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ABSTRACT

The purpose of this study was to investigate factofluencing pupils’ participation
in primary education in Molo Resettlement Schem&émya. The farms under the
scheme are Baraka Shalom, Kangawa Phase 1, 2 amdl Bllima Farms. The major
purpose of this study was to asses factors infimgnchildren’s participation in
primary the factors assessed include age and geondgmery practices, parental
beliefs, pupils’ characteristics and economic @mjes. Data was collected by use of
guestionnaires among 4 head teachers, 13 classetsaand 403 pupils. Data analysis
was done by use of frequencies and percentagethandsults p resented in form of
tables, pie charts and bar graphs. The analysisdeas in relation to the study
objectives. Findings revealed that pupils’ chanasties contributed to low
participation in primary education among the rdsdttDPs. These factors included
age and gender. Customary practices such as eanyages and FGM were also
attributed to lack of participation by the resettl®P pupils in primary education.
There are parental beliefs such as traditionalrefigious practices. It also revealed
that most parents were economically challengedha gense that they lost their
livelihoods during the 2007 post-election violeraaed therefore were finding it hard
to provide for the pupils’ basic needs as well abosl requirements. Lack of
encouragement from parents and poverty within #wilyy contributed a lot to low
participation of learners in primary education.wias also revealed that Children
especially girls were exposed to severe assaulviahehce in the school environment
perpetuated by male teachers and male pupils.rAsudt of high poverty levels, some
parents were not able to financially provide esaémbmmodities to their children
such as school uniform and sanitary towels espggciat girls and other hidden
school costs. The study therefore recommendedhbeg is need for the government
and other stake holders to train the resettled (Pents and the entire local
community on skills needed to know the importan€eeducation and treat all the
children with equal learning opportunities. It alsecommended that all teachers
should be given in-service courses on educati@miargencies so they may not affect
the participation of pupils in primary education.

Xiii



CHAPTER ONE
INTRODUCTION

1.1 Background to the Study

The issue of having Internally Displaced PersoB$*§l) creates many challenges to a
country, which if not addressed effectively, camusm negative impacts on pupils’
participation in primary education. Internal disganent ends when IDPs return to
their original homes or places of origin (Cohen04£0 It is therefore understood that
the related challenges will not end once they asettled; many more interventions
need to be implemented until such time that thggyenormal life just as the other

members of civil society.

Responding to the needs of internally displacedpleeds one of the greatest
humanitarian challenges of our time. These needkide education and (Cohen,
2004) that is where the research is intended tasf@nd shade light on challenges

facing IDP pupils’ participation in education irethnew settings.

After the 2010 mass destruction of Haiti earthepétke Global Facility for Disaster
Reduction and RecoverfGFDRR) decided to make available expert advicd an
global best practices to the government by mobidjzhe World Bank Global Experts
Team (GET) to contribute to the knowledge in restion of devastated country. This
helped Haiti to mainstream disaster risk reductiera key element of its sustainable
development agenda. The GET provided financial stpjost in time advice and
technical know-how. The International community fedopportunity to demonstrate
their effort on largest relief and recovery effester on large-scale natural disaster

(World Bank, 2010, Government of Haiti and GFDRRB1Q).
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Livelihood support was part of recovery and recartdion effort in Haiti. Direct cash
grants and public work programs are common intdiwario provide needed support
to the vulnerable household in earthquake recopeogess. In China, the US$710
million, Wenchuan Earthquake Recovery Project feéd an Environmental and
Social Safeguards Screening and Assessment Frakewarh helped in scrutinizing
projects complexity and determined whether theydadesocial issues such as

resettlement.

In Timor-East, each Ministerial Sector Program dddpa specific safeguard
framework, tailored-made to that sector’'s need evmlved as the country was built.
During reconstruction, Madagascar and Peru; expegi shows that lack of clarity in
land title systems can hamper development. This dé&rails the reconstruction of
houses and infrastructure and lead to conflict (d/Bank, Government of Haiti and

GFDRR, 2010).

According to United Nation High Commission for Reées (UNHCR 2009), the

number of “people of concern” and forcibly displdogorldwide at the end of 2009
was 43.7 million, of whom 27.1 million were IDPsni® 2.2 million IDPs had

already returned to their places of origin in thene year. This lot includes the IDPs
in Kenya as a result of post-election violence trake up in the country at the end of
the presidential election in 2007 which led to theplacement of many. The Legal
Framework borrowed from United Nation (UN) guidelnon the IDPS has become

part of the law in Kenya under section 2(5) and 2f@he New Constitution. This is a



reminder to those responsible for the preventiomt&rnal displacement and for the

prevention of displaced persons to take action.

On this note therefore, signatory nations are eblitp adhere to guiding principles on
the internal displacement of 1998, built on Intéioreal Human Rights. These
principles recognize the right of internally disgga persons on right to education.
Principle 23, affirms the right of every human lgeio education and in clause (1)
gives these rights to the internally displaced sudihrough this principal, internally
displaced pupils should receive education whicfrée and compulsory at primary
level. The education should respect its recipiestitural identity, language and

religion.

The post-election violence in 2007-2008 in Kenyd e massive displacements of
citizens estimated to be more than 600,000, the éddives estimated to be more
1,000, opportunities and livelihoods estimated ¢éohoindreds of billions in Kenya

shillings to both the livelihoods of the internallijsplaced persons (IDPs) and the
national economy. According to conservative Governtrecords, the number of

IDPs hosted at main camps as at November 2008 stioé®11. Most of these were
(and some still are) either hosted in camps, ovttleseents and/ or integratedlHe

Daily Nation Tuesday November 18, 2008).

To date, some families still live in IDP camps astill face hard times although the
post-election violence that uprooted them fromrtih@mes ended on February 2008

after the signing of the National Accofdgws from Afric28 November 2008).



According to Kenya Human Rights Commission (KHREpart February 2010 the
implementation of the government intervention tlylouthe Operation Rudi

Nyumbanion the post election violence which led to 663,9RPPS and 78-254

households destroyed made some strides to achiegwals of resettling the IDPs.
Many of the IDPS received Ksh.10, 000 and Ksh. @%,0oth as stand-fund and for
reconstruction. In addition, the Government of Kanthrough a loan of Ksh. 1.5
billion from ADB constructed 14,269 houses for thosho returned to their farms
especially in Wareng, Eldoret East and West, M®mro and Kuresoi. Eldama

Ravine was also listed for construction of aboQ0@,houses in the same scheme.

Many of the IDPS have managed to move from the mamps to self-help camps,
others to their farms and integrated, for examplealom City Self-Help Camp in
Mawingu have been settled or in the process ofgossettled. Majority of the IDP
pupils have been able to go to school and resténtd education for those who left
school due to violence while others who were bomlevtheir parents were in the
IDP camps have been able to starting going to dclaamearby schools, some of

which have facilities for the early childhood edtima.

Education in this scenario plays an important mlthe lives of the participants. The
access to education among the resettled IDP ppfalgs a great role in physical,
psycho-social and cognitive protection. Engagingilsuin educational activities

ensures reasonable risk reduction since attendihgo$ is one of the measures of
protection. When resettled IDP pupils are givendpportunity to engage in formal

education, it gives them a sense of normalcy akaggheir community.



Educational activities allow pupils to express tketwes and engage with their peers
in psy-chomotive, cognitive and affective actiwstieSinclair (2001) acknowledged
that many agencies staff members felt that stradtaictivities have beneficial effect
on the mental state of pupils and adults. This @sabise pupils learn skills and
knowledge to cope with increased risks, which imntallow them to protect
themselves. Nicholai states that educated womengatwl are empowered to self
reliance and development. Education does savealifd it is one of the strongest
socioeconomic factors associated with pupils satviYupils are taught skills on
health hygiene awareness and promote health beh&dacation is also important in
disseminating vital survival information such adetance and conflict resolution

skills, (Nicholai, 2003; Nicholai and TriplehornQ@3).

As far as participation is concerned, there araouar factors that hinder pupils’
participation in primary education from IDP resattient schemes. The customary
practices and parental beliefs and traditionaleiglmake Pupils to find themselves
out of school programmes as a result of high pgvenrels in the IDP resettlement
schemes. Poor families find education costs asrdebuand demanding therefore
their children end up engaging in income generad#ntivities to supplement their

families’ meager income.

Others do not participate in education simply beeathey are unhealthy and they
irregularly attend school hence they are demotd/aRarents gender preferences on
access and participation on education negativeigcts particular gender. This is

further aggravated by tradition and beliefs tha¢ @ender is better than the other.

Mostly, girls face various socio-cultural barrienghich include low esteem and



aspiration and parental attitudes, perception alltituals for instance female genital

mutilation and stigmatization as a result of rapardy conflicts, (KHRC, 2010).

Economic factors are key issues that dictate tmel lkaf education one receives.
Resettled families lost their livelihood and busisiemost of them are still languishing
in poverty and trying to come with terms with tlesges. Economic constrain may be
one of the contributing factors that have hindepegils participation in education.
Meeting educational expenses becomes a luxury Bs.IBupils engage themselves in
child labour to meet their basic needs and bec#usg are also idle, they try to

involve themselves in lucrative activities.

Resettled families and Inherently Vulnerable Gro@p&GS) have been accorded
social, moral and economic support by the differdaty bearers. Kenya's New
Constitution (2010), provides durable solutiondD®S at all levels if enforced and
accomplished. The initiation of the National Landli€& which established the
National Land Commission is one example, (KHRC,®0Pupils from Molo IDP
resettled areas have gone through traumatizingtev&@ome are psychologically
affected and have lost interest in learning. Thelse by chance secured a place in the
available schools find themselves either in lowdgrand mixed age due to delay as

they took some time before being resettled andrfgglschools.

1.2 The Statement of the Problem
Since the 2007/2008 post-election violence in Kengome of the priorities of
development agendas have been forgotten. Many @aspb were displaced from

their homes because of the violence left the sshablkere their children attended and



were resettled in totally new areas where schoel&nexisted or where schools are
very far from their new places of residence or $aripck adequate infrastructure.
Even those who managed to be resettled in thamdoplaces of residence were not
better off either; they found their schools invadbdrned down or vandalized. For
instance, the Nsiada resettled families in Sabob-®unty, Launda and Teldet
Primary schools were destroyed but are yet to Imstoacted. The pupils who were
lucky to secure places in public schools receivedrmuality education because of

meager resources, (KHRC, 2010).

In many places parents, teachers and learnerstrarggkng with the challenges
which range from lack of early childhood educatischools for pupils, long

distances to schools for some pupils and the neegrivate arrangements to hire
teachers through the PTA and BOG programmes tleatuar by the schools. Such
teachers are usually expensive and sometimes mettaFor instance, Nyakinyua
primary school in Masaita Kipkelion sub-county Haar schools with a very high

population of pupils but with few teachers and thpasents are forced to make

private arrangements to get additional teachetdR&, 2011).

A similar crisis is experienced in Kuresoi (Molohere there is no school to serve
pupils from Kong'asis resettlement scheme. WhileNlanaruona Baraka resettled
families, the nearest ECD facilities are found afri@ate school located 3km away.
Students usually go to Morendo Primary school wisehbout 3km away, (KHRC,

2011).



In addition there are cases where parents are eirtabpay school fees for their
pupils in secondary schools and tertiary instingioThe mere notion of moving
IDPs from one camp and being resettled in anotherflrther complicated education
opportunities for these pupils, (KHRC, 2011). Aseault, educational standards in
the schools attended by resettled IDP pupils iregdrhave been compromised a lot
and may remain in a deplorable condition if notemtly attended to (Molo
Settlement Areas, 2014). This research therefareght to determine the factors
influencing pupils’ participation in primary edugat in Molo IDP resettlement

Scheme,Kenya.

1.3 Purpose of the Study

The purpose of this study was to establish theofadghfluencing pupils’ participation

in primary education in Molo resettlement schemenya.

1.4 Research Objectives
The specific objectives were:
(i) To determine how pupils’ characteristics influentteeir participation in
primary education in Molo resettlement Scheme.
(i) To determine the influence of customary practiceopils’ participation in
primary education in Molo Resettlement Scheme.
(i)  To identify how parental beliefs influence pupilgarticipation in primary
education in Molo Resettlement Scheme.
(iv) To establish the influence of economic factors pupils’ participation in

primary education in Molo Resettlement Scheme.



(v) To seek suggestions that can be put in place taceethe problem of pupils’

participation in primary education in Molo Resettlent Scheme.

1.5 Research Questions
The research sough to answer the following question
(i) To what extent do pupils’ characteristics influergaaticipation in primary
education in Molo Resettlement Scheme?
(i) How do customary practices influence pupils’ p@wation in primary
education in Molo Resettlement Scheme?
(i) Do parental beliefs influence pupils’ participatiom primary education in
Molo Resettlement Scheme?
(iv) To what extent do economic factors influence @iparticipation in primary
education in Molo Resettlement Scheme?
(v) What measures can be put in place to reduce theleono of pupils’

participation in primary education in Molo Resatilent Scheme?

