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ABSTRACT

The head teacher is the leader in a school, that piround which many
aspects of the school revolve, and the person angehof every detail of
the running of the school, be it academic or adsinative. K.C.P.E results
in Kieni East District in general point to the fdbat measures need to be
put in place to ensure better performance (D.E.@onte 2014). The
purpose of this study was to investigate the imfage of head teachers’
management strategies on K.C.P.E performance ilcpgotimary schools
in Kieni East District. Specifically, the reselagc aimed to examine the
following objectives, Influence of Curriculum anastruction on academic
Performance, Influence of Staff Personnel on KE.Rerformance,
Influence of Student Personnel Management on KEC Performance,
Influence of Finance Management on K.C.P.E Perfogeand Influence
of School Community Relations on K.C.P.E Perforngann public
primary schools in Kieni East District. Descrgisurvey design was
used because information was collected without gimgnthe environment
(i.e., nothing was manipulated). It was the besthime for collecting
information that demonstrated relationship betw#enindependent and
dependent variables. Questionnaires were used llectaata from 30
head teachers and 121 teachers in public primérgads in Kieni East
District. Frequencies and percentages were usékeiranalysis with the
help of SPSS software. The study found that, thehers did not always
finish the syllabus in time and in addition, thadbers indicated that the
head teacher did not always supervise curriculune 3tudy found that
head teachers of primary schools in Kieni East rigisthad good
management practices in personnel management f stavever this
was not extended to the students especially iratba of decision making
which led to poor performance. The study also fotlrat head teachers
had good financial management skills however thés &t a very basic
level since the school heads could not for exanapidit finances. The
study finds that head teachers rarely supervisedricalum
implementation. The findings also indicated tha&t school head had poor
management of physical facilities. The study fotmat head teachers of
primary schools in Kieni East District had good mg@ment practices in
community relations. The research showed that ¢&ael heachers had poor
management practices in  personnel management, cwum
implementation and physical facilities; which ledgoor performance in
KCPE due poor relationship with the students, failio complete syllabus
coverage and overcrowding in classes. The studicloded that the
headteachers of public primary schools in KienitHastrict had good
management practices in finance and communityioelat They also had
poor management in personnel management, curricutysfementation
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and physical facilities The recommendation weretifa} the Ministry of
Education should provide special training to priyneechool head teachers
to improve their skills in financial management;) (that Quality
Assurance and Standards Officers (QASOs) showddrersupervision of
teachers by head teachers and place emphasis onculm
implementation and syllabus coverage; and (ch#aa teachers of public
primary schools should involve teachers in managgeiwol facilities.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

A priority of all countries, especially the devellog ones, is to improve the
quality of schools and the achievement of studébes Grauwe, 2001) since
learning outcomes depend largely on the qualityedfication being offered
(Barro, 2006). Headteachers strategic managememsiste of the analysis,
decisions, and actions a school undertakes for pbeain finance, personnel,
curriculum and instruction, physical facilities amdcommunity relations in order
to create and sustain competitive advantages. Aowprto Sushila (2004) the
headteacher is the leader in a school, the pivatral which many aspects of the
school revolve, and the person in charge of evetgidof the running of the
school, be it academic or administrative. It haerbeen said that schools are as
good as their head teachers. Sergon (2005) satysdhaols’ success depends on
the head teachers. According to Sergon (2005) detegets things done and has
the ability to inspire, moderate, guide, direct ¢éiatbkn. These qualities are crucial
for head teachers to be effective in their work.e Tieadteacher should be
involved in making most of the decisions of theahlt is therefore important

that the headteacher is a leader, a thinker amaigidn maker.



Professional training in school management andelesddp ought to enhance
management strategies and performance capabifiiesgell as confidence among
the head teachers while conducting their dutiekiwischools UNESCO (2009).
The headteacher has the role to present the sthtw outside world. Enhancing
parents support in the development of the schootowaging the use of
community resources for learning and working witte tschool management
committee (Kochnars, 1993). It is for this readuat the Kenya Education Sector
Support Programme 1 (KESSP 1) made enhancemenapscities for head
teachers a running theme for the ministry of edanaf{Republic of Kenya,
2005b). This undertaking is critical for Kenya wienany head teachers have to
deal with challenges of inadequate resources imgerf infrastructure,
equipment, Teaching and Learning Materials (TLM®)d not in at least, high

teacher-pupil ratios (TPRS).

An effective principal possesses the following elteristics: is situationally
aware of details and undercuts in the school; i@#lectual stimulation of current
theories and practices; is a change agent; andebcinvolves teachers in design
and implementation of important decisions and pedic Glanz, Shulman and
Sullivan (2006). They also believe that effectivengipals provide effective
supervision. Fuller (2004) argues that the heatierashould ensure that there is
adequate learning, teaching materials and adeatgpments because indeed

curriculum design is vocal of practical meaninghwiit supporting materials. To



them, an effective principal creates a culture bared belief and sense of
cooperation, monitors and evaluates the effects®naf school practices, is
resourceful and communicates and operates fromgstideas and beliefs about

schooling.

Training needs of any manager should include teehrskills that is special

knowledge, human skills that is ability to work wpeople and conceptual skills
that is mental ability to co-ordinate all organiaatl interests and activities
Okumbe (1998). These skills will enable them to dien curriculum

implementation, poor infrastructure in terms ofsslmoms and toilets, finance,
personnel management and community relations. €adtbacher should device a
method of appraising the staff personnel. The raamof appraising the teachers
work should be done solely to improve their perfante to adjust to the job if
they are new. The headteacher should help themrdw grofessionally by

encouraging them to attend seminars, in- servieénitrg programmes and

workshops.

Most developed countries have organized coursespfeparation of school
teachers. Education in master's degree is mandatanany American states for
head teachers. Thirty five states in the USA hal@pted the Inter State School
Leaders Licensure Consortium (ISSLLC) standardssfB005). In the city of
Ontario, all aspiring head teachers must complege Rrincipals’ Qualification

Programme (PQP) before being appointed as a pahoipeven vice-principal.
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PQP is operated by universities rather than goveminagencies (Bush and
Jackson, 2002). Staff development is needed foeethreasons; it offers
understanding and use of the expanded knowledge ibhaeaching; It provides
insight in addressing continuing social complexityschool work; and it is a

means of self renewal (Kagunya, 2010).

Olembo, Wanga & Karagu (1992) point out that thadhieeachers can be regarded
as agents of supervision on behalf of the inspat#o(Kenya Institute of
Education and the Teachers Service Commissiotheasthool level. They are
involved in the implementation of educational pggand curriculum through the
role of the supervisor (from time to time checkithg teachers’ classroom work,
updates the schemes of work and assess their bperfdrmance based on the
pupil’'s achievement. As a supervisor, the headneashould be concerned with
the improvement of instruction by helping teachéwss improve and teach

effectively.

In United Kingdom, learning environment is conducive sincemnst schools
classrooms have adequate space, enough ventilatmh are well heated
(Mohanty, 2002). The National Vocational Qualifioa (NVO) framework has
put emphasis on skills as required for competenérage management
performance. Head teachers in United Kingdom arepgny prepared and
equipped with necessary institutional and finanai@nagement skills to enable

them to manage the schools more effectively andiefitly (South Worth, 2004).
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In England, there were several disconnected ini@atfor school leadership and
management training during the 1980s and 199@gadtthe introduction in 1995
of the Head teachers’ Leadership and Managemegtdrone (HEADLAMP) to

address the training needs of newly appointed ddmeads. It was followed by
the National Professional Qualification for HeagstNPQH) for aspiring heads
in 1997, which signaled a much higher profile feadership preparation (Bush,
2005). The opening of the National College for Sthieadership (NCSL) in

2000 provided a visible symbol of the British gaweent’s commitment to

school leadership and its development in Englar@SNs mandate is to ensure
that England’s current and future school leadex®ldg the skills, the capability
and capacity to feed and transform the school @atucaystem into the best in the
world. In England the role of head teachers’ ié¢hfold: to provide a strategic
view for the school; to support and to advise ohost improvement; and to
advise on school improvement; and to ensure acability for the schools

performance.

The involvement of parents and families as membeaur larger community can
only help to strengthen our schools. Saskatched@8Q) has a proud history of
schools being central to its communities and tineilfas of the community being
central to the schools. It is through continuingatctively involve and invite
parents, families, and community members into thecation system that we can
hope to make the best possible schools for ourdEnl Actively involving

schools, families and community members in idemtdyissues, assessing the
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needs of the community, and developing solutionkemafor more effective
schools that can better meet the needs and expestaff its community

( Henderson, 1991).

In Zimbabwe the proposal for the head teacherstss(Ministry of Education,
African Division) was first made in 1964 when it svgenerally recognized that
for the newly trained teacher, the most importaartqa in his teaching career was
the first two to three years of service. Duringstiperiod, the supervision,
guidance and sympathy of the head teacher playsajer mole. In addition it was
realized that the head teachers were appointed owtithmanagerial or
administrative experience and hence the Ministryfed@ication saw the need to
organize courses to cater for this vital ingredi@nthe teaching career (Calvin,

2010).

The success of every educational system dependseoguality and quantity of

its factors of production — human and material veses. Of all the factors, the
human resource appears to be the most importaatibeavithout human efforts,
all other factors are inept. The efficiency of humi@source management in
Kenyan schools is being called to question bothiwiand outside the profession.
Many educationists will fully admit that the schooésources are being
mismanaged and under-utilized simply because thaots lack or there is

shortage of qualified personnel and managementuress needed for the

improvement of instruction (Kremer, 2003).



