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ABSTRACT

It was recommended that CDF guidelines should Bewed in selection of the PMC
members for the primary school education infrastmec CDF projects. The selected PMC
members for the primary school education infrastmec CDF projects should have adequate
time for effective supervision of the primary sch@®F projects and they should be given a
time frame for PMC membership service in the mansege of the primary school CDF
projects. The selected PMC members for the prinsahool education infrastructure CDF
projects should be trained in project managemeills skinancial accounting and record
keeping as well as in other relevant project mamege areas. The already serving PMC
members should be trained or in-serviced in fir@nehanagement and other relevant
management areas in order to provide adequate thactive monitoring and evaluation
services over the lifecycle of all primary schoaueation infrastructure CDF projects
implementation period. The following issues emerffedh the study and were suggested for
further investigation. A further study on the irghce of politics in the disbursement of CDF
in Kenyan public primary schools; An investigationto the levels of involving the
community in the disbursement of the CDF funds @ngroject management of the primary
schools’ infrastructure CDF projects in Kenya; Adst on the effectiveness of disbursement
of public primary school education infrastructurdfC projects funds from the central
government’s treasury at the ministry of financedAalso suggested for further studies was a
study on the distribution of the CDF projects’ fgnithrough the PMC Constituency offices
upto the recipient primary school

Xi



CHAPTER ONE:

INTRODUCTION
1.1 Background to the Study
State governments provide some form of financidl far primary school construction in the
United States of America (USA), the Republic of ri@hiand Mexico (World Bank, 2005).
National governments also provided most of the $unéeded for basic education school
constructions in Egypt and Israel (Nishimura, Yamand Sasaoka, 2008). In New Zealand, a
Primary School Infrastructure Project (PSIP) wamdhed in 2005 with the goal of assisting in
the improvement of school infrastructure in the of@n Islands. Improvement of school
infrastructure is one of several key priority araader the New Zealand Government’s education

strategic framework (Nishimura, et al., 2008).

The overarching New Zealand Government’s goal réwide equitable access to quality basic
education for all children and to manage resources efficient and transparent manner (Sifuna,
2007). However, whereas the national governmerllew Zealand pays for the total cost of

primary school construction, in the United Sta@Sspercent of the primary school construction is
financed by the taxation of property in the loadi®l counties (Sifuna, 2007). The issuance of
bonds, by local school counties for school consbndn the United States, has been universal in

49 out of the 50 states (World Bank, 2005).

Previous studies (Samoff, 1999; Foster, 2000; KI2@81) reveal that there are shortcomings in
Universal Primary Education (UPE) policy leading daticisms on the uniformity of the

implementation of UPE in Africa (GoK, Kenya eduoatisector support programme (KESSP),
2006). In Africa, the UPE policy in the form of diion of user charges has been a popular

intervention for achievement of Education for AFA) goals since the mid-1990s (Nishimura, et



al., 2008). However, in spite of this there hasnbeeyreat need for a broad based research that
would boost the understanding of financial and adstrative systems for sustainable educational
development programmes in most of the developingntties in the sub-Saharan Africa

(Nishimura, et al., 2008).

Poor primary school infrastructure is one of thgamdaarriers in improving access to primary
school education under Free Primary Education (fiek)y in Kenya. Empirical data show that
physical facilities are important in improving babhool attendance and achievement (Sifuna,
2007). For this reason, improving primary schodlastructure is a high priority among school

management committees in Kenya (GoK, KESSP, 2006).

Since independence in 1963, communities and pabatsbeen responsible for provision of
primary school infrastructure in Kenya. Developmeattners, churches, Non Governmental
Organizations (NGOs) and individuals have also madestments in primary school building
infrastructure often supporting the local communititiatives (Bold, Kimenyi, Mwabu and

Sandefur, 2009). Through all these combined efflrtprovision of primary school structures

over 18,000 public primary schools had been coctstilby 2007 (Sifuna, 2007).

However, there is a backlog of shortage of permaclassrooms, particularly among the urban-
poor communities in slums and arid and semi-and [AASAL) rural parts. The existing structures
are generally in poor condition due to lack of stweent capital, poor construction standards and

inadequate maintenance (Bold, et al., 2009).

With the significant increases in primary schoalodments, following the introduction of FPE in
2003, additional pressure has been put on exiptingary school infrastructure, resulting into the
poor and overcrowded learning conditions (Boldalgt2009). Inadequate classrooms in public
primary schools in Kenya pose serious challengasrins of limited primary school education
opportunities in achieving the Education for AlF&) goals through the Free Primary Education

(FPE) policy 10 years down the line. To address esah these challenges, in 2003, the
2



Government of Kenya (GOK) through the Constituemmsvelopment Fund (CDF) projects
expanded its structural school infrastructure stipjoo repair and construction of schools based

on the local situational analysis needs in alth@ constituencies (GOK, 2010).

The CDF education sector’s primary school projéctslementing agency is the Ministry of
Education (MOE) (GOK, 2009). The School Managent&mimittee (SMC) in primary schools
is charged with the management of the school Imglgirojects by the MOE in Kenya (GOK,
2010).This study aims at assessing the influengeapéct management on completion of primary

school infrastructure CDF projects in Mutito cogncy, Kitui County, Kenya.

Mutito Constituency is one of the six electoral st@nencies in Kitui County, Kenya. The
constituency was established for the 1988 genkseti@ns. The constituency has seven wards, all
electing members of county assembly for Kitui Cguabvernment. About 97 per cent of primary
school children aged 6-13 year olds are still ditenpre-schools, with only 37 per cent of them

actually enrolled for primary school education ituKCounty (Vasudevan and Gichohi, 2008).

There is low transition from pre-primary to primaghools with gross enrolment rate (GER) of
37 percent in Kitui County compared to the 97 patrcéd primary school pupils still enrolled at
pre-primary school education level (Vasudevan anidhdhi, 2008). It is against the
aforementioned background that the current study imwestigate the influence of project

management skills on completion of primary schG®¥) projects in Mutito Constituency.

1.2 Statement of the Problem

Although, the constituency-based primary schodlastfucture upgrading projects have been
in place since the inception of CDF projects in yanthere is still a major backlog of
provision of primary school infrastructure. Thege dcute shortage of permanent primary

school classrooms in the Mutito Constituency (DERé&port, Mutito District, 2013).

As alluded to in the background literature, a corafpge analytical framework of primary

school infrastructure (PSI) shows that there angsga the way the problem of equitable
3



distribution in the public provision of the primasghool physical infrastructural facilities is
being addressed in Mutito Constituency (Catholiodese of Kitui, 2012). There is also a
notable high level of dilapidated primary schodirastructure; despite the presence of the
constituency development funds sponsored buildfigastructure projects at primary school

education level.

There is uncertainty on adherence to project manage procedures among the primary
school infrastructure CDF project management cotemi(PMC) members. The Ministry of
Finance has mandated these committees with the 8jEcts’ management within the 210
constituencies nationally without reference to y@iroject’'s management strategies. Therefore,
it is against such uncertainty that this study adlsess the influence of project management on

completion of primary school infrastructure CDF jpads in Mutito Constituency.

1.3 Purpose of the Study
The purpose of this study is to assess the infli@i@rojects’ management on completion of
CDF primary school building infrastructure projectsMutito Constituency, Kitui County in

Kenya. The study results were useful in suggedtiriger projects’ management strategies.

1.4 Objectives of the Study
The study was guided by the following objectives:
i. To establish the extent to which selection critesraPMC members influence completion of
primary school infrastructure CDF projects in Mut@onstituency.
ii. To establish influence of training in project magagnt skills on the completion of primary
school infrastructure CDF projects in Mutito Consicy.
iii. To establish the extent to which accountabilityuefces completion of primary school
infrastructure CDF projects in Mutito Constituency.
iv. To establish the extent to which community paréitign influences completion of primary
school infrastructure CDF projects in Mutito Consncy.

4



v. To establish how funds availability for CDF prog@tom the central government treasury

influences completion of primary school infrastiuret projects in Mutito Constituency.

1.5 Research Questions
To achieve these objectives the following resegratstions will guide the study:
i. To what extent do selection criteria for PMC mersbefluence completion of primary
school infrastructure CDF projects in Mutito Cotstncy?
ii. What influence does training in project managenstiils have on completion of primary
school infrastructure CDF projects in Mutito Consthcy?
iii. To what extent does accountability influence coitnteof primary school infrastructure
CDF projects in Mutito Constituency?
iv. To what extent does community participation infleencompletion of primary school
infrastructure CDF projects in Mutito Constituency?
v. How does funds availability for CDF projects fratfme central government treasury

influence completion of primary school infrastruetgrojects in Mutito Constituency?

1.6 Significance of the Study

The findings and recommendations of this study rbayimportant to several people and
stakeholders in the following ways. The parentspstadministration and committees may use
the study findings to correct overcrowding and g@ehcy of learning resources in the roughly
over twenty thousand public primary schools in Keby improving school infrastructure. The
Ministry of Education (MOE) might use this studyding to determine how to improve its
supervisory work in schools to enhance accountglaihd monitoring in the completion of CDF
primary school infrastructure structural buildingjects. Level of involvement of parents in the
FPE policy and provision of school infrastructurel @n the learning/teaching process might be

restructured to make them more involved in educatio



1.7 Delimitations of the study

The study was confined to Mutito Constituency, K@ounty, Kenya. Thus the study findings
were generalizable to other areas with consideratad similarities between other study areas
and those of Mutito Constituency. The respondengewprimary school CDF project
management committee (PMC) who were randomly sederct the six purposively selected
schools in Mutito Constituency. The primary sch@&C members were involved in the
management of the implementation of the CDF prinsztyool infrastructure projects in their
respective schools. This was beneficial to theystodyathering relevant data on which study

conclusion and recommendations were made.

1.8 Limitations of the study

Scarcity of literature on the CDF projects wasnaitiktion. However, some limited copies of
the CDF articles and books in the Ministry of Ediaa (MOE) and from the CDF primary
school manuals in selected schools, through spagr@ements with the MOE officials/DEO
was used. Isolating the influence of extraneoumbias from the influence of the preferred study

variables appearing in the research questionsiadl be another major limitation of this study.



