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ABSTRACT

The purpose of this study was to establish thatiocgiship between teachers’
characteristics and pupils’ academic achievemeite $tudy was guided by education
production function which connects pupils’ acadepecformance to teachers’ characteristics.
The study objectives were to: establish how thehes’ attitude on teaching influences the
pupils’ academic performance, examine how demogecagtaracteristics of teachers influence
the pupils’ academic performance, assess how tesiclggalification influence pupils’
academic performance and establish how teachingriexge of a classroom teacher influence
pupils’ academic performance. The study was comrdlust Akithi Education Division, Meru
County in Kenya. The target population was complrisethe head teachers of the 29 primary
schools in the division, the teachers and pupilslagses seven and eight. The study applied a
descriptive research design. A questionnaire anshtenview guide techniques were used for
data collection. Data was analyzed using descapdivd inferential statistical techniques. The
study revealed that teacher characteristics hawEnmeus influence on pupils’ academic
performance in public primary schools. The teachatstude on pupils, the demographic
characteristics of teachers and their qualificatltad a significant influence on pupils’
academic achievements. The researcher therefooenmeends immediate measures taken on
reducing teacher - pupil ratio so as to enableviddal education programmes taken on
learners, device away of monitoring and evaluathegcurriculum implementation in schools
to ensure complete syllabus coverage is done. &urésearch can be done so as to establish
the extent of influence of other education factsush as gender, social-economical effects,
environmental and peer pressure.

xii






CHAPTER ONE
INTRODUCTION
1.1 Back ground to the Study

Identification and influence of stake holders igtical to determine pupils academic
performance because of the role they play (Mwika0}0Globally, education has remained a
vehicle to spring up social —economic developmentr the world (Aikaman and Unterhelter,
2005). Mugenda and Mugenda, (2006) further expéalocation as a critical instrument to
industrial and technological development. Theimgeexplain the importance of education and
uphold the key role it plays towards attaining thidennium development goals which are in

line with Kenya vision 2030.

The Kenya vision 2030 envisages a globally comipetiand a prosperous nation with a high
quality of life by year 2030 (Kenya, 2008). Theieis 2030 is founded on the economical,
social and political pillars focusing on addingu&lto products and services. The social pillar
of vision 2030 touches on education whose aim iprtmuce globally competitive quality

education, training and research for sustainableldpment (Kenya 2012).

This emphasis why education policy is concerneth whe right to universal education;
Education for All(EFA), and the need to enhance rapidly the devedoprof skilled human
resource (Kenya 2005) This provision aspect is namjpee towards attainment of millennium
development goals (MDGs).It is in view of this tleanhcerted effort to access, equality, quality
and relevance education is a concern to all stdéderoof education in Kenya (GOK 2012).
The grip to these important characteristics of atlon is unfortunately missing at Akithi
Division of Meru County. This is so because of thpeated low academic results got in the
division at the end of every year KNEC, KCPE (2043ults.

Bangbade (2004) and Elochuru (2001) study revetilat schools, parents and teachers as
being responsible of poor performance of learn&hey further cited good performance as
being dependant of how efficient and effectivettachers are. This why teachers have always
remained in the centre of being responsible ofttiegcand implementing educational policies
designed to achieve the educational goals Okord8R0he teachers’ qualification and their
dedication is therefore important aspects to camsitdpupils have to perform well (Oshod
1998, Duyilemi and Duyilemi 2002).



Sanders (1998) suggestion of the effectivenessidiVidual classroom teacher influence on
pupils’ academic achievement is therefore wantifipe idea is supported by fact that no pupll
would perform behold the quality of their teacheadher (Duyilemi and Duyilemi 2002).
Wright, Hom and Sanders (1997) believed that mae be done to improve education
standards by improving effectiveness of the classréeacher. This explains why Alexander
(2005) argued that high qualified teachers produoaeh competent learners than less qualified
teachers. Unfortunately, this pedagogy has recde&slattention as it deserves (Freeman and
Johnson 1998)

Adeyemo (2005) observes that teacher characteristiicience teaching and learning of pupils
in classrooms. Oleleye (2011) further suggested tthere is a relationship between teacher
characteristics that included of teachers knowledfieghe subject, there communication
abilities, the teacher interest in the job, emotonl stability of the teacher were cited in the
studying in a Pakistan journal of social sciencenAssue 5 (2010) by the Futext, HTML PP.

388-392 as affected pupils academic performance.

In India, a research done on influence on studgo¢’dormance by economic and social
research council (E.S.R.C), of the global poverggearch grouphttp://www.gprg.org/
suggested that characteristics of subject teachwrselated to students’ marks across the
subject. A similar case in Nigeria on teacher'®efiveness and student academic performance
in public secondary schools suggesting the teaatdhe main determinacy of the end of test

results as not true.

Gregory- Greenleaf (2008) for good or poor studeatademic performance has been quite
exhaustive yet controversial exists as to what rdmute singly or jointly to poor student
performance. This has left the gap for further aese on what influence is the teacher

characteristics on pupil’'s academic performance.

The Gap in academic performance of Akithi divisibas continued to exist despite the
relatively high academic performance attained kg dbher surrounding zones with similar
prevailing conditions except that of teachers’ elotgristics. It is for this reason that the study
is meant find out the influence of teachers’ chamastics on pupils’ academic performance in
Akithi division. The findings can be used to impeoaccess, equity, quality and relevance
education in the area (Kenya 2012) as these widngl the thirst of education of many

stakeholders in the area.



1.2 Statement of the Problem

Even though government has expressed concernpmis’pacademic performance in National
examinations, it is evidence that the situation has changed much. Kenya being a
developing country must strategize on ways aimedchteving goals of education from the
grassroots in order to foster developments. Thibeisause education will act as a vehicle
towards realizing the dream of achieving Kenyaors2030 (ENESCO, 2000). This will be
done by raising the standards of education inafispof our country equality. To achieve this,
the teacher characteristics influencing on teachimglearning has to be looked at ( Adeyomo,
2005), in order to ascertain if there is a relalip between characteristics of teachers and
pupils performance as is suggested by Oleleyo,1R0lo explain the phenomenon, this paper
seeks to assess the influence of teacher chasditieron pupil’s academic performance in

primary schools in Akithi division, Meru-county.

The study would help in upholding the teacher msifenal dynamic approach so as to help in
raising the pupils’ academic performance in theaakithi division would also dream of
rekindling its hope in attaining the knowledge asidlls to catch up with the foreseeable
development in order to realize better academifopaance.

KCPE Mean Score Result ranking of the Division§igania West District for the year 2008

to 2012 is as shown in table 1.1.

Table 1.1 Ranking of the Divisions based on KCPE p@rmance in Tigania West District

Zone 2008 2009 2010 2011 2012
Akithi 208 212 223 222 240
Uringu 225 222 232 238 247
Kianjai 260.8 258 267.97 262.01 272

Source: DEO'’s office Tigania West District 2013

In that foresaid number of years, Akithi division seen to have the lowest mean score in
KCPE performance than any other of two divisionsisToccurred although the three divisions
existed in same environmental conditions other thtzat of teachers. It is on this base
therefore, that this study do not only examine heaccharacteristics influence on pupils’
academic performance, but also wishes to uneadhrecommend possible measures to be

undertaken in order to improve academic performamdee area in the area.



1.3 The Purpose of the Study

The purpose of this study was to assess the irdtuerh teacher characteristics on pupils’
academic performance in public primary schools kit division, Meru County, Kenya.

1.4 Objectives of the Study

The study was guided by the following objectives:-

1. To establish how the teacher attitudes on teachifigences the pupils academic

performance of classes seven and eight in Akitkidion.

2. To examine how demographic characteristics of wachnfluences the pupils’

academic performance of classes seven and eidtkitim Division.

3. To assess how teacher qualification influence guptademic performance of classes

seven and eight in Akithi Division.

4. To establish how teaching experience of the classraeacher influence pupils

academic performance of classes seven and eidtkitim Division.

1.5 Research Questions

The questions for this study includes;
1. How does the teachers’ attitude in teaching infbgepupils academic performance?

2. How does the demographic characteristics of teaclmtuence pupils academic

performance?
3. How does the teacher’s qualification influence gigicademic performance?

4. How does the teaching experience of the classreaicher influence pupils’ academic

performance?

1.6 Significance of the Study

The study is useful to the government and publiganeral in understanding the significant of
the characteristics of the teachers and its infteeon the pupils’ academic performance in
primary schools in Kenya. The stakeholders wouth alssess the impact of education as a
determining factor towards improving their sociabromical welfare and the general outlook
of Akithi area and the Country at large.



The study would broaden the insight of educatiostéikeholders and enable them decide on
pertinent issues affecting them and their childedacation progress. The ideas so got could
help in resolving problems that hinders academréop@ance in the area. It would also assist
the schools administration and in policy making mheital decisions of acquiring and

distributing of relevant education resources is. gdte ideas could be used by the school
organization to train and hire quality teachers vdao improve the education standards of
pupils to make them life —long learners (Kenya 204R8ich is needed in order to achieve the

millennium development goals and the vision 2030.

