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ABSTRACT

Children with disabilities have an equal right to @clusive, quality and free primary
education and lower secondary education. Thesdsrigie set out in the national, regional
and international human rights instruments. Yebu#ands of children with disabilities in
Nairobi County are out of school for a number ohsens. This study was designed to
describe and analyze the extent to which childréh wisabilities enjoy their fundamental
human rights in terms of accessing to quality etianain Nairobi County. The specific
objectives of the study were; to analyze the tredidgghts to education among children with
disabilities, describe the extent to which childreith disabilities enjoy their rights to
education and analyzed whether education servioeiqars and parents of children with
disabilities are aware of the rights to education ¢hildren with disabilities. The study
employed qualitative research method of data dolleand analysis. Data was collected in
three constituencies of Nairobi County; Dagordtibera and Embakasi. The findings of the
study confirmed that children with disabilities dot enjoy their inherent right to education.
A significant number of respondents (61%) indicatiedt school facilities such as toilets,
classrooms and playgrounds are not accessibletoday to day learning needs. In addition,
the findings of the study revealed that the vagontg of teachers (87%) reported that the
current curriculum and examination procedures atedesigned to meet the learning needs
of learners with disabilities. Finally, the majgriof respondents, both parents and teachers
(95%) are not aware of any existing human rightgslghat protect and promote access to
education for children with disabilities in the d&yu locations. The study therefore,
recommended the need for a comprehensive humats rggtucation and interventions for
parents, teachers of children with disabilities @ade givers as well as relevant education
officials. The study also, recommended the needhstitute an effective mechanism for
preventing and reporting human rights violationsn@instream schools.
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CHAPTER ONE
INTRODUCTION

1.1 Background of the study

This chapter provides an overview of the study thas undertaken. It gives information on
the study background, research problem, resean@ttokes, and justification of the study,

scope and limitations of the study.

The world is inexorably becoming urban and It isjected that by 2030 all developing
regions including Asia and Africa will have moreopée living in urban than rural areas
(State of the World's Cities (2010/2011). In Nhiroaccording to 2009 population and
housing census, there are 3, 138, 369 people. ToedWHealth Organization and World
Bank Disability report of 2011 revealed that 15%cointry’s population is living with a

disability. It is evident that out of a total poptibn of 4 million Nairobi residents, there are
470,755 Nairobi residents who are living with sofoan of disability in this County. In

most urban areas, people with disabilities liveiriformal settings characterized by poor
living conditions, poverty and illiteracy (The KemyNairobi Survey for persons with
Disabilities 2008 report). Poverty and disabilitye anextricably linked, because they limit
access to education, employment, and lead to edonand social, cultural and political

exclusion.

The Government of Kenya is committed to the prawisof equal access to quality and
relevant education and training opportunities tdahyans, But, very little has been done to
ensure that children with disabilities enjoy theghts to education (Ministry of Education,

(2009), The National Special Needs Education Pokcgmework). The Government has
ratified and domesticated various global policyrfeavorks in education. This includes article

26 of the UN Declaration of Human Rights (1948),ickhrecognizes and commits itself to
l1|Page



the rights of every child to access education. ditiele emphasizes the intrinsic human value

of education, underpinned by strong moral and lémaitdations.

Despite the above legislations in place, Childréth wisabilities suffer an even more severe
impact of discrimination and attitudinal challengetespite the existence of legislations,
policy frameworks and government of Kenya's comraitinto protect their human rights
including to education. They are powerless, defiesseand reflect on their limited access to
economic resources, exclusion from social partt@pa These children look upon their
cultural image of childhood as being a state of kmeas, dependency and incompetence
(Educating children with disabilities in Africa (@@): Towards a policy of inclusionp most
societies, children with disabilities are likely tee more vulnerable than those without
disability. Disability, according to UNESCO, is omé the least visible but most potent
factors in educational marginalization. Althouglueational access and subsequent success
in education is the gateway to change in many o#rens of life for individuals with
disabilities, this remains a dream for them. K baen reported that, disabled children do not
receive the practical assessments or support wbichd enable them to participate in

mainstream schools.

In Kenya, there are a wide range of policies amslthat protect and promote the rights of
children. These include; the UN Convention on thghi of the Child, (1989) and the UN
Convention on the Rights of Persons with Disab#itiThe Africa Charter on the Rights and
Welfare of the Child 1990, Salamanca Statement 1&@4framework for Action on Special
Need Education 1999, the Millennium Development I§oaEducation for ALL (EFA) by
2015, the Children Act 2001, the Persons withldigees Act of 2003( amended 2012), Itis
however noted that there is a significant gap betwpolicy and practice. The education
officials even lack the capacity (and, in some satee will) to promote the rights of disabled
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boys and girls to education, and to implement peEdiat the local and district levels. The
above policies have specific provisions along widbhdren with disabilities can enjoy their

rights to education.

Education as a powerful instrument of social chaoden initiates upward movement in the
social structure, is a fundamental human rightefegryone and yet considerable numbers of
children with disabilities are still out of schodlie to social exclusion, ignorance, prejudice

discrimination and poverty.

1.2 Statement of the problem

The Constitution of Kenya (2010), the Persons witisabilities Act (2003) and other
regional and international human rights instrumeuigrantee people with disabilities (PWD)
their inalienable social, economic, cultural, cald political rights. The right to education is
one such basic fundamental human right which is hesiged in these human rights
instruments because it is one of the most effed¢tivés for enhancing people’s achievements,
freedoms and capabilities. The above-mentioned! [Fgmeworks emphasize the need for
quality, affordable, accessible, compulsory anddebéntered education for children with

disabilities.

The Kenyan national education system is unfortuyatiearacterized by inadequate systems
and facilities that respond to the myriad challenfgeed by learners with special needs. The
UNDP report (Kenya National Human Development Re#09), states that only 26,000 or
1.7 % of the estimated 1.5 million children wittsabilities in Kenya, have actual access to
some form of education. This means that the mgja@ftKenya’s children with disabilities
are not receiving any educational support. The lkeNgtional Survey for Persons with
Disabilities (2008) revealed that about 67% of PWH2 a primary education as compared to
85% of those without disability. Children with Dishties in rural areas had a higher
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proportion of those with primary education (52%)n@ared with urban counterparts (38%)

(Kenya National Survey for Persons with DisabiitReport 2008).

The Kenya National Commission on Human Rights' regd 2007 on the Rights to
education for children with disabilities, assestetlextent to which children with disabilities
were accessing the right to education in both ranal urban area. This study however, does
not analyze the extent to which children with dibtds enjoy their rights to education in
urban slums. The exact situation of children witlbadilities in terms of their right to
education in urban slums has not been systematicdlearched. This lack of information,
accurate data and discussion has violated thear@mi right to education and threatens the
educational goals set by Vision 2030. This makesfficult to attain the goals and targets set
by the Millennium Development Goals. Thus, addiéibresearch is needed to describe the

situation of children with disabilities in the urbalums setting.

1.3 Objective of the study
This study was designed and developed to analgsitiiation of children with disabilities in

terms of enjoyment of their rights to educatiothia urban setting

1.3.1 Broad objective
The primary aim of the study was to analyze theasibn of children with disabilities’ rights

to education in Nairobi County.
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1.3.2 Specific objectives

The study;
a) analyzed the trends of rights to education amorigreim with disabilities,
b) described the extent to which children with diséibs enjoy their rights to education,

c) analyzed whether education service providers anehps of children with disabilities

are aware of the rights to education for childretih\disabilities.

1.4 Research questions
This study examined the extent to which childrethwdisabilities enjoy their human right to

education. In particular, it answered the followaugestions;

a) Are the rights of Children with Disabilities to ezhtion under threat in Nairobi

County?

b) Are children with disabilities enjoying their righto education as per the national and

regional human rights instruments?

c) Are education service providers and parents oflodil with disabilities aware of the

rights to education for children with disabilities?

1.5 Significance and justification of the study

Children with disabilities are disproportionatelerded their rights to education which
undermine their ability to enjoy the full rights oitizenship, find gainful employment and
take up valued roles in socigtyNICEF, 2013, State of the World's Children ; @h#in with
disabilities) The Constitution of Kenya 2010 makwsnary education free to all, yet no
study that has been undertaken to describe thatisituof children with disabilities in terms
of their rights to education, let alone the assuimnpthat they are enjoying the same rights as
their counterparts in Nairobi County. Many childrevith disabilities do not have the

opportunity to participate in sharing the countngsources because they are among the last
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in line for resources and services, especially elibese are scarce. They are the objects of
pity discrimination and abuse (UNICEF, 2013). Tkiady has systematically analyzed the

extent to which children with disabilities enjoyethrights to education in Nairobi County.

The study was designed to provide a comprehensigerstanding of the situation of
children with disabilities in Nairobi County. It amined the extent to which children with
disabilities enjoyed their fundamental rights taieation in line with existing legislations and
policy frameworks. The outcomes of this study doog used to recommend policy change

in providing education for children with specialeuis.

1. 6 Scope and Limitations

This study was carried out in Nairobi County andparticular Kibera, Embakasi East and
Dagoretti constituencies. Since most schools faolddn with disabilities in Nairobi are
privately owned, these institutions did not allogpondents to participate in the study. This
implied that children with intellectual disabilifyosed challenges to the study in terms of
their participation. This study focused on the tigh education because it is the most
powerful weapon for social mobility that many peopkith disabilities lack. The study
examined four main disabilities; physical disapjlideafness, visual impairments and mental
disability because the subject of disability isyweide and could not be fully covered. The
sample size of this study was far too small heheeneed for similar studies so as to obtain

A more representative study population.
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1.7 Operational Definitions

The terms used in this study are defined as fotlows

Community Based Rehabilitatiory This is a strategy of bringing educational sezsicloser

to children with disabilities in their own commues. In regard to the right to education for
children with disabilities, the approach shouldetakto consideration the need for education
interventions that meet the needs of all childréth @isabilities.

'Disability- is any physical, sensory, mental or other impammnéncluding any visual,
hearing, learning or physical incapability, whichpacts adversely on social, economic or
environmental participation. This study focusedaur main disabilities deaf, blind, physical

disability and mental disability.

