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ABSTRACT

. This study sought to investigate the factors that affect the performance o f  girls in mixed 

day secondary schools in Githunguri District, Kiambu County. The study focused on the 

socio-cultural and economic factors that affect that performance.

Data was collected using structured interviews, key informants focused group discussions 

and secondary sources. Quantitative data from structured interviews was analysed using 

SPSS computer software whereas qualitative data from key informants and focused group 

discussions was analysed thematically.

The findings suggest that, in general, performance o f  girls in mixed day schools is 

dependent on the socio-cultural as well as economic factors within the family and 

beyond. The evidence from this study suggests that socio-cultural factors that directly 

come from the households or families affect girls most. The main economic factor that 

affects girls7 performance is fee payment. The study therefore recommends that the 

education fraternity should put in more effort to support girls since they are equally 

important as the boys are. This will ensure gender equity and equality.
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CHAPTER ONE

BACKGROUND TO THE STUDY

1.1 Introduction

The factors which interplay' and affect female education are limitless. Research has 

shown that factors within the classroom are not the only cause o f  gender imbalances 

in education and that home-based lactors which include family size, household 

income, parents’ education, cultural and traditional beliefs all contribute substantially 

to poor female enrolment in school (King & King, 1993; FAWE, 2005; UNESCO, 

2005). Extracurricular and out-of-school factors play a big role in female education. 

Girls are pulled out o f school and boys left in school when the family income dictates 

that all children cannot be educated. Girls miss school when there are chores to be 

done at home or there is a sick family member to nurse. Girls are taken out o f school 

when they mature to prepare them for marriage or to help supplement the family 

income by selling, farming or performing other money earning activities.

Long distances from school, sexual harassment by classmates, teachers and males in 

the community and inefficient use o f her time contribute to making attendance and 

performance in school poor. Finally, the girl child drops out o f school when 

conditions at home, in school, on the way to school and in the community pre\ent her 

from having a meaningful and conducive learning environment.

In earlier years, little was said and even less was known about female schooling in 

Africa. Although it is no longer the case today , there are still important gaps in our 

knowledge base, particularly at the school level. Girls’ enrolment, persistence and 

success in school depend, o f course, on many factors beyond the classroom and the
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school itself (Educational Research and Reviews, 2010) Studies in a number of 

African countries demonstrate the daughters’ workloads, distance from home to 

school, discrimination against women in the job m arket demand and supply issues as 

determined by established policies, the parents’ level o f  education and their socio

economic status as well as political commitment (Mialaref 1979).

Governments in many parts of Africa are aware o f the benefits o f female education. 

Education o f females has a profound effect on national development as lack of their 

education has been linked to low birth weight, poor health and high mortality rates in 

children, high fertility rales, poor family nutrition, low life expectancy, poor 

sanitation and high illiteracy rates. The socio-economic importance o f female 

education can thus not be over emphasised (UNESCO, 2005).

High girl-child participation rate in education is crucial in a modem society. This is 

because education is one o f the most effective instramaits a nation has at its disposal 

for promoting sustainable social and economic development (Republic of Kenya, 

1999). It leads to increased productivity o f the educated as a means o f human resource 

development for communal benefit (Republic of Kenya, 2002). Girl-child education 

raises economic productivity", reduces poverty" and fertility rales, lowers infant and 

maternal mortality, and improves health.

It is important to demonstrate through practical interventions what works in 

enhancing girls’ education in sub-Saharan Africa (FAWE, 2005). Though great strides 

have been made in improving the participation o f  girls in education, challenges persist 

in terms o f their access, retention and performance. Among the barriers that exist in 

the majority o f sub-Saharan African countries are poverty, tong-held negative 

attitudes and practices and their consequences such as early marriage, poor
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management of sexual maturation, the impact o f HIV/AIDS at household level, 

teenage pregnancy and the disempowerment o f girls. In addition, gender insensitive 

school environments as well as the lack o f gender-responsiveness in education 

delivery negatively affect girls' participation in education. This results in high rates of 

drop-out and repetition as well as poor performance for girls in all subjects and 

particularly in Mathematics, Science and Technology (FAWE, 2005)

Kenya's education system is dominated by examination-oriented teaching where 

passing examinations is the only benchmark for performance because there is no 

internal system o f monitoring learning achievements at other levels within an 

education cycle. It is generally agreed that the most important manifestations of 

education have to do with literacy, cognitive abilities, performance and progression to 

higher levels o f learning. There is a reliance on scores and transition rates as core 

measures of achievement. In Kenya, examinations are generally acceptable as valid 

measures of achievement (Maryo, 2009)

Kenya Government has committed to enhancement o f girl-child education despite 

their participation rate at secondary school level remaining notably low. Many studies 

on the girl-child education have concentrated in the rural populations with the 

assumption that the situation in the urban setting is nearly ideal (Odumbe, 2003). This 

was not the case as was evidenced in the period 2004-2007 whereby, mixed day 

secondary schools were averagely made up o f only 43% girls. Head teachers as 

implementers o f government policies are well placed to enhance girl child 

participation in mixed day secondary schools (MOEST, 2010).

Efforts to boost female education have been made by governments, international 

organisations and NGOs. However, there is still a  gender disparity in education
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(FAWE, 2005). Females still have low access to education, low participation and poor 

performance in many subjects. Many factors which are home, community and school 

based, continue to restrict developments in female educatioa

1.2 Problem Statement

Secondary education is critical given that it prepares both boys and girls for tertian7 

education, career choice, and for overall effective community roles, survival and 

development. Considerable evidence showed that nationally, there were more girls 

than boys at the on-set o f schooling yet as they moved up the academic ladder, the 

number kept declining creating a notable gender disparity with regard to access, 

retention, and completion o f the secondary' school cycle (www.worldbank.org).

Education at secondary7 school is supposed to be the bedrock and the foundation 

towards higher knowledge in tertiary' institutions. It is an investment as well as an 

instrument that can be used to achieve a more rapid economic, social, political, 

technological, scientific and cultural development in the country7. The role of 

secondary education is to lay the foundation for further education (UNESCO, 2005). 

Improving girls7 access to education, with the aim o f attaining gender equality is a 

critical component o f  promoting development and meeting the millennium 

development goals (MDGs) (2000) in Kenya and Sub-Saharan Africa Kenya like 

other developing countries invests in education with the belief that an educated and 

skilled labour force is a necessary condition for sustained economic growth (MOEST, 

2010) .

The development o f the education sector has been a long standing objective o f the 

Government o f Keny a since independence in 1963. Education is considered by

4
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various stakeholders and players as a basic need and a basic right. Performance ranks 

high on the national agenda, with educators and policymakers focusing on testing, 

accountability, curriculum reform, and teacher quality, school choice and related 

concerns. Conspicuously absent has been an examination o f how societal and school 

conditions affect performance, even though existing literature links school facilities to 

the quality o f education and to teacher morale and teacher productivity (Schneider, 

2003). This study has documented factors in school and in the community that affect 

performance o f girls in mixed day schools.

The study was guided by the following questions:

i. What are the socio-cultural factors that affect the performance o f girls in 

mixed day secondary schools in Githunguri District, Kiambu County?

ii. What are the economic factors that affect the performance o f girls in mixed 

day secondary schools in Githungun District, Kiambu County?

1.3 Objectives of the study

1.3.1 Overall Objective

To establish the factors affecting the performance o f  girls in mixed day secondary 

schools in Githunguri district, Kiambu County.

1.3.2 Specific Objectives

i. To describe the socio-cultural factors that affect the performance of girls 

in mixed day secondary schools in Githunguri District, Kiambu County.

ii. To find out the economic factors that affect the performance o f girls in 

mixed day secondary schools in Githunguri District, Kiambu County.
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1.4 Justification o f the Study

Studies (King & King, 1993; World Bank, 1995; FAWE, 2005; UNESCO 1994) on 

girl child education have focused on access, retention and completion o f secondary 

education by girls. A gap thus exists on factors that lead to poor performance o f girls 

especially in the rural set-up.

The research will contribute to the body o f knowledge by stating the socio-cultural 

and economic factors that affect the overall performance o f  girls in mixed day 

secondary schools within the rural set-ups. The study will provide MOEST, Girl Child 

Network (GCN), FAWE (K) and like minded stakeholders with information that can 

be integrated in their interv ention strategies o f in improving the performance of girls.

1.5 Scope and Limitations of the Study

The study was carried out in 10 mixed day secondary schools out o f the 21 mixed day 

secondary schools in Githunguri District. The study has outlined how socio-cultural 

and economic factors affect performance of girls in mixed day secondary schools.

The small sample size o f  girls would not allow for generalization o f findings. Based 

on the inclusion criteria, only form 3 and 4 girls participated thus boys and girls in 

lower forms did not participate. Experiences o f girls in urban settings, boarding 

schools, girls’ only schools and private schools were not captured.

The theory may not discuss individual factors that lead to poor performance.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The education o f female is paramount to the development o f a nation. Women are 

involved in all kinds o f activities both at the community level and the regional level: 

Farming, trading, child bearing and general household chores are all associated with 

women. Hence there is an urgent need to make education accessible to them to enable 

them contribute meaningfully to national development. Numerous studies have shown 

that female education is a pre-requisite for greater social autonomy for women and for 

improving the socio-economic status of their families. Inequality in female access to 

education has continued despite commitments by various governments to the goal of 

formal education (King & King, 1993).

Another worthy point for emphasizing girls’ education is the weak base from which it 

is developing. Indeed, notwithstanding sensitization programs, seminars, policy 

statements and so no, many o f the good intentions to unprove girls education remain 

at theoretical rather than the implementation phase (http://unesdoc.unesco.org). The 

thinking of the rural man that the female’s main office is the kitchen has contributed 

greatly to the low education o f females in the country. However, it is noted that 

countries with smaller gender gaps in education have better indicators o f social 

welfare. For instance, lower fertility rates, lower infant mortality rates, improved 

nutrition, increased life expectancy and better opportunities for their children in the 

next generation are social benefits that will arise if  more females are provided with 

proper education (Mialaret, 1979).
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The fact that girls lend to be marginalized in classroom has been documented in 

several studies. Classroom studies in the United Stales and France have shown that 

even when girls make up the majority o f students, teachers pay less attention to them 

than to boys. It is fair to add here that boys sometimes get attention because they are 

being disciplined for bad behaviour while girls tend to be disciplined less because 

they are more reserved and timid. Studies also show that most teacher? hold lower 

expectations on girls. The United Nations' Special Initiative for Africa (UNSIA) 

focuses on selected low-enrolments African countries in an effort to help them find 

pragmatic, sustainable solutions to the problems that have depressed female primary 

school enrolments for so long flitlp://unesdoc. unesco.on.).

The Campaign for Female Education (CAMFED) is dedicated to fighting poverty and 

AIDS in rural communities in Africa by educating girls. These young women, among 

them doctors, lawyers, teachers and business wo men-are now sharing the benefits of 

their education with their communities (http://miesdoc.unesco.org).

2.2 Sorio-cultural factors

2.2.1 Gender discrimination and stereotyping

Educational stereotyping does reinforce existing oppressive gender relations and 

perpetuates women subordinate status in our society. Education is thus playing a very 

vital role in the social construction o f women and men in the society through 

allocating gender specific packages which reinforce the oppressive gender relations. 

