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ABSTRACT

This research study aimed at investigating the @chased factors influencing
pupils’ participation in public primary schools edion in West Karachuonyo
Division Rachuonyo North District, Kenya. Speciflga the study sought to
determine the influence of instructional mater@bspupils participation in public
primary schools, determine the effects of teactealifications on pupils
participation in public primary school, determinewhschool curriculum effects
pupils participation in public primary school edtion, assess the influence of
guidance and counseling on pupils participation public primary school
education and establish the influence of physiaallifies on pupils participation
in primary schools in West Karachuonyo Divisiorid study was guided by
Education Production Function theory as advocatgd GQmleman 1960 in
Psacharopoulos and Woodhall (1985). The study wasducted using the
descriptive survey design. The target populationsied of the 72 primary
schools, 72 head teachers, 432 teachers and 16pW6, ghat is from class 4 to 8
(AEOs office, 2012) who had information on schoakéd factors influencing
pupils’ participation in primary school educatiddead teachers (36), teachers
(196) and pupils (370) were the sample size oft#nget respondents for this
study. Research instruments used to collect data ggestionnaires for teachers
and pupils and an interview schedule for head &aciThe researcher used the
test retest method to enhance instrument religbilihe study yielded data that
required both qualitative and quantitative analy@santitative data was analysed
using SPSS computer programme version 17.0 andtajied data manually.
Presentation was done using frequency distributianles with values and
percentages. From the findings of the study, it established that head teachers
(44.4%) and teachers (40.0%) had taught for 16amve years since they left
college. Besides, availability of qualified teachethrough in-service courses,
seminars or workshops, determines the participatbpupils in schools. The
results also indicate that 71.0% of pupils repottet they had repeated classes.
However, it is not only poor performance leadingrépetition but also lack of
fees and indiscipline among some pupils. There wweme factors as a result of
peer pressure contributing to pupils’ dropout. Migjocited factors were
indiscipline cases (31.8%) and pupils’ negativatuate towards class work
(28.2%). The study concludes that head teachemd’ taachers’ provision of
guidance and counseling to pupils would enable themplete the eight years in
primary school. Through guiding and counseling afswst girls would achieve
their dreams in life by avoiding early pregnancyheTresearcher recommends
parents to offer full support to their children aamldo to work hand in hand with
teachers to curb issues of absenteeism and enapils pomplete school. Also,
public primary schools to be equipped with adequateching and learning
resources to enable pupils complete school. Basingreas for further research,
the study recommends researches on the role MinigtiEducation and other
collaborating partners to curb dropout in publicnyary schools in Kenya, and
relationship between educational level of the parand the level of educational
attainment of the children.
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CHAPTER ONE
INTRODUCTION

1.1 Background to the study

Education and its provisions are an important engbiactor for development.
Education increases social options and provides rttgans towards social
mobility and socio-economic advancement (NEPAD, 300 he Education for
All (EFA) Global Monitoring Report shows that wowele 103 million children
are out of school not learning to read and wrie; Report also argues that these
children need basic skills in reading, writing aagthmetic to have access to
information about health, environment, educatioatlevof work and to engage in

life-long-learning.

It is this assertion that constituted the majowidg force behind the declaration
by UNESCO of Education for All (EFA) at the Worldl&cation Forum, in April

2000, in Dakar, Senegal. The Dakar Framework (2p@@es particular emphasis
on quality education as well as placing stratebiesa wide variety of role players
and stakeholders including governments, internati@rganizations, academic

institutions, and development agencies, teacharengs and learners.

The right to education has been recognized in nouseinternational agreements.
These include the Universal Declaration of Humaghi®, the Convention on the
Rights of the Child, the Beijing Platform for Actipthe Jomtien Protocols (1990)
and the Accra Accord (2002), which established Mhkennium Development

Goals (MDG) and modalities for assessing progress.



Gravestock & Gregor-Greenleaf (2008) states thatexplanation for good or
poor participation in education and academic perforce have been quite
exhaustive yet controversy still exists among samtsolas to what contributes
singly or jointly to pupils low participation andven performance. Ajaja (2012)
has categorized reasons why pupils do not parteifidly in schools into four

clusters, these includes; school related, jobed|atamily related and community
related. Frendenberg and Ruglls (2007) identifiediaber of factors under each
cluster as influencing low pupils participationsohools but for the sake of this
study the researcher will mainly base on schoohteel factors like low

socioeconomic status of the school population,raiisnation of students school
phobia, conflicts (with teachers, school mates)itgpeers with low academic
aspirations. Issues considered under the schoolkfopor are such as

teaching/learning materials, physical environmenfattors, the quality of

teachers, and proximity to school, irrelevant, ctaxp rigid and congested

curriculum, language and medium of instruction agothers.

When children come to school they have their owagimations and expectations
about school. At the every least, they expect tbageesk to sit on and in a
classroom (Nkinyangi, 1982). It is therefore a ¢htmcthese little ones when they
come to school and find they have to sit on starteide somewhere under a tree,
with their teacher writing on a blackboard suppdrby stones against the tree
trunk. The initial shock is made worse by the eigpere of bad weather-during

the rainy season, within a short-time, school islarger interesting and many



children dropout (Waka, 1980). According to a UNFC&udy carried out in six
focus districts (Nairobi, Baringo, Mombasa, Garjséaale and Kisumu) in 2006,
the proximity and access to primary school is aderermining factor to
enrolment and retention. Language and medium dfucson is another factor
that influences access and retention. Learninggusiforeign language or another
ethnic group language which one is not familiarw# not easy especially in the
early years of schooling. It demands one to lelaenlanguage before learning the
content. The double task discourages one from icegalp with schooling. As
such pupils either perform poorly or repeat clagspsactice that usually leads to

drop outs.

In most of the sub-Saharan African countries, @asibn exists in which teachers
are not adequately trained (Kremer et al, 2B&hmann & Brakewood, 2000).
In-servicing programmes are not well establishedgclhers also lack adequate
motivation. As a result, they under perform. Therent policy is that a primary
school teacher should be able to teach all thenssuigjects in the primary school
curriculum. However, the two years of teacher fragnis not adequate for the
teacher trainee to acquire mastery in subject obratied skills of pedagogy in all
the seven subjects (Sessional paper No. 2005). t€heher’'s qualification
determines to a greater extent whether childrertogechool and benefit from
going to school. For various developing countris® &alled “push out” effect has
been experienced due to teachers’ qualificatiorigkar et al, 2008Buchmann &

Brakewood, 2000). Other scholars like Adeyemo (2@0&l Olaleye (2011) have



established that there is a relationship betweachters’ qualifications and pupils’
participation in education. Qualities of teacheffed access and retention of

pupils in school.

In the United States, studies by Bridgeland et28l06) identified reasons why
pupils lack interest in schools, as relationshithvpiupils not interested in school
and absolute freedom to do what they like. The ggreauses of deviance which
leads to school dropout include frustrations, peessures and lack of interest in
the teacher (UNICEF, 2005). Peer pressure can spagétive attitude to school
work and this can lead to absenteeism especiallyngnboys than girls (Ayodo,
2011). Journal of adolescence (2009), reported tpahion of child’s peer may
have more weight than that of parents and teach&raever the journal notes
that positive peer may mobilize the child’s eneagygl motivate them for success.
Poor supervision and indiscipline in schools hashed many pupils to engaging
in frustrating activities, such as smoking, drinkiof chang’aa, miraa chewing
among others (FAWE, 2002). There is need thereforencourage pupils to
associate with persons who will encourage and mttah positively (Gitonga,

2007) through guiding and counseling in school.



Orodho (2005) in his study on access and participah education in Kenya
found that physical facilities and instructional teréals are quite crucial to
students learning. FPE has stretched facilitiesth® limit, classrooms are
congested, desks are inadequate and so are tegtblmolnost cases, books,
charts, maps and other teaching /learning matesir@shot adequate. The quality
of the available learning materials is low. Accoglito Mbilinyi and Omari
(1998) in some cases the materials are not ledrieedly as they are full of
stereotyping and at times gender biased. Toil&damking in schools and where
they exist, they are inadequate and in poor cawditThis has badly affected

girls, the disabled and young children.

Government of Kenya (GoK) is facing a dropout erigist like other nations.
Children are starting primary school in greater bars than ever before but
dropout rates are still significant leading to lampletion rates in many
countries (World Bank, 2007; Alexander, 2008). Ener an alarming difference
between the numbers of pupils who enroll in stathdare at primary and those
who complete primary school cycle by successfuliting for national
examinations. The vast majorities of pupils in Sdharan Africa do not
complete primary education and get enrolled in sdaoy school (UNESCO,
2010). Numerous countries around the world havelamented automatic
promotion of pupils whatever the performance to ase retention and
completion rates in the education systems, buttkgle are cases of absenteeism

and repetition in the Southern and Eastern Africmgortium for Monitoring



Educational Quality (SACMEQ) countries. Howevettldi is known of repeater
background and their circumstances, and whethempthetice of repetition is
actually effective in improving education qualityNESCO, 2004). The function
of a school is to educate, rehabilitate as wellaisiculcate the right knowledge,
skills and attitude, therefore if the teacherstade towards the pupils are
negative, for example if pupils are punished aabitty, scolded or even labeled,
such pupils may develop negative attitude towardsosl or even absent
themselves from the unfavourable school environm&his is a worldwide
concern which reckons the need for researchersamy out studies that will
investigate whether the school-based factors dssclisbove could make pupils
not to enroll in large numbers, drop out and tledfects on those who are in

school.