1.6 Significance of the Study

This research was to attempt to provide trainingpaticy makers in education to
develop and pursue strategies that are more likkelyelp in realization of adequate
participation in education among resettled IDP [supihich can also lead to high

enrolment, retention, increased completion andsttiam to secondary school.

The results from this study would help educatioacfitioners to be in a position to

discern the variables that are likely to impact ategly on resettled IDP pupils’



participation in primary education. The findings yrmaove donors in Kenya to pay

more attention to pupils’ participation in primaggucation among the resettled IDP
pupils. The findings of this study would also beey® opener to other scholars who
may be provoked to carry out further research a dheas being addressed by the

research.

1.7 Limitations of the Study

According to Best and Kahn (2006), limitations aamditions beyond control of the
researcher that may place restrictions on the osimm of the study and their
application to other situation. Therefore thiseash was faced by the following

limitations;

Obtaining data from schools of the resettled IDPilsuwas difficult because the
schools did not maintain disaggregated data ingesfiresettled IDP pupils and the
locals hence barred data collection and analysismitigate on this, the researcher
created a rapport with the respondents by explgithie purpose of the research and
the reason why they were targeted for the studgrdafter she requested respondents
to accept to participate in the study and coopeaategive honest information during

data collection.

The study was further limited to factors influergiparticipation of pupils’ in primary
education in Molo IDP Resettlement Scheme. Pupidm resettled IDP families
keep on migrating from one school to another amdetfore it was hard to associate
the data collected with specific pupils. At the satime obtaining grades in the
course of the year made it difficult to determiaéerat which the pupils move from

one class to another or from primary to secondeinpal.
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1.8 Delimitation of the Study

Delimitations are boundaries of the study accordin¢Orodho, 2003) which defines
the extent to which the study will go. This reséaveas delimited to investigating
factors influencing pupils’ participation in prinyaeducation in Molo Resettlement
Scheme and therefore certain variables that infleeparticipation of pupils’ in

primary education such as teachers’ characterisinck security problems were not
dealt with in the current study. The study was ocwd to four schools only Name
them. The research targeted head teachers, teaghdrpupils from the selected
schools; hence the findings were not generalizedhéo rest of the resettlement

schemes in Kenya.

1.9 Basic Assumptions of the Study

The study was carried out under the following agsions which were proved to be
true in the course of the study:
i. In the study it was assumed that the respondents duequate
knowledge on the issues being addressed by theg. stud
il. The study assumed that low participation of pupils’ primary
education was influenced by other factors alongsipepils’
characteristics, customary practices, parentalefseland economic

factors.

1.10 Definitions of Significant Terms
Child labour: Refers to a situation where pupils under 18 yeaigage in paid or
unpaid employment instead of being in school oragegin learning activity

because of Prevailing poverty levels in the IDRetidements scheme.

11



Drop-out: Refers to those learners who discontinue from daigobefore
completion cycle in which they are enrolled dueattvanced age, informal
Charges and poverty levels in the IDPs in resettfgrscheme.

Emerging issues: Refers to unexpected or occurrence which requiresediate

attention or action in the IDP resettlements sthe

Internally Displaced Person(s): Refers to a person who is forced to flee theméo
but Resettled in Molo resettlements schemes.

Participation: Refers to taking part in educational programme$eaing in school
rather than staying idle or engaged in non-educaliactivities.

Economic: Refers to relating to society, people lives in epah in relation to the
economy of particular region.

Post-election violenceProtest that escalated and directed to certhmegroup as a
result of disputed presidential elections in Kenya.

Pupil: Refers to pupils form resettled families who igtiggating in educational
programmes

Resettlement Refers to persons displaced but have been reld¢atanother place.

1.11 Organization of the study

The study is organized into three chapters. Chapte consists of the introduction,
background of the study, the statement of the prablthe purpose of the study,
objective of the study, research questions, sicgnifte of the study and definition of
the significant terms. Chapter two consists of tierature review, theoretical
framework, conception framework and summary ofeenmiterature.

Chapter three consists of research methodologygduttion, research design, target
population, sample size and sampling proceduresarel instruments, instrument

validity, instrument reliability, data collection rqredures and data analysis
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techniques. Chapter four presents the data analystsentation and interpretation
while chapter five winds up the study with the suanynof findings, conclusions and

recommendation and suggestion for further research.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter examines previous studies of litemtiglated to the study. It has
discussed major factors affecting participationfammal system of education by
pupils across the world. This review of relate@rbture has highlighted on factors
that affect participation in education among résétiDP pupils, namely: pupils’

characteristics, customary practices factors, paréeliefs and economic factors, the

theory up on which the study is anchored and tineeptual framework.

2.2 Overview of Resettlement of IDPS in Kenya

The National IDPs Network is an advocacy group warkacross all forty seven

counties in Kenya founded in 2003. It has growmi@&mbership from a small group
of victims of the politically-instigated violencef ¢the 1990s to a national network
including IDPs that were a result of the 2007 pasttion violence and other victims
from other causes of displacement, such as socinesgic. The IDPs network is

managed by an elected leadership comprising obmaltiand regional representatives.
The main objective is to advocate for the protectmf IDPs and ensure their

participation in national matters, (Klopp, 2008).

Displacement in Molo has become a routine by 2@08as the fifth time. Not only

post-election-violence triggered the displacement there are other factors for
instance raping that happened from certain comneashior as a result of fighting
among drunkard people led to communities risingirejaone another because of

bitterness and ranging revenge. In Molo there borig60 sites hosting the IDPs, 16
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sites are located in Molo town. Some of IDPs haaenresettled in different self-help
farms and others were purchased for land by theemgovent. Other categories of
IDPs are evictees from Mau forest and the landiess different part of the country
who are resettled at Upendo farm in phases. EaBhwBs entitled 21/4 acre of land,

(KHRC, 2011).

Internally displaced persons in Molo and Mau SumibDiP settlement areas are
approximately 4,700 with approximately 1,700 pupilnging from nursery to
tertiary/college learners. Nursery and primary sthgoing pupils are 1,345
competing for the four available and accessibl@gtshin the areas. There four public
schools namely Kibunja Highway, Muchorwe, Upenda &araka Shalom with a
capacity of 70 pupils, the rest accommodate a pojonl of 1275 pupils already
enrolled in these schools, (School records, Julg420 By the look of things
classrooms are overcrowded and other resourcesvarestretched. Therefore the
study sought to examine factors influencing pupdsticipation in education in Molo

IDP resettlements schemes.

Participation in primary education among the ris@étIDP pupils have met the
considerable worldwide improvement in access taation in the past decades, they
often remain without adequate schooling. As a rigbtucation should be provided to
resettled IDP pupils because this is one of themagays for them to achieve durable
solutions to their displacement. Education alsovigles a protective function and
conveys life-saving messages. Pupils acquire sk@éded to function in their areas of

displacement and on return. Schools give pupilsmngéul day to day activities,
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leaving them less likely to succumb to negativeeasp of long-term displacement

including violence, recruitment to gangs, crimejgdabuse and child labour.

2.3 Pupil’'s Characteristics aand Participation in Rimary Education

This population of displaced pupils needs to esertheir educational rights like any
other child. This is dictated by other drives eithextrinsically or intrinsically
motivated. Peer influence can negatively or posigivcultivate self-control and self-
direction. Cases of indiscipline among resettlegilsumight be on the rise as a result
of unresolved psychological disturbances encoudtedering the post-election
violence. Also, due to exposure to an environméallsort of life style in the camps.

Some may refuse to go back to school hence indalgazardous activities.

A study conducted in the University of Cape Townawe, shown that there was a
strong relationship between age and promotion fomma class to the next. It also
stated that as students grow older they argue teertm the next level of education
increases and if this is frustrated, the learneghmidiscontinue with schooling.
Moreover it's taxier for pupils from IDP resettlemereas who have been interrupted
from their normal classroom routine. They findiifidult to repeat or even go back to
school because of age. Girls are more vulneraldause of their nature of maturity.
Pupils also develop negative attitudes toward damgpdecause either they are old,
wasted time to settle hence delay to enrolmenthra battering and unfriendly
environment full of discrimination. The study thiene found it necessary to establish
whether pupils characteristic have any effect opilpu participation in primary

education in Molo in IDP Resettlement Scheme.
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2.4 Customary Practices and Participation in Primay Education

Poverty is often regarded as a catalyst for mulétwof social and behavioral
problems. In this kind of scenario pupils from Maad Mau Summit resettlement
scheme exhibit some anti-social behavior, for mstéateenage pregnancy, alcohol and
substance abuse and adult criminality. Poverty s3kepils academically frustrated
and tends to be more extrinsically motivated thwririsically motivated as compared
to the other pupils from the host community. Triati¢ and beliefs are likely to
negatively affect the child’s education like gividio are subjected to female genital
mutilation (FGM). Other forms of violence againstpis especially girls in camps
being forced to marriage, rape by adults who appased to protect them, boys and
even teachers and no action is taken against tipefoators as there is laxity in law

enforcement may frustrate the girls will to pagate in primary education.

Pregnancy is one of the gender discrimination factbat bar school girls who get
themselves in this situation from continuing witkeir studies. Thousands of girls
worldwide are forced to drop out of school becaokgregnancy. In countries like
Mali, Togo, Nigeria, Swaziland, Uganda and Zambiagpant girls are reportedly
expelled from school on the grounds of prematureuaerelationships and their

inability to continue being students because af timaternal needs.

Particularly in Tanzania, according to the Minist®f Education And Cultural
Statistics, 2,227 girls were forced out of schook do pregnancies in 2003. These
girls are said to suffer from stigmatization andmrout of school. The global
commitment to eliminate gender disparities in pmynand secondary education by

the year 2005 was to identify recommendations @nes obstacles to facilitate the
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achievement of the goal within the agreed time &#am Bangladesh, marriage of a
female child often entails a considerable finanbiatden on parents; it's perceived
that investment made in education of the girl chilay not benefit her own family but

the family of her husband and the in-laws.

Research done on the impact of gender preferenceaccess to education have
negatively affected girls participation in educatizwith an example of a research
carried in Zimbabwe and South Africa. These findimgere that Zimbabwean parents
preferred to educate their sons at secondary sdewel rather than their daughters.
These imbalances are against pupils’ rights thadtegfor elimination of all forms of

discrimination of pupils as was declared in (UNICE2B04). This declaration states
that no girl however poor, desperate her counsitigation is, is to be excluded from
school. The issue of gender imbalance in termsceessibility to education will

overfly discriminate and determined resistanceh® itlea of girls having an equal

chance to educational opportunities.

Other cultural practices such as initiation cere®rand gender socialization have
greatly contributed to failure of pupils’ access dducation. They are strongly
predominant factors that contribute to low partitipn rates in education within a
typical community. Abagi and Odipo, (1997), in thedsearch findings, indicated that
areas where circumcision is still practiced, puddvelop negative attitudes towards
teachers and school in general. The attitude tieget pupils becomes adults after
undergoing circumcision as rite of passage whiclkesasociety to pressurize the
initiate to abide to traditional expectations. @uasary practices factors hold back

poor countries. It also makes the country’s ovgredductivity to suffer. Cultural and
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religion norms may block the role of women; leavithaut economic, political rights
and without education, therefore undermining hathe population in its distribution
to overall development. Customary practices factotisin school do affect quality of
implementation of school wide programme and thievien more aggravated by IDP

state.

2.5 Parental Belief and Participation in Primary Education

Traditions and beliefs are likely to negatively esmff the child’s education. Other
forms of vices in the camps include forced marrjagpe by adults who are supposed
to protect the pupil’s, boys and even teachers. Vih@erhaps appalling is that no
action is taken against the perpetrators as tleetaxity in law enforcement during
population displacement emergencies. Cultural éerihat hinder full participation
among girls include early marriage, their socidi@a from an early age as home
makers, caregivers and child bearers. Girls haen ls2en as assets for household
wealth generation (Socio Economic Study, 2008)s®iso has led to high dropout,

repetition, low completion of girls compared to bag Southern Sudan.

Widespread violence is usually manifested in the afscorporal punishment, abused
violence in both school based, sexual violence ndurethnic raid as form of
challenges that affect girls in their socializatiprocess. According to Save the
Children, (2008c) in South Asia, girls are gengraljreed as broad category at risk
during emergency, because of traditional gendeadd@ntage. Normal patriarchal
cultures are strengthened during emergencies aplegpeseek comfort in routine

relations. (UNICEF, 2007) Early marriages may pgsts out of school.
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In Afghanistan for instance, girls are pushed ttygamous marriages and men are
forced to marry more than one wife because gidsnaore than men. Protectionism in
Maldives secondary school does not exist in ev&@and and parents may be reluctant
to send their daughters to neighboring Islandddar of pregnancy and sexual abuse.
Religious taboo and misinformation also impedehsf girls quest to participate in

development activities. Oxfam reported that in s@ages during tsunami, the heavily
and voluminous clothing worn by Muslim women andtunal barriers prevented girls

from learning how to swim. This then contributedthe death of many women and

girls. Women also refused to climb rescue boatsmadrby males from their village.

