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iNTxiUdU O fiuh ANd

The th e s is  truces tlie i^ngliah p u b lic  school 

t r a d it io n  in  Kenya and n o tab ly  in  tlie  fo rm er European 

secondary s ch o o ls • i t  i s  the a u th o r 's  hypothesis 

tha t a sp ec ts  o f  the i^nglish i'u b iic  bchools were 

apparent in  these European s c lio o ls ( to a h igh er degree  

than o th e r  secondary sch oo ls . Undoubtedly, i t  was 

n a tu ra l tha t ^ n g lis li s e t t le r s  and ad m in is tra to rs  

wished to  p rov id e  an education  comparable to the v e ry  

best they could fin d  in  i-ngland -  the u n g lish  P u b lic  

s c h o o ls •

»h a t were and are these aspec ts  o f  the ~ n g lish  

P u b lic  achoolV I f  an a l ie n  tra n sp la n ta tion  o f  the 

m nglish p u b lic  school d id  take p lace  (and i t  i s  the 

a u th o r 's  hypothesis th a t th is  was soy , to what ex ten t was 

i t  planned government p o lic y ?  d id  in d iv id u a ls , 

p r iv a te  in s t itu t io n s  o r  o rga n isa tion s  p la y  a 

s ig n i f ic a n t  ro le ?  I f  so, how d id  they ach ieve th e ir  

goa ls?  I t  i s  to be remembered tlia t p r io r  to  

p o l i t i c a l  independence in  Kenya, th e re  were fou r 

s e c to rs  o f  education  -  European, A s ian , A fr ic a n  and 

Arab rep res en tin g  the main s tra ta  o f  s o c ie ty .  how 

fa r  d id  the junglish p u b lic  school t r a d it io n  dominate 

the European s e c to r  and perhaps in flu en c e  the o th e r  

s ec to rs ?  how lias the t r a d it io n  fa r e d  w ith  independence 

and the new Kenya government p o l ic y  o f  A fr ic a n  so c ia lism  

which embraces an e n t i r e ly  d i f f e r e n t  ph ilosophy? 

l a s t l y ,  what o f  the fu tu re?  ohould the i^nglish p u b lic  

school t r a d it io n  be a llow ed  to  continue in  i t s  p resen t 

form and fu n ction ?

The fo re g o in g  a re  the qu estion s  the author 

a ttem pts to  answer in  h is  th e s is . humorous schoo ls  v



are  taken as a bas is  f o r  study; the c lo s e s t  study i s

n a tu ra lly  made o f  the form er European Secondary

B oard ing  Schools because on these the au th o r 's  hypothes is

r e s ts .  In  1861 in  England, the Clarendon Commission
*1in qu ired  in to  "the N in e" so too , 1 propose in  my

th e s is  and the kenya con tex t, to e s ta b lis h  "the Th ree"

-  the P r in ce  o f  Wales schoo l (renamed 1966 N a irob i

S ch o o l), the Duke o f  York school (renamed 19&9 Lenana

School) and the Kenya High School. I t  i s  s ig n i f ic a n t

tha t the Orninde Keport s e le c te d  these h igh  cost

schools and compared them to the two most prominent

A fr ic a n  sch oo ls , A l l ia n c e  High School and A llia n c e
*2G ir l s '  H igh School. I t  was a lso  s ig n i f ic a n t  tha t

these th ree  schools met tog e th e r  r e g u la r ly ,  concern ing 

common edu ca tion a l is s u e s , and in s t itu te d  among o th e r  

th ings "The Three Chapels Pund". The Chapel w ith  i t s  

Chaplain i s  an im portant aspect o f  the E nglish  p u b lic  

school t r a d it io n .  L a s t ly ,  "the Three" are the o ld e s t  

schools o f  the form er C o lon ia l Government European 

secondary Boarding S choo ls .

The main method o f  study has been by personal 

in te rv ie w  o f  in d iv id u a ls ,  o rga n is e rs , a d m in is tra to rs , 

teachers and students (a  l i s t  o f  p eop le  in te rv iew ed  

both in  the United kingdom and .bast A fr ic a  i s  appended); 

fu rtherm ore the author lias been in v o lv e d  as Teacher,

*1 The Clarendon Commission was a Koyal Commission 
in  kngland in q u ir in g  in to  "the N ine"* Lton, 
W inchester, W estm inster, Charterhouse, Harrow, 
Kugby, Shrewsbury, b t. P a u l's  and Merchant 
T a y lo r 's .

*2  Page 17» kenya edu cation  Commission Keport 
P a rt IX » Ju ly 19t>5, kenya Government.



( i i i )

Head o f  Department, Housemaster, Deputy Headmaster and 

A c tin g  Headmaster in  one o r the schools under study 

from 1962 -  1972. Thus i f  any method i s  dominant, i t  

i s  the o b se rva tio n a l and h is t o r ic a l  method. At tim es, 

1  may use s c i e n t i f i c  concepts e .g .  •type * or t r a i t  but 

these a re  on ly  em p ir ica l to  the ex ten t they re s t  on 

experien ce  and o b se rva tio n  ra th er  than experiment and 

r igo rou s  c o r r e la t io n , and should th e re fo re  be trea ted  

from  an unstructured v iew p o in t and q u a l i t a t iv e ly .  The 

value-judgem ents and in te rp r e ta t io n s  expressed are 

p u re ly  p erson a l, and so too a t the p h ilo s o p h ica l l e v e l  

o f  what ought to be in  education .

C o lo n ia l R eports , education  Department Annual

R eports , education  Commissions and o th e r  documents are
*1examined! in  a d d it io n  newspaper re p o rts  and 

ed u ca tion a l magazines in d ic a te  the c lim a te  o f  op in ion  

from  yea r to  year in  the schools and the author 

b e lie v e s  fu rn ish  ev id ence o f  use to th is  th es is .

There i s  a w ealth  o f  m a te r ia l on E n g lish  Pu b lic  Schools 

most sch oo ls  have th e ir  own w r it ten  h is to r y .  I t  i s  

a g rea t p i t y  there i s  l i t t l e  ev idence a t  Kenya schools  

a lthough M in is try  o f  edu cation  In sp ec t io n  Reports h e lp . 

In  Kenya, use was made o f  the M acm illan L ib ra ry , the 

a rch ives  o f  the U n iv e rs ity ,  and in d iv id u a l school

*1 "O r ig in a l sources may range a l l  the way from o ra l 
t r a d it io n  to  a b ir th  c e r t i f i c a t e ,  and newspaper 
c u t t in g s " .  Page 36, ed u ca tion a l In v e s t ig a t io n s ,  
Report o f  a sem inar in  Research Methods in  the 
In s t i tu t e  o f  Education. Makerere U n iv e rs ity  
C o lle g e , Kampala. Uganda, by P ro fe s s o r  C.A. 
R ogers, P ro fe s s o r  o f  education , U n iv e rs ity  o f  
Zambia. August 10th -  August 12th, 1967*



school l ib r a r ie s  and o f f i c e s .  In  the United Kingdom, 

the author examined m a te r ia l from the B od le ian  L ib ra ry , 

Oxfords the l ib r a r ie s  o f  the U n iv e r s it ie s  o f  London, 

York, Edinburgh and Glasgows and the l ib r a r y  o f  the 

Koyal S o c ie ty  o f  M ed ic ine, London. Various 

o rga n isa t io n s  were approached*- the Governing Bodies 

A s s o c ia t io n , the M in is try  o f  Overseas development, 

re p re s e n ta t iv e s  o f  Paren ts A s so c ia t io n s , Old Boys and 

Old G ir ls  S o c ie t ie s ,  and I  wish to thank e s p e c ia l ly  

the Headmasters' Con ference, Lngland, f o r  a llow in g  

peru sa l o f  documents and a three day attendance a t 

th e ir  annual conference 1970 -  1971 a t  S t. Ldmunds 

H a ll ,  O xford .

The th es is  i s  d iv id e d  in to  fo u r p a rts . Part I  

d e fin e s  the K nglish  p u b lic  school and examines the 

L n g lish  p u b lic  school t r a d it io n .  P a rt I I  tra ces  the 

estab lish m en t, r is e  and prominence o f  the European 

government secondary boarding school in  the con text o f  

secondary education  in  Kenya. I t  examines in  d e t a i l  

•'the T h ree " -  N a irob i School (fo rm e r ly  the P rin ce  o f  

Wales School P0WS)» Lenana School ( fo rm e r ly  the duke 

o f  York School BOYS) t and the Kenya H igh School KHS, 

as a case-s tu dy o f  the form er Luropean government 

Secondary boarding sch oo ls . Comparisons are made w ith  

o th e r  secondary schools in  Kenya in  o rd e r  to emphasise 

and h ig h lig h t  c e r ta in  c h a ra c te r is t ic s  in d ic a t iv e  o f  the 

s tro n ge r  in flu en ces  o f  the L n g lish  p u b lic  school 

t r a d it io n .  Pa rt I I I  regards the tra n sp la n ta tion  o f  

the K n g lish  pu b lic  school t r a d it io n  as an aspect o f  

c o lo n ia lis m , i t s  e f f e c t s  on o th er Kenyan schoo ls , and 

notes the c o n f l i c t  w ith  A fr ic a n  aims a t  Independence 

and a f t e r .  P a rt IV  lo ok s  a t the fu tu re  fo r  these h igh  

cos t sch oo ls  in  the con tex t o f  Kenyan secondary 

edu ca tion .



PAKT 1

CUAFT^v X. lj>. Tifa A*W 4tf ^yiiouL/

The p resen t day E n g lish  Pub lic  School is  on 

in s t i tu t io n  va r ie d  and complex -  the r e s u lt  o f  d iv e rs e  

backgrounds, o f  in d iv id u a l in i t i a t i v e  9 and r e l ig io u s  

and s o c ia l  in flu en ces  stemming from n n g lish  h is to ry  

i t s e l f *  I t  i s  not the scope o f  th is  th e s is  to  tra ce  

the f u l l  h is to r y  o f  the E nglish  P u b lic  School hut to  

note that many have a common o r ig in  in  the m ediaeval 

grammar sch oo l and tha t they became separated  from 

the grammar schools v f i r s t  in  p u b lic  o p in io n 9 and o n ly  

la t e r  in  a d m in is tra tion * The o r ig in a l  g rea t 

foundations such as i,ton  and Manchester have been the 

models f o r  many o f  the newer pu b lic  s ch o o ls9 e s p e c ia l ly  

in  the n in e teen th  cen tu ry9 although in n ova tion s  and 

c e r ta in  in d iv id u a ls  have in  turn In flu en ced  the model*

To d e f in e  the i^nglish  Pu b lic  School Is  no sim ple 

m atter and many a u th o r it ie s  b e lie v e  th ere  is  no such 

th in g as a t y p ic a l  E n g lish  P u b lic  sch oo l* Weinberg 

b e lie v e d  Ni t  was even treacherous to  t r y  to d e fin e
# i

the term p u b lic  s ch o o l"*  P e r s o n a lly 9 1 b e lie v e

th is  to be exped ien t in  the sense o f  the easy way out 

and Just as there Is  n a t io n a l c h a ra c te r9 r e a l is in g

the d i f f e r e n t ia t io n  and v a r ie ty  owing to  c la ss  

s tru c tu re  and o th e r  a l le g ia n c e  groups9 so to o 9 are 

there E n g lish  P u b lic  sch oo ls  -  an b n g iish  In s t i tu t io n

u
*| ix u l'u c ii. Ilia  ~ifc-i.-i.Bli 2bl-ic  s c h o o ls  -  'flu.

S o c io lo g y  o f  ^11tc  education , by I *  Meinberg9 
The A therton  P re s s 9 hew York, 19^7*
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r e f le c t in g  t y p ic a l ly  ijn g llsh  c l ia r a c te r is t ic a .  P u b lic  

op in ion  v a r ie s  in  time and p lace but the s te ro typ e  o f  

the an c ien t foundations has fo r  c en tu ries  been c lo s e ly  

a l l i e d  to  what the n n g lish  people expect o f  pu b lic  
schoo ls .

I t  i s  the s o c io lo g is t  and the p s y c h o lo g is t  who

have u t i l i s e d  the type approach most c o n s is te n t ly .

P ro fe s so r  T .h . Pear f o r  example s ta te s  "th ere  is  a

pu b lic  s ch oo l type , even  types from p a r t ic u la r  sch oo ls ,
*1can o fte n  be recogn ised  a f t e r  a b r ie f  acquain tance" •

1  b e lie v e  th is  type changes as s o c ie t ie s  change, f o r  

example the p u b lic  sch oo l type o f  the 18th century o r  

19th  cen tu ry  d i f f e r s  from  today, a lthough  a common 

t r a d it io n  u n ites  a l l  th r e e . 1  propose to  say more 

about th is  in  Chapter 2 -  the .unglish Pu b lic  ochool 

t r a d it io n .

khat i s  the n n g lish  Pu b lic  bchool? f i r s t l y ,
#2they a re  m nglish. *uuLton in  h is  su rvey om itted  

overseas sch oo ls , p u b lic  schools in  S cotlan d ,

Northern Ir e la n d  and the Channel Is la n d s . h a lton , 

bamford wakeford r e s t r ic t e d  the term pu b lic  school

not on ly  on a g eog ra p h ica l basis but a ls o  on the 

c r i t e r i a  o f  independent boarding membership o f  the 

headm asters' Conference and even sex (b o y s ' o n ly ) .

*1 k y j, ->ocia-l o l i i 't r e n c e B ,  by
P ro fe s s o r  T.h# P ea r , P ro fe sso r  o f  b o c ia l 
Psych o logy , U n iv e rs ity  o f  M anchester, A lle n  and 
Unwin, London, 1955*

*2 Xho P u b lic  ochoo is  -  A fa c tu a l pu rvey , by 
Graham k a lton , Longmans, London, 19b0.
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1 h is  academic and r e s t r ic t e d  v iew po in t brings the 

number o f  P u b lic  s c h o o ls down to  approxim ately 

Thame expensive  and independent boys boarding schools 

in  mngxand are  undoubtedly tlie heart o f  the Pu b lic  

School concept and are c lo s e ly  a l l i e d  to  the gen era l 

p u b lic  v iew p o in t and s te reo typ e  o f  uton and W inchester 

a t the crown o f  the system* however the word j^nglish 

ana England, can be in te rp re te d  from a w ider sym bolic 

sense, as Minston C h u rch ill the statesman, Shakespeare 

the d ram a tis t, and Swinburne the poet used the word* 

iaigiand from  th is  w ider v iew po in t -  ' t h i s  p recious 

stone s e t  in  a s i l v e r  s e a ',  comprises a l l  the common 

n a tio n a l f e e l in g s  o f  those anc ien t p eop les  whose 

lo y a l t y  and a lle g ia n c e  i s  to the h is t o r ic  ix ig lish  

crowns the crown worn by A lfr e d  and E liza b e th  1, and 

fo r  the p a s t three c en tu r ies  by the p r in ces  o f  a 

S c o tt is h  descended dynasty*

secon d ly , the E nglish  P u b lic  sch oo l i s  'p u b lic ' 

to tlie e x te n t  i t  possesses esteem and in flu e n c e , which 

a t t r a c ts  p u p ils  from a v id e  geog rap h ica l areuj th is  i s  

probab ly the reason why the p u b lic  sch oo ls  are m ainly 

boarding in s t itu t io n s *  They aro a ls o  'p u b lic *  to the 

ex ten t they are endowed in s t i tu t io n s ,  c h a r ita b le  

tx-usts, and n o n -p ro fit  making* Of cou rse, they are 

not p u b lic  from the p o in t  o f  v iew  they are  open to the 

gen era l p u b lic ,  through the maintenance o f  S ta te  o r 

boca l A u th o r ity  f in a n c ia l  a id*

i i r l t i s h  government in te rp r e ta t io n  o f  p u b lic  

schools has tended to va ry ; in  the 19 th  century th e ir  

v iew po in t was r e s t r ic t e d *  In  18ol the Clarendon
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Commission in qu ired  In to  "the M in e", w h ils t  the

i'ubJ.ic sch oo l Acte o f  18o8, 1671 end 1873 narrowed the

term to "b even ", e lim in a t in g  the two day schools*

This shows that the board ing concept was a uiajor

d i f f e r e n t ia t in g  fa c t o r  a t  that time* Lven the bryce

Commission o f  1893$ s t i l l  r e fe r r e d  to  the "Seven g re a t
#2p u b lic  sch o o ls "*  In  the tw en tie th  cen tu ry , tho

reverse  seems to be the case* In  1942, Mr* h*A. 

b u t le r , then P res id en t o f  the board o f  Q u e s t io n , 

appointed the flam in g Committee| and he d e fin ed  p u b lic  

schools in  h is  terms o f  re fe re n ce  as " schools which

are in  membership o f  the govern ing b o d ie s ' A sso c ia t io n
*3

or headm asters' Confer once " • Th is w ider

a d m in is tra t iv e  v iew p o in t took in  99 b o y s ' schools 

which were a ided by g ran ts  from the board o f education  

and Loca l ijducation  A u th o r it ie s  as w e l l  as 89 

independent boys ' s ch oo ls ) fu rtherm ore, g i r l s '  p u b lic  

schools were taken in to  account but o n ly  in c id e n ta l ly ,  

as "com parable schools f o r  g i r l s "• The A sso c ia t io n

o f  Headm istresses had been founded in  1874 by Miss 

buss (n o r th  London C o lle g ia te  Schoo l) and Miss Deale 

(Cheltenham L a d le s ' C o l le g e ) ,  and when the A sso c ia t io n  

o f  Governing bod ies o f  G i r l s '  P u b lic  Schools (G*D*G*S*A*)

*1

*1 The Clarendon Commission (1861) was a xtoy&l 
Commission) see in tro d u c tio n  to th is  th es is
concern ing "the M ine"*

*2 Pago 37 1 import o f  secondary ix lucatlon
Commission* (b ry ce  lie p o r t ) ll .H .S *0 ., London,
1895.

*3 , *4 P r e fa c e , Page 1, The b u b iic  sch oo ls  and the 
General Lau ca tlon a l system , (H om in g 
K eportj H*M*S• 0 • , London, 1944*
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was formed in  1942, G i r l s '  P u b lic  sohoola  could be

enumerateu* The P low ing  Committee s ta te d  "th ere  were

bo Independent G i r l s '  s ch oo ls  and 39 d i r e c t  Grant
# f

G ir ls '  a c b o o ls " , comparable to  the n ng llah  boys ' 

pu b lic  sch oo ls* iue p u re ly  arop ’i t a r y  nature o l the 

d e f in i t io n  o f  p u b lic  sch oo ls  a t the tim e o f  Plem ing, 

i s  r e f l e c t e d  in  the absurd d e c is io n  th a t the b oys ' 

P u b lic  s ch oo ls  on ly  a p p lied  to u p la n d  and b a les , 

whereas the G i r l s '  P u b lic  schoo ls  in c lu ded  Scotland* 

The reason  f o r  th is ,  was p o s s ib ly  the fa c t  o f  S t* 

Leonard 's  G ir ls  s c h o o l, S t . Andrews (1 8 7 7 )» which was 

the f i r s t  g i r l s  board ing school to be run on the l in e s  

o f  a g re a t  p u b lic  school*

In  19b8v the P u b lic  Schools Commission, cha ired  

f i r s t  by S i r  John Newsom, and w ith in  t h e ir  terms o f  

r e fe r e n c e , r e s t r ic t e d  the term 'p u b lic  s ch o o ls ' to 

independent aoliools in  membership o f  the headmasters' 

Conference (h .H .C .) and the A sso c ia t io n  o f  Governing 

bodies o f  G i r l s '  P u b lic  Schools (G *b*G *s*A*)•  I t  d id  

not take in to  aocount the d ir e c t  g ra n t, a id ed , and 

m aintained sch oo ls , which were members o f  the 1I*H*C* 

o r p u b lic  schools o versea s , y e t i t  w idened to in c lu de 

g i r l s '  s ch oo ls  s p e c i f i c a l l y  and 8 b oys ' schools  In  

S co tlan d * -  P e t te a , Gordonstoun, Glasgow academy, 

ixilnburgh Academy, Glcnalmond, L o r e t to ,  h erch is ton  

and S tra th a lla n *  Th is p rov id ed  a t o t a l  number o f  288 

p u b lic  sch oo ls*

*1 Page 8 3 , The P u o lic  bclioola and the General 
' bducationa i ayateni* (F lem ing lie p o r t )  li*M*S*0*, 

London, 19*^*
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O vera lly  tho word 'P u b lic  School* means d i f f e r e n t  

tilin gs to  d i f f e r e n t  peop le  9 and i f  we take Lord 

b u t le r 's  o r  b i r  John Newsom's d e f in i t io n ,  there are 

always sch oo ls  becoming o r  ceasing to  be members o f  

the h.M.C. , G .B.A. or G*b*G*S*A* As w e l l  as being a 

's l ip p e r y  w ord ', p u b lic  schoo ls  i s  a ls o  an em otive 

words the a tt itu d e s y  background and experien ce  o f  the 

in t e r p r e t e r  co lou r i t s  meaning* To a Shaw, Tawney 

o r W e lls y p u b lic  schools  would rep resen t 'c i t a d e ls  o f  

p r i v i l e g e 'y  y e t  to  a James9 liovarthy Wolfenden or 

L iv in gs to n e  'tem ples o f  e x c e l le n c e '.  I t  i s  in  th is  

know ledge9 we fu r th e r  e x p lo re  the E n glish  p u b lic  

schools*

To o b ta in  c h a ra c te r is t ic *  which a p p ly  a p p ro p r ia te ly

and e x a c t ly  to  a l l  accounts o f  L n g lis li pu b lic  schools

is  im p oss ib le  v a lthough many authors and commissions

w ith  th e ir  own d e f in i t io n s  have attem pted th is  complex

task* I f  asked 9 X would re p ly  SLLGOTIVITYy

INBkPBNDLNCli and BOAkJdlNG as the main c h a ra c te r is t ic s *

They are the major aspec ts  o f  the L n g lish  p u b lic

school t r a d i t io n  and so im portant are they and the

re s u lts  and in flu en ces  th ey  lead  to th a t I  d e l ib e r a t e ly

d iscuss them in  tho f i r s t  chapter* S e le c t i v i t y  can

be a t ta in e d  on the b a s is  o f  s e v e ra l c r i t e r i a  but in

-ungland* I t  has boon o f  wealthy o r  b i r t h 9 o r  a b i l i t y *

Undoubtedly9 the p resen t-d ay  fe e s  in  many o f  the

p u b lic  sch oo ls  a re  vory h igh  (e *g *  iiugby £.700 p er annum9
*1

Wycombe Abbey £000 per annum) and then there are the

*1 Source f o r  a f u l l  l i s t  o f  cu rren t fe e s i  The
fu b i lc  and P rep a ra to ry  ochoola Year Look. A 
and C* b la ck , Londons The G i r l s '  schools Year 
hook* A. and C* Blacky London*
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the overheads as any p u b lic  school parent r e a l is e s  o f

uniforms* s o c ie t ie s *  pocket-m oony* t r a v e l l in g *  books*

e tc* As the G*B*A*/h*H*C* J o in t working Party

adm itted in  th e ir  ev id ence to  the P u b lic  School

Commissioners “on ly  the b e t t e r  o f f  can a f fo rd  to  send

th e ir  sons to  us* and our paren ts th e re fo re  n ea r ly
*1a l l  come from  the upper income b rackets '*•

*2 *3doth  le a ch  and G g i lv le  b e lie v e d  the pu b lic  

school was a 'c la s s  s c h o o l ' and 'a r is t o c r a t ic  s c h o o l•• 

A r is t o c r a t ic  im p lie s  t i t l e d  peop le and the upper 

c la ssos  o f  s o c ie ty  sending th e ir  ch ild ren  to these 

schools* In  the H*H*C* schools surveyed by ka lton * 

o f  the day boys and 84 > o f  the boarders were in  

the two h igh es t c la sse s  o f  a f i v e  p o in t sca le *  denoted 

as p ro fe s s io n a l and m anageria l by the h e g is t r a r -
•Ji

G en era l's  s o c ia l  c a te g o r ie s *  On examining d eb re tt*

• t  Fat-a 35, ru b iic  ^cUoo la  Couuuiaaion. l i r a t  im port 
il«H *oiO i * London* 19 *̂o*

*2 P re fa c e *  H is to ry  o f  w inchester C o l le g e , by A .F . 
Leach* London* 1899*

*3 Foe* 7. XUe X ju .iia ii l a b i l e  a cb oo i, by V iv ian  
O g i lv ie *  h a ts fo rd * London* 1957*

*4 bee Appendix 1 • The f i v e  p o in t s ca le  o f  s o c ia l  
c a te g o r ie s  i s  d e fin e d  by the h eg is tra r-G en era l * 
London i -

1  and 1 1  
1 1 1 a 
1 1 1 b 
IV

P ro fe s s io n a l and iian ageria l
Non-Manual
Manual
berni and U nsk illed

The Armed Forces i s  not Included In  the 
p ercen tages•
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___ .  ̂ #1
hurke and k e l l y  i t  i s  apparent o f  the dominance o f

^ton in  the l i f e  o f  t i t l e d  p eo p le , w itn  a secondary

group o f  p u b lio  schools  -  W inchester, harrow, kugby,

ohrevsbury, and Charterhouse* opeucer agrees w ith

th is ,  when he s ta te s  "th e  B r it is h  a r is to c ra c y  whether

o f  blood o r  w ea lth , sends i t s  sons (and daughters) to
#2a sm all number o f  p u b lic  s ch o o ls " 9 though ho does 

not have the tem erity  to  s p e c ify  them* The fa c t  o f  

r o y a lty  o r  V * l*P **a  a tten d in g  c e r ta in  p u b lic  sch oo ls , 

ra is e s  the s o c ia l  esteem and p r e s t ig e  o f  that school 

in  a h ie ra r c h ic a l p a t te rn } f o r  example, P rin ce  P h i l ip ,  

duke o f  ixlinburgh, was head-boy o f  Gordons toun In  1939 

and P rin ce  C harles , the h e ir-ap p aren t to  the B r it is h  

throne went there in  t i l l s  la s t  decades as a r e s u lt ,  

Gordonstoun's ed u ca tion a l methods today are  g r e a t ly  

admired and entrance to  th is  b c o tt ls h  Pu b lic  school i s  

much sought a f t e r *  The same may be sa id  o f  Uenexiden 

sch oo l, in  Len t, where P r in cess  Anne attended*

*;any p u b lic  sch oo ls  r o c ru it  and s e le c t  th e ir  

p u p ils  from  some o th er s o c ia l  c r i t e r i a ,  which may o r 

may not be e s ta b lish ed  in  th o ir  fou n d a tion s- C h r is t 's  

h o s p ita l (1 3 3 3 ), du lw ich  C o llege  (1619)* Bromagrove 

( 1093 ) and oven i-ton (1 4 4 3 ), ca tered  f o r  *poor and 

needy ch ild ren *  o r i g in a l l y ,  a lthough » any have changed

*1 Peerage , b a ron etage* lu il^ ta ^ e  aiul Conpasdonajie 
by d e b r e t t ,  London, 1903*

landed G en try* by burke, London, 19^3*
T i t l e d ,  l a nded and o f f i c i a l  C lasaea, by K e l ly ,  
London,19u4*

*2 Pago 5, The i^ ib lic  bcliool q u es t io n * by F*
Spencer, Pitman, wartime e d it io n ,  London*
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through tim e some more than others* Cheltenham C o llege  

(1840 ), M alvern  C o llege  (180 2 ), u s tb o u m e  C o llege  

(1911) p r e fe r r e d  'th e  sone o f  gentlem en* • >iany p u b lic
schools had a r e l ig io u s  fou ndation , e s p e c ia l ly  those 

e s ta b lish ed  in  the M iddle AgSB as grammar schools ,

L a t in  b e in g  the gateway to  a l l  p ro fe s s io n s  w ith  Greek 

added a t the rena issance* As regards the r e l ig io u s  

fou n da tion s , each denom ination o r  s ec t had th e ir  own 

schools -  the Churoh o f  angland fou ndations such as 

Marlborough C o llege  (1843 )* h u rs tp ie rp o in t (1849 ), 

A rd in& ly (1 8 5 8 ), dean C lose  (1884 )j M ethod ist 

fou ndations such as klngewood bchool (1748;* komon 

C a th o lic  fou ndations btonyhurst (1593)* uownside ( I 6O0 ) ,  

Am pleforth  (1802) anu oou a i (1818)* C erta in  trades 

and p ro fe s s io n s  founded p u b lic  schools  and o r ien ta ted  

thelx ' c h ild re n  to  a p a r t ic u la r  school e*g* Lpsom 

C o llege  (1833 ) f o r  the sons o f  m edical p ra c t it io n e rs  

and d en ta l surgeons* Merchant ia y lo r e * ( 1 3 6 1 ) ,  

haberdasher A sk c 's  ( I 09O) and h a lleyb u ry  and Im p er ia l 

bervj.ee C o lla ge  (I8 b 2 ) in d ic a te  th e ir  s o c ia l  p re fe ren ce  

in  the sch oo l names them selves* ooiue grammar schools 

served  a c e r ta in  l o c a l i t y  and developed  la t e r  In to  

g re a t  p u b lic  schools s e r v in g  a n a tion  -  ifiugby ( 13o7 ) 

and harrow ( 1367 ) f a i l  In to  th is  ca tego ry * o thers 

e s p e c ia l ly  those f o unded in  V ic to r ia n  tim es f o r  the 

in d u s t r ia l  m iddle c la s s e s , ca tered  f o r  a town and 

s t i l l  do to  th is  day e * g i  C ity  o f  London bchool (1837)* 

L iv e rp o o l C o lleg e  (1 8 4 0 ), Plymouth C o lle g e  (1878) and 

Uymor's C o lle g e , H u ll (1 8 8 8 ). 1

*1 The fou ndation  and h is to r y  o f  iA ig lish  p u b lic
sch oo ls  i s  a fa s c in a t in g  study* X have d e l ib e ­
r a t e ly  been e c l e c t i c  and not p rov id ed  an h is t o r ic a l  
e v o lu t io n  because so many sources use th is  approach* 
Own source The iCn/:lish p u b lic  s c h o o l* by V* 
O g i lv ie ,  d a ts fo rd , London, 1957* and "iiandbooks" 
to the Great P u b lic  bchool b e ig e s "*
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economic and s o c ia l  c r i t e r ia  o f  s e le c t io n  axe

re in fo rced , by academic exam inations* Tlie Common

entrance exam ination  whoso papers are s e t  in  accordance

w ith  the recommendations o f  the J o in t Standing

Committee o f  the H.h.C. and the In corpora ted  A s so c ia t io n

o f P rep a ra to ry  S chools, p rov id es  a s e le c t iv e  mechanism

as does tho headm aster's in te rv iew * Tlxe P repara tory

bchool i s  in t im a te ly  lin k e d  w ith  s p o c i f ic  schools*

Thus f o r  a c h ild  to  e n te r  a major p u b lic  school in

England, h is  parents must a t  an e a r ly  age p lace h is

name on the w a itin g  l i s t ;  s e le c t  a p rep a ra to ry  school

not n e c e s s a r i ly  in  c lo s e  p rox im ity  to  the p u b lic

schoo l) be prepared f o r  the payment o f  h igh  fe e s  f o r

s ev e ra l y e a rs , and the c h i ld  must pass the Common

u itran ce la m in a t io n  and the Headmaster*s in te rv iew .

This is  indeed  s e l e c t i v i t y *  The degree o f
s e l e c t i v i t y  v a r ie s  from school to  s ch oo l, even in  the

Common en trance im ag in a tion  pass marks Winston
*1C h u rch ill adm its th is  in  h is  autobiography* As in

most independent ed u ca tion a l m atters in  England,

com p etition , supply and demand, are key fa c to r s  in  

s e l e c t i v i t y *

Independence i s  the major c h a ra c te r is t ic  o f  

pu b lic  sch oo ls  and i t  I s  not on ly  the backbone o f  the 

m g l ls h  p u b lic  school t r a d it io n ,  Western c i v i l i s a t i o n  

and democracy, but i t  perm its  s e l e c t i v i t y  to take 

p lace* Th is  m ajor fa c e t  i s  r e f le c t e d  in  the B r it is h  

education  system as the Independent s e c to r  o f  which

*1 Pages 1b -  20, ny ^ a r iy  l i f e * by Winston 
C h u rch ill, Udhaus, London, 19^7*
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tiio i^nglish P u b lic  ochoo ls  In  th e ir  s t r i c t  or sense a re

a p a r t . I t  was l e g is la t e d  fo r  In  the \$kk u lu ca tion

A c t9 i'd rt 1X19 which la id  down con d ition s  f o r  the

r e g u la t io n  r e g is t r a t io n  and re c o g n it io n  o f  independent

sch oo ls . b es id es  membership o f  the c .£ .A »9 ii.M.C. and

G .b .C .s .A .t the p u b lic  sch oo ls  are c h a r ita b le  tru s ts

and as a i r  desmond Leo (Ueadm aster9 i» in ches to r  C o lle g e )

s ta te s  " in  the c h a r ita b le  tru s t you have re co g n it io n

by p u b lic  a u th o r ity  tha t one o f  the b ee t ways to  ge t

s o c ia l ly  d e s ira b le  th in gs  l ik e  education  done i s  to

en tru st them to independent co rp o ra tion s  opera tin g  on

agreed term s. I t  i s  from  th is  p r in c ip le  and our

sta tu s under i t  that we drew our o ld e r  t i t l e  o f  p u b lic

sch o o ls9 because the s ta tu s  g iv en  us by p u b lic

a u th o r ity  d is t in gu ish ed  us from schools  that wore
* 1

p r iv a te  in  the f u l l  s en se ".

In  o rd e r  to be a member o f  the H.M.C. the 

•have rega rd * to  the degree o f  independence 

by the Headmaster and h is  sch oo l. Xhe Or.B.A.

*1 Chaixixian*s address to  the H.M.C. 9 September 2kth  
by h r. T. no worth (Headmaster 9 S t. P a u l 's ) .

*2 "Headmasters o f  p u b lic  secondary schools which
uro independent o f  f in a n c ia l  a id  from government 
funds o r  which r e c e iv e  f in a n c ia l  gran ts by 
d i r e c t  payment from  the M in is try  o f  Lducation 
a re  independent o f  f in a n c ia l  a id  from  lo c a l  
edu ca tion  a u th o r i t ie s 9 are e l i g ib l e  to  apply f o r  
membership o f  the Con ference. In  con s iderin g  
an a p p l ic a t io n  the Committee s h a ll  have regard  
to the scheme • • • w ith  p a r t ic u la r  re fe re n ce  to 
the degree  o f  independence o f  a c t io n  reserved  to  
the govern in g  body . . .  A r t i c le  5 f Page 17* 
Memorandum miu A r t i c l e s  o f  A s s o c ia t io n  o f  the 

19^2 .

Committee 

en joyed 

and the
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G#B#G#b#A* a ls o  s t ip u la te  inuopondence and freedom In  

t lw i r  memberships— "an independent govern in g body and 

chairm an", "freedom  to m aintain  a s c h o o l 's  r e l ig io u s  

t r a d i t io n " , "freedom to  appoint s t a f f " 9 "freedom o f  

adm ission and s e le c t io n " ;  these are the e s s e n t ia l 

con d ition s  o f  the G#B#A#*1

I t  can be seen tha t indopendoncof freedom and 

s e l e c t i v i t y  are  in terw oven  and permoate the p u b lic  

schoo ls ; i t  i s  s ig n i f ic a n t  that Mr# C ros lan d 's  terms 

o f  in fe re n c e  f o r  the P u b lic  Schools Commission in  

19bb -  19b8 r e s t r ic t e d  the term 'p u b lic  s ch o o ls ' as 

"those Independent Schools now in  membership o f  H#M#C#, 

G#B#A# and U. U .G .b• AV*‘~ Most p u b lic  schools are

independent and tiiose th a t are n o t, have an independent 

ou tlook  and approach# The independence i s  e s s e n t ia l 

and the ra is o n  d 'e t r e  f o r  the boards o f  Governors and 

r e s p e c t iv e  headmasters to  educato and experim ent f o r  

some e s s e n t ia l  purpose whether the aim be r e l ig io u s , 

s o c ia l i  o r  in d iv id u a l#  I t  accounts f o r  the extreme 

d iv e r s i t y  from  the t r a d it io n a l  to  the p ro g re s s iv e , and 

to the g r e a t  in flu en ce  the p u b lic  schoo ls  have had on 

B r it is h  and world edu cation  as a whole#

The 'need f o r  b o a rd in g ' and the re cen t Pu b lic  

bchoola Commission, r a is e s  our th ird  main c h a ra c te r is t ic  

o f  the p u b lic  sohoolst bOAKbING. We saw e a r l i e r  th a t 

many a u th o r it ie s  r e s t r ic t e d  the term 'p u b lic  s c h o o l'

*1 G#b.A. Paper 105. ib id .

*2 Tonus o f  h eference o f  p u b lic  bchools Commission,
Page V I I ,  Pu b lic  sch oo ls  Commission, f i r s t
n ep o rt, H.il73To7, London, 19b8 #
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to independent boarding sch oo ls i as « o o l f e  o i  the

hoarding i.esoarch Cult s ta te s  "board ing in  th is  country

has always been la r g e ly  synonymous w ith  the p u b lic  
•  1

sch oo ls ". Th is i s  v e r i f i e d  s t a t i s t i c a l l y  by

studying re tu rn s  o f  the department o f  iu lucation and

bcicuce* In  19^7 p u b lic  schools d e fin ed  as

independent schools in  membership o f  ll* ii*C *, G.U.A. o r

G*l)*G*o*A*, con s is ted  o f  146 g i r l s ,  139 boys and 3

mixed sch oo ls ; o f  th ese , on ly  8 boys and 21 g i r l s
#2schools were com p lete ly  non-boarding*

The board ing concept i s  that e s s e n t ia l ly  nng lish  

fea tu re  o f  education  which Imbues the p u b ilc  schools 

w itli a uniqueness that n eve r  ceases to  amaze fo r e ig n  

observers* T ills  i s  because th is  fa c e t  o f  the E nglish  

t r a d it io n  r e s ts  on c e r ta in  assumptions concern ing the 

r e la t io n s h ip  between fo rm a l education  and fa m ily  

upbringing which we s h a ll  regard  in  o iiupter 2*

O v e ra ll then, my d e f in i t io n  o f  an on g lish  p u b lic  

school would be an e s s e n t ia l ly  d n g lish  secondary 

school o f  esteem which i s  predom inantly independent 

and board in g, and now in  ...embership o f  11*21*0*, G*il*A* 

o r G*D*G**>*A*

*1 "Rood and demand f o r  hoarding ed u ca tion ", by K* 
W oo lfe , A ing*s C o lle g e , Cambridge* Appendix 9» 
«u b l ic  bcUoola vw m laa ion . i - ir s t  ..sport, Vo±._A - 
i i . i l .S .O .  1968.

*2 department o f  edu cation  and sc ien ce  ustunis f o r  
January, 1970*



CiUPTLh 2 ,„hAT IS  TIL. -NbLlSH POilLIC ^CHOUL 

TnAJlTlON?

.»e nave soon tile Importance o f  Independence and 

s e l e c t i v i t y  to  tho im iglish  p u b lic  schoo ls  in  Chapter 1, 

and, to g e t iie r  w ith  b oard in g* are the main elements of* 

the p u b lic  school t r a d it io n *  A t r a d it io n  im p lies  

something tha t i s  tran sm itted  from gen era tion  to  

gonex'ation* something tl*at i s  valued by each succeeding 

genera tions and i s  worthwhile in  handing un* For 

in stance* independence and lrcedom can be traced  to 

i t s  sem inal s tages  in  A then ian  Ureece where 's ch oo l*  

meant ' l e i s u r e 1} and i t s  continuance in  the ^ ig l is h  

t r a d it io n  w ith  A lfr e d *  drake and n a le igh * and the 

thought o f  Locke and J*S* H i l l *  do s p it e  the 20 th

century* when the b ta to  seems to re s t  supreme and k a r l 

Hannhuim and S ir  Fred C larke have exp la in ed  'p lan n in g 

f o r  freed om '* i t  i s  truo to  say* the ^nglieluuan va lues 

h is  independence and freouom above a l l  e ls e )  and the

always counted f o r  more than ta te *

The E n glish  p u b lic  school t r a d it io n  embraces

those customs and res id u es  from the stream  o f ideas*

aims* va lu es  and teclm iques which have moulded the

l i v e s  o f  Englishmen and English  p u b lic  school boys
*1down through the ages -  Bened ict would c a l l  i t  a 

c u ltu ra l p a tte rn * And bes ides  the main elemonts o f  

independence * s e l e c t i v i t y  and board ing in  the 

t r a d it io n ,  there are a d d it io n a l ones which may be

*1 Sourcei Pa ttern s o f  C u ltu re* by kuth benedict* 
kou tledge ana xvegan Paul* London* 1935*
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summarised as fo l lo w s s -

(a )  A b e l i e f  that the main purposo o f  education  is  

ch a ra c te r  t ra in in g  and that i t  siiou ld be 

p r im a r ily  based on r e l ig io n *

(b ) A c o n v ic t io n  that the fu n ction  o f  a p u b lic  school 

i s  edu cation  f o r  lea d ersh ip  which in  turn 

s tre s s e s  the Im portance o f s e r v ic e *

(c j  liie  q u a l i t i e s  o f  ch a ra c te r t r a in in g , leadersh ip  

and s e r v ic e ,  can b ee t be developed  in  the

oo.muunal l i f e  o f  a  boaruing school*

(d ) C lose a s s o c ia t io n s  o f  fa m ily , s ch oo l, and 

u n iv e r s ity  should bo preserved*

Let us f i r s t  examine the b e l i e f  th a t the main 

puxpose o f  education  i s  ch a rac ter t r a in in g  and that i t  

i s  p r im a r ily  based on r e l ig io n *  liy the la s t  M iddle 

Ages, >-ngland possessed a cons iderab le  number o f  

grammar sch oo ls  founded m ainly by r e l ig io u s  people in  

connection  w ith  churches, m onastrios, ca th ed ra ls , 

ch an tries  and h o s p ita ls *  A l l  M ed iaeva l education  came 

under e c c le s ia s t ic a l  J u r is d ic t io n  and th is  was not 

o f f i c i a l l y  abo lish ed  u n t i l  1869* n i l s  m ediaeval 

le g a cy  l i e s  deep in  the L n g lish  t r a d it io n ,  re ga rd le ss  

o f  the humanism o f  the ioonaissance i 'g o d lin e s s  and 

good le a rn in g *  was an im portant fe a tu re  o f  the anc ien t 

fou ndations* Dr* A rn o ld , a t itugby School in  the mid 

19th  cen tu ry , merged the m ediaeval t r a d it io n  and the 

c la s s ic a l  humanism o f  S i r  Thomas w lyo t, when he 

s tressed  the ch aracter tx a in in g  o f  the E nglish  

C h ris tia n  gentleman* "what we must lo ok  f o r  hare i s ,  

f i r s t ,  r e l ig io u s  and m oral p r in c ip le s )  second ly,



gentlem an ly conduct) t h i r d ly ,  in t e l le c t u a l  a b i l i t y " *1

A rnold's l ib e r a l  v iew s had a considerab le
#2

in flu en ce  on the "reform  o f  the p u b lic  sch oo ls " In  

the l^ th  cen tu ry ) the narrow c la s s ic a l  curriculum was 

widened) standards o f  fe e d in g  and housing wo re 

improved) the savagery and b u lly in g  o f  the 18th and 

e a r ly  19th cen tu ries  were alm ost t o t a l l y  e lim in a ted  and 

in  fa c t  the whole moral tone was ra ised * I t  was 

ra ised  by r e l i g io n  and a strong e s p r it  de corps* ls in g  

persona l example and a profound b e l i e f  in  God, Arnold 

through I l ls  p r e fe c ts  ciianged the charactex' o f  iiugby 

school and the movement spread* I t  expanded and 

c ir c u la te d  q u a l i t a t i v e ly  and q u a n t ita t iv e ly *  The 

q u a lity  o f  the more an c ien t e x is t in g  p u b lic  schools was 

a f fe c te d  and heigh tened ) and the mid and la t e  19 th 

century saw the p r o l i f e r a t io n  o f  a la r g e  number o f  

p u b lic  sch oo ls  011 the A rn old  p a tte rn  f o r  the youngostors 

o f  tiie r i s in g  m iddle c la s s e s *  iiyiaor puts i t  

s u c c in c t ly , "A rn o ld 's  d is c ip le s  began to  found 

c o lo n ie s "*  * .any o f  A rn o ld 's  fo l lo w e r s  became head­

masters o f  la rg e  p u b lic  schools  t Cotton a t  Marlborough, 

A*Cr* b u t le r  a t  lia lle yb u ry , Benson a t W e llin g ton ,

F e rc iv a l a t  C li f to n *

*1  Pace 10 0 , riui L il 'o  and OorreBponUoiico o f  1 I40i,a *  
.^ iiu lu  J . i i . . by A*P* S tan ley , F e l l o w s ,  8th 
e d i t * ,  London, 18^8*

*2 so u rc e  st Oh* A IY , U nvlm rke In  th e  H is to ry  o f  
ed u c a t io n , by T *L . Jarman, John Murray (2nd 
e d i t • j London, 19t>3* Tom brown's schooldays.
by T . Hughes, B an cro ft e d it io n , 19^0#

*J rage 148, ur* Arnold  o f  A»u/:by, by N« Wymer,
A.H» i ia le ,  London 1953*
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In  V ic to r ia n  times th ere  was an in tim a te  l in k  
between p u b lic  schools and the Church, n o ta b ly  the 

es ta b lish ed  Church o f  d i^itukl* At le a s t  three 

V ic to r ia n  p u b lic  school headmasters became Archbishops 

o i  Canterburyi A*C* i 'a it  (itu gby ), t « h l «  iienson 

( W ellin g ton ) , F* Xeiuple (liugby) , and many obtained 

b ish op rios  and low er church posts* The reason  f o r  

th is  s itu a t io n  was the fa c t  that most headmasters were 

in  h o ly  o rders* A layman headmaster i s  a new fea tu re  

o f  the p u b lic  schools o f  the 20th century* Like many 

p u b lic  sch oo ls , A rn o ld 's  uu&by has changed In  the
* i

p resen t cen tu ry but the r e l ig io u s  elem ent the

chap la in  and the chapel a re  s t i l l  c e n tra l fe a tu re s *  1

b e lie v e  W olfenden, an ox-lieadm aster o f  Uppingham and

Shrewsbury, as w e ll as an ex-Cliairman o f  the H*M*C*,

was r ig h t  when he d escrib ed  tho school chapel as "the
#2heart and powerhouse" o f  the p u b lic  schools*

M oreovor, even  in  the 20th cen tury, a t l e a s t  two p u b lic  

school headmasters have become Archbishops o f  

Canterburyi W• Temple (h ep ton ) and G*F* F is h e r  (h op to n )•

i f  the bas io  ph ilosoph y o f  pu b lic  sch oo l education  

i s  r e l ig io u s ,  another p o in t i s  ra ised  and that is  -  i t  

does co lou r the whole a t t i tu d e  o f the sch oo l in  

ch aracter t ra in in g  und p u p il/ tea ch er r e la t io n s h ip s *

The strong b e l i e f  in  a u th o r ita r ia n  d is c ip l in e  

e s p e c ia l ly  co rp o ra l punishment is  an example o f  th is ,

*1 Page a *cm:by s in ce  A rn o ld * by J*B* IIopo-
Simpson, M acm illan, London, 1967*

*2 Page 6b, The h u b lic  schools Today* by J.T*
W olf end on, U n iv e rs ity  o f  London .P ress , London,
19^8.
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because the C h ris tia n  r e l i g io n  has one o f  i t s  main 

ten e ts  the b e l i e f  o f  O r ig in a l b in ) hertrand  u u see ll

on th is  b a s is . Although p u b lic  school headmasters 

today y are feu? more l ib e r a l  and removed from  the 

m erc ile s s  o r ,  heats wiio i s  sa id  to have f lo g g e d  80 Lton

iUiother s ig n i f ic a n t  method o f  ch a ra c te r  tra in in g  

in  the p u b lic  schools i s  through the predominance o f  

o rgan ised  games. Cotton ( I 8 3 I - I 838 ) o f Marlborough Is  

b e lie v e d  to have developed t i l ls  system in  o rd e r  to 

d is c ip x in e  a mutinous sch oo l. The E n glish  p u b lic  

schools have ^ iv en  a t le a s t  two major o rgan ised  games 

to  the world which have become legends o f  the ^ a g lish  

n a tio n a l ch a rac te r m n t i c u la r l j  the 'gentlem an 

c ra s s 1) c r ic k e t  and rugby f o o t b a l l .  They a re  assumed 

to  uevelop  team s p i r i t , c o -ep e ra tio n , a sense o f  f a i r  

p la y ,  ten a c ity  anu endurance. a i l  e x c e l le n t  q u a lit ie s  

in  character t ra in in g  a t  the time o f  Charles n in g s ley  

and 'muscular C h r is t ia n it y 9 • This movement v in  the 

la t e  19 th  cen tu ry , s tressed  the manly a t t r ib u te s  o f  the

*1 Tage 30, On -llu cu tion . by Bertrand Itu s s e ll,  
Ooorge A l ie n  and Unwin, London, 1920.

*2  bourcot wton, ilow I t  Works, by J .O .ii. McConnell, 
1'aber, London, 1907*

*3  fago  23* +>.ooort o f  the Committee o f  the h. M i
19o8. Th is  was a m eeting o f  the N .£» d iv is io n  at 
bootham b ch oo i. X quote "A f t e r  an excluuigo o f  
views as regards co rp o ra l punishment, i t  was 
agreed w ith  ono d is s e n t ie n t  that co rp o ra l 
punishment by headmasters was, in  c e r ta in  
circum stances, necessary and p rop er".

s ta te s how h r. Arnold ju s t i f i e d  co rp o ra l punishment



19

C h ris tia n  gentlem an, Matthew A rn o ld 's  • oax'baxians • 1

had always en joyed  sport from  the hunting and shooting

days o f  the M idd le ages , and th e i'e fo re  th ey , and the

* P h i l is t in e  s '  embraced these organ ised sp o rts

r e a d i ly ,  The a t t itu d e  o f  'muscular C h ris tia n ity  • was

in  essence a n t i—in te l le c tu a l  because *, as w ith  the

dpartan over-in d u lgen ce  o f  p h ys ica l cu ltu re  9 i t  led  to

a d e te r io r a t io n  in  sch o la rsh ip , however, i t  d id

f o s t e r  team s p i r i t v "one o f  the g rea te s t  d ig l is l i

con tr ib u tion s  to  the methods o f  true education "** ' as

Norwood, Headmaster o f  narrow d escrib es  i t ,  during

the 20th cen tu ry , compulsory team games evoked . *uny

c r it ic is m s  from  such d is t in gu ish ed  authors as Cray,

lJek in , .m ils , bhaw, and most p resen t day pu b lic

school heaumustex's voulu agree  w ith  the Newsom
bc

Couuiiiosion f in d in  -s tha t th ere  should, "more choice and
A

vax 'io ty  o f  gam es", une wonders i f  t l i is  i s  not the

r e s u lt  o f  the a n t ith e s is  to l a t e  19th and 20th  contuxy 

'm uscular C h r is t ia n i t y 1 from a id  ro th  cen tu ry  view­

p o in t  o f  pexT iiiss ivo iicss and ' s c i e n t i f i c  humanism1#

*1 The upper c la sses  xn V ic to r ia n  ftogload*

*2  The m iddle c la sses  in  V ic to r ia n  ungland,

*3  Page 101, x'he ^JLjj&h T r a d i t ion o f  education , by 
C, Norwood, John hurray, London, 1929*

*4 i.:w A-uoxiu schools and the ^mpiro, by H.U. Gray, 
a ill ia m s  and N orthgate, London, 1913* P u b lic  
s ch o o ls » T h e ir  fa i lu r e  and nofurui, by L ,b «  Pek in , 
London, 1932* The New x *a ch ±avo ili, by li,G , W ells , 
Tauchnitz, London, 1912* ^vexybody's P o i i t i c a l  
h in t 's  What, by 0,13, bhaw, dons ta b le , London, 1944,

*5  Page 116, P u b lic  School d o ^ ils s lo n . f i r s t  r e p o r t .
ii,M ,b ,U #, London, 1966,
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Although. tne c u lt  o l or^ouisdd ('Suhjs uay on ly 

reach  back to  the 19 th cen tu ry, the t r a in ing o f  

ch a ra c te r lias i t s  stem extend ing back to the paidea o r  

the l ib e r a l  education  o i‘ a t r e e  man o r U roeco. The 

t ra in in g  lo r  the good l i f e  depended on tiio devolopuent 

o l  tiio whole p e r s o n a lity !  in  a balanced r e la t io n s h ip ! 

which wus p h y s ic a l,  in t e l le c t u a l ,  a e s th e t ic  and moral* 

it inches to r ,  "th e  o ld e s t  o f  the pu b lic  s ch o o ls ", 

a ccord in g  to Warner and developed  by W illiam  o f 

Wykeham in  the 14th cen tury, chose a m otto, which has 

re verb era ted  down the a jo e i • armors . ulcyth ..an*. The 

c o l le g e  anas o f  W inchester a ls o  navo tiio words 'iion i 

b o i t  cvu i Mai Y Pense* and in d ic a te s  the in l'lu ence o f  

the Norman c h iv a lr ic  code* I f  Wamor is  c o r r e c t  in  

c a l l in g  W inchester •tne mother o l sch oo ls*, then i t  i s  

s i.ia ii wonder th a t c l i iv a lr y  lias become another strand 

o f  the ^ n g lish  p u b lic  school t r a d it io n *  Tho 

a r is t o c r a t ic  education  oX' a pugo to a kn i^ lit was 

grounded in  tho seven f r e e  a r t s  ( swimming, a rch ery , 

chess, vorse-i making, r id in g ,  boxing and h aw k ing), 

in s tea d  o f  the seven l ib e r a l  a r ts *  A l though th is  

type o f  edu ca tion  was o r ie n ta te d  to the fo rm ation  o f  

an e l i t e  in  a fo u d a l is t ic  s o c ie t y ,  i t  i3  apparent in  

such 2utli cen tu ry en te rp r is e s  as the hoy bcou ts and 

tiio Outx/axxl hound movements* dadon—Pow oll was a t 

Charterhouse in  the la t e  19t li cen tury and h is  book

*1 Pago 3, ..in ch es te r* by ft* Townsend Warner, 
George h e l l ,  London, 1900*
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"scou tin g  fo r  boys" has c lo se  an a log ies  and re fe ren ces *  * 

to  the la iigh ts  o f  England, The scouts* Prom ise and 

the ecouts • Law are a-Lmost id e n t ic !  ca l to tiie  Knights 

codes and re g u la tio n s , and the ocouts* motto •he 

P re ija red • i s  a l l i e d  to the k n igh ts ' motto •lie Always 
iveady1 •

Gordons toun, Outward hound and the duke o f  

Ldinburgh*# Award scheme a ls o  show tlxo in flu en c e  o f  

c h iv a l iy  In  ch a rac ter t ra in in g , as w e ll as the l ie l le n ic  

t r a d it io n ,  Gordons toun is  a p u b lic  school in  Scotland

founded In  1 934 by aurt huhn, The c h a ra c te r is t ic  

a c t i v i t i e s  a t uordonstoun a re  outdoor p u rsu its , 

e s p e c ia l ly  seamanship and m ountaineering) and i t  was 

from  those a c t i v i t i e s  the outward hound .Movement

evo lved * As liarm s ta te s , "ch a ra c te r  t ra in in g  is
*2 *3s tre s s e d "  in  the outward hound Id e a l and th e ir

*  1 see Gamp 1 i r e  Yarn ho• 2, Page 11, ocou tin .: fo r  
hoys, by Lord baden-Pow ell, h.A. Pearson Ltd , 
London, 1932 e d it ,  " In  tho o ld  days the Knights 
wore the scou ts o f  b r i t a in ,  and th e ir  ru le s  wore 
ve ry  much tho same as tho hcout Law wliich wo liavo 
now , • ,  You bcouts cannot do b e t te r  than fo l lo w  
tho example o f  your fo r e fa th e r s ,  tho iu ilgh ts , who 
made the t in y  b r i t l s l i  n a t io n  in to  one o f  tho 
best and g r e a te s t  the world lias over known",

*2  Page 43o , Outward hound, by hurt i*ahn, Year booh 
o f ed u ca tion , London, 1937*

*J  i'aeo 25, QutuarU Hound -  ... uiiad lun .c, a
c o l le c t io n  o f  essays ed ito d  by h ,J , James, 
i^outlodge and Jxegan Pau l, London, 1937* I  quote* 
"th ey  must presen t each boy w ith  a se t o f  
con d ition s  and g iv e  him p o s s ib ly  f o r  tho f i r s t  
tim e, tho op p ortu n ity  to  d is c o v e r  h im se lf « • «  they 
must endeavour to d eve lop  through t r a in in g " .
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motto •To s e rv e , to s t r iv e  and not to y i e ld 9, i s  

c e r ta in ly  c h iv a lr ic  in  tone. The mate o f  .^dinburjh, 

on ex-head boy ( 'Guardian*) o f  Gordons toun, founded the 

award scheme named a l t e r  hiui, whereby boys p i t

them selves a ga in s t Mature and c e r ta in  standards in  

o rd e r  to  ob ta in  a go ld , s i l v e r  o r  bronze modali the 

in flu en c e  o f  P la t o 's  •Kepublic* in  the ch aracter 

t ra in in g  o f  the b o c ra t ic  id e a l and the myth o f  the 

u iota ls , are seen here. This ra is e s  the whole question  

o f  e l i t e  t r a in in g » h ierarchy ana p r iv i le g e ,  and leads 

on to  our second assumption o f  the pubxic sch oo l 

t r a d it io n  (b )  a co n v ic t ion  t iia t  tlio fuBCtio a  o i  a 

n ub ile  school education  xs one f o r  lead ersh ip  which in  

tu rn  s tre sses  the importance o f  s e r v ic e .

e n g lish  p u b lic  schools a re  noted in s t i tu t io n s  f o r  

le a d e rs , o r  as neinberg s ta te s , "the pu b lic  schools

t r a in  f o r  e l i t e  sta tus and p ro v id e  the s o c ia l is a t io n
✓ *1

f o r  e l i t e  r o le  behaviou r".

Although from  a p h ilo s o p h ic a l p o in t o f  v iew , we 

may sem a n tica lly  d isapprove o f  the word • t r a in * ,  

n e v e r th e le s s , they are lea d ers  to  the ex ten t that 

p u b lic  schools have provided  and do p rovide an undu ly 

la r g e  p rop o rtio n  o f  im portant and resp on s ib le  posts In  

commerce, in d u s try , the s e r v ic e s  and the p ro fe ss io n s  

( i . e .  *tho es tab lish m en t ' )  • 2 Tavney s ta ted  in  1928,

*1 Page 25 * iiie  e ii^ iiah  P u b lic  ecn oo ia , by 1.
Weinberg, A therton  P ress , Mew York, 19^7*

*2  bourcet Pages 002—665, "The es tab lish m en t".
Anatomy o f  d r i t a ln . by Anthony bampson, dodder 
and btoughton , London 1962.
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" 1 5 2  out o f  225 sen io r c i v i l  servan ts , and 52 bishops
f  1

out o f  5h, were o ld  pub lic  schoolboys. The P u b lic

sch oo ls  Commission under Newsom in  1968 published

in te r e s t in g  s t a t i s t i c s  (1963—1967) and qu estion n aire
*2r e p l ie s  from em ploying and p ro fe s s io n a l b od ies .

Though on ly  approxim ately 5 o f  B r it is h  secondary 

schoo l ch ild re n  attend p u b lic  schools , the ;</*s fo r  

s ta y in g  on a t school and u n iv e rs ity  are much h igh er (a  

p a r t  o f  the t r a d it io n ? ) and they continue to  dominate 

the upper echelons o f s o c ie ty ; e .g .  75^ o f  C onservative  

members o f  parliam en t, 52/0 o f  Adm ira ls, Generals and 

A i r  C h ie f M arshals, 73fa o f  Church o f  England Bishops,

79/<> o f  Judges and ^.C. *e, 71/a o f  D irec to rs  o f  pi'ominent 

f irm s , 76> o f  Governors and D ire c to rs  o f  the Bank o f  

/England, were p u b lic  school products (not in c lu d in g  the 

D ir e c t  Grant S ch o o ls ). In  the years 1963-1967# there 

were 88 su ccess fu l candidates from p u b lic  sch oo ls  f o r  

the s en io r  branch o f  the D ip lom atic S e rv ic e , 27 from 

m aintained schools  and 26 from o th er sch oo ls . even 

in  recen t years then, s t a t is t ic s  v e r i f y  the lea d ersh ip  

o f  the p u b lic  sch oo ls  and one must agree w ith  Bishop 

and W ilkinson, " I t  i s  a commonplace tha t the top jobs 

and top s o c ia l  s ta tu s in  B r ita in  have long been 

dominated by a gentlem en e l i t e ,  a sm all c i r c l e  o f
*3in d iv id u a ls  who spend th e ir  boyhood a t p u b lic  s ch o o ls ".

*1 Page 300, iS qu a lity , by K.H. Tawney, A l le n  and 
Unwin, London, 1922.

*2 Page 59, P u b lic  Schools Commission. F i r s t  K ep ort. 
Vol. 1. H .M .S .O ., London, 1968. See a ls o
Appendix 8 , V o l. 11.

*3 Pages 15, W inchester and the Pu b lic  behoof x y lite , 
by T .J .H . B ishop and k. W ilk inson , Faber and 
Faber, London, 1967*
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As regards the q u a l i t ie s  and methods which 

determ ine lea d e rsh ip , we once aga in  retu rn  to  character 

t r a in in g . Though the C on federation  o f  B r i t is h  

In du stry  in  t h e i r  qu estion n a ire  re p ly  to the Newsom 

Commission b e lie v e d  the p u b lic  school q u a l i t ie s  o f  

lea d ersh ip  were 's e l f - r e l ia n c e * ,  's e l f - c o n f id e n c e ',
f  1

* s e l l - d is c ip l in e  ' ,  'p o is e  and ease o f  manner* i t  

would be true to  say, these q u a l i t ie s  are m ain ly 

dependent on SlhtVICL. In  o rd e r  to serve in  i t s  

f u l l e s t  sense, one must be s e l f  r e l ia n t ,  c o n fid en t, 

d is c ip l in e d ,  and through s e r v ic e ,  p o ise  and ease o f  

manner w i l l  d ev e lop . We have a lread y  noted Arnold and 

i i is  'C h r is t ia n  gentlem en ' id e a l  a t Jkugby. S erv ic e  is  

a r e l ig io u s  concept in  the sense that 's e r v ic e  i s  

p e r fe c t  freedom ' and the r e l ig io u s  in flu en ce  in  the 

p u b lic  school I s  a predom inating one.

Another e a r ly  20th cen tury method to i n s t i l l  

s e r v ic e  and d is c ip l in e  in  the p u b lic  school was the 

m i l i t a r i s t i c  one o f  the Combined Cadet Force (C .C .F . ) ,  

o r i g in a l l y  the Jun ior T ra in in g  Corps (J .T .C . )  o r  

O f f ic e r s  T ra in in g  Corps (O .T .C . ) .  An o f f i c e r  and a 

gentlem an are two a l l i e d  terms in  English  vocabu lary , 

jkarching and d r i l l i n g ,  w earing uniforms are 

t r a d it io n a l  methods o f d is c ip l in e ,  but a t the same 

tim e the C .C .F. p rov id es  p re lim in a ry  t ra in in g  in  branches 

o f  the Armed S e rv ic e s . I t  i s  the modern p u b lic  school 

which emphasises the l a t t e r  fe a tu re  ra th e r  than the 

fo rm er; n e v e r th e le s s , the paths to  lea d ersh ip  can s t i l l

*1 Pages 229» 2'J'J, Appendix 8, Pu b lic  Schools
Commission. F ir s t  R eport, V o l. I I . H .M .S .O ., 
London, 1968.
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be shown by prom otion and a system o f  s t r ip e s  and 

badges, rem in iscen t o f  the Boys bcouts and school 

un iform , Th is brings us to  a fa r  more im portant **rui 

a l l  pervad ing method, o f  ch a racter tra in in g  and 

lea d e rsh ip  in  L n g lish  pu b lic  schools which X can on ly  
term s e n io r it y .

S e n io r ity  r e s ts  on the assumption that c e r ta in

boys are e ith e r  o ld e r  o r  more ab le  than o th ers  and

th a t they should be g iv en  r e s p o n s ib i l i t y ,  p r iv i l e g e

and status* the youngest r e c ru its  to the School are

the le a s t  s en io r . Thomas Hughes ep itom ised  the

system , when Tom Brown goes to  Rugby, in  h is  book •Tom

Brown*s S ch oo ld ays '. C e rta in  in i t ia t io n  r i t e s  have

a r is e n  f o r  new boys en te r in g  p u b lic  schools* ju n io r

boys are on ly  a llow ed  to  en te r  c e r ta in  b u ild in g s , walk

in  s p e c i f ic  p a rts  o f  the sch oo l, and use c e r ta in

f a c i l i t i e s .  P i t c a ir n  s ta te s  how " ju n io r  boys a t

Harrow are not a llow ed  to  en te r  o th er Houses,

u n in v ite d " .  A t tho apex o f  th is  s t r a t i f i c a t i o n

a re  the P r e fe c t s ,  who have e vo lv ed  on the b a s is  o f
*?

s e n io r i t y .  A lthough Warner b e lie v e s  the p r e fe c t  

system  was in i t ia t e d  a t W inchester in  the 14th 

cen tu ry , o th er names have been used, f o r  example 

•praepostors* o r  •m onitors*, and su re ly , even the 

•bpartans* and t h e i r  * j- ir e n '. P r e fe c ts  are d e le ga ted

*  1 Page 288, Unw ritten  Laws and Id e a ls  o f  A c t iv e
Careers, by L .li. P i t c a ir n ,  Smith H lder, London, 
f i r s t  e d it io n ,  1899*

W inchester. by R. Townsend Warner, George B e l l ,  
London, 1900.

*2
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powers o f  d is c ip l in e ,  and d u tie s  o f  o rga n isa tion  and

a d m in is tra tio n  which provides them w ith  sta tus in  a

s ch o o l. W ilk inson  w rites  o f  "th e  gentlem anly e l i t e

tra in e d  to p u b lic  lead ersh ip  in  the pu b lic  s c h o o ls " ,

and o f  th e ir  "gen tlem an ly pow er". He s tre s s e s  th a t,

" in  the l i t t l e  w orld  o f  the p u b lic  school as in  the

a d u lt  world o f  the L n g lish  g en try , s o c ia l s ta tu s  and
*1

community s e r v ic e  were in t im a te ly  lin k e d " .

S e rv ic e  a lso  re s u lts  from the p r iv i le g e d  s ta tu s  o f  

the p r e fe c t s .  The younger boys p rovide s e r v ic e s  to 

the p r e fe c ts  (p e rson a l fa g g in g ) ,  o r  to the sch oo l 

(communal fa g g in g ) . According to  the k a lton  survey,

54 out o f  88 independent boys * boarding schools
*2rep o r ted  there was s t i l l  • fa gg in g* in  th e ir  sch oo ls .

In  g i r l s *  schools ’ persona l fa g g in g *  does not appear
#3

but "chores are shared by a l l  r e s id e n ts "  The type

and k ind o f  * fa gg in g* v a r ie s  from  school to s ch o o l, 

and McConnell s ta te s  a t Lton , " i t  i s  organ ised  

d i f f e r e n t l y  in  each House". A t B lu n d e ll’ s ,

p erson a l fa g g in g  in v o lv e s  sweeping and t id y in g  

p r e f e c t ’ s study, c lea n in g  games c lo th es  and C .C .F .

*1 Page 15, The P re fe c ts  -  B r i t is h  Leadersh ip  and
the P u b lic  sch oo l t r a d i t io n , by Rupert ./ ilk inson, 
Oxford U n iv e rs ity  P ress, London, 1964.

*2 Page 124, The P u b lic  S ch oo ls . by G. K a lton , 
Longmans, London, I960.

*3 Page 140, The G ir ls  S ch oo ls . by K. O llerenshaw , 
Faber and Faber, London, 1967*

*4 Page 62, L ton . How i t  Works. by J.JD.R.
M cConnell, Faber, Loudon, 1967*
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equipment, running errandsf but the bohool .r i le s  

e x p re s s ly  fo rb id  shoe c lean ing , making beds and w a itin g  

a t  ta b le *  At Charterhouse accord ing to the boys, 

th e re  are two c la s s e s  o f  •fags* -  'running f a g s ' in

the f i r s t  yea r , and 's p e c ia l fa g s ' in  the second year
*2who are  'p e rson a l b u t l e r s ' , '  t h e ir  s e rv ic es  b e in g  

p a id  f o r  (between 13/ - 33/- per term ) by th e ir  fa g -  

m aster* The payment o f  s e rv ic e s  by the p r e fe c t  to the 

fa g  does in v o lv e  another fa c to r  in  s e r v ic e ,  ana 

c l a r i f i e s  W ilk in son 's  statem ent, "the gentleman idea  

d id  not r e ly  s o le ly  on a ltru ism  to  produce a s p i r i t  o f  

p u b lic  s e rv ic e  • • • but w ith in  the appeal to a ltru ism , 

the gentleman id e a l ,  lurked hidden appeals to egoism  -
#3

the egoism o f  the p a tron ". Patronage is  an

im portant by-product o f  the V ic to r ia n  pu b lic  sch oo l 

t r a d i t io n ,  e s p e c ia l ly  when, we see i t s  tra n sp la n ta tion  

to kenya v ia  C o lon ia lism  in  the la t e  19th century*

I  b e l ie v e  i t  a lso  underlays the s e r v ic e  tlia t many p u b lic  

sch oo ls  p rov id e  f o r  slum areas in  England* Th is  idea  

o r ig in a te d  in  1869 w ith  another g re a t  V ic to r ia n  

in n o va to r , Ldward T lir in g , Headmaster o f  Uppingham 1853- 

1887, (th e  o rg a n is e r  o f  the H .M .C.) in  the s e t t in g

*1 bource* sch oo l n u ies , B lu n d e ll 's  bchool, 
T iv e r to n , Devon, 1953*

*2 Pages 83-84, Charterhouse, an open exam ination  
w r it te n  by the boys, by K. Lason, L o n d o n ,1964*

*3 Page 1b, The P r e fe c ts  -  B r i t is h  Leadersh ip  and
the iu b i ic  bch oo l t r a d it io n . by Kuper W ilk inson , 
Oxford U n iv e r s ity  P ress, London, 1964.

*4 Source: bdward Thrin/r. Tocher and P o e t , by H.D. 
kawnsley, London, 1st e d it io n ,  1899*
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up o i •m issions* to  tlio east end o f  nondon. **ost 

p u b lic  schools have copied th is  system <*nn c a l le d  i t  

community s e rv ic e *  I t  i s  ab le to  eucceed i f  true 

fe l lo w s h ip  e x is t s  between the p a r t ic ip a n ts , however, i f  

a t t i tu d e s  o f  s u p e r io r ity  are adopted then fe e l in g s  o f 

anger and contempt ax's engendered* Other by-products 

from  lead ersh ip  t ra in in g  (through the s e n io r it y  systooi) 

occu r such as hiex'archy and p r iv i l e g e  but 1 w ish  to 

d iscu ss  these a t the end o f  the chapter* Let us 

con tinue w ith  our th ird  charact o r is  t i c  o f  tlio p u b lic  

sch oo l t r a d it io n  which is  a mere ex ten s ion  but an 

im portant assumption o f  the v i t a l  boarding concept

( c )  d u a lit ie s  o f  c im ract^r. t r a in !ui.. ic a d o is liia

o c r t ic e .  can boat bo devolopou !n  tin-- c o ^ -w a l x i ia  

ol a boaidin/; sch oo l.

x'itoiy 20th cen tu ry  p u b lic  sch oo l headmasters have 

d e c la re d  these aims fo r  th e ir  boarding sch oo ls , f o r  

example barker, headmaster o f  the Leys School, 

Cambridge, "ch a ra c te r , meaning by that the acceptance 

o f  standards o f conduct and behaviour ap p rop r ia te  to  a 

gentlem an in  the r ig h t  sense, a w ill in g n e s s  to  take 

p e rson a l r e s p o n s ib i l i t y  f o r  d e c is io n s , a read iness to 

e x e r c is e  a u th o r ity  and to p a r t ic ip a t e  in  p u b lic  l i f e  -  

these are the v ir tu e s  a boarding school aims to
# i

encourage"* The headmasters • Conference in  a

p u b l ic i t y  statem ent l i s t e d  BUAndlNG as one o f "the 

p o s i t iv e  tilin gs the p u b lic  schools have to  o f f e r " ,  

whereby s t a f f  can i.;aint&ln, " f irm  but sen s ib le

*1 *What a hoard ing Lchoox (P u b lic  School) o tonne 
f o r " ,  by A lan  barker, lim es educationa l

. Supplement, F r id a y , September 1st, 19b1*



29.

d is c ip l in e ,  ch a rac ter bu ild in g  and tra in in g  in  a sense
^ *1

o f  r e s p o n s ib i l i ty "#

In  studying tile  r is e  o f  the boarding school

h i s t o r i c a l l y ,  i t  i s  apparent they arose through

circum stances, n o t d e lib e ra te  o v e r a l l  p o lic y *  The

excep tion s  to  th is  statement are the ancien t foundations

o f  W inchester, ^ ton , Charterhouse and fees turns t e r  where

the fou ndationers l i v e d  toge th e r as a community,

p rob ab ly  the in flu e n c e  o f  the m ediaeval t r a d it io n  o f  a

common r e l ig io u s  l i f e *  Many o f  the fou ndationers

l i v e d  to g e th e r  w ith  the headmaster o r  h is  a s s is ta n ts

p r in c ip a l ly  as a source o f  income* According to  the

f lo w in g  Committee, " i t  was Arnold  o f  augby who f i r s t

looked  a t the board ing houses as an in te g ra l p a r t  o f
*2the o rga n isa tion  o f  the ochoo i" • I t  was a ls o

A rnold  who made the iiouse system a r e a l i t y ,  where each

housemaster was to  be a 'p a s to r  to  h is  f l o c k 9 and
* *1}e v e ry  iiouse 'an epitom e o f  the s c h o o l* • T h is

co rp o ra te  id ea  was the id e a l o f  the c o lle g e  system in  

the an c ien t u n iv e r s i t ie s  ana though i t  may w s ll  have, 

as T reve lyan  s ta te s ,  "brought about an improvement in  

m orals d is c ip l in e " ,  i t  i s  s t i l l  a paroch ia lism

*1 P u b lic  s ch o o ls , a G.1UA* and i i . l t .C« Poin t o f  
View . P u b lic  Schools In fo rm ation  S e rv ic e , 
London, O ctober 12th, 19t>7»

*2 Page 37, Tho Pu b lic  sch oo ls  and the Oonorai
education  System * I f ie w ln g  d e p o r t ) ,  ii*h*^*0* y 
London, 1^44*

*3 Page 37. ib id .