'Equality’- is creating societal conditions the respect difieee address disadvantages and

ensure that all women, men, girls and boys pa#dteifully on equal terms.

'Handicap'- the loss or limitation of opportunities to taketga the life of the community on
an equal level with others. It describes the entayupetween persons with a disability and
the environment. Emphasis is laid on the shortcgmimthe environment and in many

organized activities in society.

" Human Rights'- These are inherent rights that belong to all hubmeings, whatever our
nationality, place of residence, sex, nationaltbnie origin, color, religion, language, or any

other status

'Impairment -Any loss or abnormality of psychological or amatcal structure of function

‘Inclusive Education’- it entails providing meaningful learning opporties to all students
within the regular school system. It allows childregith and without disabilities to attend the
same age-appropriate classes at the local schibladditional, individually tailored support
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as needed. It requires physical accommodation psanstead of stairs and doorways wide
enough for wheelchair users, for example well asew, child-centred curriculum that
includes representations of the full spectrum afpbe found in society (not just persons with

disabilities) and reflects to the needs of all dt&h.

'‘Non-discrimination’- All rights guaranteed to everyone without distionti exclusion or
restriction of disability, race, color, sex, langeareligion, political or other opinion, national

or social origin, property, birth, age, or any oth&tus.

'Respect for difference’accepting others in a context of mutual understandilt
incorporates the acceptance of disability as patumnan diversity and humanity. Despite
some visible or apparent differences, all peoplehthe same rights and dignity. Under the

respect for difference, there is also an implicilerstanding of the diversity of impairments.

‘Reasonable accommodationthe means necessary and appropriate modificatioth a
adjustments not imposing a disproportionate or englurden, where needed in a particular
case, to ensure to persons with disabilities theyement or exercise on an equal basis with

others of all human rights and fundamental freedoms

'Right based approach to educationthe need to identify the root causes of exclusibn o
children with disabilities to access to quality edlion, and empower rights-holders to claim

their rights and enabling duty-bearers to meet thigigations.

‘Universal Designtit comprises products, environments programmes serdices to be
usable by all people to the greatest extent passibithout the need for adaptation or
specialized design. Universal design shall notwdelassistive devices for particular groups

of persons with disabilities where this is needed.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Background characteristics of the study populabn

The socio-economic situation of persons with dig#ds in Kenya, the widespread economic
hardship being experienced in the country doesangtir well for persons with disabilities.
Most persons with disabilities depend on their fawsifor social, financial, material and
psychological support. Therefore, under the cdrs#tnation children with disabilities are
more likely to have less access to education ahdratsources than other members of the

family.

2.2 Age group of children with disabilities

The Kenya National Survey on Persons with Disa&dit2009 revealed that the highest
proportion of people with disabilities who partiated in their study was those between O-
14, follows by those who were 15-24. This studgaged children with disabilities who

were aged 5-10 years old to determine the extemthich they understand their rights to
education and whether they are aware that theienpsr education service providers and

government officials are obligated to protect arehpote their rights to education.

2.3 Marital status of parents of children with disdilities

KNSPWD 2009, reported that 52.6% of the parentshilfiren with disabilities were single
while those who were married comprised 48.6%, adiedfseparated 32%, widowed 11.8%.
This study was designed to examine whether panghts were single are more likely to
violate the rights of children with disabilities elio their socio-economic status and other
factors. They study also sought to establish whietiveas their children with disabilities that

contributed to their current marital status.

9|Page



2.4 The highest level of education attended by pants

KNSPWD 2009 indicated that 66% of their responddrdd attained primary education,
while those who had attained secondary educatioe wely 20% , it was not surprising that
only 4% had studied up to college(middle level) véaes those who had reached university
level were only 1% of the respondents. There aramber of factors that are responsible for
the lowest level of education among parents ofdedil with disabilities. Poverty is the
biggest obstruction to parents with children witkatbilities. This study analyzed and argued
whether there is likelihood of human rights viadatias a result of low level of education
among parents and education service providersoAgh this is a very difficult question to
answer, the study confirmed the link between latleducation and violation of human
rights. This was done by testing the understandinguman rights instruments by parents

and education service providers.

2.5 Human rights for people with disabilities

Human beings are equally entitled to their humghts without discrimination. These rights
are interrelated, interdependent and indivisiblaumidn rights are also viewed as a
precondition for leading a dignified human exiseand serves as a guide and touchstone for
legislation. Disability is part of the human comalit and any form of discrimination,
ignorance, inequality and exclusion related to ldigaes including children with disabilities
occur in all sectors of society and across all eaun, political, religious and cultural
settings. The Vienna Declaration and Programme cfioA 1993, further stresses that:
“special attention needs to be paid to ensure ngerichination and equal enjoyment of all
human rights and fundamental freedoms by disabdéegops”. These special measures entail
conscious and deliberate efforts and programmesgdiat identifying and removing those

barriers that would otherwise impede effectiveiragion and enjoyment of human rights by
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persons with disabilities. The study literatureiied disability and analyzed human rights

instruments of children with disabilities at intational, regional and national level.

2.6 Understanding disability

Disability is complex, dynamic, multidimensional cacontested (WHO and World Bank
Report 2011). This is why, any attempt at definibhgs controversial and emotional.
Disability according to the UN Convention on theyRs of Persons with Disabilities, focuses
on all people who have long term physcial, mentallectual or sensory impairments which
in interaction with various barriers may hinderitHall and effective participation in society
on an equal basis with others. This definition sges the fact that a society places some
barriers that impede effective and full participatiof people with disabilities in their
community. These barriers could be environmentdljitudinal and any form of

communciation that people with disabilities facehair day to day lives.

The World Health Organization (WHO) has classifiedpairments, disabilities and
handicaps and has accordingly defined the fundtiabgity as using impairment, disability
and handicap as central concepts (WHO 1980 andioevi996). Impairment refers to organ
level functions or structures, Disability refers gerson level limitations in physical and
psycho-cognitive activities while Handicap refers gocial abilities or the relationship
between the individual and society. InternationksSification of Impairments, Disabilities
and Handicap (ICIDH) classification of impairmendssabilities and handicaps and ICDH of
WHO, Geneva, Division of Mental Health and Prevemtbf Substance Abuse, 1977; defines
these terms and their relations in the followingywémpairment is an abnormality of
psychological or physical functions or of appeaesamthereas Disability is an interference

with the performance of an activity by an indivilum relation to the immediate
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environment. Handicap is a societal disadvantageafagiven individual that limits or

prevents the performance of a social role or paeton.

The study employed the definition of disability bdson the Persons with Disabilities Act,
2003 (amended 2011) which defines Disability assptal, sensory, mental or other
impairment, including any visual, hearing, learning physical incapability, which impacts

adversely on social, economic or environmentali@gstion.

2.2.1 Causes of disabilities

Disability as a complex phenomenon occurs durirg ititerrelated interactions between
people and a combination of factors in a givenetgciThe causative factors of disability
which are more complicated could be both direct amiirect leading to disability or
impairment. This makes the estimation of the causesdisability a difficult task to

comprehend. Some factors are still unknown des$ipie@dvancements in medical sciences.

Kenya National Survey for Persons with Disabilit@g&NSPWD) (2008), reported that the
leading causes of disabilities were congenital 38d disease (26%), domestic violence
(1%) and domestic burns (1%). Road accidents dangd to slightly over 10% of

disabilities among those aged 25-34 years and thgsel over 54 years, while lack of
immunization mainly affected those aged 35-54 yedRoad accidents and other
environmental factors were responsible for physitsdbilities, while diseases contributed to
deafness and blindness. The most prevalent formdssability are visual 30%, physical 30%
followed by hearing 12% and mental 11% (KNSPWD @00 Environmental barriers to

participation are a major cause of disability, hertbe International Classification of

Functioning (ICF ) classification which not onlyoks at body structure and function but also
focuses on activities and participation from battlividuals and societal perspective (WHO

2001).
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The choice of the four forms of disability undeeakfor this study population has been
influenced by the above statistics. The study ewanhifactors that cause disabilities in
children because the KNSPWD indicated that lacknwihunization was responsible for
disabilities of those aged between 35 and 54. Ttheysdiscussed biological, physical

environmental, Economic, religious and culturaldmal and political factors.

2.3 Education for children with disabilities in Kenya

Educational opportunities for children (learnersjhwspecial needs and disabilities are a
major challenge to the education sector. The natioeducation system has been
characterized by inadequate systems and facilitias respond to the challenges faced by
learners with special needs and disabilities. Caidvith disabilities face many problems as
a result of their special needs. They live in Hesbleak environments, where their safely and
security is compromised and their future jeoparmdlizen Kenya, the earliest efforts for
organized care and provision of special educatiatesd back to the late 1940. Religious
institutions, such as the Salvation Army Church andth later the Anglican, Catholic, the
Methodist and the Presbyterian churches played/adte in establishing special schools and
institutions for children with visual, hearing, migal and mental disabilities in various parts
of the country where they ministered. Since thdre management of most of these
institutions has been taken over by the Ministrdfication. These schools were established
in rural areas and surprisingly, there are no spemiimary and secondary schools for
children with disabilities run by the Government MNairobi let alone small units and
integrated schools that do not adequately meetethgational needs of children with
disabilities.

It was not until 1986 that the government establisihe Kenya Institute of Special

Education (KISE ) whose principal mandate is toldbuhe capacity of Special Need
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Education (SNE) service providers through teactaning/teacher in servicing and research.
This meant that 33 years after independence thelsneé special education was not

appropriately addressed.

The Free Primary Education in Kenya was introdune2D03, and the Ministry of Education
has undertaken several measures to enable childitenspecial needs access education.
Some of the key milestones undertaken include, rtsffto set up a task force led by Dr.
Kochung in 2003 with the objectives of appraisihg tstatus of special education in the
Country. This report failed to assess the chadlengf children with disabilities in urban
areas and only recommended the need to strengteocafion Assessment and Resource

Centers (EARCs through increased budgetary allmecand equipping.