2.6 Economic Factors and Participation in Primary Elucation

These are challenges linked to economy which pasignificant role in participation
in education among IDP pupils. During the postdecviolence most families lost
their properties and family members who were tHkansi or were the only source
provider. Furthermore some pupils may be demotdsdte join schools of lower
standards from the previous one. In the normal &iitut setup research has revealed
that one of the most powerful influences on deméordprimary, secondary and
higher education enrolment rate in some developmmtries is the level of family’s’
income, (Meenum, 1999). It further states thatpbar family in Malaysia chooses to
send their pupils to primary or secondary schoey tmust make considerate finances

sacrifices.

In Kenyan scenario, one of the causes of povertthés high cost of education,
(Republic of Kenya, 2002). Poverty Eradication &gy Action Plan emphasizes that
many families are unable to afford high cost of @dion forcing their pupils out of

school and thus limit their employment opportussitieDuring the UNICEF
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conference, (2004) research carried in 55 counémestwo Indian states found that
pupils of educated women are much more likely totgoschool and more to
schooling, the woman received the more probabibatheir pupils will also benefit
from education. It is indicated that if educatedsgbecome mothers, they are likely to
send their pupils to school thereby passing on mdtiplying benefits both for

themselves and society in positive integrated manne

Pupils who find themselves in IDP and have lostehopresuming schooling, opt to
engage in income generating activities for survivBometimes an avoidable
circumstance like the child’s position in the fayniwhere they assume parental
responsibility as head of household. Poverty ledegige pupils to seek alternative
ways of supporting their parents. Many of theseiliaanderives their income from

casual work with no security and frequent unempleyin parents cannot meet the

school costs of their pupils.

The convention of the right of the child (CRC, 1p8&fines a child as any one below
the age of 18. This group has been involved in uabeither paid or unpaid. This

phenomenon adversely interferes with pupils’ pgréitton in education by denying

them access to school or dropping from schooléf/tare already enrolled. A survey
carried out by (UNICEF, 2004) shows that househaid®5 sub-Saharan countries ,
indicated that 31% of pupils aged between 5-14s/@ae engaged in unconditional
work. At the same time, there are more than 788@{iflls of school going age are
working. The labour ministries revealed that mayoaf Kenyan pupils’ age between

6-16 years do not attend school and may be invalvetiild labour.
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There is a relationship between child’s positiorthie family and access to education.
UNESCO, (2001) found that the firstborn child staadchance of not completing

school because they supplement income as they ukehold chores hence deprived
completion of educational cycle. In some cases &pepils lose their parents due to
conflict or succumb to HIV/AIDS pandemic, the fvetn shoulders the parental

responsibilities hence terminating his/her educatio

2.7 Summary of Reviewed Literature

The reviewed related literature discussed sombeofdctors influencing participation
of pupils’ in primary education among resettled Ip&pils in general. The broadly
discussed factors include pupil’s characteristicstomary practices, parental beliefs
and economic factors. The above factors provedate fyreat impact on the pupil’s
participation in primary education. (Abagi (1993hdaHyde (1995) have both
indicated that socio-culture factors have immensélgcted participation in primary
education. Issues pertaining education policies esahomic factors that negatively
influence pupils’ participation in primary educatitbhave been supported by Lewin
and Coillods (2001), UNICEF, (2006). These are ‘fibetors affecting participation
in education in public school and completion antemgon are reported on the
reverse”. However, so far no study has been coeduitt determine the factors that
influence pupils’ participation in primary educatiamong resettled IDPs in Kenya

and more precisely the Molo IDP Resettlement Scheme

2.8 Theoretical Framework

The orientation of this study is on pupils’ pamation in primary education which
focused on the access and participation in pringhycation among resettled IDP

pupils. Therefore, the study adopted its theorkfreanework from Classical Liberal
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Theory of Equal Opportunity advanced by Horace Mamad advocated by John
Rawl. Classical liberal theory of equal opporturdtyserts that each person is born
with a given amount of capacity, which to a larggeat is inherited and cannot be
substantially changed. Thus education system shioeldesigned so as to remove
barriers of any nature (socio-economic, genderggghical and policy) that prevent

students from taking advantage of inborn talents.

The theory seeks to further go through educatistesy whose participation would be
determined on the basis of individual merits antl@gmnomic background, gender,
geographical barriers and policies. The theoryhmtasserts that no amount of
discrimination or prejudice should cause a chilonfrgetting proper education. It
stipulates that all people should be treated siigilanhampered by artificial barriers
or prejudices and preferences. It further assés one’s sex, religion race, age;
social status should not hinder him/her from adogsthe things that he/she deserves.

It works against all sorts of discrimination andydes an equal ground for all.

The theory was found relevant for the study becdysemoving barriers that hinder
participation in primary education among the résétiDP pupils, ideal conditions
could be created to implement the vision of equmdastunity where everybody has
access to the kind and amount of education thét kis/her inherited capacity. This
in turn would reduce the incidence of dropouts,eabseism and child labour which
impacts negatively on education. The strength f ttheory is that it recognizes the
fact that no human being is a lesser human. If yavide an equal opportunity and
platform for all pupils from resettled families wehi they are entitled to, it allows for

equity.
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The weakness of his theory is that its more adggnta the relatively advantaged
among the disadvantaged, hence inequalities anébdiged differently across groups
but not eliminated. It states that the problem méquality-injustices becomes a

personal pathology blamed for your own poverty.

Figure 2.1 Conceptual Framework
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Conceptual framework illustrates factors that arey kdeterminants of high
participation in primary education among resetgegbils identified for this study.
These factors include pupil’'s characteristic whate age and gender, customary

practices which includes FGM, circumcision and yeamarriages, parental beliefs
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which includes traditions and religious; Finallycdaomic factors; which includes
parental income and child labour; If the above dectare adequately addressed,
resettled IDP pupils would be able to fully papiie effectively in education. The
end results which would be realized are: high eneoit, completion of school,

retention and low absenteeism.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter deals with research methodology engalag the study. This includes
the research design, target population, sample asizesapling procedure, research
instrument validity, instrument reliability, datallection procedure and data analysis

techniques.

3.2 Research Design

Borg (1996) defines research design as a logicélvatuable way of looking at the

research. Therefore to accomplish the purposeisfstiudy, the researcher adopted
survey as its design.. Gay (1981) this design veasl wn preliminary and exploratory
studies to allow the researcher to gather informmatsummarize, present and interpret

the research data to achieve the study objectives.

The purpose of the design was to study the relshiqs that exists, practices that
prevail, beliefs and attitudes held, processes @natgoing on, effect being felt or
trends that are developing (Best and Khan, 200q@réfore this design was intended
to find out from the head teachers, class teacledspupils, the factors influencing
the pupils’ participation in primary education argahe resettled IDP pupils in Molo

Resettlement Scheme.

3.3 Target Population

As Borg and Gay (1989) define population as all thembers of a real or

hypothetical set of people, event or object to Whacresearcher wishes to generalize

26



the results of the study. Therefore the target fadjmn of the study was 4 schools, 4

head teachers, 13 teachers and 1345 pupils, (Malm#@ Education Office, 2014).

3.4 Sample Size and Sampling Procedures

Simple random and purposive sampling techniques weed to pick a representative
sample of pupils and teachers to administer thestgprenaire for this study. The
researcher opted for these techniques becauseatigeyractical as compared to
complete census. The techniques are flexible, haatgscope and flexibility in

matters of type of information to be obtained acdr®mical.

There were 4 schools within the area of study,h&oresearcher used a census and
random sampling to select schools, complete cefisuthe Head teachers, 30% for
teachers because they possess the required informaftith respect with the
objectives of the study. Random sampling was alseduto select 30% pupils’
population according to (Kothari, 2003) which is340his ensured that each member
had an equal and independent chance of being iedludthe sample and it is also
free from biasness. The class teachers from tleetsel public primary schools were

selected for participation.

3.5 Research Instruments

The main research instrument used in this study gueestionnaire. The researcher
found questionnaires adequate in the study bedauses the most suitable research
instrument for survey research design. Furtherreéisearcher preferred it because all
those who took part were the head teachers, ctmshérs and pupils who were
literate and capable of responding to the itemsheir own. According to Mugenda

and Mugenda (2003) questionnaires are commonly usedbtain important
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information about the population. Each item in therts of the questionnaire is

developed to address specific research questiothe ctudy.

The questions were both closed and open endede-€luded questions were useful to
elicit certain responses which were sought. Opetedrguestions were used to add
more information that was of importance to the gtudowever (Kombo and Tromp,

2006) cited the weakness of a questionnaire agdsponse rates and no explanation

can be given for incomplete responses.

3.6 Instrument validity

Validity is the degree to which results obtainezhirthe analysis of the data actually
represents the phenomenon under study. In ordest@nd improve validity of the
questionnaires, the researcher first, did a preites pilot study similar with the

target population of the head teachers from MolB Resettlement Scheme.
Thereafter, the researcher sought expert opinmn the supervisors and assessment
of the instrument on content validity.

3.7 Instrument Reliability

The reliability is a measure of the degree to whigbearch instrument yield constant
results or data after repeated trials. (Gay, 2@06)searcher’s tool is reliable if it is
consistent and stable hence predictable and aecurberefore a scale or test to the
extent that repeat measurements made by it undetasat conditions would be the
same results (Kamar, 2005).

The reliability of a standardized test is usuaktpressed as coefficient. The reliability
of the instruments in this study was assessed usstgetest method in which the

same respondents were subjected to a test twigeettond after two weeks from the
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first. To attain the reliability coefficient, eachuestionnaire item was awarded
specific maximum scores for relevant response byréspondents. The responses in
the first test were scored on the scale of theescof each questionnaire item. The
same was repeated in the second test. The sconmes aslated using Pearson’s
product moment of correlation coefficient and thwas taken as an estimate of

reliability.

This was done using the Pearson formula to estaliis correlations between the
first and the second test.
N xy) - (X)) y)
J TR = (Cx2] [n Ty - (Sy)

=

>'X = sum of x scores

Yy = sum of y scores

>'X2 = sum of square x raw scores

Y'y2 = sum of square y raw scores

Y'xy = sum of the products of paired x and y raw ssor

N= number of paired scores.

The Pearson’s product moment of correlation coiefficwas found to be 0.87 which
is above the recommended threshold of 0.7, ancefibrer the instruments were

declared reliable, (De Van et al, 2007).

3.8 Data Collection Procedure
Before administering the questionnaire, authomeafor research project was sought

from National Council for Science and Technologynistry of High Education
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Science and Technology (MoHES and T). On receitlegpermit, a covering letter
requesting the participants to cooperate in theysitvas written by the researcher and

attached to the questionnaire.

The researcher preceded to the County Educatioractdr's Office in Molo to

deliver the research instruments. Then the researclade appointments with the 4
head teachers of the schools. The researcher dregpport with respondents and
explained the purpose of the study by taking theraugh the content for clarity and
administered the questionnaire to respondents. Teye assured that strict
confidentiality was to be maintained as far asrthéentity was concerned. The

completed questionnaires were collected as sotimegsvere filled.

3.9 Data Analysis Techniques

Data analysis involves categorizing, manipulating aummarizing of data in order to
obtain answers to research questions. Before thealadata analysis, the gathered
data was validated. Data from the questionnaires fivst coded and entered in the
Statistical Packages for Social Science (SPSSgaoel computer softwares windows

programme to enable analysis.

Frequencies and percentages obtained were usedesenp the information from
which comparing the frequencies and percentages dwe on interpretation.
Descriptive statistics was used to summarize tha,da enable the researcher to
meaningfully describe a distribution of scores oeasurements using statistics
depending on the type of variables in the studye Mdsults were tabulated for easy

interpretation.
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3.10 Ethical Consideration

According to David Resnik (2011), there are a numdfeeasons why it is important
to adhere to ethical norms in research. Norms ptertiee aims and objectives of the
research such as truth, knowledge and avoidancarofs. Therefore to maintain
originality, he researcher carried out the reseatohe and did not take somebody’s

work or involve any one.

In case where someone else’'s work was includedh@ research it was duly

acknowledged through citations and quotations. Tyés important to protect the

copyright of other researchers work besides avgigilagiarism. The researcher also
ensured that there were neither physical nor pdggleal harm to aggravate what the
respondents had gone through. Respondent’s ideméis/ hidden; this was done by
coding names to make the respondents anonymouscoliieg of names was also an
assurance for the respondents to be honest asbigogsitheir responses. It also
protected those who divulge information that wassidered extremely sensitive and

thus be subject to aggression.

Respondents were given the name of the reseattigeinformation on the research,
the aims of the research and its importance sothigatolunteers to be respondents
make their decisions based on information and gobrance. They were also
informed that there was no monetary benefit. It viaportant because some
respondents whose expectation on any gain dueetortfind set of being victims of

PEV think that there was some immediate monetangfite
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The researcher has presented the authentic findgisey are and not twisted in any
way. All respondents were volunteers. The reseegpbrt is a public document and

would shared with all stakeholders in the educasiector.
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CHAPTER FOUR
DATA ANALYSIS AND INTEPRETATION

4.1 Introduction

This chapter presents the findings on factors erfting pupils’ participation in
primary education in Molo Resettlement Scheme, léefhe findings are presented
on the demographic information of the responddmasis; head teachers, teachers and
pupils living in the IDP resettlement scheme in Maind the research the research
objectives. Data analysis is done by use of fregiesrand percentages and the results
presented in form of tables, pie charts and baslggaThe analysis is done in relation

to each item in the research instrument.

