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ABSTRACT

The study sought to examine the impact of manalgesimpetences of Heads of department on
students’ academic performance in secondary schondMagarini Sub-county, Kilifi County.
The main objective o the study was thus; to exantime influence of Team building
competences by HoDs on students’ academic perfa@dn assess the influence of planning
competences by HoDs on students’ academic perfapato analyse the influence of
organizing competences by HoDs on students’ acadpenformance, to determine the influence
of co-ordinating competences by HoDs on studentsidamic performance as well as to
determine the influence of monitoring and evaluatmompetences by HoDs on students’
academic performance in Magarini Sub- county infK€County, Kenya. From the literature
review, the conceptual framework was drawn based eat of five attributes, which may have
had impact on students’ academic performance. Thee namely; Team building, planning,
organizing, co-ordinating and monitoring and evadrawhich formed the dependent variables.
Ten Public secondary schools were selected fostthay from which 10 principals/headteachers,
10 deputy heads and 50 (5 per school) HoDs werpopety selected for the study. The
descriptive survey design was used and the questi@nas well as the interview schedule were
the main research instruments. The data colleceslamalysed using descriptive and inferential
statistics. The findings of the study showed thHa general competence criteria used in
appointing HoDs in schools were their levels ofisien-making, problem solving capability and
communication skills especially when handling megtiThe study revealed that all respondents
alluded that team building competence by HoDs sktoereate an atmosphere of that facilitated
effective learning. Another finding showed that33. of the respondents were to the view that
planning competence was essential in the sensdttf@tused on learners achievement. The
study also revealed that 91.7% of the respondemtswered that organizing competences by
HoDs greatly helped in dividing work and activitie#o meaningful departmental or group
teaching/learning roles. Regarding co-ordinatiompetence by HoDs, 96.7% of the respondents
indicated that meeting co-ordinated by HoDs seragctorrective functions for improving the
quality of teaching and learning in the schoolse Biudy also revealed that 93.3% of the
respondents were in agreement that HoDs had faityliand competence in translating
curriculum objectives into teaching/learning adtes as well as knowledge in book keeping and
record keeping. Based on the findings, it was aafedl that HoDs as managers play key and
pivotal roles in enhancing students’ academic parémce hence enabling the overall school
performance improvement. The study recommends H@Ds should progressively and
continually grow their knowledge, skills and congrete by concentrating on on-going
professional development programmes, to enable tlsamulate and nurture their own
professional growth and that of other teachersd&wly, teachers to grow their knowledge skills
and competences throughout their career henceathsié concentrating on programmes that
donate single training event, HoDs should concentom a set of course, individual learning
projects, conferences, group discussion, problemingpactivities, case studies and stimulation
exercises. This would eventually translate intoasmed students’ academic performance in the
schools.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the Study

Education is a lifelong process and it is obtaifredn different sources. The formal education
process goes on and on throughout the world whwoetypes of educational institutions are
established, which are public schools and privateasls. The public schools have a set and
homogeneous management structure, which is folldweall the public schools while in private
sectors there are many varieties of school managesteuctures. These structures play an
important role and provide result oriented educatio the present era. There is an imperative
and urgent need of the time to have vibrant andiefft management structures, which can meet
the changes and challenges of this century asaselbmpete in the world education market.

The great influences and lasting impact set outfdsynal education for development of a
country, depends on the management systems, wRish ie schools. The secondary school
heads manual (Republic of Kenya, 1998), statesth®atink between the head teacher and the
teachers in institutional management is the HeaDeyartment (HOD). This position of HOD
was established in 1998 through the scheme ofcsefor graduate teachers. Earlier on there was
no salary benefit for HODs. Those who qualifieceathe posts were advertised in 1998 were
placed in job group “L.” After serving as HODs ftwo years, they would be deployed to be
deputy head teachers in secondary schools with 8ldstes or as head teachers in secondary

schools with 5-8 classes as per the scheme ofceervi

Indeed, there is a rising recognition of the piVotde 'HODs play in the effective management

of the modern school. With schools today acknowilegigind embracing management change



geared towards the overall school improvementgtieen widely held view that schools rely on
the dynamism and leadership/managerial competeoicéfODs for their success, (Wise and
Bonnet, 2003, Busher and Hanis, 1999). The HODshareadre of leaders who can make a big
difference in the performance of duties within tdhepartment and the school at large, hence
significantly affect school performance improvemesimon, (2007) adds that HODs have to
function not only in their academic capacity butragnagers. Apparently, HODs play a dual
role: they have the administrative role within ®&hool as well as teaching responsibility. They
are also party to the school Total Quality Managen{@QM) initiative (Rosenfeld and Peter,
2008). In other words, as per the above assertiansa middle level manager the HOD is

simultaneously a leader, manager and administ(Biesh, 1994).

Many researchers whose work was in relation torsgay school HODs, including Brophy and
Kiel (2002) Fitzgerald (2002), Brown and Rutherfo(@999), Robbins (1998), mainly
highlighted on the role of HODS in the managemdrteaching and learning in schools. Boge
(2008) revealed that the main challenges faced hey HODs among others are; lack of
competence in managing departmental staffs. A relsean challenges of change in practice by
Amato, Eileen and Ann (2008) connoted that HOD< faballenges and complexities within
their roles such as the underlying emotions, hopestions, and moral dispositions of others in
the school. They are encountered with the requlexibility to deal with the diverse human side
of teachers, students parents and all significahers. Labrecque (2007) research, while
emphasizing on the challenges faced by HODs, lagdetitat assuming the mantle of leadership
and challenging department members to move aheadastle with difficult issues does not

seem to be a natural step for HODs.



Other researchers (Okumbe, 1999; Kipnusu and Oge®ilih) have highlighted that HODs like
many other school managers, take up managemeniopgssiwithout formal training in, for
instance, administration and leadership, as coedury Okumbe, 1999; Kipnusu and Ogembo,
2005 in their studies on training needs of schalphiaistrators. The 2001 Global Training and
Certification study done in the US by the Americdaciety for Training and Development
(ASTD), acknowledged the benefits of investing taffstraining and development as for process
improvement, performance improvement, behavioralpramements and increased staff
satisfaction among others. This statement imphes performance improvement does not occur
by mere chance. The education magazine Elimu N2@@9) acknowledged that there is need to
establish internal quality mechanisms in our edanainstitutions and this can be done by
intensifying training especially for HODs in thisse, to be able to realize desired school
performance improvement. According to Aziz et al0QR), efficiency in management
competencies will ultimately lead to successful afiicient task accomplishment leading to

good performance standards.

Ogoti, (2006) in his study found out that majordf the heads of departments do not have
adequate knowledge, managerial competences, siilld attitude necessary to perform
departmental management coordination and human gearent roles. The study further stated
that if schools want their middle managers to penftheir tasks effectively, then there must be
some level of investment in middle management dgrmeent. Management development
however, as revealed by Ogembo, (2005) often ocatithe Senior Management level, and
middle management remains forgotten, hence jeapaglithe managerial capabilities of the

HODs.



Competencies, explained in simplistic terms, cdnslisskills and knowledge used for work in

the organization, or industry (Rees and Garnse®3R0Quinn, (Cited in Breen, Wale and

Dimmock, 2004) described competencies as "bothgssgsn of knowledge and the behavioral
capacity to act appropriately. They entail the pessn of technical ways of managing things or
people, (Dieleman and Leenders, 2000). In the gbltfeschool institution, various competences
are expected to prevail in order to run the ensiystem including leadership, managerial,
administrative, financial, and professional, amangny others. Managerial competences of
HODs and their impact on students’ academic perfoce, as the dependent variable, is the
main subject of this study. Ghazala (2003) in hesearch concluded that the managerial
competences of HODs are directly related to thewdegent's effectiveness and by extension, the

overall school effectiveness.

Godia (2005) categorized HODs managerial compegere® administration of subjects
department, departmental coordination, team spwiilding, effective supervision, and

leadership ability, human/interpersonal relatiggr®blem solving and decision-making and high
level of communication capacity among others. Thasal form the independent variables of
this study. To develop managerial competenciesmgast both be introduced to knowledge in
management and have the opportunity to practice ghills. Gazala (2003) further states that

effective HODs are not necessarily born with skalhg traits.

Fielding (2010) states that training and developgmennecessary for developing relevant
competences in managers because educators and stioagers ought to continue to learn

unlearn and relearn Du Toit (2007) supported thgument-when it cited three fundamental



elements HODs have to observe in order to acquidesastain their managerial competencies.
These are: commitment to improvement, trainingciica, and development. In a study carried
out on 150 Malaysian HODS selected from severarsgary schools, only 29 to 30 per cent of
the respondents perceived themselves to be inighecbmpetence level in five managerial areas
under the study, which included interpersonal rmfethip, administration of subject
development, supervising and monitoring teacheamtspirit building, and mentoring subject
teachers. A substantial number of respondents (40)delt they still lacked the competence
necessary for helping and mentoring subject teachmprove their classroom management.
Overall, the research concluded that the majofityegpondents (about 50-70%) had not attained

a high competency level in four out of the fiveam®f competency under the study.

According to the management guidelines by the TeacBervice Commission (TSC), to be able
to manage people, a HOD must have essential skiligch include high levels of decision-
making and problem solving and not to forget comication skills especially when handling
meetings in the departments. A HOD, being a hunesource and relations manager needs to
have individual capacity to motivate others anghtomote team spirit in the department. While
teaching the subject of specialization in the diepant, the HOD should have effective
instructional leadership and supervision skills aneate an atmosphere that facilitates effective
learning. This requires critical and creative thigk to maintain interactive learning in the
department. Furthermore, to be able to coordinagee department, the HOD must have
information and data gathering skills and more irtgoatly, have familiarity and competence in
translating curriculum objectives into teaching/feag activities, knowledge in book keeping

and record keeping is essential (Republic of Kedg®8). As observed it is necessary the issue



of secondary school HODS managerial competenceteadt with further. It was therefore
imperative to assess the managerial competencessH®MMagarini Sub County, in Kilifi

County have and their relationship with school perfance, hence this study.

1.2 Statement of the Problem

Head of Departments need a certain set of competemt order to be effective within their
roles. It is crucial to understand and identify tioée of an HOD in order to understand the
competencies necessary for the effective manageofenschool. Therefore, it is imperative for
all HODs to have a clear understanding of skillsytmeed to execute their in order to be
adequately prepared to make the transition fronjestildeacher to academic head. Several
authors have commented on the variety of roles H@Ds need to perform. Different authors
have, however, emphasized different roles withim tligher education institution. These roles

can be categorized as academic, administrativeageaial and leadership roles.

The academic role includes teaching classes, dgalith faculty affairs or academic staff as
well as serving as departmental official or repn¢stve, evaluator, facilitator, faculty or

academic staff developer, programme developer asgarcher (Gmelch, 2002; Hare &
Hare,2002; Lyons, 2008; Sharma, 2003; Smith &HugB&@6).The administrative role includes
being an administrator of examinations, admissidigjse tests and practical’s and being a
channel of information policy(Lyons, 2008; Parkendilson, 2002).The management category
embraces the most roles. These include the follgwadvocate/politician, agent of change,
anticipator, morale builder and maintainer, commatar, conflict handler, coordinator,

delegator, diversity manager, financial managemdhag disciplinary matters, industry-



institution interacter and negotiator, officer ihatge, performance manager, planner, problem
solver, quality controller, recruiter and selectsirategic planner and time manager (Gmelch,
2002; Lyons, 2008).The leadership role includes rible of adviser-counsellor, mentor and

coach, motivator and risk taker (Smith&Hughey, 2006

In Kenya, the same dilemma exists. According togbetor review and development direction
report (Republic of Kenya, 2003) the governmentehya, taking into cognizance the vast
expansion of the education sector in terms of studambers, number of institutions, teachers
and providers has decided to decentralize the ifumtof the ministry up to the institutional or
school levels. This has resulted in vesting hedddepartments, institutional managers and
boards of governors with the administrative andiicial authority for the management of all

resources under their jurisdiction (Republic of K&n2003).

The report further notes that for effective decai#ation, there is need to assess the human and
institutional capacities to undertake this respaifis in terms of their current skill capacities
and proposed new responsibilities. Secondary headepartment internationally and locally
occupy a crucial position being linking pins betwele departments and the upper executive of
the school. If educational change of a positivelreis to occur, the department head must guide
and drive these both at departmental and execlégired. However, this position of the middle
manager in schools has been relatively neglectgdian research which has concentrated on the
other levels especially principals and classrooachers. For instance, studies by Robbins
(1998), Okumbe (1999), Brown and Rutherford (19¥)ophy and Kiel (2002), Fitzgerald

(2002), Ogembo (2005), Aziz et al (2005), Kipnusul @®gembo (2005), Ogoti (2006), Boge



(2008), Elimu News (2009) and Maina (2013) havelistl HODs in their capacities as school
managers but did not investigate the impact ofrth&inagerial competencies on the students’

academic performance.