1.9 Definition of significant terms

Community participation- is to involve communities, with profound links iveten
outsiders’ knowledge and local peoples’ lived teadi to build awareness.

Parental involvement:role played by parents in CDF primary school irtftacture projects.

Political influence- refers mostly to a perspective of social activenad in view of political
action to benefit the underprivileged, the margaea and the poor people.

Primary school infrastructure policy- is a programme of financing primary schools todtoo
their physical building facilities by the governniefh Kenya.

Project management is the application of knowledge, skills, tooladaechniques to project
activities to meet the project requirements.

Public finance management deals with all aspects of public resource moailon and

expenditure management in government institutions.

1.10 Organization of the study

This study was organized into five chapters. Chaptee comprised of background of the

study, statement of the problem, purpose and abgsctof the study, research questions;
significance, delimitations, limitations and asstioms of the study and definition of significant

terms. Chapter two was on the review of relateerdiure arranged according to the study
objectives. Chapter three was on the research whelingy according to: research design,
target population, sampling procedures and sampée sesearch instruments, data collection
procedures and analysis, ethical considerationopadational definition of variables. Chapter
four was on the data analysis, presentation amedgrétation according to the study objectives.
Finally in chapter five the researcher presentedsiimmary of the study, discussions of the
study findings, conclusions of the study, recomnagiotis of the study and suggestions for

further research.



CHAPTER TWO:
LITERATURE REVIEW
2.1 Introduction
This chapter presents review of literature reldtethe topic of study according to the study
objectives, alongside identification of researchpgyain the existing primary school
infrastructure CDF project management knowledgeK@émya as well as worldwide. The
chapter subheadings are arranged according to lifextives of the study. A conceptual

framework and the summary of reviewed literatuee@esented at the end of the chapter.

2.2 Selection Criteria of PMC members on completioof primary school CDF projects

The concept of participatory research in the 19&0id how it was applied was mostly in a
perspective of social activism and in view of poét action to benefit the underprivileged, the
marginalized and the poor people (Barro and GKi94). In Kenya, parliament consists of
the policy makers who are elected by people in eadstituency to politically represent them

in government (Sifuna, 2007).

According to the Ministry of Education circulaf®3July 2008, there have been numerous
complaints over the functioning of the PMC membacsoss the country. There have been
many changes in the leadership at various levets aiganizations in the constituencies
following 2007 general elections. Many complaiate linked with the involvement of the

area politicians and the abuse of the CDF projegidementation guidelines (GOK, 2008).

Some of the hidden complaints in th€ 3uly, 2008 circular from the Ministry were that
politicians were meddling in the management of Cpject, by recommending PMC
membership of some members in disregard of the Pddi@ction criteria. As a result,

deserving members for primary school CDF projectssnout in the PMC membership.



According to the circular, it was reported that somMPs were hand-picking PMC members

whom they would influence during the process ofralivey CDF funds to primary schools.

Consequently, the government initiative in decdiziry and reviewing CDF funds
management to constituency level should be closepitored. Clear guidelines should be
developed to ensure efficiency and effectivenes®riter to increase completion rate of
primary school CDF projects. Further, to addressnme inequalities in the society, a special
assistance scheme and preferential policy shouldeveloped to target vulnerable groups
such as primary schools from the marginalized comtias like in Mutito Constituency in

Kitui County.

2.3 Influence of Managerial Training on completionof primary school CDF projects

Management can be defined as the rational assessyhen situation and the systematic
selection of goals and purposes; the systematieldement of strategies to achieve these
goals; the marshalling of the required resourdes,rational design, organization, direction,
and control of the activities required to attaie selected procedures (McNeil & Clemmer,
1988). Project management is the application ofwkedge, skills, tools, and techniques to

project activities to meet the project requirements

Project management is a discipline that has evaivedvery specific and detailed processes
mostly adopted to meet the systems needs for congieations, and to integrate multiple

disciplines (Stevenson, 1989). The highly techngmdtors of Aerospace, Defense and other
government sectors originally started using projaahagement systematically in the 1940s.
The private sector, in high technology sub-sectoosistruction, engineering, computers, and
electronics started adopting project managemertesgs in the 1960s (Stevenson, 1989).
Informal and social services’ sector started ldterrecognize the value and use project

management concepts and techniques for projechipigrand completion. Many concepts



have relevance to any sector and are useful to tsgpnize human activity that aims at

creating a product, a service or effecting a chdBgevenson, 1989).

However, the “participation” notion, earmarked kycisl science, is not mainstreamed in
project management as it is understood in thisex@niThus later the notion of participation
was integrated later into the project managemeinciptes and the project cycle in project
completion process. Project cycle boils down toet «f technical parameters, clusters of
processes and steps in view of achieving a reliuis comprised of tasks and activities,
grouped in phases under Project Life Cycle (PLCENWil & Clemmer, 1988). Each phase
completion is assessed before moving to the neas@hThe project management process
includes properly ‘closing’ the project. There &ke process groups in project management,
which are in summary the steps or phases thattodezlhappening in the life cycle of a project

(Stevenson, 1989)

The five process groups in project management declthe: Initiating processes, which
involve recognizing that a project or phase of ajgmt should begin and making a
commitment to start; Planning processes, whichliuevdevelopment of a workable scheme to
achieve the goals for which the project was unétertaDefines and refines objectives, and
plans the course of action required to attain thjeatives and scope of the project; Executing
processes, which involve coordinating the step tep sctivities, the resources, including
human resources, required in the plan; Integragéeplp and other resources to carry out the

project management plan as designed (Yuki, 1994).

The executing processes in the processes sequsnfmlowed by the Monitoring and

Controlling processes, which involve monitoring jpat progress and taking corrective action,
if needed; regularly measures and monitors progi@sdentify variances from the project
management plan so that corrective action can kentavhen necessary to meet project
objectives and Closing processes, which involvading the project to an orderly and formal

10



conclusion; Formalizes acceptance of the prodectjce or result and brings the project or a

project phase to an end to form the processes dgagMusgrave, 2008).

There are nine projects management knowledge aszagnized in project management
processes: those areas all integrate in any prafext all have to be taken into account in the
design of the project though they don’t necessdrdye the same weight in each and every
project (Musgrave, 2008). The knowledge areas lage $cope management-the processes
required to ensure that the project includes &lwlork required, and only the work required,;
time management-the processes required to ensumyticompletion of the project; cost
management-the processes required to ensure thaprthject is completed within the
approved budget; quality management-the processpsred to ensure that the project will
satisfy the needs for which it was undertaken @teon, 1989). The others are human
resource management-the processes required to thekenost effective use of the people
involved with the project; communications managettba processes required to ensure
timely and appropriate collection, disseminationd astorage of project information; risk
management-the processes concerned with identjfginglyzing, and responding to project
risk; procurement management-the processes reqigradquire goods and services for the
project completion; and the integration managenteatprocesses required to ensure that the
various elements of the project are properly cowmtdid. Project Life Cycle is used to refer to
the totality of the various phases into which ajgrbis divided into (McNeil & Clemmer,

1988).

Each project phase involves completion of one orentteliverables, which are tangible and
verifiable outputs of a process like a design outsua set of recommendations for that phase
(Yuki, 1994). Each phase also concludes with aerewso that errors may be detected and
corrected so that it can be determined whetherptgect should continue on to the next

phase. At the Initiation Phase-someone recogniz&pportunity to be gained or a problem to

11



be resolved. At the Planning Phase the projecte ead the detailed project plan are created.
At the Design Phase further definition of the nbethg met and description of the technical
aspects, step by step activities and tasks to be toreach the objective are stated (Musgrave
and Musgrave, 1973). At Completion the executiothef project plan with unfolding of the
various steps of the project until completion isadocted and at the Evaluation Phase the
determination of how well the project realizatioetrthe project objectives and how well the
project was managed in all aspects is reviewedraooimmendations given either for further

funding to complete the project or the funds wetecaate for the project (Yuki, 1994).

Organizations constantly encounter forces drivingm to change. Because change means
doing something new and unknown, the natural reads usually to resist it. But they must
improve their personal, team, and cultural managesidlls if they hope to adapt themselves
to the changing world (Mintzberg, 1973). Overwhelgly, current management wisdom touts

the goal of getting decisions made as low dowméndrganization as possible (Yuki, 1994).

2.4 Influence of Accountability on completion of pmary school CDF projects

In theory, private markets allocate goods and sesviamong individuals efficiently in the
sense that no waste occurs and that individuabgaate matching with the economy's
productive abilities ‘ceteris paribus’ that is ifl ather factors are constant (McNeil &
Clemmer, 1988). If private markets provide effici@utcomes and distribution of income is
socially acceptable, then there was little or nopscfor public finance in the government
(Barro and Grilli, 1994). But the conditions foriyate market efficiency in practice are
violated where the market failure occurs due tcemdlities, public goods, informational

advantages, strong economies of scale, and nesfiadts.

This makes the private markets not to allocate gawdservices efficiently. The existence of
private market failure provides an efficiency-basationale for collective or governmental
provision of goods and services. Public provisiam & government, however, is subject to
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other inefficiencies, termed as government failyigkinson & Stiglitz, 1980). The
government can pay for spending by borrowing, fgareple, with government bonds,
although borrowing is a method of distributing taxrdens through a time-span rather than

replacement for taxes (Stiglitz, 2000).

Public finance is closely connected to issues obmme distribution and social equity which
could only be championed by politics, because guwent can reallocate income through
transfer payments or by designing tax systems ttedt high-income and low-income

households differently (Musgrave, 2008).

The public choice approach to public finance seekexplain how self-interested voters,
politics, and bureaucrats actually operate, ratmen how they should operate (Stiglitz, 2000).
Public financing of education, transfers wealthamilies with children in these schools such
as the ones in which public primary school buildingre being constructed in Kenya

(Musgrave, 2008).

Financial accounting is an efficient tool for deémrs making by school management
committees. Proper use of fiscal records enabkesthool managers to know the precise cost
of operation and to discover wastes. A major slooning in school administration is failure to
utilize enough of the accepted accounting prinsipie financial record keeping (School

procurement guide, 2009).