*4 Page 5^. i s o c ia l h is t o r y * by G*M.
T reve lyan , Longmans, 1 9 ^ .
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w ith in  a p a roch ia lism , a t le a s t  f o r  some. 1

With the r e v iv a l  o f  the p u b lic  schools in  e a r ly  

V ic to r ia n  times through men such as Arnold o f  kugby, 

i t  became the vogue f o r  the r is in g  V ic to r ia n  m iddle 

c la s s e s  dependent on the 1832 Reform A ct, to send th e ir  

c h ild re n  to board ing school. As Rodgers s ta te s , "In  

e v e ry  age as soon as a new s o c ia l c la ss  has come in to  

b e in g  i t  has alm ost im m ediately made con tr ib u tion s  to

edu ca tion  and lea rn in g ', and the r is e  o f  the V ic to r ia n
. . #2 
in d u s t r ia l  magnate proved no excep tion " • The

V ic to r ia n  p er iod  experienced  the g re a te s t  expansion o f

the p u b lic  school form  o f  edu cation . The reasons fo r

th is  p o p u la r ity  and in flu en ce  l i e  p a r t ly  in  E n glish

s o c ia l  and economic h is to ry  and p a r t ly  in  the e th os o f

the tim es . The upper c la sses  had sent th e ir  c h ild re n

to  the anc ien t foundations since the Middle Ages, and

now the V ic to r ia n  m iddle c la sses  wished to  emulate th is

model. The growth o f  Umpire and people t r a v e l l in g

abroad made paren ts look  to  a board ing school education ;

and the Kailway Age and the in c rea s in g  wealth  o f  the

V ic to r ia n  m iddle c la s s e s , dependent on the monetary

rewards o f  the In d u s tr ia l K evo lu tion , enabled them to

e s ta b lis h  and fo s t e r  boarding sch oo ls  throughout the

country . The 20th century has not experienced a

d im inu tion  o f  board ing schools, on the con tra ry , as the

*1 For what boys and g i r l s  th in k  o f  the house,
system, Chapter V, "Th is t in y  u n iverse  the house", 
The hothouse S o c ie ty , by Koyston  Lambert, 
W eiden feld  and N ico lson , London, 1968. *

*2 Page 107 f O ld Pub lic  Schools o f  un/:iand. by 
John Rodgers, b a ts fo rd  L td . ,  London, 1933.
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lu iddle ciasstiu have become uorc nuuux'ous «w i tran sp ort 

more d iv e r s i f i e d  w ith  the in ven tion  o f  the m otor-car 

arid tno aerop laxie, so too , has the dauand f o r  board ing 

sc iio o i p la ces  incx'eased* The recen t Pu b lic  sch oo ls  

Commission neportb m erely  r e f l e c t  the attempted 

e f f o r t s  o f  the b ta te  to  widen the f i e l d  o f  board ing 

scn oo ls  to  the whole popu la tion  on a more eq u ita b le  
bas is*

Th is  brings us to  the su ppositions o f  what a re

the advantages o f  a boarding school o ve r  a day sch oo l?

b i r  itlchard  L iv in gs to n e  c a l ls  the boarding s ch o o l,

"th e  b es t tra in in g  brou a l f o r  c it iz e n s h ip  in  the 
*1w o r ld " , and Lord James is  In  no doubt h im se lf when 

he s ta te s ,  "th ere  i s  l i t t l e  doubt th a t the boy from  

the board ing schools i s  o fte n  mol's s o c ia l ly  mature
*2

than one from a day sch oo l"*  James then l i s t s

t h e ir  advantages, "board ing schools promote work and 

games, a r t s ,  c r a f ts  and hobb ies, r e l ig io u s  and s o c ia l  

a c t i v i t i e s  o f  a l l  k inds* boarding school rep la ce  

o th e r  s o c ie t ie s *  home, club and peer-group* They 

g iv e  guidance in  m atters  moral and in t e l le c t u a l ,  

f in a n c ia l  and vo ca t io n a l*  They undertake to  d eve lop  

h a b its ,  ta s te s , a t t i tu d e s ,  am bitions and even 

e c c e n t r ic i t ie s *  The boarding sch oo l p rov id es  

o p p o r tu n it ie s  f o r  s e r v ic e ,  f o r  co -o p e ra t io n , fo r  

le a d e rsh ip *  I t s  s o c ia l  and o rg a n is a t io n a l s tru c tu re  

g iv e s  a focus f o r  lo y a l t y  and a framework o f  s e c u r ity

*1 fenso 42, l-ue w HrXdfV aw l o ther
xxiucation, by H*W* L iv in g s to n e , P a l l  h a l l  P re s s , 
London, 1959* *

*2 Page 89, edu cation  and Jem ocxatlc ^eaders .h p , 
by Lord James, lia rrap , London, 1931*



** even tO tliU r e b e l" *  JLt is  undory tanua.ble th a t

tiie  upper unu m iddle e lasses  o f  19 th  ana e a r ly  2Gtli

cen tu ry  ui^iiu iu would pay f o r  theso advantages o f

board !n g l i f e  and s o c ia l is a t io n *  L i t t l e  was thought

o f  the d isau  vantage a * o f  the lo s s  o f  the wuruth i

a f f e c t i o n  o f  hornet o f  the la ck  o f  h u m ility  and

comrade sh ip  In  m ixing w ith  a l l  s t ra ta  o f  s o c ie ty

in c lu d in g  the u0ud and the very  young, the r ic h  and

tne p oo r , tne handicapped and the o th e r  sext o f  tin*

need f o r  an adequate scope f o r  s e l f  express ion ,

freedom  o f  d e c is io n  and choices and the d e s ire  to  be

some tim e o f  the day a b so lu te ly  on o n e 's  own to

commune w ith  nature* I t  must be remembered that a
*2

board ing school in v o lv e s  a 't o t a l  environm ent' ju s t

as a p r is o n  o r mental in s t i tu t io n  does* i t  may bo a

'h e a lth y  pasture* as oocra tes  would say, " in s e n s ib ly

m oulding them in to  sympathy and con form ity  w ith  what
*3

i s  r a t io n a l  and r i g h t " ,  on the o th e r  hand, i t  

cou ld be an unhealthy pasture • due cannot help

a g re e in g  w ith  Lambert that "th e  boarding school i s  a 

p o t e n t ia l l y  more dangerous instrum ent than the day 

sch oo l* I  b e l ie v e  the board ing school i s  tho

*1 Page 153, ib id *

*2  S o c io lo g is t s  and a n th ro p o lo g is ts  use the term
't o t a l  environment • or t o t a l  in s t i tu t io n  as a 
b a s is  f o r  th e ir  research* Sourco t The P a t ie n t  
and tho c en ta l h o s p ita l , by b . G o ff man, F ree 
P re s s , G lencoe, 1957* Asylums. by Uoffman, 
Anchor P ress , New York, 19b1*

*3 Page 1^2, r la t o *  the ^ o u u b iic * tra ils* i i . o . f *
L eo , Penguin C la s s ic s , London, 1955*

*4 opoec-u g iv en  by dr* icoyston Lambert to  tne 
Boarding uchoois A sso c ia t io n  in  the Oxford 
sc ien ce  Museum, Ju ly , 1956*

*1
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best way to in flu en ce  character, lea d ersh ip , and 

i n s t i l l i n g  a sense o f  s e rv ic e , because there is  the 

in vo lvem en t o f  a t o t a l  environment* Much depends on 

the e x c e lle n c e  o f  s t a f f  and the in d iv id u a l house­

m asters in  see ing th a t a proper balance is  kept between 

a u th o r ity  and freedom* There aga in , the in d iv id u a l 

needs o f  the p u p il and parent should be kept in  mind. 

There a re  the needs a r is in g  from parents l i v in g  

abroad, o r  the parents whose employment makes them 

e x c e s s iv e ly  i t in e r a n t ;  there are the ch ild ren  who have 

a s p e c ia l  ap titude e*g* fo r  music o r  dancings th ere  

are the dep rived  ch ild re n , orphans and m aladjusted 

c h ild re n , whose needs are c e r ta in ly  grea t* I t  i s  

p le a s in g  to know th a t many p u b lic  school headmasters 

and the S ta te  do r e a l is e  th is  today, and are

experim en ting and t r y in g  to e s ta b lis h  new p a ttern s  o f  
* 1board in g . une doubts i f  th is  was always the case

in  the p a s t, when one sec tio n  o f  the community 

m onopolised the board ing schools f o r  s o c ia l and 

economic reasons•

Our la s t  c h a ra c te r is t ic  o f  the pu b lic  school 

t r a d i t io n  is  the s o c ia l  one whereby, there i s  a 

c lo s e  a s s o c ia t io n  between fa m ily , sch oo ls , and the 

a n c ien t u n iv e r s i t ie s . These r e la t io n s h ip s , which

are thought to  p reserve  academic e x c e lle n c e , in  

r e a l i t y ,  cause a d iv is iv e n e s s  in  i& ig lish  s o c ie ty *  i t  

p ro v id es  what D is r a e l i  c a lle d  *the two nations* o r  

what the common man would s ta te  today as *them* and

*1 Source: "New P a ttern s  o f  board in g b d u ca tio n ",
by Donald L indsay, C on ference, Y o l. 5, No. 2, 
June, 1968*
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•us1* s o c ia l  c la ss  has always been on important

fa c t o r  in  cn g lish  s o c ie ty ,  and education  lias f a i t h f u l l y

m irro red  the E n glish  s o c ia l system. The pu b lic

sch oo ls  have been the c en tra l fe a tu re  o f  an upper-

m iddle c la s s  and independent s e c to r . Ped ley noted

th ree  rou tes  in  c n g lis h  education, each w ith  i t s

s o c ia l  ranking orders "route one on the inner tra ck "

i s  the p rep a ra tory  sch oo l, p u b lic  sch oo l, Oxford and

Cambridge U n iv e rs ity  track . I t  i s  true there a re

lon g -s tan d in g  persona l contacts and connections betwoon

the p rep a ra to ry  schoo ls  a t  the bottom end and the

a n c ien t u n iv e r s it ie s  a t  the upper end. The P u b lic

Schools Commission commented on th is  'd iv is iv e n o s s 1,

when th ey  s ta ted , "thus the hold o f  p u b lic  school men

on s e n io r  posts in  many f i e ld s  i s  the outcome o f  a

p rocess  wliicli begins in  the home and leads through

p rep a ra to ry  school and pu b lic  school to the
#2U n iv e r s it ie s  and beyond".

The con tacts  between pu b lic  sch oo ls  and the 

a n c ien t u n iv e r s it ie s  a re  both e x p l i c i t  and im p l ic i t  in  

the p u b lic  school t r a d it io n .  They a re  e x p l i c i t ,  to  

the e x te n t ,  they s t r e tc h  back to n i l l ia m  o f  toykehaia in  

the 14th cen tu ry, when lie e s ta b lish ed  a p rep a ra to ry  

grammar school to study L a tin  grammar f o r  New C o lle g e , 

O x ford , and thus became the p ro to typ e  f o r  the 

estab lish m en t o f  o th e r  famous graiiiui&r sch oo ls j th ey

*1 Page 12, The Comprehensive s c h o o l, by k . P ed le y , 
V ic to r  G o lla n cz , London, 195b.

*2 Page oO -b l, P u b lic  schools Commission, i i r s t  
ivcu ort« Volume 1 , H .M .S.O., London, 19b8.
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are  im p l ic i t ,  to  the ex ten t, they a re  a part o f  the

same c la s s ic a l - r e l ig io u s  tra d it io n  o f  the Middle Ages

(H e llen ism  and Hebraism) o f  the l i b e r a l  education o f  a

gentlem an and th e re fo re  hold s im ila r  a tt itu d es  and

o u tlo ok s . Th is im p l ic i t  re la t io n s h ip  or kindred

s p i r i t  i s  a t base em otional. I t  exp la in s  many o f  the

p u b lic  school c lin ch ess  ‘ the Old Boy network1 (an

E n g lish  type o f  t r ib a l is m ),  the *01d School t i e * , * 1

•the E stab lishm ent*, *the Oxford accen t* and is

p rob ab ly  the reason why the m a jo r ity  o f  S ta f f  o f  the

boys* p u b lic  schools are  graduates o f  Oxford and 
*2Cambridge. I t  may a lso  exp la in  why the m a jo r ity

o f  Headmasters are c la s s ic is t s  as w e l l .  W ilson,

Second M aster a t  K ing*s School, Canterbury, comments

on the teach ing s t a f f ,  "n ea r ly  a l l  o f  them must have

been to  Oxford o r Cambridge and be w e ll  spoken.

They must have s a v o ir - fa ir e  and the a b i l i t y  to speak
S  *3to  pa ren ts  w ithout making the school look  d e c la s s e " .

The open sch o la rsh ip  to Oxford and Cambridge i s  

the g r e a te s t  ed u ca tion a l p r iz e  E n g lish  education can 

o f f e r  -  *the blue riband o f  u n iv e r s ity  s e le c t io n * ,  as 

Hutchinson and Young d escrib e  i t .  I t s  p r e s t ig e

*  1 Source* Old School T ies  -  The Pu b lic  Schools in  
B r i t is h  L i t e r a tu r e , by J.K . heed, Syracuse 
U n iv e r s ity  P ress , New York, 1964.

*2 8yJo o f  the S t a f f  accord ing to  Kalton* Page k k 9 
The P u b lic  S ch oo ls . Longmans, London, 1966.

*3 Page 79, P u b lic  Schools and P r iv a te  P r a c t ic e , 
by John W ilson, George A lle n  and Unwin, London, 
1962 .

*b Page 166, Educating the I n t e l l i g e n t , by M.
Hutchinson and C. Young, P e lic a n , London, 1962.



i s  so g r e a t  tnat newspapers o f  h igh  s o c ia l repute in  

tile  country pu b lish  tile naiues and schools o f  the 

r e c ip ie n t s ,  and then compound a ta b le  as to which 

sch oo l heads the l i s t *  McConnell in  h is  book 1 s ta te s  

the w inners in  19b5» 1st hunches t e r  Grammar sch oo l, 2nd 

m in ches t e r ,  3rd equal uton and huiwich* T ills  i s  one 

o f  the s igns o f  e x ce llen ce  f o r  the modem pu b lic  

s ch o o ls , o r  m aintained schools f o r  that m atter, a lthough  

the l a t e r  are a t a cons iderab le  d isadvantage t p u b lic  

s c h o o ls ' s ix th  forms can be geared w holly to open 

sch o la rsh ip s  w ith  sm a lle r  c la sse s , h igh er paid  s t a f f ,  

and the su perio r s o c ia l  background o f  p u p ils  who s ta y  

on lo n g e r  fo r  a th ird  year s ix th  form*

The exam ination o f  the Oxford and Cambridge bchool 

i^xamlnations hoard i s  a lso  another fa c to r *  In s t i tu te d  

in  187*** i t  p rov id ed  an exam ination su ita b le  fo r  the 

V I form  o f  those sch oo ls  which sent a la rg e  number o f  

t h e ir  students to the ancien t u n iv e r s it ie s *  The 

exam ination  enabled the pu b lic  sch oo ls  to have the 

b e n e f i t  o f  the ad v ice  and ideas  o f  u n iv e rs ity  tea ch ers , 

and i t  p rov id ed  machinery f o r  the an c ien t u n iv e r s i t ie s  

to  in flu en c e  the p rep a ra to ry  secondary education  o f  

undergraduates•

b t a t i s t i c a l l y ,  th ere  i s  s t i l l  a predominance o f  

p u b lic  school students a t Oxford and Cambridge, as 

there was a t the end o f  the 19th cen tu ry i the Bryce 

Commission (189**) found "th a t o ve r  h a l f  o f  the **200

*1 Page 105 , - to n , ilow i t  »o x k * . by J.O.U 
M cConnell, la b o r  and 1'aber, London, 19o7



37

unuQrgraduat e a o f  Oxford and. Cambridgo came from tiie

89 sc lio o ls  represen ted  on the iL M .0 . " * 1 Accord ing to

the P u b lic  Schools Commission in  1966, 1 in  10 o f  a i l

p u b lic  school le a v e rs  went to Oxford and Cambridge,

but o n ly  1 in  320 o f  every  m aintained grammar sch oo l 
*2l e a v e r .  The chances are even h igh e r  from the m ajor

p u b lic  schools| fo r  example a t  Charterhouse, between

March 1958 and July 1962, 1 in  6 o f  a l l  le a ve rs  went
*3

to  O xford and Cambridge*

We see then* a continu ing r e la t io n s h ip  between 

fa m il ie s  , p rep a ra to ry  schools 9 p u b lic  sc lioo ls  and the 

a n c ien t u n iv e r s i t ie s 9 g re a te r  in  some than o th e rs 9 and 

one th a t i s  in terw oven  in to  th e ir  v e ry  f a b r ic 9 and 

d i f f i c u l t  to unravel w ithout w holesa le a b o lit io n *  I  

co n s id e r  the understatement o f  the Franks iiep o rt, sums 

up the continuous r e la t io n s h ip  and a t t itu d e s  in v o lv e d  

(b e a r in g  in  mind the pu b lic  schools rep resen t o n ly  5> 

o f  the t o t a l  secondary school p op u la tion  f o r  England 

and W a le s ), Ho f  the c lo sed  awards made f o r  en try  

( t o  O x ford ) in  1963 -  1966 on ly  83 l,o went to  boys from

*1 no port o f  Loya l Co. u;iiasion on secondary Education
ii.M .b .O ., London, 1895# quoted a ls o  Page 109 *15 
to  18* Volume 1, noport o f  the C en tra l A d v iso ry  
Council f o r  ix iucation , H*M «b*0*, London, 1959*

*2 Tab le  89 Page 3 8 9 Pu b lic  sch oo ls  Commission,
F i r s t  ivenort* Volume 1, h*M *b*0*, London, 1968*

*3 There wore 1159 le a v e r s , 307 went to Oxford and 
Cambridge, and 103 to o th e r  u n iv e r s i t ie s  » Page 
1 1 7 , 0 iartorhouso bv the Boy^. by Kenneth 
Mason, London ,19o4*
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independent boarding schools '1.

Th is  completes the main aspects o f  the E n glish  

p u b lic  school t r a d it io n .  However, besides the 

e v o lu t io n  o f  patronage w ith in  the t r a d it io n ,  there are 

two fu r th e r  by-products -  h ie ra rch y  and p r i v i l e g e .

There is  h ie ra rch y  both w ith in  the p u b lic  sch oo l

system and the in d iv id u a l school. Weinberg b e lie v e d ,

" th e re  i s  a pecking o rd er among the p u b lic  schools o f
*2a fo rm a l and in fo rm a l k in d ". Th is  b e l i e f  stems

from  h is  own experien ce  and s o c io lo g ic a l  resea rch , and 

p rob ab ly  the works and experiments o f  Lorenz and 

T in bergen . To the ex ten t that the behaviour o f  

anim als and b ird s  can be app lied  to  s o c ia l o rga n isa tion s  

o f  human be in gs , so to o , is  i t  v a l id  f o r  the study o f  

p u b lic  sch oo ls . The h iera rch y w ith in  the school i s  

r e f l e c t e d  s o c io lo g ic a l ly  in  the d i f f e r e n t  le v e ls  o f  

p r e fe c tu re  and s e n io r it y  at the sch oo l l e v e l ,  house 

l e v e l ,  games, s o c ie t ie s  and s t a f f in g )  these d i f f e r e n t  

s t r a ta  o fte n  wear d is t in c t iv e  d ress to denote th e i r  

s ta tu s  and rank w ith in  the h iera rch y* the dress a c ts  

as a symbol o f  p r i v i l e g e  and a c tu a l behaviour p a tte rn s  

may be e l i c i t e d  by these s ign s . Prom the p s y c h o lo g ic a l 

p o in t o f  v iew , i t  le a d s  us in to  the study o f  

c o n d it io n in g  and P a v lo v j from the p h ilo s o p h ica l v iew ­

p o in t ,  i t  ra is e s  the qu estion  as to  what ex ten t, man i s

#i

*1 Para . 189, The Franks R ep o rt. Keport o f
Commission o f In q u ir y , Volume I ,  U n iv e rs ity  o f  
O xford , 1907.

*2  Page x i i , Thty d u ll is h  P u b lic  schools -  the
S o c io lo g y  o f  e l i t e  edu ca tion . by I .  W einberg, 
A th erton  P ress , New York, 1967*
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Tree  in  h is  environm ent? And from the s o c io lo g ic a l  

v iew p o in t i t  again  ra is e s  the stu d ies o f  e l i t e s .

In  my own observa tion s o f  p u b lic  schools in

G reat B r ita in ,  I  b e l ie v e  many aspects o f  the

t r a d i t io n  are changing and adapting, ju s t as the

s tru c tu re  o f  s o c ie ty  and the concepts o f  e l i t e s  a re

changing. Change seems in e v ita b le  in  l i f e .  I f

th ere  i s  not growth, development, and a d a p t ib i l i t y ,

then th e re  is  o s s i f ic a t io n ,  r i g i d i t y ,  decay, and

death . In  tod ay 's  changing world community, th e re

i s  in c rea s in g  m o b il ity  o f  popu la tion s, dependent on

tw e n t ie th  century te ch n o lo g ic a l in ven tion  and man's

r e s t le s s  urge to  expand and extend h is  boundaries o f

know ledge. One example o f the t h ir s t  fo r  knowledge

and man's r is in g  a s p ira t io n s , i s  the tremendous

expansion  in  a l l  s tages  o f  education  -  prim ary,

secondary, and t e r t ia r y .  We now speak o f  the

a f f lu e n t  s o c ie ty ,  the a c q u is it iv e  s o c ie ty ,  and the

p erm iss ive  s o c ie ty ,  in d ic a t in g  man's in creased  w ea lth

and m a t e r ia l is t ic  ou tlook  on l i f e t  the process o f

in d u s t r ia l is a t io n  in  a g re a te r  number o f  co u n tr ie s ,

the in creased  s k i l l s  o f  hand and mind, and the r i s in g

le v e ls  o f  economic spending power appear to have

in flu e n c e d  man's m oral and p h ilo sop h ic  ou tlook .

O lxlience i s  qu estion ed , and the r e l ig io u s  dogmas a re  
A

lo o s e n in g ! ours is  a qu estion in g  a ge , and the balance 

between a u th o r ity  ar>r* freedom seems to swing f u l l -  

w eigh ted  towards the l a t t e r .  One exmaple i s  the 

w orld—wide student unrest both in  u n iv e r s it ie s  and 

sch o o ls . One fa c e t  reac ts  upon the o th er . O lder 

p u p ils  a re  im patien t to  ob ta in  ad u lt status w h ils t  

younger p u p ils  a ttem pt to  procure stand ing in  t h e ir  

community. Under such modern u n iv e rsa l in flu e n c e s ,
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and where some sm all d ip lom atic  in c id en t in  a d is ta n t

country may produce w ith in  seconds fa r -r e a c h in g  e f f e c t s

on the c a p ita l c i t i e s  o f  the w orld ) i t  i s  sm all wonder

th a t e n g lis h  s o c ie ty  has become fa r  le s s  s t r a t i f i e d .

Both cause and e f f e c t  o f  the in te rm in g lin g  between

E n g lish  s o c ia l  s tra ta , i s  the p r o l i f e r a t io n  o f  new

modem e n g lis h  u n iv e r s i t ie s ,  c o lle g e s  o f  technology

and fu r th e r  education } names such as York, Sussex,

Surrey , Portsmouth and B a ttersea , v ie  w ith  the o ld e r

u n iv e r s i t ie s  fo r  the products o f  the p u b lic  sch oo ls .

W ith the expansion o f  h igh er education , there is  a

gradual b lu rr in g  o f  the h ith e r to  r i g id  d is t in c t io n

between the u n iv e r s it ie s  and o th er in s t i tu t io n s }  thus

i t  i s  obvious, e l i t e s  a re , and w i l l  become, more
*1numerous, fu n c tion a l and s itu a t io n a l.  There are

some s o -c a lle d  t r a d it io n a l  pu b lic  schoo ls* which 

s t i l l  possess many la t e  19 th -e a r ly  20th century 

c l ia r a c t e r is t ic s ; but th ere  are o th er p u b lic  schools 

w ith  p ro g ress iv e  and fo rw a rd -lo ok in g  headmasters who 

a re  experim enting in  o rd e r  to break down the o ld  

conven tion s . The main aspects which are d isap p ea rin g  

in c lu d e  the s e n io r it y  system, 'fa g g in g * ,  corpora l

*1 Sources f o r  concepts o f  e l i t e s  in  changing
s o c ie ty *  The Mind and S o c ie ty , by V. P a re to , J . 
Cape, London 1935* The K u liiy ; C lasses , by G.

s e a , M cGraw-H ill, Mew York, 1939* The Power 
e l i t e , by C. W right M ills,,. Oxford U n iv e rs ity  
P ress , New York, 193b« e l i t e s  and s o c ie t y . by 
T .B . Bottom ore, Penguin, London. 19(^4. Leaders 
Groups and In f lu e n c e s , by e .P . H o llan der, O xford 
U n iv e rs ity  Press Xnc., 1964, e s p e c ia l ly  Ch. 2. 
emergent Leadersh ip  and B oc ia l in flu e n c e . 
Governing; i i. i ite s *  s tu d ies  in  T ra in in g  and 
S e le c t io n , e d ite d  by R. W ilk in son , O .U .P ., 
London, 1969*



punishment | and the compulsory nature o f  chapel and 

e x t r a - c u r r ic u la r  a c t i v i t i e s .  The independence, 

s e l e c t i v i t y ,  character tra in in g , r e l i g io n  and s e r v ic e  

are  s t i l l  e s s e n t ia l ly  th ere  j but i t  i s  the changing 

nature o f  lead ersh ip  and le d  in  an in c re a s in g ly  

s o p h is t ic a te d , m a t e r ia l is t ic ,  and sh rink ing w orld , 

w ith  concom itant in flu en c es  on moral and p h ilosop h ic  

ou tlook  which seems to  be having the g re a te s t  

in flu e n c e  on the t r a d it io n .  Y e t, in s t i tu t io n s  w ith  

a lon g  h is to r y  know how to  change o r  they would not 

have su rv iv ed i the problem is  how to adapt to s o c ie ty  

and the p r e v a i l in g  c lim ate  o f op in ion , w h ile a t  the 

same tim e p reserv in g  the e s s e n t ia l t r a d it io n s .  The 

.English a re  very  adept in  pouring new wine from o ld  

b o t t le s ,  and, when necessary , o ld  wine from new 

b o t t le s .



CHAPTER 3. COLONIAL ATTITUDES, AND Tih, RISi, OF THd 

LUROPLAN GOVjSRNMLNT SECONDARY BOARDING 

SCHOOL IN Tih, CUNTLXT OF SECONDARY 

CPUCATION IN KLNYA.

To ap p rec ia te  c o lo n ia l  a tt itu d e s  we must d e fin e  

the words 'c o lo n ia l*  and 'c o lo n ia l is m '.  A c o lo n ia l i s  

a c i t i z e n  o r  in hab itan t o f  a co lony accord ing to 

W ebster 's  New In te rn a t io n a l D ic tion a ry  and Chambers 

T w en tie th  Century D ic tion a ry , and a co lony is  a name 

a p p lied  to  a S ta te 's  dependencies overseas .

C o lon ia lism  is  the s ta te ,  or q u a lity  o f ,  or the 

r e la t io n s h ip  in vo lved  in  being c o lo n ia l ;  and i t  i s  the 

fa c t  o f  'r e la t io n s h ip ' which causes so many em otional 

o verton es  w ith  the word, s im ila r  to Chapter 1 w ith  

L n g lish  p u b lic  sch oo ls . The reason f o r  th is  i s  th a t 

a t  i t s  h ea rt i s  the image o f  dominance, o f  power 

a s s e r te d , and the use o f  power and i t s  e f f e c t s  cannot 

be w itn essed  w ithout emotion* C le a r ly  today, 

c o lo n ia lis m  is  taboo f o r  the va s t m a jo r ity  o f  tho 

w o r ld 's  p eop les : as Thorton  s ta te s , "no one admits to  

the t i t l e  o f  a c o lo n ia l i s t .  I t  is  too  p la in ly  

a b u s ive " .

Yet B r ita in  p ra c t is e d  c o lon ia lism  in  the 18th and 

19 th  cen tu r ie s  m ainly w ith  a moral b a s is .  The B r i t is h  

admit im p eria lism  but in  the sense o f  tru s teesh ip  and 

moral r e c t itu d e . For in s tan ce , b i r  rxiward G rigg  who 

became Governor o f  Kenya and was instrum enta l in  the

*1 Page 8, D octrin es  o f  Im p er ia lism , by A .P . 
Thorton , John W iley  & Sons, New York,



43

s e t t in g  up o f  Luropean government secondary boarding 

schools s ta te d , M Im p er ia l ism is  the g re a te s t  power in  

the w orld  today, Tor i t  combines w ith the fo rc e  and 

in s p ir a t io n  o f  n a tio n a l needs and id e a ls  a code o f  

in te rn a t io n a l conduct, aim ing a t  the spread o f  law and
. #i
the maintenance o f  p ea ce ".

Furtherm ore, even as lat& as the 1940*s, a 

le a d in g  a r t i c l e  in  "The Times" s ta ted , "many 

d is t in g u is h e d  correspondents have l a t e l y  p ro tes ted  in  

these columns aga in st the fash ion  o f using as a term 

o f  d isparagem ent the word "Im peria lism " charged as i t  

i s  w ith  m agn ificen t t ra d it io n s  and a presen t con ten t 

o f  hope f o r  the em ancipation o f  mankind • • • The misuse 

seems to  have begun w ith  the M arx is ts , propagating 

th e ir  th eo ry  that the prime cause o f war is  c a p i t a l i s t  

e x p lo i t a t io n  and the pressure o f  the e x p lo ite r s  upon 

th e ir  Governments to s e iz e  the t e r r i t o r y  o f  backward 

peop les in  o rd er to p ro te c t  th e ir  opera tions • • • The 

sharp d is t in c t io n  that the m edieval ju r is t s  drew 

between imperium and dominium, o r ownership, , i s  s t i l l  

v a l id  tod ay j i t  i s  the key to the v e ry  essence o f 

em pire, which i s  not the a u th o r ity  o f  a s la ve  owner
*2but a tru s te e s h ip  f o r  the bodies and sou ls  o f  men".

I t  may w e ll be th a t Im peria lism  to  the in f lu e n t ia l  

c la sses  o f  B r ita in  meant a noble cause %ot the

* 1 Page 171, The G rea tes t Experiment in  H is to ry ,
by S i r  Ldward G r ig g , New Haven, I 92W

*2 Lead ing a r t i c l e ,  The Tim es. A p r i l  22nd, 1940 and 
found a lso  page 17* Commonwealth C h a llen ge» No# 2, 
Volume 14, London, W inter, 1965*



"maintenance o f  peace " backed by "m agn ificen t t r a d it io n s "  

but so o f t e n  i t  le d  to b it t e rn e s s , skirm ishes ann 

v io le n t  r e a c t io n . The B r it is h  as a n a tion  p ra c t is in g  

Im p er ia lism  r a r e ly  in  t h e ir  i n i t i a l  con tacts took in to  

c o n s id e ra t io n  the op in ions and views o f  the co lon ised  

peop les because they considered  th e ir  c i v i l i s a t i o n  and 

tech n o logy  so in f in i t e l y  su perio r . Un the o th er hand 

M arx is ts  may have empnnsised the economic m otive in  

c o lo n ia lis m  and f o r  many in  the tw en tie th  century w orld , 

C o lo n ia l i s t s * ,  'c a p i t a l i s t s ' ,  'im p e r ia l is t s * are 

synonymous terms used in  d eroga to ry  connotations, borne 

o f  these a t t itu d e s  have stemmed from the p o p u la r isa tion  

o f  the works o f  Len in, e s p e c ia l ly  in  h is  book,
*1"Im p eria lism , The h igh est btage o f  C ap ita lism ", where

* 2  *3he was in flu en ced  by such men as hobson and ita rl riarx. 

Len in  extended the word 'Im p er ia lism ' to  in clude not 

on ly  c o lo n ia lism  o f  the B r it is h  type but to the 

t ra n s fe r  o f  surplus va lu e from r ic h  to  poor cou n tries  

and the d r iv e  to open fo r e ig n  markets abroad. In  th is  

case, U .b .A . is  the main im p e r ia l is t  n a tion . In  t i l ls  

th e s is  I  do not extend the term im p eria lism  in  th is  

manner u n less  i t  i s  p r e f ix e d ,  e .g .  economic im p eria lism . 

Im p eria lism  comes from the n a tin , imperium and iiieang 

s o v e re ig n ty  o r doiuinift.j.on which is  e s s e n t ia l ly  

p o l i t i c a l .

*1 im p er ia lism . The h igh est bta/:e o f  C ap ita lism , by

V . I .  Len in , F o re ign  Languages P u b lish in g  house, 
iioscow, 1916.

*2 Source! Im p er ia lism , by J .A . Hobson, George A l le n  
and Unwin, f i r s t  e d i t .  1902, 3rd e d i t .  London,
1939. 4

*3 Source * C a p ita l: A C r i t ic a l  A n a ly s is  o f  C a p ita l is t
*— ^— 1 “ “ w .  fidi ted  nn/rels, London 1887*
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A lthough  the economic motive is  im portant and does

much to  e x p la in  m a te r ia l is t  conceptions o f  modern

h is to r y ,  1 b e l ie v e  there were o th er fa c to r s  as

im portant as economic ones* There were p sych o lo g ica l

fa c t o r s ,  f o r  example, the m otives o f  g lo r y ,  adventure,

and re v e re n ce . The E n g lish  have always been g rea t

ex p lo re rs  because o f  t h e ir  is lan d  p o s it io n  and

r e l a t i v e l y  d en se ly  popu lated  lands although many peop le

have in te rp r e te d  th is  as examples o f  expansionism.

Some e x p lo re rs  were m issionary o r ien ta ted  and one o f

the m ajor areas o f  p en e tra tio n  was the so c a lle d  ’ Dark
*1Continent * • I t  f i t t e d  in  w ith the image o f  A fr ic a  

w ith  negro popu lations l i v in g  there in  ignorance and 

p r im it iv e  b a rb a r ity , whereas the e x p lo re r  m iss ion aries  

were to be the f i r s t  to shine the l i g h t  o f  C h r is t ia n ity  

and .European c i v i l i s a t i o n .  The image re s ted  on the 

g u l l i b i l i t y  o f  peop les in  Lurope and elsewhere to  the 

ta le s  o f  many m iss ion a ries  on reach ing th e ir  home 

churches. A lthough many m iss ion a ries  can be 

c r i t i c i s e d  f o r  h e lp in g  to  b u ild  t il ls  image and fo r  

th e ir  la c k  o f  in te r e s t  in  A fr ic a n  t r a d it io n s ,  f o r  

example as A ja y i s ta te s , ’’ they saw in  t r a d it io n a l
*2r e l ig io n s  no more than fe t is h e s ,  id o la to r y  and ju ju " ,  

some m is s ion a r ies  were opposed to  co lon ia lism .

Crowder p o in ts  out in  West A fr ic a  that Min  the Gold 

Coast the Basel M iss ion  and in  western N ig e r ia  the

*1 Source i Page V, The lua^e o f A f r i c a , by P.D. 
C u rtin  Macm illan, London, 19b5*

*2 Page 4 , C h ris tia n  M issions in  N ig e r ia  1841-1891.
The Making o f  a New I * l i t e « by J .F . Ade A ja y i,  
Longmans, Lagos,1 9 6 5 *
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Yoruba M iss ion  were both opposed to c o lo n ia l o ccu p a tion "?1 

Undoubtedly the m iss ionary  spectrum was very  broad and 

re a c t io n s  va r ie d  from t r ib e  to t r ib e ,  n everth e less  the 

o v e r a l l  e f f e c t s  o f  the m iss ion a ries  was a form o f  

r e l ig io u s  im peria lism . when Jesus C h ris t sa id  to h is  

d is c ip le s ,  "Go ye th e re fo re ,  and teach a l l  n a tions,

b a p t is in g  them in  the name o f  the fa th e r ,  and o f  the
_ . #2bon, and o f  the h o ly  G host", ' a su b tle  form o f  

im p eria lism  was in i t ia t e d .

*3Langer and Schumpeter s tre ss  p sy ch o lo g ica l 

fa c to r s  and c a l l  Im peria lism  aui atavism , and they may 

w e ll  be r ig h t  e s p e c ia l ly  the form er when he s ta te s

th a t the E n g lish  are " s t i l l  swayed by out rnoded
'■ *4
fe u d a l is t i c  ideas o f  honour and p r e s t ig e " .  This

is  c e r t a in ly  in  l in e  w ith  the m g l is h  p u b lic  school

t r a d it io n  and is  p o s s ib ly  the re s u lt  o f  Monarchy and

E n g lish  s o c ia l  h is to r y .  i£ven Hobson who s tressed  the

economic fa c t o r  in  Im peria lism  r e a l is e d  there were "a
*5medley o f  aims and f e e l in g s " .

*1 Page 9, West A fr ic a  under C o lon ia l Mule, by
M ichael Crowder, Northwestern  U n iv e rs ity  P ress , 
Lvanston , 1968.

*2 Matthew, Chapter 28, v . 19# Tlio h o ly  j j jb l e ,
(1611 t r a n s la t io n ) ,  B r it is h  and F o re ign  B ib le  
S o c ie ty ,  London.

*3 Source* Im peria lism  and S o c ia l C la sses , by
Joseph A. Schumpeter, tra n s la ted  Heinz Norden,
New York, 1951*

*4 Page 114, "A c r i t iq u e  o f Im p er ia lism ", by W illiam  
L. Langer, F o re ign  A f f a i r s . Council o f  F o re ign  
d e la t io n s ,  Volume XIV , October, New York, 1935-

*5 Page 225, Im peria lism . A Study. by J .A . Hobson, 
A lle n  and Unwin, London, 1902.



S o c ia l fa c to r s  are im portant because i t  was tlie 

in f lu e n t ia l  c la sses  o f  bngland tlia t brought co lon ia lism  

to  A fr ic a  -  f o r  example, the •gentlemen* o f  the E n g lish  

p u b lic  sch oo l t r a d it io n  whom we have seen in  e a r l i e r  

chapters were ra ised  in  p res tigeou s  e l i t e  schools and 

w ith  ch a ra c te r  tra in in g  and leadersh ip  as the main aims 

o f  ed u ca tion . The p ro te s ts  to '’The Tim es” concern ing 

the use o f  the word * Im peria lism * were men such as S i r  

John hurray, S ir  F red e r ick  Sykes, S ir  Norman A n g e ll, 

J .A .K . M a r r io t t  -  men o f  in flu en ce  and power, 

p redom inantly  t i t l e d ,  con serva tive  in  p o l i t i c s  because 

”The T im es” i s  a renowned newspaper o f  b n g lish  

c o n s e rv a t iv e  and gen try  c ir c le s #  I t  was these kinds 

o f  peop le  th a t w ielded  p o l i t i c a l  power out o f a l l  

p ro p o rt io n  to  th e ir  numbers and in flu en ced  co lon ia lism  

to i t s  most ru th less  a sp ec ts  o f  oppression  and 

rac ia lism #

Now, some a u th o r it ie s  b e lie v e  th ere  was an

o v e r a l l  con sp iracy  o f  B r i t is h  bmpire backed by the

b n g lish  working classes#  This I  would consider a

myth. The working c la sse s  were a lie n a te d  from the

more p r iv i le g e d  c la sses  by b ir th  and breeding# The

working c la s s e s  o f  bngland were in te n t on w re s t lin g  a

l i v in g  wage and p o l i t i c a l  and s o c ia l fran ch ise  from

the in f lu e n t ia l  c la sses  in  hone a f f a i r s  to be concerned

w ith  fo r e ig n  in flu ences#  As Moon s ta te s ,  "iunpire-
*1b u id lin g  i s  done not by nations but by men” #

I  would add in  bast A f r ic a  men predom inantly o f  the

*1 Page 5 8 , Im peria lism  and ,»orld P o l i t i c s , by 
Pa rk er Thomas Moon, Macm illan, New York, 1935*
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L n g lis h  p u b lic  school t r a d it io n .  Men, s t ir r e d  on by

*gentlem en* l ik e  S ir  John Kobert S ee ley , P ro fe s so r  o f

Modern H is to ry  a t Cambridge in  the la te  19th century

who could w r i t e ,  "there  i s  some tilin g  in t r in s ic a l l y

g lo r io u s  in  our Ltnpire, upon which the sun never se ts "*^

As i f  time stops s t i l l ,  and whose n a iv e ty  can on ly  be

h ig h lig h te d  as a h is to r ia n  who has presumably studied

the r is e  and f a l l  o f  numerous empires* Another

example i s  d a rw in 's  *O rig in  o f  Species* w ith  i t s

* s u rv iv a l o f  the f i t t e s t *  and 'e v o lu t io n a ry  theory*

which when a p p lied  to s o c io lo g y  im p lied  that human

p rogress  depends on a s tru g g le  between races  and

n a tion s . O bviously *the f i t t e s t *  in  iSngland were the

in f lu e n t ia l  upper c la sses  and when they had ex p lo ite d

the o th er c la sse s  they e s ta b ls ih ed  th e ir  supremacy

o ve r  p op u la tion  in  o th er cou n tries . Much o f  the la t e

19 th  cen tu ry and 20th cen tu ry m ilta rism  and racism

stemmed from  th is  ph ilosoph y. Uudyard K ip lin g , the

V ic to r ia n  p oe t r e f le c t e d  much o f  the expansionism  o f
*2iSngland's in f lu e n t ia l  c la sse s  in  many o f  h is  poems.

*1 Page 293, The expansion o f  in/ciand. by S ir  John 
S e e le y , London, 1883.

*2 "The white Man's Burden" from C o iio c to d  works by 
Uudyard K ip lin g , a ls o  page 8 7 , The Im peria lism  
Keadert documents on Modem expansionism , ed ited  
Lou is L . Snyder, i) • Van No strand , P rin ce  town,
New J e rsey , 1962 .

Take up the White Man*s Burden -  
Send fo r th  the best ye breed -  
Go bind your sons to e x i le  
To serve your ca p tiv es *  need)
To w ait in  heavy harness,
On f lu t t e r e d  f o lk  and w ild  -  
Your new caught, su llen  p eo p le s ,
H a lf d e v i l  and h a l f  c h ild .
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A d m itted ly  Kudyard K ip lin g  became a popular poet in  

Kngland w ith  a l l  c la sses  -  he had the support o f  many 
j in g o is t s .

However, most western a u th o r it ie s  would agree 

that the Europeans who came to i^ast A fr ic a  in  the 19th 

and e a r ly  20th cen tu ries  had predom inantly d i f f e r in g  

aims -  to the m iss ion a r ies , there was a new kingdom to  

be won f o r  God) to  the tra d e r , there were new areas to  

be opened up f o r  the m arketing o f  h is  p roducts) to the 

government servan t, there would always be d evo tion  to 

s e r v ic e  in  a new country, and to the farm er there was 

h is  need f o r  good s o i ls  and c lim ate where he could 

grow h is  crops and pasture h is  l iv e s to c k .  European 

se ttlem en t in  Kenya was not s o le ly  B r it is h ,  in  fa c t  

Sorrenson reminds us, "most o f  the e a r ly  s e t t le r s  were
* iSouth A fr ic a n s " .  Th is  fa c t  stems from when, S ir

Charles B l i o t ,  Commissioner fo r  the Bast A fr ic a n  

P ro te c to ra te  (1901 -  1904), a d ve rt is ed  f o r  s e t t le r s ,  

both in  South A fr ic a  and B r ita in , in  o rd e r  to help  pay 

fo r  the Uganda ka ilw ay b u i l t  in  1897 ”  1901. The 

ra ilw a y  had been b u i l t  to  deve lop  Uganda, preven t 

caravan s la v e r y  ab o lish ed  o f f i c i a l l y  in  1897» ô nd to 

secure the s t r a te g ic  head—waters o f  the N i le .  

Undoubtedly, the c a l l  f o r  South A fr ic a n  s e t t le r s  not 
on ly  h elped  to  strengthen  the * white Man's Im ago1 but 

induced a s tron g  farm ing element in  Kenyan c o lo n is a t io n  

which was in te rp re te d  by many A fr ic a n s  as robbery o f  

th e ir  lan d . Jlany c o lo n ia l is t s ,  such as B l io t ,

*1 Page 1, O rig in s  o f  European Settlem en t in  Kenya, 
by 1*1. P .K . Sorrenson, Oxford U n iv e rs ity  P ress , 
N a ir o b i,  1968 .
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though t, tiie  in t e r io r  o f  the P ro te c to ra te  as a white 
• , *1

man s co u n try ", as had Lugard, the s o ld io r -  

a d m in is tra to r  o f  the Im p er ia l B r it is h  Last A fr ic a n  

Company, ten  years e a r l i e r .   ̂ The rea.aon fo r  th is  

a t t i tu d e  was the fa c t  th a t a lt itu d e  and am elio ra tion  

o f  t r o p ic a l  temperatures combined to g iv e  a landscape 

most resem b lin g  the temperate reg ions o f  B r ita in , 

liven so , the on ly  way to a t t r a c t  s e t t le r s  was by 

g iv in g  them land a t very  low cost in  the Kenya 

h igh lands ( * id iite  H igh la n d s ') as i t  became to be known. 

The issu e  was to cause g re a t  b it te rn e s s  among A fr ic a n s  

and e v e n tu a lly  c i v i l  d iso rd e rs .

The f i r s t  up country j-liroi^ean schoo l was tho K i f t

V a lle y  Academy, k lja b e , founded in  1903 by the A fr ic a n

In lan d  M iss ion  mainly f o r  the ch ild ren  o f  m iss ion a r ies .

In  1904, a school f o r  Europeans and durasians was s e t

up in  N a iro b i by the Uganda Kailway A u th o r it ie s  fo r  the
*3

c h ild re n  o f  ra ilw a y  employees. T h is  school

re c e iv e d  government a id  in  1907# and in  1910 the 

Europeans moved in to  b u ild in gs  designed  as p o lic e  

barracks in  o rder to become a government co -ed u ca tion a l

*1 Page 103, The m s t  A fr ic a  P r o te c to ra te , by b i r  
Charles A rnold , d l l o t ,  London, 19<->5«

*2 The K ls e  o f  the Last A fr ic a n  im p lre , by Lord 
Lugard, Blackwood, London, 1893*

*3 Under the headmastership o f  Mr. A .J . Turner, who 
had seen s e r v ic e  w ith  the Ind ian  Education 
Department. Page 295# Permanent way, Volume 1, 
by M .F. H i l l ,  ~ast A fr ic a n  Hallways and iiarbours, 
N a ir o b i,  1949. A lso  a r t i c l e  w r it te n  in  the 
w eek ly  newspaper, reader o f  ia s t  A f r i c a , A p r i l  
3rd , 1909.
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board ing (d ay  ch ild ren  a ls o  a tten ded ).

In  1907» P ro fe sso r  F raser from Bombay U n iv e rs ity

in  In d ia ,  was asked to the P ro tec to ra te  to adv ise  on

a l l  m a tters  r e la t in g  to education . Al t e r  rev iew ing

the s itu a t io n ,  F raser submitted a rep o rt in  which he

recommended the appointment o f  a D ire c to r  o f  ixiucation*^

and made the c o lo n ia l ad m in is tra tion  recogn ise  the

im portance o f  education  to  a youni' co lony and the

r e s p o n s ib i l i t i e s  o f  government in  th is  m atter. P r io r

to t l i i s ,  p r a c t ic a l ly  a l l  educational work was in  the
*2hands o f  the m iss ion a r ies , who used education  as a 

pow erfu l t o o l  w ith  which to  break down A fr ic a n  

t r a d i t io n a l  s o c ie ty  and to  spread th e ir  own b e l i e f s .

The curricu lum  was read in g  and w r it in g  to  e s ta b lis h  a 

h igh  degree  o f  l i t e r a c y  f o r  the understanding and 

tran sm iss ion  o f the S c r ip tu res .

In  1911, an edu cation  Department was es ta b lish ed  

and Mr. J .K . Orr was appointed the f i r s t  D ire c to r  o f  

Education . He implemented many recommendations  ̂

o f  the F ra se r  Keport, the most im portant and one which

*1 Page 32-33, Education Department, Annual Keport 
1909. Government P r in te r ,  N a iro b i, 1909*

 ̂ o
*2 Vages 116-119, "Dducat^nal Development in  Kenya

(w ith  p a r t ic u la r  re fe re n ce  to A fr ic a n  e d u c a t io n )" ,  
by J .N .B . Osogo, t im etab les  the openings o f  
m iss ion ary  schoo ls  in  Kenya s ta r t in g  from the 
C.M .b. school a t Kabai in  1847 and the United 
M ethod ist school a t  Kibe in  1862. Hadith 3 . 
P roceed in gs  o f  the 1969/1970 Conferences o f  the 
H is t o r ic a l  A s s o c ia t io n  o f  Kenya. ed ited  by 
B e th w e ll A. Ogot, uast A fr ic a n  P u b lish in g  House, 
N a ir o b i,  1970*
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would a f f e c t  the kenyan educationa l scene f o r  the next 

f i f t y  years  -  the sep ara tion  o f  education  in to  fo u r  

d iv is io n s  on a r a c ia l  b a s is , Luropean, In d ian , Arab 

and A fr ic a n . The seg rega tion  o f  the races \/as 

s im ila r  to  a South A fr ic a n  Commission  ̂ in  1905 , and 

aga in  these receoramendations were made in  the f i r s t

Lducation  Commission o f  the Cast A fr ic a n  P ro te c to ra te
#2

in  1S19* Th is segrega ted  educationa l o rgan isa tion

r e f l e c t e d  the B r it is h  c o lo n ia l a t t itu d e s  to race and

the a d m in is tra t iv e  in flu en ce  o f Lugard in  h is  ideas o f  
• . *3' in d ir e c t  r u le * .  A t i t s  bes t, in d ir e c t  ru le  was a

system by which the tu te la ry  power recogn ised  e x is t in g

s o c ie t ie s  and a ss is ted  them to adapt to the fu n ction

o f  lo c a l  governmentj a t i t s  w orst, in d ir e c t  ru le  was

sep ara ten ess : •ap arth e id •• There had been p a r a l le l

developm ent in  Ln g lish  education  based on wealth  and

s o c ia l  c la s s ,  i t  was sm all wonder i t  developed  and

extended w ith in  the empire to  include ra c e . Lord

Cranworth was q u ite  e x p l i c i t  when he s ta te d , ’’Cast o f

Suez, as a l l  the world knows, between the two co lou rs
*4

a g re a t  g u l f  i s  f ix e d " .  Cranworth puts th is  down

to the Curopeans them selves* s e t t le r s ,  tra d e rs , 

o f f i c i a l s  and m iss ion a ries  — "Europeans re fu se  to

*1 Commission on South A fr ic a n  N a tiv e  A f fa i r s  1903-  
1 jL>3 , {Lugdon Co,]j,iission) Cmd. 2399 9 HtM»SiO» , 
London, 1905*

*2 n eport o f  the .education, ^ast A fr ic a n  P ro te c to ra te  
1919. S w ift  P ress , N a iro b i, 1919*

*3 The Jua i Mandate in  B r it is h  T ro p ic a l . i f r i c a . by 
Lord Lugard, Frank Cass, London, 1922.

rage 134, A Colony in  the in k in g . by Lord 
Cranworth, h acm illan  and C o., London, 1912.

*4
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send, th e ir  ch ild ren  to any school where they uay
#1

a s s o c ia te  w ith  B lack o r  Eurasian c h ild re n "*

The s eg rega tio n  in  Bast A fr ic a  was not as p o te n t ,

a t le a s t  in  th eory , as the Butch form o f  ‘ apartheid*

in  South A fr ic a *  The South A fr ic a n  n a t io n a lis ts

v iew p o in t based on the C a lv in is t  Butch keformed Creed

was that the n a tiv e  was the son o f  Cain, and bom  to

h e lo t r y  f o r  e ve r ; the B r i t is h  government v iew po in t was

some m ix ing should take p la ce  s o c ia l ly  but on ly  to the

ex ten t th a t improvement might take p la ce  o f  the n a t iv e

by example* S ir  Charles iLLiot ep itom ised  th is

v iew p o in t, when he s ta te d , " I  th ink i t  i s  a g rea t

m istake to  is o la t e  n a t iv e s  and p lace  them in  re se rv es

f o r  such is o la t io n  in e v it a b ly  confirm s them in  th e ir

o ld  bad customs and cuts them o f f  from contact w ith
*2su p er io r ra ces  which m ight improve them"*

Th is a t t itu d e  o f  s u p e r io r ity  in  Bast A fr ic a  and

patronage towards o th er races was a t y p ic a l ly

•gentlem anly* c h a ra c te r is t ic  o f  the B n glish  p u b lic

school t r a d it io n  o f  la t e  V ic to r ia n  tim es* hack had

n o tic ed  th a t ,  "the V ic to r ia n  p u b lic  sch oo l * . .  was
*3p r im a r ily  a mint f o r  c o in in g  Bmpire b u ild e r s " ,  and

*1 Page 300, P r o f i t  and Sport in  B r it is h  u is t  A fr ic a  
by Lord Cranworth, Macmillan and Co*, London, 19*19* 
T liis  i s  the 2nd e d it io n  o f  "A co lon y  in  the M aking", 
by Lord Cranworth, Macmillan and Co*, London, 1912*

*2 Page 241-242, The Bast A fr ic a n  P r o te c to ra te , by 
8 ir  Charles B l io t ,  A rnold , London, 1905*

*3 Page 400, P u b lic  Schools and B r i t is h  Opin ion , 
1780-1860, by B*J. Mack, Columbia U n iv e rs ity  
P ress , New York, 1941.
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the liuropean ph ilosophy Im m ortalised by K ip lin g  o f  the 

•White Man *8 Burden*, a ls o  embraced these a t t itu d e s .  

Just as Thring and o th e r  pu b lic  school headmasters 

expected  th e ir  students to  be lea d ers  and serve t h e i r  

u n fortu n ate  fe l lo w  country-men in  some in d u s tr ia l slum, 

so too , d id  the in f lu e n t ia l  c la sses  in  England expect 

e v e ry  gentleman to  do h is  c i v i l i s in g  duty to the 

n a t iv e s  o f  A fr ic a .  Most government o f f i c i a l s  

possessed  these a t t itu d e s ,  as d id  some o f  the 

m is s io n a r ie s , a t le a s t  those who had imbibed the 

le a d e rs h ip  and ch a ra c te r t ra in in g  o f  the L n g lish  p u b lic  

s ch oo ls . However many m iss ion a ries  were not from th is  

background: some Englishmen were from Church and L o ca l 

.education A u th o r ity  sch oo ls , and the S cots , I r is h ,  and 

American m iss ion a ries  e s p e c ia l ly ,  seemed to possess 

g r e a te r  empathy and sympathy w ith  indigenous p eo p les .

Some o f  the s e t t l e r s  a lso  had a p u b lic  school

background because as Lord Cranworth s ta te s , "the

H ighlands was em inen tly  su ita b le  f o r  r e t ir e d  o f f i c e r s

o f  the Crown and fo o t - lo o s e  a r is to c r a ts  . . .  the whole

aim o f  a p u b lic  school education  has been to f i t  a boy,

not f o r  work but f o r  the o versee in g  o f  work • • • and the
*1P ro te c to ra te  was e s s e n t ia l ly  an o ve rs e e r*s  cou n try ".

On the o th e r  hand, we have seen many e a r ly  s e t t le r s  

were o f  South A fr ic a n  o r ig in  and many were "rough and 

rea d y ". The s e t t l e r  po in t o f  v iew  and ph ilosophy

*1 Page 184-186, A Colony in  the Making, by Lord 
Cranworth, M acm illan and C o., London, 1912.

*2 Page 191, Last A f r ic a  through a Thousand Y ea rs , 
by G .S . Were and D.A. W ilson, Evan B ros ., 
N a ir o b i,  1968 .
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tended to  be more extreme than e ith e r  the B r it is h

Government o r  the m iss ion a r ies , and c lo s e ly  fo llo w e d  the

du^i ‘ a p a r th e id 1 a t t i tu d e .  The reason fo r  th is

p robab ly  stems from the fa c t  the s e t t le r s  had come to

s ta y  in  the country on a permanent b a s is  and they were

b u ild in g  a fu tu re  f o r  th e ir  ch ild ren ; whereas

government o f f i c i a l s  and m iss ion aries  were l i a b le  to

serve  in  o th e r  c o lo n ia l  t e r r i t o r i e s .  Lord Delam ere,

an o ld  L ton ian , was not the undisputed lead er o f  the

s e t t l e r s  because o f  the e c c e n tr ic  and flamboyant 
*1C o lonel Grogan; though Delamere was o f  the p u b lic

school t r a d it io n ,  h is  experien ces  in  A fr ic a  had

undoubtedly made him an ex trem ist by the 1920*8 , the

key p e r io d  in  the estab lishm ent o f  secondary edu cation

in  Kenya. L lsp e th  Huxley b e lie v e d  th a t Lord Delamere,

and a r is to c r a ts  l ik e  him, were t r y in g  to c rea te  "a
*2r e p l ic a  o f  the feu d a l system o f  th e ir  fa th e r s " .

Th is may be so, but p e rs o n a lly , 1 b e l ie v e  he adopted 

h is  ou tlan d ish  dress and behaviour in  order to 

id e n t i f y  and impress the p ion eer s e t t l e r s ,  in c lu d in g  

South A fr ic a n s , as t h e ir  o v e r a l l  le a d e r . i l ls  p u b lic  

school background and ex trem is t a t t itu d e  to l i f e  and 

p o l i t i c s  i s  r e f le c t e d  in  h is  e le c t io n e e r in g  m an ifes to , 

a t K enya 's  f i r s t  e le c t io n s  in  1920, when he made a 

s p e c ia l p o in t  f o r  the need o f  a secondary education ,
#3

"to  procure judgement and balance in  a ru lin g  ra c e " .

*1 An Irishm an from South A fr ic a  who had flo g g e d
th ree  Kikuyu servan ts ou ts ide a prominent N a irob i 
h o t e l .

*2 Page 20, S e t t le r s  o f  Kenya. by L. Huxley,
Chatto and Windus, London, 19^8.

*3 e le c t io n  M an ifesto  1920 o f  Lord Delamere, Sources 
Pages 83- 8 3 , white Man's Country. Volume I ,  Chatto 
and Windus, London, 1935*
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Lord de lam ere 's  ‘ ru l in g  race* ph ilosophy in i t ia t e d  

the fo rm a tion  o f  the C en tra l A dv isory  Committee on 

European education  (192 4 ), w ith  h im se lf as member f o r  
R i f t  V a l l e y . * 1

These ex trem is t v iew po in ts  and s e t t l e r  a t t i t u d e s 9 

which c lo s e ly  fo llo w e d  the dutch 'a p a r th e id ' a t t i tu d e ,  

can be seen  r e f le c t e d  in  p ra c t ic e  o ve r  s eg rega tion  and 

the s ch o o ls . The seg rega tio n  o f  the races became 

e f f e c t i v e  in  the sch oo ls . The recommendations o f  the 

1919 edu ca tion  Commission were c o d i f ie d  in  1924 and 

the fo l lo w in g  yea r the system o f  g ra n ts - in -a id  was 

s t a b i l i s e d .  economics and p o l i t i c s  were in te r l in k e d  

in  Kenya a t  th is  p e r io d ) the whole problem  o f  r a c ia l  

s e g re g a t io n  and g ra n ts - in -a id  in flu en ced  each o th er , 

e v e r  s in ce  the F raser Report o f  1909* F raser had 

recommended g ra n ts - in -a id  fo r  the m iss ion  schools , and 

in  1911 these grants were pa id , but o n ly  to the ex ten t 

o f  s u b s id is in g  those m iss ion  schools which taught 

'in d u s t r ia l  ed u ca tion 1, not ' l i t e r a r y  ed u ca tion *1 
f in a n c ia l  a ss is tan ce  was lim ite d  to a c a p ita t io n  gran t 

f o r  each indentured a p p ren tice . Th is d is c r im in a tin g  

procedure continued up to  1918, when a r e v is io n  

occured, and the payments were extended to  the t ra in in g  

o f  tea ch ers  and to  a s s is t  ' l i t e r a r y  education* in  those 

in s t i tu t io n s  a lread y  r e c e iv in g  gran ts f o r  courses in  

'in d u s t r ia l  edu ca tion *. Through these g ran ts , the 

c o lo n ia l  government cou ld  in s is t  on q u a l i f ic a t io n s  o f  

tea ch ers , the nature o f  the curricu lum , and in s p e c t io n . 

By 1926, th ere  was a non -native  p o l l  tax  on Luropeans

*1 Appendix 'J, f o r  f u l l  membership o f  the C entra l 
A d v is o ry  Committee on european .education.
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and A s ian s , but in  tha t year and through the in flu en c e  

o f  the C en tra l A d v iso ry  Committee on European 

edu ca tion , a European .education Tax Ordinance, an 

Asian  edu cation  Tax Ordinance, and a Wines and S p ir i t s  

Consumption Tax Ordinance, were passed* This 

s t r e s s in g  o f  the d i f f e r e n t  races and the taxes they 

co n tr ib u ted , was one o f  the main fe a tu re s  in  the 

L e g is la t iv e  Council, and S ir  Ldward G rig g  showed the 

ethos o f  the p e r iod , when he s ta ted , "th e  races are 

d i f f e r e n t ;  the system o f  education  f o r  each race must 

th e re fo re  be d i f f e r e n t *  But each race  w i l l  be s e rv in g  

not m erely  i t s  own but the gen era l in t e r e s t ,  by 

p ro v id in g  i t s e l f  w ith  the best education  i t  can a f fo rd *  

I t  seems d e s ira b le  to me that each race  in  the Colony 

should fin a n ce  i t s  own ed u ca tion ".

The outcome was d is p a r i t ie s  in  edu ca tiona l gran ts  

to the d i f f e r e n t  races as shown in  Tab le  1, whereby 

expend itu re per p u p il was x48 g r e a te r  f o r  the 

Luropean as compared to  the A fr ic a n  and Arab*

*1 Speech o f  S i r  Ldward G r igg  (G o v e rn o r ) ,  28th 
O ctobe r ,  1925, Source* Page 7 8 6 , L e g i s l a t i v e  
C ou n c il  D eba tes , V o l .  I I *
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Tab le  1 School P opu la tion  and Government Expenditure

xtace No. o f  lu p i ls  (Government ivxpondlture

T o ta l Per P u p il

Arab and 
A fr ic a n 82,761

1,947

909

£ 53,465 13/ -  

£ 14,471 144/- 
£ 28,815 634/-

In d ian

European

A f t e r  the f i r s t  World War, there were d i f f e r in g  

a t t itu d e s  between m iss ion a ries  and s e t t le r s  o ve r  the 

qu estion  o f  A fr ic a n  lab ou r. The s e t t le r s  

a s s o c ia t io n s  b e lie v e d  the government should l e g i s la t e  

in  o rd er  f o r  A fr ican s  to  work on the farm s. We have 

seen how government g ra n ts - in -a id  from 19 1 1  to  1918 

were on ly  p rov id ed  f o r  'in d u s t r ia l  ed u ca tion ' in  the 

m ission  sch oo ls . M oreover, i t  was s ig n i f ic a n t  that 

the f i r s t  government 'secon d a ry ' school f o r  A fr ic a n s , 

was a te c h n ic a l- te a c h e r  t ra in in g  c e n tra l school at 

Machakos, founded in  1913* The c o lo n ia l government 
here r e f l e c t e d  s e t t l e r  a t t itu d e s  because there was a 

deep m is tru s t o f  m iss ion ary  ' l i t e r a r y  education* f o r  

A fr ic a n s ; the s e t t le r s  wished educated labour on ly  to  

the e x ten t o f  being tra in ed  in  in d iv id u a l appren t ic e -  

shipss education  in  the deeper sense was not f o r  

A fr ic a n s . The m is s ion a r ie s  o b jec ted  s tro n g ly  to

Source o f  s t a t i s t i c s !  Page 11 and 6b, Annual 
Keport o f  the .education departm ent. 1927*
Government P r in t e r ,  N a iro b i.

*1
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these b e l i e f s ,  and when the Governor, b i r  bdwaixl

Horthey passed a s e r ie s  o f  c ir c u la rs  backing the

s e t t l e r s  c la im s , the m iss ion a ries  approached the

Im p e r ia l Government in  London. The r e s u lt  was that

b ir  Minston C h u rch ill, then S ecre ta ry  o f  S ta te f o r  the 
_ , *1
C o lon ies , issued a white paper p re s c r ib in g  o f f i c i a l s

to take no p a rt in  r e c ru it in g  labour f o r  p r iv a te

employment. The g u lf  between m iss ionary  and s e t t l e r s

continued to  widen because by the e a r ly  1920*s many

new European s e t t le r s  were coming to Kenya under what

was known as the e x - s o ld ie r  settlem en t scheme and they

r e q u ir e d  labou r. The Kenya Government (bast A fr ic a n

P ro te c to ra te  became Kenya Colony in  1920) persuaded by

the s e t t l e r s ,  com pelled a l l  A fr ic a n  males to r e g is t e r

and ca rry  a card (k ipan de) w ith  th e ir  f in g e r p r in ts .
*2A l l  A fr ic a n s  resen ted  th is  and A fr ic a n  p o l i t i c s  

da tes  from  s h o r t ly  a f t e r  th is  even t.

Though the qu estion  o f  labour and type o f

education  could d iv id e  the Europeans, the question  o f

race o ft e n  un ited  them. A good example o f  th is ,  and

one w hich fu r th e r  la id  the seed o f  A fr ic a n  in d e p en d en ce ,
*3was *the In d ian  q u e s t io n 1• In  1921, there were

*1 Despatch to the O f f i c e r  Adminsterimc the
Government o f  Kenya Colony. Cmd. 1509» H .M .b .O ., 
London, 1921.

*2 "The kipande system i s  hated by e v e ry  A fr ic a n  in  
th is  lan d 1' . Mr. b li i id  Mathu, Kenya L e g is la t iv e  
C ou n c il. January 11Lh, 19^b.

*3 Sources H is to ry  o f  .Cast A f r i c a . Volume XX, 
e d ite d  by V. Harlow and b.M. C h ilv e r ,  Oxford 
U n iv e rs ity  P ress , London, 19&5*
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approx im ate ly  10,000 Europeans, 23*000 Indians (A s ia n s )
^ 1

and an estim ated  2^ -  3 m il l io n  A fr ic a n s *  Europeans

lo r  the f i r s t  time were a llow ed  to e le c t  th e ir  own

re p re s e n ta t iv e s  to the l e g i s l a t i v e  Council but the

Ind ians w ished to do l ik e w is e  on the b a s is  o f  a

dem ocratic  vo te* they a ls o  demanded no seg rega tion  in

the townships, the r ig h t  to  tenure o f  land in  the

White H igh lands, and prom otion to the h igh est ranks o f

the C i v i l  S e rv ic e . T h is  the Europeans could not

to le r a t e  because i t  would mean the end to  a white

m in o r ity  p o l i t i c a l  supremacy* The governor backed the

European v iew p o in t, "European in te r e s t  must be
*2paramount throughout the p ro te c to ra te "• The

Ind ians sen t depu ta tions both to In d ia  and London,

w h ils t  the European s e t t le r s  demanded Ind ian

im m igration  be c o n tr o lle d  and they would s t i l l
*3continue to  abide by the 'b ig in  p led g e * . In  the

re p res en ta t io n s  to  London, the Ind ians claim ed they 

a lone were educating the A fr ic a n  in  le a rn in g  h is  

language and teach ing him trades* The Luropean

*1 sou rce ; Kenya, a p o l i t i c a l  h is t o r y , by G. 
d en n e tt, U .U .F ., London, 1963*

*2 Correspondence regarding the P o s it io n  o f  Ind ians 
in  bast A f r i c a . Gmd. 1311* H .M .b .O ., London,
1 9 2 1 .

*3 'The b ig in  p ledge ' i Lord L lg in  was the
S e c re ta ry  o f  S ta te  f o r  the C o lon ies  19^5“ 1908.
In  1906 when the In d ian  community had appealed 
f o r  equa l r ig h t s ,  the Commissioner consu lted  the 
Im p e r ia l Government and Lord L lg in  re p lie d *  " I  
have to  in form  you th a t I  approve o f  your 
adhering to the p r in c ip le  acted  on by your 
p redecessors  v i z .  tha t land ly in g  ou ts ide m unicipal 
l im i t s ,  rough ly ly in g  between K iu  and F o rt Ternan, 
should be granted  OMLY TU LbnOfbAh SLTTLLiiS •
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s e t t l e r s  and m iss ion a ries  asserted  the reverse* So

s tro n g ly ,  d id  the European s e t t le r s  f e e l  over the

is s u e , th a t a V ig ila n ce  Committee was e s ta b lish ed  and

p lans d iscussed  f o r  a m i l i t a r y  r e b e l l io n  a ga in st the

government* The s tru g g le  between European and In d ian

in te r e s t s  ended in  1923 w ith  the Devonshire White

Paper which es ta b lish ed  the *paramountcy * o f  the

A fr ic a n s *  "P r im a r ily , Kenya is  an A fr ic a n  t e r r i t o r y

and H.M* Government th ink  i t  n ecessary d e f in i t e l y  to

record  t h e i r  considered op in ion  that the in te r e s ts  o f

the A f r ic a n  n a tives  must be paramount, and that i f
and when those in te r e s ts  and the in te r e s ts  o f  the

immigrant races should c o n f l i c t ,  the form er should 
*1p r e v a i l " .  The s e t t le r s  won th e ir  case over the

White H ighlands but 5 members o f  the In d ian  community 

were to  be e le c te d  to the L e g is la t iv e  Council a long 

w ith  11 Europeans, and one member represen ted  A fr ic a n  

in te r e s ts *  the p o l ic y  o f  seg rega tion  in  the townships 

was abandoned and im m igration  o f  Ind ians should be 

c o n t r o l le d ,  a lthough the l a t t e r  was n ever  implemented*

The d i f f e r e n t  a t t itu d e s  in  Kenya a t  th is  time 

were a ga in  r e f le c t e d  in  the edu ca tion a l system, 

e s p e c ia l ly  the b ir th  o f  secondary edu cation , which in  

most sch oo ls  was a mere ex ten s ion  o f  prim ary 

education* In  1921, the In s t i tu te  o f  the B lessed 

V irg in , opened Loreto  Convent, M songari, f o r  a l l - a g e  

European ch ild ren * In  J923i an A n g lica n , Mr. A.B. 

McDonnell, e re c ted  b u ild in g s  f o r  the education  o f  h is

Page 10, Ind ians in  Kenya, Cmd. 1922, 
Devonshire White Paper, H*M*b*0*, London, 1923*

*1
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daughters a t  Limuru, and in  1920, the kenya schools 

.Ltd. , a conn ection  o f  the Church o f  England Trust 

which founded otowe (1923 )* a p u b lic  sch oo l in  England,
to

b u i l t  the h i l l  School, L im uru ,^ for European g i r l s *

A s im ila r  school f o r  boys was mooted by Bishop 

heywood but the scheme was dropped* .Lord Uelamere 

s tro n g ly  urged the expend!ture o f  4.80,000 on a 

European secondary school f o r  boys a t kabete but the 

d ir e c t o r  o f  Education opposed the id ea  on the qu estion  

o f  adequate boarders to  f i l l  i t .  Secondary p u p ils  

had been extended from the primary s tage  a t  the o ld  

government N a irob i European School on a co -ed u ca tion a l 

bas is  d u rin g  the war yea rs  in  order to  take the 

C o lleg e  o f  P recep to rs  Examination*

In  In d ia n  education  the A l l id in a  Visram High

School, Mombasa, was opened in  1923* a rehousing and

secondary ex ten s ion  o f  the Ind ian  S choo l, Mombasa

(191 2 ). The Government Ind ian  Boys School,

N a irob i (1 9 0 6 ), extended primary education  to

secondary and produced i t s  f i r s t  students fo r

m a tr ic u la t io n  in  1929* Miss S*li* Shah b e lie v e s *

" is m a i l i  and Goan schools in  the main tcw is  were a ls o
*2l i k e l y  to  have a fu l l - t im e  secondary schoo l cou rse", 

a t th is  tim e*

*1 Source t A l l id in a  Visram H ltcih S ch oo l. Mombasa 
A 3 0 0 / lH  Coast P r o v in c ia l  oxiucation O f f ic e .

