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ABSTRACT

The purpose of the study was to investigate thiiente of stakeholders participation in
successful completion of infrastructural projeétgase of public secondary schools in Kitui-
West District. The objectives of the study were:establish the extent to which decision
making, resource mobilization and management anstageholders influence successful
completion of public secondary school infrastruatuprojects. The study was used
descriptive survey design. The interview and qoesiaire were used as the instruments for
data collection. The questionnaire was administéoeithie government officials, parents and
principal/BOM members’. Interview guides were adistered on the religious sponsor
representatives’. Data was analyzed using bothrig¢ise statistics and inferential. The
findings for this study were that school the mamagnt especially the principal in
conjunction with the BOM is tasked with various pessibilities such as overall school
administration and resource mobilization. Leadgrsiften exists through a group of people
working closely together. It follows then that thehool management is in the hands of the
BOM and the school principal who must not do eveng alone but should involve other
partners in decision making, resource mobilizatiod management of the school. This study
also establishes that the major financiers of sg@onschool projects were the parents
through payment of school fees and PTA levies. Gbeernment and religious sponsors also
participate in the financing of school projectsasBd on the findings from this study, the
researcher recommends that the ministry of Edutadiwould continuously in-service the
school principals and BOM on school managements Would empower them to be good
managers of the finances and school projects gemwdrds completion of the school
infrastructure. On the side of parents, the scheamhagement should involve the parents in
planning of school projects so that they will ovine tdecision and therefore be able to give
the needed support. On the side of the governmmemiviement in school projects, the
government should increase their financial allaradi to secondary schools so that the
schools can have enough money to finance theimpldprojects. On the side of religious
sponsors of secondary schools, the researcher neends that they should increase their

financial support to schools rather than just pgagiaag their faith in schools.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Education is generally recognized as a form of stment in human capital in support of
economic benefits of countries (Ellis, 2005). Tisisvhy many governments, corporates, well
wishers and non-governmental organization (NGOsE Hatally committed themselves to
education for all. Poor secondary school infrastme is one of the major barriers to
improving performance to secondary education inygefJackson, 2005). Empirical data
shows that physical facilities are an importanttdacin both school attendance and
achievement. For this reason, secondary schodadtrifrcture is very important. Over time,
parents and communities have been responsible Mforhave willingly made substantial
investments in secondary school infrastructure. dimjment partners, Non- governmental
Organizations (NGOs), churches and individuals halg® made a contribution, often in

support of community development.

For a long time, there has been a major backlagrbbol infrastructure provision and lack
of permanent classrooms particularly in areas decupy poor communities (James, 1988).
At the same time, existing school infrastructunesgenerally in poor conditions due to poor
construction standards, lack of investment captad inadequate maintenance. With the
significant increase in secondary school enrolméoffpwing the introduction of Free

Primary Education in 2003, additional pressure lb@sn put on existing secondary school
infrastructure (Kyambalesa, 2010). The results led sharp rise in numbers are poor
conditions and overcrowding that are not condudivegood learning environment. The
national commission on excellence in education ciépaesearch practicum and policy

makers (Ministry of education, 2006) recognizedt thailding education capacity was a



necessary precondition for sustained educationalamement. According to the commission,
educational capacity includes: human, social, gaysind fiscal resources needed in schools
to achieve educational goals (Crampgtenl, 2008). Physical capital includes physical inputs
like infrastructure and related structures. Fiszagdital implies funding and it is required in
order to acquire physical capital. (Bray, 1998)eatssthat physical capital supports the
development of human and social capital. It is anflation for and a facilitator of human
and social development of a school. Haggy and TlsomgCramptoret al, 2008) developed

a very important comprehensive approach to thestnvent in public school infrastructure.
The approach involves using school funds propeoly the purpose of initiating school
infrastructural project and building the capacityacschool. This includes; new construction,
maintenance, retrofitting, renovation and additiomew existing buildings. Research on the
major role played by school infrastructure on l@@groutcomes is generating more interest.
Education in United States of America is providgddbth public and private schools. Public
education is universally available, with controtamnding coming from the state, local and
federal government. Public school curricula, fumgineaching, employment, and other
policies are set through locally elected schoolrthoawho have jurisdiction over individual
school districts. State governments set educatistaaldards and mandate standardized test
for public school systems (Carper, 1983). The govemt, religious leaders and local
community partner to support school infrastructysabjects. According to Ellis (2005),
secondary schools in U.S.A were an initiative afhbithe state and the religious missionaries
who used it as a means of propagating gospel. Tieth provided funds for the

infrastructural project and teachers’ salaries.

In Africa, different stakeholder that is, parensponsor, government officials, teachers,
community and board of management members haveguad to support the development of

basic education through construction of classessmuories, libraries, laboratories,



installation of electricity and ICT facilities. Aocding to Chimombo (2005), there has been
massive expansion in the provision of educatioaailities and opportunities. There has also
been varied stakeholders' participation and infusib large sums of money by the new
governments who belief advancement of educati@npslitical necessity. According to court
et al (1985), education system that does not have entemthing/learning resources and
school infrastructural project cannot achieve etlanal objectives. Books, educational
materials and school infrastructure are basic ttmislevelopment of education. They must
be available at the time when they are neededdfityueducation is to be realized (Koech,

1999).

In Kenya, secondary schools are categorized asreplublic or private. The Kenya

Government sponsors public schools by providingheea staff through the T.S.C, pays

tuition fee and provides funds for school infrasttme through constituency development
funds (CDF). The fee paid by the parents in pubtibools is regulated by the government
and is used to buy teaching and learning resoutcesalso used to buy boarding facilities
and pay workers who assist in the provision of ises/to the students (Koech, 1999). Public
schools are further categorized into: National sthavhich admit their students from all

districts and municipalities in the republic of K@n Provincial schools which admit students
from the province in which the school is situatedtrict schools, which draw all its students
from the district it is situated in. According toakKiunge report, the management and
provision of infrastructural facilities and teachimaterials is a duty of different stakeholders

such as the parents, the sponsors, the governoweptrates and well wishers.

The good performance is a product of high leveldifcipline, good management and
availability of educational facilities such as desoms, laboratories, libraries and ICT
infrastructure. The communities, churches and pganeere the main financiers of education

before independence (Ndili, 2013). After indeperaderhigher share of financing education



were met by government. It provided teaching aradnielg materials, paid the educators,
constructed school infrastructure and took cardadly operational cost. The issues of cost-
sharing in public secondary education attractedynpdayers in financing education. The key
stakeholders who are involved in school manageraeamtparents, government, religious
sponsors, foundations, non-governmental organizadiod well wishers. Various measures

were put in place and this led to establishmetioaird of management (BOM).

The BOM were given the responsibility of performitige following functions: sourcing
funds, managing funds, constructing school faesitiorganizing, directing, and supervision
and monitoring of approved projects and programofeschool and recruiting non-teaching
staff. According to Manfred (1999), the adminiswatof any schools is vested in a School
Board of management and the principal as its Sagyretnd Chief Executive Officer. The
Board of management consists of Chairpersons, afggbby the Minister of Education in
consultation with the Sponsor, three persons reptewy the community, four persons
appointed by the Sponsor, not more than three psrsoserve for special interests and not
more than three co-opted members. The power ofBiberd is to own and manage all
movable and immovable property of the school. Btlarging its duties the Board shall not
be subordinate to the Sponsor but should goversdheol in accordance with the Education
Act, the Teachers Service Commission Act, any rulegulations and codes made or

approved by the Minister of Education (Ministry Bducation, 1997).

According to (Fullan, 1992), the role of board acimagement in school management depends
on other educational stakeholders. Parents arkigigest financiers of school project such a:
constructing classes, laboratories, and librapeschasing of school buses, installation of
electricity and ICT facilities. The management ofigol funds is one of the major tasks of a
principal. Any mismanagement of school funds byghacipal can result to conflict between

the principal and other stakeholders’ (Mukima, 20Parents form the second source as they



pay tuition fees, buy textbooks and other schodfame levies. The community contributes

through development projects and fund raising thiex® the educational objectives. The
parents, board of governors, sponsor, governmemmnwnity, teachers, students and
suppliers must work together in mobilizing resogtcgecision making and management in
schools to ensure successful completion of the dcpmjects hence creating conducive
environment for learning (Ndili, 2013). It is agsirthis background that the current study
will sought to investigate the impact of stakehoddgarticipation on completion of school

infrastructural project (Mulwa, 2004).

1.2 Problem statement

Successful completion of school infrastructuraljgets enhances good environment hence
realizing educational objectives and millennium elepment goals (MDGs). Chomombo
(2005) argues that children need not only the fiand of a responsible adult; they need an
environment conducive to stability. If a schootlamaged and left in poor state, the disrepair
creates an atmosphere of instability that tendsttangle social order and the educational
process. Students in such an environment perceatdhiey are not special, that school is not
important, that no one really cares, and as atreslilbe more likely to stay at home, giving
education low priority in their lives. Successfudnepletion of public secondary schools
infrastructural projects create an atmosphereatfilgty that tend to ensure social order in the

school.

The absence of participation of parents, governmegligious sponsors and board of
management result to poor designing of the proggat poor implementation of school
project. (Crampton, 2008) notes that collaboratemsultation between the stakeholders
focuses on rapport building, problem solving, anulividual, group, or systemic-

organizational capacity building to benefit an itliéed client or client population. Mutia



(2002) notes that school principals mismanage fuh#sto ineffectiveness of the board of
management and poor communication with other stallehs leading to delayed completion
of those projects. The absence of involvement diosk stakeholders in school project
culminated to improper implementation of projecin¢® making it difficult to achieve

national educational objectives and millennium demaent goals. Lack of participatory

approach in public secondary school projects resaltelayed completion of school projects
due to mismanagement of funds and improper decisiaking. This has hence propelled
researcher’s quest on the impact of stakeholdemtiggpation on the successful completion

of secondary school project in Kitui-west distieullan, 1992).

1.3 Purpose of the study

The purpose of the study is to investigate theuerite of stakeholders' participation on
completion of public secondary school infrastruatyrojects in Kitui-West District.

1.4 Objectives of the study

(). To establish the extent to which decision mgkiamong stakeholders influence

completion of public secondary school infrastruatyorojects.

(b). To establish the extent to which resource tEaiion by the stakeholders influence

completion of public secondary school infrastruatyorojects.

(c). To establish the extent to which managemerntranstakeholders influences completion

of infrastructural projects in secondary schools;

1.5 Research question

(a). To what extent does decision making amongestalkiers influence the completion of
public secondary schools’ infrastructural projects?

(b). To what extent does resource mobilization tgkeholders influence completion of

public secondary schools’ infrastructural projects?



(c). To what extent does management among staketsaltfluences completion of
infrastructural projects in secondary schools?
1.6 Hypothesis

This study was guided by the following hypothesis:

Ho: There is no significant relationship between dieci making and completion

of infrastructural projects in public secangschool.