According to the Ministry of Education (2007) theaxee constraints in attaining
the goals of Education for All (EFA) to realize s 2030. The completion rates
in primary schools are low due to the dropout @& plupils. Reports by the MoE
(2011) reveal that despite enormous gains on acecesxlucation; there are
dropouts of pupils in primary schools and a decimeompletion rates. This
study will investigate whether the school dynandcscussed above could make

pupils drop out in public primary schools in Rachyo North District, Kenya.



Table 1.1: Trends in number of pupils enrolled in tass 5 and those who

complete class 8 in Rachuonyo North District, Kenya

Year/ 2010 2011 2012 2013 2014
Classes

5 6851 6137 6223 6245 6157

6 5816 5994 5281 6096 5880

7 5279 5418 4988 5809 5902

8 3952 3850 3860 3988 4190

Source: DEQO’s Office, Rachuonyo North District 2014.

From Table 1.1, we can easily point out that inpaiblic primary school levels
there is a proportionate loss between successiagsyef schooling (DEO’s
Office, Rachuonyo North District, 2014). Overalhly slightly more than half the
pupils enrolled in STD 5 proceed to STD 8. Curngntiropout number is still a
key area of concern at primary school level desthite fact that the GoK has

introduced Free Primary Education (FPE) (MoE, 2012)
1.2 Statement of the problem

Dropout numbers in Rachuonyo North district arehggh compared to other
neighboring districts (DEQO’s Office, Rachuonyo Noiistrict 2014). For the
past four years, even with the Government of Keoyaing up with efforts of

implementing free primary education; it is stillident that primary school



dropout numbers are high in most counties in thi®mnaThroughout the country,
it is clear that the number of children enrolledsahools has increased over time
due to free day primary education. The GOK has esenup policies and
interventions to prevent drop out (UNESO, 2010) waitth the support of donor
agencies, Non-governmental organizations (NGOs) atiter collaborative

partners, has strived to enhance the participaimhaccess in education.

Despite all these efforts, dropout numbers stithae high in most primary
schools in Kenya. A significant proportion of plspivho start primary school are
not completing this cycle. From Table 1.1, we casilg point out that in all
public primary school levels there is a proportienéoss between successive
years of schooling (DEQ’s Office, Rachuonyo Nortistiict, 2014). Overall, only
slightly more than half the pupils enrolled in ST® proceed to STD 8.
Rachuonyo district, like many other areas in Kengmperiences low pupils
participation in primary schools. Hence, the neednivestigate school based
factors influence pupils participation in publicimpary schools in Rachuonyo

district.

1.3 Purpose of the study

The purpose of the study was to investigate sclagled factors influencing
pupils’ participation in public primary schools eddion in West Karachuonyo

Division Rachuonyo North District.



1.4  Objectives of the study
This research was guided by the following objective

i. To determine the influence of instructional materiaon pupils

participation in public primary schools in West Hanhuonyo Division

ii.  To determine the effects of teacher qualificationgupils participation in

public primary school in West Karachuonyo Division

iii.  To determine how school curriculum effects pupastigipation in public

primary school education in West Karachuonyo Dorisi

iv.  To assess the influence of guidance and counsefin@upils participation

in public primary school education in West Karaafmym Division

v. To establish the influence of physical facilities mupils participation in

primary schools in West Karachuonyo Division
1.5 Research questions

Basing on the objectives above, the following reseguestions were formulated

to guide the study:

I.  To what extent do instructional materiailuence pupils’ participation in
public primary school education in West Karachuodixsion?
ii.  What are the effects of teacher qualifications apilg’ participation in

public primary school education in West Karachuodixsion?



iii. How does the school curriculum effect pupils’ papation in public
primary school education in West Karachuonyo Don&i

Iv. ~ How does guidance and counseling influence pupbsticipation in
public primary school education in West KarachuoByasion?

v. To what extent do the physical facilities influermépils’ participation in

public primary schools in West Karachuonyo Division

1.6 Significance of the study

The findings of this research would provide thechess and head teachers in the
Division with causes and remedies for low partitigma in primary education.
This information would assist the head teachers RNA members to identify
school-based dynamics that would encourage pupddicipation in education.
The information might also assist the DEO to putenaterventions to curb low
participation in primary schools. The study coulttoabe used by other

researchers who might want to carry out researétitime.

1.7 Limitations of the study

The researcher would encounter the problems ofdaeklequate records kept on
the pupils drop out and completion rates hence itgudelay in filling of

guestionnaires. These might be major limitationth&ostudy.

1.8 Delimitation of the study

According to Mutai (2000), the term delimitatiorfers to the boundaries of the
study. The study will be delimited to public prigarschools in West

10



Karachuonyo division. The teachers and students fpavate schools were not
the central focus of the study because the scopki®fesearch was mainly on

public primary schools.

1.9 Basic assumptions of the study

The assumptions of the study were that:

i.  All the teachers teaching in public primary schowisthe division
were professionally qualified full of informationnoschool-based
factors influencing pupils’ participation in publiprimary school
education.

ii.  All the public primary schools in the division béibérom FPE.

1.10 Definition of significant terms

Absenteeisnrefers to a situation where the pupil is away fittsa class when the

school is in session with or without the conserthefparent or the teacher.

Attendancerefers to state of being present in school fomeay purposes.

Completion rates; refers to the proportion of pupils who successfalynplete
the final grade of the cycle expressed as a peagentf the total enrolled in the

final grade of the cycle in a given school year.

Drop-out refers to any student who leaves school prematuredgpective of

his/her grade before completing secondary cycle.

11



Functional illiterates refer to children who emerge last of the schodtew

without any basic skills to make them productivehie society.

Grade repetition refers to a practice of having a pupil held in siane grade in
school for an extra year rather than being promatethe next grade with their

age peers.

Head teachers leadership skillgefer to the position of a manager in a school

and how it is used to influence attendance of e@n

Instructional materials refer to materials that support learning and temgh

reading, writing and numeracy.

Participation refers to the chances and opportunities that piypN® for entering
and completing primary school education. It inckidenrolment, retention,

completion and graduation rates.

Public primary schools refer to the chances and opportunities that anézanas
for entering and completing primary school educatith includes enrollments,

retention completion and graduation.

Pupil Wastagerefers to the stay of pupils in a particular clasmore than one

year.

School based factorgefer to any occurrence within the premise of tbieosl
brought about by the interaction of the leaner peeachers and any other person

in the school community.
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Stakeholdersrefer to one who has interest in the success daa, gystem, or

organization for instance, parents of a child imcsx

Teacher behavioral factorsrefer to all manners in which a teacher acts or

performs in a deliberate or habitual way in relatio schooling.

1.11 Organization of the study

This study was organized in five chapters. Thet falsapter focused on the
background of the study, statement of the probjampose of the study, research
objective, research questions, significance of ghly, limitation of the study,
delimitation of the study assumption of the studgd definition of significant
terms. The second chapter was on literature rewibigh consists of introduction,
the concept of education participatiotgachers behavior influencing pupils’
participation in public primary school educatioegep pressure influencing pupils’
participation, influence of school policy on academchievement on pupils
participation, measures for mitigating pupils dmygt in public primary schools
West Karachuonyo division, theoretical and concalpghame work, and summary
of literature review. The third chapter explorece thesearch design, target
population sample size and sampling procedurearelsenstruments, instrument
validity, instrument reliability, data collectionrgredure and data analysis
techniques. Chapter four focused on interpretagioth discussion of the findings
on data analysis. and the fifth chapter presentednsary of the findings,

discussion and suggestions for further research.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

Literature review in this chapter focuses on thecept of education participation,
the influence of instructional materials on pugpbsticipation, effects of teacher
gualifications on pupils participation, how schoolrriculum affects pupils
participation, the influence of guidance and colingeon pupils participation,
the influence of physical facilities on pupils pagation in primary schools in
West Karachuonyo Division, theoretical and concaptérame work, and

summary of literature review.

2.2 The concept of education participation

The World Education Forum, held in Dakar, Seneg&000, has proven to be a
momentous occasion. The international communityn&dly pledged that “no
country shall be thwarted from meeting the [Edwsafior All (EFA)] goals due
to lack of resources” (Education for All Forum, 200 Since then, national
governments, international organizations and varigtakeholders have been

seeking to address the gap in resources whiclegrered to reach these goals.

2.3 Influence of instructional materials on pupilsparticipation

When children come to school they have their owagmations and expectations
about school. At the every least, they expect tbageesk to sit on and in a

classroom (Nkinyangi, 1982). It is therefore a $htmcthese little ones when they
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come to school and find they have to sit on starside somewhere under a tree,
with their teacher writing on a blackboard suppdrbg stones against the tree
trunk. The initial shock is made worse by the eigrare of bad weather-during
the rainy season, within a short-time, school islormer interesting and many

children dropout (Waka, 1980).