This factor contributes significantly to educational underdevelopment which in turn 

limits the country's ability to fully utilise all factors o f production, particularly the 

human capital resource. Many structural factors influence whether women and men 

derive equitable benefits from educational processes. Education about our social

8
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capacity to transform gender relations can take place in the home, the school, the 

community and the workplace. We can encourage people to create gender relations 

that are empowering rather than oppressive. The liberating effect of understanding 

gender as a social construction makes it possible to appreciate how the relationship is 

structured: attitudinally, socially, institutionally, politically and economically (Meena, 

1996).

Cultural and social beliefs, attitudes and practices prevent girls from benefiting from 

educational opportunities to the same extent as boys. There is often a powerful 

economic and social rationale for investing in the education o f sons rather than 

daughters, as daughters are perceived to less valuable once educated, and less likely to 

abide by the will o f the father, brother or husband. In most countries, both the public 

and private sectors continue to be dominated by men, leading parents to ask 

themselves: why bother educating our girls if they will never make it anyway? 

(Plowmann, 2004).

2.2.2 Early marriage and pregnancy

Marriage before the age o f 18 is a reality for many young women. In many parts of

the world parents encourage the marriage o f their daughters while they are still
\

children in hopes that the marriage will benefit them both financially and socially, 

while also relieving financial burdens on the family. In actuality, child marriage is a 

violation o f human rights, compromising the development o f  girls and often resulting 

in early pregnancy and social isolation, with little education and poor vocational 

training reinforcing the gaidered nature o f poverty (Unicef, 2005).

9
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2.2.3 Violence against girls in schools

Another key issue around rights to and in education concerns the persisting violence 

against girls. Tragically, this issue is a daily reality for many girls around the world. 

The violence is not only a direct infringement o f human rights as elucidated in the 

Convention on the Elimination o f  All forms o f Discrimination against Women 

(CEDAW), but it also plays a role in denying girls the right to access education by 

being one of the major causes of drop-out among girls. Taken together with the ever

present scourge o f corporal punishment and public shaming by school authorities and 

teachers, a cycle o f absenteeism, low self-esteem and violence at home and in 

schools, this perpetuates those cycles o f discrimination which education is supposed 

to challenge and break (Meena, 1996)

Schools fail to protect the basic rights and dignity o f  girls. Violence includes rape, 

sexual harassment, physical and psychological intimidation, teasing and threats. It 

may occur on the way to school or within the school itself and is perpetuated by 

teachers, parents, persons o f  perceived authority and fellow students. Since the 

infamous St. Kizito incident where 70 girls were raped while 19 others lost their lives 

when their male peers descended on them during what was supposed to be a school 

strike; several other group sexual violations have occurred. The reaction from males 

in authority, on sexual violence targeting girls and women has sometimes been casual. 

For example, the St. Kizito Head teacher’s explanation o f his students behaviour in 

1991 was that “the boys did not intend to harm the girls, they were just having fun”

(Plowmann, 2004).
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Schools who also fail to provide adequate physical facilities, such as toilets and 

running water, cause inconvenience to boys, but spell an end to education for girls 

before education has even begun (hUp://\vw\v.acuonaia.org/main.asr ).

Statistics about the prevalence o f  violence against girls are hard to find: it remains 

under-reported, misunderstood and largely unaddressed, both because o f the difficulty 

of researching the issue, and because o f the widespread cultural negligence and 

betrayal o f those who have little or no rights in the first place (Plowmann, 2004).

2.2.4 Poor Role Modelling

The limited number o f female teachers in both primary and secondary schools is a 

major constraint on girls’ education. The presence o f female teachers both makes 

schools more girl-friendly, and provides role models for girls.

It is also documented that there is an inseparable link between the well-being of 

mothers and the well-being o f their children. Women who were educated in 

school frequently have fewer children, and are better able to provide health care and 

adequate nutrition for the children they do have. They are also more likely to send 

their children to school and keep them in a  school system.

Despite most countries having age-old policies aimed at recruiting female teachers, so 

far none have managed to fill these quotas, "primarily because governments have 

consistently failed to guarantee the equal rights o f  women in teaching, failed to 

challenge cultural prejudice against female teachers, and often failed to develop 

effective incentives to encourage female teachers to work” in poor or rural areas 

(Meena, 1996).
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2.3 Economic Factors

2.3.1 Inadequate Funding

Funding in girls' education is an important issue. No country has yet succeeded 

in rescuing girls" education from its continued status as the lowest budget priority and 

one of the least favoured areas in public polity.

"The direct costs o f sending all children to school are usually too high for poor 

parents. While primary school tuition fees have now been abolished in many 

countries, nearly all developing countries still requires payment o f  various kinds; in 

many cases, these charges are far higher than direct tuition fees. They include: 

charges for books, stationery, exam fees, uniforms, contributions to "building funds, 

levies imposed by the school management committees, informal tips to teachers and 

travel costs"’ (Aikma &Unterhalter, 2005).

Household poverty and the need to prioritize reduce educational opportunity for girls 

because they are the first to suffer. The opportunity costs linked to sending girls to 

school are significant on poor households. Girls' labour is frequently used to 

substitute for their mothers", e.g. by caring for siblings. Tire loss o f  girls labour 

during school hours thus has a detrimental impact on such families' ability to raise 

their household income, either through food production or wage labour.

2.3.2 Child/Domestic Labour

Girls are usually "needed at home" and/or ‘need to earn money". These are major 

reasons why poor girls drop out o f school in most countries. Girls being employed as 

child labourers, bearing the main burden o f housework and taking on the role of 

caring for younger siblings^ are impacting girls’ performance and attendance in
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schools, and resulting in physical and mental fatigue, absenteeism and poor 

performance. “Opportunity costs refer to labour time lost to the parent when the child 

goes to school. The opportunity costs are usually much higher for girls than for boys, 

since girls are expected to do more domestic work than boys’' (Aikma &Unterhalter 

2005). While educating a boy is generally seen as a sound investment, sending a girl 

to school is frequently seen either as bringing no gain at all, o r worse, as an 

actual waste o f resources.

2.3.3 Distance to  School

Ministry o f Education planners do not always take girls’ enrolment targets into 

consideration when determining how many new schools should be built, or the need 

to secure girls education. Such deceptions are allowed to flourish, either due to 

ignorance or simply to bad intentions, despite the fact that education is the one single 

investment that is most likely to break the cycle o f poverty for the family and for 

society. The need to travel long distances to school is also one of the main barriers for 

girls, especially in countries where a cultural premium is placed on female seclusion. 

This is due to concerns for girls’ safety and security, and consequently parents are 

usually unwilling to let their daughters walk long distances to school. (Aikma & 

Unterhalter, 2005).
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2.5 Theoretical Framework 

Social C ultural Change Theory

This theory was proposed by Trommsdorf (2002). The theory argues that the 

individuals are shaped and nurtured by the context and quality o f  the social 

environment in which they are raised. This theory argues that individual development 

takes place within distal (political) and proximal (income and family structure)

contexts.

During the life course, different aspects o f the environment are important for the 

social, emotional and cognitive development o f  the individual Within the change 

contexts, the individual is expected to develop attachment (working model) self 

efficacy and problem solving abilities.

The family and peer group function as the social resource systems for the indiv idual. 

Intergenerational transmission o f  socio-cultural values from parents to their children 

leads to acquisition and acceptance o f those values. The parents are keoi to create 

similarity in values between them and their children hence they emphasize them even 

though negative. The child actively participates in the socialization process by 

conforming and internalizing the values.

On the basis o f  Trommsdorff (2002) theory, individual development and well being 

are mediated by a range o f  socio-political economical and individual. Individual 

behaviour is embedded in a  social and cultural context Individual differences thus 

depend on the social-cultural experiences o f  the person. These experiences thus 

influence individual behaviour and have an impact on the wider social environment.
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Relevance o f the theory to the study

The theory was interpreted both in terms o f proximal (family and income/economic 

structures) as well as distal (political) and how they interplay as the resource systems 

of the girl child to affect performance. Social cultural change theory captures the 

various social factors that affect performance o f  girls. Embedded in the family factors 

are also economic structures w ithin the family that interplay to affect the performance 

of girls. The theory explains how socialization interacts with other dimensions to 

affect the effective performance of girls in mixed day schools.

A balanced and positive interaction amongst the distal and proximal would possibly 

reduce the poor performance o f  girls. Based on the social cultural change theory, the 

researcher therefore considered how family, peer group and environment as the social 

resource systems for the individual affect performance.

2.6 Research Assumptions

The following were the assumptions made:

1. There are the socio-cultural factors that affect the performance o f girls in 

mixed day secondary schools in Githunguri District, Kiambu County.

2. There are the economic factors that affect the performance o f girls in mixed 

day secondary schools in Githunguri District, Kiambu Co laity'.

Definition of terms

(a) Mixed Day secondary schools / government schools -  A school funded with 

tax revenue and administered by a government or governmental agency and 

the students go home eveiy evening. It admits both boy s and girls.

(b) Performance -  The accomplishment o f  a  given grade or marks as per the 

preset known standards o f performance.
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METHODOLOGY

3.1 Introduction

This section describes the research site, design, population, sample and sampling, data 

collection methods and data analysis. The section finally presents ethical 

considerations that will guide this study.

3.2 Study site

The study was carried out in Githunguri District, Kiambu County. Githunguri District 

(Map 3.1) comprises 3 divisions namely: Githunguri, Ikinu, and KomothaL The town 

is located 40 Km from Nairobi It covers an area o f  61.3 square kilometres and has a 

total population o f 58771 people: 29083 men and 29688 women (Census 2009). It is 

largely an agricultural area with products being tea, coffee and milk. The district has 

thirty (30) public secondaiy schools; twenty one (21) being mixed day secondary 

schools. The mixed day secondaiy schools have a total population o f  5762 students: 

2280 girls and 3482 boys (MOEST 2012).

F ig 3.1 M ap o f  K iam bu county (Source: uvtw, eoog/e m a p s. com )
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3.3 Study Design

This was a cross-sectional, descriptive study. Data was collected using qualitative and 

quantitative methods. Survey, focus group discussions and key informant interviews 

were used to collect data. Qualitative data was analysed thematically while 

quantitative data was analysed through SPSS and presented in graphs and frequencies.

3.4 Study Population

The study targeted girls enrolled in mixed day secondary schools in Githunguri 

District and they totaled to 2280 girls. The unit o f  analysis was the individual 

respondent.

3.5 Sample and Sampling

A hundred girls were selected for survey in this study. The girls were drawn from ten 

schools. The girls were selected using simple random sampling based on a sampling 

frame of school performance register for form 3 and 4. The girls were either perpetual 

poor performers or girls whose performance had been declining. Focused group 

discussants were puiposively selected based on their interests to Anther discuss the 

issues raised in the study. Key informants were purposively selected based on their 

positions within the schooling system

3.6 Data Collection Methods

3.6.1 Structured Interviews

A structured questionnaire was used to collect data from 100 girls across 10 schools. 

The questionnaire had both closed and open ended questions. (Appendix i).
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3.6.2 Focused Group Discussions

Focused group discussions were conducted in three, out o f the ten sampled schools. 

Each group comprised o f 8 girls who were chosen purposively based on their interests 

to discuss the issues further. Permission was sought from the respondents for audio 

recording to be used. Guide questions were used (Appendix 2)

3.6.3 Key Informant Interviews

Three key informants were chosen purposively to give their expert opinion on the 

subject of study. They were: 1 dean o f students from any school sampled, AEO/DEO 

and an officer from the Ministry o f Gender and Children Services. The dean discussed 

the socio-cultural and economic challenges that manifest themselves within the school 

setup and how schools deal with them, the AEO/DEO discussed the school and 

community based challenges as well as interventions in place to improve girls’ 

performance whereas the officer from the Ministry o f Gender discussed the 

community driven challenges that make girls perform poorly. Guide questions were 

used (Appendix 3).

