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ABSTRACT

The purpose of this study was to investigate tlfisence of home-based factors
on pupils’ academic performance at KCPE in Suba estDivision, Migori
County, Kenya. The study aimed at achieving thie¥ahg specific objectives: to
establish how domestic labour influences pupilsdlan@c performance at KCPE
examination in Suba-West division, to explore theéept to which parental
income affects pupils’ academic performance at K@R&mination in Suba West
division, to establish how parental educationaklanfluences pupils academic
performance at KCPE examination in Suba West dimisand to identify to what
extent does the gender of the child affects puggdemic performance at KCPE
in Suba West division. The study used the desugpturvey design. The target
population was 300 teachers including 45 headteacbe 45 public primary
schools sitting KCPE examination, 600 class eigigilp and 100 parents. A total
of 216 respondents were sampled for the study asingrl5 head teachers, 45
teachers, 36 parents and 120 pupils. Simple rargsonpling technique was used
to sample the respondents for the study and pgotiRiloting was conducted in
five schools in each zone. Such school were reretbre included in the study.
Questionnaires which had structured, closed-endddpen-ended questions and
interview schedule were used as instruments faa dallection. Data was then
analyzed by the use of descriptive statistics tmegmte frequencies and
percentages. The findings of the study were thane$tic labour, parental
income, parental educational level and gender miasifested in the home are
important factors that influence the pupils’ academperformance at KCPE
examination. Based on these findings, the followmegommendations were
made: sensitizing parents on value of educatiotheir children is necessary.
Parent-school co-operation should be encouragedgchpol management and
parents need to be urged to buy required suppotrials for better academic
performance. The government needs to boost FPIEatilbm to also cater for
KCPE enrolment fee since most parents are unalgaysuch levies ion time due
to irregular income and poverty. Finally, sincestbiudy was carried out in a rural
division, there is need therefore to conduct simsiaudy in an urban setting in
other counties to find out if the same find.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Education is a fundamental human right for all dtgh. It is an effective
weapon against disease, poverty and ignorance velneckthe major causes of
restlessness throughout the world (UNESCO 2002)nést countries, the
success of candidates is viewed from the performamnt national
examinations point of view as it determines theifeitsocio-economic status
of the candidate and the direction and future obantry (Bradley & Taylor,
2005).

Students’ performance occurs when he makes a pleygpbal investment in
learning what school offers. Students take pridéath earning the formal
indicators of success and understanding the mhbtnid internalizing it in
their lives (Neuman, 2002). Different countries ateadifferently to

examination results.

In Japan students take school — developed: teactieveloped tests and other
forms of student based work, at the end of lowesosdary and upper
secondary schools, both of which have an impadherstudent’s placement
in the next level of education system (Fukuzawal e2000). Admission into
senior high school is extremely competitive, in iidd to center exams

entrance examination. The student’'s academic woekavior and attitude,



and a record of participation in the community itsoa taken into

consideration.

The National Japanese Examination, named Centdr iBes determining
factor for placement in premier high schools. Higlthool rankings
correspond strongly to the relative wealth and il@ge of the parents.
Students with more privileged backgrounds in teohgarental occupations
and income congregate at the high ranked schoolke wiose from less
privileged backgrounds attend lesser ranked sch&aish Elite High schools
offer (Reiko, 2000), well prepared one-hour lectsgle text based
classroom. These schools have few discipline pnebland students are high
spirited and well behaved. Vocational High schoftémm suffer low morale
problems, disciplinary, truancy and delinquency dkimg, vandalism)
problems are common. Most of these are locatetiardral areas (Hood &

London, 2000)

Few months to examinations there is rigorous cramgmmeant for excellence
in examinations. High level of competitiveness (atress) is often observed
among students (and their mothers) during pre- toghigh school years. In
order to pass entrance examinations to the beStutiens many students

attend private after- school study session (jugakken), - (MEXT, 2011)



In Ghana, no entrance examination is required éwnigsion to junior high
school. The Ghanaian students take the Basic HducaCertificate
Examination (BECE) at the end of Junior High Schobbrm 3(ninth
grade).Admission to senior secondary school is @titiye and grading
system is tough as there are limited chances imatpublic and private
schools.

Past results from BECE in Ghana reveals that betw2@01 to 2011
performance of pupils who sat for BECE dropped fr6@n40% to 46.98%
which is bad and needs to address. It is reportetie World Development
journal 2000/2001 issue that the biggest problenpmferty lack of food
unmotivated teachers and lack of educational ressuare directly related to
lack of knowledge (Ekow, 2013)

For decades public basic schools have been bragded for nothing
institutions due to poor results of BECE. Theircte&xs are thus held
responsible and blamed for the set back. Otherebtd#lers even hold the
view of sacking teachers whose schools fail inBE€E (Davidson, 2014).
The national examinations organized by the NatiokRabminations of
Tanzania (NECTA) taken by every student in thentoy determines a
student’s educational future and are the most ilapbmoment in a student’s
educational career. Primary School Leaving Exanmona{PSLE) taken at
primary school is rated in percentages and a studéo scores 50% and

above continues to secondary schools. The examimaiquite competitive



as it is a yardstick for selection for admission didferent categories of
secondary schools. The poor 2012 national exarmaésults have caused a
lot of concern (Peti, 2013). This forced the Prestdto institute a
Commission of Enquiry into the poor 2012 O’leveltioaal examination
results to help the government and other stakel®lde take decisive
measures early so as to avert further problemsturd.

Education outcomes in Kenya are mainly measurealgir Kenya National
Examination Council organized national examinatiatéch are competitive.
Both Kenya Certificate of Primary Education (KCPR&)d Kenya Certificate
of Secondary Education (KCSE) are measuring todéafmer’s ability and a
margin for selection and placement (MOEST, 2003)datbrs are raising
concerns over continued poor performance of pubtbool students on
national examinations since over 50% of those vaiKEPE in 2013 scored
less than 200 marks out of possible 500. The tiesndorrying and mind
boggling (Ramani, 2012). The declining learningelei¢ blamed on outdated
curriculum mass enrollment occasioned by free mymaducation,
understaffing and limited learning resources.

Teachers are under threat over exam results a&speaents display barbaric
behaviour as they storm schools with guns andsticheat teachers over low
KCPE performance (KNUT, 2011). In the same yeaicpain NarokCounty
confirm that Kalyet Primary School's headteacheepfiey K. Sigei had

committed suicide after the school results wereebed by KNEC.



Educators, trainers and researchers have beerstedrin exploring variables
contributing effectively to quality academic perfaance. In most rural areas
the work burden of rural women force them to kewegrtchildren at home to
help with care of younger siblings, help in thenfaand perform other
domestic chores (World Bank,2007).Mohamed et aD820ndicated in their
study of student performance in Nigeria that ptalesocio-economic status
and network determine student’s performance. Afftuparents provide their
children with intellectually stimulating environmen

Study by Zahyah (2008) reported that parental lefebducation has an
impact on the child learning process. The highlyaaded parents support and
provide for their children’s educational needs likeudy materials and
facilities.Anyango and Abagi (2005) argued thatender disparities in
education is major challenge in Kenya in educatsactor. Family size
determines the level and quality of involvement ameraction in terms of
warmth, nurturance and monitoring of children aedegyal provision of basic
education necessities.

Academic performance at KCPE in Suba West divisias low compared to
other divisions in the district as shown in tabl&.IThis implies majority of
candidates score below 250 marks. It was againstackground that a
critical examination on home based variables jiestifthis study to seek

possible solutions for improved performance in fetu



Table 1.1Divisional Mean Scores from KCPE results analysi09-2013

Division/Year 2009 2010 2011 2012 2013

Suba Central 240.500252.953 254.106 246.414 253.740
Suba East 216.798222.712 235.061 228.493 236.789
Suba West 211.000218.058 212.424 227.924 221.283
Migori District 222.766 231.241 230.864 234.277 237.271

National 238.491 240.017 239.831 245.213 239.575

Source District Quality Assurance and Standards Offibéigori District

2014.