1.7 Delimitations of the Study

The study is only confined to Akithi division of MeCounty. This will make it easy to collect
data by reducing the cost of the research. Theig&tabe collected by research assistants.
1.8 Limitations of the Study

The study population was confined to a few primselgool teachers and pupils while leaving
other stakeholders in the zone. This limits theegalization ability of the study findings of
teachers and pupils outside the ward. The studyndidalso take into account those other
stakeholders who could have an influence in edocati Akithi division.

1.9 Assumptions of the Study

It was assumed that all respondents would co-openadl provide complete, reliable and true
responses. It was also assumed that the schoobament of learning in Akithi division does
not vary greatly from those other divisions of th&rounding zones. The respondents were
also assumed to be the representative of totatedgpopulation.

1.10 Definition of Significant Terms Used In the Stdy

1. Attitude: - Refers to the state of mind or the way of timigkabout something

especially as it is shown by the behavior. It ijudgment that can be

changed as a function of experience.
2. Characteristic: - A particular quality of a feature that is typiof someone or
something.

3. Demographic characteristics:- This is the particular qualities or featuresafation



to the nuembf teachers handling the given classes.
4. Demographic - A description of numbers of people. It can rééethe population.
5. Experience - Refers to the knowledge or skills gained tigio time spent on a job or

an activity.
6. Gender:- The term gender refers to socially determirzde or relationship between
males and females

7. Influence: - The power or capacity to cause effect in airact way (Bdhon, 1986).
8. Performance:-This refers to the manner or the way in which aiviyg is carried out.
9. Pupils: - A young learning person who is at closeesvigion of a teacher at

school.

1.11 Organization of the Study

The research study is organized in five chaptems.first chapter starts with the background to
the problem followed by the statement of the probl@he purpose of study is outlined
followed by highlights of the research questiordjnditations and limitations of the study, the
significance, assumptions and the organizatiomefstudy. Chapter two is concerned with the
literature review that is related with the influenof the characteristics of teacher on pupils’
academic performance. The chapter is sub-dividéal $ub-topics which are based on the

research objectives.

Chapter three covers the research procedures whathde: - research design, the target
population, sample size selection and samplingguhoes. It outlines on the instruments to be

used in data collection and further explain onrtkialidity and reliability.

Data analysis, presentation and interpretation dmee in chapter four. It comprises the
findings of the whole research collected by usguestionnaires administered to teachers and
pupils respectively while interview guide was usedall the head teachers or their deputies
incase head teachers were absent. This was damnfiom the stability and consistency with
which data measured. Chapter five summarizes @ datthe research findings, discussions,

conclusions and its recommendations.



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction

This chapter covers the literature review whiclates to the subject of the study. It discusses
on the themes formulated from research objectii@swincludes: teachers attitude and pupils
academic performance, demographic characteristicsteachers and pupils academic
performance, teacher qualification and pupils acadeperformance and the teaching
experience of the classroom teacher and pupils eagiad performance. It has also the

conceptual framework which highlight on the varezbunder consideration.

2.2 Empirical review on teacher characteristics angbupils academic performance

Education has an immense impact on the human gotti¢tains the human mind to think and
take the right decision. Man becomes a rationamahiwhen he is educated .It is through
education that knowledge and information is readigad spread throughout the world. If a
person cannot read mediums and write then he sedlto all the knowledge and wisdom he
can gain through books and other mediums. In otlweds, he is shut off from the outside. In

contrast, an educated man lives in a room witkitsawindows open towards outside world.

The quality of human resource of a nation is egailljged by the number of literate population
living in it. This is to say that education is a shuf a nation aspires to achieve growth and
development and more importantly sustain it. Thesymwvell explain the fact that rich and
developed nations of the world have very high ditgrrate and productive human resource. In
fact these nations have started imparting seledtaieing and education programs so as to
meet the new technical and business demands of thgst century
http//www.globalcitezenscorps.org/node/11259.

2.3 Teacher characteristics and pupils academic pErmance in Kenya

In this section the study examines teacher chaisitts that influence pupils’ performance
based on the research objectives.

Education has been defined as the process throimthvknowledge; skills, attitudes and
values are imparted for the purpose of integratiregindividual in a given society, or changing
the values and norms of a society. For individutlis process is life-long. It begins at birth

and ends with death. The UNESCO International stahdlassification of education defines



education as comprising organized and sustainedncomcation designed to bring about
learning (UNESCO, 1975).

Education is therefore the potential instrumenagferson’'s mental and moral make-up. The
history of civilization bears testimony to the fa¢hat man unlike a wild animal, has built a

glorious heritage of culture, art, science, phifggo and religion. Heredity and environment

are the two most important factors of growth andetlgpment. Heredity endows each

individual with capacities, attitudes, and inteseand it is for education to provide scope for
their expansion and expression through favorable@mment.

A recent article...”looked up pagead2.googlesyndicatiom,(2012),” on the role of education
in growth and development of child, "said that emtian is responsible of promoting the right
use of the bodily and intellectual inborn tools e¥hare present to all children being a result of
the teacher himself being a vital part of envmamt determining the destiny of individual
characters.

Examination of education systems from ancient titneés-day reveals elaborate and deliberate
Practices of education. There existed an elabedieation system which might have not been
formal like it was the case of Western Europearcation system, but it produced competent
individual who sustained the African indigenoudldit@nal education systems (Sifuna and

Indire, 1974). Formal education was introduced @n¥a in the mid-nineteenth century by

European Christian Missionaries (Karanja, 1995).

The urge to establish education at that time wass®tated by the unplanned, rapid expansion
of the “mission” and “bush” schools (Sifuna andited1974). This development called for an
equally sharp increase in the supply of teachersaxk in the newly established schools. In
addition, there was need to produce school teacberdieve missionaries who were required

to concentrate on missionary/evangelization work.

The established mission and “bush” schools wemad&h (Classes B and A, and Standards | —
IV) schools and intermediate (Standards V — Vidhaols. These institutions needed Primary
school teachers. Therefore, the designed teacleagdn program catered mainly for Primary
School leavers from the level of Standard ThreEight (Standard Il — VIII). This means that
most of the teacher-trainees were of low academdiftcations although for that period in

time, they were the most well educated individuals.



However, after the First World War (1914-1919),réhevas increased demand for African
education especially for those with higher educafiiihe secondary school education). This
demand led to establishment of secondary schooishwieeded teachers of higher calibre.
Consequently, Makerere College in Uganda was eskeal to train teachers of Diploma in
Education qualification in the early 1940’s (BeecEelucation Commission, 1943; Karanja,
1995).

This was followed by the introduction of Kenyattaollége in 1965 and Kenya Science
Teachers College in 1966 to train S1 teachers tlae Kenya Technical Teachers College in
1977 to train teachers in technical subjects atdbia level (Otiende, 1992). However, much
earlier and to augment the effort of Makerere Ursitg College, University of Nairobi
College had started training graduate secondahé&za with B.A./B.Sc. (Education option)
gualification in 1966. But this was later to benstbormed into the Bachelor of Education
(B.Ed.) professional degree qualification in 1978is was expanded with the establishment of
Kenyatta University College in 1972. Today there arany public and private universities in
the country conducting teacher education prograiosiever, there are two disturbing features
that have characterized the development and admaities) of education in Kenya since 1847.
It has always been managed by non-professiondacher education and it has remained too
academic in nation. It was an education programvemeld be proud of and reserved for the
selected few! This was reflected in the adminigiratof the program. Only the privileged
individuals in terms of qualifications, experienaed competence were associated with this
program of education. The society saw and felt thatfuture of Kenya lay in this program of
education. The society expected the program angrasucts (the school teachers) to develop
and provide leadership in its development. But wiitine, this high esteem has steadily waned.
The society no longer regards teacher educatiohlyhighen compared to other sectors of
education. This attitude is seen in the mannergtheernment is managing this program of
education in comparison to Primary School educadimh Secondary School education sectors.
The program has been marginalized. This treatméme¢axher education has promoted the
observed poor image of this program, teaching peaé@ and school teachers respectively in
the society. This is why the emerging issues aftieaeducation presented herein below are of

great interest not only to educationists in Kenyadlso to the Kenyan society.



2.3.1 Teachers attitude and pupils’ academic perfonance
Teachers are regarded as the basic tools in edocatid curriculum implementations. The

quality of any nation’s education is determined thg qualities of the teachers and their
attitude to the profession. Attitude as a factdluences on the academic performance of the

primary schools pupils in so many other ways.

Attitude is a psychological tendency that is expegelsby evaluating a particular entity with
some degree of favor or disfavor (Eagly & Chaike993). It is a predisposition or a tendency
to respond positively or negatively towards a drrtdea, object, person, or situation or an
attitude object. Attitude influences an individgalthoice of action, and responses to

challenges, incentives, and rewards (Businessdbiatl).

Arul (1995) quotes Allport’'s definition of attitudas a mental and neural state of readiness
organized through experience, exerting a direaivdynamic influence upon the individual's
response to all objects and situations with whigh related. Implicit in the various definitions
is that attitude is a psychological orientation@eped as a result of one’s experiences, which
influences how a person views situations, objestspeople, and how she appropriately
responds to them. The response may be positivegative; favorable or unfavorable; neutral

or ambivalent.

