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ABSTRACT

The purpose of this study was to investigate tbéofa that influence students’ Kenya
Certificate of Secondary Education (KCSE) Geograpégformance in Changamwe
district, Mombasa county Kenya. The objectiveshef $tudy were to determine ways
in which teaching methodology influence studeneffprmance, determine ways in
which teachers’ experience influence students’grarance in geography, establish
ways in which teaching/ learning resources infl@estudents’ performance, establish
the influence of school principals and Head of D#pants (HODs) on students’
KCSE geography performance and to establish howlests’ attitude towards
geography influences performance. The study adoptddscriptive survey research
design. The design was appropriate for the studgpume the researcher was studying
circumstances which had already occurred and as ékist in schools. Purposive
sampling was used to select teachers, principats laarners. The researcher
purposively selected 15 schools, 15 principals 46dHODs, and 30 form 3 — 4
geography teachers. The researcher randomly sel&6tgirls and 10 boys all form
four geography students from the 15 sampled sctgivisg a total of 300 students.
The study analysis used both qualitative and qtsdivié approaches. The study
established that there were more male teachersfémaale teachers. Many teachers
(27%) employ lecture method compared to other nustiwehen teaching geography.
More experienced teachers influence students’ peeoce positively. The study
concludes that education inputs of the studenttegheher, teaching methods, learning
resources, the school facilities and the schooirenment are factors that influence
performance. The study recommended that more fetnealehers to be employed
because they act as role model to female stud€hesstudy also recommends that
the government to provide with adequate which learmresources which will be
readily available for both students and the teacHer study, understanding and
research reference for geography. The teachingadelbgy should be well diverse
to cater for the needs of the students. Readingdabéthe teacher improves on the
students’ attitude towards the subject and itwsag of utilizing the learning resources
such as books provided by the school hence infiagnstudents’ KCSE geography
performance. The study recommends that teachindeamding resources influences
performance. Schools should provide with the bessources and teaching
methodologies in influencing the students’ and lieag attitude towards the subject
hence, a general improvement in performance of rgeby.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Globally, the teaching of geography has four aifise first aim is to develop in
young people a knowledge and understanding of ldeeghey live in, of the people
and the places, and of how people and places rietete and inter-connect, of the
significance of location; of human and physicaliesvments of people - environment
relationships; and of the causes and consequeotceshange. The second aim is to
develop the skills needed to carry out geograplstadly for example geographical
enquiry, map work and field work .The third aimtesstimulate an interest in, and
encourage and appreciation of the world aroundLastly, it is to develop an
informed concern for the world around us and aditgband willingness to take

positive action, both locally and globally (Cliftb2011).

Geography is one of the ten compulsory subjecteenBritish National curriculum.

It is taught to British school children almost righom the start of their schooling at
age five. According to Clifford (2011) every stasehool in England follows

‘National curriculum,” a set of guidelines issuedthe Department for Education and
Employment (DfEE) in London. It is split into threseas: Key stage 1 for five to
seven year olds, Key stage 2 for seven to elevan gles (primary school children)
and Key stage 3for eleven to fourteen year oldgh(tschool children).Geography

subject is a worldwide component of all forms ofieation systems.

Compatratively, the objectives of teaching geographya global perspective are

almost the same or similar as those of African toes but differ in semantic or



language presentation (Nellis and Duane, 1995).0Ating to Okpala et al (1990)
geographical education in Africa particularly ingdria started in the second half of
the 19" century. Like many other African countries deperdon the colonizer,
Nigerians geography in secondary education wadlestiad while that country was a
British colony, it resembles the British system.w&s among the primary school
subjects essential for producing interpreters aralirtc clerks for effective
administration of the colonial government. Nigerig@ographers (Ologe etal, 1984)
agree that geography, unlike such professionaiglises as engineering, medicine,
architecture, pharmacy or law, does not lead direit profession but that the
discipline does make valuable contributions tovittlial and national development.
Geography is one of the nine basic subjects thstudent can take in secondary

school in Nigeria.

In Kenya, the objectives of teaching geography aedted with the needs of the
country as main considerations. The objectivesmaeant to acquaint the students
with living conditions of people in different pam$ the world, acquire knowledge of
natural resources and understand how environmedt @dimatic factors have

influenced our life. They have to acquire knowledufetheir physical and social

environment and thus broaden their outlook. Thi# kelp them understand basic
concepts, principles and theories relating to gaglgical phenomena. Through this
interaction, they are able to be trained in nasively. Their training in nature study
empowers them in thinking, reasoning and memomisk equips them with power of

imagination.

Geography is one of the subjects offered in Seagndchools in Kenya and

students’ performance in Kenya Certificate of Seleoy Education level is of



paramount importance (KNEC, 2005).Performance isiraportant measure of
learning attainment in education. Performance saarording to a variety of factors,
such as appropriateness of the evaluation instrturaed the motivation of the
students to perform. Success in education is isargy being equated with good

academic performance.

Geography is one of the subjects in secondary $dusoculum that the researcher is
set to discuss in this paper. It is one of thetelecsubjects. Oluoch (2006) observes
that elective subjects should be made availabléhigsis one of the best ways of
taking care of variation in schools and making edion relevant to more people.
Students’ performance in geography both formativeé summative examination has
been identified as a significant predictor of prefeee for geography related careers
among the secondary school students. However, st ldg@en noted that students’
geography performance in KCSE has been companatietlining in relation to
other humanities such as Christian Religious Edowa(CRE) and History and
Government. Poor performance in geography is dicaticoncern as most students
who leave school with poor performance cannot caenpdfectively in the job
market. Good performance in KCSE examination mdtnoleads to a better job

which ensures better standards of living thereafter

Kimani (1991) asserted that the foundation stones@éntific and technological
advancements has strong background knowledge imgrageloy. Kenya should
embrace itself to realization of Vision 2030 thrbugcientific and technological
disciplines like geography as it's a science ogdnsubject as foresaid. Okumbe
(2007) observes that in Kenya, the major paramaisesl to measure educational

output is performance in examinations. This perfomoe is however achieved after



the various inputs into the educational processergal educational production
process, just like an industry does. Those edutatiputs used in the education
process include but not limited to the student, teacher, teaching — learning

resources, the school facilities and the schookrenment.

Good performance in both internal and externah@Rration in geography creates a
commitment and desire to pursue the subject tditpeer level for career purposes.
Average performance as stated by Bell (1993) caseldmental to students in opting
a subject from a variety of choices. Students irstmeases benefit from teacher’s
attitude to a subject especially when giving tuitibat is meant to ensure the student
achieves or scores high marks in a subject. Thehe&ea’ qualification, teachers’
subject teaching methodology, liking and opting atber factors that influence

performance by an individual geography student.

The primary purpose of this study therefore isrweestigate the factors which are
currently influencing students’ performance of gepiy in KCSE in Changamwe
District. This arose after it was noted that theo#ment and performance of
geography has continued to drop down in secondargads in Changamwe District

which has caused concern among the stakeholders.

According to the year 2012 KCSE Kenya National Exetions Council report, the
candidature in geography decreased from 121,1420ihl to 117,731 in 2012
countrywide compared to History and CRE which iasexl from 115,923 in 2011 to
293,172 in 2012 and 289,471 in 2011 to 316,403 0m22respectively among the
humanities. A report from Quality Assurance andn8tads Officer (QASO)

Changamwe on 2012 KCSE analysis shows a dismal euailentrants of geography

compared with other humanities. Geography had adtlidates, History had 639 and



CRE 537 respectively. This trend was noted to kesime in the previous years. The
enrollment indicates the reluctance of studentiad of geography among the
electives. The performance of geography subjeKG8E in the same year, 2012, had
a lower mean score compared to the other human@esgraphy had a mean score of
3.073, History 4.149 and CRE 4.883. The performaotestudents in KCSE is
expected to be a maximum of grade A, which traaslad 12 points. Most of the
secondary schools in Changamwe District are onlg ttbscore between 3.0 and 4.0
in geography which translates to D+. On the otrardh the other humanities score
5.0 which is a C-. This has prompted a study tedreied out so as to establish the

major factors that affect the performance of geplgyan the district.

The major concern of this study was to investigatays in which teaching
methodology influences students’ KCSE performanceeography, the effects of
teachers’ experience in influencing students’ pennce in geography and establish
ways in which teaching/learning resources influerstadents’ performance in
geography in Changamwe district. The researchdralgib establish the influence of
school principals and HODs on students’ performantegeography and how

students’ attitude towards geography influencefop@iance in the subject.

1.2 Statement of the Problem

According to Ondigi (2002), Geography is essentabur Education because it helps
students to make a positive mark about the world seek to offer solutions to
existing problems in the environment. Despite titenale for teaching geography to
attaining the overall education goals in secondatyool syllabus Changamwe still
has dismal performance in geography in Nationalmexations. Geography as a

subject demands high motivation for teachers antl arganized resources. Low



student achievements are often blamed on the guald motivation of the teachers
and how a geography teacher is supported by theobkgirincipal and the HOD.
Geography demands resources such as laboratddwdikk equipment, cartographic
instruments and budget for trips for students tdgoe well in the KCSE. The overall
problem is that the main factors currently influegc learners’ performance in
geography as one of the elective subjects in seggrathool curriculum has not been

explored adequately, Obiero (2009).

Table 1.1: Mean Subject Score in KCSE Group 3 subg@s from 2008-2012

YEAR GEOGRAPHY HISTORY CRE

CHA | LK KIS MVI M/S CHA  |LIK IS i /S aHA LK KIS MvI M/s

2008 3.49| 3.00f 52 397 393 485 469 4]75 489804 5.76| 4.24| 586 6.94 57D

2009 3.27| 4.19] 521 441 427 459 458 403 554694 5.03| 537 500 6.2% 541

2010 2.73| 427 595 43 434 460 529 5)95 50413% 5.78| 6.09| 4.26f 58% 55D

2011 3.31| 4.07] 593 52% 464 3747 3J4 432 500064 4.80| 4.89| 583 6.03 594

2012 3.07| 398 381 501 397 414 385 428 573504 4.88| 4.69| 3.89) 594 48b

M/Sco | 3.18 | 3.90| 5.23] 460 4.2 439 437 453 524 46325% 5.06| 5.00f 6.200 5.39
res

DISTRICTS (KEY)

CHA-Changamwe LIK-Likoni KIS-Kisauni MVI-Mvita
Sources: DEO'’s Offices, Changamwe, Likoni, Kisaamd Mvita districts (2014)

In 2012 KCSE results, the highest mean score irdi$teict in geography was 3.073
while in History it was 4.149 and in CRE it was &38as reported by the District
Quality Assurance Officers from the district aftaralyzing 2012 KCSE. The same
phenomenon was observed in the previous year 2Mk&s performance in
geography in Changamwe district is lower compa@adther districts. The mean
score for the last five years is as follows; Chamga-3.18, Likoni- 3.90, Kisauni-

5.23 and Mvita- 4.60 as reflected in Table -1



1.3 The Purpose of the Study.

The purpose of this study was to investigate thtofa that influence students’ KCSE

performance in geography in Changamwe district, Masa County — Kenya.

1.4 Objectives of the Study

The research study sought to:-

a)

b)

d)

To determine ways in which teaching methodologyuerices students’ KCSE
performance in geography.

To determine the ways in which teachers’ experieimcéeaching geography
influences students’ KCSE performance.

Establish ways in which provision of teaching aedrhing resources influence
students’ KCSE performance in geography.

To establish the influence of school administration students’ KCSE

performance in geography.

Establish how students’ attitude towards geograipifiyences performance of

geography in KCSE.

1.5 Research Questions.

The following were the research questions of theyst

a)

b)

To what extent does teaching methodology influerstedents’ KCSE

performance in geography?