Based on the above review, the researcher soudititttte observed research gap by answering
the research question; what is the impact of mamgg®mpetencies of secondary school Heads
of Department on students’ academic performanceagdvini Sub County, Kilifi County,

Kenya?

1.3 Purpose of the Study

The purpose of this study was to assess the imgfactanagerial competencies of secondary
school Heads of Departments on students’ acadeeniormance in Magarini Sub County, Kilifi

County, Kenya.

1.4 Research Objectives
This research was guided by the following objective
i) To examine the influence of Teambuilding competescby HODs on students’
academic performance in Magarini Sub County, KdiGunty, Kenya.
i) To assess the influence of planning competencieH®Ps on students’ students’
academic performance in Magarini Sub County, KdiGunty, Kenya.
iii) To analyze the influence of organizing function patencies by HODs on students’

academic performance in Magarini Sub County, Kdiunty, Kenya.



iv) To determine the influence of coordination compeien by HODs on students’
academic performance in Magarini Sub County, KdiGunty, Kenya.
v) To evaluate the influence of monitoring and evatwatcompetencies by HODs on

students’ academic performance in Magarini Sub Gouilifi County, Kenya.

1.5 Research Questions

The study was guided by the following research toes.

)] What is the influence of planning competencies 04 on students’ academic
performance in Magarini Sub County, Kilifi Counkenya?

i) What is the influence of organizing competenciesH)Ds on students’ academic
performance in Magarini Sub County, Kilifi Coun&§enya?

i) What is the influence of coordination competendig’lODs on students’ academic
performance in Magarini Sub County, Kilifi Coun&§enya?

V) What is the influence of monitoring and evaluaticompetencies by HODs on
students’ academic performance in Magarini Sub Goufilifi County, Kenya?

V) What is the influence of HODs team building competes on students’ academic

performance in Magarini Sub County, Kilifi Coun&genya?

1.6 Significance of the Study

These study findings may generate knowledge thgtbeautilized by school headteachers on the
competencies of heads of departments necessamffémtive departmental leadership for the
realization of students’ academic performance. Sdlgp the study findings may provide a

detailed explanation of the managerial competenofeshe head of department within the
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changing educational scenario so as to improverstateling of HODs roles hence reduce any
role ambiguities and role conflicts within the sohtvamework. Thirdly, the study findings may

help in developing knowledge for universities amtli@tion managers that participate in the
training of educationists and finally, the resedindings may form a basis for generalization of

the recommendations for other schools in Kenya.

1.7. Limitations of the Study

The descriptive survey as a research design héichitation of difficulty in using its findings for

generalization since only a part can be used toesept the whole. In this case, the impact of
managerial competencies of secondary school Head3epartments on students’ academic
performance in Magarini Sub County could not beegalized to the entire nation. To reduce
this limitation however, literature works were wigleonsulted to make references to issues

being discussed which are of relevance to the @tess of the country.

Difficulty in the collection of primary data fromelevant institution. This challenge was the
result of the seemingly reluctance of respondemtgrovide information relevant to the study.
This was taken care of by taking a letter fromghblkool authorities that served as evidence that
this study was just for academic purpose. Thusjrtffegmation given was treated with utmost

confidentiality.

1.8 Delimitations of the Study

The study sought to investigate the impact of marnabcompetencies of secondary school
Heads of Departments on school academic performandeft out other members of the

secondary school community who included; studepdsents, support staff, members of the
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board of governors and education managers. Thétseshould be generalized to the extent of

the sample size.

1.9 Assumptions of the Study

The researcher assumed that:

a) All the respondents would give accurate informateomd answers about their details in
reference to the matter under study in the quesdioa and oral interviews.

b) The HODs have an influence on students’ academiformeance through their sufficient

knowledge about their management roles in theiosish

1.10 Definition of Significant Terms

Academic performance: It refers to how students deal with their studiad aow they cope
with or accomplish different tasks given to themthgir teachers. It is
also said to be the ability to study and remembetsfand being able to
communicate your knowledge verbally or down on pape

Competencies: Human resource traits and capacities that consiskills and knowledge
used for work in the organization or industry.

Departmental head: All first-line academic and administrative headsaischool who are in job
group ‘M’ and have appointment letters from the drea service
commission as HODs (e.g. department chair, seet@ad hunit head).

Head of departmenta midlevel school manager mainly in charge of aegivacademic

department
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Management refers the “plurality of formal or informal effortand activities in the
school undertake to enhance individual or institudil capacities to teach
and serve students.

Principal: Head of a secondary school duly appointed by tkacfiers Service
Commission of Kenya (T.S.C)

Public secondary schoolThe school to which government funds are apprtgdiand whose
statement of income and expenditure is approvedhiey Ministry of
Education.

Role(s): A set of expected behaviour patterns attributedameone occupying a
given position in a social unit

Training refers to the process of providing staff memberth wpecific knowledge

and skills in order to enable them perform spec¢éigks more effectively.
1.11 Organization of the Study

The study is organized into five chapters. Chapte presents the background to the study,
statement of the problem, purpose of the studyeadies of the study, research questions
guiding the study, limitations of the study, andirdéations of the study, assumption of the
study, definition of the terms and organizationtlod study. Chapter two presents the literature
review, summary of reviewed literature, theoretit@mework, and conceptual framework.
Chapter three consists of the research methodalugh include the research design, target
population, sampling size and sampling procedumstruments validity and reliability, data
collection procedures and data analysis techniqgGespter four presents data analysis and
interpretation while the summary of the study, fitg$, conclusion and recommendations of the

study are reported in chapter five.
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CHAPTER TWO
REVIEW OF THE RELATED LITERATURE

2.1 Introduction

The purpose of this study was to assess the ingfactanagerial competencies of secondary
school Heads of Department on students’ acadenmforpgance with a focus on Magarini Sub

County, Kilifi County, Kenya. This chapter presentse concept of Head of Departments,
literature on each of the independent variableshefstudy, and how it influences academic
performance, is then provided. Finally, the thdoadt conceptual as well as the gap in the

literature in relation to the present study is egxed.

2.2 Concept of Managerial Competencies

According to Brown and Rutherford (2012), researctertaken on the distinct roles of HODs is
inadequate. However, a review of the literaturedaids that the position of HOD was first
formalized in the period 1870 to 1925 in the westéountries. The development of this position
was influenced by various factors, including whgeband Miller (1999) call the reconstruction
period, vocational education, a new interest irlgoithropy and development, and a move from
society based on agriculture and land interestrte based on industry. Other events that
contributed to the development of the role of HOBrevchanges that took place within higher
education institutions, and industry politics. et1890s, departments began to develop and

increase in number.

The number of HOD positions grew rapidly with thevdlopment of departments, and heads that

are more specialized were required to oversee #®lyndeveloped academic units or
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departments of institutions. Booth (1982) descrila@s academic department as the “basic
administrative unit of a college or university” agdes on to explain that the key aspect of the
department is its “monopoly over teaching, reseastl service within a particular realm of
knowledge.” Du Toit (2007) presents the academipadenent as a combined structure of
governance, a mixture of elements of collegialisTd managerialism in varying degrees on the
one hand, while also functioning as an administeasitructure on the other. In light of this, the
position of an HOD was imbued with authority andveo (Booth, 1982; Du Toit, 2007; Lyons,

2008; Osborne, Sandberg &Tuomi 2004).

According to Lyons (2008), the development of thke rof HOD in South Africa has not been
without its problems. In most tertiary institutioriew academic staff 20 years ago could have
expected to be a head of department and most ahdneduals who did serve a period as HOD
were experienced in this field. However, today maiayf members can expect to serve a term as
HOD and many of them have little experience of this. Lyons (2008) argues that the changing
role of universities in the 21st century may furtirdluence the way in which the management
role of the HOD is structured. It has therefore dmee imperative to explore the role of

universities in the 21st century.

The secondary school heads manual (Republic of &e1998), states that the link between the
head teacher and the teachers in institutional geanant is the Head of Department (HOD).
This position of HOD was established in 1998 thiouge scheme of service for graduate
teachers. Earlier on there was no salary benefiHfoDs. Those who qualified after the posts

were advertised in 1998 were placed in job group After serving as HODs for two years, they
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would be deployed to be deputy head teachers mnslacy schools with 9-14 classes or as head
teachers in secondary schools with 5-8 classesrafi@ scheme of service. Therefore, the HODs
in Kenyan schools can only play their role effeelyif they possess the necessary skills such as
teambuilding, planning, organizing, coordinatiorvadl as monitoring and controlling. A study

in this area would seek to find out the state oltH&@mpetencies in Kenya.

2.3 Head of Departments Teambuilding Skills and Suents’ Academic
Performance

Team building by HODs is one type of managementestyhich stresses involvement in
educational improvement. The theory behind thitestythat involvement results in ownership,
and as ownership is developed, cooperative decisimiow. Research in this area is
contradictory. Frase and Sorenson (2009) condwtgddy on motivation and job satisfaction,
and found that few teachers were upset with thk tdcprofessional interaction. Many were
content and preferred to be left alone. Only th@he were “high growth” teachers enjoyed the
chance to work with their peers. Frase and Soreif2009) concluded that teachers are not
trained in decision making outside of their classns. Benton and Bulach (2011), however,
incorporated team building as a major componeinproving school climate in a high school.
They identified the areas needing the most impr@rdénand then introduced team-building
techniques. The entire staff was involved in thastvities. Community and curriculum teams

were established. The end results showed gainsiaipen the student academic performance.

Maeroff (2010) provides arguments that team bugdby HODs is an effective method for

attacking real problems facing a school. Team Inglanay not be accepted by all in the school.
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However, when those teachers who are more inclioedrds change take part in team building,

it often encourages new practices that could petertba students’ academic performance. Chela
(2010) further notes other outcomes of team bujdim Tanzanian schools. Team spirit is

generated through common goals. Process skillsvakbachers to work productively. Teachers

begin to realize that they have useful knowledgedotribute. Networks and partnerships can

grow out of team efforts in solving problems. Std#velopment can become more linked

towards the needs of the students. Team-buildiminitrg will influence goals such as

communication, trust, and support which are exampfeskills and attitudes (Pritchett, 2012).

Olembo, Wanga and Karagu, (2011) described, as2deglements of collegial leadership:
effective communication, interpersonal relationshgnd teambuilding. Their position on the
significance of collegial leadership for the susce$ the school leader’s instructional role is
underscored by the apparent need to inculcategtalleeadership skills in HOD trainees who
would become the future school leaders. HODs whyuiee teambuilding skills during their
training are also better equipped to become mdeetafe leaders in the future ensuring students
academic achievement. Local studies on teambuildmmpetencies by HODs on students’

academic performance are unknown to the researtherefore, this study will seek to fill this

gap.

2.4 Heads of Departments Planning skills and Studési Academic

Performance

Planning as a prerequisite for the achievemenbafsy forms the basis of all other management

tasks, and is thus about creating and designinglatsgl activities with a view to future needs. It
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reflects on the objectives of the school, the reses) as well as the activities involved, and
involves drawing up the most suitable plan for aelng these objectives (Van Deventer and
Kruger, 2003). As managers, HoDs are responsibsleh® planning the year’s programme for
their departments, lesson preparation, evaluatibrieachers and professional development

programmes for teachers.

As Smith (2009) argues, most schools in Englandg Hang-term planning for the curriculum
and textbook adoptions but rarely focus on the seeidthe teachers and others who will
implement those plans. Planning in essence faifedos on learners' achievements, to motivate
teachers or to set clear goals. Anecdotal evidshosvs that, although HoDs are involved in
policy decisions they fail to implement them suctely. Barriers to effective planning also
include fear for failure, lack of educational knedge, lack of confidence, and resistance to

change.

Van Deventer and Kruger (2003) propose that Hobsaddressing these barriers, should take
into consideration the following planning princiglewhich also call for training: Planning

should take place within the limits of the schoptdicy, revolving around teaching and learning;
All aspects of planning should be related and me kvith the plans of the school and consider
human limitations, taking into account the worklag#deachers and the amount of time learners

need to complete assignments.

According to the management guidelines by the Teac8ervice Commission (TSC), to be able

to manage people, a HOD must have essential skiligch include high levels of decision-
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making and problem solving and not to forget comication skills especially when handling
meetings in the departments. A HOD, being a huneaource and relations manager needs to
have individual capacity to motivate others angtomote team spirit in the department. While
teaching the subject of specialization in the diepant, the HOD should have effective
instructional leadership and supervision skills anegate an atmosphere that facilitates effective
learning. This requires critical and creative thigk to maintain interactive learning in the

department.

2.5 Heads of Department Organizing Skills and Studdés’ Academic

Performance

Organizing is the process of creating a structaretfe school that will enable all the members
of staff to work together effectively towards achig its outcomes (van Deventer & Kruger,
2003). One can infer from this definition that angang is a process by which the manager
brings order out of chaos, removes conflict betwpeaople over work or responsibility, and
establishes an environment suitable for teamworktgfnan, 2008). HoDs should see to the
systematic coordination of the many tasks of a slhimcluding the organizing of tasks;
assigning duties, authority and responsibility; aedermining the relationships between people

in order to attain set goals.

