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ABSTRACT

This study was set to assess the influence of éeasnpport services in the
implementation of distance learning in Kenyattavuénsity. In doing so ,the study
had four objectives, to establish the administeaBupport offered to the distance
learning students on the implementation of distdeaening in Kenyatta University
to analyze the tutors’ feedback in providing andnpoting access to learner support
services in the implementation of distance learmmngenyatta university, was also
to describe the learning resources in learneratipp Kenyatta University and also
to assess the infrastructure in the implementatfodistance learning in Kenyatta
university .The study was based on the theory astactivism. The administrative
support, tutors’ feedback, learning resources afrdstructure was the independent
variables whereas the effective implementation oftatice learning was the
dependent variable. The research design of thdy siias descriptive survey which
sought to find answers to questions generated ft@nstatement of the problem.
The study population targeted students underadaurses at Kenyatta University
through distance learning in second and third yekosir regional centres were
sampled randomly providing 10 % of the targeted lpeimof respondents. The
researcher used questionnaire to collect datawhatanalyzed quantitatively and
qualitatively. The results of the data analysis ev@resented using frequency
distribution tables. The study established thaty&ttia University has tried to alert
students on the criteria by which their assignmemd examinations are graded,
there is a planned day for all distance learnersteyact, there is need to be giving
pre-enrollment counseling to the students, studentmiire assignments through
learning services, there is tutor-student dialogné information is passed through
computers, e-mails, telephone, video and mobilenpho

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Distance education is interactive, educationatesses between two people, student
and teacher, separated by physical distance P@80)1In this model, the education
provides equal opportunities to learner and redudbe distance among
communicators for global, competitive learning eorments among the countries.
Open learning and distance education represent®agiges that focus on opening
access to education and training provision, fredégagners from the constraints of
time and place, and offering flexible learning ogipoities to individuals and groups
of learners. In this essence, the learners do exessarily have to be in proximity to

the teachers and lecturers.

Open and distance learning institutions symbolides transformation of education
from the stage of craft to technology, enduringvith high flexibility and vastly
increased productivity, by transporting knowledge the people, in place of
transporting people to the place of knowledge (88a<2002). Shastree further argues
that the Open and Distance Learning has becomstegral part of higher education
globally. In fact, the universal demand for edumatithirst for knowledge and the
failure of the mainstream education system in @ageto the increasing popular
demand for higher education were the major contioityu factors behind the

emergence of the ODL system.



The student support system may range from studir&eeounseling/tutorial support
to administrative problem solving (Rumble, 1992% far as the support services are
concerned, there are several components, whichgslaynportant role in a distance
education system. Among these components includdest support services,
management of the institution, financial servi@g] examination. These components
are to be coordinated carefully for the instituttorfunction properly, and the learners
to learn effectively. Student Support Services ne of the major components of a
distance education system. Therefore, studiesuntest support services in a distance

education system are essential in maintaining pgurtunction of an institution.

The main aim of support systems for students itadie education is, to promote
self-study or independent study among distancenégarin the absence of regular
face-to-face teaching. The distance learning syssemequired to extend support to
their learners, which comprises of a cluster oflitaes and activities that are intended
to make the teaching - learning process easiemam@ interesting for the learners.
These activities beyond the production and deliv@rgourse material assist in the
progress of students in terms of learning, intémgcand effective communication

(Simpson, 2000).

Studying through the Distance Learning system plewian attractive option for those
with financial challenges, commitment to work omiyy, or lack of access to higher
education on a full-time basis due to other reasbhis mode of delivery minimizes a
learner’s reliance on the lecturer by utilizing axnof multi-media technologies

augmented with limited face-to-face interactionfagcilitate knowledge acquisition.

The Kenyatta University has taken a more practapproach to pedagogy by
incorporating advanced learning methods, thusllinlfi students learning needs. The

University has established Regional Centres toesasvstudy and resource points for

2



students in the vicinity of the Centres. Nine s@antres have been established in
each of the provinces at Nairobi, Mombasa, Nak@arissa, Kisumu, Kakamega,
Embu, Nyeri and Marsabit and are fully operatioffdde University is in the process

of establishing other Centres in other parts ofcthentry.

1.2 Statement of the Problem

The development of students’ learner support sesvigrovides many opportunities
for distance learning students. The quality of btite learning materials and the
support systems are critical to the success ofstamie learning system (Prideaux
1989). This implies that the distance learningiints ought to provide adequate
student support systems to the distance learnindests. These include Library
services, Computer Laboratories and Tutorial sesvithat are available at the main
campuses or the regional centres. Other suppovicesrinclude guidance and
counseling, practical lessons and interactive sasswith the lecturers. However,
despite these efforts, many of the students urklegathis programme fail to
understand the concepts in the tutorials, and Wiéhtutors in absentia, it becomes
hard for them to obtain help. There exists no lhee# system, for the tutors to assess
the level of effectiveness of the learning matsrtaht they send to the students. This
calls for a need to review the academic learnepausystems offered in the distance
learning programmes, with the aim of improving #e¥vices. This study therefore
was set to assess the influence of learner suppsteéms in implementation of distant

learning at the Kenyatta University.



1.3 Purpose of the Study

The purpose of this study is to assess the infliasfclearner support services in

implementation of distant learning at : A case aniatta University Institute of

Open Distance and E-Learning.

1.4 Objectives of the study

The objectives of this study were;

1.

To establish the influence of administrative suppuifered to the distance
learning students on the implementation of distale@@ning in Kenyatta
University.

To analyze the influence of tutors’ feedback moviding and promoting
access to learner support services in the implaatientof distance learning in
Kenyatta University.

To describe the influence of learning resourcedesrner support in the
implementation of distance learning in Kenyattavénsity.

To assess the influence of infrastructure inithplementation of distance

learning in Kenyatta University.

1.5 Research Questions

1.

How does administrative support influence distanearners in the
implementation of distance learning in Kenyattauénsity?

How does the tutors’ feedback influence, providd promote access to leaner
support services in the implementation of distate&rning in Kenyatta
University?

How does the learning resources influence leasaopport services in the

implementation of distance learning in Kenyattavensity?



4. How does the infrastructure influence the learnamppsrt in the

implementation of distance learning in Kenyattauénsity?

1.6 Significance of the Study

The researcher hopes that the findings of thisysivitl be of much significance to the

universities and particularly institutes and depents of distance education, in that
they will give light on the existing barriers toetleffective learner support systems,
and this information is vital in formulation of glglines to the lecturers on the
preparation and delivery of learning materials. Timeling may also give the real

situation data on the distance learning in Kenydttaversity, and this information is

important in highlighting the available rooms forgrovement of the services.

The lecturers of the universities will also benéfitm the findings of this study. The
information from the study will contain the shomgimgs of the existing learner
support systems. This information is vital to thetlirers in terms of the improvement

strategies, and how best to better their services.

The students undertaking a course through theraisteearning programmes will also
benefit from this study, in that the challengesytfeece will be brought to light. The
recommendations of this study will be aimed at iowprg the student learner support

systems.

Other researchers may use the findings of thisysasda reference and a basis for
carrying out more research in this area. Instingiof higher learning may also use
the findings of this study to lay strategies on timprovement of distance learning

services. This will directly benefit the studergarning through distance education.