In which ways do teachers’ experience influenceesis’ KCSE performance in

geography?



c) In what ways do teaching/learning resources infteerstudents’ KCSE

performance in geography?

d) To what extent do the school principals and HOOuémce students’ KCSE

performance in geography?

e) How does students’ attitude towards geography émibe KCSE performance of

geography in Changamwe district?

1.6 Significance of the Study.

The study highlighted factors that influence sttde KCSE performance in
geography in Changamwe district. The study was abgoected to improve both
theory and practice in the teaching of geograplms Tight lead to the improvement
of strategies for the implementation of geograplipocation by identifying the

strengths and constrains in the implementationgs®c

To the M.O.E, the study could be of immediate binefthe formulation of future

policies aimed at enhancing students’ performancehé subject. To the KICD, the
study would help curriculum developers to re-examine geography syllabus and
improve some topics to enable coverage of the lmy#laat the stipulated time or to
consider allocating more instructional time instefidhe current allocated time. The
KICD might improve curriculum for pre-service ancepare for in-service courses for

geography teachers.

1.7 Limitations of the Study.

According to Mugenda & Mugenda (2003), a limitatignan aspect of research that

may influence the result negatively but over whtble researcher has no control.



Respondents who had already done KCSE Geographyniex@ons were not
captured due to time and inaccessibility. Insteidw, researcher used form four
students who had not taken their examinations. J&mple size of the present
candidates was not a true representative of theique candidates. The data
collection was done through the questionnaires Idpeel by the researcher and the
guestions might not have been exhaustive enougholicit for other important

information best for the study.

1.8 Delimitations.

Delimitations are boundaries of a study. The stiadgeted both public and private
secondary schools in Changamwe District, Mombasain§o The researcher
investigated the factors that influence student€Sk performance in geography in
Changamwe district. The respondents were geogrdpbhghers and form four
students taking the subject. Other respondents iWeaels of Geography Departments
(HODs) and the Principals who are managers of tigditition and who also

determine resources allocation in the school budget

1.9 Basic Assumptions of the Study.

An assumption is a supposition that a fact is tilleese were the assumptions of the

study:

a) That KCSE examinations are accepted instruments jflmiging student
performance and are clear measures of academigrpenfice, since validity and

reliability is established prior to KCSE geogramxamination by KNEC.

b) That many of the students and teachers in the sahgahools always cover the

geography syllabus by the time they sit for the€3$E. That the teachers are



trained and both students and teachers attendeslé®ms39 weeks in an academic

year.

1.10 Definitions of Significant Terms

For the purpose of clarity in the research stuldg,dperational terms used in the study

were:

Achievement Motivation: The desire to excel in learning that arises frbmrieed to

be efficient and competent in tasks.

Attitude: A predisposition to act in a negative or positivay towards persons,

objects, ideas or events.

Core subjects:The subjects in the curriculum that a student rensbll for KCSE.

Elective subjects:Subjects in the curriculum open to choice by stisien KCSE.

Enrolment: The number of students who enlist in geographyfo&E in a school.

Evaluation: It is the systematic process of collecting, analyzand interpreting
information to determine the extent to which studeare achieving instructional

objectives.

Motivation: The degree of the desire to learn new thingsfudys to be inquisitive

about content taught and to cooperate with thehtaa the learning process.

Performance: Status of a student with respect to attained kedge or skills as
compared with other students and other schoolsptediostandards. It is the grade

attained by a candidate in KCSE.

10



1.11 Organization of the Study

The study is organized into five chapters:

Chapter one consists of introduction which contabackground of the study,
statement of the problem, purpose of the studyeatives of the study, research
guestions, significance of the study, limitatiorfstiee study, delimitations of the
study, assumptions of the study, definitions ohgigant terms and organization of

the study.

Chapter two focuses on literature review, whichifegyith introduction followed by
a literature review on; ways in which teaching noefblogy influences students’
KCSE performance in geography, effects of teachergerience in influencing
students’ performance in geography, teaching/legrnresources influence on
students’ performance in geography, the influerfc&cbool management on students’
performance in geography and how students’ attitogeards geography influences
performance in geography in KCSE. Finally the &tare review section is followed
by a summary of the literature review, theoretif@mework and conceptual

framework.

The third chapter dealt with research methodolodnciv included; research design,
target population and sampling procedures, resdastiuments, instrument validity

and reliability, data collection procedures andadatalysis techniques. Chapter four
entails data analysis and discussion of researatinfjs. Chapter five provides a

summary of the study, conclusions and recommenaatio

11



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

In this chapter, the literature review is under tbbowing headings: Influence of
teaching methodology on students’ KCSE performamcegeography, Teachers’
teaching experience and students’ KCSE performancgeography, Influence of
teaching/ learning resources on students’ KCSEopmdnce in geography, Influence
of school principals and HODs on students’ KCSEfqgrarance in geography and
students’ attitude towards geography on KCSE perémice. Finally, summary of the

literature review, the theoretical framework andaeptual framework.

2.2 The influence of Teaching Methodology on students performance in

geography

A teaching method refers to the approach a teaeimgioys during a lesson Nasibi
(2003). Almost all modern methods and proceduresbeaused to promote individual
instructions in the classroom and socializationtred individual. One of the most
important topics in the field of education is teaccfuality and its impact on students’
achievement. This has been exemplified through mouseresearchers and theorists
who concur that both quality teachers (Marzanoalgt010) and teaching methods
(Lunenburg & Irby, 2011) are significant classrotearning predictors. Despite the
significance of quality teaching, there is littlensensus among educational scholars
on the precise definition of a “quality teacher’dafproper’” methodology (Kelly,

2011).

12



According to Basha (1994), the methods used inhiagcgeography are lecture,
demonstration or experimentation, project, questiod answer (Socratic Method),
discussion, excursion and historical. The teaclmghods that enable learners to
actively participate in learning should be adopgtesiead of those that reduce them to
passive recipients of knowledge. The method shtakd cognizance of the learner’s
preferred learning style. In cases where teachiathous adopted are not consistent
with learner’s preferred learning styles, discorhfeets in and interferes with the
learning process hence acquisition of desired ggdigeal knowledge is impaired

(Gopsill, 1973).

Education must begin with the student ad must lapted to needs and requirements
of the student as he / she grows. A good method ardy result from constant
observation of the following broad principles. Téesclude orderly procedures in
teaching, an arrangement of the subject matter hwhidl avoid waste of time and
energy and a distribution of emphasis which wiltlge the greatest co-operation

from the learners and maintain their active interes

Each teaching method in geography is a distine miinfluencing the understanding
of the student. Demonstration stimulates studenkitng, small group discussion give
learners opportunity to express their opinions eold playing provide a nourishing
learning environment. Discovery methods are knowrkeéep students motivated,
aroused and enhance retention. These methods angilied in every geography
lesson but rather, the teacher should choose tts¢ appropriate method in line with
the topic and students. Students of geography whoeaposed to good teaching
method tend to have higher test scores, higheresedem, improved social skills and

greater comprehension of geography as a subject.

13



As (Michael, 1987) states, most teachers use kechethod. It is probably the most
popular and widely used. However, this method snviirious form of presentation

should be used to introduce new topics, summakeas and show relationship
between the theory and practice. Effective usedire method calls for the teacher’s
sensitivity on the needs, potentiality, levels &mining styles of the students Nasibi
(2003).Lecture method should not be utilized inrg\geography lesson but rather the
teacher should choose the most appropriate methdithé with the topic and the

students. The question is, does a geography teacmemand a repertoire of best
teaching models, strategies and procedures andhase for classroom instruction?
Students of geography who are exposed to gooditeantethods tend to have higher
test scores, higher self-esteem, improved socidé sind greater comprehension of

geography as a subject (Nasibi 2003).

2.3 Teachers Teaching Experience and students’ KCSE Permance in

Geography

Experience is a reliable prediction of a personigits to handle a certain job. The
guality of education imparted to students by aheaaepends on the quality of the
teacher. As pointed out by Odhiambo (2005), “Thibea of teachers in any school
system forms important educational resources omacbutcomes. The teacher’s
characteristics, perceptions and school resourdésiways translate learning gains

to the students to the extent they are utilizetthénprocess of instruction.

Parrot (1982), as quoted by Wanjala et al (201€8eds that “as is the teacher so is
the teaching”. An experienced teacher tends to reatige, innovative and easily
improvises teaching strategies to suit geograplojest matter and content. On the

other hand, an inexperienced or rigid teachergalietraditional methods of teaching
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which may be irrelevant or inapplicable in contant time. Lack of experience, for
example a fresh graduate from college without #heessary teaching experience will
have problems in presenting information to studemtbandling content in class. In
essence, the teaching and learning of geographyg do¢ only take place in
classroom, but in all spheres of life. He or shedseboth the outside and inside
classroom environment experience. Teachers withelogears of experience become
more knowledgeable as they pause and take stowakhaf they do daily, discussing
with colleagues what happens in their teaching ggecto come up with new
strategies and develop new techniques from thgiemences. They are able to focus
their attention on learners and some of the feattlrat appear to inhibit or facilitate
learning. They are patient. Geography as a dis@pls too wide and involves
practical work. The teacher ought to be patierthdadle students during supervised
studies, field trips among other demands. Impatieathers fail to deliver skillfully
the content required. An experienced teacher igemiatand creates more teacher-
student contact hours to overcome the insufficiane allocation curriculum based

problem.

Researchers indicate that although teacher experidoes have a positive effect,
there is uncertainty as to whether or not thisltésdinear. In regard to the various
types of teacher preparation effect on studenssltg, Rivkin, et al (2005) identified
a significant positive effect of a teacher’s fitgto to three years of experience on
student test scores, which was followed by an ézjngl effect in subsequent years.
Similarly, Sanders (2001) acknowledged that alttoube connection between
teacher experience and student success has bexstigatved, there is no consensus

among researchers regarding the quantity of ybatstakes a teacher “experienced.”
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Experience between 3 to 8 years appeared to benai for effectiveness.
Correspondingly, Darling-Hammond (2000) signifidthtt the association between
teaching experience and teacher effectiveness tiscoestantly linear and has an
inclination to even out before decreasing. Moreen¢cstudies of the relationship
between teacher experience and student achievdraeatresulted in similar findings

(Tran &Nathan, 2010).

2.4 The influence of teaching — learning resources ontuslents’ KCSE

performance in geography

According to Romiszowski (1968) and Ondigi (200Barning resources are the
materials used by both the teacher and the studleritee classroom or outside the
classroom to facilitate the learning process. [Eaening resources are paramount in
that they motivate learners, facilitate learningiken learners come into contact with
real things and all aspects of phenomena. By usiaged learning resources,

retention among students is high.

Davies (1975) defines a learning resource as am @e environment that has been
structured so that a user may be expected to feamn it to achieve one or more
defined goals. Performance is a function of howtdec such as students’
characteristics, teachers’ characteristics anchtegftearning resources interact in the
school environment. If the interaction or the systis healthy, the performance is
always good. These resources include and not lihigethe print media like the text
book, audio-visuals and broadcasted resources, coitynresources and guest
speakers and three-dimensional materials like spagi objects and realia which give
students a real experience in their own environmébthers are geography room or

laboratory/library and information technology.
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Songole (1999) stated that the most teaching reedhat distinguishes schools is the
provision of textbooks. He added that good perforoeademands every school to be
equipped with relevant textbooks. The other teagi@arning resources today is the
use of information technology in the teaching cdg@phy if the students are to catch
up with the rest of world. Learning is always passand boring if learning resources
are not incorporated effectively, organized andaigd in the learning process. The
proper organization of learning resources and pgeo@riate teaching and learning
strategy enhance acquisition of knowledge in a hiegelearning process. The

availability of teaching and learning resourcegé@ography makes a difference in the
performance and achievement of students. Accordingyot (1992), the availability

of adequately trained manpower is crucial for theppr implementation of

curriculum innovation. Bishop, (1985) also assertbdt human resources are

important in curriculum implementation and attaiminef syllabus objectives.