2.4 Effects of teacher qualifications on pupils pdicipation

Education is widely regarded as a basic human,ragkey to enlightenment, and
a source of wealth and power (Mugenda & Mugend891L%ducation is critical
to industrial and technological development, with history of developed nations
bearing records of this, developing nations aspittnrealize the same status have
to put a premium. UNESCO (2011) indicates that Kedge holds key to the
attainment of the millennium development goals, clhinclude, food security,
eradication of child mortality, and reduction ofetlspread of HIV and AIDS
among others. Ali (2009) observes that there ististitlly significant
relationship between teacher qualifications andiestti academic achievement.
Adeyemo (2005) notes teacher qualifications infageteaching and learning in
classrooms. Olaleye (2011) establistieat there is relationship between teachers’
gualifications and pupils’ performance. Gravest&clGregor-Greenleaf (2008)
states that the explanations for good or poor stt’glacademic performance have
been quite exhaustive yet controversy still exmtsong scholars as to what

contribute singly or jointly to students’ poor parhance. The teacher
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gualifications found to be dominant in cross-coystudies are related to; teacher

administration, experience, attitude and personalit

Akinsolu (2010) assertted that availability of dfiatl teachers determine the
performance of pupils in schools. Coonen (1987) lesjzed that teachers
involved in in-service training are more effectiveclassrooms as compared to
teachers who have not undergone training. Wirtheskis (2013) indicate that
teacher’'s attitude contributes significantly to pupttention in classrooms
whereas Adesoji & Olatunbosun (2008) illustrateat §hupil attitude is related to
teacher qualifications. This therefore meant tbather’s attitude directly affects
pupils’ attitude. On teacher personality, Adu & fdledun (2007) contend that
teachers’ qualifications are strong determinantsugfils’ performance in primary

schools.

Scholars and researchers generally are in agreethanthe school variables,
which include teacher administration, perform atical role in educational
achievement than other variables (Patrick, 200%)e Tmportant role of the
teachers in the learning is unquestionable. Teachave a lot of influence on
their classroom practices. Teachers should have apuly specific abilities
without which their influence may not be reflectadheir pupils’ performance in
the subject. For students to be able to make coionelsetween what is taught in
school and its application in problem solving iralréfe, the teacher has to be
effective in their teaching. There has been no @osiss on the importance of

specific teacher factors, leading to the commonclumion that the existing
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empirical evidence does not find a strong roletéaichers in the determination of
academic achievement. This study therefore sowgimvestigate the influence of

teacher qualifications in influencing pupils’ paritance.

2.5 How school curriculum affects pupils participaion

The role of education in promoting the economic aodial vitality of a country’s

citizen is widely recognized, and much emphasipléced the importance of
guality education as an economic investment thaergdeschool dropout and
prevents societal costs associated with schooladitofRolnick and Grunewald,
2006). The education system should therefore iatalproper work ethic and it is
the duty of schools do develop job-related compmésnin pupils so that they are
motivated to pursue education have confidence uncatbn and thus stay in
school. Pertaining to how the school curriculunates to the drop out problem,
Rolnick and Grunewald (2006) believe that a narragid curriculum that lacks

diversity with limited choices and options, and slet cater for pupils interest
predisposes pupils to dropping out. On the othedhhauer (1996) do think that
a curriculum irrelevant to the world of work isactor that can influence pupils to

drop out of school.

Cooper and Jordan (2003) state that schools threrefeed to diversify their
curriculums so that every pupil finds a home inagghAccording to Mandebvu
(1996), it is imperative to diversify the schoolrgculum to align with pupils’

needs. Hussain et al (2010) found out that in Pakjssome of the curriculum
related factors that contribute towards high drapate are that the curriculum at
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primary level is not in harmony with the needs aflities of children. Pupils
feel bored and not satisfied with the prescribediculum which forces them to
leave school. Furthermore the prescribed curricuatnprimary level does not
fulfill the needs and expectations of the commurniiiyerefore, pupils do not take
interest in their education and they leave the skhattaullah (2000) quoted in
Ghazi et al (2011) further reinforces this by ngtithat lack of education
programmes to meet the individual’'s vocational amtllectual needs of the
pupils ultimately leads to dropout. Mbilinyi (200firther notes that an irrelevant
complex, rigid and congested curriculum normallytspdearners off and

predisposes them to dropping out.

2.6 Influence of guidance and counseling on pupifgrticipation

Peer pressure is a major factor that influenceslguygarticipation in education.

Failure of pupils to find positive social relatitmgs in schools leads to drop out
(Croninger & Lee, 2001). Kariuki (2007) says thaeppressure influences many
pupils to imitate their colleagues in need of ragbgn and acceptance. UNESCO
(2005) notes that with current socio-technologicalanges and educational
demands, counseling is a major concern for pupmlsnable them plan and

prepare for secondary schooling. Schools may &aiput in place measures to
ensure that pupils are carefully handled duringlestent stage hence they may
feel neglected and absent from school. Besidegotslare governed by rules and
regulations that must be observed by all pupilsiuFa to adhere to these

regulations, pupils may find themselves on the greide of administration. In
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such cases, the pupil may be punished. Such a, pupdt guided and counseled
well, will not be regular attendant of school andyndrop out without having
completed the primary school cycle. The Task foome discipline (2001)
indicated that drug and substance abuse was rarnrpaatondary school as well
as primary schools in Kenya and this leads to ud@gattendance, rudeness and

fighting. The consequence is being sent home ahdampleting their education.

Poor supervision and indiscipline in schools hashed many pupils to engage in
frustrating activities, such as smoking, drinkin§ adhang'aa, miraa chewing
among others. The low performance of pupils evediytuaeans that education
does not fetch enough benefits as an investmergnfsaget demoralized and see
education as a waste of time and the resourcescthéd be invested elsewhere
(UNICEF, 1998). There is therefore a need to guithel counsel pupils to

associate with persons who will encourage themnaodel them positively.

2.7 Influence of physical facilities on pupils’ paticipation

Globally, completion of primary school is usuallggged on the number of
available spaces and physical facilities in schodespite the significant
improvements, many Sub-Saharan African (SSA) cas@re still a long way
from achieving universal primary education (UPE)adkquate quality by 2030.
The most recent data show that, in one-third of BAntries, approximately
50% of all children do not complete primary edumatiWhile achieving UPE will
remain the priority for most SSA countries, goveemts of the world, Kenya
included, should try to expand further education bglancing resource
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requirements and availability of schools infrasttwe to accommodate the
increasing education demands and economic neeésable pupils’ complete
primary education (UNESCO, 2011). Orodho (2005)ss#mat physical facilities
and instructional materials are quite crucial tadsnts’ learning. FPE has
stretched facilities to the limit, classrooms amngested, desks are inadequate
and so are textbooks. In most cases, books, chadps and other teaching
/learning materials are not adequate. The qualitythe available learning
materials is low. In some cases the materials atdearner friendly as they are
full of stereotyping and at times gender biaseds &fffects the quality of learning
and at the same time discourages learning. Todetslacking in schools and
where they exist, they are inadequate and in pooditon. This has badly

affected girls, the disabled and young childreni{iMi and Omari, 1998).

Research studies in Pakistan (Hussain, 2011) haeersthat lack of physical
facilities is also one of the major reasons of ugdropping out in Pakistan with
respondents stating that inadequate provision g$iphl facilities in schools and
poor standards of health and nutrition is one efrttain causes of high dropout
rate in Pakistan. The study also revealed that pondition of school buildings is
also a main reason of pupils leaving school. Awdliky of resources such as
textbooks, desks and blackboards has been foumdltence dropout (Brock &

Cammish, 1997; Moltenoet al. 2000).
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2.8 Theoretical framework

The study is guided by Education Production Fumctiveory as advocated by
Coleman 1960 in Psacharopoulos and Woodhall (1985his theory Education
participation in the education process is seen &snetion of many variables

known as inputs.

A=F(T,P,S,G))

A=Participation in Education, T= teachers qualificas, S= school curriculum,

|= instructional materials, G= guidance and coungelP= physical facilities

Other variables are: school curriculum, guidingd acounseling, physical

facilities, instructional materials and teacherldigation.

As far as this theory is concerned, education @®de seen as a production
process where many inputs are expressed in a ginggortion to produce good
results (out put). It's therefore clear that qualif the process and output was
determined by the levels of inputs exerted in tbarding environment e.g.
(teacher’'s qualification, school curriculum, ingttional materials, physical
facilities and guidance and counseling) providéeytcombined well to produce
maximum and quality out put. School based fact@sdescussed influences
education output (participation in education). Ttmeory is therefore appropriate
for the researcher to investigate the influenceabfool based factors on pupil’s

participation in primary schools in West Karachuony
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2.8 Summary of the literature review

Literature review in this study, deals with schbaked factors influencing pupils
participation. The study is anchored on the EdocaBroduction Function theory
and supported by retention theory by Seidman (2@@&ye the education process
is seen as a function of many variables known patfs Teachers’ qualification
and behaviors towards their work and pupils, tliesssroom management and
their interaction will have impacts on pupil’s peipation. Pupils’ wastages in
many primary schools are caused by repetition, ljgupiability to cope with
discipline and poor performance. Peer pressure iafieences many pupils to
imitate their colleagues in need of recognition acdeptance. The government
has tried to come up with some measures to stenfspdpop out in schools like
providing school instructional materials, teachealdication, physical facilities,
guidance and counseling, curriculum change anch&sadevelopment courses.

Despite all these efforts, there are still casdswfparticipation in schools.