Policy makers and the government in general walbdind it imperative to exploit the
resource of this study in giving proper assistaaod support to the institutions of

higher learning in order to improve distance leagreducation.

1.7 Delimitation of the Study
This study is based on Kenyatta University wherdusses on Institutes of Open
and Distance Learning at the Main Campus and &lsdristitute’s Regional Centers

targeting the second and third year students.

1.8 Limitations of the Study
It was expected that time and resources would ®ddrthitation but the researcher was

able to plan and carried the study well.

1.9 Assumptions of the Study
The study is based on the following assumptions tthe respondents would to be
available and provide true and accurate informati®ishown in 4.2 respondents were

very cooperative with a high 78.8% questionnaitarrerate.

1.10 Definition of Significant Terms

The following are the significant terms of the stud
Implementation of Distance Learning: Use of print or electronic communications
media to deliver university instruction when teashand

learners are separated in place and/or time.



Administrative support: these are the practices carried out to organieembrk of
the institution; it is concerned with organizingdamanaging

the implementation of the distance learning.

Availability of Learning resources: these are the materials and equipment that are
used to get knowledge after reading and studyem o as to

achieve the expected goals.

Availability of Infrastructure: these are the basic systems and services that are
necessary for the institution to run smoothly ecgmputers,

reading materials, internet, physical facilities. et

1.11  Organization of the study

The study is organized into five chapters. ChaPtee contains the background of the
study, statement of the problem, purpose of thdystabjectives, research questions,
significance of the study, limitations, delimitaigy basic assumptions of the study,

definition of significant terms and the organizatf the study.

In Chapter Two, related literature is written iretlfollowing order, introduction,
implementation of learner support in distance le@ynadministrative support, tutors’
feedback, learning resources and infrastructurant(pradio, audio cassettes,
telephone, television, video, computers, and itfuature functions). The chapter
also presents a conceptual framework showing theablas and the various

indicators.

Chapter Three outlines the research methodology usethe study and includes

research design, target population, sample sizesantpling techniques, research



instruments, questionnaires , validity of the instents, reliability of the instrument

the study presents the operationalization of véemtable.

Chapter Four presents analysis, presentation dacpretation of data while Chapter
Five entails summary of findings, discussions ofndiings, conclusions,

recommendations and suggestions for further studies



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

According to Brookfield (1986) adult who mostly wrthkes distance learning have
mine characteristics. Adults maintain the abilibyléarn, they are highly diversified
group of individuals with widely differing preferees needs, backgrounds and skills.
Adults decline in physical and mental sensory $ibug gradually. The learners
experience is a major resource in learning sitanaticself-concept moves from
dependence to independence as individuals growesponsibilities, experience and
confidence. Adults tend to be set life — centeradh®ir orientation to learning and
are motivated to learn by a variety of factors. ¢ttends that active learners’
participation in the learning process contributeslg¢arning and a comfortable,
supportive environment is a key to successful legtnBrookfield (1986) explains
that it is important to realize that adults pagpexiences of learning may act against
them as well as acting in their favour and so imaeting of distance learning should

be effected with a lot of care.

2.2 Implementation of learner support in distanceéarning

Learner support according to Allan Tait (1995) enpasses all those interactive
activities and services in education intended tppsut and facilitate the learning
process. This includes tutoring, counseling andteel services and administrative

activities in service to learners such as admissioth registration. In the context of



distance learning, learner support has taken ogiapiEnportance because of the

separation between learner and educational praider

The student support system of the Open Universitiieat Britain (OUUK) which
was founded in 1969 serves as a model for mangrdistteaching institutions (Tait

1995).

Thorpe (2003) acknowledges the interactive natfirearner support as well as the
building of distinctions between learner suppoststaff roles. She notes that learners
need support in two contexts. The first is in relgar institutional system, such as
knowing what is on offer, how to apply, how to akaa refund, make a payment,
choose a course etc., before and after course atudlyhe second is in the context of
the course they are studying such as how best nplete contact and work with

other students on the course, how to make sensenuéthing in the course materials
,whether their contributions to the coarse confegeare relevant, well-conceived or

otherwise.

Mills (1996) reveals the strong values base tharésent in learner support practice
.He emphasizes the need to avoid treating distadaeation only as a business and
instead prompts the reader to focus on the leameito use the available resources in
the best possible way for students. He addressdsittors that influence services and
how they are delivered as well as issues of qualfigurance and how these are
critical to how DE is regarded; ICT should be usadefully and correctly to improve

teaching, learning and assessment and remindsausytstems must be such that they
do not create barriers for students. Mills placesshighest priority on reducing the

digital divide to avoid social exclusion and proe®the sharing of resources between

rich and developing countries.
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New technologies are having an enormous input emidty in which learners support
is conceptualized and practiced .Through the ieterlearners can instantly be in
touch with other learners as well as with a varigtjearner support personnel; their

instructor a Liberian ,a registration clerk andaaademic advice .

Traditionally learner support in distance educatimess been identified as being
completely different set of activities from thosgsaciated with course production.
However, with implementation of online learningsthdistinction does not always
hold and the line between the two sets of actwitias become much more blurred

(Thorpe 2003).

Mills (1999) contends that it may no longer be uké&b talk about distance learning
education as if it's something totally differendrfin other forms of education. ICT has
led to the convergence of systems and the develoipofigew approaches sometimes
referred to as blended learning. He also putsKkexeissues forward for consideration
which are all preferred by one essential point thatshould not forget for a moment
to historic role of distance education in widenpeyticipation and the underpinning
role of learner support in meeting this objectifdese five issues are: avoid the
temptation to treat distance education solely dsusiness, be on the side of the
student, use the resources in the best possiblefavagtudents, use ICT in a useful
and creative way for improving teaching, learnimgl assessment and give absolute

priority to reducing the digital divide.

The use of distance education to support univepsahary education equality,
reduction in child mortality and to address theidfis2030 goals is the greatest

challenge to distance educators.

11



2.3 Administrative support

Administrative support is the vital foundation te@und online education programme.
Administrative support includes assistance in trenfof funding, guidance, oversight
and assistance in removing the obstacles that hiadeealthy and well supported
distance education programme (Ryan KayHodson -t@@a& Ali, 2005). A healthy
support structure begins with university adminigtra promoting a synergistic
environment conducive to innovation and resultstia enthusiastic buy—in from

faculty. (Escoffery et al 2005).

Traditional administrative according to Restaur0Dd2) roles such as those of
instructional designers, technology support spistisdnd administrative advisor
frequently fall to already overburdened online teag faculty. These support
positions also need to be redesigned, adjustedpemdded with timely training so
that they can adequately fulfill the requirement foe services they provide in a

distance environment.

Efficient and effective use of technology in a digte environment requires
administrative support at all levels of the ingtd@n. Frith and Kee (2003) found that
many faculty blamed the loss of students on th&ahbikty of the infrastructure and

the inability of campus support personnel to wdntotigh issues that often frustrated
online or distant students and prevented them flmaxing a successful online

experience.