Hi: There is significant relationship between decisizaking and completion of

infrastructural project in public secondachool.

Ho: There is no significant relationship between t@ee mobilization by stakeholders and

completion of infrastructural projects ingtia secondary school.

Hi: There is significant relationship between molilian of resources by stakeholders and

completion of infrastructural project in pigbdecondary school.

Ho: There is no significant relationship between statder's management and

completion of infrastructural projects in peldecondary school.

H,: There is significant relationship between stakeéios management and

completion of infrastructural projects in fialsecondary school.

1.7 Significant of the study

The ministry of education may be able to get usaifdrmation to come up with good
strategies especially when planning and implemgnitifrastructural projects in schools. The

policy makers may be in a position to formulateigges that would improve school facilities



hence creating conducive environment for learnkigally, school management may learn
the impact brought by the participatory approachcompletion of school infrastructural
projects and challenges towards completion of pulskcondary school infrastructural

projects.

1.8 Delimitation of the study

Kitui West district has several public secondarpcsds which have established different
infrastructural projects and this formerd part fod sample population. This study is limited
to only four stakeholders; the government offigiadponsors, parents and the board of
management excluding other stakeholders who migi¢ lan input on completion of school
projects. This study looked into the influence bé tstakeholder on completion of public

secondary school infrastructural projects and ehglts faced by each stakeholder.

1.9 Limitation of the study

According to (Orodho, 2004), a limitation is anyast of study that the researcher knows
may adversely affect the results general abilityhef study but over which he or she has no
direct control over. The study was conducted ilipusecondary school in Kitui-west

District. Among stakeholders that were approacked)e were busy and may respond to the
instrument hastily. In addition, time and finanatanstraints affected the study. Finally, the
study was limited only to public secondary schootl dhe data was collected only from

parents, religious sponsors, and government andMB.@embers. The challenges were
minimized by sourcing enough funds for the reseaanld assuring respondent that the

research was only for academic purpose.



1.10 Assumption of the study

The researcher had the following basic assumptlwat:Tthe government plays an
important role in the completion of school infrastiural projects, that all the school parents
play a very important role in the completion of sch projects. All the respondents

responded honestly to the question in the research.



1.11 DEFINITION OF SIGNIFICANT TERMS

Religious sponsor: Sponsor refers to the duty to uphold the religious
traditions of the school, possibly started byaharch
sponsor but not the provision of any financialother
material support to the school.

Stakeholders’ An interested party who is directly or indirectljexted
by the operations or outcome of school.

School infrastructural project: Refer to undertakings within the school that arthinithe
budgetary allocation for resources and is withi
constraints of time and money for example, comsing
buildings, buying furniture and purchasing schmad
among others.

Cost-sharing Sharing the cossofool fees between the government and
other stakeholders’.

Secondary school: An institution where children receive the seconganstage
of formal education. Education beyond the primsoiyool;
provided by secondary school.

Funding: Is the act of providing resources, usually in fafmoney
(financing), or other values such as effort oretjifior a
project, a person, a business, or any other teriwapublic
institutions.

Physical Infrastructure: Site, building, furniture and equipment that cdmites to
learning environment. This includes structurezhsas:
classrooms, toilets, offices, dormitories, libear water

tanks among others.

10



Accountability: Is taking or being assigned responsibility for sthrmg that
you have done or something you are supposed.to do
Completion of project Projects completed in the right time and are efdasired

quality.

11



1.12 Organization of the study.

The study was organized into five chapters. Chageris the introduction of the study and it
consisted of the background to the study, statewfetie problem, purpose and objectives of
the study, research question, significance, ddditoih, limitations, assumptions of the study,

operational definitions of terms and organizatibthe study.

Chapter two presents the literature review whicmgases of the past studies or documented
information about the influence of resource mohiii@an among stakeholders, influence of
decision making among stakeholders' and the infleesf management among stakeholders
towards achieving their goals. The theoretical emaceptual frameworks is given at the end

of this section.

Chapter three is the last chapter which compridegesearch design, target population,
sampling procedure, sample size, research instrismneaidity and reliability of the research
instrument, data collection procedure, data amslysethical consideration and
operationalizations of variable. Chapter four presedata analysis and discussion. Chapter

five also presents summary, conclusion, recomme@rdand suggestion for further studies.

12



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter examineds documents as well as otla¢erials such as journal, magazines,
books, theses, dissertations and other researchtarials related to school infrastructure
investment in public secondary schools. The revmaptures the role of infrastructural

projects in public secondary school, the role pialpg the stakeholders, challenges faced by
stakeholders and the impact of management skillsuocessful completion of school

infrastructural project.

2.2 Role of physical Infrastructure in schools

According to Crampton (2003), no study of schoahdimg is complete without a deep
concern for the role of physical infrastructure jpots in schools. In this review, it is very
important to look closely at the role of physiaafrastructure projects in schools and the need
for effective participation. Physical infrastruauprojects have not enjoyed much attention
like other factors that contribute to learning aatcessful achievement of education goals.
The common projects undertaken by schools are:trmi®n of dormitories, classes,
libraries, laboratories, administration block, dipihall, water facility and installation of ICT
facility. According to Mulwa (2004), the stakehotdemust be involved in the development
of any project right from conception stage up te #valuation stage. He agrees that the
successful completion of any project requires imgolent and participation of all
stakeholders'. According to stakeholders' partiopa working group (Fuller, 1997),
stakeholders' participation is most successful wh#ngroups and interests are able to
meaningfully influence the process and outcomeprhrctice, it may be difficult to include

everyone since it can be challenging to align gsowjih different interests, needs, abilities,

13



resources and histories. A seasoned facilitatorhedp to identify who should be involved,

sort through the challenges associated with inolgideach group, manage interpersonal
relationships once all stakeholder are togetherpave the way for including decision maker
at critical points in the process. (Ngaira, 201Bserves that involving stakeholders in
governance and management of schools improves tlaéityg of education and school

infrastructural project. There has been lack ofltaommitment by the stakeholders in
participation of public secondary schools projezding to lack of ownership of project as

well as failure to complete and sustain the ptajedili, 2013).

In United Kingdom, the condition, location and natwf school infrastructure have an
impact on access and quality of education. Theeclasschool is to children’s homes; the
more likely they are to attend because of distaanu safety issues. Where the quality of
infrastructure (particularly water and sanitatioacifities) is improved, enrolment and
completion rates are also improved and there is teacher absenteeism and where the
condition of school facilities is improved, leargioutcomes are also improved (Roger,
Ripin, & Bill, 2000). He notes that, basic minimyackage of school infrastructure which is
accessible, durable, functional, safe, and hygianat easily maintained therefore needs to be

part of any strategy to meet the (MDGSs) for edwucrati

In Nigeria, the Government stated that educatia wignessed active participation by non-
government agencies communities, individuals ad aslgovernment intervention (Federal
Republic of Nigeria, 2004), Thus, educational itsitbns have been established at primary,
secondary and tertiary levels with the hope that mlation's human resources would be
transformed into competent and productive agentsledelopment in all sectors of the
economy. In order to fulfill their objectives, eddional institutions require an environment

where teachers, students and other personnel mydyeheir stay and perform their duties
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effectively. According to Akubue (1991), good irdtaucture in school would foster desirable
behavior, creativity, good relationship and probigoiving skills among students. In the
educational institution, facilities constitute ess&@ inputs which could generate favorable
learning environment, facilitate interaction andha&amce achievement of educational
objectives. In fact, school curriculum would be meaful and functional if required

facilities are provided in schools (Olagboye, 2004)

The Secondary Education Plan (SEDP), a plan foeldpment of education in Tanzania,
earmarks infrastructure in schools as determinawogol towards achieving educational goals
(United Republic of Tanzania, 2010). The SEDP ersjziea that the condition any secondary
school affect learning outcomes. Therefore, theilaidity of school infrastructure can

contribute towards the achievement of millenniunvedepment goals. However, good
infrastructure provision alone is clearly not stifnt on its own to improve access and
quality. For effective delivery, there should begress across the board particularly with
regard to good quality teachers and learning nmag r{UNESCO, 2008). In Zambia,

inadequate school is part of the reason why sonulsphave to drop out of school.

Accordingly, a schools infrastructure that is depeld does not only provide a learning
environment that is conducive, but also boastsrtbeale of teachers and pupils which result

into excellent academic performance. (Kyambale@a0p

In Kenya, the role of school infrastructure in thehievement of millennium development
goals and national educational goals is in effgélttdebatable. The major task of any school
is to provide quality education which involves aies® of activities and programmes. The
successful conduct of those activities and programdepend mainly upon the availability of
good infrastructure which include facilities in teehool like: school furniture, buildings and

apparatus along with equipment essential for inmpgueducationThis view is also shared by
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(Fisher, 2000), physical infrastructure in any sdhdas an impact on the learning
environment. The role of infrastructure especiatly learning environment has been
examined extensively. According to Ellias (2005)eqerspective is that it contributes to
student identity and proper school infrastructurigoaimproves students’ academic
performance.

2.3 The influence of decision making by stakeholdsron completion of public secondary
school infrastructural projects.

One of the advantages of involving school stakedrsldn school decision making is that it
creates a greater sense of ownerships, morale aniniment among stakeholders.
Decisions that are made at local level are arguaddke responsive to specific issues related
to school project (Dunne, 2007). Another advantegyehat decentralization of decision
making empowers school stakeholders to mobilizeoue®s. In Ghana, for example,
decentralization of decision making helps to enbkathe efficiency of school management
and accountability (Dunne, 2007). Third, Decentation of decision making motivate
parents to show greater interest in their childseeducation becoming more active in school
projects. According to De Grauwe (2011), the ineohent of parents, religious sponsor,
government officials and teachers in school managgnsan help to promote decision-
making at school level which improves the qualifysochooling, students’ achievement and
school infrastructural project.

Although the planning and management of publiosdary schools has largely been a role
of the government, Robbins (2001) notes that, & timid 1970s, leading economists in
universities in Europe and donor agencies begamitioize governments direct involvement
in service delivery. The governments of Kenya weotally criticized for inefficiency,
mismanagement, corruption and poor planning. Caresaty, in the 1980s there was a great

shift from government to community participation saervice delivery. At secondary level,
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whether public school or private, schools dependvihe on decision made by parents
concerning management and financial contributiomleks all stakeholders are totally
involved, school achievements including improveftastructure and students’ performance
may not be realized.

Education Policy Review Commission report that tleeponsibility of parents involves
making decision about financial mobilization forheol infrastructural project, monitoring
the performance of the school and discipline. Ifisieht funds in any school lead to poor
quality or lack of infrastructural projects (MOE997). Parents and secondary schools have
continuously worked together in striving to provigeality education since the beginning of
formal education. Parents were accountable forgsieg their children with the essential
skills in the early years and educational insttiook over from there with very little input
from parents. However, nowadays in the contextrettgr responsibility and demands for
students to realize peak academic performance,aéidoal institutions and parents have
formed a strong partnerships as well as share msgglities for children schooling in more
structured ways.