4.2 Questionnaire Return Rate

Three types of questionnaires were used to coltath for this study. The
guestionnaires were for the head teachers, teadmispupils from Molo IDP
Resettlement Scheme. The questionnaires were aterid in schools within Baraka
Shalom, Kangawa Phase 1, 2 and 3 and Mlima Farmmst@nnaires were

administered to 4 head teachers, 13 class teaahdrd03 pupils in the upper classes.

After the research, 383 questionnaires for pupgseadully filled representing 95%
return rate, while 20 were not dully filled reprageg 5%. All questions in the
questionnaires for the 4 head teachers and 13daesaah the sampled schools were
answered thus representing 100% response rateedwb categories of respondents.

These were presented in table 4.1.
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Table 4.1 Questionnaire Return Rate

Respondents

Number of Number of Percentage

guestionnaires issued questionnaires

returned

Head Teachers 4 4 100
Teachers 13 13 100
Pupils 403 383 95
N= 400

Among the 383 pupils, the response rates were 98¥%% responses from the 13
class teachers. All questions in the questionnaée answered by the head teachers
in the selected schools thus representing 100%rratte. In overall, the average
guestionnaire response rate achieved was 91.3%hwies considered adequate as
providing a relatively valid and reliable represdittn on the target population,

(Mulusa, 1990).

4.3 Demographic Information of the Respondents

This section deals with demographic informationegi\by respondents which helped

the researcher in the study.

4.3.1 Demographic Information of Pupils

Demographic information for pupils was based onirtlgender, age, class, and

occupation of the parents. Data on the pupils’ gemlrepresented in table 4.2.
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Table 4.2: Gender of Pupils

Gender Frequency Percentage
Male 184 48.04
Female 199 51.96
Total 383 100

N =383

Data on the pupil’'s gender showed 199 were femggeesenting 51.96%. This shows
that gender has not been maintained in terms oflgugarticipation in primary
education in Molo IDP resettlement Scheme.

The pupils were further asked to indicate their age the findings were presented in

figure 4.1.

Figure 4.1: Age of Pupils

N=383

The ages of the pupils ranged from 10 to 17 yeatls the majority being falling
between 12 - 14 years at 74%. This implies thatcthielren were quite mature and
within the age for primary school such children @asily be vulnerable to factors
influencing their participation in primary educatioThis study concurs with study
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carried in Bulgeria, Peshtera and Roma, these iegikét of children are adolescence
who are sexually active hence they engage thensaivearly marriages and other
economic activities like child labour to alleviatpoverty levels in their

families,Munuela,Susannah and Bernd( 2011)

4.3.2 Demographic Information of Teachers and Headleachers

These were captured in terms of their gender, ficetions and the head teachers’
level of experience. The gender distribution of tiechers and the head teachers was

presented in table 4.3.

Table 4.3 Gender Distribution of Teachers and Head eachers

Respondents Gender

Male Female

F % F %
Head teachers 2 50 2 50
Teachers 6 46.2 7 53.8
N=17

The research data on teachers revealed that 6%¢éeachers were male and seven 7
(53.8%) were female. This implies that there wak laf enough male teachers as role
models for the male pupils to emulate in the schobhe research further revealed that

there was gender balance of 50% among the hedauktsaa the sampled schools.

The professional qualifications of the teacherslzeall teachers were presented in table

4.4.
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Table 4.4 Professional Qualifications of Teachersnal Head Teachers.

Qualifications Head teachers Teachers

F % F %
First Degree 2 50 5 38.5
Diplome 2 50 3 23.1
P1 - - 5 38.t
Total 4 100 13 100
N=17

Data on table 4.4 revealed that all head teachers well trained as 50% were degree
holders and 50% had diplomas. Therefore they weesegdood position to explain the

factors influencing the pupils’ participation inimary education among resettled IDP
pupils and guiding them on their education and seling them on matters related to
their education.

The findings also revealed that 38.5% of the teechwld first degrees and P1

certificates. These findings indicate that all thachers were qualified as per the TSC
requirements for the employment of teachers in @rinschools. Hence they were in a
position to provide reliable information on factanfluencing children’s participation

in education among the resettled IDP pupils inrteehools.

The head teachers were further asked to indicaie ¢xperience in teaching as well

as head teachers. Their responses were preseritddda.5.
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Table 4.5: Experience among the Head Teachers

Duration Frequency percent

Less than 5 years 2 50.0
Between 6 and 10 years 1 25.0

Above 10 years 1 25.0
Total 4 100.0
N=4

The experiences of head teachers were as follo@%; Bad less than five years
experience, 25% had between 6 to 10 years experiand 25% had more that 10
years experience which made it easier for themréwige the required information
and which has given them good experience on factofeiencing pupils’

participation in primary education in Molo IDP Régament Scheme.

According to Barasa (2007) head teachers with tigtking experience are found to
have better management skills, quality leadershigh raore committed to improving
guality outcomes. At the same time, education marsagvith wide teaching
experience understand best practices in educagiossesses the right skills and
experiences in education management. This in liitk the findings of Abagi and
Odipo whose research findings reveal that such tesazhers and teachers are capable

of creating positive influence within the educatsector, (Abagi and Odipo, 1997).

38



4.4 Pupils’ Characteristics and Participation in Pimary Education

Pupil’'s characteristics such as age and gendareinfle their decisions to enroll or
withdraw from school and this has contributed teirthow participation in primary

education. The study sought to find out the infleerof pupils’ characteristics on
participation in education among the resettled |RBils. To achieve these, the
teachers were asked to indicate whether age ardbgaffected their participation in

primary education. Their responses were presentédure 4.2.

Figure 4.2: Factors Affecting Pupils’ Participationin Primary Education

according to pupils.

Class repetition due to age
demoralizes

Pupilsin class have equal
rights. = Never

) Rarely
Pupils drop out of school due
to intimidation by teacher / m Often

fellow pupils. m Most often

Pupilsdrop out of school due
to age

0% 20% 40% 60% 80% 100%

N =13

The findings indicate that repetition caused by deatization of pupils due to age
was 34%, equal rights 85%, intimidation 1%, age 1I¥e study revealed that the
highest prevailing factor for dropout cases is ade58.4%. This result is in
accordance with the findings conducted in the Unsity of Cape Town on age, this

shows there was strong relationships between atypramotion from one class to the
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next. Further it stated that students who grow firfthrd to move to the next level of
education which also increases frustrations andpigls might discontinue with
education. Moreover it’'s taxier for pupils from ID€settlement areas who have been
interrupted from their normal classroom routineytfiind it difficult to repeat or even
go back to school because of age. Abu-Libdeh (2@@ds that Whilst recognizing
the agency of displaced peoples, especially in ¢betext of anticipatory and
proactive movements, structural factors will nonethelessuefice their capacity to
enact specific choices, with agency arguably beingst severely restricted in

contexts of acute movement.

The head teachers’ responses on pupils’ charaaterien influence on pupils

participation in primary education were represemefigure 4.3.

Figure 4.3: Head teacher response to pupils’ char&eristics

20 A
70
60
50 A
M Yes
40 -
HNo

30 -
20 -

10 A

Advanced age Intimidation Gender Equity

N=4

The study revealed that 75% of head teachers $yramdjcated that age was a factor
that contributed to drop out among the resettlguilpiecause of delayed enrolment

after displacement from their original homes.
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The teachers’ response of the age of the pupifadser for participation in primary

education was presented in figure 4.4.

Figure 4.4: Teacher Response to Pupil’'s Charactetiss

120
100 100
100 -+

80 1 69.2

60 W Yes

H No
40 - 30.8

0 0]
I

Advanced age Intimidation Gender Equity

N =13

The study revealed that 69.2 % of teachers stroimglicated that age was a factor
that contributed to drop out among the resettle® Ipupils because of delayed
enrolment after displacement from their originalmes. 13 (100%) of the class
teachers agreed that gender equity was not a féatothe resettled IDP pupil's

participation in primary education.

4.5 Customary Practices and Participation in Primay Education

Customary practices influence pupils’ decisionstwoll or withdraw from school.
All head teachers responded that customary pracéffected pupils’ participation in
education. This was an indication that circumcision initiation negatively impact

on pupils’ participation in education. Their respes were presented in table 4.6.
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Table 4.6: Head teachers’ responses on customaryautices

Reasons Most often  Often Rarel Never
y

a) FGM is common F - 2 1 1
practice among the
girls in your school % - SC 25 25

b) Girls drop out of F 2 1 1 -
school to help their
parents in domestico 50 25 25 -
chores

c) FGM practices lowers F 1 1 1 1
the discipline among
the learners % 25 25 25 25

d) Girlsengage inearl F 1 1 1 1
marriages due to
poverty levels in their o4 25 oK 25 25
families.

e) Pupils who haveF 1 3 - -
undergone through
initiation are likely o4 25 75 - -
involved in truancy
behavior

f) Delayed learning F 1 3 - -
among girls
contributes to early% 25 75 - -
marriages

g) Some pupils drop outF 1 3 - -
of school due to
separation of parents % 25 75 - -

N=4

From table 4.6 on the head teachers’ response, E@Wommon practice among the
girls often inhibited the pupils from participatimg primary education at a response
rate of 50%. Those who observed that this praaticely inhibits the pupils from
participating in primary education were ranked 2%@2while another 25% observed
that such a practice has never prevented the ptrpits participating in primary
education. Another factor that has greatly prewnibe pupils from participating in
primary education in Molo IDP Resettlement Schesthé fact that many girls drop

out of school so as to help their parents withdbmestic activities most oftenly at
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50%. 25% observed that such as a practice oftdfdgtad the girls and another 25%
also indicated that that the girls were rarely e#e by their parents’ domestic chores.
In is in agreement with (Khawaja and Titlnes, 2002) observed that a lot of the
time, the Palestinian girl child is incapacitatedcomplete her elementary education
due to cultural practices. The girls mostly droppetlof school to me married off for

dowry a situation which has worsened the illiterimyels among these girls.

The argument that the FGM practices causes indiiseipmong pupils was however
balanced where there was 50%/50% score on whetheould prevent the pupils
from participating in primary education. Furtheethead teachers had a consensus
response on the fact that girls could engage ily @aarriages as a result of poverty
levels at a 50%/50% response rate. The argument pihpils develop truancy
behavior due to initiation was ranked highest wh&s@o observed that this practice
oftenly prevented pupils from participating in pamg education. 25% observed that
this development most oftenly affected the pupdstipipation in primary education.
These findings are in line with a research carnat by Achoka(2007) stating that
practices such as early marriages and pregnanaes @uble tragedy when the girls

are quickly married off to counteract presenceafguty in their homes.

At the same time delayed learning among girls waseored by 75% of the head
teachers who said that is oftenly prevented the participating in primary education
while 25% observed that most oftenly such a praatiould affect the girls’ ability to

participate in primary education. The social impatiparental separation was also

highlighted as a likely factor that oftenly preveditthe pupils from participating in
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primary education at a response rate of 75% whivsd who felt that it most oftenly

had the same impact were ranked at 25%.

Such activities rob girls of adequate time of sttlalgn boys and subsequently they
under perform in academic work and consequentlg liogerest and quit school.
According to Mitsue Uemura, (1999) customary pradi are intertwined with
communities’ way of living. For instance the minigrgroups in developing countries
develop negative attitudes towards schools bectngseare not treaded by teachers
with respect which also can apply to the pupilsifr@settled IDPs who by one reason
are labeled. It is good understand the structuthettommunity in order to bring all

the stakeholders and increase involvement in thepils education.

Teachers’ responses to customary practices wesemted in the table 4.7.
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Table 4.7:Teachers’ Response on Customary Practices

Reasons Most Often Rarely Never
often
a) FGM is common practice F - 5 5 3
among the girls in your
school % - 385 385 23.0
b) Girls drop out of school F 2 3 5 3
to help their parents in
domestic chores % 154 230 385 23.0
c) FGM practices lowers theF 2 5 1 5
discipline among the
leamers % 154 385 7.7 38.5
d) Girls engage in early F 2 3 7 1
marriages due to poverty
levels in their families. % 15.4 23.0 53.8 77
e) Pupils who have
undergone throughF 6 4 1 2
initiation  are  likely
involved in  truancy o 46.2 30.8 7.7 15.4
behavior
f) Delayed learning amor
girls contributes to earlyF 6 2 3 2
marriages
% 46.2 15.4 23.1 15.4
g) Some pupils drop out of
school due to separatiorF S S 3 )
of parents
% 38.5 38.5 23.1 -
N =13

From the teachers’ response, the data on tableshb®@s that 38.5% observed that

FGM is a common practice that prevents the pupdsfparticipating in education

oftenly while another 38.5% indicated that suchracpice could rarely affect the
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pupils’ education. 23.1% observed that such a jpectever prevented the girls from

participating in primary education.

