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ABSTRACT

This study was conceived on realization that Aweodostituency girl school performed below
per in Kenya certificate of Secondary Educationthtrefore set the stage to find out factors
affecting academic performance of girls at secontiarel in Awendo Constituency.

The researcher used stratified random sampling gistionnaire and interview schedule to
collect the data. The data was then analyzed wsgriptive statistics and SPSS.

The factors which may affect girl's performanceAwendo constituency included influence of
cultural beliefs and practices, influence of houwdélchores, sexual behavior and harassment,
school location and quality.

The study makes far reaching recommendations éstactors affecting performance of girls in
Awendo constituency. These include reducing cultbediefs that affect girl child education,
reduce time spent on house hold chores by putiirg ig boarding schools, and reduce much
involvement in sexual behavior among peers thraeheducation and putting girls in boarding

schools with better facilities.



CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Education has been cited as one of the most imtodigterminants of economic growth. It is
both an indicator, and an instrument, of develogmigducation increases labour productivity in
both urban and rural sectors, and economic retorms/zestment in education are typically high.
The human capital theory (Schultz, 1961) stipuldies education is an investment that yields
returns for the individual and for society at large fact, the economic benefits of education
derive not just from increases in cognitive skibsit to a far greater extent from the increase in
non-cognitive abilities as reflected by changesaiperson's ideas, perceptions and attitudes
(Colclough, 1982). Furthermore, it is regarded ngnas an instrument for gender equity and
success in life (Oigara, 2001). Many economic amdatogical theories predict that education
increases women'’s participation in the labour fordas prediction is based on the notion that
education favourably affects women’s willingnesgsl aability to enter the labour market. It
provides them with the necessary credentials fopleyment and therefore it is a strong

inducement to enter the labour market (Floro andfyV¥691).

Governments in many parts of Africa are aware eflibnefits of female education. But Kiteto
(2000) notes that gender inequalities and bigotryeducation have continued to play a
significant role in the slow development of Africanonomies. Disregard for and discrimination
against 50% of the population (females) contributeslow and poor performance in most
African countries. This is despite the fact thatueation of females has a profound effect on
national development as lack of their educationbdeen linked to low birth weight, poor health
and high mortality rates in children, high fergilirates, poor family nutrition, low life

expectancy, poor sanitation and high illiteracyesatTherefore, Improving girls’ access to
education, with the goal of attaining gender edyalis a critical component of promoting

development and meeting the Millennium Developnm@otls (MDGS) in Kenya, across Sub-

Saharan Africa and around the world (Torto, 198B).fact, apart from Universal Primary



Education (UPE), Goal 3 of the MDGs aims to elinengender disparity in primary and
secondary education by 2005 and at all levels otation by 2015.

High girl-child participation rate in education ¢sucial in a modern society. This is because
education is one of the most effective instrumentsation has at its disposal for promoting
sustainable social and economic development (RepablKenya, 1999). It leads to increased
productivity of the educated as a means of humaouree development for communal benefit
(Republic of Kenya, 2002). Moreover, her educaticotributes directly to the general

improvement of health and living standards (Kard®8i87). Though many countries have made
progress towards achieving gender equality in dtutgdHyde, 2001), girls continue to face

many obstacles that impede their path to learrtagtors include discrimination on the basis of
sex, unequal rates of investments by governmeatsical conflicts, and hardships as barriers to

girls’ educational attainment.

In most developing countries, more boys are eddcttan girls (UNICEF, 1998). In the UK
there is more outstanding performance of girlsaapared to boys which could be attributed to
emphasis on elevating the women’s issues. Evidércthis ‘feminisation’ is identified in the
fact that the majority of primary teaching stafé #&emale who make up a majority of the primary
teaching force, and that in recent years therebkas a decline in the number of men entering
the sector, for example, in 2002 female primargheas outnumbered men by 5 to 1 (Skelton,
2002). On a similar note, according to Arnot andipf2004), not only has the gender gap in
entry and performance at 16 and 18 closed but rew gender gaps have opened up: girls are
now outperforming boys: in 2001, 56.5 percent ofsgachieved 5 or more GCSE or equivalent
passes at grades A - C, compared to 45.7 percdatyst

In France since the 1970s, more girls than boyse hlagen achieving the baccalaureate
(Cacouault and Euvrard, 1995). Likewise in Germaihys reported that girls obtain better
school marks than boys, repeat classes less ddteh,gain school leaving certificates more
successfully (Bundesministerium, 1998). Japaneds lgave become slightly more likely than

boys to proceed to upper secondary education (Kanmé&®5) also in Jamaica, for 20 years now,



there has been concern about "the low academieaient of boys in relation to that of girls”
(Evans, 1998).

Furthermore, a considerable proportion of girl dfeh are often found in ‘non-paid’ activities,
domestic as well as non-domestic, like looking raélings, cooking, cleaning, washing,
fetching water, gathering dung, fodder and firewamctompanying their mother to the market
place, grazing cattle, and so on.

UNICEF serves as the lead agency for the UniteibNaiGirls’ Education Initiative (UNGEI), a
group of partners dedicated to achieving gendeitypand equality targets in education.

Launched by former UN Secretary-General Kofi Anaathe World Education.

Forum in Dakar in 2000, UNGEI has set a platformdotion and a partnership framework for
the global girls’ education movement. Ever sinc®&ICEF and UNESCO among many other
bodies have sponsored affirmative moves, reseanth cmnferences within Africa on the

education of girls. One such conference was theAfacan one held at Ouagadougou, Burkina
Faso in March/April of 1993. At this conferenceniis observed that Africa was still lagging

behind other regions of the world in female acdessducation. Kitetu (2000) says that gender
disparity has existed in education generally arad there is need to identify and eliminate all
policies that hinder girls’ full participation irdacation.

According to Chiegwe, Okojee and Opokumu (1996miost sub-Saharan Africa, enroliment

rates of girls lag behind those of boys at all lev& education. The same study shows that
generally, attendance rates are higher in urbaasandereas in most rural parts majority of
women have never been to school. The gender imtxedan attainment have been attributed to
family factors, society factors such as early nages and quality of schools. In Nigeria, research
has shown that millions of girls do not have acdesschool despite the concerted efforts to push
the cause forward. It has been identified thatdckaibour, poverty and lack of sponsorship, quest
for wealth, bereavement, truancy, broken home, gegmgent of children as house helps, as
factors or the clog in the wheel of children's a&sdo education ( Hallman & Grant, 2003

&2004).



In Kenya, girl—child education is elusive. Mwang004) wrote that a combination of poverty,
disease and backward cultural practices continugetty the girl-child her right to education.
Despite the introduction of free primary educationthe country which accounted for an
increase in enrolment, a sizeable number of childespecially girls, still find themselves out of
school owing to a number of reasons. These rea@nsiemands for their labour in the homes
such as assisting in looking after their young i8dd; child marriage, doing household chores,
death of mother, and looking after the sick mendiehe family. Some of the girls are given to

marriage against their wish and when they refls®y are threatened with death.

Sexual harassments to the girl-child by their ntalenterparts can lead to unwanted pregnancies
or early marriages. In a culturally embedded pathal society, for any sexual offence
committed either by consent or forced, the girhdtato loose as she is likely to be judged more
harshly than the counterpart and this affects trdidence that the girls would need to excel in
education matters. The African Network for the raion and Protection against Child Abuse
and Neglect (ANPPCAN, 2000) surveyed 501 childrerhoth rural and urban areas, regarding
child abuse and children’s rights. A total of 7.6 S¥ochildren were reported as having been
‘sexually abused’. Despite the increased numbéeeediage pregnancies in the developing world,
few studies focus on the prevalence of Schoolggbpancy and its relationship to prior school
experiences and subsequent educational attainrvgristh et al. 2001; Eloundou-Enyégué,
2004). In particular, one study by Eloundou- Eny@{004) found that although pregnancy was
not the source of all dropouts among girls in Caraey it was the greatest contributor to the

gender gap in educational attainment, particulartyhe secondary level.

In 1991 in the first sex survey of its kind, thetidaal Survey of Sexual Attitudes and

Lifestyles (NATSAL) revealed that one in six gidader 16 and a quarter of boys under 16 were
sexually experienced and the Department of Healealed that 12% of girls aged 16- 19 and
13% of men aged 20-24 were infected with the STla@gdia. Similarly, according to the
information from the 2003 Demographic and HealtmvBy, about 23% of Kenyan girls aged
between 9 and13 years are or have been pregnasgafRb by the forum for African women
education (FAWE), suggests that 13,000 Kenyan dide out of school due to pregnancy each

year. This is evidence enough that these girls baea involved in sexual intercourse at an early



age. The girl child’s academic achievement has hésn adversely affected by the water and
sanitations in secondary schools. Despite the Kegyavernment’s abolition of user fees, more
than 800,000 children continue to miss out on etlucaparticularly girls. A CEF partner, the

Girl Child Network (GCN), investigated why girls veestill out of school despite free education.
A key finding pointed out that during menstruatigir]s refused to go to school because there

were no appropriate or adequate sanitation faslitMwendwa et al, 2008).

According to demographic data collected from theC3Eoffice, there are 10 Schools that
gualified for the study.8 mixed schools and twd ginly schools. There has been a gender
disparity in performance with the girls performipgorer with a difference of an average of 1
point from the year 2010-2013 in KCSE (Kenya Cedife of Secondary Education) (Data from
DEOS office Awendo).

1.2 Statement of the Problem

Secondary education is critical given that it prepaboth boys and girls for tertiary education,
career choice, and for overall effective communidfes, survival and development. The
government of Kenya through the Ministry of Educathas developed a gender policy through
collaborative effort to underscore its commitmemiatvancing the status of women. However,
gender disparities in performance in national exations are evident. According to the Kenya
National Gender Policy and Development of Educatb2007, boys tend to perform better in
key subjects such as English, Mathematics, Biolé&yysics and Chemistry. These disparities
need to be addressed in order to achieve socialigqand empower women as there are

benefits that accrue from investing in educatingnea.

The Commission of Inquiry into the Education SystefrKenya (Republic of Kenya, 1999)
noted that gender inequality exists in certain uaa that there were persistent constraints that
continued to hinder girls from effective particijgatt in education to all levels. Girls in Arid and

Semi-Arid areas and those with special educatinaatls remained disadvantaged.



In addition, drop out for girls was higher than feoys in most areas. The attention of the
commission was drawn to gender stereotypes in ttitaces, behaviour and teaching practices
that have a direct bearing on girls’ performancersistence and achievement in education.
Considerable evidence has shown that nationalgretare more girls than boys at the on-set of
schooling yet as they move up the academic ladtier,number keeps declining creating a
notable gender disparity with regard to accessntetn, and completion of the secondary school
cycle (World Bank, 1995).

It seems that gender issues need to be tackleddiidenent fronts. One such front is the policy
level; another could be at the ground level (tHeostand community) where these gender issues
are directly experienced and lived while much hasegon at the policy level in Kenya, only a
little has been done at the school and commumnvigldeto establish why there is still a significant
gender difference in enrolment, access and reterdgitd performance of girls in academics.
There have also been lots of gender programs thet been carried out, but not much research
has been done within the schools in Kenya. Themdsis a cultural angle in studies of social
practices. As such, there is need to conduct udithin Africa, particularly in Kenya and
specifically at the grassroots level where impletagon of policies and programs occur (FAWE
2003a).

According to kiteto (2000), it is clear from examimon performance of girls and boys and also
from the few classroom research studies done thatmanner of gendered identities are

constructed in the classroom. Therefore, issuegeofder in education cannot be righted by
simply getting the enrolment figures right i.e. affor boys and girls. It therefore requires

researchers and teachers in Africa to continue tmng policies, classroom practices, and more
so the cultural gendered practices which have schnmfluence on the gendered happenings of
the classroom. This study is based on factors enfting academic performance of girls at
secondary level in Awendo constituency, Migori ciyufor the problems connected with girls’

school participation and performance differs fragion to region, and between different groups
of people, it is therefore necessary to identifplgems in an area specific way, so that

appropriate intervention programs may be initiated.