Research suggests that there are three differempaoents of attitude. These are the cognitive
component, the affective component, and the behaviomponent (Eagly & Chaiken, 1993;
Maio & Haddock, 2010). The cognitive component tit@de is what the individual thinks or
believes about the attitude object. An examplehéd & person might think that a snake is a
dangerous reptile. The affective aspect of attitigdae feelings or emotions of the individual
associated with the attitude object. For exampie sight of a snake may evoke the feeling of
fear in the individual. The behavioral componenhis tendency to respond in a certain way to
the attitude object. An example is a person ch@psinrun away or scream upon seeing a
snake. Hence the cognitive, affective and behavimmenponents of attitude are interrelated

and interconnected.

Research has shown that formation of attitude geeential. People form attitudes through
their experiences in life. Social psychology exptahow attitudes are formed using three
major learning theories which are classical cooditig, operant conditioning and

observational learning. Propounded by Ivan Pautassical conditioning is a procedure for

modifying behavior in which repeated pairing of ddioned stimulus with an unconditioned
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stimulus leads to the development of a conditiomesponse (Ntim, 2010, Linero & Hinojosa,
2012). Classical conditioning entails neutral sfintibat naturally elicit a response. Children,
for instance, become fans of football clubs of itli@ihers. They grow up believing that those
particular football clubs are the best and develmp same passion for the clubs. Hence, we

form attitudes according to how we are conditionelow our experiences condition us.

B.F. Skinner's Operant Conditioning theory is atioof learning in which a response is made
in anticipation of a stimulus. In operant conditimg reinforcement increases the likelihood
that behavior will be repeated (Ntim,2010). Behavidhat are followed by positive
consequences are reinforced and are more likddg tepeated than are behaviors and attitudes
that are followed by negative consequences (MoriM&sto, 2001). Operant conditioning
requires the use of reinforcement and punishmemage in point is if a child’s mother smiles
at her anytime she picks something up for herctiilel begins to realize that it is good to be
helpful and she is likely to repeat the behaviasnersely, if a mother screams at a child for
picking up a puff of a piece of cigarette, the dhlill grow up having an unfavorable attitude
towards smoking and probably those who smoke. iBhékie to the negative consequence of

her action.

Finally, people also learn attitude through obseowaof people around them, especially if
they are people they admire, respect or hold i legteem. Children therefore invariably
observe the attitude of parents and teachers and &lot from them. Observational learning
theory propounded by Albert Bandura posits thagl@ior is acquired by watching another or
the model that performs the behavior (Yara, 2008 model displays the behavior and the
learner observes and tries to imitate it. Teachessinvariably, role models whose behaviors
are easily copied by students. Furthermore margarekers like (Frank, 1990; Fulton, 1989;
Goodlad, 1990; Handler, 1993) state the axiomtdethers usually teach in the way they were
taught. This compelling statement highlights thepamance of reviewing and analyzing
students’ prior educational experiences for insight the effective and ineffective attitudes
and actions of teachers. Teachers, have the omytyrtio leave an indelible impression on
their students’ lives. School experiences moldpehand, can influence how children view
themselves inside and outside their own world. Bxglains why teachers have to take their

time to ensure that learners have understood tHeess@ relation to their environment.
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These school memories have the potential to ldigetane in students’ mind sand can play a
consequential role with present and future decssidnhdoes not take long for students to
realize that teachers make the difference betwédengaand boring school year and an exciting
and challenging year. The effective attitudes arttbas employed by teachers ultimately can
make a positive difference on the lives of themdsnts. By examining past educational
experiences, preserves teachers can discuss vdyashlbuld or should not do with a class of
students. What is frequently discussed on attitumfeeachers and their actions include: a
genuine caring and kindness of the teacher, angiliéss to share the responsibility involved in
a classroom, a sincere sensitivity to the studeht®rsity, a motivation to provide meaningful
learning experiences for all students, and an embm for stimulating the students’ creativity.
Findings by Larson and Silverman (2000) and Nodsli{@984) has emphasized the
importance of developing a caring and respectfidtienship between teachers and students.
They support students’ needs for both communicadimeh care in order to achieve a personal
relationship with their teachers. Noddings (198dldves the entire school curriculum should
be built around the ethic of care. She contendswita this construction, caring will become

an integral part of a committed, reciprocal relasioip between the teacher and student.

Carlson and Hastie (1997) believe teachers’ andesiis’ agendas need to overlap and be in
support of each other, and the end result would pesitive learning environment. This way of
learning is a challenging way of constructing fre@din the classroom. The strength in a
constructivist based classroom is in the lessormb ativities of the students. Zimmerman,
(1990) and Claxton (1996) believe that the learmraress should be organized in such a way
that students take responsibility for their ownridag. Students should be independent and
able to make decisions about their learning ab#ityg then plan accordingly. Richardson,
(1999) states student-directed learning and cuaiduave become focal points for all

constructivist-based teaching and learning prastice

It is critical for students to feel positive abdbhemselves as individuals in order to gain the
self-confidence to try new things. Verbally pragia shy or friendless child can be a turning
point for their self-esteem and confidence level.cld may be born with a talent but
someone, such as a teacher, needs to realize bekhba it or it may not ever be nurtured. A

teacher has the ability to reinforce, support, appreciate the work and play of her students.
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Teacher training programs need to provide teachedidates with knowledge and experiences
with diversity, including cultural diversity. Nell§92) stated that it would seem the trend
toward more pluralistic attitudes in teachers needde translated into a strong and clear
commitment to multicultural education, which ultiraly could result in positive effects on
specific classroom behaviors and attitudes. Teaciexed to take the initiative to fully
understand the meaning and future implications @éctevely working in culturally

heterogeneous classrooms.

An appropriate start in teacher training progravosild be to have teacher candidates research
their own ethnic and racial identity. Helms (19%Kpressed that personal experiences may
facilitate the development and adoption of a taieead pluralistic orientation.

When provided with motivating activities and lessp students become active and
independent agents of their own learning. Learsimguld become an open adventure that does
not lead down one straight and narrow path, bueats many roads should be provided that
lead to a variety of destinations. Teachers maystrethe extra work required with
individualizing, but research supports its impoc&anThis is especially an issue for students

with special needs.

Research results revealed effective teachers, apédcially those who teach children with
special needs, should pay attention to studentgjrpss and actively involve them in learning
activities, while offering guidance and praise éffort and accomplishments. When given the
opportunity to be creative, students will take thigiarning to higher levels and become
actively engaged in lessons by contributing idead imsights. Teachers’ role on students’
should centre on intrinsic motivation, cognitivereing styles, and skill levels. This type of
environment will be most conducive to fosteringrigag. Howard Gardner’s intellectual

strengths, or multiple intelligences, can be inoogped into daily lesson planning can provide
direction for teachers to offer students diverspasfunities for creative ways of learning or
knowing in the classroom. The eight intelligenceentified by Gardner (1997), are verbal-
linguistic, logical-mathematical, visual-spatialpdily kinesthetic, musical, interpersonal,
intrapersonal, and naturalistic. Gardner’s notiarpp®rts the continued argument that
education needs to accommodate students’ uniqus afdgarning and creativity needs to be a

partner in the learning process.
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In conclusion, there is potential in every studani] a teacher’s attitude and actions can leave
lasting impressions. Teachers need to be risk salkgibeing themselves and by trusting their
students. They also need to create independentidndis so learning is more likely to take
place. Effective teachers genuinely care, likegptcand value their students. These teachers
will demonstrate kindness, share responsibilitgegat diversity, foster individual instruction,
and encourage creativity. With the knowledge oitiates and actions, they will have the
potential to be an effective teacher who will bemeenbered fondly by former students. For
the teacher training learners who continue andedatation in teaching, it will be important
for them to always remember how it felt to be tbarhers and to share with their pupils that
there is no greater wisdom than kindness.

2.3.2 Demographic Characteristics of Teachers andupils academic performance

The demographic characteristics of teachers rébgoersonal or collective background various
which comprises age, gender, social-economicalistattitude, effectiveness, the number of
teachers at school and the number of learnerdéddhbgt a teacher in a class at a ago, Bahago,
(2011). This explains why teaching and learningethels on teachers; no wonder why an
effective teacher has been conceptualized as onegovduuces desired results in the course of
his duty as a teacher (Uchefuna2001).

Researchers have examined the influences of cleaistts on student academic performance.
In class, the perception is determined by pupitdvioral problems, teacher beliefs, teacher
instructional practices, and interaction betweethers and students (Koth et al., 2008; Pianta
et al., 2002; Mashburn, Pianta, Hamre, Downer, &amb Bryant, Burchinal, Early, & Howes,
2008).