Kieni East District is in the present Nyeri Counfjccording to an unpublished
report from Kieni East District Education OfficBEQ’s, 2014). The majority of
the headteachers from Kieni East District appoitde# the necessary training in
educational administration and has had little or jub experience in
administration while they served as the classroeatters office, other issues
compounding effective provision of quality primagducation include; poor
infrastructure in terms of classrooms and toiléésk of skills in financial
management, personnel management and communitionslaAs a result there
was need to evaluate the influence of head teacmeanagement strategies on

K.C.P.E performanci public primary schools in Kieni East District.

1.2 Statement of the Problem

Performance in schools is a product of teacher ctmment, efficiency and
effectiveness. Okwiror (2006) looks at a headteaelethe operating core of the
schools and the output are the students who gradimbugh the teachers’
performance efforts. The education system stilkdathe necessary funds and
materials to implement the various programmes imoslts. There are myriad
challenges that surround the public primary sch@@ds in management. Head
teachers require technical skills, human relatiskiis and conceptual skills on
management of pupils’ performance. Although the y@ngovernment has tried
to address issues such as leadership, trainingapeointments to those positions

of authority through in-service courses for persnawly appointed as heads of



primary schools, K.C.P.E (Kenya Certificate of Paiyn Educatiop results in
Kieni

East District in general reveals that measures medtk put in place to ensure
better performance. For instance, the 2012 and 8didts indicate that 307 and
324 pupils respectively had less than 200 markob&00 marks as shown in the
table below

Table 2Pupils below 200 marks

2009 2010 2011 2012 2013
Kieni East 201 18C 28¢ 307 324
Kieni West  25C 23C 271 265 28z

(Source: District Education Office 2014)

The above scenario is probably an indication tleaidhteachers are encountering
administrative challenges that impede them fronfgoering to their maximum.
This study therefore sought to investigate whettiere is any relationship
between the head teachers’ administrative strategied pupils’ K.C.P.E

performance in public primary schools in Kieni EBstrict.

1.3 Purpose of the Study

The study investigated the influence of head te@timeanagement strategies on

K.C.P.E performarein public primary schools in Kieni East District.



1.4 Objectives of the Study

The study was guided by the following objectives:

ii)

To examine the extent to which headteachers’ ietagnal skills in
personnel influence K.C.P.E performance in publienpry schools in

Kieni East District.

To establish the influence of headteachers’ ac@ogiskills in finance on

K.C.P.E performance in public primary schools irikiEast District.

To establish how headteachers’ supervisory skilss durriculum
implementation influence K.C.P.E in public primasghools in Kieni

East District.

To assess the extent to which headteachers’ plarskitls in physical
facilities influence K.C.P.E performance in pubpdmary schools in

Kieni East District.

To examine how headteachers’ public relationslskit community
relations influence K.C.P.E performance in pulgi@mary schools in

Kieni East District.



1.5 Research Questions
The study was guided by the following questions:

i) What is the extent to which headteachers’ intesqeal skills in
personnel influence K.C.P.E performance in publienpry schools in

Kieni East District?

i) To what extent does the influence of headteachamsbunting skills in
finance affect K.C.P.E performance in public prignachools in Kieni

East District?

i) How does headteachers’ supervisory skills in cuhaig implementation

influence K.C.P.E in public primary schools in Kigast Distric?

iv) To what extent does headteachers’ planning skilphgsical facilities
influence K.C.P.E performance in public primary sals in Kieni East

District?

v) How does headteachers’ public relations skillca@ammunity relations
influence K.C.P.E performance in public primarmhaals in Kieni East

District?
1.6 Significance of the Study

The study brings forth factors affecting performanwhich can be a basis for

looking into ways of improving overall pupil’'s perimance. First of all, the
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findings of the study could help the policy makékéinistry of Education) to

come up with the necessary leadership policies ttaat enhance teacher
performance. The research findings might help tiaetgioners like head teachers
to exercise good management strategies so as tovmgtudents’ performance.
The study findings could enrich the scholars widwrknowledge, theories and
methodologies. Practical skills learnt might be df@ial to headteachers in
primary schools and other institutions of learninggeneral and in Kieni East

District in particular.

1.7 Limitations of the Study

Limitation refers to challenges faced by the resaar beyond his controllhe
study was affected by some teachers withholdingorimétion from the

guestionnaires to give a positive impression ofatieinistrative work.

1.8 Delimitation of the Study

Delimitations are boundaries that are set by theth®y researcher in order to
control the range of a study. They are createdrbefny investigations are carried
out, in order to reduce the amount of time spereirtain areas that may be seen
to be unnecessary, and perhaps even unrelatetle toverall studyThe study
targeted only Kieni East District which has 67 pmmnschools. The study only
targeted public primary schools. The study was icedf to head teachers and

teachers in public secondary schools who are thectdibeneficiaries of the
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findings of the study. The head teachers and teacheluded in the sample were
those in session in the respective schools byirthe of the study since they were

the ones directly responsible for the school pertorce.

1.9 Assumptions of the Study

The study was based on the following assumptions:

i) That the respondents were knowledgeable and contpetgrovide the

required information.

i) That the information given by the respondents vaagect and true.

iii) That the respondents were willing to give the dekinformation.

1.10 Definition of Significant Terms

Education: refers to the delivery of skills, knowledge anébrmation from the

teacher to the student.

Implementation: refers to the carrying out, execution, or practiéea plan, a

method or any design for doing something.

Management: refers to the art of getting people together mommon platform

to make them work towards a common pre-defined. goal

Quality: refers to a high level of value or excellenceldtermines how much and
how well children learn and the extent to whichittelucation translates into a

range of personal, social and developmental benefit

12



Schools Facilities: refers taschool equipment and materials used to facilitad¢e t

teaching learning process.

Strategy: refers to a method or plan chosen to baingut the desired future,
such as achievement of a goal or solution to alenoblt is a quick reference

guide for both teachers and parents alike to hemtimprove performance.

1.11 Organization of the study

The study consists of five chapters. Chapters amsists of the background of
the study, statement of the problem, research btbgsc research questions,
significance of the study, limitations of the studielimitations of the study,
assumptions of the study and definitions of sigaifit terms. Chapter two consists
of related literature that will analyze the infleenof head teacher’'s management
strategies in the provision of quality education pablic primary schools,
theoretical framework and the conceptual framewQitkapter three explains the
methodology of the study, while Chapter four présemalysis of the findings.
Finally, chapter five presents the summary, conafusind recommendations of

the study.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The literature review focused on the concept aintng and job performance,
importance of training, role of headteachers incational management, influence
of curriculum and instruction on K.C.P.E performanadnfluence of staff
personnel on K.C.P.E performance, influence of estiigpersonnel management
on K.C.P.E performance, influence of finance manageg on K.C.P.E
performance, influence of school community relasiam K.C.P.E “performance

and conceptual framework.

2.2 Concept of Training and Job Performance

Training is any learning activity which is directéowards the acquisition of
specific knowledge and skills for the purpose afugmation or task which benefits
not only the organization but also the individu&@ole, 1997). Training is
necessary as technologies learnt earlier becameledds due to rapid
technological changes. The school as an organizhs not been spared by these

changes (Okumbe, 2001).

In the United States of America, the principals engd training before

recruitment whereby the excellent teachers witbngfrleadership potential are

14



taken through a program based on their knowledgk experience on school
leadership. The programme also provides the catedidwith mentoring by
experienced administrators and continuous trairthmgughout their career as
principals (Standford Report, 2007). In Africa mipals undergo no formal
training and are appointed on the basis of theichang records, rather than their

leadership potential (Bush, 2006).

In Kenya, Koech (1999) noted that training adversealffects effective

management of educational institutions and the teaance of quality and high
standards of education and training. The commissius recommended that
appointment of the headteachers and other mandgetsased on institutional
management, training, on proven competence andegsis® of appropriate
gualifications and relevant experience as opposepidking teachers from the
classroom to be headteachers. Another recommendatas that in-service

training programmes be provided regularly to adstrators and implementers.

2.3 Importance of Training

Okumbe (2001) noted that training enables educaltiorganizations to increase
their productivity, increase best quantity and gyaif their infants and enhance
its human resource planning which buffers drastampower changes which are
likely to occur. It improves its workers moralepjsatisfaction and motivation,
attract the most needed employees through the gpoovof special training. This

reduces or prevents work related accidents by gioyisafety training to the

15



personnel which creates a sense of association swiplervision of employees
since it improves employee’s value to an orgamiratvhich prepares them for
promotion. This reduces the problems which are @atad with supervision of

employees.

Okumbe (2001) noted that employees regardless @f tbrevious training,
education and experience must be given furthemitrgiand development because
the competence of employees will never last foredee to such factors as

curriculum changes transfers and promotions.

2.4 Role of Headteachers’ Management Strategies &nC.P.E Performance

The Education Act (1968) defines a manager as angop or body of persons
responsible for the management of a school. IndiedAct presumes that head
teachers are knowledgeable in educational managermka term management
can be defined as the art of getting people togath@ccomplish desired goals
through planning, organizing, sourcing, leadingdoecting, and controlling for

the purpose of accomplishing a goal (Lewy, 199%hi&ani (1993) and Okumbe
(1998) agreed that training improves workers’ dff@mness in discharging their
functions. It is therefore important that trainimgeds for school heads are
addressed immediately one is appointed. This woefdler them effective in

discharging their managerial duties such as impiegimg educational policies.
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The headteacher performs various functions or téisks are in dispensable to
effective leadership and management of the sch@aimpbell (2003) identified

six operational areas of school administrators.yTihelude finance and business
management, staff personnel, physical facilitiesyiculum and instruction and

school relations. A school headteacher is entrust&tt human resources,
students, non-teaching staffs, physical facilitemsd financial resources for
running and development of the school (Republikeriya, (1999).