According to Onderi & Makori (2013), parental schparticipation consists of activities like
communicating with educators and other school perslh volunteering at school, attending
school events and assisting in academic activaie®iome. With proper involvement of
parents in decision making, the constructive femtubound to result are: provision of
educational materials, proper payment of schod, feilitation of good teachers, high level
of discipline, proper supervision of students’ arad work, successful completion of school
infrastructural project, order in school activitieasd less absenteeism. The Implementation of
policies at secondary school level is done withitivelvement of all concerned stakeholders,
the parents being a party. A case in point is thikcy making and the implementation of

school infrastructural projects at the secondargllef education.
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Historically, The involvement of stakeholders ie ttorm of board of management (BOM) in
the management of secondary schools in Kenya catodeing after independence in 1963,
as a response to the recommendations made byrsh&é&nya education commission report
by Ominde (Onderi & Makori 2013).The Education A€ap 211, is clear regarding the
information of the composition and categories @f loard of management and their tenure of
office (Republic of Kenya, 1968). It also emphasizke qualities to be considered when
appointing the B.O.M. For instance, they shouldpeeple with commitment, competence
and experience (ROK, 1968). These are good qualitie relation to development of
educational facilities and governance. The rol®0M members involves making decision
concerning; school finance management, recruitnoénstaff, maintenance of discipline,
improvement of school performance, salary reviewglity standard assurance, curriculum
implementation, school development, raising funadis dchool project and school welfare,
among others (Onderi & Makori, 2013). In 1988, im effort to develop capacities for
governing bodies among other school leaders, theergment established the Kenya
Education Staff Institute (KESI) to provide in-see/training to serving leaders and potential
school leaders. The intended benefactors werertheigals, deputy principals, and board of
management. The main purpose of training was teigedeaders with enough knowledge on
how to improve schools in terms of academic perforee, initiating, monitoring and
managing school infrastructural project.

The BOM members make decisions that ensure thaealindary school funds are properly
utilized and accounted for by the school princigabod decision by BOM facilitates proper
supervision and management of school funds henceessful completion of school
infrastructural project. All major studies on schedfectiveness and innovation reveal that
the school principal strongly influences the likelod of change (Maranga, 2007).The

projects that are actively supported by the priacipere most likely to fare well because
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their actions seem to be legitimate whether a ahasgo be taken seriously and to support

teachers both psychologically and with resourcedigf, 1992).

Most of the church sponsors have a chance to ndenfoar members of their own to sit on
BOM as well as school committees. They are alssuited before the principal is deployed
to their schools. According to Theunynck, (2003ligieus sponsors should be actively
involved more on decision making concerning thecamment process of schools head
teachers to enhance mutual co-existence amonglstakeholders in school management.
School sponsors have the responsibility of ensuttiag Christian Religious Education as a
subject is well taught. The Ministry of EducatioM@E, 1997), in consultation with the
sponsor, drafts the CRE syllabus that is usedimay and secondary schools and Teachers
Training Colleges. They are also involved in prdchc of teaching resource materials.
According to the Education Act, religious sponsarg expected, among other things,
participate in decision making concerning the piagrand preparation of religious education
syllabus, provide guidance on schools staffing;l@m@nting education policies; search for
new approaches in education in Kenya and condusburee mobilization for the
development of their sponsored schools. It is preslithat, when religious sponsors play
these roles effectively, sponsored schools willlizeasound resource management and
consequently improve school infrastructural progead academic performance (Ndili, 2013).
(Theodorah,eta |, 2010) note that the minister for education canmamote education
without the cooperation of other interested pagrasociation. He says that the missionaries
played a significant role in the establishment aficols. In looking at the contribution of
Christian churches as a service Gichaga & Kerr897] reported that many schools and
colleges to date are sponsored by various chumganazations. The role of the church is to
ensure that the religious traditions of the fousdme maintained. The presence of religious

traditions in the school promotes discipline anddyperformance. Jackson (2005) notes that
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secondary schools development is attributed torselivation and high level of discipline
among stakeholders. Masube (2008) also notes tight level of discipline and good
performance in schools is contributed by strongi@ls foundation and good decision made
by B.O.M.

According to Cheruyoit (2005), catholic sponsoredandary schools headed by religious
sponsors like, sisters, priest and brothers, ehilgh levels of discipline. Moreover, high
level of discipline, which is attributed to stromeligious foundation good decision about
education, leads to improved academic performafite role played by the religious
sponsors especially the Catholic Church involvekingadecision about how to source funds
for the school development. The Catholic Churchda® this in marginalized region where
schools have not been put up by government (Mwa@@08). The role played by Ministry
of Education involves making decision pertainingpalicy, resource mobilization, quality
assurance, auditing how resources are used, fightementation, and capacity building to
ensure successful completion of school infrastmatoroject.

In January, 2010, the Presidential Press Servjperted that, the president of Kenya, Mwai
Kibaki had asked all parents to demand accountabior the funds distributed to schools.
The president emphasized that the funds were mieanphysical infrastructure of local
schools and creation of good environment for lemyniThe main function of the government
through the ministry of education involves makdwgision regarding; planning and policy
formulation to guide the whole education systentebmination of the national curricula and
allocation of resources (Ndili, 2013).The governinglays a crucial role in ensuring all the
public school project are completed through prajemision through monitoring, supervising

and auditing school development plans and theitampntation (Jackson, 2005).
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2.4 The influence of resource mobilization by stakelders on completion of public

secondary school infrastructural project.

Resource mobilization is a process which will idgnthe resources essential for the
development, improvement and continuation of wddtsachieving the organization mission
and objectives. Resource mobilization does not mealy money but it extensiveness
denotes the process that achieves the missioreadrtfanization through the mobilization of
knowledge in human, use of skills, equipment aniises. It also means seeking new
sources of resources of mobilization and right mmaxn use of the available resources.
Community mobilization is a process that involvesating awareness and organizing for
action (Masube, 2008). Masube (2008), outlines faators that may facilitate community
mobilization. The first which he calls the pushtéas occurs when the response to a threat of
a felt need acts as a unifying factor. The sectral pull factor occurs when people see new
opportunities (Cohen, 1996). In the case of seagnsizhools, people have failed to see new
educational opportunities; most of them have alishiuno idea about it. Similarly, the low
guality of education imparted on them has failegush local people to engage more actively
in public education. Effective mobilization has yolccurred with respect to the construction
of school building. Such types of participation daleen often referred to as ‘pseudo-
participation’ in which the control of the projeahd decision making power rest with the
planners (Sogomo, 2002).The participation of tHest stakeholders is to obey willingly the
government order to make materials or labor constm to specific projects (Olembo,

1985).

In Tanzania, the success of secondary school esmriedm the stakeholders role and
contributions like providing land or space to bulthools, contributing building materials for

schools or new classrooms, paying for school furaitand other equipment. The
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stakeholders have led to the increased numberhaiods and student enrollment every year
(Nassium, 2000). Participation in schooling hasagisvbeen apparent in many countries
around the world. Forms of support for school cartgion have become more formalized in
policy in recent years with new forms of commurpsyticipation emerging. In the context of
Tanzania, schools stakeholders members were invatveghe construction of classrooms,
teachers houses, libraries, laboratories, dinindls,hacomputer rooms, toilets and

management of schools, although the extent to wisietkeholders’ are involved vary

considerably according to district and region. Ih a@eas, stakeholders had actively
participated in generating resources such as wognhatash and providing constructions
materials and physical labor for school constructiproviding money for construction,

furniture and water facilities. Local youth clubedaNGO have also been involved in

generating resources for the schools in Kitui vadéstrict.

Resource mobilization methods involves fund raisingal community service for resource
mobilization, pooling work self help methods, gmntionations and technical assistance
(Naidoo, 2005).The word fund raising was accoryirmmbedded into the national court of
arms in Kenya. The government used the slogan fabilmation of private resources to
supplement the meager resources at its disposaddgelopment. The parents, BOM,
government and religious sponsor are involved iganizing fund raising to ensure
completion of school infrastructural projects. Fuaising was thus officially recognized as
one of the principal ways of taking developmenthe people (Kandajamy, 2004). This led
local secondary schools stakeholders to organizeloiement fund raising in schools (Luck,
2011).The project undertaken varied from one schdol another and included building
schools and other basic facilities. Public Haramixeee for projects of public nature in

which government was involved.
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Local community services are a service in whichpbeof a particular organization arrange
to do some work for the local community to reduost®f labor or volunteer work done for
free in order to give back to the community. Theviees is given free of charge. The
community being saved may be informed in advancehst they choose the area that
requires services. In other cases, the particutaups offering the services select a site that
requires services. This is part of a systematic why local group organization of the
betterment of school infrastructural project (Du@87).school stakeholders therefore
facilitates mobilizations of actions at the locavél as well as utilizations of local resources.
Pooling work together is another method of mohilizresources which require commitment
and prescribed directions. Most self- help actgtare community actions and are mostly
seen in the developing countries like Kenya. Selfhactivities are based on notions that
“help people to help themselves”. Broad examplsedf-help activities in Kenya that show
pooling work include: school stakeholders walkimgraise funds for a particulars school
projects. This is seen as part of a mechanismasiebblders assisting the less disadvantaged
secondary schools but they should also struggieise funds on their own (Brint, 1989).The
following projects have benefited from this inibet: health facilities, schools, soil

conservation programmes, tree planting and smail canstruction.

Grant is a form of assistance usually financed ature, the benefits of which is non
repayable. It is given by one organization to aeoth encourage it to undertake or continue
activities that it would not or otherwise do withdhat support. Alternatively a grant may be
used to persuade the organization to refrain cedeiivities. Grant can be distinguished from
other forms of finance available to individualsavfanization by the fact that the grantors
decision to support an organization is made withtbet need for direct commercial gain
(Kandajamy & Blanton 2004). In the recent yearsdh®as also been a trend to see grants

being offered to encourage public private sectepperations rather than offering public
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support to encourage schools to undertake projeetsmight not otherwise do ( Ministry of
education, 2006).Increasingly central and stateegowent support is provided to encourage
local authorities to work with the private sectorrelease properties that would otherwise
remain idle, empty or underutilized. The grantsyp#a big role in completion of school

infrastructural projects.