Other researchers used teacher beliefs and pradtcgredict student academic performance
(Caprara et al., 2006; Pianta et al., 2002). Tiwvipion of widely spread education and
training opportunities which has been a long-stagdibjective of the Government of Kenya
(GOK) is further an evidence .This is why Governinleas sought to address the challenges
facing the education sector through a range ofcpahitiatives, often with mixed results but
with a major focus of attaining Universal Primargid€ation (UPE) and the key concerns of
achieving greater access, participation, equitgliguand relevance and the need to enhance
rapidly the development of skilled human resour@ésnya, 2005). This has stretched the
Government budget, because of increased enrolmestthiools which is a direct result of the

government’s introduction of free primary educatpyogram. The volume of pupils in most of
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the schools is enormous as compared to the nunfbrachers managing them. This has
compromised the quality of education especially nviibe burden of providing for the

educational basic needs of instruction materialdided. Apart from achievement motivation,
Lar, (1997) and Saad (2002) discovered that acadpsrformance is influenced by various
demographic factors such as age and school distdteneer (1981) found that there is a
progressive and significant age change in intesesbss the elementary and middle school
years which affect performance. Harter statesltvagr primary school children are interested
to learn in order to get tokens like sweets, a,ctajg a pat on the back or a smile from the
teacher. As they progress in school, they tendetanbre intrinsic. According to Lar (1997),

distance between schools and the learners homesaganles them to trek long distances to

and from school, which makes them tired and untbt®ncentrate during teaching.

2.3.3 Teachers qualification and pupils academic p@rmance
Teachers have been shown to have an importanemdiion students’ academic achievement

and they also play a crucial role in education&#iament because the teacher is ultimately
responsible for translating policy into action grahciples based on practice during interaction
with the students (Afe, 2001). Both teaching aradrieng depends on teachers: no wonder an
effective teacher has been conceptualized as onegovduuces desired results in the course of

his duty as a teacher (Uchefuna, 2001).

Kafu, P.A, (2011) asserts that there is confusier evhat teacher education means and what it
does. The confusion can be traced from colonialodewhen emphasis was on pedagogy
rather training and development of school teaclaed how the programs were conducted.
Therefore, there is need to broaden the teacheraéido curriculum to include areas that are
being demanded by the modern, technologically-tekisociety. This will ensure teachers are
equipped with relevant competencies to manage enteighallenges in education and the

society.

2.3.4 Teaching Experience of the Classroom Teachand pupils academic performance
Teacher experience has a significant effect on Ippprformance in primary schools.

Experienced teachers have a richer backgroundpsreence to draw from and can contribute
insight and ideas to the course of teaching andhileg, are open to correction and are less
dictatorial in classroom. Learners taught by maxpeeienced teachers achieve at a higher
level, because their teachers have mastered thentcend acquired classroom management

skills to deal with different types of classroonolplems (Gibbons et al., 1997). Furthermore,
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more experienced teachers are considered to be aldee to concentrate on the most
appropriate way to teach particular topics to stislevho differ in their abilities, prior
knowledge and backgrounds (Stringfield & Teddli@91).

Teachers get experience by attending in-servicesesuand seminars. Teachers’ motives to
attend in-service training and be manifold e.grease in salary, career planning, keeping up
with developments, removing insecurity and meetiotjeagues. It is on later stages of their
in-service training course that they have a beattea of the possible content and methods, do

formulation of objectives of their own lessons heegpart of their program (Fullan, 1992).

Therefore, the more the teachers know about stadérg better the teachers can connect with
them and the more likely they will be able to bé&néfom the teachers’ experience in

reconstructing their world. The knowledge that heas need about students in order to
connect with them is gained through interaction. fAany reasons, measuring the real impact
of experience on a teacher’s effectiveness is cexpphore so than measuring any other
teacher attribute. Consequently, many well-congtdiaesearch attempts to interpret the
relationship between experience and effectivenase heduced varying results that reveal no
particular pattern. Murnane (1996) found that teadaffectiveness improves rapidly over the
first three years of teaching and teaches its Isigheint between the third and fifth year but

found no substantial improvement after year five.

In contrast, a small number of studies suggesttdather experience effects may be evident
for a longer period of time. Murnane & Phillips @9 state that experience had a significant
positive effect on elementary student achievemembrey teachers during their first seven

years of teaching. Rivers & Sanders (2002) sugtest Teacher effectiveness increases

dramatically each year during the first ten yedn®aching”. www.iiste.org

2.4 Theoretical Framework

The study is hinged on two theories. These are Rizget's (1964) theory of cognitive
development and the functionalism theory of leagniihe two theories complement each
other in investigating the influence of characterss of teachers on pupils’ academic

performance.
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2.4.1Piajet’s (1964) Cognitive Development Theory
Piajet’s theory focus on reasoning and the mentatgsses of information (Huffman, et al

(2000).The theory holds that children’s mental ¢tamis are developed through their
experiences in their environment (Atherton, 200Bbhe theory states that the cognitive
structure develops valiantly or sequentially antkractively from the concrete to the more

abstract.

This explains why the teacher’s characteristiceisponsible of influencing pupils’ learning
processesacademic performance.Piajet's (1964) theory of cognitive development
emphasized that cognitive and intellectual changes the results of developmental and
coherent processes of successive qualitative cbasfgeognitive structure: thechemaEach
structure and its non-commitment changes deriviedtly and inevitably from the proceeding
one. Thus cognitive is conceptualized as continulims explains why experience is a subject
of mental processes and that the teacher is reipoms writing onto this ‘empty slate’: the
schema of the child (Arresteto) hence the neednt@stigate the influence of teacher’s

characteristics on pupils’ academic performance.

2.4.2The Functionalism of Theory of Learning
Functionalism theory of learning investigates thection of mental processes in adapting

individual to the environment. William James (18%9Huffman, et al (2000), noted that the
teaching force in functionalism, felt that mentatiaties forms a unit of experience which

continuously changes while remaining interrelated.

This led to psychological testing movement whick blaanged the course of modern education
and is used as the determinant of the learnerseaeiment. Piajet’'s theory of cognitive
development and functionalism theory of learnintherefore, a complement to one another in

investigating the influence of characteristicse#dahers on pupils’ academic performance.

2.5 Conceptual Framework

In this section, the study will discuss the relasioip of the variables in the conceptual
framework. Figure 1, shows the conceptual framewbsdt guides the relationship between
independent and dependent variables. It also show®ther factor that would have any effect

of the two variables.
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Independent Variable

Teachers Attitude on
teaching:
- Cognitive attitude

- Affective attitude

Moderate Variable

- Behavioral attitude

Demographic
characteristics of teacher
- Age of the teacher

UJ

\4

-Government policy

-Provisional of free
primary education
funds

Dependent Variable

.| Pupils’ academic

- Gender
- Teacher- pupil

ratio

Teacher’s qualification
Academic

\4

gualification

Teacher’s teaching
experience

A 4

Number of years
on services

Figure 1: Conceptual framework
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- Parents’ support

- NGO'’s inputs

Intervening variable

"| performance

- KCPE result

In particular, the study conceptual framework shonesinfluence of teachers’ characteristics

on pupils’ academic performance in public primaciiaols in Akithi Division, Meru County,

Kenya. The teachers’ characteristics were the iedegent variables while academic

performance was the dependent variable. Governrpelities and the provision of free

primary education funds were the moderating vaemblThe study had the intervening

variables that include the school environment dwedpiarents’ support among others.
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2.6 Summary of Literature Review

This is a brief description of the main issueshie thapter. The literature review is started with
introduction of the all about. Historical backgrauis outlined followed by detailed discussion
on influence of characteristics of teachers on Igugicademic performance. The teachers’
characteristics discussed includes: influence athers attitude on teaching, demographic
characteristic of teacher, highest level of tragniattained by teachers, level of teachers’
education background and the teacher’s teachingreqee. A diverse view from other writers

in this area of study is examined with a view dablshing the gap for the study.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction

The chapter states the type of research desigme tased, describes the methods, techniques
and tools to be used in collecting and analyzinglath. It alights on the description of the

population of the study from which sample is saldct

3.2 Research Design

The study adopts descriptive study design; theareker describes the phenomenon under
investigation as it occurs in real teaching lifeuations. The researcher is involved in
measuring of the variables responses to questloms &eaching with the aim of understanding
the respondent’s perception from which truism isstoucted (Kothari, C.R., 1985). The
intention was to check on the influence of the lbeas characteristics on pupils’ academic

performance in primary school in Kenya: A case kit Education Zone.

3.3 Target Population

The study area has 29 primary schools with a tftal3360 pupils, 29 head teachers and 116
classroom teachers who teach classes seven artd Enggh gives a total target population of
13495.Class seven ends of term three results a3 €ight ends of year results have been

targeted because KCPE results are assumed toefflecion of those classes’ results.

Table 3.2 Sampling frame showing total distributionof target of respondents

Item Population Sample size

Head teachers (Schools) 29 29 purposive sampling
Pupils 13360 80 purposive sampling
Teachers 116 54 random sampling
Totals 13534 163 total sample size

Source: AEQO'’s office Akithi division, 2013
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3.4 Sample Size determination and Sampling Proceder

This section discusses the sample size determmatid sampling procedure adopted.

3.4.1 Sample Size determination

According to Kombo and Tromp (2006), sampling is ttrocess of selecting a number of
individuals or objects from a population such thia¢ selected group contains elements
representative of the characteristics found inghtre group. Mugenda and Mugenda (2006)
suggest that for descriptive studies 10% or abdvine population is enough for the study.
Fisher (1999) recommends 50% of the target populat social research. In the study the
target of 50% Of teachers was used. The numbenmfgwas randomly selected.

3.4.2 Sampling Procedures
The study adopted purposive sampling technique eviadlr the 29 head teachers’ or their

deputy head teachers in case the head teacherbsastavere selected. The 54 classroom
teachers teaching classes seven and eight pupiésalgo selected from the sampled schools.
The study further selected purposively two clagfqmts in each class. Both males and females
were considered making a total of 80 since founsthare double streamed.