A variety of learning resources should be usedhia teaching and learning of
geography in schools to improve the performancéhefsubject. However, schools
with abundant resources may not always utilize tieéfimiently and consequently fail
to raise student’s level of performance. On theeothand, schools with limited
resources may utilize what they have efficienthd ahis may boost learning and
students performance despite the deficiency in naterovision. The availability of
teaching and learning resources in geography nihlkedifference in the achievement
of students (Ondigi 2002). Knowledge of teachetbjsct matter and availability of
teaching-learning resource is considered to be soimthe most debatable issues.
While it would appear that knowledge of subject teratand the availability of

teaching-learning resources would be an irrefutpbéelictor of quality teaching and
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achievement, research has shown that the conndotityeen achievement, subject
matter knowledge and availability of teaching-leagnresources is inconsistent
(Kansanen 2009). In the context of the above, #searcher wants to establish
influence of the availability of teaching/learnimgsources and relevant physical

facilities in geography performance.

2.5 The influence of School Principals and HODs on stwhts’ KCSE

performance in geography

Olembo (1997) attributed poor results to the “afmaic head teachers” who do not
know what goes on in the classroom. It is imporfanta head teacher to supervise
the curriculum program and give effective advice pograms that will improve

teaching and learning in schools. This will enahke head teacher to identify specific
curriculum needs and prepare a supervisory planwiilb promote teacher/student

achievement.

Shantz and Rideout (2003) ascertained that theafagtapid expansion of education
has led to appointment of head teachers who hawvbatbthe experience to execute
their duties efficiently as it is expected of the@eography as a subject is a victim of
such principals. It is a subject of many denialsenial for trips, lack of

streaming/tracking of students, lack of teachersaotiation, personal grudges and
interference of extra -curricular activities. Theesess of development and provision
of quality teaching of geography and excellencBlational examinations depends on

how the school principal and HODs are able to cautiitese challenges.

In most cases there are no funds for geographigel. fThe principal of the school,
the HODs among other things antagonize the geogragathers and students when

such a request is presented to them. Lack of ntaiivar proper guidance o what
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teachers and students should be doing affect tlwotbimiearning resulting to poor

performance in geography.

Personal grudges and interference of extracurricdévities affect the teaching of
geography resulting to poor performance. Sportssicnudrama festival, political
rallies, the death of one of the teacher /studemighbor can interrupt the smooth
learning in the school if not managed well, Therestrbe a plan in recovering the lost
time. Thus, teachers end up not completing the rggby syllabus or they rush
through the content and such activities affecttéschers long term and short term
goals. In the same depth, personal grudges betteaehers themselves or between
teacher and student can create an atmosphere thait conducive to learning. Hatred
among working staff does not build a good workiationship and therefore neither
the teachers nor the students would be motivatetb tbetter. Administrative role of
the principal or head teacher involves planningaaizing, directing, controlling and
management of all matters pertaining to educatimmaecement in the school. This
implies that all activities done in the school aeformed on behalf of the principal

or head teacher.

Coleman shocked educators with his finding thabetlevel characteristics mattered
little in explaining student achievement (Colemanle1966). He argued that schools
had only a negligible effect on student performaand that most of the variation in
student learning was a product of differences miliabackground. Edmonds (1979)
was the first to dispute Coleman’s findings. Ednsdt forth six effective school
correlates-clear and focused mission, principadéeship, high expectations for
student achievement, opportunity to learn and tmetask, frequent monitoring of

student progress and safe and orderly climate wdeeilmed to refute Coleman.
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Shantz & Rideout (2003) asserts that “the orgaimmaand management of schools
places great responsibility on the heads and desnahdiim or her knowledge of
administration.” The school principals can influertbe students’ performance in the
national examination. Yusuf (a former Kenya NatioBaamination Secretary) said
“Close examination of those schools which have istaistly performed well in
examination has revealed that strong and efficieatlership contributed to these
good results.” (The Standard "2ctober, 2003). Yet many students continue to
perform poorly in national examinations due to padministration of the learning

Institutions.

2.6 The influence of Students’ Attitude towards KCSE peformance in
geography
Attitude is a favorable or unfavorable evaluativeaation towards something or
someone exhibited in one’s beliefs, feelings oendied behavior (Myers 1996).
Brigham & Schlenker (1976), defined attitude asoaentation towards an object in
one’s environment inferred from behavior. Muchtleé concepts and diagrams in
geography are too abstract for students to easijerstand. A teacher’s teaching
method will motivate or discourage students fromolimg in geography.
The study of geography involves a process of disgoand enables the learners to
acquire knowledge and develop positive attitudesngfiiry, critical thinking and
decision making. Negative notion on the subjecbath teacher and the student is
disastrous to performance in examination. It iserdisastrous if students themselves
develop negative attitude towards the disciplinewklver much the teacher may be
informed if the students have no intrinsic motigatiwhich is a very significant

element in learning of geography very little susced! be achieved. Motivation and
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achievement are related in that the highly motddéarner | expected to show high
performance in task and conversely the low motoatiranslates itself to poor
performance.

According to Bandura (1993), self efficacy is trergpnal judgement about the ability
to perform requisite action in order to achievec#pe outcomes. The belief that
people have about themselves are key factors irciseeof control and of personal
agency. Carrol & Gavallia (2004) stated that setf-goals influence not only a
student motivation but also student behaviors.-Setifgoals are believed to affect
student performance directly because it is beliethad it motivates individuals who
pose the required ability into action. Self-setlgadso determine the choice of tasks

and learning strategies a student makes to diraffigt performance.

2.7 Summary of Literature Review

The chapter outlines the various kinds of intemndi taking place in Changamwe
district as regards to teaching of geography aglaative subject. The review has
highlighted the influence of the interplay of tharious factors on geography
performance. Such factors include but not limidéaching methodology, teachers’
teaching experience, teaching-learning resouragd®o$ principals and HODs and

students’ attitude towards performance in geography

The reviewed literature revealed the significanéeteaching methodology and a
teacher’s experience in teaching and learningeMéaled that it requires a teacher to
have knowledge and skills on how to teach, howdled and apply the correct
formula for each classroom situation. That teaclsits for reflective thinking (being

thoughtful and inventive) about the content, metiiogy and resources to use.

Revealed was the significance of teaching and legrresources in curriculum in
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curriculum implementation. Their availability andeuhas shown to have an effect on
performance. It therefore attempted to show thetettwas need to assess resources
availability and use in Kenya’'s secondary schodlse review further revealed that
there was need to determine the effect of teadieashing experience on students’
performance in geography as an elective subject. réliiew was categorical on the
need to assess the relationship between studettitsida towards geography and
performance in the subject. The review highlightesl need to determine how school
administration influences the performance of a sdaoy school especially in

geography as a subject.

As noted the literature available has shown varmpisions from different people on
the role of the interactions of various factors performance. The review has
prompted the researcher to employ self-efficacy motivation in Bandura’s (1993)
Social Cognitive Theory which postulates that peee self-efficacy affects an
individual in all aspects of life including educatal experiences. Beliefs about one’s
competence to successfully perform a task can taffisc/ her motivation, interest,
attitude and performance. The higher the perceeffidacy, the higher the goal
aspirations people adopt and the firmer their cammeant in achieving these goals.
The review tried to show why this study was neagssa as to establish possible

causes of poor performance.

2.8 Theoretical Framework

This study will be modeled on the theory of soaiabnitive theory advanced by
Albert Bandura (1993). Bandura (1977), Walter M&dcfil973) and Julian Rotter
(1982) in Wayne (1998) take issue with Skinner'aré® behaviorism. They point out

that humans obviously are conscious, thinking, ifgelbeings. Moreover, those
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theorists argue that in neglecting cognitive preess Skinner ignored the most
distinctive and important feature of human behavidBandura and like-minded
theorists called their modified brand of behaviarisocial theory or social cognitive

theory.

Bandura (1982, 1986) agrees with the fundamentakthof behaviorism in that he
believes that personality is largely shaped thrdeghning however, he contends that
conditioning is not a mechanical process in whielogle are passive participants.
Instead, he maintains that people seek out andegsoout information about their
environment to maximize favorable outcomes. As Baad1995) puts it, “A major
function of thought is to enable people to predigents and to develop ways to

control those that affect their lives.”

Social cognitive theory postulates that perceivaéiefficacy affects an individual in
all aspects of life including educational experiesicBeliefs about one’s competence
to successfully perform a task can affect his or hwetivation, interest and
performance. Self-efficacy refers to one’s belidioat one’s ability to perform
behaviors that should lead to expected outcomesenWself-efficacy is high,
individuals feel confident that they can execute tBsponses necessary to earn rein
forcers. When self-efficacy is low, individuals wprthat the necessary responses
may be beyond their abilities. The higher the peszkefficacy, the higher the goal
aspirations people adopt and the firmer their cament in achieving those goals.

An important assumption in this theory is that peed determinants such as
forethought and self-reflection do not have todesinconsciously within individuals.
People can consciously change and develop theinitbeg functioning. This is

important to the position that self-efficacy toandze changed or enhanced. From this
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perspective, people are capable of influencingrtiogn motivation and perform
according to a model of a triadic reciprocalitywhich personal determinants (such as
self-efficacy), environment conditions (such asatmgent conditions), and action

(such as practice) are mutually interactive inflzesn

Perceptions of self-efficacy can influence the lemges people tackle and how well
they perform. Studies have found that feelingsrefiter self-efficacy are associated
with greater success in giving up smoking and fellg an exercise regimen
(Schwarzer & Fuchs, 1995) in Wayne (1998); greatersistence and effort in
academic pursuits and higher levels of academimpeance in athletic competitions
(Bandura, 1990); and consideration of a broadegeaof occupations in making
career choices (Bores-Rangel et al. 1990).Howeweradopting this theory, the
researcher is not ignorant of its shortcomings.hVitd heavy emphasis on learning,
Bandura’s theory is firmly grounded in the traditiof behaviorism. However, its
cognitive element allows it to account for aspexfthuman behavior that Skinner’s

theory can’t explain.

2.9 Conceptual Framework

Teaching methodology in

ageodgraph Performance in KCSE

. . Geograph
Teacher’s teaching experien¢ graphy
in geograph
\ « Improved
Teaching /learning resourced 3 Teaching learning performance in
for teaching geograpl "| proces . geography

. * Increased enrolment
Influence of School principals

and HODs on performan in geography

» Gain knowledge and
Student’s attitudeowards g

aeodraph skills in geography

Figure 2.1: Variables influencing the performarce of geography in KCSE
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The conceptual framework for this study is basedhenconcept that performance of
geography in KCSE Examination can be greatly impdovThis can only be

successful if there is a paradigm shift of factivat influence students’ performance
in geography to meet students’ learning needs. Jtheents must develop self-
concept. A self-concept is a collection of belietsout one’s own nature, unique
gualities and a typical behavior in order to becessful in a given task. They should
be provided with good environment to develop séitacy in order to produce the
results that are wanted and be motivated and ssfctés learning as a result of the
appropriate action taken. The independent varialreghis study are teaching
methodology, teaching-learning resources, teacheashing experience, school

principals and HODs and students’ attitude towaeisgraphy.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents a detailed description otare$ih methodology used in the
study. It highlights on research design, targetutetipn, sample size and sampling

procedure, research instruments, data collectidrdata analysis techniques.