The dropping out of school among the girls to takir parents with their chores was
very rare at 38.5%, they were followed by those vigibthat such a practice could
oftenly and never prevent the girls from participgtin education at 23.1% in each
case while those who felt that it most oftenly mmtvthe girls from participating in
education at a response rate of 15.4%. The FGMipeacwere oftenly observed to
lower the pupils discipline at 38.5% and anotheb38felt that such a practice never
prevented the girls from participating in educatithf.4% felt that FGM lowers most
oftenly while 7.7% felt that it rarely preventedetltgirls from participating in
education.

However the argument that the girls engage in eadyriages due to poverty so as to
prevent them from participating in education wae @ 53.8%. These findings are in
line with a research carried out by Achoka(200djisg that practices such as early
marriages and pregnancies are a double tragedy thibegirls are quickly married off

to counteract presence of poverty in their homes.

Then 23.1% felt that the engagement of the girlearly marriages oftenly prevented
them from participating in education and another4%b felt that it most oftenly

prevented the girls from participating in educatwhile those who felt that such a
practice never prevented the girls from participgin education were raked at 7.7%.
Further the class teachers were of the opinion thails who have undergone
initiation are likely to be truants most oftenly4.2%, 30.8% felt that it often, 15.4%

felt that it never happened while 7.7% indicateat ihrarely prevented the girls from
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participating in education. This study also cosawith Pittaway et al (2007) who say
that despite the law against the practice, childrimge is common throughout in

South-East Asia it effectively puts a stop to ediocaprogress to many girls.

At the same time 46.2% felt that delaying the leayrof the pupils which contributes
to early marriages most oftenly prevented the dirten participating in primary
education, 23.1% observed that that it rarely pneackthe pupils from participating in
primary education while 15.4% felt that it oftenlgrevented the girls from
participating in primary education while another4b felt that it never did so. 38.5%
of the class teachers also felt that some pupdp dut of school due to their parent’s
separation most oftenly which prevents the girtsrirparticipating in education and
another 38.5% felt it prevented the pupils ofterd8.1% felt that such occurrences
rarely prevented the pupils from participating nmary education. Bosmans, M. and
Temmerman, M. (2003) argues that at the time opladecement, children are
vulnerable and seek any form of help to arrest th@nediate humanitarian need, this
prevents them from realizing the long term effefcth® displacement and therefore
fail to understand their prevailing circumstancesl ahe opportunities they are

missing.

The pupils’ response to were represented in tHe taB.
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Table 4.8: The Pupils’ Response on Cultural Beliewe

Reasons Most often Often Rarely Never
a) FGM is common practice F 2 5 136 240
among the girls in your
school % 0.5 13 356 62.6
b) Girls drop out of school toF 37 27 119 200
help their parents in domestic
chores % 9.7 71 313 522
c) FGM practices makes pupils F 138 45 70 130
indiscipline
% 36.5 11.9 18.5 33.9
d) Girls engage in early F 76 91 121 95

marriages due to poverty
levels in their families.

% 20.1 24.1 32.0 24.8
e) Pupils who have undergone
through initiation are likely F 96 78 97 112
involved in truancy behavior
(run away from school). % 25.1 20.4 254 29.2
f) Delayed learning among girls
contributes to early marriage$ 56 39 129 159
% 14.9 10.3 34.2 41.5
g) Some pupils drop out «
school due to separation of 113 62 61 147
parents
% 30.0 16.4 16.2 38.3
N =383

From table 4.8 62.6% of the pupils observed thatIR@as never a common practice
among the girls in their schools. 35.6% felt thatvas rare, 52.2% indicated that
52.2% girls never dropped out of school to helprtiparents with their domestic

chores, 31.3% observed that it was rare. Howeeptipils indicated that FGM most
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oftenly makes pupils indiscipline at 36.5%. Theyreveollowed by 33.9% who stated
that in never leads to indiscipline, 18.5% indidateat it rarely leads to pupil’'s
indiscipline while 11.9 % respondent that pupilsdiee indiscipline oftenly after

undergoing through FGM.

The girls’ engagement in early marriages due toeptgvwas observed to be rare at
32.4%. They were followed by 24.8% who felt thanédver occurred and another
24.1% who indicated that it occurred oftenly wh@.1% stated that more oftenly
occurred. Further 29.2% indicated that the pupilsovhave undergone through
initiation are never involved in truancy behavi@g.4% indicated that it was rare,
25.1% indicated that it happened most oftenly wBde4% indicated that it happened

oftenly.

Asked whether delayed learning contributes to eardrriages, 41.5% said that it
never, 34.2% indicated that it rarely did, 14.9%lisated most often while 10.3%
indicated that contributes oftenly. Then the pupikre asked whether some pupils
dropped out of school due to separation of therepia in which 38.3% indicated
never, 30.0% said that it happened most often,%6iddicated often while 16.2

stated that it is rare.

4.6 Parental Beliefs and Participation of Pupils irPrimary Education

The study also sought to determine the extent ticlwparental beliefs contributed to
pupils’ participation in primary education. Patohal societies are affected by
descent systems which give preference for investnienschooling for boys

(Wamabhiu, 1995).
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Their responses were presented in table 4.9.

Table 4.9: Head Teachers’ Response on Parental Bk

Reasons Most often Often  Rarely Never
a ) First born pupils drop o

of school to help their F 1 2 1 -
parents with family

responsibilities. % 25 50 25 -

b) Parents withdraw girls fc
early marriages for dowry toF 2 ) 2 )
raise their wealth..

% 50 - 50 -
c) Religious practices amon
the community negatively 1 1 1 1
influence pupil’'s
participation in education. o4 25 25 25 o5

b) Educational role models is
a factor that influenceF 2 1 1 -
participation

% 50 25 25 -
e) Parents prefer to educate
boys to girls F 1 2 1 -
% 25 50 25 -
N=4

From table 4.9, 50% of the head teachers indictitatithe first born pupils oftenly
dropped out of school to help their parents witimifa responsibility, 25% observed
that it happened most oftenly and another 25% atdit that it happened rarely. 50%
of the head teachers also stated that parentinetiettiement scheme most oftenly
withdraw girls for early marriages in order to midowry and add onto their wealth
although another 50% observed that it rarely hapgenhese findings are in line with

a research carried out by Achoka(2007) stating phattices such as early marriages

50



and pregnancies are a double tragedy when the g@idsquickly married off to
counteract presence of poverty in their homes.

The religious practices among the community werenébto most oftenly negatively
influence pupil’s participation in education at 25%tenly at 25%, rarely at 25%
while another 25% indicated that it never influeshade pupils’ participation in
education. Role models were further found to betr@roimportant factor that
influence the pupils’ participation in education she@ftenly at 50%, 25% indicated
that it oftenly influenced the pupils’ participaticand another 25% gave it a rare
influence.

The parents were oftenly found to prefer educatirgboys at 50%, 25% indicated
that they prefer educating the boys most oftenly another 25% indicated that the
parents rarely prefer to educate the boys to girleese findings are in line with
Wamahiu (1995) who says that girls are discrimidateterms of education access.
He says discrimination starts even before birthhwarental and social negative
attitude asked to indicate the extent to which stisted down factors contributed to

poor participation in education as a result of gemieferences.

Parents are either typically unaware or confusediatheir roles and responsibilities
related to their childrens’ education due to latklear focus in official programmes.
They feel not linked to school and this means tfaldren are not learning locally
relevant skills or that the schools are not pawufiicient attention to parental values

or beliefs, (Akankasha, et al, 2010).

The class teachers were asked to their respondesere presented in table 4.10.
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Table 4.10: Class teachers’ presentation on parentheliefs.

Reasons Most often  Often Rarely Never

a ) First born pupils drop out of
school to help their parents witff 1 1 11
family responsibilities.

% 7.7 7.7 84.6 -
b) Parents withdraw girls fc

early marriages for dowry toF 1 ; 7 S
raise their wealth.

% 7.7 - 53.8 38.5
¢) Religious practices amorthe
community negatively influenceF 3 ; S S
pupil’s participation in
education. % 23.1 - 38.5 38.5

b) Educational role models is a
factor that influence F 9 2 2 -
participation

% 69.2 154 15.4 -
e) Parents prefer to educate boys
to girls. F - 4 6 3
% - 13.8 46.2 23.1
N=4

In table 4.10, the study also revealed that 84.6%eteachers observed that first born
pupils drop put school to help their parents weimily responsibilities rarely. 7.7%
felt that it occurred most oftenly and 7.7% obsdrtfeat it occurred often. Asked if
parents withdraw their girls for early marriagesdowry to raise wealth, 53.8% stated
that it occurred rarely and another 38.5 stated thaever happened. Then the
respondents were asked if religious practices amitrey community negatively
influenced the pupils’ participation in educati®8.1% stated that it happened most
often, 38.5% indicated that it happened rarely avkihother 38.5% observed that it

never happened at all.
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The educational models in the community were als®oved to influence the resettled

pupils’ participation in primary education mostesfty at 69.2%. 15.4% indicated that

influenced the pupils often and another 15.4% iaigid that it happened rarely. Then

the teachers were asked to indicate whether thenisaprefer to educate boys to girls,

46.2% indicated that it occurred rarely, 23.1% d¢atied that it never occurred while

13.8% indicated that often happened.

The pupils’ response on parental beliefs were ptesieby the table 4.11.

Table 4.11: Pupils’ Response on Parental Beflee

Reasons Most Often Rarely Never
often

a ) First born pupils drop out of
school to help their parents 13 31 134 205
with family responsibilities.

% 3.4 8.2 35.3 53.5
b) Parents withdraw girls for
early marriages for dowry toF 21 30 100 232
raise their wealth.

% 5.5 7.9 26.3 60.5
c) Religious practices among the
community negatively influenceF 36 29 88 230
pupil’s participation in
education. % 9.5 7.7 23.3 60.0
b) Educational role meels is &
factor that influence F 219 S8 41 65
participation

% 58.4 15.5 10.9 16.9
e) Parents prefer to educate bO)'/:s

% 8.1 9.5 17.5 65.3

N =383
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From table 4.13, most of the pupils indicated thatfirst born pupils never dropped
out of school to help in their family responsibég at 53.5%, 35.3% indicated that it
rarely happened, 8.2% observed that it happened aftd another 3.4% stated that it
happened most oftenly. At the same time the paneexer withdrew their girls for
early marriages for dowry to raise their wealth 68t5%, 26.3% indicated rare
occurrence 7.9% indicated that it happened oftemiyle 5.5% indicated that it

happened most oftenly.

Asked if the religious practices among the commumégatively influenced the

pupil’s participation in education, 60.0% indicatdtht it never occurred, 23.3%
indicated that it happened rarely, 9.5% indicateat it happened most often and
another 7.7% indicated that it happened oftenlye ifhpact of the role models on the
lives of the pupils was ranked highest at 58.4%tlhmse who said that it happened
most often, 16.9% indicated that it never occurdEsi5% said that it often occurred
while 10.9% it rarely happened. Contrary to theleas’ opinion, the pupils observed
that the parents never preferred to educate tlwis instead of the girls at 65.3%.
17.5% indicated that it happened 17.5% rarely. 9it5éftenly happened while 8.1%

indicated that it happened most oftenly.

4.8 Economic Factors Influencing Participation

The high cost of living and deteriorating econonag ieduced the income available
to resettled families since majority lost theireliloods to the violence and have are
finding it difficult for parents to provide educati for all their children. Furthermore,

they still live in tends which are torn and keepabranging their residence in search
of sustainable livelihood opportunities, a situatwhich has greatly affected them

both physically and psychologically. Gilman, Kawadfitzmaurice and Buka (2003)
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found that residential stability was an importamédictor of adult psychological

health in cases of emergency situations.

The head teachers were asked about economic fadhdhsencing pupils’
participation in primary education among the rdsdttiDP pupils in Molo IDP

Resettlement Scheme and the results are showrblendtd 2.

Table 4.12: Head teachers’ Responses on Economiccka's

Reasons Most Often Rarely Never
often

a) Pupils drop out of scho

because their parents cannotr 2 1 1 }

afford teaching and learning

materials. % 50 25 25 -

b) Pupils from resettled IDPsF 1 2 1 -

drop out of school to take
part in hired labour to

supplement their parent$bo 25 50 25 -
income.

c) Pupils drop out of school

because their parents cannét 1 2 1 }
afford school hidden charges

e.g. development fees. % 25 50 25 -

b) Pupils drop out of school

because their parents are nét ; 3 1 }
able to provide for their basic
needs like shelter, food andy, - 75 25 -
clothing.
e) Girls engae in early
marriages due to povertyf 1 1 2 }
levels in their families

% 25 25 50 -

N=4

The head teachers observed that pupils from thedtied IDPs most oftenly drop out

of school because their parents cannot afford tegadnd learning materials at 50%.
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25% stated that this happened oftenly and anoth®r iddicated that it happened in
rare occasions. Further the resettled IDP puptlEnodropped out of school in order to
take part in hired labour to supplement their perémcome at 50%. The other 25%
stated that it happened most oftenly and anoth@&r £ that it happened very rarely.
Another reason why resettled IDP pupils cannoyfphlrticipate in primary education
in Molo IDP Resettlement Scheme was because thegnps oftenly cannot afford to
pay the hidden charges such as development feethéoischools at 50%, 25%
indicated that this most oftenly inhibited the gsipparticipation and another 25% felt

that it happened on rare occasions.