Budgeting is financial management function thatludes fiscal planning, accounting and
revenue, procurement and expense controls. Budgetmuires specific planning, a thorough
understanding of objectives and future programraesixth sense of economic conditions and
realities, and a hunch for predicting the unprediiet (McNeil & Clemmer, 1988). Public finance

is the revenue and expenditure of government pabticorities (Barro and Grilli, 1994).

Public Finance Management (PFM) basically deal$ wlt aspects of resource mobilization

and expenditure management in government institsitsuch as prioritization of programmes,
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the budgetary process, efficient management ofuress and exercising controls (Musgrave
and Musgrave, 1973). The rising aspirations of peape placing more demands on proper
accountability of public financial resources an@& #&mphasis of the citizenry on value for
money makes public financial management increaginghl (Musgrave, 2008). Managing

finances is a critical function of management ig arganization so public finance management

is an essential part of public project’s governgmmeess (Musgrave and Musgrave, 1973).

2.5 Community participation on completion of primary school CDF projects

The concept of ‘community participation’ as appliedl development work, arose in the
1970's inspired by Paulo Freire’s philosophy andiaoactivist movement, based on the
fundamental recognition that the poor and disempetkemarginalized communities were
abound with knowledge, creativity and capacitieast were not recognized or valued by
dominant development practices (Freire, 1970).hia tontext and along the Freire (1970)
philosophy, ultimately, the agenda for any commudivelopment project should be driven
by the community people themselves, and the agemei@ny outsiders claiming to support
the development process such as the researche@s,N{Bd government extension workers

would in fact act as facilitators of the developmgrocess for the local community.

The 1970’s concept of participatory approacheswablas to involve communities, created
profound links between outsiders’ knowledge an@l@zoples’ lived realities, supported the
need to build awareness on and about the rich endigs knowledge and experience, and
supported the process of analysis by people theeselnd self-driven development action
(Freire, 1970). It moved from the attitude that me=d to change people, to the attitude that
change can happen without being prescribed fromotitside but rather, stimulated within
communities through real dialogue, engagement, esations and stimulating facilitation

(Freire, 1970).
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Therefore, the principles of local stakeholder'stipgation in government public funded
project’'s completion have been named by Egger aaggl (1998) as: inclusion; of all people,
groups, representative, affected by a project; lgopgrgnership where everyone brings capacity,
equal right and skills to the project process. fegparency in which the climate of open
communication and building dialogue in sharing poaed avoiding the domination of one

group over the other, sharing responsibility isamaged.

In this arrangement all have equal responsibilitydutcomes and decisions; empowerment;
encouragement of people with skills to apply themutual reinforcement and promotion of
what exists in people to be used for the projea aooperation; operating together and
sharing everyone’s strength reduces everybody'skmess (Egger and Majors, 1998). Yuki
(1994) pointed out that governance of primary sthemucation today poses one of the
greatest challenges in the sector, which range fstakeholder’s involvement, parents and
community participation and public accountabilityhus, enhancing community participation is
significant in checking financial accountability ki, 1994). With community participation,
regular monitoring and evaluation of education @ctg to ensure that quality is assured, plans
implemented, public expectations met and outcornhgeaed are fundamental to the success

of KESSP projects (GoK: Sectional paper No. 1 di3)0

The incapacity of civil society, local communityogps and education authorities to exercise
control and oversight over education projects’ pland budgets continues to mar the efforts
towards attainment of quality education goals. @ing the requisite capacity for monitoring
quality and tracking expenditure remains one of iwst significant challenges facing both
Ministries of Education and Civil Society Organipats coalitions (GoK: Sectional paper No.

1 of 2005).

The basic idea is that since people closest tontik are likely to know the most about

solving problems in their areas, they should beolved in the decisions concerning those
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areas. An added benefit is that they are more @etivif they have some control over their
work and over their own destinies (Stevenson, 198®) one organizational management
model can holistically encompass all managemeniasins and environments. Managers
typically engage in a large number of discretevitets each day, and the average number of
activities appears to increase at lower levels ahagement. The activities, however, are

usually very brief in duration (Mintzberg, 1973).
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2.6 Conceptual Framework

A conceptual framework is a research tool intenbedevelop awareness and understanding

of the situation under study and it communicates bbthe enquiry as shown in Figure 2.1.

Independent variables

Selection criteria of PMC members

Politics or no politics in selection of PMC
The MP Representative as PMC member
Councilors’ representative as PMC member

AT

PMC's Training in Project Manageme

PMC management skills by experience
Number of PMCs trained as managers

=502

Accountability PMC members to public
-If accounting ofcDFis transparent

-If procurement procedures are used
-If public auditing of CDF's is effective

ERERT

Community participation in CDF project
Community members and parents
Interest NGOs/CBOparticipate in CDF
-If stakeholders participate CDF project

(Ao

Availability of CDF funds from Treasury
Adequacy of CDF funds for the project
Timely disbursement of CDF money or
Late disbursement of CDF money

(o o)

Source:Researcher, 2013

PMC project management skills training [—

B

i
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Moderating variable

Government’s commitmen
in supporting primary
school CDF proiec

Dependent variable

Completion of Primary School

Infrastructure CDF Projects




Figure 2.1: Conceptual Framework

The aim of this study is to investigate the infloerof CDF projects’ management in the
completion of primary school buildings infrastrugtun Mutito Constituency. As shown in
Figure 2.1, the Independent Variables of the stwdlybe: First, the influence of selection
criteria of the CDF project management committeenbyexrs whose indicators are:the politics
in the CDF project management, the CDF point m@mesenting political party interests or
their supporters interests, the use of politicatsuconstituencies) by the central government
for distribution of the CDF project funds is by i invitation of political interference in the
entire process, role of councilors and area memtfguarliaments in the CDF primary school

PMC members selection.

Training in project management skills whose indicaitwas the CDF projects’ management
skills endowed within the CDF primary school PMCmixers, projects’ management skills by
training, projects’ management skills by experiertbe managing committee’s participatory
management skills,government sponsored short grojanagementcourses attended or no

courses on project management attended by the @by school PMC members.

The third variable was on the influence of accobitityg on completion of the primary school
infrastructure CDF projects as indicated by: levkthe financial accountability bythe CDF
primary school PMC members to all stakeholders, RMKnhowledge of the current

government procurement procedures used, and audpeds of the CDF funds.

The fourth is the influence of community participat on completion of the primary school
infrastructure CDF projects: indicated by involviegnmunity in CDF project management,
the parents’ involvement, interest groups (NGOs/GB@énd also private interested bodies’
involvement. All of the abovementioned independeatiables with their indicators were
investigated to establish the extent to which tillyence on the outcome/output of the study

also called the dependent variable; the completibthe CDF primary school structural
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infrastructureprojects to improve on the dilapidaterimary school buildings in Mutito

Constituency, Kenya.

2.7 Summary of Literature Review and Research Gaps

In as far as the Capacity Building of PMCs is coned the PMC should organize trainings

for the PMCs before assuming offices so that they understand what's expected of them

once they receive the funds. Such should also bengganied by specific budget analysis so

that item budgets that are not budgeted for froendtiart like PMC allowance in many cases

are not included and eat on the project item bugdigence lead to stalled projects.The process
of primary school CDF projects’ record keeping re¢d be strengthened by developing

standard report tools which the project managerentmittees (PMCs) are then trained on

how to report and keep copies of the same at frigeel.

Adequate allocations and timely disbursements nfi$u CDF should allocate funds adequate
to complete projects. The allocations should a$ besinformed by consultations with public
works and other relevant institutions so that dquadrojects can be developed, completed and
put into use. In as far as the funding of CDF ptgdo completion is concerned; the PMC
should stop funding any new projects and in tutacake funds to complete all the projects
which are incomplete. Handing over plans shouldhbadled in a manner which allows
continuity. Allowances for PMC in the CDF proje@se not budgeted for from the central
governments Ministry of Finance, PMCs should in szdtation with the community find
alternative means to raise funds for allowanceavimd cutting down the project budgets to

cater for allowances.

To ensure accountability, where CDF projects hasenballocated funds and are claimed to
have been misused, investigation needs to be dwhé¢hase responsible face the law.In the
management of information, once the PMC at the tdtoescy headquarters allocate funds to
primary school CDF projects, they should write @élly to the respective community/PMC
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informing them over the allocation amount and psgof the funds so that, they can follow
up. Such should apply immediately when funds aidlaeated to other projects stating
reasons why reallocation has been done. In assféineamonitoring and evaluation of CDF
projects is concerned, the PMC should undertakeitororg and evaluation of the CDF

primary school infrastructure projects at all lsviel enhance efficiency.

To ensure effective community participation; actimeolvement of the community at all CDF
project management cycle is vital. Since CDF pitgjece geared towards addressing some
specific community felt need efforts to ensurezeitis participate at all project cycle should be
enhanced. Such would also ensure project owneaip sustainability. In addition, these
shall enhance completion of projects were CDF fuads delayed or are inadequate for
whatever reasons the parents and the communitydwssulvilling to top up the CDF funds to

complete their primary school building CDF project.
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CHAPTER THREE:
RESEARCH METHODOLOGY
3.1 Introduction
This chapter presents: research design and Ideafgt population, sampling and sample size,
research instruments, pilot study, data collecpoocedures and data analysis, ethical issues

and operationalisation of the study variables.

3.2 Research Design

A survey research design was adopted in condudtigy study. A survey research is
conducted to describe phenomena as they existulted to identify and obtain information on
the characteristics of a particular problem or éssthis design is significant for this study
because it goes further in examining a problem #aioratory research, as it is undertaken
to ascertain and describe the characteristics inpat issues assumed to cause or affect the

outcome of a process or a continuum of processes.

Discrete quantifiable data was collected and waalyaad statistically using descriptive
statistics. Questionnaires were employed to geaafata. Likert type of questions using a 5-
point scale (1-5) was used. The study seeks tardete how project management influences

completion of primary school infrastructure CDF jpats in Mutito constituency.