1.2 Statement of the problem

The Government of Kenya has formulated policieemdance participation in
primary schools with a view to attaining EFA goalhese include increased
funding through FPE to help the needy studentsgyaate in education. Does
participation translate into good academic perforoe®@

Lehman & Buys (2002), Ondara (2011) and Majiwa I@{based their studies on
enrolment, retention and completion without payandpt attention to academic
performance. It was on this premise that the rebearintends to carry out a
research on home based factors influencing pumidemic performance at

K.C.P.E in public primary schools in Suba West Bion



1.3 Purpose of the study
The purpose of this study was to establish thengxttewhich home based factors
influence academic performance of pupils at KCPEuba West division.
1.4 Objectives of the study
The study aimed at achieving the following objeesiv
) To examine how domestic labour influenced pupiladaenic
performance at KCPE examination in Suba West Dinisi
i) To explore the extent to which parental income @ffeupils
academic performance at KCPE examination in Subst Beision.
i) To establish how parental educational level infae=n pupils
academic performance at KCPE examination in Subst Beision.
iv) To determine how family size affects pupils academi
performance at KCPE examination in Suba West Dinisi
V) To identify to the extent to which gender of thelalaffects
pupils’ academic performance at KCPE examinatioBuba West Division.
1.5 Research questions
Research questions are educated guesses (KomboB&@r2d04) about possible
differences, relationships or causes of researcdblgms. The study seeks to
answer the following research questions:-
)] To what extent does domestic labour affect pupilsadamic

performance at KCPE examination in Suba West Donigi



i) What is the relationship between parental incomd @upils academic
performance at KCPE examination in Suba West Donigi
1)) To what extent does parental educational levelctffeupils academic
performance at KCPE examination in Suba West Donigi
V) How does family size influence pupils academic ganiance at KCPE
examination in Suba West Division?
V) To which extent does gender of the child affect ilsupacademic
performance at KCPE examination in Suba West Donigi
1.6 Significance of the study
The study on the influence of home-based factorsthen pupil’s academic
performance can be found to be useful to both doed stakeholders and
policymakers in giving guidance to the governmannecessary course of action
to enhance academic performance. It may also etlablearent to understand the
critical role they play for their children to perfo better in school work. The
findings may be useful feedback to curriculum desrg in the kind of
experiences in primary school needed to aid suftdessademic performance.
Finally, the study may help the future researcheiglentifying priority areas in

which to carry more research in pupil’'s academidégomance in primary schools.

1.7 Delimitation of the study
The study targeted pupils in rural public schoolsSuba West division, Migori

County. There were 600 standard eight who werectgldor the study because



they sit for the KCPE by the end of the year areythave a longer experience in
primary school life unlike the class one or two drale good mastery of the
English language. The study largely focused on hbased factors that interfere
with academic performance at KCPE. The were 15tkaatlers in the study were
those in session in the respective institutionthattime of the study. Teachers
were 45 and 120 pupils too who were absent frorodcht the time of the study
would not be involved in the sample. Only 36 pasewho are literate and
accessible would be part of the respondents.

1.8 Limitations of the study

The respondents gave socially acceptable answeravtad offending the
researcher and others gave negative responses dibdiciot allow generalization
to the scope of the study. To minimize this redearcexplained to the
respondents that the research was meant for acadamposes only and that
confidentiality was maintained. The respondenttguate toward the topic would
influence the responses especially when the regminsuspects oneself to be
responsible for the poor performance. Poor recegping procedures at the Area
Education Officer's Office would hamper getting wable data on KCPE

performance.



1.9 Basic assumptions of the study

It was assumed that:-

a) The examination was reliable and valid. Its religbiand validity were
assumed to have been established prior to its asinaition. The respondents
would give accurate information.

b) The respondents; teachers, headteachers, parehfipits were honest and
competent enough in responding to the items imgtlestionnaire.

1.10 Definition of significant terms

The following terms would be significant in thisudy and were used as defined
in the context of the study.

Attitude refers to overt way of thinking, behaving percegvior responding to
phenomenon that demonstrates feelings, and pesosptif the respondent to the
phenomenon.

Class work refers to the activities, roles, tasks and dutieg take place within

the school in pursuit of the goals and objectiviethe formal curriculum.

Competence refers to the ability to perform certain tasks efifeely and

efficiently in conjunction with the right and apjraate disposition and attitudes.

Culture refers to a people’s way of life as expressed finotheir attitudes,

beliefs, rituals and value system that are paskesugh from generation to

generation.

10



Domestic labourrefers to any work that is performed at home. Irshoases it is
manual and requires little (if any) formal currieal related skills and knowledge.
Educational levelrefers to formal schooling level one has attained.

Family sizerefers to the total number of children in childésrfily.

Gender refers to the social stratification of people basadheir biological sex:
male or female.

Home-based factorsrefer to parental level of education, parentalome,
domestic labour, gender of the child and familesiz

Parental Incomerefers to the amount of money a parent has.
Performancerefers to overt behaviour that demonstrates ahalitgh expertise in
carrying out particular task expressed or measursdt ways like examination.
Resource dilutionrefers to parents having finite resources; timergy, money
and that these resources are diluted among chitresibling size increases.
Poverty refers to state of being poor, lacking basic neldds food, shelter,
clothing, money.

Truancy refers to any intentional, unauthorized or illegabsence from
compulsory education.

1.11 Organization of the study

The study is organized to five chapters. The faisapter highlights the back
ground of the study and statement of the problemeurstudy, purpose and
objectives of the study, research hypothesis ostiue significance of study,

scope and limitations, basic assumptions of theys&nd definition of significant

11



terms of the study. The second chapter deals ohténature review. The related
literature was reviewed under the sub-topics: Daiméasbour, parental income,

parental education level, family size and gender.

The third chapter covers methodology to be usets Whs under research design,
target population, sample size and sampling praesguesearch instruments,
validity of the instrument, reliability of the insiment, data collection ad data
analysis techniques.

The fourth chapter presents the data analysis.eptason and interpretation.

Finally the fifth chapter focuses on the summary tbe findings and

recommendations that arose from the study.

12



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
This chapter discussed the home-based socio-econfactiors which hindered
the KCPE candidates from high performance in SuleatWivision. These factors
included parental educational level, gender ofdhid, parental income, family
size and domestic labour.
2.2 Parental educational level and academic perforamce
Level of education influences parents knowledgdiefse values and goals about
child rearing, therefore a variety of inherent paaébehaviour are directly related
to the children’s school performance. Parents vhigher education level
motivate the intellectual potential within childrémat may lead them to perform
better in school and in return strive for furthelueation. This impact however
differs by gender, as education of the father iases the expected level of school
retention of boys’ increases, and that of the mo#rehances the educational
attainment of girls. The mother’s high educatideakl is significantly related to
children’s performance in school compared to ckiddwhose mothers are less
educated.
The academic aspirations of school children arétipely related to the standing
of their parents. Children naturally tend, to irtetéheir parents hence aspire to be

as highly educated as their parents. Children wipasents are well educated are

13



liable to accommodate new ideas, are more ambitemg join highly rated

professions like medicines, law and engineeringn@la, 2005).

2.3 Gender of the child and academic performance

Research on gender and education has focused ealirey underlying causes of
gender disparities and factors that hinder attentptseduce and eventually
eliminate such disparities. Studies unearth keyofaclike socio- cultural and
religious beliefs, poverty and learning environm@Réepublic of Kenya, 2007).
According to Cheboi (2007), despite immense rolgcation plays and significant
progress that has been made towards providing g#docan Kenya, gender
disparities in education are apparent in some nsgad primary level. Most girls
who lack older siblings who have excelled in edieratdo not perform well
because they lack role models in their familiesn@wet al, 2011).

Gender based discrimination determines how boys gmt perform in
examinations with most parents preferring to ecribaty child thereby neglecting
the girl child in Kenyan marginalized communiti€hgge and Sifuna, 2006). As
a consequence of socialization both boys and dgetsl to acquire gender
stereotyped roles, attitudes, values and normshwpropagate the status quo
(Republic of Kenya, 2007).

The gender disparities in academic performanceals® evident. In the KCPE
boys tend to perform better in mathematics andnse® Though girls are

regarded better in languages, boys normally emerge superior than the girls
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(Republic of Kenya, 2007). Among the Maasai comryuaducation is still low
among girls who are still expected to marry eafactors like initiation to
womanhood force girls to stay out of school fortgutsome time. This therefore
impacts negatively on the girl's education becahsg can not catch up with the
rest leading to .poor performance and subsequelntdp out (Honey for life,
2004).

The implication of the above is that a small prajor of the girl population attain
secondary education hence they lack good role mdde¢mulate therefore they

see no need to strive to excel in examinationsKiKPE.

2.4 Parental income and academic performance

Learning is traditionally assumed to be driven byriasic motivation, that a
person has external needs. Learning is not anrengdlf but a means to some
other end, that, that end is the hedonistic endeeking pleasure and avoiding
pain. Poverty of the parents has elastic effectthein children academic work as
they lack enough resources and funds to sponswrettiecation and good school,
good housing facilities and medical care and weltarvices ( Lance & Gordon ,
2005) . Children of the affluent parents are makely to succeed with their
academic work and subsequently in life. Their h@ameironment is intellectually
stimulating and they develop high cognitive skiirrently Kenya’'s economy is
unable to absorb all the graduates from the uniess tertiary institutions

leading to unemployment. The resultant effect & the children are not inspired
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to work hard and excel in KCPE. Poor parents skathtto work in the farms for
reasons of economic expediency, the consequentldehieducation and low
academic achievement setting in motion a mutuainforcing vicious cycle
through generations (ILO, 2006). This affects leasrfor they do not see the need
for being serious at school because formal edutatoes not guarantee
employment and subsequent economic gains.

