
•di to guide your successor if von are transferred

□
□
□
□

fi. The purpose of a Centre of Interest is to 
(a) link several subjects together 
lb) give more tinie to the teacher for preparation 
(cl give the children practice in manipulative skills 
id) provide co-opcrntivo activities for the blighter children

□
□□
□

fi If a teacher finds that a child in Sid. 4 does not know 
v/ell enough the English vocabulary of ►Std. 3 he should 
(a) put him in a group with others with the same 

problem and do fume re-teaching 
(U> put him in a group with others with the same problem 

and give thorn all extr i leaching after school hours 
fd arrange for him to repeat Primary Std. 3  

Id) prepare some revision word-lists (hat he can learn

c
□□
n

7. The method known as Class Teaching*
(a) is the method v/nieh most able teachers use with 

a!’ classes
l hi should he used rarely in upper primary classes
(c) should not be used in N.P.A. classes
(di has an important part to play in lower primary work

□□
□□

V

ft The best stimulus to learning is 
(a) discipline 
(b> fear
(c) encouragement
(d) freedom

□n

I' 1 leaching from a prepared chart or diagram 
Pi) 3*ou move the aid about so that all the children have 

'i chance to see it
lb) you fix the aid firmly and move the children to it if necessary
(c) 3*ou pin up the aid at the back of the* room so as 

not to obscure the blackboard 
Id) you hold the aid up in 3 0 1 1b left hard so that you 

can pomt to items on il with your right

n
□
n
D

Iff hi presenting now knowledge to the children you let them 
see the real thing when this is possible and fall back on 
pictures or diagrams when it isn't. Which of the following 
is best taught by rpoans of a diagram?
(a) the. parts of a dower 
lb) types of cloud formation 
(c) the circulation of the Mood 
Id) cnee of the teclh

D□
Cn

\£



'RSTION 1- (20 Marks)
fa) Here are five different kin Is of questions. Comment on (hein, 

writing one sentence about .each kind. (10 Marks)

(1) Questions that test <he children's comprehensions.

l'~j bo* Jr
(2) Questions that require the children to j-e: oewt what you 

have j i r t  told them.

(3) Questions that require from the children answers that will 
carry trio, lesson forward.

(4) Questions in the form of unfinished sentences that the 
children have to complete.

(5* Questions that test previous knowledge.

.(h) ‘‘A school is as pood as its headmaster or headmistress”. 
Comment o>t this statement in one paragraph. (10 Marks)



01’ I-'STIOy 5. The following exchanges occur in conversation practice 
n your clans. Tick the remarks you would encourage. (30 Marks)

i. Have you put your books away?
(a) Yes, we’ve put them. □
(n) Yes, we’ve put away. □
(ei Yes, we’ve put them away. c
(fl) Yes, we’ve nut. □

0 Thank yon for your help.
f a)Not at all. □
(b) Not to mention. n
(c) Please. □
(d) You are welcome. □

*>o. He’s; quite clever, isn’t he?
(a lNo. n
(b) No, not quite. □
(c) lie is not. □
(d) No, not very. □

t. Fhnll we go together?
(a) Yes. we'll go. □
(h) Yes, we shall go. D
(, \ Yes, let's. r }i—i
id) Yes, we shall. a

js.A,« you feeling hotter is w?
(a) Much hoi‘or, thank' you. □
■ !•' Far much hotter, thank you □
(Cl Yes, better, thank you. □
(d) Yes, 1 am. n

G. Umv much could you 1;■ ar?
(a)We could hear you Very much. n
(b) Very much. □
(cl Wo heard everything what you said. □
(d) We heard everything you said. □/

i.Have you caught a cold?
□(a 'go I'm fearing.