Education at secondary school level is supposdtktthe bedrock and the foundation towards
higher knowledge in tertiary institutions. It is Bwestment as well as an instrument that can be
used to achieve a more rapid economic, socialtigalli technological, scientific and cultural
development in the country (Aremi, 2000). Inabilitysecure places in the limited government-
maintained girls' secondary schools on accountoof ;KCSE scores force many girls to loose
hope and get married due to frustrations thus ilmgitheir chances of ever getting out of the
vicious cycle of poverty. If a child is barred frgperforming well by some factors, then she is
not likely to join a higher institution for learrgrand may either get married not out of choice but
out of circumstances and therefore get enslavethild bearing with no economic support and

helping in extending the poverty linea@esikhia, 2010).

The quality of the secondary school one attendssignificant determinant of how well one will
learn and perform in various learning achievemesgessments. Most girls in Awendo
constituency are enrolled in rural and urban dagrotommunity supported secondary schools
that are characterized by poor infrastructure wiscbften deficient in basic requirements such
as science laboratories and equipment, appropt@tets and menstruation management
facilities; sexual harassment and gender-basednagel which predisposes girls to pregnancy and
early marriages; inadequate few female teachesenee as role models for the girls; and girls
unfriendly, male dominated school governance andagement that is often resistant to gender
responsive policies such as the re-entry policyduols who become pregnant while still in
school (Griffin, 2007; Forum for African Women Edionalists [FAWE] 2004a).

The consequence is that such schools are nottaterdo girls, and a good proportion of those
girls who enter drop out midstream or fail to ddlwe matriculate examinations whether these
are the end of secondary level exams or speciedrese exams for higher education institutions.
Consequently, few females attain high enough markompete on an equal footing with their
male counterparts for the limited places especiallBMT programs in colleges and universities
(Bunyi, 2008).



In Kenya, good performance in national examinatisrthe key to assured access to institutions

of higher learning and eventually to securing gadirdmployment. The persistence of mass

failures in national examinations observed in An@ndnstituency over the Years is worrying to

students, parents, teachers and other stakehahdirs education sector.

Table 1.1 is a summary of KCSE performance froenytbar 2010-2013.

Table 1.1: Awendo constituency secondary schools ISE performance from the year

(2010-2013)

S/NO SCHOOL 2010(mean) 2011(mean) 2012(mean)

2013( Mean)

B G B G B G B G
1. Dede Girls 4.52 4.22 4.37 4.53
2. Ulanda Girls 4.16 4.52 4.04 4.39
3. St Marks Awendo 4.96 4.47 4.214.28 4.74 4.01 410 3.20
4. Rabondo S.S5--------------- 3.272.58 2.94 2.45 2.94 2.60
5. GambaS.S---------------- 3.68 3.00 3.54 290 .28 2.91
6. KomoloOrume S.S 3.51 2.79 3.15 .472 2.33 2.40 2.83 2.73
7. Lwalw mixed 4.23 4.23 3.873.80 3.86 3.26 3.67 3.02
8. Ranen mixed- 3.69 3.60 2.622.42 3.15 2.75 3.18 2.68
9. Kamiawa mixed 234 213 3.433.12 3.98 3.23 3.46 3.23
10. Agongo mixed 243 221 3.012.85 3.12 3.04 3.21 2.98

Source: DEOs office Awendo constituency



Gender disparity in performance of KCSE in Awendogtituency is clear from Table 1.1 with
the girls lagging behind and also widening as ygarby. The question therefore is: what is the
cause of the gender disparity in academic perfocmarf the girl child in Awendo constituency?
Is the fault entirely that of cultural influenceurddening them with household chores, sexual
harassments or have school location and qualityanted girls’ participation in schoolwork and
therefore in performance in exams? The presentystherefore sought to find the factors

influencing girl child academic performance in AwlenConstituency, Migori County.

1.3 Purpose of the Study

The purpose of this study was to investigate thtofa influencing the academic performance of
girls at secondary level in AwendoConstituency, digcounty. The study focused on the girl
child only.

1.4 Objectives of the Study

The following were the objectives of the study:

1) To establish the influence of cultural beliefsl oractices on girls academic performance in
secondary schools in Awendo Constituency Migorintgu

2) To determine the influence of household choregids academic performance in secondary
schools in Awendo Constituency Migori County.

3) To investigate the influence of sexual behasiwd harassments on girls academic
performance in secondary schools in Awendo Corestity Migori County.

4) To establish the influence of school locatiod anhool quality on girls academic performance

in secondary schools in Awendo Constituency Mi@wunty.

1.5 Research Questions

The following were the research questions:

1) Do cultural beliefs and practices influence &t performance of girls in secondary
schools in Awendo Constituency?

2) Do household chores influence the academic paence of girls in secondary schools in
Awendo Constituency?



3) Do sexual behavior harassments influence théeswz performance of girls in secondary
schools in Awendo Constituency?
4) Do school location and quality influence acadep@rformance of girls in secondary schools

in Awendo Constituency?

1.6 Hypothesis of the study

The study was based on the following hypotheses:

Ho: Cultural beliefs and practices do not influeseeondary school girl child academic
performance.

H1: Cultural beliefs and practices influence se@gpdchool girl child academic performance.
HO: Domestic chores do not influence secondaryaafiid child academic performance.

H1: Domestic chores influence secondary schoolcgitd academic performance.

HO: Sexual behaviour does not influence secondavgd girl child academic performance.
H1: Sexual behaviour influence secondary schobktgitd academic performance.

HO: School location does not influence secondampskgirl child academic performance

H1: School location influences secondary schodlaffild academic performance

1.7 Basic Assumptions of the Study
The study assumed that the factors mentioned ajfdst academic performance, and that the

respondents provided the required information hibpesthout fear or intimidation.

1.8 Significance of the Study

Education stakeholders such as parents, religiondieb, teachers, school administrators,
communities and Nongovernmental organizations behefit from the results of the study and
see how they can improve the girls’ performancexams. Likewise, the policy makers and
Education planners will be able to gain insightaseas that can be implemented in policy in
regard to gender parity in education and finallg tlesearch may form a basis for further
research.
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1.9 Delimitations of the study

These are boundaries of the study and can be dedirdhe study investigated the factors
influencing girl's academic performance at secopdarel in Awendo Constituency Migori
County. Accessibility to the schools was a probtiume to poor infrastructure but suitable means
like motorbikes were used to access the schooksethvere also constraints of time and
resources which were overcome by sampling to reptethe large population targeted by the

study.

1.10 Limitations of the Study

According to Best and Kahn (1998), limitations amenditions beyond the control of the
researcher that may place restrictions on the osmais of the study and their application to
other situations. The respondents may not be honegiving the information or may simply
give incorrect information to please the interviewkhe study only focused on the performance
of a girl child who is continuing with schooling tythere are those girls outside school who
finished school and their KCSE performance may hbeen affected by the same factors
therefore could have provided valuable informatitthnwas also conducted in a rural area

therefore the findings are not likely to be applieén urban center.

1.11 Definitions of Key Terms

The Girl-Child; is a biological female offspring from birth to etgken (18) years of age is the
before one becomes a young adult. This period sawercréche, nursery or early childhood (0-5
years), primary (6-12 years) and secondary scH@ll8years) (Offorma, 2009).

Education ;is the process of providing information to an ines@nced person to help him/her
develop physically, mentally, socially, emotionakpiritually, politically and economically.
Access to Educationsimply means the right to education. It is alsodpportunity provided for
the girl child to be educated. Access deals withatailability, convenience and ability to be
educated.

Poor Academic Performanceaccording to Aremu (2003) is a performance thadisidge by

the examinee and some other significant as fabiglgw an expected standard.
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Teenage yearsare the period between 13-19 years and represemdiiry societies a transition
towards physical, psychological and social maturity

School quality; in this study is seen in the conditions of physfeallities, such as buildings
amenities and sanitation facilities. (Williams, DO

Patriarchy; “a set of social relations with a material bas# #gmables men to dominate women”
It is a system of stratification and differentiation the basis of sex which provides material
advantages to the males while simultaneously placevere constraints on the roles and
activities of females (Koenig and Foo, 1985).
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This review of the literature assisted the researdb understand better the topic; Factors
affecting girls’ academic performance. It therefdoeuses on the following pertinent areas;
cultural beliefs, sexual violence and behavior,dehwold chores and school location and quality.
The literature review is to provide for a conceptfuamework showing relationships among the
variables to guide the study Academic achievemefdaademic) performance is the outcome of
education, the extent to which a student, teachengiitution has achieved their educational
goals. Academic performance is commonly measuregkbyninations or continuous assessment.
In educational institutions, success is measureddaglemic performance, or how well a student

meets standards set out by local government anidgtiution itself.

A myriad of factors have been blamed for both ialsd boys’ low academic achievement,
especially in mixed day secondary schools in theeld@ing countries. Some of the major
factors include domestic chores, biased upbringthgs portray boys as superior to girls in all
aspects of maturation, poor schools environmentd @sensitive teaching methods that
disregard the students’ needs (FAWE, 2003b).Thidysaims to establish the influence of some
of these factors to the academic performance of dinks at secondary level in Awendo

Constituency Migori County.

2.1.1 Cultural Beliefs

The girl-child academic achievement is influencgabltural beliefs. According to Croll

(2006), ethnographic studies suggests that pahavis very different expectations for girls and
boys, in that sons are uniformly expected to livehwer near parents, provide long-term support
and succeed in education, careers or other incanergting activities. According to Beijing
declaration (1996) discrimination in girls accesseducation persists in many areas due to
customary attitudes that boys should be educatsetiand that since girls get married and take
care of the children at homes, priority to educattmmes second. Therefore, they take both

domestic responsibility and education resultingptmr performance. Family preferences for
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boys' education and the need for children’s lalsmuvices within and outside the household
often limit the education of girls in rural commties (Beneria &Bisnath, 1996). Wanjiku (1994)
observes that where resources are limited, educatfoboys comes first. Girls have been
socialized to accept this and usually drop outatfosl for the benefit of their brothers. Kelly
(1998) noted in his study that when parents arefropted with constraints of limited

opportunities or resources for schooling, they galhefavour the education of male children.

Husin (1999) has studied that most adults and dghisopointed that women think more about
becoming good wives and mothers and should getetbad with home management and not
professional career. The same study establishedrtbat of the adults, local officials, elderly
people and religious leaders indicated that panemfer not to send their daughters to schools as

compared to sons.

Similarly in societies of South and East Asia expgons of practical and ritual support from

sons have meant that daughters who marry out drexpected to contribute to the support of
their parents. Thus sons are preferred, perceigednaasset and the recipients of long-term
investment, while daughters frequently are deemiegrden or liability and a 'double loss' in that

they move out on marriage and are not expectedritribute to the support of parents.

Where daughters do contribute to the support ofr th@milies before marriage, these
contributions are often dismissed as short-terrmibersement for the expenses of their
upbringing and certainly deemed a less significammtribution than that of their brothers.

Sengupta & Guha (2002) note that in many regiomis, @e married off at a young age.

Their education is viewed as a poor investmentabse it yields no long-term benefits to their
natal families. Sometimes education is withheldmyrbecause it is felt that education instills
'non-conformist’ behaviour in girls, and makes mage prospects difficult, for 'suitable' grooms
cannot be found so easily. Girls are less carearior more undernourished than boys and as a
result, even if enrolled they perform poorly in sohand tend to drop out early. This difference
in educational opportunities and attainments isnaportant aspect of gender inequality itself,

and is also a powerful instrument for perpetuaiting
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Heerden (1995) in his study notes that some fathpaticularly in rural areas, do not attach
much value to school education. They regard schgdbr girls as unnecessary and a waste of
money because girls would in any case stay at ladfteemarriage to attend to their children and
household. Boys, on the other hand, should be mambney from an early age rather than be an
expense. This traditional belief still prevailssame societies. Hence the attitude that it is more
beneficial to formally educate a boy than a gird @hat, girls only need to be educated and
trained in house chores to prepare them for maarisiyjl persists. In some communities,
religious and traditional norms dictate that gate to be married at a certain age and when they
are still in school with no prospects of marriageew they mature, it puts the family in disgrace.
The girls are therefore pulled out of school asnsas they reach maturity to prepare them for
marriage. Some men do not like very educated wivias may challenge their authority. When
such men, especially the rich, want to marry a ¢t parents prefer to pull her out of school
since marriage would also solve some of the famifiylancial problems. The right to education,
therefore which is a fundamental human right igjdently denied to girls in some Africa

countries.

