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ABSTRACT

School feeding programs in Kenya was introdud®66 with an aim of improving
participation of children in primary schools, ifaton to enrolment, retention and academic
performance. Previous studies carried out to deternthe factors that influence the
implementation of school feeding programs in Dagoidorth Constituency schools have
yielded mixed results. The study sought to recenttiese conflicting research findings by
assessing whether these factors influence scleedirig programs. These factors included,;
availability of funds, physical facilities, schomlanagement and monitoring and evaluation.
The objective of this study was to find out thetdas that influenced the success of school
feeding programs in Dagoretti North Constituenchlmuprimary schools as well as suggest
possible interventions and strategies for a bettdool feeding program. The study was
based on the Classical Theory of Equal Opportuadtyanced by John Dewey , which argues
that education systems should be designed wittew wf removing barriers of any nature
that hinder children from lower economic backgraufrdm taking advantage of talents that
could accelerate social promotion. The study azbtbpt descriptive survey research design
targeting four primary schools in Dagoretti Northstict which had the school feeding
program. The target population comprised of 4 Headhers, 116 teachers and 4550 pupils
of in the four primary schools in Dagoretti NortlsDict Nairobi.Using Morgans Table, the
study sample comprised of 345 pupils and 9 teachirposive sampling was used to select
4 Head teachers from the four schools since theg ¥esv and yet they were the managers of
the schools who possessed vital information abbeat dchool feeding programs in their
schools. The schools were selected using thefschtandom sampling technique. The data
was collected using questionnaires for teacheradHeachers and pupils. Both primary and
secondary data sources were used .Prior to thelatdta collection procedure, a pilot study
was conducted in two schools to test the religbditd validity of the instruments. The data
was analyzed using the descriptive statisticsq(femcy distribution tables. Data was
presented in tables . Recommendations will be noadéhe factors that influence school
feeding programs.

The data was collected using questionnaires farthiexa, Head teachers and pupils. Both
primary and secondary data sources were used tBribe actual data collection procedure, a
pilot study was conducted in two schools to testrifiability and validity of the instruments.
The data was analyzed using the descriptive stati¢frequency distribution tables). Data
was presented in tables. Recommendations will béenoa the factors that influence school
feeding programs. After the study, it was establisithat funds, physical facilities, proper
school management and monitoring and evaluatiore wery paramount for the success of
school feeding program. The researcher made soocmnreendation that government and
donors should take full responsibility of instaginRunning and maintaining the school
feeding programs .Encourage community participatmonstruct dining halls. It was also
recommended that should be a re-orient of the fiedohitoring system to include indicators
of the school environment that influence the effertess of school feeding programs like
seasonal firewood and water.

Xi



CHAPTER ONE

INTRODUCTION
1.1 Background of the study

Education is the basic building block of every styi It is a fundamental human right, not a
privilege of the few. It is no coincidence thatgratis around the world demand education for
their children as their first priority. Childrendimselves yearn for the opportunity to fulfill

their dreams. Education is the single best investrgeuntries can make towards building
prosperous, healthy and equitable societies. leastles the optimal potential in people,

improving individual livelihoods and those of futugenerations ( United Nations 2009)

WFP has become the largest organizer of schoolrfggmograms in the developing world.

In 2003, WFP fed more than 15 million children theols in 69 countries. Working with

national governments, local authorities, donors iaternational and local aid groups, WFP
uses food to attract children to school and to kiéwgm there. ( WFP,2003; World Bank
2006). When food is available at school, attendaiates increase significantly. Research
shows that when a school meal is provided, enrdisnean double within a year ( United

Nations Girls Initiative 2010).

Studies have shown that School feeding has iginsriin the 1930s, when schemes were
introduced in the United Kingdom (UK) and the UditStates (US) with the explicit aim of
improving the growth of children (Richter, 2000h the United Kingdom, a program that
subsidized milk for school children was initiat@d1934 and milk was provided free from
1944 onwards ( Sweetnam, 1978). In the late 196@5 early 1970s this benefit was
withdrawn from all, except for those children calesied to be particularly needy (an early

example of the targeting approach in school fegding

School feeding was soon introduced to South Afngiaich started a program to supply free
milk to white and colored schools in the early 194&ince then, school feeding has
broadened to include the provision of fortified duigs, nutrient supplementation or full
meals. These meals are either at full or subsidesd (mostly in the UK and US), or free
(more typical of countries in the developing worldf) should be noted that most are of

dubious quality and nutritional value ( TomlisoQ0Z).

The Primary School Nutrition Program (PSNP) waaldithed in South Africa in 1994. The

objectives of the PSNP were to improve the heatith lautritional status of South African



primary school children, to improve school attermaand to improve the learning capacity
of children, which would in turn lead to an improvent in the quality of education. The

South African SFP has been criticized becausesitgemerally been a vertical school feeding
program rather than a comprehensive nutritionafjanms, making any proposed impact on
nutritional status unlikely. It has also been exgdem and logistically complicated, and beset
by significant administrative difficulties and ptems related to corruption. Coverage has

been poor and inconsistent.

Unlike South Africa, Malawi does not have a natiogavernment-run school feeding
programs. At present, school feeding is conduatetifunded by the WFP and organizations
like GTZ and Action Aid, which have supported tlthsol feeding programs in emergencies.
The WFP gives the most support to school feedinityiies in terms of both numbers and
geographical coverage. There is no direct finanaahtribution from the Malawi
government, although the government does providgstioal staff from within various

government ministries ( Mark 2007)

Since independence in 1963, the Government of Ké@g&) has remained committed to the
provision of quality education and training for tgizens. In implementing education and
training programs, the GoK has made efforts to mb&gations under the Kenyan laws and
international commitments including the Educatiofal All (EFA) goals and Millennium
Development Goals (MDGs) — (sessional paper nof 2005 on policy frame work for
education) Kenya's education policy is committed a@chieving EFA by 2015 through
specific educational objectives and programs favigling equitable, all-inclusive quality
education and training no matter their socio-ecanatatus. Despite implementation of Free
Primary Education (FPE) program, about 1 milliohaa going age children are still out of
school. These children include; marginalized ankhetable children (MVC), such as those
with special needs, those affected by HIV and AH3Svell as those in urban slums (Josette ,
WFP 2010) .

In1966 School feeding program was started by the®&cFeeding Council. In 1979 school

milk was introduced to all primary schools in KenyaHowever, these gains were eroded
during the 1990s due to the introduction of costrsty policies which required households
to contribute more towards the cost of Educatid@onsequently, a decline in enrolment and

retention was experienced at the primary and seagnschool levels in the last decade.



Children from poor households were most affected many dropped out of school while
others found it difficult to access education (KayBepublic (2000).

In January 2003 the GoK introduced Free Primarycaton (FPE) by abolishing school
levies and introduced capitation grants. These ep@pportunities for more children to enter
into primary schools and enrolments rose from 6illiam in 2002 to 7.2 million in 2003.
This also increased the Net Enrolment Rate (NERMfr77.3% to 80.4%and Gross
Enrolment Rate (GER) from 88.2% to 102.8% (Vermaerand kremer 2005). A national
stakeholder’s conference held to deliberate on ‘tMgethe challenges for education and
training in Kenya in the 21st Century” (Republic #fenya, 2003) came up with
recommendations which were consolidated into SeakiBaper No. 1 of 2005 “A Policy
Framework on Education, Training and Research” (Rép of Kenya, 2005). To implement
the recommendations, the Kenya Education Sectop@ugProgram (KESSP) 2005-2010
was developed through a Sector Wide Approach (SWABSSP (2005-2010) constituted
23 investment programs, among them targeted iméores to address equitable and
inclusive basic education. The targeted interventicludes: School Health and Nutrition,
School Infrastructure Improvement, Primary schoas$triuctional materials, Gender in
Education, Expanding Education Opportunities in ASSpecial Needs Education, HIV and
AIDS in Education, Non formal education and Guidaaad counseling.

The world Feeding Program has assisted the childrgnintroducing School feeding
Programs in schools located in Arid and Semi Arieba as well as schools whose catchment
areas are pockets of poverty including schools whiarter for Most Vulnerable Child.
(MVC). The main objective of the school feeding gmam ( Mugiri 1995) is to increase
enrolment in schools, prevent school dropouts hemtention increase level, minimize
truancy, reduce disparities and increase level atigpation of pupils in schools and
alleviate short term hunger.

In collaboration with Development Partners, Civilc&ty, NGOs and other well-wishers, the
GoK has undertaken deliberate efforts to addressndeds of marginalized groups with a
view to bring them into the mainstream educatiosteay for sustainable development.
Funding from the Government of Netherlands has ledabNICEF to achieve significant

results in the provision of essential educationpfiep, water and sanitation, feeding
programs, capacity building and advocacy. Amorg glogram run by UNICEF in public

primary schools in Kenya include: WASH in Schootegram, the Kenya Education Sector



Support Program (KESSP),the KESSP Il program, tied feeding program all under the
UNICEFs’ Education in Emergencies and Post-Crisensition (EEPCT) program with an
overall goal to support countries facing emergenaigd post-crisis transitions as they seek to
establish a viable path of sustainable progresantsvquality basic education for all (world
bank 2009, Thailand).

Studies on School Feeding Programs have also beem th Kenya. Dagoretti North
Constituency , Nairobi , County public primary solohave the feeding programs and
studies show that availability of funds, availépilof physical facilities, the school
management and monitoring and evaluation havaenfied both the success and failure of

the feeding programs ( Joyln, 2010).

Existing facilities should be sufficient to achietre objectives of such any programs .The
schools lack their own premises to store the fawzkdt comes and so they are forced to take
small portions and order for more once the fooovisr. Reports that financial challenge is a
major threat to sustainability of the School FegdPrograms within the public primary
schools in Dagoretti North Constituency, Nairobiou@ity Kenya, Proper Government
policies on partnerships and the input of stakeldrsl in the whole process is paramount to

the success of the school feeding programs ( O2{i8).

This study attempts to investigate the extent tackwvh school feeding program in public
primary school in DAGORETTI North Constituency N#bi City County, Kenya are
influenced by the availability of funds physicakilédies, school management and parents
perception. This was done by conducting a surveyhef schools that have the feeding
programs in Dagoretti North Constituency , NairGliitly County Kenya (UNICEF,2009).

1.2 Statement of the problem

When hunger strikes a community it hurts childriee most, draining them of their will to
play and learn but instead search for food to@athe world’s population 100 million of 300
million children are chronically hungry and do rattend primary school at all (WFP Global
School Campaign, 2001).Over the last one decadeuhrilative drop out rate in primary
education has been as high as 37% and the sureited has been as low as 40%. The low
gross enrolment and survival rates is due to varitactors like, hunger, malnutrition,

inadequate physical facilities, low level of awaes of the need for education, poverty,



retrogressive cultural practices among others.ifitneduction of SFP in Kenya was meant to
increase enrolment in Kenyan primary schools. as a culmination of the government
approach to the WFP for assistance to primary dshaffected by the food shortage
(UNICEF, 2002).

School feeding programs remain controversial — rét@zally, politically and in terms of
effectiveness of implementation. Problems inclule methodological shortcomings in
studies that purport to have found an associatetwden hunger and school performance.
School feeding programs benefit children in termisioreased school enrolment (particularly
for girls) and they help to keep children at schbaol they have no impact on the root causes
of malnutrition and hunger. Serious reservatiomsaia about whether or not governments in
resource-poor settings should be allocating ressute school feeding at all and, if they do,
whether or not priority should be given to youngkildren Adelman, Alderman, Gillgan and
Lehrer, 2008).

Despite the successes of SFPs in relation to infing the policy agenda and making both
access to education for nomadic children as wetjuadity education issues priorities in the
sector strategic plan, serious challenges haade\hlled their implementation (UNICEF &
World Bank, 2009). They include Government bureatic processes, limited storage
facilities, lack of experience and knowledge amaefool management staff, inadequate
donor support funds and monitoring and evaluafidrere was therefore a need to investigate

and find out the factors that influenced the sasa# school feeding programs.
1.3 Purpose of the Study

The purpose of the study was to identify the fatiirat influence the success of school
Feeding Programs in Public Primary Schools in DemgoNorth Constituency, Nairobi

County.
1. Objectives of the study
The following objectives were used to guide thelgiu

1 .To investigate the influence of funds on thecess of SFP program in Public Primary

Schools in Dagoretti North Constituency, Nairobu@ty, Kenya.