Mills (1996) argues that a range of administrasupport may need to be provided to
learners at different stages may need to be prdviddearners at different stages in
their study career, these include sending out meuinformation, responding to

routine enquiries, processing admissions, regigjetearners, keeping of various

12



records, initiating delivery of course materials darsupervising assignment
turnaround. Others include monitoring of the adsthaitive support, administering
examinations and issuing certificates. Mills alsyssin open and distance learning
programmes, administrative systems are every biitasas academic provision for
the success of the individual learners and thetlinedlithe organization as a whole.
Because learners are studying at a distance, stiéution relies far more heavily on
the effectiveness of its administrative systems iggdecord systems for the support

of its learners than does a face-to-face college.

According to Lewis (1995) records are of great sigance in distance learning
systems. These records he says should ensure eawnter receives the correct
materials at the right time, learner’s grades asmdopmance data are securely logged
and that welfare and financial matters are doctetkim an informative way Lewis
gives reason for keeping records as: to check pssgiof learners, to provide
continuity regardless of changes of personnel. Riscassist a tutor in his/her
organization tutoring, for tracking individual le&r progress, to enable comparisons
to be made between courses, tutors, learners, sexkgyears, to make analysis of
learners as a cohort possible and to identify emgrgends and very importantly for
ongoing planning. Records are important for histgoroof of things done, for
research, to verify regularity of attendance, teegieedback to leaner’s, tutors and

other as well as to evaluate the system.

Management needs to keep the following records rdowp to Lewis; assignment
submitted, marks allocated to assignment, probléeasners face. Problems in
implementation of the programme, correspondenagjlfack, attendance , register,

learner personal files, issue of modules, finanemtords and notes regarding

13



meetings and counseling and tutorial session véfarence to necessary follow-up

action.

The distance education mode of delivery is not equiinderstood by senior
management in the institutions. The progamme magsagethe ground often find it
difficult to explain and justify, for example exmding tuition revenues on the
production and reproduction of study materials beeghe term tuition has a different

meaning in the conventional mode.

2.4  Tutors’ feedback

The role of the tutor according to Henry (1994)distance learning can be very
varied. It generally extends well beyond teaching subject matter of the course.
Indeed the tutor is specifically not expected tottr teach the course content that is
left to the course writers to do through the coumseerials. The task of a tutor in one
open and distance learning programme (The Guyais&rince Distance Education

Programme or GUIDE) as identified by the tutorsnibelves includes: helping

learners to develop study skills, evaluating andess learners problems (offer
solutions and referrals) (Lewis 1981).Marking, coemting and advising on tutor

marked assignments, discussing strengths and wesdsidence offer guidance and

advice, liaising with mentor and helping learneisster concepts.

Jenkins et al (1991) also supports Lewis and expldiat tutors should keep records,
help learners to learn, organize tutorials, enagairgpromptness, organization,
planning work and studying ,they also give feedbaxlcoordinators and learners,

motivate learners , create and maintain good tiemer relationships.
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According to Gibbs (1991) while in the process eélihg with the course’s academic
content, the tutor may fulfill one of the severales depending on the design and
nature of the course, how the tutor perceives Hinrseelation to the learners and the
tutors views of the teaching and learning proc€sbs says the tutor role is in four
different models, First, tutor as an expert whée tutor seeks to explain the course
content and to act remedially if the learner hast uralerstood. Second, tutor as a
facilitator with the tutor guiding the learnershis or her studies in an enabling way
without seeking to teach or explain directly. Thivee have the tutor as a reflective
practitioner. In this regard, the tutor exploreshwthe learner without presuming to
possess superior knowledge in relation to the &xafinally, we have the tutor as the
assessor. In the capapcit, the tutor’s relationsliip the learner is seen primarily as

that of an examiner or tester of the learner andtwhb or she has learned.

It is generally accepted that in distance learm@agners should be in control of their
experiences and take control of their learning wher possible. Accordingly the
tutor should neither be overly directive nor try ie the source of all knowledge

(Evans, 1994)

According to Macharia et al (1992) distance edusateed the following qualities in
their work in supporting learners. They should barm, that is be welcoming,
respectful, comfort and willingness to give time &oother, should be genuine
(honesty and open), be able to accept anotherpé&rsavho they are. Lecturers must
show empathy, have organizational skills. Anotharyvimportant quality is

explicatory skill which means ability to help leara break a problem into its

component parts and finally have listening skills.
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Rowntree (1994) and Macharia et al (1993) contéatl tutors typically have to deal
with administrative issues and also counsel leardarterms of providing intellectual
support and facilitating learners learning, thepwdt provide and prompt access to
learning materials. Learners need to be promptdtidiearning materials to contact
their lecturer at frequent intervals, by whateverams is made available. This contact
they say might be to discuss a particular issuelan for a major assignment, to
discuss a returned assignment. Lecturers needve lgarners clear, complete and
accurate information about when and how to submiassignment, what to submit,
where to send it and how long they can expect t before it is returned. In the
learning materials lecturers should tell learnbesdriteria by which their assignment
will be graded and which aspects of their answallsreceive particular emphasis.
The tutors who grade assignments must be exphicigrading according to these

guidelines and provide comments and reasons farghade.

According to a research finding by Gibson (19971tsiin distance education assume
responsibility for preparation and presentationlesrning tests, they immediately
consult with students to correct problems and kitepn on task and be aware of
students’ needs and wishes, respond promptly tomoamcation and tests. Tutors
build student motivation combat prejudice of comimational barriers and lastly
establish an effective environment for student acker and student — student

interaction.

Learners are attracted when they see value in gaohey education through distance
education. See learners come from a traditiondaésyshey are not able to appreciate
the unique features of distance learning, coungekntherefore important before
joining and an information approach has to be astbpd woo the learners. Timely

feedback can help in increasing retention ratio@ndpletion ratio (Tait, 2003).
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2.5 Learning resources and infrastructure

Before (1995) says that learning resources thapa@tipdistance as well as open
learning over the years include print (mechanarad electronic publishing), radio,
audio cassettes, telephone, television, video ttassevideo conferring, computer —

mediated communication, computer — based learmdgraultimedia.

2.5.1 Print Media

Despite the enormous range of media from whichadis# education have to choose
Bates (1995) contends that print continues to kentlost frequently chosen medium
for distance learning programmes. This is because ig less costly to produce than
most other media, it requires less time to prodineen most other media, they are
highly portable, require no other device to relagit , are accessible in any order

desired, print material can be read at a pacerdeted by the reader.

2.5.2 Radio Technology

Radio has proved to be a cost effective mediundigiance education .Most radio is
one way transmission though two-way radio for etionado exist e.g. Wawatay
communication in northern Ontario, Canada broadcastcondary level course
programming to learners in isolated aboriginal camities who listen to the
broadcasts while following along with their prinatarial and can ask questions of the
radio instructor on air by telephone (Tait 20033dR programmes can be expensive
to develop, but are cost effective if spread owgé enough listening audiences

.Radio is most effective when integrated with pantl tutorials.
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2.5.3 Audio cassettes technology
Audio cassettes are an easy medium to work withthat they do not inhibit or

intrude upon the learning process (Tait 2003).

Tait also says cassettes are convenient for tHew déarners to choose where and
when they will listen and can match their listeniagheir own learning pace .To fully

support learning Rown tree (1994) said cassetterdety should be designed in a
way that takes advantage of human voice, its natu, stress ,inflection humor and
sense of presence. Cassettes are most effective wtegrated with print and other

media, especially a guide outlining the topic, @aodtents of the taped programme.
Audio lessons are a central part of second- largle@yning and open in many open

and distance learning programme.