3.5 Research Instructions

To design the research instructions, the reseamesidered the objectives of the study and
the research questions. The data was collectedy ugpirestionnaire and interview guide
schedules. The questionnaire, interview guides @gkrvation methods were used in data
collection. The secondary data was collected thmorgyiew of minutes, reports and other

reviews.

3.5.1 Pilot Testing

The instruments used in the study were designedsimple English language to make them
easy for respondents to understand. The draftecuments were administered randomly to
five selected schools, results collected, analyeadl interpretation was done. A re test was
done to other three schools and results was compas@scertain its validity and validity.

3.5.2 Questionnaires

According to Mugenda and Mugenda, (2003), a questioe is a set of related questions
designed to collect information from respondentse fuestionnaire was the most appropriate
instrument due to its ability to collect large ambof data in a reasonable quick span of time.
It also ensured confidentiality of source of infaton through anonymity while ensuring

standards. Structured questionnaire was used aredoged to address the specific objectives
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of the study. There were two categories of questoes that addressed to teachers and pupils
as respondents. The questionnaires addressed i3 jigre meant to check the teacher's

attitude on learners.

The second category was the teacher’'s questiomnwaiah was designed to get information on

influence of characteristics of teachers on pugalsd their performance. These characteristics
of teachers include: teacher’s attitude on teachéf@mographic characteristics of teachers,
highest level of training attained by a teachee, lévels of education of a classroom teacher,

and the teaching experience of the classroom teache

3.5.3 Interview guide
A face to face interview guide was used on headhts or deputies to confirm the

information obtained through questionnaires anth&rinformation was gotfor future plans of

the project in the school.

3.5.4 Document Analysis
Documents information was collected from KCPE ressurom Kenya national examination

council (KNEC) and the school records.

3.6 Validity of Research Instrument

The validity is concerned with the measure of thtemt to which the research instrument
measures what it is designed for. The instrumenstnbe relevant with the respect to the
content as is expressed by the research objectiegenda and Mugenda, (1999) explains
validity as the degree as which the result obtaifrech analysis actually represents the
phenomenon under study. This research study walihts done using content validity which is
concerned with the extent to which the researclrunmsent measures, what it appears to
measure according to the researcher’'s subjectisesament. The validity of the instrument

was assured through experts’ advice of the sup@tvis

3.7 Reliability of Research Instrument

Reliability is the measure to which a researchrumsent yields consistent results after repeated
trials (Mugenda and Mugenda, 2003). The researthuse split have technique of accessing
reliability scores from one part are correlatechvétores from the second part thus eliminating

chance of error due to differing test conditionse Tnstruments were then revised.
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3.8 Data Collection Procedure

The researcher had produced an introductory l&itdre respondent to ensure that confidence
was built for respondents to freely participatéha study. The information so collected treated
with confidentiality and that information such agnmes was not disclosed. That eliminated

biasness.

The researcher visited the sampled schools to ask@inquestionnaires and carried out
interviews. Classification on the items of the dimsiaire was made in case there was need.
The researcher administered the questionnairdsetoeispondents, waited for them to fill in
information and then collected them for analysiatidhce was practiced to give the

respondents enough time to fill in the questioreair

Finally, the researcher used the document analgsim to uplift information related to
research objectives. This was done in primary scbffices. Data collected was presented in

form of frequency tables, percentages and grapheafsier understanding and interpretation.

3.9 Data Analysis Techniques

Documents analysis is the systematic examinatiomsifuctional documents, lecture notes,
assignments, and course evaluation results for adsgn purposes Muugenda and
Mugenda(2006). Qualitative data was collected ugungstionnaires and interview guides and
was analyzed using descriptive methods. Data ptatsem was done on tables, analysis and

interpretation was then done.

3.10 Ethical consideration

An official letter was written to various schoolsquesting heads of schools to allow the
researcher data collect in their institutions. Taspondents were guaranteed of keeping the

information so got in confidential.
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3.11 Definition of Operation Variables

Table 3.2 Operationalization Table

Research Variables Indicator Measure Data collection Leel Type of | Level of
objectives analysis analysis
To establish how Independent | Cognitive Teachers preparedness |t8econdary dataNominal Qualitative | Descriptive
teachers attitude on . attitude teach (lesson plans ,scheme®urce, o
o Teachers Interval Quantitative
teaching influence _ ) of work ) _ _
_ _| attitude on| Affective attitude Questionnaire,
pupils’ academig .
teaching ) _ Tendency of teachers to get _
performance Behavior attitude| _ ' _ | Interview,
involved with pupils while
teaching(marking andObservation.
correcting of pupil’'s work)
Allowing pupils a chance tp
participate in the lesson
To examine how Independent | Age of the| Age in years Secondary dataNominal Qualitative | Descriptive
demographic ) teacher sources, o
o Demographic Male or female Interval Quantitative
characteristics  of o . .
_ characteristics | Gender _ Questionnaire,
teachers influence Pupils number of enrolment
_ | of teachers . . )
pupils  academic Teacher/pupll Interviews guide
performance ratio
To assess howlndependent | Academic The highest qualification Secondary dataNominal Qualitative Descriptive
teachers gualification attained by a teacher; mastesource,
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qualification Teachers degree, Degree, Diploma, | Questionnaire , Interval Quantitative
influence  pupilg qualification .
_ Others; ATS1, ATS Interviews
academic
2,ATS3,P1,UT.
performance
To establish how independent Number of| Number of years a teacher|iSecondary dataNominal Qualitative | Descriptive
teaching teachers o on service source, ) o
_ Teachers ) Interviews | Quantitative
experience , service , ,
_ _ | teaching Questionnaires,
influence on pupils _
experience :
academic Interviews.
performance
To determine the Dependent KCPE results KCPE mean score Secondary dataNominal Qualitative | Descriptive
relationship . , source, o
Pupils and their End of yean Classes 7and 8 end of the Interval Quantitative
between the ) _ _ _
performance |terminal results year terminal results Questionnaires,
teachers
o from for classes _
characteristics and Interviews.
_ 7and 8
the pupils
academic
performance
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3.12 Chapter summary

This chapter has explained in details the studyigdeand rationale for selection of the
instruments used. The target population, sampletlaadampling procedures, data collection
methods and instruments identified. The chapteclcole by outlying various methods of data

analysis, Operationalization table showing varialaelicators and measurement scales.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION
4.1 Introduction

This chapter deals with data analysis, presentatr@hinterpretation of findings. It comprises
of the findings of the whole research based on @mynas well as the secondary data which was
gathered from the field. Descriptive statistics wasd to analyze the data.

4.2 Questionnaire Response Rate

The sampled 29 head teachers or their deputiessi| they were absent, eighty pupils and fifty
four teachers from the sixteen stratified schooh@as was selected as respondents. The data
was collected using questionnaires to pupils aadhers of classes seven and eight. Interview
guide was administered to the head teachers ardieeuties of the sixteen sampled schools.
The data so collected were analyzed using desaiiatistics, frequency distribution and

percentages. The information was represented tsiodgs and then interpretation was done.

Out of 163 respondents, 154 were accepted for sisalgpresenting a response rate of 95.5%

which is statistically acceptable.

4.3 Teacher attitude and pupils’ academic performace

This section presents general information on teachattitude and pupils’ academic

performance.

4.3.1Teachers class attendance
Table4.1 shows that majority of the teachers, 8%.8attend classes frequently or most a

times. Less number of teachers, 8.16.20%, seldtends classes and just a few, 2.04% failed

to attend any lessons at all.
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Table 4.1 Teachers class attendance

Response frequency percentage
Teachers always attend classes 18 36.74
Teachers often attend classes 26 53.06
Teachers seldom attend classes 4 8.16
Teachers never attend classes 1 2.04

Total 49 100

The data shows that most of the class teachers aeenenitted in attending their lessons. It is
on rare occasions that a less number, 2.04% oh¢esdailed to attend classes. This implies
that majority of teachers in the zone are honest lzerd working. This is an evidence of

teachers’ positive attitude on pupils’ academidqrenance.

4.3.2 Syllabus coverage by teachers at school

Table 4.2 Syllabus coverage by teachers at school

Response Frequency deatage
Teachers cover syllabus in time 4 8.16
Teachers often cover syllabus in time 6 12.24
Teachers seldom cover syllabus in time 24 48.98
Teachers do not cover syllabus in time 5 30.62
Total 49 100

The data depicts that few, 8.16% of teachers ceyl@abus and 61.22% of them strive to cover
it in partial. Quite a number, 30.62% of teachersdt cover the syllabus in time. This implies
that learners have always proceeded to their neateamic levels having not been well

prepared. This could lead to low academic perforgalt could also be a possible explanation

to the effect of having low academic standardskittA zone.