2.3.1 Special Education/ Schools

Special Education evolved as a separate systewugbéon for disabled children outside the
mainstream schools, based on the assumption thalldd children had needs which could
not be addressed within mainstream schools. Spedialation offered all over in Kenya is in
terms of day, boarding, facilities, and small unithe Special Schools Curricula is usually
offered based on impairment categories such asptsifior the blind, or deaf children, those

with learning difficulties, behavior problems, piga and multiple impairments.

Although special schools concentrate on specifipamments and can be developed as a
centre of excellence, one of their weaknessesaisttiey have resulted in separate cultures
and identities of people with disabilities, andlasion from their homes and communities. It

also denies children with disabilities' the rigtatgarticipate in their communal life.
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2.3.2 Inclusive Education in Kenya

The Ominde Report (Kenya Education Commission4)96commended that children with
mild handicaps should be integrated to learn imleagschools. This effort however has been
undermined over the years by social and cultuighst that prevents children with mild
disabilities to learn in their communities. Intetgéh Education has been implemented in
Kenya with little success till the introduction iotlusive education which requires a flexible
approach to school organizations, curriculum degwalent and pupil assessment. Such
flexibility allows for the development of a moreclasive pedagogy, shifting the focus from
teacher-centred to child-centered education arahtbrace diverse learning Style (UNICEF
2013). The weakness of Inclusive education is ihatoes not provide a system for
addressing all educational needs for children widfabilities. If a deaf child is enrolled in a
mainstream school without a sign language integprdte or she will not be able to learn
effectively just like his or her colleague. Thisearch examined whether all children with

disabilities in inclusive setting enjoy their righb learn and play.

2.3.3 Small Units

Small Units for special education are sometimeschtd to mainstream schools and staffed
with a special teacher or unskilled teacher, wistricts children of mixed ages, in a separate
classroom. The children may spend all their timéhaunit, or be integrated into mainstream
classes at particular times. In these small utlisy do not provide quality education to
children with disabilities as children are leftléarn outside normal national curriculum. And
in many cases students in standard six are usegdme curriculum for standard three.
There is no system policy to ensure that childréh disabilities access quality education in

this setting.
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2.4 Education of learners with disabilities as a ght

Since 1940, the education of learners with disadsliand special needs has been viewed as a
preserve of churches and charitable organizatidimss explains why churches were pioneers
in special schools worldwide. However, there argatige effects of placing children with
disabilities to special schools because it promeketusion and marginalization. In line with
international human rights norms, all human beingge the right to education (UDHR Art
26; ICESCR Art 13; CRC Art 28, 23; CRPD Art 24;h brder to achieve the right to
education for persons with disabilities, the stags an obligation to ensure that all the
measures and steps are appropriate in meeting doeaton needs of children with
disabilities. The Constitution of Kenya 2010, adi 21(1) further states that, it is a
fundamental duty for the state and each of itsrotgaobserve, respect, protect, promote and
fulfil the rights and fundamental freedoms in th# bf rights. This includes the right to
Education For All ( EFA). The same emphasis has im&ced by the UN Convention on the
Rights of Persons with Disabilities which is nowtgg&enyans laws and protects the rights to

education for children with disabilities.

2.5 Theoretical Framework

Different models are used to conceptualize diggbilssues and how they provide

understanding of children with disabilities issuederms of accessing to education. Three
models are discussed here. This study adoptedutinar rights model which is also referred

to as social model of disability.

2.5.1 Charity Model

This model considers children with disabilitiesrfra charity perspective (Albrecht, G and
Bury M 2001). It acknowledges the act of exclusadrchildren with disabilities from social
arrangements and services in the education seftsg.result children with disabilities enjoy
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their basic rights which include; food, clothingydahousing. This model was applied in
Kenya during early 1950s because it contributethéoestablishment of special schools and
institutions so as to provide educational servtoeshildren with disabilities (Coleridge, Peter
(1993). Several international organizations undasetdghe need to help children with
disabilities by opening rehabilitation centers adlvas schools for children with disabilities
to meet their educational needs. The weaknessi®inbdel is that, it treats children with
disabilities as being helpless victims who neec @ard protection. It also relies largely on
the goodwill of benevolent humanitarian for custbdiare of the children with disabilities
rather than justice and equality. This model agsuthat entitlement rights is substituted by
relief measures creating an army of powerless iddals, without any control or bargaining
power who depend either on the state allocated trngenevolent individuals'. The study
determines whether this model is still in practic¢he study locations and establishes how it

contributes to violation of human rights of childreith disabilities to education.

2.5.2 Medical Model

This model focuses largely on ones' physical, sgnsointellectual impairment as a problem
to persons with disabilities. The Medical model eged after World War |l as a result of
significant progress and advancement in the hesglignce, technology, and pharmaceutical
industry. It defines disability by their illness or medicabralition without considering
environmental and attitudinal barriers where cleifdwith disabilities experience in their
daily lives. The strength of this model is thath#s contributed to effective and full
participation of children with disabilities in conumity activities by making them "normal”.
It has also helped to eliminate some mobility dradles that children with disabilities face in
their day to day lives by providing assistive degic While this model recognized that

children with disabilities have the right to reaeirehabilitation and medical services, but it
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was the professionals who had the responsibilitydécide what was best for the sick (
CAILC 1992, Gadacz 1994). This model allows praf@ssls in general and medicine in
particular to control the lives of children withsdbilities ( Barnes and Mercer 2003). The
model however does not address other needs ofrehildith disabilities such as access to
education and other social and economic rightsdidition, this model creates a passive and
isolationist relationship between the patient amal professional within in a philosophy of a

helping system.

In this study, the researcher examined whether adumal service providers offered
education to children with disabilities from a msibphy of a helping system or from a

human rights perspective.

2.5.3 Human Rights Model

This model which is also known as the social maafetlisability marked the (1970s and
1980) The human rights models positions disab#isyan important dimension of human
culture, and affirms that all human beings irresipecof their disabilities have certain rights
which are inalienable ( Oliver. 1983, 1990) andarBdds (2005). This model builds upon the
spirit of the Universal Declaration of Human Righd DHR) 1948, which emphasizes that
all human beings are born free and equal in rigimg dignity. The principle of diversity
provides the foundation to accept disability ast gd#r human variation. In practice, the
treatment of difference has been rather poor, éslhedn the context of disability. The
doctrine of differentiation is important to childrewith disabilities some of whom may

require specialized services or support in orddretonaterially equal to others.

This model has been adopted for the study becawmgues that it is the society that puts
barriers to the lives of children with disabilitieather than their impairments. The model

stresses the need to address these barriers intordehieve an inclusive society for all. This
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model, furthermore lays emphasis on the legal fraonk and legislations as the only way to
improve the conditions of people with disabiliteesd yet the experience or evidence which is
suggested that legislations alone cannot bring tatitange. This calls for the need of moral

support.

2.6 Conceptual framework of the study

The major aim of a theory as argued by Hinsont®&94]) should be either to relate data to a
theory or generate a theory from data. In orddrdid existing and new knowledge a theory
should provide a conceptual framework so that kedgé can be interpreted for empirical
application in a comprehensive manner. The conedipaion of this study was based on two
variables; children with disabilities' rights tousétion are the independent variable and the

extent to which they enjoy their human rights taeation as the dependent variable.
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Figure 1: Conceptual Framework

2.7. Legislative and Policy Framework on the Righto Education for Persons with
Disabilities in Kenya

The government of Kenya has formulated a numbégg$lations and policies that promote
and protect the rights of people with disabiliiesluding children with disabilities. There is
however a serious gap between these policies aadtigeg. The study discussed the

legislations and policies as follow;
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2.7.1 The Convention on the Rights of the Child

In 1989,the world's leaders officially recognized the hunnigits of all children and young
people under 18 by signing this convention. AetizBof the Convention on the Right of the
Child requires that States Parties recognize tlehild with intellectual or physical disability
should enjoy a full and decent life in conditionkigh ensure dignity, promote self-reliance
and facilitate the child's active participationtire community. Article 2&tates that, States
Parties should encourage the development of diffeferms of secondary education,
including general and vocational education, malamthavailable and accessible to every
child, and take appropriate measures such as tfwuttion of free education and offering
financial assistance in case of need. The weaknéhss international law on children is that
it limited disability to intellectual and physicdlsability. The study has provided definition

of disability as per the disability Act 2003.

2.7.2 The United Nations Convention on the Rightsfd&ersons with Disabilities

The United Nations Convention on the Rights of Besswith Disabilities (CRPD) entered
into force on & May 2005. Kenya signed it on 8arch 2007 and subsequently ratified it
on 19" May 2008. Article 7 of the CRPD provides that 8taParties shall take all necessary
measures to ensure full enjoyment by children vdibabilities of all human rights and
fundamental freedoms on an equal basis with otidren. In all actions concerning
children with disabilities, the best interest oé tthild shall be the centre of focus. However,
despite this legislation, there is a significanp ¢eetween legislation and practice. The study

examined gaps in promoting article 7 of the Coneent
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2.7.3 Africa Charter on the Rights and Welfare othe Child

This is a regional human Right instrument that was into force on 14 November 1999.
Article 13 provides that every child who is mengatlr physically disabled shall have the
rights to special measures of protection in keepuith his physical and moral needs and
under conditions which ensure his & her dignity,orpote self-reliance and active
participation in the community. Despite this legtgin, there is a significant gap between

legislation and practice that the study has estiaéd.

2.7.4 Constitution of Kenya

The Constitution comprehensiveprovides for the right to education. First, as aaye
economic and social right, and secpfai specified groups such as children, youth, @ess
with disabilities, the minorities and the margiaati. Disability is a cross cutting issue, and
therefore all the group-specific Articles that pomvfor the right to education are relevant. It
does not make any specific provision for childrathwlisabilities. The state's obligation is to
ensure that children with disabilities are abla¢oess quality and affordable basic education.
Article 54 of the constitution furthermore providgsecific rights of persons with disabilities

including education which is a key area that ndedse studied.

2.7.5 The Children Act of Kenya

The Children Act,2001, which domesticates the Convention on the Rightshef Child,
reiterates the right to education for all childr&his act recognizes the rights of children with
disabilities by stating that a disabled child shedlve the rights to be treated with dignity,
accorded appropriate education and free trainirgt arreduced cost whenever possible. The
Act however failed to provide measures and stepswvhith the rights of children with

disabilities in urban setting and emergency situatian enjoy their rights.