3.2.1 Location of the Study

The location of the study was Mutito Constituencliich is an electoral constituency in

Kenya. It is one of six constituencies in Kitui @y The constituency was established in
1987 for the 1988 general elections. The constdyédras seven wards, all electing Members
of County Assembly (MCA) for Kitui County GovernnmtenThe wards include:

Kyanika/Maluma, Malalani/Endau, Mutitu/Kaliku, Zomp Thua/Nzangathi/lthumula and
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Voo. There are eleven administrative locations imtid Constituency namely: Endau,
Kaliku, Kyamatu, Malalani, Mutito-Ndooa, Mwitika, 2dmbani, Nzangathi, Voo, Zombe, and

Thua.

Since 2003, there are two Members of Parliament)(MBo have been elected to parliament
during the Constituency Development Fund (CDF) eamdnomic development policy; one
for two terms during the 2002-2007 Parliament ad@d722013 Parliament and the current MP
in the 2013-2017 Parliament. However, this studyl weview the factors influencing
implementation of primary school structural infrasture CDF projects during the 2007-2013
Parliament. Six primary school CDF projects wenedied during the 2007-2013 Parliament,
which include: Ithangathi Primary School, Zombenfary School, Mwitika Primary School,
Malatani Primary School, Kunguluni Primary Schaoid Endau Primary School. The choice
of Mutito Constituency as the preferred area fer study has been prompted by the fact that,
preliminary data seems to show existence of po&mastructure in most of the primary

schools.

3.3 Target Population

The study target population all the 84 members ilogmthe project management
committee(PMC) members in the six primary schodtastructure projects funded by the
CDF during the 2007-2013 Parliament in Mutito cdoshcy, namely: Ithangathi, Zombe,

Mwitika, Malatani, Kunguluni and Endau primary soh¢Catholic Diocese of Kitui, 2012).

3.4 Sampling and Sample Size

Census sampling was used to select all the 84 PM@bars from all the six primary
schoolnamely: Ithangathi, Zombe, Mwitika, Malatarunguluni and Endau primary
schoolwhose infrastructure projects were fundedCBy in 2007-2013 parliament, because

the population is small (Catholic Diocese of KitB012). In each of the six primary schools
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there are 14 PMC members who were included in thdyssample by census sampling

method.

3.5 Research Instruments

Data was collected using a questionnaire. The ounestire will consist of structured closed
and open-ended items. Likert type of questionsguaiscale (1-5) was used. The rating values
were as follows: 1- strongly disagrees, 2- disagBesot sure, 4- agree and 5- strongly agree.
Not sure was used to provide an alternative ansyehe participants who did not want to
commit themselves of any of the statements providégre was a section of (open-ended
items) where respondents had the freedom to whter tviews regarding how project
management influences the completion of primaryosthnfrastructure CDF projects in

Mutito Constituency.

3.6 Piloting

This section consists of validity and reliability the data collection instruments. Validity is
the degree to which the results obtained from tiedyais of the data actually represents the
phenomenon under study (Orodho, 2005). Validityen®fto the approximate truth of
propositions, inferences, or conclusions made by thsearcher after completion of a
successful study. Reliability has to do with thalgy of measurements. In research, the term
reliability means "repeatability” or "consistencgf measures. A measure is considered
reliable if it would give the same result over ancr again assuming that what is measured
isn't changing (Kothari, 2006). Great care was rake ensure that the items of the
questionnaire are easy to understand and that Weseno ambiguity. The questionnaires was
pretested as a means of a pilot study by admimstethem to colleagues who are
knowledgeable in the subject area and researchoah@lthgy in order to ensure that there are
no double meanings or ambiguities in the questems. They gave feedback which was used

to correct any perceived anomalies.
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3.6.1 Validity

The instrument was valid depending on how the datkected was related in terms of how

effective the items would sample significant aspdor the purpose of the study (Orodho,

2005). Content validity of the instruments wasugedeasure the degree to which the items
will represent specific areas covered by the stilithgrefore, content validity of the instrument

was determined by colleagues and experts in rdsearo looked at the measuring technique
and coverage of specific areas (objectives) covbyeithe study. The experts then advised the
researcher on the items to be corrected. The d¢mmnscon the identified questions were

incorporated in the instrument to increase validity

3.6.2 Reliability

To establish reliability of the instrument, a testest method was used by a means of a pilot
study. During the pretest the questionnaire wasdvan different times administered on a
random sample of ten primary school infrastruct@@F project management committee
members from Kitui Central Constituency, becaus®®IC members in Mutito Constituency
was included in the study sample. Therefore, théiggaants in the pilot study will not be
included in the study sample. Data values wereatjperalized and the scores from the two
periods will then be correlated using Pearson RibMoment Correlation Coefficient. A
correlation coefficient, greater than 0.7was sidfit for the questionnaire to have high test-

retest reliability (Kasomo, 2006).

3.7 Data Collection Procedure

Data collection took place over a two months petaatatively in August - September 2013.
The questionnaire was personally administered kecss respondents. The researcher will
make prior arrangements with the heads of the weleschools so that the instrument was

administered and filled in his presence so as taldbe to assist the respondents in case of any
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problem in understanding of the questions to ensomepleteness and 100% return rate of the

filled in questionnaires.

3.8 Data Analysis

Descriptive statistics was used to analyze data. cidllected data were grouped according to
the research questions. Statistical tally systera uwsed to generate frequency counts out of
which percentages was calculated. Therefore, teerig¢ive statistics used was frequencies,
percentages and mean values. Since the questientexins was of the 5-point likert rating
scale rates of (1, 2, 3, 4, 5) in terms of 1-stlpragree, 2-agree, 3-undecided,4-disagree and
5-strongly disagree; a theoretical mean value @fw&as determined as a criterion to judge the
average =[] values of the 5-point rated items, using the fdanwith(' = (Y1+ Y2+ Y3+

Y4 +Y5)/5 = Y50 Yi/5; for the 5-points like (1+2 +3+ 4+ 5)/5 = 15/503Therefore; to
agree was denoted by mean value between 1.0 andhkes 2.4999; undecided was denoted
by a mean value between 2.5 but less than 3.499%lisagree was denoted by a mean value
between 3.5 and 5.0. The results were presentedy dstquency distribution tables and

explanations of the main study findings were giwrehetween the tables.

3.9 Ethical Issues

The researcher obtained a research authorizatiomitpérom the County Director of
Education, Kitui County in order to be allowed tollect data. A copy of the permit was
submitted to the Mutito Sub County Education OfficEhe researcher pre-visited the six
primary schools to establish rapport before theiactlata collection date. This made him
familiar with the respondents. Informed consent wagght in advance before administering
the questionnaire to each of the respondents. Rdspts were assured of their privacy and

confidentiality by ensuring that their identity aryonity is maintained.
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3.10 Operationalization of the study variables

The operationalisation of the study variables arélastrated in Table 3.1.

Table 3.1, Operationalisation of the Study Variable

Variables Level of Tools of
Objectives Independent Dependent Indicator(s) Measurement scale analysis
To establish ho Selectiol Completion of Palitics role of Descriptive Nominal  -Frequency
PMCs selection criteria of Primary school Councilors and statistics distributions
criteria influences  project Infrastructure ~ MPs in PMC Ordinal  -Mean values
completion of management CDF Projects  selection -Pictures
primary school CDF committee
projects
To establish ho Training Completion of Manageria Descriptive Nominal  -Frequency
PMC training affects project Primary school course attended statistics scale distributions
completion of management Infrastructure or none attended. -Mean values
primary school CDF committee on CDF Projects  Skills by training -Pictures
projects project skills or by experience
To establish hov Accountability ~ Completion of -Financial Descriptive Nominal  Frequenc
accountability of CDF funds Primary school accountability — statistics distributions
affects completion of by PMCs in Infrastructure  -Procurement Ordinal  -Mean values
primary school CDF management CDF Projects procedures -Pictures
projects Audited CDF

funds report

To establish hov Community Completion of -Community Descriptive Nomina  Frequenc
community participation in Primary school and Parents in statistics distributions
participation affects the CDF Infrastructure  CDF projects -Mean values
completion of project CDF Projects  -Other groups Ordinal  -Pictures
primary school CDF management (NGOs/CBOs)

projects

Private bodies

As shown in Table 3.1, the dependent variable mptetion of primary school infrastructure

CDF projects. The independent variables are: Sefedriteria of the project management

committee members Training of PMCs in project mamagnt skills, Accountability of CDF

funds expenditure and community participation imgairy school CDF projects.
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CHAPTER FOUR:

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter consists of data presentation, arsabsd interpretation. The chapter has been
arranged according to the objectives of the stilithg. analyzed data has been presented by use
of frequency distribution tables. Open ended quoastiwere analyzed by grouping similar
responses and the tally system used to generapeefney tables. Description of the findings

has been given to clarify the results on the tables

4.1.1 Questionnaire Return Rate

Responses were received from all the 84 primarg@dBDF project management committee
members who were selected from the six public pryjnsghools namely: Ithangathi, Zombe,
Mwitika, Malatani, Kunguluni and Endauwhich had béted from the CDF infrastructure
fundsfor building projects funded by the CDF invbe¢n 2007-2013. Therefore the overall
interview response and questionnaire return ratedstat 100% which was an excellent

response rate.

4.2 Personal details of the selected CDF primaryNPC members
In item one of the questionnaires the sampled Cbgry PMC members were asked to
indicate their gender. Data obtained was analynedabulated as shown in Table 4.1.

Table 4.1, Distribution of CDF primary PMC membersby gender

Gender Frequency Percentage

Male 21 65.6
Female 11 34.4
Total 84 100.0

There were more male as represented by 65.6 pevtéme totalsampled CDF primary PMC
members than were the female representation. Adthgender had no significant influence on
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the management of the implementation of CDF prsjdbiere was no gender balancing in the
representation of the CDF primary PMC members wittie Mutito Constituency. In the

questionnaire item two, the sampled CDF schoolastfucture committee members were
asked to indicate their highest level of educatData obtained on the selected CDF primary

SIC members’ various levels of educational attaimimeere analyzed as shown in Table 4.2.

Table 4.2,Distribution of CDF primary PMC members by education levels

Education level Frequency Percentage
No schooling 0 0.0
Primary 6 18.7
Secondary 11 34.4
Certificate 8 25.0
Diploma 4 12.5
Degree 2 6.3
Masters 1 3.1
PhD 0 0.0
Total 84

100.0

The results illustrated in Table 4.2, showed thaté were more CDF primary PMC members
within the primary, secondary and certificate ediocalevels, as represented by 77.1 percent
out of the total of 84 sampled CDF primary PMC memsbHowever there was no significant

influence of higher levels of education attainedAMC members on effective management of

the implementation of CDF primary school infrasttue projects.