4.3.3 Frequency of lesson preparation
Table 4.3.1 shows that 65.31% of teachers alwagpaoe written lesson plan, 22.45% of

teachers often prepare written lesson plan, 12.248#ly prepare written lesson plan. No

teacher ever failed to prepare written lesson platimes.
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Table 4.3 frequency of lesson preparation

Response frequency percentage
Teachers always prepare written lesson plan 32 65.31
Teachers often prepare written lesson plan 11 22.45
Teachers rarely prepare written lesson plan 6 12.24
Teachers do not at all prepare written lesson pl@n 0

Total 49 o0L

The finding suggest that majority of teacher,65.31%ve several concern of their pupils as
they always prepare written lesson plan as theyogach, while 22.45% of teachers have
often prepared themselves.few,12.24% of teacheetyrprepared themselves and no teacher
failed to prepare for his lesson as he went tohe@his demonstrates a positive behavioral
attitude on pupils by the majority of teachers kithi division.

4.3.4 Involvement of pupils in carrying out activiies during the lesson
Table4.4 shows that 85.75% of the respondent &iesvduring the lesson preparation. Only

14.25% of the respondent had rarely or not ine@dlgupils in malpulative skills.
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Table 4.4 Frequency of lesson preparation

Response response percentage
Always involve pupils in activities during the less 35 71.45
Often involve pupils in activities during the less 7 14.30
Rarely involve pupils in activities during the less 6 12.25
Do not involve pupils in activities during the less 1 2
Total 49 100

The findings from data above depicts that 85.75%hef respondents involved learners in
carrying out activities during the lesson. This gegfs that pupils’ manipulation skills are

appropriately developed. However, 14.25% of the@aadents rarely or even do not involve

pupils in any activity in their lessons. This colld one of the major drawbacks of academic
performers to pupils.

4.3.5 Encouraging pupils to ask questions during #hlesson
Table 4.5 shows that 44.9% of the respondents eaged pupils to ask and use questions

during the lesson. Whereas 32.65% of the resposddtén encourage pupils to ask question,
20.41% of them rarely encourage learners to asktmueand 2.04% of respondents did not
encourage them at all.

Table 4.5 Encourage pupils to ask questions durinthe lesson

Response frequency percentage
Always encourage pupils to ask question 22 44.90
Often encourage pupils to ask question 16 32.65
Rarely encourage pupils to ask question 10 20.41
Do not encourage pupils to ask question 1 2.04
Total 49 100

The data on table 4.5 suggest that most, 77.55%efteachers had mutually encouraged
pupils to ask questions when lesson was in progfgss implies that majority of the teachers
were able create raptor with their learners. Thedgelationship between pupils and teachers
could enhance good academic performance. Howelgintlg less than a quarter, 22.45% of

respondent either rarely or never encouraged ptgpask questions as the lesson progressed.
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4.3.6 Encourage pupils to take lesson notes
Table 4.6 shows that 77.35% of the respondentsueaged pupils to take lesson notes,

whereas 32.65% of respondents rarely encouragetidonot at all encourage learners take

notes as the lesson was on progress.

Table 4.6 Encourage pupils to take lesson notes

Response frequency pesggnt
always encourage pupils to take note 20 40.82
often encourage pupils take note 13 26.53
rarely encourage pupils to take notes 10 20.41
do not encourage pupils to take notes 6 12.24
Total 49 100

The above data suggests that most, 77.35% ofdeablave encouraged learners to take notes
as the lesson progressed. This habit would enhdeeelopment of cognitive abilities of
learners hence raising their performance. Nevertiselquite a number, 32.65% of teachers had

rarely or even did not encourage learners to asktipn during their lesson.

4.3.7 Learners’ participation in the lesson when gen a chance to give suggestions
Table 4.7 shows that, 79.59% of teachers had eagedr and used pupil's ideas and

suggestions in their lesson. A few, 12.24% of teeshrarely care using pupils’ ideas and

suggestion, while 8.16% of the teachers were fowido use pupils ideas and suggestions.
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Table 4.7 learners’ participation in the lesson whe given a chance to give suggestions

Response qrency percentage
Pupils participate always in lesson by giving acdad and suggestion 27 55.10
pupils often participate by giving of ideas andgesgion 12 24.49
pupils rarely participate by giving ideas and ssjgpn 6 12.24
pupils do not participate by giving ideas and sstiga 4 8.16
Total 49 100

The finding in table 4.7 show that majority, 79.5@¥%teachers in the zone use pupils’ ideas
and suggestion in their lesson. This means thahé&ra have always encouraged pupils to
participate in learning. It is also is a clear ggraf the teachers caring attendance and boosting
of pupils academic performance. Nevertheless, #jigless than a quarter of the respondents

rarely or hardly involve pupils.

4.3.8 Use of learning and Teaching Aids
Table4.8 shows that 46.94% of teachers’ always makeof teaching and learning aids, 20.4%

of them often use it. A less number, 16.33% of lteeg rarely use teaching and learning aids

and an equal number never use it at all.
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Table 4.8 Use of learning and Teaching Aids

Response Frequency Percentage
Teachers always teaching and learning aids 23 6.944
Teachers often use teaching and learning aids 10 20.40
Teachers rarely use teaching and learning aids 8 16.33
Teachers never use teaching and learning aids 8 16.33

Total 100

Table4.8 shows that 46.94% of teachers always raakeof teaching and learning aids while

20.40% of them often use it. A less number, 16.38%eachers rarely make use of teaching

and learning aids whereas an equal number of themod use it. This could suggest that

almost half, 46.94% of teachers had interest imgidieaching and learning aids which

enhances pupils’ academic performance. This isidicator of positive attitude by teachers on

their learners. An almost bigger number, 53.06%eathers had a negative behavioral attitude

of using teaching and learning aids on rare orahail.

4.3.9 Suggestion on how to improve academic perfaance
Table 4.9 summarizes some of the suggestions givamprove academic performance in

Akithi division.
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Table 4.9 Suggestion on how to improve academic germance

Response Frequency Peage
Ensure syllabus is covered in time 6 42.86
Unite stakeholders to provide school resources 4 2857
Improve school discipline 3 21.43
Teachers encourage raptor with pupils 1 7.14
Total N=14 100

According to the data on table 4.9, 42.85% of #spondents suggested that the way forward
to improve academic performance in Akithi divisismas by covering the school syllabus in
time. The other 28.57% of the respondents beliemedniting all stakeholders together to
provide the necessary school resources meanacibtdte academic standards. The two
findings discussed above, implies that the varista&eholders in the school should change
their cognitive and behavioral attitudes was toseaaffective positive attitude required to raise
the academic performance in the area. A few oth2ts48% of respondents thought of
improving the school discipline as a better wayimproving academic standards. Further

observation by 7.14% of people suggested of crgafood raptor between pupils and learners

as the answer to increasing academic performanasdhool.

4.4 Questionnaire on demographic characteristics deachers

4.4.1 Teacher’'s gender

Table4.10 shows that 55.10% of the respondents wetles while 44.90% of them were

females.
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Table4. 10 Teachers gender

Response Frequency percentage
Male 27 55.10
Female 22 44.90
Total 49 100

This depicts the gender based biasness in empldayafgrachers in primary schools where

males dominate.

4.4.2 Age tracked of teachers
Table.4.11 shows 40.81% of the responses were bgideen 31-40 years, 24.49% were

between 41-50years, 20.41% were aged between y&#&8 while 14.29% were aged 21-30

years.

Table4.11 Age tracked of teachers

Response frequency percentage
Under 20 years 0 0

21-30 years 7 14.29
31-40 years 20 40.81
41-50 years 12 24.49
51-60 years 10 20.49
Total 49 100

The findings from the study demonstrates that nitgjod0.81% of the teachers were aged
between 31 and 40 years. This age group is maad mnature people with full of experience,
enthusiasm and full of knowledge in teaching skillais means that age set has the potential
of delivering well to learners and could producghhiacademic standards.14.29% of the

respondents aged between 21 and 30 years. Thistsooksyoung peoples who have the
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potential of producing good results but could bekilag experience. 24.49% of the teachers
were of aged forty one and fifty one years while4206 of respondents were above fifty one
years. The latter two age groups of teachers hadxperience but could be preoccupied by

very many family affairs or else they are old almvshence low in performing.

4.4.3 Numbers of lesson per day
Table 4.12 shows that, 61.23% of respondents elthérvery many lessons to teach, 20.41%

just enough while almost an equal number, 22.458dé&a lessons.

Table 4.12 Number of lessons per day

Response frequency ce@etage
Too many 8 16.33
Very many 20 aoD.
Just enough 10 0.42
Very few 11 22.45
Total 49 100

The findings from the table 4.12 shows that majoBtl.23% of teachers had either very many
or too many number of lessons to teach. This imptieat teachers in most schools are
generally overworked .this means that they ardyliket able to prepare well for their lessons.
This could lead to dismal performance. This imptlest only 20.41% of teachers who had just
enough load of lessons that they were able to camdyslightly almost an equal number of

respondents had very few lessons. The reasonstaéine not established.

4.4.4 Numbers of pupils in class
Table4.13shows that most, 69.39% of the respondett©ver 41 learners in class, 28.57% of

the respondents had between thirty one to fortynkra in a class. Only 2.04% had thirty

learners or less than.
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Table 4.13 Numbers of pupils in class

Response frequency percentage
21-30 1 2.04

31-40 14 28.57

41-50 20 40.82

51 and above 14 28.57
Total 49 100

The finding from table 4.13 shows that majority,3® of the respondents had more than
forty learners in class. This suggests that teachandle very large classes. The upsurge
number of pupils in schools is as a result of lregholment numbers since the introduction of
free primary education in public primary schoolKienya. This means that teachers were not
able to cater for the individual learners differesicSuch a factor could lead to low academic

performance. Only 29.61% of the respondents haalbfrty learners in their class.