2.5 Influence of Curriculum and Instruction on K.C.P.E performance

Performance

Curriculum is a “plan or program of all experienegsich the learner encounters
under the direction of a school” (Tanner and TandéO5: 158). According to
Gatawa (1990: 8), it is “the totality of the exmartes of children for which
schools are responsible”. All this is in agreemeith Sergiovanni and Starrat
(2983), who argue that curriculum is “that whichstudent is supposed to
encounter, study, practice and master of what tingest learns”. Curriculum in
narrow view includes content and examination. Irdewi frame curriculum
includes aims, learning methods and subject madguencing. Broader concept
of curriculum describes it as a sophisticated blefideducational strategies,
course content, learning outcomes, educational rexqpees, assessment, the
educational environment and the individual studetgarning style, personal
timetable and the program of work

Curriculum not only covers the formal teaching/teag but also the other aspects
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of human development associated with institutidif@l This entails formulating
objectives for the school through time scheduliexgsuring that proper schemes
of work and lesson plans are well prepared anduatiah procedures are

observed.

According to Gatawa (1990) clear responsibilityceftain bodies, comities and
individuals should be one of key elements in thecpss of curriculum

implementation. Role of the students in processcwfriculum management
should be clearly defined. The committee for cameition among courses in order
to synchronize objectives of courses and overaticulum should be established.
Clear feedback on stakeholders requests shouléfibeed. Very important aspect
of successful implementation of curriculum is taaghenvironment and fact
whether the atmosphere inside the institution isoaraging for the people with

ideas, initiatives and cooperation among studeatsiéh R.M. (2001).

Knowing what to teach and providing adequate timeeach are essential for
effective instruction. Teachers and administratonsist balance issues of
increasing curricular demands with limited instrocal time. In the effective

school, teachers allocate a significant amountlagscoom time to instruction in
the essential curricular areas. For a high pergentd this time, students are
actively engaged in whole class or large groug;headirected, planned learning

activity (Lezotte, 2001).
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The head teacher supervises curriculum and ingingctand safeguards the
school records. According to Olembo, Wanga and ¢@argl992) this tasks
focuses on determining goals and purposes of #Hraileg process, designing and
developing courses, organizing learning activitiggpmoting changes and
improvement of curriculum and instruction and swEng teaching and learning
activities on the instructional roles. Nwagu (19%Eserts that the headteacher
should ensure that there is a school timetablesarethg the day today operation
of the school. Equipment and supply for any giveno®l must be first of all be
up to date and in the line with the current syleblihe headteacher has the role
of supervising instructional activities of teachas well as helping them grow
professionally by encouraging them to attend imndser training programmes,

seminars and workshops; hence effective studeriaieedervices.

2.6 Influence of Personnel Management on K.C.P.Egformance

Every social organization such as the school iscehelol of human beings who
interact with one another in one way or the othwet having specified their roles
to perform in line with their assigned duties. Hoeethere is need for effective
personnel management so as to avert conflicts qudllg manage conflict when

they inevitably occur.
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2.6.1 Influence of Staff Personnel on K.C.P.E Perfmance

This entails carrying out a staff needs assessmepoyting staff shortage to the
TSC, inducting and orienting new teachers, orgagizstaff training and
development, appraising and recommending staff gimmotions as well as
providing a conducive climate at the school forraémbers. Orubuloye (2006)
outlined the ways in which headteachers can ciaatgperation among the staffs
as follows: creating an exciting and stimulatingiesnment for his staff. Having
confidence with them, consulting them before maldegision which affect their
working conditions, deploying them in such a wagttkheir teaching load are
reasonable and fair in comparison to those of sthée / she should involve them

in policy making procedures.

On human resources, various educators for exarbideje (1970) and Fafunwa
(1969) have written extensively on the prime impocde of teachers to the
educational development of any nation be it simglemplex, developed or
developing. From the writings of these educatorss can infer that whatever
facilities are available, whatever content is taugbhichever environment the
school is situated and whatever kind of pupils gixen to teach, the important
and vital role of the teacher cannot be over-emphds Assuming that necessary
facilities are adequately provided for, the envinemt is condusive to learning,
the curriculum satisfies the needs of the studamtisthe students themselves have

interest in learning, learning cannot take placieut the presence of the teacher.
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Teachers represent a large proportion of the irgfuan educational system.
Coombs (1970) observed that “the problem of teashpply is not one of simple
numbers. It is first and foremost a problem of jitg and of getting the right
quality. Fayemi (1991) also observed that “it isutasm that teachers are the hubs
of any educational system” that upon their numlibieejr quality and devotion

depend the success of any educational system”.

Fagbamiye (1977) noted that schools with stableggee&nced and qualified
teachers usually have better school facilitieseirms of school buildings, books
and equipments than those schools which have wliffiin attracting experienced
and qualified staff. Numerous investigations hale been carried out to find
the effects of instructional resources on studerssademic achievement.
Eminent scholars have also contributed immenselyeport the effect of one
variable on the other. Consequently, there hawn beany reports from these

studies which had served as useful guides to theept one.

Okumbe (2001) noted that the headteacher, is thd béthe both the teaching
and non-teaching staff. He / she must maintain @exkelop their morale. The
headteacher must delegate duties using good comatiom channels and
develop good human relations. The headteacher hasrésponsibility of

accessing the staff needs and advising the Tea8wxéce Commission (TSC)
appropriately for the smooth running of lively sohdOlembo, Wanga and

Karagu, 1992).
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2.6.2 Influence of Student Personnel Management ¢ C.P.E Performance

This entails admission of students, placing themclassrooms, dormitories,
providing them with necessary facilities, ensuraageptable social behaviours,
setting school rules and regulations and ensuriogesit safety and health.
Thuranira (2000) says that without students theoelldv be no education. The
students themselves by virtue of attitudes, harkingr discipline habits and

educational culture greatly influence performance.

School policies includes various accountabilityuess such as whether or not the
school conducts self-evaluations and monitors stugeogress and whether or
not the school communicates student performana@nrdtion to parents or the
local authorities (PISA, 2005). In the effectivehsol, pupil progress on the
essential objectives are measured frequently, m@utfrequently, and the results
of those assessments are used to improve the dodivstudent behaviours and

performances, as well as to improve the curricuisna whole (Lezotte, 2001).

Peer pressure among students is a factor, whitlreimfe management of school
welfare services. Students often measure themselilepeer. Many would have
been successful learners but having been enticddiramlved by their peers
through falling into bad habits, absenting themsglin school and becoming
lazy. Student personnel services are to keep themithy and motivate them to

learn. They include administering admission andrathnce services, organizing
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classes, maintaining discipline and supervisinglestitis activities such as sports

and health services (Mworia, 1993).

2.7 Influence of Finance Management on K.C.P.E Pesxfmance

As the chief accounting officer for the school, thead teacher collects fees,
prepares budget estimates, monitors expenditutbeoschool finances, ensures
proper bookkeeping of all books of accounts, caroet internal auditing and
presents books of accounts for external auditidgcording to Okumbe (1999)
the head teacher as the accounting officer of dmd is in charge of all the
revenue and expenditure within the school. He hagduty of determining needs
and means of acquiring financial resources. He lshestablish policies for
distributing funds into programmes, book keepingesuising, allocation and use
of funds and identifying measures and inventionsquired for education

including student welfare services.

Okumbe (2001) ascertains that the business managemean educational
organization is concerned with understanding thec®of revenue for the school
such as school fees, government grants, donatiumgjraising and income
generating activities. There must be an efficiemttiol of the finance to keep the
school budget and monitoring expenditure in lighth® approved budget which
is concerned with the maintenance of appropriatercekeeping accounting and
auditing procedure in the educational organizatitindeals with the purchase of

materials and supplies; storage and distributioomaterials and supplies. The
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headteacher should ensure the hiring utilizatiord draining of effective

personnel.

2.8 Influence of Physical Facilities on K.C.P.E Péormance

The physical facilitiesentails provision of all the relevant physical faies
ensuring their proper utilization and maintenaraghorizing and approving the
procurement of all teaching-learning equipmentonsultation with the heads of
departments. Every school needs a programme ofoweprent of the school
buildings and environment and for the purchasegofment as part of the school
development plan (Deans, 1995). The headteach@sponsible for the overall
development of the school plans. He determinessthéent needs and provides

materials required for operating and maintainingost facilities.

The physical characteristics of the school haveargety of effects on teachers,
students, and the learning process. Poor lightiagse, high levels of carbon
dioxide in classrooms, and inconsistent temperatarake teaching and learning
difficult. Poor maintenance and ineffective verttda systems lead to poor health
among students as well as teachers, which leagedo performance and higher
absentee rates (Frazier, 2002 Lyons, 2001; andn@aste 2001). These factors
can adversely affect student behavior and leadigbeh levels of frustration

among teachers, and poor learning attitude amautgst.
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Beyond the direct effects that poor facilities havestudents’ ability to learn, the
combination of poor facilities, which create an amortable and uninviting
workplace for teachers, combined with frustratirdpdvior by students including
poor concentration and hyperactivity, lethargyapathy, creates a stressful set of
working conditions for teachers. Because stress jaihd dissatisfaction are
common pre-cursors to lowered teacher enthusiasnis possible that the
aforementioned characteristics of school facilitiksve an effect upon the

academic performance of students (Frazier, 2002).

Mutinda (2012) found out that availability of phgal facilities is an important
aspect of the learning process. He further indec#tat if children are crowded in
their seating positions they would find it difficub write. Teachers also cannot
move freely in the classrooms and it means thatébheher can neither help the
needy children nor mark the pupils work as theytioore working. The Standard
Manual (2008) maintains that a safe, secure andgcanvironment is that, which
fosters teaching and learning. It sets out thedstah guidelines and incorporates
safety at school grounds, physical infrastructurealth and hygiene, school
environment, food safety, safety against drug anmbtnce abuse, safe teaching
and learning environment, social cultural environimesafety against child abuse,

etc.
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2.9 Influence of School Community Relations on K.®.E Performance

As the public relations officer for the school thead teacher markets the school
to the surrounding community. Principal’s furthéarpthe amount and nature of
school community contacts and evaluate their effeness. Barasa (2007)
observes that headteachers should know their comiegiwell enough to be able

to make members interested in what their childrerdaing.