Allied to parents' traditional expectations forithdaughters is the fear that when daughters
move away from parental supervision in order t@ratt school, they will become pregnant
(Gordon 1998; Walker et al. 1998).They have furtheted that the risk of pregnancy is in fact
real with many girls dropping out from school, oayrbe compelled by official regulations- as in
Zimbabwe until 1997, and in some other countriedeaive school when they become pregnant,
without the possibility of re-entering (Gordon 19%®en if, occasionally, girls of higher social

class may be enabled to surmount this problem (Bljg#viamahiu, 1994).

According to Eshiwani (1985) some preference pex$e educating boys, reflecting traditional
limitations on women’s roles, customary patriardhigeritance systems and perceptions that
boys will have greater prospects for modern seetoployment. Moreover, in rural areas, the
opportunity cost to parents of educating girls seémgher. Consequently, the gender roles that a
society assigns to its children will have a detaing effect on their future such as schooling,
labour force participation and status in relatiopst{Nyatuka & Nasongo, 2010).incident

It has also been reported in BBC News (2006), Alfiatan patriarchal societal viewpoint
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favours boys over girls because boys maintain &neily lineage. Additional reasons why girls

do not have adequate access to education in Afrcdade the fact that many have to

stay home to nurse relatives with HIV/AIDS. Thaeithmothers were not educated is another
reason that makes them feel that their daughtersadoneed education. Furthermore, some
families do not believe in education of girls. InhiBpia child brides face early pregnancy,

responsibilities to their children and in-laws, amticence of their husbands, who are usually

much older, to let them out of the house.

2.1.2 Girl-child Involvement in Household Chores

Academic achievement of the girl child is likely be affected by the girl child undertaking
heavy household chores. Household work is oftentimeed as occupying most of the girl
child’s time. A young daughter's domestic labourynsabstitute for that of her employed
mother, while parents who have an urgent needaoinne for subsistence or for debt repayment,
may exchange or sell their daughters directly @diertently into occupations that can be
hazardous and exploitative (Croll 2006). Furthearafi (2006) argues that poor performance by
females in primary school-especially in the ruraas- is attributed to a greater demand imposed
on female children to assist with household chosash as fetching water, collecting firewood,
helping with the cooking, and caring for the youidis work interferes with schooling and
depresses female performance; it also may lead dstage due to some children being

withdrawn from school altogether.

In many societies remittances from daughters hawaeased because of the growing
opportunities for factory work, domestic servicedaommercial sex work which can provide
instant returns to meet immediate familial needdgeéd, adolescent girls may find themselves
supporting parents, siblings and extended familynitmers especially, but not only, in times of
hardship. This exerts a strong negative influencéheir schooling opportunities. According to a
study by Guha & Sengupta (2002), the necessita fgirl to work, in order to supplement family
income, reduced by a third her chance of ever ditbtgnschool, and raised five times the

probability of dropout.
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Sibling care giving is similarly understudied andaoknowledged, except in agrarian societies
(Zukow-Goldring, 1995). To the extent that childeehousehold labor and sibling care have
been examined, it is known that girls perform meak overall, and teenage girls carry the
largest share, doing twice as much housework as (®lgir, 1992; Goldsheider & Waite, 1991,
Thiede Call, 1996). For example, Aronson et al9@)9ound that girls spent almost 14 hours per
week caring for younger siblings, more than twisenauch as boys (Thiede Call). Similarly,
Miller, O'Connor, and Sirignano (1997) point ouatholder siblings provide 39% of afterschool
care, second only to mother care in low-income fi@susing multiple care. Household work is
often mentioned as occupying most of the girl chitdne. Nieuwenhuys (1999) mentions in her
study on children’s life worlds (in Kerala) that awcordance with the ILO’s assumption, these
girl children work under parental guidance and therefore protected from exploitation, thus
presupposing that exploitation can only take placa direct employer-child relation. Therefore,
they are ignored by international agencies likeltl@ as well, as they do not constitute ‘worst

form of child labour’ working under ‘intolerablercumstances’.

In Kenya, Japanese researchers in Kisii Centrdtibisin Mosocho Division (SMASSE,

2000), revealed that boys were engaged in such stamtasks as feeding and milking cows
whereas the girls performed such tasks as cookioljgcting of firewood and water. Some
students involved in the survey said that engagémesuch domestic tasks made them to sleep
late and wake up early. Students also lamentedthieat participation in domestic tasks never
left them with enough time for doing school assignts and also conducting private study
(Nyatuka &Nasongo, 2010). Mbilinyi (2003), obsertbat most students, especially girls, are
engaged in such activities as caring for theinsgd when their parents are away, taking care of
the sick, and attending to traditional rituals,dtads, and other celebrations.

2.1.3 Girl-child Sexual Behaviour and Harassment

Education achievement for girls is highly affecbsdsexual behaviour and violence.

According to a report from Human Rights Watch (200fLleft unchecked, sexual violence in
schools has a negative impact on the educatiorchleamotional needs of girls and acts as a
barrier to attaining education. Rape and other $ooh sexual violence place girls at risk of
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contracting the HIV/AIDS virus which has in turrkém its toll on the educational system and

disrupted education especially for girls.

Sexual violence in schools is not a new phenomeN@haus (2000) shows that sexual relations
between teachers and schoolgirls in sub-SaharanaAfrere common even in the 1950s. It has
been made more common place by the bias and prejuldat exist against women. A survey
carried out indicated that eight in ten young metieved that women were responsible for
causing sexual violence and three in ten thougat Wwomen who were raped ‘asked for it’
(Human Rights Watch, 2001). In most sub-Saharamc@ir countries a women’s virginity is
linked to her family honor. A woman can either lmeceéd to marry her attacker or killed by

brothers or fathers for such an embarrassment.

According to Mensch & Lloyd (1998) considerable dsment of girls of both sexual and
nonsexual nature takes place in Kenyan schoolgodiereports of mass rapes of schoolgirls are
further evidence of the existence of nonconsensealial activity within schools. A national
survey of nearly 10,000 secondary schoolgirls iatdid that, of the one-third reporting sexual
activity, approximately 40 percent said that thest encounter was forced or that they were
"cheated into having sex" (Youri 1994; Mensch etl898). Such encounters have occurred in

transit to or from school.

Adolescents also get involved in sex due to cer@sons according to a Kaiser Family
Foundation (2007) study of US teenagers, 29% ofsteeported feeling pressure to have sex,
33% of sexually active teens reported "being ielatronship where they felt things will be
moving “sexually”, and 24% had "done something aéxhey didn't really want to do”. The
expansion in schooling may have led to increaséssraf sexual activity among girls in sub-
Saharan Africa for yet another reason. The impmsiof school fees, which includes not only
tuition but also uniform and textbook charges, nage girls whose parents cannot afford to
educate all their offspring or who are expectedecfinancially independent by virtue of their
student status to acquire older sexual partnersh Ssugar daddies"” or "sponsors" give girls
money for school expenses and other needs in egeHan sexual favors (Bledsoe 1990; Odaga
& Heneveld 1995; Meekers & Calves 1997).
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Peer-group influences have been little studiedas@s the views of other girls are concerned.
But some reports have been made of hostile or demg attitudes expressed by boys who are
fellow-pupils. Here too, violence and sexual hamasst may be a problem for girls. (Sutherland,
1999).This could be reduced if girls were given sducation. In their study on sexual behavior
in different countries, Hangreaves & Boler (200&y shat girls who had completed secondary
education had a lower risk of HIV infection and gireed safer sex than girls who had only

finished primary education. Put simply, educati®iey to building “girl Power.”

Wesley, Barbra, and Clark (2001) say that the rapjghansion of education in Kenya has led to
an increasing association in the public mind betw@emarital sexual activity, childbearing, and
schoolgirl dropouts. Indeed, in drawing attentiorthie rise in premarital fertility, policymakers
and researchers describe the situation in termsaaopéasing levels of "schoolgirl pregnancy”
(Ferguson 1998; Meekers 1994; Njau and Wamahiu ;10@ekers et al. 1995; Meekers and
Ahmed 1999). Parents' discussions about sexuass@uostly with girls) typically focused on
the avoidance of sexual behaviour, using religisncial consequences or the unwanted
outcomes of sexual behaviour (i.e., pregnancy M)tdk deterrents. Mturi& Hennink (2005) say
that parents are unlikely to provide informativedgunce to girls on sexual development and safe
sex, or on interpersonal aspects of sexual relstiips. Parents who did raise sexual issues with
daughters were likely to do so in a subjective, ahistic and protective context. Furthermore,
most parents felt discomfort and embarrassmentsicudsing sexual issues. In part, this was a
reflection of cultural taboos in discussing sexgalies, but also evident was the belief of fathers
that providing sexual education would endorse préatasex and promote promiscuity. In
addition, parents felt that they did not have aadéglknowledge, skills or vocabulary to discuss
sexual issues (Mturi &Hennin, 2005). He further sathat girls do not have tactic to negotiate
on sex and that sex education needs to be includ#dte curriculum and adequate training for

teachers in delivering sex done appropriately.

Sexual behaviour can have undesirable consequeswels,as sexually transmitted infections,
including HIV/AIDS; unplanned pregnancy, leadingsichool drop-out; high risk of pregnancy
complications; illegal abortion; child abandonmeartd a high mortality rate of children born to
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teenage mothers (Meekers 1994). Grant & Kelly (2G@f that despite the declining proportion
of women across sub-Saharan Africa who becomessckait mothers, as more young women
remain in school past puberty more students ar@sedg to the risk of becoming pregnant.
According to a study by Eloundou- Enyégué (200%)aigh pregnancy was not the source of all
dropouts among girls in Cameroon, it was the getatentributor to the gender gap in
educational attainment, particularly at the secondevel. Reports by the Forum for African
Women Educationalist (FAWE) indicate that more th&r000 girls drop out of Kenya’s schools
yearly due to pregnancy. Such a hostile environntgstourages parents from sending their
daughters to or pulling them out of school and [sulpise interest in education and, if pregnant,

are kicked out of the school system altogether.

On a similar note, Sexual harassment is downplayedost communities. Harassment of girls
by males in the community including family membeesachers and boys can have a drastic
effect on the girls’ education and result in hesphing out of school. Many times complaints of
sexual harassment of girls are ignored and maryg do not report incidences which occur.
Some girls withdraw and become reclusive when #reydisturbed by sexual harassment. Once
girls start withdrawing from people, their performea in school goes down. When the person
sexually harassing the girl is along the way toosttor in school she begins to skip school in

order to avoid him. This may also lead to droppngof school (Sutherland 1999).

From the discussion above, it is evident that skelahavior and abuse could highly affect the
academic achievement of the girl child. In schowslgere sexual violence against girls is the
norm, the education system itself may increasela ghances of dropping out, interrupting her
studies, experiencing an unintended pregnancy oorbimg infected with HIV. The act of

aggressive and intimidating behavior as well asoliciged physical contact such as grouping
and touching, coercive sex and rape are all forfrabose. Such behavior exploits the teacher’s

position of authority and betrays their duty ofecar
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2.1.4 School Location and Quality

Girls’ achievement in academic performance is gasilected by the accessibility of the school
and also its quality. Gibbison & Murthy (2003) aegtlhat School location might be an important
factor in determining school attendance. Paremis frural areas have a poor preference of the
school; therefore, their choice is determined bgxpnity and resources available. They will
only place them to a boarding school if they cdordfto pay otherwise their children have to
travel greater distances. For example on averagpildiin a rural day school in Jamaica travels
2.3 miles which could itself discourage school radence. In addition, it determines the

opportunity cost of children's time to the househol

Long distances from school promote lateness amahty among students. In some schools,
lateness to school guarantees punishment whiclessaiepending on the school. Girls would

rather skip school for the entire day than risk #aryn of punishment which is embarrassing at

their age. Lateness also results in missing thg garning lesson. According to Malenya

(2008), Staying long distances from school is dinth® greatest problems faced by day students.
In his study on the influence of distance on periance, girls who stayed a distance of 1.5 km

from school on average were seen to be performmoglpin exams.