*2 Page 123, A h is to r y  o f  Asian  Education in
henya. I880- I 963 , by Miss Sneh lata  K* Shah,
unpublished M*A. th e s is ,  U n iv e rs ity  o f  East 
A f r ic a  ( N a irob iJ , 1968 .
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In  A fr ic a n  edu cation , the m iss ion a r ies  provided  

some secondary education  as an ex ten s ion  to  the 

prim ary sys  tein a t  Buxton High School and Maseno 

(C .M .S . ) ,  Kikuyu and Tumutumu (Church o f  Scotland ) 

and Kabaa (doman C a th o lic ) ,  but i t  was not u n t i l  1926 

tha t the f i r s t  A fr ic a n  secondary school a t Kikuyu, 

A l l ia n c e  High School, was opened* The type o f  

edu cation  s ta r ted  a t A ll ia n c e  High School was a 

ju n io r  secondary education  w ith an adapted l i t e r a r y  

b a s is . I t  was an in trod u c to ry  two y e a r  c u ltu ra l 

course w ith  a g r ic u ltu re  and Bantu s tu d ies  as su b jec ts  

which le d  on to e ith e r  a one yea r teach er t ra in in g  o r  

a y e a r  commercial course. Mr. G.A. G rieve  from 

Edinburgh, the f i r s t  headmaster had toured the 

Southern U .S .A ., and been impressed w ith  the Tuskegee
*

In s t i tu t e *  This was founded by Booker T. Washington 

from the well-known negro c o lle g e  a t Hampton,

V ir g in ia ,  who b e lie v e d  in  con trast to Marcus Dubois 

tha t education  possessed p r im a r ily  a p r a c t ic a l  va lu e . 

Th is kind o f  education  f i t t e d  in  w ith  the p o l i t i c a l  

and r a c ia l  views o f  the U*S.A. a t  that tim e. As K ing 

s ta te s , " f o r  Southern w h ites i t  s ig n i f i e d  d isavow al 

o f  a l l  p o l i t i c a l  am b ition ” and "N orthern  w hites o f 

m iss ion ary  and p h ila n th ro p ic  d is p o s it io n  were

*1 Working w ith  the hands, by Booker T. Washington, 
New York, 1904.

Thu oQuis o f  b lack  fo lk .  assays and sketches, 
by W.K.B. Dubois, Chicago, 1903*

*2
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g r a t i f i e d  by the in s is te n c e  upon the m o ra lity  o f  the 

Hampton in d u s t r ia l  work"# In  Kenya the newly

tra n s fe r r e d  Governor, S i r  Kobert Coryndon b e lie v e d  in  

*n a tive  a g r ic u ltu re  * education  ana Jbantu stu d ies  based 

on the Hampton experim ent and South A fr ic a n  p o l i c ie s .  

Furthermore h is  v iew p o in ts  in flu enced  edu ca tiona l 

op in ion  in  the country, thus i t  was not su rp ris in g  

th a t G rie ve  o f  A ll ia n c e  High School v i s i t e d  the 

Southern p a rt  o f  the U .S .A . M oreover Coryndon*s 

v iew s in flu en ced  the 1919 education  Commission and 

were strengthened  by the newly crea ted  American 

Commission to A fr ic a .

The Phelps-S tokes Commission to Hast A fr ic a  had

been p r im a r ily  in flu en ced  by Jones and Oldhams in  
*2t h e ir  b e l i e f s  in  a d i f f e r e n t  education  fo r  

A fr ic a n s . These p o l i c ie s  again  d o v e ta ile d  w ith  the 

n n g lish  p u b lic  school t r a d it io n  and South A fr ic a n  

•aparthe id * id ea s . A m ajor con ference in  London in  

June 1923 to d iscuss Oldham’ s memorandum was a ttended  

by H n glish  ’ gentlemen* o f  the s ta tu re  o f  W.A. Omisby- 

G ore, U nder-Secretary o f  S ta te f o r  the C o lon ies , Lord 

Lugard, S i r  James C u rrie , the Bishop o f  L iv e rp o o l, 

who was the form er headmaster o f  the la r g e  and

*1 Page 8, Pan -A frican ism  and ed u ca tion , by Kenneth 
James K ing, Clarendon P ress, O xford , 1971*

*2 "C h r is t ia n  M iss ions and the Education o f  the 
N eg ro ", by J.H . Oldham, Pages 242-247. 
In te rn a t io n a l llev iew  o f  M iss ion s . Y o l. v i i ,
LondoiH, 1918.

"An edu ca tiona l p o l ic y  f o r  A fr ic a n  C o lon ies ", by 
T .J . Jones, C h r is tia n  education  in  A f r ic a . 
September, Edinburgh House, 1924•
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in i iu e n ta i l  iiiig lis h  p u b lic  school f Kugby( and Six' 

M ichael S ad ler* The l a t t e r  had made a s p e c ia lis e d  

study o f  Negro and In d ian  education* The outcome o f  

the con feren ce was the establishm ent o f  a permanent 

a d v iso ry  committee to supervise p rogress  o f  education  

in  B r i t is h  A fr ic a .^  The ad v iso ry  committee met 

im m ed ia te ly  to  d iscuss the two Phelps-S tokes rep o rts  

and issu ed  i t s  own p o l ic y  statement which in flu en ced  

C o lo n ia l O f f ic e  th in k in g  in  the in te r -w a r  period *

Among i t s  more im portant conclusions were the 

p r in c ip le s  that the B r i t is h  govomment reserved  the 

r ig h t  to  d ir e c t  ed u ca tion a l p o l ic y i  m iss ionary  e f f o r t s  

in  the f i e l d  o f  education  were to  be encouraged w ith  a 

system o f  g ra n ts - in -a id i r e l ig io u s  t ra in in g  and moral 

in s t ru c t io n  should be regarded as fundamental to  the 

developm ent o f  sound educations te ch n ic a l and 

v o c a t io n a l t ra in in g  should be c a rr ied  out w ith  the 

h e lp  o f  government departments* and education  should 

be as f a r  as p o ss ib le  be adapted to lo c a l  con d ition s*

When the Phelps-S tokes came to Kenya in  1924“ 

they d id  not qu estion  the fa c t  o f  w h ite settlem ent 

but men such as D i l la r d v Aggrey, and Jones gave 

s e t t l e r s  s a t is fa c t io n  in  complementing them on th e ir  

c i v i l i s i n g  m ission* Aggrey was a West A fr ic a n

*1 ix iu ca tion a i P o l ic y  in  B r it is h  T ro p ic a l A f r i c a . 
A d v iso ry  Committee on N ative  .education in  the 
B r i t is h  T ro p ic a l A fr ic a n  Dependencies! Cmd. 
2347, H .li.s .O ., London, 1925*

*2 " F i r s t  Im p ress ion s", a r t i c l e  in  Jbast A fr ic a n  
Standaxxi* (w eek ly  e d it io n ) , March 8th, 192^.

Lord Delamere a ls o  f e l t  tha t the Phelps-S tokes 
v iew s o f  education  accorded w ith  h is  own. Pages 
383, 400-401, The S c o tt ish  M iss ion  in  Kenya, 
1891-1923* by B*G* McIntosh, Ph.D, th e s is ,

- - « 1
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f  1
educated in  the c la s s ic a l  t r a d it io n , t a c t fu l  o f

B r i t is h  co lo n ia lism  and a p rotege o f  Jones in  h is

b e l i e f  in  in d u s tr ia l education  f o r  A fr ic a n s  s im ila r  to

the Negroes o f  Southern U.S.A. Though Aggrey

s tre ssed  lo y a l t y  and pa tien ce  he was admired by many

A fr ic a n s  because he showed in  h is  p e r s o n a lity  how a

Western l i t e r a r y  education  could in flu en ce  a negro*

For in s ta n ce , Mbiyu Koinange, the p resen t M in is te r  o f

S ta te , s ta te d  o f  Aggrey , ’’when I  heard that man speak,

I  q u it  my job  in  N a irob i and walked tw enty f i v e  m iles

to my home in  one day and to ld  my fa th e r ,  1 must go

to Am erica where that wonderfu l A fr ic a n  was 
*2

educated” . Views such as th is  stim u la ted  A fr ic a n

id ea s  o f  go in g  abroad f o r  th e ir  education* That th is  

enthusiasm could on ly  be contained by p ro v id in g  

l o c a l l y  secondary education  was one o f  the main 

reasons the D ire c to r  o f  Education a llow ed  the opening 

o f  A l l ia n c e  High School. Thus A fr ic a n  pressure 

to g e th e r  w ith  m issionary en te rp r is e  s tim u la ted  th is  

type o f  edu cation .

Dr. J.W. A rthur, head o f  the Church o f  Scotland 

m ission  was the main guding l i g h t  behind A llia n c e  

High School accord ing to  Smith in  h is  "H is to ry  o f  

A l l ia n c e  High School” . Arthur was keen on a c o l le g e

*1 Sources Ararrey o f  A f r ic a . by H.W. Smith, 
S tudent C h ris tia n  Movement, London, 1929*

*2 Page 233, Pan-A frican ism  and edu ca tion , by 
Kenneth James K in g , Clarendon P re s s , Oxford,
1971.
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o f  h igh e r  education  f o r  A fr ican s  but h is  

recommendation was overru led  by the Conference o f  

B r i t is h  M iss ion ary  S o c ie t ie s  and Oldham suggested to 

A rthur h is  plans be changed and b u ild in gs  be

converted  to  a ju n io r  h igh  school. Thus A llia n c e  

High School opened in  1926 w ith  a r o l l  o f  27 p u p ils  

each pay in g  42/- p er annum. The a g r ic u ltu re  d id  not 

la s t  lon g  in  the course b e fo re  i t  became b io lo g y  

(1932 acco rd in g  to  the man who taught a g r ic u ltu re  and
v *2b io lo g y ) •

One yea r  b e fo re  the beginnings o f  A ll ia n c e  High 

School, the Jeanes School, Kabete, opened under the 

headmaster sh ip o f  J.W'.C. JDougall who was the 

s e c re ta ry  to the Phelps-S tokes Commission. The 

school r e f le c t e d  the id ea s  o f  the Commission in  

p ro v id in g  a h ea lth y  education  through a g r ic u ltu re  and 

v i l l a g e  community. Teachers, th e ir  w ives and 

c h ild re n  were regarded as members o f  the community 

and the needs o f  the s c h o o l- v i l la g e  were prim ary in  

much o f  the in s tru c t io n  g iv en . The scheme, namely 

the Jeanes In d u s tr ia l Teacher system had o r ig in a te d

# i

*1 The .a llia n ce  M ed ical C o llege  was under
co n s id e ra t io n  as e a r ly  as 1913 by the Church o f  
b co tlan d  M iss ion  and then A ll ia n c e  o f  P ro te s ta n t 
M iss ion s took up the theme in  1918. In  1924, 
h r. A rthur rep o rted  that the M ed ica l C o llege  had 
been b u i l t  (c o s t  £4,500) and i t  was a c tu a lly  
opened but on ly  8 students could be found who 
had reached the minimum standards o f  passing 
standard V I I I .

Page 6b, The H is to ry  o f A l l ia n c e  High S ch oo l, 
by J .S . Smith, lieinemann, N a ir o b i, 1973*

* 2



from the Southern S ta tes  o f  the U .s .A . * 1 That the 

C o lo n ia l Government recogn ised  the Importance o f  th is  

type o f  sch oo lin g  fo r  A fr ic a n s  can be app rec ia ted  

from the preponderant amount o f  space devoted  to  the 

Jeanes School in  the .educational Annual Reports 1920- 

1932 and to  s p e c i f ic  annual rep orts  from the head­

m aster which were pub lished  by Government. However, 

the m a jo r ity  o f  A fr ic a n s  were opposed to  th is  kind 

o f  ed u ca tion . Th is was recogn ised  by hou ga ll as 

e a r ly  as 1927 in  h is  r e p o r t  when he s ta ted  that the 

students con s id er the education  o f  an " in f e r io r  

k in d ". I t  was once aga in  the E n glish  p u b lic

school t r a d it io n  o f  a d i f f e r e n t  education  fo r  o th er 

peop le to  what th e ir  own ch ild ren  were r e c e iv in g .

The m is s ion a r ie s  sent t h e ir  own ch ild ren  to European 

N a irob i sch oo ls , l a t e r  the P rince o f  Wales School to 

ob ta in  an academic l i t e r a r y  education .

S ir  inward G rigg , the Governor o f  Kenya Colony

1925-1930, was one o f the g re a te s t  innovators  o f

European edu ca tion . G r ig g  was a Wykehamist and

imbued w ith  the empire and the p u b lic  school

t r a d it io n .  He a s s e r ts  in  h is  book how "poten t and

sa lu ta ry  the in flu en ce  o f  the Old School T i e , " was

in  h is  tim e, and now "c h a r a c te r is t ic  i t  was o f  Kenya 
#3

in  th a t a g e " • G rigg  was appa lled  by the

* 1 Ihe Jeanes Teacher in  the United S ta tes  I90d-1933. 
by Lance G .L. Jones, C h a p e l-H ill, 1937*

*2 Page 3, ;umuai im port on the Jeanes School 1926. 
by J.W .C. D ouga ll, Government P r in t e r ,  N a iro b i,
3rd * eb ru ary , 1927*

*3 Pages 7^ -76, Kenya»a O pportun ity . by Lord 
A ltrin cham , Faber and Faber, London, 1953*
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1 r o n t ie r —l ik e  con d ition s  o f  Kenyan b u ild in gs  of* iro n  

and wood} in  h is  education  he had been used to the 

a n t iq u ity ,  w agn il'icen ce , and beauty o f  W inchester and 

New C o l le g e , Oxford, w ith  th e ir  in s p ir in g  chapels, 

im p ress ive  tr iic e ry  and ico n s . G rigg obta ined  the 

s e r v ic e s  o f  the best a r c h ite c t  in  A fr ic a  -  S ir  

H erbert baker who had worked w itn  Lutyens on New 

D e lh i and had tra n s figu red  P re to r ia  w ith  new 

governmental b u ild in gs . baker des igned  Government 

house and the naw Courts, N a irob i. The c o lo n ia l type 

o f  a rc h ite c tu re  as i t  became known, expressed i t s e l f  

in  white-washed w alled  stone, im press ive  Greek 

columns, c o o l open p a lco n ie s , l o f t y  rooms and ro o fs  

o f  r e d ' c lo se -so ck e ted  t i l e s .  In  the same t r a d it io n  

was e s ta b lish ed  the new buropean prim ary schools at 

N a iro b i, Nakuru, E ld o re t , N yeri and K i t a le ,  and the 

f i r s t  European secondary boarding school f o r  boys a t
/ - v *1habete , named the P rin ce  o f  Wales School (1929)* 

G r ig g 's  c o lo n ia l  a t t itu d e  to buropean education  is  

expressed  in  h is  opening speech o f  the N a irob i 

European School, "the g r e a t  duty o f  th is  school is  

to make you worthy c i t i z e n s  o f  the Empire -  your 

Empire} and worthy su b jec ts  o f  the k in g  -  your k in g .

I t  i s  to make you f i t  and ready to h e lp  in  upholding 

B r i t is h  standards here in  A fr ic a ,  in  f u l f i l l i n g  

B r i t is h  id e a ls  and thus en rich in g  the d es tin y  o f  the

*1 The school Was o r ig in a l ly  known as the llabete 
Secondary School} in  1931 I t  became the P rin ce  
o f  Wales School and in  1966 N a iro b i School.
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em pire in to  which you were born” • b i r  Edward G rigg

was e s p e c ia l ly  in f lu e n t ia l  in  the estab lishm ent anil

e r e c t io n  o f  the new h iropean  secondary Boarding bchool

and. he to g e th e r  w ith  b i r  Edward Doniiam (then  C o lon ia l

s e c r e ta ry ) and Lord Delamere, p e rso n a lly  chose the 
*2

s i t e *  i t  was a lso  G rig g  who in flu en ced  the P rin ce

o f  Wales to  v i s i t  the Colony and g iv e  h is  name to  the 

new secondary schoo l. The connection  between the 

h e ir  to the B r i t is h  throne and b ir  Edward G rigg was 

tha t G rigg  had been h i l i t a r y  S ecre ta ry  to  the P rince 

o f  wales in  im p e r ia l In d ia *

The P r in ce  o f  i/ales School was to be run on 

p u b lic  sch oo l l in e s  and the D ire c to r  o f  Education 

in tim ated  th ere  would be lin k s  w ith  the E nglish  p u b lic  

schools and the Empire* The f i r s t  headmaster was

Captain B*W*L. N icho lson  whose w ife  was r e la te d  to 

the Governor and shows the importance o f  fa m ily  t ie s *

He was a ls o  a le c tu r e r  a t  Dartmouth, the e l i t e

#i

*1 Speech by H.E. the Governor, L t . C o l. S ir
Edward G rigg  a t tne opening o f  the European
Schoo l, N a irob i, on Empire Day, 1928, Government 
P r in t e r ,  N a iro b i, 1928.

*2 Sources P r iv a te  l e t t e r  from Captain B.W*L.
N ich o lson  to P .F . F le tc h e r , dated 12th September, 
19^9, O ckley, Surrey. A d m in is tra tion  8 F i l e .
School Log Book, P r in ce  o f  Wales bchool.

*J Page 10, Educational Department Annual r e p o r t . 
192b, viz. "The D ir e c to r  o f  .education w h ils t on 
le a v e  in  England found the g r e a te s t  enthusiasm 
d isp la y ed  by the g r e a t  p u b lic  sch oo ls , not on ly  
towards European education  g e n e ra lly  in  jvenya, 
but e s p e c ia l ly  towards the fou ndation  o f  a g rea t 
p u b lic  school a t J iabete"•
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c o l l e g e  t o r  naval o f f i c e r s  in  England, N icholson  

shaped and organ ised  the school on nava l t ra d it io n s  

and from what he knew a t Dartmouth) h is  in flu en c e , 

e s p e c ia l ly  on school d ress , uniform , badges and 

in s ig n ia ,  was cop ied  by a l l  la rg e  boys* schools in
xt *1N a iro b i o v e r  the next t h i r t y  years .

The m a jo r ity  o f  s t a f f  chosen fo r  the P rin ce  o f

Wales sch oo l were c i v i l  servants o f  the C o lon ia l

ii<ducation S e rv ic e . In  1925* the B r it is h  Government,

as a r e s u lt  o f  con su lta tion s  w ith  the A dv iso ry
*2Committee on .education in  the C o lon ies , had 

issu ed  a White Paper which led  to  the estab lishm ent 

o f  the C o lo n ia l edu cation  S e rv ic e . Many o f  these 

c i v i l  se rvan ts  were from the e n g lish  p u b lic  schools 

and the an c ien t u n iv e r s i t ie s ,  as was the 

a d m in is tra t io n . Margery Perham s ta te s , " in  the 

a d m in is tra t iv e  s e r v ic e  e s p e c ia l ly ,  the d es ired  type 

was the product o f  the p u b lic  school and the o ld e r  

u n iv e r s i t ie s ,  a young man w ith  a sense o f  

d is c ip l in e  and s e r v ic e ,  a l l  round a t h le t ic  and 

e n te rp r is in g  ra th e r  than h igh ly  in t e l le c t u a l .  The

*1 Other schools using e x a c t ly  the same p a tte rn !
Duke o f  York School (19^8 ), Delamere School 
(1 9 5 9 )» Starehe ( i9 6 0 ).

*2 The A d v iso ry  Committee on Education  in  the
C o lon ies  was o r ig in a l ly  the A d v iso ry  Committee o f  
N a tiv e  .education in  T ro p ic a l A f r ic a .  I t  
d iscu ssed  1923-1925 Reports o f  the American 
sponsored Phelps-S tokes Commission and then 
issu ed  the fo l lo w in g  White Paperx edu cationa l 
P o l ic y  in  B r i t is h  T ro p ic a l A f r i c a . Cmd. 23^7» 
H .M .S .O ., London, 1925*
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type was d e s ira b le  in  the tech n ica l s e r v ic e s  a ls o "*  ^

There was l i t t l e  doubt, th is  la te  19th, e a r ly

20th cen tu ry  type o f  the p u b lic  school t r a d it io n  had

a tremendous in flu en ce  on the Prince o f  Wales School

in  i t s  o rg a n is a t io n , ad m in is tra tion  and gen era l

p h ilo sop h y , and v ia  S ta f f  on la t e r  educationa l

estab lish m en ts  in  Kenya* Captain N icho lson  chose

the motto * to  the u tte rm ost ' fo r  the P r in ce  o f  Wales

Schoo l, ju s t  as had chosen, 'S e rv ib  e s t  Kegnare'

f o r  the European N a irob i School in  1925# and Ju lian

Huxley had c r i t i c i s e d  him f o r  i t  and o th e r  r e l ig io u s
#2and c h a u v in is t ic  m ottoes* The P rin ce  o f  Wales

School became noted as a strong gam es-playing and 

ch a rac te r b u ild in g  school ra th er than an in t e l le c tu a l  

grammar schools games and e x tra -c u r r ic u la r  a c t i v i t i e s  

took precedence o ve r  academic stu d ies* The House 

system was in s t itu te d  and the p r e fe c ts  re igned  

supreme through a s t r i c t  s e n io r it y  system.

The Government in  1930 used the c la s s i f ic a t io n

system o f  prim ary and secondary education  fo r  the 
*3f i r s t  tim e. An a n a ly s is  was made o f  European

*1 Page x x x x v i i ,  H is to ry  o f  i^ast A f r i c a . ed ited
by V. Harlow and E.M. C h ilv e r , O xford U n iv e rs ity  
P ress , London, 19^5*

*2 At the p resen t day N a irob i Prim ary School which 
was the European S choo l, N a iro b i, N icholson  
in s c r ib e d  mottoes* e * g . "Love o f  England, 
g ra t itu d e  to  on e 's  country, i s  the happy duty o f  
us a l l " *  Page 152, A fr ic a  View, by Ju lian  
H uxley, Chatto and Windus, London, 1931*

Page 2k , E ducational Department Annual Keport 
1930* Government P r in te r ,  N a ir o b i,  1930.

*3
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c h ild re n  and the D ire c to r  o f  Education, Mr. H.S. S c o tt ,

adopted a compromise system o f  age and a tta inm en t. A

boy o r  g i r l  who had completed e ith e r  th e ir  14 th year

in  age o r passed the standard o f the Cambridge

P re lim in a ry  Examination, was to a ttend secondary

sch oo l. Only the P rin ce  o f  Wales School f o r  boys and

the European G ir ls  School (nucleus o f  the Kenya High

S c h o o l), which occupied the upper f l o o r  o f  the

European N a irob i School, were des ignated  as secondary

sch oo ls ; a l l  o th er European government schools e .g .

N a ir o b i, E ld o re t , h i t a le ,  Nakuru, e t c . ,  were

d es ign a ted  as prim ary sch oo ls  and ‘ fe e d e rs *  fo r  the
*1

secondary sch oo ls .

In  1932, w ith  the a id  o f  a grant from  the

Carnegie C orpora tion , experim ents were perform ed by 
*2O liv e r  whereby in t e l l ig e n c e  te s ts  were g iven  to 

boys a t the POWS and the AHS. Accord ing to O liv e r  

the t e s ts  were standard ised  and v a lid a te d  fo r  

A fr ic a n s  and there emerged what became known as the 

‘ General In t e l l ig e n c e  T e s t  fo r  A fr ic a n s * *  component 

t e s ts  which were n on -verba l and con s is ted  o f  problems 

d e a lin g  w ith  p ic tu re s , numbers, l e t t e r s ,  and o th er 

symbols. The p u p ils  were not requ ired  to  w r ite  but

*1 The In d ian  ed u ca tion a l system was s im ila r ly
d iv id e d  but th e  A f r i c a n  system  was n o t , p ro b a b ly  
b e ca u se  o f  th e age f a c t o r ,  and t h a t  the g r e a t  
m a jo r i t y  o f  A f r ic a n  sc h o o ls  were m is s io n a r y .

*2 "The Comparison o f  the A b i l i t y  o f  kaces w ith  
s p e c ia l re fe ren ce  to  East A f r ic a " ,  by k .A .C . 
O l iv e r ,  Pages 160-204, The East A fr ic a n
M ed ica l Jou rna l, Volume IA , September 1932.



74

make c rosses  o r o th er marks, O liv e r  found that

(1 )  the average A fr ic a n  score a t AK& was 85> o f  the

average European score a t  POWS, (2 ) on ly  1 4# o f  the

A lr ic a n  boys reached and exceeded the European score

a t the POWS. M oreover, O liv e r  quoted the infamous

p h y s io lo g ic a l  f in d in g s  o f  Or. V int  ̂ to  su bstan tia te

the s u p e r io r it y  o f  the European race . These

q u a n t ita t iv e  m atters o f  s o -c a lle d  s c i e n t i f i c  v a l id i t y

r e in fo r c e d  the basic  r a c ia l  assumption tha t the

A fr ic a n  was in n a te ly  le s s  in t e l l ig e n t  than the

European, and the n o to riou s  Or. V in t a t that tim e,

even b e l ie v e d , "th a t the stage o f  c e reb ra l development

reached by the average n a t iv e  is  that o f  the average
_ *2

European boy o f  between 7 and 8 years o f  a ge ".

We recogn ise  here the tra n s fe rred  O nglish  p u b lic  

sch oo l a t t i tu d e  o f  s u p e r io r ity .  As Moumouni, s ta te s , 

"by t r y in g  to e f f e c t  a v e r ita b le  'd e p e rs o n a lis a t io n 1 

o f  A fr ic a n s , using eve ry  p o ss ib le  means to imbue 

students w ith  an i n f e r i o r i t y  complex and the id ea  o f

*1 o r . i'.W . V in t measured the w eigh ts o f  the p re ­
f r o n ta l  b ra in  co rtex  o f  deceased Europeans and 
A fr ic a n s  and found the average w eigh t o f  male 
n a t iv e s  to be 1276 gins, and the average weight 
o f  male Europeans to  be 14^3 gms. "A p re lim in a ry  
note on the c e i l  con ten t o f  the p r e - fr o n ta l  
c o r te x  o f  the Oast A fr ic a n  n a t iv e " .  Pages 30- 
49, The i^ast A fr ic a n  M edical J ou rn a l. Volume IX , 
June, 1932.

"The Comparison o f  the A b i l i t y  o f  Kacesi w ith  
s p e c ia l re fe ren ce  to  Oast A f r ic a " ,  by K.A.C . 
O l iv e r ,  Pages 160-204, The ^ast A fr ic a n  
M ed ica l Jou rna l. September, 1932.

*2
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the c o n g e n ita l in ca p a c ity  o f  the B lack, c o lo n ia l 

edu ca tion  sowed a seed pregnant w ith  consequences"* 

b i r  J u lia n  Huxley, the d is tin gu ish ed  E n glish  b io lo g is t ,  

had adopted in  pa rt th is  current assumption when he 

s ta te d  in  1 9 3 1 » " I  am q u ite  prepared to b e lie v e  that i f  

we e v e r  do d ev ise  a r e a l ly  s a t is fa c to r y  method o f  

measuring inborn  mental a t t r ib u te s ,  we s h a ll  f in d  the 

races  o f  A f r ic a  s l i g h t ly  below  the races o f  Europe in  

pure in t e l l ig e n c e  and p robab ly  c e r ta in  o th er  

im portant q u a l i t i e s " . * ^

Huxley was a man ahead o f  h is  times to the ex ten t

he r e a l is e d  the d i f f i c u l t y  o f  a ssess ing  ‘ pure

in t e l l i g e n c e ' or 'in n a te  in t e l l i g e n c e ' ,  however he

f a i l e d  to a p p rec ia te  the la ck  o f  v a l i d i t y  in  comparing

c h ild re n  from  d i f f e r e n t  cu ltu res  and races* The fa c t

th a t the c u ltu ra l and s o c ia l  environment induce

p s y c h o lo g ic a l b a rr ie rs  to  the processes o f  c o gn it ion

and con a tion , p e rcep tion  and m o tiva tion , i s  a f a r  more

im portant fa c t o r  than comparing ' i n t e l l i g e n c e ' on a

r a c ia l  b a s is *  Even today, there are p sy ch o lo g is ts  
*3 *ksuch as Jensen and Eysenck who m athem atica lly

*1 Page 54, Education in  A f r ic a * by Abdov 
Moumouni, Andre Deutsch, London, 1908*

*2 Page 389, A fr ic a n  V iew , by J u lian  Huxley,
Chatto and windus, London, 1931*

*3 "How Much Can We Boost I*Q* and S ch o la s t ic
Ach ievem ent" ,  Harvard edu ca tiona l neview , Vol*39» 
W in ter, 1969*
"Keducing the H ered ity  -  Environment U ncerta in ty* 
A k e p ly " ,  Harvard Educational K ev iew * Vol* 391 
bummer, 1969*

*4 Kace* In t e l l ig e n c e  and Education* by P ro f*  H.J* 
Eysenck, Temple Smith, London, 1971*
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o v e rs ta te  the h e re d ita r ia n  view  o f  in t e l l ig e n c e  and

emphasise the d if fe r e n c e s  between races , whereas the

re v e rs e  should be the case ) i t  i s  the s im i la r i t ie s  tha t

count* I f  d i f fe r e n c e s  a re  to be s tressed  i t  should be

on a minute sca le  o f  a sm all group because the

environment i s  complex* One cannot m agnify sm all-

s ca le  experim ents and app ly  i t  to  a race o r a con tin en t*

O v e ra ll then , 0 1 iv e r f s t e s t s  r e f l e c t  cu rren t r a c ia l

assumptions in  the e a r ly  1930*8 and the in e q u a lit ie s

o f  op p o rtu n ity  fo r  A fr ic a n  boys* And as regards

V in t*s  infamous experim ents the average s iz e  o f  the

p r e - f r o n ta l  co rtex  is  not an adequate assessment o f  
*1in t e l l i g e n c e •

During the 1930*8 and a f t e r  in  Kenya, secondary

education  was lim ite d  and e l i t i s t #  I t  was p o ss ib ly

so , f i r s t l y ,  because o f  tne numbers in v o lv e d ,

and secon d ly , the Cambridge School C e r t i f ic a t e  was the

gateway to  the u n iv e r s it ie s  and p ro fe s s io n s *  hot ewen

Europeans a ttended  school* W e lle r w r it in g  in  the

e a r ly  19 3 0 *s s ta ted , " i t  i s  by no means unknown to

f in d  on some remote fanus, Dutch c h ild re n  up to 18
*2years o ld  who can n e ith e r  read nor w r i t e " .  Sven

*1 Source* In t e l l ig e n c e *  Some re cu rr in g  is s u e s ,
e d ite d  by L.K* T y le r ,  Van Nostrand heinhold  Co*, 
New York , 1969#

Page 133, Kenya w ithout P r e ju d ic e , by H*0* 
W e lle r , hast A fr ic a  L td .,  London, 1931*

*2
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by 1937 * 19 3 6 , there were on ly  303 European ch ild ren  a t
*1 /secondary sch oo l (188 o f  these were government - 

1-48 POi/S, 40 KHS, and 130 p r iv a te  a t Limuru G ir ls  

School and .Loreto Convent).

On the re tirem en t o f  Captain N icho lson  from the 

POWb in  1937» there were on ly  148 boys, but by the 

time P . F le tc h e r  took o ve r  con tro l in  1943 from 13. 

A s t le y ,  the in term ed ia te  headmaster, th ere  were 355 

boys and th is  in creased  to  393 boys in  1948. There 

were s e v e ra l c on tr ib u to ry  fa c to rs  fo r  t h is  s t a t i s t i c a l  

in c re a s e ) f i r s t l y ,  compulsory education  was in troduced 

f o r  Europeans between the ages o f  seven and f i f t e e n  

years  in  1942s second ly, there was an unprecedented 

wave o f  .European im m igration  to Kenya a f t e r  World War 

I I )  t h i r d ly ,  the esteem and p re s t ig e  o f  the POWS and 

KHS a t t r a c te d  ch ild ren  from  neighbouring t e r r i t o r ie s  

as w e l l  as the p r iv a te  p rep a ra to ry  schools  e .g .

Kenton C o lle g e , Pembroke House and S t. Andrews School, 

T u r i.  P a ren ts , who norm ally sent th e ir  sons and 

daughters to  L n g lish  p u b lic  schools had used lo c a l  

sch oo ls  d u rin g  the War years  because o f  the s a fe ty  

fa c t o r .  A f t e r  the War, they continued to use these

*1 Compare these f ig u r e s  w ith  375 A sian  ch ild ren , 
173 A fr ic a n  and 83 Arab ch ild ren  to  show the 
d is p a r i t y  between the numbers and the races in  
C o lo n ia l tim es. I t  r e f l e c t s  the in e q u a lity  o f  
secondary edu ca tion a l o p p o rtu n it ie s  which i s  
fu r th e r  heigh tened when one r e a l is e s  that 
A l l ia n c e  High School d id  not en te r  f o r  Cambridge 
School C e r t i f ic a t e  u n t i l  1940 (a  4 year 
secondary course) • S ta t is t ic s  from  juducational 
Annual K ep o rts , Government P r in t e r ,  N a irob i.
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sch oo ls  h av ing r e a lis e d  the i£uropean government schools 

fo l lo w e d  c lo s e ly  the i£nglish pu b lic  school t r a d it io n .

The demand fo r  secondary educationa l p laces  was 

a t  a premium in  the la te  19^0 *8 , and th is  was not 

s a t i s f i e d  u n t i l  the duke o f  York School, a new 

government secondary boarding school f o r  European 

boys, was opened in  19^9 and w ith in  another year, the 

Kenya High School f o r  g i r l s  moved in to  new b u ild in gs  

a t  K ile le sh w a , N a irob i. Thus was e s ta b lish ed  "the 

Th ree " th a t the author recogn ises  as a main thread o f  

the b n g lis h  p u b lic  school t r a d it io n  in  Kenya. The 

read er may ask -  what d id  these schools have in  

common which o th er secondary schools d id  not possess?

I  enumerate the fo llox/ ing*

( 1) They were e s s e n t ia l ly  buropean secondary

board in g sch oo ls , supported and favou red  by a 

European c o lo n ia l government*^ and c a te r in g  fo r  

one sex and one ra ce .

( 2) A l l  th ree  stemmed from  the o ld  European N a irob i 

School o f  1 9 1 0 .

(3 ) They possessed f i r s t  c lass  b u ild in g s , ex ten s ive  

p la y in g  f i e l d s ,  and o th er e x c e l le n t  am en ities 

t y p ic a l  o f  the b n g lish  p u b lic  sch oo ls .

*1 One example o f  how the c o lo n ia l government
favou red  these schools is  tha t in  19^9i the DOYS 
s ta r te d  i t s  l i f e  in  the G overnor's  res iden ce 
(p resen t S ta te  House) because th e ir  new 
b u ild in g s  on the Ngong Hoad, N a ir o b i, were not 
com pleted.
Sources "Government House becomes a s ch o o l" ,
Lady iGa^razine, May, 19^9> London.
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(^ ) A l l  were s ta f fe d  by the cream o f  the European 

C o lo n ia l education  S e rv ic e  ( c i v i l  s e rva n ts )*

(5 )  They were headed by outstanding men and women 

w ith  exp er ien ce  o f  p u b lic  schools in  England and 

the a n c ien t u n iv e r s it ie s *  e .g .  Mr. P .F . F le tc h e r  

( i i ig h g a te  school and St* John's C o llege *

C am bridge) had been teach ing a t Marlborough 

C o lle g e *  Geelong Grammar School, and Cheltenham 

C o lle g e  b e fo re  the POWSs M ss  J.M *A* S to tt  

(B erkham sted  School f o r  G ir ls  and St* Anne’ s 

C o l le g e ,  O xford ) had been teach ing a t  W estonbirt 

b e fo r e  coming to the kHS* Mr. K.H. James (Lancing 

and B ra 3 e n o se  C o llege * O xford) had been teach ing 

a t  th e POWS w ith  Captain N icholson  b e fo re  go in g  to  

the COYS.

(6) A l l  th ree  tended to meet p e r io d ic a l ly  f o r

con certed  a c t io n  o ve r  common problem s, on th e ir

own i n i t i a t i v e  and w ithout government sanction*
*1

e .g .  ’ the Three Chapels Fund' B u rsa rs ' m eetings,

G overn ors ' m eetings and P r in c ip a ls ' m eetings.

Lven  as la t e  as 1971 "the Three" in s t itu te d  a
*2common r e l ig io u s  and s e rv ic e  book.

*1 Sources* Pages 15-20* "The Chapel S to ry " ,  The 
Y o rk is t  Magazine, 1960* Page 15* "Charles 
k itch en er*  an a p p r e c ia t io n ," The Y o rk is t 
Magazine 1962. Mr. C. k itch en er (W inchester and 
T r in i t y  C o llege * Cambridge) a nephew o f  General 
k itch en er*  was the fou ndation  s e c re ta ry  o f  the 
Three Chapels Appeal Fund.

*2 Source* "Worship the iting" com piled by Rev. P. 
hard (k liS ), Rev. P .R . Davies (POWS) * Rev. G. 
Bennet-Ree i (JOYS) * Lvangel P u b lish in g  House, 
N a iro b i*  1971•
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(7 )  M ight from  the beg inn ing, European government
.ft 1

sch oo ls  possessed a h igh  degree o f  independence 

t y p ic a l  o f  the E n glish  pu b lic  school t r a d it io n .

(8 )  T h e ir  aims and va lues were s im ila r  and th e ir  

m ottoes r e f le c t e d  E n g lish  p u b lic  school 

a s p ir a t io n s } POWS *to  the U tterm ost1, dOYS

• N ih il  p ra e te r  optimum1, EHS 'S e r v ir e  es t Kegnare•.

(9 ) They charged h igh er fe e s  than most o th er schools 

(h igh  co s t s c h o o ls ).

(10 ) T h e ir  house systems, in te rn a l s tru ctu re  and

ethos were ty p ic a l  o f  the E nglish  p u b lic

s c h o o ls •

There were European secondary schools (board in g ) 

o f  r e l ig io u s  foundation  which could rank w ith  "the 

Th ree" in  p r e s t ig e  and esteem a t th is  time o f the post 

war p e r io d : -  S t. M ary 's  School f o r  Boys, N a irob i 

(1939)* L o re to  Convent, Msongari (192 1 ), and Lirnuru 

G ir ls  School (1926 ). The form er in s t itu te d  a 

Combined Cadet Force in  l in e  w ith  the POWS and the 

dOYS. The l a t t e r  -  Lirnuru G ir ls  S chool, had had two 

in f lu e n t ia l  headm istresses o f  the E n glish  p u b lic  

school t r a d it io n :  Miss W a lle r (1931-1939) from 

Cheltenham Ladies C o lle g e  and Miss F is h e r  (19^9-1956)* 

the daughter o f  the Archbishop o f  Canterbury.

*1 Source: Page 11, Speech o f  the d ir e c t o r  o f
Education , Mr. J .K . Orr, P roceed ings o f  the F ir s t  
Annual Conference on European E ducation , held  a t  
the European School, N a iro b i, 21st—22nd A p r i l ,  
19251 " I  do b e lie v e  that the h igh  standard o f  
edu cation  in  government schools i s  due to the 
red u c tion  o f  r e s t r ic t io n  to  a minimum.'*
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fu rth erm ore , Limuru G ir ls  School became c o lo n ia l 

government g ran t-a id ed  in  19^7 and on par w ith  "th e  

T h ree " r e c ru it in g  h igh ly  q u a l i f ie d  and experienced
s t a f f *

Xn o th e r  Kenyan secondary schools th ere  were many 

fa c e t s  o f  the E nglish  p u b lic  school t r a d it io n ,  

e vo lv ed  by E n glish  p u b lic  school minded p r in c ip a ls  and 

teach ers* James o f  the iX)YS fo r  in s tan ce , had been 

Headmaster o f  A l l id in a  Visram School, Mombasa, and
f  -j

Shim o-le-Tew a Secondary School* Carey F ran c is , the CMS

A ii*nglish p u b lic  school t r a i t s ,  was headmaster o f  

Maseno and A ll ia n c e  High School* B e fore  World War IX 

th ere  were o n ly  k A fr ic a n  secondary schoo ls  -  Maseno 

(1 9 3 8 ), A l l ia n c e  (1926 ), Mangu (1938) and Yala (1939) 

a lthough  some o f these schoo ls  were prim ary schools 

a t  the beg inn ing o f  the century* The la t e  19^0* s saw 

the growth o f  government secondary board ing schools 

f o r  A fr ic a n s *  e .g * Kagumo, K i s i i ,  Kakaraega, Kapenguria, 

Sh im o-le-Tew a, Kapsabet, Tambach, e tc * A t th is  time 

the trade sch oo ls , Kabete (19^8 ), Thika (19^9 )» and 

S ig a ^ la g a la  (1950) were b u i l t  p ro v id in g  two year 

courses ( l a t e r  fo u r  y e a r ) in  b u ild in g  trad os , 

t a i lo r in g  and metalwork* Much o f  the o r ig in a l

*1 See Appendix 2, showing the Headmasters who had 
deve lop ed  th e ir  teach in g  techn iques but a lso  
imbibed the t r a d it io n s  o f  a h igh  co s t school 
(e .g *  POWs), and then tra n s fe r red  to  o th er 
Kenyan secondary schools*

*2 For an a n a ly s is  o f  these t r a i t s  see Chapter 4*
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stim u lus f o r  t i l ls  in te r e s t  in  A fr ic a n  education  haH

a r is e n  v i t i i  tiie  two B r i t is h  C o lon ia l neports o f  1935, . *1
^943 t and donations from  tiie Commonweal til 

developm ent and W elfare A c t o f  1944 p rovided  funds*
_ „  o
fu r th e rm o re  in  Kenya, the Beecher Committee (1949)

was appo in ted  by the Governor and one o f  i t s  main

recommendations was to p rov id e  the country w ith

s ix te e n  A fr ic a n  secondary schools by 1938* from an

A fr ic a n  v iew p o in t much o f  th is  b u ild in g  was too

l i t t l e  and too  la t e .  Bven a p ro -L n g lish  h is to r ia n

as F ie ldh ou se o f  O r ie l C o lle g e , Oxford admits that

Im p er ia lism  "lacked  the s e lf-c o n fid e n c e  to in s t i tu te

m ajor changes* X11 fa c t  the common d e fe c t  o f  a l l
*3a l ie n  ru le  was i t s  cau tious conserva tism ".

The 1930*3 were a time o f  p o l i t i c a l  in s t a b i l i t y  

in  Kenya w ith  the Emergency la s t in g  from  1932-1960, 

the outcome o f  fe e l in g s  o f  repressed  A fr ic a n  

n a tion a lism * Though Mr* M acm illan 's 'w in d -o f-

*1 Memorandum on the education  o f  A fr ic a n  Communities. 
A d v is o ry  Committee on Education in  the C o lon ies , 
C o lo n ia l O f f ic e ,  Col* 103, H*M *b.O ., London, 1933* 
Mass Education in  A fr ic a n  S o c ie ty . A dv isory  
Committee on Lducation  in  the C o lon ies , C o lon ia l 
O f f i c e ,  Col. 186, H .M .S.O ., London, 1943*

*2 Af r ic a n  education  in  Kenya, (The Beecher K ep ort) ,
Kenya Coiony and P r o te c to ra te ,  Government 
P r in t e r ,  N a iro b i, 1949*

*3 Page 377* The C o lo n ia l Lmpire -  A Comparative
Survey from the 18th cen tu ry , by B*K* F ie ldh ou se, 
W eiden feld  and N ico lson , London, 1966*

*4 Source: The Myth o f  Mau-Hau. by Carl Kosberg
and John Nottingham, Last A fr ic a n  P u b lish in g  
House, N a iro b i, 1966*
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-change * was b low ing s tro n g ly  through the cou n tries  o f  

■ii/ast A f r ic a  a t  th is  tim e, the English  model o f  

ed u ca tion , r e f le c t e d  most fo r c ib ly  in  the European 

s e c to r  o f  edu ca tion , continued p a ra d o x ica lly  to 

expand in  ilenya.

In  1955, the Highlands School, e id o r e t ,  became a

f u l l  secondary school f o r  Curopean g i r l s  and on par

w ith  "th e  T h re e " ; p r io r  to  th is  Highlands School was
*1

a mixed sch oo l dominated by A fr ik an ers . in  1938,

the Delamere School fo r  European secondary day 

c h ild re n  opened, and in  1939 th is  became a separate 

boys* secondary school w ith  the estab lishm ent o f  

delam ere G ir ls *  High School; even as la t e  as 1961, a 

government secondary boarding school f o r  boys and 

g i r l s  opened a t Nakuru -  the F rancis b c o tt  school w ith  

Mr. J . Say (Bromsgrove and Brasenose C o lle g e , O xford ) 

a m aster from  the P rin ce  o f  Wales School as the 
headm aster. Th is l a t t e r  school and the Nakuru G i r l s '  

Secondary School (196 1 ), b u i l t  f o r  one ra c e , and one 

stage  o f  edu ca tion , la s te d  but a year b e fo re  the new 

fo r c e s  o f  p o l i t i c a l  independence changed the whole 

concept o f  edu cation  in  henya.

*1 Sources ''.education as a means o f  p re s e rv in g
A fr ik a n e r  N a tiona lism  in  iLenya", by G e r r it  Goen, 
pages 148-161, P o l i t i c s  and N ationa lism  in  
C o lo n ia l Kenyat e d ite d  by B e th w ell A. Ogot,
Cast A fr ic a n  P u b lish in g  House, N a ir o b i, 1972.
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th e ir  s ch o o ls , and the new n a tion a l M in is try  o f  

edu ca tion  w ith  i t s  e g a l i t a r ia n  v iew poin t stemming from
A fr ic a n  S oc ia lism .

One example i s  s u f f ic ie n t  to in d ic a te  the

d i f f e r e n t  p h ilo s o p h ie s t-  Miss A.A. h eavers,

headm istress o f  the Jlenya h igh  school in  19 t>4 , wrote

to the M in is try  o f  i^ducation to request the ^ iin is try

to  upgrade a llow ances f o r  liouseuii s tre sses  from £40 to

«»50 , so as to  h rin g  them in  l in e  w ith  the housemasters '

a llow ances a t  the P rince o f  Wales school and the Duke
* 1

o f  York S ch oo l. The M in is try  r e p lie d  to the

e f f e c t  th a t these a llow ances wore on ly  being pa id  in

some but n o t a l l  the board ing schools o f  kenya. In

a c tu a l f a c t ,  they had o n ly  been paid  in  the form er
*2European board ing sch oo ls , not the A fr ic a n . The

M in is try  continued that as from the end o f  the

f in a n c ia l  y e a r , housem asters• and housem lstresses *

a llow ances would be d iscon tinu ed . The M in is try 's

reasons f o r  th is  r e p ly  was, "to  b ring  a l l  schools in to
*3the same p a t te rn " .  The m atter was ra ised  to  the

Council o f  Chairmen who d iscussed the issu e  and dec ided  

a l e t t e r  should be w r it te n  by the Chairman at that 

tim e, S ir  Charles Markham, to the e f f e c t  that these

*1 M in is try  o f  edu cation  l e t t e r ,  K e f. s/4/29/11/(35) 
dated 2nd January, 19&5*

*2 See pages 109-HO o f  th is  th es is  f o r  the d i f f e r e n t  
concepts ox hot. sema s to r in g  and housemasters in  
the fo rm al r a c ia l  s ec to rs  o f  education ,

*3 M in is try  o f  Education l e t t e r ,  K e f. s/4/29/11/(33) 
dated  2nd January, 1963*
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a llow an ces siiould be continued by the M in is try .*  ' No 

r e p ly  was re c e iv e d  and the government a llow ances were 

du ly stopped a t the end o f  the f in a n c ia l  year.

The y e a r  1965 saw the abolishment o f  the Council

o f  Chairmen because o f the re co n s t itu tio n  o f  the

Boards o f  Governors and the Kenyan! sat ion  o f i t s

members. In  1964, the education  (Boards o f

G overnors) Order prom ulgated a c la s s i f ic a t io n  o f

sch oo ls  in to  ' i i r s t  Schedule* and 'Second Schedu le '<

the fo rm er were government schools es tab lish ed  by any

form er R eg ion a l edu cation  Board and the la t t e r  were
*2sch ools  which were managed by vo lu n tary  bod ies.

The M in is te r  f o r  Education, Mr. Mbiyu Koinange, then, 

by two fu r th e r  l e g a l  n o t ic e s , revoked a l l  e a r l i e r  

Orders under which Boards had p re v io u s ly  been 

e s ta b lis h e d .* " ' A l e t t e r  o f  exp lan a tion  and ad v ice  

was then issu ed  by the M in is try  o f  Education 

s p e c ify in g  that a l l  Chairmen were appointed by the 

M in is te r  o f  Education and should be Kenya c i t iz e n s .

I t  a ls o  la id  down an exp lanation  o f  how the new 

Boards were to be re con s titu ted  and on what b a s is , e . g .  

Community R ep resen ta tiv es , R ep resen ta tives  o f  Bodies

"1 L e t t e r  from Council o f  Chairmen to  Mr. J .K . 
N jo ro g e , Permanent S ecre ta ry  f o r  Lducation , 
dated 11th March, 1965> and signed  by S ir  
Cha r 1e s Markham•

*2 L ega l N o tice  353/1964.

*3 L ega l 43/1965 and L ega l N o tice  204/1965*

*4 "Secondary Schoolst Board o f  G overnors",
M in is try  L e t t e r ,  R e f.  s/22/1/88 dated 23rd 
November, 1965* s igned  by Mr. G.C. Knight.
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ami O rgan isa tion s , Co-opted Members and e x -O f f ic io  

Members. An a d d it io n a l note added that the m a jo r ity  

a l l  Boards bes id es  the Chairman should be Kenya 

c i t i z e n s .  The iro n y  o f  the s itu a tio n  was that the 

M in is try  o f  education  o f f i c i a l  re sp on s ib le  fo r  the 

d r a f t in g  o f  the r e c o n s t itu t io n  o f  Boards o f  Governors 

(th e  S en io r Education O f f ic e r  i/ c  Secondary education ) 

was Mr. G.C. K n igh t, a fo rm er housemaster o f  the 

P r in ce  o f  Males School.

Though nenyan i3ation  o f  Boards o f  Governors 

occured 1965- 1966, i t  was n o tic ea b le  th a t Kenyans o f  

d is t in c t io n  and esteem tended to rep la ce  t i t l e d  

Europeans on the h igh  cos t s ch o o ls1 Boards o f 

G overnors. Th is e f f e c t s  the edu ca tion a l system in  

tha t i t  tends to the system in to  one group

o f  sch oo ls  f o r  the w ealthy and another f o r  the poor.

In  the e a r ly  1900*s, t i t l e d  people such as S ir  

Charles Markham, S ir  Charles Mortimer (k l is j ,  Lord 

Oelamere (uelam ere s c h o o l),  S ir  P h i l ip  M itc h e ll 

(F ra n c is  s c o t t ) ,  Lady S idney Farrar (h igh lands 

a c h o o lj,  C o lone l dunstan Adams (POWS), Colonel C ro ft -  

ttilcock  (BGYs) sat on the Council o f  Chairmen. By 

the la t e  1960*3, i t  was m ain ly Kenyan M in is te rs  and 

h igh  O f f i c i a l s  who had rep laced  them* Mr. Nyamweya, 

fo rm er ly  M in is te r  f o r  S ta te , now M in is te r  o f  Works 

(POWS)j Mr. Charles N jon jo , the A tto rn ey  General (KHS)s 

and S ir  Humphrey S lade, Speaker in  the N a tion a l 

Assembly (dOYS). O ther schools in  Kenya r a r e ly

*1 In  1970 Mr. Gecau, Chairman o f  B ritish -A iu erican  
Tobacco, rep laced  S ir  Humphrey S lade as Chairman 
o f  the Board o f  Governors, Lenana School.
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o b ta in  such i l lu s t r io u s  n a tio n a l f ig u r e s  on th e ir  

Boards o f  G overnors, p ro v id in g  p re s t ig e  and esteem* 

T h is  emphasis produced a c o n s titu t io n a l anomaly in  the 

la t e  1960 's. In  i 960, d r* J*G* Kiano, the M in is te r  

f o r  la b ou r, was appointed to  the Board o f  Governors 

a t  lenana School (BOYS), as an ord in ary  member} but he 

became M in is te r  f o r  Education in  1967 and he was not 

withdrawn from  the Board o f  Governors u n t i l  1969» he 

s igned  in  fa c t  the new Education Act 19b8 and the 

.education Board o f  Governors Order 1969 which 

governed h is  own Board o f  Governors and the running o f  

Lenana S choo l, as w e ll as a l l  o th er Boards o f 

Governors and schools in  Kenya -  indeed a pow erfu l 

member o f  a Board o f  Governors.

Another fe a tu re  o f  the Boards o f  Governors in

"the Th ree" which d i f f e r e n t ia t e s  them from  o th er

schoo ls  i s  the s t a f f  employed by thexji* Up to 1967»

these Boards employed l o c a l l y  r e c ru ite d  teach ing s t a f f

u n t i l  the Teachers S e rv ic e  Commission noted  that "the

s t a f f  co s ts  f o r  a d m in is tra t iv e  purposes ( in  h igh  cost

sch o o ls ) were tw ice as h igh  as those in  the form er
# 1

A fr ic a n  sch oo ls "*  T h is  remained the same a t  the

time o f  my survey in  May 1970, s i *  years  a f t e r  the 

Commission's survey, and the o v e r a l l  numbers o f  s t a f f

* I P a ra • 588 , Kenya .education Commission Keport
Part 11 . Government P r in te r ,  h epu b lic  o f  
Kenya, N a iro b i, 1965*
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had n o t f a l l e n  in  tha t p e r io d . The Board o f

Governors s t a f f  which in c lu de Bursars, S e c re ta r ie s ,  

Accountan ts, e t c , ,  in  a l l  three schools are mainly 

e x p a tr ia te s  on h igh  s a la r ie s .  The q u a lit y  o f  Board 

o f  Governors S ta f f  and the excess ive  number o f  

subord inate s t a f f  in  these schools is  in com patib le  w ith  

A fr ic a n  S oc ia lism  but not f o r  the complex ad m in is tra tion  

and running, i f  the s iz e  o f  grounds a re  la rg e  and the 

students do not m aintain  the gardens, lawns and hedges, 

then i t  i s  ax iom atic  tha t the number o f  groundsmen 

w i l l  be h igh . So too , i f  the students do not c lean  

t h e i r  own d o rm ito r ie s  and classroom s, the number o f  

c lea n in g  s t a f f  w i l l  be h igh . At a l l  th ree  schools 

the s iz e  o f  the grounds a re  la rg e  va ry in g  from 165-200 
acres  and the students have fo llow ed  the c o lo n ia l 

le g a c y  o f  an e l i t e  and p r iv i le g e d  c la ss  which was not 

requ ired  o r  expected  to p a r t ic ip a te  in  manual labour.

I t  i s  sm all wonder the &HS has 12 groundsmen fo r  

in s tan ce , o r  that each sch oo l has f i v e  tim es the 

number o f  a d m in is tra t iv e  and subordinate s t a f f  as 

compared to  form er A fr ic a n  secondary sch oo ls . For 

in s tan ce , in  comparison to  three o ld e r  A fr ic a n  

secondary schools -  Maseno, hangu, and kagumos the 

l a t t e r  i s  the la r g e s t ,  a three stream board ing school 

f o r  boys from  Forms 1 - 6  (approx im ate ly  550 b o y s ), 

possesses o n ly  6 a d m in is tra tiv e  p ro fe s s io n a l s ta f fs  *

*1 Boards o f  Governors s t a f f  a re  those people g iven  
a co n tra c t w ith  the Board, whereas subordinate 
s t a f f  a re  those employed by the sch oo l weekly 
and monthly. The form er in c lu d e  bursars and 
s e c r e ta r ie s ,  the l a t t e r  c lean ers  and workmen.

Tab le 2 S t a f f  a t “ the Th ree” overpage.
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Maseno, a two stream boarding school f o r  boys from 

Forms 1 - 6  (approx im ate ly  k 10 b o ys ), f i v e  

a d m in is tra t iv e  s t a f f *  and Mangu, a two stream board ing 

sch oo l f o r  boys Forms 1 -  4 (approx* 'J10 b o y s ), fou r 

a d m in is tra t iv e  s t a f f .  The subordinate s t a f f  in  each 

o f  these fo rm er A fr ic a n  secondary board ing schools 

v a r ie s  from  1 0 - 2 0  and the boys them selves sweep the 

classroom s and d o rm ito r ie s , and wash th e ir  own 

c lo th e s . A l l  the grounds are le s s  than 50 acres .

Here in deed , are va s t d i f fe r e n c e s  between "the Three" 

and o th e r  sch oo ls . The o v e r a l l  e f f e c t s  on the 

ed u ca tion a l system is  aga in  to d i f f e r e n t ia t e  and 

s t r a t i f y  so that Kenya does not possess one u n if ie d  

ed u ca tion a l system but d i f f e r e n t  l e v e ls  in flu en ced  by 

the h is t o r y  o f  the sch oo ls , the w ealth  o f  i t s  parents 

and the power and esteem o f  i t s  govern in g  bod ies .

Tab le  2. S ta f f  a t  "the Three"

Board o f  Governors Subordinate

OOYS 13 105

KHS 13 111

lows 13 101

S t a t i s t i c s ,  May 1970 and does not in c lu d e  T ripa rtite  
Agreement f ig u r e  s •
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Headma s t e r s t Headm istresses and Academic s t a f f .

In  e a r l i e r  chapters we noted that teach ing s t a f f  

are  key members in  the transm ission  o f  cu ltu re  whether 

i t  i s  in  the E n glish  p u b lic  school type o r  a more 

A fr ic a n  o r ie n ta te d  c u ltu re . The Headmaster or 

Headm istress o f  a school i s  a V . I .P .  (v e r y  important 

p erson )*  he (sh e ) i s  l ik e  the capta in  o f  a sh ip , 

re sp o n s ib le  f o r  the in te rn a l o rga n isa tion , ad m in is tra tion  

and running o f  the sch oo l, a t the same time being the 

c h ie f  r e p re s e n ta t iv e  to ou ts id e  command, groups and 

in d iv id u a ls .  The p o s it io n  ca.).ls fo r  g r e a t  powers o f  

le a d e rsh ip  and a b i l i t y  to  m aintain h igh  morale and 

good p u b lic  r e la t io n s  amongst the in vo lv ed  educationa l 

p a rtn ers  -  ch ild re n , s t a f f ,  paren ts, boards o f 

govern ors ; above a l l ,  and e s p e c ia l ly  in  a boarding 

schoo l atmosphere and through the q u a lit y  o f  personal 

r e la t io n s h ip s , the P r in c ip a l can stamp h is  own 

p e r s o n a lity  on the sch oo l. There ag±n, each school 

has i t s  own in d iv id u a l p e r s o n a lity  that d is t in gu ish es  

i t  from  a l l  o th er schools -  the re s u lt  o f  t r a d it io n  

formed by e a r l i e r  communities and P r in c ip a ls  in  th e ir  

r e la t io n s h ip s  w ith  the edu ca tion a l p a rtn ers  and 

p a r t ic ip a n ts .  Much o f  th is  t r a d it io n  i s  governed by 

the ph ilosoph y  o f  the P r in c ip a l,  h is  g o a ls  and 

a t t itu d e s  to  l i f e  and the view  he holds towards the 

main purposes, o f  edu cation .

In  c o lo n ia l  days, most P r in c ip a ls  were European 

and they re c e iv e d  th e ir  own education  in  some fo r e ig n  

country, u su a lly  mngland. The dominant educationa l 

in flu en c e  in  im iglish secondary education  was the 

k n g lish  p u b lic  schools w ith  th e ir  t r a d it io n a l  

s te reo ty p es  o f  Headmaster educated in  a s im ila r
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p a tte rn  -  p rep a ra to ry  sch oo l, English p u b lic  school, 

O xford o r  Cambridge U n iv e rs ity  and the C o lon ia l 

Teaching S e r v ic e .  The type o f  Headmaster tended to 

be r i t u a l i s t i c  in  the true Arnold ian  t r a d it io n .  By 

r i t u a l i s t i c ,  I  mean a Headmaster who d e r iv e s  h is 

a u th o r ity  from  t r a d it io n a l  sources and i s  l i k e l y  to  be 

fo rm a l in  h is  re la t io n s h ip s  w ith h is  s t a f f  and p u p ils , 

p r a c t is in g  a good d ea l o f  s o c ia l d is ta n ce . We have 

seen in  Chapter 2 w ith  V ic to r ia n  education  in  England, 

names such as Arnold o f  Kugby and Thring o f  Uppingham -  

both good examples o f  r i t u a l i s t i c  headmasters. There 

were many o th e rs  o f  le s s e r  fame.

Another type o f  P r in c ip a l which was q u ite  common 

in  the E n g lish  p u b lic  school t ra d it io n  o f  the e a r ly  

20th cen tu ry  was the charism atic headteacher. 

Charism atic a u th o r ity  r e fe r s  to the use o f  the power 

o f  p erson a l q u a l i t ie s  in  in flu en c in g  the a c tion  o f  

o th e rs , where the in flu en c e  i s  d ir e c t  between the 

le a d e r  and h is  fo l lo w e r s .  This ch arism atic  type o f 

headteacher i s  most e f f e c t i v e  in  sm all schools and i s  

more a p p lic a b le  to the L n g lish  type o f  housemaster.

The m nglis li t r a d it io n  o f  independence and d e le g a t io n  

a llow ed  the unusual p e r s o n a lit ie s  o f  these peop le to 

make an im pact on s t a f f ,  p u p ils , and p a ren ts .

In  e a r ly  kenyan education , there were some g rea t 

namesi Carey F rancis  and G rieve o f  A l l ia n c e ,  F le tc h e r  

o f  the POWS, James o f  the DOYS, Mayor and Bowers o f  

Maseno, Lockhart o f  kaguino, B radley o f  kamusinga,

Miss S to t t  o f  kHS, Miss Appleton  o f  B u tere , Miss Bruce 

o f  A l l ia n c e  G ir ls ,  and many o thers o f  l e s s e r  fame.

Let us examine some o f  these ou tstand ing names in  

e a r ly  Kenyan education  e s p e c ia l ly  in  Mthe T h ree ",
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a ssess in g  t h e i r  goa ls  and a tt itu d e s  to l i f e ,  so 

im portant in  the shaping o f  th e ir  students* F i r s t ly ,  

Mr* P* F le tc h e r  who was headmaster o f  the PON'S 1945-  

1959* F le tc h e r  had the normal edu ca tiona l p a tte rn  

o f  the u h g lish  p u b lic  schools (H ighgate School) and 

the a n c ien t u n iv e r s it ie s  (S t .  John’ s C o lle g e , 

Cam bridge)*  ̂ He taught a t Marlborough C o lle g e , 

G eelong Grammar School and Chz,\tenham C o lle g e  -  a l l  

sch oo ls  o f  h igh  repute and esteem, fe e -p a y in g , 

independent board ing and represented  on the H.M*C.

On coming to  the PONS in  19^5» he coped w ith  the 

tremendous in f lu x  o f  European boys in to  the school 

dependent on massive European im m igration  to Kenya 

a f t e r  World War I I .  I t  was F le tch e r  who approached 

the G overnor, S ir  P h i l ip  M itc h e ll in  19^8 to  almost 

demand another European boarding school -  the DOYS, to 

a s s is t  in  the secondary education  o f  i£uropean boys. 

F le t c h e r ’ s re la t io n s h ip s  w ith  s t a f f  and boys were 

abrupt, brusque and d e c is iv e ,  and he tended to avo id  

s o c ia l  in te rco u rse *  To that ex ten t he was r i t u a l i s t i c  

and many would in te rp r e t  h is  ’ s ta n d o ff ish n ess1 as 

snobbery* F le tc h e r  was a r e l ig io u s  man, he 

emphasised the p u b lic  school t r a i t s  o f  SKliVlCH to  

country and C h ris tia n  KNDKAVOUK* A t y p ic a l  speech 

o f  h is  in  r e f l e c t s  these a t t itu d e s ,  MOur School

Motto is  ’ to  the U tte rm ost*• What, to the u tterm ost? 

S e lf- s e e k in g ,  s e l f - in t e r e s t ,  s e lf-a d m ira t io n , s e l f ­

g r a t i f i c a t io n ?  I  tru s t n o t. I  tru s t endeavour to 

the u tterm ost* U n s e lfis h , humble, devoted  s e rv ic e  to

Sources "imminent KducationL s t s " , Page 31» 
Kenya education  . J ou rn a l> No. 5» Volume 1, 
May, I960.

*1
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tiie  u tte rm ost. S erv ic e  to  our country and the people
# 1m  i t }  to our Lm pire} to our God".

These words and the a t t itu d e s  expressed, a f fe c te d  

many European boys o f  the 40*s and $0*8 in  Kenya.

G.W, G r i f f i n ,  the presen t D ire c to r  o f  the N a tion a l 

Youth S e rv ic e  i s  a good example. G r i f f in  was a 

p r e fe c t  a t the TOWS a t the time o f  th is  speech} he 

became a k in g 's  Scout and la t e r  a scoutm aster. He 

founded the famous Starehe Hoys School f o r  A fr ic a n  

orphan boys in  1959 and one i s  reminded o f  the ‘ poor 

and needy* (pauperes e t in d ig e n te s ) o f  both  W illiam  

o f  wykeham*s and Henry VI *s S ta tu tes f o r  W inchester

and L ton  r e s p e c t iv e ly .  S tarehe*s motto *Natulenge
/ *2 Juu* (Aim H igh ) and the schoo l magazine 'endeavour *

r e f l e c t  G r i f f in * s  aims in  l i f e  and those o f  F le tc h e r

a t  the TOWS, w ith  th e ir  badges and in s ig n ia  fo r

sch oo l boys showing the in flu en ce  o f  r i t u a l i s t i c

headm asters. I t  was s ig n i f ic a n t  that G r i f f in

appealed to  the H.M.C. in  London to send two masters
*3per yea r  from  p u b lic  sch oo ls  in  Lngland to S tarehe.

*1 Page 27» liapala M agazine, December 19^9»
Keported  speech o f  Mr. P .F . F le tc h e r  on K ing*s 
Day, 19^9*

*2 Sources Endeavour 1969. the 10th ann iversary  
magazine number.
A ls o , "S tarehe and the Man who go t in v o lv e d " ,
Page 11, Sunday N a tio n , June 8th , 1989*

*5 Page 77, B u lle t in  No. 5 Headmasters Conference 
November, 1965* An appeal to the H.M.C. to 
send two masters p e r  year to  S ta rehe , "to  
e s ta b l is h  standards and t r a d it io n s  that w i l l  
in flu e n c e  cou n tless  o th er boys in  years  to come".
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Today, the Kenya N a tion a l Youth S erv ice  i s  d ir e c te d  by 

G r i f f i n  and we see the strands o f  a long r i t u a l i s t i c  

p u b lic  sch oo l t r a d it io n  through G r i f f in ,  F le tc h e r  and 

C aptain  N ich o lson , as these young men and women march 

by sm artly  in  th e ir  uniform s on ausp icious occasions 
o f  ceremony*

Another Headmaster who made a s ig n i f ic a n t  

im press ion  on Kenya education  was Mr* K*H* James, the 

f i r s t  headmaster o f  the DOYS 1949-1960. James was 

educated a t  Lancing C o lle g e , the la rg e  A n g lican  p u b lic  

sch oo l, and Brasenose C o lle g e , Oxford* He served 

w ith  Captain  N icholson  a t the POWS in  1931» and was 

Headmaster a t  A l l id in a  Visram School and the Arab 

Secondary School, Mombasa. He returned in  1942 to 

the POWS and s ta r ted  the school band* Today, the 

two school brass bands in  the country a re  Starehe and 

N a iro b i School (POWS), and both owe much to James*

His a t t i tu d e  to l i f e  and education  were s im ila r  to 

F le tc h e r *s  in  that he was a r e l ig io u s  man and b e lie v e d  

in  the Empire and edu cation  fo r  lead ersh ip * Perhaps 

he was r ig h t  in  C o lon ia l days when he s ta te d , "Every 

Englishman who comes East o f  Suez is  an ambassador f o r  

two th in gs  -  the C h r is t ia n  fa i t h  and the B r it is h  way 

o f  l i f e " * * '  Many B r i t is h  lin k s  and t r a d it io n s  were

e s ta b lis h e d  by James f o r  the Schools in  i t s  opening- 

y ea r , the BOYS re c e iv ed  a m agn ificen t b ib le  bound in  

le a th e r  w ith  the ro y a l c r e s t  in  g o ld - le a f  on the fr o n t

*1 Speech Day 1950 a t DOYS, Page 3, i^ast A fr ic a n  
standard * 12th December, 1950*
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and p e rs o n a lly  signed by K ing George VX* 1 s la t e r ,  James 

adopted the tune o f  * Bomum* fo r  the School a f t e r  

requ es tin g  the perm ission  o f  the Headmaster o f  

W inchester, a t  the same time in form ing him that a 

Wykehamist was on the BOYS s ta f f*  and in  A p r i l  1950, 

he re c e iv e d  a sh ip *s  b e i l  engraved H .N .s. duke o f  York, 

the p ro p e r ty  o f  the B r it is h  b a tt le sh ip  o f  the same 

name. h ik e  F le tc h e r  then, James was a r i t u a l i s t i c

headmaster and in  19bG he re ce ived  the Order o f  the 

B r i t is h  em pire (O .B .e . ) J because consc iou s ly  o r 

u n con sc iou s ly , they had both  been instrum ents and 

in flu en c es  o f  the hm pire, B r it is h  cu ltu re  and the 

e n g iis h  p u b lic  school t r a d it io n .

P rob ab ly  the Headmaster who made the g re a te s t  

im pression  on Kenyan education  was Carey Francis 

( * fa th e r  o f  Kenyan e d u c a t io n * )• He was the example 

par e x c e lle n c e  o f  the charism atic  headmaster because o f  

h is  g r e a t  and dominant p e r s o n a lity  and because he was 

l ik e  a fa th e r  to h is  boys. Carey F rancis  came to 

Maseno in  1928 and stayed 12 years , moving to the 

A ll ia n c e  Boys High School in  19̂ *0 fo r  a fu r th e r  tw enty- 

two y ea rs . Educated a t  the W illiam  K l l i s  School,

*1 Ceremony o f  the P resen ta tion  o f  the B ib le
g iv e n  by H.M. King George V I, 12th June, 19**9«

*2 Page 3, east A fr ic a n  Standard, 10th A p r i l ,  1950.

*'J Page 28, "eminent e d u c a t io n is ts " ,  Kenya
edu ca tion  Jou rna l. No. b, Volume 1, November,
19oO.
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London, and T r in i t y  C o lle g e , Cambriuge, he was a 

f o l l o e r  o f  'm uscular C h r is t ia n ity  •, Francis was

p r in c ip a l ly  a m issionary , ho must ha vs been in  o rder to  

r e j e c t  a c a re e r  as L ec tu re r  and d ir e c to r  o f  

M athem atical s tu d ies  a t Peterhouse, Cambridge, to

ven tu re to  Maseno 0»M«8i sch oo l in  1928. dr* Leonard
*2n e e d ie r  who was a m issionary teacher in  1928 a t

O
A ll ia n c e  and who in<. t  Carey 1'rancis a t N a irob i on h is  

way to  liaseno, b e lie v e s  th a t Carey F rancis  could have 

become P ro fe s s o r  o f  Mathematics a t  Cambridge.

F ran c is  possessed some o f  the a tt itu d e s  o f  F le tc h e r
*3

and James in  the lo v e  o f  sch oo l, country and umpire| 
however, a l l  i l ls  l i f e  in  Kenya was spent in  A fr ic a n

education  and i t  was in  th a t realm he made h is

g r e a te s t  con tr ib u tion s*  Carey ir a n c is  in flu en ced

A fr ic a n  edu cation  by the house system -  a ty p ic a l

*1 Anyone who knew th is  ‘ Father o f  Kenyan edu ca tion 9 
cou ld not m istake h is  ph ilosophy o f  l i f e *
Sources Carey F ran cis  o f  uenya. by L*d* G reaves, 
Hex C o ll in g s , London 19<>9f e*g* Page 70, " I  
d i s l ik e  many o f  the hymns we s ing as 1  d o n 't  
b e l ie v e  they con be sung h on estly  by most boys, 
Cliooso good. Ilea l th y , wholesome hymns i 'S o ld ie r s  
o f  C h r is t a r i s e 9) 9 K lee  up, O uiexi^God9) 90 Jesus 
1 have prom ised9) 'F a th e r , hear the p rayer we 
o f f e r 9 -  that i s  a good manly hymn".

*2 An in te r v ie w  in  1970) dr* Leonard beecher was a 
g r e a t  b e l ie v e r  in  the A fr ic a n  cause and author 
o f  ■■UTlcan edu ca tion  in  Kenya". -  the naochyr 
n ep o rt* Kenya Colony and P r o te c to r a te , N a iro b i, 
Government P r in te r ,  19^9*

*'J H r• d* Ndegva, now Governor o f  the Centra l hank
o f  Kenya, sa id  o f  Carey F rancis  on V*0*K* 
t e le v is io n ,  JUth J u ly , 196o, "To him the d r i t is h  
em pire and the c n g lis h  Pu b lic  bchools systems 
were good in s t i t u t io n s " •
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o rg a n is a t io n  o f  the English, pub lic  schools but be 

ad ju sted  i t  to  A fr ic a n  con d ition s on the b as is  o f  the 

A fr ic a n  fa m ily  and Spartan l i f e .  As we sh a ll see in  

the next ch ap ter, th is  b e l i e f  in  *a boarding education 

w ith  no f r i l l s * ,  as Carey expressed i t ,  became the 

norm f o r  A fr ic a n  secondary schools and i t  i s  the model 

h e ld  up f o r  example by the M in is try  o f  Education 

In s p e c to ra te  f o r  a l l  Kenyan boarding schoo ls  today. 