2.9 Conceptual framework

The conceptual framework for this study is as showfigure 2.1.
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Figure 2.1 Relationship between independent and depdent variables

influencing pupils drop out

Instructional
materials and
physical facilities

Teacher
gualifications

A 4

School curriculum

A 4

Guidance and
counseling

A 4

A 4

Teaching

Learning Process

A 4

Participation in
Education

-High
completion rates

-Retention
-Transition

-low drop outs

Source Adapted and modified from Seidman, A., Lonnie.&Loretta ,S.

(2005).

The independent variables are teacher’s qualiioatinstructional materials,

school curriculum, physical facilities and guidareed counseling and factors

mitigating drop outs. The process is the teach&agfiing and the out put are the

dependent variables. The independent variablesdiaaetermine the effectiveness

of the learning process that would lead to expeaet put (Participation in

education). These factors should be addressedid aducation wastages.

23



CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter focuses on the research design, thettaopulation, sample size and
sampling procedures, research instruments, insttumalidity and instrument

reliability, data collection procedures, and datalgsis techniques.

3.2 Research design

The study used descriptive survey design to estalihe school based factors
influencing pupil’'s participation in primary educat. According to Orodho
(2005) a descriptive survey is a method of colfeginformation by interviewing
or administering questionnaires to a selected sanfhe researcher used the
design to ask a sample of individuals to responthéoset questions about their
background, their experiences attitudes and opsiororder to yield data to be
used in examining relationships between properied dispositions (Chara &
Nachmias, 2004). This design deemed suitable fer study because the
researcher collected data, analyzed it and repadneaformation as it exists on

the field without manipulating the variables undtrdy.

3.3 Target population

The study targeted 72 public primary schools, &diteachers, 432 teachers and

16500 pupils, that is from class 4 to 8 (AEOs @&fi2012) who have information
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on school based factors influencing pupils’ papétion in primary school

education.

3.4 Sample and Sampling techniques

Simple random sampling technique was used to se¥¢b50%) schools.
According to Calmorin (2007) a 10% sample can sigfitly represent a
population. However the bigger the sample is, thmenrepresentative of the
population it becomes. In this case 36(50%) headhters will take part in the
study. For teachers and pupils who are 432 andQLé&pectively, the Krejcie
(1970) model adapted by Morgan (1990) was usedeterchine the required

sample size as shown in the table at 95% confidievet

Table 3.1: Sample sizes for given population sizes

Population Size Sample Size Population Size Sam@Be&e
10 10 300 169
20 19 400 196
30 28 1500 306
40 35 2000 322
50 44 3000 341
60 52 4000 351
70 59 5000 307
80 66 10,000 370
90 73 20,000 377
100 80 50,000 381
150 108 100,000 384
200 132

250 162

Source Krejcie and Morgan (1990)
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Therefore given the standard 4 to 8 pupils’ popotaiof "16500 the required
sample is 370. For teachers, 196 respondents wavendrom the population of

432. This brings the entire samples size to 602.

3.5 Research Instruments

This study employed questionnaires for teachers pngils, and interview

schedule for the head teachers (Wiesma, 2000).dliestionnaires have both
closed and open-ended questions. Closed endedaqsestere accompanied by a
list of all possible alternatives from which thespendent selected the best
alternative that describes the situation. Openedmgliestions were given to the
respondent to complete freedom of response (KentintP73). The questionnaire
is preferred because they collect a lot of infororain a larger population and

hence the objectivity will be high.

Interview schedule was preferred for head teachecsuse they would show in
detail information about personal feeling, percapsdi and opinions and they will

achieve a high response rate (Connaway & PowellQR0

3.5.1 Validity of the instruments

According to Connaway and Powell (2010), validitly an instrument is the
accuracy and meaningful inferences which are baseithe research results. It is
the degree to which results obtained from the amlgf data will represent the
exact phenomenon under study. To enhance contbdityaf the questionnaires

and the interview schedule, the researcher sotghgupervisor’s appraisal of the
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instruments ability to collect data in conformitythvthe research objectives and
guestions. In addition the questionnaires were pested before the actual

research and inconsistencies were corrected.
3.5.2 Reliablility of the instruments

Reliability of the research instrument is its lewéinternal consistency over time
(Connaway & Powell, 2010). A reliable instrumenertfore is the one that
constantly produces the expected results when meee than once to collect data
from two samples drawn from the same populatiotiaBiity was tested through
test- retest method. Individuals who were randonsiglected filled the
guestionnaires and then filled in the questionsaagain after two weeks. The
results from the two tests correlated to produsthility coefficient. The Pearson
r measured correlation also called the PearsonuetoMoment Correlation
Coefficient (Mertens, 1998)

L n(Ex) - (Ex)E)
JInExI— (B0 nEy? - (B2

Where:
X: results for the first test

2.** Summation of the square of the first test results

y: results for the first test

Z”:: Summation of the square of the second test gesult

(2*) (2=): A product of the summation of the first and settest
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n’ x: Product of number of scores and summation ef fest

nl y: Product of number of scores and summation afrsgtest

It is the average of the sum of the Z score produdtit measures the strength of
the linear relationship between two characteristithe positive (increase,
increase) correlation coefficient can range fro®00w0 1.00.The closer to 1.00,
the stronger the relationship is. A reliability &osent is found to be closer to 1,
it means that there is a high correlation betwéentivo left and the instruments

are reliable.
3.6 Data collection procedure

After obtaining the university letter of researgipeoval, the researcher souht for
research permit from the National Council for Scenand Technology.

Subsequently clearance from the District Educa@diicer (DEO) in Rachuonyo

North District was sorted. The researcher visitegl participating head teachers,
teachers and pupils to inform them of the intenstedly and to create rapport.
The pilot study was then administered and corrastimade to the questionnaires
and the interview schedule. The researcher adrametthe questionnaires to the
respondents in each selected school. The fillequiestionnaires were collected
one week later. Interviews for the head teachere warried out according to the

head teachers schedule to avoid inconveniences.
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3.7 Data analysis technique

After collection of questionnaires, the researatead through them to ascertain
and see whether all items had been responded tath@&ntask was to check for
accuracy of the answers and uniformity which coutd the main task of
editing. Qualitative data was appropriately codedalyzed and percentages
established. Qualitative analysis involved; codaigecurring words or themes
relevant to evaluation questions. This was donedayling through the open —
ended responses to identify themes and patternshwivere recorded on a
worksheet. Secondly creating meaningful categoti@swhich codes were
assigned and hence organizing them. Activity thineelved verifying the codes,
comparing the categories in terms of word-coungdencies and analyzing
performance of relevant statistics. The last stegs wdrawing theoretical
conclusions about the content in its context (Calm@007). Data analysis was
then done by the help of Statistical Package faig&ciences (SPSS) (Norusis,

2000) and then the findings were presented on é&ecytables.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter gives a detailed analysis of the rekeéindings followed by
interpretation of the same. In this study, two &/pé questionnaires were used to
collect data from the respondents. These were é¢hehers’ questionnaire and
pupils’ questionnaire. The study also employedra@rview schedule for the head
teachers. Presented are the findings on questienreturn rate and school based
factors influencing pupils’ participation in publrimary schools education in
West Karachuonyo Division Rachuonyo North Distriother findings presented
are the influence of instructional materials on ifgiparticipation, effects of
teacher qualifications on pupils’ participation,whaschool curriculum affects
pupils’ participation, the influence of guidancedamounseling on pupils’
participation, and the influence of physical fa@ on pupils’ participation in
primary schools in West Karachuonyo Division. Dates analyzed both

manually and by use of SPSS computer programme.

4.2 Questionnaire return rate

A total of 370 pupils’ questionnaires were issued 800 were returned back,
representing 81.0%. For the teachers 196 quesii@snavere issued and 170
were returned back, giving a total of 86.7%. Besjd36 interview schedules
were handled for the head teachers. The data tedleavas tabulated

systematically as per the research objectives.
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4.3 Demographic data of the respondents

It was essential for the study to gather data enhibad teachers’, teachers’ and
pupils’ background in terms of gender, years tawajtdr completing college and
years taught in the current school. These wouldctiy or indirectly influence
pupils’ participation in education. The followingaion presents the demographic

data of the respondents.

4.3.1 Gender of the teachers and pupils

Gender was considered important in this study bexatcould negatively or

positively influence pupils’ participation in primaschool education.

Table 4.1: Distribution of teachers and pupils by gnder

Gender  Teachers % pupils % Total %

Male 110 64.7 170 56.6 280 59.6

Female 60 35.3 130 43.4 190 40.4
Total 170 100.0 300 100.0 470 100.0

Table 4.1 shows that the respondents for this stuese predominantly male

teachers and pupils. Out of 470 respondents, 59%&¥e male teachers and
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pupils. One gender dominating in a given school aff&ct pupils in one way or
another especially when it comes to matters of gjutd and counseling that

would call for a male or female teacher or both.