Likewise the location of a school determines toeayvarge extent the patronage such a school
will enjoy. Similarly, the entire unattractive phgal structure of the school building could
demotivate learners to achieve academically. Thisvhat Isangedighi (1998) refers to as
learner’s environment mismatch. According to hihis tpromotes poor academic performance.
On the other hand, Carpenter and Hayden (1987)thatethe sex composition of a school is a
strong determinant of academic achievement .Girtgris’ schools have

higher academic achievements, even when sociahsrigocial influence, and curriculum are
controlled. Similarly teachers' encouragement fghér education provides a significant

boost to average marks, as well as completionsafence-oriented subject.

On a similar note, according to a study done bydJMensch, and Clark (2001) the quality
of the school may be a critical aspect of gend#erdinces. Boys and girls may have different

experiences in the same school because of diffesent curricular opportunities within the
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school; differences in treatment by individual teexs; and differences in rules, regulations, and
administrative practices. The nature of the schodajirl or boy attends is presumed to be
important because of the negotiation process arserd Evidence suggests that schools do not
impart protection equally. Mensch and her colleag(001) found in Kenya that a gender-
neutral atmosphere in school appeared to reducesthéhat girls will engage in premarital sex;
in schools with gender-biased atmospheres, girleevmeore likely to drop out. In addition,
Oigara (2001) notes that single-sex classroom enment may be useful towards improving
academic performance of girls in secondary educatm the other hand Bandura (1969) notes
that an environment that is unhealthy is not conaduto effective teaching and learning. The
school environment should be tidy and inviting, dvgood quality display of pupils, full range of
ability, bright open spaces, clean and well mamgdi buildings, adequate bins, clean toilet
facilities, plants, pictures, clean boarding anirdy area. All these are likely to facilitate good

academic performance.

There is a tendency for girls to associate a wargdt negative physical and psychological

problems with menses (Adinma, J.B., & Adinma, EZD00). Research has shown that many
adolescent girls particularly in rural areas spempdto four days away from school due to
difficulties associated with menstrual hygiene. kaaf protective sanitary materials, poor

sanitation, lack of water, lack of separate toilets., create fear and discomfort in these girls
resulting in poor learning and performance in clidslama , 2008). In spite of those problems,
an average boarding student enjoys living and sbgdyonditions, which are luxurious,

compared to the hardship and squalor endured by rdag students. According to Clarissa
(1992), Desarrollo (2007), Evans (1999), Jager®9).9Scharff and Brady (2006), and Oloo
(2003), the greatest problem faced by day studemats their home environment that was not
conducive to reading. Other problems includes: Idiggances from school, bad company at

home, lack of proper accommodation and proper diet.

According to Guha and Segupta (2003) the lack d§'gichools and female teachers, and the
absence of basic amenities like separate lavatacijites are also important constraints for
them. Likewise girls who enroll in grade one in dda drop out before sitting for their primary

school leaving examinations (between age 11 anavh®)h has been linked to the beginning of
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the menstruation cycle and its associated chalkenfgalipa (2008) says that a research
conducted by a Non-Government Organization, thaufRoof African Women Educationalists

(FAWE) in Uganda, reveals that the lack of sanitpaygls, coupled with other factors like the
absence of water or separate toilet facilitiesgids in many schools, is responsible for the drop-

out rate.

Despite the Kenyan government’s abolition of ugesf more than 800,000 children continue to
miss out on an education, particularly girls. A Cg&rtner, the Girl Child Network (GCN),
investigated why girls were still out of school pigs free education. A key finding was that
during menstruation, girls refused to go to scHmause there were no appropriate or adequate
sanitation facilities. Because of the high cossafitary towels, girls from poor families continue
to use unhygienic sponges, mattresses, tissue papleeven leaves and most avoid school all
together during their menstrual period. The studtijdated that, “a girl absent from school due to
menses for four days in a month of 28 days losé&sl@8sons in a calendar year — that is 192

hours of missed learning due to absence from school

According to the Kenya'’s Daily Nation newspapeBad October, 2011, girls will start receiving
free sanitary pads and in 2011 financial budgetMiraster for Finance has allocated Kshs.300

Million to cater for sanitary pads for older gidad the priority will be given to remote areas.

2.2 Theoretical Framework

This study was based on Pearson’s gender relatieasy, this theory was developed by Pearson
(1995). This is where the society views all acidtthat are carried out to be based on social
roles and interactions of men and women. The spsie¢ms to have ultimate authority on the
precise nature of what women and men actually d@ their real contribution to production and
reproduction which turns out to be prejudiced agiamomen. Pearson’s gender relations theory
was appropriate for this study because it emphsdize various social, cultural norms and
standards which must be considered for women te tiaé& opportunities to participate in social
activities such as education. These cultural amt@nic norms emphasized in the theory are the
factors that affect Girl Students’ academic perfance in school. It was also a relevant theory

for this study because it captured almost all theables. In the traditional set up the family is
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headed by a house head, a position held by the paaént. The patriarchal ideology was thus
dominant. The roles assigned to women are narraefined. They are expected to be good
wives and mothers, girls and women are seen asdinates and education for them is less
important. Women are also expected to respond xtaateadvances from men and some men

have gone overboard and assaulted women sexually.
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2.3 Conceptual Framework

Figure 1: Conceptual Framework

INDEPENDENT VARIABLES MODERATING FACTORS DEPENDENT VARIABLES
Cultural beliefs and practices > [ Girls academic
Girl Child role models Child enrolment.

Girl Child sexuality
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School location and Quality

. performance in KCSE
— | Government policies

| examinations in
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The conceptual framework below aimed at showing fidetors influencing the girl child
academic performance. The study explored the infleghe independent variables stated had on
the dependent variable, the girl- child academicfgomance. It linked performance and
academic achievement of the girl child linking selvagy to cultural beliefs and practices like
perception of a girl child in a patriarchy societyd beliefs in early marriages for the girl child.
also linked schooling and girls’ academic achieveie the role models in school and at home.
Further, it related girls’ academic performancetheir involvement in household chores like
domestic work and child labour, caring for siblingsd looking after sick family members.
Academic performance by the girl child was alskéith to their sexual behavior and sexual
harassments. Finally academic performance of thediild was linked to the school location
and its quality.

2.4 Summary of literature Review

From the literature review above it is clear thaidees have been done regarding the
performance of girl child in secondary schools egaihe independent variables discussed have
been to affect girls’ performance. Being in a @atiny society where the boy child is sighted as
more important than the girl child, different steslihave shown that the girl child is looked upon
as the lesser gender by being destined to getedagarly and to look after the family instead of
pursuing education. She is also overburdened byehgy family responsibility of looking after

her younger siblings when the mother is not avilalr too busy doing other chores as
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traditionally family roles are gender assigned. Wttee family members are sick she looks after

them resulting in much absenteeism from schoolremiteforth poor performance.

The literature review has also brought to the ligiglthat sexual harassment of girls by males in
the community including family members, teacherd Aoys can have a drastic effect on the
girls’ education and result in her dropping outszhool. Many times complaints of sexual
violence of girls are ignored and many girls do regort incidences which occur. Some girls
withdraw and become reclusive when they are distirtby male counterparts. Other studies
have shown that when the girl-child engages irspomsible sexual behavior, she faces the risk

of getting infected with HIV/AIDS or getting pregmaeading to her dropping out of school.

Various studies have also shown that the girl &higdlucation attainment is adversely affected
by the long distance they have to travel every mmgrrand evening from home to school and
vice versa if they are learning in day school.ds bbeen put across that students waste much time
on the way and may even get late leading to puresitsnand wastage of more time. This can
lead to poor performance in examinations. Corredimgty, girls are affected by inadequate
facilities such as toilets and amenities like waliehas been reported that some girls miss school
when they are on their monthly period therefore timgslearning time and affecting her

academic performance.

Finally, the conceptual framework linked the indeghent variables to the performance of the girl
child while the theoretical approach was Pearsgaigder relations theory which emphasizes the
various social, cultural norms and standards winnelst be considered for women to take the
opportunities to participate in social activitieack as education This was linked to the
perception of the society on the girl child and Hwndaries placed on her education because

she is a woman.

Finally, the conceptual framework linked the indeghent variables to the performance of the girl
child while the theoretical approach was Pearsgaigder relations theory which emphasizes the
various social, cultural norms and standards winnelst be considered for women to take the

opportunities to participate in social activitieack as education This was linked to the

26



perception of the society on the girl child and Hundaries placed on her education because

she is a woman.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter covers the following areas which haeen employed in this study: research

design, target population, sample size and samgdnegedure, data collection methods, data

collection procedures, validity and reliability ifsearch instruments, ethical considerations, data

presentations and analysis techniques.

3.2 Research Design

This study was carried out in Awendo Constituendgdvi County. It employed a descriptive
survey research design and incorporated elemeristbfqualitative and quantitative approaches
in terms of instruments and data analysis. Deseeurvey design involved collection of data
from a sample of a population in order to deterntime current status of that population with
respect to one or more variables (Mugenda and Migy@003). The use of descriptive survey
design in this study enabled the researcher todutdacts without manipulation of data, sought
opinions, described, analyzed and interpreted fadtdluencing girls academic performance at

secondary level in Awendo Constituency.

3.3 Target Population

This study was carried out in girls’ homogenous ameded secondary schools in Awendo
Constituency targeting only the girl-child. A totl200 girls were interviewed from ten schools,
20 girls from each school randomly sampled. Twetgigchers, two from each school, ten

principals and the district education officer.
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Tablel 3.1 Individuals to be Interviewed

Girl schools 2 schools @ 20 40 students
Mixed schools(girls only) 8 schools @20 160 stud
Teachers 20

Principals 10

Total 230

3.4 Sampling Size and Sampling Technique

10 schools that have been involved in national exesere targeted through purposive sampling
in order to acquire the intended objectives .KCSEe National exam in Kenya and analysis of
the results ensured that performance was baseteoreuired standards. These schools were
grouped into three strata: boys’, girls’ and mixetiools through stratification technique. Out of
the three strata only the girls’ and mixed schaatse considered. The only boys’ homogenous
school was left out and the only girls’ homogenesakool was sampled through purposive
sampling technique while three out of the six atheere picked using simple random technique
by balloting as it ensured there was no biasnegspl& random sampling technique was then
used to select a sample of 200(10% of 2000) stedentMugenda (2003) says for descriptive
study, 10% of the accessible population is enowghs&dmpling. For the purpose of this study,
stratified sampling technique ensures equal reptaBen of students from all the classes in the
sampled schools. A sample of a Principal or Depegigher will be selected through purposively
sampling technique. A class teacher from every foms then selected through simple random
sampling. The D.E.O on the other hand is in toudh @ail school gender policies at the district
level as he is in a position to comment on isse&ding to factors affecting girl child academic

performance therefore he will purposely sampled.

3.5 Data Collection Methods

Two instruments were used; questionnaires andtarviaw schedules.
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3.5.1 Questionnaires

This instrument was chosen since it is a convenaaitas it facilitates quick and easy derivation
of information, likewise the sample size of 200dsmts is quite large and given the time
constraints questionnaires is the ideal tool fdlecting data (Onen & Oso 2009). Data collected
was presented and discussed based on the responges questionnaires. Open and closed
ended questions were used as they allow appropfietibility of the respondent as well as
restrict them to relevant issues. Questionnaireag weed to collect data from head teachers or
deputy head teacher, class teachers and studémsies that were covered in the questionnaire
included the demographic information like respordercharacteristics such as gender,
experience, educational level, length of stay ac¢hrrent station and school category and aid in
seeking opinions and feelings of the students,hi@cand principals about the variables and
their influence on performance of the girl chiltlalso captured the recommendations to aid the

stakeholders in improving girl child’s performance.

3.5.2 Interview schedule

As already observed questionnaires were used s study, however because one sampled
respondent (the DEO) did not have time to fill e tquestionnaire, the interview schedule was
used to collect data from him. The researcher ma@éminary arrangements prior to the
interview. This guarded against any weaknesse<iassd with this method. This tool was used
to capture information regarding opinions about flaetors influencing girls’ academic
performance of girls in Awendo constituency Migoounty and the recommendations to rectify
the situation.