22| Page



2.7.6 The Persons with Disabilities Act 2003

The Persons with Disabilities Act (PDA) 2003 camiiforce on the 16June, 2004 through
Legal Notice No. 64 of 2004. Section 18 of the Agton education. The Act forbids
discrimination of children with disabilities in a&ss to education by virtue of their disability.
It requires learning institutions to take into cidlesation the special needs of persons with
disabilities with respect to entry requirementssganarks, curricula, examinations school
facilities and class scheduling, among others. $haly established gaps in the Act in
preventing rejection of admission on the basis ishhility because many non-disability
institutions argued that there are specific leaynistitutions that have capacity and skills to

meet the needs of learners with disabilities.

2.7.7Sessional Paper No. 1 of 2005

The Sessional Paper on Education (20@b)nhched by the Ministry of Education outlines
Government policy on education and training. Oneit®fobjectives is the realization of
universal access to basic education and trainiagehsures equitable access for all children
including vulnerable and disadvantaged groupsffitnas education as a human right and
also restates the Government’'s commitment to peowdery Kenyan with basic quality
education and training. The paper also recognizesldw enrollment in special education
programmes, and hence the need to ensure programniestrategies to facilitate their
education. The Sessional Paper further recommesrdsmdlusive and accessible education,
including the removal of barriers to education éhildren with disabilities and awareness
creation to eradicate negative beliefs associafitiil disability. In addition, it recommends
the development of a special needs policy to datethe learning requirements of children
with special needs. The sessional paper furtherfadiseto highlight mechanisms and steps

for educating children with disabilities.
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The Sessional Paper observes that financing spediaation still remains a major challenge
for the Government because only 0.2% of the totalcation budget is spent on special
education. In recognition of this shortcoming, tlpaper reiterates that given the
Government’'s commitment to Education For All (EFA#) 2015, a framework incorporating

financing requirements of special education willeséablished.

2.8 Hypotheses
The study argues that

a) Most children with disabilities in Nairobi Countyrea living under difficult

circumstances and their fundamental human rightitecation is violated.

b) The rights of children with disabilities to edtioa is under threat in Nairobi

County,

c) Children with disabilities are enjoying their righto education as per the national and

regional human rights instruments and

d) Education service providers and parents of childvégh disabilities are aware of the
rights to education for children with disabilities.

2.9 Conclusion
The literature reviewed revealed a variety of lemsrito accessing of education by children
with disabilities in Kenya. These include; schaatifities such as toilets, classrooms and text
books that are not adaptable to children with digigs; inadequacy of teachers trained on
inclusive education; a community members who arewveoy supportive of children with
disabilities, a hostile school environment in whichildren with disability are exposed to
dangers such as ridicule, bullying from peers, latkiends and lack of socialization at the

school level.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter focuses on the research design tlabdan used in the study. It entails the
approach used in the research study and explaiesplin, structure and strategy of
investigation conceived so as to obtain answershéoresearch question and to control
variables. It includes the study design, study pefpan, sampling techniques, units of

observation analysis, data collection, instrumeata collection procedure, data analysis.

3.2 Study Site

This study employed descriptive survey to analyze éxtent to which children with
disabilities enjoy their fundamental human rightsterms of access to quality education in
the urban area. In view of this, data was mainljlected using an interview schedule
consisting of structured open and closed endedtigneswhich were administered to the
respondents. The study site was based in Kibenbakasi East and Dagoretti constituencies
in Nairobi County. The study locations were saldcbecause of the high prevalence of
people with disabilities and high proportion of pay in line with the Kenya National
Survey for Persons with Disabilities 2009 repott.wias also noted that children with
disabilities and their parents cannot be found e @articular location as they lived in

scattered environments.
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Map 1: Nairobi County

3.3 Study Design

This was agualitative research design which was descriptivadture. The process of data
collection was participatory and inclusive. Thisudst also employed a survey method
whereby different stakeholders were involved tedaine the extent to which children with

disabilities enjoyed their human rights and fundatakfreedom.

3.4 Study population

According to the Kenya National Population Cens2309, the overall disability rate in
Kenya is 3.5% which translates to 1.330,312 millgersons with Disabilities. Of this, the
largest proportion is physical impairment (413,69%)lowed by visual impairment
(331,594). Others are shown below:

Population by Main Type of Disability and Sex, 2009
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Disability Male Female Total %
Visual 153,783 177,811 331,594 53.6
Hearing 89.840 97,978 187,818 52.2
Speech 86,783 75,020 161,803 46.4
Physical 198,071 215,627 413,698 52.1
Mental 75,139 60,954 136,093 44.8
Others 44,073 55,233 99,306 55.6
Total 647,689 682,623 1,330,312 51.3
% With Disability 3.4 3.5 3.5 -

In Nairobi County, there are 3,043,491 residentss tivith 3.5% of the total population,
therefore, there are about 106,522 people withbdisas in Nairobi County. The National
Census provided that there are 5,992 PWDs in Kjbehale in Dagoretti there are 5,319
PWDs and in Embakasi there are 5,735 people wahhbdities. The study targeted Twenty
(20) parents of children with disabilities, 15 cnén with disabilities, 10 education service
providers and 5 officials. The data gathered wadyaed to determine the extent to which
children with disabilities enjoyed their rightseducation.

3.5 Sample Size

The sample size for this study comprised 50 padiais. Twenty (20) parents of children
with disabilities, 15 children with disabilitiespZeducation service providers and 5 officials
form the Ministry of Education, Kenya National Coission on Human Rights (KNCHR)
and United Disabled Persons of Kenya (UDPK) weteeabaged in the data collection

process.
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3.6 Sampling procedure

The study used both non-probability and probabiigmpling techniques. These included
purposive and snow-ball sampling and Simple randampling. Purposive sampling was
used where the researcher made decision in thetiseleof the study unit based on his
knowledge of the study population. The choice waslenbecause children with disabilities
and their parents are scattered in residence. bfdste respondents were able to assist the
researcher in identifying potential respondenthestudy location which explains the reason

why snow-ball sampling was employed in the study.

3.7 Data Collection and Study Instruments

Data collection requires the engagement of fundaahemd appropriate instruments of data
collection. In this study, both field and librargsearch were essential as both formed the
basis of data collection. The choice of these umsénts was further guided by the research
objectives. These collection instruments includegesgionnaires, interviews, censuses,

observations and review of documents and discussith the key informants.

3.8 Data Analysis

This study employed both qualitative and quantieatinalysis methods. Qualitative data was
analyzed using Statistical Package for Social ®eie(SPSS) and Excel applications.

Descriptive data was used and qualitative dataamamnged into themes and coded.
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CHAPTER FOUR

RESEARCH FINDINGS

4.0 Introduction

This chapter presents the results of the study waed in three locations Kibera, Dagoretti
and Embakasi constituencies in Nairobi. The resuiflect the perceptions of parents of
children with disabilities, children with disabiés themselves and education services
providers’ on the extent to which children with atidities enjoy their rights to education.
This study also included findings from key inforne&ron the situation of children with

disabilities with regard to right to education iaiMbi.

The process of obtaining quantifiable informatioonfi a sample population using descriptive
research survey design (Mugenda and Mugenda (2003))ved a detailed description of
document. In view of this, data was collected usamginterview schedule consisting of
structured open and closed ended questions which administered to the respondents. The
collected data was further analyzed using Stasisftackage for Social Science (SPSS) and
Excel applications. Simple statistics which inclddeercentages, tables, charts, frequencies,

pie charts and bar graphs were applied to drawlgsions of the findings.

A total of 50 respondents comprising 19 parentstofdren with disabilities, 11 education
service providers, 20 children with disabilitiesdghree key informants from Kenya National
Commission on Human Rights, The Ministry of Edumatand United Disabled Persons of
Kenya were interviewed in the study. The chart Wwetepresents the study population from

three sites.
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Figure 2: Study Population

Objective one: To analyze the trends of rights to ducation among children with
disabilities

The aim of this objective was to analyze the situadf children with disabilities in the study
locations. The responses from the parents of @nldvith disabilities to serve the objective

one of the study as presented follows;

4.1.0 Responses from Parents of children with Disdities

Parents of children with disabilities were impottarspondents for this study so as to
establish whether they agreed that the rights dflrem with disabilities are protected and

promoted. The following results were obtained;

4.1.1 Participation of Fathers in Education of Chitiren with Disabilities

A total of 19 parents of children with disabilitieere interviewed through questionnaires in
Kibera, Embakasi East and Dagoretti. The figureowethows the gender of parents with

children that had with disabilities and particg@in the survey.

30| Page



Figure 3: Gender Representation of the Study

The above figure confirms the poor participatioriathers of children with disabilities in
their education and support of children with difaes. Out of 19, only 2 or 12 % of fathers
of children with disabilities participated in thissearch. While conducting the study one of

the female parents in Dagoretti stated,

“We had a wonderful time as a family till my son wthas physical disability was born. My
husband opted to leave us. | have been struggliogaise all my children alone” A mother

in Kibera.

“When we realized that our son was having a mendéability, the father disappeared and

never returned.”
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4.1.2 Characteristics of parents of children with @abilities

The below finding provided information on charaistes of parents of children with

disabilities who participated in the study.

4.1.2.1 Age of parents with disabilities

Location 18-20 21-30 31-40 41 above
Kibera 0 1 4 1
Dagoreti 0 2 2 0
Embakasi 0 4 4 0

Table 1: Age of parents with disabilities

Findings indicate that majority of the parents laildren with disabilities who participated in

the study (53%), were aged 31-40

4.1.2.2 Education level of parents of children witldisabilities

Never to school

Uni/college M Kjbera

_ M Dpgoretti

Secondary - Embakasi

T L] L] T L] !

0 2 4 6 8 10 12 14

Figure 4: Education level of parents of children wih disabilities

Only 15% or 3 out of 19 of parents of children wilsabilities surveyed had completed

college or university education. Sixty eight (68%)parents (respondents) had attended
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primary education while 21% had reached secondamgl leducation. Education played an
important role in addressing the underlying causieuman rights violations, preventing

human rights abuses, combating discrimination, jtorg equality, and enhancing people’s
participation in democratic decision-making proesssSince only 15% of parents of children
with disabilities had attained college or universével of education, most parents were more

likely to be acquainted with their children’s rigttb education.