4.3 Effects of teacher qualifications on pupils’ pdicipation in public

primary school

Ali (2009) observes that there is statisticallyngigant relationship between
teacher qualifications and student academic achiemé Adeyemo (2005) notes
teacher qualifications influence teaching and Ile@ynn classrooms. Olaleye
(2011) establishes that there is relationship betwteachers’ qualifications and
pupils’ performance. Gravestock & Gregor-Greenl¢2008) states that the
explanations for good or poor student’'s academiopmance have been quite
exhaustive yet controversy still exists among satsoas to what contribute singly
or jointly to students’ poor performance. The teachualifications found to be
dominant in cross-country studies are related t@acher administration,
experience, attitude and personality. There wasl,nixerefore, for this study to
establish the effects of teacher qualificationspopils’ participation in primary

education in West Karachuonyo Division.
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4.3.1 Duration that head teachers and teachers hdadught after graduation

The study sought to find out the duration that hesathers and teachers had
taught after college. Respondents’ years havinghiawsince college would
determine their teaching experience and how theydcdeal with the issues of
pupils’ participation in school. Data were collettand tabulated as shown in

Table 4.2.

Table 4.2: Head teachers’ and teachers’ responses gears they had taught

after graduation

Years taught after graduation HTs % Teachers %

1-5 1 2.8 25 14.7
6-10 8 22.2 37 21.8
11-15 11 30.6 40 23.5
16 and above 16 44 .4 68 40.0
Total 36 100.0 170 100.0

The results from Table 4.2 indicate that head teact{44.4%) and teachers

(40.0%) had taught for 16 and above years sincg Ibi¢ college. It was an
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indicator that they at least had an experiencénénfield of teaching. Teachers’
experience could assist in identifying indicatartpils’ lack of participation in
education and finding remedies quickly. Teachemikhhave and apply specific
abilities without which their influence may not beflected in their pupils’
performance in the subject. For students to be @blaake connection between
what is taught in school and its application inlpeon solving in real life, the

teacher has to be effective in their teaching.

4.3.3 Teachers’ years of teaching in the current kool

Teachers’ years of teaching in a particular schead found to have an influence
on pupils’ participation in school. Therefore, thidy was to establish whether
this actually was a contributing factor to pupipgrticipation in public primary
schools education in West Karachuonyo Division Racdyo North District. The

results were then tabulated as shown in Table 4.3.
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Table 4.3: Teachers responses on the number of ysasf teaching in school

No. of yrs in school Teachers %
1-5 77 45.3
6-10 40 23.5
11-15 31 18.2
16 and above 22 12.9
Total 170 100.0

From Table 4.3, a majority of teachers (45.3%) jugtitaught for 1-5 years in the
current school. Teachers’ experience could assisidentifying indicators to
student drop out and finding remedies quickly. Maxs a clear indicator that they
were still setting and adapting to the trend ofrtlsehools in accordance to the
strategies they had developed. The data impligstéaghers had a considerable
teaching experience in the current school to pmvidformation on pupils’
participation in public primary schools educationWest Karachuonyo Division

Rachuonyo North District.
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4.3.4 Head teachers’ response on having attendedservice course, seminar

workshop that sensitizes on boy/girl child schoolteendance

Coonen (1987) emphasizes that teachers involvéaservice training are more
effective in classrooms as compared to teachershakie not undergone training.
Head teachers were to indicate whether they aitesdrvice courses, seminars or
workshops that sensitize on boy/girl child schodtersdance in West
Karachuonyo Division Rachuonyo North District. Dataptured was then

recorded in Table 4.4.

Table 4.4: Head teachers’ response on having atteed in-service courses,

seminars or workshops that sensitize on boy/qirl ¢ld school attendance

Response HTs %
Yes 26 72.2
No 10 27.8
Total 36 100.0

Findings on Table 4.4ndicate that there were some head teachers whootlo
attend (27.8%) in-service courses, seminars or shms that sensitize on

boy/qirl child school attendance in West Karachuwobyvision Rachuonyo North
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District. Findings from Table 4.4 show that avhildy of qualified teachers,
through in-service courses, seminars or workshdetermines the participation
of pupils in schools. Through in-service coursesisars or workshops teachers’
attitude can be changed significantly to enableilpupttention in classrooms.
Teachers’ qualifications through in-service couysssminars or workshops are

strong determinants of pupils’ participation inrpary schools.

4.4 How school curriculum affects pupils’ participdion

According to Rolnick and Grunewald (2006) the ediora system should
inculcate proper work ethic and it is the dutiesofiools to develop job-related
competencies in pupils so that they are motivategursue education, have
confidence in education and thus stay in schooftaléng to how the school
curriculum relates to the drop out problem, Rdinend Grunewald (2006)
believe that a narrow rigid curriculum that lackgedsity with limited choices
and options, and does not cater for pupils inteegst predisposes pupils to
dropping out. On the other hand, Attaullah (2000ptgd in Ghazi et al (2011)
further reinforces this by noting that lack of edtien programmes to meet the
individual’'s vocational and intellectual needs be tpupils ultimately leads to
dropout. _Mbilinyi (2003) further noted that an irrelevacbmplex, rigid and
congested curriculum normally puts learners off predlisposes them to dropping
out. Hence data was collected on curriculum-relasedes from head teachers’,

teachers’ and pupils’ response and tabulated.
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4.4.1 Pupils’ responses on the classes they belong

According to Mandebvu (1996), it is imperative fgeatsify the school curriculum
to align with pupils’ needs at class level. Hussgial (2010) found out that some
of the curriculum related factors that contribudevards high dropout rate are that
the curriculum at primary level is not in harmonithwthe needs and abilities of
children. Pupils feel bored and not satisfied wiith prescribed curriculum which
forces them to leave school. Furthermore the pitestrcurriculum at primary
level does not fulfill the needs and expectatiohghe community. Therefore,
pupils do not take interest in their education #rey leave the school. The pupils

were asked to indicate the classes they belongdateeis presented in Table 4.5

Table 4.5: Representation of pupils per class

Class Pupils %

Standard 4 49 16.3
Standard 5 54 18.0
Standard 6 60 20.0
Standard 7 71 23.7
Standard 8 66 22.0
Total 300 100.0

Table 4.4 indicates that the representation of lpympeér class was distributated

fairly. Class 5 to 8 pupils had good information enhool based factors

38



contributing to pupils’ lack of participation in edation in public primary schools

in West Karachuonyo Division Rachuonyo North Ditri

4.4.2 Pupils’ response on class repetition

Pupils were to indicate incase they have repeatgdckass. Data captured was

tabulated in Table 4.5 below.

Table 4.5: Pupils’ response on class repetition

Response Pupils %
Yes 87 29.0
No 213 71.0
Total 300 100.0

From Table 4.5, the results indicate that 71.0%gdils reported that they had
repeated classes. The data shows that among sswukaall factors that influenced

pupils’ participation in school, repetition was avfethem.

4.4.3 Pupils’ response on factors leading to repé&bn

Pupils were also supposed to indicate factors hegth repetition. Data captured

was then tabulated in Table 4.6 below.
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Table 4.6: Pupils’ response on factors leading teepetition

Reasons for repeating Pupils %
Poor performance 167 55.7
Lack of fees 81 27.0
Indiscipline 52 17.3
Total 300 100.0

The table shows that it is not only poor perfornea(s.7%) leading to repetition

but also lack of fees and indiscipline among somngilp. The curriculum should

not be narrow and rigid, that lacks diversity withited choices and options, and

does not cater for pupils’ interest.

4.4.4 Teachers’ response on what happens to thosapgs who fail to meet the

required pass mark

Teachers were to indicate on what happens to pwpitsfail to meet the required

pass mark to move to the next class. Data collestesithen presented in Table

4.7
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Table 4.7: Teachers’ response on what happens toase pupils who fail to

meet the required pass mark

What happens Teachers %
Repeat 95 55.9
Promoted 46 27.1
Sent away from school 29 17.0
Total 170 100.0

Table 4.7 shows that a majority of the pupils (36)9who fail to meet the
required pass mark repeat classes. The teachetseaddeachers should look for

the best way to attend to pupils’ needs at eadsdevel.

4.4.5 Teachers’ response to causes of pupils dropgiout of school

Basing on teacher-student relationship, teachers weeindicate major causes of

pupils dropping out of school. Data collected wantpresented in Table 4.8
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Table 4.8: Teachers’ response to causes of pigpdropping out of school

Causes of pupils dropping out Teachers %
Poor teaching methods 57 3.53
Conflicts with teachers 8 4.7
Teachers’ uncaring behavior 31 18.2
Discrimination by teachers 21 12.4
Cruelty/punishment by teachers 33 19.4
Teachers negative comments 20 181
Total 170 100.0

From the table, it is clear that teachers’ pooch&®y methods (33.5%) could be a
major cause of pupils dropping out of school. Otfeators are  Teachers’
uncaring behavior, discrimination by teachers, kyuey teachers and teachers’

negative comments.
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4.4.6 Teachers’ response to causes of drop out related s&chool physical

environment

Teachers were also to indicate causes of drop @ated to school physical

environment and data recorded in Table 4.9

Table 4.9: Teachers’ response to causes of drop aelated to school physical

environment

Causes of pupils dropping out Teachers %
Lack of facilities 76 39.4
Poor condition of infrastructure 4 2.4
Lack of resources 62 36.5
Administrative factors 30 17.6
Geographical factors 7 4.1
Total 170 100.0

Results from Table 4.9 show that lack of facilit{89.4%) and resources (36.5%)

in the school majorly lead to drop out of pupils.
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4.4.7 Nature of the curriculum and its influence ordecision to drop out

Basing on the nature of the school curriculum asdrifluence on decision to
drop out, teachers were to state which of thosestgiven greatly influence drop

out in their school. Data obtained was then reabidd able 4.10 below.