2.5.4 Telephone Technology

Use of telephone in distance teaching takes twan faams according Cummings et
al (2002) .These include one-on-one telephoneialisoand audio conference that
link learners at several sites with each other @itd an instructor who may have

been at any of the sites .

Audio graphics technologies add a visual comporard a focal point to audio
conference sessions using equipment that is prowadeach site which may consist
items such as computers, electronic white boandgphic tablets and light pens for

writing to computer screens, tablets or whiteboards

2.5.5 Television Technology
To support distance learners television can beseleld via broadcasts, satellite feed

and cable feed .According to Salmon (2002) sagedlitd cable programming can also
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incorporate interactive elements such as linkimg®ioom via video and audio or via
one-way video, two ways audio in which learnersoliatg the programme can ask
guestions on by telephone. When appropriately desigeducation television

programming takes full advantage of the featurethefmedium sound, notion, text
and colour, High quality programming is expensigedevelop and requires a large

listening date to make it cost effective.

2.5.6 Video Media

Knight (2002) indicates video cassettes as easyaofor they are under the learners
control in terms of pace and place of use. Learmetls access to video recording
equipment tend to record the educational broaddhstsare part of their learning
package and watch them at their convenience .Vidssettes for their success need
to be accompanied by print —based topic outlinesgguale and focus learner’s
attention and reduce the need for them to diviedr #httention between viewing and
note taking ,video conferencing is the most expensiedium and is most effectively
used when learning situation requires full moti@ynchronous visuals with
accompanying audio .Video conferencing relies orgamd telecommunications

infrastructure.

2.5.7 Computers Technology

Salmon (2002) indicates computer-mediated commtioitaand computer- based
learning as very important learning resources ppsuting distance education .They
involve use of electronic mail, computer conferegcand access to the resources of
the World Wide Web (www) which is being labeledregworked learning. Computer
participants can read others contributions and nth&® own contributions at their

own pace and place assuming they have appropoatputer hardware and software.

19



Computer —based learning packages that are eféelgtarning tools and that take full
advantage of the text graphics and animation cépediof the altering software now
available are relatively expensive to design aretirte be used by a large number of

learners to make them cost effective.2.5.8 Infum$tire Functions

Media differ in the extent to which they can repmsdifferent kinds of knowledge
but some such as television are excellent for ssmng concrete knowledge
(Cummings,(2002).Media also differ in the extentwhich they can help different
skills, for example computers are excellent forsprging and testing rule-based
procedures or access of abstract knowledge. Tistirgxitechnological infrastructure
within a country as an institution is a major tadn influencing media selection for
example if an existing broadcast network is undsed it is much easier to introduce

television for distance purposes.

2.6 Theoretical Framework

This study was based on the theory of constructivi¥he theory postulates that
knowledge is a function of how the individual cesatmeaning from his or her
experiences; it is not a function of what somedse says is true (Jonassen 1995). It
further states that humans create meaning as ogposgcquire it. Both the learner
and environmental factors are critical, and theranttion between these two issues is
what creates knowledge. When developing a distadoeation program according to
constructivism theory, designers must create statmg environments that capture
learners and enable them to formulate knowledgedange meaning for themselves.
These environments allow for collaboration (betwéssiners and the instructor) and
encourage meaningful dialogues so that understgndian be individually

constructed. The theory is relevant to this studythat apart from the lecturers
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delivering the learning materials to the distanearers, they are also obligated to
make sure that the learners get to understand dhéert matter of the learning
materials, so as to attain the objective of leaynirhis calls for the lecturers follow
up, and the accompanying learner support serviegsch should include the

feedback or monitoring system of the level of ustinding, acquired by the student.
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2.7 Conceptual Framework

Figure 1 presents the conceptual frame work onhwtiie study is based.
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Figure 1: Conceptual framework

Figure 1 is a conceptual framework model, showimg rielationship of the variable
for the study. In the model, the independent véeminclude; administrative support,
tutor’'s feedback, learning resources and infrasitinec The intervening variables
include the government support. The dependent Marifor the study was the

implementation of distance learning in Kenyattauénsity.
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2.8 Research Gap

The conceptual framework depicted in Figure 1 presehe influence of learner
support services - that is, administrative supptutors feedback, availability of
learning resources and availability of infrastruetu- on the implementation of
distance learning. Based on this model this rebeartends to establish how this
relationship operates as concerns distance leaatignyatta University in Kenya.
2.9 Summary of the chapter

The chapter looks at literature review on the imfice of learner support services
from a global perspective narrowing it down to Kattg University. The study has
also presented both theoretical and conceptualeinark on which the study is

based.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter deals with research design that wasl,uthe study population, the
sample, and the instruments that were used to igetlevant data, data collection and

analysis.

3.2 Research Design

The design of this study was descriptive surveyigiesThis type of design usually
seeks to find answers to the questions generabed tine statement of the problem.
According to Gay (1992) descriptive survey desigaswsed on preliminary and
exploratory studies to allow the researcher to gyathe information, summarize, and
present and interpret data. Therefore, it can Hpfulein describing the current
conditions and situations based on the impressiadsperceptions of the respondents
of the study (Creswell 1994). The design was tlweectippropriate for this study

since the researcher was to gather informationowitimanipulation of variables.

3.3 Location of the study

The study was carried out in the Kenyatta Univerbistitute of Open Distance and
e-Learning. According to Singleton (1993), an idezdson for setting any study
should be the existence of a problem that the shapes to generate solutions for.
The study location has been chosen because it stablished that the distance
education programme learners were experiencing rauseacademic challenges, in

trying to understand the content in the learningemals provided by the lecturers. In
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addition, no similar research to the best knowlealgthe researcher has been carried

out in the Extra Mural Centres.

3.4 Target Population

According to Mugenda & Mugenda (2003) target pofatarefers to an entire group
of individuals, events or objects having commoneoiable characteristics. The target
population was all the two thousand six hundredfandeen (2614) second and third
year students undertaking the courses in the Kenyiversity's Institute of Open
Distance and e-Learning (ODel) at the Main Campusvall as ODelL'’s regional

centers around the country.

3.5. Sampling Procedure and Sample Size.

Orodho (2001) defines a sample as part of largailatipn, which is brought to be
representative of the larger population. Sampleng process of selecting a number of
individuals or objects from a population such thhé selected group contains
elements representatives of characteristics foarttieé entire group. In a descriptive
research design, Mugenda and Mugenda (2003) agdbatt a ten percent
representation is sufficient. 4 regional centressvgampled randomly. This sample of
students was proportionately drawn from all theedional centres. 10% of the
students in second and third year from each ofdthegional centres as well as the
main campus were calculated and the students sdmatelomly. The researcher
obtained a list of all students in second and thedr. This is because the researcher
feels that the second and third year students baega in the university for a longer
time, and can have past information on the leaso@port services. The sampling
frame for students was a list of students that prasided by dean of students in the

institutes. The names in the list were numbered ted researcher wrote these
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numbers in small pieces of paper folded them aadaal them in a container for each
class and picked randomly the desired number dicgzants from each stratum. The

total numbers of the sampled students were 261ifigri0% of the target population.