Children from poor families are more likely to bevolved in commercial labour
including commercial sex exploitation of childreh tae expense of academic
excellence. Hidden education charges such as kolidiéion, tuition levies,
activity fees, paying support staff, study tourscpupils to drop out of school,
since poor parents are unable to pay (UNICEF, 20D@rmie et al (2007)
observes that lack of parental support contribtiteshildren’s poor academic
performance. Issue of good nutrition, health amdtaton at home is key to help
the child learn and excel in academics. Under-isbed learners do not fully
concentrate in class work and they do not harbawinsic motivation in learning
(UNICEF, 2010). Family sustenance levels are pgdii significant in
influencing the children overall academic perforean

2.5 Domestic labour and academic performance

A World Bank Report (2010) shows that children fareed out of school to work
to supplement the family income. They are simplygte manual tasks. By the
time they are through with the tasks, they areetdmausted to do their home work

and class work ( Mutembei, The Standards, 2013m&xic tasks furthermore
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lead to lateness, absenteeism, poor concentrgtimor, motivation and dismal
performance. Parents often force their childrereesly girls to stay at home to
care for their younger siblings, or even share waitk their parents. Prolonged
absence from school and lack of interest in scleaake failure in examinations.
Missing school due to domestic labour causes aotditi difficulties for the

learners seeking to respond to the demands of wladscourse (ILO, 2014).

2.6 Family size and academic performance

Everything and everybody that surround a persoleatsf in him. Family as the
union of the closest people has the biggest impagbersonality and life goals.
Family background is therefore a primary factor etthplays a significant role in
achieving or not academic success (Gary, 2013)r€kaionship between the
parents and the child is the strongest factor ioviding a basis and further
development of the child.

Ajila & Olutola, (2012) observes that family size responsible for poor or
successful academic performance. Family size impliee provision of basic
learning resources prerequisite in academic pedoo®. Families with big
amount of domestic issues badly affect academimpeance of the child. If the
home is not intellectually stimulating, some studefnd it difficult to excel in
academics. Children from larger families do worsant children from smaller
families. The more children there are in the fantlg more the resource dilution.

These inputs are not money alone, but other ess¢hings like time, attention,
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and so on. The level of attention and care a nowhad receives in a home
environment has impact in his cognitive development

2.7 Summary of literature review

The reviewed literature revealed that many stugiese done on home based
factors influencing academic performance within antside Kenya. Most studies
done inside Kenya discussed those factors withtharside the school whereas
those done in Kenya only discussed factors witheadchool or covering only a
specific subject hence there is knowledge gap. dxample Ajila and Olutola
(2012) in their study of socio-economic factorslueficing student’s academic
performance in Nigeria pointed out that low incoofehe parents was a major
impediment to academic success and developmeihtegpetrt of the student.
Farooq, Chaudhry, Shafig and Behanu (2011) in thteidy on factors affecting
students quality of academic performance in Pakistadicated that family
characteristics like family size are significanégictors for students performance
beside other school factors and student factorsieRa(2005) in her study on the
relationship between parental educational levelthaed children’s education and
their academic performance in public schools in y¢éediscovered that parental
educational level has an impact in the child’s aoaid outcome.

Cheboi (2007) in his study on the influence of ganth student academic
performance in pastoral communities on the II-Chanofi Baringo District,
Kenya discovered that girls are discriminated agfammd are subjected to painful

and retrogressive practice of Female Genital Mutila(FGM) thereby leading to
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early pregnancies and marriages hence denying thenopportunity to realise
their potential and capabilities as human beings.it® study on the effect of
domestic child labour, ILO (2010) realised that @stic child labour sets in
fatigue, hunger and low concentration thereby legdio low academic
performance by pupils.

This study seeks to fill the gaps by finding o ttome based factors influencing
pupils’ performance in public primary schools ofb&uWest division, Migori
County.

2.8 Theoretical Framework

A theoretical framework (Kombo& Tromp, 2009) is allection of inter-related
ideas based on theories. It accounts for or explaitenomena.

This study was guided by the Systems Theory of Qegéion of curriculum
study advanced by Bertalanffy in the 1950’s. Systén@ory emerged as part of
the intellectual ferment following the World War tthough its roots are much
older. Systems theory postulates that schoolsikeeother open systems which
engage in various modes of interaction with theiremwment (Katz& Kahn,
1966).

Systems theory emphasizes the considerations ofefagonships between the
schools and its environment as well as what goewitimn. The underlying
concept in the systems theory is the notion of gemre and interaction. The
theory is suitable because home based factors medic labour, family size,

parental level of education, parental income anddge of the child influence
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pupil’'s academic performance in school. The intatr@nships in any parts of the
systems must be recognized and understood by afli@envolved. The theory
also requires a shared vision so that all peoptbarsystem have an idea of what

they are to accomplish.

The state of preparation and readiness family anéhomparts in a student
impacts on his psychological readiness to gain framat school offers
(Nueuman, 2002). The extent to which home-baseadiaaffect the student will
reflect in his general academic performance. Tloeeehs a system what affects

student at home affects him at school in termssabademic performance.
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2.9 Conceptual Framework

Fig 2.1Conceptual Framework on the influence of home bésedrs in pupils

academic performance at KCPE
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The framework portraying pupils academic perforngarscconceptualized as an
outcome of interrelated factors which originatenrthe family. The interactions
between the factors is shown by the double heademvs linking the five

factors which affect the learner as he goes thrahgheaching learning process .

The single arrow emerging from the process box whdonnects all the five
boxes leads these factors to the impact they hawehe learner's academic

performance.

The home environment has pertinent issues thatléhze discussed to help
understand the child academic performance. Parewel of education relate to
their knowledge, beliefs and goals. Those whovee# educated make good
choices for their children. The parental incomeeleensures availability of
reading materials , enough space and lighting sacgdor the learner to invest
in his studies. The family size offers the childhwattention, care, discipline and
involvement of the parents in their work. Relatedhie same is the gender of the
child. When gender bias is manifested in the homa&renment it may interferes
with his learning processes. The involvementha thild in domestic labour
denies him the opportunity to invest quality timetheir work as they suffer
fatigue low morale or low concentration. Intervemiariables may include age

of the child, parental involvement, school-homeatise etc.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter covers research design, target popuajatample size and sampling
procedures, research instruments, validity anclgiiy of the instruments, data

collection procedures and data analysis techniques.

3.2 Research Design

Research design has been defined as the processatihg an empirical test to
support or refute knowledge claim. Kothari (2003)serves it as that which
constitutes the blueprint for the collection, measient and analysis of data. It is
the scheme, outline or plan that is used to geaenaswers to research problems
(Orodho, 2003).

This study adopted the descriptive survey reseaesign to investigate the
influence of home based factors contributing todacaic performance at KCPE
in Suba West Division. The descriptive survey desigas appropriate for this
study as the researcher would only report the hbased factors that influence
the student academic performance without manipjgatariables (Kothari 2004).
3.3 Target Population

Population refers to all members of a real or higptital set of people, events or
objects to which the researcher wishes to genemaselts in the research

(Kombo&Tromp, 2006). For Mugenda and Mugenda (20@8pulation is taken
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as a complete set of individual cases or objects some common observable
characteristics.

For this study, respondents need to be those peatieability and capacity to
respond appropriately to the instrument items basetheir comprehension and
experiences (Kombo& Tromp, 2009). The target pdmiacomprised of 600
class eight pupils, 380 males and 220 females, t2@@hers, 170 males, 30
females including 45 headteachers of the 45 rurblip primary schools in Suba
West division sitting KCPE examinations. There wdi@0 parents, 80 males and
20 females. On average each school has 15 pupitéags eight. Total target
population is 600.

3.4 Sample size and sampling procedure

Best and Kahn (2005) points out that sample iselaggough to serve as an
adequate representation of the population abouthwthe researcher wants to
generalize and small enough to select economitallgrms of availability and
expenses, both in time and money. Mugenda and Miagg2003) observes that
10 % to 30% sample is reasonably enough to drawwrgémation about the target
population.

Out of 45 primary schools, 15 schools were seletieplarticipate in the study.
There were 15 headteachers, 13 males and two fenfale class eight teachers;
two parents for each school were randomly selectgmtesenting 20%. In

addition, 100 pupils, 75 males and 25 females sgmteng 20% of the target
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population were part of the sample population. Sansize was therefore 216
representing 21.6 % of the target population.

