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ABSTRACT 

The purpose of this study was to find out factors influencing low transition rates from day 

secondary schools as compared to boarding secondary schools in Mutomo Sub-county, 

Kenya. It was guided by the following objectives: to determine the extent to which 

provision of teaching/learning resources influence the transition rate to universities of 

students in day and boarding secondary schools in Mutomo Sub-county; To examine the 

extent to which school’s internal efficiency influence the transition rate to universities in 

day and boarding secondary schools in Mutomo Sub-county; and to determine the extent 

to which family socio economic status influences the transition rate to universities in day 

and boarding secondary schools. 

The study was based on systems theory propounded by Scott (1987) who adopted a 

system perspective in analyzing organizations. A descriptive survey research design was 

adopted for the study. The study target population involved all principals, teachers and 

students in boarding and day schools secondary schools. Whereas, there are 15 secondary 

schools, 128 teachers and 15 principals and 925 form four students. Due to the small 

number of secondary schools all their principals were involved in the study. Simple 

random sampling was used to select ten students from each school making a total 150 

who represented 10 percent of the total 925 students’ population. A sample of 45 teachers 

was selected which represent 30 percent of the population. Questionnaires are the major 

tools of collecting data. Collected data was analyzed both qualitatively and quantitatively 

using descriptive statistics. 
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CHAPTER ONE: INTRODUCTION 

1.1 Background to the study 

Globally, measures to improve education have been put in place to promote 

standards and quality in educational outcomes (Kenny, 2001). According to World 

Bank (2005), many countries over the world have embraced the notion of basic 

education to include secondary schooling that is significant of individual’s future 

life. Transitional toolkits like the National Alliance for Secondary Education and 

Transition (NASET, 2005), articulate guide on secondary education for 

constructive change on transition practices and polices worldwide. Secondary 

education is a bridge between primary and university that caters for students of the 

age bracket of 15 – 18 years. It plays an important role in creating the country’s 

human resource based at higher level than primary education.  

Secondary education examination marks the termination of the four years of 

secondary education which is used for selection into universities and training in 

tertiary colleges (MOE, 2003). Secondary education is regarded to as the route to 

economic prosperity, the key to scientific and technological advancement, the 

means to combat unemployment and foundation for social equality. Transition from 

secondary education into University education is of great importance since higher 

education institutes plays a crucial role of building capacities for generation, 

adaptation, processing, dissemination and utilization of knowledge and innovation 

into social and economic development (G.O.K, 2006).  

According to Makarevitch report (2007), transition from secondary to university in 
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modern Britain occurs mainly on meritocratic basis. However, the analysis suggests 

that a school type influences the educational selection process. More precisely 

students at selective schools are able to secure school leaving examination results 

than their equally talented and working counterparts at non-selective schools. This 

in turn increases their chances of being admitted in higher ranks universities as 

compared to non-selective school leavers. According to Abbas and Cleslik (2004), 

United Kingdom (UK) transition of young people from disadvantaged background 

face a range of barriers to their participation in higher education, which was 

reflected in high drop-out rates for those students. Harrison (2005),  

According to World Bank 2001 in California, learning and teaching material were 

critical ingredient in learning and the intended curriculum could not be easily 

implemented without them. It was universally acknowledged that textbooks and 

instrumental materials were fundamental and essential because they were primary 

tools that school used to provide students with knowledge and skills were expected 

to learn (USAID 2002). Hence they contributed to students’ academic achievement 

which determines the transition rate of student from secondary school to university.  

According to Psacharapoulos and Woodhall (2006), transition rates from secondary 

schools to university in Malawi is low, this is because they have open door 

admission policy accompanied by low fees and the high teacher student ratio. High 

university fee caused students to drop-out after secondary education since they 

could not afford the university education thus lowered transition rates. Performance 

in the open door admission secondary education has also a negative impact on 

transition rate in Malawi since students lack adequate time on task with their 
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teachers.  

Transitional rates from secondary to public universities in Mali, Brazil and 

Malaysia is low due to high school fees which has caused private demand for 

education. Secondary education in Mauritius was free since 1977, however, parents 

have been paying substantial sums for private tuition fees because of the low 

quality of education in some schools and fierce competition for places in the best 

secondary schools. Although, the best secondary schools are costly, they produce 

better results in final examinations, thus most of their students have higher chances 

to transit to university education (OECD, 2003). 

The high cost of secondary education and the introduction of cost sharing by 

Kamunge in Kenya 1988 increased household burden of financing secondary 

education and it is inhibitive mainly to poor families. Njeru and Orodho (2003), 

stated that more than half of Kenya’s population is living below the poverty line, 

which in turn led to high school drop-out of students mainly in secondary school 

level to earn a living. This has led to low transition of students from secondary 

school to universities.  

Student dropout phenomenon is prevalent in schools with ill-developed 

infrastructure and for the largest proportion of schools; it was the highest in form 

two classes where most students experienced multiple problems associated with 

adolescence and peer influence (Eisenmon, 1997). Upon completion of secondary 

school, students can choose to go to college or pursue other vocational fields. 

Students who do well in secondary school are admitted to college, and others join 
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teacher training institutions, technical training schools, or the job market. The 

competition for admission to colleges and Training Institutes is normally very high. 

The secondary school education programme is geared towards meeting the needs of 

both the students who terminate their education after secondary school and those 

who proceed to higher education (Republic of Kenya, 2003). 

According to Malekela (1977), Kenyan education system was an examination 

results oriented, thus limiting students chances of transition to universities and 

learners are made to understand that success only comes when one was able to 

competitively pass well in national exams. This has been evidenced from the 

present education system (8-4-4) which was designed that the transition 

determinants are the national examinations done at the end of each phase. 

According to Eshiwani (1993), in most Kenyan schools, students are drilled to pass 

examinations as that was the only criteria for selection into jobs, courses for further 

studies or vocational training and those who failed to post impressive results were 

condemned as failures.  These trends have for along time hindered students with 

good capacity from transiting to university education just because they failed in the 

national examinations. It also costs parents a fortune to ensure that their children 

pass national examination under all means in order to acquire university education. 

To increase transition rates from secondary level to university level and to ensure 

completion of students’ education in secondary and university, the ministry of 

education introduced secondary education bursary fee in (1994-1995) financial 

year, High Education Loans Board (HELB) in July 1995 and free day secondary 
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school in 2008. Though, this strategy still lag behind in the transition rates, since its 

only 8% of 70% of those who transit from primary to secondary transit to 

university. 

According to MOE (2001), Day secondary schools were cheaper to develop and 

maintain than boarding schools. Therefore, the communities and parents were 

encouraged to develop day secondary schools and provide them with adequate 

facilities and equipment’s to enable them to maintain high standards of teaching 

and learning. According to Secondary Education Strategic 2007 -2010 report noted 

that day secondary schools are cheaper to develop than boarding secondary schools 

by 40%.  Though, provision of Day secondary education has been faced by so many 

inefficiencies lowering students’ performance. Boarding schools are assumed to 

select pupils who have attained better grades in their K.C.P.E examination results. 

These bright students score the best grades in final examinations thus securing the 

limited slots available in public universities.  

1.2 Statement of the Problem. 

In Mutomo Sub-County, it has been observed that day secondary schools recorded 

dismal performance in their main examination over the years as compared to their 

boarding schools counterparts; the average number of students who transited to 

universities from 2011 to 2013 in secondary schools in Mutomo Sub-County is low. 

From these records it was evident that the day secondary schools are more than the 

boarding schools though they have few transition rates to universities. It showed 

that despite day secondary schools having very low enrolments majority of their 
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students did not transit to universities since only a handful score grade C+ and  

above, whilst in most cases no student attain this range. Therefore, the need for the 

study. 

