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ABSTRACT

Peace education has become part of the schoolgmoge in many nations of the
world (Falade, Adeyemi & Olowo, 2011). It is all iexhtional efforts, formal or
informal that aims at developing in the learnems #ttitudes, values and skills to
live with others in harmony, mutual understanditngst and amicable resolution of
conflicts (Fwa, 2004). The purpose of the studys i@ investigate the factors
influencing implementation of integrated peace adioa curriculum after post-
election violence in primary schools in Naivash&é-&ounty, Kenya. It was guided
by the following objectives: to establish the extém which teachers’ in-service
training, teaching and learning materials, methafdeaching and teachers’ attitude
influence implementation of integrated peace edocaturriculum after the post-
election violence in Naivasha Sub-County. The studygeted headteachers,
teachers and standard eight pupils in primary dehdtne sample population for the
study was 12 headteachers, 81 teachers and 108 pugitandard eight in public
schools and 14 headteachers, 121 teachers andéd@as eight pupils in private
schools thus, a total of 438 respondents. A tdtdB8 questionnaires were issued to
the respondents. Collected data was analyzed hailitagively and quantitatively.
It was then presented in frequency distributioresbThe study findings revealed
that majority of both headteachers (53.8 percent) seachers (85.9 percent)
indicated that they had not received any trainingoeace education during their in-
service training. Majority of the headteachers I7Bercent) indicated that they
provide teaching and learning resources for intemgraof peace education
programmes in their schools however, majority @fcteers 61.1 percent and 89.2
percent of pupils disputed to this fact. Moreovalt, teachers and headteachers
indicated that teaching methods influence integratif peace education at a very
high extent. However, majority (76.9 percent) okt theadteachers and (90.9
percent) of the teachers indicated that teacheve laanegative attitude towards
peace education programmes. The study recommended the school
administration and teachers should come up withcéffe programmes to train new
teachers during induction on peace education aatdathschool stakeholders should
create awareness to peaceful coexistence to epffigcive integration of peace
education programmes. Ministry of Education shoeidict a policy in primary
schools to ensure that peace education is tauglat separate subject to ensure
effective implementation of the programme in theisty. A study to be carried out
to find out the effect of peace education prograsimoe peaceful coexistence of
pupils in primary school among conflict prone conmities.

Xii



CHAPTER ONE

INTRODUCTION
1.1 Background to the Problem

War has been a constant threat to mankind thateefigm the everyday
violence of small-scale civil conflicts, to the vaevastation left by the great
world wars. Education reinforces social cohesioontcbutes to social
balance, promotes civic and political commitmentupmort attitude of
tolerance and capability for dialogue with thoseafifferent opinion. Lack of
education could be regard to as one of the keynslsoyg causes of escalating

societal conflict promoting democratic attitudesl{€n, 2001).

According to Ayittey (2003), preventing continuedcles of violence,
education must promote peace, tolerance and uadeisg to help create a
better society for all. The consequences of whialeheroded past efforts to
create long-term stability, prosperity and peacefgxistence that have for
long being hard to achieve (Annan, 2008). AccordiogHarber (2003),
peaceful conflict resolution has become a preréguifor sustainable
development. The universal ratification of the 1@8&vection of the right of
the child has established education as a basic muight to which, all the
world’s children including them that have experieticconflict and other

disasters are entitled.

Peace is the harmony in the society that is maeifies absence of conflict,
discord, hostility or war (Falade, Adeyemi & Olow&f)11). The consequences
of war are particularly damaging to civilian putations, displacing them

within their own state, depriving them of setur and stability, and



preventing them from achieving self-fulfillmeand self-realization. The
resulting insecurity and instability that followsof these circumstances —
lack of basic needs, harsh surroundings, and ogipeegovernments. These
tragic circumstances have increased societal awsserof the need to
understand and to prevent the conditions leadingidtence. Lasting peace
may depend on educating future generations into toenpetencies,
perspectives, and behavioral patterns that willbEnahem to build and
maintain peace (Johnson & Johnson, 2010). Peaceagolu (PE) is all
educational efforts, formal or informal that ainsdaveloping in the learners
the attitudes, values and skills to live with othe@n harmony, mutual

understanding, trust and amicable resolution oflme (Fwa, 2004).

According to Chelule (2014) peace education dadek o 19th century after
the horrors of the two World Wars and has evoladugh many levels as
clubs to finally as education programme. The Gdngssembly's resolution
23/243 of 1999 Article 1 wrote in line of peace ealion, which is meant to
promote set of values, attitudes, traditions, mafdeehaviour and ways of life
based on respect for life, promotion of non-viokenthrough education
dialogue and cooperation, promotion of all humaghts and fundamental
freedoms (Odejobi & Adesina, 2009). Therefore teaghattitude toward
given concepts during instructional process couatélpositively or negatively
to the success of academic achievement of the dearWhilst, teachers’
perception that peace issues are addressed byrtiheuta, they ultimately feel
that curricula contribute to some extend to conftesolution. The learners
will then seem to be aware of the efforts of schamwards encouraging

peaceful coexistence as evidenced by the teadespenses.
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To achieve the goal of peace education requirdsutgonal delivery that is
geared towards developing among learners the basiments of peace
education and the knowledge, skills and values reavén the eight keys to
promoting culture of peace (Akudolu, 2010). Accaglito United Nations
Education, Scientific and Cultural Organisation [EBCO] (2001), peace
education is integrated in curriculum based on senmjor levels which
include subject content, subject perspectives,hiagcmethods, co-curricular
activities, staff development, classroom managerardtschool management.
The best method for teaching peace education inodghs to contextualize
peace education within the peace concept, the canwaoses of conflict and

their appropriate mediation and resolution straegi

Teaching peace education outside these context&glwmi help students to
practically understand the concepts of peace, @ltation, healing and unity
(UNESCO, 2006). UNESCO (2001) further considers svay integrating
peace education into curriculum to include: idecdifion of peace values,
infusing peace concepts, attitudes, values andciptes appropriate and
relevant to the lessons; bringing in positive fegdi and emotions to make the
lesson lively, interesting and appealing; presentihe lesson from a
humanistic and peaceful perspective; guiding td-delelopment; helping
children to build peaceful vision; awaken studerdgirit of creativity and
imagination; awaken the spirituality, wisdom antluition deep within; make
learning joyful; and build a friendly co-operatieimate in the classroom.

This provides a framework for integrating peacecadion in the curriculum.



According to Johnson & Johnson (2010), creatingféective peace education
program, therefore, involves five steps: confligtimgroups; cooperative
experiences; constructive controversy procedutegmtive negotiations and
peer mediation; and civic values. These can beiderexli as elements for
integrating peace education in the curriculum. peace education curriculum
will be designed to empower students with knowledgétudes, values and
behaviours to live in line with themselves, otharsd their environment.

Moreover, the programme will enhance the develognoénthe necessary
skills to resolve situations of injustice, conflantd will disseminate the culture
of peace. The teaching and learning resources hare trucial tools for

effective integration of peace education in theiculum. This is depicted by
the learning resources such as textbooks manneaddfessing matters

regarding to peaceful coexistence.

Peace education has become part of the schoolgmoge in many nations of
the world (Falade, Adeyemi & Olowo, 2011). In soroeuntries, peace
education has been referred to as education fdlictasolution international

understanding and human rights, global educatitanskills education, social

justice education, environmental education amortgerst The scope and
nature of peace education in nations of the wortéd determined by societal
issues and problems. Many countries of the worldehpeace education
integrated in the curriculum of established sulsjeBar-Tal (2002) indicated
that educating for peace programmes differ fromnéguto country because
of differing terms like ideology, objectives, emglg curriculum content and

practices.



In Australia, peace education is concentrated allaiging ethnocentrism,
cultural chauvinism and violence and on promotidncaltural diversity,

nuclear disarmament and conflict resolution. Japapéace education is
referred to as A-Bomb education because of the Atdmomb dropped at
Hiroshima and Nagasaki which caused untold devastaPeace education
thus focuses on nuclear disarmament, militarism raatdre of responsibility

for acts of violence performed in the past (Chel@@14).

In Armenia and Azerbaijan, implementation of peamducation in the
curriculum has been influenced by poor strategiesbuoilding capacity for
peace and tolerance through incorporating teachgqrsace-building activities
across borders (Palandjian, 2013). In Sierra Ledaetors that influenced
implementation of the peace in the curriculum idelyphilosophy guiding
peace education, teacher issues, facilities arahiteg and learning resources

and local culture (Bretherton, Weston & Zbar, 2010)

In Nigeria, the education system failed to yieldagee amongst the people
because of the poor teaching methods employedadmhéses and the inability
of some teachers to drive home their points towandging the problems or
facing the reality of the world (Odejobi & Adesin2009).According to
Falade, Adeyemi & Olowo (2011), implementation afape education in
Nigeria is influenced by learning method. Convemgiorote learning method
used in schools cannot develop in the learnerydhees, attitudes and skills
required for building the culture of peace. Insteadching of peace education
concepts should help learners in acquiring and deitnating the values and

traits of peace.



In Kenya, the post-election violence of 2007/08 Tehe Kenya Institute of
Curriculum Development (KICD), Ministry of Educatioand UNICEF to
prepare a Peace Education module which was digtdbto all District
Education Officers (DEO), Head teachers and Qualtysurance and
Standards Officers (QASOSs), to be used in primahpsls. There are several
factors which has negatively influenced the impletagon of peace
Education curriculum. In order to achieve the otiyes of peace education, a
school system has to be prepared for drastic clsamgduding setting new
educational objectives, preparing new curricula)writing school textbooks,
developing instructional material, and training cteers to create a school

climate that is conducive to peace education (Bdrdnd Rosen, 2009).

Teacher education programs need to provide opptdsirfor collaborative
and interactive learning so that teachers can ntlaepeace values part of
their own personality. Peace education is highigracross the subject as one
of the twelve core living values that enhances aitipn of life skills. The
teacher is expected to use learner centered padicipatory methods
during the teaching and learning experiencé?eace education to help
create awareness among learners on the causesnfiictsoand how to

prevent/resolve them.

Brock-Utne, (1989) argue that the peace educatarwdrks with students to
develop a more positive and detailed concept of@eplays a pivotal role in
peace pedagogy. Bretherton, Weston, & Zbar, (204Bjle developing their
“Peace Education Kit”, focus on the use of chilateeed, innovative, and

participative pedagogies. Combining pedagogy wiilriculum content and



creating a teacher resource that is easy to usevatidn in plain language.
Teaching methods are crucial in sensitizing andngimg attitudes and
creating a human rights culture. As the currenthesy methodology may
reduce human rights education to a mere acadereicieg, it is important to
bring field experiences into the classroom and tatedents to the

communities (Cawagas, 2007).

Teacher attitudes and assessment methods are @ampant conveying key
messages to students. It is also important thaptaetices adopted in schools
and the classroom reflects a climate and culturehawian rights. The
relationship among students, teachers, and sclioahéstrators, and teaching

strategies need to be rebuilt on the basic philega@b human rights.

Matindi (2013) observed that schools had inadequagace education
materials, lack of common methodology used in thaching of peace
education, and that teachers had a positive attitodvards the teaching of
peace education. Thus when teachers are implergepd¢iace education they
are faced by lack of peace educational materigdsned teachers in peace
education, inadequate time allocated and teacheirgy loverloaded due to

shortage of teachers.

Nevertheless Naivasha was one of the major hosteitefnally Displaced
Persons (IDPs) from various parts of the Rift waend Western Kenya after
the 2007-2008 post-election clashes with a set upgheee IDP camps.
Displaced children were assimilated into schoolemehpeace education has

since been integrated into normal learning. Herfue study sought to



investigate whether these factors are evident ind$ha Sub-County, an area

that experienced post-election violence in Kenya(d@a7/2008.

Table 1.1 shows the Percentage of victimized inldial and displaced
households after post-election violence where Ndnsahosted most of the

affected victims.