3.6 Data Collection Procedure

The researcher obtained a letter of introductiammfrthe Coordinator University of Nairobi
which was dropped alongside letter of transmitbalhte principals of the sampled schools .The
researcher used ‘drop and pick’ method to admindestionnaires to the sample population. A
cover letter accompanied each questionnaire exptaithe purpose of the study and assurance
of confidentiality. There was also an interview lwithe D.E.O after prior preliminary
arrangements. The DEO was available and questegasding factors influencing the academic
performance of the girl child were posed from whiah answered and recording using notes

done by the researcher.

30



3.7 Data collection and analysis

The researcher travelled to inform each of the slshonder study for familiarization purposes.
After administering the instruments, particulathe tstudent questionnaires, they were collected
so that students could not discuss and modify tiesjponses. Principals of the sampled schools
and class teachers of selected classes were &0 guestionnaires alongside the students. The
interview for the DEO was conducted after the qoesiires had been filled. This was done
deliberately so as to seek more information or eslanfication from the interviewee on the
issues not adequately addressed in the questiesn@iftugenda and Mugenda, 1999). After
receiving the data, it was classified accordingh&r sources; girls, class teachers as well as the
principals. The data generated were analyzed hbygusequency count with the help of SPSS
computer software. Results were presented in taldataa with an explanation after every
table.

3.8 Validity of research instruments

Validity refers to the extent to which researchuftss can be accurately interpreted and
generalized to other populations. It is the extentvhich research instruments measure what
they intend to measure (Oso &0Onen, 2008).Validitthe instruments was done by experienced
researchers to ascertain their suitability. ToHertestablish the instrument validity, a pilot stud
was conducted in one of the schools not in the g&anme purpose of the pilot study was to
assess the clarity of the instrument items in gapgunformation regarding ‘Factors Influencing
the Academic Performance of the Girls in the sathglehools. All items were found to be of
good quality and appropriate for data collection.

3.8.1 Reliability of research instruments

Reliability on the other hand refers to the dedoe@hich scores obtained with an instrument are
consistent measures (Kothari, 2008). This studyl ike pre testing technique to ascertain the
reliability of the data collection instruments. Ttesearcher administered questionnaires to the
students of one public secondary school with simdaaracteristics as the sampled in the

neighboring Rongo constituency (Mugenda 2003). @eek after, another set of questionnaires

containing the same items as the previous set e$tgqunnaires was administered to the same
students. Responses in the second set of questesnaere coded using the same criteria

applied to the earlier set. Analysis of correlatwoas carried out on the two sets of responses. A
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Pearson’s moment coefficient of reliability (r) wasmputed by the help of SPSS. Since the
value was high enough it was accepted as a rellabbsure of consistency of the questionnaires.
The reliability of questionnaires administered westablished as very high. The test -retest
reliability was found to be 0.95 for the stude®®0 the principals and the for the class teachers
was found to be 0.90.

3.9 Ethical Consideration

Respondents were made to understand the aim ofstindy and the importance of the
information they provided. They were also inform@ht they would be free to withdraw

whenever they deemed fit and assured of confidégtiand that information got from them

would be used for intended purpose only, this waaranteed by ensuring anonymity where

respondents were not required to disclose theiresaand schools.

3.10 Data presentation and analysis techniques

Quantitative data collected from close-ended qaestivas analyzed based on the objectives and
research questions of the study. Frequencies wasd to show the general picture of factors
influencing girl child education. Presentation waésne in form of tables, using descriptive
statistics such as percentages and frequency tables
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CHAPTER FOUR

DATA ANALYSIS, PRESNTATION AND INTERPRETATION

4.1 Introduction
The focus of this study was to analyze and intérga¢a on variables of the study namely the
factors that influence academic performance ofgitlsecondary level in Awendo constituency

Migori County.

These variables are culture and traditions, domestores, sexual behaviour and harassments
and school quality and location. Data was collectsidg three questionnaires; one for students,
for the class teachers and also for the principBite DEOs views were also collected in an

interview.

4.2 Response rate

Out of the 200 questionnaires dispersed to theestsdwho were all girls, 180 were returned
while complete and only 20 were not returned tiansll to 90% response. All the
guestionnaires sent out to the principals of thestand the class teachers were returned at
100%.Therefore the data collected was very relianld acceptable as Mugenda &Mugenda
(2003) a response rate of 60% is good and a respats of 70% or more is even better for
social research. The response rates and demographracteristics of the study were first
presented. This was then followed by presentatiofindings based on the objectives of the
study.

4.3 Demographic characteristics of the respondents

This section presents the demographic charactarisfithe respondents in terms of age, gender,
classes, category of schools, and how they perfarmternal exams. It highlighted the major
characteristics of the target population which uklels principals, class teachers and students in
the study which were necessary in shedding lighttlma school characteristics and their

background.
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4.4 Data on principals and their schools

The data looked at in this section include agegpskbategory, performance of the school in
internal exams, the number of teachers in terngentler, school type and the academic
qualification of the principals.

4.4.1 School category

According to the results shown in table 1.1 mayooitthe target schools were sub county
schools at 90% while only one was a county schob08o6. In Awendo constituency schools are
categorized as either county or sub county schodlsnost of them are sub county schools as
most parents would prefer their children to learaischool near home in order to reduce cost as
most of them are low income earners and therefamea meet the high cost of boarding

schools.

4.4.2 Principals highest qualifications
The principals’ views on their academic qualifioas were taken and they are summarized in
Table 4.1:

Table 4.1: Principals highest qualifications

Highest academic frequency percent
qualification of principal

masters 3 30%
bachelors 7 70%
Total 10 100%

Responses from the principals as shown in tableintlitated that their highest professional
gualifications are Bachelors Degree at 70% and diasit 30%.This can be interpreted to mean
that most principals are qualified to lead the sth@nd serve as role models for the girl child.
Further findings from the class teachers were th&tout of 20 at 90% who responded hold a
Bachelors degree, 1 hold a Diploma Degree in Edutétanslating to 5% and 1 out of 20 at 5%

holds a Masters degree. The teachers are thewgiafigied to serve as role models for the girl.
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4.4.3: Gender of the principal
The principals’ gender was also appropriate inmieitgng the gender balance in schools

Administration work as shown in Table 4.2:

Table 4.2: Gender of the principal

Gender of respondent Frequency percent
Male 8 80%
Female 2 20%
Total 10 100%

From the findings in Table 4.2, it was found thajonity of the schools were being headed by
male principals at 80% while fewer schools at 20&6enbeing headed by females from which it
can be said that there is gender imbalance in tehigeof schools which is likely to discourage

the girl child as there are few women administiatorserve as role models.

Similarly it was also found out that out of the t2@chers interviewed, 12 were male converting
to 60% and 8 were female translating to 40%.Thlkedy to show that there is gender disparity
in the teaching profession and the girl child lly to be lacking enough female teachers to

serve as role models.

4.5 Data on students and their schools

This section looked at students and the categotiyedf schools, their age, school characteristics,
information on internal exam performance and bamlgd of the student. All the respondents
sampled to give their feelings and perceptionsheirtperformance were girls. Therefore, this is

a valid finding for this study as shown in Tabl8 4.

4.5.1 Age category of the students
Age of the student is important because it reflectshe years of schooling of the responding
students. In order to establish if the study waalidg with the correct age category students

were required to give their age category as sunm@ain Table 4.3:
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Table 4.3: Age category in years

Respondent age(years) frequency percentage
13-14 5 2.7%

15-17 100 55.5%

18-20 60 33.8%

21 and above 15 8.3%

total 180 100%

In reference to Table 4.3, findings on the agawdents indicate that majority of the
respondents, 100 out of 180 translating to 55.5&6evaged between 15-17 years followed by
18-20 years who were 60 out of 180 converting t83%, then 21 years and above were 15 out
of 180 translating to 8.3% and lastly only 5 reggents out of 180 were found to be between 13-
14 years which translates to 2.7%.This age cateigadeal as the study was focusing on a girl
child in secondary school who are usually betwetarid 18 as laid down in Republic of Kenya

(2002-2008).

4.5.2 Frequencies showing the category of the schad the students

This section aimed at finding out whether the girild was in a boarding school or a day

school and how this affected their performancehasva in Table 4.4:

Table 4.4: Type of the school the respondent is in

Type of school Frequency percentage
Mixed day 90 50%

Mixed boarding 18 10%

Mixed day and boarding 22 12.2%

Girls only day and boarding | 50 27.7%

Total 180 100%

36




From the findings in Table 4.4 which shows the tgpeschool the student is in, majority of the
girls were found to be in mixed day schools at @0a¥ 180 respondents and translating to 50.%,
50 out of 180 at 27.7 % in girls’ only day and kbag, 22 out of 180 converting to 12.2 % in
mixed day and boarding and 18 out of 180 at 10%hixed boarding. This could be interpreted
to mean that a bigger number of girls in the redeamn in day schools since their parents cannot
afford to place them in boarding schools and onligw schools in the region are equipped
boarding facilities. Similarly, a student in dayheol spends a lot of time going back and forth
and is really likely to waste time on the way tHere affecting her performance. Furthermore
girls are likely to be exposed to the risk of séxalmise and harassments on their way to school,
in fact further probe revealed that some girls wdeonot come from near the school live with
relatives or have rented rooms from around the @shasking sexual abuse even more. On the
other hand there is only one girls’ only school ethcould be contributing to poor performance
as single sex schools have been found to perfotterbia a past study. In mixed schools, boy-
girl relationships are likely to lead to pre-mdrgax leading to poor performance or to drop out

and early marriages.

Further findings from the principals revealed ttte schools are classified into county and sub
county schools at 10% against 90% for respectiviélgan therefore be derived from this that
most of the respondents have been drawn from thesunty and not from the county therefore
valid for this study which aim to research on al ginild from Awendo constituency as
evidenced. Majority of the students also reporked they were in sub county schools at (157 out
of 180) at87.4 % while 20 of 180 at 12.6 % of thedsnts were coming from county school.

This helps in achieving objective 4.

4.5.3: Performance of Respondents in Internal Exams

This section gives perception of the respondentisair performance in internal exam
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Table 4.5: Frequency showing performance of respormuhts in internal exams

Self rating frequency percentage
Very well 20 11.1%
Well 21 11.6%
Satisfactory 43 26.3%

Not satisfactory 84 44.7%
Very poorly 12 6.3%

total 180 100%

The findings in Table 4.5 revealed that majoritytlod respondents, 84out of 180, translating to
44.7% were not satisfied with their performancemitirly 43 out of 180 converting to 26.3%
feel that they were satisfied with their performan20 out of 190 reported to be performing very
well, while 21 out of 180 respondents at 11.6% dhat they were just performing well and
finally 12 out of 180 respondents at 6.3% said tiweye performing very poorly. Therefore the
study can assume that those who were not satigfidtdtheir Performance in internal exams

were doing so because the performance was notgpieas

4.6 Influence of culture, traditions and beliefs orthe performance of the girl child

This section addresses objective one which souglitetermine the influence of culture and
beliefs on performance of the girl child in Awenda respond to the research question whether
culture influences performance, it looked at petiogpof the girl child by the society, whether
early marriage was out of choice or it was usuatigineered by the parents, perception of the
society if a man married an educated girl and thaesy believe in girl child inferiority as

perceived by the respondents.

Table 4.6 Perception of the society on the girl clui

Belief that girl child is frequency percentage
inferior

True 143 77.9%
false 37 22.1%
Total 180 100%
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In order to get information on how the girl childasvperceived by the society students were
asked to say whether the boy child was treate@raifitly. From the findings on Table 4.8 it is
clear that majority of the students reported tloaiety treat the girl child differently seeing her
as less important. 143 out of 180 respondentsla@mg to 77.9% felt boys were treated better
while 37 out of 180 converting to 22.1% felt thlae tgirls were not treated differently from the
boys. This could be an indication of unfair treattnef the girl child by the society therefore
intimidating her and affecting her education perfance. Further research proved that, majority
of the respondents at 143 out of 190 had knowraeés of girls who dropped of school to get
married while 37 out of 180 at 22.1% had never dhexdra girl dropping out to get married.
Therefore this could indicate that there were rampases of girl child dropping out in order to
get married. Further probe revealed that most @é¢hvho dropped to get married did it out of
choice.