3.6.4 Secondary Sources

Documentary sources were used in forming the background and literature review 

section o f this study. The secondary data was used in beefing up the discussion at the 

findings level. They had been sourced from books, journals and the internet.

18





3.7 Data analysis

Quantitative data collected through survey was analysed using SPSS for trends and 

patterns on factors. The findings were presented in graphs and frequencies. Qualitative 

data from Focused group discussions and key informants w'as analysed thematically. A 

descriptive approach was used, where verbatim, reinforcing thematic arguments were 

put alongside the themes.

3.8 Ethical considerations

Research permit was sought form the Ministry o f Higher Education, Science and 

Technology. Clearance was sought from IAGAS. The local administration was 

informed about the research. Permission from the school authorities and students was 

sought.

I preserved the anonymity and confidentiality by use o f pseudonyms for students and 

key informants and use o f codes for schools. The informants were also aware o f the 

research being carried out and its purpose. Assent was sought from the informants and 

they signed an assent form as they were minors.The informants had a right to consent or 

withdraw at any stage in the research. Findings were shared with MOEST
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CHAPTER FOUR

FACTORS AFFECTING THE PERFORMANCE OF GIRLS IN MIXED DAY 

SECONDARY SCHOOLS IN GITHUNGURI DISTRICT

4.1 Introduction

This chapter shows the findings of the research study through use o f frequency tables, 

bar charts and pie charts. It deals with two sections: Socio-cultural factors and 

economic factors.

4.2 SOCIO-CULTURAL FACTORS 

4.2.1 Lack of Motivation

Majority o f the respondents (58%) said that lack o f  motivation led to them 

performing poorly. 35% of the respondents said that lack o f motivation did not 

contribute to poor performance in the school. 7% did not know if it affected 

their performance (Fig 4.1)

Fig 4.1: Influence of motivation on academic perfonnance

2 0





Focused Group Discussion

D o you get motivation, support and  encouragement as u study both from hom e a n d  in 
school?

School A.

S tu d en t 1

From Home, that one can depend on an individual. Mine isn’t the same as the other 

person.

S tu d en t 2

Mostly they (parents) don’t because when I go home, I am just alone. I have my own 

key so I do my chores then I start to study.

What time do they come hom e?  They (parents) come at around 7.30 p.m we prepare 

supper, eat and go to bed so I just have to motivate and encourage myself.

Teachers motivate us and they are there for us.

School B 

S tu d en t 1

No. when I have done well and improved I am not motivated. For example, if I move 

from a C to a B, I am not motivated. They want an A which is impossible because I 

have to move gradually from 1 to 2 not from 1 to 10.

S tu d en t 2

No. When I score high marks and tell my mother I have done well, she looks at my 

position and says I am not doing well e.g. if I am position 3 I am told that 1 am not 

doing well and if I am position maybe 4, she says I have failed.

D o you  receive Encouragement from home?

Not always.
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School C

Student 1

Yes. My dad always comes around to see what I am doing i.e. the homework and 

study or I am just sitting watching movies. My mum is pre-occupied with cooking so 

my dad is the one who monitors what my brother and I are doing.

S tu d en t 2

Yes. I get support from both parents and I am assisted in Mathematics and Chemistry 

because they are my weak subjects. My dad helps me in Mathematics though he is not 

a teacher. In chemistry, my cousin who scored an A helps me.

S tu d en t 3

No. When I am living with my mum, she asks me “will I go and look for your school 

fees or will I sit there and ask you what you are supposed to do?” She is never there 

for me to see what I am doing. To her it’s all about paying school fees and that’s all. 

S tu d en t 4

They never motivate me. When I get home, the only thing I am told is the work 

pending e.g. cleaning the compound or washing utensils but they never bother to find 

out about school work. I finish my chores at about 9 p.m 

S tu d e n t 5

I don’t get support from my family. I live with my grandmother and when I get home, 

she asks me when we are closing school so that I can assist her with labour. My 

mother is a single mother and doesn’t live with us. Grandmother therefore doesn’t 

understand when  /  toed h e r  too g iv e  m e  tim e  too stud*'. The duties I  do  are washing  

utensils, cooking, washing clothes both mine and the family especially on Saturdays. I 

do the duties up to 8 p.m. and when I sit down to read, grandmother says I am 

misusing the power and its time to go sleep.
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Key informant interviews

D o y o u  th in k  th a t g irls  g e t enough m otivation both a t hom e a n d  in  school?

Key informant 1

We motivate girls by giving them presents, guidance and encouraging them to 

perform well. Parents do not really motivate their girls as some parents like their girls

to stay at home.

Key Inform ant 2

It is not there completely. Looking at the position that girls have had from time 

immemorial, they have always had the second position from boys. So when it comes 

to motivation, boys will be motivated firs,. It is therefore a factor that should be

looked into for girls to 

better in school.

know the reason they are in school and have the urge to do

4.2.2 Lack/Absence of Teachers

Majority o f rhe <*■*»

M  ,  facto, that contributed »  * '  ^

respondents / , » « - »  * *  ^
of the respondents did no, if  * e  lack or absence o f

of teachers.

teachers led to the
girls’ poor perfonmnee. (Table 4.1)

Number Of
Respondents^ 

Percent %

Table 4.1: Impact

16%

No Don't Know Total

73 2 90

81% 3% 100%

of lack / absence of teachers on performance
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Focused group discussions

D o y o u  have adequate teachers in this school.

School A
j . j Uava a chemistry teacher 2nd 2 mathematics No: there’s a time when we didn t have a ctiemisiry

, .lmp readmaon our own. Other teachers encouraged us 
te2cher. We had to spend our time reading

J J „ lp„ ons so that when the teacher comes, they would start
to read ahead during those lesson

from where we stopped.

School B
,„r .eacher therefore we don’t learn computers. In

No. we don’t have a compu
■  •  a  f  rm 1 we have been taught by more than 7 teachers. The 

chemistry, since I joined form ,
. i prp he Stopped, it is now upon us to adapt to the new 

teacher who left last month, where P

■ . • a ct it Teachers are changed very'o ftea  
teacher w hich is difficult. T

Key informant interviews

D o we have enough teachers in schools?

Key informant X ,
„ We already reported to the TSC and told the

We have a shortage of teachers.
, more teachers as we await teachers from TSC. We 

Board o f Governors to employ , . ,
inved bv the board. The teachers in teach and don t 

there have five (5) teachers employed

miss classes.

Key Informant 2

There aren
’t adequate teachers. You eo  

teacher in a  certain
completely lacking a 

combination. The principals

to some schools and find that they are 

subject especially because of the subject

are
therefore forced to engage even people who are not
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trained e.g. form 4 leavers. You find that the students are at a loss and this is a factor 

contributing to poor performance.

4.2.3 Inadequate Study Time

Among those interviewed, 56% said that inadequate time affected their 

performance in school. 42%  o f  the respondents said that inadequate time was 

not a factor that Jed to their poor performance. 2% of the respondents did not 

know if  inadequate was a factor affecting their poor performance. (Fig 4.2)

100

Fig 4.2: Impact o f  inadequate study time on performance 

Focused Group Discussions

y o u  have adequate study time in school and  a t home?

School A

For me, I have enough time for study because I do my study at break time. At home I 

find my mother and sister are not there so I also lake that lime to study.

School B

There’s not enough time to study at home because the work is too much.

Key informant interviews

D o g irls  have adequate study time?

Girls have adequate time in school but at home they always complain that they have a 

lot o f work (0 d0. n e y  have to do die home chores hke cook for their young ones and
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wash. This affects their performance and they complain that they don’t have enough 

time to read and do their study in the evening.

4.2.4 Too Much School Workload

Majority o f the respondents at 68% said that too much work load was not a 

factor that contributed to the poor performance of girls at the school. 24% of 

the respondents were of the view that too much work load did contribute to 

poor performance of girls a. the school while 8% did not know if too much 

workload contributed to poor performance at the schooL (Table4.2)

Table 4.2: Influence of too mu
ch school workload on performance

4.2.S P„or study Stalls ^  v %  sald lhat p00r study skills was

Majority o f the responde
•K , H to poor performance o f gals at their school. 16/o of

,  .ha, « —  ^  ^  «  «  « «

" *  r“ P° " de"“  ”  
performance. 7% of the respondents

poor performance.(F.gure 4.3)

was a factor that contributed to
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Focused G roup Discussions 

School A

H ow  do yo u  study?

Student 1
, , ^  1 4oi p chort notes so that I can remember evenWhen I am reading, 1 take short notes I take short notes so

when reading for an exam.

Student 2

I have a timetable. When I go home,
I follow it and make notes as I study and when

the exam comes, I remember.

Everything?

No. Most of what 1 have read.

So i f  yo u  read  this well, what makes you not perform
as well as y o u 'd  like to?

Student 3

Understanding -  ehe- sometimes
when the teacher is teaching, hey are too fast you do

not understand.

D o yo u  ask?

Yes.

A n d  then?

The teacher tells you that >ou
were not listening and so doesn t repeat.

Student 4

For me, it is forgetting.

Student 5
. .  1 There are those bright students who you only tellIt also depends on an indivtduaL There

iderstand. For me, I have to repeat three times to get it.
once and they unc
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School! B

H ow  do  yo u  study?

Student 1

I have a timetable which I follow.

D o y o u  understand  after you read?

I ,  ,t a  c , « ,  i, m » y  « d  . l ~  » * • » > » “  “  « * '  P" ’P"  **• “  !h" ” S 

you, « ,  u n t o —  I K  »  ™  " m " S ““ “

there is normally no noise when we arme.

A t hom e?
the chores, it is normally at 10p.m. and I am so 

face and study for about an hour or
I cannot read at home because after 

tired so I cannot read I wake up at 4am, wip 

40 minutes then I prepare and come to 

Student 2

D o yo u  perform  well after reading- 

No.

m y ?  e e. i hate Agriculture and therefore never
It depends on altitudes towards su J

revise for it. I therefore don't perform in
Agriculture because of that negativ e attitude.

S tu d e n t 3
class?

D o  y o u  understand  when being  

Sometimes.

D o y o u  a sk  questions? ^  depends 0n the time e.g. if I want to

Yes and teachers help. When cons tulg Mathematics, I cannot disturb them so

ask my friend Agriculture an
tr, finish revising Mathematics then ask 

I have to wait for them o
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School C

H ow  do  y o u  read?

Student 1
T have written there and read such that even 

I take a note book and summarize what I have wnue

. . . i Hnn’t set confused wondering which book to read. Sometimes on
during exam time, I don t get coiuu

,  about five and discuss difficult concepts. We form 
Saturdays, we form groups of a

mixed groups of both boys and girls-

S tudent 2 ,
H I find I know what I am revismg. Even when my 

Whenever I take a book to re  ̂ ,
take a book and see I know those things so 

a i {net wake up, take a doun 
mum wakes me up to read, 1J

I start watching movies. I have an attitude o f 1  * * *

I f  y o u  s tudy  well, w hy then the poor perjorman

StUdCnt 3 vou ge, what you never expected e g. in
t for an exam, you bc

Sometimes when you sit ^  ^  ^  papers are returned before you

Mathematics you get a zero >et > naners you haven't sat
you eve in tne *

really discourages >
finish the other exams. This 

for.