Table 1.1 KCSE grade achievements 2011 – 2013 Mutomo sub county 

2011 2012 2013 

Schools School type Mean 

score 

Grade Mean 

score 

Grade Mean 

score 

Grade  

Mutomo girls Boarding  6.61 C+ 6.390 C+ 7.129 B- 

Voo Sec Boarding  5.05 C- 5.487 C 5.444 C 

Ikanga Boys Boarding 4.981 C- 5.168 C 4.972 C- 

Mutomo Mixed Boarding 4.586 C- 5.539 C 4.768 C- 

Kyatune Girls Boarding 3.569 D+ 3.931 D+ 4.043 C- 

Mathima Sec Boarding 3.600  3.636 D+ 3.938 D+ 

Ikanga Girls Boarding 4.7147 C- 3.897 D+ 3.884 D+ 

Kisayani sec Boarding 3.0 D 3.455 D 2.604 D- 

Kawelu Sec Day 3.463 D+ 3.608 D+ 3.897 D+ 

Kitoo Sec Day 2.677 D- 3.5 D 3.857 D+ 

Kyatune Boys Day 5.265 C 4.595 C- 5.390 C 

St.Partrick Mixed Day 4.270 D+ 4.295 D+ 3.856 D+ 

Mutha Sec Day 4.300 D+ 3.300 D 3.818 D+ 

Enzou Sec Day 4.147 D 3.897 D 3.706 D+ 

Kyaango sec Day - - - - 3.385 D 

St.Peter 

Nduundune 

Day 3.629 D+ 3.68 D 3.680 D 

Source:  DEO’S Office Mutomo Sub-County 
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1.3 Purpose of the study 

The purpose of this study was to find out factors influencing low transition rates 

from day secondary schools as compared to boarding secondary schools in Mutomo 

Sub-county, Kenya. 

1.4 Objectives of the study 

i. To determine the extent to which provision of teaching/learning 

resources influence the transition rate to universities of students in day 

and boarding secondary schools in Mutomo Sub-county. 

ii. To examine the extent to which school’s internal efficiency influence 

the transition rate to universities in day and boarding secondary schools 

in Mutomo Sub-county. 

iii. To determine the extent to which family socio economic status 

influences the transition rate to universities in day and boarding 

secondary schools. 

1.5 Research questions 

i. To what extent does the provision of teaching/learning resources 

influence the transition rate to universities of students in day and 

boarding secondary schools in Mutomo Sub-county? 

ii. How does school internal efficiency influence the transition rate to 

universities in day and boarding secondary schools in Mutomo Sub-

county? 

iii. To what extent does family socio-economic status influence the 
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transition rate to universities in day and boarding secondary schools? 

1.6 Significance of the study 

The information from the study finding will be used to guide the ministry of 

education into ways of improving day secondary schools in order to improve 

performance and increase transitional rates to university. This may change the 

negative attitude of both parents and students towards day secondary schools. The 

findings of this study will form reference resources for future studies on factors 

influencing transition rates in schools and it will also form bases for further 

research. 

1.7 Limitation of the study. 

Limitations are conditions beyond the control of the researcher that may place 

restrictions on the conclusions of the study and their application to other situations. 

The study was not able to control the attitudes of the respondents hence affecting 

the validity. Some of the respondents may be reluctant in participating in the study 

due to ignorance. The study was constrained by the vastness of the district and the 

harsh weather conditions with transport challenges. To mitigate the challenges the 

researcher assured all the respondents that identity and information to be provided 

was to be treated with confidentiality. To overcome transport challenges the 

researcher hired a motor bike. 

1.8 Delimitations of the study. 

According to Mugenda and Mugenda (2003), delimitations are the boundaries of 

the study. Study only focused on the factors influencing transition rates to public 
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universities from day and boarding secondary schools in Mutomo District. It also 

delimited itself to principals, teachers and students.  

1.9 Basic assumption of the study 

It assumed that: 

(i) All respondents had relevant information on the causes of disparities in the 

performance in boarding and day secondary school. 

(ii) That all the respondents gave genuine, truthful and honest responses to 

questionnaires. 

1. 10 Definition of significant terms 

Administration refers to the process of acquiring and allocating resources for the 

achievement of the organizational goals. 

Boarding school refers to an institution where some or all people study and live 

during the school year with their fellow students and possibly teachers and/or 

administrators in secondary schools. 

Day school refers to a school where learners go home after classes in secondary 

schools. 

Dropout rate refers to those students who leave education system before 

completing the cycle 

Efficiency The comparison of what is actually produced or performed with what 

can be achieved with the same consumption of resources (money, time, labor, etc.). 

It is an important factor in determination of productivity. 

http://www.businessdictionary.com/definition/produce.html
http://www.businessdictionary.com/definition/consumption.html
http://www.businessdictionary.com/definition/resource.html
http://www.businessdictionary.com/definition/money.html
http://www.businessdictionary.com/definition/labor.html
http://www.businessdictionary.com/definition/information-technology-IT.html
http://www.businessdictionary.com/definition/factor.html
http://www.businessdictionary.com/definition/productivity.html
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Enrollment refers to the number of students who registered as members of 

different grades at the beginning of each year. 

Institution refers to any structure or mechanism of social order and cooperation 

governing the behavior of a set of individuals such as public secondary schools.  

Internal Efficiency compares the costs of education to the outputs or effects 

within education, such as the acquisition of cognitive and non-cognitive skills. 

Education production is said to be more internally efficient when it can produce 

more desired outputs given the same resources. 

Performance refers to the academic achievement of individual students through 

examination every end of education cycle. 

Physical Facilities: Physical facilities for education include all material resources 

that are needed to impart formal education. It may include land, building, furniture, 

lab and library. 

Resources A 'resource' is a source or supply from which benefit is produced. 

Typically resources are materials, energy, services, staff, knowledge, or other assets 

that are transformed to produce benefit and in the process may be consumed or 

made unavailable. 

Transition refers to the point in education system that describes the flow of 

students between different stages from one level to the next. 
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CHAPTER TWO: LITERATURE REVIEW 

2.1 Introduction  

In this chapter the researcher presents review of literature related to the study. The 

section covers the secondary education, teaching/learning resources, schools’ 

internal efficiency, and students’ family socio-Economic Status. It also presents 

theoretical and conceptual framework of the study. 

2.2 Secondary education 

According to secondary education strategy (2007-2010), secondary education 

provides a bridge between primary education and university. It prepares students to 

enter the labour market directly and therefore requires more specialized staff and 

more variety curricula and also broadens students’ knowledge and experience from 

their basic level, thus preparing them for higher education. Secondary education 

caters for students in the age of 15 to 18 years. Secondary play important role of 

creating the country’s human resource based at higher levels than primary 

Education.  

According to GOK, (2006)  the transition of students from secondary to university 

level is of great importance since higher education institutions play a crucial role in 

building capacities for generation, adaptation, processing, dissemination and 

utilization of knowledge and innovation for social and economic development. The 

capacity of the people to acquire knowledge and skills, competencies and 

appropriate attitudes to enable them to participate competitively and creatively at 

the national, regional and global level. It determines the character and rates at 
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which social and economic growth rates takes place. Thus secondary education is 

regarded to as the route to economic prosperity, the key to scientific and 

technological advancement, the means to combat unemployment and foundation for 

social equity (World Bank 2005). 

 According to Vision (2030), in Kenya improvement of access to secondary 

education as a strong vehicle towards reducing illiteracy and sets out to build and 

fully equip new schools as one of the flagship projects 2012. This is to cater for the 

mismatch of high number of students graduating from primary to secondary after 

the introduction of Free primary Education in 2003.  

Secondary Education Strategies, (2010) states that the demand for secondary 

education has increased globally, due to the increasing private returns, that are 

associated with higher levels of education. This has made many parents to 

continuously make sacrifices to enable their children acquire secondary education. 

According to Global Education Digest (2005), secondary education has been 

divided into two categories; lower and upper secondary school. Countries consider 

lower secondary as part of compulsory education. In across national comparisons, 

lower and upper levels of secondary education are usually treated as a single 

category. However, in some countries lower secondary was the second stage of 

basic education and was provided in the same institution and often taught by the 

same teachers in other countries lower secondary education is clearly distinct from 

primary education.  

World Bank (2005), asserted that there was social, political and economic benefits 
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associated with secondary education thus governments in Sub-Saharan Africa 

(SSA) are looking for ways that enable the poor to gain access to secondary 

education. For these and other reason, free day secondary education and state 

subside of tuition fee in boarding secondary schools are seen as  potential strategies 

to expanding access to education for the poor. 

Kenya declared free day secondary education in 2008 by allocating Kshs 10,265 

per student. This incentive has drastically increased retention, equality and quality 

on the provision of secondary education thus, improving the transition rate to 

university. Free tuition was provided to support funding so that tuition costs would 

no longer prevent poor families from achievement of affordable access to 

secondary education (UNICEF, 2009).  

The fees paid by students in public schools were regulated by the Government and 

is used to buy teaching and learning resources. It was also used to buy boarding 

facilities and pay workers who assisted in the provision of services to the students. 

Free day secondary education and subsided boarding school tuition fee promoted 

joint responsibilities between parents, the government and sponsors of schools. Its 

implication was central to the national goal of poverty reduction, therefore calling 

for the spirit of partnership between the government, parents and stake holders. As 

the state meet the cost of items designated under that program, parents or guardians 

were still required to meet the cost of the following: Examination fee for form four 

examination (K.C.S.E),School meals for day scholars, School uniforms, Boarding 

fee for boarding schools, Transport to and from school, and Infrastructural 
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development including building and construction (Ministry of Education, 2008). 