2 . To establish the influence of school managemarnhe success of SFP program in Public

Primary Schools in Dagoretti North Constituencyirblai, Kenya.



3. To investigate the influence of physical fdidb on the success of SFP program in Public

Primary Schools in Dagoretti North Constituencyirblai County, Kenya.

4 .To investigate the influence of monitoring avélaation on the success of SFP feeding

programs in Dagoretti North Constituency publiayaiy schools, Nairobi, Kenya.
1.5 Research Questions

1. How does availability of funds influence the sess of SFP program in Public Primary

Schools in Dagoretti North Constituency, Nairobu@Gty, Kenya?

2. What is the influence of school management @ndiccess of SFP program in Public

Primary Schools in Dagoretti North Constituencyirblai County, Kenya?

3. How do physical facilities influence the succed SFP program in Public Primary

Schools in Dagoretti North Constituency, Nairobu@ty, Kenya.

4 . How will monitoring and evaluation influenceetlsuccess of SFP program in public

primary schools in Dagoretti North Constituencyjrilai County, Kenya?
1.6 Significance of the Study

This study was to investigate the factors thaugriice school feeding programs .The findings
of the study would determine the importance of 8R® its key role in promoting access and
retention in Dagoretti North Constituency Schodlse education institutions will be able to
identify the key factors which should be considet@de available before implementing the
school feeding program effectively. Consequenthg tesearch findings will contribute to
relevant policy makers to make decisions that nlable the schools implement the feeding
programs with their supervision. This informationllvalso help in replication of other

programs.
1.7 Basic assumptions of the study

This study holds the assumptions that; the manageofethe schools that run the feeding
programs will readily allow the research to be astdd in their institutions; that the teachers
and pupils in the institutions will accept to hotheparticipate in the research and that the

respondents understand what feeding program ishexddhey will readily point them out.



1.8 Limitations of the study

The first limitation has to do with the exploratorgture of study. Moving from one school to
another was not easy given the fact that mosteftihools were located in slum areas and
there being many cases of robbery especially amgérs. Most of my friends could escort
me to the schools. There was financial constaiat | had to economize the little resources
| had so as to print, travel and pay the typistn8omes | could go collecting data and I find
pupils in class and so | could wait for long hobefore collecting data. | could either go to

another school or | be patient and wait.
1.9 Delimitations of the study

This study focussed on only schools with the Sctke®ding Programs in Dagoretti North
Constituency, Nairobi City County which are sporesbby UNICEF .The pupils in in the
schools were part of the respondents. The teaemershe management personnel who were
responsible for coordination and provision of egugmt, food and other materials at the
schools were also part of the respondents. Thanfysdand recommendations could be

replicated to the other constituencies in the cpwitich have the school feeding program.
1.10 Definition of significant terms.

School feeding program- an arrangement made in school to provide chlavéh food to
supplement what they may have eaten at home totlhefp remain in school as a measure to
reduce temporary hunger while in school, (World Ban

Public Primary Schools These are those elementary schools founded aodsseped
initially by a Government in which children receiggmary or elementary education between

the ages of about six to about fourteen, comingreefecondary and after pre school.
Program - is an arrangement according to a plansaredule.

Gross Enrolment- Refers to the total number of students enrolled sthool at any given

time.

Retention Refers to all given opportunity for all pupilsrelled in schools to be in school

until completion of the structured system and cewvsrk.

Access-Refers to open ended nature of education. It asswawailability of opportunities at
all levels of education for all those who are dligiand meet the desired criteria including all

potential leaners both horizontally and vertically.



Status-The situation at a given time during education psscand the level of importance

given to school feeding program.
Basic educationBoth primary and lower secondary education.
1.110rganization of the study

This study was organized into five chapters. Itaregvith the introduction in chapter one
which includes, the background of the study, redeabjectives, research questions, research
hypothesis, significance of the study, basic assiomp of the study, limitations of the study,
delimitations of the study, definitions of sign#iat terms used in the study and organization
of the study.

The literature review is presented in chapter twad ocuses on the views of different
scholars about factors influencing school feedinggmams presenting discussions on their
agreements and disagreements and reasons why ¢hegtdarrive at similar findings. The
review includes theories that guide this study #énedconceptual framework. Chapter three
gives an insight on research methodology whichuithes the description of the research
design, target population, sample size and samplingedure, validity and reliability, data
collection procedures and also data analysis tgalesi Data analysis and presentation make
up chapter Four while conclusion and recommendsatfoom the study will be presented in

Chapter five.



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction.

This chapter examines available literature on factbat contribute to success or failure of
UNICEF programs in public primary schools in Kenya.specifically details how the
implementation of the program is influenced by klklity of funds, availability of physical

facilities, experience and knowledge of school nganaent and parents’ perception.

Health and nutrition have significant impact on @eeducational achievements of school
going children particularly those in developing otriies. Ensuring that children are well fed,
healthy and able to learn are essential to thetfeness of education systems.

2.2 Empirical Review

A research conducted by Pollit (2006), revealed tiere is a three way relationship between
health ,nutrition and psychological developmenaahild, which influences food intake and
absorption. For example a child who is not happy mat eat well and even when he or she
eats may not benefit fully from the food eatenattdition a child who is sick or hungry is

less active and does not interact well with theiremment around him or her (Werner 1982).

Mitchel (2001) argues that eating is a crucial mdrevery persons life. We need food for
energy to do all the activities and all our bodyngtex bio-chemical processes. This fuel

comes in different forms like proteins, vitaminster, carbohydrates and mineral salts.

It is well known as Gagne 2003) argues that notrdl problems and sicknesses interfere
with learning because they reduce the concentratiegree. This has been succinctly

expressed as generally poor health, recurrensalnadequate diet and unsatisfactory home
which all contribute to rendering a child insuféatly alert and receptive in the classroom.

School feeding really helps alleviate this probkema helps to increase participation, capacity
and concentration in school.

Oyugi (2007) in her study stated that feeding peiagg in various pre-schools have given the
participation of children direct benefits and thmtrents, teachers and stakeholders have
acquired better knowledge skills related to healikrition and care of the children. SFPis,

therefore of great concern to the well being ofidien, as it plays a great role in their



development. Those who care for the children, faneple the pre-school teachers should
therefore ensure that the food given to childremne#i balanced.

Kenya is currently facing a multitude of challengBgcently the government declared food
shortages as a national disaster and announcetiGhmatllion Kenyans were in need Of food

assistance. As a result of drought many families®nteto extreme measures to try ways of
getting food. They are made to withdraw their afefdfrom school and even when they go,
hunger diminishes their ability to learn. When drein are hungry, they are unable to

concentrate in class.

School feeding program is an effective way for pdong micronutrient food
supplementation and other health interventionsithptove childrens ability to get the most
out of food. The SFP has demonstrated sustainedtges/er the years. External evaluations
of the program have found that the activity produpesitive results. A study conducted by
the International Food Policy Research InstituleP@Rl) in 2003 found that school feeding
improved academic achievement. A nutritional surwey2007 by WFP found out that
schools with feeding programs are five times makely not to suffer from anaemia than
those in schools without it. The average haemoglobnd concentration of children from
SFP is 11% higher than the average haemoglobineotration among children from non-
school feeding assisted schools.Therefore, SFRbefpevent hunger, which will help the

schoolers to participate and concentrate in cladslzgerefore, improve performance.

2.3 Funds and school feeding program

When free primary education was introdijceghere was an immediate financial
vacuum, as Schools’ income from fees wawuptly cut off. The Government of
Kenya called on the donor community tespond and agencies reacted quickly
and effectively. UNICEF immediately gave US%mnillion and the World Bank

gave a grant of US$700,000. Other donoatso contributed generously, with
development partners committing to the measfor a five-year period, (World

Bank, 2009). The inflow of funds enablede thministry of education to give each
school an immediate grant of 28,000 Kenyan sig#li (US$400). Schools subsequently
received a capitation from ministry of edtion of 1,020 Kenyan shillings (US$14) per
child per annum to cover all learningosts, (UNICEF & World Bank, 2009). An

important part of the measure was the demaor a substantial increase in the
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financial accountability of schools. In exchander receipt of capitation fees, head
teachers and Parent-Teacher Associations PTAad to undertake training in

financial management (World Bank,2009 ).

Since the measure, school budgets have been pedblishd accounts audited. Local
communities can see how much schools receive tladvays in which the school
committee decides to spend the monexhSueasures have acted to increase
the confidence of parents, tax payers atwhors, (UNICEF, 2009).

However, some government officials are corrupt amehce they mismanage or do
misallocation of funds that are allocated to thgldNESCO, 2005). For instance, the
sponsor’s funds; this makes some children who a@ miss the opportune moments of
schooling.

Senior officials in the Ministry of Education, ineldya have been accused of protecting
corrupt head teachers and members of PTA (Paresash®r Association) suspected of
embezzling funds because they are also indireehehting from incentives that are being

paid by parents, disgruntled senior education iafichave revealed, (UNESCO, 2005).

They allege that several internal audit reporte@éas complaints by parents and teachers to
the ministry against certain school heads and Pia& been swept under the carpet. Many
officials say the payment of incentives to teachHead resulted in an upsurge of fraud by
school heads that are now exposed to huge amofimiereey which they were not used to

handling

Poverty hinders many parents from supportgapool feeding programs ( UNESCO
1997). 60 percent of Kenyans live under piyvdine (Constitution of Kenya Review
,2012).Challenges for school feeding programs eaige from high operational costs to the
need to build the capacity to procure the food llgcan order for a country to have an
effective school feeding program that focuses theBources on most needy children,
countries must determine if school feeding is thesieffective social safety net option, set
program objectives and predicted outcomes, andrdate administrative costs, establish a
system of targeting, select the type of food tghmided in school explore opportunities for
local procurement and feasibility of offering takeme rations through the program, plan for
school level management, implementation and mongoof ongoing activities, and
determine complementary health and nutrition a#isi such as de-worming,

supplementation, or fortification can be incorpethinto the program to achieve additional
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benefits (Bundy,2009 . McEwan,Patrick 2013 , Migaed Kremer, 2004; Tan,et al.,1999;
Evans, ,Kremer., and Ngatia,2008).

Osei et al. (2009) did a study on the capitatiangon Education outcome in Ghana . The
objective was to assess how the capitation gramtrhpacted on Basic Education Certificate
Examination (BECE) pass rates, gross enrolmemigand gender difference in pass rates.
The study used data from the Ghana Education Sefeicall 138 educational districts in
Ghana between 2003 and 2007 .Using regression simalhe study found that ; the
capitation has not had significant impact on BECIESsrates in Ghana , no significant
relationships existed between capitation grantgmods enrollment , and capitation grant has
not impacted on bridging the gap between the BE&4S pates for male and female (Osei et
al 2009 and Osei- Fosu 2002 ,Ghana Educational @igmR007).

Many studies have been carried out to show the ¢mpé various interventions on
educational outcomes. For example, Scultz (200&8d usndomnized order of program
phase-in to examine the impact of progress prograMexico, which provided cash grants
to families conditional on their sending their dnén to school. He found an increase in
enrollment of all students in grades 1 througtrespecially , among girls who had completed
grade 6 (Scultz 2003).

Vermeersch and Kremer (2005) examined the effestlool meals on school participation
in Kenya and found out that school participatiomtvep in Kenyan preschools where a free
breakfast was introduced than in comparison to @shwhere there were none. In many
countries, parents face significant private costeducation, either for school fees or for

other inputs such as uniforms .(Vermeersch and Kre205).

While school meals are provided by the governmeaftsnost high and middle income
countries around the globe, the children who mayefiemost from school feeding programs
are in low —income countries that do not have govent provided school meals. School
feeding in low-income countries often starts thitodignding by international organizations
such as United Nations World Food Program or thalevBank or National governments
through programs such as the McGovern-Dole Inteynak Food for Education and Child
Nutrition Program. However, some governments hagt $tarted school feeding programs
and then requested the help of these organizations programs. Additionally many

countries have graduated from their dependencyoogigh assistance by reshaping their
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school feeding programs to be country-led and sghiported (scaling up school feeding,
2013).