A ga in , in  the true E n glish  t r a d it io n , he s tressed  

ch a ra c te r  t ra in in g  and s e r v ic e  w ith  the emphasis on

r e l i g io n .  H is notes on 'C haracter T ra in in g  in  an
_ #1

A fr ic a n  Secondary Boarding School in  Kenya1, r e f l e c t

the E n g lish  p u b lic  school t r a d it io n  plus the

adap ta tion s he b e lie v ed  necessary . For example,

"ch a ra c te r  and s e rv ic e  must rank above c le v e rn ess  and

su ccess ", and "the sch oo l*s  prim ary duty i s  to b u ild
#2men o f  c h a ra c te r " , a re  ty p ic a l E n glish  p u b lic  school 

t r a i t s  o f  the la te  19th and e a r ly  20th c en tu r ie s . The 

emphasis on the r e l ig io u s  s ide  comes through when he 

s ta te s , " i  am a C h ris tia n  and to me th ere  i s  l i t t l e
#3

hope w ithou t C h r is t ia n ity " .  A t the end o f h is

c a re e r , Carey Francis b e lie v e d  he had f a i l e d  in  the

*1 C haracter T ra in in g  in  an A fr ic a n  Secondary
Boarding School in  Kenyat by £• Carey F ran c is , 
undated, a r t i c l e  k in d ly  le n t  by i )r .  F . in d ir e ,  
Bean o f  the F acu lty  o f  .education, U n iv e rs ity  o f  
N a ir o b i.

*2 ib id  Page 2.

*3 ib id  Page 3.

*4 Page 196, Carey F ran c is  o f  Kenya. by L .fl. 
G reaves, Kex C o ll in g s , London, 1969*
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ch a ra c te r  t r a in in g  o f  the C h ris tian  gentleman and he 

s t a t e s , "Somehow the changeover to Western ways has 

gone wrong. We Europeans l ik e  to think we stand fo r ,  

and put f i r s t ,  the q u a l i t ie s  o f  a gentleman, but the 

A fr ic a n s , who have watched us as w e ll as l is te n e d  to 

us, have s in g le d  out o th er m atters fo r  envy and
# j

im it a t io n " .  Now i t  i s  true to say th a t A ll ia n c e

High School f o r  Boys is  noted  fo r  i t s  ou tstanding 

academic successes and ex ce llen ce  ra th er  than any o th er 

q u a l i t y ,  I  b e lie v e  Carjfcj F rancis was wrong in  h is  

p r i o r i t i e s ,  Carey F rancis was a m issionary and he was 

honest enought to ap p rec ia te  h is  own aims and 

f a i lu r e s ;  but he and h is  fe l lo w  m iss ion a r ies  o f  l ik e  

mind, must be c r i t i c is e d  f o r  using the word ‘ changeover* 

i f  th a t was th e ir  in te n t io n , because th ere  was a g rea t 

d ea l in  A fr ic a n  t r a d it io n  and cu ltu re  th a t was goods 

'in d ir e c t  ru le *  in  i t s  b es t sense meant re cogn is in g  

the e x is t in g  tra d it io n s  and cu ltu re o f  the country. 

Second ly, they fa i l e d  to n o t ic e  the p o in t that a 

hungry man c lu tch es those th ings in  l i f e  that assuage 

and s a t i s f y  h is  b as ic  needs. F rancis b e lie v e d  i t  

was money and 'th e  exam inations th a t lea d  to money', 

that A fr ic a n s  put f i r s t  in  l i f e .  For a man as 

sym pathetic to the A fr ic a n  cause as Carey F ran c is , i t  

i s  s u rp r is in g  he f a i l e d  to  r e a l is e  and ap p rec ia te  that 

b e fo re  one i s  a gentlem an, w ith  a l l  the a t t r ib u te s  and 

re fin em en ts  o f  a gentlem an, one must l i v e  above 

s ta rv a t io n  l e v e l ;  fu rtherm ore, one must have d ig n ity

Pages 1 -  2, Character T ra in in g  in  an A fr ic a n  
Secondary Boarding School in  henya, by i£, Carey 
F ra n c is , undated, A ll ia n c e  High S choo l,

*1
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as a man and resp ec t from fe llow -m en . T ills  was 

Im poss ib le  w ith  a c o lo n ia l system where there was no 

freedom  f o r  a l l  i t s  peop les* . Many A fr ic a n s

f e l t  i n f e r i o r  p o l i t i c a l l y ,  s o c ia l ly  and econ om ica lly ! 

there was p o v e r ty  o f  both body and mind. Xn these 

circum stances, i t  was n a tu ra l that most A fr ic a n  

students s tre ssed  and over-em phasised the exam inations 

because in  pass in g them, they not on ly  in i t ia t e d  a 

b e t t e r  chance f o r  employment, but the p o ss ib le  process 

o f  a s ch o la rsh ip  to  another country which was fr e e  and 

where the b la ck  man was g e n e ra lly  trea ted  as an equa l. 

A f t e r  the e q u a lity  o f  manhood, human d ig n it y  and 

re sp ec t would appear, and then such va lues as 

d i l ig e n c e ,  tru s tw orth in ess , a sense o f  duty and 

r e s p o n s ib i l i t y , e tc .  could be engendered. N eve rth e less , 

f o r  a i l  i l ls  fa u l t s ,  Carey Francis expressed a g rea t 

p e r s o n a lit y  which in flu en ced  people and boys who came 

in  con tact w ith  him* they lo ved  him and fo rgave  him 

when he f e l l  from  Grace, and th is  i s  the hall-m ark  o f  

the ch a rism atic  teach er.

i t  i s  p o s s ib le  to have charism atic q u a l i t ie s  in  

a r i t u a l i s t i c  headmaster o r  headm istress. For 

example i t  can be argued th a t Carey F rancis  was a t one 

and the same time both a r i t u a l i s t i c  headmaster and 

ch arism atic  one. M iss ion ary  p r in c ip a ls  tended to 

possess th is  dualism more than most government 

p r in c ip a ls ,  e s p e c ia l ly  i f  they were from the E nglish  

p u b lic  sch oo ls  and/or the Oxbridge u n iv e r s it ie s .

Carey F ran c is  f o r  example had been to Cambridge 

U n iv e rs ity  and S ta b le r , f o r  in stan ce , b e lie v e d  

F rancis  e x e m p lif ie d  r i t u a l i s t i c  q u a l i t ie s  when he 

s ta te s , "he (F ra n c is ) brought w ith  him to  Kenya many
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oT tlie t r a d it io n s  o f  tile E nglish  pu b lic  s c h o o l ^

Bet us take f o r  our fo u rth  example another 

m iss ion ary , Mr. G.A. G rieve  who was a Scotsman. Now, 

i t  may be thought tha t be in g  ra ised  in  a country which 

throughout i t s  h is to ry  has had p e r iod ic  an im osity  and 

even wars w ith  i t s  r ic h e r  and la rg e r  Southern neighbour 

would have p rov id ed  few  t r a i t s  o f  the i£nglish  p u b lic  

schoo l t r a d it io n .  This was not so in  many o f  h is  

speeches. Perhaps h is  m il i t a r y  tra in in g  in  the 

B r i t is h  Army o r  working under the a eg is  o f  the 

C o lo n ia l system in  Kenya induced many t r a i t s  o f  the 

E n g lish  p u b lic  school t r a d it io n  in to  th is  f i r s t  

headmaster o f  A ll ia n c e  High School. G rieve  la id  the 

fou ndations o f  A ll ia n c e  from  1926 -  19̂ *0 and he 

u t i l i s e d  the K n glish  p u b lic  school t r a i t s  o f  lead ersh ip  

and d e v o t io n  to serve in  many o f h is  speeches. Por 

in s tan ce , in  G rie ve *s  f i r s t  annual rep o rt he s ta te s , 

’’T ra in in g  in  s e r v ic e  through leadersh ip  i s ,  b r i e f l y ,  

the fu n c t io n  o f  the sch oo l, and the aim o f  A ll ia n c e  

High School i s  to in flu e n c e  i t s  studen ts, by means o f  

i t s  a c t i v i t i e s ,  th a t they may be men o f  strong 

C h r is tia n  ch a ra c te r , o f  w ide knowledge, and o f  

i n i t i a t i v e  in  a c t io n " .  2

That he fo llo w e d  c lo s e ly  the d ic ta te s  o f  Government 

can be a sce r ta in ed  in  h is  1932 school speech by

*1 Page 103, Education since Uhuru. The School & o f  
Kenya. by i^rnst S ta b le r , Wesleyan U n iv e rs ity  
P ress , M iddletown, Connecticut, 1969*

*2 deported  pages 28-29* idiucation Annual d ep o r t .
1926. Government P r in te r ,  N a ir o b i,  1926.
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s ta t in g ,  " In  1925 the A d v iso ry  Committee l o r  A fr ic a n  

Education l a id  i t  down as a p r in c ip le  th a t the 

g r e a te s t  im portance be a ttached  to r e l ig io u s  teach ing 

and moral in s t ru c t io n . H is to ry  had shown that 

d e v o t io n  to  some s p ir i tu a l  id e a l was the deepest 

source o f  in s p ir a t io n  in  the discharge o f  p u b lic  duty.

Such in flu e n c e  should permeate the whole l i f e  o f  a
. *1 s c h o o l'1.

The m otto o f  A ll ia n c e  High School, • strong to 

se rve * and i t s  badge o f  a cross r e p r e s e n t !^  C h ris t 

e x e m p lif ie s  the p a rt that G rieve b e lie v e d  C h r is t ia n ity  

should p la y  in  the l i f e  o f  a school. G rieve  

rep resen ted  r i t u a l i s t i c  q u a l i t ie s  in  h is  o v e r a l l  

concern f o r  r e l i g io n  and s e r v ic e .

Let us take f o r  our f i f t h  example, a headm istress 

o f  the E n g lish  p u b lic  sch oo l t ra d it io n  -  Miss J.M.A. 

S to t t ,  who was a t the Kenya High School 19^2 -  1963* 

Miss S to t t  was educated a t  Berkhamstead School f o r  

G ir ls  and S t. Anne *s C o lle g e , Oxford. A f t e r  a p er iod  

as housem istress a t  W estonb irt, the la r g e  E nglish  

g i r l s  p u b lic  school in  G lo u ces te rsh ire , England, she 

became headm istress o f  the Kenya High School. I t  was 

Miss S to t t  who was re sp on s ib le  w ith  im portant European 

g en try  (S i r  G e o ffe ry  N orth co te , S ir  P h i l ip  M itc h e ll,

*1 School Speech Day o f  A ll ia n c e  High School,
Speech o f  Headmaster* to Boys. Page 68, The 
Iiistor*y o f  A l l ia n c e  High S choo l, by J .S . Smith, 
Heinemann, N a iro b i, 1973*

*2 Sourcei Pago 31» "Eminent E d u c a tio n is ts " ,
Kenya Education Jou rn a l, No. 9* Volume I ,
May 19S2.
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b i i ’ d ia r ie s  Mortimer' ) ,  in  the planning anri ou tla y  o f

tiie  new Kenya High School a f t e r  World War X I. Tlie

t o t a l  cost o f  tiie b u ild in g  and la y in g  out o f  the

grounds read ied  XJOOpOOQ (n o t in c lu d ing  the Chapel,

l ib r a r y ,  and swimming p o o l)  and r e f l e c t s  the la rg e

amount o f  money the c o lo n ia l  government spent on th is

e l i t e  school f o r  European g i r l s .  The edu ca tiona l

o rg a n is a t io n  o f  the school was ty p ic a l o f  the Edwardian

E n g lish  schoo l t r a d it io n  w ith  the g i r l s  wearing

•b o a te rs 1, w h ite b louses, s tr ip ed  t ie s ,  g rey  s k ir t s ,

and i i v in g  in  ten t r a d it io n a l  Houses. That Miss

S to t t  o r ie n ta te d  the School towards the B r it is h

u n iv e r s i t ie s  and co n t in u a liy  emphasised the E nglish

t r a d it io n ,  can be seen in  her speech to the g i r l s  in

1962 when she s ta ted , "Kemember tha t you belong to  a

g re a t  t r a d it io n )  not on ly  to the sm all t r ib u ta ry  o f

t r a d it io n  which goes back through th is  School, but to

the g rea t t r a d it io n s  o f  the cou n tries  o f  your fa th e rs

and m others; and p a r t ic u ia r ly  to the E n g lish  t r a d it io n

o f  whose q u a l i t ie s  a g re a t  Eastern w r it e r  has sa id ,

"N ever s in ce  the days o f  the Greeks was th ere  such a

sw eet, sucli a boy ish  m aster as the E n g lis h "• You are

the daughters o f  that t r a d it io n  and i t  should be sa fe  
* 1in  your hands"•

Miss S to t t  was a r i t u a l i s t i c  headm istress and she

b e lie v e d  in  s t r i c t  d is c ip l in e  and e t iq u e t te ;  she 

in s t i tu te d  r igo rou s  ru le s  and re g u la t io n s ; fo r  in s tan ce , 

paren ts o f  g i r l s  subm itted not on ly  the names o f  *

*1 P r in c ip a l s  k ep ort, Miss J.M .A. S t o t t ,  1962 P i l e ,  
Kenya High School A d m in is tra tion  F i l e s .
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approved v i s i t o r s  f o r  exea ts  but a l i s t  o f  names of* 

peop le  w ith  whom the g i r l s  could correspond* Never­

th e le s s , the exam ination re s u lts  o f  the KHS under 

Miss S to t t  compared fa vou rab ly  w ith  any o th e r  school in  

henya in c lu d in g  the A ll ia n c e  High School* A lon g  l in e  

o f  s p in s te r  headm istresses are r e f le c t e d  in  Miss S to t t ,  

s tre tc h in g  back through M iss Lawrence o f  Koedean to 

Miss Buss and Miss Beale* I t  seems an E nglish  

t r a d it io n  th a t fo r  headm istresses th e ir  schools o r  

c o l le g e s  a re  th e ir  husbands. Miss S to t t  a lso  

re c e iv e d  the O.B.E* (O rder o f  the B r it is h  Empire) and 

jo in ed  those c o lo n ia l headteachers in  Eenya and o th er 

t e r r i t o r i e s  f o r  that m atter, who were rewarded by the 

B r i t is h  Crown fo r  t ra n s fe r r in g  and tran sp lan tin g  

E n g lish  cu ltu re  and t ra d it io n s  so e f f e c t i v e l y .

The m eth odo log ica l co n tr ib u tio n  these p r in c ip a ls  

made to the E n glish  p u b lic  school t r a d it io n  was 

immense and fa r -r e a c h in g  e s s e n t ia l ly  through 

ch a rac ter t ra in in g  and r e l i g io n ,  w h ils t the boarding 

school environment was instrum enta l in  maxim ising 

diese e f f e c t s .  E n g lish  cu ltu re and t ra d it io n s  were 

tran sm itted  and in  the case o f  G rieve even by 

p r in c ip a ls  who were not from  England* C h r is t ia n ity  

i s  p a r t  o f  the European c i v i l i s a t i o n  and most 

m iss ion a r ies  from Europe can be sa id  to transm it 

European c u ltu ra l va lu es*

The academic s t a f f  in  * the Three* in  most cases 

e x h ib ite d  s im ila r  va lues and a t t itu d e s  to  the 

p r in c ip a ls *  At the Housemaster l e v e l ,  f o r  in stan ce , 

were teach ers  w ith  s e v e ra l years exp er ien ce ! and 

working in  schools w ith  the predominant E nglish  p u b lic  

school t r a d it io n ,  the housemasters would o f  N ecess ity
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p r a c t ic e  the methods and inheren t va lues o f  these 

s ch o o ls . I t  i s  a t the housemaster l e v e l ,  where each 

house i s  a community w ith in  the t o t a l  community o f  the 

sch oo l, tha t the g re a te s t  im pression are moulded in to  

the minds o f  youth. P r io r  to Independence, a la rg e  

p ro p o rt io n  o f  c o lo n ia l education  o f f i c e r s  were 

educated in  E n glish  p u b lic  schools and the anc ien t 

u n iv e r s i t ie s ,  e s p e c ia l ly  a t  "the ThreeMj but a f t e r  

Independence, when short-term  contract teachers were 

r e c ru ite d  from  B r ita in  and o ther cou n tr ie s , the 

t r a d it io n  began to d im in ish .

Tab le  j , Oxford and Cambridge U n iv e rs ity  Graduatest 

1959. 1969. a t  OOYb and PUtfb.

1959 1909

50# 24#

34# 12#

Source c f  s t a t i s t i c s !  School Magazine s t a f f  

l i s t s .

BOYS

POWS

Many o f  the sh ort-term  con tract teach ers had

taught in  S ta te  schools where the term ‘ p u b lic

s c h o o l1 m ere ly  s ig n i f i e d  (as  i t  does by the 1968
education  A ct in  Kenya) "a school m aintained o r

#1
a s s is te d  out o f  p u b lic  fu n ds". So to o , in  the

A fr ic a n  secondary board ing schoo ls , p r io r  to

*1 Page 3, Education A ct 1968. Government P r in te r ,  
K epub lic  o f  Kenya, N a iro b i, 6th February, 1968.
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c h ild re n , and they have experienced  the d i f f i c u l t i e s  

and problems o f  ad ju s tin g  to  modem methods o f  

edu cation  and l i f e *  Most A fr ican s  are products o f  

two w orld s , the A fr ic a n  t r a d it io n a l  past and the 

modem w orld  w ith  a l l  i t s  in nova tion s, in ven tion s  and 

new techn iques* The r e s u lt  i s  o fte n  b ew ild e r in g , and 

i t  i s  a t  th is  l e v e l  the A fr ic a n  toacher can app rec ia te  

and sym pathise to a fa r  g r e a te r  ex ten t than the 

e x p a tr ia te  teacher*

A t "th e  T h ree ", the number o f  A fr ic a n  teachers 

has been l im it e d  and i t  has led  to  c e r ta in  comments! 

f o r  example, the S ecre ta ry  o f  the K*N*U*T*, N a irob i 

branch, has s ta ted , "the g re a te s t  drawback in  our 

education  today is  the fa c t  that there i s  

d is c r im in a t io n  in  the recru itm en t o f  teachers in  the 

s o -c a lle d  ex^Kuropean schools* d esp ite  the fa c t  th t 

Kenya is  independent, i t  i s  d i f f i c u l t  to  f in d  an 

A fr ic a n  o r  Asian  teacher in  these sch oo ls , because
*1they are c o n tr o lle d  by r a c ia l  Board o f  G overnors" • 

A lthough th is  was s ta ted  in  1965 and A fr ic a n is a t io n  o f  

Boards o f  Governors occured w ith in  s e v e ra l months o f  

th is  sta tem en t, i t  i s  tru e to say even today, there a re  

le s s  than 10$o Kenyan c i t iz e n s  in  these schools in
*2con tras t to  Kenyan c i t iz e n s  n a tio n a l average*

*1 Page 20, "A fr ic a n is e  Now", by K*A. Bhatt, S e c re ta ry , 
Kenya N a tion a l Union o f  Teachers, N a irob i Branch,
No* 28, P a n -A fr ic a « June 25th , 1965*

*2 These f ig u r e s  are f o r  1967 when th ere  were 1,728 
Kenya c i t iz e n s  out o f  a t o t a l  secondary school 
teach in g  fo r c e  o f  4,053 teach ers . Source* Page 
147, Economic Survey 1968* S t a t is t ic s  D iv is io n  
M in is try  o f  .Economic P lanning and Development, 
N a ir o b i,  1968. Xr* 1971. there, were 4.^44- ot.zen&

— te a c h e r s  ^qcc\| tv
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However, I  cannot agree th a t the reason i s  due to the 

Hoards o f  G overnors. The reasons 1 cons ider 

im portan t a re  f i r s t l y ,  the s t a f f  tu rn -over i s  not so 

rap id  in  good sch oo ls , e s p e c ia l ly  those l ik e  the h igh  

cos t sch oo ls  which p rov id e  h igh  grade housing) 

secon d ly  e x p a tr ia te  s t a f f ,  e s p e c ia l ly  those w ith  

c h ild re n , p r e fe r  the edu ca tiona l, m edical and s o c ia l 

f a c i l i t i e s  the c a p ita l o f  the country can p rov id e ) 

t h ir d ly ,  h igh  s t a f f  tu rn -over is  a lso  a p sy ch o lo g ica l 

qu estion * when there is  a good nucleus o f  lon g  s ta y in g  

s t a f f ,  i t  does p rov id e  s t a b i l i t y  to the whole school 

and s t a f f  m orale i s  h igh er than average. The s t a f f  

o f  "th e  T h ree " tend to be o ld e r  e x p a tr ia te  s t a f f  w ith  

many years  o f  exp erien ce ) and though they may possess 

the q u a l i f ic a t io n s  and experience f o r  headships 

e lsew h ere , they p r e fe r  the a d d it io n a l am en ities  and 

con gen ia l surroundings o f  a N a irob i-based  h igh  cos t 

board ing sch oo l. A l l  these fa c to rs  add to a 

l in g e r in g  predominance o f  the English  p u b lic  school 

t r a d it io n  in  the h igh  co s t schools v ia  the teach ing 

s t a f f .  There is  the a d d it io n a l fa c to r  th a t o ld e r  

s t a f f  tend to  remain more c o n s e rva t iv e , more se t in  

th e ir  edu ca tion a l h a b its , and th e re fo re  more r e s is ta n t  

to  change• U n fo r tu n a te ly , i t  fu r th e r  enhances the

in e q u a lit y  o f  o p p o rtu n it ie s  between the urban and 

ru ra l areas and is  an a d d it io n a l in flu en c e  in  the 

•urban c r i s i s *  and ru ra l depopu lation . I f  one o f  

Kenya*s aims i s  to  b r in g  the g re a te s t  good to the 

g r e a te s t  number o f  i t s  c i t iz e n s  as f a r  as teach ers , 

money, and m a te r ia l can be harnessed to  th is  end, then

i t  appears changes are needed in  the p resen t s ta te  o f

a f f a i r s .  P o s s ib ly , an i n i t i a l  tou r, up-country in  

the ru ra l a reas , f o r  a l l  incoming e x p a tr ia te  teachers 

may a s s is t  c u ltu ra l adap ta tion  to  the cu rren t Kenyan
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scene a t  the same time s tre s s in g  where the p r io r i t i e s  

o f  ed u ca tion a l underdevelopment l i e  in  A f r i c a •

Second ly , a g r e a te r  number o f  A fr ic a n  teachers 

i s  requ ired  in  "the Three" but they lea ve  w ith in  one 

o r  two terms f o r  promoted posts in  o th er schools o r  

government and p r iv a te  s e c to r  p o s it io n s . Th is was
#1

the case b e fo r e  the Ndegwa Salary Commission Report 

where there was a d iscrepan cy between teach in g  s a la r ie s  

and the government and commercial s e c to rs , but now th is  

fa c t o r  lias been remedied more A fr ic a n  teach ers are 

l i k e l y  to remain in  the sch oo ls . However a new n a tion  

needs ad m in is tra to rs  and much depends on where the 

in d iv id u a l f i t s  in  b es t. The U n iv e rs ity  and Teacher 

T ra in in g  C o lle g e s  bear a g re a t  r e s p o n s ib i l i t y  in  in ­

c u lc a t in g  r ig h t  a t t itu d e s  o f  mind in  th e ir  teachers as 

to  a sense o f  teach ing vo ca tion  in  a d eve lop in g  n a tion . 

On the o th e r  hand, the d i f f i c u l t i e s  o f  tra n sm itt in g  

th is  q u a l i t y  in  an in c re a s in g ly  m a te r ia l is t ic  world 

and w ith  c la s s e s  o f  e x cess ive  numbers in  o rder to feed  

the cou n try*s  expanding edu ca tiona l system, are by no 

means n e g l ig ib le .  The whole s itu a t io n  c a l l s  f o r  a 

s p i r i t  o f  s a c r i f i c e ,  d ed ica tio n , and a sense o f  

s e r v ic e •

* 1 Report o f  the Couimission o f  In q u iry  (P u b lic
b e rv lc e  S tructu re and Remuneration Commission) 
1^70-1971. Chairman, D.N. Ndegwa, Republic o f
Kenya, Government P r in te r ,  May 1971*



ChAFTCK 5 . COMMUNITY LIFt,. THL HOUSa SYSTuM AND 

PKDFPCTS.

Many s o c io lo g is t s  use the tenu •community* from 

the w ider sense meaning everybody -  a d u lts , ch ild ren  

and the d i f f e r e n t  s o c ia l c la sses* In  th is  chapter, 

the word •community* is  used in  an h is t o r ic a l  and 

g e n e ra l c o n tex t, denoting the n&rrower geog rap h ica l 

v iew p o in t whereby there i s  a common set o f  va lues and 

a t t itu d e s  in  l i f e  w ith in  a small group*

In  T a rt I ,  we noted th a t the house system and

the ?gen tlem an ly power* o f  the p re fe c ts  a re  e s s e n t ia l

elem ents in  the E nglish  p u b lic  school t r a d it io n

because by means o f  th is ,  community l i f e  i s

e s ta b lis h e d  so that ch a racter tra in in g , lea d ersh ip  and

s e r v ic e  can be in flu en ced  and stressed* Both "the

Th ree" and the form er A fr ic a n  secondary boarding

schools  accep ted  these assumptions but t h e ir  outcome

in  r e a l i t y  wero a t d i f f e r e n t  le v e ls *  That Carey

F ran cis  attem pted th is  t r a d it io n a l  E n g lish  p u b lic

sch oo l method a t A ll ia n c e  h igh  School and Maseno cannot

be den ied , when he s ta te s ,  "So f a r  as p o s s ib le ,  I

d e le g a te  a u th o r ity  to housemasters who have complete

la t i tu d e  in  the manner in  which they manage th e ir

houses • • • A housemaster must make i t  I l ls  business to

know a l l  I l ls  boys r e a l l y  w e l l ,  and the d e a lin g  w ith

pocket-m oney, c lo th es , en d -o f-term  re p o r ts , ra ilw a y

t ic k e ts  • • • • •  can a l l  con tr ib u te  to th is  end* Except

in  an emergency he is  r e fe r r e d  to  in  a l l  *shauris*
*1concern ing h is  boysj he i s  th e ir  fa th e r " .

*1 Page 4, Character T ra in in g  in  an A fr ic a n
Secondary Boarding School in  .Kenya, by J£* Carey 
F ra n c is , A ll ia n c e  H igh School, undated*
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A lthough  the aim was e x p l i c i t , the pa rad ox ica l outcome

was th a t Carey F rancis h im se lf appeared as the 1 fa th e r  
* 1i i g u r e ' and so too , d id  many o f the headmasters in  

o th e r  A fr ic a n  secondary boarding schoo ls . The 

community s p i r i t  in  these schools res ted  in  the whole 

schoo l whereas in  "the Three" i t  was the house. Why 

th is  d ive rgen ce  arose I  propose to examine here, and I  

w r ite  o f  the time o f  tne e a r ly  19dO*s unless s p e c if ie d ,  

because from  the mid 1960*s some changes have been 

occu rin g  in  "th e  Three" as regards ethos, o rga n isa tion  

and a d m in is tra tio n .

In  the form er A fr ic a n  secondary board ing schoo ls , 

the housemaster l i v e s  apart from the students u su a lly  

on op p os ite  s id es  o f  the compound. When the boys 

r is e  in  the morning, they wash, sweep t h e ir  rooms, 

c lean  th e ir  classroom s and school o f f i c e  b locks , 

partake o f t h e ir  b rea k fa s t (u su a lly  two s l ic e s  o f  bread 

and jam, and a mug o f  t e a ) in  a c en tra l d in in g  h a l l ,  

and then p roceed , e i th e r  to  chapel or to  r e g is t r a t io n  

in  t h e ir  classroom s. A f t e r  lunch (m a in ly  s tew s ), 

there are c la sses  In  the a ftern oon , and in  the la t e  

a fte rn oon  they have sports  o r  1shamba work* l . e .  the 

boys cut the grass and a tten d  to the gardens. A 

co m p e tit iv e  element is  in troduced in to  the keep ing o f  

most school gardens because a sh ie ld  may be g iv en  f o r

*1 Carey F rancis  always attempted to r e ta in  the
'fa th e r  f i g u r e ' approach and he re fu sed  numerous 
in v it a t io n s  to  expand the school in  numbers 
because he f e l t  th ere  would be a lo s s  in  t i l ls  
f i e l d  o f  human r e la t io n s .  Sources In te rv iew s  
w ith  Mr. F.W. u o lllraore  and Mr. J . Smith, form er 
deputy headmasters o f  A ll ia n c e  High School.
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tile  House which con tr ib u tes  the best kept garden*

P rep a ra tion  i s  aga in  in  the classrooms in  the evening 

a f t e r  supper, as are the clubs and s o c ie t ie s .  The 

House system i s  u t i l is e d  m ain ly as a method fo r  the 

o rg a n is a t io n  o f  com p e titive  sport. I f  a boy is  i l l ,  

there i s  no sanatorium , nurses or d o c to rs ! the boy 

r e s ts  in  the dorm itory  and may be attended by another 

boy w ith  the a id  o f  a f i r s t - a id  k i t .  The p re fe c ts  

are. n o rm a lly  the most s en io r  boys o f  Form IV  or V I, 

depending whether the school possesses a h igher 

school le a v in g  c e r t i f i c a t e  c lass  o r  not. They o re  

schoo l p r e fe c t s  possess ing  ju r is d ic t io n  throughout the

whole sch oo l, and i t  is  the headmaster who has}
m eetings w ith  them to  d iscuss rou tine m atters and 

d ec id e  courses o f  a c t io n . The boys wasK th e ir  own 

c lo th e s  and have no matron or t a i l o r  a ttached  to the 

house to c a te r  f o r  darn ing, iro n in g , p ress in g , and 

marking c lo th e s . There i s  no ju n io r  house or 

in te rm ed ia te  house f o r  younger boys to ad ju st to 

boarding l i f e  and the t ra d it io n s  o f  the schoo l. The 

houses are s o le ly  d o rm ito r ie s  and based on the A fr ic a n  

fa m ily  system , the young boys s leep  in  the next bed to 

o ld e r  boys and there i s  l i t t l e  sense o f  s e n io r it y  

excep t tha t the o ld e r  boys look  a f t e r  the younger boys 

and the p r e fe c t s  may have an end bed and be ab le to 

s tay  up l a t e r  a t n igh t. The p r e fe c ts  may be a llow ed  

to wear a d i f f e r e n t  uniform , f o r  example long 

trou sers a b la z e r , whereas the r e s t  o f  the boys

wear sh o rts , s h ir ts  and je r s e y s  p rov id ed  by the 

sch oo l. Footwear i s  o p t io n a l.

A t "th e  Three" h igh  cos t schools the f a c i l i t i e s  

are f a r  g r e a te i ' in  q u a lit y  and q u a n tity . At the 

Kenya High School the housem istresses a re  non-teach ing
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whereas a t tile POtab and tlie dOYb the housemasters teach

but on a reduced t im e -ta b le . The fo llo w in g

d e s c r ip t io n  i s  based on the two boys schools (POWS,

UOYs) • The housemaster l i v e s  with the boys in  an

a d jo in in g  f l a t  or house, and he or h is  a s s is ta n ts ,

cover the 24 hours duty each and every  day. The

housemaster p a r t ic ip a te s  w ith  the boys o f  h is  house and

they go to t h e ir  own d in in g - l ia ll  ( in  some cases shared

w ith  another house* a t TOWS there are 4 d in in g -h a lls

and the jX)Yb there are 5 d in in g -h a lls ) • A t one time

the fa m ily  o f  the housemaster was a llow ed  food  and

d ined  a t the h igh  ta b le . The boys wake in  the

morning, wash them selves, but do not have to c lean  or

sweep tne d o rm ito r ie s  and classroom s, e t c .  They may

•fag* f o r  a sen io r  boy o r  p r e le c t  by making h is  bed or

c lea n in g  h is  shoes. j&ach p re fe c t  has th ree ju n io r

* - ' a t  t i l  I f t lk  cuiu c a r l ,  ana f O f  t t i H  b a ' v i o ^ a
#1 ,

payments may be made. There i s  a ju n io r  house f o r

younger boys to become in i t ia t e d  to the school mores
*2 „and fo lk w a ys , as w e ll as the school a rg o t , b e fo re

* 1  fo m e n ts  range from appxoxim ateiy j>/- to 1 j>/-
p<_r term depending on the q u a lity  o f  the ' f a g s ' 
and the r e la t iv e  w ea lth  and g e n e ro s ity  o f  the 
p r e fe c t .  In  the e a r ly  1^00 's  th is  custom o f  
payment f o r  s e r v ic e s  rendered, d r i f t e d  in to  
d is u s e •

*2 The most common word in  th is  a rgo t a t  a l l  three 
sch oo ls  is  'r a b b le ',  used f o r  any student low er 
than the c a l l e r  in  the h ie ra rc h ic a l ladder o f  
s e n io r i t y .  P r e fe c ts  and sen io rs  a re  a llow ed  to 
c a l l  'r a b b le ' in  the d in in g -h a ll when they wish 
w ater, a c lean  p la t e ,  another spoon, e tc .  This 
term was s t i l l  b e in g  used a t a l l  th ree  schools 
in  the la t e  19b0 's .
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proceed in g  to  the sen io r  houses. Xn the sen io r  houses, 

the boys are  ranked in  d o rm ito ries  based on s o n io r ity ,  

and th e re  a re  s tu d ies  attached  where boys can work on 

th e ir  p rep a ra tion  in  the a ftern oon  and even in gs. The 

la r g e s t  study, u su a lly  f o r  the most ju n io r  boys, has 

the house photographs, honours boards, and a m antelp iece 

f u l l  o r  not so f u l l  o f  trop h ies  depending on the 

fo r tu n es  o f  the house. The number o f  boys in  each 

study depends on s e n io r it y .  There are c lean ers  

a ttach ed  to  each house as w e ll as a matron and t a i l o r .

A laundry washes and iron s  the boys* c lo th es  and the 

t a i l o r  mends them. A s p e c ia l sanatorium, a d oc to r and 

two nurses, c a te r  to  the m edical and h ea lth  needs o f 

the boys. P r e fe c ts  are house p re fe c ts  a b id in g  by 

house ru le s  under the chairmanship o f  the housemaster. 

The head-boy o f  the house i s  the school p r e fe c t .  The 

p r e fe c t s  wear the same uniform  as o ther boys but there 

are th ree  types o f  dresss bunday dress -  b la z e r , long 

tro u se rs , t i e s ,  s h ir ts  and shoes; Town d ress  -  b la z e r , 

sh o rts , s h ir t s  and shoes; School dress -  je r s e y s , 

sh o rts , s h ir t s  and shoes; tho p re fe c ts  a re  

d i f f e r e n t ia t e d  by in s ig n ia  on b la zers  o r  cravats  and 

tabs on th e ir  s tock in gs . P re fe c ts  possess ex tra  

p r iv i l e g e s  bes ides those o f  ‘ fa g g in g * ; f o r  example, 

s ta y in g  up la t e r  a t n ig h t, own stu d ies  and ex tra  le a v e -  

outs a t week ends. The head-boy o f  each house i s  

a llow ed  to  use co rp ora l punishment (a b o lish ed  196b a t 

POrfo, and a t  the D0Y3 perm iss ion  i s  req u ired  from the 

housem aster) in  o rd er to  d is c ip l in e  the boys.

In  comparing ’’ the Th ree" w ith  the form er A fr ic a n  

secondary board ing sch oo ls , there are con s id erab le  

d i f fe r e n c e s  in  eth os, in te rn a l o rg a n isa t io n  and 

a d m in is tra tio n , dependent mainly on the s tru c tu ra l
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la y -o u t  o f  tlie  b u ild in gs , and the s iz e  o f  the schools

and a d d it io n a l f a c i l i t i e s  o f  “ the Th ree". I t  i s  a

d i f f e r e n c e  s im ila r  to  the anc ien t foundations and

o th er  p u b lic  schools in  nngland. In  "the Th ree", the

house means f a r  more than the school and the fe e l in g

o f  coumiunity s p i r i t ,  'oneness* and fam ilyhood, i s  In

the house. The on ly  outward sign  o f  th is  o r ie n ta t io n

to the House, i s  that each boy has emblazoned under

the school c r e s t  on h is  b la z e r ,  the name o f  h is  house.

.riven as la t e  as May 1970, the M in is try  o f  .education

in s p e c to ra te  a t  N a irob i behoof (POWb) commented, "the

boarding houses are f a r  from  being m erely d o rm ito r ie s

and a conven ien t way o f  o rgan is in g  com p etitive  sport

as boarding f a c i l i t i e s  are  in  most henya secondary

sch ools  such as the two A ll ia n c e s .  They are the very

essence o f  p u p ils  e x is te n c e , academic, sp o rtin g ,
*1s o c ia l  and s p i r i t u a l " .

The House;naster in  such a system as the h igh  cost 

schoo l i s  consequently the 'fa th e r  f i g u r e •. His 

powers are  g r e a te r  and h is  du ties  are more d iv e rs e  

than h is  cou n terpart in  the form er A fr ic a n  secondary 

boarding sch oo ls . He l i v e s  under the same r o o f as 

the boys, e a ts  w ith  them, su pervises t h e ir  p repa tion  

w ith  the h e lp  o f  house p re fe c ts *  punishes the boys fo r  

misdemeanours brought by the head o f  house* coaches 

them a t games* m aintains d e ta ile d  f i l e s  on each boy* 

j i e t e s  the Form A 's  ( f o r  Form V e n t r y ) ,  the Form X 's  

( f o r  VI Form le a v e r s ) ,  and the U.C.C.A. forais

*1 M in is try  o f  riducation Keport on the In sp ec tion  
o f  N a iro b i bchool (POWS), May, 1970.
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(u n iv e r s it y  en try  form s) and testim on ia lss  advises the 

tak in g  and dropp ing o f  academic su b jec ts * regards the 

boys* p erson a l problems* corresponds w ith parents* 

p repares  and p a r t ic ip a te s  v ia  the school chapla in  f o r  

boys* con fin n a tion * d ea ls  w ith  the boys* w e lfa re  and 

o rga n ises  house fu n ction s e .g .  f i lm s , dances, 

barbecues and o th er en terta inm ent. In  f a c t ,  the 

housemaster in  the h igh  co s t school, is  in  f u l l  *loco  

p a r e n t is ' and ad v ises  the parents on a l l  m atters 

concern ing the students p h ys ic a l, m oral, economic and 

s p ir i t u a l  w e lfa r e .  Adm itted ly  he re c e iv e s  m a ter ia l 

rewards f o r  these s e r v ic e s  not rece ived  in  o ther 

s c h o o ls •

In  the low cost boarding schools which were 

fo rm er ly  A fr ic a n  boarding schools, i t  i s  the headmaster 

that embraces many o f  the above fu n ction s  o f  the 

housemaster* i t  i s  the headmaster who corresponds w ith  

p a ren ts , i f  need be, and o rgan ises dances, ou tings and 

f i lm s  on a school basis* i t  i s  the headmaster who 

regards the w e lfa re  o f  the students, s p i r i t u a l ly ,  

p h y s ic a l ly ,  and m ora lly , but on a c e n tra lis e d  basis  

not a house b a s is .

In  the h igh  cos t schoo ls  and e s p e c ia l ly  "the Three" 

the studen ts are m ollycodd led  by th e ir  housemasters 

and h ou sem istresses , a t le a s t  from an indigenous v iew ­

p o in t . J3y the term •m o llycodd le*, I  mean the students 

are looked  a f t e r  and ca tered  fo r  to  a much h igh er 

degree than in  the low co s t schoo ls . Ih r th e r  examples 

o f  th is  a sp ec t are r i f e *  the s t a f f  e s c o r ts  on long 

d is tan ce  tra in s  (" th e  Th ree" combine on th is  du ty )* 

the le a v e  out passes a t week-ends signed  by the 

housemasters which on ly  a llo w  students out w ith  people
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the paren ts have s ta ted  by l e t t r i  the q u a lity  and coat 
o i food  and ca te r in g *  and the g rea te r  number o f 

subord inate s t a f f  c a te r in g  to the needs o f  the students. 

The d i f f e r e n c e  between "the Three" and the low cost 

board ing sch oo ls  as regards community l i f e ,  the house 

system and p r e fe c t s  ra is e  in te re s t in g  ph ilosoph ica l 

q u es tion s . I f  the house i s  more important than the 

sch oo l in  "th e  T h ree ", then i t  means there are severa l 

l e v e l s  o f  behaviour and d is c ip l in e  w ith in  the same 

sch o o l. f o r  example, Housemaster A may be a 

n a tu r a l is t ,  a fo l lo w e r  o f  Kousseau, Wordsworth, and 

the teach in gs  o f  A .S . N e i l l .  This in te rn a lis t  

ph ilosoph y which b e lie v e s  the main task o f  education is  

to  b r in g  out in  the student what i s  a lready there by 

n a tu ra l grow th , co lou rs the housemaster' s behaviour to 

h is  house: he sympathises w ith  h is  students and a llow s 

them a g r e a te r  la t itu d e  o f  behaviour. Housemaster B, 

on the o th e r  hand, may be a s o c ia l r e a l i s t  and b e lie v es  

that h is  students must ad ju st to the values o f  so c ie ty  

and the cu rren t s o c ia l  environment. Th is e x te rn a lis t  

ph ilosoph y would c e r ta in ly  be more in  keeping w ith  the 

r e a l i t i e s  o f  modern Kenya i f  the Housemaster was an 

A fr ic a n  in  touch w ith  the m a jo r ity  o f the people and 

not an e x p a tr ia te  o f  the E nglish  pu b lic  school 

t r a d it io n .  Housemaster C, may be an id e a l i s t  and a 

b e l ie v e r  in  what Whitehead c a l ls  * the v is io n  o f 

g r e a tn e s s ';  P la to  and h is  views o f  e x c e llen ce  and the 

imm ortal th in gs  o f  l i f e  rank h igh  in  th is  housem aster's 

l i f e .  Thus w ith in  the same school f o r  a s in g le  

in c id e n t , students may be trea ted  d i f f e r e n t l y  by th e ir  

housemaster based on d i f f e r e n t  va lues and a ttitu d es*

I t  r a is e s  the qu estion , what is  the good? I f  the 

good i s  what i s  r ig h t  f o r  the b u ild in g  o f  a tonified 

n a tion  based on the p r in c ip le s  o f  A fr ic a n  bociaJ-iflD1»
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then th is  i s  a g rea t d isadvantage. bo too , i f  "the 

i'h ree " m o llycodd le  th e ir  students more than the low 

co s t s ch oo ls , and the student lea ve rs  from the h igh  

co s t sch oo ls  expect peop le and so c ie ty  to p rov ide them 

w ith  a l i v i n g ,  th is  i s  a d isadvantage. The ethos o f  

"th e  Th ree" cannot be sa id  to in sp ire  the s p i r i t  o f  

• s e l f -h e lp *  in  a newly d eve lop in g  n ation .

The ethos o f  "the Three" is  s t i l l  c o lo n ia l and

backw ard -look ing j the cu ltu re  la g  has been e ig h t years

a t  le a s t  now in  the house system image. By image 1

mean what f ig u r e  o r person is  held up f o r  copying and

im ita t io n  and that i s  r e f le c t e d  in  the name o f  the
* 1

house. d e s p ite  the P re s id e n t 's  warning o f  fo r e ig n

names and a M in is try  o f  education  l e t t e r  to  this
*2

e f f e c t  th ere  are s t i l l  the fo llo w in g  anom alies in  

1972*- POWs w ith  i t s  idiodes and C liv e  houses: C e c il 

Khodes the founder o f  the B r it is h  South A fr ic a n  Company 

in  the la t e  19 th cen tu ry, and C liv e  the 18th century 

s o ld ie r  -  ad m in is tra to r o f  Im peria l In d ia : one may ask 

whether these are s u ita b le  models fo r  A fr ic a n  

im ita t io n ?  Lenana School which d id  not change i t s  

name from the duke o f  York School u n t i l  1969* s t i l l  

r e ta in s  i t s  Grogan house, Lugard house, and delamere 

house: a l l  ou tstand ing names in  iienya Colony. The

*1 "C o lo n ia l names are symbols o f  s la v e r y  and as an 
independent n a tion  they have no meaning and p lace  
in  Jvenya". Speech o f  P res id en t kenyatta  a t  
B rod erick  P a l ls ,  and rep orted , "d is ca rd  C o lon ia l 
Names", Page 14, d a i ly  N a tion . O ctober 27 th , 1909*

"2 M in is try  o f  edu cation  L e t t e r ,  dated  27 th Ju ly ,
19t>5» e n t i t le d ,  "henaming o f  S ch o o ls ", and signed 
h .J . Nyamu f o r  Permanent S ec re ta ry .
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kenya High. School commemorate B ea le , Bronte, D arlin g  - 

famous women in  B r it is h  h is to r y ,  and form er co lon ial 
governors  M itc h e ll  and Northcote in  th e ir  house system.

The house system and p re fe c ts  are ubiqu itous 

throughout iienya, a re s u lt  o f  the in flu en ce  o f  the 

L n g lis h  p u b lic  school t r a d it io n , adm itted ly  s tron ger 

in  some sch oo ls  than o th e rs : fo r  in s tan ce , the A ll ia n c e  

High School s t i l l  possess th e ir  L iv in gs ton e  and 

W ilb e r fo rc e  Houses showing th e ir  m issionary background, 

and A l l ia n c e  G ir ls  High School th e ir  Burns House and 

Stevenson House denoting th e ir  S co ttish  P resbyterian ism ; 

n e v e r th e le s s , kenyans must ask them selves: do these 

systems f i t  in  w ith  A fr ic a n  cu ltu re and A fr ic a n  aims 

and a s p ira t io n s  in  education? Should these B r it is h  

models o f edu cation  be p reserved  o r  not? Xn P a rt IV ,

X put forw ard  a p o ss ib le  system that i s  more in  l in e  

w ith  the developm ent o f  a la r g e ly  ru ra l s o c ie ty  and 

A fr ic a n  so c ia lis m , because X do not b e lie v e  the 

p r e f e c t o r ia l  and house systems o f  the 19 th  century 

E n g lish  p u b lic  school t r a d it io n  are appropria te  f o r  a 

s o c ie ty  which b e lie v e s  in  mass education  and lead ersh ip  

appearing from  the •wananchi* (ru ra l m asses).

A lthough I  a ls o  re se rv e  fo r  Part IV  the in flu en ce  

o f  ed u ca tion a l id eas  on s o c ia l  change, we should note 

here s e v e ra l re le va n t p o in ts .  P r io r  to  Independence 

the sch oo ls  were separa te  in  th e ir  r a c ia l  s ec to rs  and 

there was l i t t l e  m ixing w ith  the surrounding popu la tion  

a t le a s t  from  the v iew p o in t o f  the form er European 

boarding sch oo ls . T a l l  w a lls  and hedges surrounded 

most board ing schools in  th is  s e c to r  and they 

rep resen ted  more than geog rap h ica l r e a l i t i e s ,  they 

r e f le c t e d  p s y ch o lo g ica l b a r r ie r s  to m ixing w ith  the
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ind igenous p op u la tion . S ince Independence and w ith  

the in f lu x  o f  A fr ic a n s  in to  these schools some o f  

these p s y c h o lo g ic a l b a r r ie r s  have been reduced. Sven 

so board ing schools are n otoriou s d iv id e r s  o f  s o c ie ty .

The grow th o f  'harambee sch oo ls ' in  the country

r e f l e c t  the b e l i e f  o f  the lo c a l  populace that

edu cation  i s  a v i t a l  n e c e s s ity  f o r  th e ir  ch ild ren  to

p la y  a more e f f e c t i v e  p a rt in  n a tion a l developm ent.

The in c rea se  o f  secondary schools g e n e ra lly  since

Independence shows that Government has not been id le

in  a ttem p tin g  to meet the educationa l needs o f  the

p eop le  and a t  the same time stim u la tin g  those needs by

government speeches and exh o rta tion s . however, the

new ed u ca tion a l id eas  o f  A fr ic a n  S oc ia lism  which tend

to be pragm atic and in stru m en ta l, should reform  the

sch oo ls  to a much g r e a te r  ex ten t than they have
*1towards employment p o s s ib i l i t i e s )  many secondary 

schoo ls  do not seem dynamic enough in  shaping s o c ie ty  

as i t  shou ld, by changing s o c ie ty  towards one more 

a p p rop r ia te  to A fr ic a n  so c ia lism . Many secondary 

schoo ls  are so con serva tive  that i t  is  the concept o f  

A fr ic a n  S oc ia lism  which i s  tending to change and 

d i f f e r e n t ia t e  fo r  the d i f f e r e n t  p o l i t i c a l ,  s o c ia l ,  and 

economic groups. *

*1 Two re p o r ts  have made Kenya Government a l iv e  to 
these problem s!

ed u ca tion . employment and Rural Development -  the 
re p o r t  o f  the Kericho Conference, e d ite d  by J.K . 
S h e f f ie ld ,  ea s t A fr ic a n  Pu b lish in g  House, N a iro b i, 
1967.
Employment t incomes and e q u a l i t y . (A  s tra te g y  
f o r  in c re a s in g  p rodu ctive  employment in  K enya ), 
in te rn a t io n a l Labour O f f ic e ,  Geneva, 1972#



CHAPTER 6 CURRICULUM. METHODS. LXAMIN AT 1 ON S AND 

i^OWi-CUmacULAR ACTIVITIES.

The h is t o r y  o f  any school curriculum bears w itness 

to  the unending s tru gg le  between the r i v a l  p h ilosop h ies  

o f  l i f e  and w id e ly  d iv e rg e n t th eor ies  o f  education . 

These f in d  exp ress ion  in  va ry in g  forms in  succeeding 

g e n e ra t io n s , and c o n tro v e rs ie s  over what should be the 

cen tre  o f  edu cation  and tra in in g , f o r  example, 

c la s s ic a l  and moderns breadth  and depth. The Kenyan 

secondary sch oo l curricu lum  is  no excep tion . We are 

in te r e s te d  here in  (1 ) curriculum needs viewed from the 

L n g lish  p u b lic  school t r a d it io n  and those o f  A fr ic a n  

S oc ia lism  ( 2 )  the d i f fe r e n c e s  in  curriculum emphasis 

and tea ch in g  methods between "the Three" and o th er 

secondary board ing schools ( 3 ) the fu tu re  o r ie n ta t io n  

o f  the curricu lum .

F ix 's t iy ,  l e t  us examine the curriculum from the 

p o in t o f  v iew  o f  the L n g lish  pu b lic  schoo l and then 

o f  A fr ic a n  S oc ia lism . H is t o r ic a l ly ,  we have noted in  

Pa rt I  o f  our th e s is  tha t the l ib e r a l  education  o f  a 

C h ris tia n  gentlem an was an important a t t r ib u te  o f  the 

E n glish  p u b lic  schools in  V ic to r ia n  Lngland. Of the 

seven l i b e r a l  a r ts  o f  the Middle Ages i t  was the 

grammar o f  the Trivium  which was emphasised, 

e s p e c ia l ly  L a t in  grammar. Greek has been taught from  

the 10th cen tury and the nonconforrnist academies and 

m athem atical in s t i tu t e s  widened the curriculum  in  the 

1 7 th cen tu ry . Lven so, the g rea t schoo ls  o f  England 

by e a r ly  V ic to r ia n  tim es s t i l l  r e l i e d  predom inantly 

on the c la s s ic a l  curricu lum . C erta in  re fo rm is ts  in  

Lngland such as B u tle r , Sanderson, Kennedy, Arnold and
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and Xhring widened the cu rr icu lu m  w ith  modern «nH

a e s th e t ic  su b jec ts  but tne c la s s ic s  were s t i l l

emphasised by la t e  V ic to r ia n  times e s p e c ia l ly  f o r  the

upper c la s s e s  o f  s o c ie ty .  Only an o f f i c e r  and a

gentlem an from  the narrow est view poin t should study the

c la s s ic s .  I t  was unfortunate that c e r ta in  su b jects

became c o r r e la te d  w ith  s o c ia l  c lass  a t th is  tim e. In

the e a r ly  20th century th is  re la t io n s h ip  extended to

a b i l i t y ,  and i t  was m ainly the b r igh tes t ch ild ren  who
* 1

were streamed in to  the c la s s ic s .  These inheront

a t t itu d e s ,  a ga in  u n fo r tu n a te ly , wero tra n s fe rred  to  

Kenya w ith  the b n g llsh  p u b lic  school t r a d it io n , end a 

r a c ia l  b ias was superimposed} the c la s s ic s  were on ly  

taught in  the European s e c to r  and e s p e c ia l ly  "the 

T h ree ". Greek and L a tin  were not fo r  the coloured 

races re g a rd le s s  o f  a b i l i t y  o r  p rop en s ity . This 

c o lo n ia l  h e r ita g e  i s  r e f le c t e d  in  the fa c t  that today 

i t  i s  on ly  p o s s ib le  to take La tin  in  the form er 

European sch oo ls  (Kenya h igh  school, Lenana school and 

Liuiuru s t i l l  take L a t in , POWS dropped K atin  and Greek 

in  l^ b o j.

G la s s ie s  are not the on ly  su b jec ts  which can be 

c la s s i f ie d  as rare su b jec ts  in  Kenyai- fren ch ,

German, M usic, botany, Zoo logy  and Geology f a l l  in to  

th is  ca te go ry  and aga in  a re  on ly taken in  c e r ta in  

schools — predom inantly "th e  Three" and o th e r  h igh

*1 Th is id ea  extended to  the lu g l is h  grammar schools 
where the b r ig h te s t  boys took Latins bourcei 
Pages 10-11, Ihe iioys * Grammar ocltou i, Today aud 
lo-m orrow . by li. O av ies , Methuen and Go. L td . ,  
London, iy4j>.

r\v NAIROBI
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cos t s c jio o ia , re in fo rc e d  by two o r  three w e ll 

e s ta b lis h e d  form er A fr ic a n  secondary boarding schools*

T . ' *  i
Xn on a n a ly s is  o f  su b jec t options a t  H igher 

bchool C e r t i f i c a t e  197^» tile Kenya High School ranked 

f i r s t  in  the d iv e r s i t y  o f  main a rts  op tion s , and 

Lenana ccu oo l (i>OYb)  and Highlands in  the main 

sc ien ce  su b jec ts * ion a er  A fr ic a n  boarding schools 

headed the l i s t  w ith  the number o f  su bs id ia ry  

su b jec ts  in  A ll ia n c e  High School, A ll ia n c e  G ir ls  High 

S choo l, and Kapsabet* The o ld e r  e s ta b lish ed  A fr ic a n  

secondary board ing schools (apart from the A ll ia n c e  

High sch oo l and A llia n c e  G ir ls  High School) such as 

haseno, Kagumo, kamusinga, St* G ary 's  Schoo l, Ya la , 

and sh im o-le-Tew a possess both A rts  and sc ience 

stream s, and i t  i s  unusual fo r  them to take any o f  the 

ra re  su b jec ts *

f i in is t r y  o f  edu cation  p o l ic y  over the la s t  f i v e  

years has been to open e ig h t  new form V streams each 

yea r , o i th e r  A rts  o r  s c ie n ce , and in  the new 

developm ent P lan  197U-1974 th is  i s  stepped up to 

fo u rte en  new Peru V streams* The g r e a te r  emphasis i s  

on the s c ie n ce s , f o r  example, in  1971» h ija b e , aaaga, 

Kabare, Tumutumu, liuranga, Gitliumu, Hkubu, hgiya and 

N jo ro  take s c ien ces , and i-iary Leakey, K ir im are ,

Agoro dare , dutore and Chosumisi take a r ts *  1 

b e l ie v e  in  p a rt th is  i s  a mistaken p o l ic y  f o r  reasons 

1 p rov id e  l a t e r  (s e e  P o r t  IV )*  one o th e r  aside 

should a ls o  be noted a t th is  stage and that i s  a l l  

the new fo rw  V streams f o r  1971 are board ing schools

* 1 Appendix 8
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and r e i ' l e c t s  tho va lue the Government «n/| indeed the 

henya P u b lic  p lace  on t i l l s  aspect o f  the hngilsh
p u b lic  sch oo l t ra d it io n *

"The Th ree " not on ly  rank h ighest in  the ra re  

su b je c ts  o f fe r e d  to th e ir  pu p ils  but they are noted 

f o r  th e ir  new methods o f  te a c h in g  s im ila r  to many 

noted  sch oo ls  in  j^ngland o f  the Lu&lish pu b lic  school 

t r a d it io n *  f o r  example, N u ff ie ld  Science was 

in i t i a t e d  in  N a irob i ochooi in  1$*o7i A ll ia n c e  High 

S choo l, h ore to  Convent, u songari, and Lenana school 

began in  1908 , and thus the new methods began to 

spread . A u d io -v isu a l fren c h , and new s*M.P. 

mathematics are  o th er  good examples o f  I n i t ia t io n  in  

Hthe T h ree "* So, though these schools are 

c o n s e rv a t iv e  and t r a d it io n a l  in  many ways, y e t they a re  

the main gateway to  new id eas  and innovations in  the 

country* «hy is  t ills ?  f i r s t l y ,  the s t a f f  a t  these 

sch oo ls  a re  o ld e r  and more experienced, and they 

remain lo n g e r  at the schools  in  an a i r  o f  academic 

freedom  so tha t these peop le  are qu ite  prepared to 

i n i t i a t e  new schemes and await th e ir  f r u it io n *  

secon d ly , because they a re  more experienced  s t a f f  and 

s p e c ia l is t s  in  th e ir  su b je c ts , they a re  o fte n  c a l le d  

upon by the In s p e c to ra te , a * l * n * , and o th e r  N a ir o b i-  

based ed u ca tion a l b od ies , to g iv e  t h e ir  op in ion s f o r  

su b jec t p a n e ls , m oderation  and exam ination  s y l la b i*  

A d m itted ly , l i f e  i s  e a s ie r  in  o ld e r  and mol's w e ll 

e s ta b lis h e d  schools than new up-country schools and 

t i l ls  f a c t o r  to g e th e r  w ith  good lea d e rsh ip  promotes a 

s ta b le  s t a f f ,  thus d ese rved ly  there i s  an element o f  

independence* When sch oo ls  a re  sm a ll, inadequate, 

and w ith  u n q u a lified  o r  d is s a t is f ie d  s t a f f ,  

c e n t r a l is a t io n  becomes a n e c e s s ity  f o r  the e f f i c i e n t
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ru n n in g  o f  tho schools* Of course, "the Three" are 

not the on ly  schools  in  Kenya that in i t ia t e  experim ents 

in  tho curriculum * f o r  in stan ce , Chogorla bchool i s  

noted  f o r  i t s  ru ra l education  emphasis and £>tratlimore 

C o lle g e  f o r  i t s  VI ioria  accountancy* Wise and 

Jynamxc lea d ersh ip  can enthuse s t a f f  and overcome 
hardsh ip*

The u n g lish  p u b lic  school t ra d it io n  o f  d iv e rs e  

curricu lum  and the experim enting and in i t ia t in g  o f  new 

methods o f  teach ing are a t  times a t variance w ith  

A fr ic a n  Soc ia lism * The l a t t e r  b e lie v es  in  ed u ca tion a l 

e q u a l i t y  o f  opportu n ity  and the u n if ic a t io n  o f  the

ed u ca tion a l system o r ie n ta te d  to n a tion a l values* I f
/

new methods are m ain ly to  be used in  the e l i t e  sch oo ls  

thon t i l ls  i s  a d iv is iv e  fa c t o r }  so too , i f  the ra re  

su b je c ts  a re  predom inantly confined to a few  sch oo ls  

th is  a lso  w i l l  be a d iv is iv e  fa c to r*  Just as in  the 

e a r ly  20th cen tury in  England, the curriculum 

sepax'ated the b ta te  system from the p r iv a te  and p u b lic  

sch oo ls , so too , in  Kenya today, "the Three" and to  a 

c e r ta in  degree  the o ld e r  es tab lish ed  secondary sch oo ls  

are separa ted  from the 'harambee schools* and o th e r  

Kenyan secondary sch oo ls . The grouped curricu lum  1 

propose in  Part IV  may h e lp  to overcome th is  

d iv is io n *

There i s  the added d isadvan tage, aga in  apparent 

in  mngiand and now being fo llo w e d  in  Kenya, and that 

is  tho d i f f i c u l t y  o f  moving from one s e c to r  to tho 

o th er* t o r  in s tan ce , a t  the end o f  the 2nd year, 

sch oo ls  a re  a llow ed  to s i t  the Kenya Junior Secondary 

exam ination  (KJbb) in  c e r ta in  su b jec ts *  Some Kenyan 

schools e s p e c ia l ly  ru ra l and *harambee sciiools* on ly
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teacii up to  t i l ls  l e v e l *  *hun t l io lr  students apply f o r  

e n try  to  " t lie  Three" or w e ll  es tab lish ed  secondary 

s ch o o ls , th ey  f in d  the work they have completed is  o f  

l im it e d  va lu e  to them*- they have studied  Old 

Mathematics not New Mathematics* P h ys ica l Science or 

P h ys ics  w ith  Chemistry in s tead  o f  Ph ysics , Chemistry 

and b io lo g y  as separate su b jects* the t r a d it io n a l 

sc ien ces  in s tea d  o f  N u ff ie ld  Science* b w ah ili in stead  

o f  French o r  German, thus i t  i s  small wonder very  few 

studen ts a re  taken in to  these e l i t e  schools fo r  Form 

111; and s im ila r  in stances occur a t  Form V.

Curriculum, teach ing methods and the d i f f i c u l t y  

o f  e n try  a t  c e r ta in  l e v e ls ,  cause educationa l 

in e q u a l i t ie s  and r e s t r i c t  in d iv id u a l o p p o rtu n it ie s  in  

l a t e r  l i f e .  Let us take the example o f  a young man 

who has the good fo rtu n e and d is t in c t  advantage o f  

tak in g  one o r  two ra re  su b jec ts  -  French and German 

p o s s ib ly  in  a language la b o ra to ry  to a t ta in  flu en cy .

Now the u ia jo r ity  o f  West A fr ic a n  cou n tries  are French 

speaking* the European Community and the Common Market 

cou n tr ie s  speak these languages* su re ly , the young man 

w i l l  stand a fa r  g r e a te r  chance o f  employment w ith  an 

in te rn a t io n a l firm  o r the d ip lom atic  s e r v ic e  o r the 

t o u r is t  a g en c ie s , as compared to  a young man whose 

H igher dchool C e r t i f i c a t e  course has been taken in  

h n g lish , Geography and H is to ry , fo r  example, in  a sm all 

ru ra l s ch o o l. M oreover, when there a re  la rg e  United 

N ations o r  o th er w orld-w ide o rg a n is a t io n s • meetings 

which have N a irob i as th e ir  venue, these o rga n isa tion s  

do e n l i s t  the a id  o f  t re n c h  and German speaking 

teach ers  and students as in tex -p reters . These 

oppox 'tu n lties  a re  fa r  g r e a te r  to the students from 

"th e  T h ree " who are N a irob i-b ased , and who have p ra c t is e d
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language f lu e n c y  in  language la b o ra to r ie s  and 

exp er ien ced  d iscou rse  between people oi' in te rn a t io n a i 
s ta tu r e •

XI A fr ic a n  bocia liam  b e lie v e s  in  n a tio n a l u n ity  

ana u n ify in g  tne edu ca tiona l system, then there i s  need 

to  u n ify  the curriculum* one p oss ib le  method i s  by 

group ing the su b jects  to g e th e r  and not con s id er each 

su b jec t in  is o la t io n !  l o r  example, in stead  oi'

Geography, H is to ry  and n e lig io u s  knowledge -  s o c ia l  

s tu d ie s ; 1 propose a system such as th is  in  f u l l e r  

d e t a i l  in  P a r t  XV o f  my th e s is .

The fu tu re  o r ie n ta t io n  o f  the curriculum  should

be in  l in e  w ith  the n a tio n a l needs o f  the country and

su b jec ts  such as a g r ic u ltu r e ,  in d u s tr ia l a r ts ,

te c h n ic a l su b jec ts , commerce and the sc ien ces  have

been s tre ssed  by the M in is try  o f  xxiucation and 
* 1Government• i t  is  the governm ent's p o l ic y  to

broaden the secondary school curriculum but 1 wish 

to s t r e s s  two po in ts* f i r s t l y ,  breadth ana depth in  

education  do not n e c e s s a r i ly  depend on the number o f  

su b jec ts  in  the curriculum * An education  c o n s is t in g  

o f  too many su b jects  xaay be no education  a t  a i l ;  a 

broad edu cation  can be g iv e n  through the medium o f  a 

few su b jec ts  i f  they a re  taught by men o f  broad mind*

*1 Pago 5, "T ech n ica l coui jutt planned fo r  secuiklax’y 
s c h o o ls '1, t-ast A fr ic a n  standard* March 8th ,
1909 .

*2 Page 11, "Kenya p o l ic y  to broaden secondary 
sch oo l o u tlo ok ", t-ast A fr ic a n  ftanU ara . 
hecember 4th , 19&9 *
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sec o n d ly , we must remember Whitehead1* d ic tu .., th a t, 

" th e re  can be no adequate tech n ica l education  which i s  

not l i b e r a l 9 and no l ib e r a l  education which ie  not
*  i

t e c h n ic a l" • both p ra c t ic e  and theory i e  needed

xn e v e ry  su b jec t and eve ry  teacher should keep th i*  in  

mind in  h i *  teach ing methods, rega rd less  o f  the

a u b jec ta •

As rega rds  te a c h e r - t ra in in g , there i s  the problem 

in  henya to -d ay  whereby A fr ic a n  teachers are needed to 

rep la ce  e x p a tr ia te s  in  the sh ortest p o s s ib le  tim e. In  

th is  case, gen era l degrees spread over as wide a f i e l d  

as p o s s ib le  are more im portant than s p e c ia lis e d  degrees 

in  one su b je c t.

exam inations are edu ca tiona l instrum ents which 

p rov id e  a means o f  te s t in g  the r e s u lts  o f  the 

ed u ca tion a l p rocess , a t  the same time m o b ilis in g  the 

aims o f  both  students arid teachers. The v is ib le  

reward o f  a c e r t i f i c a t e  i s  a token to any fu tu re  

o z ip lo y e r  o f  the standards a tta in ed  by a student. O f

course the r e a l value depends on i t s  acceptance by 

employer's and o th e r  edu ca tion a l estab lishm ents. 

N e v e r th e le s s , exam inations do in flu en ce  the curriculum  

re g a rd le s s  whether they are in te rn a l o r  ex te rn a l 

because th ey  decide the sy llab u s and the educationa l 

aims o f  students and teach ers .

In  aenya the European and Asian schools p a r t ic ip a te d  

in  hnglxah boat'd exam inations from the e a r ly  tw en tie th

*1 Page 7^, f lie  Aims o f  in d ica tion  and o th e r  essays  
by A .N . Whiteuead, w illiam * and Northgate L td . ,  
London,
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cen tu ry  out i t  was not u n t i l  1940 an A fr ic a n  sscondaxy 

sch oo l took tne Cambridge overseas bchool C e r t i f ic a t e  

aiui 1^01 tile liigh er bchool C e r t i f ic a te *  Though th is  

r e f l e c t s  tne la ck  o f  educationa l op p o rtu n it ie s  between 

tne ra c e s , i t  a lso  in d ic a te s  that the c e r t i f i c a t e s  

were o r ie n ta te d  towards tne in gU sh  t ra d it io n *  The
j -  _ .  #1
xvenya a iu c a tio n  Commission r e a lis e d  th is  unanimously

in  19b4, and they advocated an ^ast A fr ic a n  exam inations

board wnich has a lread y  been estab lish ed  in  aampaia*

I t  was b e l ie v e d  that an mast A fr ic a n  board would be

more resp on s ive  to lo c a l  needs* but u n fortu n a te ly  by

1971 th is  has not been the case* In  fa c t *  Tanzania

cnose to withdraw from the ^ast A fr ic a n  exam inations

Council* Zanzibar in  1909 And Mainland Tanzania in

1971  not o n ly  because they r e a lis e d  the examinations

lacked  re leva n ce  to  th e ir  own d eve lop in g  educationa l

systems but becauso the Cambridge synd ica te  were
*2thought c a p i t a l i s t  in  nature* Another reason fo r

th is  s ta te  o f  a f f a i r s  may be the inheren t 

con serva tiven ess  o f  e x te rn a l exam inations and 

c u r r ic u la i and the in te r im  p eriod  o f  s e v e ra l years 

whereby th ere  i s  jo in t  p a r t ic ip a t io n  and co -o rd in a tio n  

o f  the exam ination  between Cambridge and nast A fr ic a *

*1 fa r a .  287» l*ags 8 5 , Kenya uducation Commission 
Aeuoi’t x a it  i , Government o f  Kenya* N a irob i*
19b4.

*2 naln lund la n za n ia 'a  b i l l  to  Cambridge in  1971
would have been 1*0^2*000/- and JUG,000/- to the 
i^ast A fr ic a n  exams Council* whereas fin a n c in g  
h er own system co s t  7CO*UOo/-*
fa g e  1, " f u l l  marks f o r  freedom I lrnid to  fo r e ig n  
exam iners'1* Tanzania standard , June 11th*
1971.
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strength en s t i l ls  con serva tive  a t t itu d e .  A cLa itted ly , 

t iio re  aro uuuiy p r a c t ic a l  probiotus in  tiM change—o vox*) 

f o r  in s ta n ce , in  d ila to ry , the o ld  u i^x ibn  t ra a it io n  

was to le a rn  ungllsh  and uiropeon h is to r y  -  "the k in gs  

and queens o f  miigland” , as the kenya education
* i

Commission su cc in t ly  s ta te d ) but the new uast

A i r  lea n  h is to r y  n om in a tion  should embrace lo c a l  

h le to r y *  however th is  must be seen through A fr ic a n  

eyes  and A fr ic a n  cu ltu re . Although d e c lin in g  now in  

the 1 ^ 7 0 there has been a la ck  o f  A fr ic a n  h is to r ia n s  

and re sea rch  workers to  guide and s ign p ost the way. 

low  new h is to r y  books were w ritten  by A fr ic a n  authors 

in  the l^ jO 's  and ly o o *s , and even today there are 

in s u f f i c i e n t  w e ll-v e rs e d  and experienced  A fr ic a n  

h is to r y  school teach ers to moderate and examine. Then, 

th ere  i s  the qu estion  o f  fin ance in  s e t t in g  up and 

e s ta b lis h in g  a new lioaxxl o f  exam inations and re la te d  

in fr a - s t ru c tu r e .  (liv en  a l l  these p r a c t ic a l  

co n s id e ra t io n s  and those o f  vested  in te r e s t  such as the 

Cauioridge synd icate and overseas exam iners, i t  s t i l l  

does not account f o r  the vast s im i la r i t y  o f  the new 

embryo exam inations to  the o ld , and f o r  the fa c t  o f  

the time o f  exam inations. The o ld  ex te rn a l 

exam inations o fte n  p la yed  the ro le  o f  the dom inating 

m aster xa tiie r  tlian the h e lp fu l se rvan t. The Last 

A fr ic a n  exam inations cou n cil possess a g rea t 

op p o rtu n ity  to  remould the curricu lum , and the time o f

*1 T a ra . 275, Page 82, Kenya u iu ca tio a  00.,m iss ion  
im port Part I . Government o f  kenya, N a iro b i,
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,.  ̂ . *  i
tiie exam inations in  con junction  w ith  the M in is tr ie s

oi' ed u ca tion , the U n iv e r s it ie s ,  and o th e r  in te re s ted

b od ies , P o l i t ic ia n s  and o ther people c r i t i c i s e  the
*2system c o n s ta n tly , and th is  r e f l e c t s  pub lic

d is s a t is fa c t io n  w ith  o ld  methods* borne progress has 

been made, such as the kenya In s t itu te  o f  education 

(k iu j was es ta b lish ed  in  19&4, a d ir e c t  re s u lt  o f  the 

Con ierence o f  In s t i tu te s  o f  education lie Id  in  iiombasa, 

January 1964, and sponsored by the U n iv e rs ity  o f  Last 

A f r ic a  in  con junction  w ith  the M in is tr ie s  o f  education  

o f  kenya, Uganda and Tanzania* The k * l* e *  in corp o ra ted  

the Curriculum Development and research  Centre in  19o8 

and by the 19b8 education  Act d e le ga ted  r e s p o n s ib i l i t y  

f o r  "th e  P rep a ra tion  o f  educational m a ter ia ls  and o th e r  

m atters  connected w ith  the tra in in g  o f  teachers and the 

developm ent o f  education  and t ra in in g "*  The k * l* e «  

has s e t  up a number o f  primary and secondary su b jec t 

panels whose members include school In sp ec to rs , 

su b jec t teach ers , T each ers• Union members, u n iv e r s ity  

le c tu r e r s  and o th er su b jec t s p e c ia l is t s *  However, i t  

i s  the la s t  A fr ic a n  exam inations Council which w i l l

*1 examples a re  the bchool C e r t i f i c a t e  and H igher 
bch ool C e r t i f i c a t e  exam inations which a re  taken 
in  November and the re s u lts  announced in  the 
1 obruaxy/iiarchj th is  means form V have a term 's  
h o lid a y  and u n iv e r s ity  en tra n ts , two terms*

*2 Page 3, "R ad ica l changes needed in  kenya
Teaching bystem ", east A fr ic a n  standard, Ju ly  
2 1 s t, 19U3*
Page 3, "cnange a l l  edu ca tion ” , ounduy N a tio n * 
av larch  13 t ii, 197<J*

*3 b ec tio n  2'J, P a r t  V II ,  kenya education  A ct, 
1908*
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d ic t a t e  much o f  tno sy llabub  and d ec id e  what su b jec ts  

to  p ro v id e  In  the fu tu re  although they on ly  examine 

what la  asked to be examined by those concerned* 

d i f f e r e n t  exam inations and d i f f e r e n t  hoards o f  

Jbxaiainations should not be a llow ed  to creep in to  the 

h igh e r  cos t schools as they have been since tho change­

o v e r  p e r io d  from the Cambridge overseas  C e r t i f ic a t e  to 

the M ist A fr ic a n  c e r t i f i c a t e ,  o th erw ise , i t  w i l l  be a 

fu r th e r  fa c to r  in  'd iv is iv e n e s s  • and d i f f e r e n t ia t io n ,  

co n tra ry  to a n a t io n a l p o l ic y  on edu cation . On the 

o th e r  hand, i f  the mast A ir  icon  exam inations Council 

cannot ob ta in  agreement between the d i f f e r e n t  

t e r r i t o r i e s  because o f  d i f f e r e n t  in te rp re ta t io n s  o f  

A fr ic a n  so c ia lism , then , th is  may be a case fo r  an 

e x te rn a l exam ination on the basis o f  each country.

exam inations can be u t i l is e d  f o r  a fu r th e r

fu n c t io n  in  the edu ca tion a l p rocess . In  the i^ngllsh

p u b lic  sch oo ls , exam inations to g e th e r  w ith  in te rv ie w s

are used to r e in fo r c e  s o c ia l and economic c r i t e r i a  o f

en try t the Common m tra n ce  exam ination and the

headm aster's  in te r v ie w  are noted s e le c t iv e  mechanisms•

Th is procedure was fo llo w e d  in  the N a irob i h igh  c o s t
*1sch oo ls  in  the 1^60's .  An in te rv ie w  w ith  the

P r in c ip a l  and a sm all te s t  in  e n g lis h  enabled these

sch oo ls  to s e le c t  c h ild re n  on the assumptions o f  the

m nglish  p u b lic  school t r a d it io n , o v e r  and above the
*2c r i t e r io n  o f  the aenya P re lim in ary  examination

*1 example Appendix k and

*2 in  c o lo n ia l  days thei'e was a separate exam ination 
f o r  each s e c to r  o f  education as regards k .P .^ . 
Ih .A .P .* - . ,  h .m .P .m ., and k . l . P .b .J .  ^ r,CQf\  ^ rof Con 
and XacUn rsefracfcif a * j.