Technical assistance is another method of mobgiziasources which involves using
knowledge to improve the adoption and implementatibschool infrastructural projects. A
simple approach to technical assistance is to geowiformation and resources to users. This
may involve sharing resources and providing infdrammamong school stakeholders. The
shared information is useful in successful comptetof school infrastructural project.
(Mpoksa & Ndaruhutse, 2008).When there are no prapganized ways of planning for
these resources, there is always a delay in plgrama implementation of school projects
which increases suffering and other destructianis. therefore imperative that resources are
availed at the proper time in order that we haveefiective and efficient reconstructions
programme that will facilitate school infrastrualprojects. The school stakeholders should
be aggressive on mobilizing those grants for effectmplementation of school projects
(Grauwe, 2011). According to Mwanthi (2007), the B@auses the public school annual
budget to be prepared, approved and submittedeaafpropriate education authority for

provision of government grants.

The Government in collaboration with developmentmpers has prepared Kenya Education
Sector Support Programme investment with a viewnfarove school infrastructural project.
The Kenya Education Sector Support Programme hawesmphasizes on mobilizing
community-based organizations as well as otheresialklers to provide enough support in

maintaining and improving existing infrastructu@mmunity contribution either in terms of
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financial resources depending on the economic lewveh kind will be required to support
government and other pertinent contributions (MQEQ7). The Kenyan government has
come up with specific guidelines on accountapaihd use KESSP funds. This is contained
in two manuals: Kenya Education Sector Support Rmmge Technical Handbook and
Kenya Education Sector Support Programme Managenkamidbook. The technical
handbook contains the school infrastructure devetan planning (SIDP) guidelines. These
include: establishing a school infrastructure depmient plan, assessing what infrastructure
the school has, determining the need of the schpweparation of the school infrastructure
development plan, prioritizing, action planningpegval by stakeholders and evaluation.
This manual supports the school management handbloak provides complimentary
guidance on the organizational framework relevantdeveloping and forming the school
infrastructure committee as well as managing thereemmplementation process (MOE,
1997). Apart from these, there is need for accduilittato make the infrastructure funding
effective in all public schools to ensure succdssfunpletion of school project&ccording

to Bray (1998), the government cannot providehal@ducational facilities required in Kenya
due to limited resources from the government. §p@nsor is a contributor in the provision
of funds on top of spiritual resources. According\tasube (2008), the board is responsible
for the provision of educational facilities in forwf sites and buildings. In addition to
providing educational facilities, the board pro&d#ay-to-day operational materials required
for an educational programmer. The board is alspamsible for sourcing and management
of school finance which includes receiving all fegsants, donations and any income to the
school. The board is required to prepare, apprave implement both recurrent and
development budget of the school. It organizesatl; supervises and monitors approved

projects and programmes of the school (Ndili, 2013)
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2.5 The Influence of management among stakeholdgion successful completion of
school infrastructural projects.

Management is the practice of making rationale slewifor allocating scarce resources to
satisfy goal in risky environment and the applicatof planning, implementation and control
concept to the activities of producing, marketing éinance (Emily, 2012). The management
of any organization plays a vital role in the quiative expansion and qualitative
improvement by making the resources of the orggioizaSimilarly the head of secondary
and the other stakeholders manage resources deadtaimstuitional level to enhance access

to secondary and provision of quality infrastruetgKhawaja & Sadfa, 2011).

Secondary education is a sub-sector of the educaistem and demands amicable
management keeping in view the major objectiveprotiucing middle level workforce for
the economy and providing a roadway for higher atlon. The quality of higher education
depends upon the quality of secondary educatiocor&kary education is also a stage, where
a student reaches to the age of adolescence whicthei most crucial stage in life
(Government of Pakistan, 1998). This situation dlas improved secondary education in the
country. According to Khawaja & Sadaf (2011), ads@ment in informational technology
and globalization changed the scenario of the winaldd. The present era of information
technology and knowledge explosion created conpetienvironment for heads of
educational institutions and other stakeholdenspfoducing high quality of manpower for
the job market. In this regard, stakeholders obsdary schools have to play a vital role in
the development of the society. This challengirngk teannot be accomplished unless and
until required managerial skills are provided te thtakeholders of secondary schools.
Management is the process of coordination and magagsources in efficient and effective
manner (Robbins, 2001). According to Mathur (2008anagement is the act, manner or

practice of managing, handling, and controlling tesources of the organization to achieve
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desired output. Management in education also s@abts manage the resources efficiently

in order to achieve maximum output.

The managerial functions in which parents oughemngage themselves in school include
disciplining, financing infrastructural project, &airito some extent, the implementation of
education policies (Ngaira, 2013). Parents are taltk clients, partners, consumers as well
as educational assistants as far as managemectiails is concerned (Chema, 2012). It has
been widely acknowledged that training contributes individual and organizational
effectiveness (Jameat al.; 2010). Training give people confidence and thélssand
gualities needed to perform various tasks or fonsti It also improves people’s knowledge,
determination capacity and capabilities (Kigoth@0?2). Unfortunately literature on the
training of parents’ teachers associations (PTAs)Kenya and other context is scanty.
However, in Pakistan the government is involvedthe provision of PTA training in
organization and management skills. Also in Myamthare is an evident of the government
providing training to PTA through an NGO called t@®mmunity Based Development
Association (CBDA) (Bray, 2000). Through such traghn PTAs assume other roles in the
community besides fundraising, maintenance andtaat®n of buildings. For instance, set
annual enrolment and retention targets in consoiftatwith teachers, head teachers, conduct
house to house advocacy with parents of childreo afe not enrolled in school (Bray,
2000).With proper management, parents are not putheontribute the required amount,

since the already know how expensive or cheapniinasitructural project is.

Parents with management knowledge can voluntegafticipate fully in the project and also
they can become part of advisors during the impteat®n process (Chema, 2012). Lack of
skills in management, the parents will always thimkt the BOM is exploiting them in terms
of money contribution since they cannot estimagedbst of the whole project. Working with

illiterate parents contributes to slow decision mgkoy the school management because of
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slow cash flow since parents lack any managemalts.skhis implies that the school will

source managers from outside which might be vepgesive.

It is important that new board of management magilzen sufficient introduction regarding
their schools as well as detailed information osirtholes and responsibilities. They should
also be given an overview on their expectationsabse nowadays too much is expected of
management bodies (Jamatsal., 2010). According to Price Water House Coopers (2008
all management bodies will have induction procesluneplace for new BOM which might
include an induction pack about the school and sfimma of mentoring arrangements using
experienced BOM to support new BOM. Price Water $¢oGoopers (2008) also reports that
induction is very beneficial to newly appointed BQidcause it improves their effectiveness
on their roles and also makes them aware of demedops that may affect their school and
their roles as BOM. This is also echoed by Ngwaf®6), who adds that management skills
provides governors with a good level of knowledgd anderstanding to carry out their roles
effectively. In many countries of the world the @s] responsibilities and tasks of school
management bodies have become extensive and categlicand require certain
competencies and abilities in order to manage dsheffectively. These competencies
depend on their management skills, knowledge ammkréence. For instance, they need
financial management skills, management expertés®] participatory decision-making,
among other skills (Ngware, 2006). In Kenya, in 898 an effort to develop capacities for
governing bodies among other school leaders, theergment established the Kenya
Education Staff Institute (KESI) to provide in-siee/training to serving leaders and potential
school leaders. The intended benefactors werertheipals, deputy principals and heads of
departments, school committees and boards of marexge The main purpose of that

training was to equip them with good managemernisski
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Decision making towards a certain project will llryweasy when majority of stakeholders
have management skills since they can roughly estitihe materials required, the procedure
to be followed and the cost of the whole projecthe¥ the BOM members have the
management skills, they will successfully enlightea parents on how money will be used,
also the importance of such project in the schoa will be in a position to tell when

materials are misused since they already have ghrestimate of the cost of the project
(Tundeur, 2008). Finally, members with skills cairect the casual workers in the

infrastructural project and this will help to fastehe completion of the project as well as
making it up to standard. Lack of management skiithin the BOM members will force

them to hire somebody from outside to help in sup&m as well as planning and estimating

the cost of the project which is very expensive kivha, 2011).

To enhance the role of the church as a sponsdreimtanagement of the school activities
entails an establishment of a policy that empoweesreligious sector and consumer public
service, as a stakeholders' in education as olabénw@ishop (1994). Currently, it has been
observed that the stakeholders are on the periphatly regard to education policy

formulation, planning, monitoring and managemensafools. Consequently, the country is
missing out on the full benefits of the synergiesttwould be generated through the forging
of a complete partnership between the governmedtthe church in the provision of

education (Adunda, 2003).The religious sponsor Wit give spiritual guidance to all

stakeholders on the importance of not misusinghiagerials set for the project and this will
help curb corruption. With management skills, tipersors will also assist the concerned
stakeholders in decision making especially durimg implementation stage of the project.
Also, when they have management skills, they wallil a position to know how the project

is costly and therefore be willing to contribute meg for the same and even source from
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friends and other religious sponsors. Lack of manant skills lead to poor decision making

hence delaying school projects (Tundeur, 2008).

The core functions of the government through theistry of education includes; planning,
and policy formulation for the whole education s&ysi determination of the national
curricula and allocation of resources. Thus theegoment plays a major role in disbursement
of resources to secondary schools. This calls fogason to monitor, supervise and audit
school development plans and their implementatiatkson, 2005). The government sends
personnel who will assist in planning, monitoriegaluating and auditing the progress of the
project. The auditors will ensure that funds areedusffectively enabling successful
completion of the project. Lack of managementiskiy the governments personnel will
slow the school project since the release of fumtigake time and also there will be nobody

to monitor and evaluate the progress of the prd)denfred, 1999).

2.6 Theoretical framework

The study will be guided by the structural funciism theory. According to this theory,
formal organization consist of many grouping off@iént individuals, all working together
harmoniously common goal. It argues that most degdion are large and complex social
units consisting of many interacting sub-units vihare sometimes in harmony but more
often than not they are in diametric oppositioe&ch other. Functionalism is concerned with
the concept of order, formal work in organizatiodan how order seems to prevail in both
system and societies irrespective of changes isopeel which constantly takes place. The
theory seeks to understand the relationship betwleerparts and the whole system in an
organization in particulars and identify how stapiit for the most part achieved (Ndili,
2013). Structural functionalism further advocatesdn analysis of the perceived conflict of
interest evident amongst groups of workers. In d@se sponsor, parents, the government

through the ministry of education and board of goues will be the parts of the system
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while the system is the school. The theory thusr@griately tries to explain the school
management must consider it important in bringhmgdther parties together into buildings a
cohesive a system that work towards achieving gaats how to manage both conflict and
excitements.