During this process, they should be cognitive a& groblems that may hamper teachers in
carrying out this task. For van Deventer and Kru@&03), the problems teachers and HoDs
may encounter during the organizing process inclutighly qualified members spending time

doing work that does not require their specializegbertise and experience. Imbalance of
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responsibility, authority, and accountability, riésig in the uneconomical division or
duplication of work. Maintenance of unnecessaryrdgs and statistics. While one can accept
that organizing is an important aspect of the HaDl's, it is difficult to ignore the time spent on

it and the unnecessary underutilization and duptinaof human and physical resources. The
complicated and time consuming steps have beetifiddrby van Deventer and Kruger, (2003);
Obtain comprehensive information about the nataceszope of the teaching and learning work
and activities to be organized; Identify and analyl the teaching and learning work and
activities; Divide the work and activities into nméagful departments or groups; Divide the
activities or departments into meaningful tasksjoédte authority and responsibility and
establish relationships of authority; and Allocttie necessary resources, and communicate all

decisions and arrangements.

2.6 Heads Of Departments Coordination Skills and $tents’ Academic

Performance

Coordinating the work activities of teachers in epartment to ensure they are all working
together to achieve determined outcomes is an itapbrole for HoDs. For van Deventer and
Kruger, (2003) coordination is a process throughciwischool managers try to relate people,
tasks, resources, and time schedules in such atheythey are complementary as well as

supplementary, and support the whole school inzieglthe aims and outcomes of the school.

It is therefore important to synchronies people aativities if set outcomes are to be achieved.
To coordinate the activities of the staff, HoDs @Wdopromote teamwork among the staff and

ensure cooperation between teachers so that wotknifermly applied. Unfortunately, as
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servants of decisions and assistants of authamiyst HoDs lack the time to monitor and
correlate the pace of all teachers of a subjedres$ problems arising from the curriculum;
discuss departmental circulars; guide new teachergnplementing subject content; plan
examination and test papers; coordinate learne o determine the accurate completion of
assignments; and ensure these assignments havenbdad and so measure the performance of

learners (Osterman, 2008).

Furthermore, to be able to coordinate the depatiniem HOD must have information and data
gathering skills and more importantly, have fanitisand competence in translating curriculum
objectives into teaching/learning activities, knedde in book keeping and record keeping is
essential (Republic of Kenya, 1998).In additiorteaching, the manual for heads of secondary
schools (Republic of Kenya, 1998), outlines managgnresponsibilities for HODs which
include: - Ensuring that the school is working e turrent syllabi as laid down in the Kenya
National Examination Council ( KNEC) regulationg)dtring that there is a scheme of a work
for each subject on the curriculum, Organizingghbjects under his/her jurisdiction through the
school, Organizing the setting, moderating and magrkof school examinations in his
department, Advising the head teacher on the paeclod text books and equipment and be
responsible for their proper use and allocatiomdtmting and assisting newly qualified teachers
by advising them on the teaching of their subjectd, finally, maintaining a record of work of

the subject.
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2.7 Heads Of Departments Monitoring and Controlling Skills and Students’

Academic Programs

Monitoring and Controlling constitutes a managemaoaicess through which HoDs ensure, by
means of assessing and regulating, that the tegaemd learning work is in progress, and thus
the school's outcomes may be accomplished (Be&n@tbods, 2007). This is to verify that all

activities are in line with the policy and that tingtions are being carried out. As part of the
management team, HoDs should keep abreast of th&t lschools of thought on approaches,
methodology, techniques, and evaluation. Givenfttigit work is linked directly to the teachers

in their departments, they should have an intenetstem.

Focusing on teaching and learning, HoDs must bdlitanwith the following formal methods of
control, as set out by van Deventer and Kruger 3280eparation: Encourage teachers to
prepare their lessons in writing so that they canchecked to gauge their knowledge of the
subject. This will ensure that they do not comel#ss unprepared. Presentation: Class visits can
be used to gauge the success of a teacher's @#senodf a lesson, thus encouraging
professional growth and providing support. Evaluatiln order to check whether the teachers'
evaluation is up to standard, the question papeesnoranda and answer papers of tests and
examinations must be presented to the HoDs for matida. Formal meetings: HoDs should
utilize subject meetings to measure teachers' kerhyd and skills in the subject. If this seems
lacking, these meetings can also serve as coreeétinctions for improving the quality of

teaching.

21



According to van Deventer and Kruger (2003), a nwoimg system will indicate to HoDs,
whether activities are proceeding according to jpiasomething unexpected has happened that
might have influenced the plan; and, if the sitathas changed completely, whether or not they
will have to devise a new plan. However, van Degeand Kruger overlook the actual problems
HoDs experience with controlling. Teachers do nopec with demands upon them, such as
changes to the curriculum, conditions of serviagg] the ever-broadening role of the teachers
(Dean, 2002). These problems have an effect onvatain levels, which may thus hamper

performance (Lumby, 2003).

2.8 Summary of Reviewed Literature

The studies reviewed reveal that the role of Ho@#ains elements of management and, in this
sense; one can argue that they are managers (Graéeh; Hare & Hare, 2002; Lyons, 2008;
Sharma, 2003; Smith &Hughey, 2006). However, incexiag these management tasks there is a
lack of support available, and reforms are intr@dumto schools without them improving their
much needed management skills. The studies aldermbthat promoting teaching and learning
in schools is dependent upon the effectivenesscanmgpetence of HoDs in their performance of
management tasks (Robbins, 1998; Okumbe, 1999; Baovd Rutherford, 1999; Brophy and
Kiel, 2002; Fitzgerald, 2002; Ogembo, 2005; Azizaét 2005; Kipnusu and Ogembo, 2005;
Ogoti, 2006; Boge, 2008; Elimu News, 2009 and Mait# 3). However, the studies have only
looked at being knowledgeable about elements ofagement for HoDs to perform their role.
As Merceret al. (2010) suggest, studies need to go beyond the ipi@scof humane and
equitable management practices because of veryfisagit global shifts in government

education policies, social values and teachinguoedt It was thus important to give attention to

22



the manner in which educational leaders, espedidys, should perform their role as leaders in
schools. This study therefore assessed the imgaotanagerial competencies of secondary
school Heads of Department on students’ acadenmforpgance with a focus on Magarini Sub

County, Kilifi County, Kenya.

2.9 Theoretical Framework

The study was guided by Clayton Alderfer ExistenRelatedness and growth (ERG) needs
theory of motivation. Specifically the study tootignizance of the growth needs theory, which
in the context of the study, refers to the needstadents’ performance improvement, creativity
and productivity in work. The theory contends thgt continually improving work skills,

competencies, and abilities through training/degmelent and engaging in meaningful work is an
example of how growth needs are met by both tharorgtion (school) and the workers

(HODs).

In relation to this theory, training and developmeheducation managers, especially the middle
level managers of secondary schools (HODs) is eiarprimary requirement for developing,

enhancing and sustaining relevant managerial campes of this lot. There are disparities
existing among HODs, in their levels of managenemmhpetences in the various management
capacity variables exhibiting yawning gaps betwt#en highest and lowest competence levels
suggesting disparities in general school academrfopnance levels. It is in recognition of this

position that this research sought to examine ttiqgact of HOD management competences on
students’ academic performance. Most studies haaialynfocused on HODs roles, challenges

and training needs, with little done on their maeragnt competences.
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2.10 Conceptual Framework

The variables of the study were conceptualized @dehed in figure 2.1 below.

Figure 2.1: Conceptual Frame showing interrelationsip between variables and completion
rate.
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The output variable for the study was schools’ acaid performance while the input variables
are leadership, planning, organizing, coordinataod monitoring & evaluation. Managerial
competencies are meant to put the vision of annizghon into practice and enable the

organization to function effectively to influencaidents’ academic performance.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This section covers research methodology, whi@rganized under the following sub-headings:
Research design, Target population, Sample and I8gmProcedure, research instruments,
instrument reliability, instrument validity, dataollection procedures, and data analysis

techniques.

3.2 Research Design

This study used a descriptive survey research desigusing this design, data collection was
carried out in a structured process. Kumar (200§)es that the goal of descriptive research is
to describe the characteristics of a selected phenon and involves the collection of data
without manipulation of variables. The sole purpa$edescriptive research is to provide an
accurate and valid representation of the factorvasirables that pertain are relevant to the
research question. Descriptive survey researcteligfui in indicating trends in attitudes and
behaviors, and enables generalization of the fosliof the research study to be done (Neuman,

2000).

3.3 Target Population

Target population is finite in size, exists withangiven time frame, and is accessible. Patton
(2002) argues that for a target population to l@npl defined there is a need to clearly define

the properties that the researcher anticipatasvestigate by use of a working definition.
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The target population was all the 43 secondaryasha the sub county, 32 (thirty two) being
public, consisting of all; 230 heads of departmeBgsprincipals and 32 deputy principals of the
public secondary schools in Magarini sub countyifikCounty, Kenya. Heads of departments
participated in the study because of their rolelépartmental management at the school level.
The deputy head teachers participated in the ssuthe they are in a position to have an over
view of the HODs duties owing to their positions iasmediate supervisors of heads of
departments. The principals (head teachers) paated in the study in their capacity as

educational leaders of the schools.

3.4 Sample Size and Sampling Technique

Statistics in Magarini District Education Officedicate that there are 43 secondary schools in
the sub county, 32 (thirty-two) being public. Thesearcher employed stratified sampling
technique to select the public schools that wouddtigipate in the study, going by the
educational administrative zones. Proportional ocamdsampling technique was then used to
select 10 schools. The schools were categorizedBoys Secondary Schools, Girls Secondary
Schools, Mixed Day and Boarding Secondary Schoélarposive sampling was then used in
identifying the actual respondents by taking 30%waggested by Gratton, and Jones (2004).

The study also sampled 10 head teachers, 10 dppatypals and 5 head of departments of the
target schools. To sample from the schools, theareber used the teachers list from the head
teachers and apply simple random sampling to piek 3 head of departments who were

involved in the study. The total sample was theeei#td respondents.
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Category Target population Sample Percentage (%)

Principals 32 10 31
Deputy 32 10 31
HODs 230 50 28
Total 294 70 100

3.5 Research Instruments

The researcher used two main research instrumentoltect data, the questionnaire and
interview schedule. Data was collected using a tipresaire for principals (head teachers) and
deputy principals. The questions were administéodtie respondents and later picked from the
schools once they were filled. Interview schedusswsed to gather data from the HODs in all
the target schools by probing them on the impad¢heir managerial competencies. As Kothari
(2008) connotes, questionnaires are economical faee from bias of the interviewer.

Questionnaires help to engage respondent's indgeresicourage co-operation and enlisting

answers as close as possible to the truth (CoheManion 1998).

3.5.1 Validity of Instruments

Validity is the accuracy and meaningfulness of iefees drawn from the researcher findings. It
is the degree to which results obtained from thelysis of the data actually represent the
phenomena under study (Mugenda and Mugenda, 2008)is study, the validity was taken to
mean the extent to which the instruments coveiotiectives. Validity refers to quality of data
gathering instrument or procedures that enablentteument to measure what it is supposed to

measure (Kumar, 2005).
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To ascertain content validity of the research umsgnt the researcher consulted with experts in
research methodology who were the supervisorsisfpifoject in the Department of Education,
Administration, and Planning in the University ofaikbbi. This enabled the researcher to

develop instruments that yielded dependable resultsformation.

3.5.2 Reliability of Instruments

Reliability is the ability of the instrument to gwonsistent results after a number of repeated
trials (Kerlinger, 2003). It was enhanced througde wf instrument triangulation technique,
which is an acceptable technique in survey resetdnahis qualitative in nature since it lends

credibility to the findings of the study (Kotha2Q08; Mugenda and Mugenda, 2003).

A pilot study was conducted by administering thesjionnaires to few head teachers, deputy
principals, and head of departments from the neghbhg Malindi Sub-County target
population, who were not involved in the main stidyavoid biasness, which was intended to
determine the reliability of the questionnaire. i (2004) argued that reliability is the
consistency of measurement and is frequently asdassing the test—retest reliability method.
Reliability is increased by including many similéems on a measure, by testing a diverse
sample of individuals and by using uniform testomgcedures.

Cronbach’s Alpha was applied to measure the catiefft of internal consistency and therefore

reliability of the instrument wher€l = n/n-l(l-ZVi/Vtest)

Where; n = number of questions
Vi = variance of scores on each question
Vtest = total variance of overall scores (not %ge)the entire test
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A reliability coefficient of 0.71 was consideredghienough for the instruments to be used for

the study (Jwan, 2010).

Table 4.1: Summary of Reliability Results (Cronbacks Alpha)

N Cronbach's Alpha Based o
Cronbach's Alpha Standardized Items No of Items
.832 5 .100 5

From the findings, the alpha value was higher abdva 0.71, implying that the study
instruments yielded highly reliable and valid ddta this research, thus measuring the
relationship between independent variables (Teddibgi planning, organizing, coordination
and monitoring & evaluation) and the dependentalde (students academic performance).After

the analysis, it was found to be giving consistestilts it was adopted for the final study.