(renamed u o r t i i ic a tw  o f  Primary induce.tion) | the l a t t e r  

waa Liifa noxiually accep ted  method f o r  en try  to a l l  

government m aintained and a ss is ted  secondary schools 

in  henya. The in te rv ie w  represented  a more im portant

p a rt o f  the stratagem  than the h n g iish  examination in  

th a t i t  perm itted  a g r e a te r  s u b je c tiv e  element to creep  

in to  the s e le c t io n  procedure and i t  enabled P r in c ip a ls  

to  d is c r im in a te  more p o s i t iv e ly  a ga in s t c e r ta in  p u p ils i 

the la r g e  s ized  A fr ic a n  boy, the o v e r-a g e d *1 the 

k .P .c .  re p e a te r , the p easan t's  c h ild ,  were obvious 

ta r g e ts  f o r  d is c r im in a tio n . The a b i l i t y  to 

communicate e f f e c t i v e l y  in  w r it in g  and speaking 'g o o d ' 

E n g lish  (e . g .  accep ted  E nglish  p ronuncia tion ; and the 

a ttendance a t the 'r i g h t *  primary schools a s s is te d  

en try  to  the h igh  co s t  schoo ls . ^ t igh tn ess ' f o r  '’ the 

T h ree " con s is ted  o f  schools such as westiands Prim ary, 

having ton  Prim ary, Karon Prim ary, h o s p ita l H i l l ,  b t .  

G e o rg e 's , having ton Prim ary and N a irob i Primary 

b ch oo l, to g e th e r  w ith  up-country form er European 

prim ary schools and p rep a ra to ry  sch oo ls . The mothods 

o f  s e le c t io n  by in d iv id u a l p r iv a te  exam inations and 

in te r v ie w s  are not bad in  them selves but they rep resen t

*1 in  the 19d0's tho m a jo r ity  o f  A fr ic a n  ch ild re n  
were o ld e r  and b ig g e r  than th e ir  European 
cou n ter-p a rts  f o r  Form X because they r e f le c t e d  
la c k  o f  ed u ca tion a l opportu n ity  in  the c o lo n ia l  
e ra .

*2 xuven today, the N a irob i C ity  Council s t i l l
possess three c a te g o r ie s  o f  prim ary schoo li
C ategory A Charging 20/- p er term (fo rm er A fr ic a n ) 
C ategory u Charging bO/- per term (fo rm er A s ian ) 
C ategory C Charging 193/- P®** term (fo rm er Curopean).
bourcet "iuquul .education cla im  re fu ted  by h .N .U .T ."  
Page 7, ^aat A fr ic a n  standard. Februaxy 22nd, 1971*
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fu r th e r  methods o f  d i f f e r e n t ia t io n  and the maintenance 

o f  a h igh  cost s e c to r  o f  secondary education .

Through exam inations and s e le c t io n  procedures,

i t  i s  apparent that the in g lia h  p u b lic  school

tx 'a d it io n  in flu en ced  f a r  more than tho secondary

edu ca tion  sec t o r  \ both  a t the primary le v e l  a t  one
*1end, and the U n iv e rs ity  l e v e l  a t the o th er , h n g lish  

assum ptions, E n g lish  c la es -com  - r a c ia l  a f f i l i a t i o n s  

perm eated the whole realm  o f education . The Kenya 

M in is try  o f  education  have innumerable problems to 

u n rave l the whole network and ra m ific a tio n s  o f  

h n g iis h  assumptions in  education  but a t  le a s t  a t the 

cen tre  o f  the secondary educational system w i l l  be 

found "th e  Throe" and o th er h igh  co s t sch oo ls . *

*1 Sourcesi "Towards a re le va n t U n iv e rs ity  in
i^ast A f r ic a " ,  by Wanyadey oonga, i^ast A fr ic a n  
Journa l, Volume 8, No. 2, February, 1971•

A fr ic a n  U n iv o ra lt le s  and ..estom  T ra d it io n , 
by o i r  u i lc  Ashby, Oxford U n iv e rs ity  P ress, 

ix>ndon, 1^04.
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a x tra -c u r ii.e u la r  a c t lv i . t ie a .

*hat i s  taught out o f  classroom hours, in  c lu bs , 

s o c i e t i e s , games, and the i i f e  o f  the school, has 

always been an a r t  o f  the i-nglish  p u b lic  school 

t r a d it io n  o f  ch a rac te r tra in in g . I t  i s  in  th is  

realm  o f  e x t ra -c u r r ic u la r  a c t i v i t i e s ,  which in s p ire s  

ch a ra c te r  fo rm ation , a s p i r i t  o f  lead ersh ip  and 

s e r v ic e  to  o th ers , th a t the m g l is h  p u b lic  schools 

r e ly  on the concept and fu n ction  o f  the boarding 
s c h o o l•

The boarding sch oo l lias f a r  g r e a te r  advantages 

f o r  o rga n is in g  these e x tra -c u r r ic u la r  a c t i v i t i e s  than 

the p u re ly  day sch oo l, and i t  i s  to that ex ten t "th e  

Th ree" possess g r e a te r  advantages than any day school 

in  Jvenya. fu rth erm ore , "the Three" are N a irob i-based

and not on ly  c a te r  to  a m u lt i- r a c ia l in tak e , but they 

a re  c lo s e  to a i l  the f a c i l i t i e s  o f  the c a p ita l o f  the 

country w ith  i t s  la r g e  commercial, a d m in is tra t iv o , 

p o l i t i c a l ,  and c u ltu ra l functions*

b e t us examine the c lu bs, s o c ie t ie s ,  and r e la te d  

a c t i v i t i e s  o f  "the Th ree " in  comparison w ith  o ther 

sch oo ls*

Table U ,  Ciubs. s o c ie t ie s  and r e la te d  a c t i v i t i e s  
ac s e le c te d  schoo ls . I'JQ'j -  1^7d.

N a iro b i school (POwb)

n id in g  Club, R i f l e  C lub, m ailing Club, VI form 
S o c ie ty ,  A rt Club, (G eo log ica l s o c ie t y ,  M otor- 
Cycle Club, Judo Club, boxing Club, C h ris tia n  
Union, Crusauers, o c ien ce  Club, iiad io  Club,
Young farm ers Club, Chess Club, Photograph ic 
Club, M ountaineering Club, debating s o c ie ty ,
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b w a h ili s o c ie ty ,  W i ld l i fe  s o c ie ty , Geographical 
s o c ie t y ,  Brass hand.

T o ta l 22.

leium a bchool (dOYb)

L ife -h a v in g  s o c ie ty ,  Folk-song Club, 
Photograph ic  Club, C h ris tian  Union, Crusaders, 
A r t  Club, debating s o c ie ty ,  VI Form S o c ie ty , 
nadio C lub, G e o lo g ic a l s o c ie ty ,  Music s o c ie ty ,  
Youn0 farm ers Club, b a i l in g  Club, Judo s o c ie ty ,  
b c ien ce  s o c ie ty ,  h i f l e  Club, Natural H is to ry  
b o c ie ty ,  Mountain Club, Aero-Model l in g  Club, 
badminton Club*

T o ta l 20.

A ll ia n c e  lih;h bchool

bcou ts, Army Cadets, C h ris tian  Union, 
d eb a tin g  s o c ie ty ,  Current A f fa ir s  Club, W ild- 
L i f e  s o c ie t y ,  Typing- Club, In te r -T r ib a l  
b o c ie ty ,  Young farm ers Club, dram atic b o c ie ty , 
P h ilo s o p h ic a l b o c ie ty ,  T h eo log ica l b o c ie ty ,  
M athem atics s o c ie ty ,  bcience s o c ie ty .  
G eograph ica l b o c ie ty ,  economics Club, Child 
w e lfa re  b o c ie ty ,  The Kenya Voluntary ttorks 
Camp A s s o c ia t io n , The b lin d  and C rip p le  
b o c ie ty ,  bunday bch ools .

To t a l  20•

iionya Ui^h bchool (Mho)

d eb a tin g  b o c ie ty , Music Club, Chess Club, 
G eograph ica l b o c ie ty ,  Natural H is to ry  b o c ie ty , 
Kadio Club, btudy C ir c le  (C h r is t ia n  b o c ie t y ) ,  
dram atic b o c ie ty , Modern dance Club, French 
Club, Mountain Club, lo issian  Club, bwimming Club, 
Judo C lub, b c o tt is h  dancing Club, fe n c in g  Club, 
Yoga, bchool O rchestra*

T o ta l  18.

iv is i i  bchool

A rt  Club, Boy bcou ts, C h ris tian  Union, debating 
b o c ie ty ,  Young Farmers Club, fo lk  dancing, 
G eograph ica l b o c ie ty ,  H is to r ic a l  Club, 
b c io n t i f i c  Club, b w a h ili Club, beventh  day 
A d v e n t is ts . T o ta l  11.
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*ianrtu iil.d i s ch o o l

Dram atics Club, D ebating o o c ie ty , Ch ild  
W elfa re  S o c ie ty , C h ris tia n  Union, Young 
tanners Club, b io lo g y  Club, e le c tr o n ic s  
S o c ie ty ,  A v ia t io n  S o c ie ty *

T o ta l 8*

.WiyuKi. ~ comtary o d io o i

Scou ts, Young farm ers Club, w i ld l i f e  S o c ie ty , 
D ebating s o c ie ty ,  Kenya Anglican  Youth 
O rga n isa tion , In d u s t r ia l  A rts  Club,
G eograp h ica l s o c ie ty *

T o ta l 7-

Tab le  5* Sports and Garner a t  s e le c ted  
schools . 19u9 -  1970*

h a i io b i  school
kugby, A t i i le t ic s ,  Swindling, liockey, C r ick e t, 
o occo r , squash, G o lf, Tenn is, basket b a l l ,
V o lle y  b a l l*

T o ta l 11*

Lonaiia school
uugby, A t l i le t ic s ,  swimming, liockey, C r ick e t, 
s o c c e r , oquasii, G o lf,  Tennis, badminton*

T o ta l 10*

uonyq i i ltd i school
hot b a l l ,  liockey, Swimming, Tennis,
A t l i l e t i c s , basket b a l l ,  badminton, Lacrosse ,
G o lf .

T o ta l  9
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A ll ia n c e  i i l i .u  s c h o o l

nugby (s ta r t e d  1907>» A th le t ic s ,  Hockey, 
s o c c e r ,  V o lle y  H u ll, basket H a ll,  C r ick e t, 
(s t a r t e d  19o6 ) .

T o ta l 7*

A i a i i  bChOOi

A t h le t i c s ,  o occer, basket H a ll, Hockey,
Hugby, V o lle y  b a l l ,

T o ta l 6*

ftam-.u H igh school

b occer , V o lle y  B a ll ,  basket b a l l ,  
n a s e b a il,  a th le t ic s .

T o ta l 5*

hanvuki bchool

b occer , A t i i lo t ic s ,  basket b a ll*
T o ta l 3*

The range and d iv e r s i t y  o f  c lu b s » s o c ie t ie s ,

sp o rts  and games, are much g re a te r  a t  "the Three" than

in  o th e r  schools in  iienyu* There a re  lew  form er

A fr ic a n  schools which can a ffo rd  the kinds o f

f a c i l i t i e s  which were la id  a t the time when form er

European schools ca te red  to the race that was

con s id ered  's u p e r io r9 and 'w ea lth y9* A ll ia n c e  High

s ch o o l i s  one school that can compare to "the T h re e " ,

but even  h ere , t  lie re  a re  s ig n i f ic a n t  d if fe r e n c e s

d is g u is e d  by the d i f f e r e n t  concepts o f  the house
*1system a lrea d y  exp la ined* C erta in  a c t i v i t i e s ,

*1 see pages | 09 -  II 0
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such as the C h ild  W elfa re  S o c le ty 9 the B lind and 

C r ip p le  S o c ie ty , Sunday Schools A id , the Works Camps 

A s s o c ia t io n , a re  tre a te d  on a school basis  ty p ic a l o f  

the fo rm er A fr ic a n  s e c to r  o f  education , whereas "the 

Th ree " o rgan ise  these and a l l i e d  a c t i v i t i e s  on a 

house b a s is *  For in s tan ce , a t N a irob i School each 

house supports a c h a r ita b le  a c t i v i t y  e *g . Amani 

Chesh ire Homes, D a go re tt i C h ild ren 's  Centre, Dr. 

Barnado' s Homes, the B lin d  School, the Turkana R e l i e f  

Fund, e t c .  Thus, these s e rv ic e  and ch a r ity  

o rg a n is a t io n s  would boost the o v e r a l l  f ig u re s  o f  "th e  

Th ree" even more than in d ica ted *

There are c e r ta in  a c t i v i t i e s  which sm aller 

sch oo ls  and low cost schools cannot undertake because 

o f  fe w e r  f a c i l i t i e s ,  and, g rea t expense* As a r e s u lt  

c e r ta in  a c t i v i t i e s  become status symbols and are 

surrounded w ith  p r e s t ig e *  In  c o lo n ia l days i t  was 

the Combined Cadet Force and p o s s ib ly  ex tra  lessons 

f o r  v i o l i n  or c e l lo ,  because these were con fined  to  

the la r g e  schools o f  the European se c to r*  Today, the 

c lu b s , s o c ie t ie s  and a c t i v i t i e s  f a l l i n g  in to  th is  

c a te go ry  are r id in g  ( i n i t i a l  ou tlay  o f  horses and 

f a c i l i t i e s  fo r  s ta b l in g )*  the s a i l in g  club ( i n i t i a l  

o u t la y  on s a i l in g  boats and tran sport in vo lv ed  to sea 

o r  la k e )*  then there are c e r ta in  games and sports 

which may be surrounded w ith  an aura o f  snobbery 

because o f  th e ir  h igh  cos t and expense, e .g *  c r ic k e t  

( i n i t i a l  ou tla y  o f  c r ic k e t  gea r , a la r g e  p la y in g  

f i e l d ,  and p a v ilio n *  in  Kenya a c r ic k e t  mat costs 

1200/-)* rugger ( i n i t i a l  ou tlay  o f  s p e c ia l goa l 

p osts  and la rg e  p la y in g  f i e l d s ) *  g o l f  ( i n i t i a l  o u tla y  

o f  p rep a rin g  green s, fa irw a ys , f la g s  and g o l f -  

equ ipm ent)* squash and tenn is (s p e c ia l  courts and
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ra ck e ts  needed.) i swimming (th e  i n i t i a l  ou tlay  f o r  a
swimming p o o l) •

There are few  low  cost schools which are w i l l in g  

o r  possess the f in a n c ia l  resources and f a c i l i t i e s  f o r  

the f u l l  range o f  these e x tra -c u rr ic u la r  a c t iv i t i e s *  

in  the p a s t9 v e ry  few  form er A fr ic a n  secondary 

sch oo ls  have been in te re s te d  in  the a c t i v i t i e s  which 

c a rry  p r e s t ig e  and s ta tu s  because o f  the la ck  o f  

op p o rtu n ity *  howeverf the e s s e n t ia l p o in t i s 9 would

they be in te re s te d  i f  g iv en  the op p o rtu n lties?  My 

answer to  th is  i s  c a t e g o r ic a l ly  in  the a ff irm a t iv e *  

Whenever in te re s te d  s t a f f  o r o thers have in i t ia t e d  

some o f  these a c t i v i t i e s , even w ith  l im ite d  means 

and re s o u rc e s , the response from the students has boon 

m a gn ific en t*  There a re  numerous examples in  the low  

co s t sch oo ls  o ver  the la s t  f i v e  yea rst the c r ic k e t  

club  e s ta b lis h e d  at the A ll ia n c e  High School in  1^06> 

the ru gger in i t ia t e d  a t  k i s i l  School in  the mid 

19oU's which enabled them to win the Last A fr ic a n  

Championship f o r  seven -a -s id e  rugbys the Naval cadots 

e s ta b lis h e d  a t Shiino—le-Tow a Schools the A v ia t io n  

s o c ie t y  a t  liangu High School com plete w ith  two 

aerop lan es and a i r f i e l d 9 the form er brought by the 

e n th u s ia s t ic  H a r ia n is t  m iss ion a r ies ! the h igh  

standard o f  baskot b a i l  and a th le t ic s  a t  St* P a t r ic k 's  
i t o n ;  and the School Hand o f  Starehe Hoys Centre* 

Though " the Th ree” may lead  and rank h igh est in  the 

s u p e r io r i t y  o f  th e ir  f a c i l i t i e s 9 and the d iv e r s i t y  

and range o f th e ir  e x tra -c u r r ic u la r  a c t i v i t i e s  1 s im ila r

*1 Appendix  ̂ f o r  a ty p ic a l week in  the e x tra ­
c u r r ic u la r  l i f e  o f  a h igh  cos t board ing school*
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to  the m nglish p u b lic  sch oo lsv there i s  l i t t l e  uoed to 

approach the problem from  a n ega tive  a tt itu d e *  by 

n e g a t iv e ,  1 mean "the Three" show the way in  many 

cases to  what o th er secondary schools in  the country 

may a c h ie v e , and i f  these schools are  abo lish ed , the 

Jxenyan n a tio n  as a whole w i l l  be the poorer* On the 

o th e r  hand, these su p er io r  ch aracter tra in in g  

techn iqu es o f  the i^nglish  pu b lic  school are producing 

A fr ic a n s  w ith  rn g lis h  h ab its  and cu ltu re* 1 answer 

th is  apparent dilemma in  Tart IV  o f  my th e s is , but 

su re ly  a more p e r t in e n t question  is  -  un what 

c r i t e r i a  o f  s e le c t io n  should these e x tra  f a c i l i t i e s  

and a c t i v i t i e s  be p rov id ed  a t the p resen t time? Th is  

lea d s  on to the whole question  o f  a b i l i t y  and fin an ce*
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The h igh  cost sch oo ls  are schools which were 

fo rm e r ly  Asian  o r  European, charging h igh er fe e s  than 

the normal A fr ic a n  secondary schools o f  maintained and 

a s s is te d  status* In  c o lo n ia l times the f in a n c ia l 

d isc rep an cy  between the European s e c to r  and the 

A fr ic a n  s e c to r  was wide* Not on ly were the Europeans 

ab le  to  pay la r g e r  f e e s  but the c o lo n ia l government 

su b s id ised  the gran ts out o f a l l  p rop o rtion  r a c ia l ly  

in  o rd e r  to p rov ide the best education  p o ss ib le  f o r  

European ch ild ren * Th is  is  in d ica ted  from Table 6*

Tab le 6• Government Recurrent Expenditure 
European and A fr ic a n  .education*

European P u p ils Expenditure Per head

193b 1,889 £ 49,814 £ 2 6 .7s.5d

1945 2,004 £ 151.215 £ 75.6s.Od

A fr ic a n  P u p ils Expenditure Per head

1936 100,720 £ 80 ,72 1 16s *0d

1945 218 ,569 £ 110,268 10s*Id

bource o f  b t a t is t ic s *  education department Estim ates 

1936, 1945, M in is try  o f  Education, N a iro b i.

Th is  i s  one o f  the main reasons why "the Three '1 

possess g r e a te r  f a c i l i t i e s  than o th e r  schools in  the 

Kenya edu ca tion a l system and f a l l  in to  the ca tego ry  

o f  h igh  cost schools*
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In  t i l ls  chapter we wleli to examine ( 1 ) the 

1 'ln an c la l d i f fe r e n c e s  between "the Three" and o th er 

sch oo ls  o f  the government s ec to r  ( 2 ) what changes 

cou ld be made In  the fin an ces  o f  the h igh  cost schools 

f o r  the fu tu re*

"The Three" are a s s is te d  to a c e r ta in  ex ten t by 

government gran ts In  the form o f  80>« o f  teachers b a s ic

s a la r ie s ,  a maintenance grant and an ad m in is tra tive
*1gran t as regards recu rren t fin a n ce ) c a p ita l 

expen d itu re  f o r  new b u ild in gs  e t c . ,  i s  subsid ised  by 

government on the b a s is  o f  pound fo r  pound. t o r

exam ple, a new la b o ra to ry  may cost £ 10,000 and i f  

government approve, then, the school pay £5,000 and 

the Government £5,000. Th ere fore  "th e  Three" depend 

to u la r g e  ex ten t on the h igh  fe e s  they charge th e ir  

p u p ils  f o r  the f in a n c ia l  so lvency o f  the schools.
*2The fe e s  a t  "the Th ree" are the same, £102 p er annum 

in  c o n tra s t to the low  cost boarding schools which 

ch a ige £ 2 2 .10s per annum. These ax*e not economic 

fe e s ,  the Kenya heads A ssoc ia tion  a s c e r ta in in g  tlia t 

i t  c o s ts  £405 p er annum to  koep a student a t a h igh  

co s t board ing sch oo l, £260 a t a VI Form C o lle g e , and
*3

£120 a t  a low cost boarding sch oo l. There are

* 1  In  1909 maintenance grant £5 ,000* a d m in is tra tiv e  
g ran t £3,400 f o r  POWS* th is  rep resen ts  $'/> o f  
t o t a l  income a t Poms and s im ila r  percen tages f o r
the 1X>Y6 and KHS.

*2 T ills  Includes £ 103.10s. boarding per annum and 
£ 56 . 10s . tu it io n .

*3 Page 13, "The s tru c tu re  o f  the VI Form", uonya 
deads A sso c ia t io n  book le t on sem inar, h e ld  a t  
A d u lt s tu d ies  C en tre , Kikuyu, Kenya, February* 
1970*
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many e x tra s  ciiarged f o r  a t the h igh co s t schools in  

c o n tra s t  to  the low c o s t  schools i i n i t i a l  ou tlay  o f  

un iform  XJO -  £40, r e g is t r a t io n  fe e  £1| then the 

torrnly expend itu res o f  a cc iden t insurance, medical 

fe e s  ana school fund amounting to approxim ately LJ p e r  

terms o p t io n a l expend itu res include many o f  the clubs 

and s o c ie t i e s ,  g o l f ,  r id in g ,  judo, s a i l in g ,  e tc .

The d if fe r e n c e  o f  la rg e  i n i t i a l  ou tlay  and fe e s

e ig h t  tim es h igh er, has continued the d iv is io n

f in a n c ia l l y  w ith in  the henyan edu ca tiona l system,

which has not changed In  tiie ten years o f  p o l i t i c a l

independence; even when the P res id en t announced fr e e
*1edu ca tion  f o r  form V and VI students, i t  meant o n ly  

a red u c tion  by 6 fo r  h igh er school c e r t i f i c a t e  

studen ts in  the h igh co s t schools.

b in ce  Independence the M in is try  o f  mducution have 

p rov id ed  bu rsaries  f o r  henya c i t iz e n s  in  o rder fo r  

p u p ils  to a ttend  the h igh  cost sch oo ls , but there i s  

no academ ic sch o larsh ip  system. The bu rsaries  depend 

on a f in a n c ia l  means t e s t  o f  the paren te which is  

d i f f i c u l t  to adm in is ter eq u itab ly  and has grown y e a r ly  

both in  amount and a d m in is tra tiv e  com p lex ity  to a 

maximum in  1959. The whole qu estion  o f  bu rsaries  

begs the qu estion  o f  h igh  school fe e s  which i s  an 

im portan t fe a tu re  o f  the .unglish p u b lic  schools and the 

iO ig iish  p u b lic  senool t r a d it io n . hot on ly  the 

abolishm ent o f  burs& riee but a phasing-out system i s  

requix 'ed so th a t equal fe e s  a re  es ta b lish ed  throughout

*1 Page 1, "H igher ixlucation  to be F re e " , ^ast 
A frrcan  otandard . October 2Uth, 19^5*
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tiie secondary schools o f  aenya* They are c r i t i c a l

s teps  towards a b ta te  syoteu o f  f r e e  education* Tlie

main argument aga in s t a b o lish in g  bu rsaries  and

redu cing fe e s  i s  that the f in a n c ia l resources are a t

t i l ls  s tage  o f  economic development beyond the cap ac ity

o f  the countxy* uno r e a l is e s  the m an ifo ld  and

in t r i c a t e  problems th is  e n ta i ls  in  underdeveloped

co u n tr ie s  w ith in  the Western w orld ) i^astem  N ig e r ia

f o r  in s tan ce , was fo rc e d  to re in trodu ce  school fe e s

f o r  prliuaxy education  because o f  A s tron om ica l

in c re a s e s "  owing to the increased  numbers o f  studen ts,

and "the greed  and a v a r ic e  and lack  o f  p u b lic  s p i r i t
*1o f  tax evad ers "* In  jvenya, numerous questions

have been ra is e d  in  the N ationa l Assembly concerning

f r e e  prim ary education  and h igh  cost secondary 
*2sch o o lin g  but few  p lans have been made on the issu e  

and the qu estion  is  p o l i t i c a l l y  e x p lo s iv e *  N everthe­

le s s ,  these issu es must be faced  because they are a 

s ig n i f i c a n t  p a rt o f  the c o lo n ia l le g a c y  and con trary  

to  the s p i r i t  arid purpose o f  A fr ic a n  soc ia lism * 

Meanwhile the Government lias reduced the In d iv id u a l 

b u rsa r ies  fx*om 1969 and are a ttem pting to maintain

*1 "On lie in trod u c in g  School f e e s " ,  by Nnamdi Azikw e, 
Page 1^7. education  and h a t io n -h u id x ij^  in  
. a r r e a , ed ited  by L* Gray do van, James 0*00X01011 
ans oav id  G* ocan lon , fr e d o r lc k  A* Pr&eger, New 
York, 19b5 .

*2 "M in is te r  to see P res id en t about fxree ed u ca tion ", 
Page 1, ^ast id r lc u a  atandaxxi, Oecember 31st, 
1969.
" l r e e  education  must await changes in  system ", 
Page 6, ,.aat A fr ic a n  standard, Ju ly  13th, 1970.

"kenya s t i l l  w a it in g  fo r  fr e e  ed u ca tio n ", 
Page 6, A fr ic a n  standa_xxi, May 13th, 1971
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the o v e r a l l  bursary amount a t a re ta ilo r  grant o f
*1

^ *77»^00. The a c tu a l f in a n c ia l burden to Government

i s  r e f l e c t e d  in  the fo l lo w in g  t a b le i -

Tab le  7• dursax-y Grants to ilitJ i Cost jcxiooI b l'roi.i 
jovernm ent*

1967 35,000
1968 Jul 10,000
1969 £198,000

1970 £ 177,000
1971  £ 177»000
1972 £ 177*000

Sources economic surveys o f  Aenya and M in is try  o f  

ed u ca tion  deports*

T iiere  are many d e ta i le d  f in a n c ia l  d if fe r e n c e s

between "the Three" and o th er m aintained and a s s is te d

secondary boaixiing sch oo ls  e s p e c ia l ly  when we regard  

ed u ca tio n a l expend itu re* The kenyu Education 

Commission b e lie v e d  the h igh cost sch oo ls  should 

endeavour to make economic cuts and the fo llo w in g  

s t a t i s t i c a l  ta b le  not on ly  r e f le c t s  the d i f fe r e n c e s  

in v o lv e d  but allows where economic cu ts may be 

e f f e c t i v e  although r e a l is in g  there a re  inhei'ent 

s t ru c tu ra l d i f f i c u l t i e s  and d if fe r e n c e s *

*1 Page 7, M in is try  o f  Education Annual deport
1971, Government P r in te r ,  N a ir o b i, 1972*
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Tab le  8. s e le c te d  Comparative Coatt> per pup il at 
se lected" boarding schools 19o4*

Item  o f expenditu re per P u p il 1 1
expen d itu re AG ih> Aik> POWo JJOYb hhs

Teach ing b t a f f 59.6 57.1 79.8 92.9 89 .7
Admini s t r a t i  ve 5#o 4.9 9.4 9.8 11.7
K itch en  S ta f f 1*2 2.2 12.0 13.3 9 .0
Ground S t a f f 1.8 2.5 3 .7 5.0 5 .5
hoard ing uxps* 20*2 22.4 67 .8 39.3 44.9
O f f ic e  hxpa* 1.0 1.0 2.5 2.6 3 .3
'T u ition  equipment 6*2 5.2 7 .6 7.4 5 .2
Tran sport & T rave l 1.5 2.1 3.1 1.9 0 .9
E l e c t r i c i t y ,  

Fuel <fc Heater 4*1 4.3 11.7 1 3 .8 17.5

AGhb, Alis are form er A fr ic a n  secondary boarding 
sch oo ls  whereas POWS, i>OYb, nils are "the Three" -  
the m ajor h igh  cost boarding schools*

Sourcet in fo iia a t io n  used fo r  the Kenya Education 
Commission u eport, 190 5 *

f i r s t l y ,  teach ing s t a f f  expenditure i s  1£ times

g r e a te r  a t  "the Three" and shows that h igh er paid

s t a f f  e i t h e r  in  q u a l i f ic a t io n s  or experience

g r a v it a t e  to these sch oo ls  where am en ities  are  b e t t e r ,

a lthou gh  i t  i s  M in is try  o f  jx lucatiou  p o l ic y  that th ere

should be 1 non-graduate fo r  eve ry  2 graduates in  a l l
*1government schools • This problem may re so lv e  

i t s e l f  in  time because there i s  in c rea s in g  tu rn -over

*1 Standards are l a id  down in  The education
(ed u ca tion  standards) iie g u la t lo n s , Pages 25-20, 
The jx iucation  A c t  I9b8, No* 5 o f  19b8, 
Government P r in t e r ,  nepubiic o f  Kenya, bth 
February, 19b8.
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o f  s t a l i ' in  "tue Th roe" i Tor example, a t  POrfb 19 out 

o f  4o s t a f f  were on maximum s a la r ie s  In  1903 , whereas 

In  1970 on ly  5 out o f  k2 were on maximum•

S econ d ly , the ad m in is tra tiv e  s t a f f  costs  are 

tw ice  as h igh  In  "the Three” because many o f  these 

s t a f f  a re  e x p a tr ia te  and tend to remain longer* by 

1970 A fr ic a n is a t io n  had rep laced  JO -  **0‘/9 o f  

exp a tx 'ia te  s t a f f  a lthough  one unfortunate problem arose 

w ith  A fr ic a n is a t io n  and that i s  when A fr ic a n  personnel 

have been employed to  rep lace  e x p a tr ia te  s t a f f ,  

s im ila r  s a la r ie s  have been paid* G reater a t te n t io n  

to  Government grades and numbers o f  a d m in is tra tive  

s t a f f  should be r e a l is e d  and ap p rop ria te  sa la ry  s ca le s  

In s t i tu t e d ,  o therw ise I t  continues the s tra in  on the 

schoo l fin a n ces  and a separate system causing 

d is s a t is fa c t io n  is  fu r th e r  entrenched*

Among the a d m in is tra tiv e  costs  are  aud it fe e s  

which a re  s e v e ra l tim es h igh er in  "th e  Three" compared 

w ith  the low er cost schools  e*g* AGiib A110, Aik> £60, 

POWb £373, uoYo £330, Khb £230. A c en tra lis ed  

M in is try  o f  *xlucation au d it u n it has been e s ta b lish ed  

but tiie work and f in a n c ia l  su p erv is ion  in vo lv ed  i s  so 

g re a t  w ith  edu ca tion a l expansion th a t "the Th ree” in  

1970 s t i l l  have recou rse to p r iv a te  p ro fe s s io n a l 

firm s* U n t il M in is try  au d ito rs  and f in a n c ia l  

su p erv iso rs  a re  tra in ed  and. a ttached  to  the 

p r o v in c ia l  education  o f f i c e s ,  the p resen t s ta te  o f  

a f f a i r s  w i l l  continue* A l l  Government a ided and 

m aintained schools should use M in is try  au d ito rs  in  

o rd er  to in crease  the e f f ic ie n c y  o f  the educationa l 

system*
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Th ixx ily , the k itc iien  a t a l i  costa are f i v e  to s ix  

tim es as h igh  because many o f  th t k itch en  su perv isors  

a t  "th e  T h ree1* are e x p a tr ia te s  and when A fr ican !sod  

s im ila r  s a la r ie s  are pa id* The s tru c tu ra l 

d i f f e r e n c e s  o f  the POtfb and the OOYS are a lso  

r e f l e c t e d  in  these f ig u r e s  because these schools have 

d e c e n tra lis e d  k itch en  systems on a house basis* The 

ktib has a c e n tra lis e d  k itchen  system and th e ir  costs  

a re  s t i l l  fo u r  times h igh er than the AHb and AGlk>, 

showing the ex cess ive  number o f  k itch en  s t a f f  and the 

s a la ry  s c a le s  used*

F o u rth ly , the ground s t a f f  expenses are tw ice to  

th ree  tim es h igh er in  "the Three" because the students 

do not work and m aintain  the school grounds as In  

o th e r  kenyan schools* The p r e v a i l in g  a t t itu d e  o f  the 

c o lo n ia l  times that manual labour was on ly  f o r  the 

A fr ic a n s  i s  r e f le c t e d  in  these expenses) and even in  

1970 when "the Three" possess predom inantly A fr ic a n  

c h ild r e n , the scheme does not change (see  pages 112 

w ith  the numbers o f  subordinate s t a f f  a t "the T h re e ") • 

economic cuts could be made under th is  heading i f  

ch ild i 'e n  were taught the value and d ig n it y  o f  manual 

la oou r and undertook many o f the chores*

F i f t h l y ,  tlie boarding expenses in c lu d in g  food

a re  tw ic e  as h igh  a t "the Three"* In  19^4 the c o s t

p e r  boy was 4/— per day on food  a t POWb and th is  has

decreased  to 3/- p e r  day in  1970« Ttm kik> i s  a ls o

3/- p e r  day and tlie uuYb 3/20 per day* In  19b4 a t
Ado, 1/20 was expended per day on fo o d  and th is  lias

* |
r is e n  to  1/90 in  1970. Most Kenyan schools a re

*1 source o f  in fo rm ation , headmaster, A ll ia n c e  High
School*
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e x is t in g  on 1/50 a day p er ch ild * Thus some economic 

cu ts in  the h igh er c o s t  schools have taicen p lace  and 

a d d it io n s  have occured in  the lo v e r  co s t schools ) but 

the rood  d if fe r e n c e s  s t i l l  ex is ts  th ere  is  a European 

d ie t  a t  "the Three" and an A fr ican  d ie t  a t the o thor 

secondary schools  in  Kenya* Th is r a c ia l  dichotomy 

i s  r e f l e c t e d  a ls o  in  the a r t  o f  ea t in g  and d in ing*

In  "th e  T h re e " , k n ife *  fo rk , and spoons, are la id  out 

and se rvan ts  wash the c u tle ry  a f t e r  use* In  o th er 

s ch o o ls , in c lu d in g  the AHS and AGlib, each student i s  

issu ed  w ith  a m u lti-purpose spoon and he o r she i s  

r e s p o n s ib le  f o r  washing i t  a fterw ards in  a communal 

tank*

Ld t us now examine a ty p ic a l d i e t  o f  "the Three" 

and the d ie t  sheet o f  a form er A fr ic a n  secondary 

board ing sch oo l, in  th is  case Aiib*

Tab le  9* uo„oarison  o f  se le c ted  d ie t  sh ee ts .

powb, klk>, ik lfe AHS

b r e a k fa s t i Oatmeal p o rr id g e  o r  b re a k fa a t i Tea, 
c o rn fla k e s *  bacon and egg* bread and Jam*
Tea , to a s t  & marmalade *

morning b reak : Tea and H om ing break* Tea
sandwiches

hunchi Topside b ee f o r  chops 
green  peas, ro a s t p o ta to e s , 
Y o rk sh ire  pudding* 
bw eeti F ru it  and custard*

A fte rn oon  te ^ i Tea, bread
and jam*

Support bhephexd's p ie  or 
f i s h ,  cabbage and p o ta toes*
5w eeti Apple p ie  & custard*

bunchi Vegetab le 
stew  w ith  r ic e *

A fte rn oon  toa> Tea

ouuperi Meat stew 
w ith  dumplings*
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l'iie d if fe r e n c e s  a re  qu ite  apparent in  oux* survoy 

both in  q u a lity  and qu an tity* The v a r ie ty  o f  the 

meals i s  much g r e a te r  a t  "the Three" and there is  

g r e a te r  choice a t  any one rue a 1* In  lyo4 h iss  £* 

R ic k e t t s , Head o f  the domestic Science department, 

U n iv e r s ity  C o lle g e , N a iro b i, b e lie v ed  a u n ified  

secondary school d ie t  could be obtained a t a minimum 

o f  2/- p e r  head and a maximum o f  2/5 0 , but th is  

recommendation i s  s t i l l  not implemented in  "the 

Th ree " o r  o th er A fr ic a n  secondary s c h o o ls * *1

s ix th ly ,  o f f i c e  expenses are two o r  three times 

g r e a te r  in  "the Three" in d ica t in g  the excess ive  amount 

o f  d u p lic a t io n , postage and i e t t e r  w r it in g *  l o r  

exam ple, a t  AGlfc> and AiJb the students take home th e ir  

r e p o r ts  them selves, whereas a t "the Three" they are 

posted*

T u it io n  equipment comparative co s ts  show the 

c lo s e s t  r e la t io n s h ip , oecause tiu.s i s  tnu core and 

essence o f  the teach ing programme and economic cuts in  

th is  f i e l d  are d i f f i c u l t  to ach ieve . Transport and 

t r a v e l  co s ts  a re  h igh  a t the ROWS because o f  e x c e s s iv e  

o u tin gs  and the fa c t  housemasters a llow ances are under 

th is  heading (p a id  by Government u n t i l  19^5 hut now by 

the s c h o o l; .  e l e c t r i c i t y ,  *a te r  ana ru e l costs  are  

much h igh e r  a t  "the Th ree" r e f l e c t in g  the e la b o ra te  

o u t la y  in  bu ild in gs  and rooms| Klk> i s  e s p e c ia l ly  h igh ,

*1 Page 40, Appendix 1, "A u n if ie d  d ie t  f o r  Kenyan
secondary b c h o o l" , Kenya Axlucation commission 
n ou ort. Part 1 , Government o f  Kenya, N a iro b i, 
1905.
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aga in  because o f  a llow ances f o r  housem istrusses.

O v e r a l l,  con s id erab le  f in a n c ia l d if fe r e n c e s  e x is t  

between "th e  ih r e e "  h igh  cost schools and o th er 

secondary boarding schoo ls* oome economic cuts have 

been made in  the 1900*8 and o ther cuts could be 

in s t i tu t e d  i f  the p resen t h igh  cost schools continue
i* * - - * . it, i i . * * <_« a- I ... . j, v #'

in  t h e i r  e x is t in g  form } however, 1 b e lie v e  a more 

u ra s t ic  s o lu t io n  is  requ ired  f o r  these schools because 

o f  t h e i r  d iv is iv e  in flu en ce *  The so lu tio n  i s  proposed 

in  Pax't IV  o f  th is  th e s is *  Again o v e r a l l ,  the fa c t  

that wo have in  th is  th e s is  a chapter on finance 

r e f l e c t s  the Im portance o f  th is  aspect o f  the b n g lish  

p u b lic  school t r a d it io n *  The high cos t schools ax*e 

m erely th e  h igh est exp ress ion  o f  the economic fa c to r  

in  the Kenya edu ca tion a l system) a money-economy based 

on W estern ca p ita lism  u n d erlies  a l l  the government 

schoo ls* A system o f  fe e -p a y in g  was in troduced by 

tiie i i r i t i a h  and the presence o f  fe e s  in  the edu ca tion a l 

system can be regarded  as a consubstan tia l pax't o f  the 

c o lo n ia l  legacy * d i f f e r e n t  le v e ls  o f  fe e -p a y in g  

r e f l e c t  the com p e tit iv e  element o f  a c a p i t a l is t  system 

and the way I t  leads to s t r a t i f ic a t io n *
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Uux* hypothesis f o r  th is  study was that an a l ie n  

tra n sp la n ta t io n  o f  the j^nglish pu b lic  school t r a d it io n  

had. takon p lace  in  Kenya* C olon ia lism  was the medium 

f o r  the tra n sp la n ta tion  because the whole concept o f  

c o lo n ie s  assumed the se tt in g -u p  o f in s t itu t io n s  and 

s e tt le ijien ts  overseas s im ila r  to that in  the home- 

country* The word 'c o io n ia *  i s  L a tin  from 'c o lo n u s9 

-  a husbandman, and 'c o le r e *  -  to t i l l *  The 

an a logy  o f  farm ing and p lan tin g  is  ap t in  that farm ers 

a p p re c ia te  the d i f f i c u l t i e s  o f  l i f e ,  the processes and 

techn iqu es o f seeding and reprodu ction , and the c ro ss ­

f e r t i l i s a t i o n  o f  d i f f e r e n t  s tra in s* In  th is  case, 

the p la n t  was the h n g lish  pu b lic  school w ith  i t s  tap 

ro o ts  o f  mnglish cu ltu re  and European c iv i l i s a t io n *

C o lon ia lism  in  Kenya was mainly by b r i t is h  peop le

i n i t i a l l y  in  the V ic to r ia n  age* A lthough some

h is to r ia n s  deprecate an analogy between d i f f e r e n t

ages o f  h is to r y  because o f  te ch n o lo g ica l improvements

and hurnaji px'ogress and taking in to  account the warning

o f  brunt that "comparisons between the two empiros
*1were in  fa c t  always ra th e r  fo r c e d " ,  a s im ila r it y  

in  ou tlook  between Im p er ia l ivoue and im p er ia l b r i t a in  

can be p e rce ived  w ith  the V ic to r ia n e i the same urge to 

c o lo n is e  o th er p eo p le , to subjugate a l ie n  peop les to

"k e f le c t io n s  on b r i t is h  and nomon im p e r ia lism ", 
by A .b . brunt, I'age 208, Comparative s tu d ies  m  
o o c ie ty  mid h is t o r y * Volume 7» l^b^*
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t h e ir  own c i v i l i s a t i o n ,  the same sens* oi' duty and

ser iou sn ess  o f  mind. Adm ittedly in  some areas which

home co lo n is e d , there was a profound Greek in flu en ce

in  language and cu ltu re  which tended to r e s is t  Homan

dom inion but in  the North-West Europe e s p e c ia l ly ,  tho

Homans tran sp lan ted  many Homan tra d it io n s . There

a ga in , in  kenya, the B r it is h  impact was not so g rea t

where Is lam  re ign ed . N e ith er the Homans, nor the

V ic to r ia n s , thought f o r  one moment that what they were

tra n sp la n tin g  and im posing on o th er peop le was wrong.

The r ig h tn ess  o f  th e ir  ac tion s  and the u tte r  s e l f -

con fid en ce  in  the s u p e r io r ity  o f  th e ir  own 
* 1

c i v i l i s a t i o n s  i s  amazing to b e lie v e  in  r e tr o s p e c t . 

P rob a b ly , a strong sense o f  d is c ip l in e  and respect f o r  

c o n s t itu te d  a u th o r ity , p rov ided  the s im ila r  ou tlooks 

on l i f e .  both peop les  b e lie v e d  in  a 'rob b er economy 

both  p eop les  were o f  p r a c t ic a l  bent, con serva tive  o f  

mind, and e x h ib it in g  remarkable ten u c ity  o f  purpose 

and r e s i l ie n c e  in  a d v e r s ity .  To what ex ten t these 

com parative q u a l i t ie s  were governed by th e ir  

ed u ca tion a l systems, o r  were a mere r e f le c t io n  o f  them, 

i s  c o n je c tu ra l.  however, tho predominance o f  L a t in  

grammar and houan l i t e r a t u r e  in  the V ic to r ia n  

curricu lum  o f  the k n g llsh  pu b lic  sch oo l, must have had 

some e f f e c t .  What we can be more d e f in i t e  o ver i s  the 

fa c t  th a t theso q u a l i t ie s  were u se fu l f o r  p ioneers  and 

s o ld ie r s ,  m is s io n a r ie s , ad m in is tra to rs  and merchants|

*1 ’The V ic to r ia n s  regarded them selves as the le a d e rs  
o f  c i v i l i s a t i o n ,  as p ioneers o f  in du stry  and 
p ro g re s s " .  Page 1, A fr ic a  and tho V ic to r ia n s , 
fixe o f f i c i a l  >.lnd o f  Im p er ia lism . by nonaid 
xvobinson, John Gadlagher w ith  A l ic e  benny, 
iSacm illan, London, 19b1.



and i t  was those k inds o f  people who brought the 

d n g iia h  p u b lic  school t r a d it io n  to kenya -  Hen such as 

Captain  bugard (nord bu gard ), Cord i>fclam ere, Colonel 

Brogan, b i r  Jbdward u r ig g , b ir  **iwaxxi benham, b l r  

C harles dow ring, Captain h ichoison , Hr* P* f l e t c h e r ,  

Hr* Carey ir a n c is ,  e tc *

In d iv id u a ls  were not the so le  instrum ents o f  

tra n sp la n ta tion * Unm istakably, o rgan isa tion s  and 

in s t i tu t io n s  p layed  t h e ir  part because many o f  the 

in d iv id u a ls  mentioned above were p o l ic y  makers in  

groups* The i.iannor in  which these men ach ieved th e ir  

g o a ls  was by p a r t ic ip a t io n  and through common ideas 

v ia  p ow erfu l in s t i tu t io n s  and o rgan isa tion s* 

i-Jiamples are  numerous* the Im peria l h r i t is h  Last 

A fr ic a n  Company (C apta in  bugard) ,  who brought the 

f i r s t  European merchants and s e t t le r s  to keuyai the 

Uganda nailw ay A u th o r it ie s  who es ta b lish ed  the f i r s t  

Lui’opean schools in  kenya* the b o t t le r s *  A sso c ia tion  

(Coxxl uelam ere, C o lonel Cri'ogan, e t c * )  who were 

in f lu e n t ia l  in  the C en tra l A dv isory  Committee in  

European education  and the C o lon ia l Covernuent (b i r  

Charles k n o t ,  b lr  cuward G rigg , b lr  Charles bowx'ing, 

b i r  Cdwaxxl denham, b l r  P h il ip  M itc h e ll ,  e t c * ) ,  w ith  

i t s  e l i t e  o f  p u b lic  sch oo l gentlem en) and the C o lo n ia l 

edu ca tion  b e rv ic e  (Hr* P* P le tc h e r , Mr* ii*H* James, 

M iss J .M .A . b t o t t ,  e t c . )  who adm in istered  and taught 

d i r e c t l y  in  government schools* As regards the 

m iss ion ary  s o c ie t ie s ,  they were p o s s ib ly  the le u s t  

prom inent o f  tne Europeans to in troduce the t r a d it io n ,  

a lthou gh  some o f  the assumptions they mads were 

s im ila r  to  those o f  the C n glis li p u b lic  schools -  the 

form  und concept o f  a schoo l, the classroom  

tech n iqu es, and bas ic  l i t e r a r y  curricu lum , the A-nglish



exam inations e s p e c ia l ly  the Cambridge School C e r t i f ic a t e  

tlie r e l ig io u s  sense o f  duty and s e r v ic e . P iobab ly , 

in  tlie thoughts o f  many peop le , the l a t t e r  aspect was 

o v e r  euipliasised and the m issionaries can be accused o f  

tra n s m itt in g  a narrow ou tlook  on l i f e .  Moreover, 

they were c a r r ie r s  o f  that g rea tes t c o lo n is e r  o f  the 

mind -  the E nglish  language. N everth e less , the way 

some m is s io n a r ie s  mixed w ith the A fr ic a n , a t a time a 

w h ite uiun r a r e ly  acknowledged a b lack man except to 

g iv e  iiiui an o rd er , s a t is f ie d  a grea t need and s p ir i tu a l  

hunger in  the A fr ic a n  sou l. The C.M.S. m issionary 

Archdeacon W.n. Owen f o r  example, was an ardent and 

v o c ife r o u s  advocate o f  A fr ic a n  r ig h ts  in  the
*1l e g i s l a t i v e  Council and on education commissions.

T ills  f i e r y  European in vo lv ed  h im se lf p o l i t i c a l l y  and

e d u c a t io n a lly  In  the Young havirondo A sso c ia tion  and

the ivavrrondo Taxpayers w e lfa re  A sso c ia tion  f o r  the
*2improvement o f  A fr ic a n  education. Again, in  the

m ed ica l sphere, many m issionary surgeons, doctors  and 

nurses p ro fe r re d  u nstin ted  d evo tion  and work to 

A fr ic a n  needs o f  both body and mind| in  doing so, many 

m ed ica l m iss ion a ries  came to ap p rec ia te  A fr ic a n  

a s p ir a t io n s  and fs a r s .  fo r  In s tan ce , ur« A .A . bond 

o f  the halm osi fr ie n d s  M ission  in  the 1930 's  was 
s e n s it iv e  to lo c a l  A fr ic a n  pecuniary a t t itu d e s  o ve r  the

*1 Page 30, ev idence o f  thu iu lucation Commission o f  
the ^ast A fr ic a n  P ro te c to ra te , b w ift  P ress , 
N a ir o b i, 1y19*

*2 rrciidoaeun Cwen and the havirondo Taxpayers
lo ll 'a rc  A s s o c ia t io n , by J. Lonsda le , mast A fr ic a n  
in s t i tu t e  o f  s o c ia l  hesearch paper, Makerere 
U n iv e rs ity  C o llege *  Kampala, (u n d ated ).
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issu e  o f  a c e r ta in  m issionary companion Mr* iioyt who 

so ld  tim ber to European s e t t le r s  o s ten s ib ly  l o r  the 

enricnm ent o f  tae m ission  and in  l in e  w ith  the 

Tuakogee s e l l ' r e l ia n t  in d u s tr ia l ph ilosophy but not 

l o r  the d ir e c t  economic ga in  o f  lo c a l  people* bond
« i

b e l ie v e d  the op era tion  d id  fa r  more harm than good,

to  the Kaimosi m ission  and renewed J u s t i f ic a t io n  in  

the o ld  b e l i e f  o f  iia rry  Thuku that the m iss ion aries  

were in  the pay o f  European s e t t le r s *  There is  no 

doubt th a t rega rd le ss  o f  the huuanltarian  conscience 

o f  many m is s io n a r ie s , some A fr ican s  such as Harry Thuku 

were a n ti-m iss ion a ry  in  th e ir  a tt itu d e s *  Th is was 

e s p e c ia l ly  r e f le c t e d  In  the beginn ings o f  the Young 

Kikuyu A s so c ia t io n  in  the e a r ly  1^20 *s and the 

p u b lic a t io n  o f  the broadsheet Tangazo* The Kikuyu 

C en tra l A sso c ia tion  was an ti-m iss ion a ry  and a n t i-  

European accord ing to Godfrey M uriuki, ’’ c le a r ly  so, 

ex p er ien ce  had taught them, G u tir i Muthungu na Muboa

(th e re  i s  no d i f fe r e n c e  between a w h ite s e t t l e r  and a
to

m is s ion a ry ) • * The advantages o f  misaionax'y 

e n te rp r is e  in  edu ca tion , a g r ic u ltu re , in d u s tr ia l 

t r a in in g ,  m edicine and language were outweighed by 

elem en ts o f  the E n glish  p u b lic  school t r a d it io n  in  the

*1 L e t t e r s  o f  dr* A*A* bond dated 2Jrd September,
1 and 30 th June, 193^ quoted page 201, 
i an -^ frican lsm  and Education, by Kenneth James 
K in g , Clarendon i r e s s ,  u x iord , 1971*

*2 "background to P o l i t i c s  and N ationa lism  in  C en tra l 
aenyai Tlie T ra d it io n a l b o c ia l and P o l i t i c a l  
bysterns o f  Kenya p eo p le s ", by Godfrey M uriuki, 
i-’atie 5, i - o x lt ic *  and Nationalist.. in  c o lo n ia l 
ikonya* ed ited  by be th w e ll A* O got, o is t  A fr ic a n  
P u b lish in g  House, N a iro b i, 1972*
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o v e r a l l  frame o f  lope  r i a l  law, as O liv e r  reuax-ks, "th e  

European tended to see the assets  on the balance 

sixest, but the A fr ic a n  tixe l i a b i l i t i e s " . * 1

Tixe m issionary l i a b i l i t i e s  were accentuated and

r a c ia l  in  c o lo n is a t io n  in  West A fr ic a  by many recen t
_ ■ #2
l i t  ex-ary accounts. P o s s ib ly , tlxe Kenya s e t t le r s

as a group tended to p o la r is e  A fr ic a n  fe e l in g s  o f  

repx'essed n ationa lism * Towards the end o f  B r it is h  

Im p er ia lism , i t  was Kenya, the ^ast A fr ic a n  colony 

w ith  a su b s ta n tia l p rop o rtion  o f  European s e t t le r s  and 

where the m nglisli p u b lic  school t r a d it io n  was deep es t, 

which re a c te d  most v io le n t ly  out o f  a l l  the B r it is h  

c o lo n ie s  in  i^ast and West A fr ic a .  The e f f e c t  o f  a 

w h ite  -  m in o r ity  government in  Kenya during c o lo n ia l 

tim es meant the E nglish  p u b lic  school t r a d it io n  was 

s tro n g e r  in  those sch oo ls  which were s ta f fe d  by the 

c o lo n ia l  government o f f i c e r s  than in  the m issionary 

sch oo ls ; and d i r e c t l y  and in d ir e c t ly ,  i t  was the 

in flu e n c e  o f  "th e  Th ree" la rg e  European boarding 

sch oo ls  which a s s is te d  in  tran sm ittin g  the t r a d it io n .

X1 o r in s tan ce  te ch n ic a l and a g r ic u ltu ra l education was

*1 "M iss ion ary  and Humanitarian Aspects  o f  Im peria lism  
from  1870 to 1914", by Charles Pelham Groves,
Page 49J. co lo n ia lism  in  A ir ic a ,  by L .k i . Gann 
and P e te r  dulgnan, Cambridge U n iv e rs ity  P ress , 
.London, 19^9 •

*2  Hie M 3 » lQ n «rv  impact on Modern N ig e r ia ,  <9^--
1914. by L .A . Ayandele, Longmans, London, 19bb.

The Guanajlaxis Imarre o f tixe iiisaionax^y, by 
x ia rr is  4 .  I'iob ley, L .J . B r i l l ,  L e iden , 1970*
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• i /
recommended f o r  A fr ic a n  schools but these e l i t e

sch oo ls  n ever p a r t ic ip a te d  in  th is  type o f  education .

The c la s s ic s  were more important in  the curriculum*

hot o n ly  were "the T h ree " the c o lo n ia l models o f  the

m nglish p u b lic  school t r a d it io n , but the p re s t ig e  and

esteem o f  "the Three" p rovided  the goa l to  s t r iv e  f o r

and a ch ieve  by s o c ia l ly  class-m inded government

o f f i c e r s *  Government boarding schools f o r  A fr ic a n s

such as Machakos, aaguiao, K i s i i ,  hakamega, bh im o-le-

Tewa, ivapengurla, aapsabet, iambach, e tc *  e s ta b lish ed

as ju n io r  secondary sch oo ls  predom inantly in  the la t e

1940 's, possessed European government o f f i c e r s  as

teach ers  and headmasters* developed from Government

prim ary schools  w ith  European government teachers and

headm asters, these A fr ic a n  secondary schools tended to

extend elem ents o f  the .English p u b lic  school t r a d it io n

w ith  i^nglish  cu ltu ra l a t t itu d e s  and outlook* O ften ,

the headmasters In  the A fr ic a n  secondary boarding

sch oo ls  were posted from  the M in is try  o f  .education,

the P r o v in c ia l  and d i s t r i c t  education  O ff ic e s ,  hagumo
*2Teachers T ra in in g  C o lle g e , and "the Th ree"• Only

*1 One o f  tiie reasons f o r  p ro v id in g  tech n ica l and 
a g r ic u ltu r a l  education  f o r  A fr ic a n s  was that i t  
was le s s  l i k e l y  to  lead  to  'dangerous a c t i v i t i e s '*  
Page 25, "b p e c ia l Keport on Techn ica l ed u ca tion ", 
by h.O. w a lle r , ^ u c a t lo n a i department Annual 
K ep o rt■ Government P r in te r ,  N a iro b i, 1926.
" -education o f  the l i t e r a r y  o r pass ive  k ind i s  n ot 
so sa le  a road f o r  the p rogress  o f  a backward 
p eop le  as an education  which deve lop s  a p u p i l 's  
a c t i v i t i e s ,  shows immediate and concrete r e s u lts  
to  them, and enab les him a t a l l  s tages to  know 
h im s e lf .  In  s h o r t , pass ive  education  leads to  
dangerous a c t i v i t i e s " .

*2 bee Appendix 2.-



r a r e ly ,  were tra n s fe rs  o f  s t a f f  from “ the Three"

rega rded  as promotion**. Transfora Trow the European

s e c to r  to  o th er s e c to rs  were mainly regarded as a form

o i  o s tra c ism  and even banishment in  the c o lo n ia l 
*1con tex t*  In  p a r t , th is  uu'opoau r a c ia l  assumption

and. s o c ia i  fa c t o r  ex p la in s  Anderson 's statem ent,

"somehow, the im pression  was es ta b lish ed  that s t a f f

s e rv in g  in  the European schools were su perio r to those
*2in  ' the o th er s e c to rs "*  Anderson b e lie v ed  i t

was la c k  o f  experience  in  A fr ic a n  schoo ls  on the p a rt  

o f  edu ca tion  o f f i c e r s  from the European s e c to r , when, 

in  1901, "th roe  education  o f f i c e r s  were promoted to 

s en io r  edu cation  o f f i c e r  l e v e l  to be the headmasters 

o f  th ree  o f  the f i r s t  fo u r  A fr ic a n  schools  to  o f f e r  

the h igh e r  school C e r t i f i c a t e " ,  whereby, "seriou s 

problem s w ith  p u p ils "  and "d isap p o in tin g  h.S.U* 

r e s u l t s "  occured. in  part th is  i s  true but some­

tim es European o f f i c e r s  would t ra n s fe r  to  a d i f f e r e n t  

s e c to r  o f  education  i f  prom otion from  education  o f f i c e r  

to  s e n io r  education  o f f i c e r  was h ig h ly  probable* And

*1 in  c o lo n ia l days, i t  was w id e ly  known in
government c i r c le s  that P r in c ip a ls  o f  "the Th ree " 
o f t e n  tra n s fe rred  teachers to the M in is try  o f  
edu ca tion  and o th e r  government education  
s e c to r s , e i th e r ,  because the teach ers could not 
c o n tr o l European c la s s e s , o r  from  c e r ta in  
iui sue ueunours in tr ig u e s  in  th e ir  boarding
sch oo l environments*

*2  Pago 48, Tlw j trun/JLe f o r  the Sc_ho_o_i, by John
Anderson, Longman nenya L td * , N a ir o b i, 197^*

*3 Page 48, ib id *
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i l ’ one a p p rec ia tes  the subtle undercurrents o r the 

headm asters* problem s, toge th er w ith  the r a c ia l  and 

s o c ia l  assumptions made by Luropean government c i v i l  

se rvan ts  in  c o lo n ia l days, then i t  i s  r e a lis e d  that 

many o f  the teachors in  question  were o ften  r e je c t s  

from  the European s e c to r .  T ran sfers  and even 

prom otions on grounds o f  in e f f ic ie n c y  was a p a rt o f  the 

•m stubiishuent • m en ta lity  and the lvnglish  pu b lic  schoo l 

t r a d i t io n .  I t  was o ft e n  in  th is  manner that tho 

t r a d i t io n  c ir c u la te d  in d ir e c t ly  in  Kenya, v ia  f the o ld  

boy n etw ork*i English  upper and m iddle c lass  

c u ltu ra l a t t itu d e s  and educational norms were 

tran sm itted  to  the d i f f e r e n t  s ec to rs  in d ir e c t ly  by 

exped iency  and d e fa u lt .  The day schoo ls  f o r  Asians 

which were government m aintained, such as A l l ld in a  

Visram School, Mombasa, duke o f  G lou cester and duchess 

o f  G lou ces ter Schoo ls , N a irob i, and the Ind ian  

Government schools a t  Nakuru, kisumu, e t c . ,  were no 

e x c e p t io n s ) and im iglish cu ltu re  was c ir c u la te d , not 

on ly  d i r e c t l y  because the English  t r a d it io n  was the 
accep ted  s o c ia l  fram e, but in d i i 'e c t ly  by promotions 

and t ra n s fe r s .  A i l  those methods Induced g rea t 

p r e s t ig e  and esteem f o r  the European s ec to r  o f  

ed u ca tion . As H iss bhah noted, "th e re  was a wide­

spread f e e l in g  in  the country as a whole about tho 

p r e s t ig e  o f  a school depending on tint race f o r  which

i t  had been meant. The European sch oo ls  ra ted  as the
*1b es t in s t i tu t io n s  in  tho country” *

*1 Page 35*. A H is to ry  o f  Asian V a c a t io n  in_Konya, 
1886-1903. by bneh lata h. bhah, M.A. th e s is , 
N a ir o b i,  1908.
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On a low er economic and s o c ia l l e v e l  were the 

o ld e r  A fr ic a n  secondary boarding schools o f  m issionary 

background* These sch oo ls  mainly ca tered  as 'c e n t r a l  

s c h o o ls ' f o r  surrounding primary sch oo ls , e *0* haseno, 

193# (p rim ary and te a ch e r-tra in in g  from 190b) -  

A ng licans iiangu, 1939* b u ilt  as the secondary 

e x ten s io n  to habaa (19g4 ) ,  -  Uoinan C a th o lic  Holy Ghost 

T e th ers * At these s ch o o ls , the c n g iis h  pu b lic  school 

t r a d i t io n  was watered-down and not so strong as the 

government schools because o f  some m issionary sympathy 

and empathy w ith  A fr ic a n  aims and a sp ira tio n s *  

sometimes the E n glish  t r a d it io n  was alm ost n on -ex is ten t 

because the m iss ion a r ies  were o f  dutch, fren ch , l t a l i a n 9 
and o th e r  n a tio n a l o r ig in *  on the o th e r  hand, the 

n a t io n a ls  o f  m iss ionary  bodies o ther than mnglish were 

fo rc e d  to  teach in  the language o f  the co lon is in g  

power and in  that way there was an E n glish  c u ltu ra l 

transm ission*

A lthough r e l i g io n  dominated the m issionary 

s ch o o ls , a b ias o f  r e l ig io u s  ch aracter tra in in g  
perm eated the government secondary schools  in  

con ju n ction  w ith  the s tron ger elem ents o f  the c n g lis h  

p u b lic  sch oo l t r a d it io n .  A fr ic a n  ch ild re n  during th is  

p e r io d , were fo rc ed  to  adopt, as the p r ic e  o f  a fo rm a! 

edu ca tion , e i th e r  a f irm  i^nglish cu ltu re  tin ged  w ith  

r e l i g i o n ,  or a denom inational r e l i g io n  tinged  w ith 

fo r e ig n  cu ltu re* In  re tro s p e c t , the A fr ican s  tended 

to  p r e fe r  the l a t t e r .  Today, x^ist A fr ic a n s  r a r e ly  

re sen t com p lete ly  the c o lo n ia l in flu en c e  o f  the 

m is s io n a r ie s ; on the con tra ry , many tend to regard
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m is s io n a r ie s  as " tne torchbearers o i  education" i * 1 
C h r is t ia n  men and woman endeavouring to a s s is t  tiie 

A fr ic a n  peop le  in  t h e ir  hour o f  need, to overcome the 

i n i t i a l  fe a r s  o f  a western o r ien ta ted  education and 

w estern  c i v i l i s a t i o n  w ith  a i i  i t s  com p lex it ies  ami 

in t r ic a c ie s .  oOiue m iss ion a ries  were fr ie n d s  o f  the 

wananchi in  th e ir  s tru g g le  f o r  nationhood aga in st the 

white s e t t l e r s  und c o lo n ia l  regime* however, i t

should be noted that when e x p a tr ia te  teachers touch 

A fr ic a n  ch ild re n , re ga rd le s s  o f  th e !r  sub ject or 

m iss ion a ry  z e a l ,  they in e v ita b ly  co lou r the c h i ld 's  

mind to  some ex te n t , in  fa c t  Europeanise them to a 

c e r ta in  d eg ree , dependent on the p sy ch o lo g ica l 

background and fa m ily  circum stances o f  tbe ch ild *

The e f f e c t s  o f  school o rga n isa tion  g e n e ra lly ,  and the 

boaxding school p a r t ic u la r ly ,  are im portant 

c o n tr ib u to ry  fa c to r s  in  th is  process as i  emphasise in  

th is  th e s is *

In  form er ch ap ters , we noted dOAiCJlNG was a 

unique c h a ra c te r is t ic  o f  the E nglish  pu b lic  school 

t r a d i t io n ,  and one which had been tra n s fe r red  to Kenya• 

hoard ing was adopted in  C o lon ia l tim es by the C o lo n ia l

*1 "P re s id en t p ra is e s  Job done by m iss ion s", Page 1, 
u is t  A fr ic a n  standard . November 28th, 1970* 
ueport o f  a speech on the opening o f  new 
ex ten s ion s  to A ll ia n c e  Nigh sch oo l by the P res id en t, 
Mzee Jomo Kenyatta*
"Mr* NjonJo p ra is e s  work o f  e a r ly  m is s io n a r ie s " , 
Page 7, ^aat A fr ic a n  standard , A p r i l  2^th, 197J« 
ueport o f  a speech at the opening o f  the Seventh 
General Assembly o f  the P resb y te r ia n  Church o f  
i^ast A fr ic a ,  and the in s t a l la t io n  o f  a new 
M oderator the Kt* kev* J.K# G ltau*
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Government on a r a c ia l  buaisj though character tra in in g

^iay have been the aim and a comparable education f o r

Europeans to  p u b lic  sch oo ls  in  in g lan d , i t  was on

instrum ent o f  d iv is iv e n o s s  on co lou r, race and sex.

A d m itted ly , there  were no Asian boarding schools, but

th is  fe a tu re  was because the Asian popu lation  was

predom inan tly  urban based, and the fa m ily  and
*1r e l ig io u s  t i e s  were strong* The buarding p r in c ip le

was a ls o  adopted by the m issionary s o c ie t ie s  f o r  

ch a ra c te r  t ra in in g  in s t i tu t io n s  but i t  could be 

rega ix led  as an agent o f  d iv is iv e n e s s  and r e l ig io u s  

in d o c tr in a t io n *  The reason f o r  th is  s ta te  o f  a f f a i r s  

was th a t the boarding school in creased  the cu ltu i'a l 

gap , between home and schools a t o t a l  environment 

enab led  the m issions to  adm in ister th e ir  own brand o f  

C h r is t ia n ity  ( i * e *  p r o s e ly t is e )  w ith  Western 

edu ca tion * There were many famous oxampl&ti o f  t h i s i -  

t he uoman C a th o lic  m issions a t  kabaa, ilangu, Yala and 

h a iro b is  the Church o f  Scotland M ission  a t Tumutumu, 

ch ogo r ia  and kikuyus the Church M issionary s o c ie ty  

(A n g lic a n ) a t *laseno, Buxton (Mombasa), and the 

F r ien d s  A fr ic a n  M iss ion  -  a Quaker o rga n isa tion  a t 

kamusinga and ka iu oa i* however, the o v e r a l l  

g eog ra p h ica l d is ta n ces  t r a v e l le d  e s p e c ia l ly  w ith  the 

c e n tra l school system were la rg e  and n ecess ita ted  

board ing*

*1 The Asian  p op u la tion  in  kenya i s  very  d iv e rs e  
and the s tren g th  o f  r e l ig io u s  and fa m ily  t ie s  
v a ry  w ith  each group and sect* Sources Chapter 
2, "Asians in  ken ya ", A H is to ry  o l ,*sian 
^aucation  in  kenva* by Miss
Sneh lata it. Shah, M.A. th e s is , U n iv e rs ity  o f  
im st A fr ic a  (M a iro b i) ,  lysS*
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Tile A fr ic a n  c h ild re n  d es ired  a boarding education  

because f a c i l i t i e s ,  e s p e c ia l ly  in  C o lon ia l tim es, were 

i n f i n i t e l y  b e t t e r  than borne con d ition a l e l e c t r i c i t y ,  

wholesome m eals, un iform s, bedding, e t c * ,  were 

conducive f o r  s tu d ies* The A fr ic a n  parents a lso  

d e s ire d  boarding f o r  th e ir  ch ild ren , because they 

r e a l is e d  the problems o f  tra n sp o rta tion  e s p e c ia l ly  in  

the 'r a in y *  seasons, the danger from w ild  anim als, and 

the improved co n d itio n s  which would a s s is t  the passin g 

o f  exami na tio n s  * A ga in , one mouth le s s  to  feed  cou ld 

be a b le s s in g  w ith  a la rg e  fa m ily  in  d i f f i c u l t  tim es* 

even  today, these a t t itu d e s  are apparent that A fr ic a n  

pa ren ts  req u ire  board ing fo r  th e ir  ch ild ren  above a l l  

e ls e ,  because they a s so c ia te  boarding w ith  g r e a te r  

ed u ca tion a l o p p o rtu n it ie s *  une wonders i f  they 

a p p re c ia te  the lo s s e s  in  A fr ic a n  cu ltu re , in  t r ib a l  

p r o p e n s it ie s ,  in  o r a l  transm issions and fa m ily  

cohesion*

b£LbCTXVXTY was an important aspect o f  the lO ig lis li 

p u b lic  school t r a d it io n  in  h r ita in  where i t  was based 

on w ea lth  and s o c ia l  p o s it io n ) in  C o lon ia l henya i t  

had been re in fo rc e d  by race* These circumstances 

meant the European community appropria ted  not on ly  

the predominant w ea lth  o f  the Colony but a ls o  the main 

ed u ca tion a l o p p o r tu n it ie s ! the Europeans wore ab le  to 

educate th e ir  c h ild re n  in  the best fo e -p a y in g  schoo ls* 

Compulsory education  f o r  Europeans (and Aslans) 

e s ta b lish ed  during World War 11 r e c t i f i e d  one o f  the 

m ajor concerns o f  b i r  edward G rigg  in  tlie ' 3b 's  — the 

p o s s ib i l i t y  o f  a 'p o o r  W hite' c la s s  in  henya* Thus 

the type o f  s o c ie ty  crea ted  by the lAiropean was an 

im p e r ia l is t ic  and c a p i t a l i s t i c  one much v i l i f i e d  by 

m id -tw en tie th  cen tu ry op in ion , h ig h ly  s t r a t i f i e d  w ith
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tiie Europeans a t the top o r tiie h iera rch y  and the 

A i'r ican s  a t tiie bottom .

Tiie lea d ersh ip  and e l i t e  type o f  education provided

f o r  muropeans through an e s s e n t ia l ly  mnglish and

academic curricu lum  became tiie main norm Tor secondary

edu ca tion  Tor tile o t l ie r  communities, though tiie

C o lo n ia l Oovernmont, as we have seen, a t f i r s t

attem pted to  lob  o f f  A fr ic a n  a sp ira t io n s  towards

secondary education  w ith  in d u s tr ia l and a g r ic u ltu ra l

sch oo lin g  because o f  the fe a r  o f  'dangerous a c t i v i t i e s ' .