Another cause of the pupils’ failure to participatgrimary education was the failure
by the parents to provide basic needs such asshielbd and clothing often at 75%
and another 25% stated that the this happenedrenoczasions because they have
been deprived off their economic activities by thelence and have very limited
economic opportunities in the resettlement scheifies.girls were however found to
be very positive about education as cases of engaigi early marriages due to
poverty were very rare at 50%, 25% felt that it pered most often while another

25% indicated that it happened often.

This concurs with the Ministry of Education’s viewhich highlights girls’ and
women—empowerment — in general has been impedesebgral factors such as
customary practices and religious practices, inqade policy guidelines, poverty
and lack of community awareness (MoE, 2007). Tloeesin communities where girl
education is not particularly valued, poverty cartlfer aggravate their lack of access

to education (MoE, 2001). According to Akankshaefal, (2010) poverty is a major
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contributor to poor school attendance for pupilegwited the need to skip school in

order to either contribute to household incomeeadthe family.

The teacher’s response on the economic factonseinfling pupils’ participation was

presented in table 4.13.

Table 4.13: Teachers’ Responses on Econonfiactors Influencing Pupils’

Participation in Primary Education.

Reasons Most often  Often Rarely  Never

a) Pupils drop out of school

because their parents cannot F 1 4 4 4
afford teaching and learning

materials % 7.7 308  30.8 30.8
b) Pupils from resettled IDPs

drop out of school to take parf 2 3 8 l

in hired labour to supplement

their parents income % 15.4 23.1 61.5 -
c) Pupil drop out of school

because their parents cannét 2 2 S 4
afford school hidden charges

e.g. development fees % 15.4 15.4 385 30.8
b) Pupils drop out of scho

because their parents are nét 3 3 6 1
able to provide for their basic

needs like shelter, food andy, 23.1 23.1 46.2 7.7
clothing

e) Girls engage in early

marriages due to poverty level§ 2 3 S 2

in their families
% 15.4 23.1 38.5 15.4

N =13

According to the teachers, the pupils often drop afuschool because their parents
cannot afford teaching and learning materials &%0 Another 30.8% felt that it was

rare and another 30.8% indicated that it never éiap@. Those who indicated that it
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happened most often were ranked lowest at 7.7%hé&wuthe teachers indicated that
the pupils from resettled IDPs rarely dropped dwgahool to take part in hired labour
to supplement their parents income at 61.5%, theyewollowed by those who

indicated that pupils from resettled IDPs oftenpdonit of school to take part in hired
labour to supplement their parents income at 23mM#e those who stated that the
pupils were most often used in supplementing thanents income were ranked at
15.4%. The other practice that was also rare anttogesettled IDPS is the failure of
the pupils to participate in education due to la€kunds for hidden charges such as
development fees by the parents at 38.5%. 30.8%radxd that such a practice never

occurred while 15.4% indicated that it happenedtrafien and often in each case.

The pupils also rarely drop out of school becabhsé parents are not able to provide
for their basic needs like shelter, clothing anddfat 46.2%, 23.1% observed that this
happened most often and another 23.1% said thapjiened often while 7.7 % stated
that it never happens. Another practice that is rarthe engagement of the girls in
early marriages due to poverty levels in the fassilat 38.5% although 23.1%
indicated that it happens often, 15.4% said it leagpmost often and another 15.4%

said that it never happens.

The pupils were asked to indicate who pays thdibgtexpenses as one of economic

indicators and the findings were presented in 8glb.
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Figure 4.5: Who pays the school expenses for the ls
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The findings reveal that the pupils’ school exmanare paid mostly by both parents
as stated by 214 (56% ). However, it is worth rptilnat more mothers as indicated
by 107 (28%) of pupils take care of school expersesompared to 34 (9%) fathers.
This is an indication that most of the resettlechifees are headed by women due to
the loss of their husbands and sons through tHende. The other 7% of the pupils
indicated that their school expense are paid bgigans which could mean that they

lost both parents due the violence or before thesewesettled at Molo.

The pupils were also required to indicate the oatiop their parents engaged in and

their findings are presented in figure 4.6.
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Figure 4.6: Occupation of parent/guardian
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The predominant occupation of the parents or gaasdof the pupils is farming as is

the case with 247(64.5%), while 45(11.7%) are saiployed, 44(11.5%) are

business persons respectively. A few others 18(% ai% casual labourers while the

lesser proportions are drivers, shopkeepers, temcheligious leaders, security

guards, mechanics or conductors. This was a stimgigator that majority of the

families depended on farming as income generatntigity hence limited source of

income.

The study also sought to establish from the pupiseconomic factors influencing

their participation in education. The data is présd on the table 4.14.
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Table 4.14: Pupils’ response to economic factors finencing their

participation in primary education.

Reasons Most often  Often  Rarely  Never

a) Pujils drop out of schoc

F 43 34 141 165
because their parents cannot
afford to provide for their basic o 11.3 8.9 37.0 43.0
needs, teaching, learning

materials and hidden charges in

school.

b) Pupils from resettled IDPs
F 49 41 195 95
drop out of school to take part in
hired labour to supplement theity, 12.9 10.0 51.3 255
parents income
e) Girls engage in ear
F 54 63 149 117
marriages due to poverty levels

in their families. % 14.1 16.4 38.9 30.5

N = 383

The results from the pupils in table 4.14 showg tha#pils never dropped out of
school because their parents cannot afford bascdsehidden charges in school,
teaching and learning materials at 43.5%, 37.0%catdd that such cases were rare,
11.9% indicated that they happened most often anthar 8.9% said that it happened
oftenly. Cases of pupils from resettled IDPs dragpout of school to take part in

hired labour to supplement their parents’ incomeenadso very rare at 51.3%, 25.5%
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indicated that such cases never occurred, 12.9%uxited that it happened most often

and another 10.0% indicate that it happened.

Another factor that the pupils indicated that wa® rwas the engagement of the girls
in early marriages due to the poverty levels inirtfamilies at 38.5%. 30.5%
indicated that such a case never happened, 16.diaiad that it often happened

while 14.1% said that it most often happens.

Considering returns received from self employmeajomity of mothers engaged in
and subsistencel/livestock farming as well as nigjaf fathers. It can be concluded
that the parents are not able to raise enough mmnegable the pupils to participate
in primary education. The study further found cuattthe parents were not able to
meet basic needs for their families as well astifier pupils’ education. Economic
activities refer to things that people do to edmentselves livelihood in order to
enhance their survival. However, the means ofrattgilivelihood may have negative

impact on resettled children’s participation innpary education.

Child labour dissuades pupils from participatinggetucation regularly. This supports
the contribution of UN (2001) that the division labour in the home favored males

leaving time and energy consuming domestic wonkshers and their daughters.

Similarly the study sought to find out solutionritahe respondents on how best they
can improve the children’s participation in primagucation. The responses were as

follows.
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4.9 Suggestions for Enhancing Pupils’ Participationn Education.

To achieve this, respondents were asked to givgestigns that could be used to
enhance the pupils’ characteristics, cultural jcast parental beliefs and economic

practices to improve their participation in primagucation.

The head teachers and teachers’ suggestions ortheowupils could improve their
characteristics so as to enhance their participatio primary education are

represented in table 4.15.

Table 4.15 Head Teachers and Teachers’ Suggestions Improving Pupils’

Characteristics.
Suggestions Frequency Percent
They should be given role 12 70.6

models to teach them on the
benefits of education

Both teachers and parel 7 41.2
should motivate the pupils

The schools should provide 13 76.5
child-friendly environment

They should beiven guidance 11 64.7
together with their teachers and

parents

Appreciate the pupils for wr 15 88.2
they are

N =17

According to the head teachers and teachers théspciparacteristics could be
improved to enhance their participation in prim&gucation by appreciating the
pupils for who they are at 88.2%, ensuring the ethqrovide child-friendly
environment at 76.5%, creating awareness throughgng speakers/role models on
the benefits of the education, motivating the pmupiking various strategies and

ensuring that they learn in an environment thahigd friendly at 70.6%, the resettled
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pupils should be given guidance together with theachers and parents at 64.7%
while both teachers and parents are expected twat®the pupils at 41.2%.
The pupils’ suggestions on how to improve and eobaparticipation their

participation in primary education was presentethbie 4.16.

Table 4.16: Pupils’ Suggestions on Improving theiparticipation in education

Responses

Suggestions Freq. Percent
Pupils to be guided/counseled 13C 33.¢
counselors/parents/teachers

Educate pupils on their rights 129 33.7
Parents/guardians should take greater respongibfliheir 56 14.6
children upbringing

Pupils should avoid drugs/alco 45 11.%
Teachers/school administration should take more 36 9.4
responsibility

Pupils must work hard and keep themselves busyyalwa 30 7.8
Pupils should obey teachers/par: 27 7.0%
Involve intervention from provincial 22 5.7%
administration/chief/police

Avoid company of people who use dr 21 5.4%
Teachers should not intimidate/stop caning thelpuipi 16 4.2%
school

Change the belief that age is a factor in education 15 3.9%
Report errand children to childre 11 2.8%
Officers/parents/teachers

Punish wrong-doers 6 1.6%
Girls should change behavior 3 0.5%
N =383

From the pupils’ observations, the pupils shouldgoéded/counseled by qualified
counselors, their parents with the help of the heex at 33.9% in order to improve
their participation in primary education. They shibbe educated on their rights at
33.7%. The pupils also advised the parents/guasdiariake greater responsibilities
for their children’s up bringing, advise on takidgigs such as alcohol, bhang among

others were not strongly advocated for and theewlee least below 50%.
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Head teachers’ and teachers suggestion on theemdéu of cultural practices on

participation of pupils in primary education wasgented in table 4.18.

Table 4.17: Head Teachers’ and Teachers’ Suggest®ron Cultural Practices

that Influence Pupils Participation in Primary Education

Responses
Suggestions Freq. Percent
Sensitize parents on 9 52.9
dangers of FGM
Enlighten learners o 17 10C
dangers of FGM
Facilitate communit- 16 94.1
wide change of attitude
on FGM
Initiation of the boy 2 15.4

child should be done
after class 8 so atto
avoid truancy and
delinquency

N=17

The head teachers and teachers suggested thatpiis ghould be enlightened on
dangers of FGM at 100%, the community should beaged on countrywide change
of attitude at 94.1%, the parents should be semsition the dangers of FGM at
52.9%. They further said that the initiation of th@ys should be done after class 8 so
as to avoid cases where children consider thenselgalts when in real sense they

are still young, early schooling guidance and celing were the least options.

The pupils’ suggestions on the cultural practiceat tenhance participation in

education were presented in table 4.18.
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Table 4.18 Pupils Suggestion on Cultural Practices

Responses

Suggestion Freq. Percent
Sensitize the parents on dangers of FGM 149838.9%
Sensitize the pupils on dangers of FGM 14136.8%
Sensitize the teachers on dangers of FGM 1232.6%
Pupils should become more responsible/work harder/b 25 6.5%
disciplined.
Parents should take more responsibility of theildeén 32 8.4%
and discipline them also
Teachers should take care of the pupils 15 3.9%
Families should enlighten each other/share 26 6.8%
knowledge/education/traditions
Report such cases to the chief/provincial 21 5.5%
administration/police/elders
Do circumcision at the transition period to highcal 5 1.3%
Reduce poverty in IDP settlements 9 2.3%
Create awareness among parents on benefits of good 15 3.9%
parenting
Stop the perception among boys that they are men up 9 2.3%
initiation
Attitude from classmates that make others drop Ishiog! 5 1.3%
addressed
Discourage high dropout of girls 12 3.1%
Stop traditional practices like FGM and early meggs 55 14.4%
Stop drug use among pupils 2 0.5%
Avoid bad company/peer influence 3 0.8%
Let them seek spiritual intervention through prayer 7 1.8%

N =383

The pupils suggested that the parents should bgtiged on dangers of FGM at

38.9%, the pupils should also be sensitized ordémgers of FGM at 36.8%, and the
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teachers should also be sensitized at 32.6%. Futtiee pupils should be more
responsible and work hard and disciplined, the mgaravere advised to take more
responsibilities on their children and disciplifreein among others which were the

least in solutions to increase participation amihegresettled pupils.

The head teachers’ suggestions on parental beliris presented in table 4.19.