According to the International Food Policy Resedrddtitute, there are five stages of school
feeding. The first stage includes school feedimgpmms that rely on external funding and
implementation, while the last stage includes stheeding programs that rely mostly on
internal governments funding and implementatiorur@oes that are in the first stage include
Afghanistan and Sudan, where country governmengs umable to lead school feeding
programs. Countries that are within the fifth stageludes Chile India which have
functional, country-led school feeding programst &xample the government of Chile has
provided a school feeding program for over 40 yahrsugh the La Junta Nacional de
Auxilio Escolar Becas (National Board of Schools&ssance and Scholarships)through a
public-private partnership. This program involvestnology that allows food to be centrally
mass produced and then distributed across the ryoiMicEwan, Patrick 2013).

School feeding programs, by virtue of the fact thaty include food, are expensive. Beyond
the cost of food itself, the costs associated Wwathd management, logistics and control can
represent a significant financial burden for goveents. On-site feeding is costly as it
requires daily preparation and delivery of foodt istalso a model that can invite, or require,
community participation . In response to the diffies of on-site feeding and a new focus on
delivering an appropriately-timed (with regard feeting improvements in learning capacity
)and high quality, consistent ration, some coustidee developing program models that

include less costly commodities and more efficeyrdtems for delivery to schools.

Programs which make good use of educational infresstre for delivery and logistics will be
most efficient. The very fact that SFPs do not nexudor the most part, additional
infrastructure means that they can be less costip the other types of feeding programs
which distribute benefits to groups that are notomme location. Programs that finance
expensive kitchen equipment and supplies or bugld mfrastructure/canteens, however will
significantly raise the costs and lower the reltoost effectiveness of programs. Finding
ways of to minimize implementation problems, paicly food losses, either to spoilage, to
the black market or leakage, will help to ensum fihancial feasibility of programs. Some
SFP are intentionally designed as an income-trarisfefamilies, especially those that are
trying to help attract girls to schools; (partnépsfor Child Development Joy Miller Del
Rosso, Consultants 2006, Rome,200 World Bank re3fifi0).
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2.4 Physical facilities and school feeding program

There was also the issue of inadequate physicdltiizs with the introduction of FPE. It
emerged that most schools did not have adequassrotan to accommodate the large
number of pupils enrolled under the FPE progrant.ifstance, classrooms appeared to be
generally congested and there was hardly any dpadee movement during lessons. Also a
number of classroom conditions were poor, for insta lighting depended only on sunlight,
which was sometimes inadequate. Also in some sshtbely had introduced school mats for
children to sit on since there were no sufficieeslds. But a majority of the teachers felt that
the sitting on the mats affected the children’s timg skills and general physical
development. Njeru and Orodho (2003a) in aystrdAccess and Retention in Secondary
School Education in Kenya found that in mosthools, many facilities, basic
equipment and materials are in a sorry state, endition that has forced them to turn to
parents and communities for alternative financamgl  provisioning. They noted that
students from low—income households are most a&ffedty impact of constraints in

financing and supply of learning materials.

Grounds for sports and games are facilities ofaetiton to children. Such facilities will
increase their participation in school and therefartll perform better. In most cases books,
charts and other teaching and learning materials\at adequate .In some cases they are not
available at all. The issue of adequacy matersadsserious one especially in countries where
allocation of financial resources for educatiorvésy low. Such a situation usually co-exist
with other related problems such as adequacy afttue, classrooms and other practical and
visual equipment. Where there are such shortfadsners have to stretch themselves to have
access to a class reader shared by five learnbis.situation paves way for students low
participation leading to low performance, particlyyan mathematics and sciences (Mbinyi,
2003).

The quality of learning materials is also an isdnemany cases materials are not attractive
and learner friendly. They are full of stereotypiragd at times gender biased a fact that

discourages students from effective learning (Mlgiland Omare,1998).

The school environment has also been fouad cause gender inequity in learning
(Burns et al, 2002). Poor environmental factoréfeca learners. However, girls have
special needs, especially during puberty periadich if not provided; the girls’

attendance will be poor. Such facilitiesclinle; toilets/ latrines with enough privacy,
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water and proper desks/ benches, which aresidered essential for girls’ comfortable
stay in school and learning. Grounds for stbports and games are facilities of attraction
to children. Availability of protective equipmentrfsports and physical education helps to
avoid accidents during these activity times. Swadilities will increase their participation in

school and therefore will perform better. TeacHwse a very big role to play in teaching

and learning process (Burns et al, 2002).

An NGO International Christelijk Steunfonds AfricCS), provided uniforms ,and
classroom construction to seven schools, randoeigcted from a pool of poorly performing
candidate schools in Kenya. They found out thapanat rates fell considerably in treatment
schools, and after five years pupils in treatmehbsls had completed about 15 percent more

schooling (Kremer et al. and Moulin,Namunyu (2002).

The physical and learning environments of the scho critical compliments to the school
meal. They are frequently deficient thus reducihg health and learning outcomes. Key
elements of the WFP/UNICEF Essential package adésethe school physical environment
facilities which are widely absent .There is widle:md lack of portable water, washing
facilities and adequate latrines. Food is prepavhdre there is adequate water. A second
priority is the use of fuel efficient cooking fétes in sheltered structures. Currently, the
provision of water has fallen to students and parefhe integration of these Elements of
Essential Package requires a much greater leviglstfutional collaboration that WFP has
been able to mobilize in the past (WFP/UNICEF 2009)

Provision of adequate Sanitation facilities creates friendly school environment.

Irresponsible disposal of human excreta is the dsgggource of disease. Proper disposal of
faecal materials in schools is dependent on: inéaland responsible students; supervision of
young students; a fence or structure to stop asifnram defaecating in areas where children

play; convenient location of clean toilets and safgatoilets facilities for girls.

Clean and well maintained buildings and grounde fs€dangerous materials such as asbestos
should be a priority at all times for the succefsany program implementation. Classrooms
and dormitories need adequate light and ventilati@ctk of proper ventilation may lead to
diseases like tuberculosis and asthma which magehiparticipation of students. School
facilities catering for the disabled students alssist students to perform well. Facilities like
pocket desks for the low vision, Brailles for tlegally blind students help them to perform

better.
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Facilities for social interactions such as hall®wtl be available. This gives students a
chance to interact with each other. They can shaperiences as they come together and
encourage each other. This helps in boosting timeirale which they may lack from the
teachers .Libraries help the students carry ouir thiévate studies well as thy are quiet
places. They should be constructed far from noisggs or sound proof materials can be
used to limit the noise(WHO/CDC.2004).

2.5 School Management and school feeding program

Effective and efficient managers must poss#ss technical, human and conceptual
skills in order to be a good organizer, (Ngm,02001). Technical knowledge and skill
include understanding and being proficient using specific activity such as a process,
technique, or procedure. The school managers steudjuipped with relevant know- ledge
and skill to perform administrative duties igthinclude planning daily routine, among
other duties. This implies that school manageedrto be trained to equip them with the
relevant skills and techniques to prepare thembe effective in implementation of
educational policies. A school manager, who acctyatspeople are the key to successful
implementation of policies and changes, isnaant of the barriers that people place
between themselves and the changes required (Ng&20601).

The implementation of free primary education in i&mowever, found school managers off
guard; they had not been prepared for the chandesarthey found it challenging. Many
schools had an overwhelming increase in enmilmvhile others withessed mass exodus.
Average class sizes rose from 40 to 70 while tlediti@as remained the same. It is notable
that in Kenya today, approximately 50% ofl ahe country’s primary schools are
housed in temporary and/or semi-permanent buildirgjers are on split sites. The
declaration of free primary education witnessedrtbe in student enrollment which in turn

led to strain in the existing physical resources.

These changes required changes in the manageitlal akschool managers. Orora (1997)
points out that a change agent is a person whmpt$eto influence proposed change and its
adoption as well as decisions in a direction whieheficiaries have indicated desirable. An
advisory committee on supply and education of teexlobserve that education service has
been operating in a climate of rapid change anttthis climate is likely to continue to the
foreseeable future (Glatter,1988). Such a rapidhgbarequires a continuous process of

adjustment on the part of all those involved ing¢kecation system.
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This view is supported by Wideen (1987) who pointad that teachers need continued
professional growth and development in order tocbmpetent to handle changes. School
managers are judged with the responsibility ofrpreting educational policies to the parents
and other stakeholders; they are also responsilsleobtaining, directing and utilizing

resources available for successful implementatf@dacation policies and programs

Also, when fees were charged, schools relied heawn the financial and practical
support of parents. Parents who paid for theiildren’s education tended to be highly
committed to the support of schools and workedrdhado ensure their
success,(UNESCO,2006). The introduction of RE&ik responsibility from parents into
the hands of the state. In addition, themeasure saw the influx of many new
children whose parents tended to seeatduncas their children’s right, but not
something to which they bore a responsibilitggether, these consequences of FPE
have led to a reduction in parents’ ppton of ‘old’ — previously fee-paying

parents and ‘new’ — parents of newly entecbddren, (UNICEF, 2009).

The quality of learning environment and the inadeguevel of parental involvement are also
key constraints. In schools with meals, lack otkea time, study space and school materials
are exacerbated by the higher student populatessdize and low student-teacher ratio. The
school management committees should systematicaltgmote community participation
other than to exact contributions (water, labornemg from parents. According to WFP the
benefits of school feeding are limited if separdtedn the larger context of learning, health
and livelihoods. School feeding programmed in isota without an appropriate learning
environment and family or community support is iffisient to achieve the objective s of
WFP of healthy educated children. In order to fystivestments and meet objectives, the
school feeding program must take better accousboial, economic and cultural constraints
(WFP,2007).

Cooperation between sectors between institutionssa sectors is necessary to maximize the
gains achieved through school meals and increaseatue of food provided. Integration of
improved health practices into school context drel ihntroduction of Home-Grown School
feeding are major steps in the direction of sudoéssthool feeding programs (Neumann
,2003).

Teachers have a big role to play in teaching aathlag process. They are chief facilitators

for learning to take place. Two main factors alteachers that seriously affect performance
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are adequacy and quality. Inadequacy of teacheassohool causes idleness, boredom in the
learners and wastage of time. Overload for thetiaehers results into a low delivery rate .
In countries like Kenya and Tanzania, an unevetribigion of teachers is a factor which
causes shortages, especially in rural areas. Thdagie of teachers contributes to low
performance and dropouts ( Institute of econonmf&iaf2003 and Mbilinyi,2003).

Quality of teachers is another contributing fagtothe African region. In most of the Sub-
Saharan African countries, a situation exists incWheachers are not adequately trained.
Retraining programs are not well established aadhers are not adequately motivated. As a
result they underperform. Teachers are not innegaind creative ;are nor learner friendly
and do not use gender responsive approaches imriiga&kemedial lessons are hardly given.
Teachers have no interest and do not motivate éearihey are harsh, dictatorial and self-

centered. Learners therefore run away from schiopisb decide to lie low (Fawe,2002).

Rights-based social systems can be based on différeds with different sources. For
example in a local school, students, teachers ahdo$ administrators could work out the
rights that are to be applied jointly, with no mefiece with any outsiders view of what rights
ought to be in place. The discussion about whaitsigought to prevail can provide an
important teaching moment for learning about niatmitand also about rules, guidelines and
laws that apply to particular schools. The dutyarkes include a broad range of people
including cooks, servers, cleaners, the schootyat and the government agencies that fund

and oversee the school feeding programs( Kent,2007)

There is need to clarify the roles and responsigsliof the different parties not only within
the schools but also throughout the entire suppy@tem. Under normal condition the support
staff should not feed the students directly, bstaad they should help those who are closer
to the students in carrying out their functionsr Fexample, national and international
agencies could provide guidance to schools on hmwrganize their programs, and they
could collect and analyze reports on their progréorteelp individual schools to see how they
fare in the bigger picture. To the extent feasitie, food and the money should come from
local sources and more distant agencies shouldd&onformation and technical assistance
(Kent, 2007).

The recurring mismanagement of funds in the edowcasiector is well documented and
defined in comprehensive studies. Funding is chadnérough the Education system,

municipal offices to the respective schools. Thealdshed system of capitation grants, a
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yearly allocation per student per school, gearedtds transparently funding all classroom
activities including providing for salaries and adistrative costs guarantees universal
primary education. Yet the administration in chacgatinues to badly manage and weakly
control the funds allotted, leading to substantiakte of public resources and substandard
education outcomes. Funding for capitation graatkd transparency, and the management
involvement and meaningful participation by civilcgety actors. The process and timing are

not laid out clearly, and thus facilitate leakagd aorruption (Ahadzie ,2008).