P ro fe s s o r  i r a z o r  as e a r ly  as 19^9 envisaged In d u s tr ia l

t r a in in g  l o r  A fr ic a n s , and the Phelps-b tokes Commission

emphasised the la ck  o l  in d u s tr ia l and a g r ic u ltu ra l 
* 1t r a in in g  ra th e r  than the need l o r  massive edu cationa l 

development towards p o l i t i c a l  advancement l o r  the 

A fr ic a n s  the views o l  Tuskegee and Hampton lo r  ru ra l 

edu ca tion  in  the southern b ta tes  o l  the U .S.A. f i t t e d  

in  n e a t ly  w ith  the m iiglish  pu b lic  school t r a d it io n  and 

kenya s e t t l e r  views o l  a d i f f e r e n t  education  lo r  

A fr ic a n s . I t  was a s im ila r  kind o l  education 

p rov id ed  l o r  the lo w e r  c lasses  o l  dngland in  the la t e  

19th cen tu ry . oven as la t e  as 1951 •  1952 the b inns 

Commission recommended the a c q u is it io n  o l  some s k i l l  

o l  lxand and the re c o g n it io n  o l  manual work in  both 

px'imary and secondary schools .

Tiie mn&iish p u b lic  school t r a d it io n  tra n s fe r re d  

n ig l ia h  cu ltu re  not A fi'icau  cu ltu re . Most c o lo n is e rs  

b e lie v e d  t i l ls  to be a su perior form  o l  cu ltu re  and the

Page I08 , education  in  ~aat / f r i c a , by Thomas 
Jesse Jones, Phelps-5 tokes fund, Mew York, 1925*

*1
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su re ty  o f  tiie  Colony depended on i t *  t o r  example,

tiie d ir e c t o r  or ind ication  sta ted  In  a paper e n t i t le d ,

K e n y a 's  op p o rtu n ity  in  education "«  "the whole

s itu a t io n  i s  l u l l  o r  promise and the Colony has the

op p o rtu n ity  now o f  educating European boys « i* i g i r l s

to m ain ta in  that le a d e rsh ip  among the backward races

which i s  e s s e n t ia l f o r  the saTety, the w e lla re  and the

lo y a l t y  or the c o u n try ". Again  the s u p e r io r ity  o r

e v e ry th in g  h n g lish  i s  r e l le c t e d  in  the words or the

C o lo n ia l s e c re ta ry  a t  the saue m eeting, "no country has

been so l i b e r a l l y  trea ted  as the n n g iish ) E nglish

i i t o r a tu r e  was w orld  l i t e r a tu r e ,  and teachers should be

c a r e iu l to see tha t the young race growing up should

not be dep rived  o r E nglish  thought, mnglish language,
*2and E n g lish  l i t e r a t u r e " .

That the E n g lish  cu ltu re  lias made an impact and 

p en etra ted  deep ly  in to  the henyan l i r e  or today i s  

r e i l e c t e d  in  the l a c t  that ' l i t e r a r y  edu ca tion ' i s  

s t i l l  sought a l t e r  ra th e r  than te ch n ic a l and 

a g r ic u ltu r a l  edu cation . The p en e tra tion  lias a l l o c  ted 

the unconscious va lu es  o l  la m lly  l i l e .  l o r  in s tan ce , 

some A lr ic a n  la m il ie s  punish th e ir  own ch ild ren  l o r  

speak ing vernacu la r in  th e ir  own homes.

*1 Taper, "k en ya 's  opportun ity  in  ind ica tion ", by lion. 
Mr. J .K . u rr, O . i l .n . . ,  d ir e c to r  o l  education . 
rroceoa inna o i the l l r s t  Annual ooulcrence on 
^urouean edu ca tion . A p r i l  2 1 s t-A p r il 23rd, 
Government P r in t e r ,  N a irob i, 1925*

*2 upening speech by Mr. ^ .b . denhaiu, C o lon ia l
s e c re ta ry  and A ctin g  Governor• Proceedings o l the 
i l i  s t Annual Conlerence on u u vp m u i e d u c a t io n . 
A p r i l  21st -  A p r i l  23rd, Govei'nment P r in te r ,  
N a iro b i, 1923*
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oorne a ttem pt* were made by va riou s  commissions to

adapt education  to  an A fr ic a n  en v iron m en t. l o r

in s tan ce  tlie Phelps utok.ee Commission r e a lis e d  the

need f o r  A fr ic a n  youth  to s ing and dance to th e ir  own 
*1

music and in  1925 a white Paper s ta ted , " education

should be adopted to  the m en ta lity , ap titu d es ,

occupations and t r a d it io n s  o f  the various people

con serv in g  as fa r  as p o ss ib le  a l l  sound and h ea lth y
#2

elem ents in  the fa b r ic  a t th e ir  s o c ia l  l i f e " .

The liinns Commission urged th a t A fr ic a n  education

should be based "on  th e ir  own way o f  l i f e ” •

However these modern and noble concepts d id  not

perm eate to the sch oo l l i f e  o f  the ch ild ren * Dr*

Ch idzero remarks how the i i r l t ia h  im p e r ia l is t  p o l i c ie s

are noted  f o r  the "h igh es t o f  p r in c ip le s "  and "a

constan t tendency to  re s o r t  to immediate measures
*kd ic ta te d  by ex p ed ien cy "• 1 am w i l l in g  to take

cogn izance o f  G*h* Omolo in  the 19^C*s when he 

s ta te s ,  "Again  we a re  brought fa c e  to fa ce  w ith  another

*1 Pages 10, 18, ^uucuUou in  U lr ic a ,  by
Thomas Jesse Jones, Pheips-b tokes Fund, New York, 
1925.

*2 Page 1, ixtucatPon P o l ic y  in  in i t ia l .  trop-icu-l
A f r ic a * A d v iso ry  Committee on N a tive  education  in  
the i i r i t i s h  T ro p ic a l A fr ic a n  Dependencies,
C o lon ia l o f f i c e ,  dmd. 2'jk7, H*M*b*0*, London, 1925*

*3 Page 67, A fr ica n  ^xlucation* A study o f  educationa l 
P o l ic y  and P ra c t ic e  in  D r it is l i  T rop ica l iJ r i c u . 
C o lo n ia l O f f ic e  and N u ff ie ld  fou n da tion , Oxford 
U n iv e rs ity  P re s s , London, 1953*

*4 Pago 15, Taiiganyika aod iiitn n iu tlon a x  i'rua tooonai... 
by D*T*G* C h idzero , Oxford U n iv e rs ity  P ress ,
London, 1961*
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u n d es irab le  fe a tu re  o f  most A fr ic a n  Schools in  Kenya

today, namely the in s u f f ic ie n t  resp ec t f o r  t r a d it io n a l

and c u ltu ra l media) u n fo rtu n a te ly , most A fr ic a n

sch o o ls , p a r t ic u la r ly ,  secondary sen io r  sch oo ls , teach

m ain ly European tunes, songs, draw ings, dances and 
* 1p a in t in g s " .  M oreover the a t t itu d e s  and the a r t  o f

the tran sp lan t can be seen from the D ire c to r  o f

edu ca tion  deports "no t the le a s t  p leasan t pa rt o f  the

recen t tour o f  in sp ec t io n  was spent by the w r it e r  in

in trod u c in g  these young savages to  o th er D r it is h

games e .g .  tu g -o f-w a r , rounders, Jumping the sand bag,
*2m edicine b a l l ,  dummy boat ra c e ".

O v e ra ll then i t  does appear th a t at the school 

l e v e l  t lie re was n ot the A fr ic a n  cu ltu re  and tx a d it io n  

tha t the various Commissions a n t ic ip a ted  o r  d e s ire d . 

B es id es  the main reason  o f  p ra c t ic e  not squaring w ith  

th eo ry , the reasons f o r  th is  s ta te  o f  a f f a i r s  were 

m ain ly s o c ia l  and p s y c h o lo g ic a l. Most e a r ly  A fr ic a n  

sch oo ls  were e s ta b lish ed  and organ ised  by the 

m iss ion a r ies  and in  th e ir  z e a l f o r  p r o s e ly t is a t io n  

they tended to  ign o re  A fr ic a n  cu ltu re  and t r a d it io n .  

P res id en t Kenyatta v e r i f i e s  how the Kikuyu Independent 

Schools crim inated as a p ro te s t  a ga in s t m issionary

* t  ia ^ e  0 7 ,  A btuqy o f tlw  tiia o ry  and p ra c t ic e  ox 
ru r a l  education  in  the U.K. w ith  a view  to I t s  
adap ta tion  where p o ss ib le  to con d ition s  in  Konya, 
by G.k . Omolo, Assoc, o f  the U n iv e rs ity  o f  London 
th e s is , unpublished, 19^ •  *

*2 deport o f  the D ire c to r  o f  education  on the system 
o f  v i l la g e  education  among the Akarnba o f  Machakos, 
Axlucationai Annual deport. Colony and
P ro te c to ra te  o f  Kenya, 192k•
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condemnation or in i t i a t i o n  ceremonies*

Then a t  the government l e v e l ,  c o lo n ia l education  

o f f i c e r s  were not as experienced and fa r -s ig h te d  as 

some o f  the peop le on the various Commissions in  

London* Again i t  was so easy to f a l l  in to  the current 

c lim a te  o f  op in ion  in  a c o lo n ia l country that e v e ry ­

th in g  L n g iish  and European was su p er io r to indigenous 

cu ltu re *

The fe e l in g s  o f  s u p e r io r i t y / in fe r io r i t y  hidden in  

the E n g lish  p u b lic  school t r a d it io n  a f fe c te d  the 

m a jo r ity  o f  A fr ic a n s *  The mass o f  the popu la tion  

which d id  not r e c e iv e  any education  were thought 

backward and u n c iv i l is e d )  those fo rtu n a te  few  which 

d id  r e c e iv e  an edu cation  were p rov id ed  w ith  an 

in t e r i o r  type o f  edu cation  because the Luropean 

s e c to r  o f  education  was considered the best* The 

p r e s t ig e  attached to  education  lin k ed  to European 

ways i s  expressed in  Oginga O dinga 's book, "Not Y e t 

Uhuru", where he r e je c t s  the m issionary patronage o f  
h is  own education  a t  Maseno School and s ta te s , "th e  

educated group reckoned p re s t ig e  by the c losen ess  o f  

the A fr ic a n  to the White man and h is  ways* At f i r s t  

those who wore European c lo th es  were most l ik e  them* 

Then those who went in to  dom estic s e rv ic e  -  the s o -  

c a l le d  ’ houseboys• — and l iv e d  in  the house o f  the 

white rnan, o r  a t the back o f  i t ,  thought they were 

a ch ie v in g  s u p e r io r ity *  f i n a l l y  the educated who d id  

not o n ly  dress and l i v e  l ik e  the white man, but who *

• i

*1 Pages 1J0- 1 3 2 , fa c in g  Hount annya, by Jonio 
nonyatta , becker and Warburg, London, 193S*
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read from i l ls  books , sail# i l ls  hymns and shared h is

in s p ir a t io n s 9 moved in to  the h igh est spheres o f  
#1

ach ievem ent" •

Cu ltures are n ever s t a t ic ,  nor are in s t i tu t io n s .  

They are  con s ta n tly  changing as a x*esuit ol' e x te rn a l 

and In te rn a l s t im u li.  The n og lish  p u b lic  school i s  

changing, as we n oted  in  Chapter 2. f o r  in stan ce , 

the l i b e r a l  views o f  l>r. Arnold o f  itugby in  the e a r ly  

19 th cen tury would be assessed today as u lt r a ­

co n se rva tiv e  and ou t-da ted  by many modern pu b lic  school 

headm asters. from  the c u ltu ra l p a tte rn  o f  the E n glish  

p u b lic  school t r a d it io n ,  the model transplanted 

i n i t i a l l y  to henya a t  the time o f  the 1920 's  was the 

la t e  V ic to r  ian-Cd wardian v in ta g e . The reasons 1 

b e l ie v e  f o r  t i l ls  o ld e r  model being taken a re  d iv e r s e t -

f i r s t l y ,  the s t r a t i f i e d  r a c ia l  s o c ie ty  o f 

c o lo n ia l  aenya c lo s e ly  resembled th a t o f  the la t e  

V ic to r ia n  E nglish  p e r io d  o f  h is to r y .  Today, in  

Couth A fr ic a  and lihodesia where aparth e id  p o l ic ie s  are  

p ra c t is e d , i t  i s  s t i l l  th is  model which is  dominant* 

th ere  i s  the s t r i c t  s e n io r it y  system* there are the 

students in  th e ir  b o a te rs , t i e s ,  and b la ze rs * th ere  i s  

the o ld  a u th o r ita r ia n  mode o f  ch a rac te r tra in in g  f o r  

i n s t i l l i n g  lea d ersh ip  and s e rv ic e  in  one ru lin g  

European race* there i s  the house system h ie ra rch y  and 

the P r e fe c ts  and ' f a g s '  -  a l l  rem in iscen t o f  a fa d in g  

age in  modem h n g iish  p u b lic  sch oo ls .

*1 Page 63, Chapter 4, "R e je c t io n  o f  Pa tron age", 
hot Yet Oliuru. by Oginga Odinga, helnemann 
P ress , London, 1967*
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secon d ly , the fa c t  that Captain N icholson , the 

f i r s t  headmaster o f  Nthe Three” (POwb 1929), was an 

e ld e r ly  man (he r e t i r e d  in  1 9I>7 in  h is  la t e  50 ' s ) ,  

meant h is  own sch oo lin g  was in  V ic to r ia n  times* Again , 

the iio ya i Navy and Dartmouth C o llege  are noted 

t r a d i t io n a l  and co n se rva tiv e  in s t itu t io n s  in  L n g lish  

l i f e  •

T h ird ly ,  two o th e r  im portant 'gentlem en* in  

in i t i a t i n g  government European secondary boarding 

sch oo ls  -  S i r  Edward O rigg and cord  Delame re  -  were a t 

W inchester and dton  r e s p e c t iv e ly ,  the two g r e a te s t  

a n c ien t foundations in  England and o f  a con serva tive  

t r a d it io n a l  nature* doth men, we have seen, b e lie v e d  

in  the ve ry  best education  f o r  'a  ru lin g  ra c e 1*

fo u r th ly ,  the C entra l A d v iso ry  Committee in

European Education was composed m ain ly o f  t i t l e d
*1

p eop le  and the o f f i c e r  c la sse s , and these types o f  

p e o p le , even i f  a sm all m in ority  were not the 

products o f  the id ig lis h  p u b lic  s ch oo ls , h e ld  s im ila r

a t t i tu d e s  and va lu es which were in  accord and
/

con d ition ed  by those e l i t e  schools*

F i f t h l y ,  the economic c lim ate  o f  op in ion  in  Kenya 

In  the mid 209s and la t e  4 0 's  o f  th is  century 

possessed  c h a ra c te r !s t ie s  s im ila r  to the V ic to r ia n -  

hdwardian age* They were ages o f  expansion through 

the b u ild in g  o f  towns, ra ilw ays  and roads, in  an 

in c rea se  o f  money economies and m o b il ity  o f  

communications• in  England, the V ic to r ia n  age saw

* 1 Appendix 3
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the g r e a te s t  p r o l i f e r a t io n  o f  pu b lic  schools as the 

m iddle c la s s e s  o f  V ic to r ia n  England attempted to 

emulate the upper c la s s e s  o f  s o c ie ty .  In creased  

w ea lth  and the ra ilw a y  age p rovided  the means f o r  the 

in g l is h  m iddle c la s s e s . bo too , in  aenya, e s p e c ia l ly  

a l t e r  world war 11 and w ith  increased  im m igration o f  

Europeans by a i r  and sea to sw e ll the numbers o f  

European s e t t le r s ,  there  was the b u ild in g  o f  the new 

kenya h igh  behoof and the nuke o f  York bchooi. 

s im i la r ly ,  the la t e  saw the growth o f  government

secondary boarding schools f o r  A fr ic a n s*  e .g .  kagumo, 

kakauiega, k i s i i ,  kapenguria , bhluio-le-Tewa, kapsabet, 

Tombach, e t c . ,  and a lthough the purpose o f  these 

sch oo ls  may have been d i f f e r e n t  to  "the Th ree", the 

fa c t  they were s t a f fe d  by the C o lon ia l education 

b e r v lc e ,  meant in e v it a b ly  a tran sferen ce o f  c e r ta in  

E n g lish  p u b lic  schoo l a t t itu d e s  and tra d it io n s .

I t  seems a p r in c ip le  in  l i f e  that once a 

t r a d it io n  has been tran sp lan ted , i t  produces secondary 

and t e r t ia r y  changes over a wide a rea . I t  i s  l i k e  

throw ing a pebble in to  a pond* the e f f e c t  o f  the 

i n i t i a l  sp lash  extends in  ever-w iden in g  c i r c le s .  The 

pond was C o lon ia l Kenya and the i n i t i a l  sp lash  was in  

the P r in ce  o f  wales bchooi and the establishm ent o f  

"the T h ree” la rg e  European government boarding sch oo ls , 

w ith  secondary e f f e c t s  on o th er government and 

m iss ion ary  boarding sch oo ls .

k a s t ly ,  once a t r a d it io n  has been e s ta b lish ed , as 

s tron g  as the V ic to rion -n d vard ian  v in tage  o f  the 

E n g lish  p u b lic  sch oo ls , i t  entrenches i t s e l f  through 

ves ted  in te r e s t ,  con se rva tiv e  a t t itu d e s  o f  mind and 

s o c ia l  convention . i t  cannot bo den ied  i t  embedded
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i t s e l f  a eop ly  in to  the Kenyan educational system. I t  

d eve lop ed  a h igh ly  a e le o t lv e  educationa l system 

predom inantly i i t o r a x y  In  content based on the

concepts o f  e x c e lle n c e  and In d iv id u a l academic 

ach ievem ent• The com petitiveness o f  the system was 

stim u la ted  by h ig h ly  organ ised  and com parative ly r i g id  

exam inations, o r ie n ta te d  In  content and method to  the 

m othor-country a ir la n d , the home o f  the m a jo r ity  o f  

s p e c ia l is t  teach ers . The payment o f  r e la t i v e ly  h igh  

fe e s  in s t itu te d  another s e le c t iv e  mechanism r e in fo r c in g  

the main one o f  race  and ensuring few  students o f  

A fr ic a n  o r ig in  reached the upper echelons o f  educated 

s o c ie t y .  Throughout the process o f  education In  Kenya, 

ch a ra c te r  tra in in g  was s tressed  backed by a r e l ig io u s  

sense o f  duty and s e r v ic e  | the boarding school 

p rov id ed  the main instrum ent o f  edu cationa l o rga n isa tion  

in  in c u lc a t in g  c e r ta in  h ab its  o f  mind a ttr ib u ted  to  

le a d e rsh ip  and le d . The e l i t e n e s s  engendered from 

th is  type o f  education  was pronounced both in  the 

prim ary s e c to r  a t the low er end and the u n iv e r s it ie s  

a t the upper end. The primary schools  were 

p rep a ra to ry  In s t i tu t io n s  f o r  the secondary sch oo ls j 

prim ary education  though temumal f o r  the vast 

m a jo r ity  o f  the Kenya popu la tion , was geared 

academ ica lly  to  the E nglish  pu b lic  school t r a d it io n .

At the u n iv e rs ity  l e v e l ,  the education  was im g llsh  

dominated and again  c e r ta in  a t t itu d e s  o f  s u p e r io r ity  

became attached  to t e r t ia r y  education  although w ith in  

that h igh er  realm o f  education , s p e c i f i c  su b jec ts  in  

them selves became p re s t ig eo u s . I t  i s  s ig n i f ic a n t  that 

both iiukerex'e C o lle g e , Uganda, and the U n iv e rs ity  o f  

N a iro b i s ta r ted  th e ir  l i v e s  as te ch n ic a l c o l le g e s ,  and 

hakerere In  the 1930*s w ith the in tro d u c tio n  o f  the 

Cambridge bchool C e r t i f ic a t e  began to  resemble t.h»* of*
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an im ig llsh  boarding school w ith  iiouses, school caps, 

p r e fe c t s ,  c o rp o ra l punishment, compulsory games and 

the s e n io r i t y  system w ltd  a sense o f  r e l ig io u s  

ch a ra c te r  tra in in g *

Tow ering above the c o lo n ia l edu ca tiona l system

was the m in o rity  dominated muropeau regime w ith i t s

'g en tlem en ' o f  tlu* a ig l is h  p u b lic  school t r a d it io n

which fe d  on i t s  assumptions o f s u p e r io r ity  and

blossomed lo r t l i  in to  racism* As bened ict s ta te s ,

"ivacism is  tlie  new Calvin ism  which a sse rts  that one

group lias the stigm ata  o f s u p e r io r ity  and the o th e r
*1lias those o f  i n f e r i o r i t y ” • liaoism is  the b i t t e r e s t

exp ress ion  o f  c o lon ia lism  and i t  was ingra in ed  in  

c o lo n ia l  a c t io n s , in s t itu t io n s  and s o c ia l l i f e *  Tlie 

ed u ca tion a l system d ir e c te d  each race  in to  i t s  

a l io c a to d  space in  c o lo n ia l s o c ie ty )  i t  was a two way 

system in  that the s o c ie ty  in flu en ced  the r a c ia l  

ed u ca tion a l s e c to rs  and these in  turn a f fe c te d  s o c ie ty *  

The whole o f  i^ast A f r ic a  in  the 19o0*s was aw a itin g  

e v o lu t io n  o r  r e v o lu t io n  in  o rder to  a sse r t the r ig h t s  

o f  human d ig n ity  and human w e lfa re *

*1 Page 2, iwace miii j^ c ism . by lOith b en ed ic t, 
uou tledgc and iwogan Paul, London, 1959*
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C o n fl ic t  and a s s im ila t io n  a re  the necessary 

co n d itio n s  ol' any l'ona o f  c u ltu ra l contact 

p e n e tra t io n . The backc loth  o f  the ivngliah p u b lic  

sch oo l t r a d it io n  was C olon ia lism  and the c o n f l ic t  

which ensued in  i^ast A fr ic a  was the s tru gg le  f o r  

p o l i t i c a l *  s o c ia l  and economic independence.

On June 1st 1963* kenya re ce iv ed  i t s  in te rn a l

se lf-govern m en t (iiadaraka) * and on December 12th 

p o l i t i c a l  Independence (Uhuru). The new Lanya.
* i

C o n s titu t ion  ab o lish ed  a i l  d isc r im in a to ry  laws and

in s tea d  o f separate r a c ia l  s ec to rs  in  education* one

iu u .fied system became the aim and essence o f  kenyan

edu ca tion . P res id en t Jomo kenyatta* lea d er  o f  the

kANU government s ta te d  in  1903 that the main task o f

b u ild in g  a new u n if ie d  n a tion  would be guided on the
*2l in e s  o f  A fr ic a n  s o c ia lis m . in  1903, the Government

produced a major p o l ic y  paper on A fr ic a n  boc ia lism *
e

o s s io n a i Paper No. 10 which embraced statem ents 

from the C o n s titu tion  and the kAKO m an ifesto .

*1 L ega l N o tice  718 o f  19&3* The o r ig in a l
c o n s t itu t io n  was contained in  bohedule 2 o f  the 
kenya independence Order in  Council 1963* There 
have been many amendments to the C on stitu tion  
s in ce  than. The la t e s t  e d it io n  s ta tes *  "No law 
s h a ll  make any p ro v is io n  that is  d is c r im in a to ry  
e i th e r  o f  i t s e l f  o r  in  i t s  e f f e c t M. s e c t io n  32*
bub. 1, uonati.tm i.ou ui w u yq . 1 tiov.rnmont
P r in te r *  N a iro b i.

*2 ”k en ya tta , s P lodge to iiu iid  the N a tion "* Page 1* 
d a i ly  N a tion . 28th hay* 1963*

*J b ess ion a l Paper No. 10, A fr ic a n  oocmiit>... m u
x ^  ■■tiipJ xcu tion  to Planniitu in  kenya, Government 
P r in te r *  N a irob i*  19^5*
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The new p o l i t i c a l  and s o c ia l ph ilosophy o f  A fr ic a n

S oc ia lism  springs from  the A fr ic a n  way o f  l l f o  -  Ju liu s

N yerere  o f  Tanzani a  c a l ls  i t  UJAAMA, a 1 amllyhoods

P re s id en t aen ya tta  expresses i t  as hAhA*UL>  ̂ which means

• l e t ' s  a l l  work to g e th e r * • Co-operation  and u n ity  i s

s tre s s e d , and th is  e g a l i t a r ia n  v iew po in t o f  s o c ie ty  i s

in  d i r e c t  con tras t to the c o lo n ia l one o f  com petition

and s t r a t i f i c a t i o n .  1  b e l ie v e ,  In  p a rt, i t

approxim ates more the ph ilosophy o f  John Dewey's

pragmatism and in s  t  rumen t a l i  sra fo rg e d  in  the 19th

cen tu ry  f r o n t ie r  s p i r i t  o f  the U nited b ta tes* L i f e

was grow th and a becoming, and th e re fo re  education

should be p ro g re s s iv e  and forw ard look in g* Just as

the Amoricans wanted a complete break w ith  the p a s t,

so d id  *^ast A fr ic a n  cou n tr ie s , in c lu d in g  henyaj Just

as the Americans wished th e ir  schools to fo s t e r  a

sense o f  nationhood from many ra ce s , so too , d id  henya

wish to  promote n a t io n a l u n ity  from  the d i f f e r e n t

t r ib e s  and races* llany o f  the edu ca tiona l o b je c t iv e s

o f  the ixenya Ldu cationa l Commission r e f l e c t  th is

pragm atic and ins t  rumen tar p li i lo  sophy o f  A fr ic a n

b o c ia lis m t-  lu iucation ••• "must serve  the peop le  o f

aenya and the needs o f  henyu w ithout d is c r im in a tio n "

••• "must fo s t e r  a sense o f  nationhood and promote

n a t io n a l u n ity "  ••• "must be regarded , and used, ns on

instrum ent f o r  the conscious change o f  a t t itu d e s  and

re la t io n s h ip s "  ••• "must promote s o c ia l  e q u a lity  and
*1remove d iv is io n s  o f  ra ce , t r ib e  and r e l ig io n " *  

Furtherm ore, Mzee Jomo ^enyattu and h is  m in is te rs

*1 Para 19, Page 25, kenva education  Commission 
K eu o it. Part 1 * Government P r in t e r ,  N a iro b i, 
19b5.
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have c o n t in u a lly  s tre s s ed  these alias a t pu b lic  
*1i m ic tion s . And y e t  there I s  something »aore than

pragmatism and Instrum entallsu i In  Ujaaua and A fr ic a n  

s o c ia lis m  -  there I s  an eu iotlonal yearning to 

a p p re c ia te , understand and Id e n t i fy  A fr ic a n  cu ltu re  

b e fo re  the advent o f  the Europeans and the Western way 

o f  l i f e .  Th is yearn in g  i s  an A fr ic a n  one, and lias 

g iv e n  f r u i t io n  to terms such as Aiiue C e sa ire 's  and 

Loopold  oenghor's  concept o 1 *ne, r itu d e *  and Kwame 

Nkrumah'e 'A fr ic a n  P e r s o n a l!t y 1 • A t th is  l e v e l ,  the 

ed u ca tion a l o b je c t iv e s  o f  the xonya education  

Commission a re  seen in  the fa c t  t lia t  "schoo ls  ••• must 

re sp ec t the c u ltu ra l t r a d it io n s  o f  the peop les o f  

aenya, both as expressed  in  s o c ia l in s t itu t io n s  and 

re la t io n s h ip s "|  and in  lioverament p lans f o r  

K enyan isa tion  or A fr ic a n ls a t io n ,

Kenyanise t lo n  and A fr ic a n ls a t io n  are two d i f f e r e n t

in te rp r e ta t io n s  o f  the saiae ph ilosoph y, wore than once 
*2ra is e d  in  law* A fr ic a n ls a t io n  should re c e iv e

*1 "j-ducation must advance the N a t io n 's  U n ity ", Page 
4 , ^ast ;d r ic a n  Standard. September 18th, 1903* 
deport o f  the P res id en t o f  Kenya speaking a t the 
opening o f  a teachers c o l le g e .

"-oducution n&s a b ig  r o le  in  n a tio n a l u n ity " ,
Page 13, i ia i iy  N a tion . June 22nd, 1970. Spooch 
o f  Hr. K. Hwendwa, C h ie f J u s tic e  o f  Kenya.

*2 "N a tion a l Assembly favou r A fr ic a n ls a t io n  not
K en yan isa tion ", u f f ic x a i  impor t ,  N a tiona l /taaembiy, 
F i r s t  Session , f i r s t  Parliam ent, V o l. K l l ,  7th 
J u ly , 19o7, Covornwont P r in te r ,  N a iro b i.

"Asians claim  N a irob i C ity  Council A fr ic a n ls a t io n  
P o l ic y  con tra ry  to Law", Page 1, d a i ly  N a tio n . 
1 3 th  February, 1966 .
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p r e fe r e n t ia l  treatm ent* K.enyanlaation is  a p re c is e

in te r p r e ta t io n  in  th a t i t  embraces Kenya c i t iz e n s ,  

re g a rd le s s  o f  race  o r  co lou r, and t i l ls  is  backed by the 

Kenya C on stitu tion s  K enyan isation  i s  le g a l whereas 

A i 'r ic a n is a t io n  i s  em otive and vo ca l*

iiow d id  these new concepts o f  A fr ica n  S oc ia lism  

in flu e n c e  the d n g lish  p u b lic  school t r a d it io n  in

kenya?

Many aspects o f  the new A fr ic a n  ph ilosophy wore 

in  c o n f l i c t  w ith  the E nglish  p u b lic  school t r a d it io n  ~ 

independence fo r  a school o r  a group o f  schools Vs a 

u n if ie d  secondary schoo l systems d e c e n tra lis a t io n  Vs 

cen tx 'a lisa tion s  in d iv id u a l Vs s o c ie ty i  s e le c t io n  on 

w ea lth  Vs s e le c t io n  on academic a b i l i t y s  E nglish  

cu ltu re  Vs A fr ic a n  cu ltu re* l i t e r a r y  education Vs 

te c im ic a l and s c i e n t i f i c  education* s e le c t iv i t y  Vs 

e q u a lity *

IhUxJPi^lihNCij i s  an important aspect o f  the 

E n g lish  p u b lic  sch oo ls  and was o f  the Kenya schools in  

C o lo n ia l tim es, but a u n if ie d  system o f  secondary 

edu cation  was needed in  o rd er to e s ta b lis h  n a tio n a l 

u n ity* The A fr ic a n  M in is try  o f  education  made slow  

ciianges a t f i r s t  towards the new u n if ie d  systems they 

b e lie v e d  abrupt change would lead  o n ly  to chaos and a 

breakdown in  the edu ca tiona l p rocess , Une wonders 

i f  they  were r ig h t  in  th e ir  Judgement, and whether a 

rap id  change a t t i l ls  stage would not have been 

p r e fe r a b le  in  the lo n g  run causing le s s  f r i c t i o n  and 

a d d it io n a l problems*

Just as there was a con tinual p rogress  towards a



\ \ * 1
\ p o l i t i c a l  one p a rty  s ta te  in  the country, so to o , was

S' th ere  a con tinu a l p rocess o f  in creas in g  c e n t ra l is a t io n

in  ed u ca tion a l o rg a n is a t io n  and ad m in is tra tion .

headmasters lo s t  more and more o f  th e ir  lo c a l  powers,

and the P ro v in c ia l u iu ca tion  O ff ic e r s  (P .h . u . ' s ) and

M in is try  o f f i c i a l s  became more dominant* The Boards

o f  Governors set up in  1959 fo r  secondary schools to

re p la c e  the Old School Committees lo s t  many o f  th e ir

powers, and whereas henyan isation  was not thought

ra p id  enough, the Boards were d is s o lv e d  and 
*2re c o n s t itu te d *  headmasters, by the mid 19oO#s,

cou ld  no lo n ge r  choose th e ir  own s t a f f ,  and headmasters 

and headm istresses appointments became c e n tra lis e d , 

o f f i c i a l l y  through the Pu b lic  s e r v ic e  Commission f o r  

c i v i l  servan ts  o r  Teachers S erv ice  Commission f o r  non- 

c i v i l  se rvan ts . S e le c t io n  o f  studen ts, d is c ip l in a r y  

m atters  o f  s t a f f  and p u p ils , r e g is t r a t io n  o f  schoois 

and tea ch ers , fin a n c e , numbers and q u a l i f ic a t io n s  o f  

s t a f f  and subord inate s t a f f ,  s u la r io s , ren ts , 

curricu lum  and ch o ice  o f  exam inations, a l l  became 

c e n tra lis e d  by 1970* The M in is te r  v ia  the M in is try  

o f  edu cation  ru led  by s ta tu te  and advised  by c ir c u la r  

and l e t t e r  in  o rd e r , " to  promote the education  o f  the

*1 "h en ya tta 's  p re fe ren ce  fo r  a une-Party S ta te " ,  
Page 1, u a ilv  N a tion . 14th August, 19b4.

"Tiie Merger o f  NANO and iuiBU", u f f l c l a i  d e p o r t . 
House o f  K o p resen ta tives . Second sess ion ,
V o l. I l l ,  Part 111, c o ls .  4414-4417, 10th 
November, 19^4.

*2 n ega l N o tice  204/l9o5» dated 28th J u ly , 19o5»
and signed by M in is te r  fo r  edu ca tion , Hr.
Mbiyu aoinonge.
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p eop le  o 1 ivouya", and "to  aecure tile oH 'ocuvu  co ­

o p e ra t io n  • •• o f  a l l  pu b lic  bodies concerned v i t l i

edu cation  in  ca rry in g  out tlie n a tio n a l p o l ic y  f o r  
* 1 .e d u ca tio n "•

Though c e n t r a l is a t io n  and u n il 'ic a tio n  o f

secondary schools continued apaco in  the la t e  l^oO 's

r e s t r ic t in g  lo c a l  independence, there was one uiain

fa c t o r  which continued to g iv e  esteem and p r e s t ig e  to
*2c e r ta in  secondary schoo ls  in  Kenya* Th is was

6alm,GTiVlTY. mo have a lready  noted how im portant 

s e l e c t i v i t y  was to  be im iglish p u b lic  school t r a d it io n  

where i t  was based on w ea lth v s o c ia l  p o s it io n  and 

a b i l i t y , and in  C o lo n ia l Kenya i t  had been re in fo rc e d  

by ra c e . Though Independence e rad ica ted  r a c ia l  

s e l e c t i v i t y )  the c r i t e r i a  o f  w ea lth , s o c ia l p o s it io n  

and a b i l i t y  continued to p la y  th o ir  part in  p ro v id in g  

c e r ta in  e l i t e  s ch o o ls ' though n ever recogn ised  

e x p l i c i t l y  by the new ..onya Government and A fr ic a n  

b o c ia lism . There were h is t o r ic a l  and socio-econom ic 

reasons which m il i t a t e d  aga in st the e ra d ica tio n  o f  
• e l i t i s m '• f i r s t l y ,  a f t e r  Independence, the term 

*liigh  cost s c h o o ls ' came in to  Kenyan educationa l 

ad m in is tra tion  r e fe r r in g  to those schools (fo rm er 

European and A sian ) which continued to charge much 

h igh e r  fe e s  than o th e r  secondary sch oo ls . becondly, 

the development o f  an A fr ic a n  m id d le -c la ss  was a

*1 b ec tion  J , para . (1 ) i/ducatlon Act
rep u b lic  o f  aenya, Government P r in te r ,  N a iro b i.

*2 "what i t ' s  l i k e  to work a t an ex c lu s iv e  s ch o o l” , 
Page 17, T a n -A fr ic a . No. OO, July
2Jrd, 1905*
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n ecessary  consequence o f  u rban isa tion , d iv e r s i f i c a t io n

o f  the economy, und the expansion o f  lie s tern

bureaucracy and education* The new r is in g  A fr ic a n  
*1m id d le -c la s s  had the money and a f t e r  Independence 

the in c l in a t io n  and C on stitu tion a l backing, to send 

th e ir  ch ild re n  to  the independent and h igh cost 

sch oo ls* There, they could buy b e t te r  am en ities and 

im bibe the added advantages o f  m ixing in  an in t e r ­

n a t io n a l and m u lt ir a c ia l atmosphere* The recogn ised  

e x te rn a l s ign s  o f  the A fr ic a n  m id d le -c la ss i l i v in g  in  

a s o l id  European s t y le  house equipped w ith  modem 

European fu rn itu re  and labour savin g d ev ic e s , wearing 

European c lo th e s , e a t in g  a p a r t ia l l y  W esternised d ie t  

and read in g  E n g lish  p r in ted  newspapers, e tc *  -  a l l  

these a t tr ib u te s  a re  re in fo rc ed  and accentuated by the 

independent and h igh  cost schools* T h ird ly , 'e l i t i s m *  

had e x is te d  in  A fr ic a n  secondary education  fo r  many 

y e a rs , as Goldthorpe s ta te s , nthe A ll ia n c e  h igh schoo l 

occup ied  fo r  . many years and to some ex ten t s t i l l

o ccu p ies , a unique p o s it io n  in  the A fr ic a n
#2ed u ca tion a l system o f  Kenya"• Th is was because

A l l ia n c e  re c ru ite d  on a b i l i t y  from the p rovinces and 

the p o o l was the male A fr ic a n  secondary p opu la tion  o f  

Kenya* A ll ia n c e  h igh  school and liokerere C o llege  

educated the m a jo r ity  o f  Kenyan m in is te rs  and le a d in g

*1 sou rce i "The A fr ic a n  llid d lo  C la s s ", by T*
hodgkln, Page 300, s o c ia l Change -  the C o lon ia l 
s i tu a t io n , e d ite d  by I *  W a lle rs te in , John W iley , 
hew York, 190o*

S

*2 Page 3, an A fr ic a n  ^ r i t c , by J*u* C oid thorpe, 
~ast. .A fr ican  In s t i tu te  o f  S o c ia l hosearch,
Oxford U n iv e rs ity  P ress , N a ir o b i, 1903*
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government o f f i c i a l s ,  thus gain ing p re st ig e  and esteem
*|

in  A fr ic a n  eyes* I t  must not be fo rgotten ,
however, that in  a country where secondary educational 

op p o rtu n it ie s  are lim ite d , the possession  o f  

c e r t i f i c a t e s  (sch oo l c e r t i f ic a t e ,  h igher school 

c e r t i f i c a t e ,  d eg rees ) in  themselves, create o i l  to 

s ta tu s  because o f the sca rc ity  value and employment 
a v a i l a b i l i t i e s  and oppo rtu n itie s ) as P ie rre  L* van den 

berghe s tre s se s , " i t  i s  c le a r  that f o r  A fr ican s ,
*2eaucation  i s  the main determinant o f  l i f e  cliunces"*

/
The e lit ism  a r is in g  In  modern ivenya does not

•q.uare w ith the philosophy o f  A fr ic a n  Socialism * As
the s e s s io n a l Paper ho* 10 s ta te s , "there are two

A fr ic a n  trad it io n s  which form an e s se n t ia l bas is  f o r
A fr ic a n  soc ia lism  -  p o l i t i c a l  democracy and mutual

#3
s o c ia l  r e s p o n s ib i l i t y " • Government today, can
never recogn ise 'e l i t e  sch oo ls ' o r  'e l i t e  p e o p le ',  
a lthough  o f course, in  r e a l i t y  they occur* The 

reason  fo r  t ills  anomaly i s  the negritude base o f  

A fr ic a n  Socialism  where as Tom hboya s ta te s , "we are

*1 "Admission to ATliance high school won 'heshim a'
(a  combination o f adm iration, respect and 
p r e s t ig e )" *  The A llian ce  iiijjii school and tiic 
origans at ta<- i^iiya A fr ican  & U te .  by 
h ip h o r lr , Ph*i>* th e s is , Cambridge U n ive rs ity , 19^9*

*2 Page OO, "An A fr ic an  ^11 te n e v is it e d " ,  by 
P ie r re  van den iierghe, hawa/u, Volume 1,
No* 4, December, 1^08*

*3 Page 3# A fr ic a n  socia lism  and i t s  Application , .to 
Planning in  *>.enyu* se ss ion a l Paper No* 10, 
Government P r in te r ,  N a iro b i, 1^o3*
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a l l  suns and daughters o f the s o i l " . * 1 The operation
o f K insh ip  and the extended fam ily  spreads out the
income9 p re s t ig e  and esteem of the wealthy to the
group. In  common p a r lan ce , an A fr ic an  Permanent

S ecretary  can never r id  h im self o f  re la t io n s  and 
*2'h a n g e r s -o n '. Whether th is  s o c ia l phenomenon w i l l

continue in  fu tu re  w ith  the r is e  o f  the nuclear fam ily , 
r e s t s  on the fu ct as to which s o c ia l fo rces  are 

g re a te r  -  w estern isation  o r  A fr ic an  trad it io n .

This lead s  us on to the bas ic  assumptions o f  the 

h n g iish  p u b lic  school t ra d it io n  -  the in d iv idu a l 
ch aracter tra in in g  purpose o f  education w ith a 

r e l ig io u s  base, and the education f o r  leadersh ip  

which s tre sse s  the importance o f se rv ic e . These 

assumptions are in d iv id u a l and A fr ic a n  Socialism  does 

not s t re s s  th is  a sp ec t. The group, sooiety  and 

nation  are a i l  im portant! in d iv id u a l c h a ra c te r is t ic s  

must be s a c r if ic e d  f o r  the whole group! character  

t ra in in g  i s  viewed from the group s id e , and personal 
re la t io n s  tuid co rrect behaviour w ith in  the group.
Those aspects o f the e a r ly  20th century dngllsii p u b lic  

school t ra d it io n  which emphasised character t ra in in g ,  
lead ersh ip  and se rv ice  -  the games and spo rts , t h e  

hoy scouts and G ir l  Guides, the Combined Cadet fo r c e ,  
the Outward dound iiovement and the duke o f Edinburgh• s

*1 Page 251, Appendix IV , "A fr ic an  Socialism " by 
Tom hboya, d r i c a i i  j o c i a l i s ^ , ed ited  by M.li. 
fr ie d la n d  and C.G. Kosberg, S tan ford  U n ive rs ity  
P ress , C a li fo rn ia , 19^4.

/
*2 Page 11, "This so -c a lle d  e l i t e " ,  by Tom Mboya, 

Sunday h atlon . A p r il 27th, 1909*
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Award -  each o f  tu ese i-nglish  transp lan ts in  Kenya 

changed in  some way w ith  A fr ic a n  so c ia lism .

L e t us take one example h ere, the boy bcouts*

Lord Laden Pow e ll bruu^it th is  ioovement to Kenya but 

i t  had been x a c ia l ly  in flu en ced  in  that troops were on 

a sch oo l bas is  and the schools were segregated* on 

A fr ic a n is a t lo n ,  the C h ie f Commissioner fo r  bcouts in  

Kenya was a Kenya m in is te r  (hr* Nyagah, one time 

H in is te r  f o r  i* iu ca tion , a f t e r  h ln is t e r  fo r  In fo rm ation
v # 1and b road castin g , now H in is te r  f o r  A g r icu ltu re ) •

The o ld  concept o f  le a d e rsh ip , the au th o r ita r ia n  one

o f  le a d e rs h ip  by an e l i t e  ru lin g  c la s s  which in

c o lo n ia l  days was based on race in  Kenya, th is  was

superseded by a dem ocratic lea d ersh ip  whereby

c it iz e n s h ip  was s tre s s ed  and the lea d ers  would Appear
from the whole n a tion * s e r v ic e  cou ld s t i l l  be

emphasised but in s tea d  o f  the s e r v ic e  o f one 'r u l in g

r a c e •l o r  o th e r  'u n fortu n ate  and backward r a c e s ',  i t

was the s e rv ic e  o f  a i l  races f o r  the ta6k o f  n a tion  
#2

b u ild in g *  As Jouio Kenyatta s ta te s ,  "to  the

Europeans, in d iv id u a l i t y  i s  the id e a l  o f  l i f e ,  to  the 

A fr ic a n s , the id e a l  i s  the r ig h t  r e la t io n s  w ith , and
#3

behaviour to ,  o th e r  p eop le "*

The seven teru s o f  re fe ren ce  s t ip u la ted  by the

*1 In  1970 became H in is te r  fo r  A g r icu ltu re *

*2 Page 122, iucxm . nouiit Kenya* by Jomo Kenya t t a ,  
Locker and Warburg, London, 19J8*

*2  "A fr ic a n s  urged to tako a new lo ok  a t S cou tin g ", 
Page 13, uast T r ic o n  standard , August 7th , 
197U*
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new Ay independent kenya Government to the Kenya 

ix lu cation  Commission under the chairmanship o f 

P r o fe s s o r  Ouiinde s tre ssed  the group em phasis .*1 I t  

was o n ly  n atu ra l t i ia t  the predom inantly A fr ic a n  

Commission c r i t i c i s e d  and emphasised those aspects o f  

edu ca tion  which seg rega ted  sch oo ls , teachers 

p u p ils i  the d iv i s i v e  tendencies o f  ra ce , c la s s , t r ib e ,  

and r e l ig io n |  the la c k  o f  in te g ra t io n  in  the education  

system , and the problem  o f  tho h igh  cost schools in  a 

n a t io n a l s tru ctu re*

C erta in  o rga n isa tion s  and in d iv id u a ls  opposed the 

v iew p o in ts  o f  the A fr ic a n  Government on these 

q u es tion s . t o r  example, the European Parents 

A s s o c ia t io n  in  lyo4 advocated , " the continuance o f  

sch oo ls  o f  d i f f e r in g  grades, equipped w ith  b e t te r

*1 Terms o f  d e feren ce  o f  Kenya education  Commission,
12th docember, 1904.

(a )  a p p ro p r ia te ly  express the a sp ira tion s  and 
c u ltu ra l va lu es o f  an independent A fr ic a n  
country*

(b )  tako account o f  the need f o r  tra in ed  man­
power f o r  economic development and fo r  
o th e r  a c t i v i t i e s  in  the l i f e  o f  the n a tion *

( c j  take advantage o f  the in i t i a t i v e  and s e r v ic e  
o f  re g io n a l and lo c a l  a u th o r it ie s  and 
vo lu n ta ry  bod ios.

(d )  con tr ib u te  to the u n ity  o f  aenya.

( e )  respect the educationa l needs and c a p a c it ie s  
o f  ch ild ren

( f j  have due regard  f o r  the resou rces , both in  
money and personnel that a re  l i k e l y  to 
become a v a i la b le  f o r  edu ca tion a l s e r v ic e s .

(3 )  p rov ide f o r  the p r in c ip a l edu cationa l 
requirem ents o f  adu lts*
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f a c ± l i t i . d s 9 and p a ren ts  in e v ita b ly  paying a p p rop r ia te ly

h igh e r  f e e s " .  1 Then aga in , the form er European

secondary schoo ls  wet constan tly  1962 -  1963 to adopt

a common p o l ic y  both  a t  Governors and P r in c ip a ls

l e v e l .  Numerous depu tations were sent to the

M in is try  o f  ix iu cation  o ver the qu estion  o f  fe e s ,

standards, housem asters1 a llow ances, the r ig h t  o f
*2appointm ent o f  s t a f f  e t c .  In  read ing m inutes,

c ir c u la r s  and l e t t e r s  o f  the 1960*8, i t  i s  apparent 

th a t bas ic  assumptions were changing and o fte n  o ld  

assumptions were in  op p os it ion  to  the new. We have 

noted  the c o n f l i c t  between the group o r nation  and the 

in d iv id u a l!  another area  o f  c o n f l i c t  was, and s t i l l  i s ,  

the cu ltu re  change o f  the iiA g lish  aspect o f  the 

t r a d i t io n  to  un A fr ic a n  one.

The E nglish  cu ltu re  could not be e n t ir e ly  

re p la c ed  because i t  had in troduced and sustained the 

main modernised techniques and s k i l l s  o f  Western 

c i v i l i s a t i o n  to aenya. tie must d i f f e r e n t ia t e  h ere 

between the m a te r ia l cu ltu re  -  i . e .  the s k i l l s ,  

knowledge and techniques o f  manufacture, a g r ic u ltu r e ,  

tra n sp o rt , trade , edu cation ! and the non-m ateria l 

cu ltu re  which co n s is ts  o f  b e l i e f s ,  a t t itu d e s  and shared 

va lu es  gu id in g  the norms o f  exp ress ive  behaviour.

*1 Para. J,  Page 1, European Paren ts a s s o c ia t io n  
to the iwonya education  Commission, dated 22nd 
May, 19o4, 1 presiden ts M ajor Corner.

*2 bee Part XI o f  th es is  f o r  examples o f  the
in d iv id u a l o rien tated  viewpoint o f  the E nglish  
t ra d it io n  and the group o rien ta ted  viewpoint o f  
A fr ic a n  soc ia lism .
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A fr ic a n  p o l i t ic ia n s  have con tin u a lly  s tressed  the 

need f o r  A fr ic a n  cu ltu re  in  tin* schools o f  aenya, und
# i

how file  school sgou ld  r e f l e c t  tne community a t la r^ e .

from  the m a te r ia l p o in t o f  view , Kenya is  an

a ^ r ic u ltu i 'a l  country and economic su rv iva l depends on

her exp o rts  o f  c o f f e e ,  tea , pyrethrum and o ther a l l i e d

prim ary products* The land and s o c ia l r e v o lu t io n  o f

the break up o f  la r g e  European p lan ta tion s  and farms

in to  p resen t h o ld in gs  and the ciiangeover from a

su bsis tence  to a cash economy, n e c ess ita te s  knowledge

o f modem methods o f  farm management, s c ie n t i f i c  crop

grow ing and animal b reed in g , and commercial methods o f

market r e a l is a t io n *  At the same time Lanya's

m anufacturing and in d u s t r ia l  sec to rs  are s t i l l  in

th e ir  i n i t i a l  s tages  and there i s  a requirement f o r

managers, tech n ic ian s  and a r t is a n s , to expand these

s e c to rs  and a id  d iv e r s i f i c a t io n  o f  the economy* A i l

t i l ls  req u ire s  a tremendous demand f o r  re levan t

educations a curricu lum  in  the secondary schools which

is  r e le v a n t  to the needs o f  the peop le  and Kenya in  the
#21970's *  fi le  P r e s id e n t 's  c a l l  o f  'hack to the Land' 

is  a r e a l is a t io n  o f  these problems and thus the need 

f o r  the curriculum to be c lo s e r  a l l i e d  to a g r ic u ltu r e ,  

commerce and te ch n ica l sub jects* The im iglish p u b lic

*1 "A fr ic a n  Culture to be taught in  keuya s ch o o ls " , 
Page ^ast A fr ic a n  standard , A p r il  1st,
W O .

"ba^x to thu imnd", T e le v is io n  broadcast by the 
P res id en t, llzuo Jono  k en ya tta , September 11th, 
19<^+•

"Youth must go back to the L a n d ", Page 5,
^ a s t  A fr ic a n  b ta n d a rd * O ctober 20 th , 1^09*
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sch ool 19th cen tury t r a d it io n  o f  a form al l i t e r a r y  

edu ca tion  10  out of* date Tor England in  the 1970 'a  l e t  

a lon e a d eve lop in g  country such as henya. The UrtuoCO 

sponsored Addle Ababa Conference had made A fr ic a n  

co u n tr ie s  aware o f  curriculum d e f ic ie n c ie s ' 1 and th is
#

haa oeen r e in fo rc e d  in  xienya by the World hank u eport, 

konyu 's Government w ise ly  took the advice o f  these 

a gen c ies  and in  190b, a Curriculum development and 

IliM aW lh  Centre was es ta b lish ed  which nerved w ith  the 

henya In s t i tu te  o f  education  in  190b• The U n iv e rs ity  

C o lle g e , N a iro b i, in  19oo es ta b lish ed  an education  

depai'trnent f o r  teach er tra in in g  and a ivenya sc ien ce  

Teachers* C o llege  was opened w ith  Swedish a id . f l i is  

in d ic a te s  iienyan ed u ca tio n is ts  and Government are 

a l i v e  to  the problems o f  development and curriculum , 

but the e s s e n t ia l fa c t  is  f o r  t i l ls  p o lic y  to  s e t t l e  in  

a t the 'g ra ss  r o o t s ' o f  the country -  at the sch oo l, 

nomo and v i l la g e  l e v e l .  Here there are numerous 

problem s. f i r s t l y ,  'w h ite  c o l la r  jo b s ' are coveted  

by sch oo l lea ve rs  because they r e a l is e  I t  was by 

le a rn in g  the 'w h ite  man's ed u ca tion ' (a  form al 

l i t e r a r y  ed u ca tion ), adopting Western d ress , manners 

and id ea s  that th e ir  own lead ers  a tta in ed  independence 

f o r  the country and apparent porsonal success, 

becond ly , the co u n try 's  major problem is  to  s e t t le

*1 ra g e  1U, C on lexen ce o f  A fr ic a n  s t a t e s  on the
i>avelouudut o f  AAiucution m  A fr ic a *  i x iu ii im p o rt 
UhCbCO and Uft econom ic Com mission f o r  A f r i c a ,  
A d d is  Ababa im p o rt , 19 ^ 1 .

*2 Page Tlte econom ic developm ent ol Kenya,
In te r n a  tion u x nans, f o r  necons t ru e  t io n  and 
d eve lo p m en t, donu H opkins, B a lt im o r e , 19 0 J.
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sch oo l le a v e r s  in  su ita b le  employment fo r  tiio number 

o f  unemployed is  dangerously high* Many o f  the 

le a v e r s  and unemployed f lo c k  to the towns away from 

the land* Here they cause s o c ia l problems o f g re a t  

magnitude* T h ird ly ,  mechanisation and western methods 

o f  fa rm ing a re  c a p it a l  and labour In te n s iv e , re q u ir in g  

more money but r e s u lt in g  in  le s s  peop le on the land* 

F o u rth ly , the re i s  the problem o f  la ck  o f 

communications and f i f t h l y ,  the con se i'va tive  a t t itu d e  

o f  country peop le  who fin d  I t  d i f f i c u l t  to change o ld  

methods and ways o f  l i f e *

Where the A fr ic a n  cu ltu re cou ld help  a g r ic u ltu r e , 

t i'a d e , tran sport and education l e  from the A fr ic a n  

id e a l  o f  the group, fa m ily , and community* The 

t r a d it io n  o f  peop le  h elp ing one another in  the 

"hai*ambee sp ir it**  in  the form of' c o -o p e ra t iv e s  and 

ed u ca tion a l pa rtn ersh ip s , could be f i t t e d  to modern 

methods* X lea ve  fu r th e r  development a o f  th is  nature 

to  F a r t  IV  o f  th is  th es is*

One im portant aspect o f  cu ltu re  i s  language and

today we see how A fr ic a n  S oc ia lism  requ ires  a n a tio n a l
* 1language o f  i t s  own to id e n t i fy  w ith  fo r  the fu tu re*

The m nglish language was the language o f  the 

c o lo n is in g  power, though the C o lo n ia l O f f ic e  by i t s  

ph ilosoph y o f  • in d ir e c t  ru le *  d id  t r y  to d issem inate

*1 "*>nglish language as a too l o f  N eo -C o lon ia lism ", 
by Steve W h itley , t A fr ic a n  Journal,
Volume 6, No* 12, December, 1971*
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b v a h i l i  as the lin gu a  franca  o f ^ast A fr ic a .* *  I t

made a l l  i t s  government o f f i c i a l s  In  aenya lea rn  S w ah ili

and te s ta  were i ie ld , both o ra l «nfi w r itten , and

increm ents o f  s a la ry  depended on e f f ic ie n c y  in  b w ah ili*

I f  th is  p o l ic y  o f  a c t iv e ly  encouraging bw ah ili was to

pi'oduco 'second c la s s  c i t i z e n s ' then the i i r i t is h

C o lo n ia l O f f ic e  was a t  fa u l t )  on the o th er hand, i f  by

th is  p o l ic y  i t  was meant to in crease  communications

between t r ib e s  and peoples then i t  was r ig h t*

however, f o r  the ra p id ly  a s p ir in g  A fr ic a n  in  the

secondary sch oo ls , i t  was the a b i l i t y  to w rite  good

id ig lis h  which enabled hint to pass h is  school

C e r t i f i c a t e  and o th e r  examinations that was so

necessary* S w ah ili was the medium o f  in s tru c t io n  in

between the vern acu la r a t an e a r ly  age and nngliah  a t

the secondary l e v e l *  English was the gateway to

su ccess , and t in te d  w ith the V ic to r ia n  E nglish  p u b lic

sch oo l t r a d it io n  o f  snobbery, i t  makes i t  d i f f i c u l t

today to  embrace b w a h iil as the n a tio n a l language* I t

lias been decided  by the ru lin g  p a r ty  JaiANU that

"h is w a h lli  as our n a tion a l language sh a ll be encouraged
*2and en fo rced  by a l l  means'1* P lans have boon

*1 bourcei file  P la ce  o f  the Vernacular in  ha l i v e  
Education* A fr ic a n  1110, C o lon ia l O ff ic e  
Memorandum, London, 1927*
Pages 1-11, "S w a h ili as the Lingua Franca o f  
uast A f r ic a " ,  by O. teestorwan,, Church o v e rs e a s , 
London, January, 1933*

*2 "Kenya must use b v a h i l i " ,  Page 4, d a i ly  hat io n , 
September 24th, 1909*
"K isw a h ili hd iyo  Luglia ya fcananciii", Page o , 
bunday h u tion , September 7*h, 19^9*
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announced to  d issem inate tne language to the pu b lic*

Kenya I s  r ig h t  in  e s ta b lis h in g  the n a tion a l language

aa S w a h ili f o r  the fu tu re ) as dans eta  tea , quoting the

fatuous Lenuan p h ilo sop h er F ic h te , "language forms men 
. * 1

more than i t  is  form ed by them"* hut in  presen t

day p r a c t ic e ,  d w a h ili i s  not the s o le  language because

o f  tne ho ld  on p e o p le s ' minds o f  the ^n^ llsh  lan^uuge*

I f  o w a h lll was used a t  the p resen t time f o r  a l l

purposes, i t  cou ld p o s s ib ly  re ta rd  c e r ta in  developments

in  edu ca tion  and tne economy) la r g e  resources would be

re q u ired  f o r  teach er tra in in g  and tra n s la tio n , and the

cou ntry  cou ld become Is o la te d  from  the in te rn a t io n a l

scene* 1 b e l ie v e  in  p ra c t ic e ,  and fo r  the time being,

L n g iisU  and S w ah ili w i l l  have equal status and

awareness, a lthough  t i l ls  p a r ity  may w e ll continue to

c re a te  an urban e l i t e )  the aim f o r  the fu tu re ,

how ever, must be b w a h ili and i t  i s  the a t t itu d e s  o f

p eop le  that w i l l  have to change* Adult education  has

a s ig n i f ic a n t  r o le  to p la y  here*

Another aspect o f  the E nglish  pu b lic  school 

t r a d it io n  a re  exam inations and l in k s  w ith  the an c ien t 

u n iv e r s it ie s *  In  c o lo n ia l times w ith  tiie d i f f e r e n t  

r a c ia l  s e c to rs , th e re  were d e f in i t e  separate paths to 

the u n iv e r s it ie s *  For in s tan ce , the iAiropean 

c h ild re n  attended a European prim ary school or 

independent p rep a ra to ry  school and then took th e ir  own 

nuropean P re lim in a ry  x-xoiaination in  oixler to pass to

*1 Page k0f Chapter 3, "The L in g u is t ic  F a c to r " , 
Comparative ed u ca tion . by N ich o las  lians, 
houtlodge and Keg an Paul L td * , London r e p r in t ,  
1907.
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European secondsry sch oo ls j they sa t ths Overseas

Cambridge bchool C e r t i f i c a t e  oiul h igher bchool

C e r t i f i c a t e  f o r  adm ittance to i^nglish o r oouth A fr ic a n

U n iv e r s it ie s  and p r e fe r a b ly  Oxford o r  Cambridge

U n iv e r s it ie s *  I t  was on ly  a t the bchool C e r t i f ic a t e

l e v e l  the races came toge th e r ) then the A fr ic a n  boys

would go to  x-iak.ex'ere a f t e r  s i t t in g  the hukerere

en trance xucamination o r i f  they were fo rtu nate to  an

American U n iv e rs ity  (much to  the annoyance o f Carey 
.#1

i r a n c is )  o r  a seg rega ted  bouth n ln c u n  U n iv e rs ity  

(e * g *  f o r t  h are )*  Today a i l  t i l ls  has changedv a boy 

or a g i r l ,  re ga ru le ss  o f  the co lou r o f  th e ir  sh ins , 

a tten d  toge th e r in  m u lt i- r a c ia l  prim ary schools , s i t  a 

Common Kenya P re lim in a ry  ^examination, pass on to  a 

p r o v in c ia l  o r  e x t r a -p ro v in c ia l  secondary school, s i t  

t h e i r  i^ast A fr ic a n  bchool C e r t i f ic a t e  and h igher 

sch oo l C e r t i f i c a t e ,  and go to t h e ir  own n a tion a l 

u n iv e r s ity  -  the U n iv e rs ity  o f  h a ir o b i (e s ta b lis h e d  

Ju ly  197U)* A fr ic a n  soc ia lism  then, hae brought about 

Kenyan! s a t i  on o f  a l l  s tages  o f  education  exam inations 

a t  tne government l e v e l  a lthough there are p r iv a te  and 

independent schools  tak ing mnglrsh examinations i tno 

Common entrance to  mngiish p u b lic  schools and the 

London bchool C e r t i f ic a t e  and h igh er school C e r t i f ic a t e *  

i t  i s  a t  th is  l e v e l  o f  exam inations and in  the minds 

o f  peop le  that the h ng lish  p u b lic  school t r a d it io n  

l in g e r s *  boms Europeans and Asians who are Kenya 

c i t i z e n s ,  a re  now a tten d in g  the p r iv u te  sec to r 

bocause they b o iie v e  A fr ic a n  b o c ia l is u  has been p a r t ly

Pages 9^-95# Carey Francis o f  nenya* by L*li* 
G reaves, uex b o i l in g s ,  London, 19^9*

*1
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e f f e c t i v e  In  s t u l t i f y in g  the m ig lish  t ra d it io n  in  taany

government s ch o o ls . Tiiese paren ts d id  not mind

changing tlie names o f  the sch oo ls , e .g *  P rince o f

Wales bchoox (N a iro b i S ch o o l), duke o f  G lou cester

School (Jamhurl S c h o o l),  delaine re  School f o r  Boys

(Upper B i l l  Boys S c h o o l),  e t c . ,  in  the mid 1900's, nor

the clianges o f  cerem on ia l appea l, f o r  instance the

r a is in g  o f  the Kenya f l a g  o r  s in g in g  the Kenya

n a t io n a l anthem. But the fe a r  th a t th e ir  ch ild ren

would have no fu tu re  in  Kenya because o f  work perm its

f o r  f e l lo w  Europeans and Asians who were not Kenya

c i t i z e n s ,  and p re fe ren ce  f o r  'ivenyans o f  A fr ic a n

e x t r a c t io n ',  in iiu en ced  the parents to cons ider the

p r iv a t e  s e c to r  and overseas  education . In  the

p r iv a te  s e c to r , the Government would not a llow  an
*1e x p a tr ia te  school f o r  ch ild ren  unless o f  p la ces

were reserved  f o r  A fr ic a n s  and fe e s  were reduced f o r

these p u p i l s . T h e  K .N .U .T. (Kenya N ationa l Union

o f  Teach ers ) b e lie v e d  the e x p a tr ia te  school was

'u p a rth e id  m o tiva ted ' and "would s o c ia l ly  d iv id e  our
#3

fu tu re  g e n e ra t io n s "• Here, a ga in , we see tire

d i f f e r e n t  p h ilo sop h ies  in  p ra c tic e s  the r j ig l is h  p u b lic  

sch oo l t r a d it io n  w ith  i t s  sense o f  independence and 

freedom  o f  a c t io n  f o r  a group o f  parents to  se t up i t s  

own standards} on the o th er hand, the e g a l i t a r ia n

*1 "M in is try  a g a in s t ex p a tr ia te  s ch o o l” , Page 1, 
U iat ,J.Ticon otandard. February 5th, 197<->.

*2 "Ban School f o r  Whites -  U n ion ", Page 1, 
ounday N a tion . February 1st, 1970*

*3 ib id
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v iew p o in t o f  A fr ic a n  so c ia lism  w ith  c e n tra lis a t io n , 

and no in d iv id u a l o r  m in o rity  group e s ta b lish in g  th e ir  
own schools*

Th is lead s  us on to the p o l ic y  o f  henyan isation

o r A fr ic a n is a t lo n  and i t s  e f f e c t  on the teach ing

p ro fe s s io n *  The school teacher i s  a person who i s

re sp o n s ib le  f o r  h e lp in g  ch ild ren  to grow m en ta lly ,

p h y s ic a l ly  and s p ir i t u a l ly *  lie s tim u la tes  h ie p u p ils

to d eve lop  th e ir  m ental a b i l i t i e s ,  ho gu ides them in

form ing p o s it iv e  and accep tab le  va lu es in  l i f e  and ho

encourages them to  acqu ire  h ea lth y  p h ys ica l h ab ita t

i t  i s  the toucher who con sc iou s ly  o r  unconsciously

transm its the a t t itu d e s  and va lu es o f  a cu ltu re* Thus

i t  i s  im portant f o r  the country and A fr ic a n  S oc ia lism

th a t A fr ic a n  teach ers and not e x p a tr ia te s  teach

A fr ic a n  ch ild ren * We have a lrea d y  seen In  p rev iou s

chapters  th a t i t  was through the C o lon ia l Teaching

tu rv icu  that the x*nglish p u b lic  school t r a d it io n  was

transm itted* Tnese teachers educated in  the m nglish

c u ltu ra l m ilieu , taught the va lues and a t t itu d e s  they

had imbibed in  the United kingdom* The M in is te r  o f

edu cation  has s ta te d , he does not wish to see A fr ic a n s

who "a re  carbon cop ies  o f  fo r e ig n  s o c ie t ie s  and 
*1id e o lo g ie s "  • however, th is  w i l l  continue as lon g

as e x p a tr ia te  teach ers  are in  Kenya* Numerous

*1 Opening address o f  the M in is te r  o f  Education,
Or* J .G . Kiano to  the Second Conference on 
Teacher edu cation , May 1968* reported  Page x i ,  
hew d ir e c t io n s  in  Teacher wducatJLon, haat 
A fr ic a n  P u b lish in g  house, N a ir o b i, 1969*



c r it ic is m s  a re  made o f  fo r e ig n  teuchure, but one

can n ever condemn a group o f  teachers f o r  the

misdemeanours o f  a few* In  1907, n o n -c it iz e n *  made
•2

up o7> o f  a l l  secondary teacncra , and although I t

was ' hoped that many o f  these would be Kenyanlsed by

19749 no ed u ca tion a l system can remain s ta b le  lo s in g

th a t amount o f  tea ch ers  re ga rd le s s  o f  q u a lity  and

exp er ien ce* One cannot c r i t i c i s e  the o v e r a l l  aim o f

iien yan isa tion  but the method used has some times been

d is t r e s s in g *  I t  was government p o l ic y  to rep la ce
#3

a l l  e x p a tr ia te  headmasters by 19 7 3 ) most e x p a tr ia te s  

r e a l i s e  they w i l l  soon be rep la ced , but they should be

g iv e n  adequate n o t ic e  o f  w ithdrawal and not summary
•4

d ism issa l as occured in  1909* Again* i t  I s

g e n e r a l ly  some o f  these peop le who have most teach in g  

exp er ien ce  in  Kenya and they are rep laced  by Kenyans

# 1

*1 "iiut so many Im ports are not e x p e r ts "9 Page 6, 
bunday N a tio n . Juno 29th, 19&9*

"U*S* teachers not wanted", Page 1, P a lly  
N a tion , December 20th, 1909*

*2 Source 1 Mtuipowor Survey 1967 and quoted Page 
25, Para. 485, development P lan  19.70- 
rep u b lic  o f  xienya, Government P r in te r ,  N a iro b i,
1969.

*J  uoply o f  A s s is ta n t M in is te r  o f  Education, Hr*
C* Kubia to a qu estion  o f  Hr* J*b* Mbori 
(Kasipul/Kabondo) in  the N a tion a l Assembly,
Thursday, Harch 5th, 197^*

*4 "education  H in is tr y  Purges E x p a tr ia te s " , Page 1, 
^aat A ir  icon  standard, Ju ly  3 1 »t ,  1909*

" f a i r e r  Treatment fo r  ^ p a t r ia t e  Teachers urged 
by Churches", Page 5» i>aat A fr ic a n  standard , 
August 4th, 1969*



from  c o l le g e *  and u n iv e r s i t ie s , many o f  whom have

l i t t l e  expex'ieuce* Xho p o l ic y  o f  A l'r ic a n is a t io n  from

the top presumes th a t a d m in is tra t iv e  experience i s  not

needed f o r  a d m lu i* tra tio n  and management* P o l i t i c a l

arid c u ltu ra l fa c to r s  seem to be more important than

ed u ca tion a l ones* I t  i s  a fu r th e r  fa c to r  In  the

in c re a s in g  in s t a b i l i t y  o f  menyan education* To

overcome th is ,  the A fr ic a n  headmaster should be the

cou n terpart to tire e x p a tr ia te  f o r  a t  le a s t  a term o r

two| then A fr ic a n  t r a d it io n  and cu ltu re  may be

genera ted  from the top a t  the same time p rese rv in g

exp erien ce  and s t a b i l i s in g  the s itu a tio n *  i~xperience

and s t a b i l i t y  i s  la ck in g  in  Kenyan education  in  the

change-over p e r iod  from the *n g lis h  t r a d it io n  to an

A fr ic a n  one} the constant tu rn -over o f  p resen t-day

s t a f f 9 the tremendous expansion o f  educational

f a c i l i t i e s ,  d i f f e r in g  va lues in  the sch oo ls , rep orted

low er in g  o f  standaxd* and lack  o f  s t a f f ,  r a c ia l  and

t r ib a l  d is c r im in a t io n , are fa c to r s  that lead  to

f r i c t i o n  o v e r  food  and fe ed in g  arrangem ents,

u nsu itab le  textbooks and out o f  da te  equipment, la ck

o f  uniform s, and e v e n tu a lly  these sm a lle r issues
*1mushroom in to  s t r ik e s  and r io t s *  o ince

independence, these are  in c rea s in g  problems w ith  "th e  

Th ree" and the h igh e r  cost schoo l* because Government 

vxs a v is  A fr ic a n  boc la iiem  does not regard  these 

sch oo ls  as a s p e c ia l e n t i t y ,  a t le a s t  in  theory*

They have not on ly  in h e r ite d  th e ir  own s p e c ia l 

repercu ss ion s  and d i f f i c u l t i e s  o f  h igh  fe e s ,  a

*1 There i s  h a rd ly  a month goes by w ithout some 
s t r ik e  in  K enya 's  schools i s  reported *
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m u lt ir a c ia l  and In t e r t r ib a l  in ta k e } but, through 

government p o l ic y ,  they have in h e r ite d  tome o f  the 

pi'obleuie o f  jxenyan education  ae a whole. These e l i t e  

sch oo ls  have become problem schools  w ith A fr ic a n  

o o c ia l is u } b u i l t ,  o rgan ised , and adm in istered f o r  an 

age no lo n g e r  w ith  us, they rep resen t to many -  an 

anachronism and a d iv is iv e  fo r c e  in  Kenyan education .

How d id  the now ph ilosophy o f  A fr ic a n  so c ia lism  

in flu e n c e  the board ing school p r in c ip le  in  Kenya?

In stead  o f  boarding a c t in g  as an agent o f 

d iv is iv e n e a s  i t  cou ld  be used f o r  u n if ic a t io n . t o r  

in s ta n ce , the fox'mer European boarding schools began 

to accep t a m u lt ir a c ia l  In take from  1962 onwards} 

secon d ly , a bursary scheme was in s t itu te d  by the 

A fr ic a n  govexnment to enable p oo rer  A fr ic a n  ch ild ren  

to pay th e ir  fe e s  a t  the h igh  co s t sch oo ls . Tn lxx ily , 

these schools and o th e r  e s ta b lish ed  secondary boarding 

sch oo ls  ( e . g .  Lirnuru, A ll ia n c e , maseno), r e c ru ite d  on 

a n a tio n a l basis  and re c e iv ed  a c e r ta in  quota from  

the d i f f e r e n t  p ro v in ces . In  1909*1976 i t  was 

proposed by Government to make a l l  boarding schools  

n a t io n a l,  and as f a r  as p o s s ib le , teachers should be
« i

from  d i f f e r e n t  r e g io n s . The e f f e c t s  from those

l a t t e r  p roposa ls have not as y e t been subs^n tia l but 

a i l  these measures by the M in is try  o f  education  show 

the p rop en s ity  o f  Government to e s ta b lis h  n a tio n a l

196.