3.6 Data Collection Procedures

A permit was sought from the National Commissiorsoience and Technology through which a
further permission can be obtained from the offioé€ounty directors (TSC and Education)

Kilifi County. Then the researcher /assistant res®ar proceeded to the field.

Questionnaires were administered to the schootipaéts (head teachers), deputy principals and
the heads of department. The questionnaires soumglividual demographic information,
experience, management training/development cowateaded and the general departmental

work related issues. Managerial Competence levél$i@Ds in the different competence
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categories were established. They also sought ithdil perception and suggestions from
relevant respondents about the managerial competenels of each of the individual subjects.
A personal interview was held with all the targedBk in the schools. The interviews sought to

elicit more information and clarification on thetd@btained through questionnaires.

3.7 Data Analysis Technique

The data collected was analyzed using descripttaéisscs. After the data collection, the

researcher processed the data to eliminate unwaated unusable data which may be

contradictory or ambiguous, develop a coding schesnereating codes and scales from the
responses which were then summarized and analytexdata was then stored in paper and
electronic storage and finally the researcher ubed Statistical Package of Social Science
(SPSS) to analyze the data. Data was presentedgthrpercentages, frequencies, means and
standard deviations and the findings displayed $® af tables and figures and explanations be

given in prose-form.

In addition, the study conducted a multiple regmssanalysis to determine the relationship
between HOD managerial competences on studentsleata performance where the HOD

managerial competences variables were regressa@tsagtudents’ academic performance. The
results of the regression analysis were interpré@sed on the R square, significance of F
statistics and the significance of beta values fteencoefficients of the X variables. Significance
was tested at 5% level. The regression model s [§ + X1 + f2X2 + €):

Whereby Y = students’ academic performance

X, = Leadership
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X2 = Planning
X3=0rganizing
X4=Coordination
% = Monitoring and Evaluation
e = Error term andb B1 B2 B3 Bsandps are the regression equation coefficients for eddhe

variables discussed.

3.8 Ethical Considerations

The researcher endeavored to obtain an informedseodnfrom the respondents before
undertaking to collect data from the field. Theeasher informed and explained the objectives
of the research in order to solicit informed coriséom the respondents. High level of

confidentiality on the information provided by resplents through interview or questionnaires

was maintained.
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CHAPTER FOUR

DATA ANALYSIS AND INTERPRETATION OF RESULTS

4.1 Introduction

This chapter presents data analysis and discussitiesstudy sought to establish the impact of
managerial competencies of secondary school Head3epartments on students’ academic
performance in Magarini Sub County, Kilifi Countgenya. Primary data was collected through
administration of questionnaires to head teaclisputy principals and head of departments of

the target schools.

4.2 Instrument return rate

The research was conducted on sample size of Pondents out of which 58 respondents
completed and returned the questionnaires duledfilin making a response rate of 83%.
Mugenda and Mugenda (1999) stated that a respatseof 50% and above is good for

statistical reporting. The data was thereafteryaeal based on the objectives of the study and

the findings are as presented per the differesselaidentified by the objectives.

4.3 Demographic Information

The study initially sought to inquire informationn ovarious aspects of the respondents’
background, i.e. the respondent’s gender, sizhetthool and category of respondent’s school.
This information aimed at testing the appropriagsnef the respondent in answering the

guestions regarding the issue under study.
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4.2.1 Respondents Gender
The respondents were requested to indicate thedegeAccordingly, the findings are presented
in figure 4.2.

Figure 4.2: Respondents Gender

The findings reveal that the majority (58%) of tlespondents were males. This indicates that

even though most of the responses emanated froesti@re was gender disparity.

4.2.2 Response on the Size of the School
The study inquired from the respondents the sizéhefschool where they are currently. The
findings are tabulated below.

Table 4.2: Respondents Size of the School

Frequency Percent (%)
1to 2 streams 14 24
3 to 4 streams 37 64
5 to 6 streams 7 12
Total 58 100

The findings in Table 4.1 depict that most (64%}led respondents said the size of the school
where they are currently was 3 to 4 streams.
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4.2.3 Category of Respondents School
The respondents were asked to select the catefdingio school from a list presented to them.
From the option of public or private school giventhe respondents they all said their school

was public.

4.3 Head of Departments Teambuilding Skills and Stuents’ Academic

Performance

The first objective of the study was to examine itifience of Teambuilding competencies by
HODs on students’ academic performance in Mag&ub County, Kilifi County, Kenya. The
findings were shown as reported in figure 4.3lga@h3, 4.4, 4.5, and 4.6.

4.3.1 Influence of Teambuilding Competencies by HO® on Students Academic
Performance

The researcher asked the respondents to indicateTeambuilding competencies by HODs
influence students’ academic performance. Theffigsliare illustrated in figure 4.3.

Figure 4.3: Influence of Teambuilding Competenciedy HODs on Students’ Academic
Performance

The findings depict that majority (73%) of the resdents stated that Teambuilding

competencies by HODs influence student academic.

35



4.3.2 Extent of the Influence of Teambuilding Comptencies

The researcher requested the respondents to iediceir level of agreement with statements
relating to the influence of Teambuilding competeacby HODs on students academic
performance. Accordingly the findings are as suniredrin table 4.3.

Table 4.3: Extent of the Influence of TeambuildingCompetencies

1 2 3 4 5 Ave.

One-to-one counselling of subordinates and team beesnand
helping others with their challenges

Motlvatlon of overgll team and individual team measrd positively 50 50 3.3 700 133 3.84
influences academic performance

The HOD has high levels of decision making and lenobsolving 6.7 50 0.0 683 16.7 3.86

50 50 5.0 700 11.7 >81

The I—_|OD has_hlgh_ levels of communication skillsezsally when 17 00 83 750 11.7 3.99
handling meetings in the departments

The HOD_ h_as individual capacity to motivate othemsl to promote 17 00 83 750 11.7 3.99
team spirit in the department

Emotional intelligence (self-development, self-cohtcompassion
and humanity, seeking responsibility and persor@aith)

Tea_n_qbund_lng of overall te_am and individual team nmbers 00 17 83 733 133 4.02
positively influences academic performance

17 00 83 750 11.7 =99

The HOD has critical and creative thinking to maintinteractive 00 1.7 00 850 100 4.06
learning in the department

Delegatl'on of tasks to team or team members pe§jtinfluences 00 00 6.7 750 15.0 4.09
academic performance

The HOD has effective instructional Teambuilding 00 00 17 76.7 183 4.17

The HOD has efficient supervision skills 00 0.0 0.0 683 283 4.29
The _HOD has creates an atmosphere that facilitaféective 00 00 00 650 350 4.35
learning

Overall 4.04

From the findings in the table above, all the resjmts agreed that the HOD creates an
atmosphere that facilitates effective learningatidition 96.6% of the respondents agreed that
the HOD has efficient supervision skills. Furth&9® of the respondents agreed that the HOD

has effective instructional Teambuilding. Also 90%he respondents agreed that the delegation
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of tasks to team or team members positively infbesnacademic performance; 95% of the
respondents agreed that the HOD has critical aedtige thinking to maintain interactive
learning in the department; 86.7% of the resporglagteed that the emotional intelligence (self-
development, self-control, compassion and humarsggking responsibility and personal
growth); The HOD has individual capacity to moteaithers and to promote team spirit in the
department; The HOD has high levels of communicatskills especially when handling
meetings in the departments each. Additionally @5%he respondents agreed that the HOD has
high levels of decision making and problem solvikgrther 83.3% of the respondents agreed
that the motivation of overall team and individtem members positively influences academic

performance.

Benton and Bulach (2011), however, incorporatedntdmiilding as a major component in
improving school climate in a high school. They ntiked the areas needing the most
improvement and then introduced team-building teples. The entire staff was involved in
these activities. Community and curriculum teamsewestablished. The end results showed

gains especially in the student academic performanc

From a discussion with key informants (KIIs), it @med that the management competency
criteria used in the appointment of HODs in theinaols were; high levels of decision-making,
problem solving and communication skills especialbhen handling meetings in the
departments. Other competences were such individaphcity to motivate others and to
promote team spirit in the department. More soy tlegjuired effective instructional leadership

and supervision skills to create an atmosphereféiuditates effective learning. They also (KlI)
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noted that critical and creative thinking was nekde maintain interactive learning in the
department. Additionally they needed informatiord alata gathering skills as well as having
familiarity and competence in translating currigulobjectives into teaching/learning activities,

knowledge in book keeping and record keeping israsd.”

The KllIs also revealed that by being a serving gadel teacher, one was inducted as HODs in
their school and placed under their appropriate gobup. They then underwent proper
preparation before assuming that position. Prejparahcluded exposure to the policies and
practices governing the selection, training, openatand evaluation of staff. On top of having a
successful teaching experience, the HODs alsodddrhonstrate that they possess training and

skills appropriate to their subject areas and &itfmms of leadership for which they are applying.

4.3.3 Regression Results

The study applied inferential statistics (regressamalysis). The application of regression
analysis identifies the relationship between thangjtative variables; that is the dependent
variable, whose value is to be predicted, and titeependent or explanatory variables about
which knowledge is available. The technique camwskwhat proportion of variance between
variables is due to the dependent variable, andt whaportion is due to the independent
variables. The relation between the variables lwanllustrated graphically, or more usually
using an equation. The study adopted multipleeggjon guided by the following model:

Regression model
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Y= Bo + BrX1+ PoXot B3 X3t BaXy + PsXs

Whereby Y = Student Academic Performance

X1 = Teambuilding

X2 = Planning

X3z=0rganizing
X4=Coordination

Xs = Monitoring and Evaluation

Table 4.4: Model Summary

Std. Error of the
Model R R? Adjusted R Square Estimate

1 0.918 0.843 0.805 0.51038

a. Predictors: (Constant)Teambuilding, planning, organizing, coordination d
monitoring & evaluation

R-square is the proportion of variance in Y relatedlifferences between the groups. In this
case, the coefficient of determination (the peragatvariation in the dependent variable being
explained by the changes in the independent vasaliy equals 84.3%, that is, Teambuilding,
planning, organizing, coordination and monitoringe&aluation explain 84.3 percent of the

variance in Student Academic Performance.

Table 4.5: ANOVA of the Regression

Model Sum of Square: Df Mean Square F Sig.
1 Regression 2.113 23 0.528 10.012 .005
Residual 15.554 35 0.522
Total 16.667 58

a. Predictors: (Constant), Teambuilding, plannimganizing, coordination and monitoring
evaluation

b. Dependent Variable: Student Academic Performance

In this case, the significance value of the F stiatiis 0.005 indicating that all the predictor
variables (Teambuilding, planning, organizing, cboation and monitoring & evaluation)

explain variation in students’ academic performance
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Table 4.6Coefficient of Determination

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta

1 (Constant) 1.147 0.2235 5.132 0.000
Teambuilding 0.671 0.1032 0.1032 7.287 .023
Planning 0.981 0.3425 0.1425 3.418 .003
Organizing 0.639 0.2178 0.1178 4.626 .016
Coordinating 0.791 0.1937 0.0937 4.685 .010
Monitoring and 0.788 0.2335 0.0922 4589 0.011
Evaluation

The regression equation established was: Y = A00®71 X1 + 0.981X2 + 0.639X3+ 0.791X4
+ 0.788X5

Where X1= Teambuilding, X2= Planning, X3= Organg,i X4= Coordinating, X5= Monitoring
and Evaluation while 0.671, 0.981, 0.639. 0.791 @788 are the un-standardized coefficients.
Relationship between teambuilding and studentsdewéc performance. The t value and
significance levels were 0.671 and 0.023 againstdignificance level of 0.05 respectively,
which indicates that the independent variable airteuilding explained a highly significant

proportion of the variation in the dependent vdaadiudent academic performance.
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4.4 Head of Departments Planning Skills and Studest Academic
Performance

The second objective of the study was to assessntheence of planning competencies by
HODs on students’ students’ academic performancBlagarini Sub County, Kilifi County,

Kenya. The findings are as reported in sectiond444.2 and 4.4.3.

4.4.1 Influence of Planning Competencies by HODs orStudent Academic
Performance

The study sought to determine the influence of milag skills by HODs on the student academic
performance. The respondents were therefore asksldow if planning competencies by HODs
influenced students’ academic performance.

Figure 4.4: Influence of Planning Competencies by @&Ds on Student Academic
Performance

As per the findings in figure 4.4, the majority 8% of the respondents said that planning

competencies by HODs on students’ academic perfocena
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4.4.2 Extent of the Influence of Planning Competemes on Students’ Academic
Performance

The study posed statements on planning competebgiekODs and their influence on students
academic performance. The respondents were theireddo indicate their level of agreement
with the statements in relation to their schoole Tindings of the study are discussed as based on

Table 4.7.