Therefore the fact that there was no significafiuéamce of education levels that had been
attained by the CDF primary PMC members on effectss in projects’ management in the

implementation of the CDF projects, made that tresgnce of more of the selected CDF
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primary PMC members being among the lower acadéewels of primary, secondary and
certificate did not significantly influence the nagement of the implementation of Economic

Stimulus Programmer’s primary school infrastructorgjects in Mutito Constituency.

4.3 Selection Criteria of PMC members on completionf primary school CDF projects

To answer the research question four of the sthdtydought the responses on the influence of
politics in the management of CDF primary schodirastructure projects. The study
participants were asked to indicate if there wamesqolitical influence among the CDF
primary PMC members who were managing the schodtibg projects funded by the
government through the Economic Stimulus Progranfioneprimary school infrastructure

upgrading project.

Almost half 53.1 percent of the 84 CDF primary PM&mbers sampled for the study asserted
that there was some significant influence of paditin the management of CDF primary
school infrastructure projects. But the others 4@efcent did not attest to there being any
significant influence of politics in the managemerit CDF primary school infrastructure
projects. The interpretation of these findings Wesd there was no clear cut determinant that
the influence of politics in management of CDF @ignschool infrastructure projects was in

any way significant in influencing the entire prdigimplementation process.

Only 18.8 percent, representing 6 out of the 84-@bimary PMC members for primary school
projects were the Constituency Development Fundq)GBpresentatives. All 100 percent of the
six CDF representatives in the 84-CDF primary PM@mbers were in agreement that they
represented the interest of their appointing poavet the interest of particular political parties.
Only 50 per cent three of the six CDF represergatattested to having been representatives of
the interests of the constituency members in thele in the CDF primary school
infrastructure committee. The study participantsrevalso asked to rate their level of
agreement, disagreement or otherwise with the tfaat politics negatively influenced the
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implementation of CDF primary school building irdtaucture program in Mutito
Constituency using a 5-point like rating scale sdmumerical values were in ascending

order ranging from 1-to-5. The data analyzed wasqmted as shown in Table 4.3.

Table 4.3,Distribution of CDF primary PMC members by selection criteria

The 5-point like scale rating Xf (x) (fx) X 9 (%)
Strongly Agree 8 1 8 1 3 25.0
Somewhat Agree 9 2 18 4 20 28.1
Not-sure 2 3 6 9 0 6.2
Somewhat Disagree 7 4 28 16 176 21.9
Strongly Disagree 6 5 30 25 150 18.8
Total 84 92 349

100.0

As shown in Table 4.3 almost half 53.1 percent loé sampled CDF primary school
infrastructure committee members agreed that thexe some significant influence of the
politics on the CDF primary school infrastructureojpct management in the Mutito
Constituency. While 6.2 percent were not sure,dtiers 40.7 percent disagreed that there
was any significant influence of politics on the EPrimary school infrastructure project

management and in the CDF primary project impleatén process.

To calculate the mean value of x, the total fregie=n(f) according to the rater scale were
calculated and presentellff = 84. The sum of the product (f) and (x) wascoddted to get
(>.fx) = 92, then % fx) was divided by Xf) to obtain the mean gsfx/Y f= 92/84 = .88. The
fact that the mean was less than the hypothetiagdlysmean 08.0, but it lied between 2.5 and
2.99 indicated that the respondents were not stitheoassertion given for rating in this
questionnaire item. This was used in the studyefmal that there was mixed reactions among
the respondents to not have had out rightly agmedisagreed with the assertion of the

guestionnaire item in the study. The interpretatdrthis was that there was no clear cut
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decision from the respondents on how politics eficed the effective management and
implementation of CDF primary school building prdf among the CDF primary school

infrastructure committee members in the Mutito Gidnency.

The standard deviation = SD was also calculatetetermine the variability or consistency of
the responses across the sampled 84study partisipdre standard deviation value was used
to determine the variability and consistency of tegponses across the 84 participants from
all the 3 CDF primary schools in Mutito Constitugnd@o obtain the standard deviation, the
values of x squared were obtained & énd the sum of the product of (f) with?>were
calculated to gef)(fx?) = 349 as shown in Table 4.6.ThéffX?) was divided byYf) = 84and

the quotient was subtracted square of the calallatean asXfx/>f)? = (2.88¥, then the

square root of the difference was obtained to lyet3D =/{fx*/(1f — (1x /3)°}; where the

SD=[349/84-(2.88}}= 1.616

The calculated value showed that there was on geesal.616 standard deviation from the
computed mean value which indicated that there weyesignificant variations in the
responses among the sampled study participantsefbine there was consistency of responses
across all of the 84selected study PMC members fhenthree sampled CDF primary schools.
There was agreement within the participants they thiere uncertain (not sure) of the extent
to which politics influenced theeffective implemaintn and management of the 2007/2013CDF

primary school infrastructure projects.

The study results were in tandem with the problémoadiitical influence as was quoted in the
reviewed literature on the issue of public finagcof public projects. The expounded primary
school infrastructure projects were closely conegdb issues of income distribution and
social equity and which could only be championed dmd through political influence

(Musgrave, 2008). Since the government can redakoic@ome through transfer payments or

by designing tax systems that treat high-income lamdincome households differently, the
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public choice approach to public finance has sofements of political influence (Stieglitz,
2000). The public choice approach to public finaseeks to explain how self-interested
voters, politics, and bureaucrats actually openatiher than how they should have operated

(Musgrave, 2008).

Therefore, linking the reviewed literature with tteidy findings on the issue of the influence
of politics on the CDF primary school projects sleovthat politics had negatively influenced
effective implementation of the CDF primary schpajects. Somehow through the presence of
CDF members in the CDF primary PMC members thers w@me communication on
howpolitics influencedthe nomination of most of t8®F primary PMC members into the

committees.

4.4 Influence of Managerial Training on completionof primary school CDF projects

To answer the research question one of the stuatysttught to unravel the extent to which
project management skills influenced the managemktite implementation of CDF primary

school projects, the sampled CDF primary PMC memberanswering the question on
attending project management short course, onlge2éent of the total sampled CDF primary
PMC members attested to having attended any taidilmost all 96.9 per cent of the total 84
selected CDF primary PMC members indicated thaof@r to effective committee member did

not need the training in project management.

To rate the level to which training in project mgament influenced the effectiveness of the
project management in the implementation of the @Bmary school infrastructure projects,
they used a 5-point like rating scale whose nurakxialues were in ascending order ranging
from 1-to-5 with decreasing strength of their lesBagreement as strongly agree-1; somewhat
agree-2; not sure-3; somewhat disagree-4 and $yraigpgree-5. After the data analysis the

study results were presented as shown in the Fnegugistributions Table 4.4.
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Table 4.4,Distribution of CDF primary PMC members by project management skills

The 5-point like scale rating (f) (x) &) X 9 (%)
Strongly Agree 3 1 3 1 3 9.4
Somewhat Agree 5 2 10 4 20 15.6
Not-sure 0 3 0 9 0 0.0
Somewhat Disagree 11 4 44 16 176 34.4
Strongly Disagree 13 5 65 25 845 40.6
Total 84 122 524 100.0

As shown in Table 4.4 majority 75 percent of thengeed Economic Stimulus Program-
primary school infrastructure committee membersglised that there was need for project
management skills for one to be effective in thertéanic Stimulus Program-primary school

infrastructure committee members in the Mutito Gibaency.

Since the questionnaire items were of the 5-poike Lrating scales comprising of five-
response ratings of strongly agree-1; somewhaea@gjraot sure-3; somewhat disagree-4 and
strongly disagree-5, respectively, a theoreticahmealue 0f3.0 was determined using the
formula (1+2 +3+ 4+ 5)/5 = 15/5= 3.0 as the craarto judge the mean values of all the items
in this study. Therefore, any item with a mean ¢édoiar higher than 3.0 indicated that the
opinion of the respondents somewhat disagreed with rated statement. Any of the
guestionnaire items with a mean less than 3.0 btwden 2.5 and 2.99 indicated that the
opinion of the respondents was uncertain that wdggd as not sure with the rated statement.
However, any item with a mean less than 2.5 indatahat the opinion of the respondents was

regarded as to somewhat agree with the rated statem

To calculate the average value also called the nwadue of x, the total frequencies (f)
according to the rater scale were calculated aagemtedXf), wheré stands for ‘sum of’ in

the second column of Table 4.4. The sum of the ymbdf) and (x) was calculated to get
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(3.fx). The (.fx) value was divided by)(f) value to calculate the mean value within the 5-
point scale rating to determine the concentratibresponses within the range of 1-to-5. The

mean value was calculated /> f= 122/84 = 8.81).

The fact that the mean was higher than the hypotied.0 indicated that the study participants
somewhat disagreed with the fact that there wad fargoroject management skills for one to
be effective in the CDF primary school infrastruetaommittee. This showed that inadequate
project management skills might have partially niegty influenced the implementation of

the in the CDF primary school infrastructure prégeia the Mutito Constituency.The standard
deviation = SD value was also calculated to deteenthe variability of the responses across
the sampled 84CDF primary PMC members, the selsttely participants from the three CDF

primary schools selected for this study.

To obtain the standard deviation, the values afuased were obtained as’);and the sum of
their product with (f) were calculated to g&ifx?).The {fx?) value was divided byf) value
as shown in Table 4.3and from the quotient the equd ¢fx/>f) = (Tfx/Yf) % was

subtracted, then the square root of the resultoligagned to calculate the standard deviation.

Therefore, the standard deviation was obtainedlmnfs: SD =/fx”/f — (x /X.f)"Where the
value was=/524/84-(3.813= 1.364 Since the calculated standard deviation was closene,
there were no significant variations among the @asps from the sampled 84selected
Economic Stimulus Program-primary PMC members frtva three selected Economic
Stimulus Program-primary schools in the Mutito Gdaosncy. They all agreed that there was
no need for project management skills training tieg CDF-primary PMC members to be

effective in the management of the implementatibtme CDF primary school projects.