Formal roles of Parent-Teacher Association (PTA®) &chool Management Committees
(SMCs) are, planning, managing and monitoring resess Many members of both PTAs and
SMCs are not aware of their powers and/or unabkffextively execute them. This leads to
continual substantial abuses in funding allocatiand textbook supplies not reaching the
schools and depriving the intended beneficiaribs, $tudents, of important resources to
obtain their rightful education(UNICEF 2007,Worléiik,2002).

Advocacy, networking and collaboration are paramofor the success of programs.
Advocacy involves analysis and presentation of rinftion on the linkages between the
programs and education in the school setting. Et$® includes policy development,
commitment of all the stake holders and allocatbadequate resources for implementation
of the programs. Networking fosters exchange obrimfation and enhances cooperation
between the players at different levels. Networks be achieved through and not limited to
consultative meetings, conferences, exchange otra and visits as per evaluations
(WHO,1999).

School feeding may be even more important in emmangesituations than in normal

situations. There is certainly a need for schoetlieg in emergencies (Emergency Nutrition
Network 2007; International Save the Children Alta 2007; WFP 2007). In some
emergency situations, administrators have gorfarsas to call on schools to provide three
meals a day. That might seem implausible, but ilc¢conake sense if it is coupled together
with programs of assistance and with a clear ploaseplan. It could make sense for

emergency school feeding to be rights- based (os007).
2.6 Monitoring and evaluation and school feeding rgram

According to a study done by UNESCO in 1999 major challenge identified
among almost all of the programs was a latleffective monitoring and evaluation.

Without good monitoring, the ability of gmams to understand whether activities

19



are taking place as designed is severktyited without good evaluation, the
ability of programs to understand the atip of activities is seriously weakened,
and hampering efforts to learn from experience enprove programming in the future.
Where resources are limited, the ingbilitof programsto provide clear evidence
of impact may reduce their ability toccassthe recurrent funding needed for
activities to continue. In particular, a®sponses are tied to long-term
development needs, good learning and cleardence about their impact becomes

increasingly important, (World Bank, 2009).

The need for effective monitoring and/aleation becomes ever more important
when the multiplicity of ways — through natad plans of action, national
development plans, or poverty reduction sgiage—in which policies concerning orphans
and vulnerable children are framed andacted in different countries is
considered, (UNICEF, 2009). In many countrtes, different policy formats do not
have specific reporting or coordinatiorustares. This increases the need for
consistent monitoring of all activities radt to orphans and vulnerable children,
regardless of the planning modality thatisesx or the entity implementing the
initiative, (UNICEF, 2009). A joint review by the ddd Food Program (WFP) and the
World Bank Group in 2009,focuses on the key comptheo implementing successful
programs and the need to mainstream school feedingnational policies and plans. This
publication led to the WFP/World Bank Partnershipschool feeding that benefits from the
design, policy dialogue, and logistical expertise both organizations. Joint action for
assisting countries in planning sustainable scfemaing programs and using cost and impact
studies has occurred in seven pilot countries dioty Bangladesh and Lao Peoples

Democratic Republic.

The National policy for School Feeding supports lirger goal of Ministry of Education to
increase school enrollment and attendance amonggctiaol aged children still not in school.
School meals will help to draw students to scholebware most difficult to enroll: This last
percentage is the most difficult because they ctnom families and background that are
reluctant to send children to school, or childreavéhto work, or they are from nomadic
families. Those last children who are currently attending school surely will not go to

school if they don’t get a meal there .( Adama).
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Any school that wanted to organize a right basédaicfeeding program could get started by
establishing a School Feeding Monitoring Committ8&MC).Where schools are small, a
single SFMC might cover several schools. Studemisilgl play a strong role in the SFMCs

and constitute a majority of its members. The SF&@ist task would be to prepare

statements on: rights of students to school medlsdetails about the contents of the meals,
their quality, when and how they are to be providEige statements should be prepared in
conformity with guidance provided from the locadamational governments and also human

rights law and principles.

The SFMC should also prepare statements on d@gsding school feeding describing the
duties of the parties involved in school feedindhdNs to carry out what functions with what
resources. Their duties could include providingutegdescriptive reports on what food they
are provided, costs and related matters. Accouitialstatements should be prepared
describing the committee’s own role as the agenaamfountability for the school feeding
program. The SFMC could describe how it could camrits task of assuring that those who
had the duties carried them out so that the stadi#idtin fact get the food to which they are
entitled. As part of this work, the SFMC would haeesay what procedure would be used to
take complaints from students and others, whasstequld be taken to verify the complaints
and when complaints were found to be valid, whapstwould be taken to call for
corrections(Carozza,2003 ).

The methodology of involving students in the assesg process could be designed not only
to produce good comparative data but also to pdymod learning experiences for the
students. Even A simple survey perhaps ten cayeflésigned multiple choice or yes/no
guestions and a few open ended questions, cowldlbable for all concerned. Small focus
groups could be used to elicit student views. Eraging students to speak up in a safe group
setting could be valuable in many ways. Studentsilshget message that their views are
important (World Health Organization 2007).

Community participation and responsibility provittee means to ensure ownership of the
school feeding intervention and the facilities pded for cooking and feeding, water and
sanitation. The essential methodology for the sthomothe school and community level
program promotion and execution supported by owmgrand sustainability is community

participation. This takes place to varying degneeall phases of the implementation cycle.
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Ownership is key to sustainability of the progrand @his has been amply demonstrated by

several communities around the country.

To ensure sustainability of the program, additioeguirements that are deemed important to
the progress and successful implementation of tegram are being considered . These
include creation of appropriate policies and frawerks that would link market access of
farm produce by local farmers to the school feegirggram. Close cooperation between the
ministries of education, Agriculture, Health anchaat stakeholders to work together to
achieve the expected outcomes of the program .Sdogistics and organizational

arrangement to facilitate quick release of fundsthte decentralized districts to smooth
running of the program. Capacity building and techhassistance for school caterers and
cooks in areas of food safety, handling and qualignagement. Provision of adequate
logistics for monitoring and evaluation and proweisiof food storage/banks facilities at
regional levels to act as fallback institutional t-sp which delivers food

(regionally/nationally produced) in times of sevarsufficiency of local supply are also other

requirements. ( Afoakwa,2001).

Students could be involved not only in designingerating and using school feeding
program but also in assessing them. To the exteitstudents become actively involved in
rights-based school feeding programs, they shaoaild gxtra benefits in terms of knowledge
and in terms of skills and other capacities. Faneple, when they feel they are not treated
properly, they should learn to voice their concemsin appropriate body in an appropriate
way. This can require not only skill but also caeaActive engagement in this way could
help students to improve their self-esteem. Rifjatsed school feeding programs can be a
significant means for empowering students, an d¢bjedhat many educators now see as

more fundamental than the transfer of knowledgeQ2805).
2.7 Theoretical Framework

This study was based on Classical Liberal Theoraifial Opportunity advanced by John
Dewey (1859).

2.7.1 Classical Liberal Theory of Equal Opportunity

John Dewey was a philosopher and psychologist,sehideas have been influential in
Education and social Reform. He is associated mhy theories but his main developments

were in the field of progressive and experientiduation. In progressive education
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programs qualities include collaborative and coafree learning projects education for
social responsibility and Democracy, integratiorcommunity Service and Service learning
projects into daily curriculum. One of Dewey’s madieas is that education and learning are
social and interactive processes, and thus theokihelf is a social institution through which
social reform can and should take place. Educatlmuld have both societal purpose and
purpose for the individual student. Dewey argues, thiberalism knows that an individual is
nothing fixed, given ready-made. It is somethingieeed not in isolation but with the aid
and support of conditions, cultural and physicaluding in “cultural, economic, legal and

political institutions as well as science and &ites,1992).

Just as society may deny satisfaction to the phlseducational and cultural needs of the
young so their parents and guardians may and lgyidre their rights. Children can not
formulate their grievances collectively, or condocganized struggle for improvements in
their conditions of life and mode of education. yheust be helped by spokesmen among
adults who are sensitive to the troubles of thengoand are resolved to do something about
remedying them. (Daniel, 2002). He further argues students thrive in an environment
where they are allowed to experience and interattt @urriculum, and all students should
have the opportunity to take part in their own fhqag. The school itself must be a reflection
of the community life with all its characteristids, allow students to develop shared common
experiences instead of a school. Playgrounds, sheap&rooms, laboratories not only direct
the natural active tendencies of Youth but theyoiws intercourse, communication and

cooperation, all extending the perception of cotinas.

Dewey believed that learning should include plaamgs and constructive occupations. It has
been proven that when they are incorporated irgathriculum, the student is more engaged
in what he is doing. When kids use their naturgbuiees school is better and this reduces
school dropouts. Raw materials (unformatted) malerhelp kids to a more genuine

knowledge, hence more participatory. The teachaoisn school to impose certain ideas or
to form certain habits in the child, but is theeeaamember of the community to select the
influences which are immediately valuable and whielter enable the students to contribute
to society. Thus the teacher becomes a partndreiriearning process, guiding students to

independently discover meaning within the subjeeaa

Educator must use work and play towards intelldcteaults and socialized disposition

(Bohman, 1999). Dewey stresses the importancésofigision, consultation, persuasion and
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debate in democratic decision making. These presesxtend and deepen the public
awareness of the problems under discussion, ampditbeéhform the administrative specialist
of social needs (John, International socialist B@vi938).This theory is related to this study
since it has the variables of study. It streskasfor genuine knowledge, there must be; raw
materials (physical facilities), satisfaction ofygfcal, educational (management), cultural,
legal, economic (availability of funds) and pol@imeeds. It also stresses the importance of

discussion, consultation, persuasion and debaterimocratic decision making (evaluation).
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2.8 conceptual framework
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There is scanty empirical evidence and or a fedistudone on the factors that influence the
success of school feeding programs in public prynsahools in Dagoretti North

Constituency Nairobi County, Kenya. This study seekinvestigate the extent of these
factors in the success of school feeding progmadhtle challenges faced by these schools as
they try to run the SFP.

2.10 Summary of literature review

To a hungry child going to school it as important as having enoughdfoo
to eat. The assurance of at least omgritious meal each day attracts chihdr
to school. This boosts enrolment and erages regular attendance to enhance
general performance. Therefore, the World FooBrogram and other humanitarian
agencies such as UNICEF assisted the neaihldren by introducing School

Feeding Programs in schools.

In Kenya, the SFP was started in 1966 Ngptional Feeding Council. In 1979,
school milk was introduced to all sols in the country. The program was short
lived because of the poor economic asiten in the country and of

transparency in running the milk program.

The long-term objectives of School feedimmggrams were to help the Kenyan
Government among others to achieve UnivelPsamary Education. The main
objectives of  Feeding Programs in Kenwaere to increase enrolment, prevent dropout
rates and increase retention rate, minimize truanclystabilize attendance, reduce disparities
in enrolment and attendance rates, increase léygrticipation and concentration in pupils

and to alleviate short term hunger in schools (Mu@b95).
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction

This section gives details regarding the procedthiat were used in conducting the study.
Pertinent issues discussed in this section inclhdaesearch design, target population, size
and sampling procedures, data collection instrumetdta collection procedures, data

analysis techniques, ethical considerationsratpnal definition of the variables.
3.2 Research design

The research design which was used in the studydescriptive survey design. The sample
survey design will be appropriate for this studgdugse it helps one to obtain information

from broad spectrums of members of the popuiafidugenda, 1999).
3.3 Target population

The target population of the study was 4670.Thrge population includes the pupils,
teachers and the Head teachers of the four sclibadsrict Education Officer, Dagoretti

North,2014 ). Table 3.1 shows the total populataget.