3.2 Research Design

Orodho (2005) defined research design as an amageof conditions for collection

and analysis of data in a manner that aims to coebelevance with research
purpose. It is the conceptual structure within Whiesearch is conducted. It
constitutes the blueprint for the collection, measwent and analysis of data (Kothari,
2003). The researcher will use descriptive survegigh. Descriptive survey is a
method of collecting information by interviewing administering a questionnaire to
a sample of individuals (Orodho, 2003). The desimépsurvey was used in this study
because it allows the researcher to study the phena without manipulation of

variables

3.3 Target Population

Orodho (2005) defines target population as members real or hypothetic set of
people, events or objects the researcher wishegeteralize the results of the
research. The targeted population for the studysisted of all the 18 secondary
schools in Changamwe district who presented cateidéor KCSE 2012, 18

principals and HODs, 36 Geography teachers andsfgtents. All secondary schools
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in Changamwe district are mixed day secondary dehdde students in their final
class of secondary school were the main targetedlation followed by geography
teachers. They were better placed in providingrmégion on teaching — learning
processes as they were the ones who interactswitbsstudents. The principals and

HODs were the last targeted population in the study

3.4 Sample Size and Sampling techniques

Purpose sampling was used to select teachers,igaiacand learners. Purposive
sampling is handpicking the cases to be includetthénsample on the basis of one’s
judgement of their typicality (Orodho, 2005). Inrpasive sampling, the goal is to
select cases that are likely to be information "riglith the respect to purposes of
study. Some secondary schools in Changamwe digimictot enter their students for

KCSE geography especially those whose schoolsteed® Islamic Religion.

Out of 18 schools the researcher purposively sadetd secondary schools. All the
principals of the 15 secondary schools selectedicgzated in the study. The

researcher went ahead and sample 2 teachers aagbgger school using purposive
sampling technique. The teachers were those hanidirms 3-4. This translated to 30
teachers in all sampled schools. The researcher stficited information from

geography HODs from the 15 sampled schools. Theareker randomly selected 10
girls and 10 boys all form four geography studdrdm the 15 sampled schools. This
gave a total of 300 students. The researcher eshgerder balance by selecting equal

number of boys and girls in form four from the Hirpled schools.
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3.5 Research Instruments

Research instruments are tools used to collectfdatastudy. The researcher will use
two types of instruments. These were the questieemand interview guide. The
questionnaires were used to collect data from ggugr teachers and students. An
interview schedule was be used to get relevantrmdtion from the principals and

geography HODs for this study.

The questionnaires adopted in this study were tsired and contained open-ended
questions. The selection of this tool was guided thy fact that the targeted
population was largely literate and was unlikelyh@ve difficulties responding to
questionnaire items. An interview guide is a tdwhttcontains general or specific
factual questions. They enable the researcher prolseek detail at personal, open,
detached and empathetic levels. It is used in oibgilarge amounts of information
from a relatively small number of people. In thése the principals and the HODs.

The researcher was able to obtain information¢batd not be directly observed.

3.6 Instrument Validity

Validity is the extent to which research results d# accurately interpreted and
generalized to other populations. It is the extemtwhich research instruments
measure what they are intended to measure (Oso én0R008). According to

Orodho (2005) validity is the degree to which & tesasures what it is supposed to
measure. To determine content validity of the unsents, a pilot study will be

carried out in one of the un-sampled schools whictuld help the researcher to
evaluate validity, clarity of questionnaires, susility of language used in the

instrument and feasibility of the study. The itethat failed to measure what they
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were intended to measure were modified accordirytgording to Orodho (2005) it
is necessary that the research instruments beegibt a way of determining validity

and reliability.
3.7 Reliability of the Research Instruments

According to Ingule et al (2011) reliability is tklegree to which a test is consistent in
measuring what it does or is supposed to)measurengtrument is reliable when it
can measure a variable accurately and consistandyobtain the same results under

the same condition over time (Mugenda & Mugend@320

The study adopted test-retest reliability method askessing data. It involves
administering the same instrument twice to the sgroap of subjects with time lapse
between the first and the second test. All theesitglin form four in all the sampled
schools participated in the collection of data thee study. The questionnaires were
administered twice to the respondents. After thet idministration, keeping all initial
conditions constant, the researcher revisited tteods after two weeks for the
second administration of same test (questionnaicetf)e same subjects. The scores

from both testing periods were then be correlated.

Reliability was computed to determine the degreeafsistency by responses that
would be elicited from the questionnaires. The Beaproduct-moment correlation
(r), whose acceptable range of reliability is 0.80s used to compare the reliability
of the questionnaires in the study. This formula waed:

I ) -5 g 022510%))
JINEAZ — (20)?][NZY? ~ (5)?]
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where

r is the degree of reliability.

X is the score obtained during the first test.
y is the score obtained during the second test.
> is the summation sign.

N is the number of scores within each distributioat is the total number of items.

Mugenda & Mugenda (1999) confirm that a coefficiehD.80 or more implies there
is high reliability of data.

3.8 Data Collection Procedures

Data collection refers to the gathering of infotima to serve or prove some facts
(Kombo &Tromp, 2006). Data collection helps to dlarfacts. The researcher
obtained a letter of introduction to collect datanfi National Commission for Science
Technology and innovation (NACOSTI). The DEO, Chamgve District was

informed too. The researcher also sent advancéerdeto the sample respondents,
explaining the purpose of the study. The researébdowed this by visiting the

sampled schools to seek the principal’'s permissrarry out research in their

schools.

Questionnaires and interview guides were used esnidin tools of collecting data.
The selection of these tools was guided by thereatéi data collected, the time
available as well as by the objectives of the stddhe researcher then visited all the
sampled schools to deliver and distribute the qoeshires personally to the
respondents after assuring them confidentiality thiedneed for honest response. The
respondents included but not limited to the priatsp geography HODs, form four
geography teachers and the students. Questionnaiees administered by the
researcher and coordinated by geography teachtrsagsistance from the HODs and

the principals.
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The researcher interviewed the principals and H@Bisg the interview guide as
geography teachers and students were filling thestipnnaires. The students were
instructed on how to answer questions. To allow rémpondents ample time, the
instruments were distributed in the morning andectéd in the afternoon. In the
meantime the researcher observed the general phgsicironment of the school and
looked for other extraneous variables that coufdcafperformance of geography in
KCSE. The researcher then collected all the fitjedstionnaires for data analysis.

3.9 Data Analysis Techniques

Data analysis refers to examining what has bedeatetl in a survey or experiment
and making deductions and inferences (Kombo & Tro&(96). In this study, the
researcher used descriptive and inferential stish data analysis. To reduce the
field information collected to a usable size, tladadobtained was coded and entered
into the computer for analysis using the Statistieackage for Social Sciences
(SPSS).

The findings and the data analysis for observedlabla facilities for teaching
geography was made through descriptive statishiterview guides for principals,
HODs, and questionnaires for teachers and stusagsanalyzed and tables drawn to
show different responses from the respondents weebin the study. Frequencies

were converted into percentages to make interpoatagsier.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

The purpose of this study was to investigate tbéofa that influence students’ Kenya
Certificate of Secondary Education performance eoggaphy in Changamwe
District, Mombasa County. Three hundred (300) quastires were prepared by the
researcher to be administered to the three hurghegpled form four students. The
researcher also prepared thirty (30) questionnéiregeography teachers, fifteen (15)
interview guides for principals and fifteen othéss HODs. The main purpose of the
instruments administered to the respondents wasolect the data. The response

level is summarized in the tables.

The researcher personally collected the data .DHeated data was analyzed using
guantitative and qualitative techniques. Calcutaioof a proportion in form of

percentages, ratios and drawing of inferences fitoencontent of the questionnaire
were done. This chapter presents findings of thdysas per the research objectives

which include the following:

i) To determine ways in which teaching methodologiuerfices students’ KCSE

performance in geography.

i) To determine the ways in which teachers’ experiemfliences students

KCSE performance in geography.

iii) Establish ways in which provision of teaching/ leag resources influence

students’ KCSE performance in geography.
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iv) To establish the influence of school principals &@Ds on students’ KCSE

performance in geography.

v) Establish how students’ attitude towards geograpfiyences performance of

geography in KCSE.

4.2 Questionnaire Return Rate

Questionnaire return rate is the proportion ofghample that participated as intended
in all research procedures. In this study, out@fyjBography teachers sampled, all of
them (100%) returned the questionnaires. Out oprikcipals sampled, 14 complied
(93.3%) to the scheduled interview. All the sampl&dheads of departments (100%)
participated in the study. A total of 290 studemis of 300 expected participated with
a response rate of (96.7%). The percentage reatenwas averaged to about 97.5%
and it was deemed adequate for analysis and regowiccording to Mugenda and
Mugenda (1999), a response rate of 50% is adefmatamalysis and reporting; a rate
of 60% is good and a response rate of 70% andiswexcellent, so from Mugenda

(1999), the response was excellent.

4.3 Demographic information

This section of the study is set to establish peakdata from three hundred (300)
students, thirty (30) teachers, fifteen (15) pruads and fifteen (15) HODs. However,
ten (10) students did not fully complete their dismaires and were thus excluded
from the analysis taking to two hundred and ni@80) students. One (1) principal
did not comply. The respondents were required ticate their demographic

information as asked in the questionnaires.
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Table 4.1: Percentage of study sample

Group Sampled Responded Percentage%
Teachers 30 30 100.0
Students 300 290 96.7
Principals 15 14 93.3

HODs 15 15 100.0

The number of respondents were; thirty (100%) teechnd two hundred and ninety
(96.7%) students. In addition; fourteen (93.3%h@pals and fifteen (100%) HODs

for humanities responded to the interviews.

Table 4.2: Demographic information on students

Gender Geography students Non-Geography students
Frequency (N) Frequency (N)

Male 58.1 (64%) 88.2 (44%)

Female 32.0 (32%) 112.1 (56%)

Total 90.1 (100%) 200.0 (100%)

N=290 students

Out of the total number of students in the samplelbols only thirty one percent
(31%) take geography. Sixty four percent (64%) bé& trespondents who take
geography were males and only thirty two perce@fqBwere females. There were
more female non- geography humanity respondertysdik percent (56%) against the
male who were forty four percent (44%). Geograplaswiked by more boys than
girls. Majority of male students as observed by Ataw(1966) enroll in science

subjects as they perceive geography as a sciebgrsu
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® Male

B Female

Figure 4.1: Distribution of teachers by gender

Data on the gender of teachers indicated that 8®%) were males and 10 (33.3%)
were females. The data also shows that there idegatisparity in the teachers who
teach geography as a subject in secondary scho@fiangamwe district Mombasa
county. When asked to indicate how teachers’ gemdirence student decision in
taking geography as subject in school ,respondaedisated that most male teachers
tend to be hands on with geography while femaled tent to be involved in
geography as subject. Gender influences the stsidéetision especially the female
students who would like to take up geography asulgjest but they have no
inspiration or role models from the female teachansl hence this could affect

students’ performance on the subject.

4.4 The influence of teaching methodology on perfarance

The first objective was to determine ways in whieaching methodology influences
students’ performance. Out of 30 geography teaciwlis participated in the study
60% were males while 40% were females. The leaethod is either conducted in
informal or formal manner. The formal method isctdag by means of spoken word

where information is given orally generating ankhtiag understanding in learners. It
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is one way communication from the instructor orctea. The informal lecture
includes active students’ participation. The priyneonsideration in lecture method as

all other methods is the achievement of desirehieg outcomes.

Table 4.3: Teaching methods employed in teaching ography as rated by

Teachers.

The table below presents that information.

Methods Quite often Often Less often Never Mean
)] % () % () % "N %

Lecture 8 (27%) 6 (20%) 1 3%) 0 (0%) 5

method

Small Group 1 (3%) 2 (7%) 1 3%) 0 (0%) 1.3
discussion

Question and 2 (7%) 3 (10%) 2 (7%) 0 (0%) 2.3
answer

Demonstration 1  (3%) 1 (3%) 2 (%) 0 (0%) 1.3

According to the study findings, most teachers @ypécture method in teaching
geography class with a mean of 5.They quite often(@7%) use lecture method and
often (20%) use it. The least used methods are |sgraup discussion and
demonstration with a mean of 1.3 each respectiv@bestion and answer method of
teaching geography is moderately used. Large damse a teachers need to cover a
lot of content may be the reason of quite oftemgdecture method in geography
class which leads to poor performance of the stbfeallahan and Clark (1990) in
their research found that lecture method keep nf@auyers in a passive mode, have
limited learning and not effective for complex dillslearning. Most of the teachers

rated performance of students in geography in K@SkEheir schools as average.
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Almost all geography teachers reported that sclhdaohinistration does not support

the study of geography through field work becaudaak of funds for the trips.