2.3 Teaching, learning resources and transition rate. 

The management of material resources entails planning, acquisition, allocation, 

distribution and controlling the use and maintenance of the materials. Onyango  

(2001) states that planning for material resources involved the identification of the 

resource requirements, assessing quality in terms of the needs, establishing criteria 

for standards, determining the cost per unit and the use of the materials whether by 

individuals or groups. The availability and use of teaching and learning materials 

affects the effectiveness of teachers’ lessons. Avalos (1991) suggested that the 

quality of education the learner received bears direct relevance to the availability or 

lack of instruction materials. All individuals have a right to a quality educational 

facility, a physical space that supports a multiple and diverse teaching and learning 

programs and pedagogies. 

According to Ngugi (2006), learning resources can improve transitional rates from 

secondary to University because they are tools that enhance literacy, mathematics 

and science. Availability and the use of learning resources by teachers and students 

was evidenced by better learning. Without teaching and learning resources the 

learning process becomes rigid, rely heavily on rote learning which places learners 

on a passive role. Learning resources avail structural teachings which are a 

combination of directly instruction, guided practice and independence learning 

which create a child-friendly school environment. 

USAID (2002), announced the reconstruction of Afghanistan by providing 1.7 
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million, Science, Maths and reading materials for Afghanistan students in grade 1 

to twelve. The first lady Laura Bush noted that nothing more important for 

Afghanistan future than giving its children’s the tools and skills they need to learn 

and succeed. (OECD) stipulates textbooks as an important international indicator 

for educational quality, therefore to achieve the goal of Universal declaration on 

education for all basic learning materials should be made available for teachers and 

students (UNESCO 2006). 

According to the Global Monitoring Report on Education for All; students’ access 

to teaching and learning was an important factor in what and how much they 

learned (UNESCO, 2008). Mwamwenda & Mwamwenda (1987), carried out a 

study that established that the availability of learning resources had an effect on 

quality education in Botswana. The study revealed that teaching/learning resources 

had a direct link to the education quality measured in terms of students’ 

performance that determines transition rates from one level of education to the 

other. Education supplies should respond to the country’s culture and local 

practices in education while encouraging the participation and active learning of 

students. 

 Obonyo (1987) notes that instructional materials such as textbooks, visual and 

audio materials not only enhanced communication between the teacher and the 

learner but also facilitated child centered learning and learning through discovery. 

They motivated and encouraged participation by learner in the learning process and 

helped to clarify concepts and add meaning to texts. However, schools that parents 
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pay school fees for the provision of learning resources are likely to register better 

performance leading to high transition of learners through educational levels. 

According to Secondary Education Strategy Report 2007-2010, performance level 

of a school was mostly determined by the availability of teaching and learning 

resources. Low transition of students from secondary to university can be attributed 

to inequity in the distribution of learning resources. For instance national secondary 

schools are fully maintained by the government, provincial schools are partially 

government maintained and partly parents while district secondary schools are 

started through community initiatives or ‘Harambee’ spirit these has then seen 

difference in the transition from the three categories of schools. 

2.4 School internal efficiency and transition rates 

Internal efficiency of an education system was defined as the ability of education 

system to turn out its graduates at any level in the most efficient way without 

wastage, stagnation or repetition Psacharapoulous, (1980). Internal efficiency can 

be measured by class size and student ratio which provide a picture on learning and 

teaching environment in terms of overcrowding, student teacher contact and 

availability of teaching and learning resource. Pradhan (1981), states that efficiency 

is regarded as both the end and the process.  The term efficiency was also regarded 

to as the reduction of expenditure with the same or higher production.  

 

According to Omari & Mosha (1987) efficiency in education have generally been 

based on the cost at which the output is optimized. Lowe et al (1971) asserted that 
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the most efficient systems are the once that achieve a given output at the lowest 

cost or gets the greatest output from given input. However, having a progressive 

orientation raises the question about efficiency that, determining efficiency only on 

the basis of inputs and outputs might not provide an ideal or optimum concept. 

Determining efficiency only on the basis of output would be like ignoring the social 

benefits of education. Thus, it would be like supporting the capitalist ideology of an 

educational system, which is purported to enhance the class system in society by 

sorting out the deviants from the group. This internal efficiency of a school has a 

high effect on the future of its outcomes, thus school types vary in their input 

explaining their marginal difference in outcomes. 

Efficiency in education is associated with learners’ cognitive achievement, which is 

usually measured through examinations results. In this connection, it is based on a 

closed system model of analysis which deals with matching inputs (for example, 

availability of textbooks) and outputs (number of students completing, 

examinations scores) in education. However, since “efficiency” implies maximising 

inputs in an endeavour to produce optimum goods or services, the processes for 

which the available inputs are allocated and used are crucial. In a service sector like 

education, the processes themselves form part of the inputs (Owino, 1997). 

According to MOE (2005), enrolment rates reflected in access to secondary 

education of previous standard 8 graduates. For instance, in 2000 the rate was 40% 

while an increase was realized by the year 2005 where 50% of class eight graduates 

enrolled in Form one. In order to increase transition rate from secondary to 

university, students’ dropout rates at the form one entry point or during secondary 



18 

 

education needs to be comprehensively addressed. Efficiency and effectiveness in 

education have became part and parcel of the debate on reform in education and 

development. 

Internal efficiency of education has been camouflaged by the desire to promote 

access to education by increasing education opportunities to school-age population. 

Many countries in Africa, had focused attention on increasing resources to the 

education sector in a bid to achieve universal primary education (UPE) by 2000, a 

goal which seems to be unattainable. Countries like Kenya are now faced with the 

problem of a trade-off between enhancing the efficiency of the education sector and 

increasing primary, secondary and tertiary education. Education/school efficiency 

entails is limited.  

Internal efficiency indicators especially dropout rates in secondary schools is an 

emerging issue in Kenya and in most countries of the world today. This is because a 

large amount of resources in terms of time, money and other supportive materials 

are often committed to the provision of secondary school education. According to 

the Economic Survey (2007) the poverty level in Kenya has impacted negatively on 

the efficiency of the secondary education system.  

Upon completion of secondary school, students can choose to go to college or 

pursue other vocational fields. Students who do well in secondary school are 

admitted to college, and others join teacher training institutions, technical training 

schools, or the job market. The competition for admission to colleges and Training 

Institutes is normally very high. The secondary school education programme is 

geared towards meeting the needs of both the students who terminate their 
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education after secondary school and those who proceed to higher education 

(Republic of Kenya, 2003). 

On student dropout, a study by Eisenmon (1997) reported that this phenomenon 

was prevalent in schools with ill-developed infrastructure and for the largest 

proportion of schools; it was the highest in form two classes where most students 

experienced multiple problems associated with adolescence and peer influence. 

According to Republic of Kenya, (2003), despite the high demand for formal 

education in Kenya, the transition rate from primary to secondary cycle is low. A 

survey which was conducted by the Ministry of Education, Science and Technology 

(2003) revealed a trend which indicated that less than 60% of the pupils leaving 

primary schools have access to secondary education and the trend in recent years 

shows a decline to less than 50% (MOEST, 2006). In 1999, Kenya achieved a 

Gross Enrolment Rate of 88.6% in primary education and 76.5% in secondary 

education. However, over the years this rate declined to 84.1% and 72.5% in 2003 

for primary and secondary education respectively (MOEST/UNICEF, 2003). Latest 

reports indicate that this rate has dropped for secondary education to about 68.9% 

(MOEST/UNICEF, 2006). From this percentage on GER in secondary education, 

Day schools accounted for 42% while Boarding schools contributed the rest.  

 

2.5 Student’s family socio-economic status and transition rates  

Family socio-economic status affects children’s education. School variables account for 

only a modest proportion of variance in academic achievement. Neither physical 

facilities nor characteristics of teachers match the strength of student’s 
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socioeconomic status and other indices of the student's out-of-school environment 

(Coleman & Jencks, 2002). Heyneman (1979), states that children from poor and 

humble backgrounds in Uganda do not have equal chances of being selected to 

secondary school due to the fact that the elites have not yet developed a distinct 

culture for children from all backgrounds to be equally motivated to take the 

primary seven examinations. Other scholars, such as Cooksey (1981) and Kotele 

(2001)) has stated that it was evident that children from higher Socio-Economic 

Status had more chances of being selected than those from lower ones. Luecking & 

Crane (2002), found a similar situation in Ghana where children from higher Socio-

Economic Status seemed to have cemented their advantage over others from lower 

Socio-Economic Status. 