Table 4.19: Head Teachers’ Suggestion on ParentakBefs

Suggestions Frequency Percent
Providing guiding ant 3 75
counseling

Giving suppoit for learning 2 50
resources

Provide them with a sense of 1 25
security

Avail education bursary funds 1 25
IDPs should be resettled 1 25
enable them lead normal lives

Start school feedin 1 25
programmes

Create awareness/educate 2 25
parents

N=4

At a response rate of 75%, the head teachers aubé¢inat parental beliefs could be
improved by providing guidance and counseling ® plarents and the pupils, they
should also give support for learning resourcesh®® pupils at 50%, they should
provide the pupils with a sense of security at 25k&y should avail education
bursary funds at 25% and the IDPs should be redetiti enable them lead a normal
life at 25%. Finally the stakeholders in educastould be sensitized on the need for

proper care on their children at 25%.
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Class teachers’ suggestions on parental beliefe prersented in table 4.20.

Table 4.20: Teachers’ Suggestion on Parental Belgef

Responses

Suggestion Freq. Percent
Sensitize/educate IDP parents on importance of 5 38.5
education
Promote gender equality of learners 3 231
Provide government support 2 15.4
IDP schools should involve parents fully in educati 2 15.4
issues
Offer guidance and counseling to pupils and parents 2 15.4
Empower parents through creation of Income 1 7.7
Generating Activities
Parents should refrain from criticizing to being 1 7.7
supportive to teachers
Educated local youth should visit IDP schools and 1 7.7

motivate them
N =13

The class teachers’ suggested that 38.5% the pastuld be educated on the
importance of education, they promote gender etyuat 23.1%, the provide
government support at 15.4, the IDP schools shdully involve parents in

education issues at 15.4%, they should offer guidaand counseling at 15.4%

among others

The Pupils Suggestions on Parental Beliefs wersgmted in Table 4.21.

68



Table 4.21: Pupils’ Suggestions on Parental Belef

Suggestions Frequency Percent
\wareness/education among parents on tsesfejood 167 43.6
yeducatic
Parents should educate/counsel their children 52 13.6
Parents should stop early marriages 19 49
Children should read widely to become more exposed 11 2.9
Address the issue of the first born drop outs 4 1.0
Report concerned parents to the police/chief/pmain 19 4.9

administration

Reduce poverty among IDP families 3 0.8
Give equal preference to boys and girls 127 331
Pupils should become more responsible/self 25 6.5

control/obedient/work harder

Provide direct assistance to pupils through buying 17 3.4

uniforms, shoes, sanitary towels, etc.

Empower the parents economically 17 44

Avoid company of drug and alcohol addicts 15 3.9

Teachers should be more responsible/guide pamves/| 14 1.0

pupils

Identify role models in community to motivate pupil 6 1.6
N = 383

From the pupils’ opinions, their parents are supdds be educated on the benefits of
education at 43.6%, they should give equal prete=reto both boys and girls at
33.1%, the parents should also educate their emldit 13.6%, the pupils were also

advised to be more responsible at 6.5%.

The head teachers’ suggestions on the economimréasere presented in table 4.22.
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Table 4.22: Head Teachers’ Suggestions on the Ecanic Factors

Suggestions Frequency Percent
Providing guiding and 3 75
counseling

Giving support for learning 2 50
resources

Provide them with a sense of 1 25
security

Avail education bursary 1 25
funds

IDPs should be resettled to 1 25
enable them lead normal

lives

Start school feeding 1 25
programmes

Create awareness/educate 2 50
parents

N=4

Provision of guidance and counseling was suggeatethe best way to improve
participation of pupils in education at 75% by tiead teachers, then giving economic
support by ensuring the availability of learningoarces was advised at 50%, the
parents were also advised to provide their childngtth security, education sector
were advised to avail education bursaries, thetttiegeof the IDPs, introduction of

school feeding programmes on least percentage.

The class teachers’ suggestions on the econontar$awere presented in table 4.23.
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Table 4.23: Teachers’ Suggestions on the Economiadiors

Responses

Suggestions Freq. Percent
Introduce school feeding programmes 6 46.2
Increase school funding and learning resources 5 .5 38
Educate parents on importance of education 2 15.4
Introduce guidance and counseling in school and IDP 2 15.4
camps
The host community should assist in education@d? | 2 15.4
children
Support IDP learners with uniforms 2 154
Enact laws compelling parents to take their chiidie 1 7.7
school
Stop intimidating language e.g. "watoto wa hema" 1 7.7
Empower IDP parents through Income Generating 1 7.7
Projects
Invite resource persons t motivate learners 1 7.7
Teachers should play good role models 1 7.7
Build schools in IDP catchment areas 1 7.7
Parents should take full responsibility for prowviglibasic 1 7.7

needs for their children

N =13

The teachers proposed the introduction of schaalifey programmes for the pupils at
46.2%, they also advised that the stakeholderslulcaion sector to increase funding
for children and learning resources, teachersdyg plgood role models to the pupils,

building schools for the IDPs and provision of lbagéeds among others.

The pupils suggestions on the economic factorg wezsented in table 4.24.
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Table 4.24: Pupils Suggestions on the Economic Facs

Responses

Suggestions Freq. Percent
Government should find ways of reduci 26¢€ 69.5
poverty among IDP families
Children should become obedient to parents and 8 2.1
teachers
Ignorant families should be more educated by 54 14.1
exposed families/create awareness on importance
of education
Children should be given more counseling 41 10.7
advised
The head teachers should be reprima 2 0.t
Identify talent of pupils and assist to grow 12 31
Improve health of IDP school going chilin 5 1.2
Improve learning infrastructure in IDP 99 25.8
settlements
The youth should stop drug/alcohol abuse 5 1.3
Give equal preference to boys and girls in 26 6.7
education
Children in IDP camps should be respected/not 3 0.8
undermined
Ignorant parents should be reported to authorities 5 1.3
for legal action
Pupils should not be caned without proper re 4 1.C
Government should remunerate/pay teachers well 6 1.5
Government should recruit/employ more teac 8 2.1
Government should clear all IDP camps 6 15

N= 383

According to table 4.28, 69.5% of the pupils sugegdghat the government should
find ways to reduce poverty among the IDPs, thepukh improve learning
infrastructure in the IDPs settlements at 25.8%pignt families should be more
educated in order to embrace education in thessliat 14.1%, the pupils should be
given more counseling, girls should be given eaqumdortunities with the boys. This
concurs with Erol et al's (2004) who suggested thatisures are needed to address
the specific needs of internally displacement daciéd individuals worldwide. This

is especially important to identify rights and garatees relevant to the protection of
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displaced children and adolescents. This is likelfocus attention and provide much
needed assistance for the appropriate resettlear@htfuture reintegration of the

youth within these countries.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter summarizes the findings of the stuglyesents conclusions,
recommendations and suggestions for further researc

5.2 Summary of the study

The purpose of this study was to investigate factofluencing pupils’ participation
in primary education in Molo resettlement schemenya.Five research questions
were formulated to guide the study research. ReBeguestion onesought to
determine how pupils’ characteristics influence irthparticipation in primary
education in Molo resettlement scheme. Researchtiguetwo aimed at establishing
how customary practices influence pupils’ partitiga in primary education in Molo
Resettlement scheme. Research question three stuglgtermine to what extent
parental beliefs influence pupils’ participation primary education in Molo
resettlement scheme. Research question four ainestablish how economic factors
influence pupils’ participation in primary education Molo resettlement scheme.
Research question five sought to determine meaghetdscan be put in place to
reduce factors influencing pupils’ participationgrimary education in Molo resettled
scheme.

The sample size for the study was 4 head teach@rslass teachers and 383 pupils.
Literature review focused on international call swds education for all children
regardless of their situation, the Kenyan Governneforts to resettle all the IDPs,
access of education among the resettled pupilsalo Mesettlement scheme. Data was

collected by use of questionnaires among 4 heathées, 13 class teachers and 383

pupils
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5.3 Summery of the ffindings of the study

Findings found out that pupils’ ability to partieife in primary school education was
greatly determined by the fact the pupils were gigen equal rights both at school
and home. At the same time the use of drugs amchiddtion by the teachers in
school were considered as having substantial impgathe pupils’ participation in
education at rate of 100% and 75% and pointed puhé head and class teachers.
For these factors, there was consensus betweenrepondents that the most
outstanding factor was the pupil’s age which thaig sletermine how they perform
and cope with school life at the rate of 58.4%nakciated by pupils and teachers. This
situation also delayed the pupils from joining sahand therefore affecting their
participation in education. Lack of equal treatmémt both boys and girls also
featured as factor at 50%, and 69.2% indicated égdhand teachers respectively
where most schools are working hard towards prargajender equality in education
in the area. The respondents further pointed otheapractice of FGM were another
factor at 38.5% as indicated by the teachers #wllyraffected the girls in their effort
to participate in education. This in most casese&d the girls to early marriages and

lack of concentration in school work.

The study found out that there were factors thidiémced childrens’participation in

primary education such as customary practices.hEag teachers rated FGM at 50%
as the highest prevalence. Pupils also concurs tiwéhhead teachers that FGM was
likely to affect their participation in educatiomang the resettled pupils. Therefore
the study found that because FGM is a common peaati the area, it forced most
girls to discontinue their education once they hamder gone through the process

while for the boys, initiation through circumcisipnomoted their status to adult hood
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and therefore would expose them to vulnerabilisesh as early marriages truancy

drug abuse, indiscipline among others.

The social impact of family challenges did not gpéne children from failing to

participate in education as most of the responderdi€ated that in cases where
parents had separated, most of the children waiilldof participate in education more
so because some would go with their parents ofamed to play the role of the

missing parent in terms of providing for the famdly 75% as indicated by the head
teachers. The study also found out that the chilgvere missing role models in their
guest to participate in education as most of thaients were struggling to bring them
up in the IDP camps with very minimal level of edtion. The religious practices
among the communities was found to have some ggnif influence on the pupils’

ability to participate in education as the respensiendicated that certain religious
beliefs prohibited parents from taking their chéldrto school although this was very

rare.

On the economic perspective, the study found thptip had to compromise going to
school because they have to supplement their lalwdhbrthat of parents in order to
bring more income for their families, their paremannot afford to provide the
necessary school requirements, basic needs and loithgen school charges and
therefore the schools keep on sending the pupitsehat 58% from pupils, 50% from
the head teachers and 23.1% indicated by the tesachigerefore in order to enhance
the pupils’ participation in education, the respemd suggested that creating
awareness through engaging speakers/role modetkeohenefits of the education,

motivating the pupils using various strategies a&mguring that they learn in an

76



environment that is child friendly. The other susfign was on giving guidance and
counseling to teachers, the pupils and their paremtthe best methods to apply when
dealing with pupils, strategies that can help thpilp stay focused on education and
how the parents can contribute positively towatdsirtchildren’s education. Have
feeding programmes, suggested that the childrenldh® provided with basic needs
and indicated that they children should be apptedidor who they are and be

encouraged to pursue education.

The teachers further suggested that the ministoulghincrease allocation of funds to
the pupils the IDPs should go back to their farmd Bead their normal lives, they
should be given support to build better facilities the pupils, and be provided with

bursaries especially those joining form 1

Pupils especially girls and the first born childeam easily drop out of school in order
to help their parents in generating income forftrailies. The communities also still
view the girls from the traditional perspectiveve¢alth and therefore would want to

marry off their girls after FGM in order to raisewty.

5.4 Conclusion

On the basis of the findings, the research consltigt pupils characteristics that
determines whether they participate in educatiomoorare the pupil’s age and equal
treatment for both girls and boys both in schoa ahhome, delayed enrolment in
school, the pupils initiation through FGM and cimgzision participation in education
among resettled pupils was relatively equal to latys and girls.

It also concluded that customary practices of theppe were not strong indicator in

denying participation in education among the résetpupils. Those factors included

77



early and forced marriages, gender discriminaticawlitional beliefs and religious

beliefs.

Poverty made the resettled pupils to engage in@oantasks to ease the family’s
income pressure and household chores carried owpirts/ denied them time to

concentrate on school work and at times absentaaisghools or withdrawal.