(b) I’m afraid so. □
(c) I'm fearing so. D
(d) I f ar it. □

8. It’sa big agenda and we spent too long on that third item.
(a) Yes, let’s move on’to other one. LI
(hi Yes, let's move on to the next one. □
(c) Yes, let’s move on to next one. □
(d) Yes, let’s move on to the C'ihcr one. □



0. Thorp aren't any more seats in the hall. Shall we stand
at the hack9
fa) We might. O
0>) We might well. O
(r) Wo might as well.
(d) We well might. [j

10. 1 hope you’ll like it here.
(a) I’m sure 1 shall. [H
(h) T’m hoping it.
fc) I’m sure hoping. Lj
(d) I am sure that I shall like it here. QJ

oniSTKlX 0. Tick the answer you consider best. t10 Marks.)
1. A church which takes an official interest in a school is 
known as its
(a) sponsor f~]
(b) manager 
(c> pastor
f cl 1 supervisor

2. A school log-book is used for recording
(a) major punishments including heating
(b> important charges in the school time-table
(c) major payments and receipts of cash 
(cl) important everts including official visits

3. How arc you expected to keep your class library secure? 
tal by locking y.eir classroom
fli) by calling the hooks in after each lesson ["~j
(cl by keeping the books not in use in a looked box . Qj 
<d> by keeping the hooks in the headmaster’s cupboard

•1. The most helpful way to prepare pupils for C.P.E. is
(a) to give them an understanding of the knowledge

and skills to he tested £~]
<h» to give them extra work in the St cl. G and 7 years
(c) to work through th-’ papers of previous years
(d> to provide model answers for them to study Qj

*>• I fame Science and Craft Work are often given double periods because
(a i jt takes time to re-arrange the classes r~]
th) preparation and clearing-up are lengthy but important

parts of the lessons j~j
h'l the children need to concentrate or these subjectsfor extended periods j~j
(d) you don’t want to make the classroom dirty more

often than necessary i—]
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(ii) Standard 3 pupils can he usefully introduced to their 
work on the growth of plants if you
la) sketch diagrams of growing plants on the blackboard Q  
<b) plant seeds and encourage the pupils to observe their

growth 0
(c) ask the pupils to plant seeds in their own plots and

record the growth of the plants 0
id) discuss ideas of germination 0

(iii) Teachers of Std. 1 often say to a pupil, quite rightly, “Now 
you be tin teacher”.
Thev do this
(a) so that the children can practise questions as well

as answers 0
lb) so that " e chik'ion get a change from the sound of

their voices 0
(r) so that more children can be active 0
(d» so that they can check their own methods 0

fiv) Children in Std. 2 who are backward in number work 
usually need
(a) more practice in easy sums
(hi more practice using number apparatus 0
(cl extra teaching after school 0
(d) extra work on their tables 0

() The words on one of the ‘Teachmaster’ digraph cards for
practising the sound e\v” are these:—

few screw grew
chew stew threw

(1) List four words that might appear on a digraph card for
practising the sound “ or" in “father”.

(2) List four more that might appear on a digraph card for
practising the sound “ ee” in "face”.

USE THE SPACE PROVIDED ON PAGE 12, 13 AND 14 TO 
ANSWER. QUESTIONS vi AND vii OF THIS PART.

(vi) You often need to use a balance to convey ideas of lightness 
and heaviness *<in Std. 1) and for the beginning of more exact 
comparison of weight (in Stds. 2 and 3). Describe briefly how 
you could construct a simple balance.

(vii) You have 4 groups in your Standard 2. Zebras, Elephants, 
Giraffes and Lions. Write out a brief forecast of their work 
for one week in the Activities porioo.
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<;. N.P.A. ,Std. 1 ami 2 classes arc supposed to have a second 
short break about midday
(a) to get over !he strain of the skills period
(b) because children need more than one morning break
fci because different teachers often take the last two periods [H 
id) tc prepare for the change of language-medium

7. A small sum is deducted from teachers’ salaries each 
month to pay for theii membership of 
(a) the Kenya National Union of Teachers 
<h) she Teachers’ Service Commission 
ic) the Kenya African National Union
(d) the Kenya School equipment Scheme

□
□
□
□

S. As headmaster of your new school you will call a staff 
meeting
la) a day or two before the start of the new term 
(bt on the first dev of the new term 
lei a day or tw< after th start of the new term 
(cl) when 'lung's have settled down in the new term

n
□
□
□

!). Parents seeking interviews are welcomed by a good 
headmaster
(a i by appointment only
(b) at any time
(c) during certain fixed times in the week
(d) in the holidays only

n
a
n
□

to. Which is the most educationally useful of these activities?
(a) Marking
(b) Correcting
(c) Assessing
(cl) Tlneing in order of merit

QUESTION 7. Answer Part A it" yom training has been mainly in 
lower primary work. Part B if it has been mainly in upper primary 
work.

l)o not answer both parts.