Governments in Sub-Saharan African countries are concerned that if the secondary 

education continues to charge fees, the majority of those who complete Free 

Primary Education will be unable to continue to secondary education. In many 

cases these are children from poor households whose parents are unable to afford 

the cost of secondary education, making the children dwell in the vicious cycle of 

poverty (UNESCO, 2003).  

GOK (2006), states that in Kenya, it has been observed that access to higher 

education benefits the rich more than the poor. This is manifested through the way 

in which the increasing competition for transit to university and tertiary education is 

mediated. It has been observed that the ability to pay for high quality education in 

nursery and primary academics is giving students from these schools competitive 
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edge for entry into high quality secondary schools. Further they are in better 

positions to perform in their final secondary examinations leading them to secure 

slots in universities. These trends excludes students from low income families who 

will not afford the emerging of the self-sponsored programs for university 

education, which caters for the students who can afford to pay the prevailing market 

fees charged by the universities. Due to inadequate opportunities for government 

sponsorship in universities, many Kenyans are forced to shoulder their 

responsibility of financing the higher education of their children, a burden that is 

proving to be too heavy for most households. Therefore students from poor families 

are left out in the acquisition of better professions like engineering and medicine 

that are dominated by the students from able families who can afford to pay for 

quality education as early from preschool. 

2.6 Summary of the literature review 

According to secondary education strategy (2007-2010), Secondary education 

broadens students’ knowledge and experience from their basic level and therefore 

prepares them for higher education. 

G.O.K (2006) asserts that the transition of the students from secondary to university 

level is of great importance since higher education institutions play a crucial role of 

the building capacities for generations, adoption, processing, dissemination and 

utilization of knowledge and skills. 

According to Ngugi (2006), learning resources can improved transition rates from 

secondary to university because they are tools that enhance literacy, mathematics 
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and science without teaching and learning resources the learning process becomes 

rigid as learners heavily relied on rote learning which places learner on a passive 

role. 

Fuller and Heyneman (1989), asserts that the provision of textbooks and other 

instructional materials have positive impact on statement achievement which 

promotes the transition rate from secondary to university. 

According to secondary education strategy report (2007- 2010), performance level 

of a school is mostly determined by the availability of teaching and learning 

resources hence low transition of students from secondary to university can be 

attributed to inequity in the distribution of learning resources. 

In this case, national secondary schools are fully maintained by the government, 

provincial schools are partly government maintained and partly parents while 

district secondary schools are started by the community initiatives and these has 

been seen differences in the transition from the three categories of schools from 

secondary to university level. However, the school one attends is mainly 

determined by the social- economic status of students.  

According to G.O.K (2006), access to higher education benefits the rich more than 

the poor because they have ability to pay for higher quality as early as from nursery 

and primary schools giving those learners competitive edge for entry into rough 

quality schools which are avenues of accessing public universities. These trends 

exclude students from low income families who cannot afford to pay and academy 
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primary schools hence they are left out in acquisition of better professions like 

engineering and medicine that are dominated by the students from able families.  

2.7 Theoretical framework 

The study was based on systems theory propounded by Scott (1987) who adopted a 

system perspective in analyzing organizations. The features of the theory are based 

on inter-relationship between internal components, structure of management, inputs 

and outputs. The theory is relevant to this study because schools, like other 

organizations may in this way be viewed as goal directed systems through 

interaction of people and resources available within a given context. 

Schools are also structured as open system and are continuously in contact with 

their environments and the boundaries of the school systems are neither rigid. 

Schools operate within a wider society that impinges on their freedom to behave as 

they would like (through laws, and undertake exchanges of information and 

resources) with the outside world. 

The researcher chose the theory because it is holistic in that all aspects of 

organization’s activities are considered. The effects of changes in one element of a 

system can be traced through to changes in others. Again environment influences 

are explicitly recognized. The theory despite its advantages, have a major problem 

in that it suggests few tangible proposition about how exactly university entry 

should be conducted. 

Since organization systems consist of and are run by people, interpersonal relations 
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might be more important than particular input. Different members of the same 

system may have entirely different interpretation of its structure and aims. An 

understanding of interrelationships between input/output and structure may help 

provide a context for improving school effectiveness and schools as organizations. 

Structure refers to how the responsibilities towards achievement of goals are 

distributed within the organization. Input refers to human resources, physical 

resources equipment, raw materials, land and building and other monetary assets. 

Output refers to improved services, good enhanced efficiency of the system all 

three elements affect and are affected by each other, thus, success or failure 

determine the direction of the transition as the outcome of the whole system. 

2.8 Conceptual framework. 

Figure 2.1 Conceptual framework on factors influencing transition rate to 

public universities from day and boarding secondary education                                   
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The above factors in conceptual model on secondary school indicated that an 

institution operate in a systematic way. In the system, there is input, processing unit 

and output. Input in schools included provision of instructional materials like 

textbooks, laboratories apparatus and physical facilities. Student enrollment in an 

institution was the main input of a system thus, the higher the enrolment, the higher 

the transition rate. The process involved the activities undertaken in the system to 

obtain good output. The positive output will arise from provision of adequate 

instructional materials, and physical facilities, increased enrollment of student and 

good financial management by the principal. The negative output will arise from 

inadequacy of both instructional and physical resources. These processes finally 

affect the overall outcome where students either join or fail to join universities after 

their secondary education. 

 

 

 

 

 

 

 

 



26 

 

CHAPTER THREE: RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter described the research design adopted for the study. It provided 

information regarding the target population, sample and sampling procedure, 

instrument validity, instrument reliability, and data collection procedure and data 

analysis techniques. 

3.2 Research design 

According to Best & Khan (2006), a research design is all the issues involved in 

planning and executing a research project, from identifying the problem through to 

reporting and publishing results. A descriptive survey research design was adopted 

for the study. According to Koul (1984), descriptive studies are concerned with 

gathering facts rather than manipulating variables. Thus the study focused on 

gathering information on factors influencing transition rate to public universities 

from boarding and day secondary schools. 

 

3.3 Target population 

The study involved all principals, teachers and students in boarding and day schools 

secondary schools. In Mutomo District there are 15 secondary schools, 128 teachers 

and 15 principals and 925 form four students (DEO’s office Mutomo District, 

2014). The total population was 1,068. 

3.4 Sample size and sampling procedure. 

Mugenda M & Mugenda G (2003), suggested that for descriptive studies, 10 to 30 

percent or above of the accessible population is enough for the study. However, 
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where time and resource allowed, the researchers took a bigger sample. In the study 

there was 15 secondary schools, due to the small number all their principals were 

involved in the study, 128 teachers 15 principals and 925 form four students. The 

students were selected from form four because they had stayed in school the longest 

time and a simple random sampling was used to select students. Ten students from 

each school participated making a total 150 who represented 10 percent of the total 

925 students’ population. A sample of 45 teachers was selected which represent 30 

percent of the population. All the 15 principals were involved in carrying out the 

study. Therefore the sample size was 210. 

3.5 Research instruments 

This study adopted questionnaires for the collection of data from the respondents. 

 

3.5.1 Questionnaires 

Questionnaires are the major tools of collecting data from the principals (Appendix 

II), teachers (Appendix III) and students (Appendix IV). Questionnaires were used 

because all those who took part in the study are literate and capable of answering 

the items. The questionnaires was used because of their ease and cost effectiveness 

in construction and administration (Mugenda & Mugenda, 2003). The 

questionnaires were self-administered. They consisted of both closed and open 

questions. Section A was having background information while Section B had 

information on factors influencing transition rates to public universities in both 

boarding and day secondary schools. 

3.6 Validity of instrument. 

Validity can be referred to as accuracy and meaningfulness of inferences which are 
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based on research results. The instruments are said to be valid when they measure 

what is purported to measure. The researcher conducted a pilot study which 

involved two principals, six teachers and 10 students that was five percent of target 

population. According to Mugenda & Mugenda (2003), a pilot study assisted the 

researcher to identify items in the instrument which were ambiguous and difficult. 

Amendments were then made on the instrument to improve quality and validity. 

The researcher sought advice and guidelines from the supervisor concerning the 

instruments and how to be ascertained to be valid and the researcher administered 

them in the actual research. 