The study concluded that parental factors suckews bf education, lack of parental
participation in the education of their childreack of provision of basic necessities
led to poor participation in education among theettled children. Economic factors
such as family poverty lack of encouragement faldobn especially girls, led to poor

participation in education among the resettled Igupi

5.5 Recommendations

Based on the study findings the research make®lilo&ing recommendations:

a) On the influence of pupils characteristic ontipgration of pupils in primary
education, the schools in Molo IDP Resettlement e8ah should introduce
accelerated learning programme for pupils who #dppome classes while on exile

in order to compensate for what they lost in teofnsyllabus coverage.

b). On the influence of customary practices oniggdtion of resettled pupils in
primary education, the government should take legaasures against parents who
force children into early marriages while in schand also engage in FGM.

c). From the pupils’ observations, the pupils sbobke counseled by qualified
counselors, their parents with the help of the heex in order to improve their
participation in education. They should be educatedheir rights. The pupils also

advised the parents/guardians to take greater megplities for their children’s
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upbringing. They further observed that the pupilewdd avoid taking drugs such as
alcohol, bhang among others, the teacher or th@o$alm general were advised to take
responsibilities in ensuring the children underdteshat education means to them and
their future lives, the parents were also advisedfitd means of empowering
themselves economically to be able to meet thecleesads of the children.

d). The pupils were advised to work hard and sgo grades that are encouraging,
they should obey their teachers, the provincialiadration should be involved, the
pupils should avoid the company of people who mayubing drugs, they should
change the belief that age is a factor in educataorand children should be reported
to the relevant authorities, they should minimizkass repetition because it
demoralizes the children, they should not be seval/decause they lack school fees,
the girls should change their behavior and the comiy to stop the practice of
FGM.

e). On the influence of parental beliefs on pgration of resettled pupils in primary
education, the government, non-governmental orgéinizs and other stakeholders
should train the parents and the entire local conitymwon skills about the need to
treat children of both sexes equally and providenthwith equal learning

opportunities at whatever level.

f). On the influence of economic factors on papi@tion of resettled pupils in primary
education, the teachers should be in-serviced lwergment on gender responsive
pedagogies so that they may not disadvantage #edtlel IDP children or those
affected by the violence in away while they edudatm. The Kenya Government
should therefore adopt the best practices by maksegof available expert advice so

as to mobilize available resources for the resatia process to be successful.
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g). On the suggestion given to improve the resetgapils lives, the Ministry of
Education should establish guidance counseling unischools so that resettled IDP
pupils can be counseled about the challenges fabemm during adolescence so that

they are able to participate in education in future

5.6 Suggestion for Further Research
Based on the conclusions of the study, the studviges the following areas for

further research:

» Effect of government policies on resettled IDPs ijsgn participation in

primary education in Kenya

* The role of the local community in enhancing pugalarticipation in primary

education in Molo resettlement scheme in Kenya

* The role of guiding and counseling in reducing nembf school drop-outs

among the resettled pupils in Kenya.
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APPENDIX A: LETTER OF INTRODUCTION

University of Nairobi,
Kikuyu campus,
P.O Box 92,

Kikuyu.

Dear Respondent

Re: Questionnaire for Research Proposal
| am a postgraduate student from the Universitiafobi Pursuing a master’s degree
in Education in Emergencies. I'm carrying out adston “Factors Influencing Pupils’
participation in Primary Education in Molo Resetilent schemeKenya. This
research is purely for the academic purposes anthformation obtained will not be
used elsewhere beyond this research work. | woplpreziate if you consider
spending sometime answering all the questionnaimagded as honestly as possible.
Thanks for your cooperation.
Sincerely,
Maria Gachangwe Sawe
Department of Educational Administration and Plagni

University of Nairobi.
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APPENDIX B: QUESTIONNAIRE FOR THE HEADTEACHERS

The purpose of this questionnaire is to enabledkearchers to obtain information on

factors influencing pupils’ participation in prinyaeducation in Resettlements Areas

in Molo. You are kindly requested to fill in allehquestions as honestly as possible.

Your responses will be used only for the purposthisfstudy. Confidentiality of your

identity is guaranteed. Please do not write younear the name of the school

anywhere on this questionnaire. You are requirditkothe spaces\| for appropriate

opinion or just fill the spaces provided and gikie bpinion where appropriate.

PART A: Demographic data

1.

2.

Gender Male [ ] Female [ ]
For how long have you served as head teacher
Lessthan 5years|[ ] between 6 and 10 \jedrs above 10 years|[ |
Head teacher’s qualification
Masters degree [ ] Degree[ ] Diploma [ ] P1[]
Qualification of teachers
Masters degree [ ] Degree[ ] Diploma [ ] P1[]
How many resettled pupils are there in your school?
How many teachers are there in your school?

Male [ ] Female [ ]
Indicate the number of resettled pupils who leftaol prematurely

Boys[ | Girls[ ]

85



PART B: Pupil’s characteristics
1. Do pupils drop out of school due to advanced age?

Yes|[ ] No [ ]
2. Do girls drop out of school due to intimidation tmale teachers / boys

counterparts?
Yes[ ] No [ ]
3. Do pupils have gender equity?
Yes[ ] No [ ]
4. Does initiation among pupils contribute negativielyheir character?
Yes[ ] No [ ]

5. Please indicate how to overcome pupils’ charadtesisand increase their

02T (o3 o = 1o ] o 1

PART C: Customary Practices

Tick [\] the appropriate column in the table below.
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REASONS

MOST
OFTEN

OFTEN

RARELY

NEVER

a) FGM is common practice among

the girls in your school.

b) Girls drop out of schocmorethan
boys so as to help their parents
domestic chores.

n

C) Girls engage in early marriages due

to poverty levels in their families.

e) Pupils who have undergone throug
initiation are likely involved in
truancy behavior.

h

f) Delayed
contributes to early marriages.

learning among girls

g) Some pupils drop out of school due

to separation of parents.

Please state how to overcome the above problemsnbance participation in

education among the resettled pupils

PART D: Parental beliefs

Tick [V] the appropriate column in the table below.

REASONS MOST | OFTEN | RARELY | NEVER
OFTEN

a ) First born pupils drop out of schodl|

to help their parents with family

responsibilities.

b) Parents withdraw girls for early

marriages for dowry to raise their

wealth

c) Religious practices among the

community negatively influence pupil

participation in education.
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c) Edicational role models is a fac
that influence participation.

e) Parents prefer educating boys|to
girls.

Please state how to overcome the above problemenk@ance participation in

education among the resettled pupils

PART E: Economic Factors

Tick [\] the appropriate column in the table

below.

REASONS

MOST
OFTEN

OFTE

RARE
LY

NEVER

a) Pupils drop out of school because their
parents cannot afford teaching and
learning materials.

b) IDP pupils drop out of school to take par

in hired labour to supplement their paref
income.

—

ts

c¢) Pupils drop out of school because their
parents cannot afford school hidden
charges e.g. development fees.

d) Pupils drop out of school because their
parents are not able to provide for their
basic needs like shelter, food and clothi

e) Girls engage in early marriages due to

poverty levels in their families.

Suggest ways of increasing participation rateslurcation among resettled pupils.

Thank you for your cooperation.
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APPENDIX C: QUESTIONNAIRE FOR THE TEACHERS

You are requested to fill in this questionnaire u¥ participation will help gather the
information on the factors influencing pupils’ peipation in primary education in
Molo Resettlement scheme. Kindly answer all questibonestly as possible. There
is no wrong answer. Your name or that of the sci®alot required, this will ensure
maximum confidentiality.
PART A: Personal data

1. Gender Male [ ] Female[ ]

2. Qualification of teachers

Masters degree [ ] Degree[ ] Diploma[ ] PL[ ]

PART B: Pupil's Characteristics and Participation
1. Do pupils drop out of school due to advanced age?
Yes[ ] No [ ]

2. Do girls drop out of school due to intimidation tmale teachers / boys

counterparts?
Yes[ ] No [ ]
3. Do pupils have gender equity?
Yes[ ] No [ ]
4. Does initiation among pupils contribute negativielyheir character?

Yes|[ ] No [ ]
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5. Suggest ways of increasing participation in edocatamong the resettled

children in your school

PART C: Customary Practices

Tick [V] the appropriate column in the table below.

REASONS MOST | OFTEN | RARELY |NEVER
OFTEN

a) FGM is rampart among the girl
child in your school.

b) Girls drop out of school than boys
to help their parents in doing domestic
chores.

c) FGM practice lowers the discipline
and performance of your pupils.

d) Girls engage in early marriages due
to poverty levels in their families.

e) Pupils who have undergor
initiation are likely involved in
truancy.

f) Delayed learning among girls
contribute to early marriages.

g) Some pups drop out of school dt
to separation of parents.

Please indicate how to overcome the above chakenge

PART D: Parental Beliefs

Tick [V] the appropriate column in the table below.
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REASONS MOST OFTEN | RARELY | NEVER
OFTEN

a) First born pupils drop out of school
to help their parents with family
responsibilities.

b) Parents withdraw girls for early
marriages for dowry to raise their
wealth.

c) Religious practices among the
community negatively influence
pupil’s participation in education.

d) Educational role models is a factor
that influence patrticipation.

e) Parents prefer educating boys|to
girls.

Please state how to overcome the above problemenbkance participation in

education among the resettled pupils
PART E: Economic Factors

Tick [V] the appropriate column in the table below.

REASONS MOST OFTEN | RARELY |NEVER
OFTEN

a) Pupils drop out of school becal
their parents cannot afford teaching
and learning materials.

b) IDP pupils drop out of school
take part in hired labour to
supplement their parents income.

c) Pupils drop out of school becayse
their parents cannot afford school
hidden charges e.g. development fees.

d) Pupils drop out of school becayse
their parents are not able to provide
for their basic needs like shelter, fopd
and clothing
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e) Girls engage in early marriages (
to poverty levels in their families.

Suggest ways of increasing participation in edanamong resettled pupils.

Thank you for your cooperation.
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APPENDIX D: QUESTIONNAIRE FOR THE PUPILS

This questionnaire seeks to gather/collect inforomaton factors influencing
pupils’paritcipation in primary education in Molegettlement scheme. It is not a test
and hence there is no wrong answer. Fill in thenlblapaces or tick the space
indicated by the brackets][as is appropriate.

PART A: Personal data

1. Gender Male [ ] Female []
2. Class [ ]
3. Age Below 10-11[ ] 12-14 [ ] 15-17[ ]

4. Parent’s/Guardian’s occupation

5. Number of pupils in the family
1-5[ ] 6--10[ ] Above 10[ ]
6. Who is taking care of your school expenses?
Father [ ] Mother [ ] Both parents [ ]

Guardian [ ] Sponsor [ ]

PART B: Pupil’s characteristics and participation

Tick [V] the appropriate column in the table below.

REASONS MOST OFTEN | RARELY | NEVER
OFTEN

a)Pupils in your class drop out pf
school due age.

b) Pupils in your class drop out pf
school due to abuse by teachers /
fellow pupils
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¢) Pupils in your clas have eque
rights.

d) Pupils in your class drop out

school because of abusing/using

drugs.

e) Class repetition due to age

demoralizes pupils.

Please indicate how to overcome the above chakenge

PART C: Customary practices

Tick [V] the appropriate column in the table below.

REASONS

MOST
OFTEN

OFTEN

RARELY

NEVER

a) Is FGM rampart among the girls i
your school.

>

b) Girls drop out of school to he
their
parents in doing domestic chores.

c) FGM practice makes pupi
indiscipline and performance poorly.

d) Girls engage in early marriages d
to poverty levels in their families.

ue

e) Pupils who have undergo
initiation are involved in truancy (ru
away from

school).

>

f) Some of your classmates drop out
school after initiation.

of

g) Delayed learning among gir

Is

contribute to early marriages.

Please give suggestion on how to overcome the ghrdems
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PART D: Parental Beliefs

Tick [V] the appropriate column in the table below.

REASONS MOST | OFTEN | RARELY | NEVER
OFTEN

a) First born pupils drop out of schoal

to help their parents with family

responsibilities.

b) Parents withdraw girls for early

marriages for dowry to raise their

wealth.

c) Religious practices among the

community  negatively influence

pupil’s participation in education.

d) Educational role models is a factor

that influence participation.

e) Parents prefer educating boys|to

girls.

Please indicate how to overcome the above chalkenge

PART E: Economic Factors

Tick [V] the appropriate column in the table below

REASONS MOST OFTEN | RARELY | NEVER
OFTEN

a) Pupils drop out of school becai
their parents cannot afford teaching
and learning materials.

b) Pupils drop out of school to ta

part in hired labour to supplement

their parents income.

c) Pupils drop out of school becat

their parents cannot afford school
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hidder charges e.g. development fe
uniforms.

d) Pupils drop out of school becat
their parents are not able to provide
for their basic needs like shelter, fopd
and clothing

e) Girls engage in early marriages due
to poverty levels in their families.

Suggest ways of increasing participation in edoecaéimong IDP pupils.

Thank you for your cooperation.
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APPENDIX E: AUTHORIZATION LETTER

REPUBLIC OF KENYA

- Iy [

NATIONAL COUNCIL FORCIENCE AND TECHNOLOGY

Telephone: 154.020-2213471, 2241348
258-020-310571, 2113123, 2219420

Fax: 254-020-318245, 315245 P.0. Bax 30623-00100
NAIROBI-KENYA
‘When replying plﬂ: quote Wabsite: :
NCST/RCD/14/012/1021 26" July 2012
Our Ref Date: i

Maria Gachangwe Sawe
University of Nairohi
P.O.Box 30197-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Following vour application for authority to carry out research on
“Chullenges facing participation in education for children living in
Internally Displaced Persons (IDPs) camps in Naivasha, Kenya,” | am
pleased to inform you that you have been authorized o undertake
research in Naivasha District for a period ending 31" August, 2012,

You are advised to report to the District Commissioner and the District
Education Officer, Naivasha Distriet before embarking on the research

prject.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

1 \
DR. M. K. RUGKTT, th:

DEPUTY COUNCIL SECRETARY

Copy to:
Ihe Disteict Commissioner

The District Education Officer
Naivasha District.

"The Natipnnl Cauncll for Soence end Fechaalogy i Committed to fhe Promation of Soende and

Technology for Notional Developement
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APPENDIX F: RESEARCH PERMIT
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