Part A : lamer Primary Work. (20 Marks
There is 1 mark fen- each of the first 4 questions, 2 for No. (v) 
4 for No. (vP, 10 for No.- (vii).

□
□
□
D

(i) A good way t<> reinforce your training of Standard 
pupils in cleanliness and hygiene would be
(a) to discuss the possible effects of lack of hygiene
(b) to hold rip ;!ar inspections of the pupils
(e to describe diseases such as cholera and typhoid
(d) to take the children to visit a local dispensary

oi)

□
a
□
□
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Part " : Upper Primary Work. (20 Marks)
'"! - ro is 1 mark foi each of the first 1 questions, 2 for No. (v),
for No. (vii and 10 for No. (vii).

ii> V study of ;h< hopes of drops of different liquids placed 
on a iia.t "VoutVl surface can lead on to simple ideas about 
(aI capillarity 
(Id surf: ' c tension
(e) buoyancy 
Id) density

□
c\
n
□

(ii) You wish to introduce pupils in Std. G to simple ideas 
about electrical conductors and insulators. The pupils 
are to work gr >up. Each group will need 
(a) battery. bull), substances to test 
(h) battery, bulb, wire, substances to test 
fed 1-cutcry, wine. distances to test 
(d) torch, wipe, substances to test

n
□
□
□

fiiit Most food crops need to be planted early in the rains and 
then weeded vegrdovly. Pupils will bast learn the 
importance of 'he:' things by
(a) finding out wind different types of food crops are 

grown in their area
(hi keeping a o.on’inuoua weather record
(c) studying dr g’-offh of crops on neighbouring farms
(dl planting a crop- ih inseives in part of the school grounds

n□
a□

(iv) Std. 7 study the topic of sound after a brief introduction 
in ytd. 4. round is caused by vibrating objects. What do 
you under. Laud ■ y the frequency of a note?
(al the distance the sound will carry
(b) the b u:•.»<»:! n vibrating string
(c) the number of vibrations per second 
id) the loudness of the note

n
□
□□

T?S',F, THE SPACE PROVIDED ON PAGE 12. 12 AND 14 TO 
ANSWER QUESTIONS v AND vi OF THIS PART.

(v) How would you help Standard (i to understand that the language
pattern:: of these two sentences are different?
(a) The soldiers, blew r;> the bridge.
(b) The w ad blew up the valley.

(vii You are introducing the idea, of density to Std. G. First describe 
how you could ch lids experimentally. Then say how you would 
help pupils h> fu;d on! whether a particular material was more
or less d.-nse than water.
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EREGI TEACHERS* COLLEGE

LESSOR CRITICISM FORM NO* 3

Name of T r a i n e e s , c l a s s  at Colleget* 
Subject Taught! *•••••••••• Name of Sehooli v«
Claes Taught!... ....... •••*••«•

(a) Preparation (Plan Book) (notes of Lesson)!

(b) Ala of Lesson!

(c) Introduction end Presentation!

(d) Interest*

(e) Discipline!

(f) Manner!

(g) Voices pitch ••*•••••••• enunciations
pronunciations..... •••••• variety* •••

(h) Knowledge of Subject!

(1) Explanation & Methods
(j) Illustration 4 Blackboard Works

(k) Question techniques

(1) Correction of pupils' works (copy books etc*)
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(*) Apparatus usedi

(&) Visual aids*

(•) Physical aspects of classroom

(p) Support
(q) Class Active? or Passive?

(r) quality of spoken Englishi

(s) Idiosyncrasies?

(t) Was the aim of the lesson achieved?
Tes ... . No ••••««•••<
If No, Why?