Table 3.1 Sample Table

Target Population Percentage Sample

2" and & years 2614 10% 261

3.6 Research Instruments

The instrument used in this study was a questioen&r the students. The
guestionnaires were used for data collection becassGay (1992) maintains that
guestionnaires give respondents freedom to expinessviews or opinion and also to
make any suggestions. Borg and Gall (1983) emphdkat whereas the open-ended
type of questions give informants freedom of reseonthe closed ended types
facilitate consistency of certain data across mfaomts. The students’ questionnaires

contain both open and closed ended items.

The questionnaires were developed from the litegeat@view and from personal
knowledge and experience. The instruments haveraesections derived from the

research objectives.

3.7 Reliability of the Instruments
Reliability is a measure of the degree to whiclkesearch instrument yields consistent
results after repeated trials (Mugenda & Mugen@®32. Prior to the data collection,

instrument piloting was conducted in regional centdhis involved administering
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the instrument only once to a sample of studentse $plit- halves method of
measuring reliability was used to estimate the elego which the same results were
obtained within a repeated measure of the sameepbnit involved splitting the pilot
guestionnaire into halves and finding the extentcofrespondence or reliability
between the halves; i.e. splitting the items initterument into two and giving each
group half of the items to respond to. Scores ftbentwo groups were then correlated
in order to establish the extent to which the cotst®f the questionnaires were to be
consistent in eliciting the same responses evarg the instrument is administered..
The reason behind pre-testing was to assess thty dathe questionnaire items so
that those items that were be found to be inadeguoatvague were discarded or

modified.

3.8 Validity of the Instrument

According to Borg and Gall, (1983) validity is tllegree to which a test measures
what it purport to measure. In other words, vajidig the level to which results
obtained from the analysis of the data actuallyesgent the phenomena under study.
According to Borg and Gall (1983), validity of anstrument can be improved
through expert judgment. Validity of the study mshent was as ascertained through

discussion by supervisor and other experts at thedusity of Nairobi.

3.9 Data Collection Procedures

The researcher obtained an introductory letter fridmiversity of Nairobi and a
research permit from the National Council for Sceand Technology (NCST). The
permit was be presented to the County Directordhfdation to be allowed to conduct
the study. After this, the researcher booked appants with the respondents to visit

and administer the questionnaires. The researarsopally administered instruments
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to all the respondents who were allowed a few hdargomplete all the items
adequately, after which the researcher collected fited-in questionnaires. The

whole data collection exercise was carried out aveeriod of four week.

3.10 Data Analysis

After collecting the data, the researcher conduaath cleaning, which involved
identification of incomplete or inaccurate respa)sehich was corrected to improve
the quality of the responses. This research yiettid that requires both qualitative
and Quantitative analysis. Quantitative analysitiénanalyzing numbers about a
situation by choosing specific aspects of thatasitun. Descriptive statistics was used
to analyze the qualitative data obtained. The stiesi that was used included
frequency counts, means and percentages. Quaritddia analysis was required the
use of Statistical Package for Social Sciences $SFPH. As Martin and Acuna
(2002) observe, SPSS is able to handle large ammiudata, and given its wide
spectrum of statistical procedures purposefullyigiesd for social sciences. On the
other hand, qualitative analysis entails analydimgvords or pictures by collecting
data, recording peoples’ experiences not selecting pre-chosen aspect. The
gualitative data obtained in this study was analybg organizing it into similar
themes and tallying the number of similar respon3és results of data analysis is

presented using frequency distribution tables.
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Table 3.2 represents the operationalization ofades.

Table 3.2 Operationalizatio

3.11 Operationalization of variables

n of variables

11%

11%)

Objectives Variable Indicator(s) Measurement Scale |Data collection |Data
method analysis
To establish the administrativndependent variable|- Forms of administrative|- Availability of Ordinal |Questionnaire | Descriptivé
support offered to the distanceadministrative support support services administrative statistics
learning students on the - Administrative support service
implementation of distance information - Frequency of
learning in Kenyatta University - Dispatch of course interaction with the
materials in time institution
To enable the tutors’ feedbackndependent variable|- Mode of interaction used Time taken for the |Ordinal | Questionnaire | Descriptiv
in providing and support Tutors’ feedback by tutors’ to learners student to receive the statistics
services in the implementation - Frequency of interaction material
of distance learning in Kenyatta between tutor and - tutor-student contac
University students hours
- Examination feedback |- Results
- Prompt results and
grading
To describe the availability of| Independent variable|- Content of received - Frequency of supply Ordinal | Questionnaire | Descriptiv
learning resources in learner | Availability of material - Learners statistics
support in the implementation learning resources e.g. Clarity of the reading understanding of the
of distance learning in Kenyattaanual, material content
University correspondence - Relevance of learning |- Availability of the
materials relevant required
torts
To access the availability of |Independent variable|- Forms of infrastructure |- Infrastructure Ordinal | Questionnaire | Descriptiv
infrastructure in the Avalilability of the available availability statistics

implementation of distance

infrastructure e.g.

learning in Kenyatta Universit

y)computer labs.

11%
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3.12 Ethical Considerations
During the study the researcher focused on cedtiital issues, which was to be
considered during the data collection phase. Thhial include among others,

privacy or voluntary participation, anonymity arshéidentiality.

3.13Summary

The chapter has outlined the research methodolegg in the study and it includes
research, design, target population, sample sidesampling techniques, research,
instruments, questionnaires, validity of the instemt, reliability of the instruments
and finally implementation of the research instratse The chapter also presents the

operationalization of variables table.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

In this chapter, the results of the study are, yaeal, presented in tables and
interpreted in the context of the objectives of shely.

4.2 Response Rate

The study administered the questionnaire as thearel instrument to the
respondents and the response was a high 78.5% Magerd Mugenda (2003) say

any response above 60% is adequate for analysis.

4..3 Demographic Data of Respondents

The demographic data was collected to provide métion about the sampled
population structure, and helps create a mentalingicof the subgroups that exist in
the target population. Demographic information whtained from the study subjects
to understand sample characteristics and to determi the samples were
representation of the target population. In thiglg, the researcher investigated the

respondents’ characteristics by establishing themnder, age and the academic year.

4.3.1Gender of the Respondents
The study sought to establish how the sample ptpuolavas distributed by gender
and enable tabulation of response in this lighabl& 4.1 data reveals how the study

subjects were distributed by gender.

31



Table 4.1: Gender Distribution of Respondents

Gender Frequency Percentage (%)
Male 128 62
Female 77 38
Total 205 100

The data in the Table 4.1 indicates majority 62%thef respondents were male as

compared to 38% female.

4.3.2 Respondents’ age
The study sought to establish the age distributibrespondents. The results are as

per the Table 4.2.

Table 4.2: Age of the Respondents

Age Bracket Frequency Percentage (%)
20 — 25 years 3 1.47

26 — 30 years 17 8.29

31 — 35 years 89 43.41

35 years and above 96 46.83
Total 205 100

As would be expected in a distance learning progranthe majority of students are
adults. Accordingly, almost all students, at 98.5%yre over 25 years of age with
almost 50% of them being over 35 years.