Table 3.1 Target Population

School Number of Number of Number of Total
pupils Teachers Head Teachers
Kawangware 1307 30 1 1338
Milimani 893 25 1 919
Dagoretti 950 26 1 978
Muslim
Riruta H.G.M 1400 35 1 1436
TOTAL 4550 116 4 4670

Total target population=4670.
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3.4 Sample size and sampling procedure
3.4.1 Sample size

Using Krejcie & Morgan Table determining sampleesior a given population, the sample

size for this study was 351.
3.4.2 Sampling procedures

The proportionate sample for each characteristg edained by the formulae;

Total Population of characteristics x Sample size
[ Total Population )

4550 % 351
Proportionate sample of pupils= 4670 345

116 X 351 _
Teachers proportionate sample 2670

Purposive sampling was used to find the proport®rsample of head teachers =4
The sample was presenred in Table 3.2

Table 3.2 Sample size

Pupils Head Teacher Teachers Total
4550 4 116 4670
Sample Size 345 4 9 358

3.5 Data collection instruments

The main data collection instrument was questiaesawith self- administered questions.
They were appropriate because they are cost eféeatid faster to administer as they do not

involve the researcher making personal visits spoadents.
3.5.1 Validity of the instrument

Mugenda and Mugenda (1999) defines validisy the accuracy and meaningfulness of
inferences , which are based on research tsesMalidity is the degree to which results

obtained from the analysis of the data actuallyesent the phenomenon under investigation.
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Content validity was preferred for the study. Validwas measured by having the
instruments reviewed and evaluated by the reseamtie the help of the supervisor and

other professionals in the department.
3.5.2 Reliability of the instrument

Reliability is a measure of degree to whiahresearch instrument yields consistent
results or data after repeated trials (Brymamd Bell ,2007) .The researcher use split
method technique to asses reliability. This invdlaelministering the same items to measure
the same construct which were divided into two garsdomly. The questionnaire was
administered to a sample of respondents not indolire the study. The completed
instruments were computed and a comparison fronrdbpondents made. Spearman rank
order correlation was employed to compute the tatiom coefficient in order to establish
the extent to which the contents of the questioenare consistent in eliciting the same

responses every time the instrument was admindsté@ids required only one session.
3.5.3 Pilot testing of the instruments

In order to enhance the reliability and thalidity of this survey, a pilot study was
conducted . Piloting was done in Dagoretti 8owonstituency ,Nairobi City County
Public school which had school feeding progranThese schools had the same
characteristics as those in Dagoretti Nortlonsfituency . The sole purpose was
detecting any weakness and finding out it thuestionnaires were clear to the
respondents .Problems and any unclear questwee sorted out by reframing the

guestions .
3.6 Data collection procedures

Once the proposal had been approved , the rodmza sought authority from National

Commission for Science, Technology and Innovatit;m conduct the research on the
schools selected. Letters were sent to respednstitutional heads where the research
was to be conducted. On appropriate dates therodwzeacarried out the survey using the

guestionnaires.
3.7 Data analysis techniques

Data was analyzed using quantitative techniqUis first step in data transformation was

the development of a code book. After the resedtuh,data collected was converted to a
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format that enabled accurate statistical analylii® data was transformed into tables that
gave information to satisfy the purpose of the gtuhe researcher looked for apparent
themes for analyzing questionnaires which wereikefruments in data collection. Finally
findings were presented, interpreted and conclgsiaere drawn from the data and areas
of further study were identified.

3.8 Ethical considerations

During the research period, the researcher avoigeubcessary risk, harm or wrong .The
researcher treated people with respect and couriesiyding those who were not
autonomous like small children and mentally retdrae senility. The researcher used
reasonable, non-exploitable procedures .The proeedloe researcher used was fairly
administered (Kothari , C,R.2004).
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETION
4.1 Introduction

This chapter presents study broken down irfadhewing thematic subsections which are;
Questionnaire response rate and Demographic ckasims of respondents. The chapter
also looks at how these demographic characterigtftisence respondents opinion on the
success of school feeding program in the four dehimowhich it discussed the influence of
funds on the success of the feeding program. b discusses the influence of physical
facilities on the success of the school feedingggam, the influence of school management
on the success of the school feeding program. Mong and evaluation and its influence on
the program was also discussed. This chapter iegoldata analysis, presentation,
interpretation and discussions of study findinglse Ppresentations were done based on the

research gquestions which formed the sub-headintijeinhapter.

4.2 Questionnaire Response Rate

Questionnaire return rate is the proportionhef $ample that participated as intended in all
the research procedures. The target population werkead teachers 9 teachers and 345

pupils. The return rate was presented in the Téldle

Table 4.1 Questionnaire response rate

Respondents issued questionnaires Returned Not returned

Frequency percent Frequency Percent

Head 4 4 100 0 0
teachers

Teachers 9 9 100 0 0
Pupils 345 298 86.4 47 13.6
Total 358 311 86.4 47 13.6

In this study out of 4 Head teachers, 9 teacherd, 35 pupils sampled, 4 Head teachers
(100%), 9 teachers (100%) and 298(86.4%) returhedjtiestionnaires. The rest 47(13.6) of
the questionnaires could not be retrieved sombeféason being misplacement or could not

be traced. It also constituted 10 percent of thgeta population of respondents. According to
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Mugenda Mugenda (2006), a 10 percent of the tgrgptilation questionnaire response rate
gives the researcher a more highly rated findingatoy out a study.

4.3 Demographic characteristics of the respondents

This section sought to determine the demogragitacacteristics of the respondents gender,
age and level of education. The study investigétedage of the respondents to find out the
age brackets of the pupils that are provided witkals in these primary schools. The
investigation of the teacher respondent ages wesssary because this helps to find out if
there is influence of the teachers on the SFP.sth@y also looked at gender as one of the
demographic characteristics. This was importanabse the study wanted to analyze the
respondent equal representation in this study asda bias. The level of education was also
one of the demographic characteristics of the amspondents to gauge the ability of the
teachers to convince the pupil respondents on tigoitance of being in the feeding

program.

4.3.1Gender distribution of respondents
The study sought to determine the gender ofédbpondents. The findings are presented in
Table 4.2.

Table 4.2Distribution of pupil respondents by gende

Head Teachers Pupils
teachers
Frequency percent Frequency Frequency Percent
n % n % n %
Gender
Male 2 50 2 22.2 135 45.3
Female 2 50 7 77.8 163 54.7
Total 4 100 9 100 298 100
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The results show that out of 298 respondent$5863%) were female pupil respondents. It
was also established that out of 298 respondef(45.5%) of the respondents were male
pupil respondents .This means that there are memalé than male pupils in these four
schools. This went against the national trend wkarele students have always been less in
access to education This could be due to thesgpport by organizations like World Vision.

It could also mean that FPE has influenced thesacaad retention of girl child in schools.
The school feeding program contributes to the @®een girl child enrolment. Before, the

girls were regarded as home makers to be, so Wesao need for formal education.

The study established that out of the 4 heachezarespondents 2(50%) were females and
2(50%) were males. This showed that staffing ofdnteachers was evenly distributed. This
means that there is no discrimination in staffiigHead teachers. Equal opportunities are
given to both Gender. Females have become moresgjge and they have been empowered

to take up leadership responsibilities.

The result also show that out of the 9 teackspondents, 2 (22 %) were males while 7
(77.8%) were female teacher respondents. This snida in the four schools there are more
female teachers than male teachers. This couldebause there are less male teachers in
Nairobi. It could also be because most women teachee married by men who work in

different sectors in the city. Again most peopleetéeaching as a women job.

4.3.2Age distribution of the respondents

The pupil respondents were also to indicate #ges. The study findings are presented as
in Table 4.3.
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Table 4.3 Age distribution of pupils

Age Frequency Percent
12 15 5.0
13 83 27.9
14 129 43.3
15 53 17.8
16 12 4.0
17 2 g
18 1 3
Not aware 3 1.0
Total 298 100.0

The study established that out of the 298 puigsibondents, 15(5%) were aged 12 years.83
(27.9%) were aged 13 years old. It showed that(428%) were at the age of 14 years. 53(
17.8%) were found to be 15 years old. There wergl% who were aged16 years old. The
results also showed that 2(0.7%) were found to beehrs old. The findings showed that
there was 1( 0.3%) who was 18 years old. HoweV@53 of the respondents did not indicate

their age.

The results established that most of the prggpondents are in the age of 14 years.
However the respondents were in the age brackéetfeen 12 years and 18 years. This
revealed that most of the respondents were aged than 12 years. The respondents are in
their adolescence and according to the age thay toeeat a lot of food. This necessitates the
implementation of the SFP. The respondents werentdiom upper classes because they

could understand the questions asked in the questie and give correct answers.

4.3.3Teachers age brackets
The study also sought to find out the age brizckethe teachers in the four schools. The

study findings are presented in Table4.4.
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Table 4.4 Distribution of Teachers age brackets

Frequency Percent
Age n %
Less 30 years 2 22.2
31-40 years 3 33.3
50 and above 4 44.5
Total 9 100

From the findings the table showed that outhef® teachers, 4(44.4%) of the respondents
were more than 50 years. It also showed that 3¢8Bof the nine respondents were in the
age bracket of between 31-40 years. The findings/el that 2 (22.2%) respondents were in
the age bracket of less than 30 years. The findisgablished that most of the teachers were
in the age bracket of 50 years and above. Howélere were 2(22.2%) who were less than
30 years old.

This showed that the teachers handling thelpware elderly and can easily convince the
pupils to be in the feeding program. They are esagmable of forcing the pupils to take the
meals. These teachers know the importance of hawiggjs in relation to performance. The
reason of most teachers being over 50 years wasibedhe Teachers Service Commission
has not employed teachers in the recent past artiese was no likelihood of getting
younger teachers.

4.3.4 Meal providers
The question on the meal providers was also napes$his was to find out if there are

pupils who depend on the school food as their ambal. It was to also find out who are the
main meal providers. The findings of the study@mesented in Table 4.5.

Table 4.5 Distribution of meal providers

Frequency Percent
Parents 224 75.2
Well wishers 40 13.4
School 20 6.7
Total 284 95.3
Not aware 14 4.7
Total 298 100.0
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From table 4.3 the study found out that of 288 respondents,224 (75.2%) respondents
were provided food by their parents. It showed #ta(13.5%) of the respondents had well
wishers as their meal providers. Those responddmtsreceived meals from the school were
20 (6.7%). However 14 (4.7%) were not aware of wravides for their meals.

The findings may be interpreted to mean thathilgg percentage of parents (75.2%) food
provision may be due to the food they give at hame the contribution the parents make by
giving their children money to pay for the mealsamool. Those who indicated that they got
food from well wishers (13.5%) may be those whoeiree their meals through donations
from other organization like World Vision. Those avteceive meals provided by the school
(6.7%) may be those who entirely depend on the sridaly get in school and no other meal
at home or elsewhere. This could be because tldrehicome from the slums where poverty
level is very high. They come to school so as talge food which was their only meal.

The study found it necessary to investigate thebermof meals the respondents get in a day

.The findings are as indicated in table 4.6

Table 4.6 meal distribution in a day

Meals per day Frequency Percent

1 73 24.5

2 35 11.7

3 127 42.6

4 60 20.1
Total 295 99.0
Not aware 3 1.0
Total 298 100.0
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The study established that out of the 298 gufill (24.5%)eceived only one meal in a day.
(11.7%) received two meals in a day. It was fountthat 127 (42.6%) received three mea
day. The findings showed that 60 (20.1%) had foeals in a day. However, 3 (1%) could
indicate the number of meals they had in a day.

From the findings can be interpreted to mean thase who had one meal were those '
received a meal in school only. Those who recetwerdmeals were those that received breal
at home and another meal in either at school orehdtarthose who had three meals were tt
that had food at home in the morning, lunch in stlamd supper at home. Those that rece
four meals a day were those that had breakfasbraeha snack at ten o’clock, lunch in sct
and supper at home. Those widtid not indicate the number of meals are those @dumended o
well wishers. They are not sure when they will ge next meal . Getting food to them

unpredictable .

Most of the respondents 127(42.6%) get threelsreealay. The findings also show that 295
(99%) of the pupil respondents received at leastroral a day. This can be interpreted to n
that even those who do not get meals at home thiewpst get a meal in school.

4.4 Funds and the school feeding program

The research questions under this objective waskavhether funds have influence on the

school feeding program.A number of research questigere asked which included those

that fund the program.