............................................. - .............................. ............................................................■ 1 ■  ■ ■ ■

• V • • • ♦ . «  , ,

Note to Tutors Use the reverse for further comments*
»

Note to Students See your tutor for necessary
explanations and further advise*

Signature of Tutors
Dates ________________________
Mark (circle the appropriate Letter)

A A. B+ B B- C+CC- D+ DD- £
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APPENDIX D
BE*? r. lE ffift

OUTLINE FOR CONSTP.UCTIGH CJ POH PRIMARI
SCHOOL CLASHES

ENGLISH

Using either the 'Hew Peak Course' or the 'Safari 
Course* or the 'New Oxford English Course' design 
a 10 item test on work recommended to be covered 
within the second tern for each of the classes*

Class III 
Class IV 
Class V
Class YI
Hotel The test should he such that only brief 

answers are given) specify the text on which 
your test is based*

Design a 10 item test on the courses outlined below 
for each of the classes*

flJMJL. I U
Design a 10 item test based on work recommended for 
coverage in the second tern based on New Maths*



Design a 10 item tsst baaed on work recommended 
for coverage la the second tern*
Ili'lU.UEtt."! rtf,-,̂aa
Practical measurement in inches and on* uslnr 
halves and quarters* Conversion from yards, feet, 
and inches, to cm* netres etc* Distance ia 
miles and kilometres* Conversion from miles to 
furlongs and kilometres and vioe versa* simple 
map readine* lounda, ounces tons and hundred 
weights, grammes end kilogrammes* Conversion from 
one unit to another* Cal loo a, quarts and pints 
and litres, conversion* Days in each month, seconds* 
Simple practical introduction to area using square 
inches* fveotangle vocabulary I aide, perimeter, 
dlagnol, triangle, square*
CLA-.v-, V

Raw ftntha* Design a 10 item teet baeed on work 
reoommended for coverage la the seoond term*

Speed in netere and kilometers per hour*
Simple scale drawing*
Perimeters of reotanglee and other ehepee*
Air, bus and railway timetables*
Ares of rectangles and other related shapes*
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SL».M  XL.
New Hatha* Design a 10 itan test based on work 
reeommended for coverage in the second tern*

traditional Kathematioa

Area of rectangles by use of formula*
Area of plots pathe9 borders | costing*
Adclltiont substruction! multiplication and division 
of fractions involving mixed numbers*
Different kinds of angles*
*

Letters for numbers*
Collection of like terms*
Simple substitution*

Geography

Construct a 10 item test requiring brief answers 
for each of the classes on the topios outlined*

Class IT

Kano in Northern Nigeria 
A village in Southern Nigeria 
A sheep farm in South Africa*
A gold Mining community in South Africa*

Class I

Kikuyu farmer near Nyeri 
A fisher-man near Kisumu 
A dock worker in Hombasa*



&W..I
The Cold Desert*
Lumbering
Cattle
Sheep
The cool Temperate Weat Coasts.

The Indian Peninsula 
China and the China sea*
Commercial Products of South East Asia 
Across Asia by Train.

&Bta.aL
Construct a 10 item test for each of the classes 
on the topics outlined.

Class III

The people of the Rift Valley
The people of the Lehe. ,

The topics to be covered under each area 
includes, tribal orgrnisation main tribes of tho 
area, tribal customs, ceremonies and festivals, 
types of dwellings, clothing, food and trading, 
great names of tribal history.

- 432 -
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C1»B« IV

The position of Greece and the Greek cities*
Bow the people lived in Athens and Sparta*
Greek Gods*
Greek learning*

• *

Great Greeks (Aesop, Fheidippides, Leonids, 
Socrates) Macedonia and Alexander the Great*

The voyages of Exploration
The Contact between Vest and Last in the middle 
Ages.
The voyages of some great explorers*
Mareo Polo*
Bartholomew Dias*
Christopher Columbus.
Vasco da Gama*
The influence of Henry the Navigator.

€

The Portuguese and other Europeans in West Africa* 
The beginning of Slave Trade to America*
The Portuguese in East And Central Africa* 
Portuguese trading settlements.
Port Jesus*
Life at the Coast under the Portuguese*
Dutch and the British Traders in South Africa*
The Dutch East India Company*
The British in Cape Colony*
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j J L

xtain and the East African Slave Trade*
The reigns of Se.yyid Majid and Seyyid Bargash*
The Abolition of Slavery*
Uganda in the tine of Kabaka Mutesa*

The life and custons of the people*
Visits to Uganda by Speke* Stanley and 
Bishop Hannington*

The Partition Treaties of 1866 and 1690*
The British and Geraan East Africa Companies*

The work of Lugard and Carl Peters 
German administration in Tanganyika 
The Behe uprising*