2.7 Conceptual frame work

According to Orodho (2005), conceptual framework isarrative of relationship of the study
variables network where the independent variabédwark with moderating/intervening and
the outcome also called dependent variables isotitput. The figure 2.0 below is a
diagrammatic network of independent variables edes played, challenges faced and effect
of management skills among stakeholders', dependatdbles, moderating variables and
intervening variables. The school stakeholdergspthallenges and management skills may
lead to either undesirable or desirable outcontbdalependent variables which is successful
completion on school infrastructural project depegan the ineffectiveness or effectiveness
of participation of all stakeholders. Ineffectivarficipation by the stakeholders may lead to
undesirable outcome that is incomplete projectuwaridanely delivery of the project. Effective
participation may lead to desirable outcome, tlsatompletion of school infrastructural

project within the given budget and timelines (Nd&D13).
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Figure 2.0 conceptual framework
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter covers research design of the studget population, sampling design, data
collection tools, instruments, data analysis meshanttl ethical consideration.

3.2 Research Design

This study adopted a descriptive survey researdigde Survey design collects data on
various variables as found in the system and deiltsincidences and relationships (Verma
& Verma, 2004). Descriptive design describes tlesent status of phenomenon, determining
the nature of the prevailing conditions, practicGgtifjudes and seeking accurate descriptions
(Kothari, 2005). Survey design enables the reseascto gather information, summarize,
present and interpret it for the purpose of cleaifion. According to Mugenda & mugenda
(2003), the purpose of descriptive research iseterthine and report the way things are and
it helps in establishing the current status of plogulation under study. The design were
chosen for this study due to its ability to ensoraximization of reliability of evidence
collected and minimization of bias. According toilN(2013), the design is effective for the
study as it was used by the researcher to estatilishpresent nature of stakeholders’
participation, their attitude and describes thee rof different stakeholders in successful
completion of secondary school infrastructural @ctg.

3.3 Target population

The target populations were 26 public secondarpaicin Kitui West. These comprise of
two boys’ boarding schools, three girls’ boardiep@ols, one mixed boarding and 20 mixed
day schools. The district has one national sch®apunty schools and the rest are district

level schools. These schools have 26 principal4, rB@mbers of the BOM, 104 parents’
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representatives, 54 sponsor representatives agdisnment officials’ representatives. The

total target population was 500 respondents.

3.4 Sampling and sample size.

Sampling is the process of selecting a number dividuals for a study. A census of 26
public secondary schools in Kitui-West District weesried out. This target population was
put into strata of government officials, spons@resentative, BOM members, and parent’s
representative. Simple random sampling was dongetoone BOM members from each
secondary school and 6 government officials. A psiye sampling was also used to get one
parents representative from each secondary scinolchdotal of 12 sponsor representatives.
Each secondary school has one principal who willsampled for the study. The study
sample therefore comprised of 6 government officidl sponsor representative, 26 BOM
members 26 principals and 26 parents from 26 puddicondary schools in Kitui-West

District. The total sample size was 96 respondents.

From this sample, (19.2 %) is well within the 10%»imum sample for descriptive analysis
as proposed by gay (1976) and the 60 % maximumamped by Marion & Cohen (1994),
for statistical analysis. The sample selected s to be representative enough of the
whole population and therefore valid as well asujem generalization can be made. The

sample should be small enough to be economicarimg of expenses on money and time.
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3.1 Sample size.

Category population sample percentage
Government officials 15 6 40%
Sponsor 54 12 22.2%
BOM members 301 26 8.6%
Principals 26 26 100%
Parents 104 26 25%
Total 500 96 19.2%

3.5 Research instruments

The study relied on data collected through an ut@r guide and structured questionnaire to
meet the objectives of the study. According to Mhdge & Mugenda (2003), structured

guestionnaire are used to obtain important infolmnadbout a population under study. Each
item is developed to address specific themes ofsthdy. Each respondent selected were
briefed on how to fill in the questionnaire. Thespendents were given a time frame within
which they responded to the questionnaire afteckviihe questionnaires were collected by

the researcher on the agreed time.

3.6 Validity of the instruments

Mugenda & Mugenda (2003), validity is the degreavhich an instrument measure what it
is supposed to measure for a particular group.tddte-were conducted to assist in
determining accuracy, clarity, and suitability betresearch instrument. Two to three cases

are sufficient for some pilots’ studies (Borg & Gdl989).Content validity of the instrument
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was determined by expert in the research methogaloghe University of Nairobi who
looked at the measuring techniques and objectiogsred by the study. The professionals
advised the researcher on the items to be corretteel professionals from University of
Nairobi ascertained the validity of the researdtriiment. The corrections identified on the

guestions were included in the instruments so axctease its validity.

3.7 Reliability of instruments

This is the dependability, consistency or trustivoktss of a test. According to Mugenda,
(2003), reliability is the measure of degree toalkhan instrument yields consistent results
after repeated trial. During the pretest the qoestire was administered on a random
sample of ten public secondary school stakeholdérs.participants in the pilot study were

not included in the actual study sample. The dataes were operationalized and split into
halves using the old-even item numbers divide, #uedh correlated using Pearson Product-
Moment Correlation Coefficient and resubmitted e&man rank Correlation Coefficient.

The Correlation Coefficient results were 0.87 whiedis greater than 0.75 and sufficient for

the questionnaire high reliability (Kasomo, 2Q06)

3.8 Data collection procedure

A research authorization permit was obtained frbendistrict education officer in Kitui-west

district in order to be allowed to collect dataeTgrincipal, BOM members, parents, sponsor
and government official were pre-visited by theeagsher to establish rapport before the
actual data collection for familiarization. The gtiennaires were personally administered by
the researcher. The questionnaires were givenetagbpondents who filled them and hand
over completed questionnaire in each of the seggratdool visited. The researcher used the
interview guide to collect data from the sponsortleir participation in secondary school

infrastructural project, the challenges that thagefin their endeavor to participate in school
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project and how their management skills influenbe successful completion of school
project. The responses were recorded by the rdsmaon the interview guide sheet as the

guestion is answered.

3.9 Data analysis

After administering the questionnaire, the raw datallected from the field were

systematically organized so as to facilitate datalysis. Descriptive statistics as well as
inferential statistics was used in analyzing théadd@he Pearson correlation, frequency
distribution table, ANOVA, regression model coefficts and chi-squire, was used by the

researcher to determine the strength of relatignisbiween the variables.

The data was coded and themes within documentsdlze to the research question in the
study were identified. The qualitative data wastierpreted by attaching significance to
the themes and the pattern observed. The datactmlevas coded and entered in the

computer for analysis using the statistical packagéhe social scientist.

3.10 Ethical consideration.

The study observed ethics issues during data ¢olfecThis included treating all the

information from respondents with confidentialifiihe researcher sought permission from
the respondents and explained to them how the n&ton would be important to the

research. The participants were asked not to wilgien their names on the questionnaire.
They were also assured that their identity woulda®m anonymous in order to uphold their
privacy (Ndili, 2013). The personal right of paipiation in this study was emphasized, thus
permission to participate were sought before ingeving or administering the questionnaire

to the selected stakeholders'.
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Table 3.2 operationalization of the study variables

Objectives Variables Indicators Measurement Tools of | Types of
of scale analysis | tools
To investigate | Dependent BOM Interval Measure | Descriptive
the influence | variables: members: Rati of statistics
atio
of decision Completion off financial central
) . Mean and
making among| secondary accountability tendency
_ percentage
stakeholders | schools and strategic
on successful | infrastructural | plan
completion of | project
_ Sponsor.
school project.
Independent | church
variables: contribution
BOM
Parents:
members, _
Times the
Sponsor,
parents attend
Parents and
school
government
o development
officials )
project and fee
payment
Government
officials:
government
school funded
project and
directive by
DEB on
approval of
school project.
To investigate | Dependent BOM Interval Descriptive
the influence | variables: members.
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of resource Completion of| level of Ratio statistic
mobilization secondary stakeholders
o Mean
among schools participation
stakeholders | infrastructural | financial Percentage
on successful | project. accountability
completion of
_ Independent | Sponsor:
school project. _
variable: church
erception on
BOM g _ P
their
members, _
involvement
sponsor,
on school
parents and )
project
government
officials Parents fee
payment and
times the
parent attend
school for
development
project
Government
official:
officials attend
school to
supervise
project
To investigate | Dependent BOM Interval Measure | Descriptive
how variable: members _ of statistics
_ Ratio
management | completion of] _ _ central
. Financial Mean
influence secondary . tendency
accountability
successful schools . Percentage
_ _ and auditing
completion of | infrastructural
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school
infrastructural

projects

project

Independent

variables

BOM
members,
sponsor,
parents and
government
official
management
skill.

Sponsor:
Records of
church
financial

grants

Parents: level
of projects

ownership

Government
official:
financial report]
and No of
projects
inspected by
MOE officials
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents data presentation, analysis iaterpretation following research
objectives. The purpose for this study wasingestigate the influence of stakeholders’
participation on completion of infrastructural profs in public secondary schools in Kitui-

West District, Kitui County, Kenya.

The collected data were analyzed using both des@i@mnd inferential statistics where
frequency distribution tables, Pearson Correlati®NOVA, chi-square and multiple
regressions were generated from coded data usimtist®tal package for social scientist

(SPPS). This was followed by data interpretation.

4.2 Questionnaire return rate.

Questionnaire return rate is the proportion of shenple that participated in the survey and
returned their questionnaires as intended by theareher. The results on questionnaire return

rate are presented in Table 4.1

Table 4 .2: Questionnaire’s return rate

Response rate Frequency Percentage (%)
Returned 96 100

Not returned 0 0

Total 96 100
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Table 4.1 shows that all (100%) of the questior@sawere returned by the principals under
this study. The researcher seems to have madedafgibmv up of the distributed

guestionnaires which enabled him to get back ellqghestionnaires.

4.3 Respondents’ distribution by gender
The researcher sought information concerning timelgiedistribution of the respondents to
ascertain whether the study was gender sensithverdsults were presented in table 4.2.

Table 4.2: Distribution of respondents by gender

Gender Respondents Percentage (%)
Female 24 25.0

Male 72 75.0

Total 96 100

Table 4.2shows majority (75%) of the respondentsewsale while (25.0%) were female.
This indicates that the number of male stakeholderslved in secondary schools projects

were more than the female stakeholders.

4.4 Age distribution of principals

The researcher further sought to establish thedesgebution of principals. This was to
establish whether age was affecting academic padoce in any way. The responses were

presented in table 4.3.
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Table 4.3: Age distribution of principals

Age in years Frequency Percentage (%)
Less than 40 0 0.0

41 - 45 16 62.0

46 — 50 10 38.0

51 -55 0 0.0

Above 55 0 0.0

Total 26 100.0

Table 4.3 revealed that majority (62%) the priatspwere 41 — 45 years of age while the
minorities (38%) were 46 — 50 years of age. Theezewno principals below 40 years or

above 50 years. However, the age of the principéd$t not influence the results.
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4.5 Principal’s academic qualification
The researcher sought to establish the academiificptéon of the principals. The responses
were presented in table 4.4.