4.3.3 Academic Year
The researcher targeted students in th&randd 3 year in the distance learning.

Table 4.3 shows the distribution of students redpats in their academy years.
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Table 4.3: Academic Year of Respondents

Year Frequency Percentage (%)
2 100 48.78

3¢ 105 51.22

Total 205 100

Table 4.3 shows that the intake per year was conataabout 100 students per year.

4.4 Forms of Administrative Support Services Offerd by Kenyatta
University

The study sought to find the forms of administratisupport services offered by
Kenyatta University. To collect data, the questainm administered had items that
required the respondents to strongly agree (SAjeeagA), be undecided (UD),
disagree (D) or strongly disagree (SD) on the statés provided. The Table 4.4
shows the findings.

Table 4.4: Forms of Administrative Support Services

SA A ub D SD
Statements 5 4 3 >

The students are usually given the 195
enrollment counseling '
The students are guided on the course to
as a form of learner support services

The students did get guidance on the mod
study for distance learning

The students support services are given in
form of guidance on the available program
The students are given training on acquisit
of the learning materials

The students do get updates on the sc
progress and developments

Learners are told the criteria by which th
assignments and exams are graded

A variety of counseling booklets are prepa
on common problems faced by learners
There is a planned day for all the student:
interact with the institution

122 0.98 18.54 66.34

0.98 4.88 0.49 20.00 73.66

244 37.07 195 35.12 2341

34.15 7.80 34.15 2341

35.61 4.88 42.93 16.51

- - - 1.95 098.05

49.27 49.76 0.98 - -

- 0.98 10.24 88.78

15.13 8293 - 1.46 0.49
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The data on the Table 4.4 indicates that majosyB®% disagreed that students are
usually given the pre-enrolment counseling as anfaf administrative support
service as compared to those who disagreed. Ty aflso established that students
are not guided on the course to take as a formeafnkr support service by the
administration as illustrated by the majority (934 of the respondents who
disagreed on the statement. Majority of the respotsj more than half (60.48%)

disagreed that students get guidance on the mosteay for distance learning.

Majority of respondents 64.4% did disagree theygaven training on the acquisition
of the materials. Just 35.6% who agreed. All ofth@00%) disagreed that they get
updates on the school progress and developmemge\o, they all (99.02%) agreed

that they are told the criteria by which their gasnents and examinations are graded.

On whether a variety of counseling booklets argp@red on common problem faced
by learners, all of them (100%) disagreed with sketement but agreed there is a

planned day for all students to interact with th&titution.

4.5 How Tutors’ Feedback Provide Access to the Leaer Support Services
The study sought to find the influence of the tsitdeedback in providing access to
the learner support services. Statements in lile this objective were formulated
for the students who were the respondents to diroagree (SA), agree (A),
undecided (UD), disagree (D) or strongly disagr&®)( Table 4.5 shows their

response in percentages.
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Table 4.5: How Tutors’ Feedback Provide Access tohé Learner Support

Services

SA A ub D SD
Statements

Tutoring is done to the students w

fail to understand the contents of t - - 2.44 93.66 3.90
learning materials

The students have a few feedb:

channel to the teacher, on t4.88 195 390 39.02 50.24
usefulness of the materials

The students are able to acqL

assignments through the learr 59.02 35.61 195 293 0.48
support services

The tutors’ can be able to monitor t

progress of the leaner through t1.46 537 0.98 46.83 95.37
learner support services

The students can give their feedbacl

the tutors while at the student supp 88.78 2.44 146 195 4.39
centres.

Learners are promoted to contact tf

tutors at frequent intervals to discus 99.02 0.98 - - -
particular issue.

Students do practicals at home or

390 146 244 780 84.39
student support centres.
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Students receive examination resit
1854 751 049 - 1.46
remotely

Student-tutor dialogue takes place
72.6 1659 049 8.78 1.46
the centres at pre-arranged times.

Students do get arrangements w
65.37 098 439 585 2341
tutors on revision of work covered.

The data on Table 4.5 shows that students gendedllyhat tutoring is not done to
the students who fail to understand the contenteefearning materials as illustrated
by majority 97.46% who disagreed. There was a senall number, 2.44%, who
were undecided. On whether students have a fekdif@mnel to the tutor, on the

usefulness of the material 93.16% disagreed. o@$% who agreed with it.

Majority of respondents agreed (94.63%) agreedl shadents are able to acquire
assignments through the learner support serviéegery small number did not agree
with the statement. On whether tutors monitor ghegress of the learners through
the learner support services, majority (93.18%aglise. 6.83% agreed. A very high
percentage of respondents (91.22%) agreed thaersisi can give their feedback to

the tutors while at the student support centres.

On the statement that, learners are promoted tadacbrnheir tutors at frequent
intervals to discuss a particular issue, all ohitegreed (100%). None disagreed. A
large number of respondents (98.05%) generally eagréhat learners receive
examination results remotely. Only 1.46% did disag 89.27% agreed that student-
tutor dialogue takes time at the centres at pranged times the rest disagreed.
Majority 66.35% agreed that students do get agam@nts with tutors on the revision

of work covered. 33.65% generally disagreed

36



4.6 Learning Resources in Learner Support Services

The study sought to find the learning resourceslaha in learner support services.
Table 4.6 shows the findings in percentage respusde They were expected to
strongly agree (SA), agree (A), undecided (UD)adise (D) or strongly disagree

(SD) with the statements provided.

Table 4.6: Learning Resources in Learners supportesvices

SA A ub D SD

Statements 5 4 3 5 1

The students are sent some learning mate
via on-line channel.

The students have an on-line feedb 146 8.78 ) 48.29 46.34
channel to the tutor.

The mode of learning materials is also a 1
that affects the access of learning resourct
Mobile phone technology and netwc
availability is vital in the learner suppc 25.85 42.44 20.00 8.29 3.41
services.

Learning materials are clearly understood
the student.

Scatterdness of the student (isolation) me
it difficult for them to form groug 11.22 293 0.49 0.98 0.49
discussions

Lectures use radio to pass information 0.98 146 9.27 84.39 3.90

Tutors use computer and e-mails to p
information

Telephone is used in passing information 35.61 46.34 3.41 8.29 6.34

- - 7.80 12.68 79.51

- 1.95 15.12 39.51 4341

11.85 29.76 24.39 27.32 7.32

54.15 45.37 0.49 - -

Video is usually used to pass information 27.32 35.12 28.29 5.37 3.90

Print media is used to pass information 11.22 18.54 36.10 23.90 10.24

The data from this Table 4.6 shows that all of thgpondents (100%) were of the
opinion that they are not sent some learning netexia online channel. No single

subject agreed with this statement. On the on#és aviline feedback channel to the
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tutor, most of them fall under those who disagré®ti63%) with 10.24% agreeing.
The data also shows that majority (98.05%) disadjrthat, the mode of learning
materials is a factor that affect the access ofniag resources the rest agreed

(1.95%).

Mobile phone technology and network availability vigal in the learner support
services as illustrated by majority of respondemit® agreed (68.29%), a few did
disagree (31.71%). 59.02% of the students disdgtbkat learning materials are
clearly understood by the learners, only 40.98%eedyr Majority (98.05%) agreed
that scatteredness of the students makes it diffitar them to form group

discussions.