Henderson and Berla (2004) argue that the mostraiecpredictor of a studeist
achievement in school is not income or social stabut the extent to which that
student's community is able to: create a commuamtyironment that encourages
learning; express high (but not unrealistic) exaptons for their children's
achievement and future careers; and become invatvéeeir children's education
at school and in the community. Henderson and B@#®4) argue that when
parents are involved in their children education at home they do better in
school. Student achievement improves when paresmtsrbe involved in their
children's education at school and in the community. Stemt2006) shows that
the type of parental involvement that has the nmopact on student performance

requires their direct participation in school aitids.

Model, home-school relations is a general term usedescribe a myriad of
activities, projects, and programs that bring ptxéuosinesses, and other

stakeholders together to support student learnimth szchools. Wright and Saks
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(2008) are of the opinion that inviting parentsidentify academic goals and
standards and quantify measures of progress skadsdssage that what students
learn and how well they learn it is not an issus for teachers and administrators

but is a real priority for the community as well.

According to Hammer (2003) the home environmeiisismportant as what goes
on in the school. Important factors include parkeintzolvement in their children’s
education, how much parents read to young childiem; much TV children are
allowed to watch and how often students changeashAchievement gap is not
only about what goes on once students get intaldssroom. It's also about what
happens to them before and after school. Paredt$eaichers have a crucial role
to play to make sure that every child becomes h hahiever. Parental influence
has been identified as an important factor affgctudent achievement. Results
indicate that parent education and encouragemersteongly related to improved

student achievement (Odhiambo, 2005).

Castle (1996), states that a good school commusitye in which the personnel
is united for common interest. The administratorkscas a mediator between the
school and the surrounding community. He / shejeeted to improve relations
through a two way exchange of ideas and activitiés. needs to familiarize

himself with the leaders and members of the comtyilsu as to learn how they2
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can contribute to the school and how the schoohedm the community (Ministry

of Education, 1999).

2.10 Summary of the Literature Review

Headteachers are faced with problems of overloadungiculum and frequent
changes in the curriculum as well as inadequateamuand physical resources.
Mouka (2005) found that the headteachers facedlestygds of inadequate
teaching and learning materials. Kitavi (1997) ptaed that the headteachers are
faced with the shortage of school equipment andsiphl facilities. In the few
cases where physical facilities are in place, they scanty equipped and in
dilapidated conditions. parental support in praisi of good learning
environment, physical facilities and spiritual Hbeat crucial in the success of the
learner. The headteacher is expected to cultivgtsod working relationship with

the community.

2.11 Theoretical Framework

This study was guided by Henri Fayol's administratiheory (1925). He is the
father of modern management. He was concerned whi¢h principles of

organization and functions of management. In thisleh Henri Fayol shows that
good administrative management is based on fouvies namely: personnel,
commercial, financial, and security which are gdidey principles such as

division of lab our, discipline, authority, and pessibility among others. Fayol’s
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theory is suitable for this study because it presicheadteachers with general
guidelines on how a supervisor should organize hisr department and manage
her staff hence high pupils’ performance. Henri dfgytheory is extremely
comprehensive as a way to deal with managemenhitpeds in a school. It is
also the most used theory because it has beenmptoveork. Its advantage is
being comprehensive as it covers just about anytbime might need to do in a

management position to ensure success.

2.12 Conceptual Framework

The conceptual framework for this study is basedhead teachers’ management
strategies on pupils’ K.C.P.E performance in puplicnary schools in Kieni East
District. An effective head teacher should havellskin management of
personnel, curriculum implementation, school pldimance, and community
relations.If the above management strategies are adequatesydered, they will
lead the pupils’ high performance in K.C.P.E in publicinpary schools as

illustrated in Figure 1.
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Figure 1  Primary school head teachers’ management strategies pupils’ K.C.P.E

performance
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter focuses on the research design, taamilation, sample size and
sampling procedure, research instruments, validityd reliability of the

instruments, data collection procedure and datly/sisa

3.2 Research Design

A research design is the investigators plan ofoactor answering the research
guestions and realizing the objectives (Nachmidsathmias, 1996). The type of
research design determines the kind of statistipalations that can be performed

on the resulting data. This study used descrifgiveey design.

This design was suitable for the study becauserdicapto Kerlinger (1964) it is
that branch of social scientific investigations @histudies large and small
populations or universe by selecting and studyiagh@es chosen from the
population to discover the relative incidence, ribsition and interrelations.
Survey design enables a researcher to draw coaokidrom one transitory
collection of data to extrapolate what is likely happen again under similar

circumstances.
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3.3 Target Population

Mugenda and Mugenda (2010) definadget population as the entire group of
individual's events or objects having observablearahteristics. The target
population of this study was 33 public primary szlsp 33 primary school head
teachers and 402 primary school teachers in Kiast Bistrict. The district was
divided into 3 zones namely Naromoro zone, Kabaynezand Gakawa zone

(D.E.Os Office Kieni East District, 2014).

The head teachers were selected in the study Siegeare educational managers
in their institutions. Teachers do the teaching tedsupervisory tasks at various
levels. They therefore interact with students innyndifferent ways. They are

informed and could therefore provide useful infotima concerning the study.

3.4 Sample Size and Sampling procedure

Sample size is the number of subjects in your stiMygenda and Mugenda,
1999). Sampling is a procedure, process or tecknafuchoosing a sub-group
from a population to participate in the study (GguR005). In selecting the
number of schools to be involved in the study, ghelelines given by Orodho
(2005) is that the sample should be proportionatie target population that be

will be considered.

The researcher used stratified random samplingatopte the polulation. This

method of sampling involves the division of a p@idn into smaller groups
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known as strata. In stratified random sampling, shrata are formed based on
members' shared attributes or characteristics.tifgtch random sampling was
suitable for this research because a random sangoieeach stratum was taken
in a number proportional to the stratum'’s size wb@mpared to the population.
These subsets of the strata were then be pooléaitoa random sample. The
method ensured that the researcher obtains suifficlata to support separate

analysis of each of the three zones of Kieni Eastriot.

According to Mulusa (1998) for descriptive and etation studies 30 cases are
the minimum. Out of 33 primary schools, 33 heaclteas and 402 teachers the
researcher used 30% of the target population. fidsalted in using 30 head
teachers and 121 primary schools teachers. At &eaghimum of thirty per cent
of the different categories will be contacted adowy to Aryl and Razaviah
(1972) who postulate that a study can use 10% tird of the population to

represent the universe of the subjects.

3.5 Research Instruments

The study used questionnaires. The questionnaiees used to collect data from
head teachers and teachers from Kieni East Disffice questionnaires were
preferred in the study because they allow objecteiection of data from

numerous schools simultaneously. Borg and Gall§188&te that questionnaires
give respondents freedom to express their viewspanion and also to make

suggestions. The questionnaires were used to totlata from institution
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managers and caregivers or teachers based on jgives. The questionnaires

consisted of short structured questions.

3.6 Instrument Validity

Validity is the degree to which an instrument measuwhat it purports to
measure (Borg and Gall, 1989). Content validitthisrefore the degree to which
the sample of test items represents the contentitbdext is designed to measure.
A pilot-test was conducted on 3 head teachers I&hdeachers. The research
instrument was availed to the supervisors to apprtieir suitability in obtaining
data. This was done before the researcher prodeedsta collection. This was
crucial for fulfilling the stated research objeetsv and questions.
Recommendations for change will be discussed veiiearch supervisor (guide)

and incorporated in the final draft questionnaire.

3.7 Instrument Reliability

Mulusa (1998) states that an instrument is “re@abWhen it can produce the
expected results. Instrument reliability is theelewf internal consistency or
stability of a measuring device. Reliability islidnced by random error, thus, as
error increases, reliability decreases. The erray rarise at the time of data
collection and may be due to inaccuracy by thestigator or inaccuracy of the

instrument (Best & Khan, 2004).
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A pilot studywas conducted to find the instruments reliability ahé procedure
of administration. Reliability c-efficient wasobtained by correlating the scol
of odd numbered statement with the score of evanbeued statement ithe
guestionnaire. The researchused testetest to ascertain the coefficient

internal consistency or reliabili

To estimate testetest reliability, one musadminister a test form to a sing
group of examinees on two separate occa (Best & Khan, 2004. Typically,
the two separate administrations are only a fewsdaya few weeks apart; t
time should be short enough so that the examirdeks in the area bein
assessed have not changed through additionalhgaThe scores of the firand
the second will be correlated using Pearson Prodvoment Correlatiol

Coefficient formul:.

2Ty —nTY YTl — ) T ) Y
(n=Dswsy \/nTat— (Tx:)? YnTyi - (Tw:)®

r

TY

Where,

r= Pearson correlation coefficit

X = Values in first set of de

y = Values in second set of d
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n = total number of values.

If there is a strong relationship between the twets sof scores, highlighting
consistency between the two tests, the measurgmeecgdure is considered to be
reliable (i.e., stable). A Pearson correlationfitdent of 0.73 was obtained.
According to Cronbach (1951) a coefficient of Ortlaabove is deemed reliable

for the administration of the questionnaires.

3.8 Data Collection Procedure

The researcher will obtain an introduction lettemi the University of Nairobi
and a research permit from the National CouncilSofence and Technology
(NCST) to conduct the research. The researcherssgk permission from the
District Commissioner and then the District EduzatDfficer Kieni East District.
The researcher will then book an appointment wih $ampled schools through
the headteacher to administer the questionnairesh®actual visit to the sample
school the researcher will create rapport with hleadteacher and the teachers.
The respondents will be given instructions and @sbwf confidentiality after

which they will be given enough time to fill in tlygiestionnaires.