Table 1.1 Percentage of Victimized Individual and Bplaced Households

Sub Victimized Displaced Hosting Internally
counties Individuals Households Households Displaced
Naivasha 46.2 31.8 52.8 20.8
Nandi 4.3 17.2 16.4 6.6
Narok 3.2 0 36.< 11.¢

Kisii 12.2 0 26.¢ 7.C
Nyamira 7.8 0 27.4 7.6

Source:Kenya National Bureau of statistics (2015)
1.2 Statement of the Problem

Naivasha Sub-County is of one of the hotspots inyéethat is characterized
by high cultural diversity. Naivasha Sub-County vemsong the main refuge
home for persons who experienced ethnic clashethan2007/2008 post-
election violence that resulted in ethnic hatredlent today. As part of the
government strategy of promoting peace in the e¢gupeace education was

incorporated into school curriculum.



Since a curriculum for formal education is concermgth planned objectives
for learning, content to be learnt, activities fearning the content, delivery
strategies for achieving the objectives, evaluationcertify the extent the
objectives have been achieved and the environméhinwwhich learning
takes place, learners in Naivasha schools are fagbdethnic hatred among
each other. It therefore showed that the procesaspects of connection
between peace education and curriculum are infeegnby teachers’
pedagogical preparedness and attitude to integp&i@ce education in
mainstream learning. Teaching peace education imapy schools needs
reflective resources that would unconsciously ipooaite peace concept to the
learners during the learning process. This forntex liasis of this study to
investigate how factors that include teachers’@nAge training on peace
education, teaching and learning resources, methbdsaching and teacher
attitude influence implementation of integrated qgeea@&ducation curriculum
after post-election violence in Public Primary Salsoin Naivasha Sub-

County.
1.3 Purpose of the study

This study was to investigate the factors influagcimplementation of
integrated peace education curriculum after pasttEin violence in primary

schools in Naivasha Sub-County, Kenya.
1.4 Objectives of the Study

This study was guided by the following objectives:



i.  To establish the extent to which teachers’ in-gentraining influence
implementation of integrated peace education aulrio after the
post-election violence in Naivasha Sub-County.

ii. To determine the extent to which teaching and iegrmaterials on
peace education influence implementation of integra peace
education curriculum after the post-election vickemn Naivasha Sub-
County.

iii. To examine the extent to which pedagogical procedkience
implementation of integrated peace education auiuio after the
post-election violence in Naivasha Sub-County.

iv. To establish the extent to which the teachers'tualt influence
implementation of integrated peace education aulrio after the

post-election violence in Naivasha Sub-County.
1.4 Research Questions
This study was guided by the following researchstjoes:

i. How does teachers’ in-service training influenceplementation of
integrated peace education curriculum after the-elestion violence
in Naivasha Sub-County?

ii. What is the influence of teaching and learning ueses on peace
education on implementation of integrated peaceatihn curriculum
after the post-election violence in Naivasha Sulw@y?

iii.  How do methods of teaching influence implementatninterated
peace education curriculum after the post-electiaolence in

Naivasha Sub-County?
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iv. To what extent does teachers’ attitude influencelémentation of
integrated peace education curriculum after the-elestion violence

in Naivasha Sub-County?
1.5 Significance of the Study

This study is significant to scholars and policykers. Scholars might benefit
from the new knowledge generated from this studpeeislly on the
relationship between the interaction of the cuitouelements and teachers or
learners. Importantly, this study might inform skeme on why intended
objective of peace education can be influenceddasehe knowledge, skills
and attitude of facilitators (teachers). The stuaight also inform scholars
about the influence of learners on achieving thiended objective of peace
education for a given learning content. In addititme study might inform
scholars on the influence of learning materials arutle of delivery content
on achieving objective of peace education. Finaity,policy makers, this
study might provide information for situational &rss required to review the

curriculum or connecting areas of elements of tire@ulum.
1.6 Limitations of the Study

It was difficult to monitor pupil’'s behavior espally during non-contact
times. Their attitude did not have standard time rfanifestation and the
researcher might miss recording changes experienbed the children were
away from the researcher. However, the researcdet questions that helped
to track such changes. Some children and teachere wot interested in

providing information due to their ethnic backgrdsn However, private
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contact areas and times were used to reduce chahoesurring detachment

of respondents by creating rapport with them.

1.7 Delimitation of the Study

This study was delimited to Naivasha Sub-Countyku¥a County where it
focused on factors influencing implementation ofagee education in
curriculum since post-election violence in publiinpary schools. The study
was conducted in selected sample of public primsciiools, their head

teachers, teachers and pupils.
1.8 Assumptions of the Study
The assumptions of this study included:

i) All teachers and pupils selected for the study wdnd cooperative.

i) Poor implementation of peace education in curricuis influenced by
training of teachers, teaching and learning mdterianethods of
teaching and attitude of teachers and children.

iii) Public primary schools administrators are facinglieémges related to
the implementation of peace education programmehe normal

school curriculum

1.9 Definition of significant terms

Conflict refers to an armed struggle or clash between argdngroups or
tribes after disputed 2007 general elections treses displacement of

persons within the state.

Displaced personsrefer to people relocated due to post-electiorienice

from their homes to settle in camps.

12



Methods of teachingrefers to the way instructional process is adrenésl

during teaching and learning process

Peace educationrefers to instructional process from which schowolay
devise peace program comprising the transmissionnofersal values and
enduring attitudes, and the development of skillsctv will enable pupils

recover from conflict tremors

Peace implementationrefers to inclusions of peace education concepts in

normal learning subjects, textbooks/learning mate&nd school activities

Peacerefers to the state of harmony characterized bly & violent, conflict
behaviours and the freedom from fear and violence.

Post-election violenceefers to conflict in 2007-2008 in Kenya afterplited
general elections

Teachers’ attitude refers to the perception of the teacher on tegcbirpeace

education in the syllabus

Teachers’ in-service trainingrefers to teacher development programmes on
curriculum related changes and pedagogy for effecimplementation of

peace education.

Teaching and learning materialsrefers to teaching aids used in class when

conducting instructional process

1.10 Organization of the study

Chapter one of the study contains introductionjngjva background of the
study while putting the topic of study in perspeetilt gives the statement of
the problem and the purpose of study. This chapidiines the objectives,
limitations, delimitations and the assumptions bé tstudy. Chapter two

presents reviewed related literature on scholarskvem the influence of
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integrating peace education in curriculum sincet4etection violence in
primary schools. Thereafter the chapter looks at ttieoretical framework

inline with the study objectives and the concepfrahework.

Chapter three consists of research methodology hwiiidl be used in the
study. It covers the research design, target ptipulasample design, data
collection, validity and reliability of data collgen instruments, data analysis
techniques, and ethical considerations. Chapter foesents data analysis,
presentation and interpretation in relation to #tedy objectives, while
chapter five presents a summary of the study fogslisiscussion, conclusions

and recommendations.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction

This chapter reviews literature related to the dopnder the following
subheadings; the concept of implementation of peakteation, influence of
teachers’ training on implementation of peace eftioigain curriculum,

influence of learning and teaching materials on lementation of peace
education in curriculum, influence of methods adieing on implementation
of peace education in curriculum and the influen€deachers’ attitude on
implementation of peace education in curriculum. also presents the

theoretical and conceptual framework and summatgiefeviewed literature.
2.2 The concept of peace education

Wars and conflicts threaten peace and securitylttNabobo-Baba, 2006).
Conflict is one of the major obstacles to the aatieent of Education for All
(EFA) and the Millennium Development Goals (MDGsghrticularly the
sector goals of universal completion of basic etlanaand achievement of
gender equality in primary and secondary educatids. conflicts are
increasingly happening around the world, many cdemtrecognized peace
education as an important tool in conflict prevemtand in the reconstruction
of post-conflict societies. Hence, it warrants hpglority in both post-conflict

reconstruction and the future civilization of peace

There is urgent nature calls for the need to rediaence through education.
The roots of conflict stem can be reduced throdlbk practice of dialogue

and negotiation skills which can be taughtotigh an active program of
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peace education (Nabobo-Baba, 2006). According éme@ and Watson
(2001) education covers economic, political, soaaltural, moral and ethical
issues, and is vital in transforming people’s adkits towards dealing with
conflicts. Most people recognize instinctively thiele of education in

preventing conflict and in building peace. Many rmtadle organizations and
individuals are working to promote the spread adgeeeducation throughout

the world which is essential to the future peaat security of mankind.

Education has been identified as one of the nmstddiate ways of helping
children affected by conflict to regain parts dbst childhood and to facilitate
the experiences that support healthy social, emakiand intellectual growth
and development (Langers, 2011). Education in¢brgext can also be seen
as a long-term strategy for conflict preventiespecially if concepts and
practices of education for peace form the basesewf curricula, textbooks

and teacher development.

Peace education is thus a critical element in @mguasting and sustainable
peace; no more so than through the inclusion oteeslucation as part of
peace agreements. These agreements are criticaémte in mapping how
peace will be built and the country will be runesfan armed conflict. Armed
conflicts also increasingly end with negotiated ggeagreements, many of
which address and incorporate education issues,(B006). In addition, the
inclusion of education in negotiated settlemenissedf a signal. It shows that
parties to the conflict recognize a responsibitiyprovide children with an
education. It also indicates the government's nglliess to be held

accountable for its promises. For this combinatibreasons, peace processes

16



provide an important opportunity to improve edumatisystems and help
foster peace. At any time before, during and ateonflict governments and
others responsible for providing education also ehav responsibility to
provide quality education that promotes peace. &l@r when parties to a
conflict are engaged in a peace process thereaiedocus and opportunity to
secure agreement on a shared new education bludprithe country. The
negotiation process provides education actors aithitical space in which to
discuss sector-specific issues, funding, and hay ttan support the peace

and reconciliation process.

Although the concept of peace education is new amyrparts of the world,
there is a need to spread this innovative educatipnogramme with a
curriculum designed for children, youths and aduNational culture, as it
influences people’s apprehension of peace, willphe of the curriculum.
Thought the programme, the students will be enatdetkvelop their listening

skills and to adopt a tolerant attitude towardemhi{Hunter 2006).

2.3 Teachers’ in-service training and implementatio of integrated peace
education curriculum

The teacher as a driver of implementation of pesagcation in curriculum
deserves consideration. As Falade, Adeyemi & Olo(20611) argued,
implementation of peace education in curriculum meg survive by chance
but should be entrusted to teachers for its trassion. Therefore peace
education can only be taught meaningfully if theacteer-education
programmes are also peace education-inclusives lioi this reason that
consideration of the implementation of peace edoicatontext in teacher

education is important. Education Sector PolicyR&ace Education (2014),
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recommends integration of peace education inigatin pre-primary, primary,
secondary, TVET, higher education and adult edanaturricula, as well as in
the teacher training curriculum. The policy emphesion teacher training to
in cooperate activities including; integration an€usion of peace education
content in all teaching subjects or where applieabicorporation of peace
education in teacher training curriculum and inéign of peace education in
co-curricular activities such as drama, art, muga&nes, sports and clubs and
societies. This enables teacher preparation face¥e integration of peace

education programme in learning institutions.

According to UNICEF (2009) in-service teacher edwcehas been carried
out in Burundi, the Federal Republic of Yugoslavayanda, and Tanzania.
As is the case with pre-service teacher educaiteservice teacher education
may focus on participatory teaching and learninghogs, as well as content

areas such as children’s rights or conflict resotuskills.

Education for Social Cohesion and Peace (ESCP) 8j208commends
development of curriculum, manuals and other malterior use in teacher
training, to ensure that every teacher is expogsdfiSCP goals and can work
to promote ESCP concepts and vision, both in twiriculum subjects and in
terms of classroom relationships. Peace educasi@mbedded in secondary
Life Skills Education syllabuses. It is highlightadross the subject as one of
the twelve core living values that enhances actmisiof life skills. The
concept of Peace is also integrated as a major @oemp in one of the skills
referred to as non-violent conflict resolution unttee skills of Knowing and

Living with others. The teacher is expected to lesner centered and
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participatory methods during the teaching deaning experience on Peace
education to help create awareness among learneifseocauses of conflicts

and how to prevent/resolve them.