When asked which method was mostly employed irhiegayeography in their class,
majority of tem concurred with their teachers tleature method was most used, in
lecture method, students are passive learners tandetcher is in control of the

lessons.

It is apparent that numerous methods are avait@bteachers, and they are free to
select from the range of methods available. Howewemodern teaching, there is
more emphasis put in the use of more scientific@ghes to teaching so as to give
geography a scientific look among other scienceh sis biology and chemistry. In
essence, teachers should not be letting their steidetell the subject matter of the
day’s lesson, but rather discuss content with tlm examine to what extent the
students have grasped the content covered, thaeisise of heuristic approach in the
teaching of geography is highly recommended. H&arigpproach is where the
student is actively involved in the learning pracasd the teacher is passive, in other
words, the teacher only facilitates learning. Asligated by both teachers and
students, the most often used method of teachitigeiin schools was lecturing hence
it was employed as a teaching methodology thatuémited students’ KCSE

performance in geography.

4.5 The influence of teachers experience in studenhperformance

The study sought to determine the ways in whiclkthees experience influences

students’ performance in geography.
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Table 4.4: Teaching experience of geography teactser

Teaching experience Frequency Percentage (%)
Less than 1 year 1 3.3

1-3 years 3 10

4-6 years 6 20

7-9 years 12 40

Over 10 years 8 26.7

Total N =30 100

As shown in Table 4.4, majority of teachers 26 786). had a teaching experience of
between 4 years and over 10 years. Those betwsethian 1 year and 3 years were 4
(13.3%). A newly employed teacher from college isstty associated with lack of
experience, instructional strategies and poor stiojastery. He / she must take time
to acclimatize with the new school, environment #m community. A maximum of
three years experience is ideal. Lack of experietitat is, a fresh graduate from
college without necessary teaching experience e problems in presenting
information to students or handling content in sla$his will definitely affect

students’ performance.

A teacher who lacks instructional strategies bezafslack of experience could be
having content, but may lack the best way of deiingethis content to the learners.
This in essence affects the learning process @ricplar discipline. A fresh graduate
geography teacher may lack the proper skills ojestibmastery and knowledge or
desired attitudes to impart to learners. This cdadddue to lack of exposure, being
poorly trained or not widely read and thus, thisklaf exposure, which needs time,
puts the teacher in a collision path with studewtso might be gifted in this

discipline.
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Most of the respondents who had a teaching exparieiimore than three years were
more. They could therefore be able to understandiests’ attitude towards

geography better than the teacher freshers. Theyable to use relevant teaching
methodologies in the subject and coupled with laegn experience, they may
positively influence students’ KCSE performance.adleers were also asked to
indicate their academic qualification so as to fiodt to what extent teachers’

gualification influenced students’ performance @ography.

Table 4.5: Academic qualification of geography tedwers

Academic qualification Frequency Percentage (%)
Diploma 5 17

BA 2 7

BSC 1 3

BSC with PGDE 4 13

BED 12 40
Master 6 20

PhD 0 0

Total N =30 100

From table 4.6 above, it can be observed that moobithe participating teachers had
a Doctor of philosophy (PhD) degree. Only 20% of tieachers had masters in
education while 40% had Bachelors in Education Bffd had Diploma in Education.
The rest had Bachelor of Science with Post GradDgpéoma in Education 13%,
Bachelor of Arts 7% and Bachelors of Science 3%stMis the teachers had under-
gone a pre- service training course either at theeusity or at Diploma college. This
revealed that teachers were professionally qudlifend were able to handle

geography effectively.
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M Large Extent
B Small Extent

" Not at all

Figure 4.2: Teachers response on extent to which aehers’ qualification

influence students’ performance in geography.

In figure one above, 75% of the teachers indicateat teachers’ qualification
influence students’ performance to a large extdnten20% indicated that it affected
performance of students to a small extent. Only bB#dicated that teachers’
gualification did not influence performance at &8etter educated or trained teachers
produce positive learning outcomes (Orodho; 1996)s also important to add that
educated and trained teachers have the knowleddeahbiity to guide students
because they are conversant with the necessargrntoand methods. Therefore, a
teacher’s experience in the field of teaching h&earing on students’ performance.
A teacher who has taught for a long period of timest have accumulated a lot of

experience and therefore knows best how to guidstiidents for better performance.

The (5%) who did not consider highly qualified teexs as a factor of influence in
performance reported that they needed proficiencyses in teaching, more seminars

and workshops so as to improve their teaching ef ghbject. From the sampled
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schools most of those teachers who were not highalified were Diploma holders
who were engaged by schools board of managemepitivate schools proprietors.
Those in public schools were temporary employed ttuetaff shortages. These
findings conform to the observation of Bell (1998t many schools suffer an acute
of teaching personnel and Songole (1999) who asshat human resources are
important in curriculum implementation and theitaatment of syllabus objectives.

This influences performance of geography and athbjects in schools.

It is important to note that student — teacheoratatters a lot in performance as an
out- put of learning process in education. A teasHaowledge of the subject matter,
the teacher- student contact and methodology ofaatipy knowledge are great
attributes which have significant effect on thedstuts’ academic performance.
Ng'ethe (2004) explained further that for studenpéerform well in any examination
their teachers must know them and have profoundvigdge of the state of their
physical, intellectual and psychological resourcBserefore teachers must have a
manageable number of students. When the teachedergtratio is large, it means

teacher — student concentration will be reducedthisdvill affect performance.

4.6 Provision of Teaching/Learning resources for ching geography

The third study objective was to establish ways which provision of
teaching/learning resources influence studentsop®ence in geography. Teachers
were asked to rate adequacy of resources availabtbeir schools for teaching

geography. They responded as in table 4.6 below
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Table 4.6: Teaching/Learning Resources available faeaching geography

Teaching / Very Adequate  Inadequate Very Not
Learning adequate inadequate Available
Resources

Freq % Freq % Freq % Freq % Freq %

Geography 2 7 5 17 12 40 7 23 4 13
textbooks
Cartographic 1 3 1 3 14 47 6 20 8 27

equipment

N
\‘
N

13 11 37 7 23 6 20
Library 4 13 4 13 O 0 14 47 8 27

Audiovisual aids

Geography 2 7 4 13 6 20 4 13 14 47
room

Laboratory / 1 3 2 7 2 7 8 27 17 57
Computer and

programs

MEAN 2.0 3.3 7.5 7.7 9.5

The finding shows that only the following resourcesre very adequate; Libraries
13%, Geography text books 7%, Audio Visual Aids 7&gography room 7%,
Cartographic equipments 3% and Laboratory/Com@#er The following resources
were partly adequate; text books 17%, Laboratonyi@uter 7%, Audio Visual Aids,
Library and geography room had 13% respectivelyta@aaphic equipments had 3%.
Most of the schools especially private ones hadlénaate resources for teaching
geography. They had inadequate in geography terksal0% and 32% very
inadequate, inadequate cartographic equipments 4iélo 20% very inadequate,
inadequate Audio Visual Aids 37% and 23% very impdde. They had inadequate
library 0% and 47% very inadequate, inadequate rggdy room 20% and 13% very
inadequate. Laboratory/computer and programs wasinéequate and 27% very

inadequate. There were some schools where resairtesching geography were not
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available at all. They included the following; Geamghy room 47%,
Laboratory/Computer and programs 57%, Cartograguaipments 27%, library
27%, Audio Visual Aids 20% and geography text bodk3%. Cartographic
instruments and instruments and laboratory wereappticable in many schools due

to inadequate resources to support these facitifis=arning.

Most of the secondary schools in Changamwe didiage difficulties in teaching and
learning resources. In many schools, they are reitbée available — mean 9.5, very
inadequate — mean 7.7 and inadequate — mean 7.& Mhd hit and in fact not
available are geography classrooms, laboratoryt, hiewks and teaching aids. The
physical conditions of a classroom play an impdrtae in learning process, for
example, if the classroom is leaking, poorly vextéitl, not furnished well, congested

among other things, will make it uncomfortable $tudents to learn.

Inadequate teaching resources including textbookd teaching aids are very
important in learning process. Lack of textbooksps) atlases, TVs among other
resources hinders the smooth learning and teaabfirgfudents in the classroom.
Some textbooks are outdated or schools have ndrieigc for use of TV or

computers. This is not healthy in situations wh#re teacher will want to use

Information Technology in presenting a lesson.

The responses of teachers in public schools agmhdthose of their students that
there were adequate books due to support by thergoent through free secondary
education funds. This is in agreement with Paj§2€92) who observes that school
facilities account in achievement. In his reseal@argues that lack of this facility

could be a major contribution to the poor perforoenn secondary schools in
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western region of Kenya. Asked how many geography books they had, students

responded as indicated in table 4.7 below

Table 4.7: Students textbook Ratio

Ratio Frequency Percentage (%)
1:1 140 48

1:2 80 28

1:3 30 10

1:4 25 9

None 15 5

A total of (48%) students especially those in pevachools had one geography text
book while (28%) had two text books. Those withethtext books were (10%) and
those with four were (9%) while those with none evé5%). When students were
asked if the textbooks were adequate to assist stiedy geography effectively, those
in public schools answered affirmatively becausesopport of the government
through Free Secondary Education funding. Thog®iirate schools reported that the
text books were inadequate. The students wereasked to indicate if have ever
gone for a geography field study. If yes, how mdimges they had gone. The

following table 4.8 is their response.

Table 4.8: Number of geography field trips attendecer year

Number of trips Frequency Percentage (%)
1 65 22.4

2 30 10.4

3 15 5.2

More than three 25 8.6
Never attended 155 55.4
Total N =290 100
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The findings shows that only (46.6%) of students ane for a geography field work
while (53.4%) have never gone. The majority havly attended have only attended
one field trip. This then implies that many studemere not exposed to field work
which enables students to have practical part@stibject (Nasibi 2003). This is one
of the many reasons why students were then askstdt® what resources (text books,
maps) their schools should have to help them parfargeography. The following in

table 4.9 were their responses.

Table 4.9: Students responses on resources that st be added in schools for

better performance in geography

Resources Frequency Percentage (%)
Revision textbooks 290 100
Teaching Aids 240 82.7
Library 280 96.5
Geography Laboratories 220 75.8
Maps 285 98.2
Exercise books 260 89.6
Cartographic equipments 250 86.2
Computers 270 93.1

N= 290 Students

Majority of the students (100%) indicated that theihools should add revision text
books for them to excel in geography. Other resesidicated were maps (98.2%),
library (96.5%), computers (93.1%), exercise bo@@6%), cartographic equipments
(86.2%), teaching Aids (82.7%) and geography laooes (75.8%). Schools should
procure high quality resources such as textbooksraading materials that engage

children interest and arouse curiosity to readlaad to independent (Songole ,1999).
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4.7 The influence of school principals and Heads dbepartments on students’

performance in geography.

Objective four of the study sought to establishitifeience of school Principals and
HODs on students KCSE performance in geography.ddut5 sampled principals
and HODs 14 principals and 15 HODs were interviewstl asked to rate

performance of geography in their school for the three years.

H Good
M Average

Poor

Figure 4.3: Principals and HODs performance rating of geography in their

schools for the last three years.