S,Ude,,‘ 4 . „  ^  makes us not p r f * *  F<» ^  ^
Poor attitude towards subjec s ,  if mv friend ,ells me W® reV'Se

d0 that sum or U my

te a c h e s  m e , I still s a y  I cann omelhjng d iffe re n t. A n o th e r th in g  is  h a tin g

Mathematics, will te ll her la m  ' ^  comeSi y o u  see e v e ry o n e  has started

teachers e .g . w h e n  th e  M a th e m a tic s  te a c  ^  _s ^  WOrst th in g  th a t

u me teacher has come. So 
dosing and asking why

happens.

S tudent 5
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^  m W d e  ° rS ,r 'S a,so ,eads 10 P°°r Performance. Girls want to do CRE and not

Mathematics because it is tough so things like phystcs and mathematrcs are left ,0 ,he
boys.

•2.6 Negative labelling

Among the respondents interviewed 44% said the negative labelling was a 

factor that led to poor performance among girls at school. 42%  o f the 

respondents interviewed said that negative labelling was not a factor that led to

poor performance. 14% o f the respondents did not know if  negative labelling 

led to poor performance o f girls at the school (Table 4.3)

Yes No Don't Know Total
Num ber Of 

R e sp o n d e n ts
40 38 12 90

P ercen t % 44% 38% 14% 100% |

----- ---- ---------

Table 4.3: Effect of negative labelling on performance 

R eused  Group Discussions 

S c h o o l B

y o u  ever experience negative labeling both in school and a t home?

V*S, at home parents compare us to other people’s children e g. at home I am 

S p a r e d  to a girl who is gifted in education. She reads upto 10 pm Or even later and 

does „0 chores when ,  gel home, I find my grandmother who isn’t interested in

location. She tells me to fill up ihe water tanks and it takes up a lot of time. Many

• , t and I ask why I have to do all these choresQuestions run through my head as I read and t asK .

, tUar havine done all the work. I therefore urge 
M ule the girl next door finds her mother hat mg

_ 1 • uiiArpn to other children because we all don't
Parents/ guard.ans no to compare the.r children to

, . r. irtnl at that other girl as better than me.
haye the same /  equal talent. They always look at that o
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D o y o u  th ink  boys are carried with more weight /  seriousness than girls?

~ ct.iHv she tells me that my elder brother Yes. When I tell my mother I want to go and study, she

. . j • „ fXr uic krr^F I am made to do all the chores
is more important because he is studying

. i j  tuo{ i have affairs with boys, those aren t my marks, 
and if I fail in school, I am told that

th a t. am always playing with boys and that is why 1 don’t perform

Key Inform ant Interviews

D o g irls  experience negative labelling•
■ « . it If  girls do not like a particular girl, they gang up

In school they do experience it. &

b ,  « .  , . „ l  he, end « *  —  “

4.2.7 Sexual haraMinee* (l"|[l ,  ,m%) said that sexual harassment

M * * r  o f *  i” " " -  ‘

from male teachers was
not a factor that

led to poor performance among girls

_i hnrassment from male teachers said that sexual harassing
in school. 14% of responae , % of responden,s did not

a factor f t *  *  *  ^  was a factor that led to poor

know if sexual harassment from

performance of girls (F'Sure

* from male teachers on girls

7g 4.4; Infludddd 01
►erformance
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Focused Group Discussions

D o y o u  ever experience  sexual harassment? 

School A 

Student 1 

Yes.

rom  w here?  

rom school.

- t s  s ta r t from  schoo l , n
j start touching you everywhere and even

!p“ “ " y “  to5! ‘7 b . — —  w - " - * ' * “ d!P“ k
hen you abuse them they don t s op

♦Vipv tell us pollute our minds.
’ US using bad language. These bad things 

'hat a b o u t sex u a l harassm ent from te

0

choo! B ,t filing . It is difficult for
girl but the girl ,sn

1 school yes. You find a boy holding a seriously since we are in a

16 girl to go and tell the teacher sin ^  yourself going into that
j eventually? yc

« e d  school. We cannot be separa e harassed and then you e

•n First of all y°uwere
lationship which wasn’t your wt

„ hov comes from no
brace you-InclaSS’

. . e g  they just embrace is motivatmg
harass girls. &.g* feel. Th

■thniit caring 'vn whether you
irts holding you vV1 ,one is coup

,  few minutes * * * * *  
t and within a

Hffles leads to love affatrs 
and this sometimes

32





Student 2

Yes. Bovs harass us especially the language they use. I was with a boy dis 

malhs. He started telling me how sexy my eyes are. I told him to stop it but he asked 

-  wha, was wrong with me. S om e.,m e, they use vulgar language where some 

w°rds, they are the only ones who know the meaning but for us the girls, 

what that means.

^tud ent 3

girl
a jnCe we are in a mixed school.

a girl you canno t live w ilhout talking to the b . I^ouage ° r even

0metim es they- take advantage and harass us b>

‘° Uching us. They never take us as women of substance.

Ki

a

y  In fo rm a n t In te rv iew s  . maie teachers and
al by

■ver r e c e iv e  c a s e s  o f  f r o m  g ir ls  on sexu

° th e r  rs
PerPetrcitors?

*  1 Mys 

Sch°0l they usually talk o f  being l,a,assed b> S .valk b°n,e-
- n  neet harassed ^  * ey

' ° ulstde when walking home, they can g

K ey : 

*n

k°Vs

>V i t o  S tU rr-uo oirls
^,enchers,itjs „ot rampant However, we *,ave
0\v , . nt to disclose

e<rtchers are able to  convince the girls n
. . ic a relat"

w 7

The gifls
„ to the auth°ntie

»<“* * *  j * nJ"1!

f i l i n g
aids and . hetween g‘rls 

affairs ^

* * * * * *

ln8 to  open  up and confess t a ^  ^

it t pstigatl°nS? k
" W e cm, therefore noi c , * * ■ « “ „ „ l

d ik in g  haa come ou, no well ^  stM .l * * *
«h,

“ '"ig  nas come out ^  •• ^ ,

VV,l|||ig to tell us. Lately, we had a cas
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is pregnant. She is opening up to her friends but when 

parents, she is not ready to open up. These are more of consen

to the authorities and

«■ *  Low selfesteem  „  „ „  *

M ajority o f  respondents interviews
qJ' Girls.

n" ,o r  r“ ' »  “ " ,ibo" d , o T t T - — — -
lfoctflem was not a <■

respondents said that low sell cst factor. . , „ . ^ w i f l o w  self esteem wasa

that led to (Table 4.4).
;. 1 / n \A/ Total_____—

Jfes_____ 71
' 1

"90

~68~~ Z. J-

" l ^ T
100%

76%
23u/o

~ — .........................................................  peifo''n,ance

T ab le  4 .4 : Im p a c t o f low self esteem 0

"sed  G ro u p  D iscussions 

ol A

’ H
°  y o u  f e e l  a b o u t  y o u r s e lf?

hm  « , lhey are there forme
brother and lhe>

1 Pr°u d  because I have both parents and 

a b o u t e s te e m  in  te rm s  o j  educalion-

^ ‘Wtes I feel bad. w hy?Maybe y°u ^  ^  ^  „

6S and tells me they were shown that sum ^  ^ , do have a 

,pPed out in class 8 so she cannot ass  ̂ ^  ^  )oW and badPped out in class 8 so she can s0 lo'v <
i At h°nie

VVait to come to school and as

3 4
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When you have a target e g. B+ and you want to be a. par with somebody else but you 

don't, you feel bad If that person moves to an A and you are still in a B

bad.

SchoolC

y o u  s e e  y o u r s e l f?

Student 1 ,
, , r+  ^  I got it. Even if the

S6e m>seir high. I achieve mv goals eg . 1 had lar8el a
,mle teacher, i°ther L.^ c « u n e m e ta lk to a m a le0 a male teacher, I keep my

Kr students gossip  me. m aybe after seeing m ades because if

head h 'gh and go  on. f  o r me. to keep my self esteem, 1 m performance.
j j ,  , Vintld With rd in hand with nry performance

 ̂ feel very, very low so m y s e lf  e s teem  Soes

^‘r*s. esteem goes with achievement. To some
s0 it • -*

> V 1111 ' -

ePends on w hat a c h ie v e m e n t we are talk S

me W astage

^ ni° ng the respondents interviewed ^ o n g  ^

* «  factor that conlribnted to f°°<̂ < |W ^

* *  of respondents said tit*  « ■ * * ’ “V * . # * * * “
j- resp

Perform ance o f  girls at the school- ^

■a that time "
writv 78% Sa‘maJ°r .. „ t  the '■

wastage

.iris a* the sc
hool-

form31106
Wastage was a fac to r that led to P°°r pe

P'8 4-S Im pact of tim e wastage
o n  r

35





a ( \ %  said that wrong peers was a 
Majority o f the respondents interviewed 61/o saiu

.n fp ir ls  at the school. 36% of the 
factor that contributed to poor performance

a factor that contributed to poor
respondents said that wrong peers v*ere no know if wrong peers were a

performance o f girls 3 % of respondents i .
nfejrlsal the school (Table 4 5).

factor that contributed to poor performance ------ --------nr'TT

4.2.10 W rong Peers

- -------------------- -
__Yes_____

N u m b e r  Of 55

___^ R e s p o n d e n ts

P e rc e n t % 61%

ff able 4.5: nnnOocnicc oil wrong peel's

^ 0cUseti m“ t j i ’oup Discussions

Scho0| b

/)q y
- ° ?'  W e  r/gA/ o r  w r o n g  fr ie n d s ?

^ tlld en t  j

friends are not many,

emt 2

° n§ f ie n d s

$

0Il performance

Right

\y

0nie . . drua and subs,anCe
fTlends drink and sm oke. They are >" d -

abuse-

icle« t 3

Vbe Vou have a friend and when y011 are
ssiuS-

she doesn discllSS
anythinS

She j„ „  (ells you ubou. W  ”

d how, she
loves him

n t 4

friend w ho w as addicted to P
rnog>raphm

\Vhen we
,ould ‘ lose\\0

m a te rs  . _  She would

°oi> t Vv°u ld  go to  visit her since
her home \VUS near my

aunts place
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invite

aunt's

me ,« jo  „ d  watch I couldn't So I told «  nt.lltc, I » . .» »  '  »  »  «

place again I took a step and told he, p—  -  *  «  -  * '  *“
, a Friends also influence your 

0ver it. Friends can lead you to do things you don t want.

attitude towards things e g. subjects.

In fo rm ant In terview s

^ h a t

Tlle kind

.... iUpir perfo jin n e e .

klnd ° f  Peers do girls have and how does this a ^  of outside is

of friends that girls involve themselves ^ g d  in educatiorMna ot friends that girls involve m en*—  terested in education,

errninant to good or poor performance. If  the ^  education.
• a much though

Peer Pressure is at work and the girl will not g 

Unfortunately, most girls have the wrong choice offnend

4-2 .n Honings and substance Abuse respondent5 said th

Am ong the respondents interviewed 64% of ^  ^  gjr|s at the school.

3,1(1 substance abuse co n trib u ted  to ba p ^  ablise did not contn

22% o f the respondents said that drugs an pondents did not kn

*0 Poor perforntance at the school. .4% ** f oorp e r f o ^ ^
that lo^ to g11

^ru8s and substance abuse was a ^

4 -6).