3.9 Data Analysis Techniques

The completed questionnaires were checked for cstenpdss as part of the
preparation for analysis. Qualitative data was ya®al through content analysis.

Quantitative data was analyzed through descripghagistics such as frequency
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counts, means and percentages. After editing artthgout the questionnaire,
data was tabulated, coded and processed usingtB&ltiPackages for Social
Science (SPSS) computer software, version 20.0 wimrdows to generate

frequencies (f) and percentages which were us#teianalysis.

Quantitative research focuses on gathering nunedata and generalizing it
across groups of people. Qualitative research gatinéormation that is not in
numerical form. Data was summarized, organized rdao® to research
guestions, arranged into themes and presentedrmtina form where it was
possible. Tabular forms indicating averages, peagas and frequencies were

used to highlight meaning.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSIONS

4.1 Introduction

This chapter presents the analysis, presentatidnrderpretation of the study. It
provides general information on the influence oftdhdeachers’ management
strategies on academic performann public primary schools in Kieni East
District. This section comprises of the questiommaieturn rate and socio-
demographic characteristics of the respondents.otlmer findings are presented

in the order of the study objectives.

4.2 Response rate

Findings in Table 2 show that out of the 151 questaires distributed, 141 were
returned. This accounts for a response rate of 93#6.is a good response rate as

it is above the 70% thereshhold recommended by Mig@nd Mugenda (2003).
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Table 2 Response rate

Populatiol Questionnaire Questionnaire Responsi
distribute returned rate

Head 3C 23 T7T%

teachers

Teacher 121 117 97%

Total 151 14C 93%

4.3 Socio-demographic information

The researcher collected socio-demographic infaonmabn the head teachers’
and teachers’ gender, age and level of educatibae. fihdings are presented in

this section.

4.3.1 Gender of respondents

Findings in Figure 2 Indicate that the majority 5%ffethe head teachers were
male whereas the majority of the teachers 64% Vegnale. The findings indicate
that there exists only a small gender disparity mgnstaff of primary schools in
Kieni East District. This is a shiftfrom past situations where a significant

number of head teachers and teachers were male.
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Figure 2 Genderof respondents

4.3.2 Age of respondent

The majority of the headeachers were aged over 50 yeamsdiqgs inFigure 4.2
also show thaess than ha of the teachers were aged over 50 y. The findings
show that majority of thestaff of primary schools in Kieni East District ¢
elderly. Although more elderly stafbrings in many years of experience
teaching, the teachers and head teachers lackiegmesity. The benefits of ac
heterogneity are based on additional productivity effethiat arise due t
interaction among individuals of different ages hwidiffering skill profiles,
differing perspectives anperhaps different personality traite/hick leads to

better K.C.P.E performan.
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Figure 3 Age of respondents

4.3.3 Respondents’ level of education

Findings in Figure 4 show that majority of the heéadchers and almost have of
the teachers had a diploma in education. The fgeindicate that majority of the
staff of primary schools in Kieni East District veeprofessionally qualified.
However, the findings also indicate that few hadspad higher education beyond
the college diploma required for employment. Higbeéucation would equip head
teachers with more knowledge on management stest¢gienable them manage

their schools better for better performance.
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Figure 4 Respondents’ leve of education

4.4Head teachers’ management strategies on personnehnagemen

The first objective of the sty sought & examine the extent to whichead
teachers management strategies on personnel managemdoernce K.C.P.E
performance in public primary schools in Kieni EBss$trict. The findings are

presented in this sectic

4.4.1 Head teachers’ respons regarding personnel managemer on K.C.P.E
performance

To examine the extent to which head teachers’ nmamagt strategies ¢
personnel management, the head teachers in thewtrd asked some questic
regarding how they manage the staff in their tutions. The findings ar
presented in Tabl3.
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Table 3 Staff personnel management

Statemen Always Regularh Rarely
Maintain a desirable working climz 57% 39% 4%
Motivate teachers and stz 61% 39%

Deal with staff performance probler 65% 35%
Recommend teachers for promo 35% 61% 4%

Provide feedbacks to teachers/staff about 1 52% 48%

performance

Findings in Table 3 show that the majority (65%)tloé head teachers always
dealt with staff performance problems. The findisgew that the head teachers
had good staff personnel management skills. Crgatigood school climate and
motivating teachers’ results in favorable workingnditions for teachers. Good
working conditions improve teachers’ performancéjch translates to improved

school performance. The findings are in agreemettit @rubuloye (2006) who

indicated that head teachers can create co-operamtong the staffs by creating

an exciting and stimulating environment for theaft

To examine the extent to which head teachers’ nemagt strategies on

personnel management, the head teachers in thg stack asked questions
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regarding how they manage the students in thetitutisns. The findings are

presented in Table 4.

Table 4 Student management

Statemen Always Reguarly Rarely

Initiate pupil’s discipline 70% 30%

Provide feedback to pupils about their perform.  70% 30%

Ensure presence and punctuality of pt 65% 30% 4%

Resolve/handle pupils conflicts when dispt 74% 26%

occur

A significant number of the head teachers indicatet they always resolved
pupils’ conflicts when disputes occur. The findingiso indicate that majority
always provided feedback to pupils about their grenince while an equal
number always initiated pupil’s discipline. The dings show that the head
teachers in primary schools in Kieni East Disthatd good student management
skills. A head teacher can improve performance®tbhool by ensuring students
are disciplined. In addition, head teachers canwvai@ students by listening to

and addressing problems faced by students. Thenfjadare in agreement with
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Mworia (1993) student personnel services are t@ kbem healthy and motivate

them to learn.

4.4.2 Teachers’ responses regarding head teachep&rsonnel management

To examine the extent to which head teachers’ nemagt strategies on
personnel management, the teachers in the study asked questions regarding
how they manage the staff in their institutions.eTimdings are presented in

Table 5.

Table 5 Teachers’ responses regarding head teachers’ staffersonnel

management
Statement Always Regularly Rarely Never
Head teachers consults teachers be 52% 31% 9% 8%

making decisions

Sharing of work is shared fairly a 61% 28% 8% 3%
according to capability

Head teacher involves teachers in sct 47% 33% 12% 8%
policy making procedure

Head teacher maintains staff mo 49% 28% 13% 9%

Head teacher assesses the staff r 48% 33% 12% 7%
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Findings in Table 5 indicate that head teachersaydwshared work fairly and
according to capability according to majority oétteachers. Majority (52%) of
teachers indicated that head teachers always doteatghers before making
decisions. The findings show that the head teadnepsimary schools in Kieni
East District had good staff management skills. Tihdings are in agreement
with those of the head teachers (Table 5) whichwsldothat head teachers
motivated teachers. The findings are also in agesgwith Okumbe (2001) who
noted that the head teacher, is the head of thethetteaching and non-teaching

staff and therefore must maintain and develop tineirale.

To examine the extent to which head teachers’ nemagt strategies on
personnel management, the teachers in the study asked questions regarding
how head teachers’ manage the students in thditutisns. The findings are

presented in Table 5.
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Table 6 Teachers’ responses regarding head teacherstudent personnel

management

Always Regularly Rarely Nevel

Head teacher discusses the impcce of 40% 32% 23% 5%
new rules and regulations with students

Head teacher consults students w 22% 44% 25% 9%
making changes that involve them

Head teacher allows students to elect t 65% 28% 8%

own prefects

Head teacher is consistent to all «ents 61% 23% 11% 4%

when instilling discipline

A majority of the teachers indicated that their dhé@acher allows students to
elect their own prefects; in addition majority efathers in the study indicated
that the head teacher was consistent to all stadehen instilling discipline.

However the findings indicate that the head teach@rnot always discuss the
importance of new rules and regulations with stislem consult students when
making changes that involve them. The findingsdaté that the head teachers
had poor student management skills. This is becauskents were not involved
in decision-making. When students are not involiednaking decisions that

affect them, they may develop resentment to thesraind regulations creating
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conflict between them and the school managemernis May raise indiscipline

and negatively affect performance.

4.5 Head teachers’ management of finances

The second objective of the study sought to esflabihe influence of head
teachers’ management of finances K.C.P.E performanpublic primary schools

in Kieni East District. The findings are presehie this section.

4.5.1 Head teachers responses regarding managemehfinances

To examine the extent to which head teachers’ nemagt strategies on

finances, the head teachers in the study were askad questions regarding how
they manage the finances in their institutions. fiheings are presented in Table

7.
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Table7 Head teachers’ responses regarding management oféinces

Always Regularly Rarely

Account for school func 67% 33%

Prepare and present books and accounts 57% 39% 4%
auditing

Prepare a budget for the sct 61% 35% 4%
Maintain an effective filing systel 44% 56%

The findings in Table 7 indicate that the majomtythe head teachers always
accounted for school funds whereas 61% always pedpa budget for their

school. However, the findings indicate that of theadteachers did not always
maintain an effective filing system. The findings the study show that head
teachers of public primary schools in Kieni Easstbét had good financial

management skills. The head teachers were ableefiage budgets, account for
funds and prepare financial statements. Financehagement is important for
academic performance of students because good eraeat) of funds ensures
proper procurement of teaching and learning mealgerihe money is also used in
school feeding programs which improve enrollmentl aompletion rates of

students.
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The findings are in agreement with Okumbe (2001p widicated that the head
teacher is the chief accounting officer for theadhhe must ensure that there is
an efficient control of the finance to keep the auhbudget and monitoring
expenditure in light of the approved budget which doncerned with the
maintenance of appropriate record-keeping accograimd auditing procedure in

the educational organizations.