4.1.3 Types of children with disabilities and causef disabilities

Thirty seven (37% ) of respondents were physicdi$abled followed by 31% with mental
disability. Deaf and blind were 15 per cent eautiith regard to the cause disability of their
children, over half (57% ) of the parents stateat their children were born disabled or had
congenital complication whereas about 36% of chilh disabilities were as a result of
diseases such as Meningitis, anaemia and pneumbhia was further confirmed when
children with disabilities were asked at what ageytbecame disabled. It was established

that 0-5 years account for 95% while 6-10 yeargaesented at only 5%.

Figure 5: Types of children with disabilities and ause of disabilities
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Hearing | Speech | Visual Mental Physical Self-carehe®
Male 50.9%| 54.7% 44.7% 54.3% 49.7% 55.2% 45.2%
Female 49.19 45.3% 55.3% 45.7% 50.3% 44.8% 54.5%
Total 100%| 100% 100% 100% 100% 100% 100%

Table 2: Incidence of disability type by gender
Source: Kenya National Survey of People with Dikigh{2008)
4.1.4 Source of income of household

Findings from the study confirmed that, disabilapd poverty are fundamentally linked.
Figure 6 below shows the proportion of respondentveyed who are employed, self-

employed or not employed at all.

Figure 6: Source of income of household

The figure 6 above none (0%) of the respondente(ys of children with disabilities) were
employed by government or private sector. 52% ef gharents are self-employed in small
scale businesses while half of the respondents¥%yOwnvere not employed at all. They
depended on the government’s social protectionniatgions, relatives and friends for
financial support. In terms of average monthly imeoreceived from self employed activities,
relatives and disability allowance, a large projport (89%) of parents interviewed

acknowledged that they received a monthly incoméettveen Ksh. 2,500 to 5000. This
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indicated that over 90% of parents of children vdikabilities were living below the poverty
line of Ksh 80 a day. Only 10% of parents receiamdincome of between Ksh 5,000 to

10,000 every month.

Article 43 of the constitution of Kenya 2010, prdes that every person has the right to the
highest attainable standard of health, educationiak security, clean and safe water in
adequate quantities, to be free from hunger, ant® adequate food of acceptable quality,
and to have access to and adequate housing, ssuhadde standards of sanitation. Poverty is
therefore a human right violation, the rights ofildten with disabilities in the project
locations are likely to be infringed. One of therepds interviewed at Kibera told the

researcher;

“I am not employed and cannot find time to startkasiness because my son is physically
disabled and needs my special attention daily. Ishtake him for physiotherapy sessions

almost daily”

4.1.5 Experiences of parents in bringing up childne with disabilities
Respondents were interviewed to describe theirnparexperiences by asking them how

challenging it was to bring up a child with a didigyo
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Figure 7: Experiences of parents in bringing up chdren with disabilities

A significant majority of respondents (89%) citddht it was very challenging to bring up a
child with a disability. This indicated that in ntosases; the rights of children with
disabilities were likely to be violated given thifidulties at parents face in taking care of
their children with disabilities. Almost all (97%) the parents of children with disabilities
stated that they encountered financial burdensiigimg up their disabled children. Only 3
percent were able to access disability allowanéered by the National Council for Persons

with Disabilities. One parent said that;
“The reason why | must always be at home is to tecd my son from burning, home
accidents, sewage contamination and other harmfbjects” — A Parent in Embakasi.

“I am a single parent, | have to stay at home madtmy time to take care and watch my

child with mental disability”

Respondents were asked as parents of disabledarhilghat kind of problems each one
faced with a child with disability. Over half (51%gported that they had experienced denial

and stigma from neighbors and community members.

Figure 8: Problems faced by parents of children wh disabilities
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Objective two: To describe the extent to which chiren with disabilities enjoy their

rights to education

This objective established whether children witkadlilities enjoyed their rights to education
as per national, regional and international humghts instruments. The questionnaires

probed parents' perception of the right to edundtio children with disabilities.

4.1.6 Rights of children with disabilities

Parents of children with disabilities were intewexdl to explain how well informed the

community members were on the rights and freeddnehitdren with disabilities including

disabled adults.

Figure 9: Rights of children with disabilities

A big proportion (82%) of parents of children withsabilities reported that community
members were not aware of the rights of childret wlisabilities. This indicated that rights
of children with disabilities were disregarded imetcommunities because most family

members were unlikely to take their children witbatbilities to school.

4.1.7 Access to school for children with disabiliéis
Respondents were interviewed to establish how #aggs to transport or access school for

their children with disabilities. Figure 11 shovesults of the survey undertaken.
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Figure 10: Access to School for Children with Disailities

The vast majority of the respondents (12 out o§eyed) indicated that it was not easy for
children with disabilities to access primary sclsodlhe challenges faced include; the fact
that the parent must carry his or her child to sthiaily, most special need schools are not
within their reach and in many cases are very esigenin addition, most public schools do

not have facilities such as physiotherapy and dpdékerapy equipments. In some cases,
school administrators denied admission to childveéh disabilities due to lack of facilities or

simply because they could not handle children wditbabilities. The attitude of school

community towards disability is culturally negativEhese barriers prevented children with
disabilities from enjoying their rights to educatiowWhen asked what the most common
forms of discrimination that children with disabi#is experienced in education, the following

results were obtained.
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Figure 11: Types of discrimination in schools

One of the respondents shared her experiences tdlong her child with a disability to a

regular school as follows;

“When taking my son to the nearest primary schothhe headmaster told me that they
cannot admit him because there are specific schoitiat handle children with physical

disabilities”

4.1.8 Accessibility of school environment, structu and systems

Parents of children with disabilities were intewesl to determine whether they considered
the school environment, structure and systems \aecessible to his or her child. All
respondents indicated that, school facilities wheesr disabled children were enrolled are

not friendly to children with disabilities.
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Figure 12: Accessibility of school environment, structure andgystems

Objective three: To analyze whether education serge providers and parents of
children with disabilities are aware of the rights to education for children with
disabilities.

In response to objective three, parents of childvigh disabilities were engaged to determine

their knowledge of rights to education for childreith disabilities.

4.1.9 Rights to education for children with disabities

Parents of children with disabilities were askecethler they knew that their children had the

right to education

Figure 13: Rights to education for children with dsabilities

Although a significant majority of respondents (78%ere aware that their children with

disabilities had the right to education, there evarany factors that prevented them from
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taking their children to school. These includedccessible physical environment/facilities in
public schools and the fear that their childrenhwdlisabilities would experience stigma,
violence and discrimination. They also cited ladksopportive staff to give their children
special attention like pushing wheelchairs amorngi® Below are quotes from a parents as

to why she would not take their child to school.

“I would like to take my daughter to a public schhdut who would be there to take care of

her?” Parent in Embakasi.

“I don’t have any problem sending my child to schoout my biggest worry is the school

environment and how she will be treated” —A motharKibera.

In terms of knowledge of any human rights instrutedaws that promoted and protected the

rights of children with disabilities, below resufpresents responses from the parents.

Figure 14: Knowledge of human rights instruments

The majority of respondents (95%) were not awarangfexisting human rights laws that
protected and promoted access to education fafremilwith disabilities in the study
locations. This therefore confirmed that in mostesa parents cannot understand whether the

rights of their disabled children were infringedsithool.
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4.2.0 Findings from teachers of children with disallities on the rights of children with
disabilities
The following were responses from teachers of caildvith disabilities that the researcher

interviewed as per research objective and question.

Objective one: To analyze the trends of rights toducation among children with
disabilities

The questionnaire was designed to examine thedesigberception of the trends of rights to
education for children with disabilities in the dyuocation. The responses are tabulated as

follows;

4.2.1 Duration teachers have taught

Figure 15: Duration teachers have taught

The vast majority of teachers (75%) of childrenhadisabilities had taught for more than 8

years and 23% had taught for 4-7 years.

4.2.2 Skills of teachers of learners with disabilies

Learners with disabilities were entitled to qualifiand skilled teachers for them to enjoy
their right to education and complete the full eyof basic education. Eight (8) out of ten
(10) respondents interviewed stated that they hatbiaken special needs training. It was

however, shocking to note that when asked how thmaydled the educational needs of
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different children with disabilities in their scHp@nly 3 out of 10 or 33% of respondents
were able to explain the need to identify learmiegds of different children with disabilities
rather than just place them in a unit as many medpots had described. This indicated that in

many cases the rights of children with disabilitieere abused in the institutions surveyed.

Objective two: To describe the extent to which chiren with disabilities enjoy their
rights to education:

In order to generate more information regardingekint to which children with disabilities
enjoyed their rights to education, the teachersewemngaged to answer the following

questions.

4.2.3 The most affected disability in human rightviolation

Respondents were interviewed to establish whetheretwas specific disability that was

most affected by human rights violation. Figure ddimonstrates the likelihood of human

rights violation against people with different tgpef disability.

Figure 16: The most affected disability in human rghts violation

The survey established that, people with disaegditvho are most vulnerable to human rights
violations were those with mental disability duethhe nature of their disability. Those with
mental disabilities were defenseless, not ablexfiwess themselves in a clear manner and

they are left “hiding” in homes.
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4.2.4 Accessibility of curriculum and examinationgo children with disabilities

The study established from teachers whether thiegicurriculum and examinations were
accessible, inclusive and friendly to learners witkabilities. The unique characteristics,
interest and attitudes of children and diversityeiarning styles demand differential teaching
methods to be used by a teacher in the classrodaciidate learning. In order to meet the
diversity, there was need to develop an inclusiveiculum aimed at providing quality

education that could enable all children to ledfectively and participate equally in class. It

should also provide children the dignity and coefide to learn.