4.6.1 Perception of the society over a man marryingn educated girl

In order to know how much the society valued arcatkd woman, the respondents were asked
to respond to how relatives behaved if a man ndwareeducated wife. This is summarized in
Table 4.7

Table 4.7: Perception of relatives when a man mares an educated girl

perception frequency percentage
Like it very much 48 26.3%

Like it 40 22.6%
Don't like it 82 45.8%
Don’t know 10 5.3%

total 180 100%

From the results shown in Table 4.7, majority o #tudents at 82out of the 180 respondents

translating to 45.8% felt that most men in theimoounity did not like marrying an educated
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girl, 48 out of 180 respondents converting to 26f8%bthat they like marrying an educated girl,
40 out of 180 respondents resulting to 22.6% datimen from their community liked marrying
an educated girl while 10 out of 180 respondenig gat they did not know. This could be
interpreted to mean that since a big number oféspondents felt that men in their community
did not prefer marrying an educated woman thewulida lead to the adverse effect of education
when a girl perceived that education did not ady @mlue to her and that it made her less

marketable for marriage.

4.6.2 Class teachers’ perception on the belief thgirls are destined to get married
Class teachers were also expected to agree oreéstma certain extent on the statement that

girls are expected to get married as summarizdahbie 4.8

Table 4:8 Beliefs that girl should get married

Girls ordained to get frequency percentage
married

Strongly agree 6 30%

Agree 12 60%
Neither agree or disagree 2 10%

total 20 100%

Similar views were collected from the class teashehere 12 out of 20 respondents which
translated to 60% agreed that the belief that ginsuld get married influenced performance. 6
out of 20 which is 30% strongly agreed and onlyu? af 20 translating to 10% neither agreed
nor disagreed. There was therefore a consensug Himbelief between those who agreed and
those who strongly agreed but the degree variedrefbre the belief that girls should not really
excel in education because after all she was pagoed to get married was still detrimental to
the academic performance of the girl child becaiddack of support from the society.

4.6.3: Societal belief in girl child inferiority

Table 4.9 is a summary of the findings on the bheliehe society that the girl-child is inferior.
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Table 4.9: Belief that girls are inferior

Women are inferior frequency percentage
Strongly agree 10 50%

Agree 5 25%
Neither agree nor disagree |5 25%

total 20 100%

Majority of the class teachers as shown in Tal®es#rongly agreed that the society belief that
girls are inferior and that man should dominatb@¥% ,25% agreed in the same while 25%
neither agreed nor disagreed. This could be usadtégpret the poor performance of the girl
child when they are treated as inferior memberthefsociety therefore killing their self esteem

and leading to poor performance.

4.7 Influence of domestic chores on the performanad the girl child

This section addresses objective two of the stuflichvsought to establish the influence of
domestic chores on the girl child’s academic pentmmce. Table 4.10 is a summary of the
students’ perception on the influence of houselkblares on their academic performance.

4.7.1 Students’ perception on the influence of hoabold chores on their academic
performance

The respondents gave their views on how domesticeshaffected their academic performance
as shown in Table 4.10
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Table 4:10: Extent household chores affect performace as perceived by the students

extent frequency percentage
Very much 100 55.5%
Much 42 23.3%

Little 17 9.4%

Very little 11 6.1%

Don’t know 5 2.7%

total 180 100%

From Table 4.10, 100 out of 180 students convertin§5.5% reported that domestic chores
affected academic performance very much, 42 out86f at 23.3% students felt that there was
much influence of domestic chores to the perforrean€ the girl child. 17 out of 180

respondents at 9.4% reported that there was Iitflaence of domestic chores on girl child

academic performance while 11 out of 180 resporsdehich is 6.1% said that there was very
little influence and lastly 5 out of 180 at 2.7 #spondents said that they did not know. Those
who said that there was very little influence walso noted to be in the boarding section. From
the views, the inference is that those who saitlithead very much influence and those who said
that it had much held the same opinion but at diffelevels therefore domestic chores could be

said to be negatively influencing the girl chiléisademic performance.

4.7.2 Influence of domestic chores as perceived the principals and class teachers
The principals and class teachers gave their viegarding the influence of domestic chores on
the academic performance of the girl child as sunred in Table 4.11 for the principals and

4.12 for the class teachers.

Table 4:11: Principals’ view on domestic chores adict performance.

extent frequency percentage
Strongly agree 10 100%
total 10 100%
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From the findings on Table 4.11, there was an yndex response towards the extent that
domestic chores have on performance of the gittlciti 100% strongly agreed option from the
principals who gave their responses. This is ar ¢cfehcation that domestic work was among the
most influential factors affecting girl child perfoance in exams as most schools were reported
to be day where girls are given much work afteosttherefore leaving them with no time to do

homework or do personal study.

Table 4.12: Class teacher' view on domestic choraffect performance.

Domestic chores influence | frequency percentage

on performance

Strongly agree 16 80%
agree 4 20%
total 20 100%

From the findings summarized in Table 4.12 regaydime influence of domestic chores on
performance of the girl child as perceived by clesschers, 80% of the respondents strongly
agreed that they influenced performance in addi#0% of them agreed. Therefore there was a

general consensus that domestic chores highlyenfied performance of the girl child.

4.8 Influence of sexual harassments of the girl ddiand her sexual behavior
This section sought to get information from thepmslents on the influence of sexual
harassment and behaviour on the girl child acadgmarormance. Table 4.13 summarizes the

findings from the students.

4.8.1 Students perception on the extent sexual behaur influences performance
Table 4.13 summarizes the views of the responaentie influence of sexual behaviour on

performance of the girl child:
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Table 4.13: Sexual behaviour influences performancef the girl child from the students’

Point of view

extent frequency percentage
Very much 70 38.8%
Much 60 33.3%

Little 28 15.5%

Very little 12 6.6%

Don’t know 10 5.5%

total 180 100%

The findings from Table 4.13 revealed that sexugidviour of the girl child influences her
academic performance.70 out of 180 respondents8.&8%@ said that the influence was very
much, 60 out of 180 at 33.3% said that it had mof@ihence, 28 out of 180 at 15.5% said it had
little, 13 out of 180 at 6.6 % said that they didiiow and 10 out of 180 converting to 5.5% said
that it had very little influence. Further probeorfr the respondents on when girls started
engaging in sexual affairs were as follows:, 73@ut80 converting to 43.7%, respondents felt
revealed that girls started engaging in sexuatioglships at the age of 13-16 years, 50 out of
180 respondents translating to 26.3% were of tkevuhat girls started engaging in sexual
matters at age 20 and above years, 29 out of 180-4P year which is 15.3% while 28 out of
180 respondents were of the viewpoint that theyabhdgetween the age of 17 to 19 which is
14.7%, it can therefore be deduced that majorityhef girls start engaging in sexual affairs
before they even join secondary schools and ik&y to influence their academic performance

negatively.

Table 4.14: Principal’s views on Sexual behaviourféect performance

Sexual behavior influences | frequency percentage
performance

Strongly agree 5 50%

agree 5 50%

total 10 100%
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The findings in Table 4.14 shows the principalsSspense to the question asking if sexual
harassments and behaviour influences performatiaespondents agreed but the degree varied

50% agreed while 50% strongly agreed that it asf@etrformance of the girl child.

Similarly, 58.3 % of the class teachers who respahdtrongly agreed that it affected while
41.7% agreed holding more or less views with theletits and the principals. This can be
attributed to what was earlier reported by the ettsl that sexual affairs among teenagers were
beginning as early as 13-16 years. This could beri@us cause of poor performance to the girl
child. The following hypotheses were also testaghrding the influence of role models have on

academic performance of the girl child.

4.8.2 Hypothesis testing of objective three

The following hypotheses were also tested regartfiagnfluence of sexual behaviour on
academic performance of the girl child.

Ho: Sexual behaviour does not influence girl claiddhdemic performance.

H1: Sexual behaviour influence girl child acadepecformance.

4.9 The influence of School quality and location othe academic Performance of the girl
child.
This section sought to seek information from thelsnhts regarding the influence of location and

school quality on the academic performance of tHechild.

Table 4.15: Extent distance influences performance

extent frequency percentage
Very much 70 38.8%
Much 49 27.2%

Little 8 4.4%

Too little 20 11.1%

Not applicable 33 18.5%

total 180 100%
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From the findings on Table 4.15 where the studerse asked the extent distance influences
performance. 70 out of 180 at 38.8% of the respotsdgaid that it affected very much, 49 out of
180 at 27.2%, said much. 33 out of 180 at 18.5% #wt it did not apply in their case mostly
because they were in boarding, 20 out of 180 &% 1Isaid it influenced too little and 8 out of
180 converting to 4.4% said it affected litt®milar views were collected from the principals
where 7 out of 10 and at 75% strongly agreed tisthce affected performance and 3 out of

10converting to 25% agreed.

This further agrees with the views of the princgpaho at 75% strongly agreed and 25% agreed
that long distance influences performance of thlechild. Views given by class teachers further
strengthens this where 91.7% of them strongly abtleat the long distance that students walk to
and from school influences performance while 8.3%agteed that distance influences
performance. From the views collected that distamdfkiences performance it is further
evidence that most students have to walk for albdwdur every morning to reach school by 7 am
since Awendo is a sparsely populated area and ofodte schools are scattered across the
region. On the other hand, day scholars and thémeceme from too far are either forced to live

with relatives, or rent out rooms in an area nkarschool.

4.9.1 The extent to which quality of the school aétts performance as per the students
From objective 4 of the study which sought to fthd extent to which quality of the school
infrastructure influences performance of the dnila, the students who were interviewed gave

their views as summarized in Table 4.16.

Table 4.16: Quality of buildings influences perfornance as perceived by students

extent frequency percentage
Very much 10 5.5%

Much 103 57.2%

Little 60 33.3%

Very little 7 3.8%

total 180 100%
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Findings from the students who responded werelbesyv& 103 out of 180 translating to

57.2% respondents felt that quality of buildingsl mauch influence, 60 out of 180 converting to
33.3% reported that there was little influencehs guality of buildings on performance, 10 out
of 180 at 5.5% reported that there was very mudlnence of performance on the girl child
while 7 out of 180 respondents translating to 3.8%e of the opinion that the quality of
buildings has very little influence of performarafehe girl child.

4.9.2 Principals views on the quality of buildingsnfluences performance
The principals’ views on the influence of quality luildings were also collected and the

findings are summarized in Table 4.17.

Table 4.17: School Quality influences Performance

Quiality of schools affects frequency percentage
performance

Agree 5 50%
disagree 5 50%

total 10 100%

From the data presented in Table 4.27, the pritgipssponse on the question put forward to get
to know if quality of school affects performance tbie girl child, 50% of the respondents
strongly agreed with the opinion that school qyaditfects performance of the girl child. On the
other hand 50% of the principals disagreed withsdmae.

4.9.3 Class teachers’ views on quality of buildingsifluences performance
The class teachers views on whether quality inftesrperformance are summarized on
Table 4.18:
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Table 4:18 Class teachers’ views that quality of bldings affects performance

Quality of building frequency percentage
influences performance

Strongly agree 3 15%

Agree 15 75%
disagree 2 10%

total 20 100%

The results collected from the class teachers emtluence of quality of buildings on the girl
child academic performance were as follows, 150620 at 75% teachers agreed, 3 out of 20 of
class teachers at 15% disagreed while 2 at 8 1A%gly agreed. This is an indication that

where as majority of the class teachers feel tltatuality of buildings has a strong influence on

girl child academic performance

4.10 DEOs interview

Qualitative data from DEO whose views were collddierough an interview, revealed that the
leading contributing factor that was influencingademic performance of the girl child was lack
of role models from home, school and the commur@yt of the 14 secondary schools in the
region, only two of them were headed by women. &r@so were few women leaders in the
region and also acute gender imbalance with theh&za in Awendo Constituencyat ratio of 60%
men against 40% women. Most female teachers regjdindearea as too remote and defied when
they were posted there. According to him most séapnschools were mixed and only one was
girls’ only. The schools were also reported to t&ttered across the region therefore the distance
that the girl child travelled every day contributédghly to her overall performance in
examinations. It was also reported that in the sswf commuting the girl child faced a great
danger of sexual harassments by peers and adbisswhs further enhanced by lack of proper

monitoring and security due to too much exposurenast girls had hired rooms from the

schools’ neighborhoods in order to be near scharadsavoid lateness.
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CHAPTER FIVE
SUMMARY OF FINDINGS, DISCUSSIONS, CONCLUSIONS AND
RECOMMENDATIONS

5.1 Introduction

The purpose of this study was to establish theofactinfluencing girl child academic
performance in Awendo Constituencyhis chapter summarizes findings of the study based
empirical findings in chapter four. It also presersummary of the findings, discussions,
conclusions, recommendations and suggestion farduresearch. The thrust of the study was to
examine factors influencing academic performancegids in Awendo constituency Migori

County.