14
f : ' ‘-'v W mi ^  64 ;

Si Yes 

0 n o
d o n t ^

4 .6 ; Effect of d i n g s  a n d  s i * s ta
,buse o n P

erf0*10
ati£e
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factor
. ^  4QOA cqid that love affairs was a 

Anx)ng the respondents interviewed 4)
■ I a 10/ . r  the respondents said that love 

that led to poor perforinance ol gmls- 0
. n r  nerformance of girls at the

affairs were not a major factor that led to poo P
nftrtor that led to poor

school. 7% said they did not know if love affairs were

4*2.12 Love A ffairs

Performance of girls at the school (table 4.6).

N um ber Of 
Resp o n den ts 

Percent %

j relatio>lsh ,l,S
Table 4.6: influence of love affairs3

performance

°Cused Gr 

School A

oup Discussions

dr,
eTou in rP, ....... .

^hcit

*h

re la tionsh ips?  J)o you  hove

to this school
TPe o f  b o y fr ie n d s  a n d  fo r  v /ha i p<‘rP  ^ n \ came

ave , ' ,n read E sp * '3"* me th a t* 3
a ^ y frie n d  who encourages me to he gutd*1

^ h Wa^ „  , J . _ , o 8 ^ SCh

Par,

h

ems

xvasn’t my choice; 1 wanted to S° 

^0ri t have the money to take me t
b o a r d s

school so I can# here.

in *s'chool?

lIU 0

$
rm 4

$
^°U  i ■ ?

r relationships and love affair
C|U |

3 8





• H

h*', e a b ° y r r i e n Z m e '  n e e d  SO m elh'n8  " *
$o is ,fje bn,,

nv,

°.y rr,e .
% i)q :

r  • s  C£mnot afford it cn , l
fr ie n d  has ■> have t0

nas a boyfnend who can «„_..can support us.

$>Vo.*/h
ISaShl^ f f k e u s

'e te  ^ e s  !lc
1 ffon -t kn

$tu

>o\v °  ̂ ul you things he is in school?
ide

%
H  2

do

>0 |, :
'lav,

II1 V ,
S fo  St

Co

SH es ^  StUd'es s°  ff is v
' 'i  </.e

%

%
*eac/7

boy fr iends w e  have ju s t pretend that they want to assist 

Cr) d iffic u lt to tell who is genuinely interested in your 

y o u 'v e  entered into parenthood. I  prefer toess ° r rea d in g , fin d  y o u ’

%
°Mv

ers a n d  fr ie n d s  because

V,

ei,f
Ofn

boys are j u s t .... I don't understand.

ny  help?

Cs
f h e.v

Dtf, '  C;)f) /ie /p
11 ,n  o u r  s tu d ie s  and com fort you. For me, I feel good when I

% r  °  h‘ffi I r
r  " i /, • 66 aPPreciatedas a wom an. I feel important and I  am able to

1 e'i>6;lrr '  Pr° b lem s  w hich  l  canno t tell m y  girlfriends or parents because I

\  ‘̂ SecJ.
%  c

-ho,

»u,

V,
l° n s h i*

i ^ * Qnd  love affairs?

*/v

«bf
^0 Vv \ve

ve?

a re  M n h in in z  something to me,
P u b e r ty  a n d  th e  m in u te  a boy starts e \p

lci0 d
]e s ta r t m a k in g  m y s e l f  lo o k  good.

The boy is also a human
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beinS and

Salurday and

a tpik me we meet on
w e get into the relationship He even comes an 

since 1 started  it, 1 agree.

* *  r e l a M 'n*M l***  mother. Eg.

Yes- Maybe you have a p roblem  and you don't want to share
i find someone i am

'Vhen 1 am a. logger heads w ith  my mum and im feel mg do"” - 

cl°se to

% y

0 nC(

confide in I am  not close to m> sister. 

y°u confide in a girl '

sn

^hi

start

" — iu c  in  a  e ir i  .tVP
_ govs are secretive.

^ ° u tell a girl, the next m inute, everyone kno

U 2 nu are studying, y°u
times when y°u

relati°n sh ips a re n 't  helpful because some eyes to reC
_ - : r v o u  d ° se>

pful because - eyes
r if yoU clOS >
^ ‘asizing and  y o u  find y o u rse lf blank. ' L

youy°u find
y° u have n o th ing  Y ou  are blank

Hu
* *  10

n me to S°
teacher calls llP°

affairs bring us down as gids e ^ , jon’t vvan
. ^ b e c a u s e

forward 

fail and

enough toS°
infr°nt

- “"mrs tiring us down as g - -  — . don
e to because

something to the class 1 can g nfideut u *~ " . as

others.

fe:a‘her

if  I am brighter that him. c '

, nock 
% e .

together.
- n t 4

aff; 11 Like n0"  Bering
als« make us not perform 'v'e ^  0„ reme ^  tfying10 

niy b°Vfriend does something g°od c0nce'ltrate

v f i * °
in day

sChoo' and

airs
he does me

, * f<iel so bad. By the time I am rea‘, 'n^  <e> » '
e out h oe with these

y  ̂ 0vv to keep h im  W e can’t cop

, ^ ^ t  Interviews
j

°^ e d  in these relationship'





^  ,n fo * n a n ,  ,

'0v°/ved
^  are ,

^  /« f  l,,C ° " ’erS " 's  o u , ^ *  Sc ̂  SOme ha' 6 " * *  re'a" 0,,S,,ips "** ^
r  f0,>»*ao<2 SCh°°,e ' ™ »  "holder men

\ , a f t

ac*0r is* r »

///j y ^ °n $ya/ * ^  0ur &,rls m mixed day secondary' schools.
^3/ ')/ ^Cs H e pp« r

,,)0S'I e , - 1 lL guidance and counselling department
X - r /  has:, , ....... .

Ia< 01,

' X ,

On X  ev ~ °mll>C and counselling department, iv
<C Ik . CM />jj-y y^

Schoni '  r̂iLIUi m that school and even if she doesn't hax
' °uts'dc, thG r n , L

^°ve orr . 6 Ŝ e one 77ie problem with ladies is that when
V  , » « ,o v e . ,  k

/n ^ c/'K. , 0/0 heartedly unlike men who do not take it that
e app S' c° n c e n tr a t ’

tjjr ^ rs afpQ 1 IOn ls a fleeted. It has been proven by psychologists that
^  1'h  -

e Uuin IS ,S 3 Pr°bleni that as a district we are trying to address
atiri

l a  counc*»//,v._ ___.mn' \irith touchers

^  'ML ‘ 41 Problem that as a district we are tryi
^6gy ^ C e  /̂j^y ^

V v  c°Unselling department bv bolding seminars v........-
0 ,a/ / t , 0

^  ,r laris not to involve themselves in these relationships.

,0x
4 " C h » o r k a

" ' H k

a ^  Po,'dents interviewed 42% said that too much work at h 

% O o dej)£ C,° r " ,a( * *  to poor performance of g »  at school of

" X  ° ,S S3,d ,oo much work at home not a factor that led to poor 
%  •>,

Sclr° o l (fig  4 j )

° °  w» itch work at home affect P
,n a n ce





R eused  G ro u p  D is c u s s io n s

/S 'here too much work at home '  What do you do when you go home.

School A 

SN e nt l

When , __ . . like light the J>ko- cook **
^onie, there  a re  chores 1 am meant to d

famiK
ar>d then do my hom ew ork

%
Utne ii() y o u  s ta r t  y o u r  h o m e w o r k 7 I can e' en

Pin

start doing n^
homev,vork at 9

So bv the

l% t

^tUt,ent 2

Ifetch

tinie I finish I am „ , „ c d  , 0 1 - -

li,ne c io \ ,y o u  w a k e  u p  to  s tu d y ? 3 a.m.

Stu<lc
" ater from  the  boreho le , polish my shoes then

home',vork

t t  3

'V;ash
my cl° th es  W hen I gel hom e and on Salurd ’

'Vith her nCI\  mv

aunt
because

h

o 0 | B
ni>- uncle  and  m y cousins.

Qf dut
ĉ ° y ° u  d o  w h e n  y o u  g e t  h o m e ?

\eh |
th

^ t  h0'he «rne; | a sSjS( jn  housetio iu  ^ con"

\  ’ ' Vash ing  u ten sils  that w ere  used dl‘n S f my
c0u,. i  tho&

f e t d ^  for

,  e g cookm8' , „aPP'er g
household  chore ^  cUttrn®  ̂sjSte(S

brothem am

Ws
\  ft and C ed in g  them , w ash ing  my clo,heS

and <h°se

^0
Vo

Unger.

v "  * * .  * *  .  *  « *  * -  * •  ^  *

isin11

^ ^ ° U s tlld y  i f  y o u  h a v e  to  d o  a l l  t

N , 0,118 the cho res, I sit dow n  to  study W* * *  ^  fV -

°U f

study  because  its

i(fy in g  f r o m  th e  b e d r o o m ?

their tii"e
W3‘ch
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Most of the time you are so tired you just sleep.

W ien  d o  y o u  d o  y o u r  h o m e w o rk ?

school during the 4 o'clock prep.

What i f  y o u  d o  n o t  fin ish  d u r in g  p re p  htne?

next morning.

School C 

S tudent 1

^ 0H o/o y o u  r e c o v e r  the  s lu d v  ti» !e sPenl l^° , , studies. I
T . rome to school early and do m>

0 counter the time spent doing chores, ^  ain s0 \ have 30

arrive by 6.00 a m  and its quiet. The noisy SroUp

^nu tes to study quietly.

S tuden t 2

I
'Vake up at 4 a.m. and study up to 5 a.m-

som etitf^
even when you

come early.

‘here ^  a  lot o f  noise in school and I also come 

W illem  3

1 'Vake up at 3  a r a  study. I sleep at 10  p

from far.

^  L ack  o f F am ily  sunpp®11̂

M ajority o f  the respondents at

not a

factor that led to  poor P

« *  ^  * *  . 1  *  

of S«l! “  *erfo rmance

respondents said that 

Perform ance o f  girls 

family support played

lack o f f a ^ 'y
supPort ' vaS

a majof
factor

of resp°n
dents did not

that led to P°or 

know if <ack ° f

d u m b er Of Respondents

Percent %  —

T a b le  4 .7 : E ffec t o f  la c k





of the free secondary

Key In fo rm a n t In te rv ie w s

Do g ir ls  e v e r  e x p e r ie n c e  la c k  o f  family support.

This is experienced a lot in the day schools especially because

P it’s responsibility so they don l pay 
education. Parents take it that it is the government P

e'en the lunch money. This is more so with parents

the schools thev w anted them  to go to, so they tak

They a ren 't bothered w ith what goes on m school or

whose children did not make
money. This is more so u 1,11 nnt;onschoolasasecondopt.cn.

children are doing m

, ince so many
School. Due to girls being sent home, they 

° ntributing factor to their poor performance

lessons and this is a

4 2 . 1 S Violence a t Home
•a that violence at home was a

viewed 60% s* d sa,dindentsVfajority o f  the respondents inter 0f  resp<

factor

factor that led poor performance

that violence at hom e was not 

o f  the respondents did not kn

that
r nerformance

led to poor per

4.S).

g Yes 

0 no
dont kn0VV

on Pe
rformia"ce

"cu
Sedl G roup Discussions

✓

^ ° u e v cr  e x p e r ie n c e  v io len ce  tit h
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Scho0| a

H'fien, (

sch o o l,
h n,v faiher Wh . 6 m°'ner m ° ^  ‘°

Utajn 4nn/,„ . ^  ^  *’ before ^  siarled Quarrelling, I w<

Ins  with my mother who used

had to

4 0 0 /5 Oo n n _i. u
n* r ts  but when they

move

would even

started quarrelling, I started dropping and even

Mother
and 11 ve writ

my sister. Now my father is jailed because he hurt
th is  \ • -

School |{
'olence affe me.

my

St*cfeinr |

l0me

<&

V/°^7 s / ijj!
,u tend a nywnbcini uncioza kufanya kazi yako (After school, you go 

and start d '
tr,x ° In£ your work). My father comes drunk and starts abusing me and

Mother w ho
jt . 0 ai ^a t time is cooking. He uses filthy language to me and my mother.