4.5.2 Teachers’ responses regarding head teacheramagement of finances

To examine the extent to which head teachers’ nemagt strategies on
finances, the teachers in the study were asked goeions regarding how their
head teachers manage the finances in their inshtitThe findings are presented

in Table 8.
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Table 8. Teachers’ responses regarding head teachers’ managent of

finances

Always Regularly Rarely Never
The head teacher keeps proper fineé 58% 23% 12% 7%
records
The head teacher attends accoun 44% 36% 16% 4%

seminars and workshops

The head teacher allocates funds accor 51% 29% 14% 6%

to vote heads

The head teacher carries out intel 36% 39% 14% 10%

auditing

Findings in Table 8 indicate that majority of tleadhers indicated that the head
teacher always kept proper finance records; intedb1% indicated that the
head teacher allocated funds according to vote shelldwever majority of
teachers indicated that the head teacher did watyal attend accounting seminars
and workshops or do auditing. Although the findingsicate that the head
teachers did not perform all financial managemeskg, it is the view of the

researcher that a significant number of head teachere able to carry out the
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basic tasks necessary like budgeting and prepdimancial statements as

indicated in Table 8.

4.6 Head teachers’ management of curriculum implenrgation

The third objective of the study sought to estéiblisow head teachers’
management of curriculum implementation academidop@ance in public

primary schools in Kieni East District. The finds are presented in this section.

4.6.1 Head teachers’ responses regarding curriculunmplementation
To examine head teachers’ management strategiesraoulum implementation,
the head teachers in the study were asked someiangesegarding how they

manage the curriculum in their institutions. Thedfngs are presented in Table 9
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Table 9 Head teachers’ responses regarding curricuin implementation

Statement Always Regularly Rarely Never
Ensure that teachers prepare scheme 83% 17%

work

Organize and coordinate examinatic 70% 26% 4%

(internal & external)

Prepare school tin-table 83% 17%

Ensure that guidancecounseling service 65% 30% 4%
are provided to pupils

Ensure that classes are t 83% 13% 4%

Findings indicate that a significant number alwapsured that teachers prepared
schemes of work, prepared school timetables anssetawere held. Lack of
completion of syllabus has been adversely citedebgarchers as a leading cause
of poor performance in public primary schools. herefore follows that
curriculum implementation is an important elemerit @ head teachers
management strategy. The findings indicate that tlead teachers were
committed to curriculum implementation. This wasiaged by ensuring that
teachers prepared well for classes and attendedclhsses. The findings are in
agreement with Nwagu (1978) who asserted that &ael heacher should ensure
that there is a school timetable and seeing theatiy operation of the school.
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4.6.2 Teachers’ responses regarding curriculum impimentation

To examine head teachers’ management strategiesraoulum implementation,
the teachers in the study were asked some questgsding how their head
teachers managed the curriculum in their instingiolrhe findings are presented

in Table 10.

Table 10Teachers’ responses regarding curriculum implementi@on

Statement Always Regularly Rarely Never
Teachers finish the syllabus in time 37% 47% 15% 9%
Teachers hold subject panels 14% 56% 28% 2%
Head teacher supervises curriculum 47% 40% 11% 2%
Teachers go for senars on syllabu 23% 31% 37% 9%

interpretation

You use up to date text books and revi 77% 17% 5%

syllabus

A significant of teachers indicated that they al/aged up to date text books and
revised syllabus. The majority indicated that tihegularly held subject subjects

panels. However, unlike the head teachers (TablehEOteachers indicated they
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did not always finish the syllabus in time and ddiion, the teachers indicated

that the head teacher did not always supervisécalum.

The teachers also indicated they did not attendeching for syllabus
interpretation. The findings are contrary to theadheteachers responses on
curriculum implementation and indicate that thechézachers rarely supervised

curriculum implementation; consequently, teacharsly covered the syllabus.

4.7 Head teachers’ management of school physicaktfhties

The fourth objective of the study sought to asdbssextent to which head
teachers’ management of school physical facilitisgluence academic
performance in public primary schools in Kieni E&sstrict. The findings are

presented in this section.

4.7.1 Head teachers’ responses regarding managemeot school physical

facilities

To assess the extent to which head teachers’ maraageof school physical
facilities influenced K.C.P.E performance in pulpitmary schools in Kieni East
District the head teachers were asked a number uafstopns relating to

management of physical facilities. The findings resented in table 11
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Table 11 Head teachers’ responses regarding managent of school physical

facilities
Statemer Always Regularh Rarely
Maintain a safe and healthy school environr 65% 30% 4%

Initiate and implement physical development of 64% 36%

school
Ensure that school facilitiere effectively use: 61% 35% 4%
Inspect the physical plant, initiate and carry 44% 52% 4%

procedures to maintain and improve

Majority of the head teachers (65%) always maimdia safe and healthy school
environment whereas most ensured that schooltfasilare effectively used. The
findings indicated that head teachers were dedic&be maintaining school;

facilities and ensuring that they are used in thktiway. School facilities are an
important tool for education and as such they gshéea managed well to ensure

good performance of students in exams.

The findings are in agreement with Mutinda (2012howfound out that
availability of physical facilities is an importaaspect of the learning process. He
further indicated that if children are crowded it seating positions they would

find it difficult to write.
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4.7.2 Teachers’ responses regarding management chsol physical facilities

To assess the extent to which head teachers’ maraageof school physical
facilities influenced academic performance in pulgrimary schools in Kieni
East District the teachers were asked a numbeue$topns relating to the head
teachers’ management of physical facilities. Thalifigs are presented in table

12.

Tablel2 Teachers’ responses regarding management aichool physical

facilities

Always Regularly Rarely Never

There is proper utilization of schc 48% 39% 10% 3%

physical facilities

The classes in my school are maintained 37% 49% 8% 6%

The head teacher ensures the sc 42% 44% 9% 5%

facilities meet the student needs

The head teacher plans stanc 32% 48% 16% 4%

infrastructure

Findings in Table 12 indicate that the head teacHat not always ensure proper
utilization of school physical facilities according majority of the teachers. In

addition majority of the teachers indicated thaachdeachers did not always
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ensure the school facilities met the student neBusse findings are in contrast to
those of the head teachers (Table 12) as theyatalithat head teachers in

primary schools in Kieni East District had poor mgement of physical facilities.

4.8 Head teachers’ management of community relatien

The fifth objective of the study sought to examihew head teachers’
management of community relations influence acadgmrformance in public

primary schools in Kieni East District. The fingsare presented in this section.

4.8.1 Head teachers’ responses regarding managemewf community
relations

To examine how head teachers’ management of contyntedations influenced
academic performance in public primary schools ienKEast District, the head
teachers were asked a number of questions reletingmmunity relations. The

findings are presented in Table 13.
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Table 13 Head teachers’ responses regarding management of nemunity

relations

Statements AlwaysRegularly Rarely Never

Inform parents of new ideas in educa  48% 52%

Utilize the resources of the community 44% 52% 4%
support new programs

Sharing facilities and resources witl 44% 44% 13%
communities

Teechers to guide parents on how to  30% 70%

their children academically

A significant number of head teachers (70%) indidahat they regularly ensured
teachers guided parents on how to help their amldicademically. Majority
(52%) of the head teachers indicated that theyizetithe resources of the
community to support new programs while a similamber informed parents of
new ideas in education. The findings indicate thadd teachers had good
management of community relations; this is becahsg involved parents in
school decisions and collaborated parents and e¢esacto improve academic
performance of pupils. The findings are in agreenveith Barasa (2007) who
observed that head teachers should know their comties! well enough to be

able to make members interested in what their @mlére doing.
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4.8.2 Teachers’ responses regarding management ainemunity relations

To assess the extent to which head teachers’ margagesf community relations
influenced academic performance in public primatyo®ls in Kieni East District
the teachers were asked a number of questionsnielad the head teachers’

management of physical facilities. The findings pmesented in table 14.

Table 14 Teachers’ responses regarding managemerftammmunity relations

Statements AlwaysRegularly Rarely Never

The head teacher invites other commu 47% 32% 15% 6%
leaders when he has school ceremonies

The school employs subordinate staff fr 63% 18% 16% 3%
the surrounding community

The head teacher acts @ mediatol 57% 25% 15% 3%
between the school and the community

The school allows the community to h 43% 25% 11% 21%

school facilities when in need

The findings indicate that the school always emgtbgubordinate staff from the
surrounding community according to the majoritytbé teachers. In addition,
most of the teachers indicated that the head teadhays acted as a mediator
between the school and the community. The findargsin agreement with those
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of the head teachers (Table 14) and show that tesathers managed community
relations well. The findings are in agreement witle MoE (1999) which

indicated that the administrator works as a medibagiween the school and the
surrounding community. He / she is expected to awprrelations through a two

way exchange of ideas and activities.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents a summary of the study, tbaclgsions and
recommendations made by the researcher. This was do respect to the
objectives and the ultimate aim was to answer #search questions regarding
the influence of head teachers’ management stesdgiC.P.E performance in

public primary schools in Kieni East District.

5.2 Summary of the study

The purpose of this study was to investigate tHeience of head teachers’
management strategies on K.C.P.E perforreancpublic primary schools in
Kieni East District. Descriptive survey design. 3tionnaires were used to
collect data from 30 head teachers and 121 teaatmgngblic primary schools in
Kieni East District. Frequencies and percentage® weed in the analysis with
the help of SPSS software. The following are thgoméndings of the study

presented in the order of the study objectives.

The majority of the head teachers always dealt wii#tif performance problems
(65%) and motivated teachers and staff (61%). Ai@ant number (74%) of the
head teachers indicated that they always resolupdsp conflicts when disputes

occur. The findings also indicate that the major{is0%) always provided
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feedback to pupils about their performance while eqjual number always
initiated pupil’s discipline. Head teachers alwagbared work fairly and
according to capability according to majority (61%f) the teachers. Majority
(52%) of teachers indicated that head teachersyalwansult teachers before
making decisions. Majority (65%) of the teacherdicated that their head teacher
allows students to elect their own prefects; initald majority (61%) of teachers
in the study indicated that the head teacher wasistent to all students when

instilling discipline.