As a pre-service teacher, learning the skills tokwaeith students to create a
culture of peace is a difficult task to envisiobnfortunately, only one text

covered in the Philosophy curriculum addressew to go about working

with teachers to challenge issues such asmain the classroom. Zine’'s
(2001) unit discusses the importance of developiagkshops for educators,
to teach them to advocate for students amdonities social rights. The
amount of work required of teachers to gaie thkills and attitudes to

address and defeat racism and inequality @ir tblassrooms.

Workshop/seminars as conflict resolution teaghitools are helpful, as
such, the curriculum in the Bachelor of Edima program should
address workshops and methods that are neéwmleteach teachers to
teach equity and acceptance. Moreover, the itapoe of conflict resolution
workshops training for teachers, the currioulalso features text which
dictates the importance of inclusion trainimg feachers and pre-service
teachers to aid them in discussing and impleimgneéquity minded actions
and teachings in their classrooms (Mishra, 2011
2.4 Learning and teaching materials and implementabn of integrated
peace education curriculum
Textbooks are not only important tools for effeeteducation in normal
school subjects but also in peace education. Merethere is evidence on

education in developing countries that textlsockibstantially improve
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student learning and this has led to an hasigs on textbook production

in development assistance programmes (Sinclaig)200

In Africa, the aim of the peace education is tghéle individuals to become
good citizens and to respect diversity, it is nentarian and non-religious in
its nature. Peace education constitutes one okdlgemeans to reach peace.
However, the absence of war does not mean pedtseih Indeed, peace is a
virtue, a state of mind, and a disposition for hehence, non-violence, justice
and confidence (Harris and Morrison 2003). Educetar Peace: Planning for
Curriculum Reform Guidelines (2015), recognize tihé& not enough to have
peace education in the formal school curriculunt, that the entire system
conveys messages (directly or indirectly) aboutcpeand non-violence. This
approach recognizes that all the different paris obuntry’s education system
exist for the purpose of supporting the learned aave an impact, either
direct or indirect, on the quality of learning. Te®re peace education
curriculum will be designed to empower studentshvkibhowledge, attitudes,
values and behaviours to live in line with themss|vothers and their
environment. Moreover, the programme will enharee development of the
necessary skills to resolve situations of injustamnflict and will disseminate
the culture of peace. A concrete example from Keimy¢the area of Peace
Education is the development of the Peace Educ&iogramme (PEP) in the
refugee context in Kenya. The Peace Education Bnogre was designed to
incorporate a school aspect and a community asierst,creating a supportive
environment for children in and out of school. Hekool programme consists

of a series of activities, games, songs, storiesrale plays to help develop
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concepts necessary for peaceful and constructiiavii@ur. The community

component is also discussion and activity oriented.

Education for All Global Monitoring Report (2008)indicates that
governments have always set goals for nationalictuar that broadly align
with their vision for human welfare, social cohes&nd economic prosperity
although relative importance placed on each may.varhe contemporary
context for setting these goals is globalizationtltdé economy, media and
communications infrastructure, escalating warfarelemocratization,
environmental degradation and, particularly in Sawaran Africa, the
HIV/AIDS pandemic. Globalization has implicationsr fthe skill required by
the labour force now and governments preferred isanfecitizenship. Peace
education is a response to escalating conflict diggplaced populations.
Human rights education, values education and dpwaats in citizenship
education are responsive to democratization. Bnuiental degradation has
prompted the rise of Education for Sustainable Dmpraent, currently being
promoted through the United Nations Decade of Etimecaor Sustainable
Development. The HIV/AIDS epidemic has presentedication with a
complex set of challenges, leading to the regeiveratf health education and
adding urgency to arguments for gender-sensitiveéctla. Peace education
can be viewed as focusing on Life Skills for leamito live together and
learning to do (Dubois and Trabelsi, 2007). LifallS are increasingly being

incorporated into national curricula.
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2.5 Methods of teaching and implementation of integted peace

education curriculum

Whereas the concepts and contents of peageagoh programmes vary,
there is a broad consensus among peace ethitaad peace education
should: stimulate reflective and critical dgle (Balasooriya et al.,
2004); methods of teaching should mirror tdeai of peace and structural
non-violence; and the teaching and learnimg@ss should be participatory
and interactive (Galtung, 2008). Moreover, peachication needs learner-
centred and participatory pedagogy in orderbe effective (Bretherton et
al., 2010). It is also widely recognized that teaghabout peace is not enough

but teaching by peaceful means is the way to peace.

According to the Working Paper on Peace educatyobdWICEF (1999) state
that use teaching and learning methods that promuodeticipation,

cooperation, problem-solving and respect for diffexes; Allow opportunities
for children to put peace-making into practice,hbmt the educational setting
and in the wider community; Provide opportunities €ontinuous reflection
and professional development of all educators lation to issues of peace,
justice and rights. Therefore mainstreaming peadacaion across the
curriculum implies the use of peace-prone instamEl methods and
strategies. These methods and strategies that peomteractive learning
process and they include cooperative group worler peaching, problem-
solving, discussion, role plays, mediation, congenisuilding, negotiations,

simulation and other learner centred instructiati@tegies (Sani, 2013).

The best method for teaching peace education inodghs to contextualize

peace education within the peace concept, the canwaoses of conflict and
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their appropriate mediation and resolution straggi Teaching peace
education outside these contexts would not helmlesiis to practically

understand the concepts of peace, reconciliatiealiig and unity (UNESCO,

2006). According to the UNESCO framework forape education (Evans
et al,, 1999), education for peace should petenaih aspects of school life,
with implications for learners, teachers and adstiators. Teaching methods,
disciplinary procedures and actions, decision-mgkirocesses in classroom
and school and all other aspects of theoaclenvironment are as much
a part of educating for peace as the aulm itself (Maxwell, 2004).

2.6 Teachers’ attitude and implementation of integated peace education

curriculum

The 1990 World Declaration on Education for Allgtdomtien Declaration)
clearly states that basic learning needs compisemly essential tools such
as literacy and numeracy, but also the knowledkjéls,sattitudes and values
required to live and work in dignity and to panpiate in development. It
further states that the satisfaction of those neeqidies a responsibility to
promote social justice, acceptance of differenaas, peace (UNICEF, 1999).
Teachers may become subject to manipulation wiegnessive regimes view
education either as a threat or as a potential ftmoindoctrination. There is
evidence that, if misused, education may contritiateonflict. Children in

conflict zones are denied the transformative effatiat quality education

brings.

A secondary school curricula are expectedetuip the students with
relevant knowledge, skills and attitudes foeageful coexistent and

conflict resolution. This should be reflectedtive syllabi objectives and

23



content of the different subjects. However an exation of the curricula
reveals that very few subjects have explicit oliyest and content addressing
peace. Most of the subjects have not integratedepeducation despite the
teachers’ perception that peace issues areessktt by the curricula.
However teachers feel that curricula contributestone extend to conflict
resolution. The learners seem to be aware of tfetefof schools towards
encouraging peaceful coexistence as evidenced dytetiicher's responses.
Given the significance of peace to a country’s tlgwaent it is prudent that
conscious effort be made to mainstream peace edocat the secondary

school curriculum.

In Kenya, Peace Education is the development of Reace Education
Programme (PEP) in the refugee context was designexdtorporate a school
aspect and a community aspect, thus creating aosiyg environment for
children in and out of school. The school progranouasists of a series of
activities, games, songs, stories and role play$dlp develop concepts
necessary for peaceful and constructive behavibeachers will explain the
importance of self-respect and how it can exerbsitive influence on our
lives to achieve the desired peace of mind expthioy Langer (2011). By
respecting the students’ opinions and appreciagentiior who they are,
teachers will increase the self-respect of studebisring their classes,
teachers will try to create a safe and unbiased¢@mwent where students can
freely ask questions and discuss controversialipussues that often lead to
violence. Through these discussions, the studeiitsdewvelop constructive
elements that can contribute to positively impatttioe development of the

nation, as suggested by Sohal (2012).
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2.7 Summary of the literature review

The section was able to identify studies that hdween done on
implementation of integrated peace education byerotiesearchers. These
studies included a study by Yamano, Tanaka anduG{2010) on the
determinants of post-election violence in Kenyaeiftstudy revealed that
variables related to political confrontation, lasdues, and household wealth,
in addition to basic individual and household ch#eastics were the main

contributors of the violence aspects that are deewrdtical to peaceful

coexistence in children who are also members of ngonities that were
affected by post-election violence. Thus the curséidy sought to find out on
peace education in public primary school which Imed pupils views to
represent children who were affected by 2007-2008t-plection violence.
Nebe (2012) in his study on Civil Conflict Managerhef the Post- Election
Violence 2007/2008 in Kenya: Lessons Learnt andWay Forward found
out that for effective healing process peace etucaieed to be addressed in
schools light from primary level to ensure peacefoéxistence. This study
lacked to address teacher related factors likeeivice training on peace
education and pedagogical methods on effectivegiat®mn of peace
education. However the study concurs with this wtgdthce it addresses
measures to find out solutions on post-electionevice. Moreover, Matindi
(2013) observed that schools have inadequate pshaeation materials and
that teachers had a positive attitude towards eéhehing of peace education.

She further states that teachers are implementagep education and when
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they are faced by lack of peace educational mdderiaadequate time
allocated and teachers being overloaded due tdagfeoof teachers. Also she
sought to determine on how teaching methods arahéga training on peace
education as determinants of integration of peasecation, however her
study was conducted in Molo district while the euwntr study was done in
Naivasha sub-county. Hence both studies revealed tere is a great
relationship between teaching methods and teaaheservice training on

integration of peace education. Though in her sty found that teaching
and learning materials are not provided while tberent study shows that
provided teaching and learning resources are reduate. A study carried out
by Mwaniki (2013) on challenges facing implemematof peace education in
public primary schools in Kasarani distridtlairobi County, was in line

with the current study as it established that dimeent methods of teaching
peace education were not child friendly anderdfore affected

implementation of peace education. However hedystiailed to address

factors like influence of teaching and learning enials on peace education
and teacher attitude as variables that hinder tafeeanplementation of peace

education.

Therefore, this study sought to assess they&enimary curriculum to
ascertain whether there was content that dcprdmote peace and affect
attitudes of the school leavers towards conflictd siolence. This study did
not come across any scholarly studies or acadenfiolarships that have
investigated on the influence of implementationndégrated peace education

curriculum in the primary schools in Naivasha affesplacement of persons
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due to the post-election violence in 2007-2008s®&tudy therefore identified

an academic research gap which it will endeavofiti to
2.8 Theoretical framework

This study adopted the theory of symbolic violeqprepounded by Pierre
Bourdieu and Jean-Claude Passeron in 1977. Therythacorporates a
broader conceptualization of schooling as socialkrod defined as symbolic
violence. The theory of symbolic violence considt$our major propositions
which deal respectively with pedagogic action, gedgc authority, pedagogic
work and the educational system. Symbolic violerise defined as every
power which manages to impose meanings aodmpose them as
legitimate by concealing the power relations whaeh the basis of its force,
and adds its own specifically symbolic fort® those power relations.
Symbolic violence also refers to the power to naimthe power relations of
the dominant group through manipulation of symlaold is fundamentally the
imposition of categories of thought and perceptiggpon dominated social
agents. It is the incorporation of unthought-ofrustures that tend to
perpetuate the structures of action of themidant group (Bourdieu and

Passeron, 1977).

Symbolic violence is, in some senses, much moreepiolvthan physical
violence in that it is embedded in the veryde® of action and structures
of cognition of individuals, and imposes thision of the legitimacy of
the social order to the extent that evempa@l punishment is viewed
as an attribute of teacher legitimacy (Boewdiand Passeron’s, 1990). In

schools, symbolic violence is performed thitougurricular choices and
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pedagogical techniques which impose within the sttiee power relations of
the larger society. In terms of curriculum, tHefinition of “knowledge” is

the first step in symbolic violence; the nuth used to communicate
and assess this knowledge are central componef pedagogic action.
This brings into question of what is theagd of peace education
content, methods, materials and assessmertegés in formal schooling
where primary school curriculum content, methoénd assessment
strategies seem to be culturally arbitraryc#tural arbitrary’ is one of the

many systems of knowledge or culture that is deg@phas the only legitimate
system of knowledge in the social order. The kndgéesystem or culture of
the group that rules the social order will be thdtuwral arbitrary which

includes the ideas, attitudes and values that ystematically endorsed and

taught throughout society to maintain the existogial order (White, 1980).