Table 4.7: Extent of the Influence of Planning Comgtencies

2 3 4 5 Mean

Professional development programmes for teacherspart of my 3.89
roles as a HoD 6.7 25.0 36.7 283

The school planning focuses on motivating teachers 117 183 167 50.0 4.08
| am required to undertake thorough evaluatioreathers 17 233 367 35.0 4.09
The HoD is able to execute day to day planningofjizing and 00 250 367 350 4.11
organizing tasks and activities)

| am in charge of lesson preparation 17 183 400 367 4.16
The HoD is able to effectively implement planediaties for the 00 167 383 417 4.26
school

Qur school focuses on the needs of the teacherstheds who will 17 117 383 45.0 4.30
implement those plans

| plan for the planning the year’'s programme fa@itldepartments 00 100 417 450 4.36
The school planning focuses on setting clear goals 33 33 433 467 4.37
Our school has long-term planning for the curriculand textbook 4.49
adoptions 0.0 50 40.0 51.7

The school planning in essence focuses on leaamhEvements 00 33 400 533 4,51

Overall 4.24

From the findings in the table, most (93.3%) of tlespondents strongly agreed tisahool

planning in essence focuses on learners' achiexemA@iso 91.7% of the respondents strongly
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agreed that thechool has long-term planning for the curriculund &&xtbook adoptionsAdditionally
90% of the respondents strongly agreed thatschool planning focuses on setting clear goals
Further, 86.7% of the respondents strongly agréet they plan for the planning the year’'s
programme for their departments. Also from the ifigd 83.3% of the respondents strongly
agreed that their school focuses on the needsdgtthers and others who will implement those
plans. In addition 90% of the respondents agreatlittie HoD is able to effectively implement
planned activities for the school. Also 43% of tkepondents agreed that they are required to
undertake thorough evaluation of teachers. Addiligry1.7% of the respondents agreed that the

School planning focuses on motivating teachers.

Van Deventer and Kruger (2003) propose that HoDsaddressing these barriers, should take
into consideration the following planning princiglewhich also call for training: Planning

should take place within the limits of the schopbdicy, revolving around teaching and learning;
All aspects of planning should be related and me kvith the plans of the school and consider
human limitations, taking into account the workla#deachers and the amount of time learners

need to complete assignments.

4.4.3 Regression Results

The researcher applied inferential statistics @egion analysis). The relation between the
variables can be illustrated graphically, or moseally using an equation. The study adopted
multiple regression guided by the following model:

Regression model

Y= Bo + B1X1+ BaXot Bz Xzt BaXs + PsXs5
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Whereby Y = Student Academic Performance

X1 = Teambuilding

X2 = Planning

X3=0rganizing
X4=Coordination

Xs = Monitoring and Evaluation

Table 4.8: Model Summary

Std. Error of the
Model R R? Adjusted R Square Estimate

1 0.918 0.843 0.805 0.51038

a. Predictors: (Constant)Teambuilding, planning, organizing, coordination d
monitoring & evaluation

R-square is the proportion of variance in Y relatedlifferences between the groups. In this
case, the coefficient of determination (the peragatvariation in the dependent variable being
explained by the changes in the independent vasaliy equals 84.3%, that is, Teambuilding,
planning, organizing, coordination and monitoringe&aluation explain 84.3 percent of the

variance in Student Academic Performance.

Table 4.9: ANOVA of the Regression

Model Sum of Square: Df Mean Square F Sig.
1 Regression 2.113 23 0.528 10.012 .000
Residual 15.554 35 0.522
Total 16.667 58

a. Predictors: (Constant), Teambuilding, plannimgianizing, coordination and monitoring
evaluation

b. Dependent Variable: Student Academic Performance

In this case, the significance value of the F stigtiis 0.000 indicating that all the
predictor variables (Teambuilding, planning, orgamy, coordination and monitoring &

evaluation) explain variation in students’ acadepgdformance.
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Table 4.10Coefficient of Determination

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta

1 (Constant) 1.147 0.2235 5.132 0.000
Teambuilding 0.671 0.1032 0.1032 7.287 .023
Planning 0.981 0.3425 0.1425 3.418 .003
Organizing 0.639 0.2178 0.1178 4.626 .016
Coordinating 0.791 0.1937 0.0937 4.685 .010
Monitoring and 0.788 0.2335 0.0922 4589 0.011
Evaluation

The regression equation established was: Y = A00®71 X1 + 0.981X2 + 0.639X3+ 0.791X4
+ 0.788X5

Where X1= Teambuilding, X2= Planning, X3= Organg,i X4= Coordinating, X5= Monitoring
and Evaluation while 0.671, 0.981, 0.639. 0.791 @788 are the un-standardized coefficients.
Relationship between planning and students’ acad@miformance in Magarini Sub County,
Kilifi County, Kenya. The t value and significantevels were 0.981 and 0.003 against the
significance level of 0.05 respectively, which icaties that the independent variable of planning
explained a highly significant proportion of therieéion in the dependent variable student

academic performance.
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4.5 Head of Departments Organizing Skills and Studds’ Academic
Performance

The third objective of the study was to analyze th8uence of organizing function
competencies by HODs on students’ academic perfocenan Magarini Sub County, Kilifi

County, Kenya. The findings are as reported inigest4.5.1, 4.5.2 and 4.5.3.

4.5.1 Influence of Organizing Competencies by HOD®n Student Academic
Performance

The study investigated the influence of organizekijls of HODs on the student academic
performance by requesting the respondents to stateganizing competencies by HODs
influence student academic performance.

Figure 4.5: Influence of Organizing Competencies byHODs on Student Academic
Performance

The findings in figure 4.5 reveal that majority #8Bof the respondents were of the opinion that

organizing skills of HODs influence the studentderaic performance.
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4.5.2 Extent of the Influence of HoDs Organizing SKs on Students’ Academic

Performance

The study sought to establish how HoDs organizikijssinfluences students’ academic

performance. The respondents were requested toatedtheir level of agreement on relevant

statements on HoDs organizing skills.

Table 4.11: Extent of the Influence of HoDs Organing Skills

1 2 3 4 5 Ave.
The H_oI_D organizes and structures department for irmar 17 300 417 200 1.7 3.76
productivity
The HoD allocates authority and responsibility amdtablish 3.77
relationships of authority; 00 267 450 200 00
He/she identifies all the teaching and learningkwaord activities 50 283 300 350 5.0 3.88
The HoD divide the activities or departments inteamingful tasks 33 250 417 250 3.3 3.91
The HoD is able to manage change in the school 00 250 583 117 0.0 3.98
The HoD obtains comprehensive information about tlh&ure and 150 40.0 333 83 4.01
scope of the teaching and learning work and a#v/ib be organized ' ' ' '
The HoD allocates the necessary resources 00 217 667 83 0.0 4.03
The HoD communicates all decisions and arrangements 17 67 533 333 17 4.19
He/she analyzes all the teaching and learning &odkactivities 50 33 550 333 50 4.21
The HoD divides the work and activities into meafiith departments 00 50 550 367 0.0 4.33
or groups
Overall 4.01

The findings reveal that the 91.7% of the respotglstrongly agreed th#te HoD divides the

work and activities into meaningful departmentsgooups. This was followed by 88% of the

respondents strongly agreed that he/she analyzethelteaching and learning work and

activities. Also 86.3% of the respondents strongyreed thathe HoD communicates all

decisions and arrangements. Additionally 75% ofréepondents strongly agreed ttretHoD
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allocates the necessary resources. Also from tidinfys 73.3% of the respondents strongly
agreed thathe HoD obtains comprehensive information about theuneaand scope of the
teaching and learning work and activities to beaarged. In addition 69% of the respondents
strongly agreed thahe HoD is able to manage change in the school. Findlly’% of the
respondents strongly agreed thia¢ HoD organizes and structures department for maximu
productivity.

Kruger (2003) contends thHibDs should see to the systematic coordinatiomefmany tasks of a
school, including the organizing of tasks; assigniduties, authority and responsibility; and

determining the relationships between people iriotd attain set goals.

4.5.3 Regression Results

The researcher applied inferential statistics @sgon analysis). he relation between the
variables can be illustrated graphically, or moseally using an equation. The study adopted
multiple regression guided by the following model:

Regression model

Y= Bo + PaX1t+ B2Xo+ B3 Xa+ BaX4 + BsXs

Whereby Y = Student Academic Performance

X1 = Teambuilding

Xo= Planning

X3=0rganizing
X4=Coordination

Xs = Monitoring and Evaluation
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Table 4.12: Model Summary

Std. Error of the
Model R R? Adjusted R Square Estimate

1 0.918 0.843 0.805 0.51038

a. Predictors: (Constant)Teambuilding, planning, organizing, coordination d
monitoring & evaluation

R-square is the proportion of variance in Y relatedlifferences between the groups. In this
case, the coefficient of determination (the peragatvariation in the dependent variable being
explained by the changes in the independent vasaliy equals 84.3%, that is, Teambuilding,
planning, organizing, coordination and monitoringe&aluation explain 84.3 percent of the

variance in Student Academic Performance.

Table 4.13: ANOVA of the Regression

Model Sum of Square: Df Mean Square F Sig.
1 Regression 2.113 23 0.528 10.012 .000
Residual 15.554 35 0.522
Total 16.667 58

a. Predictors: (Constant), Teambuilding, plannimgianizing, coordination and monitoring
evaluation

b. Dependent Variable: Student Academic Performance

In this case, the significance value of the F stiatiis 0.000 indicating that all the predictor
variables (Teambuilding, planning, organizing, cboation and monitoring & evaluation)

explain variation in students’ academic performance
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Table 4.14Coefficient of Determination

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta

1 (Constant) 1.147 0.2235 5.132 0.000
Teambuilding 0.671 0.1032 0.1032 7.287 .023
Planning 0.981 0.3425 0.1425 3.418 .003
Organizing 0.639 0.2178 0.1178 4.626 .016
Coordinating 0.791 0.1937 0.0937 4.685 .010
Monitoring and 0.788 0.2335 0.0922 4.589 0.011
Evaluation

The regression equation established was: Y = A00®71 X1 + 0.981X2 + 0.639X3+ 0.791X4
+ 0.788X5

Where X1= Teambuilding, X2= Planning, X3= Organg,i X4= Coordinating, X5= Monitoring
and Evaluation while 0.671, 0.981, 0.639. 0.791 @88 are the un-standardized coefficients.
Relationship between organizing and students’ anadperformance in Magarini Sub County,
Kilifi County, Kenya. The t value and significan¢éevels were 0.639 and 0.016 against the
significance level of 0.05 respectively, which icates that the independent variable of
organizing explained a highly significant propontiof the variation in the dependent variable

student academic performance.
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4.6 Head of Departments Coordinating Skills and Stents’ Academic
Performance

The fourth objective of the study was to determihreeinfluence of coordination competencies by
HODs on students’ academic performance in Mag&ub County, Kilifi County, Kenya. The
findings are as reported in sections 4.6.1, 4.6246.3.

4.6.1 Influence of Coordinating Competencies by HO® on Student Academic
Performance

The respondents were asked if coordinating compegeiy HODs influence student academic

performance. The findings are as illustrated iruFegs.6.

Figure 4.6: Influence of Coordinating Competenciesby HODs on Student Academic
Performance

The findings depict that majority (80%) of the resgdents agreed that coordinating

competencies by HODs influence student academfonpeance.
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4.6.2 Extent of the Influence of Coordinating Compincies by HODs on Students
Academic Performance

The respondents were presented with a seriestehstats relating to coordinating competencies
by HODs on students academic performance. They thererequested to indicate their level of
agreement with the statements in relation theiogchlhe findings are as presented in table

4.15.

Table 4.15: Extent of the Influence of CoordinatingCompetencies by HODs

1 2 3 4 5 Ave.

The HoDs promotes teamwork among the staff 50 00 683 167 5.0 3.86

Thg HoDs ensure cooperation between teachers sontirét is 33 217 450 250 3.3 3.91
uniformly applied

The HoDs coordinate learners' work to determine dbeurate 3.96
completion of assignments 100 67 567 233 100

The HOD has information and data gathering skills 67 150 483 217 6.7 4.08

The HoDs discuss departmental circulars 67 150 500 217 6.7 4.09

The HoDs plan examination and test papers 33 100 567 167 83 411

The HoDs address problems arising from the cumioul 67 117 550 233 6.7 4.15

HoDs makes the time to monitor and correlate theepaf all 4.20
teachers of a subject 50 100 583 233 5.0

The HoDs ensure assignments have been marked ameasure 50 33 600 283 5.0 4.29
the performance of learners

The HoDs guide new teachers in implementing sulgectent 00 67 567 333 00 4.31

The HoDs have familiarity and competence in trairgla 4.33
curriculum objectives into teaching/learning adieés, knowledge 1.7 1.7 56.7 36.7 1.7
in book keeping and record keeping is essential

Overall 4.12
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As per the findings, 83.4% of the respondents giyoagreed that theloDs have familiarity and
competence in translating curriculum objective® iteaching/learning activities, knowledge in book
keeping and record keeping is essential. Also 9@%h® respondents strongly agreed that the
HoDs guide new teachers in implementing subjecterdn Further 88.3% of the respondents
strongly agreed that the HoDs ensure assignments baen marked and so measure the
performance of learners. Further 44% of the respotsdstrongly agreed that the HoDs plan
examination and test papers. 43 of the respondantsigly agreed that the HoDs discuss
departmental circulars. Also from the findings 42¥%ihe respondents strongly agreed that the
HOD has information and data gathering skills. Aiddially 48% of the respondents strongly
agreed that the HoDs coordinate learners' work dterchine the accurate completion of
assignments. Finally 42% of the respondents styoagteed that the HoDs ensure cooperation
between teachers so that work is uniformly appligdis depicts that 51% of the respondents
strongly agreed that the HoDs promotes teamworkngntioe staff.