4.4.1 Sources of funding

The pupil respondents were asked to indicatetlvelnethey were given money by their
parents to pay for the meals provided in the schble¢ findings were represented in Table
4.7.
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Table 4.7 Parents

Frequency Percent
Yes 282 94.6
No 14 4.7
Total 296 99.3
Not aware 2 e
Total 298 100.0

According to the findings of the study, mostloé pupil respondents 282 (94.63%), out of
the 298 pupils were given money to pay for the sealwas also noted that out of the 298
pupil respondents 14 (4.5%) did not pay for thieost feeding program. Those who were
not aware if they paid were 2 (0.7%).

The parents who gave their children money to foaythe food were those parents who
knew the importance of food in relation to academécformance. Another category of
parents that readily paid for their children wérese who did not want their children to go
home for lunch. They felt it was a burden cookingdh for these children. There were
parents who do not like the Idea of paying for thed. These were those with negative
attitude towards the school feeding program. Thewught the teachers were just asking for
money to squander. They believed that the foodfasathe government and it should be free.

The 0.7% that were not aware whether they padevthose children who are exempted
from payment because they could either not afforgpay. They were orphaned children.
These were just let to eat. This study revealed plaaents financed the school feeding
program.This shows that without finances the schamiling program can not be successful.
4.4.2 World Food Program

The pupil respondents were asked if the progream funded by any organization. The

findings were presented in Table 4.8.
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Table 4.8 Wbrld Food Program support

Frequency Percent
Yes 191 64.1
No 97 32.6
Total 288 96.6
Not aware 10 3.4
Total 298 100.0

The table above show that out of the total 28&.01%) of the respondents stated that the
feeding program is funded by World Feeding Progrelmwever 10 (3.4%) are not aware as
to who supports the program. The findings show #7a(32.6%) states that WFP does not
finance the program.

The reason for this might be because those whaware have more time to move around
and have seen the food being offloaded from WFRcleshor by its personnel. These might
also be those that had been explained to abo@FRReby the teachers. Pupils who do not like
moving around may not know where the food comesifumless they were explained to by
the teachers. The findings established that WFRpha@tgd the school feeding program
financially for its success.

The Head Teachers and teacher respondents weresksal to state the source of funding of

the program. The findings are presented in Talfle 4.

Table 4.9 WFP/Parents

Head Teachers Teachers
Frequency Percent Frequency Percent
n % n %
Source of funds
WFP and parents 4 100 9 100
Total 4 100 9 100

The study established that all the four headhes (100%) strongly accepted that the
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program was funded by WFP and parents The ninéhéeaclso accepted that WFP and
parents finance the program. The reason beingWW#R donates the food .The parents pay
some money to pay for those who cook ,buy saltfmedood. This means that the WFP and
the parents support the program for its succesdimtags show that there is a relationship
between school feeding program and its successowtitfinances the program can not take
place.
4.5 Physical facilities and school feeding program

The research under this objective was to askheinephysical facilities contributed to the
success of the SFP in the schools .The questiansviéétre asked included where the food is
stored, where it is cooked because it is neces®aryood to be cooked in clean place,
whether they have a dining hall to eat from andtivaethere is water to wash their hands for

proper hygiene
4.5.1 Storage facilities

The pupil respondents were asked to name platese the food is stored once it is
delivered. The findings are presented in the thblew.

Table 4.10 Distribution of pupils respondents on Stragefacilities

Frequency Percent
Kitchen 48 16.1
Store 220 73.8
Hall 1 .3
Total 269 90.3
Not aware 29 9.7
Total 298 100.0

The study findings showed that out of 298respoitsl 48 (16.1%) stored food in the
kitchen. 220 (73.8%) stored food in the store arf@d.7 %) store food in the hall. However 29
(9.7%) did not know where food was kept.

Food was stored in the kitchen because thattiMa®nly place where there was space as
compared to other rooms. Most schools used the dtorthe storage of the food. These
might be schools where the WFP has put up the stotbe school had it or the parents
organized and built one. Some food was storedarhtil when it comes before it is taken to

the store.
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The findings show that there are different sjertacilities in the schools .The store was the
most storage facility that was used. The hall (8%$ found to be the least storage facility in
the schools. This shows that storage facilitiesiameortant in the success of SFP because

without them there will be no place to keep thedfoo

4.5.2 Store/Kitchen/Hall/Taps/Firewood/Charcoal

The Head teachers and Teachers were askeddmssetae of the physical facilities found in
the school .This was necessary as it was to hetipeindentification of stores for the storage
of food, kitchen for cooking, hall for eating araps for washing hands. The findings were

presented in the Table 4.11.

Table 4.11 Store/Kitchen/Hall/Taps/Firewood/Charcoh

Facility Head teachers Teachers
Store Yes Yes
Kitchen Yes Yes

Hall Yes Yes

Taps Yes Yes
Firewood/charcoal Yes Yes

From the findings the study established thatHleed teachers and teachers accepted that
they had different physical facilities. There west®res which was the most common in
keeping food. The research findings showed thaethere kitchens where food was cooked.
There were halls where the food could be kept tones time before taking it to the store
when it comes. The taps were also found to be abail Firewood and charcoal as a source

of fuel was also available. Schools had the necggggysical facilities to run the program.
4.5.3 Cooking facilities

The study found it necessary to study if therecaeking facilities in the schools. This was
important because without a proper cooking placel ftannot be cooked. The questions that

were asked included, where the food is cooked. firfidings were presented in the Table
4.12.
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Table 4.12 cooking facilities

Frequency Percent
Kitchen 294 98.7
Outside 3 1.0
Total 297 99.7
Not aware 1 3
Total 298 100.0

The findings established that out of 298respotsl®94 (98.7%) stated that food was
cooked in the kitchen. 3 (1%) stated that food wasked outside. However 1(0.3%)
respondent did not indicate where the food was edok-rom the findings it was established
that most schools coked food in the kitchen. THmarty show that the kitchen is an
important facility for the success of the SFP. Heere those who do not have it can cook

from outside.

4.5.4 Water sufficiency and the feeding program

The study sought to establish the influence afewon the success of SFP.The questions
that were asked included whether there is enoudbri@ wash hands.The head teachers and
the techers were asked the sources of water.Thsswery important because it should be
established whether the water that was used was.tlevas also necessary to establish

whether they a problem with accessing the waterfirfdigs were presented in Table 4.13 .

Table4.13 Description ofsufficient water

Frequency Percent
Yes 109 36.6
No 186 62.4
Total 295 99.0
missing 3 1.0
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Total 298 100.0

From the findings it was established that outh&298 respondents, 186 (63.1%) of the
respondents showed that there were inadequate Jieteuse. 109 (36.6%) of the
respondents showed that there was enough wataséorHowever some of the respondents 3
(1%) were not aware whether the water in the schead enough or not . The (63.1 %)
respondents who showed that there was no sufficietér may have done so because in
most times the taps ran dry. In this case watetdcba purchased from the water vendors
which could not be enough.

The findings found out also that there were ¢hibst thought the water the school had was
enough or sufficient. These could be those thatndidmind about it as long as they was
enough water to cook the food. These findings maylue to poor management of funds to
source for the water. This shows that water is larotacility that should be there for the
success of any feeding program to succeed.Thenfisdiave established clearly that there is
a relationship between SFP and physical facilgiese they are important in the preparation
of food.

4.6 School management and the school feeding progna

The objective sought to determine the influeatschool management on the success of
SFP. The questions included whether teachers hadie&d the importance of SFP. This was
important because if the pupils are not given neass to why they should eat, they can not
join the program.

They were asked whether the teachers supeivisedoking and serving of the food. This
was to help in collecting data on the role of teashin the program .The question on
timeliness in cooking and serving was also askeauree if food is not cooked and served in
time it losses meaning .The children may be getag for classes. They were also asked to
state whether the cooks were friendly. This wasibse if cooks are not friendly the program

may not be successful. Children do not like harasgm

4.6.1 Explanation on the importance of meals to thpupil respondents

The study found it necessary to find out whetherpupil respondents were explained why

they should eat in school. The findings of the gtare as presented in Table 4.14
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Table 4.14 The role of management and the SFP

Frequency Percent
Yes 187 62.8
No 110 36.9
Total 297 99.7
Missing 1 .3
Total 298 100.0

The study revealed that out of the 298 respasddB7 (62.8%) accepted that they had
been explained to the importance of eating meakchool by their teachers. 110 (36.9%)
did not accept that they had been explained to tatseu importance of eating in school.
However 1 (0.3%) respondent did not respond.

The findings show clearly that the teachers thade their part to show the children why
they should be in the program. Teachers explaindtie pupil respondents the reasons for
taking school meals. This may be due to the retsimmost teachers are 50 years and above.
They know what the children may go through if thegy not take the meals as most of the
pupils come from the slums.

The 36.9did not accept that they were explatoeitie importance of eating food in school.
This could be because they were not there whenttiers were being explained. It might be
that they had forgotten all about it. The missiegponse might be an oversight of the
guestion where the respondent skipped the queslius. indicates that for the program to

succeed the people must be made aware of it.

4.6.2 Supervision of cooking and serving by teacher

The study sought to investigate whether teaclserervise the cooking of food The

findings are presented in Table 4.15.
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Table 4.15 Supervision of Cooking and serving by Behers

Frequency Percent
Yes 134 45.0
No 159 534
Total 293 98.3
Not aware 5 1.7
Total 298 100.0

The findings revealed that 159(53.4%) of thepoeslents did not agree that teachers
supervise the cooking and serving of food. 134(48%ked that the teachers do supervise
the cooking and serving of food. Unfortunatelyl5706) were not aware whether there was
such supervision.

This means that 53.4% had seen the teachers wate the cooking was done. During
serving the teachers were seen helping the pugistain order as they received the food.
The teachers were also seen serving the pupils Wiee was no enough man power. The
45% who disagreed means they had not seen theetrsaon sight. They were those that
could come when everybody else has served ancetuhdrs were satisfied with the work
and left. This meant that the teachers were sugptts®e on sight until everybody else is

served before they left. This can be a very stinofigence on the success of the program.

4.6.3Timeliness of cooking
The studs sought to find out the timeliness ofkaag The findings were presented in Table

4.16.
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Table 4.16 Timeliness of cooking

Frequency Percent
Yes 269 90.3
No 26 8.7
Total 295 99.0
Not aware 3 1.0
Total 298 100.0

From the findings it was found that out of tf882espondents, 269 (90.3%) agreed that the
cooking was timely. 2(0.7%) did not know whethee ttooking was timely or not. This
means that the children received their meals iretifthey were never late for classes and
could have extra time to play after they had eaiéye. cooks might have cleared the serving
are before classes begun. The pupils never ateetiyrto catch up with time.

Those that were ever late are those who weragshin some activity and could not serve
early. They could also be those that want to hdatwthers say about the food before they
go serving. Some were not interested in the progfidra findings also show that there were

three respondents who did not respond to the quresti
4.6.4 Professionalism of the cooks

The study sought to find out if the cooks cartdd themselves professionally. The study
findings were presented in Table4.17.

Table4.17 Respondents on professionalism

Frequency Percent
Yes 125 41.9
No 171 57.4
Total 296 99.3
Not aware 2 g
Total 298 100.0

Out of the 298 respondents 171 (57.4%) showed ttieatcooks were not friendly. The
findings showed that 125(41.9%) showed that thekeawvere friendly. 2 (0.7%) were not
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aware if the friends were friendly.

These findings established that there mightehbeen pupils who are unruly. This
constituted 57.4% of the respondents. Unruly childdo not appreciate correction. They
thought that being corrected by the cooks was mangofriendly. They had an attitude
towards the cooks.

The findings also established that the welligigted children appreciated correction. They
adhere to the rules and regulations set by theodchibey loved and respected both the elders
and the young. They do not have an attitude towdrds<ooks. Those who were not aware
did not fill the questionnaire due to an oversidtitis shows clearly that friendliness is also a

factor in the success of SFP.
4.7 Monitoring and Evaluation

The study found it necessary to establish tHaence of monitoring and evaluation on the
success of SFP. The questions asked included, ampérents supervised the cooking and
serving of food, whether there were rules and legguns to be followed ,whether cleanliness

of the kitchen was observed, whether the food laru&d, whether the school management

committee had a role to play and also on the miaamtee of the buildings.
4.7.1 Rules and regulations for meals

The study sought to find out whether there wales and regulations to be followed for the
success of the feeding program. The study findimgie presented in Table 4.18.