However, the study results were not in tandem withreviewed literature on the issue of the
need for acquisition of project management skitag CDF primary PMC members for the

effective implementation of the CDF primary schpaljects. In spite of the study findings that
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there was no need for acquisition of project mamaage skills to be effective in the
implementation of the CDF primary school projetits reviewed literature had revealed that
there was great need for a broad based researthwthdd boost the primary school

infrastructure committee member’s project managersigits (Nishimura, et al., 2008).

Some of the primary school infrastructure committeember’s project management skills
include those in public financial accounting/expieum@ management following the enactment
of the guidelines in the Public Procurement ancpbsal Act of Kenya in 2005 (GOK: PPDA,
2005). They also needed to acquaint themselves thghprimary school administrative
systems for sustainable educational projects dpuaat programmes (Nishimura, et al.,

2008).

In the implementation of projects all the aspeétsianagement requires specialized skills that
would ensure effectiveness of the CDF primary PM@mers as the managers of these
schools to adequately be accountable to all stdéteteoand to ensure that there is effective
public financial accountability (Nishimura, et @008). Therefore, the school head teachers
together with the CDF primary PMC members shoulccéiéed upon to improve in project

management skills to adapt themselves to the chgrgiobalised world.

However, in the reviewed literature it was revedlet in Kenya there were no definite criteria
enumerating the primary school project managemidtis :iecessary for the members to be
appointed into the school management committedan@&i 2007). Thus most rural primary
schools were managed by old and unenergetic retoesemi-literate businessmen who were
often unaware of the basic concepts of project mament techniques/procedures (Munyiri,

2008).

Empiricalliterature review had shown that adequadyschool physical facilities were
important factors in enhancing both school attendaand achievement (Sifuna, 2007). It was

also noted that poor primary school infrastructiess one of the major barriers in improving
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access to primary school education especially #fter2003 re-introduction of Free Primary

Education policy in Kenya (UNESCO, 2005).

4.5 Influence of Accountability on completion of gmary school CDF projects

To answer the research question there of the stinaty sought the influence of projects’
implementation’s financial management on CDF pryre&rhool infrastructure projects in the
Mutito Constituency. The selected participantstfa study sample were asked to say if they
were aware of the public procurement/accountinglglines in Kenya today? After the data
analysis in their responses almost all of them @@&ent of the total 84 PMC members in
primary schools who responded had attested to amthad been aware of the public supplies
procurement/financial accounting guidelines in Kargs at the time when this study was
conducted. The interpretation of these results wed, although these members were
mandated by the MOE to take full responsibilityimiplementing the CDF primary school
infrastructure projects in Kenya, they were stthdequate to effectively procure for supplies
and have adequate public financial accountabitithath the community and the ministry of

education on behalf of the financier, the GovernnoéiKenya.

The sampled CDF primary PMC members were also agkedte some statements on their
agreement, or disagreement with the influence mdirfcial management skills on effective
management of CDF primary school infrastructurggmts in their schools. The respondents
used a 5-point like rating scale whose numerichlesawere in ascending order ranging from
1-to-5 as Strongly Agree-1; Somewhat Agree-2; Noes3; Somewhat Disagree-4 and

Strongly Disagree-5. The analyzed data was as sioWable 4.5.

Table 4.5,Distribution of CDF primary PMC members by accountability status

The 5-point like scale rating Xf (x) (fx) X 9) (%)
Strongly Agree 4 1 4 1 4 12.5
Somewhat Agree 6 2 12 4 24 18.8
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Not-sure 1 3 3 9 9 3.1

Somewhat Disagree 9 4 36 16 144 28.1
Strongly Disagree 12 5 60 25 300 37.5
Total 84 115 481 100.0

As shown in Table 4.5 some 65.6 percent of the &n@DF primary school infrastructure
committee members out of the total 84 study paaicis had disagreed that there was need for
project financial accounting skills in the managetmaf CDF primary school projects for any
significant improvement in the effectiveness of ihglementation of CDF infrastructure
projects in the Mutito Constituency. To calculdte thean value of x, the total frequencies (f)
according to the rater scale were calculated andepmted Xf) = 84. The sum of the product
() and (x) was calculated to getfk) = 115, then Xfx) was divided by Xf) to obtain the
mean asy fx/>f= 115/84 = 8.59. The fact that the calculated mean was highen tthe
hypothetical mean value of 3.0, indicated thatdtugly participants somewhat disagreed with
the fact that that there was significant influent@eed for financial accounting skills for one
to be effective in the CDF primary school infrastire committee.The standard deviation =
SD was also calculated to determine the variabditgonsistency of the responses across the
sampled 84study participants. The standard dewiatialue was used to determine the
variability and consistency of the responses actbes84 participants from all the 3 CDF

primary schools in Mutito Constituency.

To obtain the standard deviation, the values ajuased were obtained as’)and the sum of
the product of (f) with () were calculated to geE(xZ) = 481 as shown in Table 4.5.Then
(>fx?) was divided by Xf) = 84and the quotient was subtracted squareet#hculated mean

as 0 fx/Yf)? = (3.59%, then the square root of the difference was obthio get the standard

deviation (SD) ¥/fx’/f — (Ux/2f)*; where the SD=V481/84-(3.5% 1.465 Since the

calculated standard deviation was closer to oni@dicated that there was no significant
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variations in the responses among the sampled gtadicipants. They were all almost in
agreement to disagree with the fact that therengasl for financial accounting skills for them

to be effective in the management of the 2009/Z0DE primary school infrastructure projects.

The study results were in tandem with the revielitedhture on the issue of the need for project
financial accounting skills in the management ofFgimary school projects, wherein Kenya
there are no definite criteria enumerating theskiecessary for appointment of SMC (Sifuna,
2007). Service by school committees is not remuadrgaonsequently most professionals
avoid it, thus most schools are managed by old amehergetic retirees or semi-literate
businessmen who are often unaware of the basiceptsof public finance (Sifuna, 2007).

Therefore, in most public primary schools in ruk&nya, there is a procurement managerial
gap (Munyiri, 2008). The Government provision ofoge and services to create future
benefits such as the primary school buildings &assdied as public financial investment and
there should be people endowed with skills for ubhancial management to preside over

the expenditure of public funds in all schools (GQR10).

4.6 Influence of community participation on completon of primary school CDF projects

To answer the research question two of the stutlichwsought to unravel the extent to which
involving community in the CDF primary school proig influenced the implementation of

the CDF infrastructure projects. The CDF primarjicsdd projects management committee
members were asked to indicate if they invited lteal people’s suggestions in the CDF

building projects. Almost all of the study partiaigs 96.9 percent of the total respondents
attested to not involving the community in the Cpiimary school infrastructure projects

implementation and in any other management duties.

The study participants rated the statement omviblving community in the management of

CDF primary school infrastructure projects had asignificant influence on the
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implementation of the CDF projects. They used thpoiit like rating scale. Their responses

were analyzed and results were as shown in Table 4.

Table 4.6,Distribution of CDFPMC members by involving community in CDF projects

The 5-point like scale rating f)( (x) (fx) X 9 (%)
Strongly Agree 0 1 0 1 0 0.0
Somewhat Agree 1 2 2 4 4 3.1
Not-sure 1 3 3 9 9 3.1
Somewhat Disagree 16 4 64 16 256 50.0
Strongly Disagree 14 5 70 25 350 43.8
Total 84 139 619 100.0

As shown in Table 4.6 almost all of the sampled @Eifmary school infrastructure committee
members 93.8 percent of the total study particpadmewhat disagreed that there was
significant influence of involving the community the management of CDF primary school

infrastructure projects on the implementation & @DF projects in the Mutito Constituency.

To calculate the average value also called the nwadue of x, the total frequencies (f)
according to the rater scale were calculated ardented Yf), where stands for ‘sum of’.
The sum of the product (f) and (x) was calculatedet § fx). The (fx) value was divided
by (f) value to obtain the mean within the 5-point scahting. The mean value was
calculated asy fx/Yf= = 139/84 = {.34. The fact that the mean was higher than the
hypothetical mean value of 3.0 indicated that tiuel\s participants somewhat disagreed with
the fact that that there was significant influenck involving the community in the
management of CDF primary school infrastructurgégmts on the implementation of the CDF
projects in the Mutito Constituency.

The standard deviation was also calculated and tsedetermine the variability of the

responses across the sampled 84CDFprimary PMC menfilmen the selected three CDF
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primary schools in Mutito Constituency. To obtalre tstandard deviation, the values of x
squared were obtained as)(and the sum of their product with (f) were cadtatl to get
(>fx?).The §fx? value was divided by(f) value as shown in Table 4.4and the quotient was
subtracted the square dFfg/>f) = (Xfx/3f) 2 and the square root of the result was finally

obtained to calculate the standard deviation withen5-point scale rating.

The standard deviation was obtained using the ftaen$D =/fx”/f — (x /Y.f)"Where the
SD= Nm 0.707. This standard deviation indicated thate¢hgas a very close
agreement among the responsesand therefore therehigla consistency of the responses
across the 84 patrticipants from all the 3 CDF prinszhools in Mutito Constituency on their
disagreement with the fact that they involved tlenmunity in the management of CDF
primary school infrastructure projects on the impdatation of the CDF projects. This was in
tandem with the literature review where, Yuki (19%hd pointed out that governance of
primary school education had challenges which mhnigem failure to have stakeholder's
involved, parents and community participation angblie accountability and enhancing

community participation was significant in checkiimgancial accountability.

Although the study findings had indicated that ¢heras no community participation in the
implementation of the CDF primary school infrastwie projects, from the literature review it
had been noted that the principles of local stakihis participation in government public
funded project’s implementation was significant fbe success of these projects(Egger and
Majors, 1998). This was because the inclusion bpabple affected by the project: interest
groups’ representatives, where everyone bringsatigpaqual right and skills to the project
bring success. The incapacity of civil society, dlocommunity groups and education
authorities to exercise control and oversight ogducation projects’ plans and budgets
continues to mar the efforts towards attainmengudlity education goals (GoK: Sectional

paper No. 1 of 2005).
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4.7 Influence of availability of funds on completio of primary school CDF projects

In most of the day schools the respondents indicateaverage fees charged per year as equal
to KShs. 18,000 shillings and the majority of baagdschools they indicated KShs. 29,500 -
KShs. 33,200 per year. On being asked to indideeadnge of highest and lowest amount of
CDF bursary awards per student in their schoolsesoithem indicated as low as KShs. 1000
CDF bursary awards to some students. The highesieoCDF bursary awards was KShs.
10,000 allocated at once. Therefore the range ofaoy awards was KShs. 1000 - KShs.