Kruger, (2003) coordination is a process throughciwischool managers try to relate people,
tasks, resources, and time schedules in such atheythey are complementary as well as

supplementary, and support the whole school inzieglthe aims and outcomes of the school.

4.6.3 Regression Results

The study applied inferential statistics (regressanalysis). The relation between the variables
can be illustrated graphically, or more usuallyngsan equation. The study adopted multiple
regression guided by the following model:

Regression model

Y= Bo + B1X1+ BaXot Bz Xzt BaXs + PsXs5
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Whereby Y = Student Academic Performance

X1 = Teambuilding

X2 = Planning

X3=0rganizing
X4=Coordination

Xs = Monitoring and Evaluation

Table 4.16: Model Summary

Std. Error of the
Model R R? Adjusted R Square Estimate

1 0.918 0.843 0.805 0.51038

a. Predictors: (Constant)Teambuilding, planning, organizing, coordination d
monitoring & evaluation

R-square is the proportion of variance in Y relatedlifferences between the groups. In this
case, the coefficient of determination (the peragatvariation in the dependent variable being
explained by the changes in the independent vasaliy equals 84.3%, that is, Teambuilding,
planning, organizing, coordination and monitoringe&aluation explain 84.3 percent of the

variance in Student Academic Performance.

Table 4.17: ANOVA of the Regression

Model Sum of Square: Df Mean Square F Sig.
1 Regression 2.113 23 0.528 10.012 .000
Residual 15.554 35 0.522
Total 16.667 58

a. Predictors: (Constant), Teambuilding, plannimgianizing, coordination and monitoring
evaluation

b. Dependent Variable: Student Academic Performance

In this case, the significance value of the F stigtiis 0.000 indicating that all the
predictor variables (Teambuilding, planning, orgamy, coordination and monitoring &

evaluation) explain variation in students’ acadepgdformance.
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Table 4.18Coefficient of Determination

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta

1 (Constant) 1.147 0.2235 5.132 0.000
Teambuilding 0.671 0.1032 0.1032 7.287 .023
Planning 0.981 0.3425 0.1425 3.418 .003
Organizing 0.639 0.2178 0.1178 4.626 .016
Coordinating 0.791 0.1937 0.0937 4.685 .010
Monitoring and 0.788 0.2335 0.0922 4.589 0.011
Evaluation

The regression equation established was: Y = A00®71 X1 + 0.981X2 + 0.639X3+ 0.791X4
+ 0.788X5

Where X1= Teambuilding, X2= Planning, X3= Organg,i X4= Coordinating, X5= Monitoring
and Evaluation while 0.671, 0.981, 0.639. 0.791 @88 are the un-standardized coefficients.
Relationship between coordinating and studentsdeec performance in Magarini Sub
County, Kilifi County, Kenya. The t value and sifycénce levels were 0.791 and 0.010 against
the significance level of 0.05 respectively, whicidicates that the independent variable of
coordinating explained a highly significant propamt of the variation in the dependent variable

student academic performance.
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4.7 Head of Departments Monitoring & Evaluation and Students’ Academic

Performance
The fifth objective of the study was to evaluate ihfluence of monitoring and evaluation
competencies by HODs on students’ academic perfocenan Magarini Sub County, Kilifi

County, Kenya. The findings are as reported inigest4.7.1, 4.7.2 and 4.7.3.

4.7.1 Influence of Monitoring & Evaluation Competerties by HODs onStudent
Academic Performance

The study sought to determine how monitoring & eatibn competencies by HODs influence
student academic performance. The respondents asexl whether monitoring & evaluation
competencies by HODs influence student academforpeance.

Figure 4.7:Influence of Monitoring & Evaluation Competencies by HODs on Student
Academic Performance

No
23%
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The findings presented in Figure 4.7 portray thajamity (77%) of the respondents agreed that
monitoring & evaluation competencies by HODs infloe student academic performance while
the remaining 23% disagreed with this.

4.7.2 Extent of the Influence of Monitoring & Evaluation Competencies by HODs

The study posed statements relate to different Mang & Evaluation competencies aspect by
HODs on students academic performance. The resptmdere then requested to indicate their
level of agreement with the statement. The findioigthe study are as summarized in Table 4.19

Table 4.19:Extent of the Influence of Monitoring & Evaluation Competencies by Head of
Departments on Students Academic Performance

1 2 3 4 5 Mean

The HoDs use class visits to gauge the successtedcher's 0.0 333 283 50 3.68
presentation of a lesson, thus encouraging prafeskigrowth

and providing support.

The HoDs encourage teachers to prepare thglr lessomriting 0.0 250 517 200 0.0 3.95
so that they can be checked to gauge their knowladgthe

subject

In order to check whether the teachers' evaluaisomp to 4.12
standard, the question papers, memoranda and apapers of
tests and examinations must be presented to thesHobD
moderation.

HoDs should utll.lze. subject .meetlngs to measurehes' 33 00 467 467 33 4.38
knowledge and skills in the subject.

33 1.7 717 200 3.3

Meetlngg serve as corrective functions for imprgvine quality 00 00 533 433 0.0 4.45
of teaching by HoDs

Overall 4.12

According to the findings, 58% of the respondergsead that Meetings serve as corrective
functions for improving the quality of teaching bipDs. Also 56% of the respondents agreed
that HoDs should utilize subject meetings to meageachers' knowledge and skills in the

subject. A further 55% of the respondents agread ith order to check whether the teachers’
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evaluation is up to standard, the question papeesnoranda and answer papers of tests and
examinations must be presented to the HoDs for matida. Also 54% of the respondents
agreed that the HoDs encourage teachers to prépgirdessons in writing so that they can be
checked to gauge their knowledge of the subjeailli 37% of the respondents agreed that the
HoDs use class visits to gauge the success of éhdea presentation of a lesson, thus
encouraging professional growth and providing suppo

According to van Deventer and Kruger (2003) a nmwmg system will indicate to HoDs
whether activities are proceeding according to jpiasomething unexpected has happened that
might have influenced the plan; and, if the sitathas changed completely, whether or not they

will have to devise a new plan.

The KlIs (heads of departments) asserted ‘tihaly ensure good academic performance in their
managerial roles by making sure that the schoalasking to the current syllabi as laid down in
the Kenya National Examination Council ( KNEC) riagions. Ensuring that there is a scheme
of a work for each subject on the curriculum. Orgarg the subjects under his/her jurisdiction
through the school. Organizing the setting, modagaand marking of school examinations in
their department. Advising the head teacher orptirehase of text books and equipment and be
responsible for their proper use and allocation. n@acting and assisting newly qualified
teachers by advising them on the teaching of thajects and, finally, maintaining a record of
work of the subject.”

The Key Informants (heads of departments) revetlattbest performing HODs are rewarded
in various ways such as sponsorship for furthedigts; honorarium as well as in cash and in

kind benefits.”
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As per the Klis (heads of department&he policy guidelines in place in relation to HODs
management roles are the same as the manual faishef secondary schools (Republic of
Kenya), which include: ensuring that there is aesoe of a work for each subject on the
curriculum. The HOD ensures that the school hasiokd the correct external syllabus for any
particular subject; he also ensures that the subfegoe table is well prepared and is posted in
each classroom. In addition he ensures that teachee not overloadednd that the time table
allows for rapid change if necessary, he is alsargbd with responsibility of ensuring that school
examination are set, moderated and marked. In Bxdiie ensures that students are assessed on the
basis of regular assignment.”

“Further, they ensure that draft papers are prepdmithin given time limits, marking schemes
are prepared and approved accordingly and that aagessary alterations or amendments are
made in time, moreover, he ensures that estimbtedgéts) are made for a particular year and
that allocation for the financial year is accordibg the needs of a particular subject. In addition
he/she should make a review of the financial sibmast the end of each year with a view to
making adjustment in the following year; he furth@rsures that each teacher prepares his
lesson in accordance with the content, structure amethodology approved. In addition he
ensures that each teacher is supplied with a leggeparation book, and record of work book
which should be well used and up to date. Findllgytshould ensure that teachers set work
regularly, check, mark and comment on students wondkthat they comment on all written work
in the exercise book. In addition he should enshet teachers continuously record marks in

their mark books.”
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4.7.3 Regression Results

The researcher applied inferential statistics @egion analysis). The relation between the
variables can be illustrated graphically, or moseally using an equation. The study adopted
multiple regression guided by the following model:

Regression model

Y= Bo + BrXat BoXot B3 Xt PaXyg + PsXs

Whereby Y = Student Academic Performance

X1 = Teambuilding

X2 = Planning

X3z=0rganizing
X4=Coordination

Xs = Monitoring and Evaluation

Table 4.20: Model Summary

Std. Error of the
Model R R? Adjusted R Square Estimate

1 0.918 0.843 0.805 0.51038

a. Predictors: (Constant)Teambuilding, planning, organizing, coordination d
monitoring & evaluation

R-square is the proportion of variance in Y relatedlifferences between the groups. In this
case, the coefficient of determination (the peragatvariation in the dependent variable being
explained by the changes in the independent vasalit equals 84.3%, that is, Teambuilding,
planning, organizing, coordination and monitoringe&aluation explain 84.3 percent of the

variance in Student Academic Performance.
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Table 4.21: ANOVA of the Regression

Model Sum of Square: Df Mean Square F Sig.
1 Regression 2.113 23 0.528 10.012 .000
Residual 15.554 35 0.522
Total 16.667 58

a. Predictors: (Constant), Teambuilding, plannimgianizing, coordination and monitoring
evaluation

b. Dependent Variable: Student Academic Performance

In this case, the significance value of the F stiatiis 0.000 indicating that all the predictor
variables (Teambuilding, planning, organizing, cbdoation and monitoring & evaluation)

explain variation in students’ academic performance

Table 4.22Coefficient of Determination

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta

1 (Constant) 1.147 0.2235 5.132 0.000
Teambuilding 0.671 0.1032 0.1032 7.287 .023
Planning 0.981 0.3425 0.1425 3.418 .003
Organizing 0.639 0.2178 0.1178 4.626 .016
Coordinating 0.791 0.1937 0.0937 4.685 .010
Monitoring and 0.788 0.2335 0.0922 4589 0.011
Evaluation
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The regression equation established was: Y = A00®71 X1 + 0.981X2 + 0.639X3+ 0.791X4
+ 0.788X5

Where X1= Teambuilding, X2= Planning, X3= Organg,i X4= Coordinating, X5= Monitoring
and Evaluation while 0.671, 0.981, 0.639. 0.791 @88 are the un-standardized coefficients.
Relationship between monitoring & evaluation andishts’ academic performance in Magarini
Sub County, Kilifi County, Kenya. The t value andrsficance levels were 0.788 and 0.011
against the significance level of 0.05 respectivelich indicates that the independent variable
of monitoring & evaluation explained a highly sifjcéant proportion of the variation in the

dependent variable student academic performance.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS.

5.1 Introduction

The chapter presents a summary of the researcimdsdconclusions and suggestions for further
research. The purpose of the study was to deteritieeperception of head teachers and

secondary school heads of department as regar@stilnd and expected role of HODs.

5.2 Summary of the study

The study established that Teambuilding competsnibie HODs influence student academic
performance. From the findings all the respondegteed that the HOD creates an atmosphere
that facilitates effective learning. This was felled by 96.7% of the respondents agreed that the
HOD has efficient supervision skills. Also 95% tietrespondents agreed that the HOD has
effective instructional Teambuilding. Further 90%tlve respondents agreed that the delegation
of tasks to team or team members positively infb@gsnacademic performance. In addition 95%
of the respondents agreed that the HOD has craicdlcreative thinking to maintain interactive
learning in the department. The study also estadtighat 86.7% of the respondents agreed that
the emotional intelligence (self-development, selfitrol, compassion and humanity, seeking
responsibility and personal growth); The HOD hativildual capacity to motivate others and to
promote team spirit in the department; The HOD hag levels of communication skills
especially when handling meetings in the departmeach. Further 85% of the respondents
agreed that the HOD has high levels of decisioninga&nd problem solving. In addition 83.3%
of the respondents agreed that the motivation @rallteam and individual team members

positively influences academic performance. Fur8kei7% of the respondents agreed that the
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one-to-one counselling of subordinates and team beesnand helping others with their

challenges.