4.5 Questionnaire on teachers’ qualification

4.5.1 Teachers highest academic qualification
The 14 shows that 57.14% of the respondents were four leavers, 28.57% had attained

diplomas, 10.20% had bachelor’'s degree while 4.68#%acquired master’s degree.

Table 14.teachers highest academic qualification

Response Frequency Percentage
Certificate Level 28 57.14
Diploma level 14 28.57
Degree 5 10.20
Masters degree 2 4.09
Total 49 100
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The data depicts that majority, 57.14% of the regeats were form four leavers, 28 57% of
the teachers were diploma holders, 10.20% wereedelgolders while 4.09% were masters

degree holders.

4.5.2 Highest profession qualifications
Table 4.15 shows that most, 48.98% of the respdader P1 certificate and diploma holders

respectively. 8.16% are degrees holders while 2.@d8wf the respondents are asters’ degree

holders.22.45% of teachers are undergoing variadkdr training in the colleges.

Table 4.15 Highest profession qualification

Response frequency percentage
P1 certificate holders 24 48.98
Diploma certificate holders 10 20.41
Degree holders 4 8.16
Masters degree holders 1 2.04
Teachers undergoing training 11 22.45

Total 49 100

The data from table 4.15 shows that majority of tbgpondents, 48.98% and 20.41% of the
respondents little certificate and diploma ceréifec holder’'s respectively. Few, 8.16% are
degree holders and 2.04% are master’s degree kolder

4.6 Teaching experience

4.6.1 Professional Seminars attended
Table 16 shows that 36.73% of the respondentsdsteprofessional seminars once, 14.49%

attended twice and 48.98% of teachers did not @giany seminar at all.

38



Table 4.16 Professional Seminars attended

Response frequency percentage
Seminars attended once 18 36.73
Seminars attended twice 7 14.29
Did not attend any seminars 24 48.98
Total 49 100

Findings on the table above show that majority98% of the teachers did not attend any
seminar at all. 36.73%of teachers attended semorars and 14.29% attended it twice. This
implies that teachers lacked career developmestiesfies that would enable them acquire new
skills which are relevant today. This implies thedchers would use old and outdated methods
of teaching instead of using the new pendagy agproa

4.6.2 Numbers of year’s teachers has taught
Table 17 shows 14.29% of respondents had tauglketiadpof one to five years, 18.37%had

taught between 6 t0110 years, 24.44% had taugieleet 11 to 15 years, 24.49% had taught
in between sixteen and twenty, while 20.41% of oesients taught for twenty one years and

above.

Table 4.17 Number of year’s teacher has taught

Response frequency percentage
1-5 years 7 14.29
6-10 years 9 18.37
11-15 years 11 22.44
16-20 years 12 24.49

21 years and above 10 20.42
Total 49 100

Findings from table 17 shows that a diverse ocoweeof profession and experience in our
school. This implies that teachers have diversiyam teaching which would results in varied

academic performance in their zone.
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4.7 Pupils Questionnaire

4.7.1 Introduction
This tool was administered to the pupil’s to chackl confirm the teacher attitudes on pupils’

academic performance

4.7.2 Gender distribution amongst pupils of classeseven and eight
Table 18 shows 48.61% of the respondents are bbijs 81.39% are girls.

Table 4.18 gender distribution amongst pupils of elsses seven and eight

Response frequency percentage
Boys 35 48.61

girls 37 51.39

Total 49 100

The finding from table above shows that almost #%&6of respondents are boys while the
remaining 51.39% are girls. The gender distributA@s almost equal in number. This implies
that the gender biasness amongst the respondesitdisvaal.

4.7.3 Pupil involvement in the lesson progression
The table shows that 54.17% of the respondentsptaxtehat pupils are always involved

during the lesson progress. 43.06% are sometimedved and a few learners, 2.77% are

never involved.

Table 4.19 Pupils involvement in lesson progression

Response Frequency eréentage
Pupils always get involved in progression 39 54.17
Pupils are sometimes involved in the lesson pregras 31 3.06
Pupils are never involved 2 2.77
Total 72 100
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Table shows that54.5% respondent accepted that learners are always edalv learning
during the lesson development. Almost a similar bemof responder 43.06%, think take
learners are sometimes involved in the lesson pssgwn, while very few learners 2.77 % of

learners are never involved.
4.8 Participation of teacher in evaluation by givig pupil tests

The table shows 63.88% of 7 years always evalugidspat the end of the lesson, 30.50% of

teachers then evaluate them while 5.56% of tead®er®t ever evaluate learners.

Table 4.20 shows the participation of teachers invaluation by giving pupils tests

Response frequency percentage
Teachers always evaluate pupils at the end oetdsoh 46 83.8
Teachers often evaluate pupils at the end of lesson 22 30.56
Teachers do not evaluate learners 4 5.56

Total 72 100

The above table shows that high number of respdadé8.88% always evaluate pupils at the
end of the lesson. This is an evidence of teaateeiag attitude. It encourages on checking of
what the learners have learnt. A less number, 30.66the teachers often evaluate learners

while a few others 5.56% of the teacher’s do natlgste learners.
4.8.1 Teacher’s relationship with pupils

The table shows that 69.44% of the respondentsahaays created good relationship with
pupils, 25% suggested that teachers sometimesedregatod raptor with learners while 5.5%

did not ever create god relationship with learners.
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Table 4.21 showing Teacher relationship with pupils

Response frequency percentage
Teachers always create good relationship with pupf0 69.44
Teachers sometimes create good relationship 18 25.0
Teachers do not create good relationship 4 5.56
Total 72 100

It clear from the data shown above that 69.44%espondents had always created good
relationship with their pupils. This implies thagjority of the teachers had concern of their
learners. This is a positive attitude portrayeddschers as it demonstrates the genuine caring
and kindness to pupils. A less number, 25% of nedpots think that teachers sometimes
create good relationship with the pupils while 34%6achers do not create any relationship

with the learners.
4.8.2 Response on syllabus coverage by teachers

Respondents were requested to comment on syllavesage by the teachers in schools.
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Table 4.22 shows pupils response on syllabus covgeaby their teachers

Response frequency percentage Cumuliegeency
Teachers always cover syllabus in good time 10 13.88 13.88
Teachers sometimes cover syllabus in good time@ 4 55.56 69.44
Teachers do cover syllabus in good time 22 30.56 100
Total 12 100 100

The Table shows that 69.44% of teachers alwaysrcopabus in time, while 30.56% of the
respondents did not cover content in the syllaltdl alt further indicates that only 13.9% of
teachers cover the syllabus in good time. Thisiis\adence of general behavioral attitude

4.9 Data Analysis

The data was collected, presented, and analyzedghrdescriptive statistics such as averages,
percentages and inferential statistics. The objecif data analysis was to prepare raw data for
statistical presentation and interpretation.

4.10 Summary

In the research methodology, descriptive resededign was used. The questionnaire and
interviews were used as methods of data colleclibe. stratified target sample size of the 29

primary school head teachers, standard seven ghtpipils and their teachers was used.
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CHAPTER FIVE

SUMMARY OF FINDINGS, DISCUSSIONS, CONCLUSIONS AND
RECOMMENDATIONS

5.1 Introduction

This chapter presents summary of findings, Disamssiconclusions and recommendations for

practice and further research on the problem.

5.2 Summary of findings

This section presents the key findings of the stbdyed on the independent and dependent

variables.

5.2.1 Teachers attitude on teaching influence on pis’ academic performance

The study established that teacher’s attitude achieg had influence on pupils academic
performance in public primary schools in Kenya.

This is true because the study revealed that 61.@2#éachers in Akithi zone do not fail to

cover syllabuses in time but that 30.62% never V@ all. However it was encouraging to
note that majority 65.32% of teachers had concérth@r pupils as they always prepared
themselves for class by use of written lesson phars that 85.75% of them involved their
pupils in doing activities. Many others, 77.55% @mage their pupils ask questions when

lessons were in progress.

5.2.2 Demographic characteristics of teachers infence on pupils academic
performance

The study developed that demographic charactesistideachers had influence of academic
performance. The teachers in the zone have didkesebacks that could hinder good delivery
to their pupils. The shortage of teachers was @bgeas most teachers were found to teach
very many pupils in a class and had many lesiontgdoh in a day. This would lead to low

production of pupils’ results.
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5.2.3 Teachers qualification influence on learner'scademic performance

It was found true that teacher’s qualification hafluence on pupil’s academic performance.
This was so because most, 48.98% of teachers viesztRicate holders a fact that could limit
their delivery.

5.2.4 Teacher teaching experience influence on plipiacademic performance

The findings revealed that teachers were not stdgeto regular in serving as 36.73% of
teachers attended seminars only once and that @8%8of teachers did not attend any seminar
in a period of two years. This implies that teaclaek regular refresher courses to introduce
them to new skills, knowledge needed in teaching ttudiverse way which like to effect

performance in a diverse way.