Figure 4.3 shows that 68% of the Principals and d@ded their schools for the last
three years performance as average, 12% rated tieigood and 10% as poor. Most
of the Principals and HODs whose schools had pmedr poorly blamed their
geography teachers for the mess. They pointedhatitsome teachers lacked content
mastery which made their students have negativeiddttowards geography. They
complained about regular changes in geography edion setting pattern especially
geography (paper 1) which many students fear mabnost all of them agreed that

there was laxity among geography teachers whiath fedack of syllabus coverage.
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Asked to what extent they would say that geograpfiabus was covered effectively
and on time, they all agreed that they normally endinely check lesson preparation
for geography teachers. This includes schemes ak,wesson plans and lesson
notes. They rated the schemes of work, lessongidnesson notes by writing good

or poor.

Table 4.10: Extent of principals and HODs rating ofteachers’ preparation on

syllabus coverage

Good Poor
Principal HODs Principals HODs
Schemes of work 12 (85.7%) 14(93.3%) 2(14.3%) 2H.7
Lesson plans 10(71.4%) 12(80%) 4(28.6%) 3(20%)
Lesson notes 14(100%) 13(86.7%) 0(0%) 2(13.3%)
Record of work 11(78.6%) 15(100%)  3(21.4%) 0(0%)

N= 29 administrators (14 principals and 15 HODs)

Principals and HODs should regularly check thedessotes, lesson plans, schemes

and record of work. They should ensure teachersratne syllabus in time.

All 14 (100%) of the principals and 13(86.7%) HOIM@sed lesson notes preparation
as good only 2 (13.3%) of the HODs rated lessoesgreparation as poor. Many
12(85.7%) of the principal and 14(93.3%) of the HOMted schemes of work
preparation as good. All 15 (100%) of the HODs &h¢V8.6%) of the principal rated
record of work preparation as good. Principals 10{%) and HODs12(80%) rated

lesson plans preparation as good.
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The administrators (principals and HODSs) intervidwestated that they assist the
teachers on syllabus coverage by buying remediaghiag materials such as revision
books, maps, globes and money to finance fielkwaod inter school symposium for
students. The influence of school Principals andDid@n students’ performance in
geography cannot be under rated. Their styles siftition management can either
motivate or demolish the students, teachers aret oibn teaching staff. When asked
what factors influence students’ performance inggaphy in their schools, they
pointed out that many factors were external. Thibacause all the schools that were
sampled are day schools. The factors include parenfluence, non-conducive
learning atmosphere at home and lack of enough timemplete their home work.
Curriculum based problems pointed out were insigffictime allocation, overloading

of the teacher and constant changes of the syllabus

4.8 Students’ attitude towards geography

Objective five of the study sought to establish hewdents attitude towards
geography influence performance of geography in ECEhe teachers were asked to
rate their attitude towards teaching of geograpiyaaKCSE examinable subject.

Table 12 summarizes their findings.

Table 4.11: Attitude of teachers towards teachingfageography

Rating Frequency Percentage %
Very positive 21 70
Positive 6 20
Negative 3 10

Very negative 0 0

Total N =30 100
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Majority of teachers (70%) reported that theirtatte towards was very positive
while 20% and 10% rated themselves as positive reegditive towards teaching of
geography respectively. This shows that they weraified to teach geography and
many of them liked their teaching subject. Theyevelso asked to indicate whether
they strongly agree (SA), agree (A), undecided disagree (D), or strongly disagree

(SD) with the tabulated statements as teachertedgoroblem in teaching geography.

Table 4.12: Teachers’ perception of teaching geogoay

Statement SA A U D SD
Many students perform poorly 12 (40%) 18 0 (0%) 0 (0%) 0 (0%)
in geography because of poor (60%)

syllabus coverage

| feel comfortable during 24 (80%) 6 (20%) 0 (0%) 0 (0%) 0 (0%)
geography lessons

| have never liked geography as 0 (0%) 0 (0%) 6 (20%) 9(30%) 15

a subject (50%)
Geography syllabus is too 21 (70%) 6 (20%) 0 (0%) 3(10%) 0 (0%)
broad and difficult to be

completed without extra time

Geography is boring and 0 (0%) 3(10%) 6(20%) 12 9 (30%)
abstract subject (40%)

N = 30 Teachers

Most the teachers (80%) strongly agreed that thengwomfortable during geography
lessons. They also strongly agreed (70%) that ggigr syllabus is too broad and
difficult to be completed without extra time. Oretbther hand many teachers (50%)
strongly disagreed that they have never liked ggagy as a subject. This means that
poor performance of geography does not result fteacher oriented problems but
from other factors. Asked to outline other factthat influence students’ attitude

towards geography, they outlined factors such asté@acher motivation which made
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the teachers not to be lively in class and thatesaaoncepts were difficult to
understand. They also factored in KCSE marking Wwhiey said was discouraging,
teacher student ratio and lack guidance from caeserthers as some of the reasons

that led to poor performance in KCSE examination.

The students were presented with eleven itemsntigasured on five point Linkert
scale. The range was strongly agree (SA), agreeuf@ecided (U), disagree (D) and

strongly disagree (SD) and results were tabulatdda table 4.10.3 below.

Table 4.13: Students’ attitude towards geography

Statement SA A U D SD
Geography is an easy subject 19 (65%) 31 62 98 90 (31%)
compared to other humanities (10.6%)  (21.3%)  (33.7%)

The content in geography 98 (33.7%) 92 57 43 0 (0%)
syllabus is too much (31.7%)  (19.6%)  (14.8%)

Geography should be made 150 72 30 38 0 (0%)
compulsory (51.7%) (24.8%) (10.3%) (13.1%)

Geography is an important 180 99 0 (0%) 1(0.3%) 10 (3.4%)
academic subject (37.2%) (34.1%)

My geography teacher is 140 102 20 (6.8%) 28(9.6%) 0 (0%)
knowledgeable and (48.2%) (35.1%)

motivating

Learning resources / facilities 20 (68%) 31 98 72 69 (23.7%)
for geography in schools is (10.6%)  (33.7%)  (24.8%)

adequate

Students  should perceive 124 72 56 19 (6.5%) 19 (6.5%)
geography teachers as role (42.7%) (24.8%)  (19.3%)

models

Through  geography one 261 (90%) 29 (10%) 0 (0%) 0 (0%) 0 (0%)
acquires basic knowledge for
career choice

| would want to pursue a 102 120 27 (9.3%) 21 (7.2%) 20 (6.8%)
geography related course in (35.1%) (41.3%)
university

| enjoy geography classes and232 (89%) 58 (20%) 0 (0%) 0 (0%) 0 (0%)
reading geography books

Geography is only useful in 0 (0%) 0 (0%) 10 (3.4%) 39 241
boosting meai score (13.4%) (83.1%)
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Many of the students (90%) strongly agreed thabubh geography one acquires
basic knowledge for career choice. They also ag(86%) enjoy geography classes
and reading geography. Most of the students tool¢8B strongly disagreed that
geography is only useful in boosting mean scordgesé& responses are recipe for
positive attitude towards geography as a subjéctan therefore be concluded that
majority of the students had positive attitude tmgageography. Asked to compare
geography with other humanities (History and gowegnt, CRE), table 4.14 below,
the students (90%) agreed with principals and HQid performance in other
humanities was better than that of geography.

Table 4.14: Students rating of comparison in perfamance between geography

and other humanities

Rating Frequency Percentage (%)
Performance in geography is better 29 10
Performance in other humanities 261 90
(History, CRE) is better

Total N =290 100

Asked why they thought students performed poorly geography than other
humanities, the students advanced some of the measbich included; lack of
relevant textbooks, geography syllabus is too wade compared to history and
government. History and government questions in éxaminations are direct
compared to geography. History and CRE teacherscamemitted and stable in

handling the subject and hence create confidentreeistudents.

Principals and HODs were of the opinion that geplyais performed poorly than
other humanities because geography is wide andftirerthe teachers are not able to
cover the syllabus adequately. Apart from the siljeing too wide, principals and

HODs felt that failure to cover geography syllabuas caused by too little time
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allocated to the geography subject. Gidden (1988hd out that there is a direct link
between the amount of time spent in the on classraod academic performance. As
such, adequate time should be allocated for edgjecupaying attention to the scope
of the syllabus to allow for enough time to coves syllabus. Time should be allowed
for revision before examination. The principals oalsaid that teachers absent

themselves and lack of interest among students.

On career guidance, students were asked to indpat®ons who guided them in
choosing subjects in KCSE. Majority of the stude(@8%) reported that they were

guided in choosing subject for KCSE, while (14%Yeveot guided.

Table 4.15: Students responses on Person who guddstudents in choosing

subjects

Person Frequency Percentage (%)
Principal 10 3.4
Career teacher 110 37.9
Class teacher 70 24.1
Parents 20 6.8
Relatives 12 4.1
Students 8 2.7
Friends 10 3.4

Not guided 50 17.2

As indicated in table 4.15 above, (37.9%) of thedshts were guided by career
teachers (24.1%) by class teachers, parents (6./&da}jives (4.1%), other students
(2.7%), friends (3.4%) and those who were not giliidere(17.2%). A total of (80%)

of teachers indicated that they had career teachdisir schools and that students

are always assisted in the choice of subjects. gBugraphy teachers were asked to
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state who decides whether students will take ortakg geography. Their responses

were as follows in table 4.16 below.

Table 4.16: Teachers responses on persons whoideovhether students are to

take geography

Who decides Frequency Percentage (%)
Principal 1 3.3
Teacher/counselor 2 6.6

Career teacher 8 26.6

Class teacher 3 10
Parents 1 3.3
Student/self 15 50
Relatives 0 0

N = 30 Teachers

According to the teachers, the person who decidesther students are to take
geography include; students or self (50%), careactter (26.6%), teacher/counselor
(6.6%) and principal/parents each (3.3%). This iesplthat most (50%) of the
students chose geography subject themselves. Trsasleee also asked to suggest
strategies/ways that could be employed to imprasopmance in geography. They
stated that the national exam should test all tipécs in geography syllabus as the
subject is too wide and only a small part of thikabys is tested. They suggested that
some topics should be scrapped and that geograpliers should be friendly to the
students for them to enjoy learning as fun of ratiihey also said that some topics
should be placed in university level as they weesyvcomplex for students to
comprehend. The schools should provide with moregghy laboratories, more
resources and employ more geography teachers. attréyuted poor performance to
poor revision, lack of interest in the subject émak geography subject was too wide.
When asked whether they have ever attended argritiee course on geography, the
teachers (100%) reported that they have neverdsteany in-service course since

they left their colleges or universities.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

A number of factors influencing students’ Kenya tifieate of Secondary Education
in geography in Changamwe district, Mombasa Cobhatye been investigated. Most
of the factors were raised by the objectives as@arch questions in chapter one of
the study. This chapter covers the summary of tlelysfindings, conclusion,

recommendations of research findings and suggestarfurther research studies.

5.2 Summary of the study findings.

The study aimed at finding out the key factors thate influencing performance of
geography in public and private secondary schaofSHangamwe District, Mombasa
County. The study findings were based on data clte from 290 students, 30
geography teachers, 14 principals and 15 HODs.dHt@ analysis was guided by the
study objectives which included; to determine waysvhich teaching methodology
influence students’ KCSE performance in geografbydetermine ways in which
teachers experience influence students’ KCSE pmdace in geography, to establish
the influence of school principals and HODs on stud’ KCSE performance in
geography and to establish how students’ attitumlegatds geography influences

performance of geography in Changamwe Districtpiasa County .

The first objective of this study was to determim&ys in which teaching
methodology influences students’ KCSE performantegéography. The findings
revealed that many teachers with a mean of 5 emigloyure method in teaching

geography classes. They quite often (27%) userkechethod and often (20%) use it.
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The least used methods are small group discussidndamonstration both with a
mean of 1.3. Question and answer method of teacisingoderately used. Large
classes and a teacher’s need to cover a lot oéobmay be the reason of quite often
using lecture method in geography class which lgadpoor performance of the

subject.