In schools symbolic violence provides thenfeavork that legitimises the
use of various forms of violence through medac action within the
context of power and status asymmetries betviesmmers and teachers.
The various forms of violence discussed in thisptéia underscore the need
for peace education programme developersatee ha clear understanding
of the nature and causes of violence they aradirig to prevent in order to
develop effective programmes. Therefore in order uttderstand peace
education effectiveness this study explores theldmpntation of peace

education in the primary school curriculum in postflict contexts.
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2.9 Conceptual framework

The relationship between the independent variadesthe dependent variable

show the process in which the outcome of the viagals achieved as shown

in Figure 2.1.

Teachers’ in-service training

- Workshops ﬂ

- Seminars

Teaching and learning
resources

- Textbooks

- Teaching aids

Teaching methodologies
-Interactive teaching
-Learner’s centred teaching

Teaching
and
learning

process

Teachers’ attitude
- Appreciation

- Perception

Integrated peace
education curriculum

-Peace concepts in
learning resources
-Teacher awareness

- Sustainable peace
-Transformed attitude
-Emotional and
intellectual growth
-Peace education

themes in curriculum

Figure 2.1 Factors influencing implementation of pace education in
curriculum in public primary schools

The conceptual framework shows factors influenénglementation of peace

education in curriculum since post-election viokemt public primary schools.

Post-election violence hampers the teaching anchileg process due to the

wastage of students’ study time after displacem@atording to Orodho

(2009) model once change is initiated there arerwehing factors which

affect the outcomes. In this case the implemematiopeace education into

the school curriculum is the dependent variablepiapils affected by post-

election violence.



CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

The chapter describes the methodology used in ingrgut the study. It is
organized along the following subheadings; resedesign, target population,
sample and sampling procedures, research instrsmirstrument validity,
instrument reliability, data collection procedurdata analysis techniques and

ethical considerations.

3.2 Research design

The researcher used descriptive survey desigridrsthdy. Descriptive survey
design is a method of collecting information byeinviewing or administering
a questionnaire to a sample of individuals (Orod@)9). Kombo and Trump
(2006) say that the major purpose of descriptive@esudesign is to describe
the state of affairs as it exists and involves g of collecting information
by interviewing or administering questionnairesatcsample of individuals.
The research was aimed at gaining insight on facterfluencing

implementation of integrated peace education auluia after post-election
violence in public primary schools in Naivasha Stdninty. This is in-line

with Mugenda and Mugenda (2003) who state that éscdptive study,

information is collected without changing the eowiment (i.e., nothing is
manipulated). Descriptive studies are also conducte demonstrate

associations or relationships between things imtwiéd around you.
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3.3 Target population

Target population refers to all the members of @ o hypothetical set of
people, events or subjects to which a researchshesi to generalize the
results of the study, (Borg & Gall, 2006). Naivashzb-County has 66 public
primary schools and 42 private, in public schoekéhare 66 headteachers 270
teachers and 1,600 standard eight pupils while afgivschool has 42
headteachers, 363 teachers and 1042 standard pigiis (DEO’s Office

Naivasha Sub-County, 2015).

3.4 Sample size and sampling procedure

A sample is a small proportion of a population sild for observation and
analysis (Best & Khan, 2002). Simple random sangpkvas used by the
researcher to select the sample. According to Mdgeand Mugenda (2003)
ten percent to thirty percent (10% to 30%) of tlogpydation can be picked
from a large population. For this study the redearcused 30% of the
headteachers and teachers to ensure higher ref@tserand 100 cases for
the pupils due to the high number of pupils’ targepulation. Mugenda
(2014) suggests that in survey research the rdwyacan use 100 respondents
as long as none of the subgroups is less than 1@8.récommendation was
thus used to determine the pupils’ sample. The &arsize for the study
therefore consisted of a total of 438 respondé&tzdieadteachers, 81 teachers
and 100 pupils in standard eight in public schaoid 14 headteachers, 121

teachers and 100 standard eight pupils in privateds.
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3.5 Research instruments

This study employed the use of questionnaires axlafor data collection.

There were three sets of questionnaires; headtescteachers and pupils.
Questionnaires were divided into two sections; A & section A consisted
of questions meant to capture demographic infoonatif the headteachers,
teachers and pupils. Section B sought general imdtion about the factors
influencing implementation of peace education inriculum since post-

election violence in public primary schools in Nasha Sub-County. The
section was further sub-divided into four parts,eveh each part contained
items of each objective of the study ie teachersservice training on peace
education, teaching and learning resources, methibtsiching and teachers’

attitude on peace education.
3.6 Validity of the instruments

Validity of an instrument refers to the ability dfat instrument to measure
what it is supposed to measure (Borg & Gall, 2008)e researcher tested
both construct and content validity of the questaire. According to

Wilkinson (1991) pre-testing a survey is a good waincrease the likelihood

of face validity. Expert opinions, literature sdas and pre-testing of open-
ended questions helped to establish content walidithte researcher prepared
the instruments in close consultation with the sugers in order to ensure

that the items in the questionnaires covered albtteas under investigation.
3.7 Reliability of the instruments

Reliability is a measure of the degree to whiclesearch instrument yields
consistent results or data after repeated trialsgg@vida and Mugenda, 2003).
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To establish the reliability of the instrument, timeeasures should give
consistent results from the test. The researched tsst-retest technique to
ascertain the instrument reliability during pretitgg of instrument. This

involved administering the same instrument twicethe same group of
respondents, allowing one week between the first e second test. The
scores from both testing periods were then cogdl&n determine correlation

coefficient using the Pearson Product moment foanmudicated below:

n Z TY; — Z X; 3

2. Ui

r= Ty =

VrE el = ()2 yn Lo - (Sw)?

Where) xy = sum of cross product of the values of eaciabée

X = sum of X

>y =sum ofy
N = number of pair scores

Y'x*= sum of X

Y y?= sum of y2
(>X)? = square o x

(Yy)?= square ofy
According to Mugenda and Mugenda (2003) a coefiicieorrelation of
between -1 and +1 is deemed to be satisfactory tisrstudy the research

tools scores a coefficient correlation of 0.76 \khigas considered good for

the study
3.8 Data collection procedures

A research permit was obtained from the Nationaur@d for Science,
Technology and Innovations (NCSTI) after clearafmoe the university. The
researcher also reported to the Sub-County Educ&iticer in Naivasha to
obtain authorization to conduct the study. The asdeer also obtained
permission from each head teacher to conduct tekeareh in the schools.

Questionnaires were administered directly to tispoadents by the researcher
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and collected immediately after they were filledheT respondents were
assured that confidentiality would be maintained dealing with their

responses.

3.8 Data analysis techniques

The study generated both qualitative and quantéatiata. Descriptive
statistics was used to analyze quantitative date. rEsearcher presented the
data in frequencies, percentages, averages, tablesits and graphs.
Qualitative data were arranged into themes ashgepbjectives and research
questions. The Statistical Package for Social $eien(SPSS) for windows
versions 22.0 was used to generate frequency llisiohs using descriptive

statistics in order to examine the patterns ofréisponses.
3.10 Ethical considerations

Blaxter et al. (2001) suggest that a common cadsethocal challenge is
conflicts of interest between the researcher aaddbpondents. Therefore this
study observed the following considerations in ortite avoid biasness; no
incentives to take part were provided, individuatgmtial participants were
also fully informed, and had the option of not takipart. However, if a
participant failed to complete and return a questare, the researcher made a
follow-up request for its completion and return. Kifey data ‘anonymous’
means removing the contributor's name, thus, ia $hidy the researcher did
not need the participant’s identity. Confidentialielates to the protection of
the data collected. The respondents were assuaeththinformation provided
would be treated with confidentiality and only usked the purpose of the

study.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETARION
4.1 Introduction

This chapter deals with data analysis and inteapicet of the findings based
on the research objectives. This study was to tigete the factors
influencing implementation of integrated peace @tion curriculum after
post-election violence in primary schools in Nah&sSub-County, Kenya.
Collected data were interpreted guided by the ¥alg research objectives; to
establish the extent to which teachers’ in-seni@ning, teaching and
learning materials, methods of teaching and teathattitude influence
implementation of integrated peace education cuitio after the post-
election violence. The study targeted headteachesshers and standard
eight pupils in primary schools. Collected data wasipiled into frequencies

and percentages, and then presented in table$isyaapl pie charts
4.2 Instrument Return Rate

The sample population for the study was 12 heatltgac81 teachers and 100
pupils in standard eight in public schools and g&4dieachers, 131 teachers
and 100 standard eight pupils in private schoolss,tha total of 438

respondents. A total of 438 questionnaires wereesso the respondents.

Respondents’ response rate was presented in Tdble 4

Table 4.1 Response rate

Respondents’ category Sample size Responses Resgon

rate
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Head teache 26 26 100.(

Teachers 212 198 99.0
Pupils 200 186 93.0
Total 438 430 93.6

Questionnaires from all 26 headteachers (100% mretate), 198 teachers
(99% return rate) and 186 pupils (93% return rateje returned. Therefore
the study realized an instrument return rate of6%®3.which was very
satisfactory for the purpose of the study. Thidcefht response rate was
realized since the researcher personally admieidtehe questionnaires,
created rapport with the respondents and collected instruments
immediately after they were completed. Accordingetbwardset al (2002) a
response rate of less than 60 percent is consideaeldquate while that of 60
percent to 80 percent is adequate. In additiohefesponse rate is over 80

percent, it is considered as excellent for the pseof a study.
4.3 Demographic information of respondents

This study first sought to find out the gender, atjstribution, highest
academic qualification and length of service taalelssh an insight on the
study respondents’ characteristics. To find oupoesients characteristics in

regard to gender, the study sought to establisiitbaehers’ and teachers

gender distribution. The findings were presenteshasvn in Table 4.2.

Table 4.2 Headteachers’ and teachers gender disttition

Gender Headteachers Teachers
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Frequency Percent Frequency Percent

Male 20 76.¢ 44 22.2
Female 6 23.1 154 77.8
Total 26 100.0 198 100.0

Table 4.2 shows that majority of teachers (77.&¢mt) are female though
majority of the primary school headteachers inshely area (67.9 percent)
were male. These findings are an implication ttrettugh many females are in
the teaching profession majority of the school gl positions are taken by
males. This is in line with Kamau (2011) who shatt@is observation that,
feminist thought in Kenya is still treated with pigon, not just by men but
even some women who have worked with women and gétider movements

for many years depriving women leadership post.
The study sought pupils’ gender and presenteditidéfys in Table 4.3.

Table 4.3 Pupils gender distribution

Gender Frequency Percent
Boy 121 65.1
Girl 65 34.9
Total 186 100.0

Table 4.3 reveal that majority of the pupils innpairy schools in Naivasha

sub-county are boys. This is an implication thétrathe post-election violence
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majority of the girls were less enrolled to schtb@n boys. This was causing

the gender disparity on enrolment of pupils in @niynschools.

Further on the demography of the respondents tty fought to establish
respondents age bracket, headteachers and teagedosacket were presented

in Table 4.4.

Table 4.4 Headteachers’ and teachers’ age bracket

Age in years Headteachers Teachers
Frequency Percent Frequency Percent
30 years and below 0 0.0 18 9.1
31-40 year 0 0.C 11¢€ 58.¢
41 - 50 years 3 11.5 42 21.2
51 and above 23 88.5 22 111
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Age in years Headteachers Teachers

Frequency Percent Frequency Percent
30 years and below 0 0.0 18 9.1
31 - 40 years 0 0.0 116 58.6
41-50 year 3 11.5 42 21.2
51 and above 23 88.5 22 111
Total 26 100.0 198 100.0

Table 4.4, majority of the headteachers 88.5 péraeme over 51 years old
and 58.6 percent teachers were between 31 to 4% yd#d This was an

indication that more elder teachers were in scleaership since none of the
headteachers indicated that he/she was below 48 g&h These findings are
an implication that a teacher’s age influencesrtipeogression into school

leadership and effectiveness in handling educdtima@magement issues.