Table 4.10: Nature of the school curriculum and itsnfluence on decision to

drop out

Nature of the school curriculum Teachers %
Lack of diversity in the curriculum 52 30.6
Curriculum irrelevant to the world of work 46 27.
Curriculum not catering for learner interests 47 27.6
Lack of pay off and upward mobility 5 2.9
Poor job opportunities after school 20 11.8
Total 300 100.0

Table 4.10 show that lack of pay off (2.9%) and amimobility and poor job
opportunities after school (11.8%) do not influersie much the drop out of

pupils. What really influence the drop out is therculum not catering for
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learner interests, curriculum irrelevant to the af work and lack of diversity

in the curriculum.

4.4.8 Pupils’ response on who pays school fees

To solicit for more information, pupils were to indte who pays for their school

fees. Data obtained was recorded in Table 4.1belo

Table 4.11: Pupils’ response on who pays school gee

Who pays school fees Pupils %
Parent/guardian 147 49.0
Constituency Development Fund Committee 81 27.0
Sponsors 42 14.0
Well-wishers 30 10.0
Total 300 100.0

The  table shows that it IS not only  parents/guardians
(49.0%) who pay school fees for pupils, but there also some who are

supported by the Constituency Development Fund Cittlesn sponsors and
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well-wishers. The curriculum should diversify waga how all pupils should
have access to FPE and observe high retention amgletion rates in public

primary schools.

4.4.9 Teachers’ reasons on what caused the diffei@in pupils’ number

Teachers were supposed to indicate reasons that hmage caused the difference
in the number of pupils in the school. Data cobectvas tabulated in Table 4.12

below.

Table 4.12: Teachers’ reasons on the difference pupils’ number

Reasons Teachers %
Transfer to other schools 79 46.5
Repetition 57 33.5
Drop out 34 20.0
Total 170 100.0

Results from data collected in Table 4.12 show thate is difference in number
of pupils due to transfer from one school to anot{®#6.5%). Other factors

leading to the difference in number of pupils apetition and drop out of some
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pupils in public primary schools in West Karachuomjivision Rachuonyo North

District. These affect pupils’ participation in exion.

4.4.10 Teachers’ comparison on the drop out of pulsifrom school for the

last three years

Teachers’ response on the drop out of pupils frohosl for the last three years
would enable the researcher to establish how sctwoiculum affects pupils’

participation in education. Data on the comparis@as recorded in Table 4.13.

Table 4.13: Teachers’ comparison on the drop out gbupils from school for

the last three years

Year Teachers %

2014 151 88.8

2013 161 94.7

2012 168 98.8
N=170

Table 4.13 shows that there is a difference in remab drop out of pupils from
school for the last three years. Teachers in Weatathuonyo Division
Rachuonyo North District predispose pupils to diogpout. On the other hand,
the data indicates that the curriculum is lackidgaational programmes to meet
the vocational and intellectual needs of the pugilsnce ultimately leading to

dropout. This means there is a problem in pup#stipipation in education.
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4.4.11 Pupils’ level of agreement on the contribubn of head teacher's

behavours to absenteeism of the pupils in school

Pupils’ were to indicate their level of agreementtbe contribution of the given
head teacher's behavours to absenteeism of pap#ishiool. Data captured was

tabulated in Table 4.14 below.

Table 4.14: Pupils’ level of agreement on the conbution of head teacher's

behavours to absenteeism of the pupils in school

Headteacher’s Pupils’ Agreement
behavours SA % A % MA % D % SD %

Relationship with 165 55.0 135 45.0 - - - - - -
pupils

Absenteeism in 200 66.7 100 33.3 - - - - - -
school

Beingabadrole 300 100.0 - - - - - - - -

model
Cunning 250 833 50 16.7 - - - - - -
Punishment 113 37.7 115 38.30 6.7 32 106 20 6.7

Forced repetition 276 920 24 80 - - - - - -

Not attending 300 100.0 - - - - - - - -
lessons
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Results from Table 4.14 clearly indicate that hesather’'s behavior can affect
the school curriculum which can lead to lack of iBiarticipation in school

programmes. Pupils’ response is inclined so muchSénmeaning that head
teachers can frequently make pupils to absent sohool. Head teachers must

uphold professionalism and remain role models hoset

4.4.12 Pupils’ level of agreement on the contributn of teachers’ behavours

to absenteeism of pupils in school

Pupils were supposed also indicate their levelgpé@ment on the contribution of
teacher's behaviors to absenteeism of pupils indclData obtained was then

tabulated in Table 4.15.

Table 4.15: Pupils’ level of agreement on the conbiution of teachers’

behavours to absenteeism of the pupils in school

Teacher’'s Pupils’ Agreement
behavours SA % A % MA % D % SD %

Relationship with 186 62.0 114 38.0

pupils
Absenteeismin 209 69.7 91 30.3 - - - - - -
school
Being a bad role 300 100.0 - - - - - - - -
model

Poor teaching 210 70.0 90 30.0
methods
Punishment 113 37.7 115 383 20 6.7 52 173 - -

Forced repetition 276920 24 8.0 - - - - - -

Not attending 300 100.0 - - - - - - - -
lessons
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Results from Table 4.15 clearly indicate that tesichbehavior can also affect the
school curriculum which can lead to lack of pupilgrticipation in school

programmes. Pupils’ response is inclined so muclsAmmeaning that teachers
can frequently make pupils to absent from schoehchers, just like their head

teachers, must uphold professionalism and rem&nnodels to pupils in school.

4.5 The influence of guidance and counseling on pig participation in

public primary school education

Teachers were to indicate some of the factorsrttaate pupils drop out of school.
Guidance and counseling a major factor that influences pupils’ dropoat i
schools. Failure of pupils to find positive sodiaelationships in schools leads to
dropout. The study was to assess the peer prefsioes related to guiding and

counseling.

4.5.1 Pupils’ response on indiscipline behavioursiischool

Pupils were to indicate how frequent the indisaplibehaviors like bullying,
negative peer influence and drug abuse occur arpapds in school and data

recorded in Table 4.16.
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Table 4.16: Pupils’ response on indiscipline behasurs in school

Indiscipline Pupils’ Agreement
behavours VF % F % ST % R % N %

Bullying 165 55.0 135 45.0 - - - - - -

Negative pee200 66.7 100 33.3 - - - - - -

influence

Drug abuse 300 100.0 - - - - - - - -

Results from Table 4.16 show that all indisciplifectors are rated to be

frequently influencing drop out of pupils in scheol

45.2 Teachers’ response to guidance and counselinglated factors

influencing pupils’ participation in education

Teachers were to indicate some of the factorsrttaate pupils drop out of school.

Data obtained was tabulated in Table 4.17 below
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Table 4.17: Teachers’ response to guidance and caeling related factors

influencing pupils’ participation in education

Factors Teachers %
Mistreatment by teachers 15 8.8
Family attitude and beliefs 14 8.2
Pregnancy for girls 28 16.5
Harassment by colleagues 11 6.5
Indiscipline cases 54 31.8
Discriminated at home and school 0 0.0
Pupils’ negative attitude towards class work 48 228
Total 170 100.0

The results from Table 4.17 show that there wergestactors as a result of peer
pressure contributing to pupils’ dropout. Majorlyed factors were indiscipline
cases, indicated by 31.8% and pupils’ negativeudii towards class work
(28.2%). These effects stated were found to hawggmificant role to pupils’
dropout. Guidance and counseling is a major fabiatrinfluences pupils’ dropout
in schools. Failure of pupils to find positive saaielationships in schools leads to

dropout.

52



4.6 Influence of instructional materials on pupilsparticipation

When children come to school they have their owagmations and expectations
about school. At the very least, they expect toaeesk to sit on (Nkinyangi,
1982) and other materials in a classroom. It igetfoee at this level that the
research sought to collect data on the influencensftructional materials on
pupils’ participation in primary school educatian\iVest Karachuonyo Division

Rachuonyo North District.

Table 4.18: Head teachers’ response on text bopkipil ratio

Ratio Head teachers %

1:2 5 13.9
1:3 6 16.7
1:4 12 33.3
1:5 13 36.1
Total 36 100.0

Head teachers were to indicate the text book pghid is poor. Many pupils
share one text book. This makes the pupils not #&blgarticipate fully in

education.

4.7 Influence of physical facilities on pupils’ paticipation

Having looked at the influence of instructional erals on pupils’ participation,
it was also necessary for the study to look airtfileence of physical facilities on

pupils’ participation. According to Waka (1980)culd be a shock to these little
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ones when they come to school and find their teaaliging on a blackboard

supported by stones against the tree trunk. Thialishock is made worse by the
experience of bad weather-during the rainy seasahin a short-time, school is
no longer interesting and many children dropout K#&/al1980). Data was

collected and then tabulated in Table 4.19.