 

3.7 Reliability of instrument 

Reliability can be referred to as the degree to which a research instrument can be 

depended upon to yield consistent results after repeated trial. It enhances accuracy, 

clarity and adequacy of instrument. To test reliability the researcher used test-retest 

method (Cohen & Manion, 2004). This involved administering the sample 

instrument twice to the principals, teachers and students in a lapse of one week, and 

the results were correlated, the higher the correlation co-efficient the higher the 

test-retest reliability. A correlation of -0.1 to + 0.1 was determined to be 

satisfactory. 

 

3.8 Data collection procedures. 

A research permit was obtained from the National Council for Science Technology 

and Innovation (NACOSTI). The researcher then obtained authorization from the 



29 

 

District Education Office in Mutomo District to conduct research. Permission to 

conduct research in the school was sought from principals of schools. The 

researcher then administered the questionnaires to the respondents concerned and 

then organized with them when the questionnaires were to be collected back. The 

researcher, on the agreed date, collected the questionnaires directly from the 

respondents. 

 

3.9 Data analysis techniques. 

Analysis of data started with editing to identify errors made by the respondents 

such as spelling and any un-responded to items. Quantitative data derived from the 

demographic section and the closed questions was analyzed using descriptive 

statistics using percentages and frequencies to enable meaningful description of the 

distribution. Qualitative data generated from the open ended questions in the 

research an instrument was organized into themes and patterns categorized through 

content analysis. 
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CHAPTER FOUR: DATA ANALYSIS, PRESENTATION AND 

DISCUSSIONS 

4.1 Introduction 

This chapter represents data findings of the study in demographics, key areas and 

objectives. Each specific objective is analyzed in relation to main objective of the 

study and conclusion made thereof.  The presentation is done in simple descriptive 

tables with frequencies and percentages. 

 

4.2 Questionnaire return rate 

The questionnaire return rate was 15, (100%), for the principals, forty five teachers 

did return their questionnaires which represents 100% and for the students, 113 

(75%) respondent to questionnaire. This was so since the questionnaires were 

administered by the researcher with assistance from a research assistant, therefore, 

realizing a satisfactory return rate. 

4.3 Demographic data 

4.3.1 Gender of the respondent 

The study sought the gender distribution of principals, teacher and pupil in day and 

boarding schools in Mutomo sub-county. The results of the findings are shown in 

table 4.1. 
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Table 4.1 Gender of the respondent    

School 

type 

Gender Principal Teacher Student 

  Freq Percent Freq Percent Freq Percent 

Day Male 6 40.0 6 13.3 20 17.7 

 Female 2 13.3 17 37.8 21 18.6 

Boarding Male 4 26.7 9 20.0 21 18.6 

 Female 3 20.0 13 28.9 51 45.1 

 Total 15 100.0 45 100.0 113 100.0 

 

From the results in the table 4.1, 66.7 percent of the principals are males, while 33.3 

percent were females. The gender parity among principals does not differ too much 

in boarding schools like in day schools. Moreover female teachers are more than 

male teacher, though the gap between male and female teachers in day schools was 

wide than in boarding schools. The pupils’ population also revealed that there were 

more girls than boys in both day and boarding schools though girls were more in 

boarding schools, 45.1 percent. This was due to the existence of three pure girls 

boarding schools in the area. 

4.3.2 Highest professional qualification of the respondent 

The study sought the age distribution of principal, teacher and pupil. The results of 

the findings are shown in table 4.2 below. 
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Table 4.2 Highest professional qualification of the respondent    

 Principal Teacher 

Qualification  Day Boarding Day Boarding 

F % F % F % F % 

P1 0 0.0 0 0.0 13 28.9 14 31.1 

B.ED 5 33.3 6 40.0 6 13.3 6 13.3 

Diploma 

(PGDE) 

3 20.0 1 6.7 4 8.9 2 4.5 

Total 8 53.3 7 46.7 23 51.1 22 48.9 

 

Table 4.2, 80 percent of the principals have Bachelors of education while a few 20 

percent principals. This is an indication of qualified school managers with strong 

educational background. However, 60 percent teachers had only P1 qualifications. 

 4.3.3 School category 

The study sought the age distribution of principal, teacher and pupil. The results of 

the findings are shown in table 4.3 below 

Table 4.3 Cross tabulation of the respondent with school category   

 Principal Teacher Student 

 Freq Percent Freq Percent Freq Percent 

Day 8 53.3 23 51.1 41 36.3 

Boarding 7 46.7 22 48.9 72 63.7 

Total 15 100.0 45 100.0 113 100.0 
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The information in the table above, 8 (53.3%) principals were from day schools, 7 

(46.7%) were from boarding schools. Majority of students were sampled from 

boarding schools 72 (63.7%) and from day schools 41 (36.3%). This was an 

indication that the boarding schools had more population than in day schools, since 

boarding schools enroll more students than their day school counterparts. 

4.3.4 Experience of the principal 

The study sought the experience of principal generally and the length of stay in the 

current school. The results of the findings are shown in table 4.4 below. 

Table 4.4 Experience of the day school principals  

 Overall experience  Duration in current school 

 Freq Percent Freq Percent 

3 years and below 1 6.7 3 20.0 

4 to 7 years 7 46.7 5 33.3 

8 to 10 years 0 0.0 0 0.0 

Total 8 53.3 8 53.3 

 

From the results in the table above, most principals in day schools, 46.7 percent 

have been in the post of principal for 4 to 7 years. Out of the 7 day school 

principals who have served as principals for 4 to 7 years 5 (33.3%) have been in 

their current station. This shows that they are in a position to give reliable 

information regarding their school. Further the boarding school principals’ 

experience was presented in table 4.5 below. 
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Table 4.5 Experience of the boarding school principals  

No. of years Overall experience Duration in current 

school 

 Freq Percent Freq Percent 

3 years and below 1 6.7 1 6.7 

4 to 7 years 4 26.7 6 40.0 

8 to 10 years 2 13.3 0 0.0 

Total 7 46.7 7 46.7 

 

Table 4.5 above shows that, most principals in boarding schools, 26.7 percent, have 

been principals for the 4 to 7 years. Moreover, 2 (13.3%) of principals in boarding 

schools have been principals for more than 8 years. On the duration they have been 

in the current station shows that 6 (40%) of them have been in the same station for 

4 to 7 years. This was an indication that they were also in a position to give right 

information in regards to their work station. 

The study sought to find out whether three specific variables were the causes of low 

transition of secondary school graduates in day and boarding schools in Mutomo 

Sub-County. These variables included provision of teaching and learning resources, 

schools’ internal efficiency and students’ family socio-economic status. 

4.4 Provision of teaching/learning resources 

To examine whether provision of teaching and learning resources, Objective I, the 

researcher sought to find out whether physical facilities and instructional  materials 

in day and boarding secondary school influence students’ transition into public 
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universities. 

4.4.1 Physical facilities   

The study sought to investigate whether the state of the physical facilities and 

institutional materials in the schools from the principals who normally have the 

whole information about such matters in the schools. They were provided for with 

statements and their responses on the extent their schools are faced with challenges 

concerning their two teaching and learning resources ranging from 1 = Very 

Serious Challenge (VSC) to 5 = Not Serious Challenge (NSC). The results of the 

findings are shown in table 4.6 and 4.7 respectively below. 

Table 4.6 Physical Facilities 

 Physical Facilities Day Boarding 

VSC SC MSC LSC NSC VSC SC MSC LSC NSC 

Income generating 

activities in the school. 

0 1 5 1 1 0 0 1 2 5 

Procurement procedures in 

the school. 

0 2 3 2 1 0 1 2 2 2 

Competency in making 

school budget. 

0 0 0 4 4 0 0 0 6 2 

Proper bookkeeping in the 

institution. 

0 0 2 1 5 0 0 2 1 5 

Payment of fees by 

students. 

0 3 4 1 0 0 0 4 3 0 

Total count 0 6 14 9 11 0 1 9 14 14 

 

From the results in the table above, income generating activities in day schools had 

a moderate challenge and slightly least serious challenge. Same case was happening 
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to the procurement procedures in the same schools. Competency in making school 

budget, proper book keeping and school fees collection were mentioned by many 

principals to be a serious challenge or even having least serious challenge. In the 

contrary many principals in boarding schools indicated that they either did not have 

serious challenges or had least serious challenges in all the factors under 

consideration, though payment of school fees in many of this types of schools was a 

moderately serious challenge. This was an indication that physical facilities in 

boarding schools were better than in the day schools, implying that even though the 

government fund day secondary schools still much needs to be done to improve on 

them. 
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Table 4.7 Instructional materials 

Teaching/learning materials Day Boarding 

VSC SC MSC LSC NSC VSC SC MSC LSC NSC 

Sufficient class text books. 5 2 1 0 0 4 1 1 1 1 

Adequate audio aids 3 2 2 1 0 3 2 1 1 0 

Sufficient students’ 

reference books. 