10,000 of the CDF bursary awards in Kitui Centratiict both day and boarding schools.

The study participants rated the statement omviblving community in the management of
CDF primary school infrastructure projects had asignificant influence on the
implementation of the CDF projects. They used thmibit like rating scale. Their responses

were analyzed and results were as shown in Table 4.

Table 4.7, Distribution of CDF-PMC members by ava#bility of funds on CDF projects

The 5-point like scale rating f)( (x) (fx) % 9 (%)
Strongly Agree 0 1 0 1 0 0.0
Somewhat Agree 1 2 2 4 4 3.1
Not-sure 1 3 3 9 9 3.1
Somewhat Disagree 16 4 64 16 256 50.0
Strongly Disagree 14 5 70 25 350 43.8
Total 84 139 619 100.0

As shown in Table 4.7 almost all of the sampled @Eifary school infrastructure committee
members 93.8 percent of the total study particpaumewhat disagreed that there was
significant influence of involving the community the management of CDF primary school

infrastructure projects on the implementation & @DF projects in the Mutito Constituency.
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To calculate the average value also called the nwadue of x, the total frequencies (f)
according to the rater scale were calculated ardented Yf), where stands for ‘sum of’.
The sum of the product (f) and (x) was calculatedét § fx). The (fx) value was divided
by (f) value to obtain the mean within the 5-point scahting. The mean value was
calculated asy fx/Yf= = 139/84 = {.34. The fact that the mean was higher than the
hypothetical mean value of 3.0 indicated that tiuel\s participants somewhat disagreed with
the fact that that there was significant influenck involving the community in the
management of CDF primary school infrastructurggmts on the implementation of the CDF

projects in the Mutito Constituency.

The standard deviation was also calculated and tsedetermine the variability of the
responses across the sampled 84CDFprimary PMC nmsnfilmen the selected three CDF
primary schools in Mutito Constituency. To obtalre tstandard deviation, the values of x
squared were obtained as)(and the sum of their product with (f) were cadtatl to get
(>fx?).The §fx%) value was divided byp{f) value as shown in Table 4.7 and the quotient was
subtracted the square dFfg/Yf) = (Ifx/Yf) 2 and the square root of the result was finally

obtained to calculate the standard deviation withen5-point scale rating.

The standard deviation was obtained using the ftaen$D =/fx”/f — (x /Y.f)"Where the
SD= Nm 0.707. This standard deviation indicated thate¢hgas a very close
agreement among the responses and therefore tlarehigh consistency of the responses
across the 84 patrticipants from all the 3 CDF prinszhools in Mutito Constituency on their
disagreement with the fact that they involved tlenmunity in the management of CDF
primary school infrastructure projects on the immpdatation of the CDF projects. There was
some correlation between the data in the studyirfgedand that in the previous literature
review in Kenya (Njeru and Orodho, 2003). ASALseliKitui County have been benefiting

from the KShs. 500,000 additional CDF funds forcation.
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Study response reports from respondents and teevietved PMC members indicated the
bursary awards were allocated once per year. litiaddhe awards were delayed up to after
the national budget was read and released in durtbd national bursary funds to be released
from the headquarters to the constituencies. Atctirestituency offices the funds also took
more than two months before they were releasedatmws schools, so the bursary awards

were not timely to assist the needy children sitiee academic year starts in January in

Kenya.
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CHAPTER FIVE:
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter presents a summary of the study, stisms of the study findings, conclusions and
recommendations of the study and suggestions fdheu studies related to the factors

influencing completion of the primary school edumatinfrastructure CDF projects.

5.2 Summary of the findings

The purpose of this study was to investigate tloéofa influencing completion of the primary
school education infrastructure CDF projects atitdduConstituency in Kitui County, Kenya.
In a nutshell the study established that: The selecriteria for the PMC members for the
primary school education infrastructure CDF prgesere politicized. The PMC members for
the primary school education infrastructure CDFjguts were not fully trained in project
management skills before they started their prajeahagerial duties at the primary schools.
Failure to train the PMC members in project managenskills meant that there was
inadequate public financial accountability among tbrimary school infrastructure CDF

projects PMC members in Mutito Constituency.

There was minimal community participation at theeleof the allocation and disbursement as
well as the distribution of the primary school Cpfojects funds to the designated primary
schools at the grassroots leveling Mutito Constitye The CDF funds allocated to each of
these schools was found to be inadequate to coanhletplanned projects. Thus there was a
problem of the availability of the CDF project fundllocated from the central treasury and
from the PMC office at the Mutito constituency headrters. In most cases the primary
school CDF project funds allocated was not matchimg infrastructural school building

requirements in Mutito Constituency.

44



5.3 Discussions of the Study Findings

As earlier revealed from the reviewed literatuiagcs 2003 Kenya had re-introduced the free
primary education(FPE), which led to increased paprollments and limited opportunities
for primary school pupils to enroll in terms of deguate public primary schools and or the
limited classrooms which were available in the adie established schools (Shiundu,
2009).Therefore, some of the primary school puipilthe age (6-13 years) could not access
the FPE, despite the government's assertion that phmary education was free and

compulsory (UNESCO, 2005).

To address some of these emerging needs due tonFRifne of the public primary schools,
the 2002-2007 parliament of the Government of Kestgated a Constituency Development
Fund (CDF) kitty which was aimed at acceleratingrexnic growth at the grassroots through
helping the local communities in their developmerdjects after their locally identified needs

for development (Shiundu, 2009).

Through the CDF kitty the government had joinedpgheents and communities in partnership
with private and volunteer non-governmental orgaimins to improve public primary

school’s infrastructural building facilities. Sintleen, the improvement in the public primary
school’s infrastructure building facilities has hewitnessed in construction of new primary
schools in places where the available schools gaesely spaced. In addition to construction
of classrooms, latrines and the school compouratisd in the already existing public primary

schools (GOK, 2012).

The aim of this study was to assess the factolsenting completion of the primary school
education infrastructure CDF projects at Mutito €ttnency in Kitui County, Kenya. The

objectives of the study were: To establish thergxttewhich selection criteria for PMC members
influence completion of primary school infrastruet CDF projects. To establish influence of
training in project management skills on the cotmuteof primary school infrastructure CDF
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projects. To establish the extent to which accdailitiainfluences completion of primary school
infrastructure CDF projects. To establish the externvhich community participation influences
completion of primary school infrastructure CDF jpots and to establish how funds
availability for CDF projects from the central gonment treasury influences completion of

primary school infrastructure projects in Mutitor@tituency.

From the analyzed data; the study findings weré& fhae primary school infrastructure CDF
projects were not timely completed as schedulediova reasons were associated with the
untimely primary school infrastructure CDF projecimpletion rates in Mutito Constituency.
These problems included: poor project managememtiequate project monitoring and
evaluations during the project implementation merigoliticization of the CDF project
management exercise, minimal or lack of communétigipation in the primary school CDF
project implementation management. Delays, inadggoalack of availability of the primary
school CDF project funds either from the centrabsury or from the CDFC office at the

constituency headquarters in Mutito.

The selection of the PMC members for the primaryost education infrastructure CDF
projects was politicized. Having some of the PMQnhers for primary school infrastructure
CDF projects as the political associates of the KBuncilors or PMC members was the
political system being depicted to have influenaerothe selection criteria of the PMC
members for primary school infrastructure CDF prtge management. The politicians
negatively influenced the selection of the PMC mersbfor primary school infrastructure

CDF projects management.

The PMC members for the primary school educatidrastructure CDF projects were not
fully trained in project management skills befdneyt started their project managerial duties at
the selected primary schools in Mutito Constitueridye fact that some of the PMC members
were politically hand-picked to represent sometjmali party or politicians’ interest was cited
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as one of the reasons as to why most PMC membdmdproject management skills prior to

their appointment to the primary school CDF projestC membership.

Since the PMC members were not fully trained ingmomanagement skills meant that there
was inadequate public financial accountability agh¢ime primary school infrastructure CDF
projects in Mutito Constituency. From the politicgtrying to reward their associates then the
politically selected PMC members might have misappated some of the primary school

CDF project funds with most of the money gettirggvitay to individual’'s pockets.

There was minimal community participation at theeleof the allocation and disbursement as
well as the distribution of the primary school CIpFojects funds to the schools at the
grassroots level. Therefore, there was need fornmamity participation at the level of the
allocation and disbursement as well as the didiohuof the primary school CDF projects

funds to the schools at the grassroots level.

There was a problem of delays of the CDF projecti$y inadequacy and unavailability of the
primary school infrastructure CDF project fundoedited from either the central treasury or
from the PMC office at the Mutito Constituency headrters. In most cases the primary
school CDF project funds allocated was not matchimg infrastructural school building
requirements. Adequate community participation wWdohve ensured that prior to the CDF
project funds allocations the funds to be allocatede adequate according to their needs of

each of the primary school infrastructure renovetio

5.4 Conclusions of the Study

Based on the study findings, the following conausi were made: The PMC members in
charge of building the primary school infrastruet@DF projects were not fully competent
since they were politically selected by either #nea MP or the Councilor who did not pay

attention to their academic qualifications. In a&iddi given that there was also no vetting
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during the selection of the PMC members means tihait credibility to represent the

community in the CDF projects was questionable.

The PMC members for the primary school educatidrastructure CDF projects also need to
undergo a pre-service course so as to be fullpdchin project management skills, financial
accounting and record keeping as well as in otblevant project management areas before

they start their project managerial duties at pninszhools.

The training of the selected PMC members in prajg@bhagement skills, financial accounting
and record keeping was also important, becausea#t seen as an alternative strategy to
enhance public financial accountability of the CPfojects funds it the primary school

project’'s management.