Table 4.19: Head teachers’ responses on the averadgesk pupil ratio

Ratio Head teachers %

1.2 1 2.8
1:3 5 13.9
1:4 16 44 .4
1.5 14 38.9
Total 36 100.0

Results show that the average desk pupil ratiamipleasing and this could be a
contributing factor to many children not participgt in education. Globally,
completion of primary school is usually pegged loe number of available spaces
and physical facilities in schools. This data islime with the most recent data
showing that, in one-third of SSA countries, appreately 50% of all children do
not complete primary education. Orodho (2005) sags physical facilities are
quite crucial to students’ learning. FPE has dedc facilities to the limit,
classrooms are congested, desks are inadequatsocaark textbooks. In most
cases, books, charts, maps and other teachingifiganaterials are not adequate.

This affects the quality of learning and at the edime discourages learning.
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4.8 Respondent’s suggested possible measures tol#e@gupils’ participation

Another issue that the study sought to identify &heut the suggested possible
measures to curb lack of pupils’ participation umbjic primary schools in West
Karachuonyo Division Rachuonyo North District. €lteachers, head teachers
and pupils were asked on how to curb lack of p@diton and the findings were

as shown in Table 4.20.

Table 4.20: Head teachers’, teachers’ and pupils’uggestions on possible

measures to enable pupils’ participation

Suggestions HTs % Teachers% Pupils %
Offering guiding and 9 25.0 122 71.8 48 16.0
counseling

Starting feeding 5 13.8 5 29 47 15.6
programmes in school

Offering assistance to 7 19.4 9 53 83 27.7
needy pupils

Sensitizing parents on the 6 16.7 11 6.5 31 10.3
need to educate all children

Employment of qualified 5 13.8 11 6.5 48 16.0
teachers by TSC

Implementation of 4 11.3 12 7.0 43 14.4

government policy on
Education for All in school

Total 36 100.0 170 100.0 300 100.0

From Table 4.20, the results indicate that headhtera (19.4%), teachers (5.3%)
and pupils (27.7%) agreed that there was need fefinfj assistance to needy
pupils if dropout has to be curbed. Solutions tdbdack of participation from

school could enable education planners allocateuress to students enabling
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them complete school. Also, finding solutions cafty support from all

stakeholders involved, hence curbing drop out.

4.9 Summary of the chapter

The chapter was out to establish whether the agalnder study would show
the school based factors influencing pupils’ pgtton in public primary
schools education in West Karachuonyo Division Raclyo North District.
Data analysis established that some pupils in pyimschools in West
Karachuonyo Division Rachuonyo North District dat momplete school due to
lack of assistance, lack of guiding and counselarg] peer pressure. The study,
however, showed that there were other factors mgatli lack of participation. It
also established that teachers, head teachers @pits [suggested sensitizing
parents on the need for educating all children @modiding feeding programmes

to needy pupils in schools in hardship places.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATION

5.1 Introduction

This chapter provides the summary of the study, clemons and
recommendations of the study. The study also offerggestions for further

research.

5.2 Summary of the study

The purpose of this study was to investigate tt®alcbased factors influencing
pupils’ participation in public primary schools eddion in West Karachuonyo
Division Rachuonyo North District. Five researcljealtives were formulated to
guide the study. Research objective one soughtetermiine the influence of
instructional materials on pupils’ participation ipublic primary schools.
Research objective two sought to assess the effédesacher qualifications on
pupils’ participation in public primary schools. $&arch objective three aimed at
examining how school curriculum effects pupils’ tpapation in public primary
school. Research objective four sought to estaltfisinfluence of guidance and
counseling on pupils’ participation in public prilgaschool while research
objective five aimed at establishing the influeéghysical facilities on pupils’
participation in public primary schools in Westrdehuonyo Division. Besides,
the study also came up with head teachers’, teachrd pupils’ suggestions on
possible measures to enable pupils’ participatiopublic  primary school

education in West Karachuonyo Division. The studedi descriptive survey
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design. The sample comprised of 196 teachers, tBd@msts and 36 head teachers.
Data were gathered by use of questionnaires. Datie analysed by use of

gualitative and quantitative techniques.
5.3 Summary of the findings

The following is a summary of the findings thatsaaarived at after the analysis

of data basing on research objectives.

Effects of teacher qualifications on pupils’ partcipation in public primary

school

Findings indicated that head teachers (44.4%) eachers (40.0%) had taught for
16 and above years since they left college. It aasndicator that they at least
had an experience in the field of teaching and c¢@alsily identify indicators to
pupils’ dropping out and finding remedies quickiowever, there is need for
some head teachers to attend in-service coursesnas or workshops that
sensitize on boy/girl child school attendance insWKarachuonyo Division
Rachuonyo North District. Findings from Table 4&How that availability of
gualified teachers, through in-service courses,irs&ms or workshops, determines

the participation of pupils in schools.
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How school curriculum affects pupils’ participation

From Table 4.5, the results indicate that 71.0%gdils reported that they had
repeated classes. The data shows that among seekaall factors that influenced
pupils’ participation in school, repetition was ooé them. Basing on factors
leading to repetition, findings in Table 4.6 shohatt it is not only poor

performance leading to repetition but also lackfess and indiscipline among
some pupils. A majority of the pupils (55.9%) wiail fto meet the required pass
mark repeat classes. Basing on major causes ofspdgmpping out of school,

teachers’ poor teaching methods was rated high acedpto other factors like
teachers’ uncaring behavior, discrimination by heas, cruelty by teachers and
teachers’ negative comments. Besides, lack ofiti@siland resources in the
school majorly lead to drop out of pupils. Head acteers’ and teachers’
behavior affect the school curriculum which le&al$ack of pupils’ participation

in school programmes.

The influence of guidance and counseling on pupilparticipation in public

primary school education

The results from Table 4.17 show that there wersestactors as a result of peer
pressure contributing to pupils’ dropout. Majorlyed factors were indiscipline
cases, indicated by 31.8% and pupils’ negativetudii towards class work
(28.2%). Failure of pupils to find positive socralationships in schools leads to

dropout.
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Influence of instructional materials on pupils paticipation

Findings on the influence of instructional matezi@n pupils’ participation in
primary school education in West Karachuonyo DornisiRachuonyo North

District show that the text book pupil ratio is poo

Influence of physical facilities on pupils’ participation

Results show that the average desk pupil ratiamipleasing and this could be a
contributing factor to many children not participgtin education. This data is in
line with the most recent data showing that, in-tmel of SSA countries,
approximately 50% of all children do not completerary education. Findings

show that physical facilities are quite cruciaptails’ learning.

Respondent’s suggested possible measures to enghleils’ participation

From Table 4.20, the results indicate that headhers, teachers and pupils
agreed that there was need of offering assistamneddy pupils if dropout has to
be curbed. Solutions to curb lack of participativom school could enable
education planners allocate resources to studeatslieg them complete school.
Also, finding solutions calls for support from atakeholders involved, hence

curbing drop out.
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5.4 Conclusions of the study

Based on the findings, it was concluded that:

Findings on the influence of instructional materiabn pupils’
participation in primary school education in Wesarichuonyo
Division Rachuonyo North District show that thetteook pupil ratio
is poor.Many pupils share one text book. This makes thalpuot

able to participate fully in education.

Head teachers’ and teachers’ provision of guidamzecounseling to
pupils would enable them complete the eight yeangrimary school.
Through guiding and counseling also most girls \doathieve their

dreams in life by avoiding early pregnancy.

Poor performance of the school, repeating of classesenteeism, lack
of school fees, transfer to other schools and igaalke learning

facilities could lead to dropout.

5.5 Recommendations of the study

The study recommended the following:

Parents to offer full support to their children aado to work hand in
hand with teachers to curb issues of absenteeigsimeaable pupils

complete school.
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Public primary schools to be equipped with adequatehing and

learning resources to enable pupils complete school

The government initiative in decentralizing FPE ddobe closely
monitored. Clear guidelines should be developednsure efficiency
and effectiveness in order to increase accessittapy education and

transition to secondary schools.

5.4 Suggestions for further research

The following are the suggested areas for furtbsearch:

The role Ministry of Education and other collaborgtpartners to
curb dropout in public primary schools in Kenya.isTttould
enable in identifying more ways of funding pupis ¢complete

primary school and join secondary.

The relationship between educational level of theepts and the

level of educational attainment of the children.
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APPENDICES

Appendix I: Letter of Introduction

University of Nairobi,

Department of Educational Administration and Plagni
P.O. Box 30197-00100, Nairobi.

Dear Sir/Madam

RE: RESEARCH

| am a Master of Education student from the Uniwvgisf Nairobi, Department of
Educational Administration and Planning. | am cartthg a research on the
‘SCHOOL BASED FACTORS INFLUENCING PUPILS PARTICIPADN IN
PUBLIC PRIMARY SCHOOL EDUCATION IN WEST KARACHUONYO
DIVISION’.

This research is in part of my academic work and @ kindly requested to take
part in the filling in of the questionnaires. Cal@ntiality of respondents is highly
respected.

You assistance will be highly appreciated.

Yours faithfully,

Duncan S. Ramogi
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Appendix Il: Questionnaire for Teachers

The purpose of this questionnaire is to collechdat participation of pupils in
public primary school education. Your school hasrbsampled to take part in the
survey.
Introduction

a. Please do not write your name on the questionnaire.

b. The information you will give will be treated wittonfidentiality.

c. Indicate your choice by a tickl),

d. Kindly answer all the questions.