1S Very  hurt
y^ar ^  because even ihe neighbours are listening and even kids under 10

s p .  ^ing. Sometimes you can't even concentrate in class. You are just
°g the to u

tQ acher there but you cannot concentrate because your mind is just

* * * * * *  « * .happened.
Qfte r he a hus.

ere is
PI

no
^ Q t i o

n and

de

*h
n r 2

ses you does he give you peace and let you stay in the house?

n„ . „,.an dppn outside in the banana
Peace throughout. Sometimes you even sleep

ds veiy uncomfortable.

'ave

Wi 3 fnend Who is not straight but J try to gu.de her. Whenever my sees
me

nh h

$Cl,
5 M fy are

S

!Oo|

^ad

You keeping company with her?)

ni . drunk and start beating
%  Sed ° n some years ago but he used to come

r'"'Tje . , n„a iiohting for nothing.
° (he house from my mother to the younges
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When he was given food, he would say that the food belongs lo the dogs. Whe
,. aw lhal he cannot educate prostitutes 

Uere sent home for school fees, he wou .

of school and staying al home For some ^  
Ml We only had one brother

'v°uld be in the university bv now. He caused our down
<k oirls are the ones who suffered a lot.

"ho ran away when the problems started so t e g

(Strls). This led lo me dropping out

^•2 .16  Friends w ho have no interest in E ^u hn have no interest in
/ /0 /  <*id that friends who ha

Majority of respondents at ( 0 fnrmance of girls in
huted to poor PerI

education were a major factor that co interest in education
fiends who have no v m

school. 28% of respondents said that ri jn school. 6% of

* * * * “  . ....... ...."ere not a factor that led to Poor p  ̂interests in education
•r friends who have

respondents did not know d
,_„wfie4.9).

Poor performance of girls in school ( fe

Fi8 4.9: Influence of fr|endS
Performance

w b °
have n o intere s t

in educati00
on

'Friends in Drug and subst3”

Among those interviewed a maj°

was

idents
AbUSe/ r the resp°n0/„ o l lrl „

led to P°0f P

said that
friends

erformance of

ln drug and substance abuse s
resp°nd

^dls at the school. 30%

n0t a f 3Ct° r l h - d ^ fr‘ends

in dmg
and
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poor performance by gjrls ^r̂ ±«-

;0bS
ceab‘,se tanc<?

„ 3  faciof 
were »

that led to

<4

c Yes 

0 no

dont know

lack ofc ncourag
ement from  peers affects p e rfo m ,ance

Fig 4. 10 : How

1.2.19 Lack Kole Model* ^  34„/o ^  re sp o n (ien ls  sald  tha , ,ack Qf

Among the respondents m
.  (or lhal led to girls perform ing poorly. 58 /<, o f  respondent 

mndelS Was a aCl°
, fro ,e models was not a factor that led to poor p e r f o r a t e  in

said that a lack of rote m

school 6 % o f  respondents did not know the effect o f  lack o f  role models ,0

girls at the school (table 4.9).
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cumniunuy members

respondents interviewed a m ajority 6 9 % said that s 

harassment hv r
ommunity members was a factor that led to g>rls

ma,1Ce m SCh001' 21% of respondents interviewed said

^  haraSSmeM fr° m unity members was not a m ajor factor * *  
led t0 the girls’ poor nPPr
rr— umi ance in school (table 4 .10).

■ ^ S n c e o f  Girls a t l a,ds t0 Poor
YES 
^NO

I ^ know
-IQtals

Table 4.10- i n  
P e r f o r m , '

school

School c  

Student i

Yes fr°m the

Janice Sexttal haracc*v»assrsmemut from the common1111̂

®ScUssic
****1 ht

exP^ience'SC[lSs io«s
rassrnenifrom

community?

hike a li
villa:§ers. j

When I
9 'ift ° n c e an , C° me fr° m far and i h i Sorb6kave to  w alk to school. $an old

1

those

take 

°ftes of
a%0'«(a

Wrinkled

the

what’s

ntan 

t0ul holds

t 10

me a lift and he started  talking

nte ti< va at i t

Wr°ng witu 1§ht 311(1 when 1 look al h im ’ he ,0°  ^

know what is happening
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him, he will talk to you so badlv that #>vpn **
ther passengers will be left wondering

what is wrong.

Student 2

h  happens in the society when an old man or even a ™ „„„
n a y oung man greets you. He tickles

M rnwili (you get a shrill a
>H down your spine). Then he looks at

ive very sexv ev W , .

you
5ti a snrui down your spine). The 

vou and tells you that you have very sexy eyes and ,

~  ~  ^  ^  0k ^  ^  ^  *hCn t6llS

tells you its supposed to take nlace • ^  ^  **  WantS ‘°  talk abouL he
P ace in a private place.

< U ‘ * * * ' <  M M * .

* “ * * “ *

-  (ll [QSQmu

school. 42fy f * ac,° r that led to poor fyerforrruince
° of ^Pendents ...

' « - W w  (I( ((js^uulcnts said that

school. 42«y 1 ac,Gr that led to p o o r p e rform a n ce  e>
° of ^Pendents sa,d 1hf

^orm anceofoi i • vvere no1 a major factor that let
&rlSui school 2°/ or l

me respondents did not know (Fig

said that eas\N

of S>rls 

led P‘ 

4.1

• Yes 

® no

d°nt know

F'g 4 .ti.l l ; IniPact of early
m ar»iappe ^ ,

D1 P ^ g n au c ie s  om perform *111*'

P°Cl>sed„rft

H ,
talk

Studentj riQges and
pre&iancies

’ Clre they  in e x is te n ce ?
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Yes.

Tell us more.

Like someone has a boyfriend and likes him very much. The person starts performing 

poorly and instead of continuing with school, the person sees that marriage is the best 

thing and drops out and gets married.

Student 2

When parents don’t have enough money to pay for our fees, you drop out and get 

married.

When parents don’t have enough money to support us, you get into a relationship with 

a man who g.ves you money and eventually you end uV

a cousin Who lived with mv grandmother. She was in s ta n d a rd  6 . 
©andnsriher died Yu»r . ,
f a -  „ “ Ugh school so ^

H o t)) n ^  Pregnant and gol married.

W,c,,h*»gSclbou,
<Mrly  Pregnancies and marriages?Student 1

Ptegnancies come from df0pp

out ofoou. M u  m" assume now you have a  boyfriend who has
Y°uof school. He COme

^ Another . ^ °U ^roP 0ut of school and have child

ed

d°

look
®r lhing is when

*ng for 

^htdent 2

‘Mien

Parents
Peace

stress you at home. Y ou go and get
rtia f '

ied

VOu 8° visits

^  311(1‘hey tel,
g Vour fri

Were with
you to

y°urS f r i end

afe° l

^  then °°m e hom e late, you 0u
go bark * • ,ct '

10 "'here you were /cam e from. Y ou Ju
go back ther

e and get married.
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Are
ear(v marriages and pregnancies a reality in this sc ecjally

V  Many girls especially m th.s school drop out because of Pre8na"
W  . ■ • i r « r m 1. some go oUt 8

• j Those who get babies
,es Tliose - ■ . on/t eet married

"eCn form I and form 3 the w orst case was a girl >n for 

who weren't pregnant go out and ge 

back after some time 

rorniant interviews

* '  . « • *  " t " n

s

tttay

Key:

Sfls :

is « * * ' • “

erv pronounces "" ■ -  u:iCt  10 cowPlde

This ^
btarriaego ,  . . hljt pregnancies are.

aren t verv nronounced  but 1

>n p
Onus o nni i T |lev oul and s0""i

lavmg the babies.

.  W ^ a n t 2
Q|tls

never come

iment
ite the g°vefn 

op

%  h. after a girl del,vers and even stays at ho"* ' ^  beCause

bavi°£

P  M 0,11 b ecause
" X

of these early PreS
n a n c e s . ^  —

for» y**
breastfeeding’

that s‘t>1

»*t
' ebrol, j, are not \VlillinS

xn School and continue, most pm- hacktoSCh0°
Uil^  Most wonder why they should en ro "^

,iyet she is an

S b  -  'v*osi w o n d e r  w h y  iney

l;! s enl'X osl girls end „P never gums bi,c g Oo!y ^  mid

\ S t . * * » ■ «  during her final year (For* *>’ ^  ^  n0t be

During all this time she may be a
aUer|d cl,  or perfor* ^10Class and this leads to her poor P

% not being

lr1 s
^  Nation n o t Treasured

118 the respondents intervie'ved
tr^ u re,  , - a  noor Pe

VVas not a major factor d*‘

48°/° s 

led P

a,d t|iat *  c oifb

rfor n ^ ce

liofl
illsedllCa -ehoof





^  hPine treasured was a major
41%  o f  responden ts  said that girls education 

factor that led to poor perform ance b> gir^s *n

® *8 4 .12: BoOueiicc o f  g irls  educa t ion  no
treasn

. ^ d o n p e f o ^

ONOIVHC F A C T O R S

o f R ooks A n d  L e a rn in g  Materials lack bo0^
roo/0 said ti,a

M ajority o f  respondents interview jfls P°°r Per ôrrnan

m ateria ls  w as not a  major factor that led to ^  ^  and
. ,  that the ,a

38%  of respondents interviewed sai performance-

that led to t|ie b
'8 m ateria ls  w as a  m ajor fa d 0 '

° f  th e  re sp o n d e n ts  d id  no t know (
______ ________ __ _—-—1 fv1«iiTlll

jj. . c ic o f  b o o k s  a n d  le a rn in g  
rp0 ' a ' s a  f a c to r  t h a t  le a d s  to  p 

o f  G ir ls  a t  s c h o o l

L ack

A

'earning 

School.

'earnin; 

4% s 4 . i i ) percent

5bl'e 4 . i i : Effect of lack of b ° ° ,tS
performance

,od lea
filing



FocUsed q
0 r ° u p O i c ^ ,  . r CUss,ons

Scho o l A

4rf 

Ves

l0 fiey> i
K

't e ,h e r e ^ h h ( H ,

* ‘ ' h0'h ,Cxt and school?

! o h u y y o u h ( K ) k Q lh o m e 7

^  ‘ Parent is a c
^ Ĉ °Pae<jj Show er and can't afford to buy me books e.g. or,

' Ŝ o oi pQ ~()()/ sbe can t afford this due to her low pay. She can’t

''hp. nie *be S o u rc e s  therefore I have to rely on other students in

laVe bee n ho
for. So for me, there is no money to buy me books at

\  b o o k s .  X
text and exercise in school? 

hr
„ °*S OTq

eit °sh 6 n0f en o u ^  W e Share one  between two but we’d like to each have

X> N } , :  ° r h°mework.The teacher gives homework which is checked the
% e a  f h

t ° nie'vork. The teacher gives m/«»--------
§ <lt}rj i

®'en m the other class they have work so you cannot do t ewor
u  d o ?