The study also shows that lecturers do not use tadpass information for majority
(97.46%) did disagree with the statement. Jush#jignore than 2% who agreed.
However, most (99.51%) of the respondents agreadttiors use computers and e-
mails to pass information. Another 81.95% did adgpee that telephone is used in
passing information, just 14.63% who negated. @teo passing information the
respondents opinion was 62.44% agreed and 37.56#gmdied, hence majority
agreed. Print media is rarely used to pass infaamdbr majority 70.24% disagreed

and just 29.76% agreed.

4.7 Infrastructure in the Implementation of Distance Learning

The researcher also sought to find out the infuaitre usage in the implementation
of distance learning. Table 4.7 therefore shows data collected, where the
respondents were to strongly agree (SA), agree(#decided (UD), disagree (D) or

strongly disagree (SD) with the given statementthertable.
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Table 4.7: Availability of the infrastructure

SA A ub D SD
5 4 3 2 1

25.85 43.41 10.73 14.63 5.37

Statements

The students do receive the revis
materials from the students support centre

Distance from the students geographi

location to the centres at times hinders aci 40.00 47.32 0.98 6.83 4.88
to computer services

The infrastructure of the students reside

for example internet enhance learner sup 6.83 38.05 1.46 33.66 20.00
services

Inadequate infrastructure makes it diffic
for students to access services like interne
There are adequ_ate infrastructure that sup 780 11.22 098 4390 36.10
students in learning

40.00 45.37 146 7.80 5.27

From the data on Table 4.7 majority (69.26%) agaadi (30.74%) disagreed that the
students do receive the revision materials fromstiuelents support centres. It is
also noted that distance from the students’ gedgeap location to the centres at
times hindered access to computer services aslstgtanajority (87.32%) of the

students.

Majority (55.12%) disagreed and 44.88% agreedttiminfrastructure of the student
residence, for example, internet enhance learrmrastiservices. Those who felt that
the infrastructure inadequacy makes it difficult &iudents to access services like

internet were the majority (95.37%).

Majority of the students disagreed (80.98%) thatdehis adequate infrastructure that

support students in learning. Those who agreee wely 19.02%.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, DISCUSSION, CONCLUSION AND

RECOMMENDATIONS.

5.1 Introduction
In this chapter, a summary of the main study figdirs represented together with the
discussion and conclusion of the study. The chdptéher covers recommendations

of the study as well as suggestions for furthedist

5.2 Summary of the Findings
The study was to access the influence of learngspati services in the
implementation of distance learning: a case of ttay University, Kenya. This

section presents the key findings of the study daseeach objective.

5.2.1 Influence of Administrative Support Serviceson Implementation of
Distance Learning

The study established that students need tovas gire-enrolment counseling which
is rarely done in the university. Students are gquted on the course to take, and
were hardly given guidance on the mode of studydistance learning. In order to
make the programme successful the university neegst this into consideration. On
the acquisition of learning materials training, gtedy revealed that it was minimally
done (35%). The students do not get updates on sti®ol progress and
developments but they are told the criteria by Wwhibeir assignments and
examinations are graded. A variety of counseliogktets need to be prepared to

identify and alert students the common problemsy thgpected to face. The
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university should continue holding a day for alktlearners to interact with the
institution. Because learners study from a distatihe institution mostly relies on
well laid administrative support systems to posifgvinfluence the learners towards

the achievement of their academic goals.

5.2.2 Influence of tutors feedback in on Implementgon of Distance Learning
The study revealed that in Kenyatta University tuig is not done to the students
who fails to understand the contents of the legrmmaterials. The data also showed
that there is need for the university to have sttaldeedback channel to the teacher.
The students, however, are able to acquire assigisnterough the learner support
services. The tutor are not able to monitor thegmss of the learner through the
learner support services according to what the datealed. It is encouraging that
the students give feedback to the tutors whilehatstudents support centres. They
are also encouraged to contact their tutors fretyea discuss a particular issue

pertaining to their learning..

5.2.3 The Influence of Learning Resources on Impheentation of Distance
Learning

The study revealed that there is need for the wsityeto start sending learning
materials to students via on-line channel. Theneoi set on-line feedback channel to
the tutors and the mode of learning materials tsanfactor that affects the access of
learning resources. The mobile technology plusnigtevork available has been vital
in learner support services and the students hapgreciates it. There is need for the
university to make the learning materials more usta@dable to the learners. Since
students are drawn from diverse locations this makelifficult for them to form

discussion groups hence a mode of identifying sttedérom one area may assist
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much. Lectures have hardly been done through rdmlib frequently through
computers and emails as well as telephone and Mieoscarcely through print

media. .

5.2.4 Influence of Infrastructure on Implementationof Distance Learning

The study realized that the students in Kenyattavétsity do receive the revision
materials from the support centres, although ttetadce from their geographical
location to the centres sometimes hinders theiresgcto computer services.
Inadequate infrastructure according to the subjetthis study makes it difficult for

them to access services like internet

5.3 Discussion

This section discusses the main findings followtimg objective of the study.

5.3.1. Influence of Administrative Support Service on Implementation of
Distance Learning

The study established that students are not givereprolment counseling, they are
not guided on the course to take and are hardigeguon the mode of study. These
findings contradicts Mills (1996) who argues thataage of administrative support
need to be provided to learners at different stagekeir study period in order to
make their programme successful. However, it i©araging to find that learners are
told the criteria in which their assignments andraiations are graded and there is
usually a day for all the students to interact withir institution this is in line with
Lewis (1995) who asserted that records are of grigaificance in distance learning
system and need to be well kept and transmittetbdmers as expected. For the
success of administrative support there is needh®runiversity to dispatch course

materials and right examination papers in good timferm learners when the course
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begins and ends, how does each course cost and avitehere course tutorials
would take place. It also calls for the universaykeep accurate and complete records

for the learners.

5.3.2. Influence of tutors feedback in on Implemeiition of Distance Learning

In Kenyatta University the study established tladring is not done to students who
fail to understand the content of the learning maltethe tutors do not monitor the
progress of the learners through learner suppattices and students rarely do
practical at home or at learner support centres.Jthiversity has really tried to make
students acquire assignments through the learngposu services, they are also
promoted to contact their tutors at frequent iraévo discuss particular issues and
they are sent results remotely. This is in linenviRiowntree (1994) who contends that
tutors need to help learners to consult them auiat intervals by whatever means.
This should be to discuss a particular issue, ptena major assignment or even
discuss a returned assignment. The university hasinpplace mechanism where
student receive examination results remotely, dademt—tutor dialogue takes place
at the centres at pre-arranged times. Studentargaigements with their tutors on
the revision of work covered. Tait (2003) ass#réd learners are attracted when they

see value in undergoing education and where tedimmely feedback from the tutors

5.3.3. The Influence of Learning Resources on Impteentation of Distance
Learning

The study established that mobile technology amel atvailable network have played
a great role in the continuing success in the Easupport services. The university

greatly uses computer and e-mails, telephones @ew ¥o pass information making
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learning materials via on-line channel to learn&tgors would use audio cassettes to
introduce themselves to learners, radio programwiesre leaners can phone into
‘chat’ shows with questions, learners can e-mailrtqueries to the tutors and tutors

and leaners could exchange letters.