The second study objective was to determine theswayvhich teachers’ experience
influences students’ KCSE performance in geograpgWigjority of the teachers
(66.7%) had a teaching experience of more thanmnsgears and (33.3%) have taught
for less than seven years. All teachers (100%) rtedothat the combination of
experience and good qualification makes a teachere ntompetent and better
understood by students through friendly interacti@eography teachers (75%)
reported that teacher’s qualification influencesdsnts’ performance to a large
extent while (20%) indicated that it affects pemi@nce of students to a small extent.
Only 5% reported that teacher’s qualification does influence performance at all.
When experienced teachers face new challenge& aldssroom, they often abandon
new practices and revert to the teaching methodsn@xperienced teacher abandons
the students instead. Therefore, a teacher’'s eequaxiin the field of teaching has a
bearing on the student’s performance. A teactnr nas taught for a long time must
have accumulated a lot of experience and therdfomvs best how to guide the

students for better performance.

The third objective was to establish ways in whprovision of teaching/learning
resources influence students’ KCSE performanceeagmaphy. The study established
that either the resources were adequate inadequatet available at all. Only the

following resources were either adequate or inadtxjuy a minimal degree in most
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schools; Library (26%) adequate and (47%) inadeguggography textbooks (24%)
adequate and (63%) inadequate, Cartographic equign(®@%) adequate and (64%)
inadequate, Audio Visual Aids (20%) adequate ar@P4pinadequate, Geography
room (20%) and (33%) inadequate and laboratory (1@¥#equate and (33%)
inadequate. In many schools these resources werthere at all. For example the
absence or shortfall of library was (27%), geogyafgxtbooks (13%), cartographic
equipments (27%), Audio Visual Aids (20%), geogmaploom (47%) and

laboratory/computer (57%).

Forty eight percent of students had one textbookem{28%) had two textbook.
Those with three textbooks were (10%) and thosé Waur were (9%) while those
with none were (5%). When students were askedeiftéxtbooks were adequate to
assist them study geography effectively, those wblip schools answered
affirmatively because of support of government tigto free secondary school
funding. Those in private schools reported thattéx books were inadequate. Only
(46.6%) of the students had gone for a geograpig fivork while (53.4%) have
never gone. Many students are not exposed to Weldk which enables students to
have practical part of geography subject. The grals, HODs, geography teachers
and students reported that teaching/learning nadéenvere inadequate. School
facilities account in achievement and lack of thizgdlities are a major contribution

to poor performance of geography in secondary dshoo

The fourth objective was to establish the influeatschool principals and HODs on
students KCSE performance in geography. Principats HODs,(68%) rated their
schools last three years performance as average/etwl2% rated as their good and

10% as poor. Most of the principals and d HODs wlsahools had performed poorly

56



blamed their geography teachers for the mess. poéyed out that some teachers
lacked content mostly which made their studentehigvnegative attitude geography.
The principals and HODs reported that they rouginetheck on teachers’ lesson
preparation which include schemes of work, lesdan pnd lesson notes to make sure
that geography syllabus was covered effectively andime. Most confirmed that

they do not set aside funds for geographical topstudents geography field work.

Other factors that influence students’ performaaceording to principals and HODs
are external factors. They include parental infaggnnon- conducive learning
atmosphere at home and lack of enough time to aetmtheir homework. That many
parents do not buy required learning materials sisctextbooks to their children and

hence this affects performance in geography aner silibjects.

The fifth study objective was to establish how stud’ attitude towards geography
influences performance of geography in KCSE. M#oof the teachers (70%)
reported that their attitude towards geography wery positive while20% rated as
positive and only 10% rated themselves as negatiwards geography as a subject.
Most of the teachers (80%) strongly agreed thay thvere comfortable during
geography lessons, strongly agreed (70%) that gebgrsyllabus is too broad and
difficult to be completed without extra time. Oretbther hand, most teachers (50%)
strongly disagreed that they have never liked gauiyy as a subject. This means that
poor performance of geography does not result fteather oriented problems or

attitude but from other factors.

Most of the students (90%) strongly agreed thabubhh geography, one acquires
basic knowledge for career choice. They also ag(86%) enjoy geography classes

and reading geography. These responses are remipgo$itive attitudes towards
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geography as a subject. It can therefore be coedludat majority of the students
have positive attitude towards geography. In comspar the students performed
poorly in geography than other humanities becadigbeofollowing reasons; lack of

relevant textbooks, geography syllabus is too widenpared to other humanities.
History and CRE teacher are stable in handlingstiigects hence create confidence

in the students.

On career guidance (37.9%) of the students wermdeguby career teachers, (24.1 %)
by class teachers, parents (6.8%), Relatives (4.b¥ber student (2.7%), friends
(3.4%) and those not guided were (17.2%). A ta®8P4) of teachers indicated that
they had career teachers in their schools andsthdents are always assisted in the
choice of subjects. The person who decides whedtuelents are to take geography
includes students or self (50%), career teacher6¢8p teacher/counselor (6.6%),

principal (3.3%), parents (3.3%) and relatives (0%)

5.3: Conclusions

Based on the objectives and findings of the sttiay,following conclusions which

have been discussed in the order of statementgj@ftoves can be made.

The findings have shown that quite often use dilecmethod by geography teachers
in classes leads to poor performance of the subjesmtture method keep many
learners in a passive mood, have limited learnimg) ot effective for complex or
skill learning. Lack of provision and inadequacyteéching/learning resources like
geography textbooks, cartographic equipments, AM@aal Aids, library, geography
room and laboratory/ computer and programs are jarneantribution to the poor

performance of geography in Changamwe district. Wiaahools do not take
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geography field work as part of syllabus covera&jadents are therefore not exposed
to practical part of geography subject. Principalsd HODs poor styles of
management in the institutions demoralizes the estigj geography teachers and
other non-teaching staff which influences poor geriance of geography and other
subjects. It is their responsibility to guide thergnts and students on external factors
like parental influence, non-conducive learning @phere in school and at home and
lack of time to complete homework. The study haswsh that there are less
experienced teachers of geography in ChangamweictiisBetter qualified and
experienced teachers know best how to guide stsdft better performance.

Students’ positive attitude towards geography inapsoperformance.

All those factors led to poor performance of gepbsa However, teachers in
Changamwe district need to encourage their studemtsmprove in geography

because it is as important as other humanities.

5.4: Recommendations of the study.

Based on the findings and conclusions presented/eabthe study makes the

following recommendations

i.  Geography teachers should employ a repertoire dhade when teaching
geography. The teaching methodology should be dredirse to cater for the

needs of the students.

ii. Experienced geography teachers should mentor twy remployed teachers
and be role models to them. To achieve this evdtethehe government

should provide with funds for retraining of geodmggeachers as the findings
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revealed that a good percentage of the teachersnbtadttended any in-

service training in the recent past.

iii.  Schools should provide with more resources suchibaaries, laboratories,
geography rooms, fieldwork resources and teachidg &hich are effective
for teaching geography. There is need for prinsigald HODSs to sensitize the
parents and the community on the provision of adegteaching/ learning
resources in secondary schools. Funds releasedtfi@government in public
schools, should be used to put into place learngspurces for geography

education.

iv.  Principals and HODs should be made accountablthépoor performance of
geography in national examinations by District @yalAssurance and

Standards Officers (DQASO).

v. Career teachers and geography teachers shouldatelta positive attitude
towards geography as a subject and encouragesthdints to take geography

as a future career foundation.

5.5: Suggestion for further studies

The following are suggestions emanating from thisls.

i.  There is need to carry out a research to find lbetspecific areas in
geography syllabus which are difficult or challemgi(or both) to the
students and teachers.

ii.  An evaluation on the role played by other stakeléd such as parents
in children’s school life especially in support aeadcouragement to

perform better in geography.
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iii.  This study was carried out in Changamwe districldasa County.
Similar studies can be carried in other districtemtire country to find

out whether similar results are obtainable.

61



REFERENCES

Agwata, M.M.(1996Availability and use of economics textbooks in hézg
economicsA case study of four selected schools in Nairblmipublished PGDE
thesis, Egerton Unversity, Kenya.

Ayot H.O.& Patel M.M. (1992)nstructional MethodsNairobi: Education Research
and Publication.

Bandura, A. (1993)erceived self-efficacy in cognitive developmeit famctioning
New York: Cambridge University Press.

Bell, J. (1993Doing your Research Projedtondon: Open University.

Bishop, G. (1985)Curriculum Development: A textbook for studehtsndon:
Macmillan Publishers.

Coleman, J.E.,et al (196@quality of educational opportunityVashington:
Government printing Office.

Davis, W.J.K (1995) earning Resources and argument for schdadsidon: Council
of Educational Technology.

Fellman, J.D., Getis, A., Gets, J. and Malinowsdk. (2005)Human Geography:
Landscape of Human Activiti@oston: McGraw — Hill Higher Education pp
4-9.

Gidden (1998) Sociology issues and behaviourswveiad to truancy and absentism
of students: A scoping study. Cambridge press.ss

Gopsill, M.A. (1973).The teaching of Geographlyondon: Macmillan Education Ltd
Publishers.

Ingule, F.O., Rono, R.C and Ndambuki, P.W. (20Etucational Psychology
Nairobi: East Africa Educational publishers Ltd.

Kathuri, N.J, & Pals, A.D. (1993)ntroduction to Educational researckgerton:
Egerton University Education Book Series.

Kelly, S. (2011)Assessing teacher qualithlew York: Teachers College Press

62



KNEC (2005).K.C.S.E Regulation and syllabuse2006/007.Nairobi: Kenya
National Examination Council.

Kombo, D.K. and Tromp, D.L.A (2006[Proposal and thesis writing
Nairobi:Paulines Publications Africa.

Lunenburg, F. C., & Irby, B.J. (2011jpstructional strategies to facilitate learning
International Journal of Educational Leadershigppration, 6(4)

Mugenda, O.M, and Mugenda, A.G (200&seach methods Qualitative and
Quantative Approaches. Nairobi:African Centre fachnology Studies(Agts

Nasibi,W.M (2003)Instructional Methods: General methods for teachaegoss the
curriculum Nairobi: Strong wall Africa.

Myers, D.G (1996)Social Psychologgs" edition), New York, Mc Graw-Hill
Companies.

Nellis, M. Duane (1995)Geography for life: Today’s innovations are tomomo
traditions Journal of Geography 94 (1): 302-304.

Ng'ethe, J.M (2004)investigation into challenges the primary schd@ad teachers
are facing in the implementation of Free PrimamuEation A case study for
Ruiru division of Thika district. Unpublished €d thesis, Kenyatta
University.

Odhiambo, G.O (2005).eacher AppraisalThe experiences of Kenya Secondary
School teachers journal of Educational Administra#t3 (4) 406-416.

Okumbe, J.A (2007Educational Management: Theory and practi&irobi:
Nairobi University Press .

Olembo, J (1997)Educational and Supervision in Kenya SchoHlksnyatta
University College.

Ologe,(1984)Geography in General Education in Nigeri&@luwer Academy
Publishers.

Oluoch, G. P. (2006Essentials of Curriculum DevelopmeNairobi: Elimu Limited.

63



Ondigi, S.R (2002)Geography Methods: Teaching guide boNkirobi: Washor
Publishers.

Orodho, A.J (2005)Techniques of Writing Research Proposals and Report
education and social sciencédsgairobi: Kanezja Hp Enterprise.

Oso, W.Y & Onen, D. (2011)Writing research proposal and repoitiairobi:Jomo
Kenyatta Foundations.

Parrot.E. ( 1982)kEffective TeachingA practical guide to improving your teaching.

New York Longman Group Ltd

Puri Usha (2006)Teaching Technique®elhi: Global Media Publishers.