The majority (67%) of the head teachers always aaisn for school funds
whereas 61% always prepared a budget for theiradchiowever the findings
indicate that majority (56%) did not always maintain effective filing system.
58% of the teachers indicated that the head teaaleays kept proper finance
records; in addition 51% indicated that the headher allocated funds according
to vote heads. However majority of teachers indidahat the head teacher did

not always attend accounting seminars and worksboge auditing.

Findings indicate that a significant number (83%yays ensured that teachers
prepared schemes of work, prepared school timetaid classes were held. A
significant number (77%) of teachers indicated thaly always used up to date
textbooks and revised syllabus. A majority (56%igated that they regularly

held subject subjects panels. However, unlike teadhteachers the teachers
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indicated they did not always finish the syllabustime and in addition, the

teachers indicated that the head teacher did watyal supervise curriculum.

The majority (65%) of the head teachers always tamiad a safe and healthy
school environment; 64% indicated that they in#ithtand implement physical
development of the school whereas 61% ensured gbabol facilities are
effectively used. Head teachers did not always rengroper utilization of school
physical facilities according the to majority (52%f) the teachers. In addition
majority (58%) of the teachers indicated that hessathers did not always ensure

the school facilities met the student needs.

A significant number (70%) of head teachers indidahat they regularly ensured
teachers guided parents on how to help their amldcademically. The majority
(52%) of the head teachers indicated that theyizetithe resources of the
community to support new programs while a similamber informed parents of
new ideas in education. The findings indicate tha&t school always employed
subordinate staff from the surrounding communitgoading to the majority

(63%) of the teachers. In addition, 57% of the beas indicated that the head

teacher always acted as a mediator between thelsahd the community.
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5.3 Conclusions

The study found that head teachers rarely supehtisaching in most subjects.
The study also found that head teachers of prireainpols in Kieni East District
had good management practices in personnel manageistaff; however this

was not extended to the students especially iratea of decision making which

led to poor performance.

The study also found that head teachers had gaoachdial management skills
however this was at a very basic level since th®oaicheads could not for
example audit finances. Hence, most headteachersnadi always maintain

effective filing system.

The study also found that the teachers did not ydwimish the syllabus in time
and in addition. This was because most of the Headhers’ did not always

supervise curriculum implementation.

The findings also indicated that the school heatig@or management of physical
facilities. This is because majority of the teashedicated that head teachers did

not always ensure the school facilities met theestti needs.

The study found that head teachers of primary dehiacKieni East District had
good management practices in community relationsis Tis because they
involved parents in school decisions. There wasaboration between parents

and teachers to improve academic performance afspup
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5.4 Recommendations

The researcher recommends the following:

Head teachers in public primary schools should lire/opupils in making

decisions that affect them (the students).

The Ministry of Education should provide specialiiing to primary school head

teachers to improve their skills in financial magamgnt.

The Quality Assurance and Standards Officers (QAS®kould ensure
supervision of teachers by head teachers and m@agghasis on curriculum

implementation and syllabus coverage.

The head teachers of public primary schools shmudlve and consult teachers

in managing school facilities.

The headteachers should continue maintaining gobdas community relations

to ensure high pupils performance in K.C.P.E.
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5.5 Suggestions for further study

This study was carried out in Kieni East Distmdtich is a rural area. Future
studies should be carried out in an urban areadmparative analysis. This study
was carried out in public primary schools only. ifkiar study should be carried

out in private primary schools to compare the tssul

67



REFERENCES

Archimedes, O. (1996). Management Guide for HeexisSenior Staff, Oxford.

Barro, R. (World Bank, 2006). Education and devalept: Quality counts.
Retrieved September, %4 2008 from
http:/www.worldbank.org/education/pdf/Education.

Best and Khan (1993). Introduction to Education mAastration.Boston: Allyn
and Bacon Inc.

Borg, R. and Gall, M. (1989)kducational Research ; an introduction, New
York: Longman.

Bush, T. (2005). The National Professional Quadtiien for Headship: The Key
to Effective School Leadership and Management3,13#1-333.

Calvin, C. (2010). Impact of In-service Training fdead teacher on Management
of Human Resources in Public Secondary SchoolsandNSouth District
Kenya.M.Ed Thesis. Nairobi: University of Nairobi.

Campbell, A. and Jacques, K. (2003) Best PractieseRrched: expectations of
the impact of doing research in their classroont sthools) nternational
Journal of Teacher Development, 7 (1). Analysis. New York. Oxford
University Press.

Cole, G. A. (1997). Management Theory and Praélfced. London: Book
Power Publications.

De Grauwe, A. (2001). Supervision in four Africanuatries: Challenges and
reforms Vol. I. Paris: IEP/ UNESCO.

Deal, T. and Peterson, K. (1993he Leadership Paradox: Balancing Logic and
Artistry in Schools. San Francisco: Jossey Bass.

Deal, T. and Peterson, K. (1993he Leadership Paradox: Balancing Logic and
Artistry in Schools. San Francisco, Jossey Bass.

68



Education Act (1968). Nairobi: Government Printer.

Eshiwani, G. S. (1993). Education in Kenya sincdefpendence. Nairobi: East
African Educational Publishers.

Fafunwa, B. (1969). “The purpose of Teacher Edooéatin Adaralegbe A. (Ed.)
A Philosophy for Nigerian Education, Ibadan. Heineman Educational
Books (Nig.) Limited. P. 84.

Fagbamiye, E.O. (1977). “Inequalities in NigeriaduEational Administration”,
Lagos Education Review. A Journal of Studies in Education, vol. 1, April
1977.

Fayemi, T. A. (1991). “The effects of InstructiorRésources on the Learning of
History in Selected Secondary Schools in Ogbomasmal Government”.
An Unpublished B.Ed Thesis.

Fuller, M. (2004) Leadership & Sustainability: Systems Thinkersin Action.

Gatawa, B. S. M. (1990). The Politics of the Schouotriculum: An Introduction.
Harare: Jongwe Press.

Glanz, J. and Behar-Horenstein, L. (2000). Paradigimates in curriculum and
supervision: Modern and postmodern perspectivesv Merk: Bergin &
Garvey.

Glanz, J. Shulman, V. and Sullivan, S. (2006). lotfd instructional supervision
on student achievement: Can we make a connectiap@rPpresented at the
Annual Conference of the American Educational Retea@\ssociation.
Chicago, CA.

Hammer, B. (2003). ETS identifies factors affectstgdent achievement-
Washington update.

Harden, R. M. (2001). AMEE Guide No. 21: Curriculumapping: a tool for

transparent and authentic teaching and learningliddeTeacher, Vol. 23,
No. 2, pp. 123-137.

69



Henderson, A. 1991. Parent Participation, Studectiidvement: The Evidence
Grows. National Committee for Citizens and Educatio

Henderson, A. T. and Berla, N. (2004). A New Getiemraof Evidence: The
Family is Critical to Student Achievement. Washorg DC: National
Committee for Citizens in Education.

Kagunya, M. N. (2010). An Analysis of Public Secand School Teachers
Training Needs Implication for InserviceProgrammasNairobi North
District.M.Ed Thesis. Nairobi: University of Nairbb

Knight, B.(1993). Financial Management for schooBxford: Heinemann
Educational.

Koech, A. (1999). Assessing Professional and Dgwetnt needs of Secondary
School Head Teachers in Kenya: A Study Involvingritteo District
Schools. Unpublished Master of Arts Thesis, Halifa®alhousie
University.

Kremer, M. (2003) “Randomized Evaluations of Edimadl Programs in
Developing Countries: Some LessoAsjerican Economic Review, 93(2):
102-06, May.

Lewy, A. ed. (1991). Encyclopedia of Curiculum.OxfoPergamon Press PlIc.

Lezotte, L. (2001). Correlates of effective schodlse first and second
generation. Okemos, MI: Effective  Schools Produlctd

Maranga, J. (1993). Suggestions for improving Tewgh Learning,
Administration and Supervision in schools. Basicuro education Forum

3.

Mbwesa, K. J . (2006)l.ntroduction to management research, a student hand
book. Nairobi, Kenya: JomoKenyatta Foundation,

Mohanty, J. (2002).Process Sandization and System Design for Primary
Education, in Level of Good Governance: New Delhi, India.

70



Mugenda, A (2010). Research Methods, Quantitative and Qualitative
Approaches. Nairobi: Act Press.

Mugenda, A. and Mugenda, O. (200&esearch Methods, Quantitative and
Quialitative Approaches. Nairobi: Act Press.

Mutinda, M. N. (2012). Institutional Factors Influ@ng Public Secondary School
Head Teachers Effectiveness in Instruction Supervign Starehe and
Kamukuniji Districts, Kenya. M.Ed Thesis. Nairobiniersity of Nairobi.

Mulusa, J. (1988). Evaluating Education and Community Development

Programmes, Nairobi: C.A.D.E, University of Nairobi.

Nachimias, C.F. and Nachimias. (199Bgsearch Methods in Social Sciences.st,
ed. London: Longman.

Nwagu, N.A. (1991)The School Principal in Nigeria. School Leaders in Action.
London: The Falmer Press.

Ogula, P. A. (2005)Research Methods. Nairobi: CUEA Publications.

Okumbe, J. A. (1998)Education Management. Theory and Practice. Nairobi:
University Press.

Okumbe, J.A. (2001) Human Resource Management. An Educational
perspective. Nairobi: Kenya Educational Development and Redear
Bureau.

Okwiror, O. J. (2006). Contribution of motivatiomagtices to performance of
secondary school teachers in Lango sub-region-Ugakthpublished

Masters (Educ) dissertation, Makerere Universitgiripala, Uganda.

Olembo, J. O. et al. (1992ylanagement of Education : Nairobi: Educational
Research and Publications.

Orodho, A. (2005)Techniques of Writing Research Proposals and Reports an
Education and Social Services. Nairobi: Kanezja Enterprises.