General ocience

Design a 10 iten test for each class on the 
following topics*

Weights and balances 
Characteristics of rocks and soils*
Use of soils*

a s m  a
Healthy bodies*
Keeping skin, hands, heir, bones, feet, teeth, ê b 
and ears clean*
Types of sound*
Characteristics of sound*



&»?■«. 1
Effect of air, water and weather on nan* 
force of Gravity or pull*
Heati effect of heat on other materialŝ  -
movement of heat from one piece to another* 
The working of a thermometer*

glass VI

Mans Digestive organs 
The Blood system 
Removal of waste 
The Reproductive organs
Characteristics of light and its movement*



ENGLISH

ANSWER ALL .PlSTICNS

la question 1 to 3« choose one word which is not 
a member of the group end explain why it is not 
a member of the group*

1* Nairobi* Kisunu, Mombasa* Kenya*
2. Round* Green* Yellow* lied*
3* Milk* Tobacco* Meat* Bread*
Put capital letters and full stops in the oorrett
places* In question 4 and 5*

4* my lriend Jackson lives in nakuru 
5* Today is friday may 27th

Complete sentences 6 and 7*

6* Z know that she ••••••••••••••••••*•••
7* Be told me that ••••••••••••••*•••••••
8* What do i you do before you come to school?
9* why does your mother go the market?

10* We say one baby and when they are many we a ay 
babies* What are the plurals of the following 
wordss dish* man* child* sheep?

11* What name do you give toi
▲ baby cow 
A baby dog 
A baby lion*
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ARSW£R ALL CUEGTIOro

1* Which of the four words below is most like 
these three FIG HEH GOAT, the words 
are | Lion, Cow, Hawk, butterfly#

2# Which of the four words below is most like 
these three DESK RULED CHALK
the words are| Fen, Teacher, Door, Bed*

3* Which of the four words below is most like 
these three DOCTOR TAILOR TEACHES 
the words are \ Labourer, Father, Han, Carpenter*

4* Which of the four words below is most like 
these three PETROL IKE MILK
the words are| Cow, Water, Food, Chalk*

Insert the corect words in the spaces provided
in sentences 5 and 6*
5* A shilling is worth...... than twenty cents*

6* There is ••••••• water in the river than in
the sea*

Give the opposites of the underlined words in
sentences 7 to 9*
7* When he cane hone his bag was full
8* We sold all our eggs*

9* The suns were very easy
lo* Which things do you usually see on your way to school?

Class 4 EWGLlLjB 35 MINVT^S



CLASS 5 LHGLISH 55 MINUTES

ANSWia ALL OPESTIOKS

For each of the following ••••••• choose the word or
7words which could replace ••••••• to oonplete the

sentence properly*

7

1.

2.

Z don't think books *•••••••* yet*
have bought, have been bought, were bought, 
have been buying*
If Mary ••?••• ae, I shall go with her* 
asked, had asked, asks, would ask*

5. Tour story is not true* you have made it all 
out, by, up, in*

7fly shirt needs •••••••••••*•
To send, mend, Bending, mended*

?

Explain the meanings of sentences 5 and 6
5* 1 have little tine for playing football
6* My sister enjoys cocking; so do I*

In questions 7 ond 8 ohoose the cor eot answer to
oach of the questions*
7# When did you leave school?

Tes, Z did* In December last year*
Tes, I an leaving school* Next December*

8* When can you go to Kisuau?
Next week, I hope so, I can go. If at all Z go*
Shortly describe your classroom*9.
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ANSWER. ALL Û.v/riONS

Select from the sentences below in question 1 to 
3 a sentence which meanB the same es the underlined 
sentence*
1. Would you mind waiting a moment, fleaae?

Wait
Tou don't nind waiting a momentt do you?
You must wait*
Must you w*±t?

2* Ton a::-lived in Nairobi on Monday evening
Ton reached at Nairobi on Monday evening*
Toa reached to Nairobi on Monday evening*
Xoa retcirt-n Nairobi on Monday evening*
Toa reached Nairobi on Monday evening*

3. If I were you. I should ask the H.eadn.agtg>
You think Z should ask the Headmaster*
Would you ask the Headmaster?
Should you ask the Headmaster?
I think you should ask the Headmaster*

4. Complete the following passage by filling 
in appropriate words from lists of words 
given below#

An object which is placed JL. the sunshine 
becomes hot* Heat causes most materials to become 
slightly bigger, that is, 2  expand. For example,

3 normal length if two metres 4

Class 6 ENGLISH ??

an iron bar
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about 1*2 cm longer 5 it is made red hot.