The findings of the study showed that the vast nitgjof teachers (87%) reported that the
current curriculum and examination were not degigte meet the needs of learners with
disabilities. A significant majority of respondsréxplained that curriculum and examination
were basically theoretical and therefore does unibtrsost special needed children who need
to be equipped with practical skills for life. Ihet broadest sense, the rights to education of
children with disabilities were denied by not hayian inclusive curriculum. One senior

teacher stated that;

“The current curriculum and process of examinatiotays a lot of emphasis on writing
skills. Some children with disabilities can excel bther models of answering questions,

like oral, sign language and other forms of commuwaition.”

“Due to diversity of learners with disabilities, éhcurriculum is not friendly; it should be

adapted to cater for specific needs of individuehtners”.

4.2 5 Reasonable accommodation for children with dabilities

It is the responsibility of teachers to ensure tieaisonable accommodation for the learners

was provided in school. This calls for the prowumsiof reasonable accommodation which
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refers to necessary and appropriate modificatiod adjustments, without imposing a
disproportionate or undue burden, where neededparicular case, to ensure children with
disabilities enjoy or exercise on an equal basth wihers, all human rights and fundamental

freedoms.

Respondents were asked to determine whether thelerstood the term reasonable
accommodation and how they applied it in learnibgvas not surprising that only 30% of
the respondents were able to describe what reagoaabommodation entailed and how it
was practiced in schools. This explained the flaat in many cases, rights of children with

disabilities were infringed by teachers unconsdipas consciously.

4.2.6 Significance of Inclusive Education

The study respondents were asked whether an imelusilucation promoted access to

education for children with disabilities. Figure beélow represents the responses from

teachers in each study location.

Figure 17: Significance of Inclusive Education

Over half (60%) of respondents agreed that incusiducation as an approach was critical in
promoting access to education for children withalikties. Inclusive education enabled
children to learn together in the same classro@mgumaterials appropriate to their various
needs, and participating in the same lessons amdaton. In an inclusive school, children
with disabilities did not study in separate classestead, teaching methods, textbooks,

materials, and the school environment were desigadi girls and boys with a range of
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abilities and disabilities. Nearly half (42%) cargnts surveyed indicated that segregation

was one form of disability discrimination that ar&n experienced in schools.

4.2.7 Accessibility of school environment such asitets, classroom and playing ground

The respondents were probed whether their schoelaseessible to children with disabilities

in terms of toilets, playing ground and classroom.

Figure 18: Accessibility of school environment suchs toilets, classroom and playing

ground

Despite the findings in figure 18, most of the swloare not accessible. There were no
modified toilets for children with disabilities, mamps for children with physical disabilities
and there were some objects on the schools plagnognd that could significantly prevent

participations of children with disabilities.

4.2.8 Commitment of County and Central Governmenta education of children with
disabilities

Teachers were questioned whether they agreed héthview that the county and national
governments were doing enough to support the educaf children with disabilities in
terms of budgetary allocation and general supgdéigure 19 presents the perception of

teachers of children with disabilities towards gowveent’s commitment.
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Figure 19: Commitment of County and Central Governnent to education of children
with disabilities
A large majority of respondents (92%) did not thihkt the county and national governments
were doing enough to protect and promote the tmlletducation for children with disabilities.

One teacher reported the following statement whigbported the above finding.

“The leaders are not conversant with what to do lwthe money”- A teacher from Kilimani

Primary school

Objective three: To analyze whether education serge providers were aware of the

right to education for children with disabilities

In response to objective three, teachers of childnéth disabilities were engaged to

determine their knowledge of rights to educationclaildren with disabilities.

4.2.9 Knowledge of rights to education for childrerwith disabilities by teachers

Teachers of children with disabilities were intewed to establish whether they were aware

of the rights to education for a child with disayil
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Figure 20: Knowledge of rights to education for cHdren with disabilities by teachers

Although all respondents surveyed indicated thay ttvere aware of existing legislations
and policies protecting the rights of children walisabilities, it was surprising that only 4 out
of 10 teachers were able to answer the questioratty regarding existing human rights
laws that protect and promote the rights to edanator children with disabilities. The
respondents stated that they were aware of th@fewgith Disabilities Act 2003, the United
Nations Convention on the Rights of Children witisdbilities and the Children Act. But,
none of the respondents was able to mention thest®ation of Kenya 2010 which clearly

provides that every child has the right to free emchpulsory basic education.

With regard to who was responsible for protectimgl promoting rights of children with

disabilities in the school, all respondents (100#gicated that everyone at school was
responsible for ensuring that the rights of chidmeith disabilities were respected and
protected. Only 40% of respondents were able sorogchanisms in place, and what actions

should be taken in the event that the rights aalded child were violated.

Objective one: To analyze the trends of rights to ducation among children with
disabilities:

It was essential to establish if children with thisities provided inputs on the trends of the
rights to education. Questions were designed spallyf to engage with children with

disabilities in order to reach conclusion on thigjhts to education.
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4.3.0 Responses from children with disabilities

The study involved children with disabilities aspendents. The following are results from

children with disabilities interviewed.

4.3.1 Characteristics of children with disabilities

The figure below shows the different types leaseith disabilities who participated in the

study

Figure 21: Characteristics of children with disabilties

The information provided below explains that mdsthuldren with disabilities become

disabled at birth or during the age of 0-5 yeads ol

At what age did you become disabled?

Age Frequency Percent
0-5 years 19 95%
6-10 years 1 5%
11-20 years 0 0%
21years and above 0 0%

Table 3: The age at which you became disabled

49 |Page



Objective two: To describe the extent to which chiren with disabilities enjoy their

rights to education

Learners with disabilities were interviewed usinguestionnaire for them to provide

information on how well they enjoyed their rightseducation in school and at home.

4.3.2 Rights of children with disabilities

The study probed the extent to which learners dighbilities liked their school as a way of

establishing whether they enjoyed their rightdhatrtrespective schools. The chart below

represents their response to the question.

Figure 22: Rights of children with disabilities

More than half (51%) of the children with disalid# interviewed said that they did not like
their schools. Reasons as to why they did notthle#& schools varied from bullying to abuse

as well as facilities which were inaccessible &nth

4.3.3 Accessibility of school facilities to childne with disabilities

A significant number of respondents (61%) indicatiedt school facilities such as toilets,
classrooms and playgrounds were not accessibleioday to day needs. Nearly half (48%)
said that the classroom was not friendly to themilev62% indicated that they struggled to

use school toilets and a big proportion of the oesients stated that the playground was
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inaccessible. Due to their disability, childrentiwidisabilities should be provided with

facilities that facilitate effective learning.

0
Playground 13302 24% 5%

1%
0,
u Toilets ggo;:
20%
0%

m Classroom
Yes No Dontknow

Figure 23: Accessibility of school facilities to citdren with disabilities

4.3.4 Know your rights at school by children with gsabilities
The respondents were examined to determine whttagiknew their rights at school. The
study results showed that 85% of the respondedtaati understand their rights at school. It

was therefore likely that should their rights belated by their non-disabled counterparts

they will not report it.

Figure 24: Know your rights at school by children wth disabilities

Children with disabilities were requested to stakether the following were their rights at

school.
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Rights YES NO DON'T KNOW
Right to Play 62% 48% 0%

Right to Privacy 27% 73% 0%

Right to be given equal opportunities 56 44 0%
Freedom to engage in clubs 34% 76% 0%
Freedom to participate in classroom activities 49% 51% 0%

Table 4: Know your rights at school by children wit disabilities
4.3.5 Isolation of children with disabilities in sbool

Children with disabilities were asked whether thag felt lonely in school so as to probe the

degree to stigma and discrimination in school emrinents. The chart below represents their

feedback on the question.

Figure 25: Isolation of children with disabilitiesin school

A large majority of respondents (85%) said they fehely in school. It was likely that
stigma and discrimination still existed in mostsahools in Nairobi. The consequence of
discrimination and stigma led to low confidence aself-esteem among children with

disabilities.

In order to confirm whether there was abuse orrifignation in schools, children with
disabilities were asked whether non-disabled cérdor teachers had abused and laughed at

them because of their disability. It was not swipg that a big proportion (75%) of the
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children with disabilities reported that non-disablchildren had laughed or abused them in
school. Only 25% of respondents said that they mewekr been abused by non-disabled

children and teachers.

The respondents were furthermore interviewed terdehe whether action was taken when
they reported any form of abuse to those in chargight five 85% reported that no action
was taken, which confirmed that school administsatdid not give special attention to
learners with disabilities. Among the factors thaplained why no action was taken are the
social myths attached to disability, lack of intrie disability matters and negative attitudes;

therefore the learning institutions did not valoaeerns of children with disabilities.

4.3.6 Involvement of parents of children with disabities in their education

Children with disabilities were asked on who tobkrh to school, whether they had all they
needed to support their educational needs and whtthir parents were supporting them in
carrying out assignments. This was aimed at detengithe involvement of parents in

education of children with disabilities. The chiaelow presents findings from the responses.

Figure 26: Involvement of parents of children withdisabilities in their education

To determine how supportive school teachers andteaching staff are to learners with
disabilities, respondents were asked to establiséthver their teachers were helpful in and
outside classrooms. Figure 26 presents the pévoept children with disabilities towards

their teachers on the supportive dimension. Halthef respondents (50%) said that their

teachers and other staff in their schools weresapportive in and outside the classroom.
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Figure 27: Supportive of teachers to children withdisabilities

4.4 Responses from Key informants
The following feedback was obtained from the fogumup discussion with officials from the
Ministry of Education, Kenya National Commissiontldaman Rights and United Disabled

persons of Kenya.