'j p  'V0 rlv f r
s> A 0rn a b e n d 's  book the next morning.

X Of
f IQq

^ t ^  they have money they buy , and i f  * ey don
have money
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^e> Informant In te rv ie w s

Are 'here enough hooks and other learning resources in sthoo

informant 1

e beUe enough boohs but there  is no library. The comp ^  only j^ye

'here ,s no teacher at the  m om ent. W e have a shortage oflabo 

ne ,ab°ratory in s teari o f  tw o  o r even three: lor each scienc,rator>' instead  o f  tw o  or even three, fo r 63

y ^ fo r m a n t  2

b°°k  ratio i

2 pr the intention of
9 r i -3. Ho'vev^ 1

in m ost o f  the  schools is either iprnentation of fTee
after impio1*1

8° Vern^ n t  w as to  acqu ire  a l l  ratio five ^  ^  even 1:5. Due to

* * * *  education  S o m e  day schools have a poor schools, the boys

he in d e n ts  h av e  to  share  the books and since whereas lh® ^
. e x p a n d  us'iS

d o m in a te  in  k

ave to share the books and since whereas the Ŝ 15
ond UStn»

Qr. . n h e  time an°
m inale in k eep in g  the  book most o ^  book

0 llle r  boys d e m a n d  favours from the girls for *  ^  ^  schools pu“inS * 

b°°b ratio can be attributed to thefi ,n books-

Physical development at
‘asis



.



Focused group Discussions 

School B

Are you

Student 1

b o u g h t f o r  p e r s o n a l  e  ffe c ts  e.g. p a d s  a t home.

Mo. ^  not bought from  so I have to borrow from frien

W?o/es p o c ke t's  follina
one girl she goes 1 S

3 11 becomes very painful because if 1 borrow from sand s0 that day I

e^ 'b°dy that you see so and so. today is her red day — sucb

^ C o n c e n t r a t e .

>M>hy < lo n ;

lo. i

met

p a r e n ts  b u y ?  D o  y o u  te ll to  buy?

re is

u i am on my Periods’ 
or when I am

lmes when l am telling them, there is no mon

no money.

Sch o o i  h a v e  a  k i t t y  fo r  s a n ita r y  tow els

^  d you are told W * * *

y hav® but its not enough. There are times you % ^  ^  get, you bave ‘

^®ted r  . enough- +ksue paPe^
0r >t or the money they had wasn t0 use

J T 1 0 U

0rn students each one and i .
Ich is „

n°t health,ry.
e v er

tn iss  s c h o o l  b e c a u s e  o f  periods-

Q th o m e ?

e d ° ch00 lf° r

‘s s e e

,acko.f<°«elS?

jjflVC 1
y o u  th e r e  a n d  th e y  kn o w  ) ’
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^hat f a  f L
°  w e y  s a v -s

^ e n it C |q
negative things, parents aren't interested in talking.

43.3 p
^ee payment

/\ f|V\
1 lu respondents interv iewed 41% said preferential fees payment was 

maj0r 'actor that led to girls' poor performance in school. 49% of respondents 

le'V etJ sa,d that preferential fees payment was not a major factor that 

P°or performance in Githunguri. 10% of respondents interviewed didlo g irls '

n°t kn° u  Gig 4 13 ,

10

41
49

Yes

no

dont know

• e 4 . ,3 ;

s t*d
CdTect o f  p re fe re n tia l fee payment on

girls’ pe r*
iniance

° 0 |
UP d l s c e s s i o n s

er
^ e rie n ce  p re fe re n tia l fee  paym ent?

\
\  ev

It.,
pPin

%
8 , Po

eral boarders (those in boarding school) *  ^  (oid
They are given thebest

Cket money and paid for full school «**• 

you

For me,

l " S o ,  , p“  ,l"  ........  ,i a l ,at I s'10

C\ e „ (vye are with you here, don l

^ V '. ,  6,11 '’as paid for the others.

uldjuSt
uflders

m

tand

Pare

^  in
b,„ n a b

^  . ° ardlnS school before I came to this
d # scho°l r fy

dad
\i\ing in

o o^,IOOi oeIore i t-a**- jn niy

Sendin8 money for school fees then h e sl0ppt’

faiiiib-
the

•hildren
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are
^  -here ^  ,  

father - L 1 ,0se  fo rSo ever\ '"H e / u ^  m° ,hermd lhose for «* M ar. belong to the

^  but he  H ** ^  h° ' ne' ™  m ° lher WOaU le11 me w *  for my dad l0
^ - le r , ,  . ° u ,dn’<- / had a v.rnu

nev er w
my c,,( hack fo boardine

1 en lurd lime and in form three, alter term 1

’H ,
school.Mv brother is in an academy together

"if/i....

C° Us'n and „ nJQ , ii\ njottiQ r
V  ̂canio ,  ̂ JX s ^ >r ^ lern She prioritizes their education and that

% /  thls school Th0i H11* stresseslV c

Is
<?/?/

%

Pq

view #

eo/> °f  Xch(*> l fees

\

me so much.

o tis fa c to ry  o r  do  we hove coses o f  preferential

ere is
sch

° ° / s in

V,

fco

Pr°hle„,

&‘ec< fhose in day schools.
^ d

n f ! h
Pa- ',,,en* because parents prefer to pay for those in boarding

rL Jr<

\
Srk ° nda°  educalion, the bursary for ministry of education is purely for 

n°l all the students. It is pegged on the performance%
° ° l s

--------- «  -  r w -------------

Cfi ( i j y  ^  In day schools, it is CDF 0*“ S‘,es ,hem ,he

X  '»  P f a »  everyo„ ,  « « »  “
, m d  . . in

’h

hi

V,

(o P'ease everyone. they do no, consider p e rfo rce . 

^  r« e , , , n „ m w ,  s„ , „ „  „  « .  * »  -  “

\
y (h

ereff
0fe ha ve Siris suffering, especially the bright o

who never went to

% ,  e i r * *  1o  t e r  p m m j  * " * * “  

.4 k r  u 1
Ges 0r even the feeding program m sc °

cannot

SnhQo,
e©

en  t

0 f th
esP °n d en ts  interviewed said thatd

ient was a

fk
%o

ct0r
tha t lecj to girl's poor performance

in sc

g fee pay1711

i„ G/thunguri.
pools

was

GsPon d en ts  interviewed said t

^ io r
f a c to r tha t led to girls' poor P

„ < ^ a u e
4.13}
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^choo\ /y
p re you

h  y ° u r f e e ^ 4  m  fu U a n j  m  g o o d  " " ,L '' ^

N° '11 dePends on parents earning e g >"> *

re-oPensCh° ° l .fire shetheref°re

Mil
° n |y pay U)0 0 /=  sh illin g s  out o f  the

,3 0 0 0 /= feeaS 'Vere0pe_ rlStalimefl‘s-

111 be “sed in the household. She will then Pa> 

^ ° 0l ft

h

j the rest sIo'vl> in

UrfeeP ^ id  in  fu l l  a n d  g o o d  H'ne?

Stude i . t ,

Pends on  the  earn ing . E g nay P

and 3 of115
are t**8 

and®

tn lami i an1

^ncai ~ '  ne colleSe ^  . 0ftl>e ^ '
° n e  is in un iversity , the other o n,e. N10 e,

'tiol,S ees®e l° '
nr® -6 . ,  nest

institu
^  They va lue  th o se  in higher ^ i s

2 weeKS*

ie '  ^ u u u i  iees aiiu - . nay

\

t k  ° me for schoo l fees and stay  f ° r e ' en

6 ls lh ere  in  full bu t the  parent says - ,.,ratiOn'

,veO’

pi ^  ill lull out xne
S  d0n, . |jke h.ghef *
- value secondary  education g

etyda v , , ujS fare lS 1
5$. 0  N a iro b i to  th e  university  an

> ^  stud6°1S
* % s h . especially
\  ° n 1 V;iKie secondary  ed u ca t'°n  M>

C(w d a y sC

,-t tin16'

she w -  • V & *
edocal

My

,-day

in &
sch°iots

beca® 6

'6

^ M t t y  d o e sn 't  value students *n
ftOpP—

xv^s p ro v id ed  w ith  adett11
^ been115

the schoo l bank accoun t and >n “ ,11

lies'





i ss hu* t i* '
°^3\el back home and it was counted as d

V\s> rto\ xi\oss and \Yi\s as \  erv painful.

Student 3

Sonie Parents are very ignorant. My dad. "h en  U comes to ma the

a>s l^at he first uses J/< o f  the money in business to rrek

. Aov school 1

Css HHakes a loss and I am  sent home

*h,fen you a re  sets e n t  h o m e , d o  th e y  p a y  im m edia tely

ludent 4

>n’t

dCnt4 ou are sent home, ^

>0u have to stay home because they belie'e that 
\ \

Pay the fees.

e,' t  S have to stiP 'at
, o fyou’’ soy°uh

Parents n o r m a lly  sav “you were sent home many °  - ^  is 2,000/

"  « l f y o „  t a , « ce ,s
nd go back to sch°

Parent says you stay at home

Ev,

)re, the

lei8hb,

o|

Is

J can stay f°r

W h e n I ^ Sen‘ * * * *
d lfficulty  in paym ent o f  school fe ^ ^  ^ n e y  1 ^  ^  back the

' veeks because my father does j,onie ‘in  ̂ t
are so h other

vveeks because my father ° UC/J ^  ^  tells
Win, - c we &e s6 brother

° ut being noticed. Sometime s fc

ay T . n m v fatherfl m at ^
ere is not enough money s yffrefl * 3

, he wiH P &
School and tell the teacher

A n ick  tea
1116 it is okay, we go and p

for m y*01
my

father

tells





*3.5
Lack ° r Pocket money

jo r i ty  o f  re sp o n d en ts  interview ed with 66% said that lack of pocket 

m°ney w as n o t a major factor that led to girls poor performance in school. 

^ /o of respondents interviewed said that lack of pocket money was a 

m a/o r  fac to r th e  led to girls poor performance. 8 % of the respondents did 

n ° t  kn o w  (table 4.14).

S c hooB B

4 r e

%

^ ° u  g iv e n p c
7

4 i t
r " "0/(

t r

0 /o
%

V ,  " V h
''M k nQrPrtaa»y te „ .................  ...

m e  t h a t  i r i s i e t t d  t i f  s i t t i n g  a t hotllC  o

t 0 n e  to  . . . . . . . . . . . . . . . . . . . . . . . . ..  . j * * *  t**e m  ^^0
IK

\

% he■k
xvork and go lien m o n e y. T h e y  a h ^ s  n a ^

Q/

%  /e ^  m°ney  «> buy something,where do you g*"he

\ f2 Ve'" '^ t h a t .

V
$b 91 i f  ,hMil hey I ,,

N  3 eP their bags in the “wrong P,aceS '

f





If 1 am sent to the shops with maybe 500/= shillings and there is clang 

50/"shilling, I Just It ancj don't say there is change.