*1 "Teachers to  move from home a re a s " ,  fag© 11, 
J a l ly  h a t lo n . oeptombex' 1 7 th , 1969*
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u n ity  and e ra d ic a te  tr ib a lism *

however, th e re  • were many aspects o f  the 

ed u ca tion a l system wliich n e cess ita ted  rap id  or abrupt 

change tiia t were a llow ed  to  continue and cause long 

term problems* The author b e lie v e d  "the Three" and 

the h igh  co s t sch oo ls  question  was one o f  these 

problem s* Though the new M in is try  o f  education  

in s is t e d  on a m u lt ir a c ia l  in take in to  these s ch o o ls , 

i t  f a i l e d  to  a p p rec ia te  the s tru ctu re  and ethos o f  

these schools* They b e lie v ed  by p rov id in g  bu rsaries  

f o r  poor A fr ic a n  c h ild re n f they were a l le v ia t in g  the 

s itu a t io n ) but in  f a c t ,  they were m erely exacerb a tin g  

the problem and c r e a t in g  new ones by producing a new 

type o f  pei'son • the b lack  wuropoan1* Iiuny o f  the 

b u rsa r ie s  were awarded to A fr ic a n  m in is te rs  and h igh  

o f f i c i a l 8 9 peop le o f  esteem who could have paid the 

fe e s  a t  tiiese sch oo ls  w ithout undue hardship* The 

a d m in is tra tio n  and eq u ita b le  d is t r ib u t io n  o f  a bursary 

system  is  d i f f i c u l t  in  a nowly independent A fr ic a n  

n a tio n  unless i t  i s  s t r i c t l y  t ie d  to academic 

sch o la rsh ip *

The ethos o f  "th e  Three" d id  not change a b ru p tly  

on lndependencev and they continued to prov ide 

ch a ra c te r  t r a in in g  f o r  lead ersh ip  in  the sense they 

had done so in  c o lo n ia l  times* These schools wore 

geared  by th e ir  s e n io r it y  and house systems to 

produce lead ers  who d id  not p a r t ic lp a ts  in  m enial

*1

*1 "education  can beat t r ib a l is m " ,  Page 2, Sunday 
N a tion * May 18th, 1969* r e p o r t  o f  a speech 
made by the M in is te r  f o r  edu ca tion , hr* G* 
itiano a t  Thika*
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tasks* Xhe new A fr ic a n  ph ilosophy b e lie ved  In  s e l l *

r e i io u c v  and most form er A fr ic a n  secondary hoarding

sch oo ls  r e a l is e d  the n ecess ity  l o r  hard work) th is

was not the case w ith  "tho Taree" -  • fa gg in g1,

la u n d r ie s , servan ts  and c lean ers  were not abo lished

and the s e r v ic e s  were provided  f o r  A fr ic a n  students*

In  P a rt  IX , o th er d i f fe r e n c e s  between "the Three" and

fo rm er A fr ic a n  secondary boarding schools were

h ig h lig h te d  as rega rd s  governors , s t a f f ,  community

l i f e ,  curricu lum , and fin a n ce ! fa c to r s  a s s is t in g  in

'd iv is iv e n e B S 1* By the la t e  19t>0#a, "the Three"

were predom inantly A fr ic a n  in  ra c e , but the products

from  these schools possossod a f a r  d i f f e r e n t  m en ta lity

in  a t t itu d e  and ou tlook  to  o th er A fr ic a n  boys and

g i r l s  in  the low co s t sch oo ls ! tho unique ch aracter

t r a in in g  and education  o f  these p r iv i le g e d  students

separa ted  them from  tho r e s t  o f  the secondary schoo l

p op u la tion  and produced a new c la s s  -  *the ~»lack

European*. 1 have ta lked  w ith  some o f  these

studen ts from "th e  T h ree ", and the m a jo r ity  o f  thoso 1

in te rv iew ed  agree they f e e l  and th ink  d i f f e r e n t ly  to

o t l ie r  kenyans in  t h e ir  re s p e c t iv e  employments*
*1i l a n d s  hamau comments on how ho has been taken f o r

an American negro and how he r a r e ly  mixes w ith o th e r

A fr ic a n  students a t  the U n iv e rs ity , except from "the
*2

T h ree "• A lex  ftu lga l s ta te s  how he found i t  easy

*1 Francis Kamau, tra in ee  law yer studying a t
U n iv e rs ity  o f  N a iro b i! ex-POWS, Head o f  House, 
Head o f  School*

*2 A lex  M uigai, Head o f  House, Head (depu ty ) o f
School, ex-POWS, now a member o f  Cotton House, 
ivugby School*
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to  adapt to  the la r g e  and famous English  pu b lic  school 

a t  iuigby because con d ition s  and stru ctu re  were s im ila r  
to  N a irob i bchool ( Powb)•

A fr ic a n  p o l i t ic ia n s  are now r e a l is in g  th is  

problem  in  the 197<->#» l  the Ag* S ecre ta ry  General o f  

hANb t>tatea, "the danger fa c in g  Kenya today i s  that 

thex’e i s  grow ing a sm all t r ib e  o f  English -speak ing 

A fr ic a n s  who do n o t know anyth ing about th e ir  own 

language o r  cu ltu re *  Th is  sm all t r ib e  think in  

E n g lish  ••• when they f i g h t * they use English  ana when 

they  areaxu9 they dream in  English* *e do not wont 

th is  t r ib e  to e x i s t " • * *

Th is problem would probab ly have been avo ided  or 

M inim ised i f  the s tron g and a ll-p e rv a d in g  ch aracter 

t r a in in g  emph&sie o f  the E n glish  pu b lic  school 

t r a d it io n  in  "the Three ” , and to  a more l im ite d  

e x te n t  the o ld e r  e s ta b lish ed  secondary boarding 

sch oo ls* had been r e a l is e d  in  the e a r ly  19b0#t»* There 

w i l l  be o th er  problem s* m ainly economic and s o c io ­

p o l i t i c a l  in  con ten t* which w i l l  stem from the 

turd ineaa o f  the M in is try  o f  ^Aiucation f a i l i n g  to  a c t 

prom ptly a t  th is  time*

i
f i r s t l y *  i t  la  now d i f f i c u l t  to  adapt or 

e ra d ic a te  the h jj h cost schools* because they iiuvo 

become entrenchc i w ith  •b lack  European* ideas and 

w ith  ten  years o f  Kenyan independence* there i s  

A fr ic a n  vested  In t e r e s t  to  con s id er now*

*1 Hr* Matono addressing the henya Press Club on 
the in tro d u c tio n  o f b w ah ili as a n a tion a l
language* rep o rted  Page 5* ^aa t A fr ican  
o tandund > November 11tn* \rjJO*
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Second ly , " th e  Throe" are N a irob i-baaed , arni tlie 

A fr ic a n  students th e re , mix w ith  m u lt ira c ia l 

in te rn a t io n a l in f lu e n c e s i some o i  these may be good, 

but o th e rs , are d i s t in c t l y ,  u n -A fr ican i Western 

'h ip p ie - a t t i t u d e s ',  drug tak in g , crim e, perm iss iveness, 

a f f lu e n t  teen -age  p a r t ie s ,  should not be fo r  im ita t io n  

by A fr ic a n  students who a re  in te n t  on nation  b u ild in g*

T h ird ly ,  as a M in is te r  Tor .education sta ted
• i

r e c e n t ly ,  "expen s ive  schools a id  seg rega tion "*

There are expen sive  schools in  Kenya outside the s ta te

system , but the h igh  cost schools are government

a s s is te d  sch oo ls , and th is  means, the government

condone d iTT eren t Tees In  d lTT eren t schools w ith in  the

one government system  o f  education* Th is p o l ic y  a c ts

in  o p p o s it io n  to  tire s ta ted  p h ilo sop h ica l and n a tio n a l
*2aims oT A fr ic a n  so c ia lism * M oreover, the

# 1 " expensive sch oo ls  a id  s e g re g a t io n ", Page 3,
~aat A fr ic a n  wtandard. Ju ly  27th, 1970* A 
re p o r t  o f  Mr* Charles nubia, A ss is ta n t M in is te r  
Tor edu ca tion , a t  speech day Aga Khan high 
sch oo l, N a ir o b i•

*2 " In  our system o f  so c ia lism  in  Kenya every
c i t i z e n  is  guaranteed T u ll and equal p o l i t i c a l  
r ig h ts *  W ealth must not be perm itted  to c o n fe r  
s p e c ia l p o l i t i c a l  concessions on anyone* The 
d isp ro p o r t io n a te  p o l i t i c a l  in flu en ce  that lias 
fr e q u e n t ly  been gran ted , open ly  o r o th erw ise , to 
economic power groups in  c a p i t a l i s t  s o c ie t ie s  
must not be perm itted  to ga in  a fo o th o ld  in  Kenya"* 
T a rt o f  Parliam en tary  Speech by Mr* Tom Kboya, 
M in is te r  o f  economic Planning and developm ent,
4th  May, 19^5, on in trod u c in g  S ess iona l Taper 
No* 10, "A fr ic a n  soc ia lism  and i t s  A p p lic a t io n  
to Planning in  Kenya"*
Page 78, The Challenge o f  Nationhood! A 
c o l le c t io n  o f  speeches and w r it in g s  o f  Tom Mboya, 
Andre deutsch and heinemann, N a iro b i, 1970*



in t o l l l^ e u t  poor A fr ic a n  ch ild  w i l l  not apply f o r  the

h igh  co s t sch oo ls  because the i n i t i a l  ou tlay f in a n c ia l ly

i s  h igh  oiid the fe e s  are e igh t times higher* In  1907
f o r  in s ta n ce , th e re  were 20,000 ap p lica tion s  f o r  Porrn

1 e n try  to A l l ia n c e  h igh  sch oo l, whereas a t the DOYc

and PUUS there wore le s s  than 1,000 app lican ts* Yet

i t  i s  a t these h igh  cost schools as we examined in

h a rt 1 1  o f  the th e s is ,  tha t the best f a c i l i t i e s  and

am en ities  can be procured. .umya then, i s  not

d ir e c t in g  i t s  ed u ca tion a l resources to th e ir  b es t and

f u l l e s t  e f f e c t  in  th is  s ta te  o f  a f fa i r s *  d e le c t io n

should be based on academic a b i l i t y  and a quota system

from  the d i f f e r e n t  p rov in ces , as i t  i s  in  o th er nenyan

n a t io n a l sch oo ls ; but a t "the T h ree ", although some

a llow ance i s  now made (s in ce  197^ ) fo r  p r o v in c ia l

qu otas , tiie main c r i t e r io n  is  s t i l l  the a b i l i t y  to pay

h igh  fe e s *  when th is  occurs, the h igh cost schoo ls

becoua *c la s s  s c h o o ls 9 o r 'e l i t o  s ch oo ls9 and tend to

r e f l e c t  the w ealthy c la sses  o f  the community; they

a ls o  become 'p o l i t i c a l ,  schools* in  that m in is te rs ,

p o l i t i c ia n s ,  dxplouaita, and embassy s t a f f ,  tend to
#1

send th e ir  ch ilu ren  to these schools* The o ld

m nglish t r a d it io n  o f  a separate system o f  education  

cased on c la ss  and wealth is  be in g fo llow ed  in  henya 

today through the h igh  cos t sch oo ls , and to  tha t ex ten t 

the m ngiish p u b lic  school t r a d it io n  remains in  a newly 

d eve lop in g  A fr ic a n  nation  • Just as hr* Chidzero 

accused the B r it is h  9o f  th . u ig iie s t o f  p r in c ip le s  on 

the one hand and a constant tendency to r e s o r t  to

*1 Appendix 0, cample o f  sons a t  N a irob i School a t 
time o f  survey*
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immediate measures d ic ta te d  by expediency on the o th e r * » 

so too | could he now accuse Jienyans o f  s im ilar '

am biva lence .



PAltT IV

CftAPThh 1U. 0 nuUTh

I t  I s  ax iom atic  f o r  the fu tu re  that the Kenyan 

secondary edu ca tiona l eye ten* must be u n ified  and 

Kenyan. i t  w i l l  be Kenyan teachers and adm in is tra to rs  

who w i l l  be shaping the secondary schools o f  the 

fu tu re  and th is  must be on the basis o f  A ir  lea n  

cu ltu re  and A fr ic a n  boci& llsm i i t  i s  th is  ph ilosophy 

th a t must c r i t i c a l l y  assess a l l  departments o i 

ed u ca tion a l developm ent. Kenyans should ask them­

s e lv e s  , to  what ex ten t i s  tran sp lan ta tion  s t i l l  w ith  

us and i s  the tran sp lan ta tion  occurlng in  d i f f e r e n t  

m an ifes ta tion s?  f o r  In stan ce , ax's the modern 

in flu e n c e s  o f  the mngllsh p u b lic  schools coming across 

to  Kenya? These were thought to  be the g r e a te r  

freedom  in  a l l  realms o f  school l i f e a  in  garnet, 

o p t io n a l chapel, le s s  r i g i d i t y  o f  punishments, 

f l e x i b i l i t y  o f  le a v e -o u ts , g r e a te r  choice and 

d iv e r s i t y  o f  uniform , new methods and techniques o f 

tea c iiin g , and the apparent l a x i t y  o f  moral standards.

There are d e f in i t e  s igns w ith in  the la s t  few  

years  that many o f  those aspec ts  are being tran sp lan ted  

in  "the Th ree"• There xs a g r e a te r  a i r  o f  freedom 

s in ce  the la t e  l^oO’ sa debates , ta lk s , v i s i t s ,  f i lm s ,  

a re  more numerous! students aro  a llow ed  in to  town in  

fu r  g r e a te r  amounts and fo r  lon ger1 period s o f  time i 

’ fa g g in g *  is  on the wane (a b o lish ed  o f f i c i a l l y  in  
1^71 a t TOnu;» wuropean, Asian and A fr ic a n  boys have 

the tendency to  wear th e ir  h a ir  lon g , s ide whiskers 

are  apparent, boots anu o th e r  unusual foo tw ea r and 

headgear are popu lar* m in i-s k ir ts  a re  worn by the
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g i r l s s  new methods o f  teach ing  -  au d io -v isu a l

langu ages , Adw Mathematics, N u ff ie ld  sciences are  uaodi

ou t-b reaks or drug-cases have a lready  appeared in  "tue

T h ree " (1909, 197W • A l l  these aspects have appeared

w ith in  the la s t  th ree o r  lou r years* To what ex ten t

they  rep resen t a world-w ide cosm opolitan movement and

r e f l e c t  modem means o f  in  ter-communication, r is in g

standards o f l i v in g ,  in creased  m ateria lism , new forms

o f  a r t ,  music and l i t e r a tu r e ,  ra th er than the i^nglish

p u b lic  schools i s  d i f f i c u l t  to a scerta in * As many o f

these In flu en ces  are in flu en c in g  N a irob i schools as a

whole and edu cationa l systems w ith in  the Western o rb it

o f  a cosm opolitan  natu re, X would in c lin e  to the

fo rm er. T ills  v iew po in t strengthens the E n glish

b e l i e f  that education  and school g e n e ra lly  r e f l e c t

s o c ie t y  a t  la r g e  and that edu cationa l change tends to
#2

fo l lo w  s o c ia l and economic change*

l o r  the fu tu re , henyans must ask them selves to 

what ex ten t w i l l  new tran sp lan ta tion s  take p la c e 7 

s i l l  o rga n isa tion s  such as the B r it is h  M in is try  o f  

Overseas developm ent, UAmiU), the B r it is h  C ou ncil, the 

Commonwealth, and the l a r uo p r iv a te ,  in d u s t r ia l ,  and 

commercial undertak ings, tran sp lan t fo r e ig n  ways in  

the country?

# 1

*1 "P res id en t Kenyatta blames ia in ± -s k ir ts H, Page 5, 
wa*t .u r ic o n  standard, A p r i l ,  20th, 1972.

♦2 e .g *  Sourcei Chapter I I I ,  education  and s o c ie t y , 
by A .A .C *, Ottaway, Koutledge and kegon Pau l,
2nd e d i t * ,  Condon, 1902*
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how w i l l  In d iv id u a ls  from tne exp a tr ia te  teach ers , 

u n iv e r s it y  pzofes& ors and le c tu re rs , educationa l 

s p e c ia l i s t s ,  unu even Aenyana who nave been 

con d ition ed  to the so p h is tica ted  ways o f  Has te rn  

thought and c u ltu re , transp lan t a l ie n  ideas in  A fr ic a n  
youth?

how g rea t i s  the in flu en ce  o f  modern media o f  

communication -  the t e le v is io n ,  cinema, ra d io , 

newspapers, and the English  language? Me b e lie v e d  

hose media were iiaving an in crea s in g  in flu en ce  on the 

minds o f  Kenyan youth* The c i t i e s  and towns were 

fo r e ig n  tran sp lan ts , y e t  th e ir  pow erfu l modes o f  

c u ltu ra l d i f fu s io n  in flu en ce  and a t t r a c t  the youth o f  

Kenya in  e v e r- in c re a s in g  numbers* deddes and 

b ran fo rd  p o in ted  out, "the c e n tra l and s ig n i f ic a n t  

f a c t  about the c i t y ,  i s  that the c i t y  ••• fu n c tion s  as 

the s p e c ia lis e d  organ o f  s o c ia l  transm ission* I t
*1accumulates and embodies the h o i'ita ge  o f  a re g io n "*

T ills  fa c t  may app ly  to Western muropeun and American 

c i t i e s  but s c a rc e ly  to Kenyan towns and c i t i e s *  The 

h e r ita g e  is  not A fr ic a n , but European* ihough 

N a iro b i C ity  C ouncil, f o r  in s tan ce , may vo te  to  change 

the s t r e e t  names from belamere Avenue to Kenyatta  

Avenue, o r P r in cess  u liza b e th  highway to l>huru highway, 

l i t t l e  e ls e  changes! the fu n c tion  o f  these s t r e e ts  

remain the same -  the fonuex', the main shopping s t r e e t  

in  N a irob i ( a t  le a s t  f o r  w ea lthy re s id en ts  and 

t o u r is t s ) i  the l a t t e r ,  the main by-pass road f o r

*1 hourcei Page 6, The Culture o f  C i t i e s , by
le w is  Humford, K a rtln  seek er  and narburg, 
London, 191)8*
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iuoto n s e d  t r a f f i c  arounu the c en tra l business d is t r i c t *

The European brougat th is  transp lant and a l l  the added

paraph ern a lia  -  western ca p ita lism , in d u s tr ia l g ia n ts ,

c r e d i t  f in a n ce , m ass-ad vertis in g , commercial and

p o l i t i c a l  bureaucracy, s o c ia l and cu ltu ra l enslavement*

These fo r e ig n  urban agglom erations deface Mature and

in flu e n c e  the A fr ic a n  environment and the A fr ic a n  mind*

C ity  l i f e  con be in d iv id u a l is t ic  and i t  d ep erson a lises

human r e la t io n s *  i t  in creases the break-up o f  the o ld

extended fa m ily  k in  system and the A fr ic a n  tends to
♦1become r o o t le s s ,  s p i r i t le s s ,  and lo n e ly *

hut out o f  the Toroxgn tran sp lan ta tion  o f  the

c i t y  lias grown "th e  town A fr ic a n " ,  in  some ways a

'm arg in a l man' MtlO b t f  become a ss im ila ted  to the

new and modem ways* The town A fr ic a n  is  
*3' c t i r e a l i s e d 9 in  the sense that he no lo n g e r  sees 

the t r ib a l  community and the extended fa m ily  as the 

f ju ia l h orizon  o f  l i f e  cnances, a lthough he may retu rn  

Tor s o c ia l  s e c u r ity *  l o r  many there are double 

standards dependent on the s itu a t io n  because the ra te  

o f  m ou em isation  ana s o c ia l change has bean ra p id .

*1 C o lin  M. Turnbu ll n o t ic e s  s im ila r  c h a ra c te r is t ic s  
in  a study o f  Za ire* The Lonely A fr ic a n , by C*
>1. Tu rn bu ll, Chat to and ixlndus, London, 19t>3*

fu r th e r  source* The Lonely Crowd, by haul 
benny, M* b la z e r  and bav id  Aiesman, Ya le  
U n iv e rs ity  T ress , Mew haven, C on n ecticu tt, 1950*

*2 Page 373, iaice and C u ltu re * by hobert L. Pork, 
The f r e e  P ress , G lencoe, 1930*

*3 fa t *  33. Tiu fraw t o c i . t iu s  or T ro p ic a l yUrj.cu. 
by Guy hunter, In s t i tu t e  o f  ivace r e la t io n s ,
Oxford U n iv e rs ity  P ress , London, 19&2*
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F o r  the conscious, ra t io n a l and w ell-educated  A fr ic a n , 

th e re  i s  p robab ly  a g rea te r  degree o f  c o n f l ic t  in  h is 

d e c is io n  maki ng because he attem pts to in te g ra te  h is 

behaviour* Joseph Lijembe i s  a good example whon he 

r e la t e s  the poignant personal s to ry  o f  h is  grow ing 

up in  Idakho among the Abaluhya* The thought in  

dec is ion -m ak ing aro apparent on bringing-up I lls  own 

c ii i ld r e n  -  th e ir  naming, fe e d in g , rea r in g  and 

s c h o o lin g , ..hat standards should he take? Those 

va lue systems which he know as a c h ild , based on 

t r ib a l  t r a d it io n s  and lo y a l t ie s ?  Ur those standards 

lie acqu ired  through a W esternised education? Joseph 

b ijem be attem pts to  choose the h o tte r  elem ents from 

each cu ltu re  and to  that e x ten t, in te g ra t io n  and 

a s s im ila t io n  take p la c e , and growth w i l l  be the end 

product*

Another example o f  growth I s  the r is e  o f  the 

independent and ’ harambee s c h o o ls 1* Other research  

workers have s p e c ia lis e d  in  the qu estion  o f  the 

independent schoo ls  in  kenya and th is  th es is  I s  

concerned e s s e n t ia l ly  w ith  the In flu en ce  o f  the b n g lish  

p u b lic  school t i 'a d lt lo n *  But one sp ecu la tes  

p h ilo s o p h ic a lly  on the s im i la r i t y  between the founders 

o f  many u ig l is i i  p u b lic  (grammar) schools and the

*1 "Ti.e V a lle y  Between! A M uluyla#s S to ry " ,  by
Joseph L ijem be, bast A fr ic a n  Ch ildhood, ed ited  
borene k* Fox, Oxford U n iv e rs ity  P ress , N a iro b i, 
1907.

*2 "Uituamoa and aJLkuyu Independency in  Church and 
S ch oo l", by J.B* Ndungu, N;<ano, h a iro b l 
h is t o r ic a l  ^ la d ie s * ^ast A fr ic a n  Pu b lish in g  
house, N a ir o b i, 19oB*
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Kenyan inuepenuent schools In  t l ie ir  strong a s s e r t io n  

o l in d iv id u a l i t y ,  th e ir  lo ve  o f  freedom and 

Independence, and the em otional lin k  between church 

and school* In  hngland many schools were founded in

the re a c t io n  o f  g rea t human movementsi the henaissance 

and deform ation  represen ted  stron g expressions o f  

in d iv id u a l i t y *  In  Konya, Nationalism  was the 

ex p re ss io n  o f  in d iv id u a l i t y  to  the dom inatlon9 

su b ju ga tion , and r e s t r ic t io n s  o f  Colonialism * I t  is  

d i f f i c u l t  to co n fin e  the human s p i r i t  and one way o f 

exp ress in g  i t s e l f  i s  in  the b u ild in g  o f  sch oo ls9

One o f  the g rea t in i t ia t io n s  o f  A fr ic a n

S oc ia lism  has been the growth o f  >harambee secondary

s c h o o ls 9 in  respnnse to  tho P re s id e n t9s c a l l  to

d eve lop  9s e l f - h o lp 9 p ro je c ts *  Using the n a tio n a l

s logan  9haraubee9, those schools r e f l e c t  the

a c t i v i t i e s  o f  lo c a l  communities to  p rov id e th e ir  own

secondary schoo ls* liowevor the concept o f  a

secondary school in  the minds o f  the people was tlia t

e s ta b lish ed  by the English  p u b lic  school t i 'a d it lo n *

Th is  can be seen in  too  much emphasis on c a p ita l

development -  in  tho b u ild in gs  and ex ten s ive  la y -o u t

ra th e r  than on p ro v id in g  tho schools w ith  p r o f ic ie n t

and w e l l—q u a l i f ie d  teachers* the p e rs is ten ce  o f

r e l a t i v e l y  h igh  fe e s  (800/- to  p er yea r  in stead

o f  1^0/- per term in  a government m aintained secondary

sch o o l) | an o v e r—emphasis on a r ts  su b jects  to  the
*1detrim en t o f  sc ien ce  and v o ca t io n a l su b jec ts * dome

*1 The Kenya education  Commission saw no 9haranibeo 
s c h o o l9 w ith  a sc ien ce  la b o ra to ry *  Page 23, 
Kenya .A iucatjon Commission re p o r t , P a rt 11t 
rep u b lic  o f  Kenya, N a ir o b i, 22nd Ju ly , 19<->3»
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9harainbee s c h o o ls 9 attempted to gear themselves to tlie 
Cambridge overseas school Cor t i l l  cate *rvi the 

Government r e a l is e d  th is  and in s t itu te d  in  i 960 an 

in te rm ed ia te  exam ination, the Kenya Junior Secondary
^ Iimagination

Government has attempted to  a s s is t  the 9harambee 

s c h o o ls 9 by sponsoring liarambee headmasters

Conferences f o r  p ro v id in g  a d m in is tra tiv e  guidance arid

in - s e r v ic e  cou rses ; Government have a lso  a s s is ted  by

tak in g  o ve r  2 j  -  JO schools p e r  year but i t  w i l l  neod

twenty f i v e  yea rs  a t th is  ra te  to a id  a l l  'harambee
. *2secondary s ch o o ls9•

The Kenya education  Commission was concerned in

the u n con tro ilod  gx’woth o f  9liax*aiabee sch o o ls9

r e a l is in g  the dangers o f  hapiiazard s i t in g  and the
*3weakening o f  m in is try  o f  ix iucation  au th o rity *  At

th a t time (19G5>» the 9haramboe 6econdaiy s c h o o ls 9 

amounted to one th ird  o f  a l l  Kenya secondary sch oo ls ; 

today,, seven yea rs  la t e r ,  they account t o r  o v e r  one 

ha i f .  The problem  o f  u n con tro lled  growth I s  a very

r e a l  one in  combating 9 m arginal secondary ed u ca tion 9*

* | fo u r  sch oo ls  (haramboo)  en tered  Cambridge bchool 
C e r t i f i c a t e  candidates in  19^7 a «d  ob ta ined  a 
3 yto pass ra te  compared w ith  a n a tion a l average 
f o r  a id ed  schools o f  73>«

*2  ">00 Harambee Schools in  Kenya", Page 7 , ~ast
A fr ic a n  standard . becember 21st, 1972*

*3 Page 22, nenva education  Commission i^ y o r t i
P a rt I I ,  Hepublic o f  Kenya, N a irob i, 22nd Ju ly , 
1905.
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What should ho the fu tu re  o f  "the Throe" 

o th e r  h igh  cos t boarding secondary schools, who are 

a t  tiie p resen t a s s is t in g  in  the form ation  o f a now 

di v is lv e  c la s s , but a t the l i s t ,  airs g roa t

ed u ca tion a l in s t i tu t io n s  w ith modern methods anri 
id e a ls ?

1 b e lie v e  they should become VI Form C o lleges  

because o f  the fo l lo w in g  reasons i -

(1 )  They have e x c e lle n t  b u ild in g s , superior 

f a c i l i t i e s ,  and ou t-stan d ing  am enities -  fa c to r s  

which w i l l  a t t r a c t  su ita b le  academic s t a f f *

(2 )  i t  would c e n t ra lis e  Kenya*s l im ite d  resou rces o f  

manpower and resources a t  th is  le v e l*

(3 )  There are  many p r a c t ic a l  advantages to la rg o  VI 

Forms -  the la r g e r  s iz e  can o f f e r  a v a r ie t y  o f  

su b jec ts  and tliore i s  le s s  d u p lica tion  o f  

expensive s p e c ia lis e d  equipment* e *g . f u l l y -  

equipped sc ience  la b o ra to r ie s ,  computers, 

language f a c i l i t i e s ;  "th e  Three" a lread y  possess 

ex ten s iv e  l ib r a r ie s ,  and, being N a irob i-b ased , 

they have tho a d d it io n a l f a c i l i t i e s  o f  the 

U n iv e rs ity  and o th e r  s p e c ia lis e d  n a tio n a l and 

p r iv a te  in s t itu t io n s *

( ’4) e l i t is m  i s  a lrea d y  endowed by means o f  the

school C o r t l f i c a t e  and h igh er School C e r t i f i c a t e  

a lthough , throughout th is  th e s is ,  we have 

sp p rec ia ted  the s o c ia l and economic in e q u a l i t ie s  

induced by "the Three" and the g r e a te r  

o p p o rtu n it ie s  the h igh  co s t schools o f f e r .  I f  

there i s  to bo an e l i t e ,  i t  should be based on
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academic a b i l i t y ,  not the a b i l i t y  to pay fe e s ,

n o ith e r  should tne sta tus o f  fam ily , t r ib e ,  and

race do dxiowbu to in flu en ce  school entry* In

ttoc io ioui.oa l terms 'sponsored m ob ility *  must g iv e
* 1

ground to • con test m o b i l i t y 1 and the id e a  o f  

the i-JUgiisli pu b lic  school t ra d it io n  which endowed 

a sym bolic value on c e r ta in  su b jects , c e r ta in  

scn oo la , c e r ta in  sec to rs  o f  education, uiust .nice

way l o r  a more modern fu n c tio n a l approach in
s

s o c ia l  m o b ility *  Ahcn tne e l i t e  i s  chosen on 

m e r it , i t  should not be wasted on In d iv id u a l 

p ro p e n s it ie s  and id io s yn c ra c io s  as regards cursor 

ch o ice  but channelled in to  su b jects  on the basis  

o f  exp ert cou n se llin g  and guidance fo r  the b e n e f it  

o f  the country as a whole and nation  b u ild in g*

The manpower shortage in  Kenya is  not con fined  

to a i l  p r o fe s s io n a l,  a d m in is tra t iv e , te c h n ic a l, 

and m anagerial p o s it io n s ) the problem, i s  ono o f

*1 These are  s o c io lo g ic a l  terms as used by naiph il*
Turner, "Modes o f  b o c ia i Ascent through edu cation ) 
sponsored and Contest M o b il i t y " .  Chapter 12, 
cilucation* economy and s o c ie ty ,  ed ited  by A*H* 
h a lsey , Jean lio u d , C* A rnold  Anderson, The Tree 
P ress , hew fo rk , 19b|>*
•bponsorod m o b ility • r e fe r s  to the s itu a t io n  
where the e l i t e  r e c ru its  are chosen by the 
e s ta b lis h e d  e l i t e  or th e ir  agents and cannot be 
ach ieved  by any amount o f  e f f o r t  o r s tra te g y *
The c o lo n ia l  s itu a tio n  where promotion depended 
on race would be a good example*

'C on test m o b i l i t y ' i s  the system in  which e l i t e  
sta tu s i s  the p r iz e  in  an open con tes t and is  
taken by the asp iran ts  own e f f o r t s .



d eg ree , one o f  bo ttlenecks in  c e r ta in  trados 
* 1

occupations* The guidance and expert

co u n se llin g  o f  students i s  e a s ie r  w ith la rg e

c e n tra lis e d  u n its  o f  education  than the 9m arginal
#2

secondary ed u ca tion 9 o f  sm all, s ca tte red , and 

d isp ersed  u n its* The d ir e c t io n  o f  most 

education  comes from the cen tre  in  Kenya and the 

h ea rt re s id e s  in  N a irob i, the seat o f  c e n tra lis e d  

government, the s i t e  o f  the n a tio n 9s u n iv e rs ity ,  

main te ch n ica l in s t itu te s  and teachers tra in in g  

c o lle g e s *  I t  i s  h ere , I  suggest should re s id e  

some o f  the most e f f i c i e n t  and p r o f ic ie n t  un its 

o f  secondary education*

(3 )  As regards o f f ic ie n c y  and p ro f ic ie n c y , most 

in d iv id u a l teachers them selves would welcome 

these fe a tu re s  in  becoming more s p e c ia lis e d  in

teach ing V I Form work* In  the small Form I  -  

Form 6 ru ra l sch oo ls , a teacher in  o rd er to  

ob ta in  a f u l l  t iia e -ta b le  teaches the f u l l  range 

o f  c la sse s  in  some su b jec ts* As a r e s u lt  h is  

mind must Jump from the immediate post-p riiiia ry

* 1 Source* Tab le  high and M iddle b eve l Manpower 
and c it iz e n s h ip ,  19b7* rage 117* development 
Flan  1970 -  1974* re p u b lic  o f  aouya, (Government 
P r in te r ,  N a iro b i, 19&9*

P ro fe s s o r  Cammaerts uses the term •marginal 
secondary ed u ca tion 9 meaning d i f f i c u l t  education , 
a s so c ia ted  w ith  country schools which have an 
enormous range and depth o f  problems to  overcome*

Source! " P r i o r i t i e s  f o r  the P rep a ra tion  o f  
secondary Teachers in  Kenya ” , Page 3, uxst 
A fr ic a n  Jou rn a l* November, 1969*
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work up to  p re -U n iv e rs ity  c lasses  which c a l l s  f o r  

g r e a t  re s e rv e s  o f  f l e x i b i l i t y  in  teach ing prowess.

(u )  A lready in  the 1900*8 there are two su ccess lu l VI

ton n  C o lleges  — otratumors C o llege  and Kenyatta

C o lle g e . The form er c o lle g e  is  an American

sponsored group backed by the uoman C a th o lic  upus

d e l movement* b ta r  ted as a ju n io r  c o l le g e  in
«1

1i>oo w ith  th ree streams i t  has been su ccess fu l

w ith  i t s  accounting course in  bring ing about

c lo s e r  co -op era tion  w ith  commerce and in du stry .

Although problems arose in  the beginning

concern ing the la ck  o f  e x te rn a l exam inations on

the American pa ttern * i t  has changed more in to  an

E nglish  VI Form C o llege  tak ing the London G.C.h.

exam ination . The P r in c ip a l s ta ted  the b ta i 'f
*2wished to  take the London exam inations.

Kenyatta C o llege  i s  a much la r g e r  in s t i tu t io n ,  

reo rgan ised  in  1964 from the form er Kaiinwa 

B r it is h  Array Barracks* i t  comprises a Teachers 

T ra in in g  C o llege  ( in  1972 i t  become a con s titu en t 

c o l ie g e  o l' the U n ive rs ity  o f  ftaix'obi o f f e r in g  

L • a-u . d e g re e s ) and a VI to r n  C o lle g e . The 

l a t t e r  has had on ly  a b r i e f  ex is ten ce  because 

o r ig in a l l y  i t  was a f u l l  secondary school (Form 1 

-  Form V i ) .  I t  was phased out over the la t e  

190U*s to  become on e ievon  stream VI Form C o llege

*1 From 1970 fo u r  streams (two science and two 
a c co u n ts )•

*2 In te rv ie w  w ith  tne P r in c ip a l*  Mr. i)« b p e r iin g *  
February 19 th* 1973*
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by 1970 (® «ven  streams by 1972)* Although tbs

VI Form C o lle g e  nas been ve ry  successful in  tbs

la t e  1900*8 and e a r ly  1970 *a in  tbe la rg o  umouit

o f  students i t  bae su ccess fu lly  q u a li f ie d  f o r

tbe cast A fr ic a n  u n iv e r s it ie s  and other a l l i e d

h igh er tra in in g  in s t i tu t io n s ,  i t  i s  to be

abo lished  in  o rder to g iv e  room f o r  the

expansion o f  the new con s titu en t U n iv e rs ity

C o llege  o f  the U n iv e rs ity  o f  N a irob i* The good

exam ination  re s u lts  and the successfu l en tra n t*

to the U n iv e rs ity  o f  N a irob i g iv e  testim ony to

the advantages o f  la r g e r  VI Form c o lle g e s

e s p e c ia l ly  in  science su b jects* In  our sample,

Kenya t ta  C o llege  ranked f i r s t  in  2AAC£ pass

ra te s  (1973) in  Chem istry, B io lo g y , Geography and 
*1econom ics. Kenyatta C o llege  and Strathmore

C o llege  possessed the h igh es t e f f ic ie n c y  fa c to rs  

f o r  u n iv e r s ity  entrance in  comparison w ith  

o th e r  e l i t e  in s t itu t io n s *  The number o f  students 

f o r  the U n iv e rs ity  o f  N a iro b i from Kenyatta

*1 Th is  assumes tlxat the teach ing a b i l i t y  ( a i l
g radu ates ) were approxim ately s im ila r  and the 
c a p a b i l i t ie s  o f  the students ( l e s s  than 28 po in ta  
o v e r a l l  in  mACh exam inations w ith  le s s  than 12 
p o in ts  in  those su b jec ts  stud ied  fo r  V I T'orm) 
were o f  a c e r ta in  academic standard*

Appendix 9 f o r  comparison o f  KAACA* r e s u lts  
1973 a t s e le c te d  schools*

*2 The e f f i c i e n c y  fa c to r  i s  found by d iv id in g  the 
number o f  candidates w ith  two p r in c ip a l passes 
o r  * more by tho t o ta l  number o f  cand idates*

Appendix 10 f o r  comparison o f  number o f  
cand idates w ith  2 p r in c ip a l passes o r more
0 9 7 3 ) •
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C o lleg e  was extrem ely h igh  la  c e r ta in  fa c u lt ie s  

and su b jec ts  s tu d ied , e*g* engineering , b u ild in g ,

. economics and medicine* Conversely, the new

s in g le  sc ien ce  stream VI Jeorm schools were very
m *1
low* A much deeper study Is  requ ired  in to

th is  p o s it io n .  In  that o th e r  fa c to r s  are 

in vo lv ed * l o r  example, dr* Owako b e lie v e s
«

b e t te r  teachers are to be found a t these c o lla g e s *

Again  sir* kangori b e lie v e s  the students

c a p a b i l i t ie s  are g r e a te r  and on ly the best
*3

students go to these c o lle g e s *

(7 )  The VI f  orm C o llege  is  an e a s ie r  s o c ia l m ilieu  

Tor in t e r - t r ib a l  m ixing than the u ll-th rou gh  

form s 1 - o  secondary bou.ixi.ing school, e s p e c ia l ly  

those schools  w ith  strong tra d it io n s  and an ethos 

as s p ir i t e d  and d iv e rs e  as "the Three"* hany 

t r ib a l  problems have re su lte d  when schools w ith  

lon^ t ra d it io n s  have been fo rced  to admit new
U ft

form  V*s f . The new boys, through no fa u l t  o f  

th e ir  own, f a r !  to  appi’e e la te  and understand the 

ethos and tra d it io n s  o f  th e ir  new sch oo l) and, in

*1 Appendix 11 fo r  comparison o f  su ccess fu l
en tran ts  to the U n iv e rs ity  o f  N a irob i in  c e r ta in  
fa c u l t ie s  ajid su b jec ts , 1b7i»

*2 In te rv ie w  w ith  Dr* Owako o f  the U n iv e rs ity  o f
N a irob i*

*3 in te r v ie w  w ith  Mr# aangori o f  ths U n iv e rs ity  o f
N a irob i*

*4 C o n fid e n t ia l Heport by tho hoards o f  Governors 
in to  the u n c ia l and T r ib a l D isturbances a t 
N a irob i sch oo l ( i >OWS), November, 19b7 *
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some cases , they may be d is c ip lin e d  by younger 

students o f  d i f f e r e n t  t r ib e s  and races, who have, 

through t h e i r  len gth  o f  s ta y  and previous 

s e r v ic e  to  the school, reached h igh  sta tus o f  

p r e fe c t  o r  team-captain* 1'here should be no 

need, now, f o r  the i^nglish pu b lic  school 

t r a d it io n  o f  p re fe c ts  in  the VI Form C o lle g e s , o r  

the a ll- th ro u g h  secondary schools fo r  th a t m atter, 

a lthough the low er the age the g re a te r  the need 

f o r  e x te rn a l d is c ip lin e *  MulSal s o c ia l 

r e s p o n s ib i l i t y  could be ach ieved  e a s ie r  by the 

in s t i tu t io n  o f  a VI Form S oc ie ty * 1 r e a l is e  the 

o ld  Kenya t r ib a l  system was in  many ways s im ila r  

to the p r e fe c t o r ia l/ s e n io r i t y  system o f  the 

V ic to r ia n  b n g lish  p u b lic  sch oo ls , but we are 

a lrea d y  In  the age o f  the • common man*, and the 

age o f  the u u th o r lta r ia n  c h ie f  i s  fa s t  d isappearing* 

For the fu tu re , lea d ersh ip  w i l l  appear from the 

whole range o f  the 'wanaxichi' and the schoo l 

community should r e f l e c t  t i l ls  broad based 

lea d e rsh ip  tra in in g  and a c t iv e  mutual r e s p o n s ib i l i ty *  

In stead  o f  the p r e fe c t  system, the VI Form 

C o lle g e  cou ld  appoint a s e lf-g o v e rn in g  body -  

the VI Form S oc ie ty * The S o c ie ty  would e le c t  

annually  i t s  own ex ecu tiv e  committee and put 

in to  p r a c t ic e  the p r in c ip le s  o f  dem ocratic 

government* I t  would be the s o c ie ty  who would 

be re sp on s ib le  f o r  the d ay -to -d ay  a d m in is tra tion ) 

d is c ip l in a r y  o ffen ces  b e in g  undertaken by a 

committee which should lea d  by example ra th er  

than by sanction * The s o c ie ty  could teach  VI 

Formers to  co-opera te  f o r  p o s i t iv e  and common 

ends ra th e r  than n ega tiv e  and In d iv id u a l ones* 

u x tra -c u r r ic u la r  a c t i v i t i e s ,  now taken by s t a f f ,
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cou ld  p rov id e  the tra in in g  ground fo r  resp on s ib le  

se lf-govern m en t* The beginnings o f  f in a n c ia l  

common-sense could a r is e  in  the 1 land l in g  o f  small 

sums o f  money w ith in  these s o c ie t ie s *  What a 

wholesome environment to i n s t i l l  the b as ic  

v ir tu e s  o f  honesty, a sense o f  duty and 

r e s p o n s ib i l i t y ,  and dem ocratic goveriiment 1

(8 )  In  the ch ap ter on fin a n ce , i t  was noted that VI 

Form C o lleges  are cheaper than the h igh  cos t 

schools (£2bO to £430 p er p u p il p er annum) but 

not as cheap as the low cos t boarding school 

(£120 per p u p il p e r annum)* In  1971 the Bessey 

Commission came to Kenya* This was an ad v iso ry  

m ission  appointed by the Kenya Government under 

the terms o f  an agreement w ith  the In te rn a l 

development A sso c ia tion  ( l * 0 * A * )  and p a r t ly  

fin an ced  by the B r it is h  Overseas development 

A s so c ia t io n  (M in is try  o f  Overseas developm en t). 

The Commission compared the costs  between a 3 

stream secondary school w ith  VI Form, an adapted 

h igh  cos t secondary school and a p u rp ose -b u ilt  VI 

Form C o llege *  The 3 stream secondary school 

w ith  a VX Form i s  cheaper in  t o t a l  net costa  and 

in  costs  to  the p u p ils* N everth e less , the 

Bessey team recommended to  the iwenya Government 

M in is try  o f  ix lucation , "the tran sform ation  o f
«

c e r ta in  h igh -co s t schools in to  VI Form C o lle g e s "•

*1 Para. 13-22, Page 202, A ptudy o f  Cuxriculum
development in  aenya* The neport o f  an A dvisory  
M iss ion  appoin ted  by the ivepublic o f  Kenya* 
Chairman, Gordon B* Bessey, (Bessey h e p o r t ) , 
M in is try  o f  jx lucation , N a iro b i, 1971*
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ana uore s ix tn  1'ona c o lle g e s  or ju n io r c o lle g e s

in  p la ce  o r  n on -v iab le  one fo ra  en try  a ix t i i-  
*1f o n t *

* 1 Preface v ib id
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Tauxe 10. Comparlaon o f  costa  between a hl*:h coat

aecondary school aaapteU,  ̂ piiroottq-Lmi.lt 

VI iorm  C o llege  and g 3 stream secondary 

school#

R ep resen ta tive  
3  stream 
secondary 
sch oo l

Pu rpose-bu ilt 
V I Iona 
C o llege

High Cost 
Secondary 
school 
adapted

.unrolments 
Forms V & Vi 100 300 300
Number o f  
teach ers 6 4o 4o

Pup il/Teacher
u a tio 16.7 12#3 12.5
Average teachers 
s a la ry  £ 1*300 £ 1 ,30 0 £ 1*300
Teachers
s a la r ie s £ 7,800 £ 32,000 £ 52,000
T u it io n , 
i^quipment, 
s to re s £ 530 £ 3*500 £ 3,300

T o ta l Teach ing 
Costs £ 8,330 £ 55*500 £ 55*500
Teach ing costs  
p e r  student £ 83.4 £ 1 1 1 £ 1 1 1
board ing costs £ 3,000 £ 13 ,000 £ 20,000
board ing costs  
p e r  boarder £ 30 £ 30 £ 50
Other costs £ 3,500 £ 37*500 £ 50,825

o th er  costs  
p e r  student £ 55 £ 75 £ 101.7
Net fe e  income 
and o th e r  incomei £ 300 £ 1,50 0 £ 1,20 0
T o ta l Net Costs £ 14,536 £ 100,300 £114,325
T o ta l Net Costs 
p e r  student £ 145.4 £ 213 £ 228.7

Other costs  I s  non-teach ing wa^ea and s a la r ie s ,  
t r a v e l ,  e l e c t r i c i t y ,  co n tin gen c ies , water and 
conservancy, rep a ir 's , uaintenance and improvements#
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T a b le  1U* (oon td* j

wourcej Fage 212, A btudy o f  Curriculum development 
xu uenya, The heport o f  an A dvisory  
M iss ion  appointed by the Republic o f  Kenya* 
Chairman, Gordon S* iiessey , (iiessey h ep o rt ), 
M in is try  o f  Education, N a irob i, 1971*

1 would support th is  recommendation o f  the

dessey team on the bas is  o f  s o c ia l fa c to r s  and
• 1

exam ination  r e s u lts  in  dAACo 197J«

The f in a n c ia l  fa c to r  and development o f  the 

country are  reasons why the Government has dec ided  to 

e s ta b l is h  VI Forms w id e ly  s ca tte re d  throughout Kepya.

1 b e l ie v e  the d isadvantages may outweigh the 

advantages*

f i r s t l y ,  the above costs  are  maintenance costs 

and these may w e ll  bo i l lu s o r y  because they are  

recu rren t expen d itu re , not c a p it a l  outlay| m oreover, 

in creased  c a p ita l  ou tla y  ra is e s  the maintenance costs* 

secon d ly , the lo c a l  system does not encourage n a tion a l 

u n ity , as w e ll as causing i n i t i a l  p o l i t i c a l  f r i c t i o n  

in  the choice o f  area and sch oo l fo r  the ex ten s ion  o f  
Form V 's  ri V i 's *  nawover, a l l  new iorm V streams 

planned fo r  19 7 1 were in  board ing schools and th is  
may be an in d ic a t io n  that a l l  boarding schools w i l l

*1 Appendices 9* 1G, 11
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become n a t io n a l*  At the p resen t time though* the

m a jo r ity  oi' em ail country boarding schools are  lo c a l

in  in tak e  excep t the recogn ised  tech n ica l sch oo ls .

T h ird ly ,  there could be a p r o l i fe r a t io n  o f h igh er

School C e r t i f i c a t e s  in  c e r ta in  common l i t e r a r y

su b jec ts  and p o s s ib ly  the pure sciences ra th er than

the r a r e r  te ch n ic a l and ap p lied  su b jec ts . In  the

1973  nAACr, r e s u lts  there were v e ry  few s in g lo  stream

sc ien ce  VI form  candidates who reached the

b n iv e r s it y  o f  N a irob i in  our sample sub jects and 
*1

f a c u l t i e s .  The fa c to r  o f  imbalance o f VI form

su b jec ts  to g e th e r  w ith  low r e s u lts  in  s in g le  stream 

sc ien ce  sch oo ls  would rep resen t a waste o f the 

country*a  scarce resou rces. fo u r th ly *  probab ly the 

i+iain reason  f o r  e s ta b lis h in g  s in g le  stream VI forms 

in  ru ra l areas i s  to a s s is t  development o f  c e r ta in  

a reas . however w e ll in te n tio n ed  the aim* i f  thcro are 

many fa i lu r e s  in  these schools because o f 'm argina l 

secondary education  problem s1 then i t  may w e il h inder 

development in  that i t  induces d e fe a t is t  and 

in f e r i o r i t y  complex a t t itu d e s .  one should not t i e  a 

b r i t is h  type o f  h igh er s e le c t iv e  l i t e r a r y  exam ination  

to an American p a tte rn  o f  sm all ru ra l sch oo ls ) in  the 

U .b.A . f o r  example* the edu ca tiona l system can 

w ithstand wastage o f  resou rces f o r  the sake o f  the 

in d iv id u a l but not in  an underdeveloped country . A 

b e t to r  s o lu t io n  would be to in crease  w ith care the 

number o f  streams in  w e ll-e s ta b lis h e d  ru ra l a reas , 

b a s t ly *  the d e c e n tra lis a t io n  o f  form V 's  and V I9s 

does not s o lv e  the problem o f  "the Three" and o th er

* 1 Appendix 11
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h ig h  co s t 3Ciiooi.fi which produce a d i f fe r e n t  type o f  

A fr ic a n  based on weal til and g r e a te r  economic 

s o c ia l  o p p o r tu n it ie s , i t ,  in  f a c t ,  widens the gap» and 

th a t i s  why the need to  adapt and modify the h igh  cost 

board ing sch oo ls  in to  VI Form C o lleges  is  so c ru c ia l 

f o r  n a t io n a l development*

Another re c en t Commission o f  In qu iry  in to  the 
*1l a b i l e  b e rv ic e  has expressed c e r ta in  re le va n t

f in d in g s •

f i r s t l y ,  the Commission b e lie v e d  that 9a l im ite d  

number9 o f  VI Form C o lleges  should be se t up* The 

s o le  reason f o r  th is  value judgement appears to  re s t  

on the fa c t  th a t th is  type o f  c o lle g e  would a c t  "as
*2an im portant c o n tr ib u tio n  to  manpower requ irem entsM • 

O ther s o c ia l ,  oconomic and p o l i t i c a l  fa c to rs  are  not 

expressed* becondly, as regards the high cos t 

s ch oo ls , the Commission r e a l is e  that these schoo ls  

''have an in va lu a b le  r o le  to p la y  in  our edu cationa l 

system , J but the Commission does not s ta te  what 

r o le  th a t should be f o r  the fu tu re* Presumably, i t  

i s  l e f t  to government to d ec id e  whether the h igh  cost 

schools  should be adapted as VI Form C o lleges  o r 

continue in  t h e ir  present a ll- t l ir o u g h  form* Again , 

the Commission recogn ise  in  p a rt  the problems o f  the

*1 ueuort o f  the Commission o f  In qu iry  (.Public
s e r v ic e  s tru ctu re  and itomuneration CoLiMisslon) 
197U-1971 * Chairman D*N* Ndegwa, R epub lic  o f  
henya, Government P r in te r ,  N a iro b i, Hay, 1971*

*2 Para 418, Page 156, ib id

*3 Para 418, Page 150, ib id
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d i f f e r e n t i a l  f e e  s tru ctu re  between the high cos t and 

low  cos t sch oo ls  and they advocate (1 ) an in term ed iate 

f e e  s tru c tu re  o f  600/- p er annum fo r  a l l  maintained 

secondary boarding schools and (2 ) a l l  a ss is ted  

sch oo ls  should become maintained schools from the 1st 

January. 1973. The s ta ted  reasons fo r  these 

recommendations are "the development o f  manpower 

re s o u rc e s " , and " to  remove the complaints th a t la rg e  

sums o f  money a re  paid  to a few  in d iv id u a ls  as
* i

b u rsa r ie s  a t h igh  cost s ch o o ls " . They a lso

a p p re c ia te  the problems o f  the r is in g  cost o f  l i v in g  

to  a s t a t ic  fe o  s tru c tu re . The view poin t s ta ted  in  

th is  th e s is  th a t the h igh  co s t schools as the form er 

hub and now the c h ie f  v e s t ig e  o f  the E nglish  pu b lic  

sch oo l t r a d it io n  in  kenya. a re  producing a d i f f e r e n t  

k ind  o f  educated A fr ic a n , in  fa c t  c rea tin g  and 

su s ta in in g  a m iddle and upper A fr ic a n  s o c ia l c la s s , i s  

not expressed by the Commission} n e ith e r  i s  the fa c t  

th a t the iiigh  cos t schools a re  • p o l i t ic u l  schoo ls* la  

tha t m in is te rs , h igh  o f f i c i a l s  and e x p a tr ia te s  

c h ild re n  congregate there on s e l e c t i v i t y  

con s id e ra tion s  ou ts id e  the normal s e le c t io n  procedures 

f o r  o th e r  government secondary schools in  kenya. 

however, i f  Government Implement the hdogwa Commission 

p rop osa ls , i t  may w e ll a s s is t  In  the redu ction  o f  

ou ts id e  pressu res to "the Th ree" as w e ll as 

synch ron is ing the o rga n isa t ion  and a d m in is tra tion  o f

*1 Para. 421. Page 137• re p o r t  o f the Commission 
o f in qu iry  (P u b lic  s e r v ic e  o tru ctu re  and 
aemunex-ation Commission) 1970-1971. Chairman 
h .N . ftdegwa. Republic o f  kenya, Government 
P r in te r ,  k a ir o b l.  hay 1971*
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th ese  sch oo ls  w ith  the busic p r in c ip le s  And philosophy

o f  A fr ic a n  b oc ia lism * Teachers may question  the

e g a l i t a r ia n  p r in c ip le s  o f  A fr ic a n  socia lism  where the

recommended s ta r t in g  sa la ry  f o r  a primary teacher (p4)

I s  xO low er than the secondary school graduate and the
*1upper l im i t  x3 low er*

h a s t ly , the Commission touch on the problems o f

the new Form V and Form VI ex tens ions In  ru ra l

secondary schoo ls  b e l ie v in g  the development P lan

1970-1974 p o l ic y  should be rev iew ed  because "the

p resen t system o f  a l lo c a t in g  these c lasses  appears to
*2f o l lo w  no d e f in i t e  p lan "* They advocate that

these c la s s e s  should be added on ly  in  t r ip lo  stream 

sch oo ls* Thus i t  appears the Commission r e a l is e  in  

p a r t  the d i f f i c u l t i e s  o f  'm arg ina l secondary 

ed u ca tion 19 but there i s  no s p e c i f ic a t io n  o f  the s i t in g  

o f  the new c la s s e s 9 whether they should be ru ra l or 

urban, board ing o r  day9 s in g le -s e x  o r  co -ed u ca tion a l, 

w e ll- e s ta b lis h e d  o r  new secondary sch oo ls9 e tc *  Then 

there a re  the problems o f  p r o v in c ia l  a l lo c a t io n 9 

co s t fa c to r s  f o r  p lan t and equipment9 teac lie r supply 

and a l lo c a t io n  to g e th e r  w ith  the s o c io lo g ic a l  and 

p sy c h o lo g ic a l readjustm ents o f  both pu p ils  and s t a f f  

to  the 'ta c k in g —on* o f  upper streams* The l o g i s t i c s  

problems alone a re  immense and added to  the

*1 Table A and Table Page 187# 199# r e p o r t  o f  
th “  coum,laaloa o f  In q u iry  DUb-Us 
b tru ctu re  and itemuneratlon CommissionJ 1970-1971 > 
Chairman i>*N* Ndegva, Kepubllc o f  Kenya9 
Government P r in t e r 9 N a iro b i 9 May 1971*

*2 Para* 4 1 8 9 Page 13^# ib id *
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ed u ca tion a l problems and repercussions i t  does appear 

th e re  w i l l  be con tin u in g  in s t a b i l i t y  o r  secondary 

edu ca tion  in  Kenya* In  o rd er to  so lve  these problems 

and s t a b i l i s e  the s itu a tio n , th ere  w i l l  be a need fo r  

educated Kenya c i t iz e n s  o f  mature mind and experience 

f o r  a v e ry  lo n g  time*

I f  Government is  le th a r g ic  to  the VI Form C o llege  

id ea  in  that i t  e n ta i ls  cu ltu ra l borrowing then an 

a l t e r n a t iv e  system may be an in term ed ia te  c o l le g e  

borax 111 to Form V I, which would a l le v ia t e  the problems 

o f  the lorm  IX  le a v e rs  from the harambee sch oo ls  a f t e r  
K« J • S • n •

Two advantages o f  the form  i l l  -  Form VI 

in te rm ed ia te  c o l le g e  o ve r  the VI Form C o llege  stem from 

the a d d it io n a l len g th  o f  time f o r  the bu ild in g-u p  and 

co n s o lid a t io n  o f  personal re la t io n s h ip s *  btudents 

le a rn  from  t h e i r  peer group and 2 years is  n o t r e a l ly  

s a t is fa c to r y  to  understand fe l lo w - fe e l in g s  and 

d i f f e r in g  p o in ts  o f  view * Furtherm ore, the s t a f f/

p u p il r e la t io n s h ip  from which many o f  the m oral and 

c u ltu ra l a sp ec ts  o f  education  e v o lv e , would possess a 

h igh er p r o b a b i l i t y  fa c t o r  o f  transm ission  o v e r  a k 

yea r p er iod * The in term ed ia te  c o lle g e s  cou ld be 

organ ised  on a v i l l a g e  system in stead  o f  the m g l is l i  

house system, and experim ents could be evo lved  in  

d eve lop in g  an a g r ic u ltu ra l and tech n ica l b ia s  to  the 

tra in in g *  by l in k in g  the v i l l a g o  p o ly tech n ic  ideas 

o f  nast A fr ic a  to the e l i t e  sch oo ls , there would be a 

g r e a te r  p r o b a b i l i t y  o f  success in  moving away from 

the j^ngiish p u b lic  school t r a d it io n  o f  in d iv id u a lism  

and a l i t e r a r y  curriculum*
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he saw in  P a rt 11 that the government are 

broaden ing the secondary school curriculum, We

w ish  here to prom ulgate a group curriculum which 

embraces both l ib e r a l  and tech n ica l cons idera tions in
the fchitehead t ra d it io n *

Tab le  11. >up curricu lum .

uruup A -  hai^iuare and l i t e r a tu r e  s tu d ie s *

P r in c ip le s  o f  Language und L ite ra tu re  (com pu lsory ), 
E n g lish  Language, /\(ric<*n L ite ra tu re , S w ah ili, 
o th e r  s p e c ia l is t  languages where there are 
f a c i l i t i e s  or in t e r e s t s -  French, G^rmtxnf 
nussian , e tc .

Group J3 -  S o c ia l s tu d ie s .

P r in c ip le s  o f  s o c ie ty  (com pu lsory )• 
h is to r y ,  Geography, ive lig iou s  hnovledge. 
L iv ie s  and C o n s titu tion , m th lcs, Ec®n©m»c$.

Group 0 -  sc ien ce  ana M athem atical S tu d ies .

P r in c ip le s  o f  Mathematics and Science (pure 
and ap p lied  -  com pu lsory )•
Mathematics, Ph ys ics , Chem istry, b io lo g y , Zoolc*^, 
botany, G eology, M eteoro logy , General s c ien ce .

Group u C r e a t iv e ,  s t u d i e s .

P r in c ip le s  o f  C rea tive  A rt (com p u lso ry ).
A r t ,  Music, hom estlc s c ien ce , P o t te ry , Dpam «, 
o cu ip tu re , C arv ing . An emphasis on A fr ic a n  
cu ltu re  could be in te rsp e rsed  h ere.

Group u -  Vocational S tu d ie s .
The need fo r  a vo ca tion  and ca re e r  (com pu lsory )• 
A g r ic u ltu re , In d u s tr ia l A r ts , Commercial 
S tu d ies , General h ou secra ft, en g in eer in g .
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students should choose each o f  the basic ({roup 

s tu d io s , tnus a ch ie v in g  a buou background o l  the 

d i i l e i e n t  areas o l  knowledge — akin  to the • core 

cu rricu lu m 1 in  the United s ta te s  o l  America -  and 

s p e c ia l is e  in  one or two su b jec ts  in  each group 

dependent on the t im e -ta b le , the stage o l  education  

( r e a l i s in g  l i a g e t 's  'o p e ra tio n s *  and Bruner's 

's p i r a l  cu rr icu lu m ') and the s t a l l  ana sub jects 

a v a i la b le *  N a tu ra lly , the 'c o re  curricu lum ' on ly 

approx im ate ly  r e la t e s  to  a gen era l o r l ib e i 'a l  educations 

th ere  w i l l  a lways be an o ver lap  and in te r lu s in g  between 

the groups w h ils t  men o l  mature mind and experience are 

teachex'S*

Lax'ge sch oo ls , such as "the Three” , possess the 

l a c i l i t i e s  and s t a l l  f o r  many o l  these sub jects* With 

th e ir  wide exponses o l  p la y in g  l i e l d s  and park land, 

model larms cou ld  be e s ta b lish ed  in  con junction  w ith 

the M in is try  o l  A g r icu ltu re *  S im ila r ly , o th er  

government departments could a s s is t  in  o ther 

a c t i v i t i e s  o l  th e ir  s p e c ia l is t  departments* The 

A lr ic a n  t r a d it io n  o l  'ujaama* and the 'harauibee s p i r i t *  

could be emphasised in  the curriculum  by gxoup s tu d ies  

and in  the co—op e i'a tion  a t a i l  le v e ls  in  such schools 

o r  c o lle g e s *  They would be o r ien ta ted  to the 

community a t la r g e ,  lo ok in g  and a c tin g  outwards in  

p r a c t ic e •

kenya must bu ild  i t s  own pu b lic  school t r a d it io n  

but i t  must make i t s  own in te rp r e ta t io n  o l  outworn 

muglisn models and assumptions in  education* A n ation  

which ign o res  the h is to ry  o l  o th e rs , e s p e c ia l ly  that 

o l  i t s  o ld  c o lo n ia l  m aster, lias on ly i t s e l l  to blame 

11 i t  reproduces s im ila r  in co n s is te n c ie s  and s im ila r
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d iv is iv e n e s s  In  i t s  secondary education.

G rea ter e f f o r t s  must be made to c r i t i c a l l y  assess 

tiie va r iou s  types  o f  Kenyan schools in  the process o f 

c u ltu ra l transm iss ion  and in  the in cu lca tion  o f  r ig h t  

a t t i tu d e s  o f  mind app rop ria te  to nation  b u ild in g . I t  

i s  through th is  means that a ra t io n a l and p e r t in en t 

ed u ca tion a l system  w i l l  r e s u lt .  1 have attem pted to 

show the in flu e n c e  o f  the im igiish pub lic  school 

t r a d i t io n  in  "th e  Three " and the dangers o f  dys fu n ction  

t lia t  are a l l  too  apparent in  th is  mode o f  h igh  cost 

sch o o lin g  backed by government.

boarding schools  by th e ir  ve ry  nature are  

expen sive  in s t i tu t io n s  whether they are ca tego r is ed  

•h i^ h -c o s t• o r  #lo w -co s t*  as they are in  Kenya. The 

day school i s  more econom ical to e s ta b lish  and le s s  

expensive  to run. In  the increased  demands fo r

secondary schoo l expansion, i t  i s  ev id en t that the 

board ing form o f  sch oo lin g  i s  unable to  meet those 

demands from an economic p o in t o f  view .

f o r  Kenya o f  the 1970*s , the boarding schoo l may 

n ot be the b es t way to transm it A fr ic a n  cu ltu re , 

e s p e c ia l ly  i f  e x p a tr ia te  teachers predominate in  these 

sch oo ls , a lthough  the n a tion a l boarding school may be 

the best way to  in crease  s o c ia l m o b ility  and in cu lca te  

n a tio n a l u n ity . I f  the t r ib e s  r e l ie d  p r in c ip a l ly  on

*1 "board ing Schools a waste o f  money", fa go  8 ,,
uaat . i fr ic a n  standard, June 1st, 1971* Keport 
o f  a speech made by the M in is te r  fo r  ix lucatlon , 
Mr. Towett to  students, parents and teach ers  a t 
K i s i l  Secondary School.
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tlie  method or o r a l  transm ission  through tlxe s o c ia l  

In te rc o u rs e  o f  the t r ib e  and the extended fa m ily , thon, 

t i l ls  may be a case f o r  the good ru ra l day school which 

does n o t d iv o rc e  the c h ild  from h is  own background.

On the o th e r  hand, when we do p a r t ic ip a te  In  d iv o rc in g  

the c h ild  from the t r ib e  and home by means o f  the 

board ing sch oo l, the e f f e c t s  o f  a ' t o t a l  In s t i tu t io n 1 * * * * * * * 9 

upon the p e rs o n a lity  o f  the c h ild  must be 'h e a lth  

g iv in g *  and ap p rop r ia te  to h is  fu tu re  and the country 

as a whole. n igh t a t t itu d e s  o f  mind, the appropria te  

va lu es o f  A fr ic a n  s o c ie ty ,  and the re co g n it io n  o f  a 

r e le v a n t  education  fo r  the fu tu re  genera tions o f  henya 

youth, should be the alms o f  a d m in is tra to rs , o rga n ise rs , 

and teach ers . The parents have de lega ted  the 

r e s p o n s ib i l i t i e s  o f  the education  o f  th e ir  ch ild ren  to  

us, and the buxxleu is  heavy. do they r e a l is e  the 

In ju s t ic e s  o f  the E nglish  p u b lic  school tra d it io n ?  

do they contem plate the 'unhealthy p astu res ' o f  some 

schools?

1 b e l ie v e  most A fr ic a n  parents a re  concerned w ith

the s e le c t iv e  process o f  education , but, even in  t ills

sphere they may f a i l  to  recogn ise  i t s  'dou b le—edgenoss' .

Host A fr ic a n  paren ts b e lie v e  the passing o f

exam inations ( jv. J .b .i* .,  bchool C e r t i f ic a t e ,  e t c . )  is

the main c r i t e r io n  o f  m o b ility  and success, but tho

E n glish  p u b lic  schools r e f l o c t  g r e a te r  assumptions in

s e le c t io n *  the a b i l i t y  to pay h igh  fe e s  by In f lu e n t ia l  

c la sse s  enab les th e ir  ch ild ren  to en joy  g r e a te r  

o p p o rtu n it ie s  in  l i f e .  To what ex ten t do “ enyana
9

wish to  perpetu a te  th is  system? Unly Kenyans are 

ab le  to answer that qu es tion . However, i f  henya 

wishes to  produce a wealthy c la s s , w ith  a t t itu d e s  o f  

s u p e r io r ity ,  w ith  concomitant r i g id  s o c ia l
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s t r a t i f i c a t i o n ,  w ith  a la ck  o f  apprec ia tion , 

communication, anti empathy f o r  o there, then the beet 

method i e  to con tinue w ith  the h igh coat secondary 

board ing sch oo ls  in  th e ir  presen t form and fu n c tion  in  

producing 'b la c k  European*' and r e f le c t in g  the 

V ictoriun-jjuw ard i& n  v in tage  o f  the English  p u b lic  

sch oo l t r a d i t io n  w ith  i t s  techniques o f  s e n io r it y ,  

' f a g g in g 9, and in d iv id u a l lead ersh ip  tra in in g *  I f ,  

on the o th e r  hand, kenya w ishes to produce educated 

nenya c i t i z e n s  accord in g  to h er dec lared  p o l ic ie s  o f  

A fr ic a n  boci& iism  (as s ta ted  by her lea d e rs ) then 

ed u ca tion a l re o rga n is a t io n  in  the form o f  the V I Form 

C o lle g e  o r  in te rm ed ia te  c o lle g e  i s  advised , and 

u t i l i s in g  a l l  the modem 'know-how' and in n ova tion  o f  

the c a p ita l  c i t y ,  ( in  the case o f  "the T h ree ") in  

o rd e r  to  overcome the p o v e r ty , d isease , and backwardness 

o f  tho ru ra l a reas* The products from these c o lle g e s  

must be sym pathetic to the ru ra l a rea s\ not a n ega tive  

sympathy as the C h r is t ia n ity  preached in  the c o lo n ia l 

E n g lish  p u b lic  school tra d it io n s  resp ec tin g  the 

brotherhood o f  man one day o f  the week and pursuing 

hamrnon and the s u p e r io r ity  o f  one race fo r  the next s ix  

dayss but a p o s i t iv e  sympathy in  the sense that 

through empathy, i t  g a lva n is es  a c t io n , in te g ra te s  

behaviour, a c t iv a te s  s e i f -h e lp *  The educated kenya

c i t iz e n s  o f  the fu tu re  must be strong and f l e x ib l e  

through p r a c t i c a l i t i e s ,  c r e a t iv e  and in v e n t iv e  in  

approach, courageous, w ise, temperate and Just*

The k n g lish  p u b lic  schoo l t r a d it io n  used 

r e l ig io u s  ch a rac te r t ra in in g  in  o rder to i n s t i l l  a 

sense o f  s e r v ic e ,  and i f  I 'e l ig io n  can be u t i l i s e d  to 

induce the necessary  q u a l i t ie s  in  Kenya youth then i t  

may w e ll be e f f ic a c io u s  and pu rpose fu l f o r  the
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have v ied  w ith  Arab and Ind ian  r e l ig io n s , and b it te n

d ee p ly  in to  the A fr ic a n  mind v ia  the m is s ion a r ie s , tile

new independent churches r e f l e c t  rea c tio n  o f  the 
* 1

A fr ic a n  sou l and subsequent growth* one wonders 

whether the grow th is  in  the r ig h t  d ir e c t io n *  Though 

n o t in je c t in g  r e l i g io n  in  the ass is tan ce  i t  may 

endeavour to procure the necessary  q u a lit ie s  requ ired  

f o r  n a tion  b u ild in g f the main weight f o r  development 

must r e s t  on the shoulders o f  the s ta te ,  and the s ta te  

I s  secu la r* The d iv e r s i t y  o f  I 'e l ig lo n s  in  Kenya may 

w e l l  h inder development because r e l ig io n  by i t s  very  

nature i s  c o n s e rva t iv e , tends to r i g id i t y ,  and 

th e re fo re  cou ld  be d iv is iv e *  For example, most 

r e l ig io n s  invoke a dualism o f  mind and body, w ith  

a s so c ia ted  supernatural Ism, myth, and dogma* More­

o v e r , i t  was f o r  good reasons that d ia le c t ic  m a te r ia lis ts  

c a l le d  r e l i g io n  9 the op ia te  o f  the p eo p le9, and a 

s c i e n t i f i c  r e a l i s t  such as bertrand  hueso11 b e lie v ed  

organ ised  r e l i g io n  9the fo n t  o f  s tu p id ity 9* Though 

not d ecry in g  r e l i g io n  to  the ex ten t o f  these 

p h ilo sop h ies  and r e a l is in g  as Dr* l ib l t i  s ta te s  that

A fr ic a n s  are "n o to r io u s ly  r e l ig io u s "  and "do not know
#2

now to  e x is t  w ithout r e l i g i o n " )  the a t t itu d e s  

requ ired  o f the new educated Kenyan must be forw ard - 

lo o k in g , f l e x ib l e  and p r a c t ic a l*  For a development

*1 Source i A fr ic a n  he U n io n s  in  western
s c h o la rs h ip * by Dr* ukot p 9b ite k ,  hast ^1'rlcan 
L ite r a tu r e  bureau, Kampala, 1970*

*2 i-atfoa 1-2, ,. lr lo a n  ua-llttlona and 2iUXo»uphy, 
by Dr* J*S* K b i t ! ,  heinemann, London, 19<>9«
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conscious n a tio n , I l l 's  on ea rth  ououia bs dominant 

n o t tbs i l l 's  h e r e a ft e r .  Thus, th* uegree to will oh 

r e l i g i o n  can indues a c t i v i t y  o f  purpose, as i f - r e l i a n c e , 

f l e x i b i l i t y  and e rsa tiv sn ess  then, to that e x te n t , is

i t  o f  use to Kenya.

Character t ra in in g  per s e , i s  a n ecess ity  fo r  

edu ca tion  in  Kenya in  that we b e lie v e  c e r ta in  

q u a l i t i e s  and a t t itu d e s  o f  mind are requ ired  f o r  

developm ent and n a t io n -b u ild in g . however, the

ch a ra c te r  t r a in in g  should, n ot be 't r a in in g 9 from the 

p o in t  o f  v iew  o f  'in d o c t r in a t io n 9, 'c o n d it io n in g ', and 

tne 'd y e in g ' q u a l i t y  as iU ato  ex em p lified  in  h is  

i d e a l i s t i c  r e p u b lic , but t ra in in g  in  the sense that i t  

should be an education  f o r  l i v in g ,  the lea rn in g  o f  

c e r ta in  s k i l l s  and a r ts  fo r  p rob lem -so lv in g  and l i f e  -  

In  essence v o c a t io n a l. Th is i s  the type o f  tra in in g  

and education  which i s  re le v a n t to a newly d eve lop in g  

country* an education  which develops in  the in d iv id u a l 

through a c t i v i t y  and work a sense o f  r e s p o n s ib i l i ty ,  

d ig n i t y ,  duty and s e rv ic e  to o n e 's  fe llo w s  and 

s o c ie ty *  one th a t is  x 'e a l is t lc ,  s en s ib le , and 

p r a c t ic a l .