5.3 Discussions of the Study

5.3.1 Teacher’s attitude influence on pupil’'s acadeic performance
The study shows that majority, 89.80% of the teexch&ended class most frequently. This is

an evidence of commitment hence an indicator ofitipeseffective behavior. This had a

likelihood of raising positive academic performameghe zone. Nevertheless many, 65.31%
of the teachers did not cover syllabus in time sTdehavioral attitude could imply the advance
production of low academic performance. Most, 7%456f teachers had concern of their

pupil’s This could influence pupils academic penfiance.

5.3.2 Teachers demographic characteristics influercon pupils academic performance
The study shows that majority 40.81% of the teaxhee middle aged. They are aged between

31 years and 40 years. This demonstrates thatdesashthe zone are quite potential and that
they could produce results. Nevertheless many stt#4.49% are quite aged 51 years and

above.

An addition, many teachers handle very large ohssre majority 69.39% of teachers handle

more than forty pupils in a class.

Study also shows that most, 61.23% of teachersl@&aoo many lessons which could diminish
the teachers from producing high academic perfoomanhis is because teachers have no time
for individualized education programmes to thearfers.
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5.3.3 Teachers qualification influence on pupil’s @eademic performance
Majority 48.98% are pl teachers and 20.415% armi@ holders. This means that most of

the teachers are of form four holders. This me&as more than half of teachers are of the
same academic levels. This implies that majorityhef teachers in the zone could be of same
academic abilities and that they are likely prodypegils of same academic levels. This
confirms it true that no pupil can perform behadfe tquality of his teacher Duyulemi and
Duyilemi (2002).

5.3.4 Teachers experience influence on pupil’'s acawhic performance
The study views that majority, 48.98% of the teaslt® not attend seminars. This means that

teachers do not have new knowledge and skills fpaghto their learners. Relevant stake
holder should therefore induct teachers in ordegiaip them with new and relevant necessary
teaching skills and knowledge. The diverse expedsrobserved amongst teachers as is seen
in the study could also lead diverse productiorestilts on pupils.

5.4 Conclusions

Education is the best legacy that a nation can w@iveer citizens. This is so because education
impacts knowledge, skills, attitudes and valuesrtandividual learner. These values would
make an individual more useful to the society.sltaiso a common believe that education

determines the society social economical developmen

The role of teachers is to educate learners. Thies that the development of any nation is
on the hand of teachers because they are the skspeof education to the learners. The
influence of teacher’s characteristics on pupilsademic performance is therefore a key
determinant to any development in the society &aedniation at large. The study revealed that
teachers attitude on teaching played a big rotéetermining the pupils academic performance.
The failure to cover syllabus is a behavioral att# and could to low academic performance.
The large numbers of pupils handled by teacherddcalso prevent individual education

programme being implemented to all learners.

Nevertheless, the teachers qualifications and expexs and no clear prove on it influence on

pupils academic performance.
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5.5 Recommendations

It is important to note that school is an importaotial institution that determines the destiny
of learners. This cannot be so without teachefse Tollowing recommendations were

therefore arrived at:-

0] Government should increase the number of teaclereduce the teacher pupil
ratio thus enabling individual education programibeisg taken to all learners.

(i) The relevant bodies of education stake holder shdelvice the correct way of
monitoring and evaluating curriculum implementation all schools to ensure
complete syllabus coverage

(i)  Forum of stakeholders should be created to chemkigpon of education resources
and care for the same.

(iv)  The government should review its free primary fatidcation to allow regular in
servicing of teachers. This would equip teacherth wew knowledge and skills

required in teaching.

5.6 The researcher proposes areas of further resear

(i) The study revealed that there is teacher’s attaristics influence on pupils’ academic
performance. However further research should be dorascertain the extent in which other

education factors such as education resources vitildeénce education performance.
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APPENDICES
APPENDIX I: INTRODUCTION LETTER

CHOKERA K JULIUS
P.0.BOX 217
KIANJAI

Dear respondent,

RE: ALETTER OF REQUEST ON QUESTIONNAIRE RESPONSES.

| am a student in the University of Nairobi, doimgsters of Arts degree in Project Planning
and Management at Meru Extra Mural Centre. | amiired to do a research and write a report
on the “influence of teachers’ characteristics apils’ academic performance in primary

schools in Kenya: A case of Akithi Division, Merw@nty.”

| chose your reputable institution to be part of sample of population under study. The
information so collected will be kept confidentaid used for academic work only. A copy of
final report could be availed on request.

Thanking you in advance

Yours faithfully,

CHOKERA K. JULIUS

L50/65885/2013
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APPENDIX II

(A)Questionnaire for teachers attitude on teaching
1. What would you say about attendance of teacherlagses?

a. Teachers always attend cIassJ:l
b. Teachers often attend classesl:l
c. Teachers seldom attend class|:|
d. Teachers never attend classe:1:|
2. What would you say about syllabus coverage by tadn a school?
a. Teachers cover syllabus in time |:|
b. Teachers often cover syllabus in time I:I
c. Teacher seldom cover syllabus in time I:I

d. Teachers never cover syllabus in time |:|

3. . Response was made to the following statementisertable below by ticking in the
appropriate column according to the following k&lat at all (a) Rarely (b) Often (c)
and always (d) How often do you?

Number A|B|C|D
1. Prepare a written plan for every lesson taught

2 Involve pupils in carrying out activities duritige lesson

3 Encourage pupils to ask questions during lessons

4, Encourage pupils to participate in the lessoientbaching

5. Encourage pupils to answer questions durindetbson

6. Use pupils ideas and suggestions when teaching

7. Improve teaching /teaching materials
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8. Involve pupils in giving feedback on my lesson

(B) Questionnaire on demographic characteristics aieachers

1. Indicate sex Male |:| Fema1:|

2. Age bracket

a. Under 20 years I:I
b. 20 - 30 years I:I

c. 41 -50 years |:|
d. 50 years and above|:|

3. How many lessons do you have per day

4. What would you say about the number ofdes8

a. Too many

o

Very many
c. Just enough
d. Very few
4. How many pupils do you teach per class?

a. 0-20

o

21-30

c. 31-40

d. 41-50

U oL

e. 51 and above

(C) Questionnaire on teacher's qualification
(1) The highest level of academic qualification
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a. Secondary educatio
b. Certificate Level
c. Diploma level

d. Degree

U0

e. masters level
(2) State your highest professional qualification
a. Diploma
b. Bachelor degree
Cc. Masttregel

c. PhD

UL

Specify others

(D) Questionnaire on teacher's teaching experience
(1)How many seminars have you attended in the?lgstars?

2. Experience f the teachers in years

(&) Above 20 years

(b) 15-19 years

(c) Above 10-14 years

(d) 5-9 years

(e) Below 5
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APPENDIX IlI: PUPILS QUESTIONNAIRE

The purpose of this questionnaire was to obtaiormétion on teachers’ attitude on
teaching. Information obtained was treated withfickemtiality

Answer all questions in spaces provided
SECTION A

1. School

2. Class Eight] |  Class Sev{ | Sex  Boy [ ] Girl [ ]

SECTION B
Pupils questionnaire on teacher's attitude on pupsl

Read each of the statement below and select ymicechy ticking {/) in the table

No Statement Always | Sometimeblever

1. | The teachers give me homework everyday

2. | The teacher gives a test after every topic

3. | I bring materials to use in learning
4. |1 am given a chance during the lesson to [say
what | know

5. | We do activities in groups during the lesson

6. | I work out questions during the lesson
7. |1 am a given at the end of lesson to say what |
have learnt

55



APPENDIX IV: HEAD TEACHER'S INTERVIEW GUIDE

Purpose to gather information from primary schoedditeacher on the status of teaching and

learning .The information obtained will be treateith utmost confidentiality
Instructions

1. Do not write your name anywhere on this paper
2. Please read and respond as honestly as possible

3. Answer all questions in all sections
SECTION A:

1. General information

no

Involve pupils in carrying out activities duringethesson

w

. District

B

Division
School

o
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(a) The head teacher's guide to confirm on dependentaviables on the pupils
academic performance.(KCPE results),and class sevehird term end of year

results

Year 2008 2009 2010 2011 2012

Subject mean score

Class seven

Class eight

(1)Head teacher’s interview guide on teachers’ atiide
Please express your opinion by ticking the appropriate response

Key: 5-Styrongly agree, 4- Agree, 3-Not sure, 2sdgree, and 1-Strongly

Number Statement 5 413 | 2 1
1. Pupils in schools like learning
2. Teachers in my school like teaching
3. Class management affects teaching and learning
4. Teachers create raptor
5. Teachers assess and evaluate their lessons | after
teaching
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List the challenges that affect the

teaching andarnieg

in

your

school

What is your recommendation?

Thank you for your time and cooperation

(B) Head teachers interview guide on demographic emacteristics of teachers

1. Sex Male

2. Age brackets (years)

Female

>50 41-50 31-4(

26-3

(C) Head teacher’s interview guide on teacher’s qudication.

<25

3. Teacher Highest academic qualification.............ccuieiiiiiiiiiiii e e

4. Highest professional qualification
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B.ED and above

Diploma/ATS

(D) Head teacher’s interview guide on teachers tehig experience

4. Experience as a teacher (years)

>24

15-24

10-14

5. Experience as a head teacher (years)

>16

7-10
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<2
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