Table 3.1 Sample Frame

Category Target Male Female Sample Male Female
Population Size

Headteachers 45 42 3 15 13 2

Teachers 255 165 90 45 30 15

Parents 100 80 20 36 25 11

Pupils 600 380 220 120 80 40

Total 1000 667 333 216 148 68

3.5 Research Instruments

The study adopted questionnaires and interviewdsdas (Best & Kahn, 2005) as

tools for data collection for all the responde@sestionnaires are less expensive,
do not consume a lot of time in their administnatend allow the respondents
freedom to bring out their views and feelings inglegiently, hence there is no
room for interviewer bias (Kombo & Tromp, 2006).

The questionnaires had both closed — ended and-eqmed questions. The

closed-ended questions enabled collection of ouadive data for statistical

analysis while open-ended questions elicited catalg responses about the

respondent’s views on the issue under study. Tlestgpunnaires were entitled
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pupil’'s questionnaire, teacher's questionnaires gmatent’'s questionnaire
respectively and head teacher’s interview schedule.

Each comprised two sections: A and B. Section A ikems designed to collect
respondent’s biodata for example, gender, age amtmgs. Sections B of the
guestionnaire gathered information on indicators hoime based factors on
learners academic performance . The headteacietwiew schedule was used
to collect in-depth information concerning the lear

3.6 Instrument validity

The validity of a test is a measure of how wekst imeasures what it is supposed
to measure,(Kombo& Tromp, 2009). Content validgyai measure of the degree
to which data collected using a particular instratmepresents a specific domain
of indicator or content of a particular concepton&nt validity was ensured by
checking whether the items in the questionnaires iaterview schedule reflect
the research question. Mason and Bramble (2008 stat content validity of the
research instrument can be enhanced through epulyinent. The researcher
consulted the supervisors for expert opinion toesssthe validity of the
instrument.

3.7 Instrument Reliability

Reliability is a measure of the degree to whicheaearch instrument yields
consistent results or data after repeated trialsiggmida & Mugenda 2003).

Reliability of the instruments enabled the researdb estimate error and make
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corrections if any. The larger the reliability tksenaller the random error and
conversely, the larger the error the smaller thab#ity (Orodho, 2009).

To determine reliability a pilot study was carriedt in two schools outside the
sampled schools. Questionnaires and interview sdbedere administered to the
respondents after an interval of two weeks the sae®pondents were
interviewed. After this the reliability of the qu&snaire was determined. The
computation of Pearson’s Product Moment Corrata@o-efficient ( r) between

scores of the two tests x and y was employed byotimeula

Y xy- ()
Yoy - oy v? - (5 vF)

where

r=

ZX =the sum of scores in the x test
Z y =the sum of scores in the y test
ZXZ =the sum of the squared score in the x test
Zy2 =the sum of the squared score in the y test

nyzthe sum of the product of point x and y scores

N= the number of point x and y scores.

Source:http://sci.tech-sci.stat.math/2006/0-02arché.net/archive/sci.slat.math/2006-

02/msg00171.html

According to Gay and Airasian (2009) a correlatamefficient of a least 0.7is

considered high enough to judge the instrument edgbie for the study.
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3.8 Data collection procedures

A research permit was obtained from National Cdurfor Science and
Technology to conduct the research in the selestddols in the division. An
introductory letter was prepared and sent to Migiwunty Director of Education
and all Head teachers of the selected schools.ppoiatment with the parents
was sought on the actual date to administer thestoqumnaires and interview
schedules. The researcher visited the institutionsperson, distribute the
guestionnaire and collect them immediately for lferaalysis

3.9 Data analysis techniques

Data analysis involves separation of data into ttuent parts and examination of
the data extinguish its component parts in relatintdpe whole (Gray, 2004). Data
collected from the field were coded and entered the computer for the analysis
using Statistical Package for Social Sciences ($R®8puter soft ware for
windows program to enable analysis. Quantitativéa daere analyzed using
descriptive statistical tools like frequencies gredcentages. The findings were
presented in pie charts, tables and bar graphsterpretation. Qualitative data
were organized into themes and patterns based alys@ of minutes and
implication emanating from respondents informatiand documented on

academic performance.
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3.10 Ethical Considerations

The requisite approvals for conducting the reseawelne sought before data
collection (McMillan & Schumaker, 1993). Initial ppval was obtained from the
University of Nairobi, then a research permit sdugbm the National Council of
Science and Technology (NCST). The researcher stdzhtopies of the permit
to the County Commissioner and County Director dui€ation offices, Migori
County. The researcher contacted the head teaghergo the actual research.
Research respondents were asked to give their tbbhgeeading and signing the
consent form attached to this report as an apperdince the consent was
granted, the purpose of the research was preas@hained to the respondents in
clear and simple language. Respondents were alsomed that they deserved
respect, the right to choose not to answer anytgquesr if they wished they
could withdraw from the interview at any time withiany form of victimisation.
Furthermore, the identities of all respondents weapt anonymous and where
name was requested if any, it was used purposeip&iing reference to the data

collection process.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND DISCUSSION

4.1 Introduction

The focus of this chapter is to report, analyze disduss data findings collected
for this study. The chapter is divided into paRart one presents information on
the questionnaire return rate by respondents.tRartontains information on the
demographic data of the respondents followed bgrpmetation of how home
based factors influence pupils academic performamicé&KCPE. The data is
reported, analyzed and presented using frequeniabkes, pie charts and bar
graphs.

4.1.1 Questionnaire Return Rate

This study has a sample size of 190 respondenéssdimple size comprised of 15
public primary school headteachers, 45 teacherpaBénts and 100 pupils. The
overall response rate was 180 which translated4t@4% of the targeted sample.

Table 4.1 presents Questionnaire Response rate.
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Table 4.1: Questionnaire Response Rate

Category Sample size (f) Response (f) atR of Response

Headteachers 15 15 100

Teachers 45 45 100

Parents 36 30 83.3

Pupils 120 110 91.7
Total 216 200

As shown in Table 4.1, an average response ra@8.8fwas obtained which was
deemed fit for the study. According to Babbie (2002 response rate that is

above 50% is appropriate to make conclusions.

4.2 Head teachers and teachers characteristics
Under this section, the researcher tested on gemrdger bracket, professional

gualification, teaching experience and maritalustaf these respondents.

4.2.1. Gender representation

The head teachers and teachers were asked totethesr gender. Gender refers
to one’s position as a male or female and its erfee on academic performance
at KCPE. This would help the researcher to asdestfferent genders have

different view to home based factors influencing®&academic performance.
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Figure 4.1: Distribution of Head Teachers and Teaels by Gender
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Majority of head teachers and teacher, 48 out {8600) were male as compared
to 12, 20% who were female. This shows gender digpan Suba West is
widespread where teaching profession in dominatgdmhale teachers. These
results are contrary to the earlier studies by Gbeirfl992) which revealed that
the percentage of female teachers were higher thate in the teaching
profession since women considered family relatetbfa as the most important in
deciding to leave or remain in the profession. g&eder distribution was deemed
appropriate to give information about home basedtofa on academic

performance in the selected school
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4.2.2 Age of head teachers

The head teachers and teachers were asked totendiegir age bracket. This
would assist the researcher to establish if agéiboites to clear understanding of
factors contributing to KCPE academic performaridee data in presented in

Table 4.2.

Table 4.2:Headteachers and Teachers Age Distribatio

Headteachers Teachers

Age bracket Frequency Percent Frequency Percent
Below 24 years - - 4 8.9

25- 30 years - - 12 26.7

31 — 35 years 1 6.7 10 22.2
36-40 years 6 40.0 14 31.1
Above 40 years 8 53.3 5 11.1
Total 15 100 45 100

Majority of the head teachers (53.3%) were 40 yeard above and teachers
(31.1%) were 36 — 40 years. Headteachers in thebeapgkets of 36-40 years
were 40% while teacher in the age bracket of 25 were 26.7% respectively.
According to UNESCO (2004), the age of a teachemiportant as it proves the
general measure of amount of experience that osénhthe profession assuming

that the period given is the one spent by the taichsyllabus content delivery.
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This has an advantage to the learners becauseatieetaught by experienced

teachers which would result in good KCPE acaderarfopmance.

4.2.3 Head Teachers and Teachers Academic Qualifioan

Head teachers and teachers were asked to statathdiemic qualifications. This
would enable the study to establish if headteachads teachers had requisite
academic qualification that could influence KCPEaaemic performance. The
findings are presented in Table 4.3.