71



Orubuloye, S.A. (2006). Personnel Administration Becondary School
Education: Tonygay (Educational Publishers) Ltd.

PISA (2005). School factors related to quality andity: Results from PISA
2000,0ECD, Retrieved from:
www.oecd.org/dataoecd/15/20/34668095.pdf

Republic of Kenya (1999)otally Integrated Quality Education . Nairobi:
Government Printers.

Republic of Kenya, (2005b). Kenya Education SecBupport Programme
(KESSP) 2005 — 2010 Nairobi: Ministry of Education.

Saskatchewan School Trustees Association. 198Mmadb€&ommunity Relations
Handbook.

Sergon, D. (2005, October 6). School Success Dependhe Head Teacher’s
Ability. The Standard. Nairobi: The Standard Group.

Southworth, G. (2004).Primary School Leadership in context. London:
Routledgefolmer.

Stanford Report, (2007€ommon Elements of Highly Effective School Principal
Training and Development Programs. Washington D.C: Freeman Spogli
Institute for International Studies.

Steinberg, L., (2006). Parenting adolescents. IrHVBornstein (Ed.), Handbook
of parenting: Vol. 1.Children and parenting (2nd.,edp. 103-133).
Mahwah, NJ: Erlbaum.

Sushila, B. (2004). Management and Evabmatf Schools. Nairobi: Oxford
University Press, East African Ltd. Thousand Oak&, Corwin Press.

Tanner, D. and Tanner, L. (1995). Curriculum Depetent: Theory into
Practice (3rded.). Englewood Cliffs, NJ: Merrill.

72



Ukeje, D. O. (1970). Rerformance Oriented Teacher Education»: Report of the
5th Annual Conference, Western Council of the Agdan for Teacher
Education in Africa. P. 59.

UNESCO, (2009)EFA Global Monitoring Report: Overcoming Inequality: Why
Governance matter?. Paris: Oxford University Press.

73



APPENDICES

APPENDIX A: LETTER OF INTRODUCTION

University of Nairobi
Department of Educational
Administration and Planning
P.O. BOX 30 197

NAIROBI.

To the Head teacher:

Primary School

Dear Sir/Madam,

| am a post graduate student at the School of EducdJniversity of Nairobi.
| am currently working on a research project on thi#tuence of head
teachers’ management strategies on K.C.P.E perfareia public primary
schools in Kieni East District. | am kindly request you to allow me to
gather data in your school. | will highly appreeigbur assistance.

Thank you in advance.

Yours sincerely,

Moses M. Kithinji
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APPENDIX B

QUESTIONNAIRE FOR HEAD TEACHERS

The purpose of this questionnaire is to gathermédion on the evaluation of the
influence of head teachers’ management strategie&.GP.E performarein
public primary schools in Kieni East District. Thysiestionnaire is divided into
parts A and B. Please respond to all items in thesgonnaire as correctly as
possible by putting a tickV] next to the correct option and fill in the space
provided. The information you will give will be keponfidential and will be used

for research only.
Part A: Introduction
1. What is your gender?
a) Male ( ) b)Female( )
2. Which is your age bracket in years?

a) Over50( ) b) 41-50 ( )
c) 31-40 ( ) d) 30-below ( )
3. What is your highest professional qualification?

a) Certificate( ) b)Diploma( )c) Degree ()
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Part B

1. What is your opinion on the statements giveowe|

2. Use a tickY) to indicate your response.

3. Use the following scales;

Always=4, Regularly R&rely=2, and Never=1

| ALWAYS | REGULARLY | RARELY | NEVER

Curriculum Implementation

1. Ensure that teache
prepare schemes of work

2. Organize and coordire

examinations (internal &

external)

3. Prepare school tir-table

4. Ensure the
guidance/counseling servic
are provided

to pupils

5. Ensure that classes
held

Staff Personnel

1 Maintain a desirabl
working climate

2. Motivete teachers and st

3. Deal with staf
performance problems

4. Recommend teachers -
promotion

5 Provide feedbacks

teachers/staff about their

performance

Student Personnel

1. Initiate pupil’s discipline

2. Provide feedlkck to pupils
about their performance
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3. Ensure presence a
punctuality of pupils

4. Resolve/handle pupi
conflicts when disputes occu

=

Finance Management

1. Account for school funi

2 Prepare and present boc
and accounts for auditing

3. Prepare a budget for t
school

4. Maintain an effective filin
system

Physical Facilities

1. Maintain a safe and healt
school environment

2. Initiate and implemer
physical development of th
school

—+

3. Ensure that sclol facilities
are effectively used

4. Inspect the physical plai

initiate and carry out

procedures to maintain ar
improve

nd

School Community Relations

1. Inform parents of new ide
in education

2. Utilize the resources of tl
community to support ne
programs

<

3. Sharing facilities an
resources within communitie

4. Teachers to guide pare
on how to help their childre
academically
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APPENDIX C

QUESTIONNAIRE FOR TEACHERS

The purpose of this questionnaire is to gathermédion on the evaluation of the
influence of head teachers’ management strateqiek.G.P.E performarein
public primary schools in Kieni East District. Thysiestionnaire is divided into
parts A and B. Please respond to all items in thestgonnaire as correctly as
possible by putting a tickV] next to the correct option and fill in the space
provided. The information you will give will be keponfidential and will be used

for research only.
Part A: Introduction
1. What is your gender?
a) Male ( ) b)Female( )
2. Which is your age bracket in years?

a) Over50( ) b) 41-50 ( )
c) 31-40 ( ) d) 30-below ( )
3. What is your highest professional qualification?

a) Certificate( ) b)Diploma( )c) Degree ()
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Part B

1. What is your opinion on the statements giveowe|

2. Use a tickY) to indicate your response.

3. Use the following scales; Always=4, Regularly Rarely=2, and Never=1

Curriculum ALWAYS | REGULARLY | RARELY | NEVER

Implementation
1. Teachers finish the syllab
in time
2. Teachers hold subje
pannels
3. Headteacher supervis
curriculum
4. Teachers go for semine
on syllabus interpretation
5. You use up to date te
books and revised syllabus
Staff Personnel
1. Headteachers consu
teachers  before  making
decisions
2. Sharini of work is shares
fairly and according to
capability
3. Headteacher involve
teachers in school poligy
making procedure
4. Headteacher maintains st
morale
5. Headteacher assesses
staff needs
Student Personnel
1. Headtecher diusses thi
importance of new rules and
regulations  with  students
before making them effective
2. Headteacher consu
students when making
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changes that involve the

3. Headteacher allov

students to elect their own

prefects

4. Headteacher consistent t
all students when instilling
discipline

Finance Management

1. The headteacher kee
proper finance records

2. The headteacher atter

accounting seminars and

workshops

3. The headteacher alloca

funds according to vote heads

4. The headteacher carries
internal auditing

Physical Facilities

1. There is proper utilizatic
of school physical facilities

2. The classes in my schc
are maintained

3. The headteacher ensures

school facilities meet the

student needs

4. The headteacher pla
standard infrastructure

School Community Relations

1. The headteacher invit

other community leaders
when he has school

ceremonies

2. The school employ
subordinate staff from th
surrounding community

o O

3. The school acts as

mediator between the schgol

and the community

4. The school allows tfF
community to hire schog
facilities when in need
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APPENDIX D

UNIVERSITY AUTHORIZATION LETTER

UNIVERSITY OF NAIROBI
COLLEGE OF EDUCATION AND EXTERNAL STUDIES
SCHOOL OF EDUCATION
DEPARTMENT OF EDUCATIONAL ADMINISTRATION AND PLANNING

Telegram: “CEES” P.O BOX 30197
Telephone: 020-2701902 OR P.O BOX 92 - 00902
KIKUYU

27" May, 2014
Our Ref: UON/CEES/SOE/A&P/1/4

TO WHOM IT MAY CONCERN

RE: MOSES MWITI KITHINJI — REG. NO. E55/75313/2012

This is to certify that Moses Mwiti Kithinji has completed his coursework towards Master
of Education Degree in Educational Administration and Planning of the University of
Nairobi. He is currently doing his research on “Influence of Head Teachers’
Management Strategies on Academic Performance in Public Primary Schools in Kieni
East District.”

Any assistance accorded to him will be highly appreciated.

ae iy
DR. GRACK'YAGAH

CHAIRMAN
DEPARTMENT OF EDUCATIONAL ADMINISTRATION AND PLANNING
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APPENDIX E

NACOSTI AUTHORIZATION LETTER

()
\/

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

o
e

Telephone: +254-20-2213471, 9 Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

26" June, 2014
NACOSTI/P/14/5375/2102

Moses Kithinji Mwiti
University of Nairobi
P.0.Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Influence
of Headteachers management strategies on academic performance in public
primary schools in Kieni East District,” 1 am pleased to inform you that you
have been authorized to undertake research in Nyeri County for a period
ending 24" July, 2014.

You are advised to report to the County Commissioner and the County
Dircctor of Education, Nyeri County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

| N S = A
DR. M. K. RUGUTT, Phl):irs’éjb
Ag. SECRETARY/CE©—

Copy to:

The County Commissioner
The County Director of Education
Nyeri County.
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APPENDIX F

NACOSTI PERMIT

vl Conm s THIS 1STO! CERTIFY THAT: . e Permlt No NACOSTI/P[I4/5375/2102

"""'MR. MOSES KITHINJI Mwm e DatenOf Issue t 26th. june,2014
of KARICHUTA, 140-10105 Fee Recueved’ Ksh 1,000
‘naro-moru‘has been permntted to. ; Ny ‘

ol Conniss Ol AcAbE'M:c PERFORMANCE IN puauc‘; SRp .
| Comr _“:‘_“'PRIMARY SCHOOUSJN KFENI EAST

- National Commission for Science,

" Technology & Innovation -
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