5.2 Summary of findings

From the analysis of data collected for the stadgumber of findings emerged as presented in
the preceding chapter. In reference to objective which sought to establish the influence of
culture and beliefs on performance of the girl @¢hih Awendo constituency; students, class
teachers and principals believed that girls’ acadeperformance is influenced by cultural
beliefs and practices which lift up the boy abadwe girl therefore killing her motivation to learn
and leading to poor results. This was elaboratatierfollowing ways, 66% of the students who
responded felt that the boys were treated in &bwetay in their community, 66.7% of the head
teachers and 75% of the class teachers felt the.samilarly, 77% of the students believed that
society cherished marriage for the girl child amdilar views were collected from the principals
at 66.7% and class teachers at 82% respectively.ntilh hypothesis that culture and traditions
do not influence academic performance of the dgrildcwas rejected and the alternative

accepted.

In regard to research question two which intenadeddhieve objective two:” The influence of
domestic chores to girl child academic performatheeprincipal, students and teachers, agreed
on the great influence of domestic chores on acadpenformance of the girl child. There was a

common response with all the principals at 100% wtrongly agreed that domestic chores
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bequeathed on the girl child were injurious to heademic performance. Similar views were
given by the students at 66.7% and the class teaah&3.3% who strongly agreed.

For objective three which sought to find out theeex to which sexual behavior affects
performance, it was found out from the studentparses at 36.8% -much and at 34.2% - very
much adding up to 71%, class teachers at 58.3%gifroagreed and 41.7% agreed, and
principals at 50% strongly agreed and 50% agreatigbxual behaviors of the girl child affect
her performance. Girls got involved in sexual affaat an early age with 43.7% of them
reporting that most girls start engaging in sexaifalirs at the age between 13-16 years.

79 % of the girls reported that these harassmeets sommon with peers rather than adults.
The null hypothesis that sexual behaviour doesinfitence academic performance of the girl
child was rejected and the alternative espousedfipgp that sexual behaviour affects
performance of the girl child.

Finally, in response to objective four which soughtdetermine the extent of effect of school
guality and location on academic performance ofghkechild, the students at 39.5 % said it
influenced very much and 26.3% sad it had muchuanite adding up to 65.8 % on those who
perceived that the school location influence penfamce .75% of the principals were of the same
opinion and 91.7% of the class teachers felt thaffected. On school quality the students at
54.2 % felt it influenced performance, 50% of thia@pals and 75% of the class teachers were
of the same opinion. The students on water andreliég at 86.6% felt that it was affecting their
performance and the class teachers at 76.6% &H#ame. The null hypothesis that distance does
not influence academic performance of the girl c¢hilas rejected and the alternative adopted

proving that it does.

5.3 Discussion

In reference to the findings of the study that &cad performance of the girl child is influenced

by culture 77% of the students who respondedielt it does, backed by the class teachers, the
principals from questionnaire analysis and the DE®sugh an interview, the society cherishes

marriage for the girl child as most respondenterel that a man preferred marrying a girl who
is not so highly educated. Furthermore the giddcts lowly placed and the boy is cherished

even in matters of education. This factor coul@glm®ntributing factor to impede hard work at
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school when they know that the buck stops at mgeridhe null hypothesis that culture does not
influence education was rejected and the altereaocepted. Heeden (1995) in his study notes
that some fathers, particularly in rural areasndbattach much value to school education. They
regard schooling for girls as unnecessary and &gvwadsnoney because girls would in any case

stay at home after marriage to attend to theidcéii and household.

In respect to the influence of domestic choreshengirl child academic performance, therewas a
common agreement with all the principals at 100% wtrongly agreed that domestic chores
bequeathed on the girl child were injurious to demdemic performance and similar views from
students at 66.7% and the class teachers at 83I8¥strongly agreed. The null hypothesis that
domestic chores do not influence academic perfocmawas rejected and the alternative
adopted. This was similar to views by Owiti (20@#)o notes that although efforts should be
made at family level to have children participatedomestic chores, thus enabling them to
acquire skills for use in adulthood, care mustdkemn so as not to overburden them which could
be detrimental to their education. A study by Llamt Mensch (1995: 85) reveals that girls and
women and the domestic demands placed on themJ]etbwpth the gender inequities of the
education system, results in unsatisfactory scbeapkriences, poor academic performance, and
acquiescence in or sanction of early motherhoods @rso concurs with results of Desarollo
(2007) and Mbilinyi (2000) who noted that girls weexpected to help their mothers in
household chore more than the boys which were dasddgeous to their academic performance.

In reference to objective three which sought tal fout the extent to which sexual behavior
affects performance, all the respondents felt thials were highly influenced by sexual
behaviour and harassments. The students reportl @% that at the age between 13-16 years
most girls were already engaged in sexual behaviblis is at an age when they are still in
primary schools or about to join secondary schawd shis could be detrimental to their
education, create instances of early pregnancieg dut cases and risk getting infected with
HIV. The null hypothesis that sexual behaviour doeesinfluence academic performance of the
girl child was rejected and the alternative adopiéds study affirms the study of Grant & Kelly

(2006) which noted that premature sexual behavasnong teenage girls leads to unwanted
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pregnancies early marriages and school dropoutshwiis subsequently led to low academic

attainment for the girl child.

Finally, in regard to the influence of distance merformance all respondents felt that it really
influences performance. The principals at 100%nnsfiyp agreed the distance that the girls make
to and from school influences performance. Similaws were held by the class teachers and the
students who responded. The null hypothesis tlsanite does not influence performance was
rejected and the alternative adopted. This conettrsMulenya (2008) whose study showed that
long distance from school can lead to frequeninkede which further lowers academic grades.
Students also reported that the quality of schodlsenced performance and lack of water and

electricity was also a contributing factor to loeademic performance.

5.4 Conclusion

The extent and result of poor academic achievemoetie girl child calls for a serious concern
especially in Awendo Constituency. The more reagbw this study turned a beam light on the
subject matter. In regard to objective one theyshas linked culture and beliefs like valuing
marriage for the girl child and the low percepttorpoor academic performance by the girl
child. Most respondents reported that a man predemarrying a girl who is not so much
educated. This factor could be a contributing fatiampede hard work at school when they

know that the buck stops at marriage.

Allocation of domestic duties on basis of gendes haen linked to low academic achievement
of the girl child. This is because gender rolesum society are socially constructed and the girl
child is expected to help in the household work entbian the girl child. This limits her time to
do school work leading to poor performance. Irresade sexual behaviour and harassments of
the girls have been reported by a large percerdhgespondents to influence performance. The
highest sexual violence as however reported todmeirg from peers. This could have been
caused by the fact that most of these schoolséamnrélgion are mixed day. On the other hand
sexual harassments could be occurring on the waghool for day scholars and in situations
where the girls have rented rooms with no propeusty. Long distances from schools could

also be leading to time wastage and fatigue leawiqmpor performance.
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The study therefore has concluded that all thesasameed to be looked at if the performance of

the girl child is to be improved. In regard tothakkse the following were the recommendations:

5.5 Recommendations

The findings of this study have revealed that thetdrs influencing performance to a greater

extent are: culture, domestic chores, sexual behalication of school and school quality. To

improve on the performance of the girl child, thedy made the following recommendations:

1. To reduce cultural traditions and beliefs influemmceeducation of the girl child, policies to
remove constraints of girl child acquisition shoble formulated and implemented by the
Ministry of Education. Awareness campaigns and camity involvement programs to
change negative attitudes towards female educationld also be carried out at community
level. Parents, guardians and policy-makers shdngddsensitized about the detrimental
cultural prejudices which discriminate against feemeducation as well as campaign against
early marriages through men’s and women’s groupfigious bodies, house-to house
campaigns and seminars among others.

2. To reduce the time spent on household chores @erdse girls to attend to school work,
childcare facilities for mothers should be providpdtable water and alternative sources of
fuel so that girls spend less time in search okewand fire wood. The government and other
girl child education sponsors should come up withysv of increasing the number of
boarding schools to give the girls time to study aeduce the time they spend doing
housework.

3. To reduce much involvement in sexual behavior wpigers, more girls' only schools and
girls’ excellence centers should be establishednixed schools girls and boys should be
taught in separate classes. The Guidance and dmgnBepartments should be empowered
in schools through training of teachers and peamselors to guide the girls on self
awareness and responsible sexual behaviours. G@daunselors should also be sensitized
on gender in education.

4. Finally putting girls in boarding schools will alseduce the distance that they make to and
forth from home to school. The government shouldvigle boarding facilities to all
secondary schools together with a subsidy of #gehircation by reducing the and giving them

scholarships and bursaries if they are from powmiilfes.
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APPENDICES
Appendix 1:

Interview schedule for DEO

Dear Respondent,

This interview schedule is designed to gather mfmron on a study being carried out in
Awendo Constituency entitled ‘Factors Influencingaflemic Performance of Girl Child at
secondary level in Awendo Constituency, Migori CyryYou have been requested to kindly
provide information that may facilitate the carryiout of the study. The information provided
will be treated with the highest level of confidiatity and will only be used for the purpose of
this study and not any other. Please respond tgubstions as they apply to you and do not to
write your name or any other form of identification the questionnaire.

(Please indicate the correct option by ticking orxplaining where necessary)

SECTION A: Demographic data

(1)Please indicate your gender:

(Male or female)

(2)What is your age bracket?

a) Under 25 years () b) 25-35 years ()

c) 36-45 years () d) 46 years and above ()

(3)What is your highest academic qualification?

PhD () Masters Degree () Bachelors Deg@lee

Diploma Certificate ()

(4) Please indicate the category of schools

Provincial public () District public () Private ()

(5)How many teachers are there in your District... ..........

(6)Please indicate the ratio of teachers by gender

Male .....................female...............

(7) How can you rate the performance of your school

Non satisfactory () Satisfactory ()

Good () Very good () Excellent ()
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(8)Do you experience gender disparity in perforne&gnc
(Yes /No)

(9) If the answer is yes in question 12 above wigiehder is lagging behind in academic
achievements?

(Male/ female)

SECTION B:

This section is meant to collect information conceving ‘Factors influencing academic
performance of girl child at secondary level in Avendo Constituency Migori County.
(10)To what extent do the following factors contitéy to the gender disparity in performance?
Write the most appropriate answer for each of the gestions.

Strongly Agree Agree neither Agree or Disagree Disagree Strongl
Disagree

Girl child academic performance is influenced by bielief that girls should get married early.
Girl child academic performance is influenced bijdfehat men should dominate in all ways
including education.

Girl child academic performance is affected by latkvomen teachers to serve as role models
for the girls.

Girl child academic performance is affected by ptseot acting as role models for the girls.
Girl child academic performance is determined bsrpefluence.

Girl child academic performance is affected by s¢harassments by adults.

Girl child academic performance is affected by s¢xarassments by peers.

Girl child academic performance is affected by $etual behavior.

Girl child academic performance is affected bynoaach domestic work given to her after
school.

Girl child academic performance is affected bysjidking care of siblings at home.

Girl child performance is affected by her shouldgrihe responsibility of taking care of sick
relatives.

Girl child is academic performance is influencediy distance between home and school.
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Girl child academic performance is influenced bgpguality of buildings in the school.
Girl child academic performance is influenced bgdaquacy of amenities like latrines and
water.