There was very little community participation iretmanagement of the CDF projects in the
primary schools. Community participation neededstiart at the level of the allocation and
disbursement as well as the distribution of thenpry school CDF projects funds to the
schools at the grassroots level, to ensure ade@REeproject funds allocations according to

the local needs for each of the school infrastmectanovations.

There was a problem in the adequacy and availabfiithe CDF project funds for allocation from
the central treasury and from the PMC office atNhgito constituency headquarters. In most of

the primary schools, the CDF project money allatatas inadequate to complete the projects.

5.5 Recommendations of the Study

The following were the recommendations of the stullywas recommended that CDF
guidelines should be followed in selection of th€l® members for the primary school
education infrastructure CDF projects. The selectdteria of the PMC members for the
primary school education infrastructure CDF prgeceed not to be politicized in order to
ensure credible and quality PMC members with thketrqualification for project management

are selected.
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The selected PMC members for the primary schoota&thn infrastructure CDF projects
should have adequate time for effective supervisibthe primary school CDF projects and
they should be given a time frame for PMC memberskrvice after which they are replaced

by new ones.

The selected PMC members for the primary schootathn infrastructure CDF projects
should be trained in project management skillsarfmal accounting and record keeping as
well as in other relevant project management ardeef®re their appointment to serve in the

management of these primary school CDF infrastregbuojects.

The training of the selected PMC members in prajg@bhagement skills, financial accounting
and record keeping was recommended in this studguse it would be used as an assurance
that the selected PMC members are qualified toremehpublic financial accountability of the

CDF projects’ funds it the primary school projeatianagement.

It also recommended that, there was need for comtynparticipation at all levels of CDF

projects’ implementation process, right from theisi®en making session on how much funds
were to be allocated for their project by givingt deir planned budget and expenditure
schedule. Through to the CDF funds disbursemertepiures as well as the distribution of the
primary school CDF projects funds to the schoolthatgrassroots level. This would ensure
adequate allocation of the CDF project funds adogrtb the needs of each of the primary

school infrastructure renovations.

Since, in most of the CDF funds management lackecommunity participation, there was a
problem in the adequacy and availability of the QW6ject funds allocated from the central
treasury and from the PMC office at the Mutito ddosncy headquarters. In most cases the
primary school CDF project funds allocated were adequately enough for the projects

already designed at the grassroots.
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The already serving CDFC members at the constitureadquarters were also recommended
to be trained or in-serviced in project financighmagement and other relevant management
areas in order to provide adequate and effectiveitoring and evaluation services over the

lifecycle of all primary school education infrastture CDF projects implementation period.

5.6 Suggestions for Further Studies
The following issues emerged from the study andevgelggested for further investigation: A
further study on the influence of politics in thesltirsement of CDF in Kenyan public

primary schools.

An investigation into the levels of involving theramunity in the disbursement of the CDF
funds and in project management of the primary alshanfrastructure CDF projects in

Kenya.

A study on the effectiveness of disbursement ofipydsimary school education infrastructure

CDF projects funds from the central governmenggasury at the ministry of finance.

And also suggested for further studies was a stmdyhe distribution of the CDF projects’

funds through the CDF Constituency offices uptordepient primary schools.
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APPENDICES
APPENDIX I: Transmittal Letter
James akoyo mbirika
P.O Box 694 Kitui

To All Respondents,

Mutito Constituency,

Kitui County-Kenya

Dear Sir/Madam,

REF: Transmittal Letter

| am a postgraduate student at the University afddapursuing a Masters Degree in Urban
Planning and Management. As part of the requiresnéot this award, | am supposed to
submit a research project report.The purpose af giestionnaire is to gather information
about the influence of project management on cdiopl®f primary school infrastructure CDF

projects in Mutito Constituency. Your school hasesampled for the study together with
others in the Constituency. | request you to coteplas questionnaire. Your responses will be
accorded great confidentiality and will only be diser the purpose of this study. Your

identity will be anonymous, therefore | request ymi to write down your hame anywhere on
this questionnaire. | am very grateful for your pemtion.

Thank you for your concern,

Yours faithfully,

Signature Date

James akoyo mbirika
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APPENDIX II: Questionnaire
Instructions to the Respondent

Use a tick i) against one of the given multiple choice. For guestions that require your

opinion use the provided space below the questiawrite down your views.

SECTION I: Personal Data of the Respondents

1. What is your gender?
a) Male( ) b) Female ( )
2. What is your highest level of education?
a) No schooling ()
b) Primary ( )
c) Secondary ( )
d) Certificate ()

e) Diploma ()

f) Degree ( )
g) Masters ( )
h) PhD ( )

SECTION lI: projects’ management on completion of pimary school CDF projects

i. influence of PMC selection criteria on completia of primary school CDF projects

4. Is there some political influence on selectidntite PMC members of the primary
schoolCDF project?
a) Yes () b)No ()

5. How does politics get into the CDF primary sdHeIC selection criteria?

a) Through the MP’s representative into the primatyost CDF-PMC membership ()

b) due to the fact that CDF funds are politically edited through constituencies ()

c) Direct political involvement of politicians into ijpmnary school CDF-PMCs’ operations ()

d) Indirect involvement through PMC political point mbers into CDF operations ()
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6. Are you a political party representative in @@F primary school infrastructure committee?
a) Yes () b)No ()

7.1fin Qn. 6 is Yes, what is your role in the CpHmary school infrastructure committee?
a) Represent interests of all constituency members ) (
b) Represent interest of your appointing power ()
c) Represent interest of a particular political party ()

8. Rate influence of PMC'’s selection criteria omgtetion of primary school CDF projects?

a) Strongly disagree ()

b) Disagree ()
c) Not sure ()
d) Agree ()
e) Strongly agree ()

ii. Training PMC in project management on completion of primary school CDF projects
9. As the CDF primary school PMC member, did yaaintror attend a course in project
management?

a) Yes ( ) b)No ()
10. Does it matter whether one is trained in ptajganagement or not to be in the CDF primary
school infrastructure project management committee?

a) Yes () b)No ()
11. Rate the influence of training in project masragnt skills on completion of primary
school infrastructure CDF projects?

a) Strongly disagree ()

b) Disagree ()
c) Not-sure ()
d) Agree ()
e) Strongly agree ()
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iii. Influence of accountability on completion of he primary school CDF projects
12. Were funds from CDF headquarters adequatenplete your primary school project?
a) Yes () b)No ()
13. Was the spending of the CDF funds impressial tof the project stakeholders?
a) School head teachers ()
b) Stakeholders Parents/NGO/CSO/CBOs ()
c) Government Auditors ()
14. Are you aware of the public procurement/acdognguidelines in Kenya today?
a) Yes () b)No ()
15. Rate influence of your accountability and hoyés public spending of the CDF finances
on completion of primary school infrastructure Cpygjects

a) Strongly disagree ()

b) Disagree ()
c) Not-sure ()
d) Agree ()
e) Strongly agree ()

iv. Influence of community participation on completon of primary school CDF projects
16. Do you as PMC members invite local people sstyges in the CDF building projects?
a) Yes () b)No ()
17. Rate influence of community participation omgbetion of primary school infrastructure
CDF projects?

a) Strongly disagree ()

b) Disagree ()
c) Not sure ()
d) Agree ()
e) Strongly agree ()
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v. Influence of availability of funds on completionof primary school CDF projects
18. Do you get adequate CDF funds enough to timelpplete your primary school CDF
building projects?

a) Yes () b)No ()
19. Rate influence of adequacy and availabilitC8fF funds on completion of primary school
infrastructure CDF projects?

a) Strongly disagree ()

b) Disagree ()

c) Not sure ()

d) Agree ()

e) Strongly agree ()
End

Thank you for your cooperation
James akoyo mbirika

University of Nairobi
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APPENDIX IlI: Map of Mutito Constituency, the Study Area
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APPENDIX IV: Time Frame
This Time Frame presents a summary of the studyitges from preliminary gathering of
literature materials and proposal writing periodApril, 2013 upto September, 2013 when the
final research proposal printing, hard cover bigdamd project report submission was done

showing the various stages through which the sty conducted.

Range of Timeframe for each Study Activity

Summary of the Various  April May-June July  July-Aug August  Aug-Sep
Study Activities

2013 2013 2013 2013 2013 201¢

Mobilization of Relatec
Literature Materials

Proposal Writing an
Submission

Corrections of Proposal t

Supervisors

Research Project Da
Collection

Data Analysis and Dra
Report Writing

Corrections of Report |
Supervisors Incorporated

Project Report Hard Cow
Final Binding

This time frame was author-sourced using averagma&son of the expected time-period for
conducting particular study activities from init@bllection of documentary materials through

proposal writing, data collection to compilationtbé final research project report.

APPENDIX V: Budget for the Study
This section presents the cost of conducting thelevhresearch project from scratch through

data collection to compilation of the final resémproposal.
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Item Description Unit Cost in Total Cost
No i). Stationery Quantity KShs. in KShs.
1 Duplicating papers (rean 3 500.0( 1,500.00
2 Rulel 1 50.0( 50.00
3 File 2 100.0( 200.0(
4 Rubbe 1 50.0( 50.00
5 Biro pen: 5 25.0( 125.00
6 Computer service 1 6,000.0! 6,000.00
7 Typing, Printing and bindir 1 7,200.01 7,200.0(
Sub-total stationery =15,125.0
ii). Other expenses (DugrData collection)
1 Lunch 20 days @ - 20 275.0( 5,500.00
2 Outof pocket 20 “ @1 20 150.0( 3,000.00
3 Transport 20 “ @14 20 450.0( 9,000.0(
4 Assistant researcher “ @ 3,! 4 3,550.0! 14,200.00
Sub-total other expenses =31,700.00
Total Cost= Sub-total cost stationery + Sub-total cost otheexpenses  =46,825.00
Miscellaneous cost 10% of the Total Cost 10/100 x 46,825.00 = 4,682.50
iii). Grand Total Cost =51,507.50

Stationery and computer services total estimaté w@s KShs. 15,125.00 and the other
expenses cost is KShs. 31,700.00 with a 10% mastsdus expenses costing KShs. 4,682.50,

the total estimated cost for the entire study w8 51,507.50.
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