To establish pupils’ age distribution the studyuested pupils to indicate their

age bracket. Their responses were as shown in fidhle

Table 4.5 Pupils age distribution
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Age in years Frequency Percent

12- 14 year 20 10.¢
15 - 16 years 85 45.7
17 and above 81 43.5
Total 186 100.0

From the study findings 45.7 percent of the stashdaight pupils who
participated in the study were over 15 years olathAd’s age influence their
understanding of concepts in school, whereby theEM®commend that
learners should be enrolled in the right age tauenffective educational
outcomes. This was an indication that many pupilsgpiimary schools in
Naivasha primary schools were over aged since thasivy of Education
recommends primary school completion age to be dmtwi3 and 14 years.
These findings are an implication that majority pdipils learning was
interfered with during the post-election violen@using then to either be out

of school for some time or to repeat classes theis age.

Headteachers and teachers professional qualifiatiere sought to find out
whether it influences implementation of peace etlasan primary schools

and presented on Table 4.6.

Table 4.6 Headteachers’ and teachers’ professionqualification
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Qualification Headteachers Teachers

Frequency Percent Frequency Percent
P1 0 0.0 98 49.5
Diploma 7 26.9 53 26.8
B. Ec 2 7.7 38 19.2
Masters 1 3.8 9 4.5
ATS 16 61.5 0 0.0
Total 26 100.0 198 100.0

Table 4.6 indicated that, 61.5 percent of the headhers had attained ATS
promotion as their highest professional qualificatiwhile most of the

teachers (49.5 percent) were P1 certificate hold&@eschers in primary
schools are recommended by the Teachers Servicanidsion to have at
least a P1 certificate to teach primary schoolsenya. This shows that all the
teachers and headteachers were in the capacitypi@ment peace education
programme in primary schools because they hadnattathe minimum

requirement for a teacher in the teaching professibie level of Education is
an important factor in the headteachers’ and teathability to provide

efficient skills in new educational policies andtmaularly in management of
curriculum issues in day to day teaching and leaymrocess. These findings

concur with Kingangi’s (2009) study on conflict.
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Then the study sought to find the duration teachetsheadteachers had being

teaching profession and presented the findingsabier4.7.

Table 4.7 Headteachers’ and teachers’ teaching expence

No. of years Headteachers teachers
Frequency Percent Frequency Percent

Less than one year 0 0.0 18 9.1
1-3year 0 0.C 25 12.¢

4 - 6 years 1 3.8 36 18.2
7 -9 years 3 11.5 19 9.6
Over 10 yeal 22 84.¢ 10C 50.5
Total 26 100.0 198 100.0

The study findings revealed that majority of thediteachers (84.6 percent)
and more than half of the teachers had being intéhehing profession for
over 10 years. This was an implication that majooit both teachers and all
the headteachers had been in the teaching profefsgitong enough and were
in a good position to implement peace educatiogrammmes in their teaching

due to their high experience in the profession.

Table 4.8 presented the duration teachers hadibeabair current schools and
its effect of integration of peace education imary schools in Naivasha sub-

county.
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Table 4.8 Teachers’ length of stay in current statin

No of years Frequency Percent
Less than 5 yes 12¢ 63.€
5-10years 28 14.1
10 - 15 years 15 7.6
More than 15 yea 29 14.¢
Total 198 100.0

Information presented in the above table shows niegbrity of the teachers
had been in their current station for less thar&ry. This was an implication
that there was teacher relocation during and gftest-election violence
causing teacher to transfer to other schools amdteachers to be relocation

to the study area.

Then the study also sought to find out the lendtiperiod standard eight
pupils had been in their current schools and ptesetihe findings in Table

4.9.
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Table 4.9 Pupils’ length of stay in current school

No of years Frequency Percent
Below 1 yea 2C 10.¢
1-5years 127 68.3
5 -8 years 19 10.2
Over 8 yeal 2C 10.¢
Total 186 100.0

Table 4.9 shows that majority of class eight pupdsl been in their current
school for between 1 to 5 years. These findingsvdihat just like the teachers
the pupils had also relocated during and after-plesition violence thus,
enrolling into other schools. This was an indicatibat post-election violence

affected primary schools’ enrolment.

4.4 Teachers’ in-service training and implementatio of integrated peace

education curriculum

To establish the extent to which teachers’ in-serviraining influence

implementation of peace education (Objective Otte,researcher sought to
find out on whether peace education training iem@ff either in pre-service or
in-service. Table 4.10 presents the findings orchtees and headteachers

responses on whether peace education trainingghtaluring pre-service.
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Table 4.10 Headteachers’ and teachers’ Peace eduoat training during

in-training

Training in Headteachers Teachers

peace

education Frequency Percent Frequency Percent
Trained 12 46.2 28 14.1
Not trained 14 53.8 170 85.9
Total 26 100.0 198 100.0

From the study findings majority of both headteashg3.8 percent) and
teachers (85.9 percent) indicated that they hadrexeived any training on
peace education during their in-service trainingisTwas an indication that
many teachers training colleges do not integratec@eeducation in primary
school teacher pre-training courses. These findaggee with Lander (2011)
who argued, implementation of peace education imicalum must not
survive by chance but should be entrusted to teactoe its transmission.
Therefore peace education can only be taught mgtiy if the teacher-

education programmes are also peace educatiorsinelu

Headteachers and teachers were requested in thetstindicate the duration
peace education was taught during their pre-setvairing. Their responses

were presented in Table 4.11.
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Table 4.11 Headteachers’ and teachers’ durationPeace education

training was taught during pre-training

Period Headteachers Teachers
Frequency Percent Frequency Percent

Below 5 month 0 0.C 1C 5.1

6 - 12 months 6 23.1 9 4.5

Over one year 6 23.1 9 4.5

Not applicabl 14 53.¢ 17C 85.¢

Total 26 100.0 198 100.0

Table 4.11, indicates that though 53.8 percentheflieadteachers and 85.9
percent of the teachers had not received any pneitg on peace education,
most of them who had received this training hachttesined for less than one
year. This was an indication that peace educat@inibg in teacher training

colleges is inadequate.

The study sought to find out the reason as to wégcp education in pre-
service courses is allocated this time. The heab®a and teachers’

responses were presented in Table 4.12.
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Table 4.12 Headteachers’ and teachers’ response afuration peace

education training was taught during pre-training

Reason Headteachers Teachers

Frequency Percent Frequency Percent

Inadequate tirr 14 53.¢ 68 34.:
Shallow conter 12 46.2 13C 65.7
Total 26 100.0 198 100.0

From the study findings majority of the headteashiedicated that peace
education is allocated limited time in pre-senti@ning due to inadequacy of
study time thus less emphasis is placed on theupngre than other teaching
course contents. Whilst majority of the teache& {fercent) indicated that
peace education programme have very shallow cotitastit does not require
a lot of pre-service training time. These findingsre an indication that during
pre-service teacher training little emphasis is |ntb peace education
programmes causing the programmes to be allocatey little attention

during teacher preparation training.

Respondents were also requested to indicate whda#amhers are given
training on peace education programmes on inductioth their responses

presented in Table 4.13.
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Table 4.13 Headteachers’ and teachers’ response omhether peace

education programmes are given to teacher on induicn

Peace Headteachers Teachers
education

during

induction Frequency Percent Frequency Percent
Given 7 26.9 91 46.0
Not given 19 73.1 107 54.0
Total 26 100.0 198 100.0

Table 4.12 shows that majority of both headteacher teachers indicated
that teachers are not given peace education pregesmduring induction. This
was an indication that in majority (73.1 percenf) prsimary schools in
Naivasha sub-county does not put much emphasis eatep education
programmes, thus hindering implementation and rmatesn of the
programmes into the primary schools’ curriculumcsinteachers are the

implementers of teaching/learning process.

The respondents were asked to give reasons fagregiing or not giving
peace education training during teacher inductionpiimary schools and

presented the findings in Table 4.14.
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Table 4.14 Headteachers’ and teachers’ reason foriving or not giving

peace education programmes training on teacher induion

Reasons Headteachers Teachers

Frequency Percent Frequency Percent

Inadequate tirr 3 11.¢ 80 40.£

Lack of curriculum conte 16 61.k 91 46.C

To ensure effective integrati
7 26.9 27 13.6
into staff

Total 26 100.0 198 100.0

Table 4.14 shows that majority of headteachersb(fércent) and most of the
teachers (46 percent) indicated that lack of culuim content hiders training
of peace education programmes during teacher imatugt primary schools.
This was an implication that curriculum content fogace education was
inadequate limiting effective integration of peaeducation programmes.
These findings were in line with UNICEF - Educatidor All Global
Monitoring Report (2008), that indicates that goweents have always set
goals for national curricula that broadly align lwitheir vision for human
welfare, social cohesion and economic prosperttyoalgh relative importance

placed on each may vary.
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Further the study requested the headteachersttthéistopics covered when
training teachers on peace education programmésgdieacher induction and

presented their responses in Table 4.15.

Table 4.15 Headteachers’ responses on topics cowér&hen training on

peace education programmes during teacher induction

Topics Frequency Percent
Conflict resolution 27 13.6
Peaceful coexisten 14 7.1
Peaceful reconstruction after confli 18 9.1
Conflict management 17 8.5
Not applicabl 12z 61.€
Total 190 96.0

From the study findings most of the headteachers inHicated that peace
education programmes are taught during teacherciimtuin their schools

13.6 percent of 26.9 percent indicated that teaclaee taught on conflict
resolution, 7.1 percent on peaceful coexistencesarea, 9.1 percent on
peaceful reconstruction after conflict and 8.5 patmn conflict management.
This was an indication that in the schools whercpeeducation programmes

are taught to teachers during induction variouseetspare taught hence
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equipping them with relevant skills to integrateape education programmes
in mainstream instructional process. These concitih Wwa (2004) who
argues that peace education is all educationattefftormal or informal that
aims at developing in the learners the attitudagjes and skills to live with
others in harmony, mutual understanding, trust amdcable resolution of

conflicts

Then the study asked the teachers whether theyibfom topics covered on

peace education programmes and the responsesteageiable 4.16.

Table 4.16 Teachers’ responses on whether they gdnom topics covered

on peace education programmes

Gain on topics covered Frequency Percent
Gains 68 34.:
Do not gain 130 65.7
Total 198 100.0

From the study findings majority of the teachersl Imt under taken peace
education programmes training though the few 34:18ent who had attained
the training agreed that the topics covered weretigal to them. This was
an indication that if peace education programmagittyg was administered to
all teachers it would enhance effective integratioh peace education
programmes in primary schools. These findings agvigk Mishra, (2011)

who states that the importance of conflict resolutivorkshops training for

teachers, the curriculum also features texiclhdictates the importance
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of inclusion training for teachers and pre-servieachers to aid them in
discussing and implementing equity minded castiand teachings in their

classrooms.

Thus teachers who had attained peace educatiomapnoges training were
requested to list how they benefited from the trejnon peace education

programmes and responses presented on Table 4.17.

Table 4.17 Teachers’ responses on gains they georn training on peace

education

Types of gains Frequency Percent

Gained a wider insight on

35 17.7
peaceful coexistence
Importance of peaceful

9 4.5
conflict resolution
Conflict management 24 12.1
Not applicabl 13C 65.7
Total 198 100.0

Table 4.17 shows that, most of the teachers 1#cepeof 34.3 percent of the
teachers who had attained peace education prograrmaieing indicated that
they gained wider insight on peaceful coexistemoefthe training. This was
an indication that teachers who had attained pealteation programmes

training had gained better understanding of thecepts and was in a better
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position to implement integration of the programmigs day to day
instructional process than them who had not atthihe training. Though their
percentage in regards to those who had not attetrdedng was very low
thus the study revealed that majority of the teeche public primary schools
lacked basic concept on peace education hindefiiggtiwe integration of

peace education.