SECTIONS A: Background Information
1. What is your gender? Male ( ) Female ( )
2. Four how long have you taught since you left calemiversity? (in
years)
@1215() b)6-10( ) c¢)11-15( ) d)16 atubve ()
3. For how long have you taught in this school? (iargg
@15 ) b) 6-10 ( ) c)11-15( ) d) 16)(
4. For how Ilong have you performed the duties of as<la
teacher?........cccccvvi, years
SECTION B: Issue related to pupils drop out from public primary school.
5. How many pupils were admitted in your school in &ibe?
6. How many of the original number of pupils admitted Std one are

currently in Std 8?

7. If the number of pupils is less, what caused tHéemince?(Tick <)
appropriate reason)
a) Transfer to other schools ( )
b) Repetition ()
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c) Drop out ()
d) Others specify

8. How do you compare the drop out of pupils from yscinool for the last
three years?

Year Number
2014
2013
2012

9. What are some of the factors that made pupils drdgpof school? ( you
can tick more than one factor)
Poverty ()
Poor academic performance ()
Early marriage ()
Financial constraints ()
Lack of parental interest ()
Parent’s death ()
Taking on parenting jobs and responsibilities ) (
Mistreatment by teachers ()
Pupil’s attitude towards teachers ) (
Harassment by colleagues ()
Any other specify

10.What happens to those pupils who fail to meet dggiired pass mark to
move to the next class? Repeat ( ) PromotedSent away from school
()

11.Basing on teacher-student relationship, which ef fillowing could be

major causes of pupils dropping out of school?

Poor teaching methods ()
Conflicts with teachers ()
Teachers’ uncaring behavior ()
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Discrimination by teachers ()
Cruelty/punishment by teachers ()

Teachers negative comments ()

12.Basing on the nature of the school curriculum asdhifluence on decision
to drop out, which of the following greatly influees drop out in your
school?
Lack of diversity in the curriculum ()
Curriculum irrelevant to the world of work ()
Curriculum not catering for learnereirgsts ( )
Lack of pay off and upward mobility ) (
Poor job opportunities after school ()

13.With regard to the school physical environment, aiihof the following

are the main causes of drop out in your school?

Lack of facilities )
Poor condition of infrastructure ()
Lack of resources ) (
Geographical factors ()
Administrative factors ()

14.What are the possible remedies that can be takendore that pupils do
not discontinue schooling?
a)
b)
c)

Thank you for your participation
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Appendix IlI: Questionnaire for Pupils

The information in this questionnaire is for resdapurpose only. It will be
treated confidentially. Do not write your name dre tquestionnaire. Please
respond to each question by ticking or filing thaces provided.

Section A: Background information

1. Please indicate your gender.  Male ( ) &er( )

2. In which class are you in?

3. Have you ever repeated any class? YesNo| )

4. If yes, why? (Please tick all that applies)

i) Poor performance ( ) ii) Lack of fees (iii))Indiscipline ( )
iv)

Others

Section B: School based factors
5. Who pays your school fees?

Parent/guardian ()
Constituency Development Fund Committee ()
Sponsor ()
Well-wishers ()

Other (SPeCIfy)....covviiiiii e,

6. Are there class repetitions in your school? Yels ) No ()

7. If YES, which among the following do you congidlee causes of repetition?
(i) Fees () i) Poor performancdg ) iii)) Age ( ) (iv) Any other

8. Please indicate how frequent the following vétva occur among pupil in
your school
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Behaviors Very Frequent |SometimesRarely |Never

frequent

Bullying

Negative pee

influence

Drug abuse

9. Please indicate your level of agreement on theridmtion of the following

head teacher's behavours to absenteeism of this jpugour school.

Headteacher’s Strongly |Agree|Moderately |DisagregStrongly
Behavours agree agree disagree

Relationship with
pupils

Absenteeism in
school

being a bad role
model

Canning

Punishment

Forced repetition

Not attending
lessons
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10. Please indicate your level of agreement onctiwdribution of the following

teacher's behaviors to absenteeism of the pupylsunschool.

Behaviors Strongly |Agree |Moderately|Disagre¢Strongly

agree agree disagree

Poor Relationship with

pupils

Lack of respect by pupilg

Not being a good role

model

Canning /punishment

Poor teaching methods

Not attending his /her

lessons

Any other

11. Do you think your peers’ affects your beingamool? Yes ( ) No ( )
12. Do pupils go for counseling sessions? Ye§ ) No ()
13. If no why? Give reasons:
i) Fear ()
i) Lack of confidence with teachers )(
lii) Lack of special room ()
Iv) Other reasons

14. In your own opinion what measures should beip place to increase

enrollment and completion in class eight

Thank you for your participation
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Appendix 1V: Interview Schedule for Head Teachers

Section A

1. What is your highest professional qualification?-

2. How long have you been a teacher?

Section B
3. Have you attended any in-service course, seminarkskop that

sensitizes on boy/girl child school attendance?

4. If yes, which course or seminar have you attended?

5. How many teachers are there in your staff?

6. Do teachers contribute to pupils dropping out diosd?

7. What is the enrolment per class?

Std 1: Boys---------- Girls-------------- Std 2: ®/s------------ Girls-----------
Std 3: Boys---------- Girls------------ Std 4: BS----------- Girls-------------
Std 5: Boys---------- Girls------------- Std 6: Boys------- Girls----------------
Std 7: Boys---------- Girlg------------- Std 8: Bgy--------- Girls----------------

8. If the answer to question 4 is yes. Explain

9. Are there some pupils who have dropped out befomepteting standard
eight in your school?
Yes () No( )

10.1f YES, what are the causes of dropouts in youosth

Poverty ()
Poor academic performance ()
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Early marriage ()

Financial constraints ()
Lack of parental interest ()
Parent’s death ()
Taking on parenting jobs and responsibilities ()

11.Basing on teacher-student relationship, which ef ftllowing could be

major causes of pupils dropping out of school?

Poor teaching methods ) (
Conflicts with teachers ) (
Teachers’ uncaring behavior ()
Discrimination by teachers ()
Cruelty/punishment by teachers ()
Teachers negative comments ()

12.Basing on the nature of the school curriculum atsdimfluence on
decision to drop out, which of the following grgathfluences drop out

in your school?

Lack of diversity in the curriculum ()
Curriculum irrelevant to the world of work ()
Curriculum not catering for learner interests ()
Lack of pay off and upward mobility ()
Poor job opportunities after school ()

13.With regard to the school physical environment, alihof the following

are the main causes of drop out in your school?

Lack of facilities ()
Poor condition of infrastructure ()
Lack of resources ) (
Geographical factors ()
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Administrative factors ()
14.What is the contribution of the following behavioo$ teachers on
participation of in your school?
i.  Application of school rules

ii.  Guidance/counseling skills

iii.  Being a good role model

iv.  Disciplinary skills

v. Motivation skills

Vi. Implementation of education policies
Vil. Professional preparation
Viil. Efficient teaching skills

15.What can you do in your opinion as a head teachbempromote

completion rates in your school?

16.1s it appropriate to allow pupils who drop out oheol back in school?
Yes( ) NO ( )

If Yes, give reasons:
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17.What factors influence absenteeism of the gendeseah in question

above?

18. In your own opinion what measures should be puyglace in the school

environment in order to improve retention of theiiin school?

Thank you for your participation
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Appendix V: Authorization letter

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9% Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Date:

e NNACOSTI/P/15/72411/8821
25" November, 2015

Duncan Stephen Ramogi
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “School
based factors influencing pupils participation in public primary school
education in West Karachuonyo Division Kenya,” 1 am pleased to inform
vou that you have been authorized to undertake research in Homa Bay
County for a period ending 25" November, 2016.

You are advised to report to the County Commissioner and the County
Director of Education, Homa Bay County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies

and one soft copy in pdf of the research report/thesis to our office.

DR. S. K. LANGAT, OGW
FOR: DIRECTOR GENERAL/CEO

Copy to:

The County Commissioner
Homa Bay County.

The County Director of Education
Homa Bay County.

Appendix VI: Research Permit
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CONDITIONS

1. You must report to the County Commissioner and
the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit

2. Government Officers will not be interviewed
without prior appointment.

3 No“questionnuirc will be used unless it has been
approved.

4. Excavation, filming and collection of biological
specimens are subject to further permission from
the relevant Government Ministries.

5. You are required to submit at least two(2) hard

copies and one(1) soft copy of your final report.

6. The Government of Kenya reserves the right to
modify the conditions of this permit including

its cancellation without noticeBscen

THIS IS TO CERTIFY THAT:

MR. DUNCAN STEPHEN RAMOGI

of UNIVERSITY OF NAIROBI, 0-40304
KENDUBEY,has been permitted to
conduct research in Homabay County

on the topic: SCHOOL BASED FACTORS
INFLUENCING PUPILS PARTICIPATION IN

PUBLIC PRIMARY SCHOOL EDUCATION IN

WEST KARACHUONYO DIVISION KENYA

for the period ending:
25th November,2016

Applicant's
Signature

National Commission for Science,
Technology and Innovation

RESEARCH CLEARANCE
PERMIT

Serial No. A 7 34 2

CONDITIONS: see back page

Permit No : NACOSTI/P/15/72411/8821
Date Of Issue : 25th November,2015
Fee Recieved :Ksh 1000

Director General
National Commission for Science,
Technology & Innovation
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