Of a l l  the q u a l i t ie s  f o r  the educated Kenya 

c i t i z e n  o f  the fu tu re , 1 b e l ie v e  s trength  and 

f l e x i b i l i t y ,  c rea tiv en ose  and In ven tiven ess , are the 

most im portant because not o n ly  are they e s s e n t ia l 

f o r  the 'p io n ee r in g  s p i r i t '  t iia t is  requ ired  in  a new 

d eve lop in g  n a tio n  but they w i l l  I n i t ia t e  en trep ren ­

eu rsh ip  and tru e independence. C o lon ia lism  deadened 

the A fr ic a n  peop le  and destroyed  th e ir  i n i t i a t i v e  and 

s e l f - r e s p e c t t  a pass ive  a t t itu d e  o f  mind, a sense o f  

in f e r i o r i t y ,  and a low achievement l e v e l ,  were the
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re a c t io n s  o f  the m a jo r ity  o f  A fr ican s  to the r ig id  and

co n s tra in in g  yoke o f  th is  imposed philosophy* The

•p ion eer in g  s p i r i t *  embraces those tendencies opposed

to  *the c o lo n ia l  m en ta lity * -  an a c t iv e  a tt itu d e  o f

mind supercedes a pass ive  one, s e lf-c o n fid e n ce

overcomes i n f e r i o r i t y  fe e l in g s ,  and a high achievement

l e v e l  re p la c e s  a low one* That is  why a p r a c t ic a l

edu cation  is  im portant i ie a m in g  by doing an h e u r is t ic

method backed by a lg o r ith m ic  procedures must be our
*  1aim. experim ents by p sy ch o lo g is ts  have shown that 

boys w ith  h igh  achievement l e v e ls  come from fa m ilie s  

in  which the mother s tressed  e a r ly  s e l f - r e l ia n c e  and 

m astery; and fu rtherm ore, au th orita rian ism  re ta rd s  

achievem ent l e v e l  performance* I f  th is  is  co rrec t 

then the schools must a lso  s tre s s  s e l f - r e l ia n c e ,  high 

a s p ir a t io n  l e v e l s ,  and the evoca tion  o f  dem ocratic 

a t t i tu d e s  o f  mind* The m ixing o f  the sexes by 

co -edu ca tion  may be the answer to  au th orita rian ism  

because one way to undermine the domination o f  the 

male i s  to strengthen  the r ig h ts  o f  the fem ale* The 

a b o l i t io n  o f  co rp o ra l punishment and the p r e fe c t  

system may w e l l  l ib e r a l is e  and dem ocratise the school 

environment* These changes are fa r  e a s ie r  to

*1 Pages 74-98» "The Achievement M otive in
Economic Growth", by David C* M cC lelland, 
In d u s t r ia l is a t io n  and S o c le ty > ed ited  by Bert F • 
H o s e lit z  and W ilbert £• Moore, UNE5C0, Mouton, 
19 b8 .
Pages 4.53-478, "The d e la t io n  o f  Need f o r  
Achievement to Learn ing and Experiences in  
Independence and M astery", by M*K. W interbottom, 
M otives in  Fantasy* A ction * and S o c ie ty , ed ited  
by J.W* A tk inson , New J ersey , 1938*
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in trod u ce  a t the VI Form le v e l  them fu rth e r  down the 

secondary school* borne a u th o r it ie s  nay s ta te  that I  

p la c e  too  g rea t an emphasis on c e r t ia n  educationa l 

in s t i tu t io n s  in  th o ir  pover to  transform  the 

in d iv id u a l and s o o le ty v and tha t there are f a r  

g r e a te r  in flu en c es  a t work in  the s o c ia l is a t io n  

p rocess  which s tra  t i f y  s o c ie ty *  I  do not deny the 

p ow erfu l in flu e n c e s  o f  s o c ia l , economic, and p o l i t i c a l  

fo r c e s  in  the s o c ia l is a t io n  p rocess , nor do I  b e l i t t l e  

the demands o f  sub-cu ltu res* however, i f  some sub­

c u ltu re s , f o r  in stan ce the m iddle and upper A fr ic a n  

s o c ia l  c la s s e s , wish to  con so lid a te  th e ir  

s t r a t i f i c a t i o n  and purchase g r e a te r  edu cationa l 

o p p o r tu n it ie s  f o r  th e ir  c h ild re n , they should do so 

o u ts id e  the government s e c to r  o f  education and not 

through the means o f  an a l ie n  cu ltu re  in  the form o f  

the n n g lish  p u b lic  school t r a d it io n *  Furthermore, I  

am id e a l i s t i c  enough to  b e l ie v e  that education  

in flu e n c e s  the in d iv id u a l and transforms s o c ie ty  in  the

lo n g  run* hany o f  us would not be teachers i f  we d id
r  -

n ot b e lie v e  th a t th is  was the case* Probably the two 

b es t examples o f  schools a ttem pting to  cliange the 

cu ltu re  were the kussian sch oo ls  in  the 1^20's and the 

N az i Germany schools in  the 19'ju • s • one r e a l is e s  the

r is k  o f  in d o c tr in a t io n  by iieans o f  to t a l i  ta rian iso i and 

th e  d e s tru c t io n  o f  democracy* but in  Kenya today, 

we have what haunheiiu would c a l l  'planned freedom * and 

a 'm il i ta n t  dem ocracy ', which a l t e r  c o n su lta tion , 

d iscu ss ion , and a d v ic e , d e c la re s  p o l ic y  and we hope 

ensures the im plem entation  o f  that p o lic y *  I t  should 

be po in ted  out that newly independent A fr ic a n  cou n tries  

a re  d e l ib e r a t e ly  using the schools  to fo s t e r  

m odern isation  and to impart c e r ta in  s k i l l s  and 

a t t itu d e s  o f  mind. Education i s  an in te g ra l part o f



235

n a tio n  b u ild in g  and the economic development o f  tho 

country* Th is i s  the re ve rse  o r the i^nglish 

t r a d it io n  where economic development and u rban isation  
came f i r s t  and the schools m ere ly  r e f le c te d  the 

economy and s o c ie ty *  I t  i s  the schools in  the new 

independent Kenya that must bear the brunt o f  

c u l t iv a t in g  a t t itu d e s  that encourage the q u a l i t ie s  

a lre a d y  mentioned* Adu lt education  has a la rg e  ro le  

to  p la y  in  in flu e n c in g  the a t t itu d e s  o f  parents and 

in c u lc a t in g  the q u a l i t ie s  o f  mind requ ired  f o r  

developm ent•

development in  a l l  spheres must be A fr ic a n  

o r ie n ta te d , th ere  should be A fr ic a n is a t io n  o f  the 

uxban a reas , the economy and commerce, music, 

l i t e r a t u r e  and a r t*  i t  should be r e f le c t e d  in  town 

p lan n in g , a r c h ite c tu r e , law , en g in eerin g , and o th er 

f i e l d s  o f  human endeavour* There i s  no reason why 

A fr ic a n  c i v i l i s a t i o n  should not f lo u r is h  in  the fu tu re  

by c u ltu ra l borrow ing from o th e r  parts  o f  the world 

and the a d d it io n  o f  i t s  own brand and genius o f  

c r e a t iv e  techno logy to the sum t o ta l  o f  human l i f e *

In  con c lu s ion , the E n g lish  p u b lic  school 

t r a d it io n  in i t ia t e d  by C o lon ia lism  lias embedded i t s e l f  

d eep ly  in to  the edu cationa l system o f  the country and 

the minds o f  the peop le* To draw the th e s is  toge th e r 

in  any g rea t d e t a i l  would in v o lv e  r e p e t it io n *
S u f f ic e  i t  to say that the c h a ra c te r is t ic s  o f  the 

m ngllsh p u b lic  school t r a d it io n  -  the ch aracter 

t r a in in g  based on r e l ig io n ,  the leadersh ip  tra in in g  

and sense o f  s e r v ic e ,  the board ing school e th os , the 

c lo se  a s s o c ia t io n s  o f  fa m ily , school and u n iv e r s ity  

a re  s t i l l  w ith  us in  many o f  the o ld e r  es ta b lish ed
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sch oo ls  in  Kenya e s p e c ia l ly  the h igh  oost boarding 

sch oo ls . The ex ten t to  which I t  was planned Is  

d eb a tab le  but the r a c ia l  s e c to rs  o f  the c o lo n ia l 

government were c e r ta in ly  planned and Implemented j 

m oreover, the d i f fe r e n c e s  o f  curricu lum , Boarding 

schoo l ethos| fin a n c e , s e r v ic e s ,  f a c i l i t i e s  and 

a c t i v i t i e s  were a l l  m anipulated to make c e r ta in  that 

the la r g e  and p res t ig eo u s  board ing schools remained a t 

the top o f  tho pyramid o f  Kenyan secondary education* 

In d iv id u a ls  and groups p layed  th e ir  pa rt in  

tran sm ittin g  the K n glish  p u b lic  school t r a d it io n  

a lthough  th e ir  g o a ls  and methods may have d i f f e r e d .

The h igh  cost board ing schoo ls  f o r  Europeans took the 

p a rt  o f  m nglish p u b lic  schoo ls  f o r  the m a jo r ity  o f  the 

w h ite p op u la tion  o f  Kenya ana they in flu en ced  tho

o th er  sec to rs  o f  secondary edu cation  because these
/
e l i t e  sch oo ls  were regarded as models o f  secondary 

edu ca tion . O f f ic e r s  o f  the C o lon ia l education  

S e rv ic e  were e s p e c ia l ly  in strum enta l in  the transm ission , 

borne m is s ion a r ies  cop ied  c e r ta in  elements o f  the 

m g l is h  p u b lic  school t r a d it io n  and adapted i t  f o r  

A fr ic a n s  and they in  turn recogn ised  c e r ta in  schools 

as e l i t e  sch oo ls . Independence fre ed  the country o f  

p o l i t i c a l  dom ination and the r a c ia l  sec to rs  o f  

edu cation  but many o f  the econom ic, s o c ia l and 

p s y c h o lo g ic a l aspects  remain. A re con s tru c tion  and 

re o rg a n is a t io n  i s  c a lle d  f o r  in  many o f  the cou n try 's  

in s t i tu t io n s  and a tt itu d e s *  one o f  the more im portant 

readjustm ents requ ired  is  in  the government a s s is ted  

h igh  co s t board ing schools which r e f l e c t  and d if fu s e  

a t t itu d e s  o f  mind that are p o s i t i v e ly  d ys fu n c tion a l in  

the process o f  s o c ia l is a t io n  and nation  b u ild in g  

accord in g  to the o v e r a l l  ph ilosophy o f  A fr ic a n
• X f th is  th es is  ach iovos the re o rga n is a t io n.socia lism
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o f  these sch oo ls  and a s s is t s  in  the changing o f  

a t t i tu d e s  th a t a r t  wore in  k eep in g  w ith  ths developm ent,

r i s e ,  and growth o f  a new and v igorou s n ation  then i t  

w i l l  not have been in  va in * A u n iversa l and fr e e  

system o f  edu ca tion  must bo the aim*
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Auuenuix 1. m o o ia o j  o i *'a id e rs  bused on tlui

a oa ja iin ; ^u p ila

S o c ia l C lass P u b lic P u b lic P u b lic T o ta l
b o y * ^ i,r ls winced

1 & I I

Pro re  s s io n a l 
& M anageria l

111

84 84 89 84

( a ) Non-Manual 4 2 7 4

(b )  Manual 2 1 2 1

IV

bernl and 
u n s k ille d

1 • 1 •

Armed Forces 10 13 1 11

u a v  P u p ils

s o c ia l  Class P u b lic P u b lic Pu b lic T o ta l
boys & ir ls mixed

1 <fc 11

P ro le s s io n a i 
& M anageria l

81 69 86 83

111

( a ) N on-Manual 10 5 9 8

( b )  Manual 5 1 5 3

IV

Semi and 
u n s k illed

1 1 • •

Armed Forces 2 4 . • 3

bou rcet Pa&o 1w1t P u b lic  ^ c lio a ls  <Jot.u.ilaslon n o p o r t 
i i £ 8 ^ j ;uj£y£t• Vol. X lf UiWib#Ot f Londoni 
1968.
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Appendix 2. nnxx-.oux. od:u.ux »ciiooAW »te r t .

ueoomiUK l.e a d m a te ra  i n  the. JAfap_»a.

outot as A n io ic i anti hugby sch oo l produced •co lo n ie s *  

in  tlie A m o ld ia n  t r a d i t io n  in  Nngiand through head- 

m asters having p r e v io u s ly  taugh t a t hugby because they 

imbibed the e d u c a t io n a l o r g a n is a t io n  and e th o s , so too , 

from  "tlie  T h re e ” in  Kenyan ed u ca tion  are  the s tro n g e r  

elem ents o f  the u n g llsh  p u b lic  sch oo l t r a d i t io n  

tran sm itted  and d i f fu s e d  throughout Kenya*
>/ '• i

L e t  us take one example -  N a iro b i School (POin's)

1961 Mr. J • Say
1964 Mr* P*J* brown

1965 Mr* M*J* N ich o lson

1966 Mr* P*J.  Turner
196b Mr* J.V* h a r t le y

1967 Mr* B* Karan ja

1909 Mr* b. W* Omumbo

19b9 Fir* W• Okecli

F ra n c is  S c o tt  s ch o o l (Nakuru) 

A l l id ln a  Visram H igh School 

Nanyuki Secondary School 

Park lands secondary School 

Nyandarua Secondary School 

Chinga Secondary School 

Upper H i l l  Secondary School 

Homa bay Secondary School

From 19b7 onwards the p o l ic y  o f  the M in is  t r y  o f  

iM lucation was the A fr ic a n is a t io n  o f  a l l  headmasters, 

bu t, when the o rg a n is a t io n  and running o f  the 

sch oo ls  o f  "th e  Th ree" remains predom inantly L n ^ l le h  

p u b lic  schooi. o r ie n ta te d , the t r a d it io n  i s  s t i l l  

transm itted*
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A ppendix J. hembcrslijp o f  C e n tra l  A d v is o ry  Copmiittee 

on European ed u c a t io n * 1925 •  1926*

♦C o lo n ia l s e c r e ta r y !  Hr. iMwa.nl Denham ( S i r  Ldward
Deniiaui) •

♦ D ire c to r  o f  u lucatiuxn  t i r ,  James h u s s e ll  Orr* 

♦C enera l Manager, Kenya and Uganda K a ilw ay*

♦Tiie A t. lion* Lord lielam ere*

♦The Hon* Capt* Coney*

♦Captain  f*o *D * W ilson  h*N* ( r e t ) *

♦Mrs* ikxrvoy Anderson*

Kt* Kov. b ishop  o f  Moubasa*

Veu* Archdeacon S*L* Swann*

Kev* la th e r  C*T* Macnamara* 

dev# W«M* Askw ith*

Captain  fi*H*L* N ich o lson  K*N. ( r e t * )  headm aster, 
European s c h o o l, N a ir o b i•

hr* K .ii.w • Wisdom, In s p e c to r  o f  S c h o o ls*

♦ Luropean members o f  the l e g i s l a t i v e  Council*

Sources edu ca tion a l Annual deports and Proceed ings 
o f  the L e g is la t iv e  Council*



U U U U tIO
NAIRO B I SCHOOL

■ntry, 1969 Index No._________________ Name______________

.■rline ] WO words, one from  each set of brackets, which mean most nearly the 
E as each other: __ __ _ ____

oints
K. P. E. No.

IN T E R V IE W  C A R D

I) or B________

Order of Merit □
nee □ Manner & Bearing Intelligence □

.years □ Spoken English

(dismount, visit, arrive, march, depart, disappear;

trline TWO words, one from  each set of brackets, which mean most nearly the SAME
ich other:

(minute, brief, flim sy) (short, tattered, hour)

2 ONE le tter in each bracket to continue this series:

G H I G J K G  L M G N O G  (____ ) (____ )

n the missing number to complete this series:

23, 25, 22, 26, 21, (____ ), 20, 28

2 ONE word in the brackets to continue this series:

s ta rt, rat; snare, ran; spark, (______________________ )

n the bracket so that the three things on the right go together in the same way as 
:hree on the le ft :

beak (bird) flies  :: fangs (____________________) slithers

2 B F A W D R V E J  means PERSONALITY, what does R A J D R mean ?

(_________________________________ )
N O T V T r * •A 1 y\ l-ofc frt rnnfinnp f-bic c;prip«;-
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NAIR O B I SCHOOL

Entry, 1969 Index No.__________________Name______________________

erline TWO words, one from  each set of brackets, which mean most nearly the
IE as each other:

(rider, cyclist, pedestrian) (policeman, walker, stranger)

in the missing number to complete this series:

8, 11, 15, 20, 26, (___ ), 41, 50, 60, 71

te ONE word in the brackets to continue this series:

water, ate; spite, pit; other, (___________________ )

>rline TWO words which mean most nearly the OPPOSITE of each other:

(help, combine, support, antagonize, hinder dislike)

of the words in this sentence has four le tters  missing, which make a new word 
lout re-arrangement. W rite this new word of four letters in the bracket at the side.

W is made into bread. (____________________ )

in the missing number to complete this series:

0.19, 0.16, 0.13, (_________ ), 0.07, 0.04, 0.01

i ONE word in the brackets to continue this series:

la ir, liar; lion, loin; goal, (________________ )

:e ONE le tte r  in the bracket which will complete the f ir s t  word and start the second.

TAVER (________) ERVE

:e ONE le tte r  in each bracket to continue this series:

A Z B X C Z D X E Z F X  (____ ) (_____ )

•rline TWO words which mean most nearly the OPPOSITE of each other:

(dismount, v is it, arrive, march, depart, disappear)

•rline TWO words, one from  each set of brackets, which mean most nearly the SAME
ach other:

(minute, b rie f, flim sy) (short, tattered, hour)

:e ONE le tte r  in each bracket to continue this series:

G H I G J K G L M G N O G  (____ ) (____ )

in the missing number to  complete this series:

23, 25, 22, 26, 21, (____ ), 20, 28

:e ONE word in the brackets to continue this series:

s ta rt, rat; snare, ran; spark, (______________________ )

in the bracket so that the three things on the right go together in the same way as 
three on the le ft :

beak (bird) flies  :: fangs (____________________) slithers

QB F A W D R V E J  means PERSONALITY, what does R A J D R mean ?

<_________________________________ )

AMT? ir\ •»-Vio Vivar't-o-f-c <-n mntinup th is  series :
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Complete each sentence below by writing the correct fo rm  of the verb given 
brackets below the line. Here is an example:

I had seen i t ,  and John had
(see)

i t  too.

21. I f  I
(read)

22. They
(play)

the book I could have answered the questic 

football i f  i t  stops raining this afternoor 

_______________here half an hour ago.
(ought to be)

i f  he had known that the last
(not wait)

There are words missing from  each sentence below. In the brackets, w rite 
which will make the sentence complete and sensible. Here is an example:

Laughing and shouting (_ tTh ls koshAU f C 'h ld d r& H '__________ )

quickly ( Cl4'0~nG (A l/y M m d  ) towards their hom<

25. The headmaster (________________________________________________________ ) the s

(_________________________________________________________________________ )•

26. The hunter was in danger when ( 

but he reached sa fety by (______

27. I saw that the bridge which spanned ( 

built by (______________________________ ) over a hundred years age

Read right through the paragraph below, and then f i l l  each blank space with c 
phrases written above it, so that the whole paragraph makes sense.

when the tree dies / what they cannot push aside / the life  o f a ti

store up their power / its size or age / the bark is thick / wit

living / the biggest factory on earth / repair injuries / increa

year by year

Far longer than our own is

and fa r stronger. We animals burn ourselves up 

trees __________________________________________(30) calmly

.(31). A tree has no set lin

(32). They have power to
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A pp en d ix  6 . cons a t  Haxro b l sc h o o l a t  t in e  oi 

su rvey,

Angaine A* Hon* J*H* Angaine, M in is te r  fo r  Lands 
and settlem ent*

Awlubo J • A* Mr* L*d* Awiuibo, Underscoretary, 
M in is try  o f  lo r e ig n  A f fa ir s *

i>oinet M* Hon* £*K. Hornet, A ss is ta n t M in is te r  
fo r  Housing*

lu n d lk ira  S* C h ie f Fundiklra, Chairman o f  Last 
A fr ic a n  Airways*

Glkandi J «h* Hon* D«N. ivuguru, A ss is ta n t M in is te r  
f o r  tiorks*

Gachathl J.K. Mr* P* Gachathl, Permanent s e c re ta ry  
f o r  ixiucation*

ivajuau J . M iss Kenyatta, Mayor o f  N a irob i*

iv a r i i th i  G. Mr* G*K* K a rl i t  h i ,  Permanent 
S ecre ta ry  in  the O f f ic e  o f  the 
P res id en t*

a a r iu k l P* Ht* Keverand h a r iu k l, bishop o f  Mount 
jveuy a •

ldiasakliala C* Mr* hliasakhala, form er A ss is tan t 
M in is te r  f o r  Housing*

Koinange P*P* Hon* Mbiyu Koinange, M in is ter  o f  
o ta te *

Konchellah  x>. Mr* Konchellah , fo rm er A ss is tan t 
M in is te r  f o r  uducation*

Mol J ,J1* Hon* d.X* Arap M o i# V ice -P res id en t o f  
Kenya •

Mutual o .K . Mr* P e te r  Kenyatta , nephew o f 
P res id en t*

jiabwa P.Os C o lo n e l Mabwa, Konya Army.

Moss L, lion* JD* Moss, A ss is ta n t M in is te r  f o r  
Power and Communications*

wusonye L . I . C o lon e l Musonye, Kenya Army*

Mvan^oube N#P, K t* Keverend Mw&ngoinbe, Bishop o f  
Mombasa*

Ndolo G. Gonei*al J • N d o lo , fo rm erly  i/ c  Kenya 
iUiueU s e rv ic e s *

Ndolo G



N gei C. 

ixyu^aJi N*

Nyomweya G. 

Uainga A*

0 j a l  J.

Oneko L .A .

oixaiiuuka f .h

nubia k.

s a g in i A.

schrape A*M.

Singh V*S*

iuuo F*G#

k a iyak i G*N*

anelyaskov V*

Hon* P . N ge i, M in is te r  l o r  Housing*

lion* J .J . Nyagoh* M in is te r  fo r
A g r icu ltu re *

non* J • kyai..weya, M in is te r  lo r  works*

Mr* 0* od iii^a , form er V ic e - fre e id e u t 
o f  kenya*

Mr* J* Oja1, Permanent S ecreta ry  o f 
Natura l resou rces•

Mr* Oneko* form er M in is te r  fo r  
In fo rm ation  and broadcast in*; •

Hon* O lisim eka* N ig e r ia n  Ambassador 
to kenya*

Hon* C.u. iotb ia, A ss is ta n t M u is te r  
fo r  education*

Hr* 1* Sagin i* form er M in is te r  fo r  
Lands and Settlem ent*

Mr* A*C* schrape* A u s tra lia n  Trade 
Commissioner.

lit .  Hon* A vta r Singh* Ind ian  High 
Commissioner*

Mr* i  * Tiiuo * Chairman o f  the N a irob i 
Stock mxciian&e*
Hon. hr* F* Walyaki* deputy Speaker* 
N a tion a l Assembly*
Mr* Ih e iyaskov* B u lgarian  Ambassador 
to kenya.



.u iiaay« lo th  

7• 30 a.Hi* 

9*30 a.in. 

9*30 a*m*

10» 3^ a.ui.

10#JO u.iii. 

7*30 p*m*

Monday. 17th 

2.00 p*m*

j .4 3  p.rn*

4 • 30 p • is •

? • Ju p , u i »

7 • 30 p • iu«

Appendix 7* A .typ ica l wcai; in  Uui

U fa , o f  a. .iii.ilh-co.ct boarding tu io u .,

. a ic m  Fourth  Sunday in  Lent*

Italy  Communion* Celebrants The Chaplain.

Morning S erv ice* Preachers Mr* M* burton*

Mass fo r  nouan C atholics in  Music Loom*

Lido Supervisors f o r  bwiaiming Pool*

bomiano (Hawke douse;, Ll&aard (Hawke House)*

Koclc Clim bing exp ed ition  to Lukenya 
(Mr. M h it t e l l ) .

A rt Club ou ting to  Naivasha (Mr*
H arrington ) •

C h ris tian  flee tin g  in  bchool H all*

Speakers M ichael Cassidy, Lsq*

A l l  C h ris tian  Union and Crusaders members 
to attend*

iarcln
Piano Concert in  bchool H a ii by Hr* fr a n z  
P e te r  Goebels* A l l  lo ries  XV and VI to 
a ttend  in  Town Cress*

Swimming standards Junior House 
(Mr* Thompson)•
Lenana bchool v N a irob i School bwiuuiing 
Match.
Away* F le tc h e r  House, Junior House and 
each S en io r House to send 12 spec ta to rs* 
Town d ress* buses f r o n t  o f  school a t 
3.^t0 p.m* bchool teams Lorry fr o n t  o f  
school a t  3*30  p*ui*
o v a h i l i  debate ^ tli Form (N a iro b i G ir ls  
bchool in v i t e d )*  k e f re  aliments Main
d in in g  H a ll 9*00 p*m.
T h e a tr ic a l Group to N a tion a l Theatre* 
(Mr* Brown)•

bchool Hus. S t a f f  garages*
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P*m. Swimming standards luiouoa iiouse.

J*uO p.m. D iv ing Standards N icholson  ik>use*

Dido Supervisor Shuman (nhodoa house) •
^•ou p.m. Cavina Preparatory School huicm ln^,

7»Jo p.m. Transport to A llia n ce  iiigh  School f o r
Crusaders and C hristian  Onion. Sunday 
d ress . (neverend P .L . D a v ies ).

7• Jo p.iii. i>ak by the m in is ter f o r  Ag-rxcux cure to
the Young iarm ers Club* "Syn th etics  in  
A& ricu i tu re " •
lion, iiruce Mackenzie. m c tu rc  Th eatre . 
Town Dress.

2.00 p.m. School chopping Lorry to N a irob i. s t a l l
ga rages .

l .u o  p.m. Swimming Standards C liv e  House.

J.uO p.m. D iv in g  standards Scott iiouse.

. . • •
Junior C o lts  (Away).

Junior C o lts  fB# team v Lenaxia Junior 
c o l t s  (Aw ay).

Transport fr o n t  o f  school k .00 p.m.

L ido  su p erv iso r Coleman (C liv e  House).

niui ^uay, Lutn nurch*

2.u0 p.m. Swimming Standards G rigg  house.

J.OO p.m. D iv in g  Standards F le tc h e r  iiouse.

^•Ju p.m. Hockey* Junior d o its  'd *  toai.i v Lonona
Junior C o lts  (home)
Junior C o lts  •d * too. i v Lenanu Juiiior 
C o lts  (iioue) •

5.0u p.m. school Swimmin^ Team p ra c t ic e
(Mr. Woodiiouse).

d.00 p .u . Co.upiino in  Sciiooi u i a p e i ,  (ueverend  P.
a .  D avies ).
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f i i d a y . 2 

2*00 p.un 

3*00 p*m*

4*00 p • m • 

4*30 p*m*

7*30 p.ui. 

7*30 p • ui •

8 • uu p • tu •

Saturday. 

1 1 * 1 3  a* in*

11* JO & • iu • 

1 1 *30 a • ui.

11*JO a*iu*

2 *0 0  p • ui• 

2*30 p*iu*

1 » t  tiMTOhl

swimming standards N icholson  House*

D iving standards ithodes liouse*

Judo Club w esting a t i i i l t o n  h o te l,
N a irob i*

Transport S ta f f  garages (Mr* S u t t ie )*

hockey: s en io r  C o lts  v £>t. G ary 's (Away)

M iddle C o lt8 c s t*  diary's (Away)

School bus fro n t o f  school 4*00 p*m*

Lido su p erv iso r iio sa ti (s c o t t  house)

A d ju d ica tion  o f  Schools drama f e s t iv a l  
in  School h a il*  23 boys p er house to 
be seated by 7*23 P*m* School dress*
Ta lk  to tiie  VI Form S o c ie ty  by Mr*
Stevens:

•liagadi Soda*, Lecture Theatre, Sunday 
dress* uefreshuents in  Main dinin^, 
h a l l  a t p*m*

Lenten P rayer Meeting f o r  3rd form ers in  
Loom 3* (Mr. G rieves-Cook) •

22nd March:

d e ten tion  in  Looms 4 and 3» duty M aster: 
Mr* iioward*
Lenten P rayer Meeting f o r  VI form ers in  
Chapel: fir* Pullan*
L ido  Supervisors ^ sp os ito  (G rigg  house), 
Green (G r ig g  house).

school hand P ra c tic e  in  Music Loom*

G o lf P ro fe s s io n a l a t Huthaiga* school 
bus in  f i 'o n t  o f  scfioo l 11*00 a*m*
Mr* Weekes*
Con fessions fo r  hoiaan C a th o lics  in  
Chapel Vestry*

A .s .A . o f  kenya Open swiuuuing 
Championships a t s ta te  iiouse Load G i r l s '  
h igh  sch oo l* swimming team a t S ta f f  
garages a t  2 * 13  p«ui* Isherwood 
(N ich o lson  iiouse) to check team w ith  
fir* woodhouse*
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Saturday 22nd warch tC o n td .it

4*00 p.ui. Hockeyi Middle C o lts  v cuiuniu School
(Away;

iiaby Colts v Lenana schoo l (Away)
jH8Q*8JW ŵ  .3lrtW^>  ̂t i,

Transport i'ront o f  school a t J 945 p*u*
4 .JU p• ui• 1st A l v  bt* Mary' s school (house)

2nd A l v St* M ary 's  School (home)

A l l  boys to attend  in  Town dress*

7*30 p*m* f i lm  in  School h a l l  'hawk-hyo'*
P ro J e c t io n is t8 i Hutchinson (Rhodes House) 
and Mr* Ware*
duty Masters Mr* Angood

duty ileuses Rhodes*

i  I
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Appendix 6. L is t o f H*s*C* Schools & Subjects o ffe red

1222-
BClnNCL SUBJsCTfi

Name o f  
bchoo l

P rin c ip a l
sub jects

bubsidlai*y
Subjects

machakos bchool 
(BU>

Physics, Chemistry, 
B io logy , Guog, Xiaths*

Maths*

iwangaru school 
(BB )

Physics, Chemistry,8 
Mathematics, B io logy, 
Geography

A l l id in a  Vis ram 
h igh  ocnooi (MB)

Physics, Chemistry, 
B io logy , Maths

Maths

Labaa iiigh  
ociiool (BB )

Physics, Cheaiistry, 
Biology

Maths

Limuru G ir ls *  
School (GB)

Physics, Chemistry, 
B io logy , Maths, 
Geography

homa Bay Sec* 
School (BB)

Physics, Chemistry, 
B io logy , Maths, 
economics

Maths

i l l  tu i  secondary 
schoo l ^BB)

Physics, Chemistry, 
B io logy , Geography

(p )  s t .  Xiary*s 
sch oo l, Nbi* 
(BBD>

Physics, Chemistry, 
B io logy , economics

riaths

U iin lan ds school, 
^ ld o re t  (LB )

Physics, Chemistry, 
B io logy , Botany, 
Geography, Zoology

Nyandarua sec* 
schoo l (a ii)

Physics, Chemistry* 
B io logy , Maths, 
Geography

ii.h . The Aga 
hhan high  
schoo l (Mb )

Physics, Chemistry, 
B io logy , Xiaths

N a iro b i school
( b u d )

Physics, Chemistry, 
B io logy , Maths, 
Geology
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Maine o f  
sch oo l

P rin c ip a l
bub^ec^s

bubsid ia ry
su b jec ts

henya Polytechnic
( * » >

Physics, Chemistry, 
iiatiis , B io logy ,

Muhoho high  
ochool (BB)

Chemistry, Physics, 
B io logy , Geography, 
Maths

Maths

ivisumu boys high  
School (MB)

Zoology, Chemistry, 
Physics, botany

Physics

M ikuru Secondary 
behO-Oi (UiiJ

Physics, Chemistry, 
B io logy , Maths

B io logy  & 
Maths

Tliiha high  
bchooi (BB)

Chemistry, Physics, 
Maths, B io logy

Maths, 
Geography

U n a n a  bchooi 
(BBC)

Maths, B io logy , Physics, 
Geology, Chemistry, 
Geography

Jamhuri h igh  
bchooi (MB)

Physics, Chemistry,
B io logy , Maths

aenyu tta  C o llege Maths (pure cc A pp lied ) 
Physics, Chemistry, 
Biology

Maths,

uericho bee. 
bchooi

Physics, Chemistry, 
B io logy , Maths

Maths & 
B io lo gy

b t . Mary•s 
bchooi Yala (BB)

Maths, B io logy , 
Chemistry, Goog.

A llia n c e  high
oCilOOl (UO)

Iiatiis, Physics, 
Chemistry, Geog. 
Biology

economics,
hatha

i\wdtatu bee. 
bchooi (BB)

Physics, Chemistry, 
B io logy , Maths

iiatiis

Upper h i l l  
bciiool (lid )

Physics, Chemistry, 
B io logy , Maths

Pun^ani G ir ls  
bciiool (GB)

Physics, Chemistry, 
B io logy , Maths
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Mame o f  
uchool

P rin c ip a l
Subjects

Subsid iary
Subjects

N ye ri high  
School (BB)

hathe , Geography, 
Physics, chemistry, 
Biology

masano Sec* 
School (BB)

B io logy , Chemistry, 
Maths

Maths

F riends School, 
xunuusinga (llB)

Physics, Chemistry, 
B io logy , Maths• 
Geography

Maths

N j i r i ' s  iiigh  
School (SB)

Physics , Chemistry, 
Ma th s, Geography, 
Biology

Maths

aagurno uigh  
School (liJLi)

Physics, Chemistry, 
B io logy , Maths, 
Geography

iiighway bee* 
School (MD)

Physics, Chemistry, 
B io logy , Maths

hapsabet school 
(u a )

Mathematics, Physics, 
Chemistry, B io logy

Maths,
P h y s ic s , 
B io l*  Geog, 
i^con*

S tate  house iol» 
G ir l s  iiigh  
schoo l (Go)

Chemistry, Physics, 
Maths, B io logy

Maths

kakoiuega Sec* 
school (hii)

Geog* B io logy , 
Chemistry, Physics, 
Maths

Maths,
Geography

Chavakali sec* 
schoo l (BB)

haths, Physi c s , 
Chemistry, B io logy , 
Geography

aenya high  
schoo l (GUdj

Physics, Chemistry, 
Zoology, Maths

Maths, 
Physics

A llia n c e  G ir ls  
High  School (Gii>

Maths, Ph ysics , 
Chemistry, B io logy , 
Geography

Maths

{ r  ) Loreto  Convent Zoology, Botany, 
i-isoi^ari (GBB) Physics, Chem istry,

Maths
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Marne o f  
school

P rin c ip a l
subject

Subsid iary
su b jec t

Strathmore 
C o llege  (1313)

Physi cs , Chemis t r y , 
Applied  6t i>ure Maths,
b io logy

alanyaga Sec* 
schoo l (i3b)

Mathsf b io lo g y 9 
Physical sc*

Geography

Amukura Sec* 
School (13b)

Physics, Chemistry, 
b io logy

shim o-la-Tewa  
sec* school (b b )

Physics, Chemistry, 
b io lo gy , Maths

d a g o re tt l High 
schoo l (1313)

Physics, Chemistry, 
b io lo gy , Maths

k i s i i  secondary 
School (1313)

Physics, Chemistry, 
b io logy

AKTs sbbJ^CTs

Hachakos school
Ib b )

bng* h it*  H isto ry , 
Geography, economics

b n g lish

kangaru School
lu ll)

L ite ra tu re , H istory , 
Geog*, Maths

A l l id in a  Viarum 
11. Sch. (Mb)

Log* L i t * ,  H isto ry , 
Geography, ^conorni cs , 
Maths, Sw ah ili 
(London)

St* T eresa•s 
G ir ls  school

English , H isto ry , 
Scrip tu re , Geography, 
Art

Lugulu G ir ls  li* 
schoo l (G13)

English  L t * • H isto ry , 
Geography

Limuru G ir ls  
sciioo l (G13)

*^ng* L i t * ,  H isto ry , 
Geography, A r t ,
Hi v in i ty/i »aths/ t ronch



Marne o f P rin c ipa l su bs id ia ry
School sub jects Subjects

hoiiia day sec . iiisto ry , English  b it , Maths
School (13B) Geography, Economics

be ru  School (iili) English  b i t . ,  H istory, 
Geography, ~cononilcs

(P ) S t . iicLry*s A rt, English , French,
sch o o l, N a irob i H istory , Geography
(BBb)

H ighlands School, s n g i io h b i t . ,  Geography,
~ ld o ro t  (uhj H istory , it .h . , A rt

Jti.fi. The Aga Sng. b i t . ,  H istory ,
Allan High School sconoiui cs, Geography,
(*u>; Maths

N a iro b i school ^ng. l.i t . ,  H istory , m ig lish ,
(iJDD) Geography, French, 

i i . b . , Art
k .b .

Kisuniu Boys* i/conomi c a , Hi s to ry ,
High School (iiu) Geography

Th lka High bconouiics, H istory , m g . L i t . ,
Sciiool (fib) Geography k .h . Geog., 

Laths

Lenana sciiool m g lis h , Geography,
(BBU) Latin , French, Geology

Jonihuri High ^cli. H istory, Geography,
(MDB) economics, bn g iish , 

Maths

ivaiiuhia G ir ls nmglish L i t . ,  Geography,
li. sen. (liG) liis to ry , D iv in ity

A ll ia n c e  High ^n g lish , H isto ry , b n g iish ,
Sciiool ( d b ; Lcononic s , Goography, H is t . ,  aeon.

H.JC., French, R ,K « 9 1 roach
Sw ahili ( London ) World 

A f f a i r s , 
baths

N a iro b i G ir ls  Geography, i i i  s to ry ,
L C C i  SCllOOl (uijj b it*
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btiXuiO o£
s c h o o l

P rin c ipa l
Subjects

bubsid iary 
bub .loots

liiahop  Utuii^a bee.
bch oo l (uij)

English L it . 9 Geog., 
d iv in ity , H istory* 
economics

i^oruto High 
ochoox, Liuura
(GU)

English  L it .  9 H istory* 
G##g. * French, 
d iv in ity

Upper H i l l  
bchool îkJ>

j^nglish L it . f H istory, 
Geog. * bconoiulcs,
Ha tils

Pangani G ir ls  
bch oo l (Gd)

^ng. L i t .  * H istory , 
uconoialcs. Geography, 
Ax't, Laths

N y e r i h igh
bCiiOOl (Jjb.)

Hatha* Gaog.* H ist.*  Lag 
L it .  * ^conooiics

• 1 laths

iiuseno bee. 
bchool (l3B)

ui^j. L i t . ,  H is to ry* 
Geography, -conou ics , 
Maths

iV.ik. *
hath*

liungoma aec. 
bch oo l (Gii)

Geography, H isto ry , 
Latlis, ^u g lish

h a th *

F r ien d s  bchool* 
iuuuusinga (h il)

English , H isto ry , 
Geography, h a th *

ivagumo High 
bchool (23ii)

ha tiis, Lng• L i t •, 
H istory* Geography, 
^conoiuics

o ta te  House uoau
G ir ls  High 
och oo i (Gd)

Lag. L i t . * Geography, 
History* Laths* ;u ’t, 
bw aliill

Maths

luxhauega bee. 
School (iili)

Geography* ^conoiuics* 
ilx s to iy , L n g lis h  L i t .

iv ip s ig ls  G ir ls  
H igh  School (Gil)

xaiglish* French, 
H is to ry , Geography, 
ft.K.
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hiUUU Oi
School

P r in c ip a l  
b o b je c ts

bu bsid iary  
buo.ioc ts

ivenya hign 
School (G13D)

■unb • h i t . ,  French , 
Gerutan, h is to ry ,  
ueo^ruphy, a . a . , A rt ,  
Maths, Music *

nr a. lan ce  G ir ls  
h. bCilOOi ( LrL J

Matns, u n ^ liah , Goog., 
h is to ry , h .h . , fren ch , 
A rt , Music

n a th b , h . l
French,
World
A f fu ir s

(P )  Loreto  Convent, 
M songari (unu)

L n g llsh , H is to ry ,  
troography, r ranch , 
aw. l . , A rt

a t .  *iury*s ociioo l,
Y a la  (b ij)

Maths, n n g ii sh, 
Geography, h is to ry ,  
h .h . , economics

~ n g lis h ,  
i ia t iis , 
h is t  •

b liim o -la -T ew a  
b e e . behoof (UB)

Geography, h is to ry ,  
i>ng. b i t .

economics

Matu^a d in s  bee. 
bc iioo i (on )

Googrraphy, h is t o ry ,  
bllg . L i  t .

i v i s i i  b e e • behoof 
(b b )

Leography, n is to ry ,  
• L i  t .

(P )  i i . ii. Aga iwhaxi 
Kenya bee. 
behoof (Mb)

beo0ruphy, h is t o ry ,  
nag• L i t .

The schools l i s t e d  below w i l l  s ta r t  Fortj V 

c la s s e s  f o r  the f i r s t  time In  15*71* The p roc ls e  

su b jec ts  that w i l l  be o ffe r e d  Tor study In  tiieso 

sch oo ls  are not r e a d i ly  a v a i la b le ,  but I t  Is  

in d ica ted  in  the l i s t  below what each school w i l l  be 

o ffe r in g ; i . e .  A r ts  o r  bcience . btudents should 

a ls o  be encouraged to s e le c t  these schools fo r  th e ir  

libd courses*

1 • iwljabe h igh bclioo i (Mb) -  sc ien ce  

2. w ary Leakoy G i r l s  ociio o l (bb) -  A r ts
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j »  uithuuiu je c *  school * science

4. iiuraii^a secondary school (bd ) -  science

5* Tuuutuiiiu Secondary school ^ub) -  Science

a* Jtwirimara secondary school (b d ) -  A rts

7* Jvubaxe secondary school (Gb) -  science 

8. ivaa -̂a G ir ls  secondary School (Gd) -  science 

i>- mturu jecoauary school (bb) -  scronce

I o • N ^ iy a  G ir ls  sec . school (Gb> -  sc ience

I I  • A^oro bare secondary schoor (r»d) -  A rts

12. dutere G ir ls  s ec . School (Gli) -  A rts

13. Giiesaxiiiai bee. school (dbj -  A rts

14. h jo ro  bee. bchoo l (bJti )  -  s c ie n ce

ney to  Abbreviations

s hoys boarding

(>*»; ■ nixed ( i . e .  boys & G ir lsJ  Juy

(UliJ s G ir ls  boarding

(«»»>) 3 G ir ls  bay
{UL)J 3 boys bay

(ndb ) 8 boys boarding & bay

{LrUXJ >
1 1X k

8 G ir ls  boarding ec bay
as a  p r e l ix  to name o i  school denotes 

p riv a te  school.
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■ endjlx 9« Comparison ol cast A fr ic a n  Advanced

c e r t i f i c a t e  o f  .ducat ion  nesuita 1^71 

from se le c ted  achoora*

vjuzliah

POWb dOYo Alio

A 0 0 1

ii 0 2 2

C 1 1 6

i) 3 3 2

JOt 7 05^ 8 o1>p 8 i

0 6 9 3

F 0 1 0

il ls  tory

POwb OOYd Alio

A 0 0 3

li 0 0 3

C 3 1 1

1) 2 2 2

c 4 41> y t>7> 8 82>

U 5 5 3

F 8 1 1

Geography

POWb OUYb Alio AC

A 4 1 8 2

8 3 1 4 3

C 3 1 6

8 7 4 7 b

b 4 8V/e 3 53* 8 8G> 5

0 3 7 5 1

F 1 2 0 0

Economics

POWb tioYo A8o AC

A 1 0 1 0

b 2 0 7 4

c 4 2 2 5

0 3 2 3 6

Lt 8 04,* 4 62> 7 7o, 3

0 6 4 4 3

F 4 1 2 0

Pass ra tes



2$8 .

Franca h>tUoiuatlc»
FOWO bOYb Abb POtab OOYb Alib kC

A 0 0 Q A 2 3 0 15
b 1 1 1 b 2 2 1 22
C 0 1 0 c 1 1 5 5
b 0 1 0 o 4 1 4 9
& o 2 0 hi 5 52> 5 b7,: 7 9**> 13 91,»

0 0 3 1 0 9 3 1 0
1 0 2 o F 4 3 0 0

,iViw4 * turo e14K# i
i'hyaica Uieiuiotry

FOWb OOYb Abb kO POWS bUYb Abb kC
A 1 0 0 0 A 2 1 1 28
b 1 3 3 12 b 1 1 3 30
C 2 2 1 9 c 2 3 4 14
u 1 3 0 17 D 3 1 7 10
b 7 30> 4 3bs« 12u j 28Sl"» b 10  4 7> 9 5 V 1b

0 19 10 12 57 0 10 6 19 9
F 9 3 2 10 F 10 7 3 0

b io lo g y

FOWb DOYb Abb kC

A 0 0 1 8

b 2 1 1 14

0 2 3 3 0

it 2 4 8 12

b 4 50> 2 t>5‘/* 5 930 25 90,

u 5

*' 3

i

O

14 7
2 0
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s t a t i c s  provided by the 1o liow in g  sch oo l* i

POMb -  N a irob i S ch oo l, h igh  cost boarding school*

COYS -  Lenana S ch oo l, h igh cost boarding school*

Aiks -  A llia n c e  h igh  cchool, low cost boarding
school*

hd -  aenyatta  C o lle g e , VI J?ornj c o lle g e *

The schools and c o lle g e  aro a l l  male 

In s t i tu t io n s  and w ith in  w ile s  o f  tho cen tre o f  

N a iro b i*  They a re  e l i t e  in s t itu t io n s  a t tra c t in g  h igh  

q u a l i t y  graduate s t a f f  fo r  VI form  teaching*
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.^ c x u i i *  1o. Auaber o f  candidates w ith 2 p r in c ip a l

or more i 1V72 -  197J) in  o ith u i  

or London u .C .^ . U J  le v e l  

f o r  se le c te d  sch o o ls .

och oo i T o ta l
Candidates

b f f lc ie n c y  
fa c to r

POwS (LA A C b) 42 74 • 56

OOYS (n A A C b) 38 63 • 60

AhS (nA A C b) 62 6b .72
KC ( LuIACjl*) 146 162 .90

bC (GCn) 4o 31 .90

Tile e f f ic ie n c y  fa c to r  i s  found by d iv id in g  tlie 

number o f  candidates with two p r in c ip a i passes o r  

more by the to ta l  number o f  candidates*

The p r in c ip a l passes i s  a s ig n if ic a n t  le v e l  

because i t  i s  the minimum en try  q u a l i f ic a t io n  f o r  most 

f a c u l t i e s  in  nust A fr ic a n  u n iv e r s it ie s *

s t a t is t ic s  p rov id ed  by the P r in c ip a ls  o f  the 

fo l lo w in g  schools and co lle g e s *

POwb -  N a irob i sch oo l, h igh  cos t boarding schoo l.

00Yb -  Lenana s ch o o l, h igh  cos t boarding school*

Allb -  A ll ia n c e  n igh  sch oo l, low  cost boarding
school*

KC

bC

Kenyatta C o lle g e , VI io rw  c o lle g e *  

otrathm ore C o lle g e , VI form  c o lle g e
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11. v Q ^ i - i^ o n  o l auccaaaXui A t la n t a  lu 

tijo Liu.vai-0i t y  o f  t ^ r o b i  in  c u u i u  

aub.ioct-o,

Candidates o f fe r e d  peaces a t the U n ivers ity  1'or 

bn.-lain..- ^conoplce 1973 UAAM roa u lta .

T o ta l number o f  candidates 30

ik.enyatta C ollege 11

4 stream  boarding schools 2

4 stream  day schools 2

2 stream  boarding schoo ls  0

2 stream  day schools 1

1 stream  boarding schools 3

1 stream  day schools 2

P r iv a te  candidates 3

cand idates o f fe r e d  p laces  a t  the U n iv e rs ity  fo r  

u .bc, (en g in eer in g ] 1973 based on ^AAC^.

T o ta l number o f  students ®6

4 stream  boarding schools 1 •

4 stream  boarding/day schools 7

4 stream  day schools 1

3 stream  boarding schools 1c

3 stream  boarding/day schools 9

3 stream  day schools 1
2 stream  boarding schools 16

2 stream  boarding/day schools 7

2 stream  day schools ^
1 stream  boarding schools  5

1 stream  boarding/day schools

1 stream  day schools ->
P r iv a te  candidates 6



262

C fe q id id a t t f I'lxnu ^anyatta  C o llege  o f fe r e d  B iacea  at 

thu U n iv e rs ity  o f -N airobi t o r  B .b c . ie n ^ in e e r in .j 19 7 ^ .

ivij i»• a o • Alaiae Me emit a

bii/0460 uaruuii'u F.K. M. •A* Ph. •A* c . •A

bik/0409 Nduati P.H. PM. •A* AM. •B» Ph •A

bh/0428 Obyango-Oiro J .P .A . M. •A1 Ph. •B* C. •A

bh/o4;>4 Mugo C.C. M. •A* Ph. •li • c . •A

bh/0466 N jo ra Dii^t M. •a # Ph. •B* c . •A

bik/o4 i 6 Mwaniki C.G. PM. »A» AM. •B* Ph. •A

bh/0^17 Oguya w.o. PM. •A* AM. •13 Ph. •A

bK/0427 Godoro M.A. M. •A • Ph. •B • C. •B

bii/04 10 Aruasa JiK< i • PM. •A# AM. •B* Ph. •B

bhjuk  18 Gichuki SiM. PM. •a * AM. •B» Ph. •B

bh/0451 Akinga J . J . M. •a * Ph. •B* C. •B

sk/o4<J5 Mutull b.M. PM. •a * AM. •0* Ph. •B

t,i\/oku7 waiwoli P.U.M. PM. •b * AM. •c» Ph. •A

bA/04 38 G iteru J .M. M. •B • Ph. • c« C. •A

bh/0452 JLamau J*M« M. •B* Ph. •B* C. •B

bh/o437 Mvai &.W. M. •A* Ph. #B* 0. •A

bik/O^o 1 i\ziok±9 A • 8 • M • M. •A* Ph. •b * c . •A

5a/04O0 Magongo V. PM. •B • Ail. • G» Ph. •b

bh/0408 iUiO B.M. PM. •A* AM. • U1 Ph. •c

bik/Ô f 1 1 ikauau J .N • PM. •B* AM . •B« Ph. •0

bii/0^23 Gathu b *K< M. •A* Ph. •b * 0. •b

bik/0^30 tou.rui.ngi L‘k» L) • L\ • M. •B* Ph. • b * 0. •a

bA/o4^9 Moupatani r. M • «A« Ph. •b * 0. •b

t>ik/o4o8 M a tir i A* A# N • •A* Ph. •b * 0. •b

bj\A>444 Karan ja J »h« M. •b » Ph. •b * u • •b

oii/ o4o7 Bajabor M « 0 • A • M. •a * Ph. *B* 0. •c

bh/o425 K».angi Or* M. •b * Ph. 0. •a

bh/0^55 hduati b .k . M. •b • Ph. •0 • 0. •b

bii/o439 Birgan P. M. •d* Ph. •o* c . •b

ba/ u4^5 Abdallah b*M* M. • B« Ph. •b * 0. •b
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^ e * . ho * Atoms resu lts

tiv/o463 Ŵ Ugl M. M. *D • Ph. C. •B9
bh/042b kumbacha M. PM. »D« AP. •l 9 Ph. • c*
bh/o422 uayumba G.O. PM. •B* AP. ' i i ' Ph. •c*
bh/u462 Muchina J .M. M. *0* Ph. •jl* 0. •h«
.ah/o443 Kusaura G.G. M. #13 • Ph. C. »c «
bh/o448 Amiani P.D. M. •D* Pil. • l  • C. •c*
bh/o424 Obock C.J.O . M. *13 • Ph. •l  • C. •d *
^h/ u43o iia tara K.G.A . M. *B• Ph. •l ' C. •d *
^n/u 413 lwiUU h.M. PM. 9U 9 AM. •j*1 Ph. •d »
8h/u415 helson 1  *h« PM. »D* AM. Ph. •d *
£>h/0421 i'ijoroge H .Ml PM. »D» AM. »D» Ph. •d »
6A/0430 aabiru F.M. M. *0* Ph. •ii* 0 . •d «
i>iyo442 Oacliau irfl M. •C» Ph. •c* C.

Out o f 129 en tran ts to Jki.So. (mng. ) .  <0 came Txou

lvonyatta u o llo jo  ( a l l  o f  them with 3 'A 1 le v e l  passesj 

eased on wlACb r e s u lts *  The uedian re s u lt  f o r  

n e n ya tta  C ollege students was 3 'A* l e v e l  passes a t 
hatiia  •A*, Physics 9u 9, chemistry • !• *

The median r e s u lt  Tor a l l  students was 3 'A* l e v e l  

passes a t  hatns • ii* f Pnyaics c lie ;jis try  •d*.
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.^•fvred Plftgea at toe Uni v a r s ity  o f
_̂jx iJuu:cjiu; baaea on -uAAĈ  in su lts *

ive^« No • kaiue bcliool with Streams

o.u/2404 j'anear J »il* A i i id ia a  Visram U )
nasuiina A* A llia n ce  xiogh bciiool

i » V  048b Chunga C*N* kenyatta Collego (7J
£>k/ 10 8 3 Jooki ii. li. Jajukuri

ba/cu3 8 h b o lo i N «J «k « Nakuru

t>k/u487 uronyo k .A . kenyatta C oliege (7 )

oh/c472 bidajodl P «0 » kenyatta C ollege (7 )

bhA>473 kubai btQt kenyatta C ollege (7 )

oh/0 b05 ObOi'e ii. Unarm w

ok/*>493 hyauiongo J .A . kenyatta C o llege (7J

oa/o483 i'iwathe A»G« kenyatta C ollege (7 )

OXv/ 007  1 Okotii F* Aiakuru O)

ok/u50 2 na^aiyu C.iv.G. kenyatta C ollege U )

Oh/u47b Muliudkla o* kenyatta C o llege (7 )

8h/c49 1 Odonae w .li.o . kenyatta  C o llege (7 )

oik/1086 T r iv o d i C• eamhurl

ok/24J24 Grewal b#o. A l l ia iu a  Visrau U j

oa/2221 hoaajond G«b* bhiiiiO- 1 0 -To w a U)

ok/U>9l Joni F*G« Jaukuri W

bli/ 1 6 9 7 oiiaii 8 * (biiaa) Jauhuri l **)

bii/1S7^ hunoru w#M. A llia n c e  h igh  school W

ok/0 5 2 o J-ialakwen C* kenyatta  C o llege (7 )

ois/u334 oerreiii 0 *d»k* kenyattu C o llege U )

s>k/G478 A'iacui F»M# kenyatta  C o llege U )

W n i 5 highway U)

i-A/0959 P a ttn i i i .L .

ok/u481 Wanjohi P«H. kenyatta  C o llege ( 7 )

oik/0O23 Oaira k*A« Nakuru (3 )

oa/u 174 Ochieng G*A(*lias ) H ighlands w

bA/ 1 0 8 5 b in  A .Y . (H ies ) Jamhuri (<o
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ive/i* ho* haiue b & te & L x ltb  Streams

6k / 1095 iiaxuv 8* (M iss)> Jamhuri ( * )
6k/ 0540 k iarako G.k. kenyatta C o llege (7 )
6k/o492 hjuguna P.C . kenyatta C o llege (7 )
6k/0523 W ngarirla  0. keuyatta C o llege (7 )
6k/0499 hganga F .h . kenyatta C ollege (7 )
6k/0 6 52 hogo 0*li* Lenana
6k/2268 J .D .k . iwaguiuo (3 )
6k/1441 >iuntao X,*i. kachakos ( 2 )
6k/oo 44 Mere L .F . hokum (3 )
6k/oo44 iiUiaya G • h • Lenana (<*)
6k / 1 0 1 7 buiuii J .6 . hangaru ( 2 )
6k/0497 1-iburu M.G* kenyatta  C o llege (7 )
6k/U030 Gikenye C.W.G. hakuru (3 )

6k/2227 UU tiio^o 6*P. kaguiuo { »
6k/ 2475 Aldobi 0 .1 . kakaniega (2 )

6k/1881 Huga K.O. A llia n c e  High School V*)
6k / 1 809 Gatangi A.6.M. A llia n c e  High School w

SK/2557 Wade P .0 . k i s i i (2 )

6K/0469 S a jab l M. kenyatta  C o llege (7 )

6k/0026 Thuo S *J i N i hakuru (3 )

6K/0479 kabugu k .k . kenyatta  C o llege (7 )

6K/0530 Otieno J .ii.b . kenyatta  C o llege (7 )

bk/ 0 5 5 1 Ogondo M*0. kenyatta  C o llege (7 )

6k/o5l2 Orege P .A . kenyatta  C o llege (7 )

ok/0 3 2 1 liu iiiga k.G . kenyatta  C o llege (7 )

6k/0536 Hvdta S .k l.K .k . kenyatta  C o llege (7 )

6k/0505 Olando J .k .A . kenyatta  C o llege (7 )

6k/2042 L,0om al F. Friends School v kainuainga
(2 )

t>*A»537 Kayabi W.G. kenyatta  C o lle  ge (7 )

6k/l2u7 hjotuba M.J.h* 
(M iss )

A l l ia n c e  G ir ls (2 )

6k/u471 Njoro^ti C.P.M. ken ya tta  C o llege (7 )
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HQK. NO* Name school, Witu stream ,

=s*A>535 Chaviyah C .J.A . Kenyatta C ollege (7 )
sN/0 520 Ohangah V* J* Kenya t ta  C o llege (7>
bi\/0304 Kuhamari 8*K*K* Kenyatta C ollege (7)
6JK/0539 Kungu G*M* Kenyatta C ollege (7)
8K/0048 Omache b*D. Nakuru O)
b*A>306 O w iti F*N* Kenyatta C ollege (7)
bK/ 2 10 9 Achval X*M«0 * Maseno (2)

bh/o494 Juma J*0* Kenyatta C ollege (7)
bk/0661 Nyawalo 0*J* Lenana ( * )
bN/0063 Ouiuodo L • J • Lenana ( * )

ok/1219 Wanjohi J«K » (M iss) A ll ia n c e  G ir ls  H.S. ( 2 )

1 A/ 0 1 1 7 Jube 8 * %

*oh/ 12 3 0 Mauiidu T*N• (Miss ) Kaaga (1 )

*b k / l220 Guciiu M*W. (Miss>) Kaaga (1 )

bK/1203 Chouba C*W*(Miss) A ll ia n c e  G ir ls  11*8* ( 2 )

ou/Uo72 Nyakuxuli P*M* A llia n c e  G ir ls  h*b* ( 2 )
(Miss )

bK/1213 Mwangi M* W*(Miss ) A ll ia n c e  G ir ls  h.S* ( 2 )

PK/0371 Mohamud M*T*

oil/ 1689 icoyat M*8* Jamhuri (*>
SK/0490 Okal A* C• Konyatta C ollege (7 )

bK/ 0 17 8 K arekozi J*(M iss ) H ighlands (*>

from Kenyatta  C o llege*

* mquals candidate from sm all one stream school
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^ ' W ! .  o f  theivoaya A fr ican  k i i t s . U n ivers ity  o f

uajubridge, Ph .ii. th e s is ,  1969*

M cIntosh , jljs(jts , The S co ttish  frilaaion In  Kenya 

1691-192J. U n iv e rs ity  o f  Edinburgh, Ph.u. th es is ,

1969.

odhiaiubo, J.JS., Tito Independent Schools Movouient in  

iNVaii^a. T y p esc r ip t, bepartuiont o f  H is to ry , 

u n iv e r s it y  o f  N a iro b i, 1967*

Utuolo, G .iv., A btucjy o f  the theory and p rac tic e  o f

ilHgLL QAHPfttion in  .the V•&. Jftfk .B..&23L*S.J£& 
sutaptation where po s s ib le  to QQh4.l-tAo.fiP In  henya. 

A s so c ia te  o f  the U n iv e rs ity  o f  London th es is , 19^9*

bhah, bnelila ta  K ., A Hi sto ry  o f  Aslan  education in  

i.ejtya. 1666*1963. M. A. t lie s is , U n iv e rs ity  o f  ^ast 

A f r ic a ,  1966.
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P e r s o n a l  Conuaunica.ti.oii*

i* r » Arap h o i, V ice -P res id en t o f  kenyu, parent o f  

c h ild re n  a t  "th e  T h ree " (Lenana School, Nairobi School
and Kenya h igh  School)  •

iiis9  V .h . iiam es , iieadm istress, Kenya high school 

1967- fo rm e r ly  headmistress, highlands school,
h ld o r o t •

s i r  h ob ert h ir le y ,  headmasters' Conference, form erly 

headmaster Charter house school, Surrey, 1935-47 and 

Lton C o lle g e , Windsor, cngiand, 19^9-1963 end 

V is i t in g  P ro fe sso r  o f  Education, * i t  waters rand, South 

A fr ic a *  Educated itugby School and h a l l i o l  C o llege , 

o x fo rd •

h r. P . J .  brown, headmaster, A l l ld in a  Visram high 

School 19b5-197^» fo rm e r ly  housemaster, Na irob i

schoo l*

h r. T . brown, i.onya In s t i tu te  o f  education , fo rm erly  

headmaster, duke o f  York School (Lenana School) 19cb— 

1970, fo rm erly  headmaster k in g 's  School, G loucester, 

headmaster, C l i f t o n  C o lle g e , b r ls t o l ,  and educated 

W estm inster School, London, and Peterhouse C o llege , 

Cambridge•

h r . C .h . d u ite e l ,  headmaster, A nd ingly  C o llege ,

Sussex, England.

P ro fe s s o r  F .C .A . Caxumasrts, P ro fe s s o r  o f  education, 

U n iv e rs ity  o f  N a iro b i, fo rm erly  P r in c ip a l ,  L e ic e s te r  

d ra in in g  C o llege , L e ic e s te r ,  England and headmaster,
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A l l e y n 1* School, Stevenage, H ertfordsh ire , upland#

• L* Campbell, Headmaster, nin^svood School, bath, 

-iifeland, fo rm erly  Headmaster, A llia n ce  High school, 

nenya, 1962-197^, fo rm e r ly  m issionary  Tumutuuu K iasion ,

C en tra l P rov in ce , Kenya*

l a t h e r  Cunningham, Headmaster, huhoho High school, 

C en tra l P rov in ce , Kenya, form erly  Headmaster, S t.

H a ry 's  School, N a irob i.

S i r  Hesruond Lee, Headmaster, Winchester C o llege ,

~ngland •

Hr. F » n. u o llim ore , Headmaster, N a irob i School 1969* 

1972, fo rm e r ly  Headmaster, Thomson's P a lls  secondary 

s ch o o l, and aeputy Headmaster, A llia n ce  High scnool.

h r 9 A .F* n gg leeton , Headmaster, Fo is ted

sch o o l, -veaex, England, form erly Headmaster, The 

±u iglieh  School, Cyprus*

S ir  Herek L rsk ln e , Hoard o f Governors, N a irob i School, 

educated **ton C o lle g e , Windsor, Lngiand and Sandiiurst 

K i l i t a r y  C o llege , Surrey, England.

Miss A • F ish er , Headm istress, Wycombe Abbey sch oo l, 

i-nick ip gayi--nttia4rfl| angland, fo rm erly  Headm istress,

Liiuuru i i l r lB  s ch oo l, sngland, and daughter o l the 

Archblehop o f  Canterbury.

lion. F .F . F is lie r , Headmastor, W e llin g ton  C o llege , 

berk  s h ire , Hngland w son o f  the Archbishop 01 

Canterbury*



F a th er F it z g e ra ld ,  iieadmaster, k&baa Secondsry School, 

I'oiT/ierly teacher a t  Parklands Secondary School,
N a ir o b i•

h r. P .F . F le tc h e r , O.JJ.L., headmaster, Prince o f

Wales School (N a iro b i School) 19^5-1959, form erly 

Second lias t e r ,  Cheltenham C ollege , and educated at 

h igh ga te  School, London, and S t. John's C o llege ,

Cambridge, hngland.

h r . byron c e o rg ia d is , Governor o f  P rince o f Wales 

sch oo l (N a iro b i S ch o o l), educated P rin ce  o f Wales 

School and hrasenose C o llege , Oxford.

h r . Githuku, A ss is ta n t Ch ief education O ff ic e r ,  

fo iia ex 'ly  lieodmastor, hangu h igh School, Central 

P ro v in c e , kenya.

h r. i i.  G rieves Cook, in sp ec to r, h in is t r y  o f m iucation 

a tta ch ed  to P ro v in c ia l ixiucation O f f ic e ,  N ye r i, f o r  

C en tra l Prov in ce, fo rm erly  iiousemaster, Prince o f  

Wales School.

h r. J .Y .  h a r t le y . Headmaster, hyadarua School,

C en tra l P rov in ce , A ss is tan t housemaster, N a irob i

s ch o o l.

Mr. &• tiigson , deputy headmaster, Luke o f  York 

sch oo l I960-1970, now i i lu n d e ll 's  S choo l, devon, 

imigland.

Mr. H,M. hone, Headmaster, meter S ch oo l, imeeter, 

sngland , S ecre ta ry  o f  the h ix 'ect Grant Schools

S ec t io n  o f  the headmasters' Conference 1970-1971*

301.



Wra* Hudson, To a che r  Liiiairu G ir l*  School, fo rm erly  

T each er9 A ll ia n c e  G ir ls  High School, Kikuyu and 

s i s t e r  o f  Carey 1'rancis (Father o f  Kenya education) •

Mr. G. Humphreys, Headmaster, Kin# hdvard's ochool, 

W h itley , *n#land.

Mr. G.jb. Iro n s id e , Headmaster, N a irob i school, 1^60- 

19b9* fo rm erly  Headmaster shim o-le-Teva school, and 

Headmaster, Narok Secondary sch oo l.

Mr. -rfjjrys Jones, Headmaster, Kenyatta Secondary 

jx iucation  department.

Mr. F . Kamau, student law yer, U n ive rs ity  o f  N a iro b i, 

educated Prince o f  Wales School 1963~19t>9» Head o i 

House, Head o f  School.

Mr. U. Kampf, Hoard o f  Governors, Prinoe o f  Wales 

sch o o l, educated ^Uropean School, N a irob i, 1922 and 

south  A fr ic a .

Mr. P. itan#orl, A dm in istra tion  oepartuent, U n iv e rs ity  

o f  N a irob i, fo rm e r ly  Headmaster, N j i r i 's  iii^h S c iioo i.

Mr. it. Karan ja, Headmaster, Chin^a i i i0h school f o r  

Hoys, fo rm erly  A ss is ta n t Teacher, Prince o f  wales 

School (N a iro b i S ch oo l).

Mr. G. K a r l i t h i ,  Permanent S ecre ta ry  in  the 

P r e s id e n t 's  O f f i c e ,  Personal s e c re ta ry  to  the Kenya 

C ab inet, d ir e c t o r  o f  the Kenya C iv i l  S e rv ic e , parent 

o f  sons a t  N a iro b i School.

302.
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Nr. J «W.h. Lempe, headmubter, Gordonstoun ochool, 
u lg in , Scotland.

N ias  M. Lenyatta, Mayor o f  the C ity  o f  N a irob i, 

dau gh ter o f  the P res id en t, Mzee Jouio Lenyatta, parent 
o f  son a t N a irob i School.

-Reynolds, Headmaster, dauntsey's School, 

W ilts h ire  and fo rm er ly  deputy headmaster, S o lih u ll 

s c h o o l, W arwickshire, England.

H r. N. darby, d ir e c to r  o f  A fr ican  Education, N a irob i 

rr im a ry  School 19^7» P rince o f  itales School 1935» 
headmaster, M alind i sch oo l, headmaster, /uichakos

sch o o l.

P ro fe s s o r  L .J .  Lew is , P ro fesso r o f  hducatlon (w ith  

s p e c ia l  re feren ce  to  Education, in  T rop ica l Areas j ,  

U n iv e rs ity  o f  London, fo rm erly  headmaster, Lagos 

Grammar School, N ig e r ia  193o-19^1» and P ro fessor o f  

edu ca tion , U n iv e rs ity  o f  Ghana, 19**9-195#•

Hr. L . Lockhart, economics and S ta t is t ic s  A dv iser to  

the hesssy Commission, p rev iou s ly  teacher, Kent 

C o lle g e , Canterbury, Lent, hngiand•

Mr. H. MeCrum, headmaster, Lton C o lle g e , Windsor, 

England, fo rm erly  Headmaster, Tonbridge School, L en t, 

dngland.

Mr. l . d .  McIntosh, headmaster, P o tto s  C o llego , 

Edinburgh, S cotlan d , fo rm erly  A ss is ta n t h aster, 

W inchester C o lle g e , educated T r in i t y  C o llege ,

Cambridge •



Mr. K. M atiba, Permanent Secretary fo r  indication, 

1963-1964, some time Permanent Secretary fo r  Commerce 

and In d u s try , now Managing d ire c to r , Kenya breweries.

Mr. T. Mboya, M in is te r  o f  Planning and Economic 

developm ent, educated fiangu High School.

Mr. J .T .  M elv in , headmaster, K e lly  C o lle g e , dev on,
England.

o r ,  H,H, M il ls ,  h ec to r , j-dinburgh Academy, Scotland, 

educated S t. C a th erin e 's  C o llege , Cambridge.

Mr. A . M uigai, student a t Kugby School, Kngland, 

fo rm er student a t N a irob i School (POWS) and Deputy 

Head hoy 1969*

Mr. Mwangi Kamunge, headmaster, Lenana School, 

fo rm er ly  headmaster, N joro  secondary School, and 

headmaster, Kagumo H igh School. educated A llia n ce  

h igh  sch oo l, Makerere U n ivers ity  C o lle g e , Kampala, 

and U nited  Status o f  America.

Mr. M .J. N icholson , headmaster, Nanyukl Secondary 

S choo l, fo rm erly  A ss is ta n t housemaster, N a irob i 

sch oo l ( pows; .

P ro fe s s o r  N isb et, P ro fe s so r  o f  edu cation ,

U n iv e rs ity  o f  Glasgow, Scotland.



h r ,  Nyagah, M in is te r  o f  A gr icu ltu re , iienya, foru ierly 

m in is te r  o f  Natural Resources and M in is ter o f  

ed u ca tion , Head Commissioner o f the hoy Scout 

Movement in  lienya, paren t o f  Nairobi School boy*

Mr* Nyamweya, M in is te r  o f  Works, former M in ister o f  

Power and Communications, and M in ister o f  S ta te, 

Chairman o f  hoard o f  Governors, Nairob i School, and 

paren t o f  N a irob i sch oo l boy*

Mr* J*M* U ja l, Permanent S ecretary fo r  the M in istry  

o f  N atu ra l Resources, Head o f  the Old Boy a 

A s s o c ia t io n , A llia n c e  H igh School, parent o f  sons at 

N a iro b i School*

Mr* 13* W* Ouumbo, Headmaster, Upper H i l l  School f o r  

Boys (Delamere School) fo rm erly  Housemaster, N a irob i 

School (POWS)•

Or* Owako, A d m in is tra tion  department, U n iv e rs ity  o f

N a irob i*

M iss V.M.H. Owon, Hoadiuistress, Malvern G ir ls  School, 

England, fo rm e r ly  Headm istress, Llmuru G ir ls  School, 

henya, 1960-1968*

P ro fe s s o r  A*0*C* P eterson , D ire c to r  o f  the department 

o f  education , Oxford U n iv e rs ity , fo rm erly  Headmaster, 

Dover C o lle g e , dn&land, and A ss is tan t M aster, 

Shrewsbury C o lle g e , educated ivadley C o lle g e , and 

B & ll lo l  C o llege , O xford .
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Mr* K. S t* John P itts -T u ck e r, S ecre ta ry , Headmasters' 

oo iii orencu ( fo rm er ly  iieadiuaater, Pocklington Schoo l,

Y o rk s h ir e , U p lan d *

P ro fe s s o r  H* hoe, P ro fe sso r  o f  x>duoatlon, U n ive rs ity  

o f  York9 fo rm er ly  iieadmaster, n&tford Urammar 

S ch o o l, H e r t fo rd s h ire , in la n d *

Mr* J*C* uoyds, iieadmaster, Uppingham school,

Rutland, bngiand*

Mr* H* S lad e , Speaker in  the N a tion a l Assembly9 and 

Chairman o f  the hoard o f Governors, banana School 

(1966-1969), educated Lton C o lle g e , Windsor, 

mnglond*

Mr* J*S* Smith, Deputy Headmaster, A ll ia n c e  High 

School*

Mr* M*P* sm ith, iieadmaster, koy&l Grammar School, 
i iig li Wycombe, Duckinghamshire, Lngland, and fo rm erly  

iieadmaster, L iv e rp o o l C o llege , L iv e p o o l, England.

Mr* D* S p e r lin g , Headmaster, StratJimore C o lle g e , 

N a irob i •

Mother Dolores S ta f fo rd ,  one o f  the o r i g in a l  

founders o f  Lo reto  Convent, M songarl, October 1921, 

and f i r s t  head iiiistress, Lo reto  H igh School, Limuru*

Mr* C*G* Turner, iieadmaster, Dean C lose School, 

Cheltenham, Lugiand, fo rm erly  Housemaster, 

Charterhouse, Surrey , ^ngland*

o f  S * * ° *__ crtl
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P»J»  Turner, lioacL.iaster, Parkiiiuda Sscoikl&ry 
School, form erly Assistant housemaster, Nairobi
School*

Mr* 0* Van Oss, Headmaster, Charterhouse School,
Go claiming, Surrey, England*

Kr* 0*C* Wigmore, Headmaster, Arnold School, B lackpool, 
Lancashire, England, form erly headmaster, Prince o f  
Wales School (1900-1965)* educated Northampton

l
Grammar School, and Wadham College, Oxford U n ivers ity*

Mr* JO. Wig ram, headmasters1 Conference, form erly 
headmaster, Monkton Combe School, Somerset, hngland*

Mr. J .S . Woodhouse, headmaster, kugby School, *uigby, 

Warwickshire, hngland•
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