4.5 Learning and teaching materials and implementaon of integrated

peace education curriculum

To establish the extent to which provision of teaghand learning materials
influence implementation of peace education (Objectwo), the researcher
sought to find out on whether headteachers provieleching/learning

resources and present the findings in Figure 4.1.
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Figure 4.1 Respondents’ responses on teaching amining resources are

provided for in their schools
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From the study findings presented in Figure 4.ladbteachers responses
contrast with both pupils and teachers’ responsethe provision of teaching
and learning resources in primary schools. Majoofythe headteachers
indicated that they provide teaching and learnespurces for integration of
peace education programmes in their schools. Howevajority of teachers
61.1 percent and 89.2 percent of pupils disputethi®fact. These findings
were an indication that since headteachers arédkeproviders in schools
they tended to give responses in their favour thougachers are the
curriculum implementers while the pupils are tharténg process recipients.
This means that teachers and pupils were in bptsitions to give the real
classroom scenario thus, the provision of teachimg learning materials for
teaching peace education programmes are not pob¥aten majority of the

schools.

Respondents were also asked to indicate the typeawhing and learning
resources that are provided for teaching peaceatidacprogrammes in their

schools and the response were presented in Tdlde 4.
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Table 4.18 Headteachers’ and teachers’ responses types of resources

provided for peace education programmes

Materials Headteachers Teachers

Frequency Percent Frequency Percent

Textbook: 13 50.C 42 21.2
Charts and models 6 23.1 35 17.7
Do not provide 7 26.9 121 61.1
Total 26 100.0 198 100.0

Table 4.18 shows that half of the headteachersateld that they provide
textbooks while 23.1 percent give charts and modieispeace education
programmes teaching and learning resources. This avaindication that

majority of the schools use written text forms goictorial forms as teaching
and learning resources to integrate peace educg@iiogrammes in their
schools. These findings with Sinclair's (2004) angunt that textbooks are not
only important tools for effective education in mal school subjects but also
in peace education. The findings further agree withhnson & Johnson
(2010), teaching and learning resources are thusiatrtools for effective

integration of peace education in the curriculunhisTis depicted by the
learning resources such as textbooks manner okssidg matters regarding

to peaceful coexistence.

Further the respondents were requested to indicagther provided teaching

and learning resources were adequate to implemesicep education
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programmes in primary schools. Their responses wersented as shown in

Table 4.19.

Table 4.19 Headteachers’ and teachers’ responses adequacy of

provided resources for peace education

Adequacy Headteachers Teachers
Frequency Percent Frequency Percent
Adequate 7 26.9 18 9.1
Not adequat 19 73.1 18C 90.¢
Total 26 100.0 198 100.0

Data presented in Table 4.19 shows that majorityaih headteachers and
teachers (73.1 percent and 90.9 percent) indidieidteaching and learning
resources to implement peace education programnees mot adequate in
their schools. This was an indication that teachémgl learning resources
hindered integration of peace education programinesnajority of the

primary schools due to their inadequacy. this isine with Matindi (2013)

who observed that schools had inadequate peacatemuenaterials, lack of
common methodology used in the teaching of peaceatin, and that

teachers had a positive attitude towards the tagatfipeace education.
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Figure 4.2 Respondents’ responses on availabilitynd adequacy of

provided teaching and learning resources in theirchools

Figure 4.2 show that in majority of the schools.{7Bercent) teaching and
learning materials to integrate peace educatiograromes are not available
at all, while in most of the schools where resosinsere available they were
inadequate. This was indication that teaching aadning resources provided

in most of the schools are not enough for effecimplementation of peace

education programmes.

The study then sought to find out on the reasonsadequacy or inadequacy

of provided teaching and learning resources togmaiie peace education
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programmes and presented headteachers and teachspehses on Table

4.20.

Table 4.20 Headteachers’ and teachers’ responses amasons for

adequacy of provided resources for peace education

Reasons Headteachers Teachers

Frequency Percent Frequency Percent

Lack of funds to buy enou

19 73.1 131 66.2
resources
Unnecessary 2 7.7 49 24.7
Are enough for the prima

5 19.2 18 9.1
school level
Total 26 100.0 198 100.0

Table 4.20 shows majority of the schools that wiaed by inadequacy of
teaching and learning resources to integrate peateation programmes
lacked enough funds to purchase enough resourtés.wis an implication

that available funds in schools’ budgets were moiugh to purchase teaching
and learning resources thus hindering effectivegration of peace education
programmes in majority of the primary schools. Tinelings are in line with

Matindi (2013) who states that when teachers arplementing peace
education they are faced by lack of peace eductimaterials due to lack of

established funds to implement peace educatidmeirs¢hool budget.

58



4.6 Methods of teaching and implementation of integted peace

education curriculum

To establish the extent to which methods of teaghifluence implementation
of peace education (Objective Three), the researsbeght to find out on
whether headteachers’ and teachers’ professionalning influence
implementation of peace education and presentrfgedon their qualification

in Table 4.21.

Table 4.21 Headteachers’ and teachers’ qualificatroon peace education

Professional Headteachers Teachers
gualification

Frequency Percent Frequency Percent
Certificate 18 69.2 121 61.1
Diplome 2 7.7 43 21.7
Degree 6 23.1 34 17.2
Total 26 100.0 198 100.0

Table 4.21 show that all the teachers and headtemd¢tad attained different
levels of qualification on peace education thuy tivere all trained to carry on
effective peace education pedagogical process. Whis an indication that
their qualifications do not hinder their role instructional process and
educational management. Thus their professionatiems not affect their

teaching methods that influence integration of peaducation programmes.
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The study sought to find out how exam oriented hewr methods affect
implementation of peace education programmes aadepted headteachers

and teachers responses in Table 4.22.

Table 4.22 Headteachers’ and teachers’ responses ¢wow curriculum

influence teaching method on implementation of pea&ceducation

Response Headteachers Teachers

Frequency Percent Frequency Percent
Heavy teacher workload 6 23.1 64 32.3
High parental expectation 7 26.9 44 22.2
Stiff competition amon

13 50.0 90 45.5

schools
Total 26 100.0 198 100.0

As can be observed in the table above half of teedhteachers and 45.5
percent of the teachers indicated that stiff irtleo®l competition during
national exams has greatly affected integration pdace education
programmes in primary schools. Whilst high paremtadl teacher workload
are other factors that hinder effective implemeatatof peace education
programmes in primary schools. These findings arangplication that the
education system in Kenya is highly examinationltesriented thus teachers
are more dedicated to attaining good grades in ®aion than
implementation of other important lifesaving cortsepke peace education

programmes. This agrees with Galtung (2008) statéthat the teaching and
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learning process should be participatory and ictera for effective

implementation of new educational concepts.

The study sought to find out whether time allocatedower primary is
enough to implement peace education programme®pm@seénted respondents

responses in Figure 4.3.
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Figure 4.3 Respondents’ responses on adequacy ahé allocated to peace

education in lower primary

Information contained in figure 4.3 majority of theachers and pupils (78.3
percent and 89.2 percent) indicated that time atkxt in lower primary
classes is adequate to implement peace educatitre iolasses while half of
the headteachers indicated that time in lower pymaas very adequate.
These findings were an indication that lower priyjnéime allocation was
effective for implementation of peace educationgpammes thus, enabling

the pupils to be taught integrating peace education
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Then the study sought to find out whether timecated for integrated peace
education programmes in upper primary and preseembndents’ responses

in Figure 4.4.
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Figure 4.4 Respondents’ responses on adequacy ohé allocated to peace

education in upper primary

Figure 4.4 shows that all respondents (76.9 perctiite headteachers, 87.4
percent of the teachers, and 54.3 percent of tip@lspundicated that time
allocated to integration of peace education progmasm This was an
indication that upper primary teaching programme mibt have enough time
hindering effective integration of peace educatmgrammes. This agrees
with Galtung (2008) recognized that teaching almeéce is not enough but

teaching by peaceful means is the way to peace.

The study also sought to find out whether parti@patime allocation affect

implementation of peace education and presentefintiegs in Table 4.23.
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Table 4.23 Headteachers’ and teachers’ responses effect of allocation

on task involved in implementation of peace educain

Response Headteachers Teachers
Frequency Percent Frequency Percent
Very adequai 0 0.C 19 9.€
Adequate 7 26.9 19 9.6
Not adequate 19 73.1 160 80.8
Total 26 100.0 198 100.0

From the study findings shown in Table 4.23, m&odf headteachers and
teachers (73.1 percent and 80.8 percent respagtivelicated that allocation
on tasks for implementation of peace education was adequate for
implementation of peace education programmes. €fber these findings
were an indication that allocation on task hindaplementation of peace
education programmes in primary schools thus needntegration of the

programmes into other subjects to enhance impleatient
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Table 4.24 Headteachers’ and teachers’ responses aiffectiveness of

peace education programme

Response Headteachers Teachers

Frequency Percent Frequency Percent

Peace education concepts

13 50.0 106 53.5
the textbook
Demonstrative teaching frc 7 26.9 56 28.3
teachers
Teachers' perception 6 23.1 27 13.6
peace topics
Role playing/ participator 0 0.0 9 4.5
teaching in class
Total 26 100.0 198 99.0

The study findings reveal that teachers in primsehools integrate peace
education in various ways to ensure effectivendsth@ programmes. For
instance majority of the teachers (53.5 percemticated that they teach peace
education concepts that are integrated in texthobis was an indication that
majority of the teachers in the study area applgriecentred teaching
methodologies to ensure effective integration @fgeeeducation. The findings
agree with Sani (2013), who states that mainstregupeace education across
the curriculum implies the use of peace-prone utsional methods and
strategies. These methods and strategies that promteractive learning
process and they include cooperative group worler peaching, problem-
solving, discussion, role plays, mediation, conaenisuilding, negotiations,

simulation and other learner centred instructicstahtegies. Teachers were
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also requested to indicate challenges they facdewhiplementing peace

education. Their response were presented

Table 4.25 Teachers’ responses on challenges theywcd while

implementing peace education programme

Challenges Frequency Percent
Lack of resources 27 13.6
Lack of enough time allocation 15 7.6
Pupils fea of recurrence of violeni 8 4.C
Teachers workload 148 74.7
Total 198 100.0

The study findings in Table 4.25 shows that majoat the teachers (74.7
percent) indicated that heavy workload assignedhtam hinder effective
integration of peace education into the curriculbhoreover 8 percent of the
teachers indicated that pupils fear when issuesitabonflict are addressed
because they think that violence could recur. Tiiplies that teachers in
primary schools have a lot of mainstream work, thdding extra load to the
already burdened teacher could pose them to hayatine attitude towards
integration of new concepts like peace educatiohis Thinders effective
implementation of peace education since teachersther prime curriculum
implementers. Moreover, the findings concur witfetBerton et al., (2003)
that peace education needs learner-centred paniicipatory pedagogy in

order to be effective.
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4.7 Teachers’ attitude and implementation of integated peace education

curriculum

To find out whether teachers’ attitude influenceimplementation of peace
education (Objective Four), the researcher soughtind out the attitude
perceived by teachers towards peace education @sérmied the findings in

Table 4.26.