6 2 0 0 0 5 1 1 0 0 

Adequate teachers’ 

reference books. 

7 1 0 0 0 1 2 2 1 1 

Adequacy of computers. 8 0 0 0 0 6 1 0 0 0 

Availability of charts and 

maps. 

2 2 4 0 0 3 1 1 2 0 

Availability of laboratory 

chemicals. 

3 4 1 0 0 0 1 2 2 2 

Suitability of laboratory 

apparatus. 

2 5 1 0 0 0 2 3 2 0 

Total count 36 18 9 1 0 23 11 11 9 4 

 

Adequacy of teaching and learning materials overall in both types of schools had 

very serious challenge and serious challenge. Computers posed the most serious 

challenge followed by reference books for teacher as well as for students. Though 

boarding schools scored a higher count on not a serious challenge overall than day 

schools that didn’t report any count in this scale on the adequacy of teaching and 
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learning materials. Therefore the findings were an indication that day schools are 

more faced by serious challenges in the provision of teaching and learning materials 

than boarding secondary schools in Mutomo Sub-County, implying that they are 

more susceptible to poor performance which eventually leads to low transition to 

secondary public universities. 

4.4.2 Teachers evaluation on disbursement of funds and teaching/learning 

materials     

The study sought to investigate the teachers’ evaluation on funds disbursement of 

funds and state of teaching and learning materials. The results of the findings are 

shown in table 4.7 and 4.8 respectively below. 

Table 4.8   Disbursement of funds 

 Disbursement of funds  VSC SC MSC LSC NSC 

Adequacy of disbursed funds to school. 0 13 15 6 11 

Students payment of school fees 5 17 9 12 2 

Procurement procedures in the school. 0 13 14 6 12 

Competency in making school budget. 4 16 10 14 1 

Total count 9 59 48 38 26 

 

Table 4.8 shows, many teachers in day schools indicated that adequacy of disbursed 

funds to schools, procurement procedure and competency in making school budgets 

in their schools were very serious challenges, while payment of school fees in this 

type of schools not a serious challenge since the day secondary schools are free. 



39 

 

However boarding schools are faced by very serious challenges in payment of 

school fees and adequacy of funds, though competency in making budgets and 

procurement procedures were faced with not serious challenges and moderately 

serious challenges respectively. 

Table 4.9 Teaching/learning materials 

 Teaching/learning materials VSC SC MSC LSC NSC 

Sufficient class text books. 0 5 22 8 10 

Sufficient learning references books 13 17 3 8 4 

Preparation of timetable schedule. 0 5 19 9 12 

Availability of Audio aids. 12 12 6 12 3 

Adequate teachers reference books 0 5 29 11 0 

Availability of laboratories chemicals 0 6 39 0 0 

Suitability of laboratory apparatus. 0 21 24 0 0 

Total count 25 71 142 48 29 

 

From the results in the table above, sufficient learning references books were found 

to pose a very serious challenge with 13 teachers commenting so. Availability of 

audio aids was mentioned to be posing a very serious challenge with 12 mentions. 

Preparation of timetable schedule did not pose a serious challenge with 12 teachers 

citing such. Generally teaching/learning materials in both types of schools had 

moderately serious challenge. 
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4.5 Internal efficiency and transition rates 

To establish whether school’s internal efficiency influence the transition rates of 

day and boarding secondary schools, objective ii, the study sought to know whether 

the school type influence results of students in national examinations. The results of 

the findings are shown in table 4.10 below. 

Table 4.10 Whether the school type influence results of students in national 

examinations    

 Principals  Teachers 

 Freq Percent Freq Percent 

Yes 15 100.0 40 88.9 

No 0 100.0 5 11.1 

Total 15 100.0 45 100.0 

 

From the results in the table above, all principles said the type school did influence 

the performance of school in the K.C.S.E examination. This suggestion is in 

harmony with reality found by other studies since it obviously that school with 

sufficient resources are likely to have higher efficiency.  Forty teachers said the 

type of school influences performance of the students. Only 5 (11.1%) said that the 

type of school does not influence the performance of students. 
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4.6 Family socio- economic status of students’ parents 

The study sought to know whether the parents of the students were able to pay for 

their school fees and whether students are send home for fees. The results of the 

findings are shown in table 4.10 and 4.11 below. 

Table 4.10 Whether the parents are able to pay for their students’ school fees 

efficiently 

 Frequency Percent 

Yes 28 24.8 

No 85 75.2 

Total 113 100.0 

 

Table 4.11 Whether the students are send home for school fees  

 Frequency Percent 

Yes 98 86.7 

No 15 13.3 

Total 113 100.0 

 

From the results in the table above, 85 (75.2%) of the students said that their 

parents are not able to pay their school fees efficiently. A very big proportion of 

students 98 (86.7%) said they are constantly send home for school fees. Movements 

in and out of school usually affect efficiency in learning process. When students are 

constantly moving out of school they are likely to miss classes and as a result their 
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performance is affected. 

The study sought to know from the students about adequacy of materials in school. 

The results of the findings are shown in table 4.14 below. 

Table 4.12 Adequacy of materials    

 Adequate Inadequate None No Response 

Textbooks 40 63 8 2 

Lockers 70 39 1 3 

Classrooms 39 66 1 7 

Laboratory 31 72 7 3 

Library 12 31 66 4 

Toilets 43 67 1 9 

 

From the results in the table above, most materials were found to be inadequate. 

Sixty three students said text books were not enough; sixty six students said 

classrooms were not adequate; another 72 students and 67 students said laboratories 

and toilets respectively were inadequate. Only 70 students said desks were adequate 

and library was not categorized by 66 students 

The study sought to know whether the schools had play grounds and whether they 

are enough. The results of the findings are shown in table 4.13 and 4.14 below. 
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Table 4.13 Whether the school has play ground  

 Frequency Percent 

Yes 110 97.3 

No 3 2.7 

Total 113 100.0 

According to majority of the students (97.3%) their schools have compounds. This 

was an indication that playgrounds were available in majority of the schools. Then 

the study sought to find out whether the available playgrounds were adequate and 

the findings presented in Table 4.14 below. 

 

Table 4.14 Whether the play grounds are enough  

 Frequency Percent 

Yes 37 32.7 

No 72 63.7 

Don’t Know 4 3.5 

Total 113 100.0 

 

From the results in the table above, nearly all schools have at least a playground. 

Only 3 students said they had no play grounds in their schools. This is a good 

situation in schools since co-curricular activities are fundamental in development 

and education among our students. Although the fields are available 72 (63.7%) 

said they were not enough. This means there is need to improve the standards of the 
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play grounds in our schools.   

4.7 Performance and transition rates in all school categories 

The study computed the performance of schools as per each category for K.C.S.E 

results of 2011, 2012 and 2013 in order to investigate the trends. The results of the 

findings are shown in table 4.15 and 4.16 below. 

 

Table 4.15 Mean grades of school for years 2011, 2012 and 2013 KCSE results    

 2011 2012 2013 Average 

Boarding 4.967 4.847 5.007 4.941 

Day 4.706 4.246 3.870 4.274 

Average 4.304 4.288 4.147 4.246 

 

Table 4.16 Transition rates in (%) for 2011, 2012 and 2013 KCSE results    

 2011 2012 2013 Average 

Boarding 17.0 22.3 21.1 20.1 

Day 11.2 12.1 5.0 9.4 

Average 10.6 14.3 10.5 11.8 

 

From the results in the tables above, the overall average grade of the district is 

4.246. This is an average performance given that majority of the schools in this 

district is day and mixed. Boarding schools did best in the three years with an 

overall average grade of 4.941 for the three years. Boarding mixed schools 
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followed closely with 4.259 average grade of the three years. Day and day mixed 

schools did relatively well with 4.274 and 4.140 averages for the three years 

respectively. 

 

Transition rates for boarding schools were high. In 2011 17% of the candidates in 

boarding schools qualified to join Universities, in 2012, 22.3% qualified as well 

and in 2013, 21.1% also went to University. This is a high transition rates.  

 

4.7.1 Performance Rating by principals 

The study computed the performance rating for KCSE results of 2011, 2012 and 

2013 in order to investigate the scale. The results of the findings are shown in table 

4.17 below. 