Table 4.3: Head Teachers and Teachers Academic @ualion

Head teacher Teacher
Level Frequency Percent Frequency Percent
KCSE 10 66.7 32 71.1
Diploma 2 13.3 3 6.7
Degree (BED) 2 13.3 6 13.3
Masters (MED) 11 6.7 4 8.9
Total 15 100 45 100

Majority of the headteachers (66.7%) and teachéis1f%) were Form Four
graduates which in the basic entry point to thehewy career. Few had masters at
6.7% for headteachers and 8.9%, for teachers.réhesaled the academic pursuit
of the teachers is recognizable thereby enablirg ghpils goal for KCPE

academic performance.
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4.2.4 Head teachers and Teachers Professional Quiiation.

Head teachers and teachers were asked to statgtb&assional qualifications.
This would enable the study to establish if thesspondents qualification could
influence KCPE performance. The findings are presem table 4.3.

Table 4.4: Head teachers and Teachers professidQahlification

Category Frequency Percent Frequency Percent
P1 5 33.3 15 33.3
Diploma 6 40.0 20 44.4
Degree (BED) 3 20.0 106 40.0
Masters (MED) 1 6.7 54 26.7
Total 15 100 45 100

Most of the head teachers and teachers were dagcediploma holders (40.0%)
and (44.4%) respectively. P1 stood at 33.3%for watbes while Degree (BED)
graduation stood at 20.0% and 40.0% respectivalyefachers. Masters (MED)
holders were 6.7% and 26.7% respectively. Thisifigahdicates that all the head
teachers and teachers were qualified to serve @ thchools. This is in
concordance with Mutai (2003) who states that fibeotive teaching process,

teachers should undergo pre-service training.
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4.2.5 Headteachers and teachers marital status

The researcher wanted to know the marital statudath headteachers and
teachers. This would assist the researcher tordeterthe influence of teachers
family stability on KCPE academic performance. Tégponses were presented in

Table 4.5.

Table 4.5 Headteachers and Teachers Marital Status

Headteachers Teachers
Category Frequency Percent Frequency Percent
Single - - 2 4.4
Married 13 86.7 40 89.0
Separated - - 1 2.2
Divorced - - - -
Widowed 2 13.3 2 4.4
Total 15 100 45 100

Majority of the headteachers (86.7%) and teach@1@%8 were married. Widowed
and single stood at 4.4% in both cases with sepdustanding at 2.2%. According
to Ajila and Olutola (2007) family stability conbutes to higher productivity
rates amongst working class. This means that mofteoteachers contribute to
higher academic programme at KCPE. Their maritalust offer them the best
opportunity to understand what home based chalkentie learners undergo in

their pursuit of academic performance
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4.3 Pupils and Parents Characteristics
Under this section, the researcher tested age ét;deknily size in both cases and

marital status and occupation of parents.

4.3.1 Gender of the pupils

The learners were required to indicate their gentlee information on gender is
presented in figure 4.2.

Figure 4.2 Gender of the pupils
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Gender distribution shows that males form the nigjdi72.7%) and females
competing with boys and performing well in KCPESauba West division.

Gender inequality means that domestic work is assuto be a woman’s or a
girl's role and it is therefore seen as real wdtk)(2011).Culture and traditions
around domestic service see the practice of cloltestic work as normal and
indeed, beneficial for girls who will one day beammothers and wives (Bass,
2004). Conflict and natural disasters, HIV/AIDSdatonomic globalization are
some factors that are forcing more poverty-strickeang women and girls into
work far from their homes.

4.3.2 Age of pupils

The learners were asked to indicate their age.alt then tabulated as in Table
4.6.

Table 4.6 Age of pupils

Age bracket Frequency Percent
10-12 years - -

13 — 15 years 65 59.1
16-18 years 25 22.7
Above 18 years 20 18.2
Total 110 100.0

Majority (59.1%) of the learners were aged 13-1&rgeAge bracket 16-18 years

22.7% and above 18 were 18.2%. This is a criticat@nt in child development
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process. They understand the interplay between $&obssed factors and
academic performance. Therefore the informatiog se was appropriate.
Employers often seek out children and adolescenpairticular because they are
cheaper to hire than adults, are more malleablecastless to support. Moreover,
child domestic workers are hard to reach, not drdgause they work behind
closed doors of their employers but also the sp@ees the practice as normal.
These children are isolated and discriminated agawhen the employer’s
children go to school, the child domestic workenraat. Obinna (2007), treats

child domestic labour as a waste of human taledtpamential.

4.3.3 Number of siblings in pupil’s families

The pupils were required to indicate the numbersibfings (Family size) as

presented in the table 5.8.

Table 4.7 Number of siblings in pupils’ family

Category Frequency Percent
0-3 siblings 10 9.1

4-6 siblings 25 22.7
7-9 siblings 35 31.8
Above 10 siblings 40 36.4
Total 110 100
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Data from the table revealed that majority of thgifs 36.4% were from big
families with above 10 siblings. Those at 4 — disgs and 7-9 siblings were
equally large at 22.7% and 31.8% respectively. Duesource dilution the pupils
lack basic necessities like adequate space, itsmat materials, adequate
nutrition and good health which are vital for higlcademic performance at
KCPE.

4.3.4 Parentage of pupils

The learners were asked to show their parentagéh@ndformation was captured

as shown in table 4.8.

Table 4.8 Parentage of pupils

Cateqgory Frequency Percent
Both parents alive 10 9.1
Partial orphans 25 22.7
Total orphans 75 68.2
Total 110 o001

Majority of the pupils (68.2%) were total orphan$ile partial orphans were
(22.7%) which means they lacked close family memterinspire them (Ajila
and Olutola 2007). Parentage is significant asings in the pattern and level of
involvement which impact on academic excellencetlid child. Orphaned
children often suffer psychological and social &raies which go along way to

interfere with their academic work. More over méjostay with old, poor grand
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parents due to HIV/AIDS pandemic. This impactedatiegly on their academic

performance at KCPE in Suba West Division.

4.3.5 Gender of the parents
The parents were required to provide informatiorth@ir gender as presented on
figure 4.3

Figure 4.3: Gender of the parents
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Data on gender revealed that males were at 83.3% females were at 16.7% of
the interviews. This distribution is biased to the child who sees no role model
at home hence lack no one to emulate, they postalliacademic performance at

KCPE since these interview were deemed literate.

4.3.6 Age of the parents

The respondents were asked to indicate their ageegented on table 4.9.

Table 4.9: Age of the Parents

Category Frequency Percent
Below 24 years 2 6.7

25— 30 years 4 13.3

31 — 35 years 6 20.0
36-40 years 8 26.7
Above 40 years 10 33.3
Total 30 100

Majority of the parents 33.3% were above 40 yekdsand 6.7% were below 24
years. The older parents have indepth understande®ning they could greatly
inspire their children to perform superbly at KCHEe younger parents may still
be raw to understand the relationship between acadeerformance and home-
based factors.

4.3.7 Marital status of parents
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Parents were required to show their marital stagipresented as a pie chart in
figure 4.4

Figure 4.4 Marital statuses of parents

Divorced
B Seriesl

Separated

Married

widowed w
—
-

0% 10% 20% 30% 40% 50% 60%

Majority of parents 55.5% were widowed; separatenten5.5% , married were
25% and divorced 14% respectively. This means nobsthe families were
unstable. Unstable family can not support high aoad performance
(Ajila&Olutola, 2007). The social warfare that segad divorced and widowed
parents experience normally project in low perfanoeof their children. More
over the marital status also spells out the undedshg of the educational needs
of their children. Therefore the KCPE performant&uba West could be dismal
as a result of this factor. This coupled with lafgmily size (Table 4.7) lead to

less impressive performance at KCPE in Suba Weioln.
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4.3.8 Academic Qualification of parents
Respondents were required to indicate their acadleummlification as presented
on table 4.11.

Table 4.10: Academic Qualification of Parents

Qualification Frequency Percentage
Primary (KCPE) 20 66.7
Secondary (KCSE) 6 20.0
Diploma 4 13.3
Degree - -

Total 30 100

Majority of the parents 66.7% were KCPE graduag&8o KCSE holders and
Diploma 13.3%. Low academic qualification of thegrds works negatively on
the offspring’s academic achievement level. Suctemta dislike their children
outsmarting them in matters academics. The paratigcation shapes child’s
school outcomes (Daris& Kean, 2005).mothers edaicalilevel is positively
related to her child’s academic aspiration butfdther’'s academic level help to

determine son’s academic success and occupatiboiges.
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4.4. Responses provided by respondents on the kegues raised on the
research questions.

The researcher constructed data collection instngsnghich would assist him get
the relevant information on the issues of intefestthis study and information

from the respondents were presented in tablesiguces.

4.4.1 To examine how domestic labour influences pug academic
performance at KCPE examination in Suba West Divigin.

The researcher wanted to know the effect of domestiformance. The pupils
were asked to indicate what tasks they are involmeat home. They listed them
as presented on table 4.12.