4.4.1 Equal Opportunity to Access Primary Educatiorfor Disabled Children

Children with disabilities did not access educatmually with others because they lacked
facilities, stigmatization and stereotyping wheesrgnts prefered sending their able bodied
children to schools over the disabled. In additentietal attitudes are such that children with
disabilities were deemed to be objects of pity. @fgvmade access to education for many
children with disabilities unaffordable due to theyh cost of education in the available

private schools. One senior official from the Mtnysof Education said;

“l do not believe they do. They have less chan@sslsupport and less choice compared to

their able bodied peers”.
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4.4.2 The School environment for disabled children

Some schools are accessible while others wereAwoessibility is a wide term that varies
from access to information, to physical accesséansport among others. Deaf children, for
instance, who wanted to access education in regalawols cannot because there were no
sign language interpreters and therefore they loagot to special schools which were
sometimes 300km or more away. For example, somiectidren in Nairobi County travel

to Kuja Special Secondary school for the deaf innWas. The visually impaired children
face similar problems in respect of informationséisination which was lacking in most
regular schools. In addition, most schools, bothced and regular, lacked physical access
which made it hard for children with disability taccess different facilities including
classrooms, laboratory, extra curricula play fietawl the washrooms, among others. As a
result, most children with disabilities were noteato enjoy the school environment as their

able-bodied counterparts. One official at the Migi®f Education told the researcher that;

“Not all school environments are accessible, espdlgi in the regular schools” A MOE

official

4.4.3 The main challenges experienced by do childravith disabilities in accessing

primary education

There are many challenges that children with dige#si encountered in education. These
include; lack of physical access, negative attifudedequate staffing, lack of adequate
learning facilities and aides, and unaffordableate schools despite government launching
free primary education in 2003. Others included lat adaptive curriculum especially for

children with intellectual disability and unfavotalpolicies.
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Negative attitude towards children with disabibtiby teachers was a major obstacle to the
education of children with disabilities. Some tearshhad been sensitized and trained on
rights of children with disabilities and were thiere able to treat children with disabilities
equally with the able-bodied. There were howevsrsé teachers and non teaching staff who
had not been sensitized and trained on rights idreim with disabilities and therefore still
consider children with disabilities as poor in slgserformance and other school related
activities. The regular schools had been accusedattieatment of children with disabilities
and this explained why parents still preferred seschools despite government

commitments both through national and internatideak on inclusive education.

4.4.4 Some of the Possible Solutions to the Chaltgs

The Government should increase the allocationuati$ to the Ministry of Education and
clearly state the procedures that need to be usethpgrove education for children with
disabilities (CWDs). The government institute agprate mechanisms to implement the
Special Needs Framework 2008 which still remaiefarence material since its formulation,
and ensure recruitment of adequate teachers trairetlication for learners with disabilities.
Universal designs should be used to ensure thabuldlings in schools were disability
friendly. Government should also design adaptiveiculum to take into account the needs
of children with disabilities. In addition, sengdtion and awareness programmes should be
expanded out in the country and be incorporateithéncurriculum for all teachers training.

There should be more consultation with all stakeééd in this sector.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.0 Introduction

The aim of the study was to analyze the situatibreholdren with disabilities' rights to

education in Nairobi County. This was to be achietreough three strategic objectives;
a) Analyzing the trends of rights to education amohiddeen with disabilities;

b) Describing the extent to which children with didaigis enjoy their rights to

education.

c) Analyzing whether education service providers aratepts of children with

disabilities were aware of the rights to educafarchildren with disabilities.

The survey research design was employed in thidysflihree sets of questionnaires were
utilized one for children with disabilities anothier teachers and the last one for parents of
children with disabilities. The study also engadeg informants and gathered their views
with regard to rights to education for children twidisabilities. The data was collected in

three locations to reflect representation of Ndi@bunty.

5.1 Summary of the Study

This study established that the rights to educatanchildren with disabilities were not

systematically protected, fulfilled and promoted dyty bearers, teachers and parents of
children with disabilities in Nairobi County. Theudy described barriers that prevented
children with disabilities from enjoying their in@hable rights and fundamental freedoms to
education. Both county and national governmentsdraobligation to ensure that the rights
of children with disabilities were respected andtpcted as spelled out in the constitution of

Kenya 2010 and other national human rights laws.
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The first objective of the study sought to analyze trends of rights to education among
children with disabilities. The study focused aurf main disabilities; physical disability,
blind, deaf and mental disability. The results loé study revealed that 37% of respondents
represented physical disability followed by memtizhbility at 31 while deaf and blind share
15 per cent each. In terms of the cause of disalolver half (57%) of the parents stated that
their children were disabled at birth or congenitaereas 36% of children became disabled
as a result of diseases such as meningitis, anaandapneumonia. The survey results
established that people with disabilities who waast vulnerable to human rights violations
are those with mental disability due to the natafetheir disability. Those with mental
disabilities are defenseless and not able to egghesnselves in a clear manner and were left

exposed by “hiding” them at home.

The study established that, poverty and disabiilgre fundamentally linked. A large
proportion (89%) of parents interviewed said tiatytreceived a monthly income of between
Ksh. 2,500 to 5000. This indicated that over 90Rparents of children with disabilities
lived below the poverty line of Ksh 80 a day. Arsfgcant majority of respondents (89%)
cited that it was very challenging to bring up dchvith a disability. This indicated that in
many cases the rights of children with disabilitisere likely to be violated given the
difficulties the parents are facing in taking carfetheir children with disabilities. A big
proportion (82%) of parents of children with diddigis reported that community members
were not aware of the rights of children with diftes. This was a clear indication that
rights of children with disabilities were disregaddin the communities and most family
members are unlikely to take their children witkatilities to school. Although a significant
majority of respondents (78%) were aware that tbleildren with disabilities have rights to

education, there were many factors that preveritech tfrom taking their children to school.

58| Page



These included; inaccessible physical environmfami$ities in public schools, they fear that
their children with disabilities would experiendgma, violence and discrimination; lack of
supportive staff to give their children specialeatton like pushing wheelchairs among

others.

In continuation of objective one, the vast majoafythe respondents (12 out of 19) surveyed
indicated that it was not easy for their childreithvdisabilities to access the nearest primary
schools. Most of the challenges that they expeeédneere due to poverty. Parents must carry
their children to school daily and most specialchgehools were not within their reach and in
many cases were very expensive. Most public schdiolsnot have facilities to cater for
physical and speech therapies. The findings of shisly showed that the vast majority of
teachers (87%) reported that the current curricumch examinations were not meant to meet
the learning needs of learners with disabilities. s@ynificant majority of respondents
explained that curriculum and examination were dadlyi theoretical and therefore did not
suit most special needs children who need practieating and equipment with skills for

life.

The second objective of the study sought to desctite extent to which children with

disabilities enjoyed their rights to education.whis established from the finding that more
than half (51%) of the children with disabilitiesterviewed, said they did not like their

schools. The reasons as to why they did not liké $chools varied from bullying to abuses
as well as inaccessible facilities in their schodlke results indicated that only 33% of
teachers were able to explain the need to idelgédyning requirements as a right to quality
learning for children with different disabilitieather than just placing them in a unit. This is
a clear indicator that in many cases, the rightshdtiren with disabilities were abused in the
institutions surveyed. It was not surprising thatyo30% of the respondents were able to
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describe reasonable accommodation and how it veasiped in schools. This showed that in
many cases the rights of children with disabilitiegre infringed by teachers either
unconsciously or consciously. The findings furthere indicated that most of the school
facilities were not accessible for disabled childr&here were no modified toilets for
children with disabilities, no ramps for childrerithvphysical disabilities and there were
some objects in the school playing grounds thavered participation of children with
disabilities. The study results also showed tH& &f children with disabilities did not
understand their rights at school. It was theeefikely that their rights were more likely to
be violated by their non-disabled counterparts euththem reporting. A large majority of
respondents (92%) did not think that the countyegoment was doing enough to protect and

promote the rights to education for children witkadbilities.

The third objective of the study sought to analy#ether education service providers and
parents of children with disabilities were awarettod rights to education for children with
disabilities. The findings of the study revealedttthe majority of parents of children with
disabilities (95%) were not aware of any existingman rights laws that protected and
promoted access to education for children withldigees. This therefore confirmed that in
many cases, parents cannot understand whethert ahaaights of their disabled children
were infringed in schools. With regard to the teashwho participated in the study, almost
all of them indicated that they were knowledgeabieexisting legislations and policies
protecting the rights of children with disabilitidswas however, surprising that only 4 out of
10 teachers were able to answer the question ¢lyrregarding existing human rights laws
that protected and promoted the right to educatwnchildren with disabilities. A large
majority of teachers(92%) did not think that theimcty and national government were doing

enough to protect and promote the right to educdtio children with disabilities.
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5.2 Conclusion of the Study
Based on the findings of the study, it was obsetiad

a) Children with disabilities were denied their inheréhuman rights and fundamental
freedom including the right to education in spifettte existing laws that protected
them.

b) Parents and some teachers of children with dis@silwere not knowledgeable of the
right to education for children with disabilitiesluman rights education targeting
parents and teachers was urgent.

¢) The study confirmed that poverty and disability ggdandamentally linked. It was

therefore true that poverty is a human rights viotaof children with disabilities.

d) Parents lacked adequate support information reggrdducation and services for
children with disabilities.

e) Inaccessible school environments, negative att#udk teachers and community
members towards children with disabilities and la€lan inclusive curriculum were
main factors preventing children with disabilitié®©m enjoying their right to

education.

5.3 Recommendations for the Study

The following recommendations and suggestions weagle to ensure that children with

disabilities enjoyed their rights to education.

a) Laws and policies on child rights concerning cheldrwith disabilities should be

enforced and fully implemented at all levels in tbeunty. It is important that
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children with disabilities be taught about theights and how to avoid getting
abused.

b) There is an urgent need for human rights educdionparents and teachers of
children with disabilities as a strategy for mirmmig human rights violations.
Special emphasis should be enacted on how theyegant any form of human rights
violations.

c) The county government should establish three Congm&ve Community Based
Rehabilitation centres in Nairobi County that Wi a one stop shop for children
with disabilities and their parents. The centrel priovide a wide range of services
such as; early identification, assessment and plane services, day care, physical
therapy, counseling, life skills training for youtbpeech therapy and information
sharing.

d) The county government should establish a speciatawn fund to support its
learning institutions in the county to adjust thedhool environments, provision of
assistive devices, training community resource wrykeducation bursary, head of
institutions, and teachers’ in-house training oclusive education. In addition, each
constituency should have at least one primary dolbih is well equipped to meet
learning needs of children with disabilities.

e) The government should formulate a mechanism to empht the Special Needs
Framework 2008 which still remains a reference nmtsince its formulation and
ensure recruitment of enough teachers trained incatn for learners with
disability. Universal designs should be used taiemshat all buildings in schools are

disability friendly.
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f) There is need for awareness building of the right®ducation for children with
disabilities in Nairobi County to ensure that righif children are protected and
respected. This will also address the issues efugice, stigmatization and
discrimination of children with disabilities as teeudy confirmed that most Nairobi

residents are not aware of the rights of childréh disabilities.

g) Mainstream the learning needs of children with biigges in all education initiatives
in the county including the award of bursaries funérd development fund and

governor education sponsorship.

h) The county government should engage with the mmnist education to ensure that
an adaptive syllabus and inclusive curriculum ar@lace. The county government
should design adaptive curriculum which takes iatcount the needs of children

with disabilities and implement this in schools ends authority.

i) There should be a mechanism for reporting humghtgi violations in primary
schools for children with disabilities other thdwe child hot line.

j) The county government should enact county levelcation act for learners with
disabilities to address gaps in rights to education

k) County level education officials should be traireed disability rights including the

Kenyan Sign Language.