Table 4.26 Headteachers and teachers’ responses t@achers’ attitude

towards peace education programme

Attitude Headteachers Teachers

Frequency Percent Frequency Percent

Positive 6 23.1 18 9.1
Negative 2C 76.¢ 18C 90.¢
Total 26 100.0 198 100.0

Table 4.26 shows that majority of the headteac{#&® percent) and teachers
(90.9 percent) indicated that teachers have a ivegattitude towards peace
education programmes. This was an implication teathers attitude hinder
effective implementation of peace education prognas in education. These
findings agree with Odejobi and Adesina (2009) teathers’ attitude toward
given concepts during instructional process couatélpositively or negatively

to the success of academic achievement of thedesarn
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Table 4.27 Headteachers and teachers’ responses qersonal and

professional benefits they gained from peace edudah programme

Benefits Headteachers Teachers

Frequency Percent Frequency Percent

Upgraded conflict management sk 5 19.2 36 18.2

Promoted peace campaign 19 73.1 58 29.3
Gained insight on conflict resolutio 2 7.7 104 52.5
Total 26 100.0 198 100.0

Table 27 reveal that majority (73.1 percent)of tleadteachers indicated that
peace education has benefited them in the promofipeace campaign while
majority (52.5 percent) of the teachers indicatdwht tpeace education
programme have given insight on conflict resolutidimese findings imply
that through peace education programmes teachersable to acquire
knowledge to help them in effective integrationpaface education into the
curriculum. Therefore involvement of teachers ittie programme will help
them come up with effective teaching methods tegrdte peace education
into the curriculum. The findings concur with CHel{2014) who argues that
whilst, teachers’ perception that peace issuesaddeessed by the curricula,
they ultimately feel that curricula contribute tonse extend to conflict
resolution. The learners will then seem to be avadrthe efforts of schools
towards encouraging peaceful coexistence as ewdemy the teacher’s

responses.
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Figure 4.5 Respondents’ responses on whether peaceducation

programme should be taught on it own

Figure 4.5 reveals that majority of the teacher8.716 percent) and
headteachers (76.9 percent) peace education shoultk taught on it own in
schools. These findings were an indication thatomitgj of the teachers felt
that if peace education was taught on its own itileiancrease their already
heavy workload. Thus this implies that majoritytloé teachers has a negative
attitude towards peace education and do not fiedretevance. Therefore

teachers attitude influence integration of peaeeation programme.



Table 4.28 Respondents’ responses on reasons onegration of peace

education programme in other subjects

Reasons Headteachers Teachers Pupils

Frequency Percent Frequency Percent Frequency Percent

Heavy teacher 13 50.0 46 23.2 19 10.2

workload

Peace education
is a simple 7 26.9 27 13.6 29 15.6

concept

Understood bette

while integrated 6 231 125 631 138 742

Total 26 100.0 198 100.0 186 100.0

From the study findings majority of the headteashedicated that heavy
teacher workload in primary schools as among othésjects. However,
majority of the teachers and pupils indicated theace education is better
understood while integrated. This indicates thafonity of the teachers
perceive that peace education should only be tanthe with other subjects
thus revealing their negative attitude towards hear of peace education.
These findings are in line with a report by UNES001) that found out that
conventional rote learning method used in schoalsnot develop in the
learners the values, attitudes and skills requfeedbuilding the culture of
peace. Instead, teaching of peace education cansbpuld help learners in

acquiring and demonstrating the values and tréipeace.
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Table 4.29 Respondents’ responses on suggestions way forward on

implementation of peace education programme in prirary schools

Suggestions Headteachers Teachers Pupils

Frequency Percent Frequency Percent Frequency Percent

Peaceful coexisten:
o 7 26.9 18 9.1 30 16.1
taught early in life

Identification of source
, 6 23.1 30 15.2 19 10.2
of conflict and solved

Teach life skills 10 38.5 90 45.5 55 29.6
Advocacy of peacefi

, 2 7.7 33 16.7 57 30.6
coexistence
Reconciliation 1 3.8 27 13.6 25 13.4
Total 26 100.0 198 100.0 186 100.0

According to the study respondents various meastoekl be put in place to
ensure effective integration of peace educationggamme into the

curriculum. Hence most of the headteachers (38t6ep& and teachers (45
percent) indicated that teaching of life skillsanmajor way forward on the
implementation of peace education, while most ef plupils (30.6 percent)
advocated on peaceful coexistence. Thus peace temtushould be embraced

in primary school curriculum to ensure that peaggromoted in future.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary of the studypmiegdings of the study,
conclusions and recommendations from the studstt gives suggestions for

further studies.
5.2 Summary of the study

This study was to investigate the factors influagcimplementation of
integrated peace education curriculum after pastteln violence in primary
schools in Naivasha Sub-County, Kenya. It was glitdg the following

objectives: to establish the extent to which teek£hén-service training,

teaching and learning materials, methods of teagchind teachers’ attitude
influence implementation of integrated peace edowaturriculum after the
post-election violence in Naivasha Sub-County. Téieidy targeted
headteachers, teachers and standard eight pugiliniary schools. Collected
data was analyzed both qualitatively and quaniigdyi It was then presented

in frequency distribution tables.

The sample population for the study was 12 heablazac81 teachers and 100
pupils in standard eight in public schools and gédieachers, 121 teachers
and 100 standard eight pupils in private schoolss,tha total of 438

respondents. A total of 438 questionnaires wereesso the respondents.
Questionnaires from all 26 headteachers (100% mretate), 198 teachers

(99% return rate) and 186 pupils (93% return rateje returned. Therefore
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the study realized an instrument return rate of6®3. which was very
satisfactory for the purpose of the study. Thidcefft response rate was
realized since the researcher personally admieidtehe questionnaires,
created rapport with the respondents and collected instruments

immediately after they were completed.

5.3 Key findings of the study

This study first sought to find out the gender, atfjstribution, highest
academic qualification and length of service toaklsth an insight on the
study respondents’ characteristics. Informationmfrthe study shows that
majority of teachers (77.8 percent) are female ghomnajority of the primary
school headteachers in the study area (67.9 pg¢rverne male. These findings
are an implication that, though many females aréhenteaching profession

majority of the school headship positions are takgmales.

Majority of the pupils in primary schools in Naives sub-county are boys.
This is an implication that after the post-electidgolence majority of the girls
were either; discontinued from school, relocatednot enrolled to school
causing the gender disparity on enrolment of pupilsprimary schools.

Majority of the headteachers 88.5 percent were &legears old and 58.6
percent teachers were between 31 to 40 years obdn fhe study findings
majority of the standard eight pupils who partitgzhin the study were over
15 years old. This was an indication that many Iguipi primary schools in

Naivasha primary schools were over aged since thasiviy of Education

recommends primary school completion age to be dé=twi3 and 14 years.

These findings are an implication that majority pd@ipils learning was
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interfered with during the post-election violen@using then to either be out

of school for some time or to repeat classes theis age.

To establish the extent to which teachers’ in-gerviraining influence

implementation of peace education (Objective Otle),researcher sought to
find out on whether peace education training iem@ff either in pre-service or
in-service. Majority of both headteachers (53.8cpat) and teachers (85.9
percent) indicated that they had not received aaipnihg on peace education
during their pre-service training. Though majordf the headteachers and
teachers had not received any pre-training on pedaeation, most of them
who had received this training had been traineddss than one year. Thus
hindering implementation and integration of therprgmes into the primary
schools’ curriculum since teachers are the implaarsrof teaching/learning

process.

To establish the extent to which provision of teaghand learning materials
influence implementation of peace education (Objectwo), the researcher
sought to find out on whether headteachers proviei@ching/learning
resources. Majority of the headteachers indicaled they provide teaching
and learning resources for integration of peaceaiin programmes in their
schools however, majority of teachers 61.1 peraedt89.2 percent of pupils
disputed to this fact. Information from the studyowed that half of the
headteachers indicated that they provide textboahkide 23.1 percent give
charts and models are peace education programraehbirig and learning

resources.
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The study revealed that majority of both headteectsnd teachers (73.1
percent and 90.9 percent) indicated that teachiy laarning resources to
implement peace education programmes were not atedu their schools.
Majority of the schools teaching and learning materto integrate peace
education programmes are not available at all, eviml most of the schools
where resources were available they were inadeght@erity of the schools
that were faced by inadequacy of teaching and ilegnesources to integrate
peace education programmes lacked enough fundsutohgse enough
resources. This was an implication that availabiled in schools’ budgets
were not enough to purchase teaching and lear@sgurces thus hindering
effective integration of peace education programriresmajority of the

primary schools.

To establish the extent to which methods of teaghifluence implementation
of peace education (Objective Three), the researsbeght to find out on
whether headteachers’ and teachers’ professionalning influence
implementation of peace education. Data from thelysshowed that all the
teachers and headteachers had attained differesatisleof professional
gualification thus they were all trained to carrywith their teaching duties in
primary schools. Half of the head teachers and #&rsent of the teachers
indicated that stiff interschool competition duringtional exams has greatly
affected integration of peace education programmmegprimary schools.
Whilst high parental and teacher workload are otfemtors that hinder

effective implementation of peace education prognasin primary schools.
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Majority of the teachers and pupils (78.3 percemt 89.2 percent) indicated
that time allocated in lower primary classes isqadge to implement peace
education in the classes while half of the headie=cindicated that time in
lower primary was very adequate. All respondent§.97percent of the
headteachers, 87.4 percent of the teachers, algdpgdcent of the pupils)
indicated that time allocated to integration of gea@ducation programmes.
This was an indication that upper primary teactpnggramme did not have
enough time hindering effective integration of peaducation prgrammes.
From majority of headteachers and teachers (73tdept and 80.8 percent
respectively) indicated that participatory timeoalited for implementation of
peace education was not adequate for implementatiopeace education
programmes. Therefore these findings were an atidic that participatory
time allocation hinder implementation of peace adion programmes in
primary schools thus need for integration of th@gpmmmes into other

subjects to enhance implementation

To find out whether teachers’ attitude influenceimplementation of peace
education (Objective Four), the researcher soughtind out the attitude
perceived by teachers towards peace educationtmiatmn from the study
findings showed that majority of the headteach@6s9q percent) and teachers
(90.9 percent) indicated that teachers have a ivegattitude towards peace
education programmes. This was an implication teathers attitude hinder

effective implementation of peace education prognasin education.
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5.4 Conclusions from the study

Based on the findings of the study it is possiblednclude that teachers in
primary schools have not been trained in peaceatiucprogrammes during
their pre-service though teachers are engaging-seivice training on peace
education programmes these trainings are eithateonaate or irrelevant to

normal instructional process due to heavy teachesskloads.

However, available funds in schools’ budgets wese enough to purchase
teaching and learning resources thus hinderingtfte integration of peace
education programmes in majority of the primarycsdh. Moreover other
aspects like teacher attitude and methods of tegchpplied by primary
schools hinder effective integration of peace etlanegbecause teachers either

feel it's a waste of learning time or its added ecessary burden.
5.5 Recommendations from the study

Based on the findings and conclusions of the stthy,researcher made the

following recommendations;

i)  The Ministry of Education should come up with effee programmes
to train teachers during pre-service and in-sertfaeing on peace
education.

i)  The school administration should ensure that pealteation charts
and models are displayed in strategic places is¢heol compound to
ensure the peace messages are passed on to pupighout in

school.
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iii)  School community should put up measures to boastigion of peace
education materials to ensure that peace edudatieffiectively taught
in primary schools.

iv)  The Ministry of Education should enact a policy pmmary schools to
ensure that peace education is taught as a sepataject to ensure
effective implementation of the programme in theisty.

5.6 Suggestions for further research

Having explored the factors influencing implemeiotatof integrated peace
education curriculum after postelection violence pnmary schools in

Naivasha Sub-County, Kenya, the researcher prophedsllowing;

i) A study to be carried out to find out the effectpeface education
programmes on peaceful coexistence of pupils img@ry school

among conflict prone communities.

i) A study to be carried out on the influence of inég@n of peace
education programmes on pupils’ conflict resoluti@among

learners in arid and semi-arid areas in Kenya.
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APPENDICES
APPENDIX |
INTRODUCTORY LETTER TO THE RESPONDENTS

P.O Box 92-00902
KIKUYU
To;

The Headteacher

School

P.O Box
Naivasha Sub-County
Dear Sir/Madam,

RE: PERMISSION TO COLLECT DATA

| am a postgraduate student in the University ofdia, pursuing a master’'s
degree in Education in Emergencies. | am reseacloin FACTORS
INFLUENCING IMPLEMENTATION OF PEACE EDUCATION IN
CURRICULUM SINCE POST ELECTION VIOLENCE IN PUBLIC
PRIMARY SCHOOLS IN NAIVASHASUB-COUNTY.

Your school has been selected to participate imebearch. You are requested
to respond to the questionnaire item as honestpoasible and to the best of
your knowledge. This research is purely for academirposesKindly note
that your name and that of your school should not & included in the

research tools.
Thank you.