Table 4.11: Domestic Tasks carried out by Pupildime

Type of work at Home Frequency Percent
Herding 14 12.2
Shamba work 56 48.7
Household chores 45 39.1
Total 115 100.0

Majority of the pupils 48.7% (56) irrespective amgler, citedshamba work as the
main domestic task they do at home. Herding 12.24% &énd household chores

39.1% (45) had these respective proportions.
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The researcher required the headteachers and teaohkighlight the domestic
activities that pupils are involved in while theyeaat home. Their views are

presented on table 4.13.

Table 4.12: Domestic Tasks cited by Headteacherd &nachers

Type of work at home Frequency Percent
Herding 9 16.1
Shamba work 20 35.7
Trade / business 5 8.9
Household chores 22 39.3
Total 56 100.0

The researcher further asked the pupils to indicate much time per week they
are left with to study at home after completing tlasks. Their response is
presented in figure 4.5.

Figure 4.5: Pupils Study Hours at Home per Week
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Majority of the pupils 73.2% (82) had 1- 5 hoursstdiidy per week, 6-10 hours
was represented by 23.2% (26), and 11-15 hours &§%

From the two tables 4.12 and 4.13 it can be clesgbn that numerous domestic
tasks consume much of the pupils’ study time. Timsturn affects their
performance because prolonged involvement givesm th&atigue, low
concentration and diminished aspiration.

The Laws under the Employment Act, 2007 Sectionpbghibits employing a
child below 13 year. Part vii of Employment Actopides for protection of
children from worst forms of child labour. Domestork and agricultural and

service sectors have no legal minimum working age

4.4.2: To explore the extent to which parental inaoe affects pupils’

academic performance at KCPE examination in Suba W& Division.

The researcher wanted to know what influence parentome has on KCPE
performance. He asked the pupils to indicate thmupation of their parents as
graphically presented on table 4.14

Table 4.13: Occupation of Fathers cited by pupils

Occupation of the Father Frequency Percent
Salaried 8 7.7
Business 16 15.4
Farmer 76 73.1
Pensioner 4 3.8
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Majority of the pupils 73.1% (76), showed that théthers were farmers
(peasants), while business 15.4% (16), salarie® 18) and pensioners 3.8% (4).
Some pupils gave multiple occupations thereforal exceeds the sample number
of 110 of pupils; thus it is not given.

The pupils also indicated their mothers’ occupatisrpresented on figure 4.6.

Figure 4.6: Occupation of Mothers as cited by Pugpil
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|
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The study found out only 0.9% (1) of the mothersensalaried in their respective
occupation while 22.6% (26) were in business aed¢maining 76.5% (88) were
farmers.

The researcher wanted to know the effect of thergal occupation on the KCPE
academic performance. The respondents were askid ttee five-point Likert

Scale as presented on figure 4.7
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Figure 4.7: Effect of Parental income on AcademicdAk
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The study revealed that out of 115 pupils that weterviewed, 32.5% (37) said
that the income of their parents, which can bebafted to the occupations of the
same parents, affected their academic performaneevary great extent. The
remaining 41.1% (47) had their academic performaaftected at a great extent
while 24.8% (29) and 1.6% (2) had their academidopmance affected at a
moderate and little extent respectively by the pation of their parents. These
results are subsequently reflected in the KCPE @exation performance
According to GOK (2008), about 56% of Kenyans Ilvelow poverty line. As
cited in the Literature review low level of incoragparents negatively impact on
children’s effective academic participation andfpenance.

Parental occupational status spells out the lefehapme which is positively

related to their children’s academic success amdr thdulthood occupational
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status (Huston &McLoyd, 2000). The effects of se@oonomic stress (financial
strain, unemployment) are strong predictors todchiacademic outcomes. Lack
of enough resources to sponsor their educationgad school, good housing
facilities and medical care and welfare servicean@le & Gordon, 2005) impact

negatively on their academic performance.

4.4.3 To establish how parental educational levatfluences pupils’ academic
performance at KCPE in Suba West Division

Influences pupils’ academic performance at KCPEneration in Suba West
Division.

The researcher sought to find out the influenc@akntal educational level on
the academic performance of their pupils. The nedpots gave the information

on their mothers as presented on table 4.14.

Table 4.14: Education level of mothers

Education level Frequency Percent
Primary 60 75
Secondary 20 25
Total 80 100

From the study majority of the mothers 75% (80)everimary school graduates
with only 25(20) having gained secondary educatidre respondents also gave

the level of education of the fathers as preseotethble 4.15.

50



Table 4.16: Education Level of Fathers

Education Level Frequency Percent
Primary 70 60.9
Secondary 15 13.0
Tertiary 5 4.3
University 1 0.9

Majority of the fathers 60.9% (70) had primary ealimn, secondary 13.0% (15),

tertiary 4.3% (5) and University 0.9% (1).

The numerical values for both mothers and fathessnat provided because the
orphans did not respond to this question. Howether researcher was interested
in seeking the effect of parental level of educatim their children’s academic

work from teachers. This was then presented o t&ll7.

Table 4.17: Teachers Response on effect of PareR@licational Level on

Academic Performance

Level of influence Frequency Percent
Extremely much 15 26.8
Very much 24 42.8
Much 7 12.6
Very little 6 10.7

No influence 4 7.1
Total 56 100.0
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Many teachers 42.8% (24) argued that parental ¢edidavel had very much
influence on the performance of the children. Qtlpminted out that the influence
was extremely much 28.3% (15), much 13.2% (7), Wity 11.3% (6) and 7.5%

(4) had no influence.

Parental educational level is vital predictor ofildien educational outcome.
Johnson et al (2003) found that mother's educatidesel and father’s

occupational status were positively related to rthehildren’s adulthood

occupational status. Ojuondo (2005) concurs andearghat children naturally

tend to imitate their parents and aspire to bagtd\heducated as their parents.

4.4.4 To determine how family size affects pupilsicademic performance at
KCPE examination in Suba West Division.

The researcher was interested in investigatingesttent to which family size, as
the number of children in a family, influence acade performance. The

respondents information was presented in table. 4.18

Table 4:17: Family size

Family size Frequency Percent
1 — 4 children 31 27.9

5 — 8 children 16 14.4

9 — 12 children 56 50.5
13 — 16 children 8 7.2
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Majority of the families in Suba West Division 58556) are of size 9-12 while
the least proportion 7.2% (8) is made up of lagyention of 13 — 16 children.
The researcher inquired from the teachers and éaeloktrs the effect of family

size on academics performance as presented or4talBle

Table 4.18: Response of Teachers on Effect of Fansize on Academic

Performance

Level of influence Frequency Percent
Extremely much 18 32.1
Very much 22 39.3
Much 8 14.3
Very little 6 10.7

No influence 2 3.6
Total 56 100.0

Many teachers 39.3% (22) argued that it affect® maining proportion stated
as follows; 32.1% (8), extremely much, 14.3% (8cmuL0.7% (6) very little and

3.6% (2) no influence also agreed in this order.

Family structural variables such as parental lefedducation and income affect
the level of actual interactions within the famdpd concomitantly, the child’s

behavior. It is established with broader learningdeis (Palmer 2010) that
parental level of involvement and child’s academsigccess are interrelated.

Family size (Olotula&Ajila, 2012) determines thevdé and quality of
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involvement and interaction in terms of levels ofrmth, nurturance and

monitoring and general provision of basic necessiti

4.4.5 To identify to which extent gender of the chd affects pupils’ academic
performance at KCPE examination in Suba West Divigin.

The researcher wanted to know the effect of gewfidhe child on academic
performance. The researcher asked the pupils tdigig the reasons for parental

gender bias (preference). Their reasons were pexsen table 4.20

Table 4.19: Reasons for Gender Preference citedPopils

Reasons for Gender Preference Frequency Percent
Boys perform better than girls 45 39.1
Parents are of notion that girls will 47 40.9

get married and get supported by

husbands

Girl child education is expensive 7 6.1
To have many educated ladies 16 13.9
Total 115 100.0

Pupils 39.1% (45) cited that parents prefer to attiboys since they perform
better in schools than girls. Some parents alstepte educate boys since girls
would be married and get support from their husbaatd10.9% (47). Girl child is

perceived expensive by parents supported by 6.1%00{7the pupils. The
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remaining 13.9% (16) argued that some parents mpegfacating girls to reach
gender balance in the community.

The effect of the gender bias on academic perfocm&mm teachers is presented
on table 4.20.

Table 4.20: Teachers Response on Effects of Gerudehe child on Academic

Performance

Extent of effect Frequency Percent
Extremely much 19 33.9
Very much 23 41.1
Much 5 8.9
Very little 8 14.3

No influence 1 1.8
Total 56 100

Pupils have their academic performance affectethbly gender. A proportion of
41.1% (23) of teachers and headteachers citedptigts have their academic
performance very much affected by their gender. rEn@aining proportion stated
as follows: 33.9% (19) extremely much, 8.9% (5) mui4.3% (8) very little and
1.8% (1) no influence.