Shident 4

IfI ask

for

Hon

n .r  • • me I tell him that we had been asked
m> lather for money and he doesn t gi'e me the

, ,  hlB when he gives me
something in school e g. a four figure mathemat.cal - ,
w  k ' . (ake advantage and buy

he doesn't follow to see what I bought so
"anted.

tU<1Cn,S ,1 ensure la"1
H an i„nlaceinscho0

normally do i know there are activities that t ^ f say we are Pa-vinS

%  « e music When (he (.me for compe""0” , „ , „ * * *

** * * ■ * ....... ....  for rm  ^

" “ s o o , ............. * * m " * 0 '

\ 'IfI t s

sh|llings, I will Ire using little by little

‘on \Vq iven a circular
VVlith the

fee struicture
for the

teHt

!l>ill

le:rhi. !

in

° Sc school, we are normally S'v e if  we
• e in sch°°l

n°rm a lly  say  I have  forgotten mine ^  ^  s,nce 

' VUI tell m y father d ial w e are Pa>inS We Pay

• c 3500/=

come to

me 4°o0/
H  . l°  aSk bec:'o se  h e  .s  working, he ^  ^  ^  ^

$0 J

l°0l 

^  $

c

in ^  Sa> 1 le|f it in school because s0I1iel

are Pa> ,IlS

*  ean‘

ine 400°/== anU ” ^  nay throu#1 the

1 am ^  1

V  dep°sil 3500/=. I don 't take the rec P aSked
H lly

, / wehome » „0ol
.A-ed> n

they &

j i
lDl°duce the receipt in sĈ l0°

* ^ 7

200/'
or

^n
. j a#1 ^

I

ec  ̂ ^oney , i go to the neiS^^olir

S°  1 go K nis 1 haV6
\  home ^  lel1 t i

^h e \,. . e-z

nd 1 ” give 100 
farm a” please g 0

,rh s°  F j^nt30
this ruuc a sml

0f  money eS 

' e little money and study-

te ii
IOki nie t don 't need a lot

ii,
JUst ha

000l‘
do*

1 # '





Student 8 (he farm. I P'ck
t „  kales and poW'oesonl

Wien we are left at home, there are cabbag • and buy « se
re people who con

and sell them since that is m> time Th for the potaloes

ft°m their shops. 1 cut H) cabbages and each is 1  ̂ j will sell to m-

Pul %  hand m the soil and pull one. one P0,al0'

Shbour and my parents won t know.

4-3.6
Inadequate Medical Care

M ajo rity  o f  th e  r e s p o n d e n ts  i e
61%  intervie%

vedsalid th*1iniadeq«ate
medical

Care w as not a  m ajor factor that led to girls P°or
,erf°r

.a  inadeqe316

niediool
care

in sC 

Nvas a

;hool m 

maj°r 

did

G 'lhunguri. 3 1 %  o f  re s p o n d e n ts  said  ^  g»/o°fthe

*aclor that led lo  girls poor perf°rrn‘ 

n° t  know  (tab le  4 .15).

I n a d e q u a te  m e d ic a l  
^c to r  t h a t  l e a d s  to  , 

^ r f o r m a n c e  o f  G irlsXES~~-—  —

.No

^ N ^ L K N O W

resp°n'
dents

Ts*b,e 4.15: Im pact of imadequat
was

not

‘4,7

of Food at home
80% interview * 1 s

;d lbfltaid

th e  re s p o n d e n ts  tm*51’"  _ piah*'6'
l«/o off

■esP

rf. r » -  p X * ’

' " ;' '0 r  fa c to r  th a t led  to  S irls ^  9  0 tta "1 ^

[& in
tof

^  ° f  fo o d  w a s  a  m a jo r  f a d ° r 

° f  re s p o n d e n ts  in te rv io " ,e^
<J% did n°l





Tab|,

4 3.8

/s Jack n f r » „ : : —________ ____________
1 ,eads in ' " J,' u <u n ° 'n e  a factor that 
[schotd ° ° r  perfo rm ance o f Girls at

Number Of 
respondents

j N n  — — ------------- 10 11% ,

H ^rfT rM T rr:— ----------- 1 72 80% I

8 9%
I-

90 7 100 1

? 4  j  f
A l i e n e e  o f  lack o f  food  a t hom e on girls' performance 

*>o yo .
0 casual labou r to supplement family income?

A m ° ng  ,he resPondems interviewed a majority 78% said that doing casual
labo

Poor

Ur ,0 suPP/emeni family income is no! a major faclor lha. leads to girls

Perform ance m school. 17% of respondent interviewed said

35001 ' abour to supplement family income was a major factor that led to g

P0° r ^ r m a n c e  m schools ,n G.thungun. 5% of -  « * ■ * *  * *  ^  
did

n°l kn
° ' v  ( F ig  4. 14).



n

%

yes

rno

don«

M y

V .  f o a r c n t s ^
fig  4 .15: In flu e n c e  o l l

d-3.10 Dependence on rc la t'

c ^ 3.

irlsP 1

\&flCe

O t v ^

,d said lll3t dependenCe °"a50/»of teSP°ndenlS

59o/o o f  r e s p o n d e n ts  > ^ rvlC" '  to (f o ^ ce a’1'° nS

„u\s P°or pef , lead »  ^
factor that led to  B . . , e s d > d ^ aC'  ^

said th a t dependence on t e  ^  n0t ^

I 6o/Oo fre sp o odenl 
girls in the  a re a  l (l 0

N um ber Of 
R e sp o n d e n t*  

Percent- %

’ aVlle 4.17: influence of depe*'d

a

^tvutcu t 1
. 10 0$'

4 r e th j e p e fld  ° l
there r e la t iv e s  w h o m  y o u  <* l

\  r aufl1 b 1
 ̂ ^rri n o rm ally  assisted b>

u»«ku

,1 ^  , ^ 0 «
Sis'"1* ^It

f t  J

M ip
» * > A *. f , y ees  ̂ ■ “ s)

, ^ s

, f i t#

,Ja k w a n g u , u n a fa n y a  k ° zl ,M< «-*»1 " d'rt(t tP60
M « v t o f r * *

' Vou \v\U COTOe  to  my p'ace’

K

'  ^ . e  nioncV
a"  aunt who gives 1111

H ,

to  8°
* * *

of
sh6

d®,es toy

t'ltiS

tell her thank you, d lS ° V

6a





,  M l" 6

, „ l s  * * * * * *
*rform

Parents In c o m e  is m i n i n g

ot lYve respondent
. j ^  y o o r
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APPENDIX I :  QUESTIONNAIRE

NAME ( 0 p tio n a l )

School





Too m uch w ork  at hom e 

Lack o f  su p p o rt from  tarnilv

L ^ck  o f  motivation /  encou ragem en t

^  iolence at hom e 

Friends w ho  have no interest in educatio^ 

Friends in Drug and substance abuse 

Lack o f  encouragem ent from peers 

^ e&ative labelling  

N °  role m odels

Sexual harassm en t from community

m em bers 

Larlv m arriages

G lr |s edu ca tio n  not treasured 

•^feove ch ;i 1 lo n p ^  be o v g i ^ 1̂





Inadequate medical care

Lack of food at home
I do casual labour to supplement family income

Paieuis are casual labourers

Dependence on relatives for upkeep 

Parents income is minimal 
l stay at home helping in domestic duties as 

Parents work
UmveTo\valk long distanceTtolchooTdu^ lack

°f fare

you for your participation
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APPENDIX 2: FGD GUIDE Q U ESTIO N S

Group...................................................................................................................................

Social cultural factors

(a) Do you get motivation, support and encouragement from parents and teachers in 

your academics?

(b) Are there enough teachers in your school? Do they teach or do they miss 

classes?

(c) Do you have enough time for study both in school and at home?

(d) Do you have too much workload at home? How does this affect your study and 

performance?

(e) How do you study? Do you consider those as good study habits and if  yes, why 

aren't they reflected in your performance?

(0 Do you experience negative labelling e.g. name calling at school at home and 

even within the community?

(g) Do you experience sexual harassment? If  yes from who and when?

(h) How do you view yourself (Self esteem)?

(i) Are you involved in love affairs / relationships? If  yes with who: students/non 

students and why?

(j) Do you ever experience violence at home? If  yes, from who?

(k) Do you have role models?

0) Are early marriages and pregnancies a reality in this school? Explain?

E co n o m ic  fa c to rs

(a) D o you  have  adequate  books and learn ing  reso u rces  in th is sch o o l?  M e n tio n  

som e o f  the resources you  have and those  y o u  lack.
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(b) Do you have a stable supply o f  personal effects e.g. sanitary towels, oil? Who 

buys them for you?

(c) Is your school fees paid in time and in full? I f  no  why?

(d) Do you receive appropriate medical care form your parents?

(e) Is there enough food at home and in school? If  no why?

(0  Do you ever work to earn money? If  yes why?

(g) Are there relatives who assist in your upkeep? If  yes elaborate.

(h) What means o f  transport do you use to get to school? I f  you walk for long

distances why?

Remedy

o How can the above challenges be overcome? 

o Give any other comment.

Thank you for your participation.

77





APPENDIX 3: KEY INFORMANTS INTERVIEW G U I D E  QUESTIONS

INFORM ANT.....................................................................................................................

Social cu ltu ra l factors

i. Do girls get motivation, support and encouragement from parents and teachers

in academics?

ii. Are there enough teachers in school? Do they teach or do they miss classes?

iii. Do girls have enough time for study both in school and at home?

iv. Do girls have too much workload at home? How does this affect their study 

and performance?

v. Do girls experience negative labelling e.g. name calling at school, at home and 

even within the community?

vi. Do girls experience sexual harassment? If  yes from who and when?

vii. Are girls involved in love affairs / relationships? I f  yes with who: students/non 

students and why?

iii. Do girls ever experience violence at home? If yes, from who?

ix. Are early marriages and pregnancies a reality in schools? Explain?

Economic factors

x Are there adequate books and learning resources in school? Mention some of 

the resources you have and those you lack.

xi Is school fees paid in time and in full? If  no why?

Remedy

© How can the above challenges be overcome? 

o Give any other comment.

•  Thank you for your participation.

78





REPUBLIC OF KENYA

national council for science and technology

Ruth W anjiru Kahuha 
University o f Nairobi 
P.O.Box 30197-00100 
Nairobi.

RE: R E SE A R C H  A U TH O R IZA TIO N

Following your application for authority dated 10th October, 2012 to 
carry out research on “Factors affecting the perform ance o f  girls in 
m ixed  day secondary schools in G ithunguri District, K ianibu County, ” 1 
am pleased to inform you that you have been authorized to undertake 
research in G ith u n g u ri D istrict for a period ending 31st Decem ber, 2012.

You are advised to report to the D istrict C om m issioner and the D istrict 
E ducation  O fficer, G ithunguri D istrict before embarking on the 
research project.

On completion o f  the research, you are expected to submit two hard  
copies and one soft copy in p d f o f the research report/thesis to our office.

Telephone: 254-020-2213471,2241349 
^54-020-310571,2213123, 2219420 
Fax: 254-020-318245,318249 
when replying please quote 
secretary@ncst.go.ke

P.0. Box 30623-00100 
NAIROBI-KENYA 
Website: www.ncst.go.ke

Our Ref: Date:

N C S T /R C D /14/012/1463 26"' O ctober 2012

D R M .K . ------------- ---------
niTPTlTV C O U N C IL  SECRETARY

Copy to:

The District Commissioner 
The District Education Officer 
Githunguri District.

Committed to the Promotion and
YI f f I l/l I I l _f f „
hnolocjv fo r National Development .

mailto:secretary@ncst.go.ke
http://www.ncst.go.ke