The sun of course, does not make rocks on the 
6 surface red hot, i 7 rocks which are not 
protected by soil and plants become 8 hot in 
the sunshine* The surface of the rook 9 10
slightly, but the inside of the rook, 11 , does
not expand* This causes 12 little crack and 
gradually 15 pieces of the rock break 14*

1. on, at, in, to (2) it, to, and, who,
3. whose, which, of, that (4) makes, is becoming,

becomes, is making* (3) when, since, although
unless*

(6) earth, earths', earth's, earths*
(7) because, but, as, so* (8) so, quiet, too
(9) is expanding, has expanded, expanded, expands*
(10) So, very, too, more* (11) which remains inside,

which is not heated, which becomes warm, that is empty*

(12) the, one, any, a (13) few, a little, the little
little*

(14) down, out, off, in*
3* Express the phrase below in one word*

The sun between sunset and darkness*
Rewrite these sentences using apostrophe to show
possession*

6* He found the oap that be Ion, a to Tom*
7* Did you read the composition which Henry wrote?
8. Write a brief stony about your visit to a market*
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AISVEB All c U UL'ICMS

SlftBg 1 Humber Work 35 r^ssi*

1* Write, 
619 - hundreds -----

or • 20 ♦ 4

tens

2, Uee
3, Draw a rectangle and shade £
4, %  day • • hours.

Sha* Cts
4 75
3 35

onee

8 x 3

6, 547 (Partial Sum Method)

m

7. 6, 12, 18, ___ , ___ • ___ . 2̂, __ , __ , 60,

8, Subtract Using expanded form*
«

704

How many sides?
How many vertices?

10,
m  l - i i  _l j__ 1 What part is shaded?
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Find the product 
using partial method*

35 ftlnutll

2* A man bought 9 boxes of pins* Each box contained
50 pins* Fow many pins did the man buy in all?

3* A rectangle block is 9 cm* long* 4 081 • wide and 
3 cm* high* What is the total surface area of 
the block in sq* cm?

4. What length is left after 5 pieces each of
length 72 cm* are cut off from 300 metres of cloth* 

Answer in metres*

5* What number increased by 25 becomes 60?

6* In the bill below* the shopkeeper forgot to 
enter the cost of rice*

• • Shs. flts
5 kg* sugar • 7 50
3 kg* rice m

4 cakes soap m 4 00

16 90
What was the price of one Kilogram of rice?

7* Name the following figures*
(a) k_______ * Cb) <_____* (c) _____

ANSWER ALL QUESTIONS

1. (a) $86 (k) 65x x
_ 2  JU

<•) 847 * 7 - (4) 89 i

C l a s s  4 Mathematics



8* Find the perimeters of the figures below

- 4*3 -

25cm

45cm
9* Find the areas of the figures below.

lcm

—
n
y —  >|

1

lcm

40cm

70cm



Class 5 K A S H x K A T I C B 35 MIHtfTES

AMBWER ALL QUESTIONS

1* A watch loses 30 seconds a day. How many minutes 
does it lose in t seconds?

2, The coat of 10 kg, of sugar is She,?/"* Whst 
is the cost of p kg, of sugar?

3 m Given the equation 2x2 - Kx * 12, Find the value 
of K when x • 4.

4. School begins at 8,15 am, and ends at 3*30 p,m, 
each day. If there is a 1# hours break for lunch 
how many hours of lessons are there each day?

5, How many packets, each weighing 450gms, can be 
made from 90 kg. of sugar?

6, A carLftrovels 90 km, per hour. What is its 
speed in metres per second,

7. A knife costs 4 shillings and a plate costs
p shillings, Vhnt is the cost of 4 knives and 
4 plates in shillings?

8, Two thirds pf a number is 12, What is the 
number?

9. Add 3* - 2b ♦ c to a - 3b - 5o

10. Simplify 3b3 * 2b2
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11* Find the perimeter of the figure shown 
below in CM*

7cm
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ClaBa 6 HATH^- IOS }? IHTOSS
ALL Ot -> - lore

1* Hemove the brackets and write in the shortest fora*
^ (9a - 6b) ♦ * (4m ♦ 6b)

2* If p • c2 ♦ $d* find p if c • 5 and 4 ■ 2.dyt
3# A man had Shs* 800 and 2 cows* He sold the two cows 

at She* 200 each and bought 9 sheep at x shillings 
each* How much money was he left with?