Gender disparities may be created or perpetuategobigy, ethnicity, region,
religion or age (UNICEF 2012). In some tribes, girls who receive niat
education may be viewed as breaking traditionbbtrnorms and rejecting tribal
life style Lesorogol et al (2008) observed thathe Samburu people educated

women are said to be” worldly “ a definition whicis associated with
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connotations like disrespectful, arrogant, or eygomiscuous. When denied
access to formal education, girls may grow upeitite and without tools to gain
economic resources needed to invest in education

Many Muslims families prefer their daughters to taaght by female teachers
only (Ibrahim et al, 2008) where none or few exieir daughter can not access
formal education. The gender differences haveligaton for girls’ future
careers. There is concern over shortage of womesngmneering and technical

fields (Zembar et al, 2011)
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction.

This chapter presents the summary of the studydirnfgs, conclusions and
recommendations of the study.

5.2 Summary of the study

The purpose of this study was to establish theiamte of home-based factors on
pupils’ academic performance at KCPE in public aiiynschools in Suba West
Division, Migori County. The study aimed at achimyithe following specific
objectives to examine how domestic labour influenpapils academic
performance at KCPE examination in Suba West dimisio explore the extent to
which parental income affects pupils academic perémce at KCPE
examination in Suba West Division, to establish hmavental educational level
influences pupils academic performance at KCPE @aton in Suba West
Division to determine how family size affects pgpdcademic performance at
KCPE examination in Suba West Division, and to tdgro what extent gender
of the child affects pupil’'s academic performant&@PE examination in Suba
West Division.

The theoretical framework of the study was based sgatems theory of
organization advanced by Bertalanffy in the 199Dsscriptive survey research

design was used in this study. The target populatias 300 teachers including
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headteachers in public primary schools, 100 par@mis600 class eight pupils in
Suba West Division. The sampled population was d&dhteachers, 45 teachers,
36 parents and 120 pupils. Simple random sampdiclgnique was used to sample
the respondents for the study. Questionnaires @atetdview schedules were used
for data collection. Validation of research instents was done through the
application of content validity procedures whil&ahility of the instruments was
done through a co-relation co-efficient computedulbg of the persons’ product
product Moment Correlation Co-Efficient (r). Datasvthen analyzed by the use
of descriptive statistics and presented as talpiescharts and bar graphs using
statistics package for social scenario (SPSS) aoéwersion 22.

The study found out that most pupils were from lneome parental backgrounds
with severe lack of basic educational facilitideltext books, proper lighting and
adequate spacing for studies. Moreover their aeerf@gnilies were bloated
creating congestion in their homes and dilutionredources. The pupils were
discovered to be patrticipating in both paid andpaid domestic labour both at
home and school making them weary and demoralizeatademics. The study
further realized that most parents were of low acad background thereby fail
to involved in their children’s higher academic guit. This was shown as it was
rated below average. The gender of the child wabzezl to work against girls

mostly in their desire to excel in KCPE examination
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5.3. Conclusion

The following conclusions were drawn from the fimgis;

Domestic chores have an effect on pupil’s acadgmitormance. This is because
pupil’'s studies are more interfered with by donestiores both at home and in
school. Hence the pupils fail to attend school elads regularly and miss out on
their studies.

Pupils’ performance is also affected by the fansiize. Large families make it
harder for the parents to provide the basic neddss can lead to low
performance due to lack of basic requirements ardnpal quality involvement
in their work.

The parental level of income has a great impadheracademic performance on
pupils. It is evident that the family income lew#ttermines pupils’ academic
performance.

The parental education level has a bearing on tipdg) academic performance.
This is because the less educated parents do mpiranand motivate their
children to excel in their education.

Similarly gender of the child has a great impactio® academic performance. It
is evident that gender preference and discriminatork against the girls.
Therefore girls’ academic performance is usually ks compared to that of the

boys.
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5.4 Recommendations

From previous research findings and from this presstudy, several
recommendations are made for consideration byakergment, teachers, parents
and pupils.

I.  There is need to improve on the family economicome for easier
provision of basic needs for pupils to enable theancentrate on their
class work. This will make parents to pay for treiildren’s school levies
in time. The government should provide adequate RiPing to also
include KCPE enrolment fee in a bid to retain thenschool for a better
and improved academic performance.

ii.  There is need to sensitize parents on the impagtahgirl child education
and generally on the value of gender equity.

iii.  Parents and the society at large should be encediitagput in force child
protection practices so as to eliminate all forrhglold domestic labour
which deny children time to achieve their poterdislhuman beings.

\2 The government needs to enhance sensitization aomlyf planning
education as a way of controlling family size whimcomes a constraint
when one has more children than the family incomwe sustain impact
negatively on child’s education.

v. Finally the government should value and institudalaliteracy classes to
equip the less knowledge educated parents witlwlatlge to enable

them appreciate benefits of education of theirdrkih.
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5.5 Recommendations for further research
Based on the study findings the researcher suggfestsstudies be done in the
following areas:

a. A similar study to be carried out in other sub mioes to establish whether
the findings of this study apply to other areas.isThvill enable
generalizations of the results of this study.

b. The same research could be conducted at the ssgoschool level using
the same instruments to compare if these findirye lan impact on the
KCSE performance.

c. Future research should be done on the effect ohéeaharacteristics like
age, attitude, aptitude which may influence his/hemdemic performance
at KCPE.

d. Further research on head teachers’ administratyesscould be conducted
to find out if it has impact on the pupils’ academerformance at KCPE.

e. A research on the school based factors could b@&daout to discover

their effect on the learners’ academic performance.
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APPENDICES

APPENDIX A
LETTER OF INTRODUCTION
University of Nairobi
Department of Educational Administration & Planning
P.O Box 92,
Kikuyu
Dear Respondent,

RE: DATA COLLECTION.

| am a student at the University of Nairobi. | anrrently pursuing a Masters
Degree in Education in Curriculum Studies coursenlconducting a study on the
“Influence of Home-Based Factors on Pupils AcadeRedormance at KCPE in
Suba West Division Migori County”.

Your school has been selected to be part of theeabiudy. Two teachers in your
school, class eight pupils and two literate parenlisbe required to kindly assist
in filling the questionnaire. An interview scheduwiéll also be administered to
you as the headteacher of the school.

Thank you for your co-operation

Yours Faithfully,

Odhiambo J. Obuya.

Thank you for your participation
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APPENDIX B
TEACHERS’ QUESTIONNAIRE
This questionnaire is for the purpose of researti. #lease answer all the
guestions in the questionnaire as honestly aslgessnd to the best for your
knowledge. DO NOT WRITE YOUR NAME ANYWHERE.
PART A
1. Indicate your gender (tick one)
Male{ }Female { }
2. Indicate your age bracket (tick one)
Over40years{ } 36-39yrs{ } 31-35yrs{} 25-30yrs{ }
under 24yrs{ }
3. Indicate your marital status
Single{ } Married{ } Separated{ }Divorced{ } Widowed{ }
4. What is your highest academic qualification
KCSE{ } Diploma{ } Degree{ } Masrs{ } Others{

specify }

5. What is your highest professional qualification

P1{ } Diploma{ } Degree{ } Master{ } Others {specify }

6. Indicate your professional experience in years
1-5yrs{ } 6-10yrs{ } 11-15yrs{ }16-20yrs{ } 21 and

over{ }
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PART B
The following statements reflect observations maloeut the behaviors and
tendencies of pupils in the public schools in yoammunity. Using a five-point
scale, indicate the extent to which they occuraanyschool.
1. Using the scale given, indicate how often the fwilgy happen in your
school.
Very frequently occurs (VFO). Frequently occurs JEzcasionally

occurs (OO) Rarely occurs (RO) never occurs (NO)

VFO | FO| OO | RO | NO

i) Most pupils engage in domestic labor

i) More pupils are from less educated families

i)  Most pupils come from big families

iv)More girls than boys perform poorly

v) More pupils are from low income parental

background

2. The following statements express generally acceppénions about
pupils and education. Using the five-point scalesgi respond to the

statements as honestly as possible.
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Strongly agreed (SA), Agree (A), Undecided (U),dy=ee (D), Strongly

disagree (SD)

SA|A|U|D|SD

i) Domestic work is most appropriate for pupils

i) Higher education is expensive for poor parents

iii)  Big families cannot cater for the needs of their

children

iv)It is better to educate boys than girls

V) Uneducated parents don’t invest in educating their

children

3. What in your opinion should be done to improve a&caid performance in

your school?