Table 4.17 Performance rating by principals    

Rating 2009 2010 2011 2012 2013 

Excellent 0 0 0 0 0 

Very good 0 0 7 1 3 

Good 3 8 8 13 10 

Fair 7 3 0 1 2 

Poor 5 4 0 0 0 

Total 15 15 15 15 15 
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From the results in the tables above, majority of the principals rated performance 

from 2009 to 2013 as good and fair. There is no year that was rated as excellent 

because as found in merit list from district education results there is no school with 

grade above 5.00. 
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS 

5.1 Introduction 

This chapter presents the summary of the findings, conclusions and 

recommendations generated from the research findings of the study. The chapter 

also presents suggestions for further study. 

 

5.2 Summary of study 

 This study was purposed to find out factors influencing low transition rates from 

day secondary schools as compared to boarding secondary schools in Mutomo Sub-

county, Kenya. This was done through use of the following specific objectives; to 

determine the extent to which provision of teaching/learning resources influence the 

transition rate to universities of students in day and boarding secondary schools in 

Mutomo Sub-county, to examine the extent to which school’s internal efficiency 

influence the transition rate to universities in day and boarding secondary schools in 

Mutomo Sub-county and to determine the extent to which family socio economic 

status influences the transition rate to universities in day and boarding secondary 

schools. 

 

Majority of the principals are males. The gender parity does not differ too much 

since males were 8 (53.3%) against females 7 (46.7%). Girl were majority among 

the students interviewed forming 63.7% of the entire students. Boys were fewer 

with only 36.3% presentation a characteristic that can be attributed to the fact that 
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most of the schools in this area are girls’ schools. Most of the principals 12 (80%) 

have Bachelors of education while a few principals 3 (20.0%). This is an indication 

of qualified school managers with strong educational background.  

 

Some teachers 20 (44.4%) had only P1 qualifications. The study found that 9 

(60.0%) principals were from day schools, 4 (26.7%) were from boarding schools 

and 2 (13.3%) were from day & boarding schools. There was no principal from day 

mixed and boarding mixed schools. Most of students were sampled from boarding 

schools 47 (41.6%) and from day& boarding schools 65 (57.4%). There was no 

child from day mixed or boarding mixed. Twenty five teachers sampled were from 

day schools while 14 (31.1%) were from boarding schools. 

 

5.3 Conclusions 

The study meant the following conclusions from the findings; 

Provision of teaching/learning resources influenced the transition rate to 

universities of students in day and boarding secondary schools in Mutomo Sub-

county. This was proven by the fact that schools lacking some resources like; 

income generating activities in the school, good and effective procurement 

procedures in the school did not have good performance. This was the case in day 

school, mixed day schools and mixed schools.  

 

Competency in making school budget, proper book keeping and school fees 

collection were mentioned by many principals not to have serious challenge. 
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Adequacy of teaching and learning materials overall had very serious challenge and 

serious challenge. Computers posed the most serious challenge followed by 

reference books for teacher as well as for students.  

 

School’s internal efficiency influence the transition rate to universities in day and 

boarding secondary schools in Mutomo Sub-county students’ payment of school 

fees posed a very serious challenge with 5 teachers commenting so. Competency in 

making school budget also posed a very serious challenge with at least four 

teachers saying so. Adequacy of disbursed funds to school did not pose any.  

 

Family socio- economic status of student’s parents that is whether the parents of the 

students were able to pay for their school fees and whether students are send home 

for fees.  Movements in and out of school usually affect efficiency in learning 

process. When students are constantly moving out of school they are likely to miss 

classes and as a result their performance is affected. 

 

There are various factors inside and outside school that contribute for the quality of 

academic performance of students. This study only focused on some of the factors 

outside school that influence the student’s achievement scores. The key aspect for 

the educators is to educate their students effectively so that they may be able to 

show quality performance in their academics. To achieve this objective it is 

necessary for the educators to understand better about the factors that may 

contribute in the academic success of students. 
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5.4 Recommendations of the Study 

The study has revealed that; 

i. The government should put in place measures to increase budgetary 

allocation for funds disbursed to day secondary schools and subsidiary 

boarding fees. This will in turn improve the provision of teaching/ learning 

resources which will translate to improved performance leading to higher 

transition rates to public universities.   

ii. Community participation in school programmes, for instance provision of 

building materials, renovation labour and other schools’ development 

programmes helps to conserve the school’s infrastructure rehabilitation, 

fund raisers for provision of resources thus the members of the community 

will gain the insight on the importance of school’s facilities thus improving 

overall students’ performance. 

iii. Stakeholders should be sensitized on their role in implementing and 

sustaining the free day secondary programme in their school 

communities.  

iv. Disbursement of funds calendar should be implemented as per the 

schedule to avoid education processes inconveniences.  

v. The community should come up with strategies of helping students’ 

from low socio-economic status so as to ensure that they are not 

disadvantaged in educational opportunities due to their economic 

strengths. 
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5.5 Suggestions for Further Study 

The researcher proposes further research in the following areas: 

i. This study needs to be replicated in other Sub-counties throughout the 

country in order to compare the results. 

ii. Further study should also be carried out on the influence of teachers’ 

attitude towards implementation of free day secondary and students’ 

performance. 

iii. A study should be carried out to investigate the influence of students’ socio-

economic status on enrolment in day and secondary schools. 
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APPENDIX I: Letter of introduction 

ANGELINA K. NGAATU 

UNIVERSITY OF NAIROBI 

FACULTY OF EDUCATION 

P.O BOX 30197 

NAIROBI 

The Principal 

      

RE: REQUEST FOR PARTICIPATION IN RESEARCH 

I am a post graduate student at the University of Nairobi carrying out a research on 

factors influencing transition rates to public universities of KCSE graduates 

from day and boarding secondary education in Mutomo District. I kindly 

inform you that your school has been selected to participate in the above mentioned 

study. The researcher wishes to administer questionnaires. The research findings 

was used for the study. Individual respondent to this questionnaire was not 

identified in any manner. 

Yours Faithfully, 

 

Angelina. 
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APPENDIX II: Principal’s questionnaire 

You are kindly asked to respond to the questions underneath honestly. Please fill in 

the blank spaces or tick (√) the appropriate response from among the ones given. 

The questionnaire is meant for educational purpose only. Any information given 

will be treated with confidentiality. Please do not put your name. 

Section A - Background Information 

1.  What is your gender?   Male (    )  Female (    ) 

2.  Please indicated your school type Day (    ) Boarding (   )  Day& Boarding 

(   ) 

 Day Mixed (  ) Boarding Mixed (  ) 

3.  What is your highest professional qualification? 

 Diploma (    )  B. Ed (    ) 

 M. Ed (   ) Others................................................................................ 

4.  How many years have you worked as a Principal? (Years)......................... 

5.  How long have you been in your current station?  (Years)........................ 

Section B – Information about institutional factors. 

6.  How many students does your school have? __________________ 

7. Please rate by ticking on the column box on the five point scale as follows: 

(i) Very serious challenge (ii). Serious challenge (iii). Moderately serious challenge 

(IV). Least serious challenge (v). Not serious challenge. Please indicate the correct 

answer by putting a tick (√) or writing in the spaces provided. 
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 Physical Facilities VSC SC MSC LSC NSC 

i Income generating activities in the school.      

ii Procurement procedures in the school.      

iii Competency in making school budget.      

iv Proper bookkeeping in the institution.      

v Payment of fees by students.      

8. Please indicate the extent to which 1 and 2 Most seriously and seriously 

challenges are coped with............................................................................. 

9. Adequacy of resources. 

a) Instructional materials. 

 Please rate by ticking on the column box on the five point scale as follows: 

(i). Very serious challenge.   (ii). Serious challenge.   (iii). moderately 

serious 

Challenge.  (IV). Least serious challenge.  (v). Not serious challenge. 

 VSC SC MSC LSC NSC 

Sufficient class books.      

Adequate audio aids.      

Sufficient students’ reference books.      

Adequate teachers’ reference books.      
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Adequacy of computers.      

Availability of charts and maps.      

Availability of laboratory chemicals.      

Suitability of laboratory apparatus.      

. 11. Tick the average KCSE performance of your school in the last three years by 

assigning a grade. 

year Excellent (A) Very good (B ) Good (C) Fair (D) Poor (E) 

2013      

2012       

2011      

2010      

2009      

b).In your opinion what improvement strategies should principals put in place to 

influence better KCSE performance in secondary schools ………………………  

12. Do your school’s type of school influence the results of students in national 

examinations?  Yes [    ]  No [   ] 

b) Explain your answer ………………………………………… 

Thank you for your participation. 
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APPENDIX III: Teachers’ questionnaire 

Section A – Background information. 