4* What fraction of a kilogram is a gram?
5* Solve the equation )K3* • 2) * x  ♦ 1*
6* A room is 5 »• long* 4 m* wide and 3*5 *• high* 

Calculate the cost of pafting the walls and the 
ceiling at the cost of She* 4.50 per square metre* 

7* I bought 3 books at k shillings each and m pencils 
at 50 cents each* How much money did I spend 
altogether?

8* In this figure A B 0 D is a straight line and 
B B • B C. What is the sise of q in degrees*

triangles

Cl - § of f) r10*
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GLASS 3 Q20GE/PHY 25 MINUTES

AKS;..BK ALL wULoTIONS

1* 'where are most of the lakeB in Kenya found?
2« Which country ia to the eastern side of Kenya?
3* hy is Lake Magadi important?
4* Haae three crops grown by a farmer near 2<yeri« 

What animals does he keep?
5* Name the Lake at Kisumu. Mention the importance 

of this Lake to the people who live around it.

6* Why does a docker at Mombasa wear light clothes?
7* What ia the name of the machines the docker uses 

in lifting thin s?

CLAhS 4 GLOGRArHT 20 MINUTSS

ANSWER ALL QUioilONS

1. Why is Johannesburg a large industrial city?
2# Which is the most populated Afriean country?
3* What are the chief food crops grown at Kano

in Northern Nigeria? What are the export crops?
4. Where is gold mined in South Africa?
5* What is the name given to the people who work in 

the gold mines?
6. What are the chief exports of South Africa?



&A ,S 5 OROGRAPHY 20 Mimas
AHBWrR ALL QUESTIONS

1* Whet important crop is grown in central Chile v 
California* South Africa9 and Italy?

2* Why are trees mainly cut in winter in Canada?
3* What name do we largely give to the forests 

of Canada?
4* The climate experienced in California and Italy 

is called?
3* Kane 2 types of sheep and what they produce in 

tenperate lands*
6* Name 4 most important wool producing countries in 

the worlds
7* Give the 4 important industries of British 

Columbia*

c u e s  _6 ftm -R/ftg 20 MBLttft

AUSVvKR ILL QUI^IIQM

1* What is the importance of the basins and the delta 
Of the Yangtse Kiang in Central China?

2* Give reasons why India grows a lot of rice9 but 
exports very little of it*

3* Where is the fertile crescent found?
4* Whet name is given to the climate of India?

Describe it briefly.
5* Which are the main commercial products of East Asia?
6* The Trans-Siberian Railway runs from--- to ———

What are the four main stations of the Trans- 
Siberian Railway?7* Name three cropB grown and three minerals mined along it,
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CLASS 3 BCIUKCS g?
AHSWIH ALL CUhSIICKB
1. How do good farmers impro e their soil fertility?
2. What things form the soil?
3. Vhat v*nd of soil is used to sake bricks?
4. How are different kinds of rocks formed?
5. In what ways are soils different?
6. What kinds of foods give proteins and fat to 

our bodies?
7. Why does oil float on water?

CLASS 4 SCIKRCJl

1* Which food provide vitamins?
2. What foods should be eaten by a man who does a lot 

of manual work?
3. What causes a disease known as rickets?
4. If you watch somebody cutting a tree from some 

distancef you will see him cut the tree ;uid a 
little later you will hear the sound. What 
does this show.

5. What disease is caused by a lack of protein in 
our bodies.

6. What disease is caused by tse-tse flies?
7. How do we prevent the spread of diseases like 

typhoid and cholera?
8. What do you understand by the word "balanced diet?”
9. Sound is ceused by — . Fast vibrations produced

sound and slow vibrations produce sound.
10. A reflected sound is called -------- —  ‘
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CLASS 5 SCItMCL 30 ttIEUTi£

AHSWEB ALL GUI STIOHS

1* Whet do we use a thermometer for?
2. When a centigrade theimaneter is showing a 

temperature of 100°t what emperature will a 
farenheit thermometer show?