5.4 Suggestions for Further Research

The study was conducted in three constituencigsainobi, hence there is need to conduct

similar research in other constituencies to elicihore accurate perception of the rights to

education for children with disabilities. The samgize of this study was too small and

therefore similar study is recommended to obtaimae representative study population.
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There is need for more effective methods to cauytbis study in order to reach a more

comprehensive conclusion.
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APPENDIX |
LETTER OF TRANSMITTAL

Introduction

Hello, my name is Washington Opiyo Sati. | am ai\dtudent at the University of Nairobi.
| am carrying out a research study on “The extenthich children with disabilities enjoy
their rights to education”. Your participation imd study will help to make policy
recommendations in order to improve the educatorhildren with disabilities.
Explanation of Procedures

It will take you about 15-20 minutes to complete tiuestions in this questionnaire. The
questions asked are simple and require direct assWeu may choose not to answer a
question for any reason. Answering all the questiwill however bring no harm to you.
Confidentiality

Your answers will not be shared with anyone outsiiike research project do not indicate

your name anywhere in the survey.

Consent
With the above information and understanding, do gree to participate in this research?

YES O NO O If you say “Yes”, it means that you have agreetdgart of the study.

Washington Opiyo Sati
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Appendix I

Questionnaire for Parents of Children with Disabilties

General information

1.

2.
3.

NN = T 1SS Optional

Gender Male[] Female[]
Indicate your area TickV() as appropriate

(1 )Kibera ]
(2)Embakasi East ]
(3)Dagoretti ]
What is your marital Status Tick/ ) as appropriate
(1)Single L]
(2)Married L]
(3)Separate ]
(4)Divorced L]
How old are you? Tick\() as appropriate
(1)18-20 O]
(2)21-30 O]
(3)31-40 ]
(4)41above O]

What is your educational level?

(1)Primary L]
(2)Secondary ]
(3)University ]
Do you/ your child- have any disability? tick  as appropriate
(1)Deaf L]
(2)Blind

]
(3)Physical disability [
]

(4)Mental disability
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(5)Others ]
8. At what age did you or your child become disabled?

(1)0-5 L]
(2)5-10 L]
(3)11-20 O]
(4)21 above ]
9. What is the cause of your child's disability?
(1)Birth/ Congenital ]
(2)Accident & Burns O]
(3)Diseases L]
(4)Any other L]
10.What is your educational level?
(1)Primary L]
(2)Secondary ]
(3)University L]

(4)Never been to school []
11.What is your occupation?

(1)Employed O]
(2)Self employed O]

(3)Not employed at all [
12.Your average monthly income in Kenya shillings

(1)2,500-5,000 L]
(2)5,001-10,000 L]
(3)10,001-20,000 ]
(4)20,001-50,000 L]

(5)50,001 and above [

13.How many children are in your household?.......................
14.How many children have disabilities?.........ccccccccunnnnne.
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15. What kinds of problem have you faced with a chilthva disability?

16.As a parent, how challenging is it to bring up #dcttvith a disability . Tick ¢ ) as
appropriate.

(1)Very challenging O]
(2)Challenging O]
(3)Fairly challenging O]

(4)Not challenging atall [

16. How would you rate the following as challenggisk (¥ ) as appropriate?
a. Financial burden?

(1)Very challenging L]
(2)Challenging L]
(3)Fairly challenging L]
(4)Not challenging atall [
b. Social and cultural stigma
(1)Very challenging O]
(2)Challenging ]
(3)Fairly challenging O]

(4)Not challenging atall [

17.Have you experienced any of the following becaudsear child who had disability?
Tick (V) where appropriate.

(1)Denial L]
(2)Loneliness L]
(3) Separation ]

17.How well informed are the community members onrtgbts and freedoms of
children with disabilities including people withsdbilities?

18.Do you know that a child with a disability has tight to education?
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YES[] NO [ Don't Know[]
Explain your response

19. Are you aware of any human rights instruments/|lthvas promote and protect the

rights of a child with disability? YEE] NO [ Don't Know[]
Explain your response

20.Did your child undertake assessment before beistepdo a pre-school or primary
school?

YES[] NoO [ Don't Know[l
Explain your response

22.1n your opinion, what do you understand by the tefaccessibility needs" for
children with disabilities?

23.What is the most common form of discrimination thatir child experiences in
school?

24.Do you consider the school environment, structmcksystem of your child is
accessible to her/him?

YES[] NO [ Don't Know[]
Explain your response

25.1n your opinion, what should the government danpriove the education system for
children with disabilities in Nairobi County?
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26.Any other comments you would like to make with nelyto education for children
with disabilities?
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Appendix Il
Questionnaire for Children with Disabilities

General information
1o NAME Optional

2. Gender: Male[] Female[]
3. Indicate your area tick\() as appropriate

(1)Kibera ]
(2)Embakasi East ]
(3)Dagoreti L]
4. How old are you?
(1)5-10 ]
(2)11-15 O]
(3)16-20 O]
(4)21 above ]

5. Do you have any disability? Tick/ () as appropriate

(1)Deaf L]
(2)Blind L]
(3)Physical disability [

(4)Mental disability ]

(5)Any Others O]

6. At what age did you become disabled?
(1)0-5 ]
(2)6-10 ]
(3)11-20 ]
(4)21 above O]

WHhErE dO YOU IEAINT.....oeiiiiiiiieiiiiteee s s e+ e et e et ee et eeeeeeaeesaeassassssssssnnnnnsesesssnnnnnnes
Do you like your school?

© N

YES[] No [
Explain your response
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9. WAL CIASS @I YOU IN7...eiiiiiiiiiiiiiiiteeeee ettt e e e e et e e e e eenbbe e e e eeeeas
10. Are the following facilities accessible to youyiaur school?

a. Classroom? YE&] NO [ Don't Know[]
b. Toilets? YEd] NO [ Don't Know[]

c. Playground? YE§] NO [ Don't Know[]
11.Do you know your rights at school? YES NO [ Don't Know[]
12.The following are some of the rights at school?

(1) Right to play

(2) Right to privacy

(3) Right to be given equal opportunities in school

O O O O

(4) Freedom to engage in clubs

(5) Freedom to participate in classroom activities [

13.Do you enjoy these rights in school?

YES[J NO [ Don't Knowll]

14.Do you feel lonely in school? YESI NO 1 Don't Know[]
15.Do you agree that current school curriculum andesys friendly to you?

YES O NO O Don't Knowll
Please explain your response

16.Have any other children abused/laughed at you lsecaiuyour disability?
YES [ NO [ Don't Knowl] If yes, to question 21,

(1)Did you report this incident? YESI NO [

(2) If yes was any action taken?
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17.Are your teachers and other non-teaching membestafifsupportive to you

whenever you need help? YESI NO [ Don't Know []
Please explain your response

18.How would you rate your parent's involvement in yeducation?

(2)Very involved |
(2)Involved O
(3)not very involved ]
(4) Not involved at all ]

Please comment on your right to education?
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Appendix IV

Questionnaire for Education Providers of Children with Disabilities
General information

© N

o NaME e Optional

Gender Male[] Female[]
Indicate your area by a Tick/ | as appropriate

(1)Kibera L]
(2)Embakasi East L]
(3)Dagoreti O]
What is your marital Status? TicK  as appropriate
(1)Single ]
(2)Married ]
(3)Separate O]
(4)Divorced L]
How old are you? Tick\() as appropriate
(1)18-20 L]
(2)21-30 L]
(3)31-40 ]
(4) 41above L]

What is your educational level?
(1)Primary ]
(2)Secondary ]

(3)University/College [

How long have you taught children with disabilifes...............cccccceeeeeeei.
Are you aware of a child with disability's rightéducation?

YES 1 no U
Explain your response
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9. What are some of the local and international hurigirts instruments/laws that
protect and promote rights of children with distieit?

10.Who is in charge of protecting and promoting righitghildren with disabilities in
this school and why?

11. When do you think the rights of children with didaies are less protected and
promoted in this school?

17.1s this school accessible to children with disailesi in terms of toilets, playing ground
and classroom?

YES[] NO [ Don't Know[]
Explain your response

18.Have you undertaken any of special education trghi

YES[] NoO [ Don't Know[]
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Explain your response

19. Do you agree that the current curriculum includamgcess of examination is
accessible to children with disabilities?

YES[] NoO [ Don't Know[l
Explain your response

20. How do you handle the educational needs of diffectildren with disabilities in this
school?

22.Does Inclusive Education promote access to educétiochildren with disabilities?

YES[] NO [ Don't Know[]
Explain your response

23. Do you agree with the view that the county amtre government are doing
enough to support the education of children wigabilities in terms of budgetary
allocation and general support?

YESL] NO [ Don't Know[]
Explain your response

24.What should be done to improve access to educhidrachildren with disabilities in
Nairobi county?

25.Give any other comments you would like to makeights to education for children
with disabilities?
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Appendix V
Key Informant Interview Guide
The following are questions to be discussed irRbeus group discussion with Key
informants.

1. Do children with disabilities have equal opportyritt access primary education?

2. Is the school environment accessible to disablddrem?

3. What main challenges do children with disabilifi@se in accessing primary
education?

4. What are some of the possible solutions to thelegés described above?
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