Table 4.4: Principals academic qualification

Category Frequency Percentage (%)
PhD 0 0.0
M.E.D 9 35.0
B.E.D 17 65.0

Dip. Education 0 0.0

Total 26 100.0

Table 4.4 revealed that majority (65%) of the ppats had a bachelor of education as their
highest academic qualification; a few (35%) had terasof education degree. It was however
revealed no principal had a Diploma or PhD. Howetrer principal’s academic qualification

might not have any influence on results of the wtud

4.6 Decision making among stakeholders and completi of public secondary school

infrastructural project.

The first objective for this study was to establisd extent to which decision making among
stakeholders influence completion of public secopdschool infrastructural project. To
achieve this objective, the respondents were reduio respond to the questions in their

guestionnaire relating to this objective. The res@s were presented in table 4.5.
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Table 4.5 Presence dhfrastructural projects in schools

Presence Frequency Percentage (%)
Yes 26 100.0

No 0 0.0

Total 26 100.0

According to Table 4.5, all the principals (100%greed that there were infrastructural
projects in their schools. These projects incluglestruction, buying school furniture, school
bus, and equipping among others. The principalewsepposed to oversee all the projects
being undertaken in their school. The role of thHeMB were to make decision about the
procurement, commissioning, planning, monitoringl a¥valuation of the projects to be
undertaken in the schools every year with the ppadcas the secretary. Further the
researcher investigated the role of the BOM in sleni making for the school projects. The

responses were presented in Table 4.6.
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Table 4.6: The Major role of the BOM in decision m&ing for the school projects

BOG role Responses Percentage (%)
Procurement 0 0.0
Monitoring and evaluation 5 20.0
Commissioning 4 15.0
Planning 17 65.0
Total 26 100.0

According to Table 4.6, majority of the respondg@s%) stated that the major role for the
BOM in decision making for the school project magmgnt was planning. Other roles
included monitoring and evaluation (20%) and consinising (15%). However none of the
BOMs were doing procurement apart from the schaoicppal in the capacity of a BOM

member. To a larger extent the school principalevedso playing the role of making decision
on how to monitor and evaluate school projectsbhehalf of the BOM and PTA. The

researcher further tested the hypothesis on decimaking using both the correlation

coefficient and the ANOVA. The hypotheses were:-

Ho: There is no significant relationship between sieci making and completion

of infrastructural projects in public secondachool.

Ho: There is significant relationship between decisizaking and completion

of infrastructural projects in public secondachool

The researcher first calculated the Pearson’s ledioe coefficient, followed by ANOVA
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and interpretation for both. The results were gmésd in Table 4.7 and 4.8.

Table 4.7 Pearson’s Correlation Coefficient showinghe relationship between decision

making and completion of school projects

Completion
infrastructural
Decision making projects

Decision making Pearson Correlation 1 0.79

Sig. (2-tailed) 0.002

N 96 96
Completion infrastructural  Pearson Correlation 0.79 1
projects '

Sig. (2-tailed) 0.002

N 96 96

Table 4.7 shows that, there is a strong positiveetattion (r = 0.79) between decision making

and completion of infrastructural project in putdicondary school.

Table 4.8: ANOVA

Sum of Squares df Mean Square F Sig.
Between Groups 168.962 93 1.119 19.746 .02
Decision making Within Groups .170 3 .057
Total 169.132 96

The p-values from both tables are less than 0.08.thérefore reject the hypothesis and
conclude that there is significant relationshipwesn decision making and completion of
infrastructural project in public secondary schowmleaning that the school management

should involve secondary stakeholders in decisiaking.
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4.7 The extent to which resource mobilization and comgition of public secondary

school infrastructural projects.

The second objective for this study was to estalthe extent to which resource mobilization
by the stakeholders' influence successful completiaf public secondary school
infrastructural projects. To achieve this objectithe respondents were required to respond to

the questions in their questionnaire relating todhjective.

Table 4.9: The major financiers of school projects

Financiers Responses Percentage (%)
Parents 53 55.1
Government 28 29.3
Sponsors 3 3.1
Others 12 12.5

Total 96 100.0

Table 4.8 revealed that the major financiers faoadary school projects are the parents
(55.1%). This was through payment of school feesRIRA levies. This was followed by
the Government (29.3%). The Government was fingnsahool projects through free
secondary education and secondary school bursadg fior the needy students. Other
financiers for the school projects included ther&uwos (3.1%), LATF, NGOs, and other
well-wishers. Some of the parents indicated a bigged for more involvement in the
management of the school projects. Further theareber investigated other methods of

mobilizing school resources. The responses werepted in Table 4.9.
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Table 4.10: Resource mobilization methods

Number of students Responses Percentage (%)
Fund raising 21 81
Donations 3 12
Others 2 7

Total 26 100.0

From table 4.9, there seem to be over relianceuad faising among schools (81%) as an
alternative source of school finances. This mighbbcause they are not hard to organize and
they usually bring quick finances. This strategyiminot be providing enough finances for
the school projects as they still seem to lack ghoresources. Other sources of finances
included FSE, CDF, and LATIF among others. The asseer further sought to know the
relationship between resource mobilization by dtak#ers and completion of infrastructural
projects in public secondary school by testing liipothesis given below using correlation

coefficient and ANOVA. The results were presentedable 4.10 and 4.11.

Ho: There is no significant relationship between tese mobilization by stakeholders and

completion of infrastructural projects ingtia secondary school.

Hi: There is significant relationship between reseurmbilization by stakeholders and

completion of infrastructural project inlgpc secondary school.
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Table 4.11: Correlation Coefficient showing the redtionship between stakeholder’s

resource mobilization and completion of school pr@cts

Completion
Resource infrastructural
mobilization projects
Resource mobilization Pearson Correlation 1 0.96
Sig. (2-tailed) 0.001
N 96 96
Completion infrastructural Pearson Correlation 0.96 1
Sig. (2-tailed) 0.001
N 96 96

According Table 4.10, there is a very strong pesitelationship (r = 0.96) between resource

mobilization by stakeholders and completion of astructural projects in public secondary

school.
Table 4.12: ANOVA
Sum of Squares df Mean Square F Sig.
Between Groups 29.677 93 197 20.1. .000
Resource Within Groups .000 3 .000
mobilization
Total 29.677 96

Table 4.11 shows that there is a significant retethip (p< 0.05) between resource
mobilization by stakeholders and completion of astructural projects in public secondary
school. We do therefore reject the hypothesisaDp00. The researcher concludes that the
school management should involve secondary stalfet®in mobilizing resources to ensure

completion of school project.
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4.7 Management among stakeholders' and completion of frastructural projects

The third objective for this study was to inveatry the to establish the extent to which
management among stakeholders' influences completio infrastructural projects in
secondary schools.

Table 4.13: Government official major role in schobprojects

Government role Responses Percentage (%)
Financing 7 29.0
Monitoring and evaluation 4 14.0
Commissioning 2 7.0
Auditing 13 50.0
Total 26 100.0

Although the Government is financing (29.5%) se@gdchool projects, to some extent the
major role seem to be auditing the school acco{@%o). This is to ensure the money given
to schools is spent according to the Governmentlalmes. However, the Government

officials were also monitoring and evaluating thiejpcts (14%) so as to ensure that what is

recorded in the books was the same thing whichphgsically observed.

The researcher further investigated the role plapg the sponsor in management of

infrastructural projects. The responses were ptesait in Table 4.13.
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Table 4.14: Sponsors responses on their roles inhaols

Role Yes (%) No (%) Total (5)

Financing 3 (25%) 9 (75%) 12(100%)
Planning 8 (66.6%) 4 (33.3%) 12(100%)
Spiritual guidance 12(100%) 0 (0%) 12 (100%)

Table 4.14 shows that the major (100%) role forgpensors was spiritual guidance through
the Christian unions and the young Christian s@msetHowever they were still involved in
sponsoring some students (25%) and planning (66t6e6ugh the BOMs as members. The
researcher further used Pearson’s Correlation @a@aif and analysis of variance (ANOVA)

to test the hypothesis below.

Ho: There is no significant relationship between staitder’'s management and

completion of infrastructural projects in fialsecondary school.

Hi: There is significant relationship between stakeéids management and

completion of infrastructural project in pigtsecondary school.
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Table 4.15: Pearson’s Correlation Coefficient showig the relationship between

stakeholder’'s management and completion of schootgjects

Completion of

Stakeholders infrastructural
management projects
Stakeholders management Pearson Correlation 1 0.56
Sig. (2-tailed) 0.000
N 96 96
Completion of Pearson Correlation 0.56 1
infrastructural projects
Sig. (2-tailed) 0.000
N 96 96

Table 4.14 shows that there is a strong positiveetation (r = +0.56) between stakeholder’s

management and completion of infrastructural ptsj@t public secondary school. However,

this correlation is not very strong compared toisien making and resource mobilization.

Table 4.16: ANOVA

Sum of Squares Df Mean Square F Sig.
Between Groups 715988.843 93 4741.648 3.191 .01
Management Within Groups 4457.791 3 1485.930
Total 720446.634 154

According to Table 4.15, there is a significant ateinship between stakeholder’s
management and completion of infrastructural ptsj@c public secondary school (p < 0.05).
We do therefore reject the null hypothesis sineeptivalue is 0.01. The researcher concludes

that the school management should involve secorgtakgholders in management of school
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in terms of financing, monitoring and evaluatiomnumissioning and auditing to ensure

completion of school project.

Further the researcher tested the association batwke independent and dependent

variables using Chi-square. The results were pteden Table 4.17.

Table 4.17:Chi-Square Tests

Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 88.694° 95 .000
Likelihood Ratio 58.703 95 .000
N of Valid Cases 96

There is a significant association between the niégret variables and independent variables
since p- value is 0.000 which is less than 0.05s Bupports the earlier claim under the
ANOVA Tables. Finally, the researcher performed altiple regression on the variables.
The results were presented in Table 4.11, supfpwetearlier claim that there is a significant

relationship between the independent and dependeiables.
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Table 4.18: Multiple Regression model coefficients

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error  Beta
(Constant) -7.307 7.510 -.973 .032
Decision making .098 .076 .106 1.290 .02
Resource mobilizatior.225 .075 .252 3.008 .01
Management 127 .075 .140 1.687 .000

a. Dependent Variable: completion of public secopdahool infrastructural project.

The actualized Model:

Completion of public secondary school infrastruatuproject = -7.307+ .098(Decision
making) +0.225 (resource mobilization) +0.127 (Mgewaent). It can be noted that
dependent variables are significant at 0.05% sigant level (p=0.02, p= 0.01 and p=0.000)
respectively). Stakeholder's decision making cawitiés very little on completion of public

secondary school infrastructural projects whil@uese mobilization contributes (22.5%).
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CHAPTER FIVE

SUMMARY, DISCUSSION, CONCLUSIONS AND RECOMMENDATION S

51 Introduction

This chapter presents summary of the findings,udision of the findings, conclusions,

recommendations and suggestions for further researc

5.2 Summary of the findings

The first objective for this study was to establiské extent to which decision making among
stakeholders influence completion of public secopdahool infrastructural project. It was

established that the principals (100%) agreed ttiexe were infrastructural projects in their
schools. The principal makes decision concernimgsthool projects. These projects were
construction, buying school furniture, school bws)d equipping among others. The
principals were supposed to oversee all the pjeeing undertaken in their school. The role
of the BOM was to make a decision concerning tlugepts to be undertaken in the schools

every year with the principal as the secretary.