3. What is the name given to the force acting on a 
unit area?

f

4* By what means does the heat from the sun reaoh 
the earth?

5. Why is pure water (i.e. distilled water) not good 
for drinking?

6* Mention some ways by which malaria can be controlled?
7# What sitstance is used to reduoe friction in the 

moving parts of a machine?
8. Why are we able to aee the moon?
9, Which place has a lower boiling point, Mombasa, 

or Mt* Kenya? Why is that so?
10. Why do all living things require water?

CLASS 6 SCI3EC& 30
AHŜ ER ALL CUSSTICHS
1. Why is an object described as opaque?
2. On which part of the flower is pollen deposited 

to help reproduction?
3. Why is a ruler in water appear to be bent?
4. What instrument is used to see microscopic things?
5. Which vein carries blood rich in oxygen, is it the one from the lung to the heart ox* from the heart to

the lung? Why is it so?
6* What causes fainting?
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7* Where does digestion begin? Where doea the 
gastric juice act on food?

8* What substances are contained in urine?

V



452 -

CLA3;.' 5 HISTQBl } Q EMSlS

ANSWZS ALL CUrSTIORS
1. Mention the kind of food* Maa&ai people eat.
2# Why do they keep on moving from one plaoe to 

another?
3. What name is given to the Luo musical instrument?
4. What do the Luos uae for fishing?
5. What name is given to the ring the Xisii women 

used to wear round their ankles?
6. Mention 3 great leaders of Baluyia*
7. Why were the Fokot boys and girls tattooing 

their bodies?
8. Same six tribes found in the £ift Valley.
9. What kinds of animals did the Nandi call Kimari?

10. Whiit important activities did the Nandi people 
use to do in the past?

CLASS 4 HIST0KI_ 35 MINU^

1. What are the main physical features of Greece?
2. Mention any three great teachers of ancient 

Greece?
3. What were the Spartans famous for?
4. Mention any two Greek gods.
5. Why did Athens become great?
6« Which games were started by the Greeks and are 

still played in the world today after every four 
yaars? Where and when were these games played last?



7* Fro* which kingdom did Alexander the Great coneV
8. Mention two countries that were conquered by 

Alexander the Gre t.
9* Mention one good thint and one bad thing that 

were caused by Alexander the Great's conquering 
of other people*

CLASS 5 HlSTOiiX 3 5  HISVI1S.

AJS;.2R ALL wU^TIQKS
1* Sailors fron —  did most to discover a seaway 

from Europe to India*
2* Diego Can cros ©d the equator in the year -"■ ■■■■ ■■
3. when Bartholomew Dias cane to the most Southerly 

point of Africa, what name did he give to it?

4* The king of Portugal changed this name to ------
5* Columbus believed he could reach India by going 

west, to what continent did he come when he tried 
this route?

6* Slaves were captured from — —  and sold to America
to work on plantations of -----, ------, -— •
These crops were sold to Europe for cloth, chains 
etc, which were shipped to Vest Africa to buy sore 
slaves* This kind trade was called?

7. In 1505, D'Almeida burnt the towns of -...... %

and ---—  while on his way to »***■"--— *
8* The Arabs were natural, enemies of the Portuguese

because they (the Arabs) were — - and the Portuguese
were
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9* In 1586* peace on the co&8t was suddenly broken 
with the arrival of a savage African tribe 
called the - - --- -----.

10* Which nations replaced the Portuguese in the 
Indian Ocean?

CLAPS 6 HISTORY 55 MIKUIxJa

1. Whet was the purpose of the Hajnmerton Treaty?
2* Where did the Imperial East Africa Company first 

open its trading post in the interior?

3. What was the effect of Kabaka Hwangs's persecution 
of the Christians?

4# What was the purpose of Carl Peter's expedition 
in 1884?

5* Why did the Bushiri uprising take place?
6. By what means did the Germans in East Africa 

overcome African resistance?
7* Why were the British so concerned with the 

Abolition of the Bast African Slave Trade?
8* What led to the murder of Bishop Hanningtoa when 

he entered Buganda in 1885?

9- Kent ion some of the results of the Partition 
Treaties of 1886 and 1890*

l0« The King of Buganda was known as -— -- the Council
of Kinsters was known as the -—  ---and the
Prime Minister was known as ■
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