Table 4.18 Rules for meals

Frequency Percent
Yes 228 76.5
No 65 21.8
Total 293 98.3
Not aware 5 1.7
Total 298 100.0

From the findings it was established that 288%%) of the respondents accepted that there
were rules and regulations that were to be followefibre and after taking meals. 65 (21.8
%) denied that there were rules and regulatior’s.75% ) were not aware of the rules and

regulations.

47



This showed that the majority of the pupils &vaware of the conditions under which they
were to take the meals. some of these rules oritomsl could be payment before eating.
Carrying plates, washing hands before and aftémgathey were also aware that they had to
gueue for their meals according to their classagisg with the lowest class. The small
percentage that were negative, means that theytobserve the rules and regulations set
by the school. They were rude and did not care taibolihe remaining five did not indicate
their opinion.

Rules and regulations are very crucial for a swsfaésSFP. They give guidelines on the
behavior of the concerned.They show who should Hatwhere,how and when. This way

there can be good running of the SFP ,hence assicce

4.7.2 Kitchen policies

The study was to establish whether the cookirep avas cleaned. The findings are
presented in Table 4.19.

Table 4.19 Kitchen cleanliness

Frequency Percent
Yes 199 66.8
No 98 32.9
Total 297 99.7
Not aware 1 3
Total 298 100.0

Out of 298 respondents,199 (66.8%) respondentedgf8(32%) showed that the kitchen
was not clean. 3(0.3%) did not know if the kitclvess clean.

The findings could be interpreted to mean that nudsthe pupils could actually see the
workers cleaning the kitchen. It might be that soohdghese pupils were involved in the
cleaning of the kitchen under the supervision eftédachers. They had seen a clean kitchen.
However, there were those that were never invoivethe cleaning and so they did not
struggle to see if the kitchen was clean. Cleasnis a great factor in the success of
SFP.This is because food not prepared in a cleairoement will cause diseases like
cholera, dysentery and typhoid. Contaminated fodtput off, children and parents from

participating in the success of the program.
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4.7.3 Standard of food
The study sought to find out whether food watameed. This entails the quality and
guantity of food. The study findings arepresentedable 4.20.

Table 4.20 Standard of food

Frequency Percent
Yes 112 37.6
No 183 61.4
Total 295 99.3
Not aware 3 0.7
Total 298 100.0

According to the findings, it was established ttimt pupil respondents 183 (61.4%) showed
that they never got balanced meals. 112 (37.6 #)he food was balanced. 3 ( 0.7%) were

not aware if the food was balanced.

This might be because the pupils may be havingtatude towards the food . They think
whatever is not cooked by parents is not balantkd.pupils food consisted of maize mixed
with peas. They did not get vegetables. Majorlyythad carbohydrates and proteins. The
rest felt the food was balanced. This could be their aim was to get a fill of the stomach

and not the quality of the food.
4.7.4 Monitoring of the standard of food by parents

The respondents were asked to state whethe®d¢heol Management Committee or any
other parent supervised the cooking and servinp@ineals. The findings are presented in
the Table 4.21.
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Table 4.21 monitoring by parents

Frequency Percent
Yes 52 17.4
No 243 81.5
Not aware 3 1.0
Total 298 100.0

Table 4.21 shows the highest number of respdad&t8(81.5%) disagree strongly that no
parent ever went to supervise the cooking of meals.(17.4%) agree that parents do
supervision of the cooking. However 3 ( 1%) of tespondents did not indicate whether

there is supervision or not.

The majority of the respondents reason for desigg with the supervision of food by
parents might be of many reasons. The parents rhimyg been coming during class hours
when majority of the children could not see therhe Tew who might have sneaked out of

class to go to the toilets or other classes miglielseen the parents in the cooking area.

The findings established that for this program ¢osbiccessful the parents must play a great
role. They will make sure that the children eatatabced diet. Their supervision will also
help them identify what is needed in the schoointake sure the program is a success. So

there is a relationship between monitoring andweatadn and the school feeding program.
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CHAPTER FIVE

SUMMARY OF FINDINGS ,CONCLUSIONS AND RECOMMENDATION S
5.1 Introductions

The chapter discusses summary, conclusion ammam@endation contributions to the body

of knowledge and suggested areas for further researhe following sub themes.
5.2 Summary of the findings

Based on the data and other information obtaged analyzed to answer the research
questions of the study, a number of research fgeliwere presented in chapter four. The

findings are summarized in this section.
5.2.1Demographic characteristics of respondents

The study showed that more female pupils (54.%%Yye been enrolled in school and this
could be due to the success of the school feedmgram. It could also be cause of
empowering of the girl child and also free primaducation. The male counter parts were
(45.3%). The highest age was 18 years and thidddoailattributed to the fact that most of
these children are from slum areas stricken by fgv&he children come to school to just

get food.

The study findings also showed that most teachere aged 50 years and above. This
could be because the Teachers Service Commiss®ndieemployed teachers in the recent
past. There were also more female teachers(7Al8&#)male teachers (22.2%). This could
be so due to the fact that most lady teachers aréed to men working in different sectors

in the city. The few men could be the sons of #w indigenous Nairobi residents.

However the female to male Head teacher ratio whaively equal. This may be due to the
affirmative action where females are given equabasfunities to men. The study also

showed that the main meal providers were paref),7well wishers (13.4) who could be

the neighbors, friends and even some teacherseTreralso some who get food in school
(6.7%). This could be those that have school atiye source of food. It was found that (

42.6%) get three meals a day, (24.5%) get two needby,(20.1%) get four meals a day and
(11.7% ) get only one meal a day.
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5.2.2 Funds and School Feeding Program

The study showed that the School feeding Progsafunded by World Feeding Program
and parents. WFP is the largest implementer lodaicfeeding programs in the world. WFP
school meals programs in Kenya is one of the larges most long lasting since 1980.
Parents supported the program by contributing saimieey through the children. The money
was used to pay the cooks and buy firewood or clardhe absence of funds could mean

that no cooking will take place.
5.2.3 School management and school feeding program

The study showed that school management haitiGacrole played for the success of the
program. The teachers were found to be committeddadicated through the supervision of
meals though some pupils did not agree that thpgrsised the cooking. The current School
Management Committee do not systematically proncotamunity participation other than
to exact contributions (water, labor, money) froargnts. The teachers also made sure the

cooking was timely so that no pupil could be latedlasses.

The study also showed that the teachers hadiagd on the importance of eating school
meals. Findings showed that the cooks were natdtjeto the pupils. This could be may be
because of some indiscipline cases where the stddents do not want to adhere to the rules

and regulations and they feel the cooks are nendity.
5.2.4 Physical facilities and school feeding progna

The study showed that the physical environménh® school are critical complements to
the school meal. Most of the physical facilitiesrevavailable like the store for storing food,
kitchen for cooking and even some had a hall frdmens they ate. The findings showed that
some of the key elements of the WFP-UNICEF Esakptickage which address the school

physical environment were widely absent.

There was a widespread of lack of potable wated washing facilities. Food was not
prepared when there was insufficient water. Anothréority was the use of fuel efficient
facilities in sheltered structures It showed thatrently the provision of water and firewood
had fallen to parents. The findings showed thatl@guate level of parental involvement a

constraint especially in supervision.
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5.2.5 Monitoring and evaluation

The study findings showed that there were rales regulations to be followed. Rules and
regulations helped to guide the school on whata@ud what not to do. It was also found
that the kitchen was clean and it was done by werlke pupils under the teachers
supervision. The school management committee ma@dabuildings in the schools. From
the Head teachers desk it was found that parenisguved in the supervision of cooking of

food.
5.3Discussions
5.3.1 Funds and SFP

Many studies have been done on funds and SFP. éesoie(2005) examined the effect of
school meals on school participation. He foundtbat parents face significant private costs
of education, either for school fees or for othguuts such as uniform and food. He also
found out that SFP in low income countries oftetartsthrough funding by International
Organizations such as UN, World Bank and WFP. Fiben research findings it was

established that funds is a major factor in thesss of SFP.
5.3.2 Physical facilities and SFP

Key elements of the WFP/UNICEF Essential packagdremses the school physical
environment facilities. Food is prepared wheredhesradequate water, washing facilities and
adequate latrines and the use of fuel efficienkiowpfacilities in sheltered structures. From
the study findings most of these facilities werabklshed to be a requirement for the success
of SFP.

5.3.3 School management and SFP

Studies done by George,(2007), in an organizatienduty bearers include a broad range of
people including cooks, servers cleaners, schaotipal and the government agencies that
fund and oversee the school feeding program. Téelteeshowed that most of these people

were used for various duties for the success oStfe.

5.3.4 Monitoring and Evaluation and SFP
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According to the studies done by UNESCO in 1998, nked for effective monitoring and
evaluation becomes ever more important when thdiphaity of ways through national

plans of action, national development plans or pgveeduction strategies in which policies
concerning orphans and vulnerable children are dchand enacted in different countries is

considered. The study findings clarify this
5.4 Conclusions on the findings

In conclusion, the influence of funds, most pbgkfacilities, proper school management
and good monitoring and evaluation mechanisms dethé success of the school feeding
program. However inadequate facilities like instiffnt water was a constraint. Parents
involvement had little influence on the successtlod school feeding program. Thus
considerable efforts must be made to improve thwistof school feeding program hence its

success.
5.5 Recommendations

The success of the school feeding program has lmemonstrated. On the basis on
findings, a number of practical and policy recomdedions are made in this section on how
the school feeding program should address its eingdls and overcome the constraints and

ensure better success to its function.
These are described below.
5.5.1Funds and school feeding program

It was found that WFP and parents were the solyrce of funding the school feeding
program. The finances cannot sustain the progratinesis are many needs to be satisfied like
paying the workers, buying firewood, water and pasing utensils. Finances were also
needed to improve infrastructure like building @cken and dining hall where children can

eat from.

Therefore, am recommending that school feedimggnams should be analyzed and
alternative funding and options identified. Finamgcshould include international assistance.
The government and donors should take full respditgi off installing running and
maintaining the school feeding programs. | reconunéimat with partners initiate an
advocacy campaign in which graduates from partizigacommunities support scholarships

for girls with high potential to attend secondachaols.
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5.5.2 School management and the school feeding pram

The study showed that the school managemenahadblem in that the cooks were said
not to be friendly. The teachers were also not f@pm supervising the way meals were
cooked and served. Therefore, | recommend thagtvernment should employ cooks to
ensure professionalism and hygiene is practicedchaaidtained in handling food. This would
also reduce the amount of money paid in by parantsiaintenance of the SFP. | also
recommend introduction of mentoring programs fohast administrators, teachers and
parent members of the school management committeesthe best performing schools to
share their best practices with poorer performicigosls and create mechanisms of mutual

support.
5.5.3 Physical facilities and SFP

The study showed that some facilities like watas insufficient. The schools are forced to
purchase water from vendors. There were not endughg halls where the children could
eat from. Sufficient sources of firewood was a peab Therefore, | recommend that with
partners, integrate food based activities, to imerthe school environment and encourage
community participation, building on past experiemd the same. There should be protection
of ware sources and dining hall construction. Dewead school water strategy with the
Government of Kenya partners, sister UN agencies-Bovernmental Organization and
donors linking in to existing programs, such as @l&ld- Friendly Schools initiative (

UNICEF ) and the water sanitation and hygiene @ogfWASH).
5.5.4 Monitoring and evaluation

The study showed that there were rules and atignk to guide the activities of the
program. There was also scanty information aborttqgigation of parents. | recommend the
Re-orient of the field monitoring system to includéicators of the school environment that
influence the effectiveness of school meals suclseasonal firewood and water student-

teacher ratios, sudden changes in the environrikeninl violence.
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5.6 Contributions to body of knowledge

Objectives

Contributions

To investigate the influence of funds on 1
success of SFP in public primary schools

Dagoretti North Constituency.

Hehis study found out that funds have a gr
influence in the success of SFP. It
therefore advisable that before 4

organization commits itself to underta]
SFP, they must think of sources of funds
the T

government and donors should meet the

run program  successfully.
cost of installing, running and maintainif

the School Feeding Programs.
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can greatly influence
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succeeded by supervising. However it v
noted that the cooks were not friendly. T
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parents contributing money in maintaini

the program.
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the
hers
FP
vas
he

To investigate the influence of physig
facilities on the success of SFP in puk

primary schools in Dagoretti Nort
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arhe study noted that physical facilities ha
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-

Igreat influence on the success of the
hThe facilities included the kitchen, sto
hall, water taps and firewood and charcg
Therefore before you embark on t
implementation of SFP find ways of getti

and maintaining the necessary phys
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FP.
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facilities.