Majority of the respondents (65%) stated that tlaomrole for the BOM in school project
management was planning. Other roles included, tmang and evaluation (20%) and
commissioning (15%). However, none of the BOMs wawang procurement apart from the
school principal in the capacity of school head antlas a BOM member. Also there is a
strong positive correlation (r =0.79) between decismaking and completion of public

secondary school infrastructural project.
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The second objective for this study was to estalthe extent to which resource mobilization
by the stakeholders influence the completion oflipubecondary school infrastructural
projects. It was established that the major finarscfor secondary school projects are the
parents (55.1%). This was through payment of scliees and PTA levies. This was
followed by the Government (29.3%). The Governmesas financing school projects
through free secondary education and secondarykbliesary funds for the needy students.
Other financiers for the school projects includeel $ponsors (4%), LATF, NGOs, and other
well-wishers. Some of the parents indicated a bigged for more involvement in financing
school projects. Also there is a strong positiveralation (r = 0.96) between resource

mobilization and completion of infrastructural prof in public secondary school.

The third objective for this study was to establish extent to which management among
stakeholders influence completion of infrastructupaojects in secondary schools. The
managerial functions involve monitoring and evahlmtauditing and financing of projects. It
was established that although the Government @anéimg (29%) secondary school projects
to some extent, the major role seem to be auditiegschool accounts (50%). This is to
ensure the money given to schools is spent acaprtbnthe Government guidelines.
However, the Government officials were also momiiprand evaluating the projects (14%)
SO as to ensure that what is recorded in the baalssthe same thing which was physically
observed. Also there is a strong positive correfatir = 0.56) between management and

completion of public secondary school infrastruatyaroject.

It is established that the major (100%) role fa& #ponsors was spiritual guidance through
the Christian unions and the young Christian s@mseHowever, they were still involved in

sponsoring some students (30%) and planning (6Be6ugh the BOMs as members. On the
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other hand it was established that all the p-valuese all less than 0.05, hence there is
significant relationship between stakeholders'ipipetion and completion of infrastructural

project in public secondary school.

5.3 Discussion of the findings

The purpose for this study wasitwvestigate the influence of stakeholders’ paratign on
completion of infrastructural projects in publicceadary schools in Kitui-West District,
Kitui County, Kenya. The study sought to establisk extent to which decision making
among stakeholders influence successful completain public secondary school
infrastructural project, to establish the extent wihich resource mobilization by the
stakeholders' influence completion of public se@gdschool infrastructural projects, to
establish the extent to which management amongelstédters' influences completion of
infrastructural projects in secondary schools itukivest district. The study established that
the BOM members were the managers for all infrastimal projects in their schools. The
project includes construction, buying school furret school bus, and equipping laboratories
among others. The role of the BOM was to make d@tisoncerning planning, monitoring
and evaluation and commissioning of school infragtrral project. The findings seem to
concur with those of (Dunne 2007) who argued ttatisions that are made at local level
are arguably more responsive to specific issueste@lto school project. An important
achievement has been observed in South Africaisiréiyard; since school-based governance
is often integrated with participatory decision-nmak(Naidoo 2005). The principal should
attempt to impose traditions of efficiency, effeetiess and quality and these should be
reflected in the school life. Tondeur (2008) furttelvances a theory based on sharing
leadership, he claims that leadership often existsugh a group of people working closely
together. He argues that school managers mustmeterything alone but should involve

other partners in making decision, mobilizing osaerces and management of schools
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projects. He notes that working with a group is aletays easy, but through team work and

change of approach should be part of the leaderssideration.

Majority of the respondents (65%) stated that tlsgomrole for the BOM involves making
decisions concerning planning. Other roles inclogEking decision concerning monitoring
and evaluation (20%) and commissioning (15%) ofostiproject. In the literature review,
Mulwa (2004) argues that the BOM also causes thedacannual budget to be prepared,
approved and submitted to the appropriate educatithority for provision of government
grants in the operations of the school in the emgyear. It ensures that all school funds are
properly managed and accounted for by the schadaktipal. The BOM also causes the
school administration to submit to relevant autiyosuch information returns and audited
accounts as may be required by authorities frone tim time. It holds the head of the
institution responsible for the effective operasionf the school and for provision of

information to the board to enable it to be curieamd make informed decisions on the school.

The second objective for this study was to esthlihe role of resource mobilization by the
stakeholders in the completion of public secondsaigool infrastructural projects. It was
established that the major financiers for secondahpol projects are the parents (55.1 %).
This was through payment of school fees and PTAesevThis was followed by the
Government (29.3%). The Government was financimgpaskprojects through free secondary
education and secondary school bursary funds éonéedy students. Other financiers for the
school projects included the Sponsors (3.1%), NG&®B3F, and other well wishers. Some of
the parents indicated a bigger need for more irarmknt in financing school projects. In
literature, KPGM (2008) stated that, many world mioes indicated a strong community
involvement as well as commitment in school affaimlscountries such as China, Tanzania,
Kenya, Thailand and Bangladesh, villages in rurahsa are expected to help build schools

and to pay for maintenance either in cash or lab@ubsidize. The parents are an important
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source of financial and material support esseftialevelopment of schools (MOE, 1997).
This is noted because of the cost-sharing planfferiog education services. ROK (1988),
recommended that parents and community supplerhengdvernment efforts by providing

educational institutions with equipment to proctiie cost sharing policy. Parents provide

their children with educational requirements amotitgr levies in school.

The third objective  for this study was to invgate the role of management in the
completion of public secondary school infrastruatuprojects. It was established that
although the Government is financing (29%) secondahool projects to some extent, the
major role seem to be auditing the school acco{ff®o). This is to ensure the money given
to schools is spent according to the Governmentlajmes. However the Government
officials were also monitoring and evaluating thejgcts (14%) so as to ensure that what is
recorded in the books was the same thing which ptgsically observed. In literature, the
core functions of the government through the Migisif Education include; planning and
policy formulation for the whole education systedetermination of the national curricula

and allocation of resources.

Thus, the government plays a major role in disbues# of resources to secondary schools.
This calls for her reason to monitor, supervise andit school development plans and their
implementation (Jackson, 2005). The findings senncur with those of according to a
research done by Ngunchu (2005), there is alwatialimvolvement of the Government in
school project development planning but their rdlging the implementation, monitoring
and continuous improvement process; they becomsivgaplayers in their participation

towards their funded projects.

It was also established that the major (100%) fotethe sponsors was spiritual guidance

through the christian unions and the young christacieties. However they were still
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involved in sponsoring some students (30%) and npten (60%) through the BOMs as
members. In literature, Eshwani (1990) notes thatrinister for education cannot promote
education without the cooperation of other intexdstpartners including voluntary
organizations such as religious organizations aamekrgs associations. He urges that the
missionaries played a big role in the establishnoémducational institutions. The education
act therefore, provides a provision for sponsoratipipation in the management the

institutions and its operations.

According to Jackson (2005) different sponsors dficational institutions, mainly from
various faiths see their roles in the organizatiassonly financing the development of
education. Their main role in the management ofosktlnstitutions is to maintain their
religious tradition through representation in thenagement committees and board of
management. The Ominde report (1964), says thattite ministry’s policy to transfer the
responsibility of management of secondary schodidard of governors. The device of the
board of management gives a school a personalityitsofown and is a means of
decentralization of authority in the running of dayday school activities whereby sponsor is
included. This is done to avoid delays and the msqeal nature of central government and

regional controls.

Njoroge (2006), points out the role played by tpersors especially the Catholic Church
whereby he argued that the sponsor can providesfiordthe development of a school e.g.
the Catholic Church has done this in marginalizedavhere schools and hospitals have not
been put up even by government. The sponsor is ahmsted with the freedom of
promoting his religious traditions and faith in @onsored institutions. This is done through
teaching of pastoral programmes, christian religiceducation and pastoral worship

(Njoroge, 2006)
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5.3 Conclusions of the study

From the findings of this study, the researcherctated that school management especially
the principal in conjunction with the BOM is taskedrious roles such as; overall school
administration, planning, monitoring and evaluatiand resource mobilization to ensure
successful completion of school infrastructuraljgct The principal should strive to enforce
traditions of efficiency, effectiveness and quabtyd these should be reflected in the school
life. Leadership often exists through a group obge working closely together. It follows
then that the school management is in the handseoBOM and the school principal who
must not do everything alone but should involveeotbartners in decision making, resource

mobilization and management.

This study also concludes that the major financferssecondary school projects are the
parents. This was through payment of school fedsFarA levies. This was followed by the
government; The government was financing schogepts through free secondary education
and bursary funds for the needy students. Othantiers for the school projects included the
Sponsors, NGOs, LATF, and other well wishers. Sofrthe parents indicated a bigger need
for more involvement in financing school projects.was established that although the
government is financing secondary school projetts, major role seem to be auditing the
school accounts. This is to ensure that the monengo schools is spent according to the
government guidelines. However the government iafc were also monitoring and
evaluating the projects so as to ensure that vehagdorded in the books was the same thing
which was physically observed. In literature, tloeecfunctions of the government through
the Ministry of Education include; planning and ipglformulation for the whole education
system, determination of the national curricula altbcation of resources. Thus, the
government plays a major role in disbursement sbueces to secondary schools. This calls

for his reason to monitor, supervise and audit schidevelopment plans and their
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implementation. It was also established that tfsgom(100%) role for the sponsors was
spiritual guidance through the christian unions #mel young christian societies. However
they were still involved in sponsoring some studgB0%) and planning (60%) through the

BOMSs as members.

5.3 Recommendations from the study

Based on the findings from this study, the researalecommends that the ministry of
education should continuously in-service the schpdhcipals and BOM on school

management which involves completion of schoolastiructure. This would empower them
to be good managers of the finance and school giogeared towards completing the school

infrastructures.

Concerning the role of parents, the school managembould involve the parents in
planning for school projects so that they will otive decision and therefore be able to give
the needed support. Concerning the Government vewant in school projects, the
Government should increase their financial allarati to secondary schools so that the
schools can have enough money to finance theimplprojects. Concerning the religious
sponsors of secondary schools, the researcher neends that they should increase their
financial support to schools rather than just pgapag their faith in schools. They should
also work in conjunction with other religious greugince there is freedom of worship in the

country.