(11) In your opinion please rate the following fast starting with the one that affect girls’
academic performance the most to the one that ddfastts using numbers (1-5):

Cultural beliefs and practices ()

Lack of girl child role model ()

Involvement in domestic chores ()
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Appendix 2

Questionnaire for Head teachers/Deputy Head teachsr
Dear Respondent,
This questionnaire is designed to gather infornmaba a study being carried out in Awendo
Constituency entitled ‘Factors Influencing AcaderRierformance of Girl Child at secondary
level in Awendo Constituency, Migori County’ You Je been requested to kindly provide
information that may facilitate the carrying outtbe study. The information provided will be
treated with the highest level of confidentialitgydawill only be used for the purpose of this
study and not any other. Please respond to thdigness they apply to you and do not to write
your name or any other form of identification oe tjuestionnaire.
(Please indicate the correct option by ticking orplaining where necessary)
SECTION A: Demographic data
(1) Indicate the position you hold in your SChOOI. ..o oo
Principal ()
Deputy Principal ()
(2) Please indicate your gender:
(Male or female)
(3) What is your age bracket?
a) Under 25 years () b) 25-35 years ()
c) 36-45 years () d) 46 years and above ()
(4)What is your highest academic qualification?
PhD () Masters Degree () Bachelors Deg@lee
Diploma Certificate ()

5) Please indicate the category of your school

Provincial public () District public () Private ()

6) Indicate the type of your school

Girls’ day only () Girlsoarding only ()

Mixed boys’ and girls’ day () Mixed boysha girls’ boarding ()

7) If your school is mixed indicate the number oliy students by gender:



8) If your school is mixed boarding, indicate thenber of student in boarding by gender:
Male........................female..................

(9) How many teachers are there in your school ............

(10)Please indicate the ratio of teachers by gender

Male ... female...............

11) How can you rate the performance of your school

Non satisfactory () Satisfactory ()

Good () Very good () Excellent ()

12) Do you experience gender disparity in perforoe@n
(Yes /No)

13) If the answer is yes in question 12 above whehder is lagging behind in academic
achievements?

(Male/ female)

SECTION B:

This section is meant to collect information concering ‘Factors influencing academic
performance of girl child at secondary level in Avendo Constituency Migori County.

14) To what extent do the following factors contitd to the gender disparity in performance?
Write the most appropriate answer for each of the gestions.

Strongly Agree Agree NeitherAgree orDisagree Disagree Strongly
Disagree

Girl child academic performance is influenced by bielief that girls should get married early.
Girl child academic performance is influenced bijdfehat men should dominate in all ways
including education.

Girl child academic performance is affected by latkvomen teachers to serve as role models
for the girls.

Girl child academic performance is affected by ptseot acting as role models for the girls.

Girl child academic performance is determined bgrpefluence.
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Girl child academic performance is affected by sgkxarassments by adults.

Girl child academic performance is affected by s¢kiarassments by peers.

Girl child academic performance is affected by $etual behavior.

Girl child academic performance is affected bynmach domestic work given to her after
school.

Girl child academic performance is affected bysgidking care of siblings at home.

Girl child performance is affected by her shouldgrihe responsibility of taking care of sick
relatives.

Girl child is academic performance is influencedly distance between home and school.
Girl child academic performance is influenced bgpguality of buildings in the school.

Girl child academic performance is influenced bgdaquacy of amenities like latrines and
water.

15) In your opinion please rate the following faststarting with the one that affect girls’
academic performance the most to the one that ddfastts using numbers (1-5):

Cultural beliefs and practices ()

Lack of girl child role model ()

Involvement in domestic chores ()
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Appendix 3:

Questionnaire for class teachers
Dear Respondent,
This questionnaire is designed to gather infornmabo a study being carried out in Awendo
constituency entitled ‘Factors Influencing AcaderRierformance of Girl Child at secondary
level in Awendo Constituency Migori Countyou are kindly requested to provide information
to help in theresearch and further called upon to be as trutitdubossible. The information is
confidentialand will only be used for the purpose of this stahd not any other. It will
therefore bdreated with the highest level of confidentialiBlease respond to the questions as
they applyto you and do not indicate your name or any otbenfof identification.
(Please indicate the correct option by ticking orplaining where necessary)
SECTION A: Demographic data
(1) Please indicate the class you are in charge

(o] P
Form 1 () Form 2 ()
Form 3 () Form 4 ()

2) Please indicate your gender:

(Male or female)

3) What is your age bracket?

a) Under 25 years () b) 25-35 years ()

c) 36-45 years () d) 46 years and above ()

(4)What is your highest academic qualification?

PhD () Masters Degree () Bachelors Degree ()
Diploma Certificate ()

5) Please indicate the category of your school:

Provincial public () District public () Private ()

6) Indicate the type of your school:

Girls’ day only () Girlsoarding only ()

Mixed boys’ and girls’ day () Mixed boysha girls’ boarding ()
7) If you are a class teacher your school, indidtaenumber of students in your class by gender:

male.................Tfemale....................
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8) Please indicate the ratio of teachers takingestdbin your class by gender:
Male...............female...................

9) How can you rate the performance of your school?

Satisfactory () Good () Very good ( Excellent ()

10) Do you experience gender disparity in perforoe&n

(Yes /No)

11) If the answer is yes in question 10 above whiehder is lagging behind in academic
achievements?

(Male/ female)

SECTION B:

This section is meant to collect information concering ‘Factors influencing Academic
performance of Girl Child at secondary level in Awado Constituency Migori County.

12) To what extent do the following factors contitd to the gender disparity in performance?
Choose the most appropriate answer for each questio

Strongly agree Agree Neithagree or Disagree

Disagree Strongly Disagree

Girl child academic performance is influenced by bielief that girls should get married early.
Girl child academic performance is influenced biidiehat men should dominate in all ways
including education.

Girl child academic performance is affected by latkvomen teachers to serve as role models
for the girls.

Girl child academic performance is affected by pt@ot acting as role models for the girls.
Girl child academic performance is determined bgrpefluence.

Girl child academic performance is affected by sgkarassments by adults.

Girl child academic performance is affected by s¢kiarassments by peers.

Girl child academic performance is affected by $etual behavior.

Girl child academic performance is affected bynmach domestic work given to her after
school.

Girl child academic performance is affected bysgidking care of siblings at home.
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Girl child performance is affected by her shouldgrihe responsibility of taking care of sick
relatives.

Girl child is academic performance is influencediy distance between home and school.
Girl child academic performance is influenced bgpguality of buildings in the school.

Girl child academic performance is influenced bgdaquacy of amenities like latrines and
water.

15) In your opinion please rate the following fastetarting with the one that affect girls’
academic performance the most to the one thatddf@sts using numbers (1-5):

Cultural beliefs and practices () Lack of ginild role model ()

Involvement in domestic chores () Sexual behaamat sexual harassments ()

School quality and location ()

16) What is the school doing about gender disparigcademic performance?

17) To what extent do issues like absenteeismaldestance from school affect girls’
performance in schools?

Too much () Much () Little () Very little ( Pon’t know ()

18) To what extent do girls face problems of cortiptetheir homework due to much domestic
work at home?

Too much () Much () Little () Very little (') Dot know ()

19) Please give some recommendations on how thel@d Academic performance can be
improved.

Thank you very much for your cooperation
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Appendix 4:

Questionnaire for the students
Dear Respondent,
This questionnaire is designed to gather infornmatio the’ Factors Influencing Academic
performance of Girl Child in Awendo Constituencyou have been selected to participate in the
study. The information collected will only be udedthe purpose of this study and not any
other. It will also be treated with the highestdewf confidentiality. You are therefore kindly
requested not to write your name or any other fofmlentification. Respond to the questions as
they apply to you.
Section A:
(Demographic information)
1. What is your gender?
Male or female
2) Please indicate your age category (in years):
13-14 () 15-17 () 18 -20 () 21 and above ()
3) Please indicate the type of school you learn.in...........
Provincial public (') District public () Private)(
4) Kindly also indicate the category
Girls’ only day () Girls’ only boarding () Mixeday ()
Mixed boarding () Mixed day and boarding ()
5) In Which class are you?
Form 1 () Form 2 ()
Form 3 () Form 4 ()

5) If your school is mixed, indicate by gender thenber of students in your class

6) What is the general performance of your scho®.C.S.E. Exams?
Unsatisfactory () Satisfactory () Good () Vergdsl () Excellent ()

7) How would you rate your performance in your sghlamntinuous exams?
Good () Very good () Satisfactory () Not satctéay () Don’t know ()
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Section B:

i) (This section is meant to collect information cocerning the influence of cultural beliefs
and traditions to girl child academic performance(Please fill in the answer as thaestion or
statement requires)

8) In our society the boy child is more highly mdahan the girl child.

True /false

9) If the answer in 8 above is true, do you thimk belief that a boy is a better child as compared
to a girl influences her self confidence and themrefffects her academic performance?

(Yes /No)

10) Do you know of any girls who didn’t join forrme and were led into marriage either by
choice or were forced by their parents?

(Yes /No)

11) Are there some girls that you know of who hdk@pped out of school to get married since
you joined this school?

(Yes /No)

12) How do the men from your community and thelatrees feel about the idea of marrying

an educated girl?

Like it very much () Like it ()Don't like it aall () Don’t know ()

13) Is your academic performance affected by celtund traditions in your community?
Yes/No

i) (This section is meant to collect information oncerning the influence of domestic chores
on girl-child academic performance).

14 a) Do you have any people employed by your psigunardians to assist in the domestic
works?

Yes/No

b) If yes, what type of worker is employed?

House girl/help () Gardener () Cook () Driver@ther (specify) ()

C) If the answer is (NO) in (14 b) above, how muchyare involved in doing domestic work
when at home?

Too much () Much () Little ()
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16) Girls involvement in domestic chores like cawkand looking after siblings affects their
performance.

True /false

17) As a girl child my performance is influencedthg domestic work that my parents give me
after school like fetching water, watching utenaisl cooking.

Yes/No

18) Girls involvement in domestic chores like cawkand looking after siblings affects their
performance.

True /false

19) As a girl child my performance is influencedthg domestic work that my parents give
me after school like fetching water, washing utisnsnd cooking.

Yes/No

20) As a girl child I usually do not get enough¢ine do my homework due to much work at
home.

Yes/No

iii) (This section is meant to collect informationon the influence role models for the girl
child has on their academic performance).

21) Indicate by gender the number of teachers ywe Im your school?

22) What gender is your principal?

Male/Female

23) Would you have preferred the other gender?

Yes/No

24) Does the head teacher being male or femaletafterr performance?
Yes/No

25) What grade do you expect to get in your K.C?S.E

A()D()

BOEQ

C()
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26) What is the highest education level that youlldike to attain? Tick (1) only

Form Four () Post secondary certificate () Dipto@ertificate () Bachelor's degree ()
Masters Degree () PHD ()

27) What level of education has your parents/gaasireached.

Level of Education Father Mother Guardian

University () College() Secondary School()

Primary School ( )Did not attend School

28) Do you think the level of education of yourgrais or guardian affects your academic
performance in schools?

(Yes/No)

29) Do your friends and peers influence your acad@arformance in any way?

(Yes/No)

30) Do you think the number of women who are teehe

31) Do you have sisters who have studied beyonohsizey school?

(Yes/No)

32) If the answer is yes in 31 above do you adthieen in anyway so that they inspire you to
work hard in school?

(Yes/No)

iv) (This section is meant to collect information ancerning the influence of sexual behavior
and violence on girl child academic performance)

33) At what age do you think girls start engagimgéxual relationships?

Between 10-12 Between 13-16 Between 17-19 ari2Dabove

34) Do you know of any cases where girls have Iseenally assaulted by peers or adults?
(Yes/No)

35) If the answer is yes in 20 above to what extientheir engagements in sexual activities
or sexual abuse affect their performance in school?

Very little () Little () Much () Very much) Don’t Know ()
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V) (This section is meant to collect information orthe influence of School location and
guality on girls’ academic performance.) N/B- Numbe 36 to 37 applies to day scholars
only.

36) What is the approximate distance from homehwal in terms of kilometers?(day
scholars only)

Less than one kilometer () bedw one and two kilometers ()

Between three and four kilometers () Betweea &nd six kilometers ()

Above six kilometers ()

37) Do you think the distance that you walk or takery morning and evening from home to
school and vice versa affects your performancelosl?

(Yes/No)

38) Do you think conditions of facilities like tetls, water and general appearance of the school
infrastructure affects your academic performance?

(Yes/No)

40) In your opinion, what do you think can be dem@émprove the girls’ academic performance
in secondary schools?
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