Rivkin,S.G.(2005)Teachers, schools, and academic achievenignometrica,

73(2)

Romiszowski, A.J (1968)he selection and use of teaching Aidsndon: Kogan

Page.

Salim Basha(2004Ylethods of teaching GeograpHyao: Digumarti Bhaskara

Severy, L.J, Brigham, J.C and Schlenker, B.R (19V6pntemporary Introduction to
Social PsychologyNew Yor: McGraw-Hill Book Company.

Shants, D and Rideout, G. (200BHucation vs schooling: Seeking new paradigms
for a new centuryEducation magazine 124, 203-213.

The Kenya National Examination Council (201Bhe Year 2012 K.C.S.E
Examination Reporolume 3: Humanities. Nairobi: KNEC.

UNESCO, (2005)Innovation: applying knowledge in development. ®ddnited
nations Millenium Project task force.

64



APPENDICES
APPENDIX 1: LETTER OF INTRODUCTION

UNIVESITY OF NAIROBI
KIKUYU CAMPUS,

P.O BOX 92,

KIKUYU,

10" June 2014

Dear Sir /Madam,

| am a post graduate student from the universitiNaifobi department of Education
Administration and planning. | am carrying out aga&rch on the factors influencing
students’ KCSE performance in geography in Changamhatrict, Mombasa county.
Your school has been identified to participate imststudy. The attached
guestionnaires are designed to assist the reseajatieer data from the respondents

for the purpose of the research.

I kindly request you to respond honestly to alliteens. Your assistance will generate
information that will help in the improvement ofagraphy performance in the area
of study. All information gathered will receive masum confidentiality.

Yours faithfully,

Enid. K.Gitonga
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APPENDIX 2: PERMISSION LETTER

GITONGA E. KANJIRU

KWAHOLA PRIMARY SCHOOL

P.0. BOX 92513 MOMBASA

TO:
THE PRINCIPAL

SCHOOL

RE: RESEARCH PERMISSION

| am a postgraduate student at Nairobi Universityam currently undertaking

educational research aimed at assessing the fattaranfluence students’ KCSE
performance in geography in Changamwe district, Masa county. | am supposed to
carry out a research project for the award of tegrele. | therefore seek your

permission to carry out the research in your schdmhnk you in advance

Yours faithfully,

Enid. K. Gitonga
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APPENDIX 3: QUESTIONNAIRE FOR GEOGRAPHY TEACHERS
Fill the spaces provided or tick inside the braskgt ] or in the tables as
appropriate.
SECTION A: Demographic information
1. What is your gender? [  ]Male [ ]Fdena
2. Academic qualification
[ ]Diploma [ ]1BA [ 1BSC [ 1BS with PGDE
[ ]BED [ ] Master [ ]PhD
3. How many years of teaching experience do you have?
[ ]Lessthanl [ ]1-3Years [ 436 Years [ 17—-9Years
[ ]Over 10 Years
4. a.) Have you attended in any in service courseemy@phy? [ ]Yes [ ]
No
b.) If Yes, indicate how many times and duratioreath in-service period
5. To what extent do you think teacher qualificatiofiience student performance
in geography?
[ ]Toalarge extent
[  ]Toasmall extent
[ ]Notatall
6. Do you consider yourself highly qualified enouglr feffective teaching of
geography?
[ ] vyes, [ ]No [ ]Donotknow [ ]None ofthe above

If no, which areas would you require more train@mg............c..coovevennieennnns

67



SECTION B: Teaching/Learning Resources available foteaching Geography
7. Rate the adequacy of the following resources inryschool. Tick/ the

appropriate.

Teaching/Learning | Very Adequate | Inadequate Very Not

Resources Adequate Inadequate Available

Geography text boc

Cartographic

equipments

Audio Visual Aids

Library

Laboratory/Compute

and programs

8. lIs there a career teacher in your school? I[Yes [ ]No

9. Are students assisted in choice of subjects? J[Yes [ 1No

10.Who decides whether student will take or not takeggaphy?

[ ] Principal/Head-teacher [ ] Teachex/@selor [ ] Careerteacher

[ ]Classteacher [ ]Parents [ Stldents [ ] Relatives

11.To what extent do you think inadequate resourdéscta students performance in
geography

[ ]Toalarge extent [ ]1Notatall

[ ]Toasmall extent

12.Indicate the resources that your school needspgpastiteaching and learning of

(o T=ToTo ] =T o] 0} V/Z%0 P
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13.Suggest some strategies/ways that could be employsdprove performance in

geography in your SChool............ooo i e

SECTION C: Teachers Attitude towards Geography

14.Please rate your attitude to teaching geograplayka€.S.E examinable subject

[ ]Verypositive [ ]Positive [] Negative [ ] Very negative

15.For each of the following statement, kindly resparsing a tick {) to indicate
whether you strongly agree [SA], Agree [A], Undexid[U], Disagree [D] or

Strongly Disagree [SD] with the stated statement.

STATEMENT SA |A|U | D]|SD

Most students perform poorly in geography becaf:

poor syllabus coverage.

| feel comfortable during geography less

| have never liked geography as a suk

Geography syllabus is too broad and difficult tc

completed without extra time.

Geography is boring and abstract sub

SECTION D: Teacher’s Performance

16. What teaching method do you employ in teaching gty in class? Indicate the
frequency.

Lecture method: Quite often[ ] Often[ ]lkedften|[ ] Never[ ]

Small group discussions: Quite Often[ ] Ofter) Less Often|[ ] Never [ ]

Question& Answer: Quite Often[ ] Often[ &&s Often[ ] Never[ ]

Demonstration: Quite Often [ ] Often[ ]LeSfen[ ] Never[ ]
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17.How do you rate the performance of students in ggagg in KCSE in your
school? Good [ ] Average [ ] Poor[ ]

18. Does the school administration support the studyeaigraphy through fieldwork?
Yes [ ] No [ ]

19. What does the principal or the head teacher de/ghe discovers that geography
is being performed poorly due to teachers’ pooprmppreparation of teaching
notes?

[ ] Advise the teacher [ ] Warn the teachet [gnore the problem
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APPENDIX 4: QUESTIONNAIRE FOR STUDENTS
Write your response in the spaces provided. Plégs@/] the choice you have made

where appropriate.

SECTION A: Demographic Information

1. Your gender [ IMale [ ]Female

2. What is your age?

[ ]10-15Years [ ]16-20Years []21-25Years | ] Above 25
Years

3. Were you guided by anyone in choosing geographjestfor K.C.S.E?

[ ]Yes [ 1No

If yes, who guided you? [ ] Principal [ ]Cardeeacher [ ]Teacher [ ]Students
[ JFriends [ ]Relatives

How does your performance in geography compare \pghformance in other
humanities (History, C.R.E).[ ] Performance irogephy is better [ ] Performance
in other humanities is better

4. How many geography textbooks do you have?.........ccccvvvvvvvvieieiiiiiieeeeenn.
Are they adequate to assist you study geograplegtefély?

[ ]Yes [ 1No [ ]1Donotknow [] Not available

5. Have you ever gone for a geography field tour? | Yes [ ]No

SECTION B: Student’s Attitudes towards Geography

Indicate the extent to which you agree or disagvite each statement by ticking/)(
on the appropriate columns using the key below.

Strongly agree [SA], Agree [A], Undecided [U], Digae [D] or Strongly Disagree

[SD]

71



STATEMENT SA| AfU| D| SD

Geography is an easy subject compared to otheritiesa

The content in geography syllabus too much.

Geography should be made compulsory

Geography is an important academic subject

My Geography teacher is knowledgeable and motigatin

Learning resources/ facilities for geography incasths

adequate.

Students should perceive geography teachersasadels

Through geography one acquires basic knowledgediaer
choice

| would want to pursue a geography related coursmigersity

| enjoy geography classes and reading geographiysboo

Geography is only useful in boosting mean score

6. What do you think is the reason why students perfpoorly in geography as a
student?

7. Which is the most common method of teaching usegoloy geography teachers?
a) Lecture method [] b) Discussion [] c) Question &nswer [ ]
d) Demonstration [ ]

8. What resources (e.g. textbooks, maps) should yohod have to help you

perform well in geography?
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APPENDIX 5: INTERVIEW GUIDE FOR HODs AND PRINCIPAL/ HEAD-
TEACHERS

1. How can you rate the performance of geography is gbhool for the last three
years?

[  ]Good [  ]Average [ Ppor

2. To what extent would you say that geography syBaisucovered effectively and
on time?

3. What measures do you take to ensure that geographgbus is covered
effectively and on time?

4. How would you rate the attitude of students towagdegraphy compared to the
other humanities (history and government, C.R.E)

5. What measures do you take to ensure that geographgbus is covered
effectively and on time?

6. What is your view concerning adequacy of resoufpéysical conditions of the
classrooms, textbooks and teaching aids) usedachieg geography and how do
this affect performance?

7. Do you set aside funds for geographical trips fodents geography field work?

8. a.) How often do your geography teachers attersgmice course?

b.) When did they attend the last in-service cotrse

9. What factors influence students’ performance inggaphy in your school?

10.What measures do you suggest could be taken tooumpperformance in

geography in your school?
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APPENDIX 6: INTERVIEW SCHEDULE FOR GEOGRAPHY TEACHE RS

1. What teaching method do you employ in class? Indittee frequency

Teaching method employed in teaching Geography

Method

Quite often Often

Less often | Never

Lecture method

Small group discussion

Question and answer

Demonstration

2. Teaching / Learning resources available for gedgrap

Rate the adequacy of the following resources

Teaching/Learning

Resources

Very

Adequate

Adequate| Inadequat¢ Very

Inadequate

Not

Available

Geography text boc

Cartographic

equipments

Audio Visual Aids

Library

Laboratory/Compute

and programs
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3. Teacher oriented problems

For each of the following statement, kindly respasihg a tick ) to indicate
whether you strongly agree [SA], Agree [A], UndexridU], Disagree [D] or
Strongly Disagree [SD] with the stated statement.

STATEMENT SA| Al U| D

Most students perform poorly in geography becatise 0

poor syllabus coverage.

| feel comfortable during geography lessons.

| have never liked geography as a subject.

Geography syllabus is too broad and difficult to be

completed without extra time.

Geography iboring and abstract subije
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APPENDIX 7: INTERVIEW SCHEDULE FOR STUDENTS

Student’s Attitudes towards Geography

Indicate the extent to which you agree or disagitle each statement by ticking)(
on the appropriate columns using the key below.

Strongly agree [SA], Agree [A], Undecided [U], Digae [D] or Strongly Disagree

[SD]

STATEMENT SA| AfU| D

SD

Geography is an easy subject compared to othermities

The content in geography syllabus too much.

Geography should be made compulsory

Geography is an important academic subject

My Geography teacher is knowledgeable and motigatin

Learning resources/ facilities for geography incsghs

adequate.

Students should perceive geography teachersasadels

Through geography one acquires basic knowledgediaer
choice

| would want to pursue a geography related coursmigersity

| enjoy geography classes and reading geographiysboo

Geography is only useful in boosting mean score
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APPENDIX 8: RESEARCH PERMIT

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9* Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA
Website: www.nacosti.go.ke

When replying please quote

Ref: No. Date:

24" September, 2014
NACOSTI/P/14/9909/3464

Enid Kanjiru Gitonga
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Factors
influencing  students Kenya Certificate Of Secondary Education
performance in geography in Changamwe District, Mombasa County,
Kenya,” 1 am pleased to inform you that you have been authorized to
undertake research in Mombasa County for a period ending 31* December,
2015.

You are advised to report to the County Commissioner and the County
Director of Education, Mombasa County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

DR. S.K LANGAT, OGW

FOR: SECRETARY/CEO

Copy to:

The County Commissioner
The County Director of Education
Mombasa County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified
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