Yours faithfully,

Muthui Margaret
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APPENDIX I
HEAD TEACHERS' QUESTIONNAIRE
You are kindly requested to fill this questionnairdicating your honest
response by putting a tick against your respongiling blanks next to the
items as indicated. Please do not write your nanmaume of your school

anywhere in this questionnaire.
Section A: Background information

This section requires you to give information abgirself. Please tickj the

answer in the appropriate space.

1. What is your gender Male [ ] Female [ ]

2. What is your academic qualification? P1 [ Diploma|[ ]
B.Ed [ ] untrained teacher [ ] Masters I
ATS [ ]

3. For how long have you been in the teaching prodessi

Lessthanone year [ ] 4—-6years [ ]

overlOyears [ ]1—-3years] | 7-age [ ]
4. For how long have you served in the current school?

Lessthan5years [ ] 5-10years [ P-115years [ ] more
than 15[ ]

5. What is your age bracket?

30yearsand below [ ] 30-40years [ 40-50 years [ ]
50- 60 years [ ]

Section B:
Teacher’s in-service training
6. Did your initial teacher training program includegee education

subject in the pre-training?
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Yes [ ] No []
If yes state when and duration ................ccooiviiiii e,
7. Has there been an induction course for teachepeace education
in this school?
Yes|[ ] No [ ] Explain your answer ......ccc............
8. a) Have you ever been given an in-serviegning or induction
on peace education? Yes [ ] No[ ]

If yes state some of the topics that were covered

(i)

(ii)

(i)
V)

9. Through the seminars/workshops you gained a daemirstanding
of peace education concepts and methods? Yds [
No[ ]Explainyouranswer............cccooeviiiinennnn.n.
Teaching and learning materials
10.Do you provide your teachers with teaching andniegy resources to

implement peace education? Yes [ ] 0[N]

Please explain your answer in the question above.
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11.Do you find the teaching materials provided adégua implement
peace education? Yes [ ] No[ ] exphdur
BNSWET ... e ettt e et et e e et et e et e e

12.Kindly rate the availability and adequacy of teachand learning
resources in your school to promote implementadiopeace
education.
Available and adequate [ ] Available and inadegia ]
Not available at all [ ]

13.What is the effect of the current exam oridntaethods of
teaching on the implementation of peace educatiqublic

schools?

14.Considering the subject, content and instomctmethod
proposed in peace education, e.g. participagpyroach, how do
you rate the time allocated for one period.
a) Lower primary: Very Adequate [ ] Adequate [ ]

Not Adequate [ ]

b) Upper primary: Very Adequate [ ] déquate [ ] Not

Adequate [ ]
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. What is your highest level of academic qualificatio

K.C.P.E[ ] K.C.S.E[ ]Certificate [ ] diploma[ ] degree []
ANY Other(SPECITY). ...t e e
. What is your professional status? Trained[ ] dimeed| |
5. What are your professional qualifications? Cerdifigf ] diploma[ ]
Any other
(SPECITY) . et e e

Teaching methods
15. Peace education emphasis a participatory medtfoohstruction.
Considering the time allocated for each subjedhistime
adequate?
Very Adequate [ ] Adequate [ ] Not
Adequate [ ]
16.What parts of peace education programme or ctlin  seems to
work most effectively during the teaching anarieng process for
pupils understanding on peace concepts?
17.Are there challenges in implementing peace educatigour
school? Yes [ ] No[ 1]
EXplain your anSWer..........covviii i e e
Teacher’s attitude
18.What is your opinion to the attitude of teaxsh towards
inclusion of peace education in the school tiai#d?
Very positive [ ] Positive [ ] Negative [ ]

very negative [ ]
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19.How did the training in peace education affect petsonally and/or
professionally?
20.In your opinion, should peace education be taugla subject on its

own?
Please explain your answer in (13 a) in either.case

If, answer (Yes) (No) integrated in

other subjects

() 0)
(1) P () e
(1] T (i)

21.What do you think should be done to improve teagloihpeace

education in our public primary schools?

Thank you for your co-operation
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APPENDIX 1l
TEACHERS’ QUESTIONNAIRE
You are kindly requested to fill this questionnairdicating your honest
response by putting a tick against your respongiling blanks next to the
items as indicated. Please do not write your nanmaume of your school

anywhere in this questionnaire.
Section A: Background information

This section requires you to give information abguiirself. Please tick\}

the answer in the appropriate space.

1. What is your gender Male [ ] Female [ ]

2. What is your academic qualification? P1 [ DOjiploma[ ] B.Ed [

] untrained teacher [ ] Masters [ ]

3. For how long have you been in the teaching prodessi

Less than one year[ ] 4—-6years [ JerdOyears [ ]

1 -3 years [ 1] 7 —9years [ 1]

4. For how long have you served in the current school?

Lessthan 5years [ ] 5-10years [ P-115years [ ] more

than15 [ ]
5. What is your age bracket?

30 years and below [ 1 30-40 years [ 40-50 years |
50- 60 years [ ]

Section B:
Teacher’s in-service training

6. Did your initial teacher training program includegee education subject
in the pre-training?
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Yes [ ] No []

If yes state when and duration ................coocooii i,

. Has there been an induction course for teachepgace education in this
school? Yes[ ] No[ ] Explain your answer

. a) Have you ever been given an in-serviegning or induction on
peace education? Yes [ | No [ ]

If yes state some of the topics that were covered

(i)

(ii)

(iii)

(v)

Through the seminars/workshops you gainedeeper understanding

of peace education concepts and methods? Yds [

No [ ] EXplain your anSwWer... ... ...oocveeveineannennn.

Teaching and learning materials
. Do you provide your teachers with teaching andnieay resources to

implement peace education? Yes [ ] No[ ]

Please explain your answer in the question above.
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10.Do you find the teaching materials provided adégua implement
peace education? Yes [ ] No|[ ] exphdur
BNSWET ... e et e e et et e e e e e e

11.Kindly rate the availability and adequacy of teachand learning
resources in your school to promote implementatiopeace education.

Available and adequate [ ] Available and inadeqy |

Not available at all [ ]
12.What is the effect of the current exam oridnteethods of teaching

on the implementation of peace education in pudlools?

13.Considering the subject, content and instomctmethod proposed in
peace education, e.g. participatory approachy do you rate the
time allocated for one period.
a) Lower primary: Very Adequate [ ] Adequate [ ] Not

Adequate [ ]

b) Upper primary: Very Adequate [ ] dé&quate [ ] Not

Adequate [ ]
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Teaching methods

14.Peace education emphasis a participatory metHiomhstruction.
Considering the time allocated for each subjedhistime adequate?
Very Adequate [ ] Adequate [ ] Not Adequate [ ]

15.What parts of peace education programme or cluane seems to work
most effectively during the teaching and learrmngcess for pupils
understanding on peace concepts?

16. Are there challenges in implementing peace educatigour school?
Yes [ ] No[ ]
Explain your
BNSWE .. e ettt et e e et et e et e e e e
Teacher’s attitude

17.What is your opinion to the attitude of teawsh towards inclusion of
peace education in the school time table?
Very positive [ ] Positive [ ] Negative [ ] very
negative [ ]

18.How did the training in peace education affect peusonally and/or
professionally?

19.In your opinion, should peace education be taugla subject on its own?
Please explain your answer in (13 a) in either.case

If, answer (Yes) (No) integrated in other

subjects
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20.What do you think should be done to improve teaglihpeace education

in our public primary schools?

Thank you for your co-operation
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APPENDIX IV
PUPILS’ QUESTIONNAIRE

You are kindly requested to fill this questionnairdicating your honest
response by putting a tick against your respongiling blanks next to the
items as indicated. Please do not write your nanm&ame of your school
anywhere in this questionnaire. Please tifkiiie answer in the appropriate

space.

1. What is your gender Boy [ ] Girl[ ]
2. What is your age bracket?

llyearsandbelow|[ ] 12-14years [ 5-17years [ ] Over
17 years [ ]

3. For how long have you been in this school?

Less than one year[ ] 4—-6years [ ] vero 10
years [ ]
1 -3 years [ 1] 7 —9years [ 1]

4. Are teachers provided for with teaching and leagmgsources to
implement peace education in your school ? Yes [ ]

No[ ]

Please explain your answer in the question above.
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. Do you find the teaching materials provided adégua implement
peace education? Yes [ ] No[ ] exphadur
L1 =T P
. Kindly rate the availability and adequacy of teaghand learning
resources in your school to promote implementatiopeace education.
Available and adequate [ ] Available and inadeqy |
Not available at all [ ]

. What is the effect of the current exam oridnteethods of teaching

on the implementation of peace education in pusaiwols?

. Considering the subject, content and instomctmethod proposed in
peace education, e.g. participatory approachy do you rate the
time allocated for one period.

a) Lower primary: Very Adequate [ ] Adequate [ ] Not

Adequate [ ]

b) Upper primary: Very Adequate [ ] déquate [ ] Not
Adequate [ ]
. Peace education emphasis a participatory metliothstruction.

Considering the time allocated for each subjedhistime adequate?

Very Adequate [ ] Adequate [ ] Not Adequate [ ]
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10.

11.

What parts of peace education programme or euare do you find
most effectively during the teaching and learmngcess for pupils
understanding on peace concepts?

i)  Peace education concepts in the textbooks [ ]

i)  Demonstrative teaching from teachers [ ]

iii) Teachers’ perception on peace topics [ ]

In your opinion, should peace education be taugla subject on its own?

Please explain your answer in (13 a) in either.case

If, answer (Yes) (No) integrated in other
subjects

Q... (e,

() YO () YT TTTSRRRR

i) oo, (0i1) oo,

12.What do you think should be done to improve teagloinpeace education

in our public primary schools?

Thank you for your co-operation
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APPENDIX V
AUTHOLIZATION LETTER

7
NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION
Telephone: +254-20-2213471, 9" Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

8™ May, 2015
NACOSTI/P/15/1401/6068

Margaret Njeri Muthui
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Factors
influencing implementation of Integrated Peace Education Curriculum
after Post Election Violence in public primary schools in Naivasha Sub
County, Kenya’’ 1 am pleased to inform you that you have been authorized to
undertake research in Nakuru County for a period ending 30™ September,
2015.

You are advised to report to the County Commissioner and the County
Director of Education, Nakuru County before embarking on the research
project.

On completion of the research, you are required to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

DR.S.K. L T, OGW
FOR: DIRECTOR-GENERAL/CEO

Copy to:

The County Commissioner
Nakuru County.

The County Director of Education
Nakuru County.

National Commission for Science, Technology and Innovation is ISO 9001 2008 Certified
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APPENDIX VI
RESEARCH PERMIT

THIS IS TO CERTIFY THAT: : Permit No : NACOSTI/P/15/1401/6068
MISS. MARGARET NJERI MUTHUI Date Of Issue : 8th May,2015 )
of THE UNIVERSITY OF NAIROBI, Fee Recieved :Ksh 1,000

289-20117 NAIVASHA, has been
permitted to conduct research in
Nakuru - County

on the topic: FACTORS INFLUENCING
IMPLEMENTATION OF INTEGRATED
PEACE EDUCATION CURRICULUM AFTER
POST ELECTION VIOLENCE IN PUBLIC
PRIMARY SCHOOLS IN NAIVASHA SUB
COUNTY,KENYA.

for the period ending:
30th September,2015

<
Applicant's /Itr/ Director General
Signature National Commission for Science,
Technology & Innovation
CONDITIONS

1. You must report to the County Commissioner and
the County Education Officer of thearcabefore
embarking on your research. Failure to do that

.. may lead to the cancellation of your permit

2. Government Officers will not be interviewed

without prior appointment.

3. No questionnaire will be used unless it has been

approved.
4. Excavation, filming and collection of biological ACOSTI
specimens are subject to further permission from (
the relevant Government Ministries. ST
5. You are required to submit at least two(2) hard 5
copies and one(1) soft copy of your final report. National Commission for Science,
. 6. The Government of Kenya reserves the right to Technology and Innovation

modify the conditions of this permit including

i ati ith ti 4
its cancellation without noticedZaua RESEARCH‘CLEARANCE

PERMIT

Serial No. A 5 O 39

CONDITIONS: see back page
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