The study revealed that planning competency skilisHODs influence students’ academic
performance. From the findings 93.3% of the respaigistrongly agreed thsthool planning in
essence focuses on learners' achieveméisn 91.7% of the respondents strongly agreed ttie
school has long-term planning for the curriculund @extbook adoptionsFurther from the findings
90% of the respondents strongly agreed tirakchool planning focuses on setting clear gasliso
86.7% of the respondents strongly agreed that preeyfor the planning the year’s programme for
their departmentsAdditionally 83.3% of the respondents stronglyesgl that theischool focuses
on the needs of the teachers and others who willeiment those plansAlso 80% of the respondents
agreed thathe HoD is able to effectively implement planediaties for the school The study also
established that 76.7% of the respondents agresdthiey arein charge of lesson preparation
Additionally 76.7% and 68.3% of the respondent®adrthattie HoD is able to execute day to day
planning (prioritizing and organizing tasks andiaties). Further 71.7% of the respondents agreed
that theyare required to undertake thorough evaluation athers In addition 66.7% of the
respondents agreed that the Schaahning focuses on motivating teachefrsnally 39% of the
respondents agreed thabfessional development programmes for teacherpant of their roles as a

HoD.

Organizing skills of HODs were found to influente tstudent academic performance. From the
findings 91.7% of the respondents strongly agréatithe HoD divides the work and activities
into meaningful departments or groups. This wale¥ed by 88.3% of the respondents strongly
agreed that he/she analyzes all the teaching anditg work and activities. Also 86.7% of the
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respondents strongly agreed tttretHoD communicates all decisions and arrangementsthé&r
75% of the respondents strongly agreed thatHoD allocates the necessary resources. In
addition 73.3% of the respondents strongly agreeat the HoD obtains comprehensive
information about the nature and scope of the fegcand learning work and activities to be
organized. Also 70% of the respondents stronglgedjthathe HoD is able to manage change
in the school. In addition 66.7% of the respondesitengly agreed thate HoD divide the
activities or departments into meaningful taskse Htudy also established that 65% of the
respondents strongly agreed thia¢ HOD identifies all the teaching and learning work and
activities. Further 65% of the respondents alsongflily agreed thathe HoD allocates authority
and responsibility and establish relationships atharity. Finally 61.7% of the respondents

strongly agreed thahe HoD organizes and structures department for maxirmproductivity.

Coordinating competencies by HODs were found tluérfce student academic performance. In
addition, 93.3 of the respondents strongly agréatl theHoDs have familiarity and competence in
translating curriculum objectives into teachingvtéag activities, knowledge in book keeping andorelc
keeping is essentiaFrom the findings 90% of the respondents stroagheed thathe HoDs guide
new teachers in implementing subject conté&lso 88.3% of the respondents strongly agreetl tha
the HoDs ensure assignments have been marked anéasure the performance of learndénsaddition
81.7% of the respondents strongly agreed that thi2 &llocates the necessary resources. 76.7 of
the respondents strongly agreed that HoDs address problems arising from the currinultAlso
73.3% of the respondents strongly agreed tiatoDs plan examination and test papénsrther
the study established that 71.1% of the respondsimtsgly agreed thathé HoDs discuss
departmental circularsin addition 70% of the respondents strongly agjrdeat he HOD has

information and data gathering skilldlso 70% of the respondents strongly agreed ttie@HoDs
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ensure cooperation between teachers so that warkifisrmly applied This depicts that 51% of the

respondents strongly agreed thet HoDs promotes teamwork among the staff.

The study further found out that monitoring & ewation competencies by HODs influence
student academic performance. From the findingg%f the respondents agreed that Meetings
serve as corrective functions for improving thelgyaf teaching by HoDs. Also 93.3% of the
respondents agreed that HoDs should utilize suljestings to measure teachers' knowledge
and skills in the subject. Further 93.3% of thepagglents agreed that in order to check whether
the teachers' evaluation is up to standard, thetqueepapers, memoranda and answer papers of
tests and examinations must be presented to thes fmDOmoderation. Additionally 92% of the
respondents agreed that the HoDs encourage teaohprspare their lessons in writing so that
they can be checked to gauge their knowledge ostigect. Finally 61.7% of the respondents
agreed that the HoDs use class visits to gaugsubeess of a teacher's presentation of a lesson,
thus encouraging professional growth and providimgport.

Teambuilding, planning, organizing, coordinatiord anonitoring & evaluation were found to

explain 84.3 percent of the variance in studentlecac performance.

Teambuilding competencies by HODs would lead to iaorease in student academic
performance by factor of 0.671 with P value of @.0Rlanning competencies by HODs would
lead to an increase in student academic performlaye@efactor of 0.981 with P value of 0.003.
The study also found that organizing competencigsH®ODs affected student academic
performance by a factor of 0.639 with P value @16, coordinating competencies by HODs

would result to an increase in student academifopeance by factor of 0.791 with P value of
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0.010. Finally, Monitoring and Evaluation competiescby HODs would lead to an increase in

student academic performance by factor of 0.788 Ritalue of 0.011.

5.3 Conclusion Based on the Objectives

This study concludes that there exists a posigationship between factors HOD competencies
and student academic performance in Magarini Subn@o Kilifi County, Kenya. Planning
contributes the most to the students’ academicopmdnce in Magarini Sub County, Kilifi
County, Kenya followed by coordination, monitoriagd evaluation, Teambuilding and then

organizing.

The study also concludes thdahe most influential Teambuilding, planning, organg,
coordinating, monitoring & evaluation competencyillskby HODs on students academic
performance are; the HOD has creates an atmosphatdacilitates effective learning, The
school planning in essence focuses on learnerg\ashents, The HoD divides the work and
activities into meaningful departments or groupse HoDs have familiarity and competence in
translating curriculum objectives into teachingvtéag activities, knowledge in book keeping andorelc

keeping is essential and meetings serve as ceedanctions for improving the quality of teachibg

HoDs respectively.

The management competency criteria used their appent as HODs in their schools are; high
levels of decision-making and problem solving amammunication skills especially when
handling meetings in the departments. Individugdacity to motivate others and to promote
team spirit in the department. Effective instructib Teambuilding and supervision skills and
create an atmosphere that facilitates effectivenlag. Critical and creative thinking to maintain
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interactive learning in the department. Informatiand data gathering skills and more
importantly, have familiarity and competence in nsiating curriculum objectives into

teaching/learning activities, knowledge in bookpkieg and record keeping is essential.”

The study further concludes that by being a teaskeevice graduate they were inducted as
HODs in their school and placed under their appatg@ijob group. They then underwent proper
preparation before assuming that position. Prejparahcluded exposure to the policies and
practices governing the selection, training, openatand evaluation of staff. On top of having a
successful teaching experience, the HODs alsodddrmonstrate that they possess training and

skills appropriate to their subject areas and teitpms of Teambuilding for which they are

applying.

HODs ensure students academic performance in remagerial roles by making sure that the
school is working to the current syllabi as laidwoin the Kenya National Examination Council

(KNEC) regulations. Ensuring that there is a scheshea work for each subject on the

curriculum. Organizing the subjects under his/keisgiction through the school. Organizing the
setting, moderating and marking of school examamatiin their department. Advising the head
teacher on the purchase of text books and equipamehbe responsible for their proper use and
allocation. Conducting and assisting newly qualifteachers by advising them on the teaching

of their subjects and, finally, maintaining a rectof work of the subject.”

The study also concludes that best performing H@Rsrewarded in various ways such as

sponsorship for further studies, honorarium as a®lh cash and in kind benefits.”
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Finally the study concludes that the policy guides in place in relation to HODs management
roles are the same as the manual for heads of g&agoschools (Republic of Kenya), which
include: ensuring that there is a scheme of a @rleach subject on the curriculum. The HOD
ensures that the school has obtained the corréetnak syllabus for any particular subject; he
also ensures that the subject time table is walpg@red and is posted in each classroom. In
addition he ensures that teachers are not ovedicadkthat the time table allows for rapid change if

necessary, he is also charged with responsibifignguring that school examination are set, moddrat

and marked. In addition he ensures that studeatassessed on the basis of regular assignment.”

Further, they ensure that draft papers are prepaitdch given time limits, marking schemes are
prepared and approved accordingly and that anyssacg alterations or amendments are made
in time, moreover, he ensures that estimates (lisjdgee made for a particular year and that
allocation for the financial year is according tee tneeds of a particular subject. In addition
he/she should make a review of the financial sibmaat the end of each year with a view to
making adjustment in the following year; he furtleesures that each teacher prepares his lesson
in accordance with the content, structure and nuetlogy approved. In addition he ensures that
each teacher is supplied with a lesson preparaiak, and record of work book which should
be well used and up to date. They should ensutetéhahers set work regularly, check, mark
and comment on students work and that they comoresatl written work in the exercise book.

In addition he should ensure that teachers contisiyaecord marks in their mark books.”
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5.4 Recommendations Based on the Findings

Based on the findings, the study recommends;

HoDs should concentrate on ongoing professionaéldgwment for teachers, because teachers'
quality plays an important role in improving theatjty of education. Teachers need to grow
their knowledge and skills throughout their carg#rsrefore, HoDs must stimulate and nurture

the professional growth of teachers.

Whatever method used by the HoDs to develop teactiegse programmes should be integrated
with educational goals to improve education andofelup support should be provided for
further learning. Therefore, instead of concemigabn programmes that donate a single training
event, HoDs should concentrate on a set of coumsdsjdual learning projects, conferences,
group discussions, problem solving activities, caselies, and stimulation exercises. These
approaches to staff development should also beactaized by respect, negotiation, dialogue,

and cooperation.

5.5 Recommendations for Further Research

i.  Aresearch study should be carried out on the pémes of the teachers and students on
the actual and expected roles of the heads of tieeat.
ii. A study on the challenges heads of departmentifeitee performance of their roles.
iii. A research study on the role of the Kenya Educa@taif Institute in the training of the
teachers, HODs and administrators in institutionahagement.

iv.  Further researcher on service delivery in seconsiengols.
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APPENDICES

Appendix [: Letter of Introduction
PO BOX 96-80207
MADINA,
MALINDI.

The Principal /Head teacher

Dear Sir/Madam,

RE: PARTICIPATION IN RESEARCH

| am a student at the University of Nairobi purguia Masters degree in Educational
Administration. As part of the course requirememntam required to carry out a research and
make a report. The research topidianagerial Competences of Secondary School Heads of
Department and their impact on student academic pdormance in Magarini sub county,

Kilifi County . Your institution has been identified for this dgy being within the target study
area. The purpose of this letter is to kindly resjueu to spare some of your time to complete
the questionnaire. The information you will givealilonly be used for the purpose of this study,
while your identity will be kept confidential. P& respond to all the questions as honestly as
possible.

Yours sincerely

Jackson Katana Karisa
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Appendix Il: Questionnaire for Principals

Introduction

This study is an investigation into the impact adrmagerial competencies of secondary school
Heads of Department on school academic performaiitea focus on Magarini Sub County,
Kilifi County, Kenya. You are requested to partei@ in the study by filling in this
guestionnaire. The information you will provide MWlile used for academic work only. Kindly
give us as honest answers as possible. Meihere appropriate in the boxes provided.

PART A: BACKGROUND INFORMATION
1. What is your gender?

Male [ ]

Female [

2. Show by ticking {/ ] the size of the school where you are curreriby principal
from the sizes identified below:

1 to 2 streams [ ]

3 to 4 streams [ ]

5 to 6 streams [ ]

3. Select the category of your school from the categdisted below.

Public school [ ]

Private school [ ]

Part B: Leadership

4. Does leadership competencies by HODs influenced@wademic performance?
Yes | ] No [ ]
5. The following statements relate to different thefluence of leadership

competencies aspects on students’ academic pericem&@Vhat is your level of

agreement with the following statement in relaty@ur school? Use a scale of 1-5
where 1= Strongly Disagree, 2= Disagree, 3= Neu#ralAgree and 5= Strongly

Agree.

112|3|4]|5

The HOD has high levels of decision making and lenmbsolving

The HOD has high levels of communication skillsezsally when handling meetings
in the departments

The HOD has individual capacity to motivate othemnsl to promote team spirit in the
department

The HOD has effective instructional leadership

The HOD has efficient supervision skills

The HOD has creates an atmosphere that facilidtestive learning

[}

The HOD has critical and creative thinking to maintinteractive learning in th
department

Uy

Leadership of overall team and individual team mersbpositively influence
academic performance

1"2)

Motivation of overall team and individual team mead positively influence
academic performance

One-to-one counselling of subordinates and team beesnand helping others with
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their challenges

Delegation of tasks to team or team members pebptiinfluences academ
performance

Emotional intelligence (self-development, self-coht compassion and humanit

Y,

seeking responsibility and personal growth)

Part C: Planning

6. Does planning competencies by HODs influence scacatlemic performance?
Yes | ] No [ ]
7. The following statements relate to different plarghicompetencies aspect by

HODs on students academic performance. What is kgmal of agreement with
the following statement in relation your school?eUa scale of 1-5 where
1=Strongly Disagree, 2= Disagree, 3= Neutral, 4¥egand 5= Strongly Agree.