Thank you for your participation
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APPENDIX C

PUPIL'S QUESTIONNAIRE

This questionnaire is for the purpose of researti. #lease answer all

the questions as honestly as possible and to gteobgour knowledge.

DO NOT WRITE YOUR NAME ANYWHERE.

PART A

1. Indicate your gender (Tick one) Male { } Feméle}

2. What is your age in years? (Tick one) 10-12yrs}{ 13-15yrs { }
16-18yrs { } 18 yrs and above { }

3. How many brothers and sisters do you have? Wrgathmber in the
brackets.
Sisters { } Brothers{ }

4. a) Do you have both parents? Yes{ }No{ }
b) If NO indicate the parent available. Mother { Father { } None

5. What is the highest level of your parents’ edion

Mother Primary { } Secondary { } Tert\a{ } University{ }

Father Primary { } Secondary{ } Tertiary {} University{ }

5.

Indicate the occupation of your parents
Mother Salaried { } Business{ } Farmer {} Pensioner{ }
Father Salaried { } Business{ } Farmer { Pensioner{ }

Do you do any type of work at home? Please tickpgsopriate
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Herding{ } shamba work{ } Household chores } Others {
specify }
7. How much time do you spend on homework and studgtrigpme

(Indicate in hours per day)

PART B
Using the choices give, complete the followingestants. u can choose as many
answers as you think right by ticking in front afuy choices.
1. What are some of the reasons that keep pupilsfalass
Performing domestic chores { } Lack of schoaoliés { } Many
children to be educated by parents { } Uneduta@ents see no
need in education { } Girls do not need eduaafio }
2. How far in your education do you think you will go?
Primary — standard 8 { } Technical institution {} Secondary-Form
four{ }University{ }
Others { Specify }
3. a) Parents in your community prefer educating __ Boy{ } Girl {}
b) Explain reason for their choice in (a)

4. Suggest ways of improving your academic performance

Thank you for your participation
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APPENDIX D
PARENTS’ QUESTIONNAIRE

This questionnaire is for the purpose of researth. ®lease answer all
the questions as honestly as possible and to gteobgour knowledge.
DO NOT WRITE YOUR NAME ANYWHERE.
PART A

1. Indicate your gender (Tick one) Male { } Feméle}

2. Indicate your age bracket. (Tick one). Over 40{yrs 36-40yrs{ }
31-35yrs{ }25-30yrs{ }Under 24 yrs{}

3. What is your marital status? (Tick one). Single{Married { }
Separated { } Divorced { } Widowed{ }.

4. Indicate the age bracket of your children, the agd number

Age | Number| Male | female

Below 5 years

6-10 yrs

11-15 yrs

16-20 yrs

Over 20 yrs
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5. What is your highest academic qualification (Ticled
Primary-standard 8 { } Formiv (KCSE) { } Dipma{ } Degree {

} Others {specify }

6. What is your occupation? (Tick one) Salaried { Bysiness { }

Farming{ } Pensioned { } Others {specify }
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PART B

This section consists of structured questions whecjuire opinion. Please
respond as honestly as possible.
1. a) Do you think domestic labor affects the childreacademic
performance in your area?
YES{ } NO{ }

b) If YES in what ways?

2. (a) As a parent if you have two equally endowedddcen (boy and girl),
who would you like to proceed with education? Boy{ Girl { }

b) Please state you reason #®ctioice (a) above

3. a) Does family size interfere with education ofidten in your area? YES

{ INO{ }
b) Briefly explain

4. a) Does low income prevent parents form edngdtieir children?
YES{ }NO{ }

b) If YES, briefly explain

5. a) Does education level of parents affect chitademic performance in
School? YES{ }NO{ }

b) If YES briefly explain

6. What do you think should be done to improve an@d performance in your

area?

Thank you for your participation
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APPENDIX E

INTERVIEW SCHEDULE FOR THE HEADTEACHER

Please answer all of the questions appropriatey NOT WRITE YOUR NAME

TO ENSURE CONFIDENTIALITY.

1.

2.

Indicate your gender. Male { } Female { }

Indicate your age bracket Over 40 yrs { }36-#40§ }31-35yrs{ }
25-30yrs{ }Under24yrs{ }

What is your marital status? Single { } Marrigd } Separated { }
Divorced{ }Widowed{ }

What is your highest academic qualification? Fovrfi i } Diploma{ }
Degree { } Masters{ }

Indicate your professional qualification. P1 { Djploma { }

Degree { } Masters{ }

What is your professional experience in years?rs-py } 6-10 yrs{ }
11-15yrs{ }16-20yrs{ } 25 and above {}

What is the average of candidates’ family sizes?

a) Are there educated and employed people In th@oscommunity
besides teachers? YES{ }NO{ }
b) If YES briefly explain their impact on the caddtes academic

performance

9. a) What are the common tasks the pupils argrasgiin the school out of

class?
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b) Does answer in (a) affect their performance?

10. What are the common tasks that boys and gelassigned to perform out of
school in the community?

Boy: , , )

Girl: , ) ,

b) What is the effects of (a) on the learnergidmmic performance?
11. Below is a five-point scale on the home basetbfs effects on the learner’s
academic performance. Indicate by (tick) how theluence the learner’s

academic performance.

Extremely | Very Much | Very | No

much much little influence

Parental education level

Family size

Domestic labour

Gender of the child

Parental income

12. What in your opinion needs to be done to imprpupils’ academic

performance at KCPE in this division?

Thank you for your participation
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APPENDIX F
CONFIDENTIALITY AND CONSENT FORM

| am going to ask you some personal questions. Yamswers are absolutely
confidential. Your name will not be written on tHisrm, and never be used in
connection with any of the information you subnYibu do not have to answer
any question that you feel not to and you may éislihterview any time you so
wish. However, your honest answers to these questices will help us

understand the depth of the effects of home basedors on academic
performance to pupils; and will use the informatigranted to seek possible
solutions to these issues. | would greatly apptecyaur help in responding to
these questionnaires. The interview will take y@ow 45 minutes to answer.
Would you be willing to participate?

Date and signature of researcher-

Date and signature of

respondent
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APPENDIX G

RESEARCH PERMIT

THIS IS TO CERTIFY THAT: Permit No : NACOSTI/P/14/9826/3412
MR. JACKSON OBUYA ODHIAMBO Date Of Issue : 1st October,2014
of UNIVERSITY OF BAIROBI, 76-40400 Fee Recieved :Ksh 1,000

Suna,has been permitted to conduct
research in Migori County

an the topic: INFLUENCE OF HOME
BASED FACTORS ON PUPILS
PERFORMANCE AT KENYA CERTIFICATE
OF PRIMARY EDUCATION IN PUBLIC
PRIMARY SCHOOLS IN SUBA WEST
DIVISION, MIGORI COUNTY, KENYA.

for the period ending:
b

31st December,2014
\J e
Secr"éitary i
National Commissia 'Science,

Technology & Innovation

Signature

» CONDITIONS

1. You must report to the County Commissioner and.
the County Education Officer of the area before
embarking on‘your rescarch. Failure to do: tha

. may lead to the cancellation of your permit

2. Government Officers wilbnot be lntexv'ewecl i

~ without" prmr appomtment §

3. No questionnaire will be used un!cq: it has hx:cn

appr oved

ens are subject to further perm
the relevant Govern,ment Ministries.
5. You are required to sub ¢
wples and one(1) s
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APPENDIX H

RESEARCH AUTHORIZATION

_NACOSTIL

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

lelephone: +254-20-2213471, 9% Floor, Utalii House
22113419,310571,2219420 Uhuru Ilighway
Fax: +254-20-318245,318249 P.O. Box 30623-00100

Email: secretary@nacosti.go.ke NAIROBI-KENYA.

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

1* October, 2014
NACOSTEP/14/9826/3412

Jackson Obuya Odhiambo
University of Nairobi

P.O. Box 30197-00100
NAIROBI.

RE: RESFARCH AUTHORIZATION

Following your application for authority to carry out research on “Imfluence
of home based factors on pupils performance at Kenya Certificate of
Primary Education in public primary schools in Suba West Division, Migori
County, Kenya,”’ | am pleased to inform you that you have been authorized to
undertake rescarch in Migori County for a period ending 31% December,
2014.

You are advised to report to the County Commissioner and the County
Director of Education, Migori County bceforc cmbarking on the research
project.

On completion of the research, you arc expected to submit two hard copies
and one soft copy in pdrl of the rescarch report/thesis to our office.

~ \
N\ *k,,_,%w&m
DR. M. K. RUGUTT/P D,hﬁ(t.
Ag. SECRETARY/CEO™——

Copy to:
The County Commissioner

The County Director of Education
Migori County.

National Commission for Science, Technology and innovation is ISO 9001: 2008 Certified
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APPENDIX |

MAP OF SUBA WEST DIVISION
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