Instructions 

The questions herein indicated are designed to seek general information about 

yourself and the school. Please indicate the correct answer by putting a tick (√) or 

writing in the spaces provided. Do not put your name. 

1)  What is your gender?  Male (     )  Female (     ) 

2)  What is your professional qualifications? 

 Diploma (    )   B. Ed (     )   M. Ed (     ) 

 Others...................................................................................................... 

3)  What is your teaching experience (years)................................................ 

4)  Please indicate your school’s type Day ( ) Boarding (  ) Day & Boarding (   ) 

 Day Mixed (  ) Boarding Mixed (  ) 

Section B – Information about institutional factors. 

5(a) Please rate by ticking (√) on the column box on the five point scale as 

follows: 

(i). Very serious challenge.  (ii). Serious challenge (iii). Moderately serious 

challenge.  (iv).Least serious challenge   (v). Not a serious challenge. 
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Disbursement of funds  VSC SC MSC LSC NSC 

Adequacy of disbursed funds to school.      

Students payment of school fees      

Procurement procedures in the school.      

Competency in making school budget.      

Proper book keeping in the institution.      

Other sources of finance to the school 

Specify ……………………………… 

     

b) Please indicate how you cope up with most serious and serious challenges in 

column 1 and 2 above. .................................................................................... 

6).    (i). Very serious challenge.  (ii). Serious challenge iii. Moderately serious  

        Challenge.  (iv). Least serious challenge   (v). Not a serious challenge. 

Teaching/learning materials VSC SC MSC LSC NSC 

Sufficient class text books.      

Sufficient learning references books.      

Preparation of timetable schedule.      

Availability of Audio aids.      

Adequate teachers reference books.      

Availability of laboratories chemicals.      

Suitability of laboratory apparatus.      

7.  Have you ever attended form one selection in the county?  Yes (   ) No   (   ) 
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b) Do you feel like it is fairly conducted Yes (   )    No (   )  

c) Explain your answer ……………………………………………………………. 

8. Tick the average KCSE performance of your school in the last three years by 

assigning a grade. 

Year Excellent (A) Very good (B ) Good (C) Fair (D) Poor (E) 

2013      

2012       

2011      

2010      

2009      

 

b) In your opinion what improvement strategies should principals and other 

stakeholders put in place to influence better KCSE performance in secondary 

schools 

………………………………………………………………………………………

……………………………………………………………………………………… 

………………………………………………………………………………..………

……………………………………………………………………………………… 

12(a).Do your school type of that is day or boarding influence the results of 

students in national examinations?  Yes [    ]  No [   ] 
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b) Explain your answer ............................................................................................. 

………………………………………………………………………….……………. 

……………………………………………………………………………………… 

Thank you for your participation. 
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APPENDIX IV: Student questionnaire 

Please respond to the items in this questionnaire honestly and accurately as much as 

possible. The information you give will be treated with confidentiality. 

Please tick (√) against the responses (5) most applicable to you or fill in the blank 

spaces. 

Section A – Background information. 

1.  What is your gender? Male (    ) Female (    ) 

2.  What is your age bracket? 

 12-15 years (    ) 16-20 years (    )  Above 20 years (    ) 

 3.        Are your parents/guardians able to pay your school fees on time? 

 Yes (    )  No (    ) 

4.  Are there times you are sent home to collect school fees? 

 Yes (    )  No (    ) 

5.  What is the type of your school? Day (   )  Boarding (  )   

Section B – Information about institutional factors. 

6. Please indicated the marks you attained in class eight examination 

……………………………………………………………………………………… 

7.  Tick the adequacy of the following school resources using the rank (s) 

provided. 

 Adequate Inadequate  None 

Textbooks    

Desks    
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Classrooms    

Laboratory    

Library    

Toilets    

8.  Does the school have a playing ground? 

 Yes (    )  No (    ) 

a)  If yes, does the school have enough playing equipment. 

 Yes (    )  No (    ) 

b)  If no, where do you go for games?................................ 

9a) If you are a day scholar what chores do you do when you go home after 

school? 

 Fetch firewood (    )   Wash utensils and cooking (   ) 

 Fetch cattle from grazing (   )  Do my private studies (    ) 

b) If you are a boarder at what time do your evening preps  

Start……..  and  End …… 

10. Do your school type of that is day or boarding influence the results of students 

in national examinations?  Yes [    ]  No [   ] 

b) Explain your answer ………………………………………………………….  

Thank you for your participation. 
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APPENDIX V: Questionnaire for the district education officer 

INSTRUCTIONS 

This is not a test, but an item to find out some information about transition of 

students from  

Secondary school to university level in Kenya. You are kindly requested to answer 

questions which relate to you as honestly as possible. Your responses will be used 

for the purpose of this study only. 

 

Write the answers in the spaces provided. 

i. Length of time you have served in this District 

…………………………………years/months/weeks. 

ii. Have you ever participated in this District’s form selection process? 

YES (            ) 

NO (             ) 

If   yes, what are the major challenges encountered during the process? 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

iii. Generally how can you rate secondary to university school transition rates in 

this District since the year 2009 - 2013. 

Very low   (        ) 

Low  ( ) 

Average  ( ) 
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High  ( ) 

Very low  ( ) 

iv. What is your comment about the proportion of students selected to join 

university from day and boarding school from Mutomo Sub County?     

…………………………………………………………………………………… 

…………………………………………………………………………………… 

v. Do you think that, there is equity in transition of students from day and 

boarding secondary schools to university in   Mutomo Sub County?     

YES  ( ) 

NO  ( ) 

Explain your response in v, above ……………………...…………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

vi. Give your suggestions about the way form one selection should be done so 

as to enhance equity in transition of students from both day and boarding 

secondary schools to university from Mutomo Sub County Kenya?    

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 
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Appendix V: Transition tables 

KCSE grade achievements 2011 – 2013 

2011 2012 2013 

Schools School type Mean 

score 

Grade Mean 

score 

Grade Mean 

score 

Grade  

Mutomo girls Boarding  6.61 C+ 6.390 C+ 7.129 B- 

Voo Sec Boarding  5.05 C- 5.487 C 5.444 C 

Ikanga Boys Boarding 4.981 C- 5.168 C 4.972 C- 

Mutomo Mixed Boarding 4.586 C- 5.539 C 4.768 C- 

Kyatune Girls Boarding 3.569 D+ 3.931 D+ 4.043 C- 

Mathima Sec Boarding 3.600  3.636 D+ 3.938 D+ 

Ikanga Girls Boarding 4.7147 C- 3.897 D+ 3.884 D+ 

Kisayani sec Boarding 3.0 D 3.455 D 2.604 D- 

Kawelu Sec Day 3.463 D+ 3.608 D+ 3.897 D+ 

Kitoo Sec Day 2.677 D- 3.5 D 3.857 D+ 

Kyatune Boys Day 5.265 C 4.595 C- 5.390 C 

St.Partrick Mixed Day 4.270 D+ 4.295 D+ 3.856 D+ 

Mutha Sec Day 4.300 D+ 3.300 D 3.818 D+ 

Enzou Sec Day 4.147 D 3.897 D 3.706 D+ 

Kyaango sec Day - - - - 3.385 D 

St.Peter 

Nduundune 

Day 3.629 D+ 3.68 D 3.680 D 
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Appendix VI: Students’ grade attainment from 2011 to 2013 

2011 2012 2013 

Schools School type C+ & 

above 

No of 

candidates 

C+ & 

above 

No of 

candidates 

C+ & 

above 

No of 

candidates 

Mutomo girls Boarding  17 72 38 87 38 54 

Voo Sec Boarding  4 31 10 39 9 47 

Ikanga Boys Boarding 20 106 4 47 10 74 

Mutomo Mixed Boarding 10 70 29 63 13 71 

Kyatune Girls Boarding 3 65 6 44 4 47 

Mathima Sec Boarding 2 50 2 44 1 48 

Kisayani sec Boarding 3 53 1 44 0 50 

Kawelu Sec Day 0 14 0 23 2 31 

Ikanga Girls Boarding 14 74 7 68 3 86 

Kitoo Sec Day 0 31 0 26 2 28 

St. Partrick Mixed Day 10 76 9 61 8 97 

Mutha Sec Day 0 52 0 20 2 22 

Enzou Sec Day 9 42 4 39 0 34 

Kyaango sec Day - - - - 1 13 

St. Peter Nduundune Day 3 36 0 25 2 28 

Kyatune Boys Day 15 51 16 83 11 42 
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Appendix VII: Authorization letter 
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Appendix VIII: Research permit 

 

 

 