112|3(4|5

The HoD is able to execute day to day planningofiizing and organizing tasks and

activities)

| plan for the planning the year’'s programme fa@ittldepartments

| am in charge of lesson preparation

| am required to undertake thorough evaluatioreathers

professional development programmes for teacherpat of my roles as a HoD

Our school has long-term planning for the curriauland textbook adoptions

Our school focuses on the needs of the teacherstheds who will implement those

plans

The school planning in essence fails focuses andes achievements

The school planning focuses on motivating teachers

The school planning focuses on setting clear goals

The HoD is able to effectively implement planed\aties for the school

Part D: Organizing

8.

Does organizing competencies by HODs influence @cacademic performance?
Yes | ] No [ ]

76



9. The following statements relate to different orgamg competencies aspect by
HODs on students academic performance. What is kgmal of agreement with
the following in relation your school? Use a scale1-5 where 1=Strongly
Disagree, 2= Disagree, 3= Neutral, 4= Agree an&tengly Agree.

112|3(4|5

The HoD is able to manage change in the school

The HoD organizes and structures department foirmar productivity

The HoD obtains comprehensive information about tia¢ure and scope of the
teaching and learning work and activities to beaniged

He/she identifies all the teaching and learningknaord activities

He/she analyzes all the teaching and learning &odkactivities

The HoD divides the work and activities into megfiih departments or groups

The HoD divide the activities or departments inteamingful tasks

The HoD allocates authority and responsibility asthblish relationships of authority;

The HoD allocates the necessary resources

The HoD communicates all decisions and arrangements

Part D: Coordinating
10. Does coordinating competencies by HODs influencehoskc academic
performance?
Yes | ] No [ ]

11. The following statements relate to different conading competencies aspect by
HODs on students academic performance. What is kgmal of agreement with
the following statement in relation your school?eUa scale of 1-5 where
1=Strongly Disagree, 2= Disagree, 3= Neutral, 4¥ekgand 5= Strongly Agree.

112|3]4]|5

The HoDs promotes teamwork among the staff

The HoDs ensure cooperation between teachers swadhlais uniformly applied

HoDs makes the time to monitor and correlate thoe pd all teachers of a subject

The HoDs address problems arising from the cumioul

The HoDs discuss departmental circulars

The HoDs guide new teachers in implementing sulgjestent

The HoDs plan examination and test papers

=

The HoDs coordinate learners' work to determine #uoeurate completion d@
assignments

The HoDs ensure assignments have been marked améasure the performance |of
learners

The HOD has information and data gathering skills

The HoDs have familiarity and competence in traimsgacurriculum objectives int
teaching/learning activities, knowledge in bookpiag and record keeping is essentjal

O
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Part D: Monitoring & Evaluation

12.

13.

Do monitoring & evaluation competencies by HODduehce school academic
performance?

Yes | ] No [ ]
The following statements relate to different Monitg & Evaluation
competencies aspect by HODs on students academfarmpance. What is your
level of agreement with the following statementr@hation your school? Use a
scale of 1-5 where 1=Strongly Disagree, 2= DisggdeeNeutral, 4= Agree and 5=
Strongly Agree.

112|3(4|5

The HoDs encourage teachers to prepare their lesaowriting so that they can he
checked to gauge their knowledge of the subject

The HoDs use class visits to gauge the succesdeazfcher's presentation of a lesson,
thus encouraging professional growth and provigimgport.

In order to check whether the teachers' evaluaoop to standard, the questipn
papers, memoranda and answer papers of tests aminexions must be presented
the HoDs for moderation.

—

(0]

HoDs should utilize subject meetings to measurehiea’ knowledge and skills in the

subject.

Meetings serve as corrective functions for imprguime quality of teaching by HoDs

Thank you for your time and participation
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Appendix Ill: Questionnaire for Deputy Principals

Introduction

This study is an investigation into the impact adrmagerial competencies of secondary school
Heads of Department on school academic performaiitea focus on Magarini Sub County,
Kilifi County, Kenya. You are requested to partet@ in the study by filling in this
guestionnaire. The information you will provide MWlile used for academic work only. Kindly
give us as honest answers as possible. NMchere appropriate in the boxes provided.

PART A: BACKGROUND INFORMATION
1. What is your gender?

Male [ ]

Female [

2. Show by ticking {/ ] the size of the school where you are curreriiby principal
from the sizes identified below:

1 to 2 streams [ ]

3 to 4 streams [ ]

5 to 6 streams [ ]

3. Select the category of your school from the categdisted below.

Public school [ ]

Private school [ ]

Part B: Leadership

4. Does leadership competencies by HODs influenced@wademic performance?
Yes | ] No [ ]
5. The following statements relate to different thefluence of leadership

competencies aspects on students’ academic pericem&Vhat is your level of

agreement with the following statement in relaty@ur school? Use a scale of 1-5
where 1=Strongly Disagree, 2= Disagree, 3= NeutralAgree and 5= Strongly

Agree.

112|3]4]|5

The HOD has high levels of decision making and lenobsolving

The HOD has high levels of communication skillsezsally when handling meetings
in the departments

The HOD has individual capacity to motivate othemnsl to promote team spirit in the
department

The HOD has effective instructional leadership

The HOD has efficient supervision skills

The HOD has creates an atmosphere that facilidtestive learning

[}

The HOD has critical and creative thinking to maintinteractive learning in th
department

Uy

Leadership of overall team and individual team mersbpositively influence
academic performance

1"2)

Motivation of overall team and individual team mead positively influence
academic performance

79



One-to-one counselling of subordinates and team beesnand helping others with
their challenges

Delegation of tasks to team or team members pesitiinfluences academic
performance

Emotional intelligence (self-development, self-coht compassion and humanity,
seeking responsibility and personal growth)

Part C: Planning

6. Does planning competencies by HODs influence scacatlemic performance?
Yes | ] No [ ]
7. The following statements relate to different plarghicompetencies aspect by

HODs on students academic performance. What is kgmal of agreement with
the following statement in relation your school?eUa scale of 1-5 where
1=Strongly Disagree, 2= Disagree, 3= Neutral, 4¥e&gand 5= Strongly Agree.

112|3(4|5

The HoD is able to execute day to day planningofiizing and organizing tasks and
activities)

| plan for the planning the year’s programme fa@itldepartments

| am in charge of lesson preparation

| am required to undertake thorough evaluatiorea€thers

professional development programmes for teacherpat of my roles as a HoD

Our school has long-term planning for the curriauland textbook adoptions

Our school focuses on the needs of the teacherstheds who will implement those
plans

The school planning in essence fails focuses andes achievements

The school planning focuses on motivating teachers

The school planning focuses on setting clear goals

The HoD is able to effectively implement planed\aties for the school

Part D: Organizing
8. Does organizing competencies by HODs influence @cacademic performance?
Yes | ] No [ ]
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The following statements relate to different orgamg competencies aspect by
HODs on students academic performance. What is kgmal of agreement with
the following in relation your school? Use a scale1-5 where 1=Strongly
Disagree, 2= Disagree, 3= Neutral, 4= Agree an&tengly Agree.

112|3(4|5

The HoD is able to manage change in the school

The HoD organizes and structures department foirmar productivity

The HoD obtains comprehensive information about tia¢ure and scope of the
teaching and learning work and activities to beaniged

He/she identifies all the teaching and learningknaord activities

He/she analyzes all the teaching and learning &odkactivities

The HoD divides the work and activities into megfiih departments or groups

The HoD divide the activities or departments inteamingful tasks

The HoD allocates authority and responsibility asthblish relationships of authority;

The HoD allocates the necessary resources

The HoD communicates all decisions and arrangements

Part D: Coordinating

10.

11.

Does coordinating competencies by HODs influencenoskt academic
performance?

Yes | ] No [ ]

The following statements relate to different coneding competencies aspect by
HODs on students academic performance. What is kgmal of agreement with
the following statement in relation your school?eUa scale of 1-5 where
1=Strongly Disagree, 2= Disagree, 3= Neutral, 4¥ekgand 5= Strongly Agree.

112/3]4|5

The HoDs promotes teamwork among the staff

The HoDs ensure cooperation between teachers swadhlais uniformly applied

HoDs makes the time to monitor and correlate thoe pd all teachers of a subject

The HoDs address problems arising from the cumioul

The HoDs discuss departmental circulars

The HoDs guide new teachers in implementing sulgjestent

The HoDs plan examination and test papers

=

The HoDs coordinate learners' work to determine #ueurate completion d@
assignments

The HoDs ensure assignments have been marked améasure the performance
learners

of

The HOD has information and data gathering skills

The HoDs have familiarity and competence in traimgacurriculum objectives int
teaching/learning activities, knowledge in bookpiag and record keeping is essent

O

al
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Part D: Monitoring & Evaluation

12.

13.

Do monitoring & evaluation competencies by HODduehce school academic
performance?

Yes | ] No [ ]
The following statements relate to different Monitg & Evaluation

competencies aspect by HODs on students academfamance. What is your
level of agreement with the following statementr@fation your school? Use a
scale of 1-5 where 1=Strongly Disagree, 2= Disgg3eeNeutral, 4= Agree and 5=
Strongly Agree.

112|3(4|5

The HoDs encourage teachers to prepare their lesaowriting so that they can he
checked to gauge their knowledge of the subject

The HoDs use class visits to gauge the succesdeazfcher's presentation of a lesson,
thus encouraging professional growth and provigimgport.

In order to check whether the teachers' evaluaionp to standard, the questipn
papers, memoranda and answer papers of tests aminexions must be presented
the HoDs for moderation.

—

(0]

HoDs should utilize subject meetings to measurehiga' knowledge and skills in the

subject.

Meetings serve as corrective functions for imprguime quality of teaching by HoDs

Thank you for your time and participation
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Appendix IlI: Interview Schedule for Heads of Depatments

1.

What management competency criteria were used poiating you as HODs in your

school?

. How were you as a HOD oriented or inducted in eogbsition?

What programs are in place in your school to ensagrilar trainings for HODs to
develop your management competences?

How do HODs ensure good academic performance inrtienagerial roles?

What relationship exists between the managerial petemces and the academic
performance of the school? Is there possible ecieléor this?

Does the school have a rewarding system for beftrpging HODs as a means for motivating
them?

Are there policy guidelines in place in relatiorH®Ds management roles?

Thank you!
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Appendix IV: Research Time Plan

YEAR | MONTH ACTIVITY

2012 December Identifying the research problem
2013 | Jan/Feb Review of related literature

2015 Mar/Apr/May| Proposal draft

2015 Jun/Jul Presentation of draft to department
2015 Aug/Sept Corrections and defending

2015 | Oct

Typing work and submission for examinaTon
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Appendix V: Budget

ACTIVITY  (KSHS) QUANTITY COST
Field note books @ 120 3 036
Document holders @ 30 5 15
Foolscaps (ruled) @300 1 reams 300
Typing papers @ 250 2 reams 500
Duplicating Papers @220 2 reams 440
Photocopying papers 5 reams 50,
Travelling allowance for researcher 5,00
Photocopy and binding 1,00(
Subsistence allowance for the researcher 5,000
Communication (Telephone/postage) 3,00
Computer time and software 12,00d
Contingences 12,000
TOTAL 51,250
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Appendix VI: RESEARCH AUTHORIZATION

e

NATIONAL COMMISSION FOR SCIENCE,
THECHNOLOGY AND INNOVATION

Telephone: 1254-20-2213471, 24 Floor, Utalii Ilouse
2241349,310571,2219420 Ubluru Highway

Fax: +254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

gth September, 2015
NACOSTI/P/15/3204/7876

Jackson Katana Karisa
University of Nairobi
P.O Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following yvour application for authority to carry out research on “Impactr of
managerial competencies of heads of departments on students acadermic
performance in secondary schiools in Magarini Sub County, Kilifi Cournty,
Kernya,”” 1 am pleased to inform you that you have been authorized to
undertake research in Kilifi County for a period ending 31°% December, 2015.

You are advised to report to the County Commissioner and the County
Director of Education, Kilifi County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.
<k

' ”1'){ ‘\J:'i/

DR. S.K. LANGAT, OGW
FOR: DIRECTOR-GENERAL/CEO

Copy to:

The County Commissioner
Kilifi County.

The County Director of Education
Kilifi County.
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1Appendix VII: Research permit

THIS IS TO CERTIFY THAT:_ Permit No : NACOSTI/P/15/3204/7876
MR. JACKSON KATANA KARISA Date Of Issue : 8th September,2015

of UNIVERSITY OF NAIROBI, 96-80207 Fee Recieved :Ksh 1000 :
MADINA,has been permitted to conduct i :
research in Kilifi County

on the topic: IMPACT OF MANAGERIAL
COMPETENCIES OF HEADS OF
DEPARTMENTS ON STUDENTS
ACADEMIC PERFORMANCE IN
SECONDARY SCHOOLS IN MAGARINI SUB
COUNTY, KILIFI COUNTY, KENYA

for the period ending:
31st December,2015 .

" Applicant's 3 éz[rv’ - Director General
Signature ; _ _ National Commission for Science,
i 1 . Technology & Innovation
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