5.4 Suggestions for further research

This study investigated the influence of stakehadearticipation on successful completion
of infrastructural projects in public secondary @als in Kitui west District. Further a study

can be done on factors influencing the principedsource mobilization to finance secondary
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school facilities. Further study can also be donehe effect of school infrastructure on the
performance of students in Kenya certificate obselary education and on impact of District

guality and assurance officer’s visits on completid school infrastructural projects.
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APPENDICES
APPENDIX 1: Transmittal letter
Onesmus Mwanzia
P.O BOX 43-90205
Kitui,
4™ April 2013,
Dear respondent,

RE: DATA COLLECTION

| am a student at the University of Nairobi. | aorently doing a research study to fulfill the
requirement of the Award of master of project plagnand management on INFLUENCE
OF STAKEHOLDERS PARTICIPATION ON COMPLETION OF PUBL SECONDARY

SCHOOL INFRASTRUCTURAL PROJECTS.

You have been chosen to participate in this stumtlylavould greatly appreciate if you assist
me by responding to the entire questions in trechéd questionnaire as completely, honestly

and correctly as possible.

Thank you in advance.

Yours faithfully,

Onesmus Mwanzia

Researcher.
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APPENDIX II: QUESTIONNAIRE FOR SCHOOL PRINCIPALS/ B OM.

The study is on the influence of school stakehsldem completion of secondary school
infrastructural projects. Put a tick against théadle choice. Fill the date in the spaces
provided below each question. In case of any amfdtiinformation, you can attach a written

statement. Do not write your name or that of thstitation.

Section 1: Bio data of the respondent.

1. Please indicate your gender

(a) Male () (b)rrale ()

2. What is your highest qualification?

(2) DipED () (b) B.ED () (c)B.A/B.SC WitPGDE ( ) (d)M.ED( )

Others Specify

3. How many years have you been a head teachers?

i. Below 2 years () ii. Between 2-6 yearg (iii. Above 6 years ( )

4. What is your age bracket in years?

(@) Lessthan 35 () (b) 36-45 () (c) 46-55( ) (d) more than 60 (

5. Do you carry out any school infrastructural poig?

Yes () No ()

6. How frequently do you attend school function @aming: Harambee system and Local

community services for resources mobilization

(@) Yearly () (b) once in three years () (c) Other specifies.
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7. What are some of the ways in which the schoohagament has involved you in

participating in school projects?

i.  Financial contribution Yes () No ( )

ii.  Planning Yds ) No ()
iii.  Monitoring Yes ) No ()
iv.  Evaluation Yes )( No ()
v. Implementation Yes () No ()
vi.  Auditing Yes X No ()
vii.  Commissioning/ opening Yes () No ()

8. What are some of the financiers of the proje¢he school project you have undertaken?

(a) Religious sponsor () (b) Parents ( (c) Ministry of Edafton ()
® Others
] o[ TP UPPPP PP

9. Who are the main decision makers of your schammicerning school infrastructural

projects?

(@) Religious Sponsors () (b) Parents)( (c) Government ( ) (d) Board of

management

10. What is the major budget you have handleddbosl infrastructural project?

(a) Below 600,000 () @80,000-1 million ()

(c) 1 Million-3 Million ( ) (d) Aove 5 M ()
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11. Please indicate the extent to which you agredisagree with each of the following

statements. Tick a number from 1 to 5 that bestessmts your level of agreement with the

statement.

STATEMENT Strongly | Disagree| Neutral | Agree Strongly
disagree disagree

| believe board of management participatés 2 3 4 5

in school project.

| think parents mobilize resources fully |iri 2 3 4 5

school project.

| think government participates in decisipfh 2 3 4 5

making concerning school infrastructural

project.

| believe the religious sponsor participate ih 2 3 4 5

management of school infrastructural

project

12. How does your management skills facilitate stimdrastructural project.

i. Monitoring and evaluation of project. ( )

ii. Implementation of project.

()
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iii. Planning of project. ()

14. What are the methods used in your school talmmelesources

i. Harambee system. ()

ii. Local community services for resources mobiiiza. ( )

15. Does your management influence the implemientaf infrastructural projects?

Yes () No ()

16. How does the government contribute towardsstfuctural projects in your school?

(a) Management sYe) No ()
(f) Decision making Yes No ()
(g) Mobilizing resources Yeks ( No ()

17. Does the B.O.M participate in mobilizing resms of the school infrastructural project?

Yes () No ( )

18. What are some of the resources you mobilized?

(@) Funds Yes( )No ()

(b) Technical assistance Yes () No)

(c) Planning Yes ( No ()

(d) Building materials Yes ( )No ()
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10. The major role of the BOM in the decision makiar the school projects.

(i) Procurement () (ii) Monitoring and evaluatién) (iii) Commissioning ( )

(iv) Auditing ( )

19. If they do, specify some of their levels of tmapation, e.g. in financing, planning and

20. Please provide any other information that casis&in this study
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APPENDIX lll: QUESTIONNAIRE FOR PARENTS

| am a master’s student researching on the infleefstakeholders on completion of public

secondary school infrastructural projects. Kinddgiat in giving me the required information.

1. What is your gender?

(a) Male () (b) Female ()

2. What is your age?

(a) Below 30 () (b) 3140 (c) 41-50 () (d) above 50 )

3. What is your highest academic qualification?

(@ KCSE () (b)Diploma () (c) Degree( ) (d) Master ()

(e) Other specifies?

4. For how long you have been parents in the segedndary school? ......................

5. How frequently do you attend school function aenming, Harambee system and Local

community services for resources mobilization

(@) Yearly () (b) once in three years () (c) Other specifies.

6. How does your management skills facilitate stidoastructural project.

i. Monitoring and evaluation of project. ( )

ii. Implementation of project. ()
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iii. Planning of project. ()

7. If there are any school infrastructural projestate some:

8. The frequent decision you made in school pt@ee concerning what?

i. School infrastructural project. ( )

ii. School academic matters. ()

9. What are some of the resources you mobilized?

(a) Fund raising Yes( )No ()

(b) Technical assistance Yes () No)

(c) Planning Yes ( No ()

(d) Building materials Yes ( )No ()

10. The major role of the BOM in the decision makiar the school projects.

(i) Procurement () (ii) Monitoring and evaluatién) (iii) Commissioning ( )

(iv) Auditing ( )

11. What are some of the ways in which the schoahagement has involved you in

participating in school projects?

i. Planning sre) No ()
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ii. Resource mobilization Yes () No ()

iii. Decision making Ye9) ( No ()
iv. School management Yes () No ()
v. Evaluation Yes No ()
vi. Auditing ¥¢ ) No ()

12. Are you fulfilled in the way the school managerhinvolves the parents’ in participating

in school projects up to completion?

Yes () o)

13. Give reason for your answer above

14. The major role of the parents in the decisi@kimgy for the school projects.

(i) Procurement ( ) (ii) Monitoring and evaluati6n (iii) Commissioning ( )

(iv) Auditing ()

15. As a parent give a broad view of how you wdile school infrastructural projects to be

conducted?
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APPENDIX IV: INTERVIEW GUIDE FOR THE SPONSOR

| am a master’s student conducting a research@imfluence of stakeholders’ participation
on completion of secondary school infrastructuraljgrts. Please help me in gathering the

required information as asked in the guide.

1. Gender

Male () Female ()

2. What is your highest level of academic qualifma?

(a) Below KCSE () (b) Diploma ()

(c) Degree () (d) Master§ ) (e)PhD ()

3. For what duration of time have you been the spoof the stated secondary school?

(@) One year () (b) Twoyears( ) (c) Threans ( )

4. Do you participate in decision making toward skaool infrastructural projects?

Yes () No( )

5. If yes, do you make decision on schools projcts

Yes () No ) (

6. The frequent decision you made in school pt@ee concerning what?

i. School infrastructural project. ( )

ii. School academic matters. ()
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7. Give some of the school infrastructural projegtei contributed in terms of decision

making;

8. What are some of the resources you mobilized?

(@) Funds Yes( )No ()

(b) Technical assistance Yes () No)

(c) Planning Yes ( No ()

(d) Building materials Yes ()No ()

9. How does your management skills facilitate stidoastructural project.

i. Monitoring and evaluation of project. ( )

ii. Implementation of project. ()

iii. Planning of project. ()

7. The major role of the sponsor in the decisiokin@afor the school projects.

(i) Procurement () (ii) Monitoring and evaluatién) (ii) Commissioning ( )

(iv) Auditing ( )

8. The role played by the sponsor in managemestiudol infrastructural project.

() Financing ( ) (ii) Planning ( ) (iii) $ytual guidance ()
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APPENDIX V: QUESTIONNAIRE FOR MINISTRY OF EDUCATION OFFICIALS

I am a master's student from University of Nairal@isearching on the influence of
stakeholders’ participation on completion of se@wmydschool infrastructural projects. Please

help in giving the required information for the pase of my study.

1. Please indicate your gender

Male () Female ()

2. What is your academic qualification?

(b)Below KCSE () (b) Diploma () (c) Degree ()

(d) Masters () (e) PhD ()

3. How many secondary schools are in this District?

4. What are some of the school infrastructural oty currently being undertaken in the

district?

5. Do you partake in school infrastructural progect

Yes () No ()

If yes, to what extend do you partake in the follugvstages?
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To what extent doVery Large

you participate?

extent

Large extent

Some extent

Little

extent

No

extent

Decision making

Planning

Resource

mobilization

Management

Implementation

Monitoring

Evaluation

Commissioning of

project

6. Are at all times satisfied with the participatiof various stakeholders’ in the undertaking

school infrastructural?

Yes () No ()

Give reason for your answer above:
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7. What are some of the resources mobilization atejfou use?

i. Harambee system ()

ii. Local community services for resources mobiiza ()

8. How does your management skills facilitate stidoastructural project.

i. Monitoring and evaluation of project

ii. Implementation of project

iii. Planning of project

9. What are some of the resources you mobilized?

(@) Funds Yes ()No ()

(b) Technical assistance Yes () No)

(c) Planning Yes ()No ()

(d) Building materials Yes () No ()

10. The frequent decision you made in school ptaee concerning what?

i. School infrastructural project. ( )

ii. School academic matters. ()

11. Do you believe that the school management um géstrict has managed funds as well as

resources as per the ministry of education requargth

Yes () No ()
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Give reason for your answer above

12. Do all the school projects that you carry ogatitimeline, are of the desired quality and

right?

Yes () No ()

Give reason for your reason above

13. The major role of the government in the deaisiaking for the school projects.

(i) Procurement () (ii) Monitoring and evaluatién) (iii) Commissioning ( )

(iv) Auditing ( )

14. The major role played by the government offician management of school
infrastructural project. (i) Financing () (i) Mdoring and evaluation () (iii)

Commissioning () (iv) Auditing ( )

15. Provide any other information that may assisst $tudy.
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