5.3.4. Influence of Infrastructure on Implementation of Distance Learning

The university has made it possible to send rewisitaterials from the students
support centres to the learners. It does not howkaee adequate infrastructure to
allow students access services like internet eas§ilymmings (2002) asserted that the
existing technological infrastructure of a countrywhich the institution is located is
a major factor in influencing media selection faample existing broadcast network.
More is needed to be done to adequately providastriicture that support students
in learning. A growing number of institutions hawéeb Sites on which they post up-
to-date information on course programmes, fees, daff as well as institution’s
library catalogue, hence Kenyatta university needry the same to improve the

infrastructure.

5.4. Conclusion

Based on the findings of this study, the researchacludes that Kenyatta University
has greatly tried to alert students on the critéayawhich their assignments and
examinations are graded. There is also a planagdat all the distance learners to
interact with the institution. However, there ised to be giving pre-enrolment
counseling to the students, guide the studentshencburse to take, give proper
training on the acquisition of the learning matsriand facilitate students to get
updates on the school progress and developmentinstimition has made it possible

for students to acquire assignments through leasnpport services, they do also
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contact their tutors frequently to discuss particuissues, there is student-tutor
dialogue and they arrange with tutors on the rewisif work covered. Some of the
learning resources are well used and others nepi®ments. Most information is
passed through the computers, emails, telephodep\and mobile phone. Students
need to be sent information via the on-line chasreeid be made to understand

clearly the provided learning materials.

55 Recommendations

Based on the findings of this study, the researdh@mmends:

i)  Kenyatta University should endeavor to provide tyimeformation to distance
learning students on the course selection, enralired registration procedures.

i)  The university should be effective and efficient giving information about
tutorials, vacation schools, examination programaresresults.

i)  The university should put in place the use of tefderence to give learners
opportunities to interact with each other and thatiors hence reduce isolation.

iv)  Kenyatta university should send learning matern&son-line channels.

5.6  Suggestions for Further Research

The researcher suggests the following areas ftnduresearch.

i) A comparative study of the gender factors influegcidistance learning, in
Kenyatta University.

i)  The distance learning products job acquisitionamparison with regular studies
products.

iii)  An evaluation of education quality offered to dmta learning students.
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APPENDIX A:.LETTER OF INTRODUCTION
| am a Master of Distance Education Student atUheversity of Nairobi. | am
carrying out research on the above topic. | kindlyuest you to assist me by filling in
the questionnaire as correctly and honestly asildes®e assured that your identity
and response will be treated with utmost confidgityi For this reason, do not write
your name on the questionnaire.

Thank you in advance for your willingness to papte in this important exercise.

STUDENTS QUESTIONNAIRE

This questionnaire is intended to collect inforroatiegarding the influence of learner
support services in the implementation of distahearning case of Kenyatta

university ,Kenya .the information you give will breated confidentially ,and you are
advised not to write your name anywhere in the tomsaire .please be as truthful as

possible and respond to all relevant items.

SECTION A: Demographic information.

1. Your gender
Male [ ]
Female [ ]
2. Your age in years ......... yIS.
3. Academic year
o] 29 1] 3¢ 1] 4]

48



SECTION B: Forms of Administrative Support Services Offered byKenyatta

University

4. Below are statements regarding Administrativp@®rt Services Offered by
Kenyatta University. Please indicate your opinioagarding distance
education by reacting to the statements in theetabick the appropriate

number or response after each statement. Usedlemovided.

5. Strongly Agree 4.Agree 3.Undecided 2.Disagre€l. Strongly disagree

Forms of Administrative Support Services 51 4| 3| 2] 1

The students are usually given the pre-enrolimeunnseling.

The students are guided on the course to takdaameof
learner support services

The students did get guidance on the mode of dtudy
distance learning.

The student support services are given in the fafrm
guidance on the available programmes.

The students are given training on acquisitiorheflearning
materials.

The students do get updates on the school progress
developments.

Learners are told the criteria by which their assignts and
exams are graded.

A variety of counseling booklets are prepared anmmon
problems faced by learners.

Video cassettes of learners talking are producedetate
awareness to other learners in the same programme.
There is a planned day for all the students taactewith the
institution.

5. State any other form of Administrative support whis provided by your

school to the distant learning students.



SECTION C: How Lecturers’ Feedback Provide accessotthe learner support

services.

6. Below are statements regarding how lecturezbdiback provides access to
learner support services. Please indicate youni@piregarding distance
education by reacting to the statements in theetabick the appropriate

number of response after each statement .usedlemovided.

5. Strongly Agree 4.Agree 3.Undecided2.Disagree 1. Strongly disagree

How lecturer’s feedback provide access to learnemupport
_ 5143 2|1
services

Tutoring is done to the students who fail to untéerd the
contents of the learning materials.

The students have a feedback channel to the teamhére
usefulness of the materials.

The students are able to acquire assignments thibeg
learner support services.

The lecturers can be able to monitor the progréiseo
learners through the learner support services.

The students can give their feedback to the letwbile at
the student support centres.

Learners are prompted to contact their tutor ajifemt

intervals to discuss a particular issue.

Students do practical at home or at student sugeotres.

Students receive examination results remotely.

Student-lecturer dialogue takes time at the ceatr@se-

arranged times.

Students do get arrangements with lecturers osimevbf
work covered.

The university provides free telephone calls fadsnts to

interact with lecturers online.
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7. Name any other form of lecturer's feedback Wwhprovide learner support

services

SECTION D: availability of learning resources in learner support services

8. Below are statements regarding the availalolitiearning resources in learner
support services. Please indicate your opiniganging distance education
by reacting to the statements in the table. Tiak @ippropriate number or
response after each statement .use the scale pdovid
5. Strongly Agree 4.Agree 3.Undecided 2.Disagree 1. Strongly disagree

Students receive the learning materials through the
learners support services

The students are sent some learning materialeiarline
channel

The students have an online feedback channel tietherer

54| 3| 21

The mode of the learning materials is also a faittat
affects the access of learning resources

Mobile phone technology and network availabilgyvital
in the leaner support services

Learning materials are clearly understood by theestt

Scatterdness of the student (isolation ) makeificwalt for
them to form group discussions
Lectures use radio to pass information

Lecturers use computer and emails to pass infeomat

Telephone is used in passing information

Video is usually used to pass information

Print media is used to pass information
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9. What other ways can the learning resources beiged to the learners

SECTION E: Availability of the infrastructure in th e implementation of distance

learning

10. Below are statements regarding how the &hilifla of infrastructure
contributes to the implementation of distance legynPlease indicate your
opinion regarding distance education by reactinthéostatement in the table.
Use the scale provided.

5. Strongly Agree 4.Agree 3.Undecided 2.Disagree 1. Strongly disagree

Availability of the infrastructure 5 |4 (3 |2 |1

The students do receive the revision material ftoenstudents

support centres

Distance from the students geographical locationthe

centres at times hinders access to the computécae

The infrastructure of the students residence foangle

internet with the learner support services

Inadequate infrastructure makes it difficult foudgnts tg

access services like internet

There are adequate infrastructure that supportestadin
learning
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11. Suggest other important infrastructure thatlmaosed in the implementation

of distance learning

SECTION F: Ways that can be used to improve on the learner spprt services.
12. Suggest any way that can be used to improvin@iearner support services
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