To investigate the influence of monitorir

and evaluation on the success of SFH

nd his study established that monitoring &

a@maluation is very important in the success

ind

5 of

Dagoretti North Constituency, Nairobi. SFP. The parents were not seen to have

participated well. This could adversely affect
the SFP negatively. For the program
succeed the parents must be vigil
especially when it comes to food. Th
should be aware what their children ;
eating and how the food is cooked .Th
should be proper set up policies to guide

running of the program.

5.7 Suggested areas for further research

5.6.1 based on analysis and findings of thidyst number of avenues for further studies
on the factors influencing SFP should be condustesther constituencies. This will show
whether the findings based on the four school igddetti North constituency experience the
same application hence can form a building bloaktfeeoretical explanation on factors

influencing the success of SFP.
5.7.2 During data analysis on demographic charactestics,

During data analysis on demographic charactesistie study found out that the number of
female respondents were higher than those of nesjgondents. This is a very interesting
phenomenon based on the fact that the general tepdmary institutions admission, the
male population has always exceeded females. Theeed to carry out a study to determine

whether the success of SFP has influenced thid wémcreased admission.
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APPENDICES
Rachel Kemuma Osiemo
P.O Box 10464-00200.
NAIROBI.
29/04/2014

Appendix i: Letter of Introduction to the Respondents,

Dear Respondent

| am a postgraduate student undertaking a Mastédegfree, University of Nairobi. | am
currently carrying out a research on “ Factors théitence success, of School Feeding
Programs in Public Primary Schools and the rese@chentered in Dagoretti North
,Constituency Schools, Nairobi.” This is a parti@fuirement to complete my Masters of
Arts Degree in Project Planning and Managemen®iUuniversity of Nairobi.

| am glad to inform you that you have been setbeimong a list of others to form part of
this study. This letter is to Kindly request your&spond to questions relating to the survey
which | will put to you during the interview.

My supervisor and | assure you that the information give will be treated with strict and
utmost confidence. Your name or the name of yountezewill not be mentioned in this
research.

| will appreciate your cooperation in this acadeewercise.

Yours faithfully,

Rachel K. Osiemo

Admin:L50/83272/2012.

Sign:
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Appendix i: Questionnaire for Head Teachers

The purpose of this questionnaire is to collecbiimfation on school Feeding Program and
the factors that influence its success in Publien®ry Schools in Dagoretti North
Constituency, Nairobi County .There are four sexgio this questionnaire. Please give your

answers truthfully in the spaces provided.

Respondent Profile

a) Name of the SChOOI ==-=-===mmnmm e

b) county
c) District-------------- U -

d) Zone------------------- R — -

e) Number of Pupils enrolled-----------=-==== s

f) How many pupils can the school accommodate-2-—--------

g) How many teachers do you have ?

Section One: Funds and school feeding program

a) When was the Feeding Program started in ydhoad@ ------------------

b) How do you get funds to run the program ? ——-------

—————— --c) Do you haveany problems with the funding of the
program? Please explain ------------m-m-m e

d ) What measures have you put in place to maletherfunds are available
througNOUL?------- = m e

e ) What role do the parents play in the succass®program in terms of funds and any
other support ? S
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Section Two: physical Facilities and school feedingrogram

a) Where do you keep the food when it COMES?-----—=—======mmmmmm e

b) Do you have enough storage facilities to keegfdlod once it comes?

Yes =-NO-----=-mmmmmmmmeeeee

EX PN e e s

b) Where do you cook your food?

i) in the kitchen -
i) outsid@--------=-==-mnmmmmeeee oo

c) Do you have a problem with the cooking place?——-------=====--====emnnceeemmnneev
—————————————————————— EXPlain-----m-mmmm oo

d) What measures have put in place to make sure tlikisosafe for human
CONSUMPLION === e e

Section Three: School Management and school feedipgogram

a) What role do the teachers and support staffipltlye success of the program?

i. Teachers: e e e e
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b) How cooperative are the cooks and those who hehpeparing and serving the

food? e
c) Doyou have ateacher in-charge of the program?---------------------
d) As the head of the school how do you make sweg@togram runs smoothly? -----------

e) What changes have you noticed since the suotélss school feeding program in
your school? e

g) Suggest possible recommendations that can benngmted to make the school
feeding program more effective.---------=-== e mmm o
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Section Four: Monitoring and Evaluation and schoofeeding program
a) Do you handle funds meant for the program?---——----

b) Does the school management committee do any sspamnof the program?-----------

c) Are the facilities used well maintained?----------------
d) Do you think the food is handled in an hygienic ®ay--------------

e) How do you get water for use?----------=-=-=--s—uommmeeuoo-

f)  Whom do think should be involved more so thatghegram can continug?------------

g) Have you come up with any policies in the succésbeoprogram?----------------------

Thank you.
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Appendix iii : Questionnaire for pupils

This questionnaire is intended to gather informratia the factors that influence the success
of school feeding programs in Public Primary Sdeda Dagoretti North Constituency,
Nairobi County. The questionnaire has four sectidgtisase complete all the sections .The

information you give will be treated with confidality and will be used by the researcher

for the purpose of academics and therefore do nitgé wour name .

A. Respondents profile:

a). What is your gender?----------- (boy) (girl)
b) How old are you?--------------------- years old.
¢) What is your Religion?------------ Christian [, Muslim [ ii ], Hindu[ iii], SDA

[iv ], Others|v ].
d) Who provides for your meals?-------------
e) How many meals do you get in a day?-------- 213 .,4)
Section one: Funds and the school feeding program
a) Do you enjoy the meals served in school?--------
b) Do you pay some money for the meals?-----------
c) If you pay for the food do your parents or guardipay easily?-----------
d) Is there any support by any organization or wedhgrs?----------------
Section two: physical resources and the school fitag program
a) When the food is bought, where is it stored?-——----
b) Where is your food cooked?-------------- ( kitchenytside, office).
c) Do you have a dining hall where you eat your foed?-----

d) Is there enough water always to wash your handpkatels before and after
eating?--------------- _

Section three: School management and school feedipgpgram

a) Have your teachers ever explained to you why yawkhbe eating school
meals?
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c) Are there parents who come to see how the fooddked and served?---------

d) Is the food cooked in time most of the days? —-------

e) Are the cooks friendly?----------------

Section four: Monitoring and evaluation and schoofeeding program

a) Are there rules and regulations that you follow wigeu go for your meals? --

b) Is the kitchen always clean? ------------- .

c) Who cleans it?

d) Do you think the food you eat is balanced?-----------------

Thank you.
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APPENDIX iv: Questionnaire for Teachers

This study hopes to find out the factors that iafice the success of school feeding programs

in Dagoretti North Constituency, Nairobi County.

This questionnaire is comprised of four sectiomsag&e complete each section and be sure
that the information gathered will be treated vatimfidentiality and therefore do not write

your name.

Respondents profile:

Put a tick where appropriate.

1. Your gender: (a) Female (b) Male

2. Your age bracket: Less than 30 [ ]

3. What is your highest academic qualification ? astérs [ ] B.Ed [ ] Diploma| ]

P1[ ] Others (specify)------------

4. What is your teaching experience in your profesgidmess than 6 years [ |

6-10 years [ ] 11-20 years [ ] 21-30 years More than 30 years [ ].

Section One: Funds and school feeding program

a)

b)

d)

f)

When did the feeding program start in your school?

31-40 [41-50 [ ] 50 and above [ ]

How has the program been of help to this
school?

How does the program benefit the
children?

Who funds the program?--------------

Do the parents pay some money to supplement tlgggnm?

Is the money always enough to keep the progranggeif----------------------
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g) What do you think should be done to finance th@gm so that it continues
functioning?

h) ldentify some of the challenges you face as youdtiyplement the program?----

Section two: physical facilities and school feeqlj program
a) Does the school have enough storage facilities?------------

b) Where is the food cooked? --------=-=-mmmmmmmm s

d) Outline some of the challenges you face withoutnbeessary facilities--------

b) Does the School Management Committee readily assibe success of
the program?

c) What role do the parents play in the success optbgram? -----------------

d) Do you think there is good management of the progra-----------------

e) What do you think should be done to implement gegram
SUCCESSTUINY? =
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Section four: Monitoring and Evaluation and schoolfeeding program

a) Are there regulations that must followed in thecass of the program?-

—————— Explain------------------
b) How often is cleaning done in the compound to emgwod hygiene?------
c) Who does the cleaning above?----------=mm s
d) How does the school get safe water for use?-———---------=-m-mmrmee-
e) Are the parents willing to maintain buildings ahe grounds?---------------
Thank you.
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Appendix vii: Morgan Table

Table 1: Table for Determining Sample Size for ag@iPopulation

Table for D eterm wung Sample Size for a Given P opul ation

M 5 Il g M 5 N 5 4 5
10 10 100 80 280 162 200 260 2800 338
15 14 110 0B 250 165 Ga0 265 3000 41
20 19 120 92 300 169 00 269 3500 246
25 24 130 97 320 175 950 274 4000 351
30 28 140 103 340 181 1000 2ra 4500 1
35 32 140 108 360 186 1100 2685 S000 357
40 36 160 113 380 181 1200 291 BO0O0 361
45 40 180 1e 400 196 1300 297 F000 364
50 44 190 123 420 201 1400 302 8000 367
ala] 48 200 127 440 205 1600 306 3000 368
B0 52 210 132 4B0 210 1600 0 10000 73
65 56 220 136 480 214 1700 313 15000 T
0 ad 230 140 S00 217 1800 N7 20000 ars
75 B3 240 144 550 225 1900 320 30000 9
80 65 250 148 B00 234 2000 322 40000 360
85 70 260 152 B50 242 2200 327 A0000 361
80 73 270 155 oo 248 2400 G| 7000 a2
95 7B 270 159 750 256 2600 335 100000 304

[dote: "N is population size
"S"is sample size.
LSaurce Hrejcie & Morgan, 1970
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Telephone: +254-20-2213471, 9" Floor, Utalii House
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Fax: +254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA
Website: www.nacosti.go.ke

When replying please quote

Ref: No. Date:

22" August, 2014
NACOSTI/P/14/4363/2958

Rachel K. Osiemo
University of Nairobi
P.0O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Factors
that influence the success of school feeding programs in public primary
schools in Dagoretti North Constituency Nairobi County, Kenya,"' 1 am
pleased to inform you that you have been authorized to undertake research in
Nairobi County for a period ending 31* December, 2014.

You are advised to report to the County Commissioner and the County
Director of Education, Nairobi County before embarking on the research

project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

EWQ

SAI SEIN

FOR: SECRETARY/CEQO
Copy to:

I'he County Commissioner

I'he County Director of Education
Nairobi County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certifie:
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THIS IS TO CERTIFY THAT:

MS. RACHEL K OSIEMO

of UNIVERSITY OF NAIROBI, 10464-200
Nairobi,has been permitted to conduct
research in Nairebi County

on the topic: FACTORS THAT
INFLUENCE THE SUCCESS OF SCHOOL
FEEDING PROGRAMS IN PUBLIC
PRIMARY SCHOOLS IN DAGORETT/
NORTH CONSTITUENCY NAIROBI
COUNTY, KENYA.

for the period ending:
31st December,2014

Applicant's
Signature

Permit No : NACOSTI/P/14/4363/2958
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Fee Recieved :Ksh 1,000

National Commission for Science,
Techneology & Innovation

CONDITIONS

. You must report to the County Commissioner and
the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit

. Government Officers will not be interviewed
without prior appointment. '

. No questionnaire will be used unless it has been
approved.

. Excavation, filming and colléction of biological
specimens are subject to further permission from
the relevant Government Ministries.

. You are required to submit at least two(2) hard
copies and one(1) soft copy of your final report.

. The Government of Kenya reserves the right to
modify the conditions of this' permit including

its cancellation without noticesmeRresy

..

National Commission for Science,
Technology and Innevation

RESEARCH CLEARANCE
PERMIT
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